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M.ABSTRACT ’ '

" - The f:rst in a serles of evaluatlon reports. gives
characterlstlcs of sites and approximately 500 students in field @
tests of Me and My Environment, a 3-year life Sscience currlculum for
13- to 16-year-old educable mentally handicapped (EMH) adclescents. .

. Described are the field test design, which.- involves 14 data: gatherlng
apprqaches, and the timétable (1971 through 1975) for development,
revision, and commercial publication of the six units. The purposes,
of the 4initial-field trials.,are given to be (1) testing to ascertain
student success on each act1v1ty, (2) observing implementation
problems and/or teacher approaches that enhance program
effectiveness, (3) obtaining data on students' abilities and
prodgress, and (4) serving as a laboratory for later curriculum
development. Major gquestions examined are whether students can
pérform the  cognitive tasks,. hou the activities work, how materlals
"are -used. by teachers and. students, and: vwhat student changes occur ‘im

- areas /such as task- attention. Discussed are the selection of 10 state
sites and criteria for seléction of 14 teachers for field test 1
(near end of year 2) ; and selectlon of 21 teachers for 14 state sites
for field: test 2. Given for field test 1 are student characterlstlcs.
three of every five students is male; 75% of the sample is in the 12-
to .14-year-old range; and one third of the sample consists of black
'or chicano students. There were more students’ in,all age ranges and

‘more representative minorities in field test 2. Major findings
discussed are that qutdated tests are the. basis for pli;Ement of EMH

2,

students,'and that 46 of 50.students aspire to finish high school.
Included are 22 teacher—urltten vignettes of students..(MC) '
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THE CONTEXT FOR THIS

ME AND MY ENVIRONMENT
sciences program developed specif |(a|1y}m 13 1o 1Gyew otd

educable mentally handicapped (E'\ H) ¢ hi(lilcn

.
5o three yveat dite

“\ develop-

ment and assessment | the actugl Mals vrpals and lln s in the

classteom, the approacbes to data colbetion, and the student

gutcomes will ol be subjects for Study . These evaluative

Cattivities mught best be vieweed o the context ot the fow and

one haif year tmelme tod the deve lopment Jesting, and final

TABLE 1

- - BEST COPY AVAILRBLE
REPORT

BEST COPY AVAILABLE

commercial refease of ME AND MY ENVIRONMENT, In
order 1o make thas curnculum avinlable to specral educators
as soon as possthle, the held trials overlap s0 that complete
fiekd tests of the mateniats are accomplished v three vars.
The tolowing tabile shows the major stages in the devel-

and evaluation of ME AND MY ENVIRONMENT

and working titles” of canresponding inteninm reports whith

vpment

are anticipated:

"MAJOR STAGES N THE DEVELOPMENT
AND FORMATIVE EVALUATION OF
ME AND MY ENVIRONMENT .

CURRENT AND ANTICIPATED EVALUATION REPORTS

-~

0. Development of Experihental.Materials, Units l.-lV
{June-Detober 19711 . '
1. Cuntent Analysis o1 Experimental Matenials
{November 197 1:June 1872)
2. First Field Test )
(vabmlnzr 167 1-May 19743
S Fist Revision of Units 1 and 11; Refinement of Units
Ntand 1V, (luvcloﬁmunl of Unns V and VI
{June-September 1972)
4. Second Field Test ) ‘
(November 1972-May 1974) ! ‘
5. Content Analysis af First Revision Matetiais
(December 1972-June 1973)
G. Second Revision of Units ( and Il‘fm
Commercial Publication
{(February 1973-January 1974) .
7. First Revision of Units !II and IV Rphncmmn o-»
Units V antl VI
{June-August 1973) )
8. Second Revision of Units 1l and 1V for
Commicial Publication
(February 1974-danuary 1975)
9. First Revision of Units V and VI for
Commercial Publication

[ . ‘

_«{February 1975 -January 1976) -

. Plans tor Formative Evaluation

. Arranging Field Tests:

- Reviewing Comen[ dnd Ddtd Co!lecuon Procedures:
. Special Studies:

. Assessing Student Abilities and Performance: qurcz
. Student Success with Revised Materials |

. A Review of Experience: The Content and

{Evaluation Issue, BSCS NEWSLETTER 46, February 1972)

Characteris\icé‘o{ Sites and Students’
(Interim Evaluation Report—May 1973)

Assessing Student Abilities and Performance: Year 1

(Anticipated pul)lication«Sumnlmr 1973}

Years 1 and 2
{Anticipated publication--Fall 1973l .

Drug Use;
The Camera as ah Instructional Device, etc. .
{Anticipated publication—iate Fall 1873) -

{Anticipated pubtication—Winter 1974)
(Anticipated pul)lif:a(iOrFSpring 1974)

Prograraming of Materials for Exceptional Children
{Anticipated publication -Summer 1974)

The Formative Evaluation of :
ME AND MY ENVIRONMENT: A Summary Report
{Anticipated pablication—Fall 1974)

3“_4(_!(!11!

The matetials in the ME AND MY ENVIRONMENT
progeam consist of u serws of Teachers Guaudes with suggested
teaching »tmruqu-» for thiee years ol daily science instruction,
A kit of all uqmprm nt and supplies not ol(lln.mly avatlable 1n
a special education elassroom is an integral part of the pro-
gram and mstruction. The materials tlo not include astudent
text, as the program 5 designed arouancd stuttent conducted
activities supported by a variety of multi-sensory and media
insttuctionat materials. Some of these, in addition to seience
evuipment o the ko, iclade shdes, cassette tapes, individual
warksheets, ilustrated

games, posters, wall charts,

bookiets, and evaluanion matetials,
r); 2 35mm chide projector and an overhead projectonr ;s active
student involvement vt o Polarosd Camera and mw'tl(-

tape tecorder 15 aleo by field tested.

O

RIC

Aruitoxt provided by Eic:

The program makes use

~ The saricus reades of this report will fikeiy have reviewed,
ot have access to, the Teacher’'s Guides to ME AND MY
_ENVIRONMENT, Therefore, information an the objectives,
seience content, and skill development of the curviculum will
not be described here, (Refer 1o the front material in any

unit of the Guides for this information.) The cunent project

Sand it evaliration are hased upon several years experignce in

'd<:ysrlon;nq and field testing ME NOW, a life science curricu-
; 11- 10 13year-oki EMH children. ' The ME NOW
Program s avattabte commercialty from Hubbardd, Scientific
Company, Northbrook, Ninois.2 Several evaluation teports -
are: avattable on this program.

oy for

\ME NOW, LIFE SCIENCES: A SPECIAL EDUCATION

PROGRAM, Biological Sciences Currictilum Study, 1972.
2Hubbard Scentific Company, 2855 Shermen Rr).‘fd, N()IATh“

brook, Hiinais, 60052.
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FORMATIVE = °
EVALUAT'IO'_N'IN;

o ’ j-

CURRICULUM |
DEVELOPM ENT

A goal of most: curriculum*projects, including-those of . . N
the BSCS, is to, procluce material< that are not only innovative )
but also better than those alrewly in existence—and 10 make
these materials available for use as quickly as possible. To .
this end, the goal of our evaluation in the BSCS is to gather
information that will aid in immediate revision of materials

.

“as they are developed  This function of |mprovement and

quality control is cylied format/ve eva/uat/on

A large part of the “evaluative process.is description,
which™ serves 1o answer certrin questions: What occurred
when the materials were used? How were the materials used?

" What did students do? What can students do, now that they

>, ‘ « . . « -
have used the materials? What attitudes and perceptions do

~students hold about the materials and the content?

An immediate aspect of f.wmiative evaluation is clarifi-

_ cation: What are the intended student behaviors, and what

specific outcdmes are intended? The objectives, themselves, -
must be clarified: What'is the teacher to do? What is the
purpose of each activity? How is the content to be dealt ™
with? What' conclusions are to be drawn? What learning
strategies_are to be used? What are the products, atr«'tudes
and skills to be developed? Which goals are the more |mpor-
tant ones to emphasize and achieve? !

in all cases, |udqmenls of value must be made, Weak-
nesses and strendths must be identified. Decisions must be
made on what should be ehmmated retdmed or expanded.
Standards of success must be established: Criteria for judging:
‘effectiveness must be specified., Instruments must be devel-
oped to measure these criteria. ‘Tools of assessment specific
to the program must be devised, tested, and refined.

All of these sources of data must e coordinated so that - -

--fjﬁdihgs—c—an'be readily available and fully utilized in revising .

the ‘materials. These evaluation aspects of curriculum devel-

' opment could constitute a developmental project in them<,

selves. However, it is necessary to design evaluation efforts - .
to conforfr to the realitjes of making studies in school
settings. The hmltatlons ot funding and tin:e narrow the

range of questions if.is posstble tb answer and restrict the

deptﬁ towhich they can be investigated. Evaluation beconies,
in this context, a compromise with practicality. = | ]
[ ) - . ’ »
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FORMATI‘IE EVALUATION DESIGN FOR
“FIELD TESTS OF ME AND MY ENVIRONMENT'

The design for the study and
revision af this curriculum is illustratgd
on the opposite page. Fourieen date-
gathering approaches, some of them

. ovulapplng, are used to obtain four kinds

of mformduon hcam.q oh the major
uvalmtlon questions identified, Most of
thys dita provides evidence immediately
usefulin revision of the materials.

T Some redundangy was planned in
to increase our
dence in the reliabiity of the informa-

data-gathering confi:

the unit of analysis. Other information
is gathered by randomly samplihg chil-
dren in alt 1591 classes so that the unit of
analysis is the ennre field test populanon
Of course data is accumulated on each
individual student as well. While some
of the
significant portion is qualitative. A
separate .report deals with specific data
collection procedures, the purposes each
serves, and the level of analysis involved.

“Throughout the field trials the

information is quantitative, a

enrich the data obtained from {lwe 3
other test classes,

The field testing of ME AND MY
ENVIRONMENT is not viewed as an
experiment in the classical hypothesis-
testing tradition.  Therefore, a formal
research design has not been used. A
number of research techniques have
been utilized when appropriate to further
' the purposes of the formative é%lualion.

tion,
vatiety of purposes.

' TABLE 2

The difterent kinds of data seive a
Much data is co!-
lected which uses-the classrocom group as

science instruction in four classes iscon-
tinvally monitored by observers.

This
intensive study serves to" balance and

Table 2 shows the schedule heing
~foilowed in the repeated testing and
revision of materials. =

~

Writing Confer_en_ces‘
4.6 special educators
4-6 blologlsts

.

Tlmetable for Development and Evaluation of
ME AND MY ENVIRONMENT

. Summer 71

71-72 Scheol Year

- Sumn"nef 72

* L
72-73 School Yeér

~

Develop Units |, 11, I H

" Revise Units™,
t11; Develop Units'IV,

I, and

46 BSCS\staff . V, and V1 September 73 N
{
 Field Test 1~ - |, : S
" .14 classes o ' Testing and Evaluation Testing and Evaluation
: : 2 . : .
y . . of Units.! and I of Units 11 and 1V
. 205 studecnts . * ‘ ~ its A and | .
= ' -
‘Field Test I - ’ ' P
21 classes : Testing’and Evaiuation:
303 students - o ' of revised Units | and 1
e B ] . ) . } , X . - )
i
. o ,/

E

RIC

Aruitoxt provided by Eic:

Revise Unit | for
commercial publication

" and release by

~
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5 i - s
Design for Data Collection ‘ o . . '

LUnit Tests

‘ : ) Teachers’ Rating
k | General Tests . A ssessomnt \ . . _ . _a” | & Reports

Teachel
of abilities, / cher

Imgzlementation
ot each

Performance in Observers’ Ratings
o

& Repqrts

attitudes, and

Situational Tests v/mwh'dge- nf/ ’
- studdents ’
Interviews j e

<- '

actwity

-~ [—utude Measures i

Questionnaires N . rSnUatmnal Tests
'L / : EVALUATION QUESTJQ‘NS D"" ol Pericr j
|_Rating Scales J / 1. Can students perform the cognitive tasks? o mance_|
— 2. How do the matgrials work? [ Qllestlonnalres )
. t Erdis | .
. . [[Attitude Measures ] 3. How are materials used?
4, What changes occur in general outcomes
and conditions? ) :
© 5. What relationships exist among 1-4? | Descnpuon of Settings ] :
: {_Annotated GuidesJ \' Q O ’A// [ Perceptions of StudentsT .
- - Student ' - -
m)sefvers ReporlLJ —~~ Sucress : Processes and - Ratings of Teachers
' I Teachers” Rem;rt | - o vach conditions of & Observers
\ Jctivity mstruction I Analysis of -
LRatmg Scales e | Analysis of results
/ . Kinds of mformation bydage, ability levels,
'_._Oyestlonnalres __J CJ Meiinstf gathering i - el geographical seting
e ) ‘ i

' . . .
- . '

Timetable for the development and evaluation of the BSCS life sciences materials for junior high age EMH childien

Summer 73~ 7374 School Year Sunimen‘74 " 74.75 School. Year Summer 75
evi i ; . : i i | Revise Unit V for .
Revise Umtl H :Oll Revise Unit 1] for . ( Rev:s? .Ufnlt l\/I If.or . e - _ .
comgrnercial publication . . by commercial publication . ) . ' ' '
arvrprelease by . c.{r:dm?;::cs;albpu‘)hcalmn ‘ and release by ! . publication and* Revise U(!ll Vi for
January ‘74 a a e' v - Janua(v 75 ’ release by CO”"?net'CIai
: ‘ ‘| Septemher ‘74 . September ‘75 publicdtion and
Revise Units 1V, V, . - Revuse Units-Vand V| o " . : rehzascv by . -
and Vifor - o . S for further field testing | January 76
further field testing ~ L g 1 if funded Lo , oL , ) - e
L 5 1 « ‘ " .
. c < — .
@ : . 3 ] o m -
i . - - ‘ W . ‘l )
Testing and Evaluation---|- - ‘g - 1 —
~of Units V and V]I 8= % R
* {énd of First Field Test) e | .
) : <) : I . . ) - .
T C ) R ch 3 i l Lo - . . .
£} . " . - . ) . g . B ] ~ , . ] .
) . 1. . i - \ - L Testing and : . ' . .
- Testing and Evaluation f v oo - .,,Eva.'u'i;'ondqi” . S S
L : of Units 11} and 1V 1 ‘\ : ~nits'V. and Vi - o
o : if funded _ L L
L. Furthertesting contingent on continued funding
/ - ' ‘
ERIC B L

. . - ¢ e
B . : .
Aruitoxt provided by Eic: . . . . . b ,
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J’hc field tr-als we designed o serve tour major

purpdses te atv(i 0 the major vvalutmon quoslrons which

" have been «dunuhc(i

1. To test how wel!l cach.activity works with this population
of chilaten,
possible test of the materials themselves, expert teachers
havee beerr*selécted who can implement the activities
in the fntended way and be alert to problems and ;)ossil)[c
ways of resolving them.  In this way, the organizational
and (l‘iscupt.nury pmoblems of
which nmught be confused with weaknesses 10 materials,

have l)uen avoided 1o a great extent,

inexperienced  teachers,

2. To find out firsthand the plo.hlen‘ls of implementation and
1o note variations i teaching approach which enhance the
effectiveness b1 the materials.. To serve this'second pur-
pose, Tour obyservers have attended cach period of science

, Underly:ng the freld trials and aII the data berng coI
Iected is a detailed set of questions judged rnost appropriate
to answer in the development of these matenals The follow-
|ng secticn; elaborates the majoy questions dnd how they were
'ermuldled ) . : B

During the beginning months of plarning for-the devel
pment of ME -AND MY ENVIRONMENT, a long list of
potential data to collect was geherated. Many guestions were
recorded that concerned variou staff, consullant and advi-
soty perSOnnel The Wasic assuription as well as the general
and specific ob;ectrves suggested firther questrons whrch
m|ghl be answered through evaluation acuvutres
An evaluation conferen(‘e was called which extended
*and revmwed these questions. Partrclpants rncluded.‘ Dr..Pat
De Marte, SUNY at- Geneseo, New -York ; Dr. Barak Rosen-

[ 2
O v 4

\
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PURPOSES OF INITIAL FnELD TRIALS

To surve this puipose ot providing the best -
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instruction ia nearhy test, schoo\s Staff vitits 10 aII 14
lest classes have ‘extended this exploration.

"3. To obtain data on the entering abilities of the test popula '
tion und to monrtor interésts, atttudes, skills, and know!:
edge acquisition throughout the course of instruction, A -
variety of kinds of information and lLChl‘II(]LIL‘S for nhtain.
ing these data are being used to achmve ¢ach of the goals of
evaluation. Monitofing the children’s perfermance involves
achievement testing, scoring classroom behavior, using
questionnaires and interviews, and utilizing rating scales
completed hy teachms and observers,

4. To serve as a Idbmatory for the development and valida-

tion of evaluative techniques for use in latef assessment of

this and other phases of curricutum development for EMH
children. These techniques are also be:ng explored for use.
by teachers in gul(hng mstrurtlonal dlecisions.

‘Major Questions
for the .
'Evaluatlon of
~“ME-AND MY
ENVIRONMENT

shine, University of 1(linois at Urbana Champaugn Dr Dghglas
- Sjogren, ‘Colorado State.University; Dr. Willard Jones, Rocky .
Mountain Special Education Instructional Materlals Center
UNC; and four BSCS staff consultants.

The outcome of this conference was the selection of

"the guestions in Table 3’ ]udged most "important {0 be an-

swerec) durrng the formative evaluation® Two sets of priorities
were established. For the initial field test, the four sets of
questions were ranked in the order listed. In the second field

" test, the set of questions Ilsted Iast has been raised to first in

prrorrty to answer,

While i+ may not be possible to obtain dcfmrtrve answers
1o these quertions because of time and monetary constraints,
efforts are being made to gather data on ea’ch with emphasis

. .on ihose ranked highest in priority. -
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" TABLE 3 ] )
: Major Questions for the Evaluation of ME AND MY ENVIRONMENT
» . - . . . - * . (- . . A .
Priorities ' . Priorities . . - °
|2nd] st i T 2nd| 1st t ' )
N ftest| test ' - ! test | test
N . ‘ -
2. 1. Can'the students perform the cognitive tasks? e. What degree of excitement and involvement’
a. What is the level of baseline knowledge ‘or occurs? ' -
performange (prior to instruction)? f. Is there growth in any general affective
b."Whatis the'proportionand degree of successful - behaviors, such'as opennesscto ideas, reality, -
) student performance? orientation, objectivity, precision, confidence,
g c. Is there growth in performance of any general *  perseverance, and responsibility ?
inquiry skills.'such as: observing, descnbmg, ' bl . .
idertifying, comparing, associating, inferrrng. . - L
- : applymg predicting? ' : 3. How are the materlals used (by teachers
d. Is one .subgroup‘ of children more successful ] and students)?.
with the materials ‘than another? (stratified | . .| a. Do the teachers use strategies as prescribed?
by.IQ; retarded, disturbed, disadvantaged, dis- b. For what reasons do some teachers’ deviate ..
. _abled fearners; level of cognitive functioning - |+ " from the guide? - ‘ .
based on Piaget and rein(erpretétion't')f 16] c. Are the meterials used apprapr/arnly (regard -
tests; worldly —naive; disruptive —cooperative) . less ~of guide) by teachers?--by students?
- e. Can students attendto activities that extend "l d. Does each student hdve the opportunlty to'
. for several'days or weeks? . T . perform each specnflc objechve7
f. What degree of awareness of §ro§lem-solvir1g 'ie."Do most teachers need SDElelC dnrectnons ln'
skills do students exhibit? . using inquiry. strategles7 .
1. Do students know what the questlon{mdrar f Do the materials involve the student in ways
- investigation is? " of applying the desired behavior?
2. Do students have some guesses Or pre- [Ig'. s the curriculum successfuIthh teachers who
dictions of outcomes o ‘answwers? . F) . do not use inquiry strat“gfes7 I
" 3. Do students havea plan to get answers? 'h. Are there differences in achievement in hlgh _
4. How do students go about getting answers? > and low fidelity classrooms7 T
. 5. What forms of |nformat|on do ‘students | SEARE L e '
collect? S / _ : . -
- 6. How do students organize the'data?  » - 4. | What changés occur in general outconmes desurable
J 7. Howdd students treat results?—are assump» Y “for thiese children? (e 9. social and gioup partici-
tions rejected, conflicts noted, overgenerah- pation skills; perseverance;. attention. to. task, .
“’“O”S made? - - v ability to follow directions; etc.) .
S 3. Do the materials aid in the development i in the -
. _ . ‘ * child of a knowledge of hime=if in relatlon to
231 7 | Howdo the activities work (activity by agﬁvi'ty)? his environment along with & tendency to'
1 a. What are teachers’ reactrons to materials?’ ', _ apply this knowledge? ' - ,
b. What are students reactions to materials? [ —_ | b. Can and. do students apply ideas’ Iearned in.
c. Are materials appropriate in- all settm'gs new situations? '
| (urban/rural, older/younger, loweabi lity)?- _'c,' Do the materials aid the. child‘inﬂ establishing,
. "} d. Do students have positive attjtudes toward : -a@ sense of responsibility to and for his
: 1 science: materials .and their conte&t (e, ‘ _environment?"
/ \\x\ env:ronmenta| .concern, etc.)" i ' - ‘
H @ - : ¢
i
. \ . ¢ * N \
Q ' -
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'SITES FOR FIERST
FIELD TEST

Fourteen carefuliy selected
teachers are now completing the second
year ‘of the first field ‘test of ME AND
- MY ENVIRONMENT. (See map. pages
1213, for a list of test teacheys and
schools.) Sités were located in ten states:
Pennsylvania,North Carolina, Tennessee,
lowa, Nevada, Utah, Montana’ Gregon,
California, and four sjtes in Colorado,
Iocaled within 60 mjles of the BSCS
where it has been possible for the staff
1o visit the tlasses frequently andtlo‘
" station the Tour full-time observers. ’;
‘ Crlterna used in the selection of
s ) o I 3 o «sites for the first field test are shown in

‘ . Ty ’ : the adjoining table. lInitial requirements
were that classes be composed of B>
children ‘in . the 50 to 80 1Q :‘ange
mnrst or all of the students b(, 13 to
16-years-df age, and that each class and.
teacher be able to participate in the
field test for at least two of the three
years. Attention was given to locating
sites with a wide geographic distribution,

racial backgrounds. ard settings. that
“ranged from low #ncome/inner city to
‘higher _income/suburban locations. I
“was also @ concern to locatg avariety of

self-contained, departmentalized, and
"EMH facilities separate from public
. schools® In a few,cases, it was possible
“to locate -Classes” containing some stu-
dents who hadﬁamcnpated in‘the field
“testing of ME- NOW the life sciences
curriculum developec. for the mtermed:
ate (11 to 13-year old) EMH age group.

- . . . . . e L . “ ' R ]

with a variety of .different ethnic’and

"~ administrative ciassroom’ arrangements:

~'/

3

f

4

{Contmued)
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Crtterua for Selectuon of Experlmental Teachers (and Dlstrlcts)

Pl -

Testmg ME AND My ENVIRONMENT

2.

—3

i7. be willing to supply at no expense to BSCS,
' roster With recent Va|lddt80 Binet or WISC scores -and

d A. The teacher should: .
. 1. be highly recommended; \
2. bp flexidle and innovative:
3. be able to use inquiry approaclnand involve students
. in activities;
_4. be confident in ablllty and not unduly threatened by
,observatlon .
- b, be at least in the second year of teachmg at thts school-
C T with this age group;
. 6. be willing to commit herse|f’¢‘or a three-year pertod of
. field testing {November 1972-June 1975); g
7. be willing to spend extra time in préparation for and
c evaluation .of the ME' AND my ENVIRONMENT
) materials; .
- 8. spend a mlntmum -of 45 minutes daily teachmg the -
- test curricufum; . , / :
9. be willing to take chtl‘dren 9n fleld tnps and do act|V|
ties outside the classroom.
10. be willing to work with BSCS staf?’and parucnpate in .
8 _training session pnoll to the field test and Other -
traunlnq sessions as scheduled s
. B. Most or aH’ of the students involved must remain grouped
together and Wlth the same. teacher for the three- year
perlod
1 c The dnstnct must: BN
‘ § 1. agree to-the involvement as a- f|eld test site;

agree to. Provide “substitutes for a 35 day.'training
perlod each year; f’_

Fgree To- the presence of occasnonal observers in the :
- test. class; ”’i L : . |
. accept tJhe presentatuon of content that may ‘be con-

trovarsia (sex educatuon venerealdusease birth control),

.'agree to, the mvolvement of the teacher in add|t|onal
_preparauon and" reports,- relfeving’ the%eacher of as

many extra responsibilities as possibl;

,-agree that the test teacher can spend a minimum of 45

minutes datly of instruction m ‘the test curriculum;
& class

home background mformatlon on each child.

{Test
mformatnon should be no older than Sept., 197G} -

. be willing™ to allow achievement testing in the test.

classroom;

«

9.

10..

prOVlde a locking storage cabmet in the classmom tov

store kit of materials;
provide the test teacher with a Kodak Carousel proJec-

tor cassette tape recorder and overhead projector.
\ . .

. D E\)aluauon lequwements for test classes

1.

2.

a.
b
c

©d. urban:
e
f
9
h

classes . must be composeg}, of qualifying EIVIH ch|ldren

in the 50- 80 1Q range; -

most or al of the students must bc in the 13 15 year
age range; however, each cfass shouid be predommately '

7th eraders who will participate for the qu three -year

: 'penod . -
. each of the: followmg categoties- ‘shouid He lepresented

by several classes in the field test sample:

- low incomé'serting -

-~ middle incnme setting . -
. inner city

. suburbﬁah L e o

. rural o i o 4 )
. self- contarned class . )
. departmentalized science

i." separate EMH facility |

!
. ‘sequc‘l"t_o ME NOW instrut'ti'on .

" E. Obligations of BSCS in fleld testlng “ME AND MY

ENVIRONMENT: -
1. complete figld test kit (can be purchased at cost)

. 2. Teacfers Guides and prm*ed materlals/wdlbefurmshed‘
- by BSCS; ' - ~ e
‘3. supervisor of test teachels will also be furmshed a.

Teacher's' Guide; : s *
4

'~ Materials; ~ .- . . .

k. no, previous SCienceinstruction. , o

.a revused guide wull ‘be supplued to part|c|pat|ng d4s

tricts when available;

. teachers And districts partlcrpatmg lr'development and

field tesunq will b_e glven credit ‘in the publlshed

of
'

. supportmg services: will be prov:ded for test teachers

{on-si: 2 traunmg during. visits by. BSCS staff frequent-

‘|EIters ‘and avallablhty by phone)
. an evaluatlon report will be sent to° the dtstncl and j :

parttcupatlng teachers whierecompleted;

. BSCs staff will.be ava|lable whenever reasonably pos- -
sible for local and regtonal»meetlngs as requested by =

partlcupatmg ..choels

e

. S ! > [ . .
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SELECTION OF. SITES FOR ™.
FIRST FIELD TEST = (Continube)
‘Ceftain commitments wc!c ex-
pumed of tha teagher and schoofdusn'ct
selected tou participation, * Given -thé*
above qualifications for test classes,
most important criterion for the "fiist‘
fi‘n.-ld test wis The ability and‘cxp‘c"g‘nce
df the teacher’,
that the tirst finld test of the matcna|s
be structured to provide the hest possi-
test - of the materials themselves.
without introducing the f)roblmns". en-

countered by a filstyear teache ih l)o‘th;

discipline and organizanidon. Therafore,”

One requitemegt was
havee at feast one yuear of expprience.
Another-was that the district release'the
lm(hm tor.up o hve days for training.
Tahle 4 contains ihe reciprocal comrml

ments of BSCSand partic |pat.nqschools

A numhcl .of school districts had

heard oﬁ or’ been involverd in the ME
NOW tield testing or other programs
devéloped by BSCS, and ghad written
indicating an interest it1 participating in
field- resm Fram this pool of mtelested
distr, |cts some were comacted by- phone

“to determme whethef they had eligible

, s :

the -

Thevatignale for this st .

that all teachers °

-

A wr‘itei

R PENT 14

= ‘l i o . .
“classes in terms of the population and
We specified that the

setting desired:
teacher to be considered .shiould be
highly " recommended, " flexible,

" tive, able 19 use an |nquuyapproar‘h and .

involve students in activities, be confi-
dent and not threatened by observation,
and.

preparation time, and to teachmg the
materials at least forty-five minutes daily.
< - An initial screening yielded 28
'teac-hj-rs each of whom was visited by a
‘staff {member or someone, such as a
famnhan

matefials. The teachers were observed

,ggﬁchmg their, classes and were inter

vigwed, as a final step in the selef‘tlon of

" the 14 pammpants

The' size of the first ﬂeld test

1 -,'group was determined pnmanly by the
‘amount of funding available, considera:

. tions cf the “costs of visiting sites, and

the collection and processing of vartous
kinds of data.- It was thcught more

’lmponant to be able  to mecnitor and

judge ‘the degree to which thesecteachers

lmplemented the matenals in an 1ten-
. L

sive way than to have.a largg number ot

‘snes with which we_had little contact .

and little way to judge the nature of the

innova--

with™ the program ‘and _

‘o

treatment, and its f|de|ny/to the intent.

Four of the 14 classes represented '

departmentalized or semi-departmental-
_ized situations. The other ten were self:

contained classes. One ot the sites was a ,

separate facility for exceptional children

" with different types of handicaps.
be W|II|ng to commit herself to-
'pamcnpanon in the field test and extra

Another site was an experimental school
in which the EMH students-were Ante-
grated into many of the regular class
offerings.
low income groups, including inner-city
and rural, s One site was in a lab schoal

Half of the sites represented-

.and was composed of 28 children in a -

team teaching situation.
high school group whlch was seletied to
check on, the mterest and perforinance
of older children. .« *

These were. the sites at whnch the,
first field test began two years ago and
will contins2 for another year. ¢

Two-thirds of the students in the
first field test group are white, with
the !argest-proportion ofethe other third
bemg Black or, Chlcano and with a “few
Orlemal or Indian, Threefifths of the

.‘nroup are male; two-fifthis are female.

Average . WISC {or WISC equiva-
lent) total 1Q score was 70 (S.D."= 9),
and two-thirds of the group were’13 to
14 'years old when the te%t?ng negan.

One site was a_
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-~SELECTION OF
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FIELD TEST" °

- okpate in this venture:”
teachers ranges frorn several who aré in -

. have many, many veas of experience

oyear,
of special education teachers than those

Jist of-test teachers and schools.}
’ euond fleld test the district.'was given

"the comimercial sales of ME, NOW and
pr esenlallons' atesuch.places as ‘the 1872

SITES FOR
SECON ,

The -21
second -field test,

in the
now ending its first
more closely reflect a cross-section

classes included

who were.carefuldy screened (()I.lh(.‘ first
. -

test group. (See map, pages 12-13, for.

in this

thu s cnwn.n used for teacher selec

tion I the first field test but was simply .

requesled to identify a teacher who, in
powmml it _not, vxpener\ce would- be’
excupnonally qood«uxn(l wnllmq to parlu-s

their first year of teach‘iﬁ'g to'some who~

teaching exctptional children, <\T_hé
majority have been working in the field
of special education for several years. .

The school districts of these.

N . s 4 ‘_ .
teachers were identified by ‘expressions’

of interest, usually let&rs; from & teacher.
or supervisor. The first year of field test-
ing of ME -AND MY ENVIRONMENT,

lnternatlonal Councnl on Exgeptlonal

Children Convemlon in. Washington,
D. C.. had fed 10 many requests to parti: -

cipate in further fietd testing. Corres-
pongence followed with nearly one
hundred school districts. Gf these al-
most one-third (34 districts).indicated

a willingnéss to purchase the kit of mate-
rials and make _the commitment Jor a
three-year fietd’ testing effort. It was

from this group that the final 21 field

" tew sites were selected. g

.Scheols were selectegl in 14 states:
Massachusetts, New York, Nerth Caro-
lina, Pennsylvania, Ohio, Kentucky,
Tennessee, Illinois, lowa, Kansas Colo-
fado, Nevada, ‘Callfomnd and Washmg
ton. In additiom, one site was located in
Edmonton, Alberta, Canada, Eight new

“states were included in the second field

RIC

test sample, resulting in-field testing in
£ (
18 states and Canada.

Q
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Because a great part of the special”
education popufatlon is iocaled in farge
metronolitan argas, whe|e sludenls mnght

_respond differtntly toan envurongmntal

program than those living in subuwbanor
outlylng areas, and because for the urban
aroup a predes;i;ned curnculum poses

problems qulte cifferent-from those ina
“smaller district,

considerable effort was

made 1o focate at least half of the second

field test classes in lérgg_ me;ropblitah
areas. Five test sites'(one-fourth of the
sample) are in inner-city ghetto aregs in
New Yark City, Denver,-San Frarfcisco,
and Seattle. Another tive (again.a fourth
of the sample) are in large metropolitan
areas, but do not represent innnr-city
sntuatlons Four test sites are in essen-
ually rural communllles S The xemamdor
are in suburban or small 1town areas.’ -
Approximately/ one-half of the

‘students in the second field test group

1

.

Black Chicano, or Puerto Rican.

The second field test, like. the
firstis designed tosample thbree,dlﬁfelelnt
age groupings of. students, One sét of

. five sites has students whose age at the

are n minority ethnic groups, primarily

beginning of the test wys predominately )
below thirteen: Thesecond. major group

df ten sites includes students \}vhb,arg Lt
A

predominately- thirteen years “old.

. lhnd group of six sites includes studenits
mosl of whom are azhove the age of -

thirteei.

. P
.Again, as in the first tield test,

efforts wer¢ made to ohtain a variety af -

sites l'eprese'hting self-contained, depart-

mentalized, and separate EMH facilities. -

n order Lo include a larger number of
schools” and stay within the constraints

of funding for the project, each of the,
‘participating districts purchased the kit

of materials at cost. |
4

. 1
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. . B . . Fred Strickland

" ' ! : : Nathan Weeks Jr. High
. " ) EASTERN ' Des Moings, lowa
’ N . ' ) @ Mary Smith Dannette Boyle @
A B ) T m Shepad Jr. High Nevin Plart Ji. High
. e m Durham, North Carciina . Boulder, Colorado
“ ' ’ (@ Edward,McCann Wallis Kirylyk -
; . m Mon Valley School Cole'Jr. High
o ) s West Mifilin, Pennsylvaniy Denver, Colorado 4

: - '

m‘ @ Richard Mathis @Candace Light‘

 Saminn Shadowlawn Learning Conter JHodgkins Jr, High
- LL- Arlington, Tennessce Westminster, Colorado

’ . -

S .

TEACHERS AND S -
CLASSES SHOWN GEOGRAPHICALLY

L3

A2 -~ !
A\
. .
. ) . - o
m . EASTERN . CENTRAL .June Allbrandt-
. } : ! .- Lake Jr. High -
!nm‘ E].l'oseph Sousa g] Sue Wright Denver, Colorado
: Harrington Way Jr. High West Locust Etememdry ; v
m Woncu.ster, Massachusetts Wllr.n.mgron Chio S'usan Thorr;asgard
E w : .. 4 ) . Merrill Jr. High
: }__ . Sheldon Fine @Mary White : Denver. Colorado
- C.l.s. 148 . Shawnee Jr. High ’ : '
m Bronx* New&o,rk ) *Louisville, K,enl_Ligky . . WESTERN
""J DEdward Sherman o @Howard Shipley. Chamiﬁade Farmer
L — s e Judson Hill School ™ Gibson Jr. High
L. - Bronx, New York Morristown, Tennessee Las Vegas, Nevada = " .
- .E}édward McNulty Alma ,'J‘enki'ns . Eva Reédy i ‘
¢ Eastwood Jr, High Skiles Middle School * Benjamin Franklin Jr, High -«
Y - Syracuse, New York " Evanstgn, lllinois . San Francisco, California
- . y . R .
[5] Alice Bigham - ;- [@oan MeNulty [5]Edith Shipman 3 - -
Ayenck Jr. High Centraf Ji. High - . Pacific Prevocational School -
Raleigh, North Carolina De\/‘yin, lowa . Seattle, Washington-" . -
. Molhe Kite [13] Hilda Thach - [o| Betty Siiverthorn S ; .
Pathtinder School * Pierson J:. High ) ‘Selah Jr. High -
Bethel Park, Pennsvhﬁ"n Kansas City,.Kansas Selah, Wash_ing'lo'n
Vito Lombardo : Car'l Hoff ’ aDouglas Mc.CuIIough .
. F.D. R. Jr, High s Lafayette Middle School L. Y. Cairns Vocational Sciiool’’ .
232 . Bristol, Pennsyfvania Lafayetie, Tolorado Edmomon Alberta, Canada ..
B ) .. - v ) . i . .
. .- ’ . . . L -
\)‘ - o . . ™ . . ) ) ) i ) 3
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Y tl . . . . . [ )
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'Augusl Zeitlow {71.72)

Cata Watts (72.73) (D Larry Allen
UNC Lubiratory Srhoo) Sentinet High Sehool
wi® Colorado . Missoula Mantang
A ’l . . -
\ 112) Steve Johnson
WESTERN Central Schonl
) Missoula, Mointana .
g Jo Ann Jeppson .(71"72) . :
‘._Michaol Rake (72-73) . @ Cecit Linder
G.r._mne }Pg.'k Ji High h(u').\'uvcll Jr. High
Salt Loke City, Urah» - ‘ Eugepe, Oregon
ho) Tom Rodgers - * Vincent Alvinp ¥
. Garside i Hughy Goleta Valley Ji. High SEEES
< Las Vegas. Nevada . Guotety, Caliiorma
@

[
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OF FIELD TEST
CLASSES - -

There were 2 number of features
of students and, classes involved in, this
study that are typical {if not necessarily
representative 'in sampling) for special
-education classes. Some of these include
how children are’ grouped and housed,,
the resources available, the rate of turn-
over of students and the reasons for
placemenl in special classes, Related to
the last factor is the permanence.of clas-
sification. Another section of this report
takes a close look at this issue.

In addition to demographic data

~provided by schools, information
obtained from student interviews is' giv-
en on the aspirations of the students.
Other information obtained from staff
site visits is also reported. A section
beginning ‘on.page 16 contains a repre-
sentative - selection of teacher descrip-
“tions of students. A separate report
describes measurement of ability ‘and
performance obtained 'during the
1971-72 school year. i
* The information on .test classes is
not_ generalizable - to all jusior high
_ special- education classes, in that thé
sample is too small and, biased by care-_
ful selection :to meet field testing re-
quirements, On the other hand, we -
repeat that a number of chanacterlsucs ’
m the sample reflect. typical condmons .
in many special educatnon classes. Read-
ers of this report who flnd some of the ~
information’ ‘at variance with other
studies are.invited «to inform .us so that
our own understanding of this popula-
- tion will be broadened. ‘ .
', This section first presents lnfor
#mation based on the first field test
- group of 14 classes. Some comparisons
" are-then made with the characteristics of
the second field test group of 21 classes.

Aruntext providea by enic [l

CHARACTERISTICS

Al

. ’ S E
: pY AVMLABU
BESY 0 Background Data
for Field Fest 1,
Years 1 and 2

’
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‘

Tables 5 and b summarize the
composijtion of test classes as of January
1972 and 1973. The following informa-
tion can be noted in the tables:

1, The rate of turnover in these classes
is high.  In the interval from the

second month of field testing in the
3 ¢

TABLE §
’ _ S F|eld Test IStudel
Sex Age Range |
Teacher N M F 12 ] 13 14 :r
< v oo
00 16 15 K 2 4 4 |-
01 1§ 8 7 7 8 | .2 |
02 15 1 4 1 N
03 11 5 6 1 8 2
. 04 13 7 .6 2. 3 6
05 15 9 6 5 8 - 2
06 10 5 5 4 | 4.
07 15 10 5 |. 2 8 5
08 . 12 8 4 6+
09 15 .9 6. . 1
n 15 8 -7 15
12 Y16 1M 5 4 12
13 o 15 8 7 1 5, 4
14t 26 13 13 1 * 3 10
Total Group 209 127 g2" 25 . 79 49 .
Percent 61% 39% 12%  38% 23% . °
"Oriental L i
**Indian - <Q .
tDouble class with team teach/ng arrangement.
TABLE 6 :
_ - Field Test 1 Studel
. . Turnover Rate " Sex e
. Teacher N Dropped Continuing/ |- New M F,
0 14 127 T 4 10 - 12 2
. 01" 18 2. 73 5 9 9.
02 .| 16 5 10 | W5 13 | 3
03 9 . "3 6 ¢ 3 5 |~.4"
04 10 8. 5 5 ‘5 |".5
“05 10 9 - 6 ' " -4 8 2"
06 14 2.0 -8 6 4 |10
07 16 2 13 3 4 12 4
.08 14 “ 0 12 2 9 | 5
-09 14 5 .10 4 8 6
1 15 2 |- 13 20 7 |- 8.
12 17 3 .13 4. 9ii '8
13 15 . .9 6 9 L9 6
14. 1 19, | 7| a4 [ 3. 8"
Total Group -~ 193 .. 81 126 66 113" . 80
Percent ‘ . 42%- 65% . 34% 59% . 42%
'Or/ental ot ’
**Indian '




first year 16 the stme point in the
second year, one-third of the initial
grotup had emigrated. The total
number of students remained fairly
constant, indicating that one-thyd af
the students who are now involved
are new to the prog[umf- "Fhisltugn-

o .
. o . o
x ar < ¢
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over is consistent in 13 out of the 14
classes. A similar analysis in May
1972 indicated that this change can-
not be attributed primarilyto noving
oldér students out and younger stu-
dénts in at the end of the year. The
turnover appears to be prmarily the

BEST COPY-AVAILABLE - #.

result of Students moving into and
out of the school district.

2. Three out of every hve sludems in
Field Test | are males arato thatis
typical far this population,” However,
about - one-half of the test classes
show roughly equel division.of sexes,

. {Continuect)
B
>kground lnformatlon Year 1 (As of January 1, 1972)
in  Years® “ o= -—  Range in 1Q . - Mean Ethnic Composition
15 16 >16 | 50 & 51- 61- 1 71—|-81-&_|____ .Q | White Black Chicano | Other
0 below 60 70 .80 | above T . o
4 2 6 4 6 . 65.3 3 13 '
' ' 6 3 6 64.6 10 5. - ‘
9 2 8, 5 : 68.6 6 9
’ 2 7 1 i 66.8 10 I
-2 1 6,1 .6 ) 69.5 13 ‘
- 2 4 8 1 70.1 3 12
2 2 6 2 ‘ 66.3 .8 1 1"
. 2 8 5 72.1 15
5 1 1 1 5 .4 70.1 1 1
2 9 3 2 6 7 69.0 © 15
2 4 | 6 3 74.3 1 10 4
. 2 Nl 3 By~ 77.0 12 3" 1
4 1 1 2 9 3 75.1 15 ! I
‘5 | 6. 1 3 |-s 13 1.5 | | 65.3 16 ' 10 .
-~ 33 719 4 4 3B 69 81 . 19 /693 < 138 51 17 3
16% 9% %- - 2%  17%  33% 39% 9% ' 66% 25% 8% 1%
ckground Informatmn Year 2 (As of January 1 1973) RS ‘
'Age Range in Years ~ RangeinlQ: Mean |° Ethnic Composition. .
12173 1141 151 16 >1s. 50& | 51 61- 71 8 & ol White" | Black | Chicano:| Other -
' _ | below | 60 - 70 80 .| above a B B
"5 T3 4] 24 3 7 4 . ). 817 1 13 i
8| 81 - | | 3 5. 3 5 61.1 L I AN
: "51 6] 5 : 1 6 - 5.1 ‘4 75.4 9 T
. 116 2] « S 8 o 664 |- 8 ° o
#o1r ] 2] 51 1} 1 2° 6 1 -69.9 9. : 1 "
- 18| 2| 2 1 4 4 | 1 | 701 2 8 -
4 1{ 5} 4 '3 9. 2 | T65.4 12 1 4017
2| 8| @ : 2, 9 | .6 77.1 16 " o
11 6’ Wsr 1 1 v 2 5 -5 1 n3 1 12 S2Y
1.4 2! 3| 8 3 | 5 5 1 68.7 14 .
sl | o _ 3 5 4 3| 723 1 11 .3 :
2014} 1 1 2| 2 9| 3-] 720 12 c4 N
<11 sl 7 2 |- 3 2 7 3 | 720 15 .
2 4 o3 1 3 4 37 .| 57 8 3 |
7 33 79 38 21 12 .5, - 31.., 64  -68. 22 668 - -130 . 48 1M s
. 4% 17% 41% 20% 1% 6% 3%  16% . 33%  35% 1% ~ 67%  25%. 6% 2%
‘a l. .. .. . ., .. -
. - d _. ’ L 16
O o A @ - N
EMC px3 / '
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A SAMPLE
OF TEACHERS'
DESCRIPTIONS
OF STUDENTS

At the beginning of field

trials of ME AND MY EN-
VIRONMENT each teacher
was asked to describe (on
tape) each student included in
the test class. The following
22 vignettes (comprising 10%
of the students) were carefully
selected to be representative
o! the entire test population.
No more than two or three descriptions were derived ern

* any single test class.

. These descriptions are enormausly revealing of the wide
range of instructional difficulties and home or personal prob-
lems the schools are attempting to alleviate by placing these
students in classes labelled “mentally hanuicapped.” They
also communicate the genuine concern for students and
knowledge of them by teachers. -

Some of the descriptions indicate the perspective of
special education teachers in thin‘king and talking’_‘about their
students. Occasionally this picture is slightly distorted, by the
directions given to teachers when the descriptions first were
requested. These directions were:

Allow 3 to 5 minutes per child to describe the facts that
you think are most gogent regarding the child’s place-
ment in this class and likely response to instructions.

The fellowing list need not be followéd but suggests
some things you might view as relevant:

ability to faliow directions

participation in class

social adjustment; ability.to work in a group
perceptual problems .

current st ~demic level of functioning

emotiona: adjustment

home situation

attitudes ‘oward school

interasts

response 1o new things (CUI’IOSE(Y, enthusuasm)
degree of dependence

ability ta accept responsibility; use own initiative
coordinaticn and fine motor functioning

Each description below is reported in its entirety as the
test teacher dictated it (except for deletion of names).

1. This student has an 1Q of 62 and functions as a mildly

" retarded individual. He s quite capable of fo//owmg most
classroom directions. He participates in classroom activities
and could be called the leader of the class. He has many
friends in class and he gets along qu:te well with other children

I , _ , (Continued)
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Background Data for Field Test i

Years 1 and 2 (Continued)
while only one-third establish the
predomunately male pattern,

3. The fargest age group, at the outset,
making up roughly two-fifths of the
sample, was of students 13 years old

About

three-fourths of the sample was in

the primary  target age.

the 12- to 14-year-old age range.
Classes 01 and 09 were deliberately

7
TABLE
\ Field Test2 Student
l -
Sex Age Range in Years
Teacher| N M F [10]1112]13 14| 15]16
21 16 | 10 6 118} 5612
22 20 | 16 | 4 1018 1|1
26 16 7 9 118 7
28 9 712 81 1
29 14 8 6 2 41 4 | 4
31 12 6 6 11 811] 1
32 11 6 5 21 7|2
33 12 5 7 51 512
34 18 1 10 8 1113
35 1 6 5 10 |1
3 14 1 3 51 7.12
37 16 8 8 211] 6 1}14) 3
38 15 9 6 14 |1
39 17 10 7 13 14
41 19 | 13 6 9 18] 2
42 13 110 3 5 15| .2
43 17 | 14 3 3|11 2] 1
46 10 4 6 4 14 2
47 12 7 5 1, 3 15| 4]
48 13 7 6 5 151 1] 2
49 14 10 4 31 217 2
Total 299 184 115 2 14 57140 60 18 2
Group . .
Percent 62% 39% 1% 5%19%47%20% 6% 1%
*Oriental

Background Data for
Field Test 2, Year 1 )

Table 7 shows the data for the
second field test group of 21 classes. A
comparison of the demographic data on
the twd field test populations reveals
that they are very similar in the propor-
tion of hoys and girls and in age distribu-
tion. Individual classes show a two- 1o
four-year range of ages.
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:clucu-d'to test the cimneulum at the
lower and uppet
ot the students were outside the 13-
10 16 vt‘in’o\d age range.

. The mean 10 (69.3) for sludf-ms mn

Fild Test Lis qunu high; 48“’; of the
students aré n.the upper third of the

target range. {lin both field

dent populatio s above 60 1Q. This

/
/

hmits of the ajje-
range under study. Fourteen pmcebi"

“ . Eleven
“Field Test | dave 1Q scores

15 10 be expeeted as a characteristic

o distribution of extreme scofies.)

percent of the students in
above 80.
(AH 1Q scores are WISC total scores

SWISC equnvalpnl if the Binet

- was used.)

test ¢
~groups, aver three-fourths of the stu-

. One-third ot the test population con-

sists of Black and Chicano stutlents.
They are concentrated-in five classes:
three in urban or inner city settings,

BLST COPY AVAtLABLE'

one in a southern rural setting, and
one in a midwestern farming com-
munity. The other nine classes are
predominately white and almost
evenly divided between smaller cities
{population less than 50000} and
suburbs of large ﬁn{ll‘()p()lildﬂ areas.

test group are different by design:
-3, Differences in response to the mate-

.. classes (ID numbers 31-39, and 43) -

rials by .age were noted in the first o

year of the first field test. . For this
re~son a more representatlve sample
o1 age groupings was' planned for
Field Test 1i.  Students’ in five
classes {ID numbers 21, 22; 26, 28,

are predominately 13 years of age.
The students. of the final six classes

{ID numbers 41, 42, 46-49) are pre-
*'d()m_inately more than 13 years'ef age.

b,

'29) are predominately younger than ‘

~Er§

P A1 7ext provide oy eric [

Concern for the suceessful implemen-
tation of .an.environmental Gurricu-
Ium.' in u wide variety of settings led
to_the-attempt to obtain, as near as

inner city, urhan, suburban and
smaller city, and rural settings. Table

.7 shows that this was accomplished. .

It resulted as well in an equal repre-
sentation af the collective minorities
angd whites in the test sample.- (Thﬂéﬁ

. inner city and urban classes account
. - for almost ail of the minority group
popu|auon ) ’

Background ,Informati/on‘: Yearl (Asof Januaryl, 1973) - S
| . 1 J .
Range in 1Q Mean E thnic Composition §
508 | 51 o B1- 71 81 & 10 White Black -Ghicano or Other Location 4
below 60 . 70, 80 | ahgve | - ’ Puérto Rican .
- ‘ 8, 6 | 69.6 5 11 - Urban .
1 8 .| 10 1 70.1 9 -10 T - e L Urban K
1 71 8 70.3 16 Subuiban -
5 2 67.4 8 1. Rural
.o 3 7 4 76.1 4 . 10 Rural
3 1 5 - 1 62.6 - 3 8 1 {7,,}/ Inner City - {
1 3 1 } 60.4 1 N . inner City
3 8 1 64.1 i3 2 . 7 Inner City
v 4 13 1 73.7 7 1 Urban
1. 1 5 |. 4 67.0. -1, 1 9 1 5 C{ . Uban
| 1 4 1 | 69.4 1 3 . Smaller City_
2 3 7- 3., 1 65.3 " "2 14 " Smaller City
1 1 2 11 71.2 -7 7 1 Inner City
. -8 9 70.2 17 ' .Rural
2 4 10 2 " 63.2 _ s 4 15 Inner City
2 2 | 6 2 | 746 . |. 12 Lo Urban *
9 . 6 69.6 : \17 ~ Urban
1 3 4 1 : 60.8 - 3 7 b Smaller. City - .
' 4. 2 4 2 | 7387 12 Suburban
"3 3 7 P 59.6 12 s 1" Smaller Gity
' 3 9 2 75.3° 14 / * 71 Rural
e 3. 121 . 107 15 682 142 105 a7 1
5% 1% . 41%  36% 5% 48% 35% 16% 3%
Two' teatures _of'the.se'cond field 13 years of age. Those of ten other .possible, equal 'represenraltioﬁ of )

»
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TEACHERS' DESCRIPTIONS :  (continued)
in the bun’dmg His main drawback is his aggressive and
~impulsive behavior. Very often he witl ¥ly in toa ‘rage of
anger or some type of temper tantrum. Heis a very unstable *
individual. His home situation s very negative. He /s 'one of
eight children and the father is not present. He is very interestec
in athletics and he participates on the school hasketball team.
He is a very curfo()s and enthusiastic individual and is always
willing to learn. He accepts responsibility and s ahle to handle

it without much difficulty. His coordination and f/ne
motor functionirig are excel’ nt. :
2 He is Hlack and very small in srawre and has a speech

" impediment. His sp*ch does not hinder him from talking.
He is forever talking; he is a very lively young man. Along with
his speech defect he has a major problem in reading. He ranks
hrgh in arithmetic buphis readmg level is very low. He'is the
kind that will talk and express opinions and ideas as they come
to him. It's kind of hard for me to tell his academic skills since
fdon’t have any experience . teaching him in_any of the basic
subjects. From talking to teachers in the building | have found

‘ that he is very weak in the reading area. | have observed him
. in the hallways and in the cafeteria and he is forever talking on

varfous subjects. He should be able to relate back to us
on the materials that will be presented and he should benefpt

. and profft from this program,

3 This studént has an 1Q of §9. He functions as a very low
o, EMH student. He is able'to follow. simple direc tions. He .
' parncrpates very weil in classroom’ act/wt/es but very seldom wilf
heen ter into an y classroom d/scussmns He has many fr/ends
and /s able to work in‘a group wi thaut much drffrcu/ty He has:
a perceprua/ motor problem which tends to hinder his /earn/ng
capabr//t/es He js yuite well adjusted and seems to be avery happy
e, individual. His home situation is terrible.. He comes from a famity
v . of five retarded sisters, one rétarded bra ther, and two retarded
' paren ts. The family lives on public assistance. He has no expressed
interests. He responds very welf to thmgs /He seems to be a
curtous and enthusiastic /ndrwdual His ¢oordination and fme

a .

mator funct/an/ng are paar ‘/ ‘ : o R

4 Thrs bay s I/stea‘ IO is 86 Th/s Is very mrs/ead/ng F,rst
of all, he was listed m the 7th grade team situation, which is
“normal.% ! had him' m my module 7th and 8th with the 7th grade
/:fe sciegfe.  He was'a total zero in that class. - He would ask )
“togo to the restraom orto the /acker or for water, and he S
wau/dn treturn missing all his classes. -We had a conference wrth
rhe schaa/ psychalogfsg from the down'town office. He suggested
Uthat th is boy be kept in with the regular c/asses We fma/ly ta/ked
‘to the prmclpa/ and had him changed to the spec,'a/ class.” Heis one -
of the br/ghterk/ds in.this class. He acts well disciplinary-wise,
- he partfcrpates he helps put the appara tus together, he doesn t
: m/nd puttmg on the goggles, and [ think he learns thmg& o .
l thmk in this type of course, with this type of student; he m/ght
/us( do a// rlght He has no percep tua/ prab/ems that / can see.

(Con tlmued)

[AFuiToxt Provided by ERIC
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Grouping and Hou's'ing of
S_tt_:dénts in Field Test1

All but two af the classes in Fieled
Test | have sla{/éd together as intact
groups for all or most activities during
‘the school day. in the other two classes,
regrouping with other EMH classes has
occurred for some subjects.

Most of the test remain
wnh the same 1 Odchu: fora two or three

classes.

TABLE 8

- classes,

BEST COPY AVAWABLE °

.year period. Table 8 réveals further in-

formation "on how these - classes  are
housed and administered in the various
school districts. ]

Threefourths of the first field test
classes are in regular junior high schools,
hu} the students are almost totally
“normal” children. In one-half of the
teachers instruct students in afl
subject ‘areas and remain with the same

group for the entire school day. Most of
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‘these classes are the only intermed iate
EMH classes in the building.

The four classes located in separate
facilities represent attempts to centralize
the distrigt’s special education progAram' :
and offer specia! facilities and program.

“segregated from the regular program for -

\

ming. In three cases this special housing
is nnme%mwly adjacent  to . regular
schools Bt no integrated programniing
Is attempled. .

Ratings were obtained forthe class.

‘rooms themselves and for the yesources...

 Schoolhousing and Admmlstratlon of Field Test 1

Classes

;, o Regular School Bgilding '

 Special School Building -

. ES

available for the ‘special education pro-
gram in Field Test { schoofs. These rat-
ings were based on site visits, informa-
tion from teachers, and discussions with
school administrators. - .
~Classroom facilities for four-of the
teachers were found poor. The furni-
ture is old and e xtra work areas are lack-
ing.- Threre are no storage facilities.
Rooms are poorly lighted, ventllaled %
b

" teacher’s part.

maintained. Bulletin board and chalk-
hoard space is limited.. Few curricular
materials of any kind are available and
thesé are obtained at great effort on the,.
A regimented, restrictive
climate ‘s reflected in the orqa|112d110n
of classes throughoul the school..

In contrast,ﬁsux of the classes have-
had excellent facilities—adequate space,
equipment, materials, and fumniture, and

) Segregated Integrated Segregated Integrated
'Self-contained classroom - 5 classes ‘ 2 classes - .
Departmentalized by subject 4 classes -1 ctass 2 classes
= | , - :
.
/

are bright and cheerful and the school
climate relaxed-and=open,

These conditions -are- in par'l @

saflectionof the financial resources anI|

able, which range from a budges,of f|f[y
dollnrq per yedr to several _lhousand.
dollars per year, . :

Because site visits to second fietd

test classes have not l)eun completed, a

similar analysis is not yet available on

noisy fans, and’ n!geneml are poo plenty of storage space. The classrooms thesg classes. | B
+ . - N .

L . . . . . ) : S M" . N )
JenQ R TN ‘ s - L R
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TEACHERS’ DESCRIPTIONS (Continued)

! see na interests. | doa’t know what his home situation is

or his attitudes toward school, but e seems to be fairly well
ddjusted. ! also think he‘s a very good con artist and he can do
nothing and look like a zero when he wants to.\.

8. This student is female, Black, a rather large gir! for her age.

. She is one of the brighter ones that we have inm y basic education
class. She understands the printed page. She is the kind who
will Iose control if things do not go exaczly the way that
she thinks they should go. This is with her peer group. This does
not happen in a teacher-student situation. She can relate to
teachers well. She tries hard to gzt the proper understanding
of the material that she is working on. She should give us
very good feedback in school. She js in home economics and
seems to eniéy this work. She can read the menus and carry out
the afsignmen_rs that are given to her.

~

6. He is a 7th grader who came to our schéo! from a school in
the Black heighborhood, or ghetto-type neighborhood.
When he first arrived at the bDeginning of this school year, it was

my opinion that he was a trainable level child. However, . SREIRE

/ now feel that he is an educable mentally retarded child. He is,
though, on the lower level as far as being “academically equal”’
to his peers. He has the ability to follow directions if they
"are presented to him slowly, and he will follow directions when
they are given to him in that manner. He participates only
slightly in class. Thi,s.may be due to the fact that he does not
comprehend things as rapidly as others. He seems to be as well
adjusted socially as others who came in with him. He works
best indjvidually rather than in agroup. He has no perceptual
problems-that we have identified; however, he does have

a visual problem. He should be wearing glasses and is not. We
are attempting to obtain them through service-groups and

to have his pareots purthase them, however, they have exhibited
very little interest in buying them for him. He is probably
functioning at the present time on a 5th grade EMH level.

He does seem to be adjusted emotionally. | know very little
about his home situation other than the fact that they have
made no effort to obtain his glasses for him. His attitude towards
school.is good. He does seem to like, it and attends regularly.

He responds rapidiy to new things. If & new tape recorder is
placed in the room, he is interested in it and tries to.work it

He does not seem to be dependent upan anybody but there are
few people in his life on whom he can depend. He has accepted .
responsibility as well as most. He uses his own initiative equal to
that of his peers. He seems to be coordinatod and to have the
fine mo ror function_ing of a normal child of his age. .

$1. This student is a new 7th grade student. He lives with
his mother and step-father and he is an Yenly child.*
He is a diabetic and is under a doctor’s tmatmar{r. Healso
attends a reyular 7th grade history class and his tmher tolls me -
that he Is daing quite well in cisss. MHe works well in rhy
_ classroom—follom d:rxt:am very.well, gets alpng with the rest
’ (GOn tinuedl

gest !
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PLACEMENT
IN EMH
CLASSROOMS

Alfred Binet commented in 1909

that “the familiar pnoverd which says;

CWhen one is stapad, 1t s for a long time’

seems to bre taken literally by teachers,

without weighing it..."?  Buased on the

out-of-date intelligence test scores re-
ported for many students sn the first
freld test classes, 1t appedars that school
districts also ~accept this dictum.  As
Table 9 shows, th) childien, or 43%, ot
the test population, had test sceres ob-
tained tnree oi mote years priot to the
initiating of fieid tests of ME AND MY
ENVIRONMENT. Inthe Spwingof 1972,
repeated  requests were made 1o the
school districts for these childien to be
retestedd, Five of the 14 districts com-
plied, testing 25 of the 90 children.
However, in the interuw,
with outdated scores have entered the
classes so that in February 1973, 43% of
the test population still had 1Q scores
obtained four or moie years ago. Half

of thesescores were obtammed six or more

new students

years ago when these childien were
vight years old or younger!
Test scores in the second field test
classes are maote cutrent, pethaps because
Even so, one-
(102} have 10

These stu-

of our added emphasis.
thitd of the
scores over four years old

students

dents are concentrated o seven larget
cities, where from one halt to all of the
students in a class have not been tested
since they were eight on e yeass oid.

Does «
matter?  Several facts suggest that it
The teachers in the first field test

recent test score really
does,
have reported that 70°% of therr students

were placed in their classes on the basis

1Alfred Binet, Les ldees Modernes sur
les Enfants. Paris. E. Flamarion, 1309.



" of low intelligence. The test score is the
primary basis for this judgment.

- The refiabiiity of such test scores
is lower for young children, and the error
of measurement in an .individual score
can be as high as plus or minus 13 points,
Thus,if a child’s |Q, measured years ago,
was in the 70's, his retest score might
actually be much higher.than-the-legally
‘the 25 cases where retesting was done?
Because ‘of the small number of retests,

" the evidence is far from conclusive, but

Seventeen students
attained higher scores on the retest, six
obtained lower scores, and twoe remai'ned
thz same. - Over one-half of those whose
‘score increased obtained an 1Q score of
"80 to 91. If the same ratio were to hold

it is trevealing.

- -

- " ) ’

for students who still have not been
retested, 36 of the 90 students with old
testinforimation would have scores above
the generally aucented EMH range. We
feel that this hasimportant implications.

Should these students be in EMH

© classes? Let usexplore the implications

furthner. Many of these children ‘were
placed in special classes years ago.# The

lack of recent test scores would suggest

that their ptacement has received only a
cursory review in the intervening years,
They have notsonly incurred the stigma
of being labelled retarded but have heen
exposed to a far different curriculum
than normal children—in many cases to
the point of no return as the gap be-
tween a normal -and special program
widens each year.

"BEST COPY AVATLABLE

Teachers participating in the first
field test indicated that another 30% of
their students, or 61 in all, were placed
in thei primarily tor reasons
other than evidence (whether old -or
recent) «* retardation. Qf these 61 stu-
dents, 27 were sgild 10 be “disadvan-

classes

taged,”” o category defined as economi.
cally deprived or deprived of food, expe-
rience, stimulation, and emotional
support. Seventecen children were placed
in test classes primarily because they
appeared to be  emotionally disturbed,:
The remainifg 17 children were placed
in these classes primarily because of
physical disabilities and learning dis.
abilities other than retardation. Thus,
when |5ossil)|c errors in testing are in-
cluded, the appropriate placement of
42% of the test population can be
questioned, ‘

Note that the good intentions of
the districts and teachers involved are
not in Question. In many cases place-
ment in these classes may well represeint
the best available programming {or thesé
children. However, the consequences for_
the children involved are extensive. The
stigma of the EMH label is one conse-
quence.  Another is that segregation in
an EMH classroom is foralong time. We
are, therefore, concerned over the basis
for assignment to special education

.

e L .

. fContinued)
TABLE 9 R ‘ ) L , -
. T B T - | R . T - .
¢ N » - . . R . % . N B
- 1Q Test Scores Obtained Prior to 1970-Field Test 1 Classes
“Last’ ] T N _ ‘ I
TestDate | 09 (01 | 02 |03 | 04 | 05 06 07 08 1" 12 | 13 [ 14 | Total,
9. | 5 | 1| 2 1 |-3 [ e 4| 3 | o2
68 . 1..] '3 1 2 | 2 212 2 | 2] 23
"N e 4 3 _ 1 2 1 14
66 1. 1 N . 1 2 Rl
65 2 ' S 1 6
64 1 1|2 . i 71 5.
63 . _ i 1 : 2 4
-|- No Data 3 2. e 20,1, 1 6
TOTAL 5 2. /18| 6|31} 3| 5 9 |10 7 {1's |0 3| 900of
o : I - L .209°
~ Peércent . R . . . "43%
Number' | none [none"|seven | none | ndne | two | none | all" | none | none [three |- all .[ nonej none '
Retested | -]-x- 10of.8 o who | S R I - : ' : i
o :_'-~ |cont. N cont.| - B3 . . s
e Q ° a | 21
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. TEACHERS’ DESCRIPTIONS (Continued) %‘5‘ : Placement in EMH Classraoms (Continued)
of the students He has a good attitude toward school. His ciasses and stress the need tar 4 more
particular interest right now seems to be in the area of cars and in X freguent and adequdte 1eview ot chil
¥%eading about sports cars and race car driving. | have not o dren placed i them, Teachers aften
noticed any severe perceptual vision problems in hr"m but hrs feel powerless to intluence veho s placed
art teas}rer brought to 1y attention the fact that fie has oot taken.out of the classes. One
quite a bit of difficulty in distinguishing size differences between teacher wrote that the only information
upper and lower case letters in the fettering work they are doing. she ever received on astudent was an 10
scote, unless the placement otfice saw

8. This student has the ability to follow directions and does tit to refewse other informanon!
$0 in most cases. However, i some cases, she exinbits a stubborn Analysis of data Hdom the first
streak. At those times, she will not follow directions, no matter yeat ot -field testing ot ME AND MY ©
what they n\u’ghtbe She will participate in class when called i ENVIRONMENT indicates that the stu-
upon but very seldom volunteers. | think that this is due dent’s 1Q score s not educationally
in part to the fact that she is an overweight girl and does not want reievant tor ths ctnculum, [Q scotes
to call attention to herself. She.does seem to be adjus farrly explained [ittle o1 none of the differ-
wefll socially and works well in a group but will never b ences i petformance of students as
the group leader-she is always a follower. {n the past, however, measuied by test items developed for
when she has not agreed witit the group’ leaders, she has - the materrals.  {See Report Number 2,
refused to follow. She is mentally retarded and is currently ' Assessiment of Student Abilities ad
functioning at the normal teve! far an 8th grade mentally Performance, tor further information on
retarded child. She seems to be very well adjusted emotionally. this analysis using multple regression
Her mother takes a deep interest int her. Her mother wili be one techneqgues.)
of the few people who will attend an open house held every I more  eduacationally  relevant
year for all parents of all students in the school. Her father does varnables can e adentitied for placing
not come. Incidentally, her mother is divorced—the father that ) chiddien in special classes, pethaps the
I am referring to js actually the step-father. Infrequently, her stigmia of retardation fand the centrality
real father and grandparents will pick her up and take her on a of un 10 score) can be avorded. 1t might
‘weekend trip. She looks forward to these very much. She . be that o niote appropriate description
has a good attitude towards school. She likes to come for many ot these students would be
to school and does any work assigned to her. She has a normal “weademically unsuceesstul” Possibly
interest in boys. This started to develop last year and is now curncule such as that heing developed by
being carried forth normally to the 8th grade fevel. None this project can offer g meaningtul aiter-
of these girls have had a date yet but they all see the boys in the native which allows these children 1o
hall and they are all deeply, madly in fove with them. She- EXPeHENCE SUCCESS,
is slow to respond to new things ‘When a new piece of equipment What has been saud here regarding
is placed in the room, like a tape recorder or an overhead view plecement of childien m EMH class
profector, she will be one of the last to show curiosity or rtooms has not included  teacher judy-
enthusiasm about it. She is not overly dependent upon her ments g critenion that playsa major part
parents, or teacher or anyone else. She accepts responsibility e the sareeming of students in many
readily, and can be depended upon moderately to use her classtooms. Hence, evert i the prosence
own ,inirién‘ve, Her coordination and fine inotar functioning are of other, unintended consequences, spe
about Wﬁat one could expect from an 8th grade, oveiweiyht girl. ciab educatmn classiooms  provide o

- . ° medans af nter Vet i positive ways
9.7 his student is a 9th grade student. She was only placed and hmaizang the sehonl expetience
in special education last year. | know you can tell that she does . for 0 number of children, ’
not really qualify but she was placed in special education hecause The concefm and dedicition of
of her failure to integrate into the réu/arjunior high school these teachers can be seen i descriptions
progranm). She is extremely self-conscious and during her of students which they recorded on an
7th and 8th grade years went {hrough a fat of torment due to midhio tape during the 1971-72 school
teasing by other students in the school. She comes from a ' year.  These descniptions also reveal
large family and the father is not presently working. The home chatactenstics of  stodents which  are
economic situation is very poor. She is a very willing worker, . suggestive of educational prohlems. They
a very good helper, and iropefully this year is begihning to come . seem far maore revealing ot the nature of
out of her shell as she is beginning to get some recognition this population than the preceding tables
in the school, as an usher during assemblies. . ot demographic data. B

{Cantinued)
o) .
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BEST COPY AVAILABIE

'ASPIRATIONS

OF STUDENTS

.

One-hatf of the stud&nts in ten of
the first hield test classes were rancomly
selected and  interviewed  during  sitg
visits to those schogls. One question
asked was, "'00 you want to finish high

school before you go to work?’ Of the

B0 studénts from whom a response to
this question was-obtained, 46 said yes,

B ' they wanted to finish high school.
' --A second question included in the
W . interview was, "What kind of job would
~you like 10 have when you get out of
- school?” Table 10 summarizes responses

¢

to this question by class.
Among the implicatiods from these

GEST COPY AVAILABLE*

: . . . .
1. Junior high school EMH students do

aspire _to finish high school,’ and
appropriate programs. need 10 be
available at the high schoot level,

. Most junior high schoo! EMH students’

have some idea of what they want'to
do after high school. Three-foufths
of thc students appear 1o have realis-
tic ﬂSPIIdtIDnS . “ PO

. One- fourrh of ‘the students, or about

two per classroom; aspue 1D an occu-
patnon which requires education be-
yond the-high school level, , Such

'occupatlons as doctor, nurse, teacher,

and secrctary, may lie beyond . l(rerr
abilfties and reflect unrealistic aspira-
tions. This information needs to be .
considered in the development of
curricula both at the junior high and

data are the fellowing: - . high schodl levels. Ao ]
TABLE 10 . - o N
"~ Job'interests Reflected in Random Interviews . - - -
: . . * , “ FEE ) et - - ; .:r ~
e | L " What kind of job would you like to have when you get out of school?*’ - r ’
CLASS | Nt TYPEOFJOB =~ = . | bkt | nNRe |
1 o0 1 8- Nurse; marine; artist; architect or' doctor; city bus_driver; 2 0_._ . !
] | o pohceman ) . | H?
or | & Steel mill’ worker; school bus drruer teacher OUEfSEdS telephone"‘ “2“ 0 1 ‘
S operator . . ) | :
02 - 1o 8 Nurse (2): - ) . p .h R . l . 0 : 6 1.
S B 03 . 4 : Tvbic. cop; nurse . e oo T
o ' 04 9_' Store “clerk or nurse’s - alde:, college 10 become a mechamc,l- 1 2 ' . g _,
i e ‘ o housewrfe or babysmer mechamc racmg car. dnver secretary.f " ) ; !
) forest ranger. - ; - T RN (SN RS | ; v
) 05 | 6 College and become a nurse; doctor mald(2) cafeter:a worker or, I T I B o ‘ _
. P . K ‘ ‘_babvsuter R . . I : S | N D e
‘ L0686 | 5 _Truck‘dnver actress; gardner nurse (2) _ ST - ;'.;. D T,
‘07 s 10 *Babysutter,. college (doesn t know for what ]Ob) engrneer of a. | o ‘, ) -
- Tt | ‘park “train; “ranch job: poficeman = or ambulance dtiver; | g -
“ [ogger- trucker navy polrce officer: nurse or secretary work in a B R
N : 'store or. bank o L .o N r : ‘ B o
08 - ﬁ 10 . College and into navy; nurse\wartress or telephone operator srgn , B R DY :
" - & ¢ pamter ‘store clerk; restaurant worker cafeterla w0rker ) o S
. . . it . - o ; o - B
.C' . 09 -8 _ 'Truck drlver (2},.se€r¢etary, elevator operator teach Ch0|r B RO e E ‘ \0 o /
TOTAL | 74" S R AN MELLES) DTSR VR
. - _N"l" e -NU.[.I;fb.e_f ;'?.te.’VieWéd. Lv. DK* T dan'l‘ quW._
(PN - 7 S )
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10. Heis a very active individual. He [s a constant eruption

L . . ’ ) ‘,
TEACHERS' DESCRIPTICNS (Continued)
in the classroom but he can be controlled when isolated.
‘He can follow directions just fine. Part/c1pat/on in class? As long
as yois can keep him quiet when'giving directions. He is

¢ constan tiy interrupting. He is leariiing to adjust to situations

in school. Socially he is still trying hard to -be accented ! sge
no »perceptua/ problems. His acadeinic .’uncr/onmg would be
tin the middie of this whole classifica t/'dn There is still .
an emot.ona/ adfustment R be made. Heis still ad/ust/ng to
the junior h/gh prograny, but notan y more than the rest of
them He is doing very well. | think that he will fit into this
program. A tt/tude to wards school is good. He does like the
school setting.’ He does seem to be'in terested in science. His

degree of dependence is-nil. He isable tQ move around on his

ownand requires little supervision as ‘ar as doing things on his
own. He just needs'to keep himself out of trouble and quit
hitting and fighting with other kids. -He has th ability to
accept respondlb///ty He has.met most of the challenges in -
the area of responsibility. He has nu real coordination problem.
He can move around very well. He.is in a regular PE program.
In géneral; /'wdu/d_a/so think that he would fit'into the *
science program. .~ ’

I

»

accept responsibility. He has good coordination.

(’._;\u

;o EE o

1. He dbes not see very well,. mutters to himself, and does what
he feels Iike doing. 1t may or may not have any. re/ationsh/p

I

to what the rest of us are domg He is in a house with three
women and Ratterns his behavior after them He nas the aI_J///ty'
to folldw directions. He does participate in-class. He has the .
ab///ty to work inagroup.- 'He reads ori the 2nd grade /eve/

He does en/oy school. He is interested in pictures. He has

little curiosity.” He is independent. He has the ability to _

> o ’ N

- '




12. This student is a very shy and in troverted girl. Shecan .

fo/low d/rect/ons but most of the time she will /ust draw pictures.
‘on her paper or on, her desk or someth/ng If you don’t '’ ¢
stand right over her and help her do something, she will just.

" draw. She ?ery seldom participates in class:. Socially she stays

by herself.” She wr/l not work in & group. Hec academic level of
funct/on/ng is qurtee-h/gh-at least the'seventh grade Her read/ng
is excellent and she loves to read. This is probably because it
is an escape to read and she can stay away frgm people.
Emotionally she is not very well adjusted. She gets very\s(pset
at little things.. If there is too much noise in the.room she

" becomes quite upset. She likes school—she just doesn’t like

3
- A " . T

n, -

’

the ppeople around her. She is creative. She isnot very
_lnqependent she just stays by herself. She doesn’t know

.

where tq go.and what to say and she gets very confused.

She is a sweet g/r/ she just stays b y herself all the time.
M ¢

| | " . BEST COPY AVAILABLE.

_total program at school may cause st

. BEST.COPY AVAILABLE

-13. She responds very well. She is quiet and- you have to/ﬁfraw
things out of her. She is opening up more, though She does
have a heart condition that could be very rrucra/ at this point.
. She is showing signs of belng tired about halfway through the
day to a point where, under situations of stress, she turns pale, .
and she is nresently under a doctor’s care to f/nd out Jjust how. .
_severe the heart condition is, how much stress aﬁd strain'she. -
can take, and what to be aware of. She does have this
condition, which, depend/ng on how th/ngs are going, could
have significance in how we// sheXtays with what we are doing.

This is not to say that this program™\yill cause stress, but the .

s. She does part/croate

well in class when she is there. Her social adjustment is ;

relatively good. I see no perceptual problems at all. She reads
in the third grade area. Emotional adjusiment seems to be
very good. Her home situation is very positive.: A tt/tude

‘towdrds schoo/ is good. | am not sure of all her /nterests. She’

is unable to take any PE classes because of the heart condition..

She is able to move around very well. The'e are no motor

prob/ems at all. <

¢

L .- (Continyed]
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TEACHERS' DESCRIP'FIONS P
(Cont/nuedf~

T}ns boy was‘/ast tested in 796'9 and has a W/SC 1Q°of 79
>vs Span/sh American, and S/Jan/sh isspoken in the home.

: He “oes have good English.- He is absent Gery much. .He will
come sometimes*in. the /mornin‘g but he wi/l always take off at
lunch. They have tried many things with him. Everybody has
been talking to him. Nothingwill work.” He hasa record of
having been absent all through é/ementary school. He was
de//nquent when in elemgntary school..He also has a record
&f f/ght/ng aneh causing trouble, but while .he has been in my
classroom—the few times he has been there—he has been'a

-well- be/_:aved, well-manpercd boy: ~I asked him about his
truancy and why he doesn 't like school, but he seems to clam
'up. He can follow directions. He does not participate much
in class discussions but when he is interested in something, he

- does talk about it. Social ad/'Ustmeht_/ think could be good if

he was there enough—it's hard to tell because he Is absent so

. frequently. He has not-heen inany fights or arguments the .
few times he has been in schooi. Academic levol of functioning
is about the 3rd or-dth grade level. Becéuse of-delinquency
and his past' record of trouble, he does have some emotional
ad}ust_ment prob/elns. Home situation is abnormal. He lives

with his grandfather and several relatives in town and they are

shuff//ng him around. Attitudes toward school are, of course,
a comp/ete turn-off.” He just does not like schoo/ Hisone
.interest would be shop. He does like shop and he can get in

[ . : ] .
O . ‘ T e N

Aruitoxt provided by Eic:

. normal.

.there to make things. Academically he /ikesmath.hatter than .
anything else. He does not seem to show much enthusiasmor *
curiosity about things. Heis dépendent upon himself—he

does not need to depend‘upon others. He does not have any
initiative to assume responsibility other than that which has

been assigned to him. He isa heavy, stocky boy but .
coordination and fine motor funct:onmg seem to.be fa@ L

+ L

v

-15." She /'éra white girl; probably she could be the sharpest girl in

my class. | really wish that she:would havebeen tranf?ermd

" to another school. Her c/absmates remerrbet her from the tine’

when she was I{ttle and. was throwmg tantrums all the time.

She has grown up now and,really tr/es hard but the k/ds still call -
her a baby They /ust try to see if they can get her to

lose her tempe.r_ She frequent/ y can follow d/rec tions and she )
participates /n.our class. act/wt/es very muchso. Shehas ... -1:
vision proo/ems and she a/so has emotifonal problems, mainly
stemm/ng from the fact thpr she is a toster ch//d and has

never known her parents In other /vords she'is one of those

non- -adoptable children. She is start‘(ng to see herself for V!»?at

shé is. She seems to ltkefschoo_/ and her interests lean

towards art. Anything having to do with'art, she just foves.

, * She is very good at that. She loves to makeposters for the
- classroom. Usua//y,/f / have bu//et/n boards to be put up, I

-




’ . ¥# o . : : .
put her [n charge of the committee. She Can take that over - ine tramab/e center ‘but mstegd dec;der/ fo wait a semester to see
and really get things done. She shows a lot of enthusiasm ] what happens She i isvery quiet. She has a hearing problem.
towards new things and she is very /ndependent. She has just . She had sone problems in her early childhood. She was a breech

» become independent in about the last year and a half. Before. delivery. 8779 developed horma//y until about 15 months when

"« that, she wanted everyoje to show her exactly how to do .a sister-was born. From this time on she regressed, she hid

things. She has certainly changed. She uses her own initiative -  started to talk but now.went back to babbling: Probably she
and can really accept responsibility. Her coordination rs " regressed because of this sister. She had no abpiorrmal’ "
probably one of-the best in the class. *childhood diseases yet never did vvell in school. She'is very

©

quiet in class’and Joes not contribute. She neegs to be

given directions "eparate/y She gets along with others a//

right- She is not outgomg atall. She seems to enfoy friends

and brightens up when people talk-to her but she will not go

out in search of them herself. She is not too social minded

so she doesn’t stick 6ut in a crowd. She.is not vary mature *
although she is 14. She does not work in a group very well. o
She just sits and does not contribute at all to the group. She .
is almost a nonreader although la tely she is beginning to

_ show some impro vement. She "nows her letter sounds but.
thatjsall. If anyth/ng, she 'is probab/y /ead/ng on a first
grade fevel. She does not aseem to have agy severe emoticnal

»

16. He has the ab/'//'ty“ to follow directions but does not always
do so. . He does.participate in-class. He has the ability to work in
agroup. He reac/s'pI the 4th gracle level. "He enjoys school.
He had an operatif to ree his tongue at the age of four and was
taLfght to speak af\a /arge-medica/ center. Hijsrecords say ‘
that he did not patticipate in class. | doubt if he was given a
’ hanr:e to speak. Heyﬂ/es to work on any machine and is very

_ goad at doing this. He is interested'in any audio-visual i
equipment and has much curiosity. He is very indegpendent
and. has the ab///ty to acceut respons/b///ty He has good
coordmatmn . : o ot

PR o . . o _problems besrdes the fact that she is just Very, very young.
. C . B ‘ There are rmany children in the family, | believe 8. Her /ather
17. This stutlent is very, very low functioning Shewas ina . hasajob at a truck/ng or transport company put does not
. norma/ classroom un til funior high schoo/ but only has an 10 of make.a great deal of mone v, therefore, the home SI tuation is
about 5 1. We had. a staffmg on her to’ cons;der placing her probab/y fa/r but not outstand/ng Her attendance at school .
o I -t , oo o AR . o . (Cont/nued)
EMC Do . . : . . _ : : ‘ ’ T AT ',27:
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TEACHERS' DESCRIPTIONS (Cah inued)

s gaad but y°t from what she says you can't.tell whether
*she likes it or not.  She never shows any facra/&xresslons.
© Emotionally she seems a blank. She does get verj'sad,
\and tries to defend herse/( but yet she doesn’t ever seek

out help on her own. When yaugo to Her to give her extra

heip, she ‘t seern to put out any extra effart. She

e l ' daesn tseem to’have any interests outside school—she doesn’t

‘ be/ang to anything. She comes to schaa/ and goes-home—

" that'sabout all. ,She daesher best in music. She shines-a

i little bit here but not in any other ¢lasses. She does her work
. butdoesn’t seem to know how to.go abaut it 6rdo well at all.

B * She shows-no cur/as/ty, and little enthus/asm She is almost

Tl

)
I
i
|
|
|
i
E

-nonverbal i in class—she rare/y speaks out. She also seems very,
very dependent and needs.to be helped, usually by someone .

|
|

-\ sitting pext to her, or by.the teacher, to camp/ete any tasks. -
4

‘She may beg/n to complete it but because she doesn‘t know
how, she won 't continue. One example was when we were
wark/ng ori a highway map. | went over to her and'said
someth/ng to the effect of, “Why aren’t you doing this?*’
She said, "Becausg/ don‘t know how.” She is very insecure
i ‘but has ngt yet gotten the idea that she heeds to say’
‘ something if she doesn 't understand. She wouid rather just
sit there. Unless sameth/ng is a very s/mp/e task, I don‘t know
-if.she wau/d be ab/e to carry aut any responsibility g/ven to

i
% .
|

/

Aruntoxt provided by Eic:

_her. I daubt /f she really uses her own /n/t/at/veJn doing
. anylh/ng Coordination is not good. She is a very low-

+ basic sight vacabu/ary and can, sound outtwords qurte
- weli:! We also discovered she had a hearing /ass which quite

. to speak English in the home. He is a nonreader: [ feel that

3

functioning girl. . She is not doing well in academic sub/ect&
She probably needs niore of a home economics,
vocational-oriented prograim. We are wa/t/ng to see if e
should place her samewhere e/se or not.

18. This 8th grade student had made cans/derab/e ga/n s/nce _ o
she began /un/ar h/gh here. She is still very shy, but now . : "
wr// make an attempt to snsver when called on and
part/crpates much more. She is taking hame economics,
and even though she is very slow has been’ qurte successful

- Her reading has impro ved to the point where she has a

likely affected much of her work. She still gets frustrated
easily but has turned into a hard worker . S

-

19. He is a Spanish-American boy. He comes from a very good )
home. His father speaks Eng/tsh but the bay says he isn‘t a//awed

he has the ab///ty but there is sameth/ng b/acklng him from

reading. |- don’t know if it is dyslexia or quite what it is.

We are going to be wark/ng with him this year on it. -He can do
[ . . .
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arithmetic quite nicely. If you reacd story problems to him,

he can ofter. tell you the answers—even with fractions. He can
corne right up w/'th an ahswer H e can’t éven read the si/np/est
words i‘ke “an” or "a.” The un/y thing he-can read or recogn/ze
is his ‘own naime. He can fo/jow oral directions very nlre/y ‘-
He part/c‘/pa tes at 'least verba//y‘/n our class. Social adjustment
seems to be wery goox. The kids respect him: He is one of the
leaders in'the classroom. 1t's hard to say where he is functioning
academically because of this rea‘d/'ng problem. | thought once
that he might have a perceptual problem but | really don’ t know.

" We are still working on it. Itcould be an emotional proh/em too,

though he seems quite stable in the classroom. He has very
tender feelings. He gets his feelings hu_rt very easily, but then he
bounces right back and will pitch in again. He likes school..

His interests lean toward art also. He is curious about new things
and he shows a lot of enthusiasm, too. He isnt afraid to try

~anything new as long as it doesn’t include reading. He isvery,

‘indepenclent. He accepts, responsibility real well and he w1//
use his own injtiative especially in the. fidld of art. His
coord/nat/on is very good and his motor functioning

/s very good too.

20. This student can follow directions. He is very good at

participating in.class, and socially he is fust one of the most open
boys in the class. He always has something to'say. He can

“work in a group. His level of functioning is about first or secand

grade level. He has a.very, very hard time at reading.” He

cannot write on his own—he can copy: ., Right now he is integrated
into PE and will take shop next sen1estor. His level of functioning -
keeps him back academically. He accepts other peopie. Heis

- hyperactive. He walks a lot. He can’t stick with one project

or assrgnment very long, Emo t/ona//y he is pretty well adjusted.
He does get upset because he /maq/nes things, like the-other
childrefi talking about him). He likes school. - He is curious and
enthusiastic but his acadenic level of funct tioning usually keeps .
him from understanding what is going on. He is not very

- independent—he needs almost a one-to-one relationship to read,

write, understand. He is responsible, though. He can remember
what time classes are, where to go, when to go. He is'no real .
d/sr'/phne prgblem because he does do what he is told. Heis

. just hyperacnve and most of the time /ust does not understand.

21. This student .f'.s an epileptic, although under contro/.

" She sometimes has petit mal seizures but she doesn’t have .
. grand mal seizures. $he i3not too overly medicated. Sometimes

/

she takes advantage of her condition and will put her head
down on the desk arid oretend to be rest/ng She is an
Lextremely /mmature gil.. She is babied-at home. Sheis not
we// Jiked, especra//y by ‘the boys. ‘She has a few fr/ends
"among the girls but they don’t seek her out very often - /
"She is stubborn.but'furjct/ons highly in class. She is one of

" our betier students. Because of her /'m/natur/'ty' and spoiled
. upbr/ng/ng, she sometimes refuses to do her work She wants

" ERl

very, very much to be praised, to-be the teacher s pet. She wants
th/ngs to do. She ta/ks a lot—she hangs on you quite often.

<.!he dues .ot volunteer answers in class, yetwhen she js asked
she usi.ally knows the a: 1swer. She seems to be focusing now
on'the boys. Whenever a man comes into the room, she seems
to be extremely interested. She isvery attached to the man
teacher in special education and probably has some emotional
problems of some sort in her adjustnient. It /? verywbvious that
she is extremely ir: unatur’e She works in agroup well, a/though
often wants her own way. She has become friends with one

girl in the class which is very unusual-because this girl functions _

much, much lower than she, so she is the leader in the pair.

They walk down the hall hand-in-hand which again shows their.s
Cimmaturity. | do not know much about her background '

! do know her mother babysits quite a bit. Her mother works

and when she forgets her lunch, her grandmother will come

to school and take her out to lunch. She seems to enjoy school.

She is absent very seldom. She reads quite a bit and seems

. to be interested in. religious topics. She hasgotten quite a few

books out of the library on religion. She has the ability to
work independently yet she still is qui te depeno’ent on adults.
She does not accept résponsibility very we// She will not
finish a task as soon as her peers do and th/s holds back Her
group’s project. Her cogrdination is fair. She is still growing
up—Iis quite lanky—but again na great coordination problem. -
The main thing about her is ker lack of maturity. She functions
highly but does not use it as much as shecould. She puts on '
being very shy, yet she is not. She kind of pouts and hangs her
head too. She wants more attention. Thisgirl also has made

great ga/ns Much of her immaturity has disappeared. Sheis "

very concerned about being a lady. Her séizures are not

‘often but she does have them She gets very embarrassed
when th/s happens. She still hasa wa y to go but has come a
long way-already.

o
o

22. He is a Spanish-American boy who is new to the program.’
this year. He has many emotional problems and is very
hyperact/ve He cannot follow d/rect/ons ‘He hates school. He
tries to part/(:/pate “n the schoo/room by be/ng very funny..

- He's the class clown. Everyone /aughs athim. I think he does

it to cover up his /nsecur/ty Academ/ca//y he could be oneof
the better students, possrb/y the top student, but he is

functioning at about'a third grade /eve, ! feel that he has many - ;

'emot/ona/ prob/ems He ljves with his grandmother who '

’ Speaks no Engh.s-h His mother lives r/ght in town. He has a
brother in specva/ education in the room next door who he is’
always trying to see. "It is quite a sad situation there. He hates
school, he' hates. teachers, he even hates himself. There are a
great many prob/ems to overcome there. We are working with
him on this self-concept His /nterests lean towards artﬂﬂ%ﬂ

very good artist. He shows cur/o.wty and enthusiasm_towards,

. th/ngs but after the first five minutes thats lost; too. He tr/.:’s :

to be independent but /ndependent in the wrong way. He can't
“accept respons;b/hty yet. He /s very well (.‘oo rdinated and k

he has fine motor functioning. .1 hope we, can do someth/ng

for h/m | feel-that maybe later on we can geth/m into the' ...
room for the emot/ona//y d/sturbed. N B

29,




