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ABSTRACT
The .publication is one of a series produced by the

enrichment of Teacher and-Counselor Competencies in Career Education
Project (ETC Vroject). The Project was designed to (1) develop,
evaluate,. and disseminate career education curriculum guides, (2)

.develop, implement, evaluate, and disseminate sample teaching
learning modules, and (3) develop, evaluate, and disseminate a design
'of .a. K-6 career education instructional system. COncepts of career
development have been formulated and.used in creating teaching,dnits
.and prototype student materials,'Each unit will focus ontone or more

concepts: Coping Behaviors,' Decision Making,
Lifestyle, Self-Development, Attitudes and Appreciations, Career
Ififormation, and Educational Awareness expressed in general terms, as
'teacher goals; and as pupil performAce objecitives. Each unit to be
developed will be directly tied to a subjectImatter,area and will
relate to an occupation or occupational cluster area. Appendixes A
and B areqrrking drafts of project materials. Appendix C is a list)

, of. 28 terms defined. (MS)
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,FOREWC9D.

This
.

publication is one of the Products that has been- prOduced by the
Enrichmeit of Teacher and Counskior Competencies, in 'Career Education (K-6)
Project. staff at, Eastern Illinois University, Charleston, Illinois. The pro-
ject was funded June015, 1972 by the Curriculum Center for Occupational and
Adult Education, Bureau of Adult, Vocational and Technical Education, United
States(Office of Education. Funding ;ras under Part I, Curriculum Develop-
filent,'Ilocational Education Amendments of 1968. Two of the purposes of the

. Ooject were to:.%- .

1. DEVELOP, EVALUATE, AND DISSEMINATE CAREER
EDUCATION CURRICULUM GUIDES'that.re'appli- .

cable to any school with grade levels func-
tionally equivalent to.K-6 and which result.
in the integration of positive values and
attitudes towardwork,,self awareness,'
development of decision making skills, and'
awareness of occupational opportunities in
career lines within major occupational fields.

2. DE LOP, IMPLEMENT'i4t41VALUATE, AND DISSEMINATE
SAMPLE TEACHING LEAPING MODULES for the K-6
career education curriculum guides achieved,
by fusing and/or coordinating academic and
occupational concepts and utilizing multi-media
instructional tools.

The total package of project materials consists of five curriculub guides and
supporting materials aimed at the purposes cited above. The titles of, the

guides ( Coping Behaviors Dimension Guide, Decision Making Dimension Guide,
Lifestyle Dimension Guide, Self-Development Dimension wide; and the Inter-.

acting Dimensions Handbook: Attitudes and Appreciations, C re ver Informatia
. and Educational Awareness) suggest allulti-facete approac to career e uca-
-- tion in the elementary school.. Major emphasis has been placed on helping the

'child in his developm6nt-as'a person.

Initial testing indicates that transportable products have been
developed which will aid school systems throughout the United States in

K-6_career education programs,

Robert M.'Worthington
Associate Commissioner

. Bureau of Adult, Vocational
and Technical Education

United States Office of
Education



1. INTRODUCTIOg

Overview

This publication is the second in a series of Publications that are being
issued by the Enrichment of Teacher and Counselor Competencies in Career
Education Project (ETC Project). The first publication, A Bibliography
of K-6 Career Education Materials, was disseminated during January 1973,

Nie ,

One of the first,questions that must be asked When elementary sc 1

career education programs are being developed is, "What career development
concepts should be included in a K-6 career education curriculum?" 'This
publication presents career development concept that have been identified
bY the ETC Project staff and which are intended for use in elementary
school career education programs. It should be noted that the concepts
have been subjected to formative evaluation procedures but summative
evaluation data has not yet been gathered.

Behavioral objectives that relate to the concepts are not contained in
this publication. It is the philosophy of the project staff that the
behavioral objectives have more meaning when theytare Presented with
teaching strategies and mater als. The Objectives and teaching stratkgjes
and materials will be contained in five curriculum guides which will also
be project products.

The concepts in this publicatiOn will serve as the blueprint for ETC
staff members to develop teaching units and Prototype student materials.
Each teaching unit will focus on one (or in some cases, several) con-
cepts, (2) will be tied directly to a subject matter area (mathematics,
science, language arts, or social studies) and (3) will relate to an
occupation or occupational cluster area.

This is-essentiAlly-a research document that is being disseminated so
that4other user groups may further vglidate the concepts, test the con-
cepts, select from the concepts to help build career education programs,
or use the concepts as they are presented.

Definition of Career Education for the ETC Project

Career education in the elementary school is the curriculum which results
' when career development concerts and subject matter concepts are brought

together in an instructional system that has meaning for children.

Career development includes those conceuts which are related to: Attitudes
and Appreciations, Cooing Behaviors, Career Information, Decis'on Making,
Educational Awareness, Lifestyle, and Self-Development-.

Career education activities (1) eminate fromhthe concepts that are related
to the seven dimensions ofkcareer develoomentthat are cited above, (2) act
as synthesizing agents to bring subject matter concepts and career develop-
ment concepts together, (3) revolve around life - based, experiences, and (4)
are intended for use by all students, throughdut their educational programs.

1



Gox Purpose of t'h'e ETC Project .

1. DEVELOP, EVALUATE, AND DISSEMINATE CAREER EDUCATION CURRICULUM
GUIDES that are applicable to any school with grade levels func-
tidnally equivalent to K-6 and which result in the integration Of
positive values and attitudes toward work, self awareness, develop-
ment of decision-making skills, and awareness of occupational
opportunities in career lines Within major occupational fields;

2. DEVELOP, IMPLEMENT, EVALUATE, AND DISSEMINATE SAMPLE TEACHING
LEARNING MODULES for the K- 6-career education curriculum guides
achieved by fusing and/or coerdinatiwatademic and occupational
concepts and utilizinq,multi-Oedia instructional' tools;

.3. DEVELOP, EVALUATE, AND DISSEMINATE A DESIGN OF A K-6 CAREER EDUCATION
INSTRUCTIONAL SYSTEM wHich is adaptable to'any elementary instruc-
tional program and whiCh may serve as an alternative to present
career education instructional systems.

1!

2

441
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II. PROCEDURES

Source of Information

The identification of career development concepts is a phase that has been
overlooked in the astablishment of some career education programs. ,Where
attempts to identify career development concepts have been made,,it should
be remembered that these attempt-. for the-most part are still being vali
dated. Concepts are being revised, moved to different grade levels, etc.

The ETC Project staff identifie certain ca seer development concepts that
should be a part of a career ed tion pro4ram. These concepts w-e.related
to: Attitudes and Appreciations, Career Information, toping Behaviors;
Decision Making, Educational Awareness, Lifestyle, and Self.;Developkent.
Four of these seven.career'development dimensions have been identified as
developmental dimensions, and include:

Coping Behaviors Lifestyle
pecision Making Self-Development's

Concepts related to these four dimensions are sequenced in a logical progres-
sion from relatively simple to more.complex ideas. A guide will be prepared
for each of the developmental dimensions.

The other three dimensions of career development are.referred to as interact-
ing dimensions, and include:

Attitudes and Appreciations
Career Information
Educational Awareness

Each interacting dimension major concept and its related subconcepts are
appropriate for all experience levels. Concepts from the interacting dimen-
sions will be integrated into the infusion strategies (teaching-learning
modules) which will appear in the developmental dimension guides.

The major conceots were outlined after extensive use of career development
theory and after looking at concepts that have been identified by the follow-
ing career education projects:

Comprehensive Career Education Model
The Ohio State University

Anne Arundel County Career Education Project
Anne Arundel County, Maryland

Ohio's Career Continuum Program
State Department of Education
Division of Vocational Education

EPDA Institute: Career Development & the
Elementary School Curriculum

College of Education
University of Minnesota

K-12 Guide for Integrating Career DeVelopment
into Local Curriculum

Wisconsin Department of Public Instruction

3

OCCUPAC Project
Eastern Illinois ''niversity
Charleston, Ilii

World of Work K-10 Continuum
Warren City Schools
Warren, Ohio



The following procedures were used with concepts that were identified from
the seven projects listed above:

1. Each concept listed by the seven projects was typed
on a 3 x 5 index card.

2. Where grade levels were indicated, the 'f-ecommended
grade level was typed on each card.

. Each project was given code letters and these code
letters were placed on each card.

4. Approximately 1,500 concepts were typed on index cards.

/ 5. Cards were first sorted into stacks by concept.

6. Notations were made °Vow many projects indicated that
a particular concept should be included in a K-6 career
education projOct.

7. Notations were made regarding the grade level that each
project had assigned to the concept.

8. Closely related concepts were then grouped together.

9. The groups of related concepts seem to "break out" into
eight distinct ca egories or dimensions.

10. Names were assive to the dimensions: 'Attitudes and
Appreciations, Coping Behaviors, Career Information,
Decision Making, Educational Awareness, Economic
Awareness, Lifestyle, and Self Development.

11 After extensive dicussion among staff mcmbers and after
consulting with several members of the National Advisory
Committee, it was determined that in order to avoid con-
fusion with the economics dimension of elementary school
social studies programs, that economic concepts should be
woven into all the dimensions but that a separate category
called "Economic Awareness" should be avoided.

12. The more generic concepts were sorted out from each
dimension and were labeled "Major Concepts."

13. Other important concepts were sorted out by experience
level and were labeled "Subconcepts."

,Formation of Ad Hoc Occupational Information Team

An Ad Hoc Information Team of experts from throughout the country was
established to help validate the major concepts and subconcepts.

4



The team met in Charleston, Illinois, on December 18 and 19, 19/2, to eval-
uate the identified concepts. Members of this team included:

William Reynolds (Chairman)
Coordinator, Prbfessional and Curriculum

Development Unit
Illinois Division of Vocational and Technical

Education
Springfield, Illinois

Larry Blasch
IBM Corporation
Springfield, Illinois

Marlys Hanson, Director
Soccorro Career Education Project
Soccorro, New Mexico

Robert Jervis, Project Director
Anne Arundel County Career Education Project
Annapolis, Maryland

Sandra Boll
Classroom Teacher
Sullivan, Illinois

Frances Falen
Classroom Teacher
Buzzard Laboratory School
Charleston, Illinois

Dorothy Lawson
Elementary School Teacher Educator
Eastern Illinois University
Charleston, Illinois

Joel Smith, Director (was unable to attend)
Cobb County Occupational and Career

Development Program
Marietta, Georgia

Michael Zockle, Director
.Career Education Project
Warren City Schools
Warren, Ohio

Development of Validation Instruments

Instruments fot the validation the major concepts and subconcepts were
devised by the ETC Project staff. The instruments were designed for use by
the Ad Hoc Information Team. One instrument sought an evaluation of the
major concepts within the seven dimensions of Attitudes and Appreciations;

5



Coping Behaviors, Career Information, Decision Making, Educational Aware-
ness, Lifestyle, and Self-Development. The second Instrument was,used
for validation'of the subconcepts at each of the seven experience levels
within each major conceot. Samples..ofiboth validation instruments_pre
provided on pages 7 and 8.

,,, .

Procedures Used by the Hoc Information Team
& ..,

. .: .

On December 18 and 49,'1972, members of the Ad Hoc Information Team met
for the first time'at ETC Project headquarters.

Upon receiving an overview of the project and directions for using. the
validation%instruments',.the members worked individuallyon the validation
of the major concepts and subconcepts. Prior to the close of the two-day
meeting, a group discusSion. with AHIT members and ETC staff was held in
order to discuss necessary changes and modificationS suggested by the
various team members. The validatior instruments used by all members of
the Ad Hoc Information Team 'along with their individual comments and
.suggestions.are on file at the ETC Project headquarters.

Revision Procedures

Prior tb the Ad Hoc Inform'ation Teim meeting, te major concepts and sub-
concepts, which'had been identified by two ETC roject staff members, were
reviewed by the remaining three members of the project staff. Revisions
were then made in order to incorporate suggestions and recommendations.
The'resulting concepts and subconceptswere then orepared in the form of
an evaluation instrument for use by members of the Ad Hoc Information
Team. 'At this point, there were seven dimensions with twenty-three major.
concepts. Within the concepts, there were one hundred seventy-two.sub-
concepts distributed throughout the seven experience levels.

Based upon critical evaluation, the major concepts were reduced in number.
to eleven. This is felt-to be a much more manageable number for inclusion
in an elementary school curriculum.' Subconcepts were reduced to seventy-
six. It should be reemphasized that concepts for the Attitudes and.Appre-
ciations, Career Information, and Educatiogal Awareness dimensions Were
not broken out into subconcepts at the various experience levels.. Concepts
for these interacting .dimensions are appropriate for all experience levels
and will be integrated into materials that will be developed for the Coping
Behaviors, Decision Making, Lifestyle, and Self-Development dimensions.
Although concepts from the interacting dimensionS remain the same through-
out elementary school experience levels, activities will be designed so
the subconcepts are presented at increasingly higher levels of sophisti-
cation as the experience levels, increase,

Revised concepts and subconcepts at this time were again, submitted to the
three other project staff members for critical review and evaluation. Seven
elementary teachers from Buzzare Laboratory School (using the Delphi tech-
nique) .also evaluated the concepts. Additional-revisiOns were made based
upon these suggestions and recommendations.

Final revisions were made as the project staff worked with each major con-e
cent and subconcept in the development of curriculum materials.

6



Figure 1

CRITERIA FOR VALIDATION OF MAJOR CONCEPTS

1. Are there too many major concepts? (Circle one) Yes No

If your respons'e was "yes,""answerthe following questions:

1.1 List the concepts that should be eliminated

1.2 List the concepts that should be combined.

2. Are there other major concepts whicV should be added?

Yes No
\

If your response was "yes," answer the following questions:

Circle one)

2.1 List the concepts which should be added.

2.2 Which (if any) of the concepts you listed under 2.1 could be
subconcepts under existing-major concepts?

3. List (by concept) any changes in wording which you think would improve
the statement of the concept.



Figure 2

CRITERIA FOR VALIDATION OF SUBCONCEPTS

Dimension: ATTITUDES AND APPRECIATIONS

Major Concept: All productive and honest work is good and contributes
in a positive way to society.

1. Do all'of the subconcepts relate directly to the major concepts?
(Circle one) Yes No

.

If your response was "no," answer the following questions.

1.1 List the subconcepts which do not relate..

1.2 Should any of the subconcepts be placed under another major
concept? If so, identify the concept and the appropriate,
experience level.

_ 2. Are any jt the "subconcepts relating to this concept repetitious of
subconcepts within another Major, concept? If so, which ones?

Does the major concept spiral through the seven experience levels
via the subconcepts?

4. List any changes in wording which you think would improve any of the
subcopcepts. (Identify the subconcept and its experience level.)

5, Can you suggest alternative subconcepts which you think would be better
for this major concept?

6. Should other subconcepts bdt added at the various expec:ience levels? If

so, list the subconcept(s) and the experience level(s),at which they
would be taught.
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III. FRAMEWORKS FOR DEVELOPMENTAL DIMENSIONS

COPING BEHAVIORS

DECISION MAKING

LIFESTYLE

SELF-DEVELOPMENT



Coping Behaviors

CERTAIN /6ENT/FIABLIE ATTITUDES, VALUES, AND BEHAVIORS ENABLE (

ONE, TO OBTAIN, HOLq, AND ADVANCE IN A CAREER:

INDIVIDUALS CAN LEARN TO PERFORM ADEQUATELY IN A VARIETY OF
OCCUPATIONS AND OCCUPATIONALINVIRONMSNTS.

11



o

Introduction to Coping Behaviors Dimension

. r

CERTAINDIDENTIFIABLE ATTITUDES, VALUES, AND.BEHAVIORS ENABLE ONE TO
OBTAIN, HOLD, AND ADVANCE IN A CAREER.

0V
o INDIVIDUALS CAN LEARN TO PERFORM ADEQUATELY IN A VARIETY OF OCCUPATIONS

AND OCCUPATIONAL. ENVIRONMENTS.

The two Coping Behaviors dimension frameworks approach their respec-
tive concepts from the standpoint of control ever one's skills and knowledge. y
This control is interpreted as .a practical, continuously developing self-
discipline which will enable the individual to deal effectively with, social ,

interactions and career conditions.

.Socially, one's own attitudes, values, and behaviors are used as
means toward the appreciation of corresponding features in the personalities
and lives of others. The perspectiv'e that all people, everywhere, have
certain reasonably similar needg, feelings, and aspirations is a signifi-
cant part of an attitude which may help to provide such empathy. Three
extremely important topics--those of authority, criticism, and compromise- -
are treated in this atmosphere with' the hopeful intention that a matter-
of-fact,approach can contribute to a positive appreciation of their useful-
ness as well,as their constantJpresence in human relations.

The second dimensionJramework revolves around various considera-
tions of job descriptions. Coping behaviors in this context involve the
need for both depth and breadth of knowledge in order to anticipate eventual
career-related decisions.

The disciplines sought tend to identify coping as a-competent,
Purposeful relationship between oneself and the social and physical envir-
onments. Intelligent self-interest takes into account not only one's own

1 immediate-wants and needs, but consideration for the feelings of others
and for external conditions which variously provide opportunities and
limitations for-one's aspirations.

I



Coping Behaviors

.

-
CERTAIN IDENTIFIABLE ATTITUDE$,.
VALUES, AND BEHAVIORS ENABLE ONE
TO OBTAIN, HOLD, AND ADVANCE IN
A-CAREER.

1 5
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Introduction

-

Individuals are faced with the fact that during their lifetime
they must cope with various problems. Such problems are extremely diverse
in 'nature and extent. This dimension framework is concerned with helping
the individual develop appropriate coping behaviors in the context of one
being able to obtain, hold, and advance in a career. Although the concern
here is particularly career oriented, it should be emphasized that such
coping behaviors are

The'

to effective interpersonal relations in all
aspects of life. The introdUction of such behaviors at the readiness level
and effective reinforcement aisubiequent levels of instruction will enable
the student to developspositive attitudes. when expected to cope with spe
cific situations.

The subconcepts .\
within this major concept
deal with the importance of
the individual being able -

to dealtwith authorityy, re-

.

speet for and sensitivity
to others; criticism, com-
promise, giving or evAlu-
ating of ihstructiontI and
the appropriateness of spe-
cific behaviors,in certain

-situations. At the fifth
experience level,the
vidual becomes aware that,

4' although everyone has his.A
t--4. own unique characteristics,

there is a commonality of
particular feelings'and as-
Orations, sOch as, basic
needs, success,: etc., which
applies to all people re-,

gardless of physical. appearance, nationality, creed, sex, or ethnic back-
ground.

The Coping Behaviors Dimension contains two major concepts. In

addition to the one now being presented, a second major concept deals with
theadaptability of a person to perfomsitisfeictorily in a variety of
occupations and occupational environmerts.

4
4 ,
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An indivithial should learn to-
.

cope with authqrity eicised,
by Others.

N.,
)h,i1.41%

,,n1.00,/loi,r,,..,_,J.

re44.
, :.

/7
Readiness' Level

a

I



An individual should learn to
cape with authority exercised ,

by others.

An individWalshould learn t6\
cope with the rights and feelings
of otherS.,



An individual should learn'to
cope with authority exercised
by others.

b

An individual should learn to
cope 44-ith the rights and feelings,
of other's.

An individual should Ljhrn how

to, give and take criticism.

/9
econd Experience Le.v
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.1

An individual sho0d learn to
cope with authority exercised
by others.

An individual should learn to
cope with the rights and feelings
of others.

e,

An individual should learn how
to give and take criticism.

7

P
A'contribut-ton to group effort can
be made by demonstrating ability to
both compromise and exercise infiu-
ence in achievement of group goals.

-Third Experience Level:



Windividual should learn to
cope with authority exercised
by others.

An individual should learn to
cope with the rights and feelings
of others.

An ind6idual shoul learn how
to give and take criticism.

A contribution to group effort
can be made by demonstrating
ability to both compromise and
exercise influence in achieve-
ment of group goals.

Certain behaviors are appropriate
to specific job settings.

Fourth Experience Level
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An individual should learn to
cope with authority exercised
by others.

An individual should learn to
cope with the rights and feelings
of others.

An individual should learn how
to give and take criticism.

A contribution "to group effort
can be made by demonstrating
ability to both compromise and
exercise influence in achieve-
ment of group goals.

Cert in behaviori are appropriate

t/eto s ecific job settings.

There is aisuniversality of feelings and aspirations
of aZZ people - -regardless.of physical appearance,
nationality, creed, sex, or ethnic background:

.47
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An individual should learn to
cope with authority exercised
by others.

An individual should learn to
cope with the rights and feelings
of others.

An individual should learn how
to give and take criticism.

A contribution tcAgroup effort
can be made by demonstrating
ability to both compromise and
exercise influence in achieve-
ment of group goals.

Certaii behaviors are, appropriate
to specific job settings.

. There is a universality of feel-
`: '1 ings and aspirations of all people--

regardless of physical appearance,
nationality, creed, sex, or ethnic
background.'

. There are ernotive'interpereonal re-
latione ekiZZe for giving or evaluating
inetructione.1

Sixth Experience/ Lewel



-EP ci*R
GOALS

Introduction

'

MAJOR CONCEPT: Certain identifiable attitudes, values, and behaviors
enable one to obtain, hold-, and advance in a career.

Teacher goals are offered to suggest directions in which the
t.cacher might proceed to set up learning environments to proMote the
children's realization of the subconcepts. Teacher-goals are more
generally stated than pupil performance objectives.

A person needs integrity, a sense of purpose, and snecial .tech-
niques for coping with those situations which are easily threatening
or defeating. The presence of authority, criticismand the demand to
cooperate in groups necessitate specific understandings and behaviors
of interpretation and response. An understanding of the numerous human
similarities among all of us is highly supportive for one trying to
deal with various demands of others.

The child in his learner work role could perceive many Valuatle
aspects of this' major concept from classroom'interactlons. Teaching is
a 'position of authority. An important teaching technique is offering
positive criticism to the learners; Manylearning situations call fcr
cooperation in group effort and the interpretation of instructions.
Summarily stated teacher goals for the major concept are: /

1. Develop pupil understandings of the.
need for-authority, criticism, in-

,

structions,.compromise, and concern
for the family of man.

2. Structure experiences giving children
practice in coping techniques.

3.' Interest pupils in the application
of positive attitudes,, values, and
behaviors to several Work settings.



Readiness Level.

MAJOR CONCEPT

Certain identifiable attitudes,
values; and behaviors enable one
to obtain, hold, and advance in
a, career. .

SUBCONCEPT

An individual should learn to
cope with authority exercised by
otheri.

Often young children view authority
as responsibility to guide others.

SHARPEN PUPIL PERCEP-
TION OF AUTHORITY AS
RESPONSIBILITY TO GUIDE
OTHERS.

Though authority may be carried
out by means of rules ,

HELP CHILDREN TO UNDER-
STAND THAT THE FIRST CON-

. CERN OF AUTHORITIES IS
PEOPLE, NOT RULES.

Authorities help us to learn and to
keep order.

STIMULATE PUPIL INTEREST
IN THE NEED FOR AUTHORITIES;

INTEREST PUPILS IN NOTING
DIFFERENT KINDS OF AUTHORITY;

STRUCTURE EXPERIENCEt GIVING.
PUPILS A CHANCE TO STIMULATE
A ROLE OF AUTHORITY;

and

I F6CUS PUPIL ATTENTION UPON
tITUATIONS WHIC4 THEY
THEMSELVES MAY MANE AUTHORITY.

a



often Abe role of young
'children is that of accepting
authority.

DROADE, PUPIL UNDER-,
OF THE NEED

FOR AND ADVANTAGES OF
ACCEPTING AUTHORITY.

A

V

Children knoWwheli a arC;-----tor

teacher "really means it" and
wheh ccithority is, ore flexi-
ble.

LEAD CHILDREN TO
,DISCUSS DIFFERENT
WAYS TO ACCEPT AND
INTERPRET AUTHORITY.

AlSo,

Authority can change and exceptions
to rules can be made to discover
better ways to guide people.

HELP PUPILS TO DISCOVER
THAT AUTHORITY CAN BE
CHANGED.

ASSIST PUPILS IN
LEARNING WHAT TO DO
WHEN THEY HAVE BROKEN
RULES OR REFUSED
AUTHORITY- 1_.



,

First Experiencp Level-

1

.

MAJOR CONCEPT

Certain identifiable attitudes,
values, and behaviori enable gone
to obtain, hold,.and^advance in
a career.

SUBCONCEPT

An individual should learn to
cope with the rights and feel-
ings of others.

UTILIZE TEACHING TECH-
NIQUES WHICH ACCOUNT
FOR RIGHTS AND FEELINGS
OF CHILDREN.

HELP PUPILS TO KNOW
AND EXPRESS THEIR OWN
RIGHTS AND FEELINGS:

DIRECT PUPIL ATTENTION
TO THE MANY WAYS.WE ARE
INFLUENCED BY THE RIGHTS
AND FEELINGS OF OTHERS.

Pupils may discover that nearly
every feeling of joy or anger or
satisfaction is due in part to
reactions others have to us.
What is. fair, regarding' rights
of others, may be very hard to
accept.

4

STRUCTURE EXPERIENCES TO
ILLUSTRATE. WAYS OF COOPER=
ATING WITH OTHERS AND EVALU-
ATE THESE#WS.

Children may,cope with cooperative
situations by sharing, ,taking turns,
being fair; or, should conflict
arise, by withdrawing.or using force.

STIMULATE PUPIL INTEREST
IN EXPLORING COMMON SITUA-
TIONS Ot.CONFLICT WITH THE

. RIGHTS AND FEELINGS OF
OTHERS.

HELP PUPILS TO DISCOVER
REASONS WHY PEOPLE FIGHT --
WHAT MAKES THEM MAD, FEEL
HURT, SAD, OR FEEL GOOD.



i-requently, unduecompetition
t!le -Cause for conflict.

STRUCTURE EXPERIENCES
IN WHICH Rgpms CAN.
UTILIZE SEVERAL TECH-
NIQUES FOR RESOLVING
CONFLICT.

is

The teacOpr can lead children,to
'derive satisfaction from la in
a game, not winning; from part ci-
pating in an activity, not -being
best.' Competition should be within
oneself to better one's own per-
formance.

ENCOURAGE PUPRS TO DE-
ELOP SKILLS IN HELPING
ANOTHER. WHO FEELS DIS-
TRESSED OR.IS IN CONFLICT.

PROVIDE OPPORTUNITIES FOR
PUPILS TO EXPRESS CHARAC-
TERISTICS OF'PERSONS,WHO
MAKE GON FRIENDS,-/.

Pupils may discover that,good friends
are those who Are about how others
feel as much as they care about their
own feelings.

L



Second Ixperience Level

1

MAJOR CONCEPT

Certain identifiable attitudes,
values, and behaviws enable one
to obtain, hold, and advance in
a career.

SUBCONCEPT

An individual should
learn haw to give
and .,take criticism.

SHAPE PUPIL UNDER:,-

STANDING OF THE
MEANING OF CRITtCISM.
AS THOSE SUGGESTIONS
A PERSON GIVES TO
ENCOURAGE OR IMPROVE
ANOTHER'S BEHAVIOR.

Seven-year-olds have-experienced
criticism from parents, peers,
and teachers.'

STIMULATE INTEREST IN
DISCOVERING COMMON
SITUATIONS IN WHICH
cRITICISMIS GIVEN.

Whether criticism is.encouraging
or defeating can depend upon the
way it is given.

ENHANCE PUPIL UNDER-
.STANDING OF HOW CRITI-
CISM IS HELPFUL AS

,WELL AS UNDERSTANDING
'WHY CRITICISM IS SOME-.
TIMES DISTRESSING.

Pupils may want to discuss what to
do when criticism makes one feel
'like giving up. .

C

EXPAND PUPIL INFORMATION
ABOUT WHO USUALLY GIVES -

CRITICISM AND WHY SUCH
PERSONS ARE QUALIFIED TO
DO SO.



Everyone likes to share his work
and heal, cormients from interested
people.

FOCUS PUPIL ATTENTION.
ON TIMES WHEN THEY
MIGHT WANT TO ASK FOR
CRITICISM FROM.ANOTHER.

STRUCTURE EXPERIENCES
TO GIVE PUPILS PRACTICE
IN CRITICIZING AND IN
RECEIVING CRITICISM.

Sometimes it would be dangerous or
destructive, not to tell another

.) about a mista-Ri.

ESTABLISH THAT (=PERSONS
OFTEN HAVE A RESPONSI-
BILITY TO GIVE CRITICISM.

.30



Third Experience Level

MAJOR CONCEPT

Certain identifiable attitudes,
values, and behaviors enable one
to obtain, hold, and advance in
a career.

SUBCONCEPT

A contribution to group effort
can be Made,by demonstrating
ability to both compromise and
exercise influence in achieve-
ment of group goals.

Even though a child may prefer to
work along, advantages of group
efforts cannot be denied.

DEEPEN PUPIL UNDER-
STANDING OF HOW GROUP
EFFORT IS DIFFERENT
FROM INDIVIDUAL EFFORT
IN ACHIEVING A GOAL.

ASSIST PUPILS IN GATHERING
EXAMPLES OF GROUP MEMBERS
WHO HAVE CONTRIBUTED TO
GROUP EFFORT--WHO HELPED
MOST IN ACHIEVEMENT OF
GROUP GOALS.. .

s3/
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Identifying characteristics of
helpful group members may be skill,
concern for others, cheerfulness,
ability to adjust, etc..

HELP PUPILS*TO SPECIFY
AND PRACTICE PHYSICAL,
SOCIAL, AND INTELLECTUAL
SKILLS OF HELPFUL GROUP
MEMBERS,

such as patience,-persistence,
energy; responsibility; know-how.

OFFER-OPPORTUNITIES TO
DEFINE AND 1SIMULATE
ROLES IN VAR

19t

US GROUPS.

a



VanOly or classroom'roles roles
in hjstoyical groups--the crew of

X.olumbps, Indian tribes, roles in
athletic' teams, and "occupational
settings .such as construction
teams could be simulated.'

STRUCTURE EXPERIENCES
TO. GIVE .'PUPILS CHANCE
TO EXERCISE REAL INFLU-
ENCE IN VARIOUS GROUP
ROLES.

Implied here is that classroom
groupings aflowfor realistic
,opportunities for p pils to"dbn-
trol themselves and-exercise
independence.

.ENCOURAGE PUPILS TO
\EXAMINE WHAT ADJUSTMENTS.
OR COMPROMISES THEY AND
OTHERS MAKE IN ORDER TO
CONTRIBUTE TO GROUP.EFFORT.

.ESTABLISH TECHNIQUES
OF RESOLVING-CONFLICTS
IN GROUPS,

such as settling conflicts by'
mutual consent, democratic pro-
cesses, explanations, flexi-
bility in time, limits and methods.

STRENGTHEN PUPIL UNDER-
STANDINOF COMPROMISE
AS A VALUE JUDGMENT.

STRENGTHEN CONSCIOUSNESS
OF. PERSONAL INTEGRITY .

FORGROUP MEMBERS 'AS A
BLEND OF HONESTY. AND
SFEF-RESPECT.

,

7
Thetype of effort required can
depend upon whether or not a group
is supervised.

LEAD PUPILS IN EXAMINING
. DIFFERENCES BETWEEN
COOPERATIVE AND SUPER-
VISED-GROUP EFFORTS.

Citizenship Means. membership in our
nation.- Democratic government calls
for many compromises from its mem-
bers.

STRUCTUREcEXPERIENCES TO
'ILLUSTRATE THE COMPRO-
MISES WHICH ARE'NECESSARY
IN DEMOCRATIC PROCESSES.'

What happens to the minority when
the mejority rules?' ,

OFFER INFORMATION ABOUT
HOW SEVERAL OCCUPATIONS
CALL FOR GROUP EFFORTS'
IN PROVIDING GOODS OR
SERVICES.



MAJOR CONCEPT

Fourth Experierice evel

Ceetain identi iable
values, and behavior
to obtain, hold, and
a career:

SUBCONCEPT.

attitudes,
Nenab)e one
dvance in'

Certain,behaziiors are'appimpriate
to specific job settings-.

DIRECT PUPIL ATTENTION
TO-THE "

SETTINGS" 'IN

DTFFEREAT.

THEIR
JOB,

OWN'

EXPERIENCE -- HOME, SCHOOL,

Q PLAY, CHURCH.... -

HELP PUPILS. TO SPECIFY
'BEHAVIORS APPROPRIATE.
21.TO THEIR,OWN :JOB SETTINGS

in terms of dress,. language, respon-
sibility, authority, manners,. grouW,
or individual activity, supeOTSed .

or unsupervised activity.

BROADEN PUPIL INFORMA-
TION ABOUT BEHAVIORS RE-

.
QUIRED. IN ioa SETTINGS
ENCOUNTERED BY OTHERS.

o
C..

HELP PUPILS'TOCATEGORIZE
OCCUPATIONAL SETTINGS
ACCORDING. TO. 4;HAVIORS-

WHICH THEY .REO IRE:

-STRUCTURE EXPERIENCES. TO
SIMULATE BEHAVIOR FOR
DIFFERENT JOB .SETTINGS

Some behaviors such as courtesy
and dependability always coptribute
to Success. .

SHARPEN PUPIL'PERCEPTION
OF BEHAVIORS NECESSARY
FOR SUCCESS WHATEVER THE
JOB SETTING.. ,



Fifth Experience level

MAJOR CONCEPT

Certain identifiable attitudes,
values, and behaviors enable
one to obtain, hold, and
advance in A career.

SUBCONCEPT.

Thor.eis a universality of
feelings and aspirations for

. all people regardless of
physical appearance,
nationality, creed, sex,
or ethnic background.

eitKeei
'NA.
\\ILNA

'NACW'

In this subconcept, with the
suggestion qf "a universality
of feelings and as ---Luo\l"
for all people," the teacher
can facilitate and guide pupils
in'shaping clear ideas of human
nature. Such ideas are crucial
to personal growth because value
systemi and decision-making pro-
cesses depend upon them. Under-
standfOgs about human nature are
operative, energizing principles
which can deepen and develop
throoltiout a lifetime.

GOIE PUPILS AN OPPOR-
TUNITY TO SPECIFY
INDIVIDUAL DIFFERENCES
LISTED IN THE SUBCONCOT.

-\\A k\'\\\NOIM\\\\\ Ae

OFFER OPPORTUNITIES TO
DISCOVER WAYS IN WHICH
PERSONS WHO HAVE DIFFERENCES
ARE ALIKE - -IN PHYSICAL'

CHARACARISTICS, IN
FEELINGS, IN ASPIRATIONS.

ELICIT .EXAMPLES OF UNI-
VERSAL HUMAN BEHAVIORS,
NEEDS, AND HOPES.

_39
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BEST COPY AVAILABLE

Differences ama universals can be
defined within the limits of the
classroom, t!"e locality, the nation,
and the planet.

Examples of universal needs and as
pirations might be: peace, religion,
friendship, self-respect, self-de-
termination, survival, success,
amusement, ,government, humor, freet
dom, beauty, education, security,
progress and change, etc.

.STRENGTHEN PUPIL UNDER-
STANDIN5, THAT THERE ARE
CERTAIN UNIVERSAL PROB-,
LEMS SHARED BY ALL WHO
INHABIT THE PLANET AND
THAT THESE ARE OCCASIONS
FOR'THE FAMILY OF MAN
TO COOPERATE.

'Examples of international cooperation
are the United Nations, foreign aid,
allied forces, international trade,
travel and communication rights,
supervision of natural resources,
population control, etc.

4

STRUCTURE AN 'EXPERIENCE
IN WHICH PUPILS COULD
DEVELOP THEIR ABILITY TO
COOPERATE WITH AND UNDER-
STAND THOSE DIFFERENT FROM
TIEMSELVES.

ASSIST PUPILS -IN DIS-
COVERING HOW BARRIERS-
LANGUAGE,,GEOGRAPHIC,
ECONOMIC, EDUCATIONAL
AND CULTURAL--BETWEEN
PEOPLE ARE BEING OVERCOME

especially by increasing opportuni-
ties for travel, communication, and
education.



Sixth Experience Level

MAJOR CONCEPT

Certain identifiable attitudes,
values, and behaviors enable one
to obtain, hold, and advance in
a career.

SUBCONCEPT

There are effectives,0
interpersonal rela-
tions skills for giving
and evaluating instructions.

STIMULATE PUPICINTEREST
IN TYPES OF LNSTRUCTIONS
WE USUALLY EXPECT OR
REQUEST- -

for machinery, games, health,
knowledge, skills, group efforts,
task, performance.

We have all experienced occasions
when we would have been lost were
it not fo'r verbal, written, or
signalled instructions.

ESTABLISH PUPIL UNDER-
STANDING OF THE NEED FOR
INSTRUCTIONS.

1(t

FOCUS PUPIL ATTENTION
UPON SITUATIONS IN WHICH
WE USUALLY FOLLOW fNSTRUC-
TIONS AS OPPOSED TO THOSE
IN WHICH PERSONS MAY CHOOSE
TO DISREGARD INSTRUCTIONS.

OFFER PUPILS OPPORTUNITIES
TO ANALYZE THEIR FEELINGS
WHEN RECEIVING INSTRUCTIONS--

impersonal instructions, instructions
from a peer, instructions.from an
adult.

ENHANCE PUPIL APPRECIATION
OE. THE DIFFERENCES BETWEEN

INSTRUCTIONS AND CRITICISM
AND BETWEEN INSTRUCTIONS'
AND ORDERS FOR INDIVIDUALS
AND FOR GROUPS.



BROADEN PUPIL UNDER-
STANDING OF EFFECTIVE-.
NESS. OF INSTRUCTION AS
IT DEPENDS UPON QUALIFI-
CATIONS OF THE PERSON.,
GIVING THEM.

Good instructors can be qualified
by experience, love, knowledge, and
responsibility.

STRUCTURE EXPERIENCES
IN WHICH PUPILS CAN'
PRACTICE TECHNIQUES IN
GIVING AND FOLLOWING
INSTRUCTIONS.

37

XPAND PUPIL INFORMATIbN /
BOUT KINDS OF JOBS RE-,
MING SKILL IN GIVING
INSTRUCTIONS AND'THOSE
EQUIRING SKILLS IN,RE-

ICEIVING AND INTERPRETING
INSTRUCTIONS.

/

/ INTEREST PUPILS IN RE-
VIEWING SITUATIONS IN
HISTORY WHEN PERSONS HAVE
HEROICALLY OBEYED ORDERS.



BEST COPY AVAILABLE

4---0HriNnct
CE3JECTIUES:

Introduction

MAJOR CONCEPT: Certain identifiable attitudes, values, and behaviors
enable one to obtain, hold, and-advance in a career.

. The pupil performance objectives for the first Coping Behaviors
major concept are directed toward the general idea of self control as a
basic means for dealing with oneself, other people, and eventual career
considerations. Such control is treated in terms of attitudes, values,
and behaviors which enable an individual to relate effectively to the
varying conditions.of one's social and physical environments. ,

Opportunities are offered to develop an appreciation of the con-.
cept of authority as a normal and necessary feature of human relations.

Since the idea of authority it-
self may be a-tcuchy subject, in

COGNITIVE some circumstances, it is rec-

DOMAIN ommended that the teacher dis-
tinguish clearly between the

.negative authoritarian and the
positive authoritative perspec-

AFFECTIVE tives. This important topic

.----- DOMAIN is introduced at the readiness
level, allowing' for purposeful
reinforcement as pupils mature
through succeeding years.

Criticism is another
'5upject which has a two-edged
blade with positive and negative
connotations. Once again, Ac
with authority, the opportunity

PSYCHOMOTOR is available to encourage health-

nomAIN ful attitudes in dealing with
oneself and with othert, in the

OD
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presence of error, ignorance, or some other condition 'requiring attention

to possible improvement.

Thii approach to Coping Behaviors also includes the idea and prac-

ticlkif compromise, the giving and receiving of instruction, and the

ackno ledgement that all people have togbme degree similar feelings which

can serve as bases for mutual consideration.

Please remember that,eadh experience level introduces objectives

dealing with a new subconcept, but.that objectives from previous levels

can and should be utilized as practicable.



Readiness Level

MAJOR CONCEPT

Certain identifiable attitudes, values, and behaviors enable one to
obtain, hold, and advance in a career.

SUBCONCEPT

An individual shouldlearn'to cope with authority exercised iiy others.

In the

In the

, the student will be able to

. . .'identify an authoritative character in a
story or film.

. . . name at least two authoritative behaviors
performed by the teacher.

. . . list the kinds of authority exercised by
each of a specified number of cummunity
workers.

. . . describe at least one example of obedience.'
in the classroom; in the community; at .

home.

the student will be able to

. . . give directions'as,part of a group
game.

. . . tell about how certain tasks at
home are assigned to different in-
dividuals.

. . . describe at least one instapte in
which he exercised authority over
someone else:

. discuss words which imply an authori-
boss', sergeant,

king, capta n, etc.



. . cooperate-in sharing authority in I

carrying out a particulas,classroom
'activity.

. . . discuss the implications of being
a leader and being a follower.

In the , the student will be able to

. . . follow directions given as part of a

group game; e.g., "Simon Says", "Farmer

in the Dell".

0



PY AVAILABLE

First EXperience Level

'MAJOR CONCEPT

Certain identifiable attitudes, values, and behaviors enable one to
obtain, hold, and advance in a career.

SUBCONCEPT

An individual.should learn to cope with the rights-and feelings of others.

In the , the student will be able t

. identify empathy (or lack of empathy) as
embodied by a character in a story or film.

. . differentiate between "rights" and
"privileges". .

. . ..describe how people may show their feelings.

n the , the student will be able to,

report "about atleast.one oCcasimi
when another child syMpathy for.
oneself.-

r

describe a situation in which he
was unfair to someone else.

. describe a situation in which one
self was treated unfairly by someone
else.

. . ."identify at least two kinds of help
one would welcome from a classmate.

identify at least two kinds of telp
one would be willing to. offer toF a
classmate. Cs

. . . discuss how it feels to be "19ft out
of things."

tr



In the , the student will be able to

. accoMMbdate one's performanc in a

playground game in consideration of

the skills of others.

. . demonstrate
helpfulnessAghen a .ci\ass-

mate, or other child, is having difficulty

walking, lifting, etc.

)

8
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Second Experience Level

MAJOR CONCEPT

'Certain identifiable attitudes, values, and behaviors enable one to
obtain, hold, and advance-in a career.

SUBCONCEPT

An in:Hui-dual should Barn to give and take criticism.

In the

In the

e.

the student will be able' to

. . . distitiguish between criticism that is in-
tended to help and that Which is intended
to hurt.

. . . point out at least two Ways that the physi
cal conditions of the classroom might be
improved.

. . . give an example of how the teacher uses
criticism to help children.

. . . identify at least one non-verbal behavior
which,demonstrates criticism.

, the student will_be able to

. . . acknowledge
erroes An a

. . . discu s the
or ignbranc

and correct one's own
given written assignment.

need to acknowledge,error
e.

. . . desceibe one's own feelings when
being criticized for a mistake.

. . . describe'orie's own feelings when
being criticized positively for good
work.



. describe one's own feelings when
being reprimanded for wrongdoing.

. . take part in'a dramatization of an
example of -positive criticism.

. . discuss "criticism" in terms of
accepting or changing a specific
behavior.

In the , the student will be able-to

. . practice to improve a particular physical
skill as suggested by someone else.

. :demonstrate a physical behavior showing
mitive criticism.

. . demonstrate a physical behavior showing
negative criticism.

a



Third Experren.ce Leve

MAJOR CONCEPT

Certain identif=iable attitudes, values, and bhaviors enable one to
obtain, hold, and advance in a career.

SUBCONCEPT

A contribution to group effort can be made by demonstrating ability to
both, thpromiro and exorcise influence in achievement of group goals.

In the

the student will be able to

. . . describe how a conflict within a group of
neighborhood peers was resolved.

. . state-a definition of the term "compromise."

. . . report on negotiations which may be. cur
rentl.V underway in induStry, schools, sports,

etc. \.

. . give a0eastone example of. the idea of
compromise with oneself in terms of long,.
range and, immeOlate,personal goals.

:. identify ic situation iaconflt n a story or
film that offers an opportunity for compromise.

identify a conflict situation in .a s ory or
film in which one character exerts the de-
cisive influence.

.1

.., the student Will be able 'to

..offer. an argument for or against a

specific course of action being con-
'sidered .by one's group,.

take part'in a dramatization of a
bargaining session; e.g., priMitive
barter,salary negotiations, etc.



ti

. explain at least one situation in
which' compromise would not be
acceptable to Vneself.

. discuss compromises which might be
made in order `to resolve a 'conflict
in the school; the corrinuriity; etc.

. . . take part in a dramatization of the
behavior of a withdrawing child in
a conflict situation.

a

, the student will be able to.

. . takepart in a pantornine of the behavior
of a bully on the playground.,,,,

I



Fourth Experience LeVe

V
MAJOR CONCEPT

, .
. ,

. .

certain identifiable attitudes, values,' and behaviors enable one to --
. ,obtain, hold, and advance in a-career.

,

SUBCONCEPT

Certain behaviors are appropriate to specific job settings.
. ,

In the the student will be able to

. . . . state the reasons supPorting the acknowledged
rules for behavior in specified school situ-
-atiohs.

. . . (state the reasons, supporting the acknoWledged
rules for behavior in_specified situations
outside of school.

. . . classify by matching aLspecified number of
job descriptions according to requirements
for long periods of,quiet, extensive physicOl
exertion, continual interaction with people ,c,,
etc.

. . . report the results of an i,nterview'with an
adult. acquaintance regarding specific be-
'haviors required for his occupation.

. .classify a giyen list of behaviors according
to their definitions as physical, social,
or intellectual_

.

.

. . list physical, social, and intellectual:be-
haviors which are likely to be required in
-a large number of occupations.' .

1



In the , the student will be able to

. . . discuss the differences among ac-
ceptable and unacceptable behaviors
in a specified number of situations.

. . . take part in a dramatization of
employer-employee relationships in
a given job description.

. . . take" part in a dramatization of
employee-employee relationships in
a given job description.

In the, , the student will be able to

. conduct oneself consistently according
to acknowledged rules of behavior for
the classroom, halls; and playground.

. . , perform effectively a routine house

fled period of time.('
keeping taslcin the.clIsroom for a speci-.

. . . ,pantomine at least one occupational
behavior exhibited by each of a specified
number of community workers.



Fifth Experience Leve

MAJOR CONCEPT

Certain identifiable attitudes, values, and behaViors enable one to
obtain, hold, and advance in a career.

SUBCONCEPT

Thom is a univer.-iality of feelings and aspiratOM'of
regardless of physical appearance, nationality, .creed, sex, or ethnic'
background.

In the- , the student will be able to

. list basic survival needs required
by all people in any situation..

. . describe the different ways that a
specified number of different cultures
have sought to satisfy at least three
similar needs or wants.

. . differentiate between "needs" and
"wants." /*

. . report about the recreational activities
of at least two cultures different from
one's own.

. , report on at least one type of govern-
ment different fromonelsdwn.

In the , the student will be able to

. compare the personal appeal of one's
own recreational activities or in-
terests with those of at least two
classmates.

. . discuss the idea.- of success and
failure, with emPhasis',on the
feelibigs they tend to inspire in

an individual.
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a
study and discuss the idea of free-
dom as treated in narticular his-
torical documents. (E.g., Declara-
tion of Independence, Bill of Rights,
etc.)

. take part in a dramatization of
positive or negative ways of dealing
with someone's mistake, or ignorance,
or lack of a certain skill.

In the ,the student will be able to

. . perform at least two simple physical
tasks that are.deliberately different
from one's routine-behavior. (E.g.,

dress in a different sequence, walk
to school by edifferent route, reverse
use of left and right hands, etc.)

. . cooperate with at least two classmates
in timing how long each can undergo
certain physical restrictions. (E.g.,

sit perfectly still, stand without
moving feet, etc:)

k



Experiehce

MAJOR CONCEPT

Certaii idntifla10( .0!:tudes, values, and behaviors enable one to
obtain, hold, ar0 in. a career.

SUBCONCEPT

Thrr ger effective inlerprsonal roltions ikalc for giving or
cvainflting in3tPUt1Onn.

In the

1
1

, the student 4411 be able to

. . distinguish by written examples between
questions'which ask for information and
those which imply evaluation.

toolain the rules Of a game which is new
to one's listeners.

. . identify examples of instructional be-
haviors as embodie4,by.characters in a
story or film.

In the , the student will be able to

write a short set of directions for
a classroom activity which a class-
mate-fen.perform successfully.

match different voice tones according
.to specific communication situationS;,
e.g., apologiring, .reprimanding.
giving AfreetIon..

help another proftlet. i

ticular.dcadmui(

discuss the .diftpren(w.
giving instructlow, 4) group and
In an individual.



In the , the student will be able to

c

. . . construct a simple object,by following
printed instructions.

. demonstrate how non-verbal 'signals are
used as directions by particular workers;
e.g., traffic police, airport lround
crew, teachers, etc.



9

Coping Behaviors

INDIVIDUALS CAN LEARN TO PERFORM
ADEQUATELY IN A VARIETY OF OCCUPA-

1.. TIONS AND OCgPATIONAL ENVIRONMENTS.
ti

p
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Introduction

joddY, perhaps more than' at any other time in our history, a ot.N.on
cj,i( to adapt to va,-yjnq situations. A'mobile society, special:id-

technolbgical ::,01-1gc, etc. hzve.created the need for a perscn:tc,
able 1.,; mdke use of his kNoWledge and skills in a variety of position:,
the work world. It is no longer sufficient fcr an individual to be pr--
pared juFA for initial employment. .0ne must also be prepared for-and be
able tna-dapt to the inevitable changes which will take place during one's .

lifetime Of work. The individual who is capable of coping with and adjusting
to occupational change will most likely be one who will succeed in his chosen
career. This dimension framework deals with the coping ilehaviors that are

so impor,tant for a perSon to
learn to .perform adequately

variety of occupations. . .te and occupational environments.

,
a.

The subconcepts con-.
tamed herein deal directly
with individual adaptability
in'the work world at the'
readiness through. fifth ex-
perience levels. This in-
cludes the.ability to.trans
fer skills and knowledge from
one occupation to another,
meet.different job' performance
requirements, and .be able to
adjust to varying occupations
and occupational environments.
At the sixth experience:level
the student begins initial
explorition of like and un-
like occupational character-
istics--both within and'be-
tween job families.

Copinl behaviors are dealt-with. in two' ways-in this dimension: (1)

human relations coping behaviors, and (2) job skills coping behaviors.

.4r

1



Different skill s are required for
different; tasks.

Readiness Leve

0



it4

Different skills are required for
different tasks.'

,*Qlit/kk 4 '
eta

Several skills may be re-
quired to'perform a given
task.

vrz===c1
I IA
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First Experience Leyel



Different skills are required
for different-tasks.

Several skills may be required
to perform a given task.

Some skill .can be transferred.
from one job to another.

Second Experience Level



Different skills are required . `Several skills may be required
for different tasks. to-perform a given task.

Simile skills can be transferred'
from one job to another.

Performance requirements for a
job will vary with the work
setting.

P',L't.1)0f1

1,11 "p? %
iF

; fe.4-
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Third .Experience Level



Different skill7s are required
for different tasks

Several sills may be reqUired
to perform a given task.

Some skil.ls can be transfel'5-ed'

from one job to another.

411'

Performance requirements for a
job,will vary with the wo-rk- set-

tirg.

I

& C

PerfOpmance requirements, Yar a
jab may chang6 with Dime.

Fourik Experience Level



Different skills are. required
for different tasks.

,Several skills-may be required
to!perfoi'm a.given task.

.4 .

Someskills can be transferred
from one

11-

job to another.
.

g
. -

Performance requirements for a
pb:will vary' with th6,work
st.tting.'

Performance requirements for a
job may change with time.

\ Y.

it ifliportant for a person

to be rible

one
make.the ..transi-

tion from one,job.to another.:



Different skills al;e. required'

for different tasks.

Severdi skills max6e required
to perform fa given task.

Some skills can be transferred
from one job to another.

/ .:', ." 4;4 ,&:;0
1.4

t.

Performance requirements for a
job will vary with the work
setting:

Performance requirements for a
j'ob may` change with time.

It is ihinorAant for a person to
be able to, make the,transi'ion
from one job to anot;..nr.

/
.,--C-r/..,,,.(..:

4!d947kY I

millik'l-441211

bt,,......

tor1

ftki!,;. LN"),..
_.,,.,..,..........

/41
0/0

Lop,r;

There are character-
istics which differentiate

behdepr occupations- -both
within and between joh-fml7irm

Sixth Experience Level



-{`; COPIIIG

Introduction

MAJOR CONCEPT: Individuals can. learn to perform ade9uately in a variety_
OTOZETipatidns and occupational environments.

Teacher goals arq,:offered /to suggest directions, which the
teacher might proceed to set up learning environments or teaching the /
subconcepts to the children. Teather goals will be more generally
stated than pupil performance objectives.

This major concept presents an opportunity to underStarid one's/
own skills and thosvof others, and to relate skills to specific task
and occupations. The teacher will need to provide information about
equirements of tasks and occUpations in such 0 way that pupils will/be

able to relate.their own physical, social, arid intellectual skills ,to
them. OnCe the child,grasps the major concept he will see.severaVposi-
tive alternatives for himself: "If I can do this then I can do that or
that.". By encouraging the children and tffering them individual Oppor,
tunities to excel, the teacher can construct a positive.self-maje for
each child.

Summarized, the teacher goals areta:

1. enable pupils to relate skills
to tasks.

2. offer opportunities for pupils
to.discover how job settings
often determine job requirements.

3. help pupils develop confidence and
abilities in applying skills.to
various tasks.

4



Readiness Level

.i05e

A*-

MAJOR CONCEPT

Individuals can learn to perform
adequately in a variety of occupa-.
tions and occupational environments.

SUBCONCEPT

Different skills are required for
different tasks.

Every person is endowed with
physical, mental, social, and
emotional "tools" for different
tasks.

INTEREST THE CHILDREN
IN IDENTIFYING THEIR
DIFFERENT SKILLS.

INCREASE HE PUPILS'
SKILL. IN C TEGORIZING

THEIR OWN TASKS ACCORDING
SKI'.LS

For example, the children CObid
identify a task by whether they
used hands, feet, eyes, or ears to
perform it. Intellectual, skills

used in tasks might be naming,
grouping, counting, or following

/ directions. Sharing, helping, and
' taking turns are examples of social

skills.

OFFER OPPORTUNITIES FOR
THE CHILDREN TO ENGAGE
IN MANY DIFFERENT TYPES
OF ACTIVITIES.-

Since the children are'eager to
improve and gain new skills, iI
should be easy to

INTEREST OUPPLS IN THr.

WAYS DIFFERENT SKILLS
ARE ACQUIRED.

BROADEN PUPIL INFORMA-
`TION ABOUT SKILLS USED
BY OTHERS.



First ExpeTience Level

MAJOR CONCEPT

Individuals dun learn to
perform'adequately in
a variety of occupa-
tions and occupational
environments.

SUBCONCEPT

Several skills may be required
to perform a given task.

ENHANCE PUPIL AWARENESS
OF THE MANY SKILLS WHICH
THEY USE IN ROUTINE
TASKS.

7

Several skills are needed to walk to
school, help at home, care for a
pet, dress, wrap a package, etc.

GIVE OPPORTUNITIES FOR
PRACTICING TASKS RE-
QUIRING SEVERAL SKJLLS.

To broaden the subconcept, the
teacher may wish to

ENRICH PUPIL UNDER-
STANDING OF SKILLS USED
BY OTHERS- IN PERFORMING
A GIVEN TASK,

and

INTEREST PUPILS IN THE
AMOUNT OF TIME AND
TRAINING NEEDED 10 GAIN
THE SKILLS NECESSARY FOR
SOME TASKS.



Second Experience 'Level

MAJOR CONCEPT

Individuals can learn to
perform adequately in a
variety of occupations and
occupational environments.°

if

ti

'SUBCONCEPT

Someakilla can be taiannferred
from onf: job to another.

The children probably have some
skills which are especially useful.
The teacher can

FOCUS PUPIL. ATTENTION
UPON SKILLS THEY'QN
USE IN SEVERAL TASKS,

t.

EXPLAIN THE VALUE 01

TRANSFERABLE SKILLS
FOR THEMSELVES AND
FOR OTHERS.

To guarantee that transferable
skills are discovered and used,
the teacher may

OFFER OPPORTUNITIES FOR
PUPILS TO EXPERIMENT
WITH TRANSFERRING YIILS
FROM ONE TASK TO AMOTHIP.

School iclls
computation, and human rf,.v1.10.,..

would be ready examples of trans-.

ferable :ski 1 1 s

EXPAND PUPIL INFORMA-
TION ABOUT SOILS OTHLS
TRANSFER FROM. ONE JOB TO

ANOTHER.



Third, Experiertce Level

MAJOR CONCEPT

Individuals can learn to perform
adequately in a variety of occupa-
tions and occupational environments.

SUBCONCEPT

Performance requirements for a job
will vary with the work. setting.

INCREASE PUPIL INFORMA-
TION ABOUT DIFFERENCES
IN WORK SETTINGS OR
WORKING CONDITIONS FOR
'<THEMSELVES AND FOR OTHERS.

These differences can be social, such .

as independent or group settings,
supervised o,4 unsupervised settings,
or physical, such as differences in
space, time', equipment, or location.
The historiCal differences in
working conditions are considered
at the, fourth level.

. ENHANCE. PUPIL UNDER:.

STANDING OF PERFORMANCE
:Ct)V;REviNI A: Nog
NYSICA., SOCIAL, AND
INTELLEGTUAL,'SKILLS WHICH
ONE NEEDS TO PERFORM A
TASK.

Job requirements, can be more specih
ized when one Works as part. of a
team. Time limits may determine,
speed of work'. With similar e,, dmples

STIMULATE PUPIL INTEREST
IN RELATING CHANGFS IN
FERFORMWE REQUIPEMENT>
TO CHANGES 14 WOP
SETTING.

P



s_

OFFLH OPPORTUNI1ILS FOR

PUPILS TO EXPLORF AND

EXPERIENCE WAYS PERFOR-

MANCE.REQUIREMENTS,WHICH
THEY ENCOUNTER CHANGE

ACCORDING TO WORK SETTING:.

r

Studying .at home will be different

from studying at school.. Emptyinl.

kitchen trash could be a bigger

job than emptying
bedrdom waste-,

baskets, etc.



Fifth EXperierice Level

a

MAj00. COrkEPT

.Ind'ividuals can learn to perform.
adequately in a variety of occupa-
-tions and occupational environments.

SUBCONCEPT

It is important for a pemon to
be Ore to make the tran:11.un
from one job to another

Persons can acquire special
traits andskills which help in
making job transfers.

FOCUS PUPIL ATTENTION
.UPON SOCIAL, PHYSICAL,-
AND INTELLECTUAL SKILLS
WHICH MAKE IT POSSIBLE
FOR PERSONS TO TRANSFER
FROM ONE .)OR TO ANOTHER,

Job transfer is often a majoc change.
the tvacher wish to

-BROULN ROPIL.UNDERSIANDING
OF MANY REASONS WHY PERSONS
TRANSFERFROM ONE JOB in
ANOTHER.

Reasons could be to im.13rr,v social

environment, for personal ,-,atisfac-
tions, company request, morn: money,,
better'geOgraphicallocation, use
of :increased training, better
benefits, etc.

MAO, 47k/v66/.

INTEREST PUPILS IN HOW
PERSONS TRANSFER.

Credentials are gathered, applica-
tions-are made, interviews are
held, ,resignations are suboittwi,

etc.

/-

HELP-PUPILS TO EMPHASIZE
EFFECTS JOB' TRANSFERS
HAVE'ON FAMILY, FRIENDS-,
AND COMMUNITY.



Fourth Experielice Level

MAJOR CONCEPT

Individuals can learn to perform.
adequately in a variety of occupa-
fionsand occupational environments.

SUBCONCEPT

Performance requirements
for a-job may change
with time.

To establish background,

OFFER INFORMATION
ABOUT HOW PERFORMANCE
REQUIREMENTS FOR
SOME OCCUPATIONS
HAVE CHANGED WITH TIME.

0".

STIMULATE PUPIL INTEREST
IN HISTORICALHISTORICA
REASONS FOR CHANGES'IN.
PERFORMANCE REQUIREMENTS
FOR SEVERAL TASKS AT HOME,
AT SCHOOL, IN OCCUPATIONS:

Examples of hisforical reason's for
these changes might'be mechanization,
industrialization, technology,
urbanization, or cybernation.

ENRICH PUPIL UNDERSTANDING
OF WAYS WORKERS HAVE
ADAPTED TO OCCUPATIONAL
PERFORMANCE REQUIREMENTS'
WHICH HAVE CHANGED WITH

. TIME.

A worker may have.more or less
leisure, need more or less special
ization; he may experience unemploy-
ment, need to join a
union, etc.

GIVE PUPILS AN OPPORTUNITY
TO PREDICT HOW .PERFOR-
MANCE REQUIREMENTS FOR.
SOME OCCUPATIONS MIGHT
BE MODIFIED IN THE FUTURE.



PUPItiCOPLI-'
FER-R)RiTf--iTi1C-E BEH.Rui

OBJECTIUES

.00

Introductioh
1

MAJOR CONCEPT: Individuals can learn to perform adequately in a variety
of occupations/and occupational environments.

.
, .

The pupil per'formance objectives for the second major concept in'
the Coping Behaviors dimension seek to encourage pupils to apply the gen-
eral idea of personal control to the varying conditions of occupational-
environments.. ThiscantrOl is-acquired through knowledge and skills which
are. applicable to Whatever occupational situations may

ok's\5'/

Definitions playa k&5, role :in, the experience' sugneSted. job
descriptions may be considered in tents of.professional, skilled, semi-
skilled, or non - skilled requieements. They may also be classified according

to work settings,' social impli-
cations, clothing or equipment

COGNITIVE requirements, etc. Skills them-
!AMIN selvet can bd identified as

intellectual, social, or yhysi-
. cal. Job differences and simi-

larities and the likelihbod of
changes that may occur eiCher

i;i1VAIN within a given job or in switching
positions are also majors factors.

Such considerations are
applied to immediate classroom
tasks as well as to ,the present.
and anticiOated world of work.,
Consequently, the several sub-
cdncepts..of this dimension frame.-

!micnowrou work offer a rather. sUbstantial_
nOMATN opportunity for increasinj-pupils'

practical knowledge of occupa-
tional information..

_LAPPECTYW:



Sixth Experience Level

MAJOR CONCEPT .

Individuals can learh to perforM
adequately in a variety of
occupations and occupational
/environments.

SUBCONCEPT

There -are .chafacteristics.

which differentiate between
jobs both within and between
Occupational clusters-

Pupils will need to be aware of
several organizing principles which
account for' different occupational.
clustering.

INTEREST PUPILS IN
VARIOUS SYSTEMS QF
OCCUPATIONAL CLUSTERING.

J

twovitINI:Es
OR PUrILS 10 ISOLATE

JOB CHARACTERISTICS
WHICH CUT ACROSS CLUSTERS.

Examples may be managerial jobs,
secretarial jobs, etc. These are
sometimes referred to as job fam-
ilies.

ENCOURAGE PUPILS TO
DEVELOP ThFr! OWN
SYSTEMS or oi..!!,/,';w.

CLUSTERING.



c

Readiness Level

MAJOR CONCEPT

h.

Individuals can learn to perform adequately in a variety of occupations

and occupational environments.

SUBCANCEPT'

diffarcnt :,kills are wquip0.1 for different tasks.

In the

e

the student will be able to

. differentiate among at least two
classroom tasks according to their
reguirin9 specified skills.

. .'name at least two different tasks
at home that require the use of
one,particular physical skill.

desCribe the skills exhibited by
characters in a particular tele-
v4sion program, story, or film.,

name at least one worker in the
community who would need to be
very strong physically.

name at least one worker in .the
community who would need-.to be
able to meet many people easily.

1.

name at least one worker in the:
community who would 'need to know
very much about science.

th0 student will be able, to

. describe how one acquired a
specific skill.

-

. discuss what Iknowledge may be
important to certain specified
tasks.



/

,. P l ease. remember that each expel. I en,- .! level -iTttrcdoce, objt.t_ L i vv,
dea : ing with a new .subconcept, but that objectives from previous 1 e.'e.1
can and-fshould be uti 1 ized *whenever practicable . -

. c,

4
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MAJOR CONCEPT

First Experien ce .eve

Individuals canlearn:to perform adequately in'a variety of occupations

and oceupationalenvironments. ,

SUBCONCEPTS-

8everai skills may he perform a given task.

In .the the

In the,.

I

.-

student will be able to ,;----

.\--.. .

.. .

. classify a specified number of

skills according to their intel- _,--"..7.

41ectual, icialior'physical --'

characteristics. ..

. naMe izt-leatt two .different skills
.

used by.a parent carrying out°.

.specific task at home.

. name at least two different skills

used by a classmate during a
.specific,claSSroOmactivity..

. identify. at least two; different.

skills used 6y a particular school
worker ,Performing a gtveo-task.

, the student. will be able to

_ takeTart.in a .dramatization
of a task involving at least-
tO'kinds oh skills.'

:discuss with other members of
the. croup how each of.a speci-

fied-number of intellectual;
skills might be improved,

- '



In the , tA? .,tudent will be able to

pa'ticipate in.races,-orexerci,
which' require varying types of bodily
movements.

. . use a specific tool effect1vel.y in
two different classroom activities.

1)



Second Experience Level

MAJOR CONCEPT

Individuals can learn to perform adequately in a variety of occupdtion,
and occupational environments.

.

SUBCONCEPT

Some skills can. be tram3P,.red from one job to another.

In the

In the

CI'

, the.student.,will be able to

name at least two different tasks
that would require a knowledge of
arithmetic (or science, etc.)

report how one's parent uses
arithmetic in carrying out house-
hold tasks.

identify at least three jobs which
require an ability to read.'

, the student will be able to

,

. . . tell how one has used a skill
(intellectual, social, or physi-
cal) learned at school while
carrying out a task at home".

. describe how one has used a
spetific,social skill in at
least two different situations
outside the home or school.



In the

. . . discuss with other members o(
the group, how each of a.speci-

c, fled number of social skills
Might be improved.

. . discuss with other members of
the group how each of a speci-
fied number of physical skills
might be improved.

. . . help a classmate improve a skill
of his choice.

, the student will be able to

. . demonstrate at least two skills
involving physical strength.

fj

. . demonstrate at least two skills
involving physical dexterity.

,4



T 4d- Experience Level

ledi4iduais can 0,1,';1 ! ,rfo)-11 _adequately in a variety of ocruvat

n(cupatIonal

SUBCON(EPT

; , rroane*o reriti

In the

In the

In thr-

wz:// vary with tfrdi

the .stud'ent will he able to

report on two different secre-
taries' (or teachers', truck
drivers', etc.) description of
the skills needed in their jobs.

name at least one job that would
probably require the same:skillf.
no matter where it is performed.

, the student will be ablt to

describe how one aporoaches.a
particular schoolwork assignment.
differently in the classroom-
and at home.

dkcuss the possible differoncec
in services expected from a
qiyen type of worker according
to his location in d rtirat area,
a small town, or a llrge city.

the nt will be al>le to

. dflwnw,trate how one' ,T flandwritift;

may vary. accordilg to the rriloiremnnt'-

rJf different situa i..ms..



In the

. . .!-_,scribe how one-has used a

specific inteliktual skill
in at least two dTfferent
situations outside the home
or school.

describe how one has'used
Specific-physical skill in r.f.t
least two different situations.
outsie the home or school.

, the student will be able .to

. .demonstrate the use of a' single
.physical skill (running, throwing,
etc.) in at least two different.
playground activities.



A

,

derribe how one's own re;oon-
t)ilities as a pupil have channeo

since beginning school.

discuss how 'skill and knowledge
requirements for a given job
might change within the next ten
(or .fifteen, etc.) years.

cr



Fourth Experience Level

MAJOR CONCEPT.

Individuals can learn 0) perform adequately in a variety of occupations
and occupational environments,

SUBCONCEPT

Performance requirements for a job may change with time.

In the

In the

, the student will be able to

explain how skill requirements
for a particular occupation
changed within a specified
period of history.

report on an adult acquaintance's
description of how the skill or
knowledge_requirements have (or
have not) changed since he began
his present job:

. identify at least one job'whose
requirements are unlikely to change
with time.

the student will be able to

. . . describe how at least one tech-
nological change during one's
own lifetide has affected one's
way ofdoing a particUlar activity.

\

. differentiate one's own present
respohsibilities as .a Member of
his family from those when hp was
seven (6- six, or five) years old.



Ih the

;,11*1

.11 1.1Z1;1 (t11 1,1 1

...:K111% that holotuI -In

more than on., lob.

take part in a drawatization
an interview of a who is
seeking to change job .

student will be able to

. . dethonstrate a physical skill tha.i,
would be helpful in at least three
different jobs.



Fifth Experience Level

MAJOR CONCEPT

<

Individuals can learnto r;erform adequately in a variety of Occupations
and occupational environments.

SUBCONCEPT

,

It is iloortant for a person to be. able to make the transitionoM7:cine.,,
job to another.

In the the .student will be able to

. . state at least two examples of
4444'intellectual skills that would

be helpful in each of at least. 1
three. different jobs.,

t'.

4
. ... list at least four possible reasons.4,`

why.a person might change jobs, c4

. k
. . report on how an adult aCqUain- q

tance described his change 'from
'one job to, another.

' . . . state at lest two examples of
social skills that would be help--
.ful in, each of at least three
different jobs.

In the , the student will be able to

fi

. . cpoperate-witil other members of
the class in collecting and. -

organizing data about tie fre-
quency:of job changes among adults
in the community.



!n the

. . . dicLuss the cri73q.ia which pl:'ce

a specified number of,job de-..

scriptiOns in their respective

job families.

, the student will be able to

. create an organized display based

on pictures of workers employed in

at least three different job families.



Experience Level .0*
AcS141'

4119-

MAJOR CONCEPT

Ind;viduals can learn to pe.ri'orm adequately in a variety of occupations
and occivatiopal ClrlentS

SUBCONCEPT

There are characterfetico which differentiate between occupaticns7-both
within and betwecr job families.

In the , the student will be able to

. . . define a specified number of job
descriptions as professional,.
skilled, semi-skilled, or unskilled.

0

. name at least one-job which would
most likely be- suitable for a
worker who has had to leave a
specified different job.

. classify a specified number of
job descriptions according to require-
ments for working indoors or out-
doors,,with or without spec ial
clothing, individually or in sgroups,
etc. .

identify as many differences and
similarities as possible between
two particular job 'families)vithin
a specified period of time.

In the , the student will be able to

. ...cooperate'with a S'maJ1 group of
'classmates reporting,aboutNwOrk
skillsand knowledge required by .a
given job family:



'Decision Making

LIFE INVOLVES A SERIES OF CHOICES LEADING TO CAREER COMMITMENTS.

a

BASIC COMPONENTS OF THE DECISION-MAKING PROCESS CAN BE APPLIED TO

THE ESTABLISHING OF PERSONAL GOALS AND THE MAKING OF CAREER-RELATED

DECISIONS.



ntroduction to Decision Making Dimension

0 ./
41 !IFE INVOLVES A SERIES OF CHOICES LEADING TO CAREER COMMITMENTS.

0
=
0
L.) BASIC COMPONENTS OF THE DECISION-MAKING PROCESS CAN BE APPLIED

0 TO THE ESTABLISHING OF PERSONAL GOALS'AND THE MAKING OF CAREER-
,

RELATED DECISIONS..

The two dimension. frameworks deal.inglyith the process of decision.
Taking provide a setting within which that process may become understand-
able and functional: Decision making is considered from.two basic"view.-
points:

,

A decision isa co'nclution,which .has resulted
from the combining of factualrnforTation,.per-
sonal and social values, andthe imPljCations of
pertinent circumstances.

When a, decision is "made:it produces consequences
and. also becomes a moreidr less continuing part of
a person's pattern of circumstances:

. /

Thus, a decision has antecedents in an, individual's ,store of
knowledge, perceptions, and value. Its validity and its relemance to
reality determine what its continuing effects will be

Both major. concepts in the Decision Making dimension deal with
both of these,viewpoints. In the first instance, decision making
treated in its total context of anteced6nts and anticipated'effects.
Secondly, the componentS of the process are further lanalyzed and more
,specifically applied 'to the setting of personal goal.

17,
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Introduction

The necessity for making decisions confronts each individual all
through his lifetime. The issue is not one of making or avoiding deci-
sions, but whether or not the decisiont made have more oXfless validity
and more or less practical results. :Even "I will not decide" is a
decision.

The subconcepts of this dimension framework seek to provide
direction in identifying what a decision is, how it is arrived at, and

its possible continuing
effects. 4'Beginning with t

the idea of "making up
one's mind" as a working

definition, the development,
treats the influences of -1

external circumstances upon
decision making and considers

expectations which' may
follow thereafter.

For example, the,first
and third'experience levels deal

with how\changes in people and
things affect decision making.

The fourth and fifth levels,
respectively, deal with the ideas

of risk and chain reaction as
) likely consequences from

the making of a decision.

i Whatever the conditions*
which provide the context for a

spetific detision, the
emphasis is.upon understaqd6g
those conditions-and how they.

relate 'as.both prior and
subsequent considerations.



Choice means "making ur) on mind" and thore aro certain situations
?Acre one can make choices.

p

Readiness Level



4

Choice means "making up one's mind"
and there are certain situations
where one can make choices.

Things change and these changes
influence the choices and decisions
one makes.

First Experience Level'



Choicd means."making uo one's mind"
,and there are certain situations
where one can make choices.

Things change and these changes
influence the choices and decisJons
oie .makes.

An 77ndio?.dual'o decisions

affect himoclf and others.

SecOnd Experience Leve



Choice means "making up one's mind" and
there are certain situations where one
can make choices.

Things change and these changes influence
the choices and decisions onenakes.

An individual's 'decisions affect.himself-
,

and others.

I

People change and these changes
,influence the choices and
decisions one makes.

1.

Third ExperienCe Level

Aft



Choice means
"making uo one's
mind" and there
are certain situations

-'ASS

.41

where one can make.cRloices.

-11 ..._114,

these changes influ-
the choices

and decisions One
Makes.

decisions affect himself.

Things change and --Ake-F.-1111*-,

A4 indivi
- and others.

0 4

'A Perle change and these changes influ-
.

,en 'e tne choices and decisions one
,Makes. 7

-

17w,4:31.,)n ?,7aki.;1:7010ec risks.

(/'
Fourth Experiente Level



Choice means "making up one's
mind" and there are certain
situations where one can make
choices.

'Things change and these changes
. influence the choices and deci-
vids one makes.

J

An individual's decisions affect
himself and other's.

a

People change and these changes
influence the choices and deci-
idns one makes.

DAfision making involves risks.

Decision making can
precipitate chain
reactions.

Fifth Experience Level



Choice means "making up one's mind".
'and there are certain situations
where'one can make choices.

Things change and these'ch4hges influ-
ence the choices and' decisions one
makes.

.

People change and these changes,
influence the choices and deci-
sions one makes.

An individuali.s,decisions affect
.

himself, and others. peci,ion making involves risks---

bedision making can Precipitate
chain reactions.

Previous decisions, peers,
gratifications, needs, -biter-
eats, and career information
influence present and future.
decisions.

,e -

Sixth Experience Level



ERCH-Cn-FYDECISIO

GQRLD/rrinKinG

Introduction
(

MAJOR CONCEPT: Life involves a series of choices leading to career

../1(

Teacher goals are offered to suggest.di ctions in-which the
teacher might proceed to set up learning.envir nments to promote the
childreWs realization of the subconcepts. Teicher goals will be more
geherally stated than pupil performance objectives.

. .

The sequential subconcepts in this dimension framework treat
factors which influence decision making and consequences of decision
making. Like other skills, decision making needs practice to insure
understanding, growth, and competence.. Practice in making decisions
can intentionally occur in aivariety of ways throughout the school day.

The primary' types of teacher goals for developjng the decision-
making skill shall be the following: \---,

1. To assist the student in recognizing .
the many influences upon choices and

- decision making:

2. To structure experiences which will
' provide maximum opportunities for pupil I

practice in decision making..
C 44

3. To help the student assess, adapt to, and
bear responsibility for his choices ;Ind
decisions.

ce.



Rea'sj-ines s Lever

MAJOR CONCEPT

Life involves a series of choices
leading to career.comMitmentS

SUBCONCEPT

Choice means "maing up-oe's
m:nd'a;ui Clore are certain
ations where one can make ci!0,!ces.

What kinds of experiences shall we
provide to help children begin to
develop an ability to deal with
choices? ..One possibility is simply
to f

We

CALL ATTENTION TO A WIDE
RANGE OF SITUATIONS IN
WHICH A CHOICE IS PO$SIBLE
AND PERMISSABLE.

may also seek to

STRUCTURE EXPERIENCES FOR
INDIVIDUALS AND GROUPS IN
ORDER TO SET UP SPECIFIC
OPPORTUNITIES FOR MAKING
UP THEIR MINDS.

A

c

Ct

atmosphere of acceptance can
'help matters, so we would cer-
tainly make the effort to

ENCOURAGE 'FURTHER DtCI-.
SION MAKING BY BEING
RECEPTIVE TO CHILDREN'S
RESPONSES TO DECISION-,
MAKING(SITUATIONS.

4

ti
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FirsjExperierice Level

MAJOR CONCEPT e.

Life involves a\series of Choices
leading to career commitments.

SUBCONCEPT

Things change and these changes
influence the- choices and deci- .

,sions one,makes.

e

As'Eoaltions,vary, so, too, it
is likely th t thia substance of

'decisions wa be affected.
Changes in ti , locatiOn, or ,

available materials can contri-
bute to 4 need for reassessment
of choices. Consequently, we, would
want to

HELP CHILDREN TO REALIZE
THAT CONDITIONS CHANGE.
ANp MAY 'NEED TO 5E RE-
EVALUATED ACCORDINGLY.

6

.4%.

N./

/
I .\ I .

Toward this goal, we

.

OFFER DECISION-MAKING
EXPERIENCES WITHIN CON-

, DITIaS THAT ARE CHANGING,
OR HAVE CHANCED.

And 0
t

`HELP GHILDREN'TO RECOGNIZE
WHICH CHANGES INFLUENCE
1 EIR CHOICES.

11

\
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Second: Experience LeVe.

MAJOR CONCEPT

Life involves a series of choices
. leading t4 career commitments.,

SUBCONCEPIr

An individual's decisions affect
himself and others...

Once a decision is made, of course,
it becomes a part of the environ-
ment in which the decider andthose
about him operate. The decision
and its consequences, produce
changes which can influence'what.
follows. Toward enhancing awareness
of such consequences, we may try to

PROVIDE SITUATIONS IN
WHICH A CHILD CAN EXPERI-
ENCE THE ,EFFECTS OF HIS
CHOICE UPON HIMSELF,

-1

or, zimilarly,

UPON OTHERS.



I

A

hir Expe/rient evel

MAJOR CONCEPT

,A*
Life Involves a,i-eries of
choices leading -.to career

commitments.

SUBCONCEPT

`'kople change and these
changes influence the

-.choices and decisions
one makes. .

Besides alterations in the
physical environment, and cOn-
siderations of time, there often
occur changes in the ways people
feel, think, and behave. These
.human 'elements also can affetf
thd conditions of choice. Thus,

we will be interested in seek-
ing ,to

HELP CHILDREN RECOG-
NIZE DIFFERENT KINDS
OF CHANGES IN-PEOPLE,
INCLUDING THEMSELVES.

L e,

We-will probably be able to

STRUCTURE EXPERIENCES
IN WHICH CHILDREN CAN
MAKE CHOICES INFLUENCED
BY CHANGES IN PEOPLE.
(e.g.,'mood, knowledge,
age, skills.)

'I



Fouith Bcperienc'e Level

MAJOR CONCEPT

Life involves a series of choices
leading to career commitments.

SUBCONCEPT

Decision making involves risks.

_Naturally, Malting a decision very
often involves .a sense of uncer-
tainty. A choice may really
"flop", or at least come out less
profitably than another one might
have. Risk is definitely there,
and a teacher would hope to.

BROADEN CHILDREN'S UNDER-
STANDING OF'RISK-TAKING
SITUATIONS FOR THEMSELVES
AND FOR OTHERS.

One means toward such under-.
standing could be to

STRUCTURE EXPERIENCES
IN WHICH CHILDREN CAN
MAKE DECISIONS IN THE
PRESENCE OF ACKNOWLEDGED
RISKS.

There would also be a need to

PROVIDE OPPORTUNITIES
TO ASSESS THE RESULTS
OF RISKY DECISIONS.

C



Fifth. Experience Level

MAJOR CONCEPT

\, Life involves a series of choices
leading to career commitments.

SUBCONCEPT

Decision making can precipitate
chain reactions.

As.noted previously (Second
Experience' Level for this con-
cept), a given decision is very
likely to become a part of the
environment for later. decisions.,,
This'situation logically extends --,

from the next decision to the
next, and so on. In dealing
with this chain reaction_possi-
bility, it will be, helpful to

EXPAND CHILPREk'S'UNDER-
STANDING THAT DECISION
MAKING CAN LEAD TO
UNANTICIPATED EVENTS, AS
WELL AS THOSE WHICH ARE
XPECTED.

Weiwill want to

STRUCTURE EXPERIENCES IN
WHICH CHILDRE' CAN MAKE'
D ISIONS AND EXPLORE.,THE
C IN REACTIONS WHICH
MA PRECIPITATED.



Sixth Experience Level'

MAJOR CONCEPT

Life involves a, series of choices
leading to career commitments.

SUBCON6EPT

Previous decisions peers,gratifi-
cations, needs, interests, and
career information influence present
and future decisions.

ti

With increasing sophistication in
decision making, the individual

_continually requires reinforcement
and refinement of his previously-
learned skills. Meanwhile, a more
substantial appreciation of his own
individual perspective is desirable
as well. At the sixth experience
level, therefore, the teacher would
seek to ,

4

HELP CHILDREN TO'AS5ESS
THE SINGULARAND COMBINED
INFLUENCES OF SUCH CONSID-
ERATIONS AS PEERS, SOCIETA4
REQUIREMENTS, AVAILABLE
RESOURCES,. OTHER PEOPLE'S
VIEWPOINTS, ETC., UPON PRE-
SENT AND FUTURE DECISIONS.

/CV.

And, to

AHELR CHILDRENINCOR-
, PORATE AWARENESS OF.

THEIR OWN SELF- DEVELOP-
MENT INTO THOSE ASST-
MENTS OF THE CONDITI, NS
OF DECISION MAKING.'



PUP1
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Introduction

MAJOR CONCEPT: Life involves a series of choices leading to career
commitments.

The pupil performance objectives for this dimension framework on
Decision Ming aim to provide bases for a developing understanding of what
a decisio :. is and how it is related to preliminary considerations and, to
consequences.

When applying these kindS ofobjectives to specific activities, it
is essential tb maintain as, unhurried an atmosphere as possible. The
validity, of a decision involves lojical inferences from sound premises. ' A
"decider" ought properly to have sufficient time to organize and to con-

,

template the data upon which a .

decision depends, and to antici.--
pate the possible results which'
may'follow. , In addition, emphasis
should be on the process of decid-
ing rather than on the actual con-
tent being dealt with. This is

AFFECTIVE not to_Underrate the potential-

DOMAIN value of the subject matter or of
the various influences being con-
sidered, but rather to encourage
the child to concentrate upon his
thinking processei instead of pos-
sibly being diverted by inadver-
tent adult approval or disapproval
'of what he is thinking about.

COGNITIVE
DOMAIN

PSYCHOMOTOR
DOMAIN,

xa /

-Rem ber that each experi-
ence leve in oduces objectives
dealing with new subconcept, but
that objectiv s from previous
levels can an should be utilized
as practicable:



Readiness Level

MAJOR CONCEPT

Life involves a series of choices leading to career commitments.

SUBCONCEPT

Choice means "making up one's mind" and there are certain situations
where one can make choices.

the

, the student will- be able to

.,---

. differentl,ate between an example of
casual choice and an example of a
decisive commitment:

state at least two different situations
in which he is not permitted tp make a
choice.

. state at least two different situations
in. which he is permitted to make a choice.

. . describe a consequence which followed
when he failed to follow through on a
decision.

the student will be able to

complete a particular classroom
activity he has chosen..

cooperate with one or more class -.
mates in choosing an activity
during nonstructured time.

cooperate with one or more class-
mates in choosing an activity
during a teacher-structured
situation.

4

se I



In the

. . . investigate at least three typ'es

ofHmaterOls that have an appeal
to him, and rank order them
according to his own preferences.

. report on how he chose between
two activities AO were' scheduled
at the same time./

. . . describe his'oreferences concerning
helping with chores at home, school,
or elsewhere. ,

. . . describe a choice situation in whin
he could not make up his mind, with
emphasis on how the situation was
resolved.

the student will be able to

. . . pantomine a person trying to make up his
mind about buying something in two
different kinds of stores.

A
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First Experience Leve

MAJOR CONCEPT .

Life involves a series of choices leading to career commitments.

SUBCONCEPT-

Things change and these changes influence the choices and decisions one
makes.

In the

In the

, the student will be able to

identify at least two different uses .

of a given objet with respect to
changed conditions;

. state how conditions in a story or film
e1Iangad and necessitated certain .deci-
sions by the characters.

. . . describe how changing,. seasons, or daily
weather, affect one's neighcors' behavior.

, the student will be able to

. . . tell' how changed condition's.at home,
or in the neighborhood, required a
change of choices on one's own part.

/( s

!describe how changing seasons, or
daily weatherl.affect one's own.
behavior.

describe a choice of one's own that
would not be influenced by changing
conditions.



In the

. . . discuss how a change in a partic-
ular physical aspect of the class-
room (or school) might induce
certain decisions.

. . . relate how a change in a'particolar
person's mood'cAn affect a decision.
one might make.

, the student will be able to 'a

. . rearrange a given set of objects
according to at least two types
of classifications.

. . construct at least two patterns
or structures with'a given set of
objects.

.

ro.

ti



Second Experience Level

MAJOR'CONCbT

Life involves a ser'es of choices leading to career commitments.

SUBCONCEPT

An inaividual'S decisions affect himself and others.

In t

In the

r'

, the student will be able to

. . give at least one example each of
activities which Re likes to de-alone
and'which he lakes to do with others.

0
. . . identify the effects of a fictional

character's behavior.on othes in a
story or film.

. . tell how the decision of a classmate
affected one or more others.

.r-

the student will be able to

. . . tell about the (positive or nega-
tive) effects of his actions
during a group activity..,

. . . r t about his owngenjoyment or
displ sure as a result of a choice
he had made.

. . . present his choice for an activity, .

'and assess the,response of his
classmates by counting their votes
for and against.

. participate in a group discussion
of how one person's decision can
affect others.

1
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Third Experience Level

(

MAJOR CONCEPt

Life involves a series of choicet leading to career commitments.

SUBCONCEPT

People Aange and these changes influence the choices and decisions one
makes.

In the

In the

, the student will be able to

. . . define orally, or in writing, the before
after behavior in a person who has changed
in knowledge or in a skill.

. . . define orally, or in writing, the before-
after Whavior in a person whose mood has
changed.

. . . match his own rank orditring of a given
group of objects or activities'with that

. of a"chtld at'least two years younger or
older than himself.

the student will be able to

, describe how one's own'increased
knowledge helped induct a decision
different from before.

. . . acknowledge orally how he himself
felt when another person's mood
chinged.

.

. . report about a particular change in
at feast one member of his family,
or a neighbor, which influenced a
decision of his own.

/7/
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t

. . ..relate how at least one f his
own preferences was diff hent
when fie was much younge .

, .

. 4iscuts with classmatgs differenceS
between their own ideas on a given
subject and those .of thtir parents.

. discuss how changing moods, or
needs, in a person may result in
changing expectations and deqsions.

,

N..

I

4



Fourth Experience Level

MAJOR CONCEPT

Life involves a series of choices leading to career commitments.

SUBCONCEPT

'Decision making tnvolvs risks.

,9

a c

1

In 'the ,"the studeht will be able to

. . . identify a specific activityras
an example of: taking a risk.

. . describe how knowledge and experi-
/ ence can reduce the element of`i-isk

when making a decision.

. . .name at least two games that involve
the element of chance.

. . . differentiate between at least two
activ,tties according to:the degree of
risk involved." 4

In the , the student will be able to

. . . identify orally, -or in writing,
the results of a personal choice.
which seemed a "sure thing" at
the time but did not turn out well.

. denfbnstrate through study or ques-
tioning an interest in techniques of'
assessing risks.

t.



b

--71-n-the

(

r.

4

. . give at least one example of the
bearing that'conseguences.can..
have Upon decision making;

. "..explain orally, or' in writing, the
idea that risk may be reduced by
'rules and laws.

student will' be able to

. . adjust the alement of risk in ,

a,simple game of .skillNby position-
ing oneselfat distances from the

-,, target or goal.
k

y.

7/y
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Fifth Experience level

MAJOR CONCEPT

Life involves a series of choices leading to career commitments.

SUBCONCEPT )

Decision making,can precipitate chain reactions.

n the the student will be-able to

compile a sequence of at least
three events resultirigafrom a
decision to carry out a"particu-
lar activity.

. point out at least two possible
paths of action following from a
given decision.

illustrate the chain reaction idea
by analyzing the plot of a story or
film.

list in writing at least two signifi-
cant consequences which followed an
important historical decision.

In the , the student will be able to

; describe orally, or in writing, the
continuing effects of a particular

' decision of one's own through at
least three stages.

. . . describe orally, or in writing, the
continuing effects of a decision
made by another person through at
l east three stages.

L



discuss the idea of chain reaction
in terms of at least two current
social problems.

report orally how a change.in one's
own-diet produced temporary or long-
range effects.

In the I , the student will be able to

. . follow a given set of directions in
constructing or using materials.

/16-



Sixth Experience Level

MAJOR CONCEPT

Life involve-leries of choices leading to career commitments.

SUBCONCEPT

Previous decisions, peers, gratific tions, needs, interests, and career
information influence present and f tore decisions.

.In the , the student will be able to

. . . propose orally, or in writing, at
least two courses of action to seek
a specified goal for the community;
for the nation; for the world.

. . . infer at least two assumptions under-
lying a decision made by a fictional
or historical character.

. . describe the combined influences of
at least two external circumstances
upon a decision made by a fictional
or historical character.

In the , the student will be able to

. . . explain how one's own knowledge,
feelings, or attitudes affected
a particular decision of one's own.

. . . tell how another child influenced-
a particular decision of one's own.

. . . describe orally, or in writing, the
combined influences of two or more
circumstances upon a decision of
one'Nmn.



identify,at least two different
assumptions underlying a particu-
lar decision one has made.,

.. compare the influences of at least
two individuals or groups upon a
decision of one's own.

. . . report orally.or. in writing, the
reasons why at least two reighbors
chose to live in'the homes they now
occupy.



Decision Making
4

4-)

BASIC COMPONENTS OF THE DECISION-MAKING
PROCESS CAN BE APPLIED TO THE ESTABLISH-
ING OF PERSONAL GOALS AND THE MAKING OF
CAREER-RELATED DECISIONS.

a

149
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Introduction

Young people view life froiia very personal point of view. As they

live in the present and approach the future, they need to develop the
,ability.to make the kinds of Choices which will make their life personally

satisfying.

1.4.

rho.

As the child grows, he is
constantly faced with an

increasing number of options.
Thus, the process of decision'
making is vitally important.

Decision making is a part of doily
life. It is A common act which

runs the gamut from small decisions
which take little conscious thought
to decisions of such an importance

that the long-term contequences
touch on all events of the future.

At present it is unusual to
find systematic formal plans for help-

ing children develop the skills of
decision making. Parts of the proceis
are included in counseling and in some

courses of study.

The subconcepts of this
dimension framework will help an

individual learn and use the skills of
decision making. Thus, the individual

will know how to seek information
bearing on his decisiohs, look

for alternatives, investigate his own
value system, consider the short-term

and long-range effects of his acts, and then
choose wisely his course of action.



I. An individual should recognize what
"a goal" is and learn how to set
one's own goals.

/ ta

Readiness Level



An individual should recognize what "a
goal" is and learn how to set one's own
goals.

;,

Problems which conflict with
. one's goals can be identified(

and assessed-

Azt,2_

First Experiende evel



An individual should recog-
nize what "a goal" is and
learn how to set one's own
goals.

4blems which conflict with
one's goals can be identified
and assessed.

6

An individual should
consider alternative
ways to reach d given
goal.

Second Experience Lee

7



An individual should recognize An individual should consider
what "a goal" is and. learn how .alternative ways to reach a given
to set one's own goals. goal.

Problems which conflict with one's
goals can be identified and
assessed.

Decison'makiqg plays a role in
the setting of immediate and long -
range goals.

9

Third Experience Level



An individual should recognize
What "a goal" is and learn how
to set one's own goals.

Se

Problems which conflict with
one's goals can be identified
and assessed.

An individual should consider
alternative ways to reach a given
goal.

Decision making Plays a role in
the setting of immediate and long-
range goal's.

The decision-making process
can he used to set priorities
in developing personal goals.

N14.(44,

Fourth Expenence Leve



An individual should recognize
what "a goarlyand learn how
to set one's own goals.

C.

Pi-oblems which conflict with one's
goals can be identified and
assessed.

11,

An individual should consider
alternative ways to reach a given
goal.

Decision making plays a.role in
the setting of immediate and long-
range goals.

The decision-making process can be
used to set priorities in develop-
ing personal goals.

Setting goals can be enhanced
b'Y analyzing, decision-making
processes.

\,. [,, ,.."`'
1"Th
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Fifth EXperierice Leve
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c

An individual should recognize
what "a goal" is and learn how
to set one's own goals.

Problems whiCh conflict with
one's goals can be identified
and assessed.

An individual should consider
alternative ways to reach a given.
goal.

7^

Decision making plays a.role in
the setting of immediate and long-
range goals.

'The. decision-making process can be
used to set. priorities in develop-
ing personal goals.-

Setting- goals can be enhanced-by
'analyzing decision-making processes.

L

The decision- making process can be used
to determine one's preferences, at that-
point in time, between various job families.

Sixth Experience Level



Introductkin

MAJOR CONCEPT: Basic components of the decision-makin rocess can be
app led to'the estab ishing of personal goa s and the
making of.career-related decisions.

Teacher goals are bffered'to indicate the direttions in whiCh the ,

teacher might proceed set u learning environments to-promote thethild's
realization'of,the IOLOncepts. Teacher-goals will be more generally stated

/than pupil perfoimance objectives.

This major concept explores the internal processes of decis:4on mak-
, tng especially at:it helps us to establish personal goals. Subconcepts

t develop idea of 'goal" throughways to set goals effectively. Thee

teacher will be guiding-experiences which consider problems conflictingwIth
i44r, goals, alternative ways to reach goals, priorities among groups of goals, ,

q,. and the importance of values' AM information in making decisions about goals.
, At the sixth- leVel the pupil may be ready to apply these ideas and skills in

discovering and exploring occupational preferences:

:4

1' ;

Teacher goals for this dimension fmmeWork fall into these main'
categories:

1 ThefteaCher will try to increase pupil ,

ability to set personal goals, and pupil
. .

. understanding of when rid how they can.
be reached.

2. The teacn4r ay structure experiences to
.provide pupil practice in making decisions
,about'goals.

r

,;



Readiness bevel

MAJOR'CONCEPT

Basic components of the, decision-
making process can be applied to
the establishing of personal
goals and the making of career-
related decisions.

SUBCONCEPT
(

An individual should recognize
what "a goal".ii and learn to
set, one's own goali.

To help establish a working idea
of goal, the teacher may

BROADEN THE PUPIL'S
UNDERSTANDING OF "GOAL" _

AS SDMETHING ONE TREES
OR WANTS TO DO.

Many boys and girls may haie
finished tasks but never thought
of thies as reaching-a goal. The

teacher can

HELP THE PUPIL TO
IDENTIFYSOME OF HIS
OWN COMPLETED GOALS.

Also, the teacher can

EXPAND PUPIL AWARENESS OF
GOALS WHICH OTHERS HAVE.

To provide for practice, the teacher
can

HELP PUPILS TO SET SOME
SUITABLE GOALS AND CHECK
FOR THEIR COMPLETION IN
A PLANNED TIME.



First Experience Level

MAJOR CONCEPT

Basic components of the decision-
making process can be applied to
the establishing of personal
goals and the making of career-
related decisions.

SUBCONCEPT

Problems which conflict with
one's goals can he identified
and assessed.

Often goals are not easily reached
because of obstructions of some
kind. Experience in dealing with
such problems may be helpful.
One easystep for the teacher can,
be.

TO ASSIST 'PUPILS IN
bEFININC SOME PROBLEMS
WHICH CONFLICTED WITH

. THEIR GOALS, OR THINGS
THEY TRIED TO DO..

Pupils have had different kinds of
problems reaching goals such as
weather, permission,, lack of
know-how. The teacher can

HELP PUPILS TO CATE-
GORIZE THE VARIOUS TYPES
OF PROBLEMS WHICH CON-
FLICT WITH GOALS.

One way to categorize problems might
be to separate those the child could

. solve alone from those with which he
would need help. The teacher can

ENCOURAGE PUPILS TO TRY
OUT SOME SOLUTIONS TO
PROBLEMS CONFLICTING WITH
ONE OF HIS GOALS.

Solutions might be, waiting, sharing,
or asking help.

Sometimes, should problems be too
great, the teacher may wish to

i

SUGGEST THAT A GOAL BE RESET.



Second Experience Level

MAJOR CONCEPT

Basic components of the decision-
making process can be applied to
the establishing of personal
goals and the making"of career-
related decisions.

SUBCONCEPT

An individual should consider
alternative ways to reach a
given goal.

/ Understanding that-there may be

i several ways 'o reach a goal, the
teacher can

EXPAND PUPIL INFdlIMA-
TION ABOUT DIFFERENT
WAYS USED BY OTHERS
IN REACHING A GOAL;

and'

HELP PUPILS TO PRE-
DICT PROBLEMS WHICH
THEY EXPECT TO'
ENCOUNTER IN REACHING
A SIMPLE INDIVIDUAL
GOAL.

As an important variation of this
same inquiry, the teacher may want
to

INTEREST PUPILS IN PRE-
DICTING PROBLEMS THEY
EXPECT TO ENCOUNTER IN
REACHING A SIMPLE GROUP
GOAL.

To provide experience and practice,
the teacher can

ENCOURAGE INDIVIDUALS AND
GROUPS OF CHILDREN TO DIS-
COVER AND TRY OUT DIFFERENT
WAYS TO REACH A GOAL.



Third Experience Level

MAJOR CONCEPT

Basic components of the decision-
making process can be applied io
the establishing of personal
goals and the making of career-
related decisions.

SUBCONCEPT

Decision making plays a role in
the setting of immediate and
long-range goals.

To begin to relate decision
making to the setting of goals,
the teacher can

DEVELOP THE IDEA OF
SETTING A GOAL AS
DECIDING WHAT TO DO.

The pupil mg also need to appre-
ciate diff nt types of goals.
The teacher can

INCREASE PUPIL AWARE-
NESS OF THE DISTINCTION.
BETWEEN IMMEDIATE,
SHORT, AND LONG-RANGE
GOAL.

To emphasize the value of plan-
.

ning, the teacher can

"
t771.

"r'i

FOCUS PUPIL AWARENESS
t UPON CONSEQUENCES OCCUR-

RING WHEN ONE DOES NOT
DECIDE ABOUT GOALS, OR
MAKES NO PLANS.

It may also be helpful to

HELP PUPILS ANALYZE SITUA-
TIONS IN WHICH THEY HAVE
SEEN UNABLE TO DECIDE
ABOUT A GOAL.

To round out opportunities for
experiencing the subconcept, the
teacher can

/3/

ASSIST PUPILS IN USING
DIFFERENT TYPES OF PLANNING
FOR IMMEDIATE, SHORT, AND
LONG-RANGE GOALS.



Fourth Experience Level

MAJOR CONCEPT

Basic components of the
decision-making process
can be applied to the
establishing of personal
goals, and the making of
career-related decisions.

SUBCONCEPT

The decision-making process
can be used to set priorities
in developing personal goals.

Setting priorities in goals ts to
decide which are the most impor-
tant things we wish to do. But

we usually decide upon goals
within some sort of limit such, as
for the weekend, the vacation, or
the year.

To make it possible to choose
priorities, the teacher may

GUIDE EXPERIENCES IN
WHICH PUPILS SET
SEVERAL GOALS FOR A
GIVEN BLOCK OF TIME.

st

/
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Further, the teacher can

LEAD PUPILS TO CONSIDER
DIFFERENCES IN IMPORTANCE
OF VARIOUS GOALS FOR A
GIVEN BLOCK OF TIME.

Because setting priorities in
personal goals usually involves
a value judgment, the teacher may

HELP PUPILS TO ISOLATE
SOME VALUES WHICH WERE
OPERATIVE IN DECIDING
ABOUT GOAL PRIORITIES.

Also,

ENCOURAGE PUPILS TO
EXAMINE WAYS OTHERS
SET PRIORITIES IN
PERSONAL GOALS.



Fifth Experience Level

MAJONCCEPT

Basic components of the decision-
making process can be applied to
the establishing of personal
goals and the making of career-
related decisions.

SUBCONCEPT

Setting goals can be enhanced by
analyzing the decision-making
processes.

Our choice of goals is usually a
decision based upon prior judg-
ments about values and informa-
tion. It isAmportant for the
teacher to.

PROVIDE OPPORTUNITIES
FOR PUPILS TO EXPRESS
THEIR INDIVIDUAL VALUES;

ENCOURAGE CHILDREN TO
DETERMINE HOW THEIR
VALUES DEVELOP;

PROVIDE OPPORTUNITIES
FOR PUPILS TO ANALYZE
THE INFLUENCE OF THEIR
OWN SETS OF VALUES
UPON THEIR DECISION
MAKING,

/33

and

UPON THE DECISION MAKING
, OF OTHERS.

Alopg with values and often sup-
porting them, information is an
,important component of decision
making. The teacher can

ASSIST PUPILS IN
GATHERING FACTUAL
INFORMATION UPON WHICH
A DECISION WAS BASED.



Sixth Eiperience Level

MAJOR CONCEPT

Basic components of the
decision-making process can be
applied to the establishing of
personal goals and the making
of career-related pcisions.

SUBCONCEPT

The decision - making process can
be used to determine one's
preferences, at that point in
time, between various job families.

Before proceeding with this
subconcept, the teacher might

ASSESS AND, IF
NECESSARY, EXPAND
PUPIL INFORMATION
ABOUT JOB FAMILIES.

The best career choices are made
when an individual is able to
match his unique interests and
aptitudes with a job. To
develop this appreciation, the
teacher can

i` BROADEN PUPIL UNDER-
STANDING THAT DIFFERENT
PEOPLE PREFER DIFFERENT
TYPES OF WORK.

1

Also, the'teacher can

BROADEN PUPIL UNDER-
STANDING OF PERSONAL
VALUES WHICH MAY BE
OPERATIVE IN DECIDING
BETWEEN J05 FAMILIES.

To stimulate interest and provide
practice, the teacher may

STRUCTUREAN EXPERIENCE
GIVING PUPILS A CHANCE
TO DISCOVER THEIR
PRESENT PREFERENCES AMONG
THE JOB FAMILIES.



PUPIL/
PEBFQRmpricE/D-CIsion

OBJECTIUES,/ mf-41111G

introduction

MAJOR CONCEPT: Basic components of the decision-making process can be
applied to the establishing of,personal goals .and the
making of career-related decisions.

The pupil performance objectives for this dimension framework on
Decision Making are formulated largely from the standpoint of the relation-
ship of decisions to consciously sought goals. In addition, as introduced
at tale fifth experience level, analysis of the decision-making process
itself is encouraged. Decision making, in this perspective, is treated
both as a means to an end and as a' method for defining ends.

COGNITIVE
DOMAIN

AFFECTIVE
DOMAIN

PSYCHOMOTOR
DOMAIN

As children deal with such
ideas as goal conflicts, alter-
native means, priorities, and
personal preferences, it is impor-
tant for.the teacher to provide a
function"al combination of direc-
tion and acceptance. The nature
of a child's goals are of special
conobrn and need to be treated
with respect Such considera-
tions for c ldren's expressions
of values o fer a splendid oppor-
tunity for object lessons in
courtesy'and tolerance for the
desires and feelings of others.

Remember that each expe-
rience level introduces objec-
tives dealing with a new subcon-
:ept, but that objettives from
previous levels can and should
be utilized as practicable.

/36-
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Readiness Level

MAJOR CONCEPT

Basic components of the decision-making'process can be applied to the
establishing of personal goals and the making of career-related decisions.

SUBCONCEPT

An individual should recognize what "a goal" is and learn how to set
one's own goals.

In the

, the student will be able to

. . . describe how the rules of a
particular game lead to its
Object.

. . . identify a goal sought by a
character in a story, or in
a film.

. . . tell a possible goal for each
of a specified number of
familiar workers.

. . . identify at least three types
of goals in daily activities
at school.

. . define a particular classroom
activity as a goal for the day;
for the week.

, the student will be able.to

. . . oropose.he order in which he will
carry out a given set of activities.

/



In the-

make up a., short story which

leads to a,conclusion given
by the teacher.

choose an activity as one's own
goal. for a spe ified period o
time.

3

, tie student will be able to

. . . solve a simple maze or dot-
connecting puzzle.

. . set and reach at least two dif-
ferent goals involving simple
physical exercises.



First Experience Level

MAJOR CONCEPT

Basic components of the decision-making process can be applied to the
establishing of personal goals and the making of career-related decisions.

I

SUBCONCEPT
a

Problems which conflict with one's goals can be'identified and assessed.

In the

In the

4

, the student will be able to

. . . identify a goal-obstructing
problem confronting a character
irka story or film.

. . . describe the behavior of a person
playing a game as a deliberate
effort to keep someone else from
reaching a goal.

. . . differentiate between a goal-
obstructing problemrthat can be
overcome and one that cannot.

. . . distinguish a simple from a
complex goal-obstructing problem.

, the student will be able to

.\. . explain how a lack of information
. on his own part is (or was) an
A obstruction to a particular goal.

, explain how a lack of physical
skill or strength of his own is
,(or was) an obstruction to a

.
particular goal.



a

In the i , the student will be able to

. . construct a simple obstacle course,
for a classmate, or a pet, to solve.

^.1



MAJOR CONCEPT

Second 'Experience Level

Basic components of the decision-making process can b applied to the
establishing of personal goals and the making of career- related decisions.

SUBCONCEPT

An individual should consider alternative ways to reach a given goal.

In the

In the

,.the student will be able to

. . . predict at least two alternative
courses that a character in a
story might take to reach a goal.

. . . identify at Least two different
Ways to do a certain academic task.

. point out at least two different
ways to carry out a 'particular
school activity.

. . . apply the idea of alternative
_routes between two.locations on a
roadimap,"globe, etc.

/V-

, the student will be able to

. . . describe at least two different
ways he tried to reach one
particulgr goal.

. . . experiment with changing the rules
of a game.

. . . discuss possible difficulties that
may arise in carrying odt a
particular group activity.



In the , , the student will be able to

. . . design" a maze, on paper or in
three-dimensional form, which'has
more than one successful roUte."

practice a particul6r routine behavior
of one's own tin a different sequence
than usual.



Third Experience Level

MAJOR CONCEPT

'Basic components. of the decision-making process can be applied to the
establishing of personal goals and the making of career-related decisions.

SUBCONCEPT

Decision making plays a role in the setting of' immediate and long-range
goals.

In the

In the

, the student will be able to

. . . explain the consequences from lack
of plans regarding a particular
goal.

. . identify a key decision which set
'a career goal in the life of a
famous person.

. . appraii-e a situation in the com-
munity (or nation, etc.) in which
setting a goal is especially
difficult.'

, the student will.be able to

. . relate at least two decisions
to the establishment rf a per-
sonal goal.

. . cooperate with a group in reaching
a Jecision which establishes a
common goal.

/V.

. ..olan decessary steps to acquire
a particular physical, or academic,
skill by a certain time.

1t



. . olan specific activities one
wants to do the following
weekend; or, the following
summer.

. . describe orally, or in writing,
one's present career preferences
and the reason for them.



Fourth Experience Level

MAJOR CONCEPT

Basic components of the decision-making process can be applied to the
establishing of personal goals and the making of career-related decisions.

SUBCONCEPT

The decision-making process can be used to set priorities in developing
personal goals.

In the , the student will be able to

. . . describe how the priorities
of at least two classmates
differ from and are similar
to each other.

. . . describe.the apparent rank
order of priorities as exhibited
by the behavior of animals; or,

N\ by very young children.

. . . identify preferences as embodied
by fictional, or historical,
characters...

In the , the student will be able to

. . state a personal goal that has
changed because certain of one's
.preferences have changed.

. . analyze certain achievements of
historical figures, or fictional
characters, and rank order them
according to which would give
oneself the greatest satisfaction.



411

. explain how at least two of
his preferences are influenced
by his physical surroundings.

. . explain how at least two of his
preferences are influenced by
his peer group.

In the , the student will be able`to

. . createa set of attribute blocks, or
pictures, etc., which can be used to
demonstrate preferences.

<445



Fifth Experience Level

MAJOR CONCEPT

0

Basic components of the decision-making process can, be applied to the
establishing of personal goals and the making of career-related decisions.

SUBCONCEPT

Setting goals can be enhanced by analysing decision- making processc,

In the

2
In the

, the student will be able to

. . .41k. list in writing the pertinent

factual data upon which a deci-
sion madeby the class is based.

. . . analyze assumptions of values
upon Orch a. decision of another
individual or of a group is baied.

. . . identify at least two specific
values upon which a decision of
another individual or' of a group
is based.

. . . cite an example,from reading or
experience, of a decisiOn or con-
clusion based upon an unidentified
value or fact.

, the student will be able to

. listlhe pertinent factual data
upon which a particular decision
of his own is based.

. . . analyze assumptions of values
upon which a particular decision
of his own is based.



Sixth Experience Level

MAJOR CONCEPT

Basic components of the decision-making process can be applied to the
est/ lishing of personal goals and the making of career-related decisions.

SUBCONCEPT

The decision-making process can be used to deitermine one's preferences, -

at that point in time, between various job families.

In the.

In the

, the student will be able to

. . . match the differences and simi-
larities in physical and/or the
other kinds of requirements
between two job families.

.N4

. identify the preferences which
affected the.occuptional choice
of a famous person.

. . name a particular ability or quali-
fication applying to two or more
job families which would expand
decision-making posiibilities.

the student will be able to

31

. . . rank order a set of job families
according to at least two personal
preferences.

. . . divide a given number -of job
families into lists that are and
are not in keeping with his stated
values.

. . . explain why a particular job family
appeals, or does not appeal, to
oneself.



In the

identify possible bases for
certain of his own values in
interests, knowledges, skills, etc.

give an example of decision
strategy as rawing a conclusion
from a set of values and informa-
tion.

discuss how different sets of
values may lead to difierent
conclusions.

, the student will be able to

. . use an overtly methodical aporoach
in putting a jigsaw puzzle together.



ry

compare his present preference,
or lack of preference, for a.
particular job family with his
feelings about it last year;
two years ago; three years ago, etc.

discuss how job preferences within
the next ten years may be influ-
enced by personal or environmental
changes.

/519



Lifestyle

/CP

WORK AFFECTS AN INDIVIDUAL'S WAY OF LIFE, IN THAT A PERSON IS A
SOCIAL BEING, AN ECONOMIC BEING, A,FAMILY BEING, A LEISURE
BEING, AND A MORAL BEING.

191 /5-c



Introduction to Lifestyle Dimension

4-)

WORK AFFECTS AN INDIVIDUAL'S WAY OF LIFE, IN THAT A PERSON IS
A SOCIAL. BEING, AN ECONOMIC BEING, A FAMILY BEING, A LEISURE
BEING, AND A MORAL-BEING.

A person's lifestyle involves the application of one's total
self to the conditions of living. The self develops through a contin-
uous interaction of the natural, process of maturation with the various
influences of the human and physical environment. These aspects of
self development are treated in the three dimension frameworks in the
Self Development Dimension as well as being an integral part of the
present dimension framework.

The subconcepts of the Lifestyle Dimension begin with the broad
ideas of-the fact that people work and that they have diverse reasons for
doing so. A pattern follows which relates occupational considerations to
the interdependence of family life, social interaction, principles of
morality, economic aspects of life, and use of leisure time.

The idea that lifestyles differ is acknowledged as a normal
. conditjon of any community. Lifestyle is largely a self-determined pat-

tern based upon one's own interests, tastes, feelings, and needs, with a
proper respect for interests, tastes, feelings, and needs of others. The
present dimension framehrk offers opporiunities'for individuals to clar-
ify such perspectives for themselves and perhaps for each other. No

implications for'"better" or "worse" are intended.

/5/



Lifestyle

4.,

o WORK AFFECTS AN INDIVIDUAL'S WAY OF LIFE7-4K-THAT A PERSON.c
o IS A SOCIAL BEING, AN ECONOMIC BEING, A FAMILY BEING,-A(..)

o
s.. LEISURE BEING, AND A MORAL BEING. ,

E
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7

Introduction

The Lifestyle Dimension stresses that work affects an individual's
way of life, in that a person is many different beings--a social being, an
econcmic being, a-family being, a leisure being, and a morali,being.

The major concept, through its subconcepts, helps an iRdividual
to realize that each person has preferred methods of meeting add dealing
with daily situations, role preferences, tastes, interests, needs, etc.,
and lifestyle is determined by the interrelationship of all ofthese
factors. It is not the intent to place judgments, but ratherto develbp
an appreciation for, others and recbgriition of many different,lifestylesi

The ctelopmentaf sequence of the subconcepts i dimensiondimeion
framework le s the pupil to recognize the importance of developing an
appreciation of the various characteristics, humin and material, of
differentlifestyles. Through such recognition and appreciati6n, we can
help fo: el.iminate destructive prejudices againsk those who are different
from ourselves. Additionally, when an iodividpal becomes aware of his
own needs, interests; tastes, and pref4rences,'he then becomes aware of
his own lifestyle, his individual manner, and his motivations.'

.'Every young person, as well as adult, has a lifesiwle of his
own. As stated by Arbuckle, it is important to remember that "The only

. ,

V



real life that (a- child) can know is the life he lives. In all the

rest there must be an element'of fantasy and'dreaming." The responsi-
bility must be taken to help the child to "do the best he can in living
the life he is living. "1

r

3

/
'1 .

. 1 .

Arbuckle, Dugald $. "Occupational-Information in the Elementary .

ei I

School." Guidance Services in the Elementary School, James C. Hansen, Ed.
Washington, D:C.: American Personnel and QuidinTe7Ssociation, 1971,
p. 170.-



Most people Work and
are many reasons
why people work.

/Readiness Level



Most people work and there
are many reasons why people
work.

Family members perform work they
are capable ofperforming,
responsibilitieesare shared, and
the family is an interdependent
unit.

First Experience levet



AI

Most people work and there
are many reasons why people
work.

'T.

Family members perform work they
are capable of performing, respon-
sibilities are shared, and the family

\is an interdependent unit.

f

Lifestyles within a
community differ.

141.610010m.
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Most people work and there
arc many rea..;ons by people
work....

Lifestyles within a community differ.

Family members perform work
they are capable of performing,
responsibilities are shared.
and the family is an inter-
dependent unit.

Relationships exist between a
person's occupation and the
people with whom a person tends
to associate.

/Jg
Third Experience Level



Most people work and there
are manly reasons why people

work.

Family members perform work
they are capable of perform-
ing, responsibilities are
shared, and the family is an
interdependent unit.

Lifestyles with a community differ.

Relationships exist between a per-
son's occupation and the people
with whom a person tends to
associate.

orMo al principles are an integral
t of one's work Zife. .P

k
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Most people work and there
are many reasons why people

Family members perform work
they are capable of performing,
responsibilities are shared, and
the family is an interdependent
unit.

Lifestyles within a community
differ.

Relationships exist

Relationships exist between a per-
son's occupation and the people
with whom a person tends to associate.

1

Moral principles are an integral ,

part of one's work life.

between-desired life-
styles and career mone-.
tary'rewards.

-...N
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Most people wcrk and there are
many reasons why people work.

Relationships exist between a per-
son's occupation and the people with

Family members perform work they whom a person tends to associate.
are capable of performing,
responsibilities are shared, and
the family is an interdependent
unit. Moral principles are an integral

part of one's work life.

Lifestyles within a community
differ. Relationships exist between desired

lifestyles and career monetary ,

rewards.

Leisure-time activities and'inierests
may lead to a career, and one's career
may, in turn, affect the amount and
use of leisure time.

Sixth Experience Level



T

Introduction

f7

MAJOR CONCEPT: Work affects an individual's way of life, in that a
person is social being, an economic being, a family
being, a leisure being, and a moral being.

Teacher goals are offered to suggest directions in which the teacher
might proceed to set up learning environments to promote the children's
realization of the subconcepts. Teacher goals will be more generally
stated than pupil performance objectives.

As we are aware that an individual's wdrk affects his social,
economic, family, leisure, and moral being,,,the teacher challenge in this
dimension framework is to develob in each pupil a personal interest and
understanding of these interrelationships.

As soon as a child becomes aware that lifestyles differ he is
likely to pass judgment. Such judgment tends to lead to destructive pre-
judices. The purpose o,f this developmental sequence of subconcepts is to
avoid this judgment by building pupil appreciation of the material and
human characteristics of different lifestyles and of the influence of
career choice upon them.

_ .

In summary, teacher goals ever the experience levels shall be:

* 1. To encourage pupils to descObe the social,
economic, family, moral, leisure, and career
components of lifestyle.

2. To enhance pupil appreciation ofdifferences
in lifestyles.

.3. To guide experiences in which pupils may
exolbre and simulate career roles as they
ing.uence various components of lifestyle.



Readiness Level

+IAJOR'CONCEPT

Wor'k affects an individual's way
of life, in that a person is a
social being, an economic being,
a family being,,,a leisure being,
and a moral being.
/

SUBCONCEPT

Most people work and there are
many reasons why people work.

A simple definition of work is
needed. The teacher may want to
discuss what the children think
of ,as work and then

EXPAND PUPIL UNDERSTAND-
ING OF THE MEANING OF
WORK AS ANYTHING SPECIAL
A PERSON DOES.

A small child'Swork can be the
same as his play. The work of
someone who has been ill may be
to get better. Work need' not be
"hard". The teacher, may wish to

EMPHASIZE THAT EVERYONE,
YOUNG AND OLD, WORKS
WITH BODY OR MIND OR
BOTH.

/!. -)

Since workers are our daily helpers
in many ways, the teacher can

GIVE PUPILS.AN OPPOR-
TUNITY TO DISCOVER THE
VARIETY OF REASONS WHY
DIFFERENT PEOPLE WORK.

Besides being a way to earn money,
the work of adults produces goods
and'services which we all enjoy.
The teacher can

INCREASE PUPIL AWARE-
NESS OF REASONS WHY.
THEY THEMSELVES WORK.

Pupils may understand "to make
things", "to help", or "'to grow
up" as reasons for their work.



First Experience °Level

MAJOR CONCEPT

Work affects an individual's way
of life, in that a person is a
'social being, an economic being,
a family being, a leisure being,
and a moral being.

SUBCONCEPT

Family members perform work they
are capable of performing,
responsibilities are shared, and
the family is an interdependent
unit.

Drawing upon each pupil's intimate
family experience the. teacher can

BROADEN PUPIL UNDERSTAND -
ING OF THE WORK PERFORMED
BY MEMBERS OF THEIR OWN
FAMILIES; PARENTS, CHILD-
REN, AND RELATIVES, LIVING
OR DEAD.

Different types of work will be
represented by the cl`ks families.
Ah enrichment would be fb.

HELP THE CHILD-TO DE-
SCRIBE THE WORK OF THE
FAMILY WAGE EARNERS.

Families get 'along by cooperatiing
together, each making a special
/contribution. A teacher goal is to

DEVELOP PUPIL APPRECIA-
TION OF FAMILY NEEDS AND
HOW THESE ARE MET WHEN
FAMILY MEMBERS SHARE THE
WORK

Further, the teacher can

/4/

GIVE PUPILS AN OPPORTUNITY
TO SIMULATE FAMILY ROLES
AND EXPLORE THE INTER-
DEPENDENCE OF THESE ROLES.



If the teacher can provide a
simulation experience, an easy
corollary would be .to

LEAD THE CHILD TO
UNDERSTAND THE INFLU-
ENCE OF THE WORK OF
THE WAGE EARNERS UPON
OTHERS IN THE FAMILY
IN SUCH TERMS AS TIME,
CONVENIENCE, MONEY,
INTERESTS, AND
OPPORTUNITIES.

Since this is the category which
will include most children, it is
important to

INCREASE-THE CHILD'S
APPRECIATION OF THE
WO1K OF FAMILY MEMBERS
'WHO MAY NOT EARN A WAGE.

1



Second Experience Level

MAJOR CONCEPT

Work affects an individual's way
of life, in that a personjs a
social being, an economic being,
a family being, a leisure being,
and a moral being.

SUBCONCEPT

Lifestyles within a community
differ.

So that pupils can describe their
own lifestyle, the teacher may
need to

ELICIT AND FOCUS PUPIL
INFORMATION ABOUT THE
COMPONENTS OF THEIR OWN
LIFESTYLES IN SUCH
TERMS AS FOOD, CLOTHING,
HOUSING, ASSOCJATES,
RECREATION, AND MOBILITY.-

The teacher can use his own life-
style as a model, either like or
unlike the pupils', and

ENCOURAGE PUPILS TO
DESCRIBE LIFESTYLES
WHICH DIFFER FROM THEIR
OWN.

Examples might be taken
from Xining types--house,
trairer, apartment; from
locale--city, suburbs,
small town-, rural; from
age groups in their neighbor-
hoods--young families,
families with teenagers,
elderly persons.

Ideally, the teachur.Will be able to--

OFFER PUPILS OPPORTUNITIES
TO EXPLORE AND SIMULATE
DIFFERENT LIFESTYLES.



Third Experience Level.

MAJOR CONCEPT

Work affects an individual's way,
of life, in that a person is a
'social being, an economic being,
a family being, a leisure being,
and a moral being.

SUBCONCgfT

RelatidnShips exist between a

person'sOccupation and the
people with whom a person tends

. to associate.

Most of us can remember a special
task which made it possible for
us to meet new people. The

teacher may

HELP PUPILS TO IDENTIFY
SITUATIONS IN WHICH
THEIR WORK HAS LED THEM
TO MEET SPECIAL PEOPLE.

Since new friends often show 4,
person new things to do, the

.'teacher may ,
to

HELP PUPILS IDENTIFY
SITUATIONS IN WHICH
ASSOCIATES HAVE LED
THEM TO A SPECIAL KIND
OF WORK.

7

Sometimes an interesting task means
a good time together. Also, a
helpful co-worker can make a dull
or hard job seem easy. The teacher
may want to

OFFER PUPILS AN OPPOR-
TUNITY TO ASSESS THE
INTERRELATIONSHIP BETWEEN
AN INDIVIDUAL'S ASSOCIATES,
AND HIS WORK.

To illustrate the concept, the
teacher can

STRUCTURE AN EXPERIENCE
IN WHICH A PUPIL'S, WORK
MAY LEAD HIM. TO MEET
SPECIAL PEOPLE.



Fourth Experience Level

MAJOR CONCEPT
N

Work affects an individual's way
of life, in that a person is a
social 'being, an economic being,
a family being, a leisure being,
and a moral being.

SUBCONCEPT

Moral principles are an integral
part of one's work life.

Nine-year olds may
NOT have ever. considered
their "morals". They may assent
to certain things being wrong
such as cheating, lying, stealing,
or killing. The teacher should

DEVELOP POSITIVE PUPIL
UNDERSTANDING OF MORALS
AS OUR IDEAS OF WHAT IS
RIGHT, FAIR, AND HONEST

The teacher should

INCREASE PUPIL APPRECIA-
TION OF MORALS AS BASES
FOR ACTION.

ev-

The teacher may

GUIDE PUPIL INVESTIGA-
TION OF HOW SOCIETY. PRO-
DUCES AND DEPENDS UPON
MORAL PRINCIPLES.

The teacher may

ENHANCE PUPIL AWARENESS
OF MORALS WHICH ARE
OPERATIVE IN THE CLASS-
ROOM.



The morals which a_.worker

brings to a job influence that

job. SometiMes a worker is

refused for moral reasons.
Certain religious groups do

not shoot guns in wars. The

teacher may

STIMULATE PUPIL INTEREST
IN THE INFLUENCE OF AN
INDIVIDUAL'S MORALS"
UPON HIS WORK.

The teacher may wish to

PRt;TELY REFLECT UPON
PERSONAL MORALS WHICH

THE TEACHER EXPRESSES
AND EXEMPLIFIES FOR THE

PUP/LS.



Fifth Experience Level

MAJOR CONCEPT

Work affects an individual's way
of life, in that a person is a
social being, am economic being,
a family being, a leisure being,
and a moral being.

SUBCONCEPT

r01.1" Zr

Glamorous lifestyles are usually
widely publicized, and cite
attractive. But big libuses, big
cars, expensive clothing, and
jet travel cost agreat deal.
The teacher should

GUIDE PUPIL UNDER-
STANDING OF THE RELA-
TIONSHIP BETWEEN CAREER
MONETARY REWARDS AND THE'
FEASIBILITY OF A LIFE-
STYLE.

The teacher will want to

ENHANCE PUPIL APPRECIA-
`TtON-OF ATTRACTIVE

.CHARACTERISTICS OF LIFE-
STYLE WHICH DO -NOT
DEPEND UPON INCOME.-

Pupils may a3ready have experienced
a change in lifestyle resulting
from Job changes of the family wage
earners. The teacher can

?4

STRUCTURE AN EXPERIENCE
WHICH WOULD GIVE PL'ILS
A CHANCE TO PREDICT AND
ASSESS LIFESTYLE CHANGES
LIKELY TO RESULT FROM A
CHANGE IN INCOME FROM
LARGE TO SMALL AND FROM
SMALL TO LARGE.



Sixth Experience Level

MAJOR CONCEPT

Work affects an individual's way
of life, in that .a person is a
social being, an economic being,
a family being, a leisure being,
and a moral being.

SUBCONCEPT

Leisure-time activities and
interests may lead to a career,
and one's career may, in turn,
affect the amount and use of
leisure time.

Most people increase their know-
ledge and skill with hobbies or
leisure-time activities which
they can choose to do fairly often.
The teacher can

FOCUS PUPIL ATTENTION
UPON THE DIFFERENCE
BETWEEN TEMPORARY VERSUS
CONTINUING- LEISURE -TIME

ACTIVITIES.

There may be several interesting
examplfs which the teacher could
use to

- STIMULATE PUPIL DfiTEREST

IN LEISURE-TIME ACTIVITIES
OF OTHERS WHICH LED TO A
CAREER,

Another informative way to keep
pupil interest high would be to

PROVIDE AN OPPORTUNITY
FOR PUPILS TO EXAMINE
DIFFERENT LEISURE -TIME
ACTIVITIES CHOSEN BY
CLASSMATES.



Some jobs are more time-
consuming than others. The
teacher should

INCREASE PUPIL INFOR-
MATION ABOUT CAREERS
LIKELY TO OFFER MUCH
LEISURE TIME AND THOSE
LIKELY TO OF ER LITTLE.

Also helpful would be to

TAKE FIRST STEPS IN
CONSIDERING PERSONAL
FREEDOM AND,WHAT IT
MEANS IN CAREER AND
IN LEISURE TIME.
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Introduction
)MAJOR CONCEPT: Work affects an individual's way of life, in that a pe'rson

is a social being, an economic being, a family being, a
leisure being, and amoral being.

The pupil performance objectives for this Lifestyle Dimension
framework provide a pattern which includes several facets of a person's
individuality. The subconcepts offer a series of challenge's for dealing
constructively with ideas that might otherwise be considered cc troversial
or even taboo. An individual's lifestyle is a very personal thig, and
such notions as tastes, preferences, or inclinations need to be provided
with .a matter-of-fact atmosphere that accords them the dignity:and accep-
tance they deserve.

The teacher will do well
COGNITIVE to anticipate possible "trouble
DOMAIN spots" in this dimension. For

example, family.income and its
many implications could possibly
be a source of embarrassment or
an impetus for snobbery,,socializa-

AFFECTIPE ti on among peer cliques or adult ./

DOMAIN groups might have unpleasant con-
notations, and various defini-
tions of "morality", will probably
be implicit in children's comments
and behavior. Such topics can
also offer opportunities for help-
ing children develop some degree
of empathy, tolerance, and mutual
appreciation. Morality, social

1':;.17 1=TOR
ization7 money, opinions, and
emotions are obVious:land'normal
facts of life. Thy are more
likely to be positive aspects of
an individual's being and per-
spective if treated with intelli-
gent acknowledgement.



Readiness Level

MAJOR CONCEPT

Work affects an individual's way of life, in that a person is a social
being, an economic being, a family being, a-leisure being, and a moral
being.

),

SUBCONCEPT

Most people-wok anri tkere are many reasons whiff people work.

In the

In the

, the student will be able to

..name at least two ways peOple earn
their living.

. . relate at least two specific tasks
to the satisfaction of basic needs.

. state the difference between an
assigned task and an assumed task.

. . identify at least two ways class-
mates might help each other.

, the student will be able to

. explain why he would choose one S-chool
activity rather than another.

. . identify one s own abilities as rea-
sons for choosing a particular class-
room-task.

. . identify one's bwn interests as rea-
sons for choosing a particular class-

, room task4

/A/



. . .
describe how it feels to be tired of

a task, and what might be done about

the feeling.

. . . discuss why people might choose the

work they do.

the ' , the student willbe able to

. .
demonstrate how to get ready to carry
out a pafticular 'classroom task.-

4:

'



First Experience Level

MAJOR CONCEPT

Work affects an individual's way of life, in that a person is a social
being, an economic being, a family being, a leisure being, and a moral
being.

SUBCONCEPT'

Family member:30erforrl oork t;:, are eapable.of performing, reoponsibilities
are shared,anJ t,;Ic family an ii:/,r,lepencidnt unit.

t In the , the student will be able to

. . tell which members of the family could
use each of a given number of household
utensils for their usual purposes.

. . explain how each of a number of house-
hold tasks is important.to the family.

. . explain what talents or skills are re-
quired for a certain number of tasks
for the home.

. . name the occupations. of wage earners ih .

one's own family.

In the , the student will be able to

. . identify tasks for which he is respon-
sible at home.

. . state how the completion of a par-
ticular home task affects members
of the family. .



In the

. . describe how a specific change of
occupations did, or could, affect
the members of a worker's family.

report on particular occupational
tasks performed by the wage earners
of the family and how they relate
to the home situation.

, the student will be able to

. . . demonstrate the uses of a given number
of household utensils.



Second Experience Level

MAJOR CONCEPT

Work affects an individual's way of life, in that a person is a social
being, an economic being, a fanitty being, a leisure being, and a tribral

being. 4

SUBCONCEPT

Lifestple wi4W4r (.(w7,72i 11:7

In the , the, student will be able to

classify types of recreational activities
available in the community.

. . describe different kinds of housing in
the community.

. compile lists ofcts and services
. available lcillnIT-organized according
to specifiC categories.,

ti . describe at least two lifeStyles in the
community in terms of things owned and
activities experienced.

. identify the condition and behaviors of

.4, -7
.a character or family in a story or film
as an example of lifestyle.

. r

In the , the student will be able to

.*

analyze the contents of television
advertising with regard to the wants,
needs, and values of the intended
audience.

identify possible alternative occupa-
tions for the wage earners of one's
family from a given list of job de-
srintions.

/,'S



6.

. . cooperate i;iith a classmate in pre-

senting descriptions of their re-
spective families' preferences In
group recreation.

discuss the ilea of lifestyle in
terms of wants, needs, and resources.

0

I



Third Experience Level

MAJOR CONCEPT

Work affects an individual's way of life, in that a person is a social
being, an econogfic being, a family being, a leisure being; and a moral
being.

SUBCONCEPT

Relationships exist between a person's occupation and the people with whom
a person tends to associate.

In the

In the

, the student will be able,to

. . . classify a particular number of occupa-
tions according to the amount of inter-
personal activity that may be expectdd.

. gather data about social contacts between
people Who work together.

. . . name at least two occupations in wIlich
a' person would work .alone most of the
time.

. . name at least two occupations in which
a person would often be meeting new
people.

. . ..identify at least one local social or
recreational group whose membership is
based upon occupational affiliation.

the student will be able to

. . . identify a number of classmates who have
some interests similar tohis Own, and
who have some interests unlike his own.

. . "analyze his own-considerations of the
needs and interests of others.



CA

. . . discuss the importance of being able
to work with people of diverse in-
terests and'personalities.

. . identify peers who are of help to
him in particular situations.

. . relate an instance in'which a fri,nd
influenced his participation in an
activity.

classify one's regular playmates as
originating from school or from non-
school acquaintances.



Fourth Experience Level

ar

MAJOR CONCEPT.

Work affects an individual's way:of life, in that a person is a social
being,. an economic being, a family being, a leisure being, and a fr,ral
being.

SUBCONCEPT
,et

Moral principles are an integral part of one's work Zife.

In the

In the

5

, the student will be able to

. .:,. analyze at least two Possible courses of
action when,somecne makes a mistake or
fails to perform duties properly.

. . . locate moral Principles embodied by his-
torical, or fictional, characters.

. . identify orally., or in writing; at least
three terms which indicate specific. moral
considerations'.

. state at least one commonly acknowledged
moral maxim.

, the student will be able to
e

. . determine how one's own feelings of
rtght,and wrong affect his attitudes
and pefformance while working at a
specific task. '.

. expf,ain h6/ certain work conditions
conflict with one's feelings,of right
and wrong.

4



compare one's own feelings of right and
wrong with those of peers, characters
in stories, etc.

describe the bases for the validity of
one's own moral principles.

discuss how ideas of right and wrong
may change according to time or place.

discuss possible differences between
ideas of right and wrong which change
and those which do not.



C.

Sixth Experience level

MAJOR CONCEPT

al.

A

Work affects an individual's way of life, in that a person is a social
being, an economic being, a family being, a leisure being, and a moral
being.

I

SUBCONCEPT

L;2ioure,time act vi am! Lnteresto may lead to a career and one's,career
may, in turn affect t)i a-mont ant urv?'(,f leisure tir c.

In the , the student will be able to

. . classify a specified, number of occupations
according to skills which may%relate to
leisure-time activities.

. . describe how particular leisure-time in-
terestsmay lead to occupational consid-
erations:

. . classify a specified number of occupations
according to specific time requitemeats,
with implications for amounts of leisure
time. /

In the , the student will he able to

. . report about a hobby to the class, and
explain how aptitudes for it may be of
help in thinking about a career.

. . relate one's own out-of-school interests
to school work.

. . de'scribe how certain school activities
helped to develop or to enhance an out-
side interest.

a



4

Fifth Experience Level

-MAJOWTONCEPT

Work affects an individual's way of life, in that a person is a social
being, an economic being, a family Being, a leiSure being, and a moral .).!).

being.

subCONCE7

RelationAhipfT lifest-y and career monetary rewards.

In the , the student will be able to

. . identify conditions of family well-
being and theinNrelationship to wages

pearned. r-

. classify a speciftgd number of occupa-
tions according to expectations for
monetary gain.

. compare the modern ideas of wants, needs,
and luxuries with those of earlier times.

. . compare the ideas of wants, needs, and
luxuries in the local community with
those of people in other parts of the .

world.

In the , the student will be able to

. . relate the idea of purchasing power
to one's own values and needs.

. . describp.at least two possible life-
styles that could be'nmintained with=
in a given income.

. . discuss how needs may be met differently
Within two or more different incomes.

A

I



In the , the student will be able to

. . . demonstrate skills related to a.holitby or
other out-of-school interest.

4

7'



Self Development
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INDIVIDUALS DIFFER IN THEIR .INTERESTS, APTITUDES, VALUES, AND
ACHIEVEMENTS.

AN. UNDERSTANDING AND ACCEPTANCE QF SELF IS IMPORTANT.-

SOCIAL, ECONOMIC, XDUCATIONAL,.AND CULTURAL FORCES INFLUENCE
SELF DEVELOPMENT.
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Introduction to Self Development Dimension

AN UNDERSTANDING AND ACCEPTANCE OF SELF IS IMPORTANT.

SOCIAL, ECONOMI& EDUCATIONAL, AND CULTURAL FORCES INFLUENCE
SELF DEVELOPMENT.

t

INDIVIDUALS DIFFER IN THEIR INTERESTS, APTITUDES, VALUES, AND
ACHIEVEMENTS.

t,

The three major concepts in the Serf DeveloOmaritDimension provide
three perspectives on the growth of the individual person.

fhe,first of these considers the individual largely from what might
be called an internal view. Physical, social, and emotional development

* ProYide one with his own unique being, and, as various roles are.exper,
ienced and as interests and competencies acquire.increasing significance,
he begins to relate his self awareness to the pOssibilities of eventual
career preferences.

;

In. the second sense, the self is studied more from the standpoint
of the effects resulting. -from external forces. For this purpose, four
influences are identified--social, economic, edUcational, and cultural. "

Each of these is considered individually under a.single'subconcept, and
also as actively interrelated' with each.other as parts of the total environ-
ment. . Change is acknowledged as a natural condition in both the environment
and the self.'

Thirdly, the study of self concentrates upon the differences among
individuals. These differences are divided into the areas of interests,
aptitudes,'values, and achtRvements, and are treated both separately and
as mutual concerns. As f"as possible, the context for these ideas is
their relationship to the individual's perfOrmances of tasks and activities
with eventual, consideration given in the.direction of possible occupational
preferences.

Wherever the teacher may bmperating within the Self Development
Dimension,the opportunity for encouraging healthful attitudes toward one-
self and others is always present. Acknowledgement and acceptance of dif-
ferences is as essential to the human condition as is the enjoyment and
familiarity of characteristics held in common.
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Self Development

U

AN UNDERSTANDING AND ACCEPTANCE
OF SELF IS IMPORTANT.
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Introduction

An intelligent choice of an eventual. program of career orienta-
tion. and preparation rests upon two basic conditions: (1) a broad

acquaintance with both general and specific expectations offer9d by the
world of work; and, (2) an active awareness and control of one's own
total being. Thus, an individual's knowledge of and attitude toward
himself are of paramount importance for his emerging preferences
regarding possible career choices. This dimension framework is con-
cerned with the development of self-understanding and acceptance.

The subcon-
cepts consider the

s.,r; individual's growth
_C/\-4-77'q,sJu c physically, intelltc-

r/r, tually, emotionally, and
socially. Through the fifth

'experience level, the ideas of
maturation and increasing aware-
ness are treated without partic-

ular career context. At the
sixth experience level, self-

knowledge and acceptance are re-
lated to career pre-

ferences.

Two other
major concepts are contained

in the Self Development Dimen-
sion. One of these involves the

diverse environmental forces which affect pdrsonal gr th, and the
s. Each

of these other major concepts is treated in a arate dimension
framework.

other deals with the differences which exist among in
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Awareness of oneself within
the context of the family
structure is impvrtant.

4ti/
Readiness Level
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Awareness\of-/oneself within
the context of the family
structure is important.

. .

An.individual experiences
various rolesfriend, student,
group member, etc.

Fiist Ex eilence Leve



7
Awareness of oneself within
the context of the family
structure is important.

An individual experiences
various roles--friend,
student, group member,.etc.

4

4,,,,I,100/4014

sh. JRc

There are certain physi-
cal, social, and emotional
characteristics'which Make
an'indipidual unique.

192. ck.
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AwarenesS of oneself within the
context'of the fApily structure
is important:

An individual experiences various
roles--friend,'student, group
member, etc.

There are certain physical, social,
and emotional characteristics which
make an individual unique.

5

An individual's feelings relative
to happiness, fear, anger, loneli-
ness, etc., are diverse.

4

/93
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Awareness of oneself within
the context of the family
structure is important.

An individual experiences
various roles--friend, stu-
dent, group member etc.

. There are certain physical,
social, and emotional character-
istics which make aivindiyidual

"unique.

An individualis feelings relative
tb happinessoffear,ganger, lone-

. lineSs, etc., are diverse.

A person's membership in a group
affects the group as welt &s
himself. % .

r
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Fourth Experience Level;
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Awareness of oneself within the
context of the family structure
is important.

AnvinvAidual experiences various
'rees-7friend, student, group
imember, etc.

4

-.

There are certain physical, social,
and emotional characteristics
0.1hich make in inlividual unique.

An individual's feelings relative
to happine'ss, fear, anger, loneli-
ness, etc., are diverse.

A person's membership in a group
affects the group as well as
himself.

Alb

Interests and abilities mature
and change as well as one's
physical being.

Fifth Experience Level



Awareness of oneself within the
cOlitext of the family structure
is important.

An individual's feelings relative
to happiness, fear, anger, loneli-
ness, etc., are diverse.

An individual experiences va A person's membership in a group
roles--friend, studOlt, group affects the group as well as
member, etc. himself.

There are certain physical, social,
and emotional characteristics which
make an individual unique.

'Interests and abilities mature:and
change as well as one's physical
being.,

There is a relationship between an
knowledge e-and acceptance

of self and his career preference.

/ -
Sixth Experience Leve
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Introduction

TERI-

MAJOR CONCEPT: An understanding and acceptance of self is important.
4

Teacher goals are offered to suggest directions in which the
teacher might proceed to set up learning environments to promote reali-
zation of the subconcepts by thechildren. Teacher goals are more
generally stated than pupil performance objectives.

Elementary children have usually outgrown the extreme self-
centered but non-reflective behavior characteristic of early childhood.
Though they have interests in other people and things, they may ncit yet
know how to think of themselves purposefully. Searching ansvers to the
question, "Who am I?", have probably been intuited or felt_rather than
explored and expressed.

The goal for teachers seeking to realize this major concept fn
the classroom is to develop in each child an informed and worthy idea
of himself. In-summary, the teacher will strive to

1. expand the child's understanding-of
characteristics which make him a
unique individual.

2. encourage the child to explore his
powers to charge hims1/4.1f.

3. give the child ar opportunity to apply
self-knowledge to present activity
choices or career preferences.

S

$



Readiness Level

MAJOR CONCEPT

An understanding and acceptance
of self is important.

SACONCEPT

Awareness of oneself within the
context of the family structure
is important.

A.first step in a child's gaining
of self respect is having others
interested in getting to know him.
Away to become better acquainted
into

ENCOURAGE THE PUPILS
TO DESCRIBE THE MEMBERS
OF HIS FAMILY.

Pupils do a' lot of things within
their families. The teacher can

GIVE PUPILS AN OPPOR-
TUNITY TO DEMONSTRATE
THINGS THEY LIKE TO DO
WITH OTHERS IN THEIR
FAMILY.

Pupils will soon realize tdat some-
one-has a baby sister, another a
big brother, anther is an only
child, another lives with grand-
mother. Each family has advantages.
The teacher may wish to find ways to

ENHANCE PUPIL APPRECIA-
TION OF DIFFERENCES IN
RAMILY STRUCTURE.

You may have heard of many contri-
butions which small children make
to their fami.lies.. Examples: "I

smile when Daddy takes my picture.
I dress myself. I put away my toys
AND the baby's." The teacher cane'

STRUCTURE EXPERIENCES TO
SHOW WAYS TO COOPERATE
IN THE FAMILY.



First Experience Level

MAJOR CONCEPT

An understanding and acceptance
of self is important.

SUBCONCEPT

experi.ences various
rolesfriend, stu,' grow,
rnember, etc.

Besides his family'identity, the
pupil can recognize himself in
outside social relationships
such as pupil, friend, patient,
patron, church member. The
teacher can

LEAD THE PUPIL TO
RECOGNIZE. THE MANY
SOCIAL RELATIONSHIPS
HE HAS BEYOND THE
FAMILY.

Friendship,telonging, and
accepting responsibility increase
our self acceptance. The teacher
may strive to

STRENGTHEN THE CHILD'S
APPRECIATION OF WAYS
IN WHICH HIS SOCIAL
CONTACTS HELP HIM.

111

Roles expeVienced by class members
can be shared. Examples: "This
is how I play ball after school.
This is how I walk the dog. This
is how I carry groceries." The
teacher can

STRUCTURE EXPERIENCES IN
WHICH ROLES OF INDIVIDUAL
CLASS MEMBERS CAN BE SHARED
OR TRIED OUT BY OTHERS.

To stimulate pupils to experiment
with new roles; the teacher can

';

INCREASE INTEREST IN
ROLES FKLED BY OTHER
INDIVIDUALS INCLUDING
ADULTS.



Second Experience Level

MAJOR, CONCEPT

Ah understanding and acceptance
/6f self is important.

SUBCQNCEPT

There are certain physical, social,
and emotional characteristics,
which make an'individual unique. S \t"

For pupils to progress toward
mature self acceptance, they
need the best possible under-
standing of their own individual-
izing characteristics. The
teacher will want to

LEAD CHILDREN TO
RECOGNIZE AND ACCEPT
THEIR OWN PHYSICAL
CHARACTERISTICS AND
THOSE OF CLASS MEMBERS,

and

LEAD CHILDREN TO
RECOGNIZE AND ACCEPT
THEIR OWN SOCIAL
CHARACTERISTICS AND
THOSE OF, CLASS MEMBERS,

LEAD CHILDREN TO
RECOGNIZE AND ACCEPT
THEIR OWN EMOTIONAL
CHARACTERISTICS AND
THOSE OF CLASS MEMBERS.

(I/ ,
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The teacher may profit from includ-
ing himself/herself in these assess-
ments of characteristics.

r

Special skills are needed for the
acceptance of individual differences.
The teacher may attempt to Jtructure
experiences, perhaps even ,Tvise
some classroom procedures to

INCREASE UNDERSTANDING,
SHARING, PATIENCE, AND
COOPERATION AMONG CLASSMATES.

The teacher may also wish to

ASSIST STUDENTS IN BEGINNING
T1 APPRECIATE THE DIFFERENCE
BE1WEEN CHARACTERISTICS WHICH
CAN BE CHANGED AND THOSE
WHICH CANNOT.

4



Third Experience Level

O

MAJOR CONCEPT

An understanding and acceptance
of self is important.

SUBCONCEPT

An individual's feelings relative
to happiness, fear, anger, Zone-
llness, etc., are diverse.

In order to explore this subcon-
cept, pupils need to focus their
attention upon the range of their
feelings and,be able to describe
them. The teacher may

INCREASE PUPIL AWARE-
NESS OF THE RANGE AND
VARIETY OF FEELINGS
WHICH HE EXPERIENCES.

Many pupils will be aware of a
Past feeling which has now
changed; e.g. "I used to be
afraid of lightning. Now I don't
worry about it." This informa-
tion is helpful. The teacher can

_BROADEN PUPIL UNDER-
STANDING OF SITUATIONS
TOWARD WHICH HIS FEEL-
INGS HAVE CHANGED.

A
-

When others--parents, peers, idols- -
have feelings different from the
child's own, he needs to be able to
cope with these differences. It is
important for/the teacher to

GIVE PUPILS AN OPPORTUNITY
TO COMPARE THEIR INDIVIDUAL
REACTIONS TO THE EXACTIONS
OF OTHERS REGARDING CERTAIN
EXPERIENCES,

4



Strong feelings can be upsetting.
Pupils may not know what to do
with them. The teacher can act
as a guide to

and

LEAD PUPILS TO DISCUSS
WHEN AND HOW FEELINGS
CAN BE EXPRESSED,

FOCUS PUPIL ATTENTION
UPON WHEN AND HOW
FEELINGS CAN BE CON-
TROLLED.

ti

Good rapport with the class comes
if the teacher will

SHARE HER/HIS OWN
FEELINGS REGARDING
CERTAIN EXPERIENCES.



Fourth Experience Level

MAJOR CONCEPT

An understanding and acceptance
of self is important.

SUBCONCEPT

A rerson's membership
in a group affects
the group as well,
ao

4

For an experiential ,

basis fop' under-
standing and appre-
ciating this vbconcept,,
the teacher should strive to

ORGANIZE THE CLASSROOM
'GROUPS TO AFFORD DIVERSE
AND CHANGING MEMBERSHIPS.

Nine year olds belong to kouts,
4-H, music, dance, and athletic
groups. They enjoy organizing
their own clubs. The teacher
will want to

STIMULATE PUPIL INTEREST
IN GROUPS TO WHICH THEY
BELONG OR MIGHT BELONG,

and,

r

rt.

ENRICH PUPIL UNDERSTAND-
ING OF THE ADVANTAGES AND
DISADVANTAGES OF GROUP
MEMBERSHIP.

Within a group, members can assume
different roles. The teacher can

06.

STRUCTURE AN EXPERIENCE
IN WHICH PUPILS MAY TRY
OUT DIFFERENT ROLES IN
THE SAME GROUP.



6

AlsO helpful is to

t

EXPAND PUPILINFOR-
MATION ABOUT THE MANY
DIFFERENT TYPES OF
SOCIAL GROUPS.

.?

4

Pupils can draw useful information
from their previous experiences.
with groups. The teacher may wish

to

LEAD PUPILS TO EXPLAIN
WHY A GROUP MAY SEEK A
SPECIAL MEMBER AND WHY
AN INDIVIDUAL MAY SEEK

A SPECIAL,GROUP.



4

Fifth Experience Level

MAJOR CONCEPT.

An understanding and acceptance
of self is important.'

SUBCONCEPT

Interests anci abilities mature
Ind change as well as one's

being.

Within the classroom, the teacher
will want to

ESTABLISH AN ATMOSPHERE
OF ACCEPTANCE AND COOPERA-
TION REGARDING PERSONAL
CHARACTERISTICS BEYOND
THE CONTROL OP THE
INDIVIDUAL.

Self acceptance implie3 under-
standing of one's own growth and
change. Building upon the natural
enjoyment of reviewing ''how I used
to be," the teacher can

. INTEREST PUPILS IN DESCRIB-
ING THEIR INTERESTS,-ABILI-
TIES, AND PHYSICAL CHAR-
ACTERISTICS AT DIFFERENT
AGE LEVELS,

and

EXPAND PUPIL UNOERSTSTANDING
OF THOSE INDIVIDUAL INTERESTS,

.ABILITIES, AND PHYSICAL
CHARACTERISTICS WHICH HAVE
CHANGED AS A RESULT OF PER-
SONAL PLANNING.

As an exercise in trying out self
knowledge, the teacher may

GIVE PUPILS AN-OPPORTUNITY
TO PREDICT CHANGES WHICH
ARE LIKELY TO OCCUR,IN
THEMSELVES IN THE FUTURE.

To help secure understanding of the
,subconceot, the teacher can

(S

PROVIDE AN EXPERIENCE IN
WHICH PUPILS MAY BE LIKELY
TO UNDERGO A SMALL BUT
OBSERVABLE CHANGE IN INTERESTS,
ABILITIES, OR PHYSICAL
CHARACTERISTICS.



Sixth Experience Level

MAJOR CONCEPT

An .understandf and acceptance
of self is-important.

SUBCONCEPT

There is'a relationship between
. an individual's knowledge and

acceptance 4f self and his
- career preference.

Some_students keep so busy they
hardly think of taking time to
reflect about themselves.
Purposeful efforts must be made
to acquire self knowledge. The

teacher will try. to

STRENGTHEN. STUDENT
UNDERSTANDING OF. THE
IMPORTANCE OF KNOWING
WHAT ONE CAN DO AND
WHAT ONE LIKES TO DO,

and

INCREASE PUPIL INFOR-
MATION ABOUT WAYS
PERSONS CHOOSE A CAREER.

To provide practice, the teacher
will wantto

GIVE PUPILS AN OPPOR-
TUNITY TO MATCH SELF
KNOWLEDGE WITH PRESENT
CAREER.PREFERENCES.
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Introduction
I

MAJOR CONCEPT: An understanding and acceptance of self is important.

The pupil performance objectives for this first Self Development
major conceptprovide a framework for defining and analyzing the self
in ,terms of physical, social, and emotional characteristics. Each of
these aspects is treated. separately and in connection with the others.
In addition, some attention .is directed to maturation and 'the eventual
relationship of self awareness to career preferences.

While. the objectives generally, emphasize consideration of one-
self as an individual, it is inevitable that comparisons among members of
tOi. group will arise. The second experience level, for example, deals ,

with characteristics that make
an individual unique--a situa-

rOGNI.PVE ttonyhich must certainly tOce
DOMAI into account those same ch

acteristics as embodied by
others.' °Any such Comparison's

AFFECTIVE should certainly be acknow-

, DOMAIN ledged in a gentle, non-eval-
uative manner which will help
childreh to develop a resilience
to accept differences as. merely
different rather than as better
or worse.,

Please remember that
each experience level introduces
objectives dealing with a new
subconcept,,,but tnat objectives
from previous levels can and
should be utilized as practicable.

PSYCHOMOTOR
DOMAIN

4
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MAJOR CONCEPT
,5

Readiness Level

An understanding and acceptance of self is important.

SUBCONCEPT

Awareness of oneself the context of the family structure is
;important.

In the

In the
4

4

, the student will be able to

name the members of one's family
and their positions in the group.

describe members of one's family
according to relative size, hair
color, etc. ;

identify. the members of a family
in a particular story or film.

the student will be able to

. tell ways in which members of
thg family depend upon oneself.

. . . explain how one depends upon
each of the -other members of
the family.

)

. discOss the identity of parent-
'offspring relationships of other
animals as examples, of family
structures.

. . . take part in a dramatization of
"playing house".

a

4

0



In the , the. student will be able tb

r

4

. pantomine a behavior of at least
one other member of one's family.

t



First Experience Level

MAJOR CONCEPT

An understanding and acceptance of self is important

SUBCONCEPT

An individual experiences various roles--friend, student, group member, etc.

In the

In the

, the student will be able to

. . . define at least three family
relationships in terms of
titles (son, neice etc.).

. . . identify relationships between
characters in a story or film.

. . . define roles played by indi-
viduals in a. story or film.

. . . name a number of different
roles performed by a member
of one's family during an
average day.

, the student will be able to

. . . describe the relationship of
self with relatives other than
members of the immediate family.

. . . cooperate with classmates in
carrying out a classroom activity.

. . . report on one's roles in dealing
with at least two different com-
munity workers.

. . . name at least two different roles
one performs during a day at school.

/



In the , the student will be able to

pantomine oneself in particular
relationship with an adult
worker in the community.,

pantomine family member
behaviors in specified
situations.



Second Experience Level

MAJOR CONCEPT

An understanding and acceptance of -lf is important.

SUBCONCEPT

There are certain physical, social, and em.)tional characteristics which
make an individual unique.

In the

In the

. the student will be able to

. . . classify members of the class
according, to color of eyes or
hair(' etc.

. . . identify classmates who enjoy
working alone and who enjoy
working with groups.

. . . tell how one can recognize
certain people, animals, etc.

. . . identify a specific emotion as
.embodied by a character in a
story or film.

, the student wil) be able to

. . . compare a specified list of
bodily measurements of the
members of the class.

. . . distinguish which of one's own
physical characteristics are
similar and different with
respect to those of most class-
mates.

)

t



In the

4

. compare the feelings of_
oneself and of classmates
concerning characters or
events in a story or film.

. . . discuss things that are
exciting, sad, pleasant, etc.

, the student will be able to

. perform a specified number of
simple physical exercises of
\strength or endurance.



7 1

Third Experience Level

,MAJOR CONCEPT

An understeding and acceptance of self is important.

SUBCONCEPT

An,individual's feelings relative to happiness, fear, anger, loneliness,
etc., are diverse.

IIPIn the , the student will be able to

In the

. . . distinguish between being
frightened and being
startled.

. . . identify emotions expressed
by characters in a story or
film.

. . . illustrate emotional expres-
sions by collecting and dis-
playing relevant pictures of
people.

the student will be able to

. . . explain hnw a particular story
or experience frightened (or
excited, etc.) him.

. . . cooperate with a classmate in
keeping track of conditions
which result in displeasure
among their classmates.

/



. . cooperate with a classmate
in keeping track of conditions
which result in pleasure among
their classmates.

. . discuss how it feeds fb be
angry, fearful, lonely, etc.

. .-discuss ways in which particu-
lar emotions can be expressed.

In the I , the student will be able to

. . pantomine a person who is
angry, fearful, lonely, etc.

. . demonstrate an activity which
he enjoys, or does not enjoy.

410
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Fourth Experience Level

MAJOR CONCEPT

An understanding and acceptance of self is important.

SUBCONCEPT

A person's membership in a group affects the group as well as himself.

$

In the

In the

, the student will be able to

. . ..describe types of persons
who are likely to belong to
at least two specified types
of groups.

. . . categorize-a given list of
different community groups
according to their activities;
their membership requirements.

. . . describe the activities of, an
out-of-school group to which
one belongs.

, the studebt will be'able to

. . identify at least. one way in
which one's classmates influ-
ence one's achievements or
feelings.

. . report on one's contribution
to the functions of an out-of-
school group.

discuss the relationship of
individual and group needs in
school, home, etc.



In the

. . . name the groups to which.one
belongs or would like to belong,
and why.

. . . "sell" oneself as a prospective
member to a particular group --
real or imaginary.

. . . cooperate in forming various
subgroups within the'class.

. . . operate as a committee member
for a given activity.

, the student will be able to

make displays to encourage membership
in diffelknt groups.

a



Fifth Experience Level

MAJOR CONCEPT

An understanding and acceptance of self is important.

SUBCONCEPT

Interests and abilities mature and.change as well as one's physical
being.

In the

In the

, the student will be able to

diagram various types of
measures of physical strength
and endurance among members
of the class.

I

list types of personal growth
and di.7;tinguish those which,
have a stopping point and those
that keep on going.

. . . compare the free-time playground
activities of first (or second,
etc.) graders with those of one's
own age group.

, the student will be able to

. . ieentify which of one's
interests have charged and
which have remained-bnchanged .

over a certain period of time.

. . . discuss changes in his academic
abilities over a certain period
of time.



describe changes in his
physical skills over a
certain period of time.

propose possible changes in
his abilities and interests
within a given expectation
of time.

distinguish between signifi-
cant and insignificant changes
in oneself.

. . compare one's physical measure-
ments with those of earlier
years.

. . recall a hobby, or other activity,
in which he is no longer interested.

In the , the student will be able to

. . demonstrate recently
achieved physical skills.

I



4.0

MAJOR CONCEPT

Sixth Experience Level

(
An understanding and acceptan6e of self is important.

SUBCONCEPT

There is a relationship between an individual's knowledge and acceptance
of self and his career preference.

In the , the student will be able to

. . . categorize a numbercif, skill
requirements according'to
job families.

-.111.-_

describe at least two physical
characteristics which may be
required by a large number of
occupations.

In the the student will be able to

&

. . . relate one's own physical
characteristics to a given list
of possible career choices.

. . . explain how each of a specified
number of occupations would
probably be unsuitable for
oneself.

9

. . . identify one's own present level
of academic skills development,
and locate areas in need of
improvement.

. . , distinguish a basic rank order in
one's own present' scale of values.,

1.



In the , the student wi'l be able to

. . demonstrate one's own present
level of development irra
specified number of physical
skills.
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Introduction

As an individual grows and matures, he should become aware of the
external forces which influence self-development. This dimension frame-
work is concerned with these factors and with helping the student assess
their importance in his own individual development.

The subconcepts
consider the effects

vr`nz,s4rri of money and other
econdmic forces, schooling,

cultural patterns, and the values
and expectations of others upon

the individual's perception of him-
4 self and his world. At the fifth

experiende level consideration
isoat-only given to the effects

of external"forces on the
individual and his

development, but also
to the effect that
the individual has

upon his environment
and possible change.

Three major concepts make up the Self-Develgpment Dimension. In

addition to the major concept now being pre'sented, another major concept
deals with the development of self-understanding and acceptance. A

third major concept is -concerned with the differences which exist among
individuals.

S.



An invi,!ual is influenced
h7 other rer.w

Readiness Level



An individual is influenced
by other people.

The school can provide an
opportunity to enhance
self-development.

First ExperienceExperience Level



An individual is influenced The school can provide an oppor-
tunity to enhance self - development.

by other people.

An individual's feelings and
the feelings of others relate
to commonly held beliefs and
customs.

Second Experience Level



An individual is influenced
by other people.

The school can provide an oppor-
tunity to enhance self-development.

An individual's tellngs and
the feelings of others relate
to commonly held beliefs and
customs.

NIStO
Ow LV

Groups outside of school influence
an individual's personal develop-
ment.

.1.3e

Third Experience Level



An individual is influenced
by other people.

An individual's feelings and the
feelings of others relate to com-
monly held beliefs and customs.

1!

The school can provide an Groups outside of school influence
opportunity to enhance an individual's personal develop-
self-development. ment.

An individual is influenced
by economic forces.

44
`
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Fourth Experience Level



An individual is influenced by
other people.

The school can provide an oppor-
tunity to enhance self-development.

An individual's feelings and the
feelings of others relate to com-
monly held beliefs and customs.

Groups outside of school influence
an individual's personal develop-
ment.

An.individual is influenced by
economic forces.

Changes in an individual influence his
environment and changes in environ-
ment influence him.
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Fifth Experience Level
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An individual is influenced
by other people.

The school can provide an
opportunity to enhance'self-
development.

An individual's feelings and
the feelings of others relate
to commonly held beliefs and
customs.

Groups outside of school influence
an individual's personal develop-
ment.

An individual is influenced by
economic forces.

Changes in an individual influence
his environment and changes in
environment influence him.

An individual's values and personal
goals are influenced by the values
of other people.

Sixth Experience Level
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Introduction

TIE

MAJOR CONCEPT: Social, economic, educational, and cultural forces
influence self-development.

Teacher goals are offered to suggest erections in which the
teacher bight proceed to set up learning environments to promote the
children's, realization of the subconcepts. reacher goals will be more
generally stated than pupil performance objectives.

The child needs security in the social, economic, educational,
and cultural environments. So that these do not threaten, the child
needs ways to insbre'social, economic, educational, and cultural well
being for himself and others. Such security can happen if the maturing
individual can understand how these environments tend to mold him. Under-
standing advances the possibility of exercising control and choosing the
most advantageous ways to participate in sbcicty, economy, education, and
culture.

Mans social, economic, educational, and cultural forces are beyond
the control ofi the child. However, the role of the teacher.in developing
this major concept is mainly to .

1. sharpen(pupil awareness of social, economic,
.educational, and cultural influences upon
each individual.,

2. broaden each pupil's'understanding of how he
influences others by his participation in
society, economy, education, and culture.

3. provideprovide opportunities for each pupil to explore
elementary ways of controlling and coping with
social, educational, economic, and cultural forces
as these affect his self-development.



Readiness Level

MAJOR CONCEPT

Social, ecommic, educational,
-and cultural forces infludme
self-development.

SUBCONCEPI

An individual is influenced by
others.

Teaching this subconcept is a
question of making social inter-
actions conscious and non-
threatening occasions for'the
child. The teacher may

and

FOCUS THE CHILD'S
ATTENTION UPON PEOPLE
WHOM HE. MEETS FRE-
QUENTLY, 4

HELP PUPILS CATEGORIZE
THEIR ACQUAINTANCES- -
FAMILY, FRIENDS, TEACHERS,
WORKERS, AND THOSE THEY
KNOW INDIRECTLY, SUCH
AS TELEVISION PERSON-
ALITIES.

.;',5

Since others can influence us and
make us feel happy, sad, safe ,4

mad, etc., the teacher might wish
to

LEAD CHILDREN TO IDENTIFY
WAYS THAT OTHERS MAKE
THEM FEEL.

The children will be able to observe
,ttie way their own behavior influences
others. What reactions result from
invitations versus rejections, talk
versus silence, sharing versus self-
ishness, courtesy versus, rudeness?

BROADEN PUPIL UNDERSTANDING
OF HOW THEY THEMSELVES
INFLUENCE OTHERS.



INTEREST CHILDREN IN THE So that the pupil can define him-
CHAIN REACTIONS OF INFLU- self apart from others, the teacher
ENCE, can

such as, "If Mother is happy with
me, I might make someone else
happy. If someone makes me mad,
I may kick the dog, etc."

k

PROVIDE EXPERIENCES OF
THE ADVANTAGES OF SOME-
TIMES BEING ALONE.

e.

re
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First Experience Level

MAJOR CONCEPT

Social, economic, educational,,,
and cultural forces influence
self-development.

SUBCONCEPT

The school can provide an
opportunity to enhance self-
development.

The possibility of the school
to enhance self-development is
greatly increased if the
teacher can

PROVIDE LONG PERIODS
OF INDIVIDUALIZED
INSTRUCTION,

as well as

STRUCTURE FLEXIBILITY
IN CLASSROOM GROUPING.

Little can be leat'Od well with-
.

out practice. To enhance self-
idevelppment, the school must

GIVE THE CHILD MANY
OPPORTUNITIES TO
PRACTICE SELF-RELIANCE.

3

As the school is rich in social
opportunities, the teacher can

OFFER AMPLE OCCASIONS
FOR CHILDREN TO DEVELOP
CLASSROOM FRIENDSHIPS.

School is not an end but a way.
Ideally the classroom Walls are
not real: Let us

USE SCHOOL AS A MEDIUM
THROUGH WHICH THE CHILD
MEETS NEW AND MEANINGFUL
PERSONS, PLACES, AND
THINGS.



Insofar as positive self-develop-
ment is related to free choice,
the teacher can

GIVE THE CHILD OPPOR-
TUNITIES FOR FREE CHOICE
AMONG ACTIVITIES AND
GROUPS WITH WHICH TO
WORK.

If children feel uncomfortable
with school assignments, the
teacher can try to

STRENGTHEN PUPIL UNDER-
STANDING OF THE ADVAN-
TAGES OF PARTICIPATING
IN SCIOOL ACTIVITIES
WHICH THEY DO NOT FREELY
CHOOSE.

.co

Success grows out of encouragement.
The careful teacher will

INSURE EACH CHILD THE
CHANCE TO FEEL GOOD
ABOUT HIS PERFORMANCE IN
SOME SCHOOL ACTIVITY
EACH DAY,

whether that activity be social,
physical, or academic.



Second Experience Level

MAJOR CONCEPT

Social, economic, educational,
and cultural 'forces influence
self-development.

SUBCONCEPT

An 'individual's feelings and the
feelings of otheris relat4 to
commonly held beliefs and customs.'
\ .

Though seven year olds partici-
pate in beliefs and customs, the
ideas are probably vague. The
teacher can

LEAD CHILDREN IN RECOG-
NIZING SOME COMMON
CUSTOMS--SOCIAL CUSTOMS
SUCH AS COURTESY, FAMILY,
PATRIOTIC, AND RELIGIOUS
,CUSTOMS.

ENCOURAGE PUPILS TO
RELATE CUSTOMS TO
THINGS WHICH WE BELIEVE.

Pupils who have this under-
standing will be able to say,
"We say 'thank you' because

; we salute the flag
because ; we celeLrate

, Martin Luther King's birthday,
Hanna uh because , etc."

Individuals have special feelings
about beliefs and gotoms,because
personal trusfiand-Values are
invested in thfm. The. teacher may

GUIDE CHILDREN IN DESCRIB-
ING AND.UNDERTANDING
THEIR FEELINGS WHEN ACCEPT-
ING AMU PARTICIPATING IN
COMMON-BELIEFS AND CUSTOMS,

and

WHEN CONFRONTING 'BELIEFS
AND PRACTICES WHIn ARE.
HARD TO ACCEPT OR
FERENT FROM THEIR.OWN.-



Third Experience Level

Ta

MAJOR CONCEPT

Social, economic, educa-
tional, and cultural forces
influence self-development.

SUBCONCEPT

Groups outside of school
influence an individual's
personal development.

Many societal groups con*
tributing to the self-
dev6opment of the child are
outside of school. The teacher
can

HELP CHILDREN TO IDENTIFY
GROUPS OUTSIDE OF SCHOOL
WITH WHICH THEY HAVE
FREQUENT CONTACT.

These may be family; friends;
neighbors; clubs; local, state, or
federal government; churches;
businesses; industries; or others.

A group's influence can depend
upon whether it is organized and
how it is organized. The teacher
may

BROADEN PUPIL UNDER-,
STANDING OF THE DIF-
FERENCE BETWEEN ORGAN-
IZED AND UNORGANIZED
GROUPS,

..).,/

example: Cub Scouts as compared
to the kids you see at the play-
ground; and

BETWEEN CHILD-LED AND
ADULT-LED GROUPS.

Groups eiert their.influence in
numerous ways and deserve different
types of response. The teachOkcan

STIMULATE PUPIL INTEREST
IN THE WAYS IN WHICH
GROUPS INFLUENCE THEM
AND THE WAYS THEY RESPOND.



The teacher might wish to

STRUCTURE EXPERIENCES
IN WHICH CHILDREN CAN
EXPLORE BEHAVIORS FOR
COPING WITH DIFFICULT
OR DIFFERENT BELIEFS
AND CUSTOMS.

Family, society, and school exert
pressures upon the child to con-
form to simple everyday procedures.
The teacher might wish to

)2Y/

EXAMINE WITH CHILDREN
REASONS FOR ACCEPTING
CERTAIN SIMPLE ROUTINES
SUCH AS EATING VEGETABLES,
USING A HANDKERCHIEF,
SLEEPING, GOING TO SCHOOL,
ETC.



Fourth Experience Level

MAJOR CONCEPT

Social, economic, educational,
and cultural forces influence
self-development.

SUBCONCEPT

An individual is influenced by
economic forces.

Since many elementary curriculums
give brief consideration to the
economic environment, the teacher
will want to

PROVIDE BASIC ECONOMIC
UNDERSTANDINGS.

This instruction could. center
around basic elements of econom-
ics--natural resources, capital,
labor, technologyland four
economic questions: What is
produced? How are §oods and
services produced? Who shall get

:10e goods and serviceV'sproduced?
Ho fast shall the economy grow?'

These understandings will not be
prejudicial-if the teacher can

CREATE A CLASSROOM
ATMOSPHERE WHIG! SUP-
PORTS THE VALUE bF

PERSONAL AND EXPERIENTIAL
RICHNESS OVER MATERIAL
WEALTH.

1

The teacher goals which follow are
various aspects of providing basic
economic understandings. Children,
like adults (:), have a great
curiosity about where money comes
from. Theteacher will want to

and

OFFER OPPORTUNITIES TO
DISCOVER SOURCES OF
PERSONAL AND FAMILY
INCOME,

1Bach, G. 1., "Economic,". World Book, Vol. E., Chicago: Field
Enterprises Corp., 1972, pp. 39-40A.



Group membership can be a matter
of comfort and pride, but some-
times it can also be burdensome nr
even frightening. The teacher can

ENRICH PUPIL UNDER-
STANDING OF THEIR
FEELINGS ABOUT ADVAN-
TAGES AND DISADVANTAGES
OF MEMBERSHIP IN GROUPS
OUTSIDE OF SCHOOL.

Sometimes a group does not intend
the influence which it does have
upon others. The teacher can

HELP PUPILS TO REALIZE
WHICH GROUP INFLUBNCES
ARE VOLUNTARY AND WHICH
ARE INVOLUNTARY.

513

A possible advantage in developing
this subconcept would be to

RBOvIDE AN OPPORTUNITY
FOR REPRESENTATIVES FROM
.OUTSIDE. GROUPS TO DIS-
CUSS THEIR INFLUENCE WITH
THE PUPILS.



Fifth Experience Level

MAJOR CONCEPT

Social, economic,
educational, and
cultural forces influ-
ence self-development.

SUBCONCEPT

Changes in an individual
influence his environ-
ment and changes in the
environment influence
the individual.

The environment is
social, economic,
educational, and cul-
tural, as well as
physical. The teacher

want to

e

6

FOCUS PUPIL
ATTENTION'UPON SOCIAL,
ECONOMIC, EDUCATIONAL,
CULTURAL, OR PHYSICAL
CHANGES IN THE ENVIRON-
MENT.

Examples of such changes would be
uNbanization and technological
advances. The teacher may

LEAD PUPILS IN REALIZ-
ING HOW THESE CHANGES
HAVE INFLUENCED THEM-
SELVES.

Alternately, the teacher can

e/

STRUCTURE AN EXPERIENCE
IN4WHICH PUPILS CAN
EFFECT A SOCIAL, ECONOMIC,
EDUCATIONAL, CULTURAL, OR
PHYSICAL CHANGE UPON
THEIR ENVIRONMENT.



FOCUS PUPIL ATTENTION
4 UPON THOSE ECONOMIC

FORCES WHICH CONTROL
THE NUMBER OF JOBS.

Money can be spent, saved, or used
to create more money. The teacher
can

STRUCTURE EXPERIENCES
IN WHICH PUPILS ARE
CONSUMERS, MAKING
PERSONAL DECISIONS
ABOUT THE USE OF MONEY.

Similar valuable experiences
would be ones which would

GIVE PUPILS AN OPPOR-
TUNITY TO FACE AND
SOLVE AN ECONOMIC
PROBLEM,

and one which would

AFFORD PUPIL PRACTICE
IN PERSONAL ECONOMIC
PLANNING SUCH AS
BUDGETING, SAVING,
AND COMPARING QUALITY
AND PRICE.

4.

Besides private income, the avail-
ability of public money influences
all of us. The teacher will want
to

STRENGTHEN PUPIL UNDER-
STANDINGS OF THE NEED FOR
AND USE OF TAX MONEY.

To emphasize social concern over
competitive concerns in free
enterprise, the teacher must

BUILD. PUPIL APPRECIA-
TION OF THE SOCIAL
RESPONSIBILITY OF MATERIAL
WEALTH FOR INDIVIDUALS,
STATES, AND NATIONS.

The teachertmay also

DEVELOP PUPIL AWARE-
NESS THAT SOME ECONOMIC
SYSTEMS ARE DIFFERENT
FROM OUR OWN FREE ENTER-
PRISE SYSTEM.



I

Sixth Experience Level

MAJOR CONCEPT

% Social, economic, educational',
and cultural forces influence
self-development.

SUBCONCEPTS

1 An individual's values and
personal goals are influenced
by the values of other people.

Idols, heroes, and good friends
exhibit attractive values. The

teacher may

ENRICH PUPIL' AWARENESS
OF WHY HE ADMIRES
CERTAIN PEOPLE.

As choices evidence values, the
teacher might

LEAD PUPILS TO ANALYZE
HOW PERSONAL CHOICES
HAVE BEEN INFLUENCED
BY OTHERS.

Other people can frighten as well,
as attract us. It would be
helpful for the teacher to

HELP PUPILS TO ASSESS
'BOTH THE POSITIVE AND
NEGATIVE, AND THE
SECURE AND THE INSECURE

FEELINGS WHICH THE VALUES
OF OTHERS CREATE IN THEM-
SELVFS.

Self-idevelopment is evidenced by
thoughtful independence. The teacher
can

and

c.

DEVELOP PUPIL UNDER-
STANDING OF THE MEANING
OF FREE CHOICE,

SHARPEN PUPIL PERCEPTION
OF PERSONAL VALUES WHICH
HELP HIM TO WITHSTAND PEER
PRESSURES.



In a complimentary way, the
teacher will be able to The teacher might wish to

INTEREST PUPILS IN
EXPLORING CHANGES IN
INDIVIDUALS WHICH
AFFECT THE ENVIRONMENT.

Examples of such influential
changes in individuals might be
getting a job, finishing school,
gaining a skill, or assuming a
position of power.

4

PROVIDE PUPILS WITH INFOR-
MATION AND OPPORTUNITIES
TO EXPLORE WORK SETTINGS
AND MANPOWER NEEDS THAT
HAVE BEEN ALTERED BY
TECHNOLOGY.

L

.1



RR(
PER-FORMincE

OBJECTIUESt

Introduction

SELF-

NUELEP ienT

MAJOR CONCEPT: Social, economic, educational, and cultural forces
influence self-development.

The second Self-Development Dimension framework contains a series
of objectives which consider various external influences upon the self as
it matures. These influences are treated both as areas of concentration
and as facets of the individual's total environment.

Factors such as money and other conditions'of the economy, cultural
patterns of expectations, schooling, and other people produce continual
effects:upon any individual's perception of himself and his world. The

study of these types of forces
offers. opportunities for the

COGNITIVE development of a broader per-

DOMAIN spective in time and place as well
as an understanding of one's own
immediate environment. For
instance, differences in cultural,
economic, and social conditions in

AFFECTIVE other parts of the modern world or

DOMAIN in various historical settings pro-
'vide diverse contexts for the sub-
concepts considered here. Compari-
sons and contrasts can be helpful
not only in defining respective
situations but for developing
deeper appreciations of the basic,
needs and assumptions from which
differences and commonalities in

PSYCHOMOTOR ways of living have evolved. The

DOMAIN interaction of changing conditions
and valdes continue-to be of para-
mount importance.

Oa



A person must confront the
values of others indirectly in
his environment. The teacher
may

EMPHASIZE HOW THE
VALUES OF OTHERS ARE
FORCES WHICH SHAPE
THE SOCIETY, THE
ECONOMY, AND THE CUL-
TURE IN WHICH PUPILS
PARTICIPATE.



Readiness Level

MAJOR CONCEPT

Social, economic, educational, and cultural forces influence self-
development.

SUBCONCEPT

An individual is influenced by other people.

In the

In the

the student will be able to

. . . name playmates In one's own
neighborhood.

. . identify how characters iri a
story or film affect each other.

,%31,

, the student will be able to

. . name different classmates with
whom one would like to share
each of a number of activities.

. . . report on one's relationshipsi
with at least two different

. adult neighbors.

. tell why a "favorite adult"
outside one's immediate family
is so favored.

. . . describe how each of a specified'
number of community workers
affects oneself.

. . infer changes in one's condition
if each of a specified number of
persons was missing for a given
period of time.

S



Remember that each experience level introduces objectives dealing
with a new subconcept, but that objectives from previous levels can and
should be utilized as practicable.

,f



MAJOR CONCEPT

First Experience Level

Social; economic, educational, and cultural forces inquence self-
development.

SUBCONCEPT

The school can provide an opportunity to enhance self-development.

O

In the , the student will be able to

In the

. '. tell ,why certain school rules
are necessary.

. . describe school activities that
have been especially pleasanti
or unpleasant.

. . , name a specified number of new.
acquaintances one has met at
school.

-.NIL: INN-

4 the student will be able to

. . -dramatize helping a new child
become-oriented to the classroom.

. work cooperatively with at least
two different individuals and
groups' at school.

. . tell new'feelings about oneself
since starting school.

. . . exercise a choice among alter-
native activities or tasks.

. . participate in'a structured small
group situation.



V

.4

. . . tell how onks feels about at
least two television personalities.

. . . work alpne for a certain length
of time.

I
r



Second Experience Level

MAJOR CONCEPT

Social,Aconomic, educational, and cultural forces infiuehce self-
development.

SUBCONCEPT

An individual's feelings and the feelings of others relate to cccmonly
held beliefs and customs.

In the , the student will be able to

. explain the beliefs about
a given topic about which all
members of the group agree.

. . . identify at least one custom
and one belief different from
those of one's own group.

. . define at least one belief and
one :ustomHcommonly held by
one's own group.

. . . describe customary behaviot or
conditions in one's own home.

In the , the student will be able to

. . . . state one's own feelings a out
a spec4fied number of commonly
held beliefs.

. . . discuss the relationship between
individual and group needs.

. . dramatize at least two possible
different behaviors in a person
who does not agree with a particular
way of doing things.

'



J.

In the , the student will be able to

4

perform at least two physical
skills one hes learned at school.

. . use an art or craft technique one
has learned at school.

. . . demonstrate penmanship skills learned
at school.

. . . demonstrate an activity or task with
which one feels sure of success.

IF

I



Third Experience Leve

MAJOR CONCEPT

Social, economic, educational, and cultural forces influence self-
.

development.

SUBCONCEPT

Groups outside of school influence an individual's personal development.

In the , the student will be able to

. . . name one's own playmates who
do not attend this school.

. . . identify youth groups in the
community which include children
of one's own age.

. . . tabulate membership of classmates
in various out-of-school groups.

. . . report orelly, or in writing, on
avowed purposes of.youth groups
in the community.

. . . identify informal groups,.such as
friends, neighbors, etc.

. . . distinguish between community groups
led by adults and those led by non-
adults.

. . . list non-youth groups jn the community
and their purposes.

In the , the student will be able, to

. . . describe how membership in a
group outside of school affects
one's own values and interests.



r.

F

. . . discuss the normality of
differing customs and beliefs.

. . .,relate commonly held beliefs and
customs to a character or -an
event in stories or films.



Fourth Experience Level

MAJOR CONCEPT

Social, economic, educational, and cultural forces influence self-
development.

SUBCONCEPT

An individual is influenced by economic forces.

In the , the student will be able to

. . . describe how availability of
money helps to determine possible
activities.

. . . calculate the amount of money
needed,for each of a specified
number of personal wants or needs.

. . . estimate the amount of money needed
to provide specif* equipment or

I(

materials., such a paper, paints,
etc., for th? cla sroom.

. . . interpret orally, or in writing, the
historical uses of media of exchange.

. . . describe at least two ways that goods
move from producers to consumers
and the effects on costs.

. . . identify at least two possible sources
of income.

in the , the student will be able to

. discuss the relation of taxes
and community services.

. . . distinguish between conditions
which can be affected by money
and those which cannot.



. . . explain why one no longer
belongs to a particular
out-of-school group.

. . discuss the pros and cons of
,groups led by adults and those
led by non-adults.



Fifth Experience Level

MAJOR CONCEPT-

Social, economic, educational, and cultural forces influence self-
developTeht.

SUBCONCEPT

Changes in an individual influence his environment and changes in
environment influence him.

In

In the

udent will be able to

identify a certain number of
abilities required to work in a
particular work space.

. . . report on how environmental
changes have affected the life
of a neighbor.

explain significant changes in
manpower supply and demand during
at least two different historical
periods.

describe how a local work setting
has been affected by technological
change.,

list changes in availability of
particular work opportunities in the
community.

, the student will be able to

. . . describe changes which occurred
.in'himself because of a change
in housing conditions.



. . debate the idea of allowance
vs. non-allowance.

. compare how differences in
costs may affect choices to
buy.

. . . propose different budgets based
upon varying amounts of income.



Sixtrl Experience Level

MAJOR CONCEPT

Social, economic, educational, and cultural4orces influence self;
development.

SUBCONCEPT

An individual's values and personal goals are influenced by the values
of other people.

In the' , the student will be able to

. . . explain why particular people
are used to endorse products.

. . . explain how group pressures can
force individual decisions.

. . . criticize the pros and cons of
peer group pressures.

. . . distinguish between free pers 'onal

choices and those which are directly
influenced by others.

. . . describe the effects of one culture
upon another in at least two dif-
ferent historical periods.

In the , the student will be able to

. . . describe how certain of one's
own values were influenced by
others.

. . . identify "significant others"
in terms of their influence
upon one's own values or goals.

ti



. . tell how one's activities
are affected by seasonal,
or temporary, changes in
weather.

. . . describe changes which occurred
in himself because of.a change
in jobs by one's parents.

4

. . . describe changes which occurred
in himself because of a pro-
motion or reassignment in school.

. . . define certain changes in timself,
during a given time, and relate
them to effects upon his peers or
family.

explain how diffkrent situations
influence the behaNior or feelings
of an individual. .



Introduction

An individual's perception of himself may often be affefted by
what he thinks he can do successfully and what he thinks he cannot do.
This dimension framework is concerned with helping the student realize
that all people are not alike and that Opple'dtffer in their interests,
aptitudes, values, and achi6ements. Such differentes can work in a
positive way for society; and it is in this context that this major
concept is developed. Interests, aptitudes, values, and achievements
are often influenced by age,environment, practice, etc.

The subcon-
cepts consider the

four areas independently
/ and interdependently. At the
sixth experience level, the re-

lationship of occupations to
'individual interests, abilWes,

achievements, and value:; is
developed. Pt is at this level

that an individual's
own unique character-

, istics in the four
areas can serve as

a means for initial
exploration of

various occupations and
their requirements.

01,

As the subconcepts are developed, it is intended that an'in-
creased understanding and acceptance of individual abilities and limi-
tations will leid to an increased understanding of self and a better.
understanding and sensitivity to others.



Self Development

a)

INDIVIDUALS DIFFER IN THEIR
INTERESTS, APTITUDES, VALUES,

s- AND ACHIEVEMENTS.

337



dramatize an effort to get
someone else to do something
opposed-to his own standards.

discuss the pros and cons of
parental or other adult standards.

relate feelings of security to
the effects of the opinions of
others.

report how and why one's own
behavior was deliberately counter
to the expressed values of some-
one else.
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An individual should be .\\'014
aware of the tasks that he
performs and begin to determine
his interests in these tasks.

Readiness Level



An individual should be aware
of the,tasks that he performs
and begin to determine his
interests in these tasks.

-

An individual's interests,
aptitudes, valuer, and
achievements are not always
the same as those of his
-eerq

First Experience Level



0

An individual shomjd beaware of
the tasks that he perfcirms and
begin to determine his interests
in these tasks.

(7'

An individual's interests,
aptitudes, values, and
achievements are not always
the same as those of his
peers.

V

Ar: individual has social, physical,
,,nd intellectual aptitudes for
various tasks.

-Gi
--'''cond Experience Level



An individual should be aware of
the tasks that he performs and
begin to determine his interests
in these tasks. .4

An individual's interests, apti-
tudes, values, and achievements
are not always the same as those
of his peers.

An individual has social, physical,
avd intellectual aptitudes for
various task .

Individuals differ in their
physical characteristio's.

0 ))(
Third Experience Level



An individual should be aware of
the tasks that he performs 'and
liegin to determine his interests
in these tasks.

An individual's interests, apti-
tudes, values, and achievements
are not always the same as those
of his peers.

An individual has social,
physical, and,intellectual
aptitudes for various tasks.

IndiViduals differ in their
physical characteristics.

Achievemehts in school and
out of School are often de-
pendent. upon interests, apti-
tudes, and values.

1

Fourth Experience Level



An individual should be aware of
the tasks that he performs and
begin to determine his interests
in these task.

Individuals differ in their
physical characteristics.

An individual's interests, apti-
tudes, values, and achievements
dre not always the same as those
of his peers.

Achievements in school and
out of school are often de-
pendent upon interests, apti-
tudes, and values.

An individual has social, physi-
cal, and intellectual aptitudds
for various tasks.

4n individual can differentiate between
himself wvi othfers in.terme of interests,
aptitudes, values, and achievements in
r2n.-,/ a-at of ,r1o,hool.

Fifth Experience Wye!



An'individual should be aware of
the tasks that he performs and \
begin to determine his interests
in these tasks.

An individual's interests, apti-
tudes, values, and achievements
are not always the same as those
of hi9 peers.

An individual has social, physi-
cal, and intellectual aptitudes
for various tasks.

717c!'c io a yYTatou:1111)- ar?oy

IntcPc47t,
Urce am/ or(.71,p,z tl i 0n8. 41;

Individuals differ in their
Physical characteristics.

Achievements in school and
out of school are often de- .
pendent upon interests, apti-
tudes, and values.

An individual can differen-
tiate between himself and
others in terms of interests,
aptitudes, valuds, and achieve,
mutts in and out of school.

Sixth Experience levei

et



TEA:HER stur-
GORLS DEUfLoPrri-EnT

Introduction

MAJOR CONCEPT: Individuals differ in their interests, aptitudes, values,
and achievements.

Teacher goals are offered to suggest directions in which the
teacher might proceed to set up learning environments to promote the,
cftildren's realization of the subconcepts. Teacher goals will be more
generally stated than pupil performance objectives.

Too often children are first asked to appreciate individual dif-
ferences as a solution to a situation ofconflict. With this major con-
cept young children can describe, understand, and cooperate with the
happy fact that people are not all alike. The teacher, in addition to
using individualized instruction, will want to' note the social and physical,
as well as the intellectual excellences, of pupils and capitalize upon these.

In summary, the teacher goals are:

1. Strengthen pupil ability to explain individual
differences in interests, aptitudes,"values,
achievements, and physical characteristics.

2. Structure experiences in which pupils can
explore and cooperate with individual
differences.

3. Increase expressions of sensitivity and
respect among classmates.



Readiness Level

MAJOR CONCEPT

Individuals differ in their
interests, aptitudes, values,
and achievements.----

SUBCONCEPT

An individual should be aware
of the tasks that he performs
and begin to determine his
interests in these tasks.

Since the young child is so
busy and active, it should
not be difficult to

FOCUS PUPIL ATTENTION
UPON THE NUMEROUS TASKS- -
ALL THE "CAN DO'S" -
WHICH THEY PERFORM A
HOME, AT SCHOOL, AN AT
PLAY.

Based upon their experiences,
children will have some idea
about tasks they especially
like or would expect to like.

ENCOURAGE PUPILS TO
PREDICT NEW TASKS IN
WHICH THEY MIGHWE
INTERESTED.

As a kind of validation needed to
establish interests,

PROVIDE OPPORTUNITIES OR
PUPILS TO PURSUE THEIR
INTERESTIN NEW AND DIF-
FERENT TASKS.

Reflective activitie: are also
appropriate for this subconcept.

BROADEN PUPIL UNDERSTANDING
OF THE REASONS WHY CERTAIN
TASKS INTEREST HIM AND
OTHERS DON'T.

If lack of interest\on the part
of pupils becomes' hindrance,

SHOW ADVANTAGES AND NE-
CESSITY IN SOMETIMES
PERFORMING TASKS WHICH
ARE UNINTERESTING.



First Experience Level

MAJOR CONCEPT

Individuals differ in their
interests, aptitudes, values,
and achievements.

SUBCONCEPT

An individual's interests,
aptitudes, values, and
achievements are not always
the same as those of his
peers.

In the first place, the teacher
will want to insure and

ESTABLISH A CLASSROOM
ATMOSPHERE AND USE OF
TEACHING STRATEGIES
WHICH-TESPECT AND RE-
SPOND TO INDIVIDUAL
DIFFERENCES.

The teacher may use various means.
to

BROADEN PUPIL UNDER-
STANDING AND APPRECIA-
TION OF SNILARITIES
AND DIFFERENCES THE

INTERESTS, APTITUDES,
VALUES, AND ACHIEVEMENTS
OF CLASSMATES;

and

STRENGTHEN PUPIL UNDER-
STANDING OF WP.YS INTERESTS,
VALUES, AND ACHIEVEMENTS
DEVELOP AND CHANGE.

This subconcept is grasped when
understanding of individual dif-
ferences is evidenced in pupil
behavior and activities.

STRUCTURE EXPERIENCES IN
WHICH PUPILS EXPLORE AND
COPE WITH INDIVIDUAL DIF-
FERENCES.



Sometimes 'a person has lots of
interest but is disappointed to
discover he has little ability
for a task.

STRUCTURE AN EXPERIENCE
TO EVIDENCE THE VALUE
OF PRACTICE AND PATIENCE
AND PERSISTENCE IN PUR-
SUING A TASK.

rt-

Because one's interests are
changing, the teacher might
wish to

GUIDE PUPILS IN COM-
PARING PRESENT INTERESTS
WITH PRE-SCHOOL INTJESTS.



Second Experience Level

MAJOR CONCEPT

Individuals differ in their
interests, aptitudes, values,
and achievements.

SUBCONCEPT

An indfdiJul ltt
has social,
rhiisical, ant
intellectual
aptitudes for ravous tasks.

By aptitude is meant an. innate
capacity for success in certain
areas. ,Praise and encourageMent

. help pupils to realize their own'
aptitudes. The teacher must

GIVE EACH PUPIL SEVERAL
OPPORTUNITIES TO EXCEL
IN THE COURSE OF THE
SCHOOL DAY,

as well as .

STIMULATE PUPIL INTEREST
IN THE VARIETY OF THINGS
THEY CAN DO.

A pe""In can have aptitudes in
4.11P wily he performs different

'soch as with dexterity,
toroughness, and responsibility.

tcher canaseek to

ELICIT INDIVIDUAL PUPIL
AP-APIDES WHICH CAN APPLY
IC MANY DIFFERENT TASKS.

ixarirles would be:. "Tom"is neat.
S-e will try hard. ,oe never
forgets, etc."



Pupils may choose friends because,
compared to themselves, the friends
have certain similarities-or accept-
able or attractive differences.

ENCOURAGE PUPILS TO RELATE
INTERESTS, APTITUDES, VAL-
UES, AND'ACHIEVEMENTS TO
FRIENDSHIPS. EXAMPLES:,
"I LIKE PEOPLE WHO LIKE
DOGS, WHO LAUGH A
LOT, WHO LISTEN TO
ME, ETC."

To bring to life the notion that
individual strengths are concen-
trated in different areas,

SHARPEN PUPIL PERCEPTION
OF THE WOR71 OF SOCIAL
AND PHYSICAL, AS WELL AS
ACADEMIC, APTITUDES.



First Experienr.., Level

MAJOR CONCEPT

Individuals differ in their interests, aptitudes, values, and achievements.

SIMCONCEPT

An individual's Interests, aptitudes, values, and achievements are not
alwal:9 the scene as those of his peers.

In the

In the

, the student will be able to

classify certain abilities
of classmates, in terms Of
specific tasks.

_...1112

. . count and compate how many
classmates designate an
interest in each of a
spncifiednumber of activities.

. . identify an .achievement of .a

classmate obtained as a result
of patience, practice, or
persistence.

, identify an achieVement of a'
'classmate not requiring pafience,
practice, or persistence. '

the student will be able. to

res

interpret comparative records
of physical activities of
members of the class.

identify from lists of prefer-
ences which classmates are most
similar or leaSt similar to
oneself.



In the

state a reason for a particular
action or behavior of one's own.

explain one's own behavior in
terms of value judgments, such
as liking-disliking, preferrilig-

,- unconcerned, etc.

infer a reason for o particular
action or behavior of someone
else.

, the student will be able to
.

. . make a display representing one's
-own favorite foods, or television
programs, etc., 'and compare with
those of others.

I

A



Readiness Level

MAJOR CONCEPT

Individuals differ 4n their interests, aptitudes, values, and 'achievements.

SUBCONCEPT

An individua?, should' be aware of the tasks that h2 performs and begin to
determine his interests in these taskS.

In the , the student will be able to

. . report on tasks participated in
at home, or at school, within a
certain period of time.

. . . identify interests in tasks
exhibited by classmates.

. . . define how interests of a class-
mate in certain tasks have changed
recently.

In the , the student will be able to

. . state the relationship of one's
own intereststo a given number
of tasks at school.

. . describe a home task in which
he is particularly interested.

. . tell about one's satisfaction,
'or lack of satisfaction, upon
completing a particular task.



. . . demonstrate an ability to
try out a new task.,

. . discuss and compare feelings
that accompany interesting
and non-interesting tasks.

In the
, the student will be able to

. . participate in play activities
which coincide with one's
interests. e



PU.PIL

PE-4F1HM-c-inCE DEUELOPM-E7
C 3 4E- CT1UES/

Introduction

MAJOR CONCEPT: Individuals differ in their interests, aptitudes, values,
and achievements.

the third Self Development dimension framework deals with individual
differences in four broad areas of personal growth--interests, aptitudes,
values, and achievements. It is a continuing assumption that such personal
differences can and will be treated in an atmosphere of acceptance and
respect. The positive advantages of differences for society as wel' as for
each individual may rightfully be stressed in this context.

The pupil performance objectives at successive experience levels
present a pattern which considers
each of the four areas separately
and as interacting influences

coq:ifYIIT
with each other and with environ-

OMAI
mental situations. The objectives
seek to provide bases for activities
which encourage both understaneng

:;FFFCTIV
and continuing growth.

DOMAIN
Descriptions of occupational

cOnditionS are sometimes related to
interests, aptitudes, values, and
achievements:An terms of emphases
in working with "people," "ideas,"
or "things." Thus, some jobs may
require a great deal of contact with
other people, some may concentrate
on creative thinking or data manipu-
lation, and others may largely
invblve work with machinery, tools,
or other kinds of material objects.
At the sixth experience level, this



neople-ideas-things classification is sug'ested as a means for explor-
ing various job requirements.

Remember that each experience level introduces objectives dealing
with a new subconcept, but that objectives from previous levels can and
should be utilized as practicable.

1"
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Sixth Experience Level

) MAJOR CONCEPT

Individuals differ in their
interests apti tudes , values;
and achievements.

SUBCONCEPT .

-There 27C a relationchip among
inferect'c, aptItu4es, achieve-

mnto, Azlucs, gai occurations.

ENHANCE PUPIL APPRE-
CIATION OF HOW SKILLS,
BEHAVIORS, AND APTITUDES
WHICH THEY NOW HAVE,
ARE APART OF CERTAIN
OCCUPATIONAL PERFORMANCE
.REQUIREMENTS.

Though the children may have
gathered information aboutpur-
poses, task, and work settings
of many jobs, it is important tc
focus upon the worker and

EXPAND PUPIL OCCUPA-
TIONAL INFORMATION TO
INCLUDE CHARACTERISTICS
OF SPECIFIC WORKERS.

(Understanding the requirements
att.-opportunities of several
occupations, pupils maybe ready
to pick out those which correspond
to their own interests and apti-
tudes.

GIVE PUPILS AN OPPORTUNITY
TO MATCH THEIR INTERESTS,
APTITUDES, VALUES, AND .

ACHIEVEMENTS WITH SEVERAL
OCCUPATIONS.



Helpful an motivating may be to

STIMULATE PUPIL INTEREST
IN WAYS IN WHICH OTHERS
ARE SUCCESSFUL IN USING
'SELF-KNOWLEDGE IN THE
CHOICE OF THEIR PRO-
FESSIONS.

114
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r Fifth Experience Level

MAJQR CONCEPT

Individuals differ in their
interests, aptitudes, values,
and achievements.

SUBCONCEPT

An individual can differentiate
between himself and others in
terms of interests, aptitudes,
values, and achievements in and
out of school.

At this level the pupils will be
able to describe and differentiate
themselves from others in'more
precise ways. The teacher can

PROVIDE PUPILS WITH
CONCREW. METHODS OF
ANALYZING OR PROFILING,
HIMSELF IN TERMS OF
INTERESTS, APTITUDES,
VALUES, ANC ACHIEVEMENTS;

and

GIVE PUPILS OPPORTUNITY
TO COMPARE THEIR OWN
SELF ANALYSES WITH THOSE
OF CLASSMATES.

To find out whether self knowledge
and understanding of,others is
meaningftd, the teacher might wish to

and

STRUCTURE EXPERIENCES IN
WHICH PUPILS CAN UTILIZE
INDIVIDUAL DIFFERENCES IN
A COpPERATIVE, EFFORT,

ENCOURAGE PUPILS TO DIS-
PLAY BY THEIR ACTIONS
SENSITIVITY TOWARD, AS
WELL AS ACCEPTANCE OF,
THE DIFFERENCES OF OTHERS.

Self-knowledge can help the chil-
dren to isolate personal character-
istics which they would like to
change. The teacher may offer to

GUIDE PUPILS IN PLANNING
SELF-HELP PROGRAMS FOR
DEVELOPING OR CHANGING
CERTAIN INTERESTS, VALUES,
OR ACHIEVEMENTS.



)

Some achievements are assigned.as
responsibilities. Others are
accomplished in complete freedom.
The teacher may wish to

STIMULATE INTEREST IN
"JOB" VERSUS "LEISURE-
TIME" ACTIVITIES,

and also'

GIVE PUPILS. OPPORfUNI-
TIES TO EMPLOY MORE
THAN ONE STRATEGY IN
PURSUING AN ACHIEVEMENT
IN WHICH ONE HAS AN
INTEREST BUT NO APTITUDE,

or

AN APTITUDE BUT NO
INTEREST.

Sometimes the effort to achieve
is ended before the goal Cs
reached. The teacher can

BROADEN PUPIL UNDER-
STANDING OF SITUATIONS,
IK WHICH A PURSUIT
MIGHT BE LEFT BEFORE
AN ACHIEVEMENT IS COM-
PLETED.

Hobefui'ly.the at) 'ovements of

others can be nol, ye experi-
ences forthe children. it is
necessary *,.()

DL 'fl OP PUPIL ABILITIES
TO t PECT AND COOPERATE
WITH THE ACHIEVEMENTS OF
OTHERS.



fourth Experience Level

MAJOR CONCEPT

Individuals differ in their
interests, aptitudes, values,

-and achievements.

SUBCONCEPT

Achievements in school and out
of school are often dependent
upon interests, aptitudes,and
values.

Two precautionary conditions can
help to remove any artificial
barriers between "in school" and
"out of school."

TAKE ALL POSSIBLE
MEASURES TO KEEP
INTEREST AND RELt-
VANCE LEVELS IN
SCHOOL ACTIVITIES
HIGH.

At the same time,

MAKE ROOM'FOR ENRICH-
MENT AND APPRECIATION
OF PUPILS' "OUTSIDE"
INTERESTS IN SCHOOL.

Usually persons can find specific
reasons for their achievements.

PROVIDE OPPORTUNITIES FOR
PUPILS TO ANALYZE PERSONAL
ACHIEVEMENTS IN TERMS OF
THE INTERESTS; VALUES, AND
APTITUDES WITH WHICH THEY
WERE PURSUED.

Interests and values are two vari-
ables nearly always affecting
achievement. It is important to

DEVELOP PUPIL.UNDERSTAND--
ING OF THE INFLUENCE OF
CHANGING INTERESTS AND
VALUES UPON PERSONAL
ACHIEVEMENTS OF THEMSELVES
AND OTHERS.



In spite of Physical differences,
we are all equally endowed in
terms of our huManity. It is

important to

STRENGTHEN PUPIL UNDER-
STANDING OF THE FAMILY
OF MAN--ITS HUMAN SIMI-
LARITIES EXPRESSED IN
RACIAL DIFFERENCES.

Many physical characteristics can
be modified and controlled.

STRUCTURE AN EXPERIENCE
IN WHICH PUPILS CAN EX-
PLORE WAYS WE HAVE OF
CONTROLLING PHYSICAL
CHARACTERISTICS--SUCH
AS HEALTH, CLEANLINESS,
AND NEATNESS PRACTICES.

A physical handicap a great
challenge to an individual. The ,

handicapped exhibit courage as
well as special skills which de-
serve recognitiop.:

. DEVELOP PUPIL APPRECIA-
TION OF THE ACHIEVEMENTS
OF THE PHYSICALLY HANDI-
CAPPED.

At all times

CREATE A CLASSROOM AT-
MOSPHERE OF RESPECT.FOR
ALL PHYSICAL DIFFERENCES.



Third Experience Level

MAJOR CONCEPT

Individuals differ in their
interests, aptitudes, values,
and achievements.

SUBCONCEPT

Individuals differ in their
physical characteristics.

,Some physical characteristics ar!
obvious--some.seem important to
children--others not. The teacher

rt may wish to

DIRECT PUPIL ATTENTION
TO THE VARIETIES OF
PHYSICAI CHARACTERISTICS,

and

,OFFER OPPORTUNITIES TO
DESLkIBE AND MEASURE
PHYSICAL CHARACTERISTICS.

By the third experience level,
many children have assumed preju-
dices and stereotypes attached to
sex differences. The teacher may
wish to ,use various means to

EMPHASIZE THAT PI4Y$ICAL

CHARACTERISTICS OF.GIRLS

COMPARED TO BOYS DO NOT
DETERMINE APTITUPES OR
ACHIEVEMENTS.

Children grow. Adults age.
These facts are easily observed
and also intriguing. The teach-
er can

EXPAND PUPIL UNDERSTANDING
OF WAYS PHYSICAL CHARACTER-
ISTICS CHANGE IN THEMSELVES
AND OTHERS.



Aptitudes are not always obvious.
The teacher can

and

EXPAND PUPIL UNDER-
STANDING OF WAYS HE
HAS DISCOVERED HIS.
APTITUDES rN SCHOOL,
AT HOME, IN THE.
COMMUNITY,

STRENGTHEN PUPIL.
ArPRECIATION OF WAYS.
OTHERS HAVE DISCOVERED
THEIR APTITUDES.

The teacher mayiwish to

ENCOURAGE PUPILS TO
THINK OF APTITUDES THEY
USEd IN THE PAST AND
COMPARE THEM WITH THOSE
THEY MIGHT WISH TO USE
IN THE FUTURE.

ti

.

We can easily be confused when
Our aptitudes conflict with
AiOterests_or,achievements, The
teacher may

ESTABLISH UNDERSTANDING
THAT APTITUDE 'NEED NOT
BE RELATED TO INTEREST
OR ACHIEVEMENT_

Cooperative efforts, re good
illustrations of this subconc
The teacher may

PROVIDE AN EXPERI CE
WHICH REQUIReS T INDI-

VIDUAL TO DEMONS 'ATE
SEVERAL DIFFEREIT TI-
TUDES.

Sometimes, though a person does
not hay: an aptitude, he does
learn a behavior. Theteacher
might wiFn to

MORE OPPORTUNITIES TO
LEARN HELPFUL BEHAVIORS
FOR WHICH ONE MIGHT NOT
HAVE 'AN APTITUDE.



Second Expehence Level

MAJOR CONCEPT

individuals differ in their interests, aptitudes, values, and achievements.

SUBCONCEPT

ir Izas aptitudes for various tasks.

In the , the student will be able to

. .4. distinguish between activities
which one can'perform readily
and those which require some
degree of effort.

. identify at least ohe .intel-
lectual, social, and physical
aptitude of one's own.

In the , the student will be able to

. . match a specified number of
tasks to one's own opinion of
personal aptitudes.

identify abilities he needs to
develop in order to carry out a
given task.

. compete with oneself in developing
speed and accuracy in basic academic
skills.



In the . the student will be able to

. . manipulate a specified number
of simple hand tools with \
reasc 'le success.

. . prat dhysical skills in -

which oprovement is needed,
or desired.



Third Experience Level

MAJOR CONCEPT

Individuals differ in their interests, aptitudes, values, and achievements.

SUBCONCEPT

in the

In the

, the student will be able to

. . match names of members of the
class to a list of certain
physical characteristics.

. . observe and record physical
characteristics of workers
in different occupations.

. . compare the physical character-
istics of one's own group with
information about those of people
in other parts of the world.

, the student will be able to

. . compare measurements of bodly
dimensions (e.g., span, reach,
height) of oneself and of
classmates.

/
. . record and compare achievements

:n a specified number of physical
activities by members of the class.

Ar



. . study the official school
records of the physical
growth of oneself and of
classmates since entering
school.

. . discuss how physical character-
istics relate to values, aptitudes,
interests, and achievements.

In the I , the student will be able to

. . prepare graphs or charts of
the distribution of certain
physical characteristics among
class members.

. . . apply one's physical talents
effectively to a specified number
of tasks.



Fourth Experience Level

MAJOR CONCEPT

Individuals differ in their interests, aptitudes, values, and achievements.

SUBCONCEPT

In the

a(-;:c407 TIPf' uron interests,

, the student will be able to

. . distinguish between an
interest and a value; an
interest and an antitud2;
an aptitude and a value.

, report on how interests,
aptitudes, or values.con-
tributed to certain successes
of adult acquaintances.

. . interpret the achievements of
at least two famous people in
terms of their interests, apti-
tudes, or values.

. , . identify at least one situation
in which one's own interest and
aptitude are in opposition.

In the , the student will be able to

. relate a certain number of per-
sonal achievements which have
been accomplished Within the
past year to specific interests,
or antttudes, or values of one's
own.



. . state one's feelings about
certain personal achievements.

. . discuss the relationship between
one's leisure-time activities and
relevant interests, aptitudes,
and values.

describe a personal achievement
for which one has no particular
interest.

. . explain how one's own out-of-school
job is related to his interests,
aptitudes, and values.

. . compare one's own interests.and
values with respect to in-school
and out-of-school activities.

In the I , the student will be able to

I

. . perform rertain physical tasks
which coincide with one's
stated opinion of personal
abilities.

//



Fifth Experience .Level

MAJOR CONCEPT

Individuals differ in their interests, aptitudes, values, and achievements.

SUBCONCEPT

b,-tween himself and others in terms of

artituJcs, anJ achevemonts in and out of school.

In the

I( the

,.theotudent will be able to

report one's own responses to
an interest inventory together
with those of at least two
classmates.

describe how one's own work
values differ from those of
at least one other person.

describe how one's own work
interestsViffer from those
of at least one other person.

describe how one's own work
aptitudes differ from those
of at least one other person.

. describe how one's own work
achievements differ from those
of at least one other person.

, the student will be able to

. cooperate with a classmate in
listing and comparing their
respective interests, aptitudes,
values, and achievements.

A



. . discuss the normality of
differences in interests,
aptitudes, values, and
achievements.

. . rank order oneself with at least
four other classmates according
to a specified number of physical
abilities.

. . report about out-of-school work
activities for which one is
responsible.

. . compare one's own free choice
activities during a given weekenu
with those of a classmate.

. . display by one's actions a sensi-
tivity to individual differences
of others.

In the , the studvat will be able to

. . compete in a specified' number
of contests of manual dexterity;
e.g., handwriting, bal6ncing,
stacking blocks.



I Sixth Experience Level

MAJOR CONCEPT

Indivibuals differ in their interests, aptitudes, values, and achievements. .

'SUBCONCEPT

There is a relationship (2.77ong interests, aptitudes, achievements, values,

and occupations.

In the

In the

, the student will be able to

: classify a specified number of
job descriptions as emphasizing
"people," "ideas," or,"thi)ngs."

infer how.a given number of
famous people probably came
to make their occupational
choices.

. . . categorize a specified number
of occupations according to a
given set of aptitudes, interests,
or values.

. identify specific achievements
required for entry into certain
occupations.

report on reasons why at least
two adult acquaintances changed
or stayed with their occupational
choices.

, the student will be able to

. . identify at least two work
possibilities which are'
-congruent with one's 'own values.



. . . qualify one's rejections of
certain work possibilities
with specific reference to
one's personal values.

. . categorize a given number of
occupations according to one's
own interest or lack of interest.

describe one's own feelings
about working alone or with
other people.

In the , the student will be able to

. . perform a specified number of
manual tasks related to a
particular job family.

I



IV. FRAMEWORKS FOR INTERACTINGDIMENSIONS

ATTITUDES,AND APPRECIATIONS

CAREER INFORMATION

EDUCATIONAL AWARENESS

385



Educational Awareness

EDUCATIONAL SKILLS AND 'EXPERIENCES ARE
RELATED TO THE ACHIEVEMENT OF CAREER GOALS.
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ntrociuction

Implementing this concept involves providing the con-
ditions of educational relevance for each pupil. It is hoped
that in-school learning experiences make a continuing contribu-
tion to personal growth and pelactical skills which pupils use-
outside of school. Pupils have difficulty realizing the ultimate
usefulness of educa,tion because of their limited experience in
the worl&-Jhough-we do not-wish to detract from learning for

' its own s-ke, teactiers need to intentionally relate in- school
experiences,. to gut-of-school possibilities and pleasures for
the children, especially as these in-school experiences
are the beginnings of professional qualifications.
This orientation can'help to identify learning
as an integral and continuing part of life,
which depends upon, willingness to learn as well
as the, ability.

Due to the nature
of the content of the
EdUcational Awareness
dimension, all pupil
perfocmance objec-
tives1re stated
in terms relat-
ing to the
affective
domain.
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Major Concept

Educational skills and
experiences are related to
the achievement of career
goals.

Teacher Goals

Subconcept

Knowledge and skills in
subject matter un?as OPF?
helpful in occupational
competence.

INTEREST PUPILS IN KNOWLEDGE
AND SKILLS USED IN VARIOUS OCCUPATIONS.

STRUCTURE EXPERIENCES IN WHICH PUPILS USE
SUBJECT AREA SKILLS AND KNOWLEDGE TO SIMULATE
OCCUPATIONAL ACTIVITIES.

Pupil Performance Objectives

. . relate a particular academic skill to the
requirements of at least three different
occupations.

. . identify academic knowledge and skills used
by a particular worker in his job.

. . identify physical or artistic skills used by a
particular worker in his job.

. . relate one's own learning achievements to at
least two different job descriptions.

2



Major Concept

Educational skills and
experiences are related to
the achievement of career
goals.

Teacher Goals

SHARPEN PUPIL PERCEPTION OF THE
MANY CONTEXTS IN WHICH LEARNING MAY
TAKE PLACE.

Subconcept

Career-oriented learning
may take place in school
or out of School.

RECOGNIZE AND SUPPORT PUPILS WHO UNDERTAKE
SIGNIFICANT OUT-OF-SCHOOL ACTIVITIES.

Pupil Performance Objectives

. identify at least one particular fact or
skill which one has learned out of school.

. . . identify at Least two specific skills or facts
that one has learned via instruction in school.

report on holy preparation for a particular occupa-
tion was achieved during a given period in history.

list at least two different ways that a person
may learn a skill or fact other than by direct
instruction.

. . . classify a specified number of occupations accord-
ing to their formal educational requirement.
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Major Concept

Educational skills and
experiences are related to
the achievement of career
goals.

Teacher Goals

BUILD NEW LEARNINGS UPON PRE-
VIOUS LEARNINGS FOR INDIVIDUAL
PUPILS.

Subconcept

Learning is lifZong
Z rocess.

ENLARGE PUPIL PERSPECTIVES SO THAT THE1
MAY UNDERSTAND THE CONTINUING LEARNINGS OF
PRE-SCHOOL CHILDREN AS WELL AS ADULTS.

Pupil Performance Objectives

. cite the work experience of an adult acquaintance
as an example of the continuing nature of learning.

name at least one adult acquaintance who is attend-
ing a school of some kind, and tell what his pur-
poses in attending are.

. . report on the achievements of a particular inventor
or explorer.

explain how changes in technology, science, or thp
environment may require most people to add new
knowledge or skills to their lives.

. . . compare the contents of a particular text for one's
own grade level with those of a related text for a
different grade level.

name at least three learnings one had accomplished
before entering school.
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Major Concept

Educational skills and
experiences are related to
the achievement of career
goals.

Teacher Goals

REWARD EFFORT AS WELL AS
ACHIEVEMENT.

APPRECIATE INDIVIDUAL DIFFERENCES
' IN PUPIL ABILITIES.

Subconcept

Learning achievement,depend8
upon effort and ability.

CREATE DIFFERENT AND STIMULATING WAYS TO
ACQUIRE SPECIFIC SKILLS SO THAT CONTINUED
EFFORT WILL BE ENCOURAGED.

OFFER PUPIL MANY OPPORTUNITIES TO PERFORM SUCCESS-
FULLY AFTER LEARNING HAS BEEN ACHIEVED.

Pupil Performance Objectives

. . . describe how one's attitude toward a particular
task may affect one's effort.

. . differentiate between being willing to learn and
being able to learn.

. . tell of at least one instance in which one's.
deliberate efforts to improve resulted in
increased ability or knowledge.

. . cite an example of a fact or skill which is
prerequisite to another.

. . . offer encouragement to a classmate who is having
difficulty with a particular task.
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Attitudes and Appreciations

SOCIETY IS DEPENDENT UPON THE PRODUCTIVE
WORK OF INDIVIDUALS.
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Introduction

Since prehistoric times people have lived in groups. When
work is shared in a group and tasks become specialized no one person
must struggle to meet his own total needs. Today the well-being of
our highly technical society depends :49bn the contribution of many
individual workers, including those in authority. When every member
does his part, group goals can be attained.

The class itself is a small society. Each pupil is a weaer
upon which.the class depends. Classroom experiences can provide
realistic tramples of these subcohcepts. The teacher can help pupils
develop personal understandings of the responsibilities of group, mem-
bers by taking steps to see that these are often delegated. Class-
mates take pride in completing tasks and meeting expectations in work
settings of various kinds of groups. Such understandings easily
transfer to the world of work. The teacher needs to provide enough
occupational information to make it possible for pupils to draw this
relationship.

Due to the nature of the content of the Attitudes ajd Appre-
ciations dimension, all pupil performance objectives are stated in
terms relating to the affective domain.
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Major Concept

Society is dependent upon the
nroductive work of`individuals.

Teacher Goals

"DEVELOP PERSONAL COMMITMENTS
TO THE COMPLETION OF TASKS.

OFFER OPPORTUNITIES FOR PUPILS TO 4

FEEL SATIStACTIONS FROM COMPLETION OF
WORTHWHILE TASKS.

Subconcept

t
tor,!/:: ll,l. :,(;70.

STRIVE TO ASSIGN TASKS WHICH ARE ABLE TO
BE COMPLETED BY INDIVIDUALS AND WHICH AR:
VALUED BY THEMSELVES AND BY OTHERS.

1

Pupil Performance Objectives

. . . explain the completion of a particular task
at school or home in terms of value to one %,

Or more other individuals.

. "discuss the different feelings which one has
upon finishing a specified number of tasks.

. . compliipent a classmate for'a task well done.

. . . identify the particular contributions made
to society by a specified number of workers.

p



Major Concept

Society is dependent upon the
productive work of individuals.

Subconcept

Work involves the accep-
tance of responsibility
for a task.

Teacher Goals

PROVIDE OPPORTUNITIES FOR.RUPILS
TO DEVELOP INDEPENDENCE AND RESPONSI-
BILITY BY CHOOSING THEIR OWN LEARNING TASKS.

SHARPEN PUPIL PERCEPTION OF ACCEPTANCE OF A TASK
AS A PERSONAL FREEDOM.

HELP PUPILS TO EXPLAIN THE MEANING AND IMPLICATIONS
OF FULL RESPONSIBILITY FOR COMPLETION OF A TASK.

DIRECT PUPIL ATTENTION TO THE SMOOTH FUNCTION OF WORK WHEN
INDIVIDUALS ARE DEPENDABLE.

Pupil Performance Objectives

. . . describe a particular school task as an accep-
tance of responsibility to oneself, or to others.

. . . report on one's own responsibilities for tasks
at home.

. . .
describe the effects upon oneself when another

'person failed to perform a task and vice versa.

. . . discuss the mutual expectations in a particular
written or implied contract.

. . . tell about a situation in which one voluntarily
assumed responsibility for a task.

403



Major Concept

Society is dependent upon the
productive work of individuals.

Teacher Goals

Subconcept

A great'many tasks can be
performed by men or wo n.

IF CLASSROOM GROUPS OR TASKS OR
BEHAVIORS HAVE BECOME SEX STEREO-
TYPED, MAKE CAREFUL INTENTIONAL EFFORTS
TO EQUALIZE BOY-GIRL ROLES.

OFFER ADEQUATE AND UNBIASED INFORMATION ABOUT
OCCUPATIONS AND OCCUPATIONAL QUALIFICATIONS TO
ENABLE PUPILS TO CONCLUDE THAT ALMOT ALL WORK CAN
BE CARRIED OUT EQUALLY WELL BY EITHER SEX.

a

Pupil Performance Objectives

. . . cite at least two particular tasks in a given
work setting as suitable for either men or
women.

. . . identify a specific occupation that normally
involves only men (or women), and discuss
whether or not that normal expectation is valid.
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Major Concept

I Society is dependent upon the
productive work of individuals.

ubtoncept
Most occupations include
common expectations, such as
punctuality, dependability,
and avoidance of excessive
absence.

Teacher Goals

INCREASE PUPIL INFORMATION REGARDING THE
COMMON EXPECTATIONS' OF MOST OCCUPATIONS.

PROVIDE OPPORTUNITIES FOR PUPILS TO PRACTICE
THESE COMMON EXPECTATIONS IN THEIR SCHOOL
EXPERIENCE.

HELP PUPILS TO REALIZE THE MANY ADVANTAGES FOR THE
WORKER AND FOR HIS GROUP WHEN THESE COMMON EXPECTATIONS
ARE MET.

REWARD CONTINUED ACHIEVEMENT IN ATTENDANCE, PUNCTUALITY,
DEPENDABILITY.

Pupil Performance Objectives

. . list at least five occupations which require
specified daily hours.

. . . name at least two occupations which largely
permit a worker to control his own use of time.

ye'

. . . discuss interrelationships of common expectations
with respect to performing a given taS14,_

. . . classify a specified number of behaviors as always
expebnd, never expected, or sometimes expected,
with r spect to a given list of occupations.
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Major ConCept

Society is dependent upon the
productive work of individuals.

Teacher Goals

INTEREST PUPILS IN THE POLICIES
AND"PROCEDURES or DIFFERENT WORK

SETTINGS.

SubcOncept

A given work setting reqiiires
rtain policies and pro-

edures.

'STRUCTURE EXPERIENCES IN W)'ffCH PUPILS

CAN SIMULATE POLICIES AND PROCEDURES OF
DIFFERENT WORK SETTINGS.

s

Pupil. Performance ObjectiveS

describe a oarticular,behavior which would he
aet-ertable it one work setting but not i

another.

take part in a dramatization of a newly hire..1

worker-being oriented to a particular work setting:

. .
discuss how oolicies and procedures require

support from all concerned.
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Major Concept

Society is dependent upon the
productive work of individuals.

Teacher Goals

FOCUS PUPIL ATTENTION UPON
SPECIALIZATION AND INTERDEP'NDENCE
IN CLASSROOM GROUPS.

Subconcept

Specialized occupations
result in an interdependent
society.

BROADEN PUPIL UNDERSTANDING OF ADVAN-
TAGES AND DISADVANTAGES OF SPECIALIZATION.

INTEREST PUPILS IN DESCRIBING THE RELATIONSHIPS
BETWEEN VARIOUS SPECIALIZATION:..

Pupil Performance Objectives

. . relate the goods or service4A)f a given Occupa-
tion to needs and expectations of at least
three other parts of society.

. . . explain tht. dependence of a worker'in a given
occupation upon at least three other occupations.

. . describe the relative degrees of dependence as
exemplified by persons in primitive or pioneer

societies.

. . explain the interdependence of specializations
within a given occupation.
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Career Information

4)

BASIC CAREER INFORMATION WILL AID IN
MAKING CAREER-RELATED DECISIONS.

r '1r -4 41:2',10W lescq6n

50 19.

4(19

16.0UI

0

0
E
O

a)

0

O

0
E
O1.14m

a)

0

0
0
E

"ee"

a)
a)

0
U
O

.0
E



Introduction

One of the basic components for arriving at intelligent conclu-
sions is a store of relevant factual information. As an individual grows
toward eventual career-oriented decisions, practical knowledge of the
natures and requirements of a substantial number of careers will be help-
ful. The teacher yoals and pupil performance objectives for this dimen-
sion are formulated to acknowledge types of information which are common
to most occupations. One such topic is the preparations needed for entry
into various fields of work. Expectations for particular occupations in
terms of aptitudes, terminology, equipment, clothing, and work settings
are likewise helpful for organizing one's accumulating knowledge of the
world of work.

Due to the nature of the content
of the Career Information

dimension, all pupil
performance objectives

are stated in terms
relating to the cognitive

domain.

'
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Major Concept

Basic career information will
aid in making career-related
decisions.

Teacher Goals

OFFER INFORMATION ABOUT
DIFFERENT DRESS REQUIREMENTS
OF SEVERAL OCCUPATIONS.

INTEREST PUPILS IN REASONS WHY SOME
OCCITATION: REQUIRE CERTAIN FORMS OF
DRESS.

ENCOURAGE PUPILS TO EXPLORE THEIR FEELINGS
ABOUT THEMSELVES WHEN THEY ARE DRESSED IN
DIFFERENT WAYS.

Pupil Performance Objectives

. . . name at least two occupations which normally require
a uniform.

. . . appraise the pros and cons of a school dress code.

. distinguish the reasons for dress requirements in a
particular occupation.



Major Concept

Basic career information will
aid in making career-related
decisions.

Teacher Goals

OFFER INFORMATION ABOUT THE '
MATERIALS AND EQUIPMENT USED IN
DIFFERENT OCCUPATIONS.

Subconcept

Occupations require the use of
specific materials and equip-
ment.

STRUCTURE EXPERIENCES IN WHICH PUPILS
CAN PRACTICE BEGINNING SKILLS WITH SIMPLE
EQUIPMENT USED IN DIFFERENT OCCUPATIONS.

FOCUS PUPIL ATTENTION UPON THE WAYS ORDINARY
CLASSROOM MATERIALS AND EQUIPMENT ARE ALSO USED
IN VARIOUS OCCUPATIONS.

Pupil Performance Objectives

. . . identify a specified number of tools according to
the occupations in which they are used.

. . . list materials and equipment required by workers
A in at least two different occupations.

. . . tell about a tool or machine devised specifically
for a particular occupational task.
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Major Concept

Basic career inforMation will
aid in making career-related
decisions.

Teacher Goals

PROVIDE PUPILS WITH VARIOUS
OPPORTUNITIES TO USE WORDS FROM
THE VOCABULARIES OF SPECIFIC
OCCUPATIONS.

Subconcept

Occupations have their own
vocabularies.

STIMULATE PUPILS TO SPECIFY THE VOCABU-
LARIES WHICH PERTAIN TO CERTAIN AREAS OF
THEIR OWN'EXPERIENCE, SUCH AS ATHLETICS,
HOME, SCHOOL, PART-TIME JOB, SECRET CLUB.

INTEREST PUPILS IN HOW SPECIFIC VOCABULARIES
COME TO BE AND THEIR ADVANTAGE TO THOSE WHO USE
THEM.

Pupil Performance Objectives

.

(

. match a specified number of vocabulary terms with
the names of specific occupations.

. . . define a given number of vocabulary terms for a
specific occupation.
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Major Concept

Basic career information will
aid in making career-related
decisions.

Teacher Goals

OFFER PUPILS OPPORTUNITIES TO DESCRIBE
THEIR OWN LIKES AND DISLIKES REGARDING A
WORK SETTING WHICH THEY EXPERIENCE.

Subconcept

The individual worker determines
which aspects of an occupation
may be pleasant or unpleasant.

EXPAND PUPIL INFORMATION ABOUT POTENTIALLY PLEA-
SANT AND UNPLEASANT ASPECTS OF AN OCCUPATION.

EMPHASIZE THAT SATISFACTIONS AND HARDSHIPS OF DIFFERENT
KINDS OF WORK MIGHT DEPEND UPON THE PERSONALITY OF THE
WORKER.

VARY THE LEARNING SITUATIONS IN SCHOOL OFTEN SO THAT EACH PUPIL
CAN SOMETIMES WORK IN THE SETTING MOST FAVORABLE TO HIM.

Pupil Performance Objectives

. . . distinguish between classroom or other school activi-
ties that most classmates like or do not like.

. . . report on the opinions of at least two adult
acquaintances in the same occupation with respect to
their occupational likes and dislikes.

. . . point out potentially pleasant or unpleasant features
of a particular job description.
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Major Concept

Basic career information will
aid in making career-related
decisions.

Teacher Goals

LEAD PUPILS TO EXPLORE AND
SPECIFYTHE WORK SETTINGS OF
SEVERAL DIFFERENT OCCUPATIONS.'

STRUCTURE EXPERIENCES ALLOWING PUPILS
TO WORK IN DIFFERENT ENVIRONMENTS.

HELP PUPILS TO SPECIFY AND UNDERSTAND THEIR
OWN PREFERENCES IN WORK ENVIRONMENTS.

Subconcept

Occupations have their own
work settings.

Pupil Performance Objectives

. . match a specified number of occupations with
descriptions of particular work environments.

. . describe at least two ways in which occupational
settings may differ from each other.
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Major Concept

Basic career information will
aid in mak* career-related
decisions.

its

Teacher Goals'

INCREASE PUPIL INFORMATION
REGARDING THE PERSONAL CHARACTERISTICS
WHICH DIFFERENT WORKERS APPLY IN THEIR
OCCUPATIONS.

Subconcept

Occupations require special
personal characteristics.

HELP PUPILS TO IDENTIFY THEIR OWN APTITUDES,
STRENGTHS, AND WEAKNESSES.

ENCOURAGE PUPILS TO RELATE THEIR OWN PERSONAL
CHARACTERISTICS TO OCCUPATIONAL REQUIREMENTS.

Pupil Performance Objectives

. . . describe how certain physical social, or intel-
lectual characteristics are needed for a particular
occupation:

. . . identify specific physical, social, or intellectual
Characteristics which are not necessarily required
in a particular occupation.

. . . classify a given number of occupations according to
their requiring or not requiring a specified physi-
cal, social, or intellectual characteristic.
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Major Concept

Basic career information will
aid in making career-related
decisions.

Teacher Goals

HELP PUPILS TO EXPLAIN THE
MEANING AND FUNCTION OF WAGES.

BROADEN PUPIL UNDERSTANDING OF
REASONS WHY EARNINGS VARY WITH
OCCUPATIONS.

DEVELOP\pUPIL AWARENESS THAT AN INDIVIDUAL
OFTEN ACCEPTt RESPONSIBILITY FOR TASKS FOR WHICH
THERE ARE NO WAGES.

Subconcept

Earnings vary with occupations.

on.

Pupil Performance Objectives

. . . point out the relationship between wages and
mot?ation for working.

. clas ify a specified number of occupations according
to th it general income expectations.

. . . describe rewards other than monetary From a particular
occupation.
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Major Concept

Basic career information will
aid in making career-related
decisions.

Teacher Goals

STIMULATE PUPILS TO EXPLORE
THE EDUCATIONAL AND OCCUPATIONAL
TRAINING REQUIRED FOR SEVERAL
UNSKILLED, SKIL1,ED, AND PROFESSIONAL
OCCUPATIONS. f

FOCUS PUPIL ATTENTION UPON THEIR PRESENT
SCHOOLING AS INTEGRAL TO CAREER DEVELOPMENT.

Subconcept

Career development includes
progression through stages of
educational and occupational
training.

Pupil Performance Objectives

. . . classify a specified number of occupations according
to their respective preparatory requirements.

. . summarize the occupational preparation experienced by
at least two adult acquaintances.

. . relate specific school experiences to possible occupa-
tional.competence.
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Major Concept

Basic career information will
aid in making career-related
decisions.

Subconcept

Costs of training fbr ocmpa-
tiona vary.

Teacher Goals

INCREASE PUPIL INFORMATION
REGARDING THE COSTS OF SEVERAL
KINGS OF OCCUPATIONAL TRAINING.

ENHANCE ,UPIL UNDERSTANDING OF THE
MANY WAYS IN WHICH THEIR PRESENT EDUCA-
TION,IS FINANCED.

Pupil Performance Objectives

. . . classify a specified number of -occupations accordinc
to their respective costs in preparation and/or
continuance.

compare in detail the costs of preparation and/or
continuance for two different occupations.
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Major Concept

Basic career information will
aid in making career-related
decisions.

Teacher Goals

Subconcept

Technological, economic, social,
and political factors influence
supply and demand of jobs.

HELP PUPILS IN EXAMINING TECHNO-
LOGICAL, ECONOMIC, SOCIAL, AND
POLITICAL REASONS WHY THE NUMBER OF
AVAILABLE JOBS AND THE NUMBER OF AVAILABLE
WORKERS ARE NOT ALWAYS EQUAL.

LEAD PUPILS TO EXPLORE PROBLEMS WHICH., ARISE WHEN
JOB SUPPLY AND DEMAND ARE UNEQUAL.

Pupil Performance Objectives,

. . . explain probable geographical reasons why a particu-
lar facility (business, industry, recreational) is
located where it is.

a .identify examples of unelihloyment in terms of sypply
and demand of jobs.
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NOTE: Appendixes A and B are first-draft, working documents that
have since been revised. These documents are included in
this publication to give historical perspective on how tie
career development concepts and were derived.

Appendix C is a final-copy document.
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APPENDIY A

MAJOR CONCEPTS ORGANIZED BY DIMENSION

Attitudes and Appreciations

1. All productive and honest work is good, and cotitributes in
a positive way to society.

2. Society is dependent upon the work of many people.

3. Every worker has responsibilities to himself and to others.

Coping Behaviors

1. Individuals can learn to perform adequately in a variety,of
occupations 'and occupational environments.

2. There are identifiable attitudes and behaviors which enable
one to obtain and hold a job.

3. Personal values influence work situation coping behaviors.

Career Information

1. Societal needs determine vocational Opportunity.

2. Career development includes progression through stages of
educational' and occupational experience.

3. There are ways to obtain basic information which will aid the
decision-making process.

4. There is a wide variety of occupatibns which may be classified
in several ways.

Decision Making

1. Life involves a series of choices about career commitments.

2. There are basic components of the decision-making process
which can be applied to career-related decisions.

Educational Awareness

1. Educational skills and experiences are related to the achieve-
ment of career and life goals.
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Educational Awareness (Cont'd)

2. Different careers and life goals' sometimes require different
educational preparation.

First Draft
Working Document Oply
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Lifestyle

1. Work affects an individual's standard of living (economic being).

2. Occupational choice affects the range of social benefits avail-
able to an individual (social being).

3. A relationship exists between a person's career and'one's
responsibilities as a family member (family being).

4. There is a relationOlip between leisure-time activities and
occupational choice (leisure being).

5. More principles are an integral part of life (moral being).

4111

Self-Development

1. An uneerstanding and acceptance of self is important.

2. Social, economic, educational, and cultural forces influence
self-development.

3. Individuals differ in their interests', WITties, attitudes,
and values.

4. It is important to set personal goals for one'; self%

rM
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APPENDIX B

MAJOR CONCEPTS AND SUBCONCEPTS ORGANIZED BY DIMENSION

ATTITUDES AND APPRECIATIONS

1. Major Concept

All productive and honest work is good and contributes in a
positive way to society.

Readiness Level

The student will become aware that people who work help others.

First Experience Level

The student will become aware that all honest and productive
jobs have worth.

Second Experience Level

The student will appreciate the importance and value of work
for the individual and for all of society.

Third Experience Level 1

The student will understand that those who perform useful work
produce goods and services that help others.

Fourth Experience Level

The student will become aware that work may provide the oppor-
tunity for an individual to enhance his own dignity and worth.

Fifth Experience Level .

The student will recognize that there is,a variety of careers
by which an individual contributes to society.

Sixth Experience Level

The student will understand that society requires that all
jobs be adequately filled.

2. Major Concept

Society-is dependent upon the work of many people.

Readiness Level

The studOnt will become aware that people work in many
different kinds of jobs.

431 //



First Draft
Working Document Only

ATTITUDES AND APPRECIATIONS

Readiness Level (Cont'd)

The student will become aware that both men and women can
often work in the same occupation.

First Experience Level

The student will recognize that various workers perform tasks
which help the learner and others in the community.

Second Experience Level

The student will become aware that. the work of one individual
many times depends on the work of other individuals.

Third Experience Level

The student will recognize that it takes the work of many people
to make Possible all of the goods and services that we enjoy.

Fourth Experience Level

The student will become aware that specialization creates an
interdependent society.

Fifth Experience Level

The student will recognize that the interaction and interdependency
of workers is vital to achieve the goals of society.

Sixth Experience Level

The student will understand that the contribution of a wide
range of occupations is necessary for the well-being of society.

3. Major Concept

Every worker has responsibilities to himself and to others.

Readiness Level

The student will become aware of the imoortince of completing
a task.

First Experience Level

The student will become aware that completion of a,task may
benefit others.
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ATTITUDES AND APPRECIATIONS

Second Experience Level

The student will recognize that he has a responsibility for
completing certain individual tasks.

Third Experience Level

The student will become aware that others rely upon him to
completean accepted task.

Fourth Experience Level

The student will understand that upon successful completion of
a task he will be rewarded by self-satisfaction and recognition
from others.

Fifth Experience Level

The student will recognize the value ar(d importance of a task
to himself and others.

Sixth Experience Level

The student will recognize the relationships between himself and
others resulting from the performance of a task.

COPING BEHAVIORS

1 Major Concept

Individuals can learn to perform adequately in a variety of
occupations and occupational environments.

Readiness Level

The student will learn that different skills are required for
different tasks.

First Experience Level

The student will learn that several skills may be required to
perform a given task.

Se ond Experience Level

The student will become familiar with job specialization.
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COPING BEHAVIORS

Third Experience Level
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The student will understand that some skills can be trans-
ferred from one specialized job, to another.

Fourth Experience Level

. The student will understand that performance requirements
for a job will vary with the work setting of the job.

Fifth Experience Level

The student will learn that performance requirements for
a job may change with, time.

Sixth Experience Level

The student will identify characteristics which differentiate
between jobs.

2. Major Concept

There are identifiable attitudes and behaviors which enable
one to obtain and hold a job.

Readiness Level

The student will learn how to cope with the rights and feelings

4 of oalers.

First Experience Level

The student will learn how to cope with authority exercised
by others.

Second Experience Level

The student will learn to depend on others and to be depended
upon.

Third Experience Level

The student will begin to learn how to become a contributing
member of a group.

Fourth Experience Level

The student will continue to learn how to contribute to group
effort by demonstrating ability to both compromise and exercise
influence in achievement of group goals.
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COPING BEHAVIORS

Fifth Experience Level
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The student will understand that work effectiveness depends not
just on proficiency belt on quality of interpersonal relations
as well. i

Sixth Experience Level

The student will learn effective interpersonal relations skills /

for giving or evaluating instructions.

3. Major Concept

Personal values influence work situation coping behaviors.

Readiness Level

The student will become aware that his feelings and the feelings
of others relate to values.

First Experience Level

The student will recognize that he possesses unique coping .

characteristics.

Second Experience Level

The student will recognize cultural differences.

Third Experience Level

The student will understand how cultural differences develop.

Fourth Experience. Level

The student will identify his cultural values and their origins..

The student will learn how to develop a sensitivity to other
people regardless of physical appearance, nationality, creed,
or ethnic background.

Fifth Experience Level

The student will become aware of his feelings nd the feelings
of others as they relate to commonly held beliefs and customs.

Sixth Experience Level

The student will analyze his values in relation to values of
his peer group.
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CAREER INFORMATION

1. Major Concept
4

Societal needs determine vocational o pportunity.

Readiness Level

4

6

The student will become aware of the interdependence of
family members as workers in /he home.

First Exo4rience Level

The student will understand how the performance of some
occupations meets the needs of the community.

Second Experience Level

The student will recognize the interdependency of occupationS
in maintaining the community.

Third Experience Level

The student will become aware of occupations as related to
geographical areas and job mobility.

Fourth Experience Level

The student will recognize the relationship between geography
and the location of careers and people.

Fifth Ixperience Level

The student will recognize that technological developments
cause a continual change in the emergence and disappearance
of jobs.

Sixth Experience Level

The student will recognize that our economic system causes a
continual change in the emergence and disappearance of jobs.

The student will recognize that social and political factors
cause a continual change in the emergence and disappearance
of jobs.

2. Major Concept

Career development includes progression through stages of educa-
tional and occupational experience.
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CAREER /INFORMATION

Readiness Level

The student will be aware'that successful performance of
a task requires preparation.

First Experience Level

The student will recognize that different preparation is
required for successful performance of different tasks.

Second Experience Level

The student will recognize that preparations for and successful
performance of one task may aid in successful perfor4Wce of
related tasks.

Third Experience Level

The student will recognize that performing new tasks often
requires. prerequisite skills.

Fourth, Experience Level

The student will recognize that basic responsibilities and per-
formancestandards are needed to succeed.in any task or occupation.

Fifth Experience Level

The student will recognize that career changes are a natural result
of a number of factors.

Sixth Experience Level

The student will be aware' that valid qualifications for an
occupation rest in the performance competencies, needed.

The student will recognize and apply unique specific requirements
for job success to various situations.

3. Major Concept

There are ways to obtain basic information which will aid the
decision-making process.

Readiness Level

The student will become aware that his past experiences provide
information.
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CAREER INFORVATION

First Experience Level

The student will be able to identify sources of information
when making choices.

/I
Secorid Experience Level y

The studeht,will learn that people can be sources of informa-
tion about jobs inhis .neighborhood anclx^mmunity.

Third Experience Level

The student will understand that his sources of information
need to be validated.

Fourth Experience Level

The student will learn that there are written sources of
'information about careers, that will aid him in investigating
occupations that are not within his experiential or environ-
mental sontext.

Fifth Experience Level

The student will know that there are dimensions of work related
to worker traits, work environment, job knowledge unique to the
occupation, etc.which can be obtained from sources of career
information.

Sixth Experience Level

The student will become,aware of an array of questions related
to determining prefer-ences for, exploration of occupational
cluster.

4. Major Concept

There is a wide variety of occupations which may be classified
in several ways.

Readiness Level

The student will become .aware of work performed in his,04yon-
mdnt (home, neighborhood, school).

First Experience Level

The student will -become aware of the work perfoAled. in his

community.
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CAREER INFORMATIOM

. Second Experience Level

The student will continue to develop awareness of the work
performed in his community and will recognize similarities
and differences in skills posessed by these workers.

Third Experience Level

The student will understand the need for job specialiiation
and that there are many specialized jobs within occuAtional
areas.

Fourth Experience Level .

student will understand that 9cnuoational areas do have a
1 hierarchical structure which requires different kinds of prepara-

tion and .within each area preparation for various levels of work.

Fifth Experience Level

The student will be able to devise clustering based upon occupa-
tional similarities.

Sixth Experience Level

The student will recogfilze that there &re'established ways to
cluSter occupations.

DECISION MAKING
.r

1, Major Concept

Life involves a series of choices about career commitments.

Readiness Level

ihe student will become aware that choice means "making up
one's mind."

The student will learn that there areceain situattalls.,
where he can make choices.

First Experience Level

Things change and these changesinfluence the'-thoices and

decisions a person makes.
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DECISION MAKING

Second Experience Level
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The student will develop an awareness that his decisions
affect him and others.

Third 1:xperience Level

The student will learn that people change and these changes
influence the choices and decisions he makes.

Fourth Experience Level

The student will recognize that decision making involve_ risks.

Fifth Experience Level

The student will recognize that decision making can precipitate
chain reactions.

Sixth Experience Level
t)

The,student will recognize that previous deci4_ions, peers,
gratifications, needs, interests, and career information
influence present and future decisions.

2. Major Concept

There are basic components of the decision-making process which
can be applied to career-related decisions.

Readiness Level

The student will learn how to establish his goals.'

First Experience Level

The student will become aware of the relationship between
his goals and making choices.

Second Exnerience Level

The student will learn how to identify and assess problems
which conflict with his goals.

Third Experience Level

The student will learn how to consider alternative solutions
to problems which conflict wito his goals.
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DECISION MAKING

Fourth Experience Level

The student will learn how to choose a best plan and a second
Plan to solve problems that conflict with his goals and he will
work out details of both plans.

Fifth Experience Level

The student will develop, try out, and evaluate a plan to
solve a groblem that conflicts with his goals.

Sixth Experience Level

The student will develop, try out, evaluate, and make any needed
changes on a plan to solve a problem that conflicts with his
goals.

EDUCATIONAL AWARENESS

9. Major Concept

i it

Educational 51dlls and experiences are related to the achieve-
ment of.caneer and life goals.

Readiness Level

The studept will become aware that there are reasons for going
to school.

The student will become aware that learning and performing
various tasks are related.

The student will become aware that there may be a relationship
betweenhis in-school experiences and out-of-school experiences.

First Experience Level

The student will understand that an individual must be able to
read, write, and count in most occupations.

40
Second Experience ,,evel

The student will become aware that learning helps people do
things for their community, state, and nation,

Third Experience Level

The student will be able to rarognize the relationship between
performance in basic subjects and performance in specific careers.
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EDUCATIONAL AWARENESS

Fourth Experience Level

The student will recognize that participation in school classes
and activities may relate to his use of time throughout life.

Fifth Experience Level

The student will be able to relate skills learned in the class-
room to those skills used in specific careers.

Sixth Experience Level

The student will be able to understand that desire and capability
to learn influence learning and career directions.

?. Major Concept

Different careers and life goals sometimes require different
educational preparation.

Readiness Level

The student will recognize that there are different occupations.

First Experience Level

The student will become aware that education is required for ,

various occupations.

Second Experience Level

The student will recognize that the educational requirements for
some oCcupations are different than they are for others.

Third Experience Level.

The student will recognize how communications, mathematics,
science, and social studies ar sed in some occupations.

Fourth Experience Level

The student will become familiar with the relationship between
in-school experiences and career directions.

Fifth Experience Level

The student will understand that school experiences provide
only a part of the learning experience necessary for career
development.
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EDUCATIONAL AWARENESS

Sixth Experience Level Wm.
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The student will develop an understanding of the different
types of educational preparation required for various
occupations.

LIFESTYLE

l., Major Concept

Work affects an individlial's standard of living (economic
being).

Readiness Level
r

The student will understand that people work.

First Experience Level

The student will recognize that people are paid for work.

second Experience Level

The student will recognize that economic rewards vary for
different kinds Of work.

Third Experience Level

The student will understand that economic re wai work mayd(Tor
satisfy needs and wants.

Fourth Experience Level

The student will become aware of the relationsIlips between
desired lifesty)es and career monetary rewards.

Fifth Experience Level

The student will relate occupational roles to the concept of
economic benefit.

Sixth Experience Level

The student will understand his responsibility for making accom-
modations for his future.
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-.mow LIFESTYLE

2. Major Concept

Occupational choice affects the range of social benefits avail-
able to an individual (social being).

Readiness Level

The student will become aware that there are many reasons why
people work.

First Experience Level

The student will become aware that work brings rewards other
than money.

Second Experience Level

Thy student will express a preference for personal-social
needs and wants.

Third Experience Level

The student will become aware of the personal and social rewards
of vatious occupations.

Fourth Experience Level

The student will understand that social needs and wants differ
among individuals.

Fifth Experience Level

The student will relate occupational roles to the concept of
social benefit.

Sixth Exoerience Level

The student will understand some factors which have caused social
benefits to differ among occupations.

3. Major Concept

A relationship exists between a person's career and one's
responsibilities as a family member. (family being).

Readiness,- Level

The student will understand that he is a member of a family-
and the importance of.his membership in a family.

444



LIFESTYLE

First Experience Level
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The student will betome aware that being a part of a family
brings responsibilities.

Second Experience Level'

The student will understand that family members perform jobs
they are capable of performing and that responsibilities are
shared.

Third Experience Level 1

The student w01 understand that cooperation is the first step
to successful living and working.

Fourth Experience Level

The student will become aware, that family. attitudes and the
way an individual accepts family responsibilities affect work
attitudes and performance.

Fifth Experience Level

The student will understand how work can alter the family.

Sixth Experience Level

The student w'll understand that family values affect occupa-
tional choice.

4. Major Concept

Thvre is a relationship between leisuh-time activities and
occupational choice - (leisure being).

Readiness Level

The student will _become aware of the relationship between work
and play.

First Experience Level

The ;student will become aware that leisure-time activities can
combine eleffients of both work and play.

Second Experience Level

The student will become aware that occupational choice affects
the amount of leisure time an individual has.
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LIFESTYLE

Third Experience Level
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The student will become aware that work attitudes and interests
extend to leisure time.

Fourth Experience Level

The student will learn that hobbies can be related to jobs.

Fifth-Experience Level

The student will understand that the skills he learns in work
make his leisure time more 'Injoyable:

Sixth Experience Level

The student will recognize that leisure-time activities may
lead to a career.

5. -Major Concept

J ,

Moral principles are an integral part of life (moral being).

1

Readiness Level

The student will become aware of the importance Of truth and
honesty at all times.

First Experience Level

The student will understand the importance of respect for others.

Second Experience Level

The student will recogniZe that rewards usually go to those
who pursue them in a proper way.

Third Experience Level

The student will understand how the family and society would be
endangered if people tried to fulfill all their wishes regarldless
of others.

Fourth Experience Level

The student will understand tpe limits in satisfying his needs. c-1

Fifth Experience Level
aI

The student will understand that certain jobs could be a poor
moral choice.
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Sixth Lxporience Level
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The student will understand that truthfulness, honesty, and
respect are unchanging principles.

SELF-DEVELOPMENT

1. Major Concept

An understanding and acceptance of self is important.

Readiness Level

The student will become aware of himself--physical, social,
and emotional self.

The student will become aware of himself within the context
of his family structure.

First Experience Level

The student will recognize the various roles he plays.

Second Experience Level

The,student will recognize that there are certain character-
istics that make him unique.

Third Experience Level

The student will become aware of himself injri6tion to his
community. -1

Fourth Experience Level

The student will draw conclusio about self UDOM Performing
tasks which are increasingly challenging and compatible with
his development.

Fifth Experience Level

4

The student will be able to assess the relationship between
his developing interests and his abilities.

Sixth Experience Level

The student will become aware that there is a relationship-
between one's knowledge and acceptance of self and what he
will become.
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SELF- DEVELOPMENT

2. Major Concept

Social, economic, educational, and cultural forces influence
self-development.

Readiness Level

The student will become aware that other people influence
him.

First Experience Level

The student will become aware that family and school influence
his opportunities and responsibilities.

Second Experience Level

The student will become aware of economic influences on him.

Third Experience Level

The student will become aware that participation in various
groups influences his personal development.

Fourth Experience Level

The student will become aware that he is a part of his environment.

Fifth Experience Level

The student will become aware that changes in him influence his
environment and that changes in environment influence him.

Sixth Experience Level

The student will become aware that the values of other people
influence his values and personal goals.

3. Major Concept

Individuals.differ in their interests, abilities, attitudes, and .

.values.

Readiness Level

The student will become aware of his interest in certain
activities.

The student will become aware of the tasks that he performs.
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SELF-DEVELOPMENT

First Experience Level
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The student will become aware of his ability to perform various
tasks.

Second Experience Level

The student will become aware that his interests and abilities
are not always the.same as his peers.

Third Experience Level

The student will become aware that all People possess unique
characteristics.

Fourth Experience Level

The student will become aware of the difference between interests
and aptitudes.

Fifth Experience Level

The student will differentiate between hiMself and others in
terms of in:erests, aptitudes, values, and achievements in and
out of school.

Sixth Experience Level

The student will become aware of the relationship among interests,
aptitudes, achievements, values, and occupations.

4. Major Concept

It is important to set personal goals for one's self.

Readiness Level

The student will bec*me aware of what "a goal" is.

The student will learn to 'set goals in his play activities
as well as his classroom activities.

First Experience Level

The student will recognize that what he produces when he
has a. goal is frequently different from what happens when he
has no goal.

Second Expe$,ienc2 Level

The student will understand why it is necessary to set goals
in the classroom.

449
/



SELF-DEVELOPMENT

Third Experience Level
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The student will recognize that h% can relate his needs to
goals.

Fourth Experience Level

The student will become aware that he can'influence his future.

The student will become aware that he can change the focus of
his goals from immediate to longer range.

Fifth Experience Level

The student will become aware of the importance of setting
priorities in developing goals.

Sixth Experience Level

The student will become aware that his self-image will affect
the goals he sets for himself.
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APPENDIX C

DEFINITION OF TERMS

Attitudes and Appreciations Dimension: One of the seven components of

career development. A major concept and subconcepts for the
Attitudes and Appreciations Dimension are found in the Inter-

actin Dimensions Handbook and relate to the affective behaviors

associate with the idea that society is dependent upon the pro-
ductive work of individuals.

Career: A succession of opportunities for service through work, paid or
unpaid, and extending throughout life.

Career Development: Personal_ growth that includes those concepts related to
Attitudes and Appreciations, Coping Behaviors, Career Information,
Decision Making, EducationaT Awareness, Lifestyle, and Self-Develop-
ment.

Career Development Concepts: The concepts identified in each career dimen-

sion framework.

Career Education: The curriculum which results when career development
concepts and subject matter concepts are prought together in an
instructional system that has meaning for students.

Career Information Dimension: One of the seven components of career develop-
ment. A major concept and subconcepts for the Career Information'
Dimension are found in the Interacting Dimensions Handbook and relate
to data and ways to obtain data about occupations.

Cluster: One of the fifteen broad families of occupations that has been
developed by the Bureau of Adult, Vocational, and Technical Educa-
tion, United States Office of Education. The fifteen clusters are:
Agri-Business and Natural Resources, Business and Office Occupations,
Communication and Media, Construction, Consumer and Homemaking-
Related Occupations, Environment, Fine Arts and Humanities, Health
Occupations, Hospitality and Recreation, Marine Science Occupations,
Marketing and Distribution Occupations, Manufacturing, Personal
Services Occupations, Public Service, and Transportation.

Coping Behaviors Dimension: One of the seven components of career development.
j9lajor concepts and subconcepts for'the Coping Behaviors Dimension are
,found in the. Coping Behaviors Dimension Guide and relate to the
behaviors used when dealing with life situations.

Developmental Dimensions: The four components of career development in
which concepts can be sequenced in a logical progression for dif-
ferent experience levels.

Dimension: The classification assigned to the seven major components of

career development.
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Dimension Framework: An organizational pattern based upon a single major
concept,--Trom which follow subconcepts, teacher goals, and pupil
performance objectives. It is one of the two major divisions of
the dimension guides.

Dimension Guide: A publication whth,focuses on one of \the four developmental

dimensions of career developmer&---CO-Oing Behaviors,-Dee 4sion Making,
Lifestyle, and Self-Development. Each guide contains a dimensiorl-
framework(s) and sample infusion strategies.

Decision Making Dimension: One of the seven components of career development.
Major concepts and subconcepts for the Decision Making Dimension are
found in the Decision Making Dimension Guide and relate to those
behaviors associated with selecting from alternatives.

S

Educational Awareness Dimension: One of the seven components of career
development. A major concept and subconcepts for the Educational
Awareness Dimension are found in the Interacting Dimensions Handbook
and relate to the reciprocal effects between subject matter concepts
and career development concepts.

Infusion Strateu: A series of teaching-learning activities characterized by a
single developmental subconcept and selected interacting concepts,
which are brought together with concepts from subject matter areas. A

sample occupation is used as a context for implementing these concepts.
InfUsion strategies comprise one of the two major divisiont of the
dimenAion guides.

Interacting Dimension: The three components of career development in which all
concepts are appropriate for all experience levels.

Interacti_s Dimensions Handbook: A publication which contains a limension frame-

work for each of the three interacting dimensions: Attitudes and 'ippre-
,

ciations, Career Information, and Educational Awareness.

Lifestyle Dimension: One of the seven components of career development. A

major concept and subconcepts for the Lifestyle Dimension are found
in the Lifestyle Dimension Guide and relate to the ways an individual
chooses to lead his life.

Major Concepts: The important themes for each career development dimension.
In the developmental dimensions each of these themes is broken out
into subconcepts for each experience level. In the interacting
dimensions these main themes broken out into subconcepts which
are aopropriate for every experience level.

Professional Book: A publication which explains the rationale for the selec-
tion and organization of the dimension and the infusion strategies.

Pupil Performance Objectives for the uimension: Statements which desc ibe
student behaviors for each subconcept in the dimension framework.

452



Pupil Performance Objectives for the Infusion Strateg). Statements which
,descri-Ye-student behaviors ?Or the infusion strategy. These state-
! ments have been derived from pupil performance objectives for the
dimension and from subject matter concepts that have been selected
for the infusion strategy.

REACT Page: The:Student materials which accompany each activity in the
infusion strategy.

Self-Development Dimension: One of the seven components of career develop-
ment. Major concepts and subconcepts for the Self-Development
Dimension are found in the'Self-Development Dimension. Guide and
relate to behaviors associated with how a, person views himself.

Subconcepts: The main ideas which accompany each career development major
concept. In the developmental dimensions, there is a subconcept
for each experience level. In the interacting dimensions, subcon-
cepts are appropriate for every experience level.

Subject Matter Concepts: The concepts commonly taught at each expefience
level for mathematics, science, language arts, and social studies.

Teacher Goals for the Dimension:. Statements which describe teacher behaviors
for each subconcept in the dimension framework.

Teacher Goals for the Infusion Strategy: Statements which describe teacher
behaviors for the infusion strategy. These statements have been
*deried from the teacher goals for tlAimension and from subject,.
matter concepts that have been selected for ttie infusion. strategy.
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