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PREFACE

The elemertary faculty members of Watertown hope that the piomeering efforts
expressed in this resource guide will assist other educators in conwerting
their curriculum to one with a Career Development impact of their own
creation.

The Career Development staff is grateful to other Career Development projects
for their sharing of guides and materials, the influence of which cannot
always be calculated fully.

Tt is not the thought of the Watertown teachers that this resource guide

is complete and flawless. It is built to enhance the existing curriculum

in Vatertown, and to express the genesis of a new way of approaching

educstion for American children. This is articulated to better prepare
students for the multi-demands of the World of Work in a technological society.
New ways of meeting this challenge continue to reveal themselves to our

staff members.

The. authors of this resource lesson guide desire to remain open to the
challenge of the future and expect to continue to change as better methods
appear to be successful with students.

Watertown teachers are excited by the possibilities of their Career Develop—
ment Program and the motivating {orce which it provides for pupils such
as this third grader, who, sans, grammatical accuracy, yet with poetic
expression summed up how he felt about a field trip in this way, "I had
joy all over me when I saw 'them' interesting ihings they were doinge..
and I remember what you said what 'them' logs were. Here is the answer,
railroad ties, and I thank you truly for 'tacking' us there.” There 1is,
also, the sophisticated note to President Nixon from a fifth grade boy
just before the 1972 elections. "If you do as well in the elections as
you did in the mock elections at our school, you will win... I am getting
a very good !grounding’ in being a superintendent of schools.” Then,
there was the fourth grader who wrote under an illustration, "Be polite
when you ask for a job, and look 100%, and get right to work, and help
others. Are you polite when you ask for a job?" Watertown teachers
expect to continue to add worthwhile and iriable matcrial to this guide
and do not fecl that its production is finished. Will you, also?

ii



INTRODUCTION
CAREER DEVELOPMENT "A, B, C's" FOR THE TEACHER

~Helen K. Dickson
Elementary. Curriculum: Speciaflist
Career*Deve@lopment Project

WHAT I3 THE GOAL (F CAREER DEVELOPMENT?

The goal of Career Development for K-12 is the self-actualization of
every studemt. When a student understands himself in true perspective,
he will be able to realistically set life-time goals and meet them. He
rieeds to know his strengths. He needs to understand and be able to deal
with his weaknesses,

WHAT COMES BEFORE SELF-ACTUALIZATION?

In order to have achieved these top priorities, he needs to have developed
a set of values capable to assisting him to a sound philosophy of life. He
needs, also, to have made a career choice, thereby gaining some individual
autonomy in his life. He needs to feel, and have others agree that he

can make mature dacisions.

HOW CAN CCUNSELING HELFP?

Counseling can assist students toward making decisions which lead vo
self understanding. It can help these students resolve problems and lead
them to relative happiness-success through their value setting.

WHAT HELPING ROLE DOES CURRICULUM PLAY?

A curriculum geared to Caresr Development can help students toward wise
career choices through a diverse knowledge of the World of Work and the
occupations it contains.

THE MOTIVATING FORCE OF CAREER DEVELOPMENT

In Carser Development children are provided with a strong motivating
force for becoming educated by relating careers and the World of Work
to their existing studies. This can be achieved through an active
blending of the academic with the vocational, integrating one into the
other, and produoing an educational impact which makes SENSE to the
gtudent, thereby releasing his human potemtial.

544



WHO COUNSELS IN EIEMENTARY SCHGOLS?

On the elementary level, trained counselors are few. Their work is
diffused and meaningless to mamy of the children they need to serve
through no fault of the counselors therselves. Existing counselors are
overburdened at best, and find it virtually impossible to meet the demands
of the work which confronts them. Effective counseling, then, falls
squarely into the hands of the teachers, burdened as they are, and con=~
fronts principals whose training has often besn authoritarian~-centered,

a highly acceptable approach in other moments of our nation's development.
Career education provides a format for teacher-counseling action.

WHY ARE NEW TECHNIQUES DEMANDED?

Technology, the burgeoning increase in population, the rise and needs of
minority races, changed concepts of morality in many homes. The losses

£ identity for many individuals, especially in the ghettos of our cities,
have created an entirely different and often crushing demand on the schools,
their administrations, and their teachers. Career education can assist

students in findinz and understanding themselves and others.
WHAT CAN EIEMENTARY TEACHERS DO?

Personal Recognition of Students

In every small way a teacher can maneuver, (s)he should let students know
(s)he cares for them as individuals. A look, a pat, a chuckle go a long,

long way.

William Glasser, psychiatrist, and author of Schools Without Failure and
Reality Therapy in Los Angeles schools, advises teachers that students
are role-oriented today. Because they see themselves being gobbled up
by technological society as a number in place of a name, they feel the
urge to establish their individual role as a person. From this base
they will set their goals, and not before. Teachers, therefore, are
challengsd to teach from an individualized approach in basic skills such
as reading and math. They can, also, recognizs the student in individual
acceptable personal ways. Goal setting is important to a student's future
. occupational success. Self understanding will assist him toward decision
making when the time comes for it. This understanding should begin very

garly in a child's formative years.

Decision Making Techniques

Teachers can assist in decision making by encouragipé participants in
lessons requiring the use of techniques such as the inquiry method, brain-
storming, and problem solving. Thesé uechniques, }éarned in the early

years, will be applied easily later when career decisions are at hand.
They are basic elsmentary practices in preparatiqﬁ for future years.

Inquiry requires the use of questioning approachos to discussion, while
brainstorming includes the outpouring of idea aiter idea with free
wheeling encouraged. Problem solving requires the participants to decide
precisely what the problem is, and then suggest a myriad of possible
solutions. When many solutions have been contributed the group involved
in decision making decides on the best of the possible solutions. These
methods need to be established early so that they can be easily used in

IERJ}:life decisions. iv
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Counscling-oriented Lessons

Many counscling-oricnted lessons. can fit snugly into the informal part
of the school day, just before or just after recess and before going
home. They can include the teacher-selected books which point to value
judgments, child-teacher cooperative crcative writing having to do with
personal feelings, filmstrips illustrating the needs in personality
- development, and publishers! curriculum kits which cover the entire gamut
of feclings and value judgments. Throughout this guide teachers have
been referring to curriculum materials and ideas which will be effective
in teaching these lessons.,

Thosc do not replrce Sunday School; they supplement its challenges, not
through moralizing, but through assisting students nct only to understand
themselves, but, also, to understand others with whom they come in contact.

Curriculum-oriented Lessons — The Curriculun Recipe

Lot us roason, now how a teacher can plan Curiiculum. Take any lesson
which 2 teacher nceds to tcach, analyze it for the possibilities of
integrating ery of the eight different levels of Carcor Development
awarcness and some of the goals which are represented within thems  What
can onc ricst rcadily tcach presenting the subject matter in its best
light? ¥ill i% be self, carcer, cconomic, or cducation awareness? Will
it be appreciation-attitudes, beginning competency, decision making or
cmployability? Perhaps to make the lessons cspecially dynamic scveral
of thesc objectives may be accented. The teacher should make these decisions
on the basis of the World of Work goals fitting. the awarcness levels
which arc most effcoctive for these particular lessons,

Curriculum Tips Toward A Successful Recipe

Now thc tcacher plans his approach! What occupational cluster will be
represented? To what developmental stage does he hope to appeal? What
will the teacher prasent in the way of INPUT to the lesson? How should

the children be grouped while receiving the teacher's information? Should
they be quiet through the entire INPUT, respond in unison, rcad and reecite,
or what? Now, what OUTPUT in thc way of activities arc the children going
to oroduce? What performance achicvement is ¢xpected of them? Will they
show improvement in understanding concepts and generalizations?  How will
thece be measured in a pre-test and the post-test? What will students
actually have learncd in the way of factual information that was gearcd

to the World of Work?




Checking Recipe Ingredients

Now, it is time for the teacher to check his plans. TIs there some way
that this lesson can be more humamistic slanted? Can technology be
placed second rather than first? Res@meftber, technology nsver invented
anything, PEOPIE did! Technology does not make faultless checks on
technology. PEOPLE often have to be called in to double check and
regulate computer decisions. A case in point is the computerized rapid
transit system problem in San Francisco. When materials move down an
assembly line, i% is PEOPLE who made it possible, not the machines. Any-
one teaching students should keep this fact well in mind, and transfer
the thinking successfully and dynamically to students.

Let us assume that a teacher has checked on the human approach to the
lesson. Is every activity in the OUTPUT? Again, is it all 2 R activities
which have heen written in, or does the teacher have pupils grouping and
regrouping for vocational type enhancement as well as concrete-abstract
teaching?

Next, check to see if students are to be exposed e 7t resource person on
a field trip, and if so, are teachers going to follow advice in CAREER
EXPLORATIONS, DESIGNS FOR FIEID TRIP REPCRTING, or does amything suffice
that might happen on the trip? (See Eric System VT 016 122; Order irom:
University of South Dakota Library or State Library Commission).

Finally, is the teacher planning at least one of the ten ways outlined

in the booklet, CAREER EXPLORATIONS, to reinforce the field trip? Has
(s)he thought of a creative reinforcement method of his or her own? Or,
are results of the field irip lost forever in a maze of irrelevant pub-
lished lessons which might appear to be high priority items to the teacher
when (s)he returns with the class?

EVALUATING RECIPE OUTCOMES OF CAREER DEVELOPMENT PLANNING'

The teacher may have developed a mini-unit, a maxi-unit, or an individual
legson, but it should be integrated into the regular curriculum; it should

be relevant; it should be active and contain concrete experiences to blend
with abstract concepts which are meaningful. This means active participation
to illustrate passive ideas, i.®., the order of the successful Career
Develoyment units. These can and will, in a dedicated scope and sequence, .
lead toward SELF-~-ACTUALIZATION for every student. This is exactly what
Watertown teachers were attempting to do when writing lessons printed in

this gui de . :

Each one who moves from early childhood throughout adulthood, in a powerful
curriculum such as this, should be more ready to do as Dr. Helling of the
University of Minmesota suggests, successfully "integrate self with society"
lasting an "entire life".

Could anything be more challenging for the 7C's than this? In accomplishing
this objective of the 70's, one is planning for the successes of this nation
and its people for the 80's, 90's and the year 2000 A. D.



CAREER DEVELOPMENT RATTIONALE AND THEORIES
RATTONALE: '

After reviewing the 1 %erature in regard to Career Development theory,
and discovering the works of Ginzburg, Ginsburg, Axelrod and Herma,
Donald Super, and those of John Holland, as well as others, one reasons
‘that an understanding of the theories should asgsist greatly in the
development and understanding of curriculum.

THEORIES:

According to Samuel H. Osipow, Prof. of Psychology, Ohio State University,
we know a number of generalizations about career development. It is a
socially bound process, is characterized by changes both within the indi-
vidual and external to the individual, is often accompanied by anxiety,
the fear being implied of choosing something at which one may fail, and
choosing something that one does not like. Abilities play an important
role in Career Development and interest serves a: a predictive "ceiling",
while abilities serve as a predictive "floor'.

John Holiand expresses the idea that there is something systematic about
Career Development preferences. They seem to come about in a developmental
marner and are facilitated by particular tasks in significant institutions.

Ginzburg's theory "is dévelopmehtal in nature of the process" of vocational
change, and Super's theory lists life stages of vocational development.
The table below compares the two theories as they relate to school children:

Ginzburgs Super:
Fantasy Period =~ Birth - 11 years Growth Period - Birth - 1k years

Tentative Period - About ~ 11 years
) T A, Fantasy: Age L4-10

A, Interest-Identification and B. Interest: Age 11-12
Understanding C. Capacityr Age 13-1kL
B. Capacity-Abilities~Values
C. Transition-Composite View Exploration Period - Age 15-25
Interests
Values A. Tentative: Age 15--17
Capacities B, Transition: Age 19-21
C. Trial: Age 22-2L

Realistic Period - Around 18 years

Roe's Theory emphasized development in another way stating that a child
moves toward or away from interpersonal activity in early childhood. Roa
developed an occupational classification system which some of Osipow's
research data refutes.

Jobn Holland postulated six types of individuals: the realistic, the inves-
tigative, the social, the conventional, the enterprising, and the artistic.

Osipow points out that it is important that factors lying outside the indi-
vidual be taken inbto consideration such as social class membership, sex,
race, sometimes finances, the state of the economy, and where a person lives.
A1l of these social gystems are brought toc bear in career development.

vii



Super often discusses the vital importance of the Self Concept and lists
suggested vocational developitent tasks:

Preschool Child

1. TIncreasing ability for self-help.
2. Identification with like-sexed parent.
3., Increasing ability for self-direction.

Elementary School Child

1, Ability to vndertake cooperative entefrprises.
2, Choice of activities suited to ones' abilities.
3., Assumption of responsibility for one's acts.

i, Performance of chores around the house.

CONCLUSI(NS¢

The Career Development staff has chosen to use Super's Theory chiefly as
a basis for planning since Self Awareness playsa large part in curriculum.
We feel this concept is important for elementary children.

Tt would seem that the vocational developmental tasks of Super are reason-
able ones. It also, appears to some of our Watertown principals and to
the curriculum specialist that ages 9 and 10, about the fifth school year,
students vary as to a Fantasy Stage and/or a Beginning Interest Stage.
Because of mental maturity, some children in the chronological age of ten,
may be displaying more interest oriemntation than fantasy thinking.

Curriculum workshop pecple have idsntified the years K-I as a Fantasy
Period and the sixth school year as being more of a “Growth-Intersst
Pariod”., Noting Ginzburg's statement that the "fantasy period" changes
to a "tentative period" near age 1l years, we have identified the fifth
school year as being & "Growth-Fantasy + Beginning Interest” period.

One might nocte that Ginzburg and Super's Fantasy periods seem to cover
about the same chronological ages of children.

We would agree with Osipow that “programming of career education should not
be too rigid or too tightly conceived, that new ideas of c~reer aducation
recognize the developmental nature of careers, that changes occur with
growth and maturity, and that attitudes are continually being formed toward
making educational and vocational decisions.”
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CLUSTERS

Watertown, South Dakota sch¢ols use twelve elementary curriculum clusters
to allow a practicable-application if the corc approach is used in the
T reorganization plans of the junior high school.

Agribusiness

Communicative Arts
Consumer and Homenmaker
Construction

Financial and Business
Health Occupations
Hospitality and Recreation
Manufacturing

Natural Resources and Environment
Personal Service -

Public Service
Transportation

Watcrtown cxamples of occupations are shown here for each cluster. This
is not to imply exclusion of occupations outside of Watertowm. It is merely
orgenized in this manncr for the sake of refercnces and easy understanding.

CLUSTER EXAMPLES

AGR
AGRIBUSTNESS _ , - COMMUNICATIVE ARTS
l% Livestock Fecder 1) Radio Announcing
2) Dairy Farmer 2) Journalism
3) Veterinarian 3) Newspaper Advertising
hg Poultry Processor 4) Printing
5) Hatchery Manager 5) TV Production
6) Sced Processor 6) Freclance Journalism
7) Feed Processor 7, Sign Design
8) Government Agent 8) Library Science
9) Implement Dealer 9) Music Instruction
10) Farm Management Specialist 10) Music Merchandising
11) - Farm Products Manufacturcr 11) Artist or Ballet
12) Farm Insurance Agent 12) Drama
) 13) Computer Science
CONSUMER & HOMEMAKER . CONSTRUGCTION
1) Food Service Manager 1) General Contractor
2) Dietician 2) Architect
3) Drycleaner 3} Draftsman
hg Clothing Store Manager L). Carpenter
5) Fabric Store Manager 5) Electrician
6; Interioxr Decorator 6) Heating & Colling Contractor
7) Upholstcrer 7) Landscape Architect
8) Flower Shop Manager 8) Building Products Wholesaler
9) Landscape Architect 9) Plumbinb & Heating Wholesalcer
10) Extension Agent 10) Glass Contractor
11) Butcher 11) Ccment Products Manufacturer
o 12) Supcrmarket Manager 12).. Realtor




CLUSTER EXAMPLES (contirmued)

FINANCIAL & BUSINESS SERVICES

HEALTH OCCUPATTONS

Army Corps of Engineers

1) General Banking Services 1) Hospital Administrator

2) Trusts 2) DNurse

3) Banking loans 3) X-Ray Technician

) Credit Bureau ) Physical Therapist

5) Insurance Co, 5) Physician

6) Accountant 6) Mental Health Administrator
7) Insurance Agency 7) Nursing Home Administrator
8) Realtor 8) Dentist

9) Office Machines 9) Dental Assistant

10) Commercial Ioan Office 10) Optometrist

11) Commercial Property Management 11) Optician

12) Chamber of Commerce 12} Dental Iab Techrician

HOSPITALITY & RECREATION MANUFACTURING

1) Game, Fish & Parks Department 1) Quadee (Rubber Products Co.)
2) City Reareation Diresctor 2) Midtex (Electronics Parts Co.)
3) Sporting Goods Manager 3) Monument Works

4) Movie Theater Manager i) Chickasha (Mobile Homes)

5) Nightclub Manager 5) Schweiger. or Pepsi Bottling Co.
6) Bowling Alley Manager 6) Concrete Products Co.

7) Athletic Director 7) ‘ilbodworking Co.

8) Boy Scouts-Girl Scouts 8) Poultry Frocessors

9) Travel Agent 9) 8ign Mamufacturing Co-

10) Motel Operator

11) Sports Editor

12) Flight Instructor

NATURAL RESCURCES PUBLIC SERVICE

1) Weather Bureau Representative 1) Model Rural Development

2) Conifer Nursery 2) City Govermment Administration
3) Game, Fish & Parks Department 3) County Government Services
L) Soil Conservation Service i) Iaw Enforcement

5) County Extension Office 5) TFire Protection

6) Sanitation Department . 6) Municipal Utilities

7) Water Purification Depar’cmen* 7) Post Office & Civil Service
8) Bureau of Reclamation 8) Employment Services

9) Sand & Gravel Company 9) Welfare Office
10) Lumber Yard 10) State Govermment Services
11) Fish Hatchery 11) School Administration

12) 12) Iawyer



CLUSTER EXAMPLES (continued)

TRANSPCRTATION PERSONAL SERVICE
1) Airline Represcntative 1) Barber . ,
2) Motor Freight Representative 2) Cosmetologist
3} Auto Mcchanic 33 Radio-TV Repairman
L)} Diesel L) Watch Repair Person
5) Auto Parts Person 5g Mortician
6) Auto 3ales Person 6) Child Care Specialist
7) ©0il Pipeline Raprescntative 74 Tailor
8) Railroad Rcpresentative 8) Gardener
9) Highway Department Representative 9) Tax Consultant
10) F. A. A+ Representative 10) Carpet Cleaning Specialist
11) Bus Company Representative 11) Furniture Repair Person
12) Post Office or United Parcel 12) Taxi-Driver
Sarvice Represcntative 13} Public Stcnographer
1hg Pet Shop
15) Appliance Repair Person

xi



OVERVIEW

The main divisions of this lesson guide are the eight levels of awareness
which lead to life-~time targets.

CARF"R DEVELOPMENT

Objectives Jding to Life-Time Targets
Self Awareness Self Identity
Career Awareness Career Identity
Economic Awareness Economic Understanding
Beginning Competency Employable Skills
Appreciation-Attitudes Social Self Fulfillment
Decision Making Career Decisions
Education Awareness Education Identity
Employability Career Placement

Within each category, the guide is divided into developmental stages as
delineated by Donald Super, vocational authority. Inasmuch as the Watertown
philosophy in theory and practice is based upon belief in Individualizing
Instruction, we have organized these programs into units with suggested
appropriateness for early childhood (kindergarten), primary level (Grades 1-3),
and intermediate (Grades L4-6).

This leaves an assignment of levels to the discretion of non-graded teachers
as their school needs dictate. Career Development Goals as designed for the
Watertown Project appear in their entirety after each level of awareness.
They are accompanied by instructional objectives and other criteria basic

to an excellent lesson.

Each developmental stage is color-coded corresponding roughly to traditional
grade levels to provide guidance to the teacher in determining apprcpriateness
for pupils at various stages. The diagram on page xiii shows in graphic form
the progression of Developmental Stages, traditional elementary school levels,
and the corresponding color code.



DEVELOPMENTAL STAGE CONTINUUM

———) GROWTH-F ANTASY ——————> BEGINNING-INTEREST ———————— GROWTH-INTEREST 2
EARLY CHIIDHOOD ————— ° PRIMARY 3 INTERMEDIATE . )
— P ~— \I/(Il"ll\l‘\/l( SR \{('\/lfl"\\'\‘l\'\/
Lemon Pink Bittersweet Dandelion Blue Canary Green
level 1 Level IT Level 11X Iavel I Isvel II Ievel II1
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CARZIR DiIVELOPMENT
Self Awareness

RATIONALZ:

Salf awareness is a prime and necessary objective of career education,
It will lead to a life-time target of self identity.

# Self awarensss is to assist children in gaining a good self
concept .

# Self awareness is to assist each child in accepting himself as a
whele unique person--Physical-Social~imotional-Intellectual being.

# Self awareness will release the human poterntial and assist indi-
viduals toward self-actualization. This can be achieved by promoting
self understanding of:

a. perceptions
b, feelings

Aiding children in the interpretations of the percepiions of
ethers, as well as the feelings of others, these understandings
will help each one toward bstter interpersonal relationships.

GOALS:

In the adoptien of the precept of self awareness, the teacher should
adopt these goals. The student needs to be taught the following know-
ledge in the form of concepts and: generalizations to be developed
within the instructional design:

#* the value systems of a person affect career choices.

s @very person in every career has human dignity if they perform
soclally with dignity.

# in erder to be a mature person in every sense of the word one mseds to
poerform en the basis of good ethical sense and values.

#* interests, aptitudes, and achievements are rslated to the realization
of career goals.

" # students will learn about and appreciate their own culture through
understanding and experiencing roles.

# students will show understanding, acceptance, aud respect of their
own uniquencss as they learn, grow, and mature.

# students will be helped to understand that social, economic, educational,
and cultural forces influence their development.

# gstudents will recognize that self-knowledge is related to a set or
gystem of values unique to them.

# students will learn to establish, tentative, personal, relevent goals.




SELF AWARENESS
TITLES INTEGRAT ION CLUSTER
DEVELOPMENTAL STAGE: GROWTH; FANTASY

"EBARLY CHILDHOOD

Adventure of the

Lollipop Dragon ' LA Miscellaneous
America's Indian Heritage LA Miscellaneous
The Farmer & the Corn He

Grows LA Miscellaneous
Getting to Know Me LA Miscellaneous
Self Understanding & the

Use of Puppet Playuates LA Miscellaneous

PRIMARY
level I
Developing Understanding of

Self & Others Kits Story Hr, Time Miscellaneous
Valentines & the World

of Work LA, A, M, SS Public Service

level II.

Awarcness, Focus on
Self Davelopment
(first 1/2) LA Miscellaneous

Creative Expression My, LA; S Communicative Arts

My Good Friend, the
Policeman "Respect

for Authority" SS Publiec Service
Time & Time Careers in
the World of Work M; S Personal Service
Workers Who Cooperate Public. Service
Level III
Bulletin Board Idea IA & A Miscellansous
Happineas LA Miscellansous

XV
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18

20
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SEIF AWARENESS
TITLIES INTEGRATION CLUSTER PAGE NOS.

DEVELOPMEKTAL STAGE: GROWTH; FANTASY

INTERMEDIATE
Level 1

Behavior . S5 Miscellaneous - 22
Instructioné.l Objectives

to Teach Ethics LA Communicative Arts 23
Discovering Differences SS Miscellaneous 25
A Beginning Activity to

Instroduce Unit on "tho

Am I?" SS; LA Miscellaneous 26
Who Am I? LA Mscellaneous 28

DEVELOPMENTAL STAGE: GROWTH-FANTASY & BEGINNING INTEREST

level II

Being & becoming SS; R Miscellaneous 30
Career Education and

Nutrition S; LA Consumer; Homemaker 31
Discovering Horses; Hobby

or Careser SS Agribusiness 35
Emotions Are an Important

Force in Our Lives PE; Music M..scellaneous 38
Individuals & Groups SS5; R Miscellaneous Lo
Newspaper Unit 1a; SS Communicative Arts L1
Unit Plan to Teach Dignity

of the Total Person 5SS Miscellaneous 51

DEVELCPMENTAL STAGE: GROWTH~INTEREST

Level III

Achievirng Success in

the World of Jobs LA SS Miscellancous 58
Diaries & Feelings LA Communicative Arts 59
Interest Survey-Becoming

(A sample) LA ‘ " " 60
Iiving With Values Ss " " 63
Perceptions R & LA " " 6L
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TITLE INTEGRATION CLUSTER
DEVELOPMENTAL STAGE: GROWTH~-INTEREST

INTERMEDIATE
Level III

Personality Development S Communicative Arts

Sense Expericnces R & 1A " n
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ADVENTURES OF THE LOLLIPOP DRAGON

Early Childhood Awareness: Self; values
REFERENCES:

The Adventures of the Lollipop Dragon, Society for Visual Education,
13L5 Diversey Parkway, Chicago, Illinnis, A061L

INSTRUCTIONAL OBJECTIVES:

Given the sixth filmstrip in the series, "The Adventures of the Lollipop
Dragon', "Kindness to Animals", the pupils will be ahle to describe how
one should be kind to animals, and tell how they demonstrate their
kindness in treating their pets or farm animals,

INPUT:

Show pupils the filmstrip as a group or individually with separate
viewers and record player. In absence of the record or facilities,
teacher's guide may be used.

Procedure:

Have childrsn dramatize the filmstrip as role play. This would encourage
good listening for content and could be the basis for a PTA play.

QUTPUT:
# Pupils watch f£llustrip and listen to the record or the teacher,

# Children dramatize the filmstrip with different children taking
roles shown in the filmstrip.

# Children tell how they show kindness to their animals by anecdotes,
discussioris, or examples.

EVALUATION:
Outcomes:
The activity will be considered worthwhile if the main body of know-
ledge in the role playing tells the story of how to be kind to animals

and ways some people are unkind and what they should do to become more
kindly toward animals.



AMERICA"S INDIAN HERITAGE

Early Childhood . Awareness: Self
Subject: Language Arts

Piloted by: Ruth Wight

REFERENCES: .

"our Little Indian," Moon, Grace & Carl; Albert Whitman & Co., Childcraft
Appropriate Indian Sign Language

"Indian Two Feet and His Horse," Margaret Friskey; Children'’s Press

"The Indians," Marjorie L. Harm, The Redbook

"Songs Written for Charming Children," Music Book, pg. 10

Corn Palace Slidgs, Corn Palace, Mitchell, South Dakota

ITA Color Words for Matching

Filmstrip FS-387 McKinley School, Watertown, South Dakota

"The Indian Boy and Girl," Story of the Amsrican Indian, EyeGate
House, Long Island, N.Y, . _ _

INSTRUCTIONAL OBJECTIVES:

Given ingtruction which correlates kindergarten subjects and reinforces
ITA Reading Readiness, including an introduction of Indian pictographs, .
pupils will be able to recognize an American Indian as a person who is
a worthwhile American with a dlfferent cultural background from their

own,
] ol

INPUT: _
Procaedure:

# Study Indian body language, pictographs, and design together.,
# Tell the Thanksgiving Story. S e

% Have Tom Tom available for playlng ‘Indian music with "The Indlans“',
number . for. beat music. '

# Have popcorn. Tell children about the corn Indians first gave
Caucasians.

# Have children with cultural background of people from Holland and
England who came on the Mayflower be recognized.

# Have children with Indian cultural background be recognized.

# Use corn palace slides to show design of the corn palace,

# Inruire of the mother as to background and feasibility of recognition
Q for her child as having an Indian ancestry. Same with English and

[ERJ!:‘ Dutch background+, so teacher demonstrates appreciation of children's
P R cultural background,




CUTPUT:

3*

3*

3*

(Con't)

Paint and oolor Indian dress. also, rugs, jackets and headdresses,
tepees, campfire, etc, can be made into a simulation exhibit.

Taste popcorn.

Play and sing with dramatic play to "Merry ILittle Kernmels of Corn."
Count pumpkin sewds and plant some.

Bake a pumpkin pie.

Beat out L/L time to music with Jndian beat,

Dramatize Thanksgiving story.

EVALUATION:

Qutcome:

Children take part and demonstrate interest in the activities. They
are able to tell that Indians attended the first Thanksgiving dinner.
They are able to recognize that American Indians come from a different
culturs, but now wear contemporay clothing and are Americans. -

~



THE FARMER AND THE CORN HE GROWS

Agribusiness Cluster

Barly Childhood Awareness: Self; Career
Subject: Language Arts
Piloted by: Mildred Coplan
REFERENCES:

Pictures for bulletin board display

Filmstrips (farm)

fxamine a real corn gtalk

INSTRUCTIONAL OBJECTIVES:

Following a real life trip to a farm to visit a farmer and see the corn
he grows, pupils will be able to contribute sentences about corn to an
experience gtory chart, describe the importance and uses of corn, and
plant and nurture corn plants in the classroom.

INPUT:
Procedure:

Children will sit in a group facing an easel holding a large tablet.
Children will re-examine an ear of corn. Discussion will be open and
free and from this the teacher will construct simple statements. These
sentences will be printed on the chart and teacher will read aloud as
she prints.
OUTPUT:
# Draw or paint pictures of corn.
+# Plant kernels of corn and watch grow.
3# Gather samples of corn products such as corn flakes and corn curls.
# Bring corn to pop, butter, and serve all children.
EVALUATION
Level of Performance:

# Expect children to become more alert at observations.

% Children interested in asking teacher to re-read experience stories
from time to time.

% Increase in vocabulary of pupils.




GEITING TO KNOW ME

Early Childhood (2nd half) Awareness: Self
Subjects:

Can be used after experience periods such as music, physical educat:.on,
etc., and before resuming study.

REFERENCES:
Filmstrips and cassettes, OED Productions
Getting to Know Me, Div. of Cathedral Films, Inc., SVE Singer Co.
People are Like Rainbows, SVE Singer Co,
A Boat Named George, SVE Singer Co.
INSTRUCTION AL OBJECTIVES:
After having been shown the Getting To Know Me filmstrips, pupils will
be able to discuss and share ideas on the concepts of individual differ-
ences; likenesses as demonstrated in the visual mamual.
INPUT:
The filmstrips will help the teacher to demonstrate the following conceptss
# We are all alike in some ways.
# We are all different in some ways.
# Differences and likenesses are acceptable,
# Neither should be a basis for loving or being loved.
# Ilikenesses bring comfort.
# Differences add dimension to experience.
Procedure:
In using the filmstrips, the experiences shared are in the third
person. This may give children courage to express how they personally
note theso thinge.
OUTPUT:

# Discussion of basic character traits and characteristics.

# Based on appreclatlon of differences, understanding of ones sclf
a‘btempted. :

EVALUATION
Outcomes:

Subjective, Discussion of child participants may reveal attitudes
regarding likenesses and differences.




SELF UNDERSTANDING THE USE OF PUPPET PLAYMATES

Early Childhood Awarenzss: Self
Subject: Language Arts -
Piloted by: D. VanSick.s
REFERENCES: _
Instructo Puppet Playmates ~ the famil;.rA-A '
INSTRUCTIONAL OBJECTIVES:
Given the opportunity to-v:e the *‘am:.ly puppet playmates, chlldren Wlll be

able to understand their Pmotlona.l feel:Lngs and. to dlsplay these emotions
in a socially acceptable mammer. T

INPUT:
Place puppets in a conspicuons place before children arrive. Let them
put on the faces and handle them freely without direction for a period
of time,

Proc wures

The children should recog ize the puppets as being members of the
family and will begin to role play and dramatize.

OUTPUTs p
Suggest several famlly situa'bi;"qns to be dramatized:
# Children fighting over a toy
# (2 family mewmber ill

% Create a disappointment for the whole family such as no vacat:.on
to grandma's this week

# A new baby will ax’ive
# Crandma js coming
# What is that strange noise?
EVALUATTON:
Level of Performance:
The ch:.ldren should react Spontaneously They, as a group, evaluate

the emotional reactions. How did you feel?.. What made you feel this
way? How did you show your feclings?




SELF AWARENESS
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DEVELOPING UNDERSTANDING OF SELF & OTHERS

Primary Awareness: Self
Subject: Steryr hour time

REFERENCES s

DUSO Kit, American Guidance Service, Circle Pines, Minn., A manual,

two story books, records or cassettes, posters, puppet activity cards,
puppe ts--DUSO the Dolphin--central character, the listener and under-
standing helper, Flopsie, the Flounder=-indecisive and uncertain--un=
willing to seek advice and counsel. Six soft hand puppets=--11 colored
puppet piay rrops. Role playing cards, DUSO ACTIVIT "3~=role playing
designed to involve children in dramatizing real life situations. Group
discussion cards: five rules for group discussion.

INSTRUCTIONAL OBJECTIVES:

Given the DUSO kit children will be assisted toward more positive
feelings leading to development of a good self concept. This will be
evidenced by the quality of children's responses in role play and in
group discussionec.

INPUT:
The units revolve around eight developmental tasks which confront the

individual in the process of his development., The eight unit themes
representing the developmental tasks are:

# Understanding and accapting self

# Understanding feelings

# Understanding others

# Understanding indepen&ence

# Understanding goals and purposeful behavior

# Understanding mastery, competence, and resourcefulness
% Understanding emotional maturity

# Understanding choices and consequences

Procedure:

If the DUSO program is used daily and in its entirety, there are
enough materials for one school year, Used on a daily basis, each
unit contains enough activities for L or 5 weeks. For each unit
there is an introductory story and unit songs which are written in
the child's language and employ animal-person characters. These are
provided to stimulate identification and involvement with the content
of the various activities.

# Directions for these activities provide procedures which hawve been
effective, They were not conceived with the intent of limiting
the creativity and spontaneity of the teacher or children.




# Tho discussion leader should communicate that he or she really
cares about what children say and feel. Group discussion requires
sharing the responsibility for leadership with the group. The
group helps to identify concerns, clarify thoughts and feelings,
and consider alternatives.

# The creative leader avoids sermonizing, evaluating, humiliating,
and moralizing, but she is not passmve, -pormitting the discussion
_ to be purposeless.
OUTPUT;.

.Following.the unit introductory activities, each unit is divided into
~eycles. Each cycle includes the following set of activities:

# A story to be followed by discussion

# A problem situation to be followed by discussion -

* A.roie;playing'activity

# A puppet activity

# Several supplementary activities to be ﬁsed as desired

# Recommended supplementary readln" (stories to be read to the class
by the teachér or read 1ndependent1y by individual puplls)

EVALUATION:
Outcomes:

Children demonstrate in subjective ways that they have good feelings
toward themselves and others.




VALENTINES AND THE WORID OF WORK

Primary LAwarensss: Self
Subjects: Language Arts, Art, Music, Sociai Studies, Math
Piloted by: Willa Woodward and Pearl Meseberg
REFERENCES:
This is Music, American Book.Co.
How We Get Out Mail, McCall, Benefic Pr:ss
World of Work, reccord and filmstrip, Educraft, ECF 107
Carrying the Mail, ECF=107 . | o
Postal Workers, pieture story prints, Singer
~ The Maiiman, film, EBF
INSTRUCTICNAL OBJZCTIVES:

Given a correlavion of many first grade subjects and the time of year
which is Valentine's Day, each child will be able to:

# Nrite his own name.

# Recognize names of each classmate.

# Address, stamp, and mail a valentine at the post offiée. )

% Cut out a heart shaﬁé.' |

# Sing valentine songs.

# Tell the duties of a mailman.
INPUT:

Valentine bulletin board; old fashioned valentines, funny valentines,
pretty valentines, poems or storiés about the origin of Valentine's Day.

Procedure:

# Call roll by showing child's name on card, child responds-teacher
says name, '

# Teach cutting of heart shape; show'fiimstrip; teach valentine sangs.
# Teacher will make sure each child takes an active part and feels that
he is an important member of the class and has an understanding of the
work of the mailman.
OUTPUT:

# Make valentine book of names. It can be used to write names on
valentines to classmates.

# Make valentine s2ck for mailbox--include name and address, decorate
with heart shapes.

# Take valentines to school for children's mailboxes.
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OUTPUT: (continued)
# Make valentine and envelope--address to classmate, buy stamps and
mail at postoffice. (Put X where stamp belongs). When received, bring
to school and discuss many tasks of the postman.
% Prepare questions to ask the postman.
% Make placemats, napkins, KoolAid. Plan games for Valentine party.
SVALUATION:

Level of Performance:

» Children will write names legibly enough so that they can write
and mail their valentines. T

# Children will take an active part in planning the field trip to
the post office and the party.

# They will understand and appreciate the work of the postman,
ADDITIONAL JOMMENTS:
A pre-test and post-test will be desiymed. A random selection of
children will participate in both of {hese. Results will be tallied
and saved for Career Development stud’es. Samples of work will be

saved, also.

Suggestions for tests: Have a large picture of the mailman on display.
Ask the selected children to tell you:

#* Two things that a mailﬁan does.

% Three things that a mailman has to know.
% Two places where mailmen work.

*% Yow does a mailman get to work?

# Does a mailmaﬁ need to be healthy? Vhy?

Interview children and record their answers on a tally sheet beside
the questions. Have individual sheets for every child interviewed'.

L.
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AWARENESS: FOCUS ON SELF DEVELOPMENT, STAGE I

Primary . Awareness:v Self

Subject: Language Arts

REFEIENCES:
Guide for AWARENESS: FOCUS ON SELF DEVELOPMENT, STAGE I

INSTRUCTIONAL OBJECTIVES:
Given the use of AWARENESS: FOCUS ON SELF DEVELOPMENT, STAGE I KIT,
students will demonstrate an increased ability to express themselves.
This will be shown through relating stories which reflect an undsr-
standing of themselves and others.

INPUT:

The teacher will use Focus as a resource manual. Receiving on the follow=
ing three lavels is encouraged:

# Mwarcness 1l valj

# Willingness to receive awareness;

# Controlled attention-~building on first three levels.
Procedure:

s Listening and sharing rather than lecturing and directing. Draw
out~~-not put in.

# The teacher will assume that children are able to accept or under-
stand themselves or others, in some ways.

OUTPUT:

The child will be encouraged to relate to the stories, and express
himself,

EVALUATION:
Level of Performance:
The child will be learning that he is an individual with feelings of

his own. He will in turn recognize that other persons are equally
andowed with these feelings and this right.



ADDITIONAL COMMENTS:

Problem-Solving-Decision Making
Sharing

See: Topical Arrangments of Focus, pg. 21
Attributes of Self
Family Relationships
Understanding Others (not in family)
Feelings
Sensory Perception of the Environment

12
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CREATIVE EXPRESSION

Primary Awarenesss: Self
Subjocts: Music, Language Arts, Art, Health

Piloted by: Barbara Rauch, Jeannette Hogstad and Rachel Westgard
REFERENCES:

iusic books; Magic of Music, Ginn & Co., Walt Disneys' "Bambi."
Pictures: Mural of Bambi, nature pictures

INSTRUCTIONAL OBJECTIVE:
Given an opportunity to take part in the play,"Bambi'", the pupils will
demonstrate through sensitivity in participation that they have developed

an awareness that music brings beauty, enjoyment; -nd new creative exper-
iences.

INPUT:
The teacher will endeavor to increase ability to hear rhythm, melody,
harmony. Skill in singing with beauty of tons, accuracy of pitch and
rhythm. They learn to sing as naturally as they speak or play. En-

joyment is increased by student ability to perform individually and as
a group,

Procedure:

% Develop increasing satisfaction and enjoyment in performing through
the musical play, "Bambi."

# Develop a growing awareness that music brings beauty, enjecyment,
and new creative experiences as an individual and as a part of a
group.

# Develop a growing sensitivity to the beauty of musical sounds and
in evaluating own singing tones.

# Develop a growing cooperative attitude with teachers and classmates.

# Develop an enthusiasm and love for an activity which will continue
to grow beyond the classroom.

s# Develop a greater sensitivity to elements of art, rhythm, color,
form, and design in creative expression.

3% Develop an awareness for various ways to tell stories.
# Develop awareness of need for good posture and correct breathing.
OUTPUT:
# All children will participate in this play.
Q. # Role play: Some characters will sing their parts while others will
J;BJ!; speak their lines.

IToxt Provided by ERI
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OUTPUT: (continued)

# Learn to sing songs by rote and with aid of an instrument for
performance.
# lhrite creative stories about the animal characters in play.
# Draw original illustrations of-fbrest families.
# Help with costuming in the play.‘
# Compose some additional lines and verses for the play.
EVALUATION:

Level of peformance:

The child will develop a progressive enlargsment and clarifioation. of
concepts of pitch, rhythm, melody, and harmony and the interrela-
tionships that exist among them. The child will develop a love for
music that will be constant and enthusiastic, therefore, it will
continue to grow. ' '

Children will be able to tell the experience which meant the most
to them,
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MY GOOD FRIEND, THE POLICEMAN

Primary © T - hyareness: Self
Srbjects Language Arts‘
Piloted by: Mrs. W. Lunde

INSTRUCTIONAL OBJECTIVE:

Following a visit to the police station and explanation of a police-
man's duties and responsibilities, te pupils will demonstrate their
understanding 'of .the policeman's role by describing one thing which
the police did which they found interesting and understandable.

INPUT:

-~

The teacher will endeavor to develop a respect for authorlty early in
the child's life by showing it herself.

Procedure.

% Make arrangsments with the police about a visit to the police
station by the children, teacher and aides in a school bus.

# AsK the officer to stress tha services the police provide: Public
aducation, accident 1nvbst1gat10n and prevention, crime prevention,
publlc rglatlons. .

Information about law enforoement and ¢rininal apprehension.

3

# Information about qualifications for a job as a policeman: age,
height, weight, gex, education, salary; character check.

¥ Help the officor and create an interest in his job for “he class.
OUTPUT: ‘
The children would:
#% Ba free to ask questions.

# Have an opportunlty to hear the giren, make flngerprnits, identification
cards.

# Have a fealing that law onforcement would be a good caraar.
EVALUATION:
Ievel of Performance:

A1l children will attend and write a letter to the police departmont
telling one thing which the police did which they found interesting.
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TIME AND TIME CAREERS IN THE WORLD OF WORK

Primary Awareness: Self, Career
Subjects: Mathematics, Science

Piloted by: Cynthia Barber, Janice Gauger, and Sybil Schafer
REFERECES:

Multi~text and Greater Cleveland

Science in Cur World, pg. 56-57, Herman & Nina Schneider, D.C.
Heath, 1965

Peabody Lanruage Development Kit (T Time Cards); Peabody Manual,

- Different Moanings of Time, American Guidance Service, Circle Pines, Mimm,
Watch Repairman, Occupational Outlook Handbook, U.S. Government Printing
~2fice, Washington, IL.C.

Large and individual clocks
Flamnel board clock

Record and book, How To Tell Tlme
Quizmo Clock Game

Show and Tell, Golden Record Co.

INSTRUCTIONAL OBJECTIVES:
Given the opportunity to teach children about time, children will develop
understandings of the concept of the relationship of time to self and
career, ;
INPUT:
# BEstablish the value of time., (Play a gams, set timer or alarm 2 or
3 minutes., Children find an article or articles in this. given amount
of time.)
% Set up an interest center of clocks and watches.

# Set up an interest center of worn out clocks and watches.

# Time clock to punch-in as workers do. (Teacher will set up real life
situation.)

# Resource person~watch repairman. (Establish dignity and importance
of their work.) :

OUTPUT:
Children will:
; Experiment with an hour glass, Observe minute hand.
# Bring various clocks and watches for exhibit.
# Take apart and experiment in hands-on situation.
# . Check~in in the morming and out at might.
# Prepare questions to ask repairman, Iisten attentively--then ask

questions about things they are especially interested in or aspects
that were not covered.
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OUTPUT: (continued)

3*

Study the desvelopment of cloocks- and watches using the encycloped:.a
for information.

Work with individual clocks. (Teacher will demonstrate with large
clock simlation, fla.rmel board, or transparency.)

Tell various 1deas as to wha'r is meant by the value of time.

Visit Jewelry store where resource person wor 3

Do worksheets from multi-text for individual packets.

Listen to record for re:.nforcement.

Make cookies to see importance of time as it affects haking results,

Use the Peabody Manual to become aware of the many different meanings
of time. R

EVALUATION:.

level of Performa:nceé

Childrens

# Should be able to work with hour, half hour, quarter hour, and
minutes. . -

# Will list or find pictures of different types of clocks,

# W1l write a créative story (their own personal feelings of value
of time) for evaluation of each child's knowledge.
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WORKERS WHO COOPERATE
Public Servica.Clustor

Primary ~ Awareness Self
Subjects: Social Studies, Language vArts, 'Math, Art

Piloted by: Sybil Schafer, Betty Erickson, M. Joanson, Eva Markve
REFERENCES: L

Fireman Fred, Barr

Mr. Mailman, Vhitman

let's Go. to the Post Office; Putm.m

I Want to Be a Policeman, Children's Press

INSTRI" TONAL ACTIVITIES :

Given the study of typical publ:Lc service occupatlons s children will show
understanding of the reasons why people cooperate in the World of Work
by participating in role play or an original playet.

INPHT:
Procedure:

% To introduce the activity, discuss with the children the kinds of
workers in their community. Explain that they are to observe
workers as the child goes to and from schocl., Interview parents
who are some of the workers listed to explain their part in the
World of Work.

% Let children make a mural displaying warkers they are interested in.
' This will include all children,

# Iist on chalkboard what.children find sut and discuss the workers;
milkman, mailman, garbage man, policeman, fireman, bus driver, and
truck driver.

# A1l children will take part in the disecussion, All will prepare
a question to ask workers. All children will work in a group to
make a mral,

# The teacher lists information as each ehild tells what he observed.
Children are divided into groups according to their interest for
role playing. £ach child creates and illustrates a story.

OUTPUT:

# Role playing by children should be simulation of the work of the
parents they interviewed. Simulation will be firalized in playet
fom.

# Children will wri’> a creative story.

M ’



EVALUATION:
Level of Performance:
The children will be able to tell:
# How a policeman and a fireman might cooperate;
% How a mailman might be important to community workers;

#* How a garbageman might be important to all commmnity members.

19
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BULLETIN BOARD IDEA
"T Want To Be ‘l..“

Primary Awarenasss Self
Subjectss iNrt, Language Arts
Piloted by: Janet Shelver“,.
INSTRUCTIONAL OBJECTIVES:
Given tha study of what interest and abilities are as related to carver
choice, children will demonstrate an appreciation of these concepts
through guided discussion.
INPUT:
Children are ‘Hot ‘encouraged to make a final career choice at the ele-
mentary age level but they can be exposed to experiences which will
enlarge their area of choie¢é in future job selection. The choices
at this level are referred to as "Fantasy Chojces" by theorists in the
field of occupations and vocations.
Procedure:
The bulletin board may be arrénged and developed according to the
creativeness of the group members. The bulletin board might be
arranged by using: art work of student; paragraphs written by
students, : a
OUTPUT:
The following questions might be considered by the teacher and the students:
# Are many different jobs depicted on the bulletin board?

# Did the students consider perscnal interests and abilities when making
a choice?

# Do the jobs express an appreciation for work?

# Is there an indication that leisure time activities of the family are
connented w1th the ch01ce° : .

" # Can the child express a reason why he wants to be involved in this job?

# Are the ch01ces based on contact with a favorite person (mother,
father, teacher or other model?).

ZVALUATION:
Outcome:
Children will be able to tell in a circle meeting:
% What intererts aroe and/or
# What abilities are and/ or

El{j}:‘ # How interests and abilities relate to the World of Worke.
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HAPPTNESS
(Happiness is courtesy and cooperation)

Primary Awareness: Self
Piloted by: Bert Kunz and ILillie Frantz

INSTRUCTIONAL OBJECTIVES:

Given lessons in what constitutes courtesy and ccoperation, children
will demonstrate their knowledge through discussion about polite and
cooperative peopls,.

INPUT:
# Divide pupils into small groups. Each group will make a list of ten
courtesies essential for a happy workable classroom. The, group-
leader will list them on the chalkboard.

# Qood manners are good habits to have; they m~"~ life a lot nicer,

3# You will find that people who lose their jobs are people who do not
know how t» get along with others. School is a place where you learn
tu cooperate as a team.

# Transparencies: Discuss how courtegy is a growing process and is
developed by stages.

# Listen to records and view appropriate filmst:rips.
OUTPUT:
A1l children participate in discussion and choice of activities,

# See how many jobs you can discover which use skills you use in school?
Jobs need: reading, writing, speaking, math, and other school skills.

+ Develop a courtesy tree. Put courtesies or slogans on colorful leaves
sut from construction paper and pin to a tree, also,made from con-
struction paper.

# Have each child choose a courtesy act in which he is weak. Then have
his peers help him to overcome the weaknsess,

EVALUATION®
Oui.comes:
Children in a circle discussion will be able to describe:
# A polite person and/or;
# A cooperative person and tell;
# What these attributes have to do with the World of Wor'-.
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BEHAVIOR
Intermediate | . Awareness: Self
Subject: Social Studies
REFERENCES:
"Friendly and Unfriendly Behavior" pg. 69~92, Teacher's Guide Social
Science Laboratory Units and Resource Books, by Ronald Lippitt, Robert

Fox, Lucille Schaible.

INSTRUCTIONAL OBJECTIVES: |
Given the opportunity to investigate the nature of FRIENDLI AND UN~
FRIENDLY BEHAVIOR, children will work with Lab units. They will ex-

hibit ability to make value judgments and to express opinions during
classroom guided discussion.

INPUT:
The materials sequence of recommended 1essons are as follows:
3# What Do We Know about Frizndliness?

# How Can We Tell the Difference Between Friendly and Unfriendly
Behavior?

# What CGauses Unfriendly Actions?

# Vhat Causes Unfriendliness Between Individﬁals and Groups?

# What Causes Unfriendliness Between Groups?

Discussions can be initiatéd through inquiry appreach.

‘Procedure: .

Participation in discussion needed. Value judgments start to be formed.

OUTPUT:

As lessons unfold, children are more and more willing to expresé opinions

and make value judgments. Activities suggested in the guide are used as

motivators, :
EVALUATION:

level of Performance;

If participation is active and contributive, the level of performance
will be considered satisfactory.
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INSTRUCTIONAL OBJECTIVES TO TEACH ETHICS

Intermediate ’ Awareness: Self

Subject: Language Arts

Piloted by: Ruth Johnson and Ine~ Haéhm

INSTRUCTIONAL OBJECTIVES:

Given a series of inquiries, students will become more aware of the
importance of honesty, loyalty, and dependability to themselves and

to others, Children will demonstrate their knowledge through intelligent
small group interaction in a dramatic puppet role playing envirorment.

INPUT:

Three large posters with the words honesty, loyalty and dependability
will be displayed before the class. Informal groups of two will sit
together, fach child will be given one minute to inter=-act and respond
to the meaning:of each word. Then inter=act in groups of four. A
spokesman for each group will report their definitions.

To teach a child a code of ethics, establish the reasons one needs to be
honest, loyal and dependable,

# To be accepted by society.
# For self-gsteem and self-realization.
# For economic reasons.

# To build lasting friendships.,

e

# For reward and privileges in the home and in school.

The teacher will develop "World of Work" concepts through the use of these
questions:

% How do ybu éef fbod from the store? L .
You buy it.

# What would happen if you took the food from the store without paying
for it? : :
It is against the law.
The storekeeper would not be able to make a living.

# How would you feel if you did this?
Scared, ashamed, guilty.

# If a storekeeper hired you, what could you do to help?
Sweep the floor, dust the cans, help the customsr, put out the
stock, carry out groceries,

# Why would you want to do your best?
Self satisfaction, to keep your job, promotion
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INPUT: (continued)

# Would you do your job as well if the boss were gone for the day?

Yes, beoause he trusts me,

Yes, because I want to do my job well.

Yes, because it is my job.

Yes, because he pays me.

'Yes, because it.makes me fee: gocd.

# Pretend that you are the cashier in the atery, What would happen

if you made a mistake by not charging the custcmer enough?
The storekeeper would be cheated. .

# What wnuld you do?
You would tell the storekeeper.

# Vhat would happen if you overcharged the customer?
You would be cheating him,

% What would you do about it? -
If possible, you would return it.

# What would happen if you took monsy out of the.cash register?
Be scared ( you know it is against the law),
Peel guilty; punishment. _

Procedure:

All children should be encouraged to be a part of the discussion.
Accept all ideas.

OUTPUT:

Children will be divided into three groups. Each group will be assigned
to make their own puppet characters. -

% Stiek puppets
Group one puppets portray dependability and loyalty to the boss,
Group two puppets portray shop lifting vs.msel..f-_-‘.esteem.
Group Three puppei;s .portréy honesty and hand]iné money.

EVALUATION:
Outcomes;

Each student should be able to tell:
# What makes a verson seem dependable, and/orj

# What loyalty to a business meens, and/or;
# What is wrong with shoplifting; and/or;

# What honesty in handling money entails,



25
DISCOVERING DIFFERENCES

Intermediate Awareness: Self
Zabizet:  Soeial Studies
REFERINTES:
Discovering Differences Guide, pg. L3-63
Sacicl Snience Laboratory Units and Resource Books, by Ronald Iippftt,
Reuert Few, Lueille Schaible, Science Research Asso., 259 E, Erie St.
Shicage, ILl. 60611
INCTRUCTIONAL Q02J=CIIVE:
Civer o real rccd for people of all ages to learn tolerances of dif-
forences, children will demonstrate understanding of the answers to the
f-1loving questions from Discovering Differences, 4 Social Studies Unit
Program, bv particinmation in the "tasks of the various lessons,
IPUT:
na materials cequence of the lessgons recommended are as follows:
khat raks people different?
3+ Tow dees environment cause differences?
# That are some differences in our class?
* There do we get our likes and dlsllkes?
3+ How dozs group membership cause differences?
+ How do we behave toward pecple who are different?

Procedure:

Is good if children are enthusiastic about performing tasks.(ie. finger-
printing) in the first lesson.

OUTPUT:

Children could complete the exercises independently then confer with a
“nddy before turning in worke. Success encouraged. It may be that report-
ing on each of the six queétlons could best be handled by buddies -~ cach
on2 being responsible for a portion of a question. Answers could be
handled as a mock radio broadcast or a series of broadcasts,

EVALUATION:
Outcome:

Every child should be able to answer a minimum of one of the guestions
under Input vhen the lesson is completed.
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A BEGINNING ACTIVITY TO INTRODUCE A UNIT ON WHO AM I?

. Intermédiaté o | Awareness: Self
Subjects:s Social Studies, Language Arts
Piloted by: - Janet Shelver
~ REFERENCES: ‘

A mirror for each.- group
A tray of colored tickets for each group
If possible, a tape recorder for each group (to be used in the summarization. )

INSTRUCTIONAL OBJECTIVES:

Given a game situation, children will be given the oppertunity to learn
likenesses and differences in people. Knowledge gained will be evident
from individual statements into a tape recorder concerning how tie
studants both resemble others or are unlike others.

INPUT AND OUZPUT:
Activity: a game (children will be seated in a circle on the floor.)

"Boys and girls, I know that you like to play games, and I also know that
we learn some unusual things when we play games. I wonder what you will
learn in this game! There is no name of the gam2 unless you want to give
it a name."

"You are seated in a circle - there is a tray of colored tickets and a

mirror in the center of the circle. You will understand the directions
as we play the game. I get to talk first, then you get to talk later.

Ready?"

% Solect a ticket from the tray that is about the same color as your
eyes: Dblue eyes-blue ticket, etc.

% Choose a ticket that matches your hair coler (or very nearly so).
% DBoys may take a blue ticket; girls may take a pink ticket.

% Short hair-red ticket; long hair-white ticket.

# If you can whistle take a purple ticket. Let's hear you whistle!

# If you can hold your breath for 10 seconds you may have an orange
ticket.

Now, a random selection of 6 or 7 of that grcup has a turn to call
directions. £ach person will take a turn to call a color. If you have
a ticket of the color would you please stand. Before the next color is
called, let's figure out a statement that we can make about this group
that is standing. In some mamner determine which group of students will
become the leaders to call out the colors, they may, also, choose t¢ ask
for a combination of colors such as 2 blue tickets and one purple ticket
Q means that these people are blue eyed boys who can whistles 1 blue, 1
[ERJ!: pink, and 1 purple-blue eyed girls who can whistle; 2 brown, 1 red, 1
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INPUT AND OUTPUT: (continued)

orange~-brown haired, brown eyed, short haired people who can hold their
breath for 10 seconds, etc.

Lzt the pupils come to this idea by themselves=~they may have other ideas,
too. Children can discover and draw their own conclusions. They should
be able to develop their own ideas and conclusions as this develqps their
reasoning ablllty-thlnklng ability,

Last_step: "Very good! You have made some interesting comments and
discoversd some thing. You have teen thinking! Thank you, everyone,
lfow in your own circle, each person will have an opportunity to tell
sorething that you have discovered about yourself. fThe tape recorders
arc ready so that each person may talk into the microphone. You might

say, "I am like : s because we both _

. _.; but I am different Because .
EVALUATION:

Outcomas:

Children will ba able to share answers upon teacher questioning.

"Would each person share one ﬁicket with me, please? Write on this
ticket how you feel right now.”

The tapes‘may be replayed later and/or saved for future use.
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WHO AM I?

Intermediate Awareness: Self

Subject: Social Studies

Piloted by: Burt Knuz and Lillie Frantz

INSTRUCTIONAL OBJECTIVE:
Given specific activities to help children relate th:mgs they are
learning in school to future opportunities- and to'makée children. aware
of dignity in all jobs and the relationship between pregent values and
future careers, children will demonstrate a growing ‘self awarenesss:

This will be shown through ability:to make. an interest list, conduct
interviews, and list community jobs which are :mporta.nt.

INPUT : L
# EBach person is different-in some way.from other. people.
How do people differ?
Ellclt group dlscussn.on
+* Pez'sonal:u.ty makes us dlfferent
The way we act )
The things we like te do
~The way e, make others feel

#* fWhat kind of person do you th:x.nk you are? R
' Funlov1ng" Semous" Talk:mg" Thinking? I.ndopr" Ou‘odoor'?

¥#* Why are you go:.ng to ‘scho01.?
Learn skills; Learn about the world we live inj; Learn about
ourselves;, I.earn about the person 1'd like to be; E Ma.ke friends;
Learn games;, Learn health and safety.

# The world needs different workers with different skills and interest
to do different kinds of work.

# All children will participate.
OUTPUT:

# Put a check next to the things you like to do.
____ Be with people most of the time.
___ Do things by myself.
____Make things others look at or use.
____Talk to others.
_____Put my ideas on paper.
____ Work with numbers and math.

Q . .
: Work with machines.
ERIC _—
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OuYTPUT: (continued)
_____Help other people to be happier.:
Discover new id.enas. |
___ Make pretty pictures.
Write music, songs.

Work on school activities.

———

Work indoors.

Collect things,
Move around a lot.

Compare the things you have checked with those checked by others
and you will discover how you differ from others.

# Interviswst

Question adults you admire about school skills these people use on
their jobs.

Investigate limitation imposed upon some people by lack of education
and training.

% Bveryone likes to feel that his job is important. Some people feel
important if they can tell others what to do. There are many people
who decide how they feel about a job by how much they can make.
Others choose their jobs because they want to have a job where they
can help peoples -What are the things you think make a job important?
List the jobs that-you think are important in your community.

BVAIUATION:
Outcome:

Each child should be able to share with the class one thing which they
like to do.



SELF AWARENESS

INTERMEDIATE
level I
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'BEING AND BECOMING -

Intermediate Awareness: Self
Subjects: Social Studies, Reéding
REFERENCES:

Being and Becoming, pg. 95-116, Teacher's Guide Social Science Labor-
atory Units and Resource Book, by Ronald Lippitt, Robert Fox, ILucille
Schaible, Science Research Associates, 259 E. Erie St., Chicago, Ill.

See Teacher's Guide

INSTRUCTIONAL OBJECTIVES:

Given the terms, "Being and Becomlng," students w1ll demonstrate that

they can interpret their meaning and nature by perform1ng exercises

appearing in the teacher's guide.

INPUT:

The materials sequence of recommended lessons are as follows:
# Vhat does Being and Becoming mean? -
% How do social scientists measure growth & development9
#* How does environment affect development°
# VWhat factors influence. the development of 1nte111gence°
* How is growth related to language-development?
# TWhat problems are associated with growing up?

Procedure:

If children are interested in finding out how they developed in
babyhood after sharing the resource book, the input has been effective.

OUTPUT:

Exercises within the guide are most effective for pupil participation.
Pupils should be directed toward completing them,

EVALUATION: | -
level of performance:
If the student performs.the exercises and hecomes engroeeed in making

discoveries about himself and others as will result from use of the
guide, it will be a successful performance on the part of the child.
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CAREER EDUCATION AND NUTRITION
Consumer and Homemaksr Cluster

Intermediate Awarenesss Self, Career, Beginning
competency

Subjects: Scicnce, Langiage Arts (all)
Piloted by: Geraldine Mahlen

REFERENCES:

Coop. Ext. Service, SDSU, U,S: Dept. Ag. Fun With Foods

Nutr:ent &btandard Study, Colorado State Univ,

Codington County Ext. Service, Home Lxt.

Malligan Stew, Comic’ Books:

Nutrition Charts, Nat'l, Dairy Council

LH TV Production, U.S.D.A. Ext. Service, Michigan State Univ.

SVE Study Prints, School Workers,; Singer Co,, Chicago

Home [conomics Filmstrips, Rip Rocket Series, Coop. Ext. Service .

Dietician, resource person

School Cooks, resource person

Song about food and nutrition (original and ready-made)

Food Service Manager, resource person

Foods Make Us Grow, ITT Continental Baking, Rye, N.Y.

Vitamin C, Supt. of Documents, U.S. Government Printing Office, Wash. D.C.

Food for Fitness, leaflet Dept. of "Ag., Wash. D.C.

Together We Singsy The Gardener, pg. 37, Popcorn, pg. 1

ABC Music Series; Shortening Bread, pg. 178-179, Weedy Wheat, pg. 383
A Bicycle Picnic, pg. 2; Cowboys Breakfast Call, pg. 78; Fishing, pg.
55; 01d Quinn Ouerrabus, pg. 1365 Making Music Your Oun, pe. '

Making Music Your Own, Linstead Market, pg. 180; Lots of Fish in
Bonevist Harbor, pg. 32.

Filmstrips: The True Book of Health, Children's Press; SVE, A Right
Breakfast, A 568-1; Swift and Co., Food for life,

INPUT.
The éeacher wills
# Review nutrition program of previous grades.
% Acquaint children with Basic Four and identification of goods.

# Help develop intefest in correct daily -eating and table manners,
food arrangement and planning--effect ~f emotional tensions.

# Lead student brainstorming session in nutritien.
3# Present foqd concepts and recipes from transparencies.
OUTPUT: .
A1l students involved in brainstorming introductory session on nutrition

and the why of 4t. Individual or small groups make bulletin boards, and
reading display table. Students help contact resource people.

EKC

wll Toxt Provided by ERIC
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OUTPUT: (continued)
Students will:

# Pring or make pictures of Four ‘Basic Food grbﬁps.-.
Group food, display, and classify.

% Bring schonl merms and analyze them, thereby playing the role 6f

=221 — L0538 A% ul ot L

nutritionists.
# Keep and maintain diary from charts of daily eating habits,
#* Make cartoons of "Eating Hablts" results.

¥* Intbrv1ew ali re.ource people to find out their occupatlonal tltles
(see ADVENTURES TO CAREER AWARENETS sheet).

* Urite and dramatize good manners in'éartoons, subject: for school
cafeterias and high school cafeteria,

3 Compare and give "Nutrition Play."
Do calorie counts on various foods. L , ‘ i
# Write stories, poems, and songs.
# FPhysical education correlation between food and exercise.
# Have a tasting day to foster desirable attitudes toward new cold foods.
# Use nutrition words in language arts and spelling lists. |
# Trace origin of unusual foods--where they came from; etc..
# Make a sample breakfast, etc., and taste results.

%# Make pancakes, fruit pie, and/or pizza described on transparencies
in file.

This nutrition aducstion mini-unit can be most stimulating and revitalizing
to the "self image."

EVALUATION:
Outcome:

Children will be able to tell why people often say, '"We are what we eat."
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ORIGINAL SONGS ON NUTRITION

I. PFruits and vegetables, yellows and greens
Carrots, spinach, peaches and beans
You get Vitamin A from thesae
Bat ons daily if you please.’
Fruits and vegetables, yellows and gieens
Carrots, spinach, peaches and beans.

(To the tune -- Twinkle, Twinkle Little Star)

II. let's not forget the Vitamin B's.
They are Nutrition V.I.P.'s
They keep skin soft and improves.appetites.
Help body cel: to develop right.

(To the tune =- Little Bo Peep)

III. Vitamin € you have each day .
To heal your cuts and chase colds away.
Citrus fruits are high in C,
Alzo tomatoes and brocolli.

(I1itile Bo Peep)

IV, Meat and eggs, chickens, beans.
Your body needs, they're all protelrs
Fish and peanut butter too.
Are body bullders, they're good for you.

(To the tune == Twznkle, Twinkle Little Star)

V. Bones and teeth need lots of milk
As straight and strong they grow.
Several glasscs cvery day
And you'll get up and go.

(To the tune -~ Jingle Bells)

VI. Sing a song for raisins - a pocket full of fun,
They*'1l give lots of iron, to help you romp and run,
When you eat these many foods
You really will feel great
So make the Type A School ILunch
A habit every day.

(To the tune -- Sing a Song of Sixpence)

VII. Qur S*hool Imnch is good to eat
Fruits and vegetables, cheese and meat
And it gives us what we need,
To run and play, to write and read.
Be sure you clean up every bite.
School Lunch helps you grow just right.

(To the tune -- The A.B.C. Song)

. South Dakota Dept. of Pub. Instruction
Pierre, South Dakota




34

NAME DATE

I HAVE TASTED
Vegetables
asparagus endive radishes
beats lettuce rutabaga
broccoll lima beans spinach
brussels sprout mashrooms string beans
carrots okra summer syuash
cabbage onions gweet potatoes
cauliflower parsnips Swiss Chard
celery peas tomatoes
corn peppers turnips
cucumbers potatoes winter squash
eggplant pumpkin
Fruits
apples —_— cranberries peaches
apricots dates pears
avocados figs pineapple
bananas gooseberries plums
blackberries grapefruit prunes e
blueberries grapes raspberries
cantaloupe honeydew melon rhubarb
cherries lemons strawberries
coconut oranges tangerines
: watermelon

Note: Children can check in one color the foods they have already tasted and
add check marks in another color as they try new fruits and vegetables at
home or in the cafeteria,
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DISCOVERING HORSES: HOBBY OR CAREER?

Intermediate Awarenesss Self, Misc,
Subject: Social Studies

Piloted by: Ruth Johnson and Inecz Haan

INSTRUCTIONAL OBJECTIVES:

Given experiences in discovering much about the hobby of herses, the
student will complete a check list, interview people in related oecupa-
tions, and will be able to tell how the hobby corrslates with various
schocl subject studies.

INPUT:

Procedure:

Class discussion will be essential before the field trip. Various
small groups will prepare questions to ask the guide when they visit
the horse farm, This visit as a follow-up or culminating activity
to a unit study of horses.should be an excellent reinforesement to-
the lesson, Establish the relationship of leisure time.interest in
horses and how it develops-inte life-time careers. Visit a horse
farm, -

# Guided tour of a horse farm operatica, .

# Observe the interdependency of job families in the horse business.

# Deuslop. awargness of .many different breeds.

#* Dovelop awarensss of their special functions.

#* Select. one. to fit“your needs. _ o
Through the discussion and guided tour all of the children should be made
aware of the numerous kinds of horse care, be aware of the growing
popularity of horses in America, have an understanding of the many
economic factors that are involved in raising lhiorses and realize the

responsibility that goes hand in hand with the emjoyment of owning a
horse,

OUTPUT:
SO YOU WANT A HORSE!

# Why do you want a horse?
Pleasure, racing, driving, breeding, show, work, cutting, rodeo

[ERJ!:‘ # How would you select one to fit you?
T Your age, your ~ize (weight and height), spirited or settled,
how do you want to use the horse,
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A new dgizand for- horses and horse products has created new horse hobby
kind of job families.

# Interview various job family members., The interviewers (groups of
two) will prepare reports from information they have acquired.

Realtor; land

Elevator; feed and grain

Farmer; hay

Lumber year employeesj; barn-hay storage
Veterinariang .

Tack makers and distributors; leather goods, saddle makers, harness
makers

Grooming equipment makers and distributors; brushes, picks, vacuums,
clippers, polishes

Horse trailers! manufacturers and dealers;
Farrier; blacksmith, horse shoes, nails
Workers; carpsnters, electricians, well diggers, plumbers
Farm implements' distributors; tractors, manure spreaders, post augers
Carriage makers; carts, wagons, buggies
Clothing makers or distributors; bobts, hats, apparel
Publishers of magazines and books
Clerical workers; registration of breeds
Judges and auctioneers; Judge shows, ring stewards, timers, announcers
Printers; hand bills for shows
Rodeo grounds and area workers; rodeo clown (protects the riders)
Horse trainers
# Correlate the study of horsas to other subject areas.

Mathematics; grain needed per horse, hay needed per horse (acres needed
for each horse)

Storage barn (size); same perimeter in different shapes, square gives
more storage area than a rectangle.

Fencing; how many posts are needed? (feet between each post)

ERIC  Tack room; dimensions needed
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OUTPUT: (continued)

Math in drawing; graph paper for drawing a model horse farm, buildings,
rotating pastures

Language arta, prite letters tp breeders for information.
Hnalth; dlet and capq as important as in human beings.

Sirts drawy a pict_r, of child!

m
=
lb
‘D
3
s

EVALUATION:
Outcome;

Children will be able to talk about horses and why horse ralsing is not
a good hobby or is a good hobby.
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EMOTIONS ARE AN IMPORTANT FORCE IN OUR LIVES

Intermediate Awareness: Self

Subjects: Physical Education, Music

Piloted by: Mary Williams'

mSTRUC'PIONA‘.« OBJECTIVES
‘Given activities to help children recognize emotions, they will express
understanding by their ability to name situations when specific feelings
were oxperienced. They will, also, be able to select one feeling and
express it verbally or .nonverbally.

]NPUT

All children will follow these dlrections to perform the following
physical activities:

Stand up .
Hop on left foot twice
L Touoh toes v
Left hand on right knee
Close eyes, hold nose, "shake head
Sit in desk )
Stand up--x:félé:&"fist
Turn around five times
Sit down

Directions should be read at a rapid rate. Children may begin to feel
frustration and some will feel anger.

HAPPINESS Announoe to the class that they may take 10 min, recess.
SADNESS Tell the class that their favorite custodian is leaving.

FEAR How would you feel if you woke up and your house was full of
smoke ?

Procedurs:

All children will participate in a lesson of self awareness such as
this to identify emotions and express emotions. The physical setting
may be one largs group, circular in arrangement or several small
group circles, This decision should be made by the teacher and he
based on the personalities of the class,
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OUTPUT:
The children will collect magazine pictures of people. The pictures can
be developed into a collage for happy faces, sad faces, angry faces,
and fearful faces. Use the record "Peer Gynt Suite, In the Hall of the

Mountain King.," Discuss feelings that children may have felt as the
msic changed. Role play--show feelings of happlness, sadness, fear, anger.

Open ended sentendes:

I feei hapﬁy ﬁhen

"

I feel sad when o

I am afraid of L , . .

I get angry when

EVALUATION:
Level of performance:

Each child will name a situation when he felt happlness, sadness,
anger, and fear,

Each child will choose one feeling and express it verbally or non-
verbally,




Lo
INDIVIDUALS & GROUPS
Intermediate Awarensss: Self
Subjects: ~ Secial Studies, Reading
REFERENCES:
"Individuals: and Groups", pg. 119-137, Teacher's Guide Social Science
Laboratory Units and Resource bomks, Ronald Lippitt, Robert Fox,

Lucille Schaible, Science Research Assc., 259 E. Eric St. Ghma,go,
S I11, 60611,

INSTRUCTIONAL OBJECTIVE: _
Given a child's lack of understanding ef hew he fits into -secial
groups as an individual, lessons will clarify his understanding.
Concepts learned will be demonstrated by students as content of
cassette tapes with the subject being, "Group membership."

INPUT:, -
The materials.sequens of recemmended lessons. are as follaws:
%*. When do yo'ﬁ' like to.be’alene?
* Vhat is a group? |
% Hmw doss leadership affect group members?
# What rnles de group menmbers play? —
¥ What did we learn?
‘Procedures

The chll&cn will show an interest if reading or listening to
read:.ng has been donz in such a way that understandlng of the material -
“is successful, :

QUTPUT:

.Student cassettes will B made conta.z_n;Lng answers te the Input quest:.ons
regarding group membershn.p.

EVALUATION:
Outcomes
Children will be able to participate in the small group work in

Mfhat did we learn?" This will reveal the understandings gained
from the unita.
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NIWSPAPER UNIT

Intermediate Awareness: Self
Subjects:s Language Arts, Social Studies, Art, Math

Piloted bys. Sybel Schafer, Martha Johnson, Betty Erickson, Eva Markve

~ -

REFTIRENCES LT .

I Work on a Newspaper--Lent

Come To Work with Us In a Newspaper

The Genie and the Work

let's Visit the Newspaper--Pope & mmmons, Taylor Publ. Co. Dalias,
Texas

Film--"Communication in the ﬁpdgrn wcrld"

INSTRUCTIONAL OBJECTIVE: o Tal

Given the study of a newspaper's structure, children will demonstrate
cooperative action by organlzlng, wrltlng, and publlshlrv a newspaper
of their own.

INPUT:

‘

# Have several newspapers available for children to examine and discuss.

# Work in groups and attempt to list the job families and clusters.
Reporters, editor, linotype operator, proof reader, newsboy, etc..

# Field trip tu local newspaper. The teacher through guidance will
make sure each child has a part in each of the activities that
will build his self-esteem.

QUTPUT:

% Children will observe the different sections and choose the one :
they like bzst to report on.

# Newsboys tell their experiences, and others consult their paients
to flnd out if they have somethlng to contrlbute to the class,

* Chlldren, through group work, w111 plan and publlsh thelr own
newspaper.

EVALUATION:
Outcornes:

Each child should be able to choose his main interest and develop

it to the best of his ability. OCreativity in the form:of cartoons,
photography, stories, illustrations, etc., are needed to publish

the original newspaper. Feature one or more of the newspaper workers
in each paper, and/or;

For special evaluation purposes have each child compose an essay.
"Would you like to work in a newspaper office? Why, or why not?"
and/or;




EVALUATION: (continued)

The studsnt should be able to select three job family members of
the newspaper and tell what each of these persons might have as
an interest.
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UNIT PLAN TO TEACH DIGNITY OF THE TOTAL PERSON

Intermediate Awarenesss Self
Subjects: Language Arts
Piloted by: Sister Marcella Klein

INSTRUCIONAL OBJECTIVE:

Given a unit plan to teach dignity of the total person, students
will tell something contributive about each age group.

INPUT:
Consult the unit for teacher's work.
OUTPUT:
Consult the unit for activities.
EVALUATION:
Outcomes:
Children will be able to tell:
# +the different age groups-in life
# something which is socially contributive from each group
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UNIT PLAN TO TEACH DIGNITY OF THE TOTAL PERSON THROUGH
CAREER EDUCATION

Intermediate

INTRODUCTION

In each living organism there is the gradual development of the species
from infancy to maturity to the gradual decline of the species. Of all
living creatures, the human organism has characteristics and qualities
which are unique. It is the marvel of man that by recall‘he cam:.bring
all of his personal history up to a present moment, and to some extent
change or manipulate his future.. .
It is important that the person recognize the aging process as an integral
part of development. If the aging process is accepted ag' natural -and if
it is recognized that there are losses- (sight, physical strength, etc.)"
yet there are gains in wisdom and experience, it will be easier to view

the declining years with serenity and courage.

In Japan the prestige status of the elderly is traditional, even today.
This is not true of the attitude toward the aged in the Western world.
Our society is youth oriented and seems to have a cultural irreverance
for age. There are multiple causes for this concept which has. brought
. m:h suffering to many of our elder citizens. AR

The problems of old age will not be solved easily, but a change of con-
cept toward aging and toward life can make a difference in the Yyears
ahead. Sources of difficulties in the later years include economic in-
security, declining health and strength, loss of indepandence, loss of
social status and friends, forced retirement, and psychological entities
such as attitudes, self-image and flexibility. How the person responds
to the inevitable changes depends largely on the. habitual responses
acquired through a life-time, R

The place of education in helping form attitudes toward life cannot be
underestimated. Young people do not need to be convinced that they should
be prepared to earn their livelihood, but education for all of the 1life
cycle from birth to death is forpgotten in many cases. If improvement in
attitude toward the elderly is to come about it will require education for
the total life span and for the total person,

Education can make a difference by giving: 1) a positive attitude toward
learning and continnous self-renewal; 2) a philosophy toward life with a
history of deeds that give meaning to life; 3) a pattern of good adjust-
ments and responses to difficulties at any age; 4) exposure to a wide
variety of interests in work and hcbbies and 5) the attitude of self-
acceptance during all of the life span. Since man is a being capable of
directing his own destiny and being responsible for that destiny, it is
important that during the formative or educational years he be prepared
to assume this responsibility.

Victor Frank tclls of an amputee who grasped the fact that the meaning of
life did not consist in walking and said, "human life is not so poor a thing
that the loss of a limb would make it meaningless." So too, should we
' not teach our youth that human life is 1ot so poor a thing that the loss
[ERJfZDf ons job, or declining years, or physical disability would make it mean-
oo Lngless.
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MAJOR OBJECTIVES: Instruction in the following nine activities will show

That education can prepare persons for the total life span of development.
(The specific objective of each lesson is given.)

3

¥*

3

3*

Concept: The development of the human person continues from birth to

death.
Objective: FEach. group of three children will make a time-line.

Concept: Persons of all ages have abilities and can contribute goods
or services to society.

Objectives Each child will find magazine pictures of persons of three
different ages and write a label telling what each can contribute.

Concept: Different types of jobs and work are available within the

. agriculture-conservation .job clustar. . o

Objective: Each group of three will illustrate a type of career within
the above cluster. :

Concept: . Various skills are sometimes needed in one occupation.
Objective: Through visit to farm (or film presentation) each child
will list four or more things a fzrm worker must know how to do well.

Concept: Jobs are related and skills from one occupation can be used
in another related type of work. )
Objective: Each group of +hree will draw a favorite job cluster.

Concept: Attitudes affect success in a career.

Objective:s Each child encouraged to prepare a question for. a resource
person (farmer.) '

I S .

Concept: Worthy use of laeisure time is vital to mental health and
happiness in a career.

Objective: Each child will list three hobbies in which they might be
interested, :

Concert: An older person might want to change from one type of work to
another. :

Objective: Each group of five will role play and tell why they might
wart to changs jobs. Lo

Concept: Attitudes affect our outlook on life. . . =~

Objective: Each child will draw stick men from two different views=-
one telling the courageous response to a situation and the other
telling a poor response.
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" DESIGN TO TEACH CONCEPT # 1 OF UNIT PLAN

* Intermediate 4 Awareness: Self
Subjects:. Science, Social Studies, Language Arts
INSTRUCTIONAL OBJECTIVE:

_ Given the study of a unit plan to teach dignity of thc total person
through Career Education, the student will demonstrate understanding
through pantomiming the continuum of a lifelins.

INPUT:
Through large and small group work, the teacher will assist children
in developing the concept that all living organisms have a life cycle
and a life style., That man is unique in developing a variety of life
styles is another important concept for students to know, Children
will be able to tell what a life style is, and what a life cycle is
upon conclusion of the study.
#* Name living orgnanisms. Do they have a life cycle?
# Discuss man as a person. How is man different from other creatures.
% What makes man unique? Why is this important?
# Does the ability to love and serve others ever deeline?

# Does the ability to learn and have new experiences decline?

The concept that children have changing needs at different stages in
life is important.,

¥ Needs of youth and growing persons,

#  Needs of mature people with a growing family.

# Needs of persons after family has grown and left home. .

% Duties of society toward each of these groups.:

Procedure:
All children will bs encouraged to participate and give ideas. If
an idea is intvonsistent with a concept, the teacher will ask for the
opinion of others in the group or will rephragse the question to lead

to the desired response. Setting will be semi=-circles, First, the
entire group, then smaller groups which reports findings to the large

groups
OUTPUT:
A1 children will participate in the following activity.

Q ¥ On length of paper providel,; sach group will draw a life-line, The
EMC years will be marked off in decades.
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OUTPUT: (continued)
# The life-line can be filled in with any of the concepts the children

may wish to include. This may be drawing, finding pictures from
magazines, little sentences by each decade, cartoon illustrations, ete,

EVALUATION:
Outcome:

Each child will be expected to contribute. Assistance will be given
as needed and each drawing will be expected to be accurate as to
decades and neatly drawn. :

Students should then be able to pantomime the lifeiine continuum,
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DESIGN TO TEACH CONCEPT ;¢ OF UNIT PLAN

Intermediate Awareness: Career

Subjects: Social Studies, Language Arts

INSTRUCTIONAL OBJRECTIVE:
Given-thé concopt that individuals are qualified %o pefform in various
ways at ail different age levels, children will be expected to be able
to classify occupations which contribute to goods and those which
contribute to services at the various age le¥els. They will be able
to list a minimum of three rewards which come from work.
Childron will contribute to the small group to which they are assigned
and then report to the large group as to jobs which are those requiring
goods, and jobs which are those which require services. They will,
also, decide various<rewards and satisfactions which come at different
times in their lives. The teacher will assist groups as needed in
finding answers to the two groups of yuestions,

% All ages have abilities and ~an contribute goods or services. Discuss
and list: .

Jobs that youns people can do.
Jobs that persons between 25 and 65 can do.
Jobs that older persons can do.

Differences in abilities exist among different ages. Show special
skills of the young, middle years, and the older workers.

# TIndividuals work for various rewards anl satisfactions at different
times in their lives. '

Why do people work?
Need for companionship and social status.
Economic needs and source of income.
Self-development and satisfaction in a jeb well done.
Interesting activities--people sometimes like to go to work.
People like to be of service to others.

Procedures

All ideas will be acceptable and no one will be made to feel either
superior or neglected. Voluntsers will be encouraged.

o Each child will be responsible for mounting and labeling a minimum
of three pictures.
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QUTPUT:

Children will participate in the following activities:

# Find magazine pictures of persons of three different age groups.
(More if desired.) Paste them on large newsprint.

# Print neatly on colored paper. Make g label telling what each
person might be able to contribute to society according to the
"age of the person.

EVALUATION:

Cutcomes

Children in small groups will be able to clasgsify goods and gervices
which can be provided at various age levels, They will be able to
list a minimum of three rewards which come from work. Performance

should be limited in expectation by the abilities of the various
students participating.



SELF AWARENESS
INTERMEDIATE
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ACHIEVING SUCCESS -IN THF “ORID OF JOBS

Intermediate Awareness: Self, Emﬁlojaﬁility
Subjects: Language Arts, Social Studies i
Piloted by: Vera Sunne
REFERENCES.

Fllmstrlp and tape, "Achlev1ng Success in the World of Jobs.'"
INSTRUCTIONAL OBJECTIVES:

Given the filmstrip and tape,'"Achlev1ng Success in the World of Jobs™"
the student wills

# show how people with learning liabilities are able to achieve success
in the world of jobs-

* re-emphas:z.ze the 1mportanoe of study habits and work att:.tudes a Oy role
© playing and discussion.,

INPUT:

Teacher will introduce and arouse interest in the filmstrip. Following
the showing of the filmstrip the teacher will encourage students to
examine their own potential for success,

Procedure:

t

Large group presentation-informal discussion-or small discussion groups
following presentation. Role playing various situations may follow
discussion, All pupils should gain a better understanding of their
own potentials,
OUTPUT:

# Pupils view thé film and listen to the tape.

# Pupils take part in large group or small group discussions,

# Panel discussions following film,

# Original play showing change in attitude.

# Research about people who were thought to have learning disabilities,
but succeeded., (Einstein, Edison, etc.).

EVALUATION:
Outcome:

Children will be able to tell how one person with a learning
liability achieved in his Job.

They should be able to tell why good study habits are important.
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DIARIES AND FEELINGS -

Intermediate Awareness: Self
Subject: Language Arts
REFERENCES:

"Invitations to Speaking and Writing Creatively" Unit 21, pg. 81-8L
"Dig That Diary" pg. guide, Myers & Torrance, Ginn, Eoston, Mass.

INSTRUCTIONAL OBJECTIVES:

Given the sixth grade child who needs to find a healthy outlet for
pent-up feelings, ths students will imagine themselves in real-life
situations through the writing of diaries.

INPUT:

The pupils will read pg. 81. It prepares-one to use his imagination.
The children will oe advised to follow the diary order in the workbook.
They may share or not share as they wish,

Procedure:

Any trial-is acceptable. Teacher should be non-judgmental as tc
material written. No teacher pressure should accompany this assign=-
ment. Students may accept or reject it as desired.

QUTPUT:

Children will follow diary order, answer questions in booklet, and c¢om-
plete pg. 83-8l.

EVALUATIONS
OQutcome:
Pupils will demonstrate an alertness to fresh ideas which they could

examine and refine. They will demonstrate this alertness by writing
diaries of their own.
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INTEREST SURVEX-BECOMING
Intermediate . | Awareneés:’>Self
Subject: Language Arts N
INSTRUCTIONAL OBJECTiVE:

Given an interest survey on becoming, the children will demonstrate
self-knowledge through careful completion of the Interest Survey blanks,

INPUT:
Procedure:

The teacher will give introductory remarks about self actualiszation
and what it mzans to be a person of individual abilitles.

The teacher assists those studenis who find reading the survey difficult
by letting them listen with earphones to the wording on a pre=recorded

tape, .
OUTPUT:
Complete the survey.
EVALUATION:
Outcomat

Conaiderable self knowledge will be gained by individual students
through the thinidng through and completion of the Interest Survey.
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INTEREST SURVEY~-~BECOMING
Since you are in the upper grades of your clementary school, you are fast
BECOMING a person in your own right. You have probably already been looking
at people as they work in their various careers and wordering about their
work and the positions which they hold,

EXERCISE I

Will you vlease Jist for us, on a separate sheet of paper, all of tie vo-
cations cr ozcurations about which you are familiar? Wc will give you about
15 miiaites to do this. When we call "time", please stop and return to this
ch:ct of paosr to romplete Exereiss 2.

EXERCISE II

7

¢53) My father's work is
<
E;;auiﬂ

:éég;gjz My mother's work is

>

L

——

My guardian's work is

The person I most admire works as a

At home, I like to

A% home, I do not like to

At school, I like to
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o~ )
@) At S_Ghogl, I do not like to
o On the playground, I like to

é/ \@/ ' " On the playground, I do not like to

)

EXERCISE III

Plcase check YES or NO if you have received any information about carsers
from any person you know: Yes  No__ .
If you have checked yes~, -"dlo' this las;t muliiple choice question by answering
with a check mark beside the correct responas.

I have received the most information about occupations frpgﬁ:ﬁ

a. My parents _ h " b, My tealch';a'rs__._ | c. My friends

de My neigﬁﬁors__; 6. Someons else__

If you have marked someone else, how are they important in your _.Llife?

EXERCISE IV
Now, for your own amusement and amazement, write a paragraph about v}hat |
you would like to be when you get out of school. Try to include in the :

paragraph why you would like to bé this type working person,




LIVING WITH VALUES

Intermediate -~ - . . Awareness: Self, Employability

Subject: Social Studies

Piloted by: Nancy Meidinger ™

REFERENCES:

Living With Others--Citizenship; record, Wilson Corp, S. Holland Ill,
Side 6, Band 2

INSTRUCTIONAL OBJECTIVE:

Given an exposure to a time wher relationships with family or friends
may be strained, the children should be able to list attitudes and
goals which help to make a carecer successful,

INPUT:

Discuss various types of initiation into clubs or organizations. Name
some of the troubles of shop owners in a community. Discuss the Golden
Rule "Do unto others,.."

Procedure:

Large group, listen to recording. Discuss reasons why Cathy and
Carolyn would rather not join the club, Child needs to realize the
importance of following socially acceptable values to succeed in
the World of Work.

OUTPUT:

Pupils can discuss and list attitudes 'and. goals which are socially
acceptable and why these are necessary to be successful in a chosen

career, Pupils can list reasons why a person may lose his job because- - ....
of an act which is socially unacceptable, Children may list information
which may be found on a personal employment file and role play a situaticn
where a job~seeker discovers the shopowner has a record in his employ-
ment which may be undesirable,

EVALUATION:
Level of performance: v
" Children will be able fo list attitudes and goals which help to make

careers successful, They will be able to tell what is meant by a
responsible worker. ‘
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3PERCEPTIONS
Intermediate : -.“t - . Awareness:i Self
Subjects: Reading, Language Arts
REFERENCES:

Multi~text approach _ . -
"Invitations to Speaklng and. wrltlng Grqanlvely " Myers & Torrance

Ginn, Boston 1965 . .
"Have You Noticed?" Unit 19, pg. 72, guide, pg. L7

INSTRUCTIONAL OBJECTIVES:

Given the need to increase perceptiveness through senses in order that
one can understand the use of his own ears, oyes, nose; etc, children
should read, "Have You Noticed?" and be able to demonstrate skilled data
collection gained through use of the senses. They should be able to

perforn the experiment on pe L9.. . .

This is an“éxercise designed to assiét children in atﬁention concentra=-
tion on facts that are often ignored. (Facts which are available to ear
senses, exist, but we have a tendency to ignore them.) :

Procedure:

A n,cd to develop powers of obserVatlons becomes 1ncrea51ng1y more
evident as the student moves through the written assignment. He
is 1nVO1ved in reliving sense reactlons. Ability to discard
theorigs’ where supportive evidence is ‘lacking, - This abiTtty to
'dlscard ‘theories should be noted... See ‘éxperimént, pg. h9‘

OUTPUT:

The student genwinely attempts to consider the full import of the
questions ana complete the sentence

EVALUATION:
level of Performance: =~
« A change should take place in the'ﬁay students appfoach pfoblems
obJectlvely, withholdirg judgment until sufficient avidence is
~obtained, " They 'shotild demonstrate alprtness to changes in people
" ‘and natural phlienomena. Skill in organlzing ‘data should improve.

Evaluation, as well as data collection, should be more skillful.
Each child should be able to tell about anyone of these attributes.,
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PERSONALITY DEVELOPMENT

Intermediate ~ Awareness; Self
Subjects: Science
REFERENCES:

Six different filmstrips to be used -~ six different times
Developing Your Personality « Encyclopedia Brittanica Filmstrips
Enjoying Today

Promises are Made to Keep °

Leaders and Followers .

Thinking for Yourself

More Than (ne Friend

Trying New Things

INSTRUCTIONAL OBJECTIVESS
- U

Given six filmstrips on '"Developing Your Personality," students will
show knowledge of the subject through worthwhlle contrlbutlons to class
dlscu551ons.

INPUT:

Students are helped to see how G handle and live with interpersonal
relationship situations, Discussions surrounded the lives of make=
believe people oh filmstrips. The physical setting of the room operates
most effectively with students sitting in a circle or semi=-circle.

This is really a group counseling-type experience. This enables students
+to lpok at a third person. (It ean happen to others -~ idea), before it
is netessary to look at themselves. It is easier to draw conclusions
about others, than it is to look carefully at oneself, however, the

one process logically follows Uhe others

EVALUATION:
Level of performance:

If children demonstrate an interest in group discussion after the
filmstrip has been shown, the level of performance is satisfactory.

Group discussion with many children participating is to be sought.

High interest and much give and take in voluntary discussion is
the order of the day, and will indicate a good level of performance.
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SENSE EXPERIENCES

Upper Intermediate Awareness: Self

Subjects: Reading, Language Arts, (Beginning writers and dramatists need
sensitivity experiences.)

REFERENCES:

Invitations to Speaking and Writing Creatively, R.E. Myers, E. Paul
Torrance, Ginn, and Co., Xerox Co., pg. 18 Unit 7, Teachers guides,
pg. 25 Students

INSTRUCTIONAL OBJECTIVES:

Given sense experience in an exercise called, '"What's the Punch Line?"
students will be able to identify different sense experiences by name,

INPUT:

Students are asked to view the objects in the picture as people. Note
that the objects share some characteristic or symbolize some quality or
process.

Students should be urged to: 1listen for humor, flattery, sarcasm,
sympathy, intolerance, insincerity, tenderness, in words of people in
conversations, This exercise involves human understanding--~therefore,

a subjective process. It will probably point out the immediate awareness

of students. It will, also, reveal students who are lacking in sensi=-
tivity to others.

OUTPUT:

Listen to conversations hearing and interpreting what people say. Write
a punch line appropriate for two groups represented below--see page 25.

EVALUATION:
Outcomes:
There is nothing mandatofy about this assignment.
#* Some students may be inspired to rele play a situation.

# some students may have "a germ of an idea for a brief dramatic
sketch'

# others, may be inspired to express themselves through poems and
essays



