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ABSTRACT

This paper attempts to identify and specify what is
meant by competency. It examines <he Utah and the New York Approaches.
and finds three levels of competence in both: categories or broad ‘
areas of competence; molar statements that depict identifiabl& *
competencies; and the breakdown of competency statements into
technical, conceptual, and human components. (Author/DN)
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The NotebooK continues to expend its service to institutions of

nigner learning, séhool districts, state departments of educa}ion,
funded projects, amd individuals by providing information about de-
velopmental work, activities, materials, and an examinatibn of .issues

and ideas. The Notebook now reaches Australia, Europe, Latih America,

s g .- .. . .
Samoa, Guam, and Turkey in addition to locations 1n most of the states.

‘wogn has been reported from Seattle, Washlngton, to Tampa, Florida;

from Glendale and the U. of S. C. in Callfornla to Queen s College,
~vew York and Burlingtoﬁ, Vermont; from Mlnneapclls to Corpus Christi
and New Orleans. The problems and the focus of work are surprisingly

similar and complementary, and the editorial board and the directots
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. . ’ . . . . , .
nope that each person will share infermation, ideas, data, and materi-

als through.the.Notebook as one means of strengthening the‘quality 8£<

hd .

o

prcgrams everywhere. .. “w
¢ . .

This issue contains the annual addition to the annotated b%plio-

gfaphy begun in Vol. 1, an editorial by Tom 8rown and Lloyd McClear,,

"an article by Alf Langland on new ‘credentialing standards in the State

of Washington, and the Notes of Interest section. ¥
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The Notebook welcomes your-inquiries, reactiors, and’contribu-

tions.
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. ( SENT OFS AL NAT ONALC NST TU'RE OF
N \I . €D LAY OW POS DN OR POLICY
‘ ‘ ~ Tom brown and Lioyd McCleary : .
- Y - - .

. within the past tive ye¥rs speculation, analysis, and-some developmental .
wir« have taken cn the tone that professional training programs can be gore pre- .
wively detined through what has come to be called the pompe?encY'based'approach.'

A variety of prescriptions abolLt what a competency-based appriggh entalls are B ‘¢

grominent in the literature, and some critiques of the movemen® in general have
sppeared (Harry groudy, AACTE, and Ralph Tyler, Kappan). McCleary has written
1out what it Is not, (CCBC Notebook), and lan Bryant, among others, has attacked
the notion that behavicral-type objectives shculd be the basis of program definf-
Ticr (NSPI Newsletter). The Notebook has consistently, | think, taken the edito-
rial position that sericus analysis of purposes (cbjectives), processes, and con-
tert is needed ang that any efforts that begin wlth competency statements, be-
nsviorally statec or ctherwise, are |lkely to 1€ad to faulty program development.
triecy, many etforts appear to begin and end with some sort of cataloging of per-
torrance statemerts with sio provision for validation, process or <ontent considera-
tions, or program cevelopment arnd assessment. .

P -

The larger consiceratiors must wait for‘; more appropriate time and space, -
4"l resgers are encouraged to provide that sort of analysis when they can do so_
with testalle programs, ang evidence to sybstantiate contentions they may wish to
ra3ke,  The work at Utah IX jcb analysls, panel methoa of competency definition,
and valldaticn using the Quadrant Assessment Model (QAM) have been reported In
the literature Incluging the Notebook. The work in New York headed by Ray C.
.ethy appears to employ a defensible method for arriving at competency definition. .
(Certiticaticn Alterrative Project In Admlnlgkra?lonﬂgurrlculum.) ’

s

* Beth thé Utah approach ancd the New York agproach concelve of three levelss
;Lategories or buard areas of competence, molar statements that deplct ldentiflable
fcompetencles, and then the breakdown cf corpetency statements Into technical, con-
ﬁcep?ual, and human compcnents. The New York group uses the terms role, responsi- -
"bilities, and competency Indicators. The second level, ttfat of the molar ,stateg,.

.ment of a competency, Is the critical one. Onse a statement has jeen agreea upon
and vaiidatea, and It has been delineated Into technical, conceptual, and human
curponents, the process ot definition Is not ended. Each component is then
speclfied in terms of competency Indlcators that connote famlllarity, understand-

Ing, and application |evels. . . e
. . Cre exarple of a molar: competency statement for which learning modules have
teen developed and tested Is: The instructional supervisor wiil need to be able .

to help teachers prepare and use lesson plans. Technical, conceptual, and human
ccmponents were then ldentified at the application level.

%o Application Level. Persons who reach the application level are "practitioners"
. In terms of the competency; they are capable of performance that is Indicative of
g " thorough and easy use of a range of behaviors relating to technical, conceptual, *

and human components of that competency. "~ An lllustration of competency Indlicators

at the appllication leve] ‘wre: L

., Teahnical: The supervisor In tralning will work with supervisors on the job,

.
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{ - alding teachers in the preparation of lesson plans<-he will write plans,
-exarlne and critique plans written by others, etc. ) S
Conceptual: Tre supervisor in training ¥t It prepare analyses of lesson plans
: ahd critique them in terms of mpdel forms. He will relate fhe analysls
. to curriculum Improvement and te statf developmeﬁ* needs and speclfy the
. iMpllcaflons ot such aetivity, etd. ‘ N
. [}

Human: The supervisor in ?nalnlng will submit, plans to criticksm by teachers
and cther supervisors; he will show eviderce of dlagnosing and treating
problens faced by ?eachers In the dévelopmenf of such plans, etc.

understaraling, Level. At fhe undersfanding level,-one Is referring to partlal
capabltity. Persons who rea;h the understanding level are thosé whp may expect’
/ to practice the compefency at some undeflined future polint or have a need to have {
a great deal of knowledce in/tre area as gar? of supervising those who are e
~ practitioners ct the compefenCy. Listed below are three statements at the under-
| stancing level which are based =n ?echnical, concepTual, ard humam competencles.”

Technlgai: The Supervlsor ;an ?ake an elemenf of content, Speclfy a learner
or learning group, ptep:re a lesson plan, angdtatk fhrough" the lesson
or teath it. . y . ‘ e

‘ ve : . .

Conceptual: The supervisor :an analyze the elements in eech form of lesson
plan and critique them ¢ ‘monstrating, thay he can re-combine elements
intc a new form, acapt one or more forms fo par?lcular uses, and the -

- like, . .

h [ ]

Human: The Supervlsor wlll examine slfua?lons that klustrate how he woulék‘
work wlth teachers to ) teach them lesson planning, 2) work with sher
cooperatively Ir preparing tesson plans, (role playlng,-dl&cusslcns with,
supervlsors after observation, for example). . - -

At the understanding level, furlher deflnod pere as partial capablllfy, ?he
learner Is asked to achleve intelfectual mastery of a glven competency. Again,
not alt Igarners woul ™be expectec to reach thls level unless they were or
, anticipatea o be in a positlon df supervising practitionars In the competency.
Fartial competenge. at the understanding level, then, speciflies what’ i5 rego-
tiated as "imporian?" b program and in an lndlv.dual's asglrations or profes-
4 - sicnal rcte.
P . N ) N
The familiarity area Is treategeAn a comparatie manner, and space willi. not
te devoted to 1t here. Hopefully, the point has been made that performance
evinition goes well peyond & simple listing of tYtems that imply ccmpetence,
~and that afrter careful definition of competence, periodic vallidation of such
gefinlticms ls required. |Indeed, ‘the flnal step wh[ch appears to be. In pe-
havioral terms must be cons?antly prefaced with the term "indlcator oY tom-
petence"” ancg behavior apgpropriate to it not assumed to be the compefencg itself.

This edlitorial has been Ilmited to the Identification anc speclfication of
competency. More difflcult still are the assessment procedures and the program
speclfications, although some excellent work has been accomgilished with each.
Finally, let us not step with a program composed solely of modules which deal
with dl’'screte competencles. Experlences that are relatively unstructured are

-
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necessary for gatmng perspec’rlvg) random ;'realn‘y ’resﬂng, integrating and re- 7‘,
_ IaTzng exper\iences, and the |jke. CompeT'ncy atements -may be the place to begln, :
but they“are only a beginnihg.  The dxff;/culf etallied work of /program construc- .0
tion based,upon compeTency statements do's not in itself provide a complete pro- .
gram sufficient for The profeSSIOnal In /educaﬂon' ) - :
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