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DEVELOPING A JEACHER CENTER

.
-

The teacher center is emergsng as one of the more intriguing fdeas
in American education. Much of The lnferesf in this concept resides In
the  fact that it has not yet been glven clear definition. As a result,
teacher centers are Qariously deffned each cefinition varytng according
to the polifical,-econemic{530cia! or educational concerns of the itndividual
speaker. Soﬁe educators see a teacher center as a basis for polcf;cal
action aimed at giving Teachers more power, auTonomy ahd ‘decision making
capabilities. Some de‘ine the teacher center as a "resource center'.

" to which teachers can come for materials, assistance, woﬁkshop Taa:nnng,
and "professnonal" conversation. Some see teacher centers as district-
operated training institutes with elaborated organizations and Training
-programs 0e5|gned to bring about more effective nmplemenfa*:on of
~curriculum content and mefhodologles manda?ed by dlsfrucf planning sfaff

Others define a teacher center as a "place" tfo whnch Teachers can escape

+ 5o as "to do their own +h1ng," whether Tpa# nay be readlng, casual talk,

or orga*iiaTion of ad hoc workshops for anyone who mighT drop in. Some
educafo;s see a teacher center as a means of ,mplemenfnng natiunal or
local pbllcy, and some see the center as a mechanlsm for developing both

{
lnd:vidual teacher performance and a related sense of profeas:ona!lsm

| wha?ever the basis for interest in the teacher center concept, and
) whafever the variations in functions of Teacher center opera#:ons, there
is some agreement (at least among those who have entered into public
" duscussion) about what a teacher center is. lt is generally agreed
that a teacher center is both a place to which teachers can come tor
convergafnon work and asslsfance and a series of activities-carried on
in ﬁhe individual schools * As a "place'" a teacher center provifes a

phys'cal setting for profess:ona{ acf:vaf:es it also functions as a

)

symbo{ for developing a sense of professaonal identity.  Most writers
agree that teachers badly need an expanded, and partially non-classroom
(,smage as a basis for a more elaborate and producrave professfonal self
deflnlinn. , —
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¥ost discussion oﬁ The teachér center concept hdS focused upen the
activities or programs which characrerize a center. Some educators have

said that a teacher conter has primérily a structure of activity, capried

“on in schools and in'the community, but not localized into a specific

place. Others have said that *the activities of a 'center flow from a central Q\

- - g - . - L . . ® .
place. Whichever view is taken, the activities of the *z=acher center are

a critical dimenzion of its definition and define its funcions.

- e

o

PRIMARY FUNCT IONS : . .

= . Y
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There seems 10 be general agreement that a Teach@r center has sié'
# R ) R -
primary functionst ‘ '

- 0 i T

l. As’'a Clearing_ -House for Dissemination of Information, Material -

L

+Resources and Talent b =

N ) 4
- !

tn this function the teacher center seFves to put +eachers
c within a local area in ﬂouch «ith- one ano.her, whether They come

from the same.ochpol or from dlfferenT scnool§/ and 1o make it

. possiple for fhe. teachers to _share good ileas, promsQIdb pracflces,
~ problems and maTerials. The cenier also Drlngs lnformaTlon‘3 falent-
and material resources from without 1he Iocal area and makes.

. these available to Teochers Through the’ acTnvuTles and communicaticn

‘networKs iato which the cenfer feeds. The clearing house-func¢40n

is the single most nmporTanT characferistic of the teacher’ cenTer

for it serves:. ’ ' -

. a) To disséminate new ideas and procedures

. - - '
b) To put teachers into cfosgr communization with one cnother,

while-enhancing their individual sense of professtonal
1 orientation; and thereby, '
< ‘ L

. o



: developmenf, lwiiifemeﬂf .of curriculum and rmprovémEnT of
c

. educational prac

e ——

. r' ¢ . y- . L
. c) - To reduce’+the sense of .anonymity, . powerliessness and lone-
.Iiness\whjch charaé¥erizes SO ﬁany teachers in‘schoqlsi#oday,
an_d, c | o o ‘
\
d) To opfitherThe use of local talent by makzno |+ accessibie
to 1eachers and others whom the center serves. \The clearing ;
house funcfion prcsupposes deveIOpmenf of a. conmon Iunguagp
among those whom *he center serves, since dis semlna1|on
\ of néw ideas and procedures is both dependent upon and
confrlbufory to fhe developmenT of a common language. Th:s
fun¢+1onwalsoOpresupppses fﬁggcreafton of an organized

.system of communication among-those whom.the center services.

-

3 . § / . .
A common language has no value unless-péopie Have ‘access A
. to one another, and 1nforma+|on can not be dussemsnafed

nor: talent utilized if people arg not "in touch.?

[
- . . “ -
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‘As a Vehlcie for Teachers to Come Together- To WOrk COQBL[aTlVeiX

on Soluflons of Common Problemc

: | S
: ‘ " | : # .o~ e

[ H
The teacher centér makes vj p055|ble for Teachers fo %eef for

purposes or dtscu55|on or fortﬁgiposes of methods reysew and/or L7

e is very much dependent upon TedChers havnng, a)

, = access to one: anofhers tdeas and b) the. assistance éf col&eagues K

‘In sofv:hg\problems and creaflng new Tcachrng mafeﬁnals The .

Teacher—CcH}er is commonly defined as providing aq/organlza+aonal

|mpefus dnd a physical seTTnng for these c00peraT(ve efforts.
Yoy
J

e

As A Vehicle for Teachcrs to Express PROFESS!ONAJ |denT|Ty Throuqh
Efforts Focused on Problemsgéf Profésazonal Prac¢zce as ngosed

‘to Problems of. Teacher Wb?fure. i A

£r
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- In the past teacher .associations have principally focused upow

\teacher:salary raises and teacher benefits and have done very

‘Nttle to InvolVe focal teachers- Girectly and ‘consistentiy; in

Th déeropmen# of'skills, concepfs and 9r{énfafions'reia+ing 'v\ &
to d y to day pr@cflce. It seems obvious that professiona!izafion )
of Teathng will be prtﬁc1palhy based upon the developmenf tn

leacher of‘affl.udes, commlfmenfs,.language concest and self .
defjnlfloﬁz focused on Teaching pracflce and . tfs effecf upon S

children and Through chlldren Thelcommuni+y at Iarge. Thls will
requ;rq,sht?flng discuc51on and emphasis of feacher groups .rom
Teacher room gosssp, on the one hand,‘and feacher we ifare, on

fhe ofher, to sugnnf;canf problems of pracflce. By helping *eachers

.To make such a shift, the Teacher center should confr:bufﬁ)fo

3

fhe enhanccmenr of" professiondl |d°nT|Ty

— ]

T

5.

As A Trarn:nc Center fOr Both Pre—Serv'ce and in- SenV|cé Teachers
. . B A X - o, ' Q >
.. ] &“\7» ] . . i ’. )

In Thlb Training funcfaon the tea%Q?r center wnll confrtbuTe

to fur?herlng the professsonal skills and compe.enc1es of teachers,
already tn Service. By invoiving pre service Teachers in the
activities of the center, |n—serv1Pe Teachers can contribute

subs?anfually to ratsing the quafl.y of pre— service Trasnlng.

As A Vehicle for Teachers and .Noa-Teachers (e.q. Businessmen, e

Scientists, Skilled Craftsmen; arid Others. in the Community) to

Come Together +o Work uoopera’r:vel’y on the Developmer¥t of

A A

Educational Proqrams E
Since the focus of teacher centers in on THe,improvemenf of
teaching practice and curriculum and since the teacher center
wouid inevitably organizé workshops for these purposes, it
. becomes a relatively éasy'maffer for participating teachers to
o 4
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seek The con;u!TaTivn and advnso.y aSStsTance of the members of
o The communlfy A teacher cenTer provides a new organ»zaTnondl
R dimension fof Such efforts, thereby raising the possibility of

.overcomlng existing sfereofypesaawiﬁnmgos of schooi community

relafaons :
4 . ‘ . ’K,,
[N b Y
' 6. As a, Vehlcle for Coordination of Teacher Deve lopment Acf;vafies

N

' ;‘ w;fh Parent Programs DQSaned to Facnllfafe Fff@cfxve Learn|nq

-

~ ¢

., and Social-Emotional DevelopmenT in Children

i

. O - o
gAn effecfrve tea~her cenfer wuti design and - amp!pmenf programs
wh;ch will bring teachers and parehts on to compiementary ({if

) not coltlaborative) courses of action.
, .

. ' - DESIGN PRINS4PLES
" L] !

Some Basgic Realifties : , _ T

Thel ;gafion and development oflfeacher‘cen#erskcapable of effectively.
implemén;ing'fhe funcfionS'ou#liﬁed above istcritical ly dependent upon
the eXTenT to which the center desugn is respon5|ve to a series of realities.
One of fhe more obvious’ reallrles is fiscal. The costs of flnancnng qullc
education are rising every, month and fhei;b{li?y of local and state agencies
to meet these rising.costs is decreasing. The result is that ihpiemenféfioﬁ
of new.efforts must compete with existing priorities and must also be‘cosf
effective, With fundings 50 criticaliy limited, it becomes ever more ‘im-, "
portant to make responsible decisions about the ‘use of money and it is _
incréasingly clear that a way myst be found\jo make such dectsnons in terms

. s} .o
of per pupil benefit for each dollar expended. This means that whatever

the character of its program, a teacher center will only have fiscal I'ife

" so long as those programs are measurable in terms of behavior output and

- ~\,

1%s reiafidn;ﬁo dollar input.
' N
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d
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The second ;ealify is organizafional Teacher centers will be creaTed
and maintained to the extent to anrh ¢hey requure mxnlmal changes or .
j elaboraflon of exuafrng parrs of scheol organlzaTlon It is well known :

that The“aOQlal organization of a schoo! is highly rests+arf To change, and-,

when threatened, mobilizes actively’to inhibit change efforts. Therefora
" teacher centers must, at least in their formative stages, operate within .

~existing organizational operations wherever possible. This.does not mean

that i%s operations might: lead to changes in schooll organization. Such

¢hanges will, however, inevitably be the result .of teacher center“operations

and not the cause. : . '

] ’ : -
\ \ _ : -

./'\’ : . - . '
A~?h5;d and perhaps the most important, reality, which wiltl determine

The succes®? or faliure of a-{eacher center, islfhe highiy patfterned sense

of non-tnvo!vemenf |so|aflon and overwork common among fmerican Teachers

It has been dlscovered again and. again that teachers do noT uullungly

participateé :n.s?aff deve!opmenT activities and they do not willingly : /

‘involve themselves' in discussions uiiless such discussions are directly -

focUsedﬁgﬁaihe'acfiviTies in their ownviqdivjdhal classrooms. Ffor a teacher
center to be effective, it must design its programs in terms of this
ceality and seek ways.to localize the center's efforts into individual

-

schoots and classrooms.

‘The final .reality 7is one of numbers. For The teacher cenTer to be . '

“effecfiye, fits programs must be capable of dellverlng servnces and oppor—;

tunities to large numbers of teachers. Most school districts have hundred

* or_thousands, of ‘teachers. Real changes in education will only come .

about if programaﬁnc and organuzafuonal designs can be created which will

se[ve individual Teachers, but will do so on mass scale. While it is true .

that th8re-are many intérested, committed teachers acTJvely seeking means

for~sle—imgrovemenf, it is also true that these areonly a sma il per-

centage of the total. A tescher center design which leaves ali initiative "
16 Thelwfl[?ngness of the individua! teacher to travel even: shorf distances,
SN )
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' and to glve up perscnal Txme for purposes of profess:onal enhancement wn|1

reach only a small percentage of the teachers .serving American children

Th|§ means that although we musT provide teaschers with the opTuon fo

. par+|c1pa+c in the “free” Teacher centers whach arc now cmerqung in some

urbaprnareas, we' must also provide sysfemafnr opporfunufles for professional

development which are broughT To the tocal school "and to.the individual

teacher ln his own classroon . . -

\ . - ) ‘..

< )

These and other. réalh#ic% suggest that an ef fective and viable teacher

. center capable of raiszng the qualliy of education on a district-wide basis

must he designed in terms of the principles !isted below

A.

I'4
A

i)

.

.8 .
2 .
' : . : 7

PRINCIPLES OF ORGANIZAT!ONAL—ADMINISTRATIVE DESIGN

L4
{

Cost Effectiveness

The impact of the activities of a teacher center must be measurable

in tferms of per unit cost. The center's prdgrams must be designed

. to focus on develbpmenT of observable and measurable changes in

teacher compefenty so as to provide a basis for judging the effective-
pégs of'per doltar expenditure for results a;hieved. Cost effect-
iveness also requifes minimizing the expenditure for administrative

Ve A

sdpersfrucfure, space and equipmenT Where money is spent on supplies

and equipment, it musf be earmarked for programs caqbble of yielding.

a high retarn measured in terms of changes in Teachlng behavior and-

pupil Iearnnng The demands of cost. effecflveness obviate many
fradlflonal means of in-service trdining, e.g. guest speakers
-d|§cussyon workshops, travel. etc. New medhanlsms mus+ be found

which focus ;pecificallyj;nd diresfly upon the development of measurable

competencies. - ' ' . R ‘ (

h)
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(2) Optimal Use of Existing FacilitTies and HMaterials ”1< ’
ST . . . . . . . Ny "

A _— .
I

To be cost effective teacher center programs must make optimal use of

7. + existing facilities. This means extended= day use of space, bulldlngs
‘ ~

. ot
. equipment, etc. CosT effecf:venets aESO’rchIreg mgklng othmal use ¥,

, of exlsting wafervals whether These Wafernals be ccmmercrally produced

itfems which have been purchased from dlsTrncT funds, or’ whefher They
may be Teacn@r produced materials wh.ch are capabl of ravS|ng

fevel of profess:onal competence rhroughouf JThc dlSTFICT should they-

.
. A :

be made avaiiable for general use.\ Haklng teacher hade mdlerlals

available for general use may welllrelease money oTherw:Se needed

for commercial purchase.

. ': /-\. . .'_.. .
(3) Optimai Use of Existing Talent ) ] B . e

.

1
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" One of the largest budget items Tn.anf 3choo|hdisT%icT is the salary
). budget.. Cost effectiveness réqures*Thaf-people already on salary
should be used effectively wh?;ever'possible so bs to reduce the need

to hire outgide LonsulfanTJ his prlnCIple buggesff TnaT |eécherf'

should be used to’ frann one another to |mplcmen+ better pracfcces
which They have cn$a1ed it also suggests that 1eachen5 can be.
trained in new procedures and practices. dnd will help fo.djssemina?e
these amongsf“fhemselves. The principle of'using §£L§Tiﬁg’falénf
has fogndaTHon'in princfples of-humén.pehaéior and ofgén{zafjonal
developmenfias weli‘aé in the necessity, for cost effectiveness. It
. . fs well known that teacher listen to each other mdre rﬁéd?ly +haﬁ
they IssTen To outsiders who ”do not undersfand The iocal suTuaT:on or “
“the teacher's own problems.”. It is also well known that Tedchers
- " have few mean;,for'pfofeséional recogrition. By using'feagbers to

‘ train each o%her,/é teacher CenTer~can not only disséminate ggcd‘

pracf;ces and stimulate dloCUSSIOﬂ of ‘cormdn problems it can provude

a meohan|sm for recognuhton of professuonal achievemenf and canTrlbuTson.

- o
: . . &
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(4) Minimal Organ[zaiJonaT/tnfervenfion

h

o The succoss and long0v1fy of .a Teachor ccnfer indeed of any néw" o

-:,v'v

Drogram ';s very. much a quOST|on of the eXthT To which it requires

D : croafron of new sTaff positions- and intervenes sn exnsflng ch nnels
. e
of commun:Caf«on aufhorr+y and decisiqn- maklno AT tea51 in its

;nnTuaI phases *he ‘feacher” center should be desuoned in such a., ~

f_": 3 . way as To uTnilze exnsT;ng channeﬁs of -communication and exrsflné ,[
. roles The cenfar snould ‘ac1l|+afe organuzafwonal devolopmenf .

as a result of ouccessful programsk not reqU|re organizational R

change. as a condnT:on of exnsTence\ Proper aTTenTlon to ‘this

L prlnC|p|e wi bl resulT in plann1ng NPICh bUIldS\d faacher cenfe. from.
”The grass-— roots! Teacher ac+1v1+1e9 |n rhe|r own classrooms and |
- o . cooperafuve efforfs)' Organlzaftonal devoionmene would in large
. measure, bo a respdnse 1o demonafraféd need. . .w3 ) -J.
T . M/) N ] n S oY ST J

s T ' P /- _ : \,\'

S ' (5) Facu||+afe r‘ornmu‘hma‘rlon Among EX|5T|nq Staff and Across Exurfsng

.« Programs . o\ \

|
—= s X | . : I

k)

|
. ) L - B 3 . ,I‘,. N

- - . N o

The teacner cenTer musT organrzafuona[ly, as well as programmaf:cally,

be sfruofured SO as 10 conTrlbuTe tq the'! enhancemenT of communlcafton
p o
.- and The synThe5|z|ng of eX|sTing @fforfs

- - N -
.

: _ : _ S

(6} Teacher Control .

Y

- ]
e . As

. Administration, program desugn and bﬁdqe1 managemenT shouid be piaced
in The hands of the Teachers Themselves to the greaTesT possible
‘extent. Teachers must be heliped to accepT The responsnbtilfy for"
their own professaonal developmenT and fo acce df the consequences,

<of Tﬁklr‘own decus«ons. Administration of a te cher center can be
handled* by an executive committee of Teachers wht are made rPSpon5|ble
. to an a551SfanT,5uper|n+endan+ Jusf as effecflvaiy as- by a dlrecfor

v . ) N
: Co ’ o Cor : \-' R .
1 ~ T . ’ . . )

o Vo : A/
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. é, ,\ who |s pald a hlgh salary PlaC|n; managemenf respon5|b|l|h|es upon
- - ' lhe Teachers has svmoollc value for self- cef|n|+|on of’Teachers as
°\w,- lwell as pollfloal value |n The educarion comnunITy “ll seems llkvly
| fhaT the 4ydge+ ‘requirements for an effective teacher ccher wou ld
< be ’ower if leachers are made rcspowslble foraunvesllng lhelr own. .'?3
* ef forts~’ !nfo the center. The “teacher center which is dependent. upon
Teachers who are always paid to parTncnﬁ%@e is cosle and’ p055|bly
. lncapable-of producing subsfanflal rosulTs N . =
\ K ‘\ o L C . " '/.' .
2 (7 Programmalic AcTiviTle\ of the Teacher Ccher should be’ Physlcally ’
- _ Localeo lh‘fhe Indlwldual Classrooms and at lhoAEpcal Schools to: -
\ 1 the Greatest Pocstlo Exrenf /’ v |
' S L °- o \ _/
. The reaso%s for so ptacing acTivllics have'to do VITh Thn .
characferi stics of Teachers, proolems of\orcan|za+|0nal lnlerveﬁllon,
- and psychodynam cs of behavior changﬂ} "Theis prlnblplb suggesTs +ha+
a) workshops must be moblle, b) material s)musl be. Transporfoble,
- c) program a TlVlTles must be cllnlcal (lh Tne sense of focuslng on
N - real behavio ln lhleldual claSsrooms)‘and d‘ orJanlzallon of fhe
v.Teacher cenTew as a SOClal sfrucTure muslﬁ;nclude parh|C|pan+ roles, -
leadership roles WlTnln the xnle|d :al schoolz‘@nd leadershlp roles
‘* _ among schools. The prrncnple guggesls ulllmale crca+lon of\;
.“rﬁ;-ﬂ_f %_represenlaflonal sysfem of dcc;slon meking - and management . B
. | . Lo

o . 0 . v '» . 3 . ~1 X . .
(8) Use of Teachers to Train Teachers to thé Greatest Possible Extent

[ - . - ' . ' \ .

CZ)vﬁal'.Provlslon of Status, Moneiary or Other Rewards

Lo LI . . i
RS R . N ®
3 \d s . '

H

. . e g G

In The_gasl, teachers have,bgen told that fhey must contribute !

exlra Servlces, spend' time on selr'deveIOpmenT'ana parllclpale
- ina variety of meeangs because 'such acT;vxTIes are parf of |
', "being professtonal e Currenle *oachérs are‘éfllllaflng w1+h

y ' organdzaflons for fhe purpose neJoflaTlng salary compensaflon

. . o e o . K /'

. ’ . ‘ . . - RS .
s, . .
. . ) R ) . .
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Mpr In non—tlassroom ac+|vu+|es |+ is cleah\‘}ér a Teacher

*cepfer can 6n!y Be effective if I1S programs and ac+|v11|es

e

. are +|ed tnTo a reward sysTem in the school dﬁsTrICT Wthh it

o serveq Teach rs. who assume- :nsTrucTronaI or administrative
o : .

"'responsublilfles will reqU|re compensaT:on and/or status
Pt Nt L “

'erCogn|+|on and/or released time. - Teachers who parTncnpaTe L
"vg;,' ln Center proqramo as learners witl requnre salary credit or

= ofher forms of rewa\d It is- unrealvsTuc t+o assume that a_ <

“7‘ béacher Ccn.enucan subsfanTually effecT the behav:ors of - .

classroom “teachers unless 1he cenTer |s assocuaTed quh an
N

s oA “\

effecTuve - reward sysTem

a4, ) v

09) GenTra1|zed Resource ReposuTorles L ) ' \ >
v ~ 7 . : .

. . f . . . A\

. vy

Worksnop ac+nv1+|es must be readlly acce55|ble bo+h |n ferms o .

“«

RS Q f of time -and géOgraPhY

.

i’ﬂ[fr'The Schooll Di§+ric+ Must Utilize Existing or Cleate New
8 g \

‘Assessmerit -Capabilities for DeTerMinaTiohrof'COST'Effecfiveness

. e C - R T . - S s
N oA :
ThIS means that the’ Teacher cenber programs and ac+|V|+|es must

be de5|gned in terms of\cosf effecT;veness, SupporTed by
! \

s proper accounflng sysfem\and accessibie +o audt+ *and evalua+|on d

" [] T c.

Teachers who parTIC|p8+e in cenTer acfvéuT(es should be organlzed
|nfo working ‘groups at’ The schodd -building fevel, OTherwnse

L there will be Ilffle mu+ual supporf for |nd|vxdual efforts to

R 2

lmprove.~ Teachers who are dlscoverlng new. ldeas, f\d\e&perlmenTIng

g% with new 0rocedures nequ!u

\
personal and i;ofessnonal Jupporf\\\\

from |nferesfed co!leagues Where “such’ _support is lacklng,.” . S
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Qual ity Contbi

<2 - L B .

‘Thé'impefus for {he Toaéhefvfo change frequanfly dissipafes‘
Organlzaflonally, Thls-means that the center's ac+|V|T:es and *
programs must alvays be designed to focus upon groups of teachers

at building Ievcl “The cenTer should noT only encourage ope

teachex from a schcol fo parTrcxpaTe

The teacher cenTer must sfructually orgdnlze so as to provide

for a review of programs and activities bv the teachers whom

the center serve%. An effective center must be responsive to

the needs of the teachers but must be responsive to the Teachers
in a qualitative way. Thic principle suggests creation of a
review panel of teacher-leavers who are responsible for the
regular review and evaluation of‘cenfer programs and activities.
Where teachers are also responsbile for administration and budget
confrql and/or operation of the teacher center acfivifies, thee @
review panel is an effective means for determining budgetary

prigrities. |If also insures continuous feedhack on The'qu¢li+y'

and etforts both of active organizers and of active participants.
. Ed .

3 . b

Timing

; *

Teacher center aé;ivifies muéf be regular on-going, and routinized
iﬁfo the affairs of local schools and. oﬁ'The district. The
teacher cenhter will only be an effecflve means for facullfaflng
|mprovemen+ of teaching and advancemenf of educatijonal progress

if the activities and programs of the center are a regular part

of teaching life. © '

(N
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(2)

(3)

PRINCIPLES OF PROGRAM DES IGN

Competency Based

pu¥S

The teacher center program must focus upon develepment of operationally
defined teacher compefenéieg (behaviors). Otherwise, the center's
prograﬁ can_ not be measured in terms of cost effecfiveness.

Relevance

.e .
Since The'purpose'of creating a teacher center is the support and
enhanCemgnT.of.teacher efforts to more effectively fac}lifafe pupil

learning, the primary'relevance'of center prbgﬁams must be judged

in terms of theoretical and emplrlga! principles of learning. Where

the center's programs focus upon experlmenTaT|on or development.of

new methods and procedures, these efforts must be desugned to contribute
to understandings of !earn|nq processes and musT do so in such a

way as to make it possub!e “to dlssemlnafo these. understandings W|dely

to all teachers serviced by the center. All oTher criteria for
judgingnfhe relevance of teacher center pﬁograms should be secondary. *
Where the maTerlals or undersTandlngs are not capable of wide
dissemination and are not clearly Tled to valld prunC|pIes of
Iearnsng,-5uch efforts shQuld be carefu!ly;r¢V|ewed by a quality

control panel.

Sel f-Assessment , .

Whafever Thear nafure and whafever Thelr purpose Teacher center
programs must prOV|de sysTemaflc and obJecfive means for continuing
szlf- assessmen1 by pathcupaTung Teachors Unless the teachers have
a means Yo analyze and measure the results of fheir own efforts to
improv;, fhey can not gain the degree of self—cpnirol which charac-
terizes a proféssional, nor can they gaiﬁ the degree of self-control
that makes it pbssible for the teacher fo achieve psychological as
well as Srganizaffonar securify; By designing éénfer prograQs S0

I - .

£

§

7
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~old - ’
. that they make possibje cystematic self—assessmenf,ioné is able to

provide teacher participants with the mechanisms for making their
‘own individual ctassrooms into clihics for self-improvement.
: 7

/.
8

_(4) The Classroom Clinic

By local|21ng the. Teachen cénter acTnvnflos |;¥o the school and into
* the classroom and by prOVIding teathers with a sysTemaTlc means for
confsnuang self- assessmenT “the center makes it possible for teacher
parTncnpanfs to view their own classrooms as clinics for use in
experlmenfaflon by each Teacher within hIS own' classroom A teather .
who approaches his classroom with this orlenfaflon has a means for
monitoring his own behavior, has opporfumifles ahd mechanisms for-
experlmenfatfon (and for analysis of resu!Ts of experlmenfafion)
and has a buit-in means for relnforang and supporting his ngeds
for relevance and motivation. The two principleé'of sel f-assessment
and the classyroom cliﬁ}c encourége designof a self-developmenfﬁ
program capable of activating those psychodynamic processes which '
“fead to IasTing.changes in teaching behavior. \

E

(5) Implementation and Assessment of New Practices

-

An effecfeve teacher center will fotu5\|Ts efforfs on me!emenfaflon

K and assessment of new curricuta, new Teach|ng procedures and new

materials, by 1nd|v1dual teachers and groups of collaborating Teachers]

Such new approaches may be de5|gned through teacher cenTer activity

‘or may have “been imported from without the district.’

a3




(6)

(7)

(8)

(N

Training:

«d

- |5 -

_ ' _
Program Development and Experimentation
' s
A primary focus of ieacher center programs must be upon the develop-
ment of new teaching procedures, new materials and new curricula
through the individual efforts and participation of cooperative
planning.
Commuﬁicafion Across Subject and Grade Levels
Teacher center prog ams must be d05|gned so as fo facilitate communn—
caflon of joint planning across subJecT and gnade fevels’ Thereby
Ieadlng to increased articulation of teaching procedures and curricula.
" Efforts to articulate procedures and curricula will benefit the

children and wil'l also contribute to the proﬁeﬁsionaliza%ion and further

training of the teachers themselves.

FEREN

"

ACT|V|T|es and programs must provide continuous Tra\n|ng in.the
concepts and methodologies' of social science, physical SC|ence and
humanities, so as to make it possible for qonfunuou¢ upgrading of
teacher knowledge.‘ HOWEVER such *raining must be geared to the
;mprovemenf of currlcuia and be consnstent_ﬂLib the principles !
of Teachers feachqng-feachers When, for example, Teachefs from a
district attend a National Science Foundation Qbrkshop; the teacher
center should make it possible f&r'+he dissemination of the learnings

from that workshop throughout the district, v

Articulation of Classroom and Home Teaching

e ’
Teacher center programs must be designed so:as to facilitate articuta-

tion ande~complementarity of the content and procedures of teaching in

schoo! with those children learning at home or in the community. A
: ! . Lo ’

AXY

I3



« cerious attention to this design principle wil! result in *the

creaffon of 'a program for parent use and which ca function ¢ither
independently or in close cocperation with the ¢epTer developme: t
programs for teachers. This design principle is important because

it encourages, efforts +o make the fearning environnent for the
individual chitd continucus betwecen home and school. Such continuity

is not dgb@ndenf dpon5ébeci@li£ufriculum and teaching materials designed

for home use, but rgther it is dependent upon #he_confinuj*y‘of

7emofional and of infer-personal environment created-as a result of
teacher and parent actions towards the child. 1t is also dependent
- ’ upon Teaché\@ and parents utilizing their naTuraI surroundings as

a rich basis for facilitating Ianguagb and conceptual learning

in their chitldren.

. . A
.
€10) Communif&nhesourCes :

-
. Yoy,
"

¢
Program ptanning and devclcpmenf wcflvvflps of the teacher center

must explonT and make creative use of all reJourceo avallabie within

the community, always focusing upon improvement of |n5+rucf|on and

Vo

learning.

(i) }Resdurce Center

¢
s

~An effécTive teacher center will create and make regular use of a
‘resource center which includes both .commercial and Tégcher—made
materials. Primary emphasis should be upon identification of promising
practices of the feachers ‘in the area and upon creation of workshop
N packages which are capabie of disséminating those practices across
\\ the disTrid%. Such a focus places a premium on teacher development
\\\\ and, experlmenfaflon with new procedures and pracTnces and also serves

to enhonce the professional achtevemenfs of tocal teachers. A

esource‘cenfer should also masnfarn an on-going data record

LRIC
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(12) Growth Patterns

(aﬁdio—fapes, vidéo tupes, written obs ervaTnons etc.) of both good

. and bad prodraﬁs, orocedU(es and prectices. Such records can be .
used by Teachcrs themselves as a basis tor future plannlng and for
review of’ pasT efforts. As teachers become more proféssional They .
will have a great:r need fom local mad : data records which will

allow them to make sound and informed judgments based upon past N

~

* experience.

To be effecTiQe as a means of enhancing purpose and proféséiona.
identity, the Teachér center must, from, the oJTseT, create and

- act upon an image of teacher management, Teacher decision making
and participation. This means that the cgnTer must lnlflally be

v’ﬂggjgned as a '"grass rocts'" operation. In such a.design, .initial
parT|c1panTs become leaders and |nsTruc+ors for those To {ollow
Growth” a matter of the ‘actions of teachers upon;other teachers.
A wise administrator WOUIH bégin on a small scdle with a ﬁrogram
dcliberately ‘designed to create tead teachers capable-of Trainfng .
colleagues at the local school level. Administrative superstructure,
elaboraTe\space needs and all of The panoply of d}ganizafional

" elaboration must be a nat ral developmenT flowing, from the success$-

ful activities of Thp leac teachers working in Thé d|s+r|c+

'} - OVER-ARCH!NG DESIGN PRINCIPLE of s

N
T

While all of The foregoing design principles are important as foundatjons

for creating a teacher center, they must be subsumed under, and interpreted

in terms of, a general principle of’ professzonal responszbz ."Whafever
a teacher center does, however it is organ|zed and whajeCer it program .
‘content, the feacher .center must glve primary, intensive and confan|ng

af*enflon‘fo helping Teachers becoms fundamenTalIy responsuble for their

B



;
N -8 - - .
. _ . .
. ,

. [ v . .

“ own development. Profe55|onal|zaflon of Teach|ng will only occur as a
consequence of Teachers,tn .arge ndmbers accepfan the . responsubl!lfy for
continuing self- assessment, for continuing self—developmenT and for con-
tinuing .experimentation. The primary purpcse of the teacher kenter should
. Y . . ) - . .

be to make this pdssible. L
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