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PERSONAL
VIEU

editorial coument by;
}Mike Oborski.

TEACHING SOCIETY is an attempt to provide a useful service (articles, reviews,
news and comment for Social Science und Social Studies teachers. The best
introduction is to read the list of contents ! All criticisms, comment and,

in particular, contributions will be very welcome !

TEACHING SOCIETY is supplied free to members of the ilest Midlands Branch of
the ATSS.  For other subscribers the cost is 60p (post free) for three
issues, A subscription form can be found on the back page !

THE WEST MIDLANDS _EXAMINATION BOaRD

Barlier this year the West Midlands Branch of the ATSS wrote to the Jest
Midlands Examination Board outlining the case for a meeting to discuss the
proposed setting up of a CSE 'Social Studies' Panel. Upon being asked to
detail our rcasons we replied early in June making the following pointsie
{(a) Ve were anxious to know how specialist saocial science representation

would be secured,

(b) Je wanted to knov how the Board anticipated dealing with the specialist
Soeial Scienee syllabuses, as distinet from Social Studies, likely to.
arisé,

(o) We wanted to know how much assistance the board would offer schools 1n ,
the early steges of syllabus preparetion, |

Despite further letters asking for acknowledgments we received NO REPLY
WHATSOEVER until December ! .

Apparently the eontents of our letter were 'noted! and ‘it was felt
that no further action was called for! and so our letters were not
acknowledged ag they do not fTautomatically 'do this for every letter we
receive',

While we appreciate that the Board is tied by the terms of reference of
its Constitution as far as egtablishing contacts with outside organisations
is concerned, we cannot but feel that this. policy of ignoring correspondence
can only be frustrating, irritating and is hardly likely to inspire
confidencz and cooperation !

COOPERATION BETWEEN ORGANIoATIONS BECOMING A POSSIBILITY

In November Roland Meighan, Chzirman of the wWest Midlands Branch of the
AT3S, wrote to "Times Ed." pointing out that "the fragmentation of teachers
of the social sciences is now almost complete since teachers of politics,
economics and psychology tend to belong to different associations and
Sociology teachers tend to belong to the ATSS". '

Mr.Meighan pointed out that this "is likely to be increasingly costly in
terms of duplication of resources, conferences, committee mectings and
publications" and will increase the "difficulty of establishing inter-
discipliniary, multi-disciplinary or integrated studies based on the social
sciences",

Replying Derek Heater, Chairmen of the Politics issociation, argued thad
"only when the teachers of political studies have clarified what their
objectives should be at various ages and ability levels cen they truly know
what and when to integrate". Mr.H eater, suggests that a number of
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organisations cun be finnncially viable and hoves "that flourishing
subject associations can be sustzined whilc collaborating fraternally
whenever appropriate'.

Obviously kr.Heatcr is correct in so fnr as a number of orgenisations
do actually continue to flourish. Surcly however this is hardly an effective
or efficient wiay of offering an cxiensive range of services to toeachers.

¥r.Heater welcomes opportunitics for "holding dinlozues with sociclogists
economists and historians (cven if it does involve talking to onuself since
many of us profess an cdditional subject)". Surcly those words in brackets
indicate in themselves the illogicality of the pre sent position. Should
we be running-around swoepping hats 2ll the time ? Can we really cxpect
teachers involved in nore than one discipline to pay morc than one
subscription for the professional services they necd © Can we continue
to accept ovcrlapping and conflicting provision of services ( carlicr this
year 3 organisations ran major events, drawing on the sanme audlcnce, in the
West liidlonds, on the same day ') ?

Certainly it is good to sece this debate out in the open vherc it can be
thrashed out. It is reassuring that Mr.Mcighan and Mr.Heatcr are both in
favour of some degree of cooperation, even if they differ as to how far
this should go !

 The ilest Midlands Branch of the ATSS has reccived letters from the
Jest dMidland Branches of the Politics and General Studies associctions
agreeing to meet the ATSS to discuss the vossibilities for cooperation,
The Ecconomics Association Branch Committee arc discussing the matter at
their next Committee Me eting. -

However the proposed cooperation develops, and whatever the extent to
which it develops, these discussions can do nothing but good.

Mike Oborski.
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'MAis A COURSE CF 5STUDY
-~ PRuACHII:G INTO PRaCTICE!

— -

R.LORGAN,

Hoad of Curriculun Studies Dept.,
Madeley College of lkducation.

In a2 decade of curriculun innovation, the pace and variety of which .
leaves nmost of us bewildered, the account of yet another projest may hardly
bé thought to be compelling reading. However, for social scientists
especially, Jerome Bruner's 'Man: A Course of Study', nay well prove to be
not simply the slickest production to roll off the curriculum conveyor belt
so far, but the most significant :..novation of the T0s.

The project is a social studies course aimed at the 9 - 1% age range
providing 120 days of teaching. Its content is the study of man, its view-
point mainly anthropological. Peter Dow, the leader of the development tean,
describes the course in these terms:

"The aims of Man: A Course of Study are twofold., First we wish to
gtimulate children to think about the nature of man by providing them with
interesting studies of animal behaviour and human groups taken from recent
work in the behavioural sciences and anthropology. By comparing man to
other animals and by studying man in a cultural setting different from our
own, they may refiect upon the deep structure of human experience, the
common impulses and ways of coping with life which unite man as a species
beneath the surface diversity of culture, and the biological ties that unite
man with other llVlng creatures.”

"Second, we hope that through this cours children will come to
understand that we regard as acceptable behaviour that which is a product
of our culture. In judging others, particularly those from different
cultures, children nust learn how their judgments, and the Jjudgments of all
nen, are shaped by the culture in which they live, and they in turn can
gshape their culture."

~ There are four sections for study: The Pacific Salmon; Tne Herring Gullj;
Baboons and the Netselik Eskino,

Other than this apparently bizarre juxtaposition of content in what way
is this different from any other project ? There are perhaps three ways in
which some distinction is merited. It is both an embodiment of Bruner's
ideas as expressed in 'The Process of Education' and 'Toward a Theory of
Instruction' and possesses highly structured materials which are underpinned
by concepts from various disciplines, such as sociology and anthropology.
Second the core of ideas is presented through the medium of specially made
films. Third, an obligatory training scheme is provided to ensure that the
structure of the course is understood by practlslng teachers before any
materlal is sold.

Space does not allow for e detailed appraisal at present, but by
examining each of, the ‘above f@atures in turn perhaps the style of the course
nay emerge,

The first of these, the translating of theory into practice, is an

"appllcatlon of ideas which developed from a post-sputnik science conference

in America in 1959, Here, spurred on by the Arametic’ evidence of Russian
technological advance, scientists met to see whether it were possible to

[:R\!: accelerate the transmission of knowlpdge from the researcher to the classroon

Aruitoxt provided by Eic:
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Tloor, and se train wore effective scientists. Bruner comnents 'For the
first tine in the medern age, the acnie of scholershipy, cven in our gre:
rescarch institutes and uriversities, wee to convert knowledge into
pedegory, to turn it buck to aid the lecrning of the young",(2) One
result .of this conference ics 2 great spurt of curriculur renevsl vhica had
nothing to do with deicnce pelicies hut width o re-ocxaninntion of the
effectivencss of feaching jrenarally, nnd of sovinl studies toaching in
particular. The conccrn to tronslate advencea thinking into teaching lod
to Bruner's counception of the 'spircl carriculuwm' vhcreby the uoot
generative ideas are distinguiched end presentod and represented to
children in incrcosing complexity ws their under standing ~rows., 1In
M.A.C.0,S, some of these generative or orcanising idces are seen to be
'life cycle’, *structurc and function® ~nd 'innate and learnced beheviour'.
These spiral through the course frem salion through to mskimo. For
example, with the first unit, salmon, ve sce life cycle as the focussing
idea expressced in tracing the pattern of birth and death. Children notc
the five year life cycle, the yroduction of 6,000 =ggs froi. which only two
will survive to rench the sca, end the return of the =adults, who spawn
imnediaetely beforc their own dcnths. This ctudy also posas questions

about innate and leswrned behiviour, for, with young saluon being unable.

to learn from parents =ll the survivel informeticn has to be built into the
egg. The next scquence, Herring Gull, shows the beginnings of a Tanily
structure, and aftcer this the Baboon study roveals quite a complex social
organisation., In this way key ideas are woven into the febric of the
naterials to lead to o consideration of five hunanising forces: Language,
Extended childhood, social organisation, World view and Toolmaking. These
are five distinctive elements which Bruncer haes isolated as being contributory
to man's huilanncss. They clearly only fully apply to the latter half of the
course when the Eskimo are presented for study. However, by this tinme, as
children note the intcraction of onimal and mon, viz seal, caribou and dog,
it is hoped that thc naturc of what it is to be hwian is crierging and that
by seeing the structurc of a fairly simple hunting culturc the framework of
their own will be apparent.

The second feature, the central position of film on the course, is
most inportant. In all, there are 6% hours of filn available in 22
cassettes, less than half of which is devoted to animal studies, the rest to
Eskino. Professor do¢ Vore of Harvard and Baliki of Montreal made special
field expeditions to make respectively films of 'Baboon in Africa and
Eskino in the Arctic. 220,000 feet of film .scre shot frow which the
cdited versions werc finally made. Much of the film is shown without
commentary so that children arce continually being poscd questions as to
why ccrtain behaviours are being presented. Such question posing, it is
hoped, will lead them to find the answcrs themselves in the support
literature, a minature library of which is provided. Thc presence of so-
much film is further an acknowledgment of Bruner's remarks in ‘Toward A
Theory of Instruction® where he refers to modes of represcntation from which
we all learn - enactive, iconic and symbolic, These arc respectively
learning by doing, by looking, and by reading or listening to the spoken vord.
Perhaps in school we tend to give too nuch emphasis to the :
symbolic areas o the detriment of others., The balance is usefully
redresscd here giving more scope for those, who.. experience suggests are
more visually than symbolically litcrature, so that the less able have an
imuediate purchase on ideas which through literature alone they might not
so- easily grasp. This provision of a number of paths t0 the desired goal
is also seen in the caribou znd scal hunting games and in the suggestions
for the construction of tools and models so that children are able to
interpret another culture as creatively and ivaginatively as possible.

o ‘The third factor, the training schenme for teachers intending to use
E l(iproject, provides an obligatory forum where the basic ideas zre tested

gmmses in workshop sessions. Thesc arc embodied in part of the course
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litcrnture 'Suminars for Tenchers', which costains sclected readings and
suggested etivitics dusi ned to xive insizsht into the course construction.,
As n result of thils, altecugh it is not expooted that this troiuing will
give 21l the cnsvers, the teachzr will ~t leoct foeol confident tnat be knows
the purpose oi the course and have aviiloble loezlly colleagmes ho have
gshared his exporicnce, This is often not the cose with the wecjority of
projucts bocausc tacy =re net noreelly sold to schocl clusters s they are
intended in this instance,

S0 mueh bricfly for the iutentions <ind contunt of the cource, Does it
work ? Our experionce at hicdeley ic linited.  Wo have taught it in schools,
and trained both students and tecchers In its uceeduring tihic past cighteen
months, but its full-geale inplencntation into schools is linitod to the
last tern, ,On the evidence aveilnvle, it hes certainly decply intorested
both children ond teochers.  Perhops, the nain resson for this is the
quality of waterials, cspeeilally the films, It is superior to any other
curriculun innovotion we have yet handled for the factors cited above and
vould appeor to be a worthy ~dditicn to any social studics progranne.

N.B. The project is bein; narkoted by Curriculun Developnent
Associatcs of Americe, and disscuinated in this country
and on the Continent by the Centrc for Applicd Rescarch
in Bducation, Norwich, which is directed by Lawrence
Stenhousc.,
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DISCOVERING THid WORLD: A MULTI — MisDIA HUMAN RiELATIONS FROGRah FUR

FRIMARY SCHOOL CHIL DRIN by - Edith J.King,
Assceiate Professnr of
Fducational OSociology,
University of Ienver. -

Iiscovering The derld is o multi-nedis human relations progras
designed to promots cultural avarceness in childreh., The proeran was crented
by Edith King fron curriculun materials originally developed in the
Worldnindcdness Institutes funded by the Natiopal Defense Education Act ond
the Educational Professions Tevelopment Act, United States Federal :
Governncent. The Worldmindedness Institutes were held at the University cf
Lenver, Denver, Colorado frcm 1968 to 197C. Dr.King served as the Diréctor
of the Institutes. Included in the naterials are filmstrips, reccrds or
casscttes, reding texts of the scripts, a coclor poster, and a teachers
guide, The Teacher's Guide contains the progran rationale, key concepts,
vocabulary, the rcading script, teaching suggestions, biographical and
background information, follow up activities, and tcacher and student
bibliographics for each lesson, The materials are coffective for use in
toaching the social sciences, art, music, and dramatics at primary Scheol
levels, ' ' :

" Discovering The VYorld is intended to be used with children from the
ages’ of five to ten years, Parts I and;II are primarily for use with
younger children, vhile Parts I1I eand IV are appropriate for the older
primary school groups. A filustrip prcjector, record player, and screen
of scme kind are necessary for use of the naterials. However, teachers
need no special training for woprking with the progranm.

1. RATIONALE AND GENIZRAL OBJECTIVES,

Discovering The vorld -develdped frem the jorlmindedness Institutes!
philosophy that children should be instilled at an carly age with a sense of
global responsibility, a knowledge cof human universalities, and an
appreciation for cultural diversity. The developer effectively expresses
her rationale =nd purposes in creating these materials in the Teachcr's
Guide when she says that "we are ccntinunlly bombarded by headlines that
pronulgate the international quality of modern life. It now seens
apparent that we must begin at an early age to prepare cur children to live
in a pluralistic mnulti-cultural world, Beycnd developing with the young
child a generalized ability to perceive the world ar a multi-nation whcle,
the young child nceds to develop what is called "werldmindedness', or a
sense of global responsibility. What children need now in their education
is the training to become sensitive toward the needs of others so that a
better understanding.of the human condition can be internalized nct only
intellectually, - but emotionally as well, Children should be made aware,
helped to understand, and hence to appreciate the cultural diversities and
the likenesses of the world of people that surrounds them".

2, CONTENT,

The conceptual emphasis of this program is aimed at building cultural
avareness in young people, Anthropological, geographic, sociological,
and psychological concepts are integrated into the media of the program.
The literature, drama, art and nmusic of adults and children of many
societies are also emphasised through the program, In Parts I and II, "The
Universal Language of Children'",' the myths and legends of Japan, France,
Africa, Israel, England and Spain are presented through the songs and art
wobk of the children of these lands. Part III, "Cultural Dignity",
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introduces the arts, handicrafts, and music of early and nodern American
Indian cultures, Part IV, "Hasks" opens up the¢ world of imszgination, rlay,
nagic and disguise. The crigin of nasks, thieir cercuoniel significance and
their theatrical pctential are explored.

3 TRACHING PROCELURLS.

Teachers can use these naterials as springboards for "werldmindedness®
units or a2s facilitators to reinforce intergroup relations. They are te
be used primarily as supplemcentary and enrichunent materials, The Teacher's
Guide offers shggestions for preparing the students fer the materials, for
using the audin-visual experiences to expand the children's vocabulary, for
relating the visual experiences to the personal experiences of the students,
and for encouraging thc students to sharc their reactions anfl feelings.
Follow—up activities suggested in the Guide provide opportunitics for
children to role-play, do creative viriting and art work, use maps and globes,
explorc community resources, and go on field trips. A number of resources
are suggesSted to extend the dimensiens of the progran and include relaoted
children's books, records, works of art, study prints, posters and realia,

-

The instructional package includes:

Cardboard box containing the following: Teacher's Guide; nedia kit with 4

color filmstrips, and 4 l.p.s or 4 cassettes; 1 color poster. Price

# 60,00 (U.S.). Reference: Edith King, 1971, The Jorld: Context for Teaching
In The Elementary School
Lubuque, lowa: William C.
Brown Co.
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UhIVERSIWNY OF BIRaInGrhAl AvD JOINT waTRICULATION SOaRD:
JOINT PROJECT FOR aDVANCED LEVAL OYLLasUsuS aND slamINaTIONS
by: Brian Holiey (Uenicr Research Asscciate)
Roland ileighan (ilember Ccerdinating Committec)

1+ The Project In General
This project was established in Jctcber 1971, as the successcr to the
Sixth Ferm Curriculum and Examinations Praject, in order t~ examine both
practical and thecretical aspects of syllabus develcpment in the subjects
of the sixth form curriculum. In scme subject areas more de*ailed work is
- being carried cut sc thet the practical preolemc inveélved in syllabus
develcpment and related to pcssible changes in the cortent and structuse
cf sixth form education can be %thcrcughly examined. The subject areas
include the Sccial 3ciences, Envirénmental Studies, Geography, English and
Physics,

The Project is particularly concerned with the implications of a future
situation in which a somewhat wider ability range may have tc be catered for
and in vhich time allotted tc main subjects may be reduced, However, at
present it is likely that the present A-level structure will continue to
form the basis of sixth form studies for some time to ceme, sc the Project
will elso be concerned tc provide idéas and inJormation which could assist
in modifications to the range of 'A' level syllabuses available in the near
future.

One essential feature of the programme is the involvement of teachers in
developing their own syllabuses which can be presented to examination boards
for their consideration. The Joint itatriculation Board is supporting the
Prcject and assurances have been given that any proposals emanating from
syllabus development groups will be given serious and considered attention.

2. The Social Sciences Study Group

One of the subject areas .n which more detailed work is to be carried out
ir the general area of the 3ocial Sciences. This ‘subject' was chosen in
order to ensure coverage of relatively new artas of study with a potential
for integrat.on c¢f separate disciplines. The objective of the Sccial Science
Study Group, which has been established, is to develop a syllabus which
covers a range of social science disciplines.

Because social science is such a broad area, the Project Steering
Committee accepted the proposal of the project staff that two committees
be established, namely a Social Science Stddy Group and & Coordinating '
Committee for that group. The Coordinating Committee has met three times,
developing (i) a provisioral definition of 'social science' and (ii) criteria
for inviting membership of the 3tudy Group. The relationship between the
two committees will take the form of a dialogue with proposals from one
receiving reactions, suggestions and, on occasions, counter proposals from
the other. In broad terms the function of the Study Group will be to
develoyp a syllabus subject to guidance, advice and suggestions from the
Coordinating Committee. There will be overlapping wembership, three members
of the Coordinating Committee becoming members of the outudy Group. The
Study Group has now met twice and some useful 'clearing of the ground' has
taken place.

3. 4hat Resources Wiil Be Available To The Study Groups_ 2
The involvement of teachern in syllabus aevelopment has been restricted
by their lack of reseerch and secretarial resources, and by the problems of
negotiating with examining boards. The Joint Project will offer to 1its
Study Groups secretarial resources amnd also access to the specialist
resources of the JiiB and the Birminghem 3chool of Education. I+ can arrange
o for the provision of materials, for consultation with any bodies or
[:R\Ijlnd1v1duals who can be of help, and for a limited amount of research in
o e schools if this is needed.




4. 1111 the Jork of tho Study uroups only be of Value if the Curriculun
uhanﬁed K

No. Qbviously the possibility cof chan*e is one that nust be borne in mind
and the work of the Project must always be seen in this context. But it is
equally true that many useful idess ana erproaches cculd be produced by the
Ltudy Groups which would be applicable in a variety of contexts, including
that nf the present A-level system. In a number of areas, ‘such as Physics:
and Geography; the tubject panels of thic Ji3 are alre:uy working on syllubus
revisions, and in others, such as docicl Science, panals zre investigating
the possibility of initlatin: A-level courses, The work of the Study uroups
could bé useful to these ranels.

5. hat kinds »I Change in. the Sixth Form Curricuium are Envisaged ¢

The precise nature of the changes will not be knc m for some time. The
wchools Council is awaiting reporus from wrerking parties which have been
studying the possibilities, and it is likely that these will be in the form
of dis scussion of the alternatives rather than advocacy of any particular
scheme.. Decisions of a more uPLlelC kind will depend upcn a programme of
research ‘and” feasibility studies which the Central Examinations Research
and Development Unit will undertdke when the reports are received.

~Nevertheless the needs which have t-~ ve met are sufficiently clear for it to
be possible to set cut the main characteristics of a new curriculum. These
are: :

(1) The study of more subjects, and hence & reduction in the amount
of class time cwvailable for main subjects. :

(2) Adaptation of the curriculum to the nceds of a wider section of
the sixth form than is catered for by the present A-level system.
This would imply solutions such as offering a terminal examination
which is suited to a wider ability range, or 01fer1 1g eXaminations
at more than one level,

These are the considerations .hlch tiie Study uroups wlll ‘have in mind
in framing their proposals. %
6., Jhat is meant by "a reduction in class time"?

Taking account of the feeling in the Working Parties about the number of
subjects to be studied (probably 5), and the amount of time to be set aside
for non-examination work, the time available for main subjects would be an
average of about %L hours (exclusive of homework and private study) over 5
terms, compared with the current average of about 4} hours per week. No
doubt, as at present, there would be some variation from school to school.
Courses offering study for an ex.nination based at least in part on the
same syllabus but limited in scope or in the demands made upon examinees
would probably average in the region of 2 hours per week. These would be
reasonable estimates to work to.

T. #hat is meant by "a wider ability ranaze"?

To some extent one of the functions of the Study Groups will be to estimate
the range of ability of students or pupils likely to undertake A-level
equivalent courses in the near future and to judge the extent to which the
lower end of that range can be catered for within a course which, at the same
time, acts as a preparaticn for university work. One reservation to be made
is that the idea of "ability range" may be an over simple one. The question
of who is capable of taking a particular course may depend upon what kind of
preparatory courses they have followed: there may also be a problem of
catering for different kinds of intercsts as well as different kinds of
abilities. However, a rough guide to the sort of group which might be aimed
at is that consisting of those who hold an O-level pass in the subject or a

~,E. Certificate at grades one or two. Alternatively, the criterion might

[:R\!:the holding of these qualifications in other relevant subjects, but not
emmim essarily in the subject of the syllabus “under consideration. :
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8. hat is meant by 'more than one level" of exzmination ? -

In the present context an examination scheme which contains an upver and
a lovier level of examination cculd be devised alony one of tuo lines:-
(a) The upper level might te desigmed for specislists, ~ith the corrcsponding
lower level:design:d for thosc vhose main interests lie elsewhere. The main
difference betweer. the courses leading te these different levels would be the
length of time spent on the zulject.
(b) An upper level uight be dosimmed for the more able with a correspondng
lover level desi:med for the tess able, o ureximately the sawc amount of
time being spent be each group on the subje.t.

The extent to . each of thnese is feasible is o matter for
consideration by t.- .study sroups, as is the possible combination of the two
which involves a lower level under (a) performing as a main subject of study
for somewhat less able jpupils.

9. ihat was the provisional definition of Sociul Science arrived at by the

Coordinating Committee ?

The Coordinating Committee has discusscd this matter thorougnly and has
concluded as follows, firstly the subject arca 'social sciences' is to be
distinguished from that area yhich is commonly called 'social studies®. The
latter often involves an attempt to coordinate traditional school subjects
such as History, Geography and Religious Education and involves minimal, if
any, infusion of concept. and methods characteristic of thosc disciplines
which are regarded as social sciences in hishcr education.,

At the centre of any definition of 'social sciences' lies an emphasis
on systematic and ohbjective study of sccial phenomena. Since History and
Geography, while certainly concerned to some ¢xtent with such a study, have
emphases which are somewhat different, their contribution to ‘'social
sciences' as a subject for 16-18 year olds is at best a marginal onc.

The central discipline in any study of socisty is, almost by definition,
Sociology. If to Sociclogy are addazd Bocial Psychology on the one hand and
Social Anthropology on the other & ecntral core of the systematic study of
society has already beer identified,

Other subjects too arz, in a broad sense, socizl sciences but these often
emphasise rather more particular aspccts of social phenomena. Thus Economics

~perhaps the most well established social science - certeinly in relation to

school curricula - Political bcience and Psychology can all claim some
attention in a syllabus intended to provide a generalised introcuction to
the concepts and methodologies of social science,

The conclusion from the foregoing considerations is that ‘'social sciences'
at least in the initial stages be interpreted as covering, centrally,
Sociology, Social Psychology and Social Anthropology and, somevhat less
centrally, Lconomics, Political Science and Psychology.

(N.B. This definition is meant to provide a basis for a commencement of
work on a teaching syllabus, then examination syllabus in the area of
social sciences. It is not meant as a rigid prescription of the form which
any such syllabus is to take).

10. Concluding Remarks :

Social science was ircluded as an arca of investigation for the Project
in order to ensure coverage of a relatively new area of study with a
potential for integration of separate disciplines. Little work has yct been
done in this country to bring about effective inter-discipliniary social
science study in the sixth form and there is considerable interest in the
development of such a ‘'subject' within the existing examination system
(or whatever rcplaces it).
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As a result the first vremise from which the 3tudy Group starts, is thit

whatever form the final syllahus takes 1t should incorporate elements frowm

2 number of disciplines which fall under the generazl heading of Social
Science. Preciscly hew this is to be done and hat is to be incorporated
from where is 2 mat.er to be dctermined by the Study Group in consultation
with the Cocrdinating Committee. The Study:Group has decided, as a first
attenpt at least, tc devisc a problems or questicns centred core for a
teaching syllabus, ‘

It wag T»lt by thc Precject Steering Committec that it was useful to make
a distinction between an examination syllabus and a teaching syllabus, An
examination syllabus is defined as a specification for the assessment of
students, in such detail as would be regquired by a teacher whose pupils are
to be assessed. A teaching syllabus, on thc other hand, would include
statements about apprepriate sequencing, recommcendations about time
allocations, and other detnailed information useful to teachers in planning
their courses. Beth kinds of syllabus would refer to the content, the
skills and the abilities sthich students iiould be expected to master as a
. 'sult of having followed the course.

The priority of the teaching syllabus arises ‘from the arguments
acvanced by teaching members of the Steering Committce to the effect that
examinations and their syllabusecs should take second place to considerations
about what is teo be taught. The emphasis is the course rather than the end
point of the course, i.e. the examination.
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LONGHMAN'S SOCIAL  LCIENCE 31UDIES Richard J. Cootcs
I am ¢diving this fortlcoming serivs of short text and topical
booklets, desizned prisarily fo- C.s.li. courses, o..d it oceurs tc me that

nmembers might like to have scmc zdvonce information.,

The aim is to fester a more structurcd and systematic approach to  the
study of society than is customary at this level, But the serices will be
compatible with meny existing Soeial Studics courses, since social
scientific concepts and porspectives will be brought te bear upon waell-worn
topics and long standing problens,

Throughout the scries the ‘vicupoinit' wnd area for detailed study will
be contemporary oritain, but substantial rofercnces to other sccicties and
to 'global? issues will be made wherce cppropriate,

Great care is being taken to mnke the toexits clear and stimulating.
A1l books ill includc¢ suggestions for written work, discussion and rescarchg
and lists of relevant books, source materials, filmstrips etc.. A 16pp.
Teachers' Guide will be available when the series is launched, ecorly in 1974.

Series I (Ready spring 1974)
Four 'foundations' books, each 96-112.,large formet, two colour, highly
illustrated. Probably 60p. each;

Enquiring About Socicty : liwthods and Sources - David Jenkins

Phe Family : An Introduction to_Sociology — Richard Cootes

Government : An ntroduction to Politics - Philip Gabriel

Production and Trode s An Introduction to ilconomics-Brian Davies and -

~ Derek Hender
Series 2

An cvolving scries of sherter 'toyic' books, each 64pp., large format,

two colcur, highly illustrated. Provably 35-40p. each.

Ready autumn 1974: The Social Services - David Jhittaker
Industrial Relations - Devid Milton

Tducation and socicty - Alan 0'Donncll

In Preparation: Crime and Punishment
) Leisurc

llarketing and Advertising

Religion In Britain '

Communi sm

WJomen In Society

Race Relations

Population
Series 3 (Beginning January 1974) ,
Tllustratcd booklets of 16pp., dealing with conteuporary social, political
and economic issues as they arise. These will be related to relevant texts
in series 1 and 2, and will therefore supplement the books with up to date
information, anelysis and discussion. - .

Approximately 10-12 titles will be produced each year. Schools will be
invited to pay & yearly subscription - probably in the rcgion of 212-15
for a minimum delivery of 100 items, sclected from thc annual output.

I should be pleased to reccive comments =nd suggestions from members -

" particularly in relation to the future developuent of Series 2.

Richard J. Cootes

:Tutor in Social Science Education,
University of Oxford Department of
Educational Studies.
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VIEWFINDERS/VLEWFINDER
1. you and your parents

/VIEJFINDERS/

€7]

2. you and the law Chris Adams/Stuart Clege/Roy liarsden
3. you and your leisurc (Centre for Structual Communication)
4, you and your environmcini pub: lincliillans Ltd., £5.,00 each

In the flcod of new ROSLA naterial toe many good things are soing
unnoticed., WYhat secms to motter is the value of your rublicity not tihz value
of your procduct. Well Mnciillans ought to spend a bit more on advertising
this particular product bccoruse it is very, very intercsting !

The serics is concerned with the development of gtructured discussion
and debatc on issucs of direct relevence to young pceple. For your 25,00 you
get a boxed kit containing; 6 copics of cach of 12 pamphlets, 30 copics of
each of 2 case studies, DO copiwvs cf cach of 2 wvicwcharts and » very detailed
24 page teachcrs booklet.

You usc the kit in a sericvs of stagoss
STAGE 1 The class is split into groups of 6-8, Ench group studies and
discusses each pamphlct in turn. Bach pamphlct takes o particulor aspect of
an issue (eg., in the 'You and the Law' kit you find 'the police®, *the
punishod?, fFreedon', 'The Law lakers' ctec.), and consists of o simple montage
of press cuttings, photos and cartoons with o few simple suggestions for
finding out. After this each student is given ~ 'vicuchart® vherc he con
agree or disagree with certain steotements (eg. "Uriminals need help not
punishment'). Under tihe leadership of the teacher the class has to establish
a group consensus as to which statoments it accepts. Aftecrwards the teacher
can draw out discrepancies »nd implications (eg. what is the implication of
accepting both that 'the police do o= good job' and also that 'it pays 1o be
a criminal').
STAGE 2 is devoted to follow up work from the namphlets; practical,project,
and survey work and studying films (plenty of suggestions in thc teachers
guide). }
STAGE 3 Pupils ruturn to their groups and read and discuss the cosc studics
where they arc forced to reconsider their conclusions by applying them-to a
particular case. The casc studies arc 3 sides of writing ond illustration.
The case studics are rclated to the situation of youn people (eg. a zirl
of under 16 runs away from home and bocomcs pregnant by an older boy) and
are well written and gripping. As before 2 more Viewcharts are introduced
and handled in the same way.
STAGE 4 is an opcn ended opportunity for creative work =along sugrested lines.

Somce teachers will resent the hizhly structured nature of thosc kits but
I would sugrest that while the lcarning process is structurcd the conclusions
are not pre-determined. The great benefit of these kits is thet discussion is
sharply focussed to key issues while at the same time being fed with o wide
range of supporting material. The pamphlets are lively, humorcus and cnjoyable,
Even non-readers can grasp the main points quickly and effectively. The case
studies are humanly and sympathetically vpresented and students find them
compelling reading. Pamphlcets are n managable size and the paper is heavy
enough to survive handling. '

No series can offer a magic wand for coping with difficult ROSLA pupils !

Many students will wish to modify and adapt the material to their own use.
The great advantage of this series is +that it offers a supporting strutture
for teachers who have no previous experience of handling discussion work on
this type of topic with this type of student in a waoy which is lacking in
other kits coming on to the market.

At £ 5,00 each these kits are extremcly good value by present standards.

Q
Mike Oborski

IToxt Provided by ERI
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SOCTULUGY SYLLASUS

A Critigue Of The A.B.E.'A' Lovel Snciolcey Syllatus und fxurinction,

laine Williamson

This seems at first sight to be an ensy bricf, it offers an opportunity
to express the indigmation felt by U3, when. cur painstuking endceavours to
impart a few glimmers of sociological grasp (by means of ‘'some deysrec of
specialisation' within the syllabus), are thvurted by THIM, as in an
apparently haphazard melange of questicns, some searchings and some
comparatively straightferward, the hobby horse we've been riding this year
gets a raw deal. However no socner has one enmbarked upon an exploration
of this criticisms; thet there is o considerable slement of zambling in the
matter of specialisation, and of gucssing which topics will atiract the
examiners special attention year by year, than it becones apparent that there
is a range of expecliztions on the part of the examiners., These are implicit
in the choice and type of. guestion and are reinforced, and stoted somewhat
more explicitly in the examiners® anrnual report.

Thig therefore is the basic criticism of the syllabus, both as it stands
nov, and to some extent in the draft syllabus for 1974: that it faiis to make
an explicit statement of the examiners' requirements (perhaps one should

say ambitions) as to the skills they hope will be demenstrated by the
candidatcs. Equally important has been the omigsion of any guide to the
teacher as to how the 'specialisetion' might be attempted. This is remedied
to a great extent by the layout of the new papers.

The syllabus itself, a bald statement of subject matter, "most" of
which should be covered, offers unlimited scope for the teacher who wants to

- keep to the family in nodern Britair and also for his collcague who wants to

include families from many different cultures; for the teacher vho is
fascinated by political systemws to develop that section as fully as he can,
and for the teacher who is less than fascinated by this subject to miss it
out altogether. How, though, does one decide whether it is 'safe' to miss
out one section ? How much 'extra' time can be safely devoted to the area
of special interest ? Must it be assumed that all sections weigh equally ?
If so, must one give an equal amount of lecture time, student's reading,
egsay writing and tutorial time to cach scction and sub-section ? The only
guidance is implicit in the choice of questions in past papers, and it
quickly becomes apparent that certain topics consistently merit two or three
questions, while others have only one.

The sccond major criticism of the syllabus therefore is that while
apparently offering a very wide choice of material and freedom to specialize,
both choice and fruedom-are severely restricted by the questions. Firstly,
some topics attract more questions than others; secondly, therc is a "lets
get the basic facts straight" attitude which evidently shapes many questions
(eg."Give an account of the .ways in which education promotes social
mobility", Q2,Paper I,1971); thirdly five essay questions are too many; this
view is evidently shared by the examiners as the number has been reduced to
four for 1974.

In order to discover the expcctatlong of the c.xamlneru ‘as to the kind

of material teachers are expccted to use, and the uses .to which candidates

are expected to put it, the 1971 exam papers, and the report on these, have

been used, Some of the criticisms made by the examiners are as follows;

(1) That answers often consist of a mere recital of the factors involved
whereas what is required is to reveal the interrelationships of the
factors.(from the comments on (),1,Paper 1."What changes have taken place
in the relationships between husbands and wives in our society during
the last-century 9 What explanations can Sociologists offer ?")
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This ccmment is olsc made on the answers to the question alreedy iisted

ahove as an example of an atienpt to discover the cxtont of the
candidates' information, "Give an account of the ways in whick oducation
promotes social mcbility"(72,PI). In this case therc ig roeon for

doubt that the question has been adequately phrased to wlieit the
expected response.

" (2) That there is a failure t~ look bu yond il\ sturting point of a
discussion. For example a question ou the nociolowical significancc nf
assembly line work was answered wJithout sufficicnt roference tc non-
vork spheres (Q},P1). This criticism is implied arain, with refercnce
tc & question on the isgue of leisure compenscting for work (Q5;02)
where the one matbcr chosen for comrent by the examiners is thet only
a minority of candidates discussed nlienation, while most limited
their answers 4o Parker's work.

(3) That there is an attempt to cope with too much matericl - leading te
indigestion. (it is not clear if the examiners or the candidates are
the suffcrers), This happened in the attempt to shed light on crime
and delinguency (Q8,P2). This may well be the reascn for the confusion
about factors affecting the middle class and the working class in the
'husbands and vives' question guoted above; that is that where the
question demands coverage of too much ground in too short a time both
over simplification and confusion may result. The generalisation
about working class styles of life to which the examiners take
exception in the answers to Q3,P1(the assembly line question alrcady
discussed, could also be explained in this way.

(4) That thcrc is a failurc to link together the various factors in the
question under discussion. This is very clear in the gquestion
"Describe some of the ways in which the sociszlisaticn process
influences occupational choice"(Q3,P2). The examiners point out that
the links between socialisation, education and cccupation are nnt
pointed out, and that the sex diffcrentiation was neglected, 2lthough
class differences werc adequately dealt ith,

(5) That there is not sufficicnt ability to criticise. This comment is
made on the answers to the guestion "Attempt a critical review of
any one sociological study which you have read"(Q10,P1), and on the
answers to the question on the usefulness of the concept of

burcaucracy (Q9,P2)

These five factors or broad categories of criticism which have been
prompted by the answers to a variety of questions can now be seen to
amount to an indication of the examiners' expectations. These may be
summarized thus: (1) The ability to relatc several factors to one another
and to explain, rather than merely describe this, (2) The ability to
appraise material; to contrast and compare (evidence, or explanations, or
viewpoints). These expectations no doubt coincide with the aims of most
teachers; it is a pity therefore that the syllabus is not accompanied by a
clear statement of these expectations, so that the whole enterprise of
teaching it could be informed by the cooperation of examiners snd +teachers
to achieve joint aims, It seems illogical, wasteful of cffort, and
unlikely to inspire self confidence in the teacher if he necds to undertake
the sort of treasure hunt for clues and sign posts indicated by the foregoing
analysis before he can begir.

A further look at some different questions prompts some further
comments. It seems that a small number of questions produces answers which
meet the examiners expectations eand are descrived in such terms as '"really
good answers". Another handful of questions on the other hand produces a
variety of the least welcomg responses, from conventional wisdom tc rubbish,
Taking the especially good, answers first it is gnterestlng that they match
equally good questions; without ambiguity and without expecting too much in
a thirty-five minute essay. 'For example, "The afflucnt worker continues to
vote Labour., What sociological explanations have been given to explain this ?".
Although the last sentence could be re-phrased to advantage, however
inelegant the English, the meaning is clear, and while it attracted its fair
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sharc of ill-balanced cssays it 1o 2 prescription for 'a really good ansver.
The sccond zxample is ratacr different; Vhat do you understand vy the
distinetion butween social structures and sceinl processss ¢ Under which
hcading would you include socicl stratificaticn ? uive resscns for your
answers,"(48,P1). The cxaminers deserite this as nidifficult question® znd
Justify its inclusion by wsoying that 'it prerriticd the small pereontage of
reéally able candidates to display their socicicpical understanding®. Here
then is a queslion specifically designod te separate the sheop from the goots,
the subjeet matter of Jhich is cvidently thouglh:t to be more 'difficult’® than
the rest, The uncomfortable netion occurs thet it mny be tenchers as well as
students whe are being sorted into able and less able categorics by this
devica, and the allusions in srevious reports to the preparation of
candidates by non-socioleogists come te nind. This kind of technigque feor
assessment seems devious., It is wrguasble whother it is possible for the
ahlest candidates to dcecmonstrate their sociological undcrstanding only in
certain arcas of study. In any cvent it is undesirable to place the highest
hurdles only meant for the strongest in 2mongst the ~verage ones intended
for the whole ficld, The new syllabus and re-arranged prpers to some extent
overcome this by insisting upon preparation in all threc sections (the
Nature of Sceiology, Social Ltructure, and Social Processes). This is done
by requiring one essay in cach section from cach candidatc while leaving him
free to take his fourth question from his prefcrred scetien. This is the
pattern for Paper I, =nd the same layout applices to Paper 11, except tha
there is also a further choicc - c¢nzbling the student to ansucr tuo ‘ordinary!
questions, ag beforc - which must be from diffcrent scctions, and to devote
the rest of the time (half, and holf the marks for the paper) to the very
welcome new scction D which gives an assured place to project work; and
clearly states the ‘value', in morks, for this.

.Bufore commenting furtlr upon the new pepers it is necessary to-look at
the last category of question mentioned above; thosc which attracted
particularly bad auswers nand the most scvere criticism. Some cxamples arc,
firstly the quustion asking for a critical appraisal of a study, vhere the
criticism was simply failure to criticize ! Sccondly,'"what are the functions
of political parties in politics ?"(04,P1) criticiscd for "very little
understanding of political sociology". Thirdly "What light can sociology
throw on the assertion that the generation gap is widening?"(Q6,P1). The
worst faults here were 'conventional wisdom',flack of sociological
detatchment!,and 'sensational cnswers®, It cannot he said that these badly
done answers match badly designed questions as nceatly as the best answers
matched the best guestions, but this is so to some extent. Critical
appraisal of a study is much more like hard work than sny, achicving somc
grasp of tue verious ractors which have contributed to the increase in
divoree. This kind of work, like tackling thc rele of theory in
sociological analysis, or successfully dcmonstraling the complementary but
distinct perspectives of sociology and psychology, .as ncver likely to be
chosen by a tcacher for a whole class to specizlize in., It was more likely
to be one of the arcas of work to be given least attention.

In the new papers the examiners improve this situation by insisting that
all candidates attempt this kind of work, and then undermine their insistence
by including the specimen questions the familiar "Write on any two of the
following" formula. Their comment on such sub-quusiions is that they "are
usually well done, largely one suspccts, beccause they have been anticipated”.
The only possible comment is thet if it is thought undesirable to allow
preparation of such 'insurance policy’ questions, then the temptation to
include one should be resisted. The question on the functions of political
partiecs is a similar casej the section on political gystems is very badly
outlined in both new and old syllabuscs, and it scems incvitable that the
topic of how people vote will attract enough intcerest to be singled out,
even if the rest of the section is ignored by some classes. It is
interesting that the question on the voting of affluent workers was one
which was very well done. The generation gep question vihich prompted some
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of the least scciclogical ~newiors iroctioly did go beesuse of the notur. of
the topic. The -orrying faet is that conventicnal wisdom and someationnd
answers should nnke thelr oppearance at all,

It is daifficult to predict hov the now papers Vi1l dmprove this situztion.
It is howeful that the werk has boeen cloorly divided into throe sirands o1l
of which must rcceive the uene tasic attontion., Tids should wncours:c
morc cotisfactory all-round preparation.  The fourth ffroe' gquestion on
ench papcr ~llows toth teocher ond student to chocse o special topic ind
devote time tc it with confiacnce.  Ferhaps this all-round roquircment ill
deter o namber of border-line candidates whe have nenlcvedt only o ruately
ceverage of the syllabus -nd are poscibly resnensitle for some of the l:net
asccentable answors.

There are major improviments therefore, in the newr papers which sill be
weleomed,  Some mistokoes arc cevidontly to boe perpctusntesd however, for
example the question whosce terins of rafercnce arc toe wide to be answered
in depth alse."What lignt cen scciclegical studics throw on any onc of the
following: crime, delinquency, noverty, strikes, suicide 7" appoors yeid
again although it is ncw clear thet some of these require 2 knovledge of
morc material than othcrs, This will again cause the indigestion objected
to carlicr. On the whele the suidance vhich is introduced sheuld be
bencficial; it is curious that an apparently limitlcss scope hos lead te
some very restrictive and ceuticus questions, and conscquently teuching, in
the past., It is %o be hoped +that having comc w:ll marked boundarics from
which to depart, many teachers will wow fecl able to cxperiment in
specialisation with confidence.

One omission remains. A clear statement of the eims and objectives of
the syllabus would be of great assist-nee to teachers and students, Such
a statcment, bucausc it exists, should improve thoe clarity of the questions,
as they would be composed specifically to asscss the achievment of the
objectives, It might alsc serve to detcr the non-sociologist — if in those
days of scarce employment this is still a matter for concern - 2t the
outsct, rathcr than comment on the shortcomings of his student ofter the
event.,

— m——— -
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PAY DLVEL TakT 200L5

a critical review
o1 ennventioral ‘A
Level Text RBooks
oys Terry Durham

The concert ~f the text-vook in cocind colenco teaching is o ailficult
on:y the desirzbility, or cven feuzibility, o:i th-ir use is questioned; the
function they gerform, and their oifiectivencss in conveying vhe rich
tapestry of wethods and experience in {his cres of knowledse. The subject
arca of seciology is in itself so vest waod its boundarics sc emerphcus that
it defies over-ambition in the form cof definition and reduction, and yet,
something of the cbove must be attempted 1f the nevcomer is not te be
overwhelned at the outset.

the arrival on the examination scene of subjects like sceiology wind
psychology has made text-books something: of & necessity, I would suagest.
Time, particularly in Further Sducation, iu frequently limited to a single
year's concentrated cffort. The motivation, aiad and abilities of students
nay vary quite considersbly and therefore these areas of gtudy become, in
a very important sense of the vord ‘disciplineu', in chat a relatively
firm structure is essential if they are to be digectible in an exswinable
form. To = large extent, then, the style of the examinction determincs the
apprecach of the teacher and mcthods employed in the class-room. The text
hook is as 'szood' os the cxamination system 1t is designed to scerve, and a
consideration of this is beyond the scope of this article,

I am aware that here I shall Lo tolking of books which hove bheen in use
in Sociology courses for some time, butv in vicy of the fuct that the market
is expanding it ig probably = geed thing to appraise the older offerings in
the light of ti:ls. I shall discuss the following books: Cotgroveis *Trhe
selence Of Society'(first pub.1967), the Open University duo, 'Introducing
Sociology' and ‘kodern Sociology ¢ Intrcductory Readings' (edit. P..iorsley,
pub.1970), Elizabeth ¥ilkins' An Introduction To socioloxy'(1$70), and
'A Text Book Of Sociology' by Graham Sergeant (pub.1971).

Tn begin at the beginning is to start with Cotyrove whose book seems te
have been seminal to the develorment of Sociology as an 'A' Level G.C.b.
subject. In fact, all the books chosen are A" level biaszezd. This was not
done deliberately, but tcachers tend to agrec that there is & lack of suitable
and specific material for the zubject «t *0' lcvel., In my opinien, one of
these books does meet the situstion quite adequately in a number of ways,
though it was intended for morc advanced students. Cotirove's book, hovever,
was designed with the necds of the A.E.23.'s Advanced Level Sociology Course
in mind. and the form =2nd content dovetail in most respects. ‘This hes
certainly been the case until very recently when new elements have aspeared
on examinetion papers. However, Cotgrove's book provides a rmouecl for the
exanination as structured by A..i.B. to the extent that examples of questions
set at the end of each section tend to turn up un examinstion papers from
year to year. Yet, I would think thst it is true to say that the book has not.
been generally lilced, ‘“eachers and student. alile have objected to its highly
concentrated orgunisation of meterial, its use of jarzonese, and its sketchg
coverage of Sociology's theoretical 1life which is rather overwhelmed by the
books predominantly functionalist apuroach. '

This book is structured in thrue perts. firstly Cotgrove presents a
view of Sociology in which he attcmpts a more systematic and analytical
approach; and which he titles the '3Science of Society'. This is a tiny and
crowded section containing a discussion of the ‘*sociological persucetive’
laying the conceptual bases of the subject, relating it to other similar
diuciplines, and moving quickly through theories and methods, to a final pasge
and a bit on why Sociology should be studied at all. Now this is a question
which surely justifies an immense cmphasis at the outset of study. It is an
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invariebly cones with cren now etudent., Yoo Cotorove, wleon,vwith wlooat all
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yet to see here, inecidentally, =n edition of the ook which arucnde whet 1
am sure is an error on the ruthoris part, in the reproduction of R.un.acrton's
paradigm listing *tynes of non-cenformity’.
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Hovicver, Cotsrove docs strews vroblems of :roducins an introductery texi
to the subjoct arca(s) included in the 3ociclogy and he cnnhasises the noed
for further rcading by students (and in the pre;eration of teaching moateriel)
on the nasis sugrested throughout the book., iy experience of the *Scicnce of
Socicty' as n text-book is that it is of considerablc more use at the end of
the course than 2t its start, and thatas 2 prelude and accomponiment to
revision it is good and a2 comfort to those concerned. It is & book hich
develops on acquaintance with Sociology ituself, and 28 2 poitted apprcach to
it at 'A' Level is quitc acceptable.

It is the A.E.B. c¢xamination with which I am familiar, and in considering
the work of Feter Worsley I should like to mention those ‘new clements?! I
referred to earlier as comin: intc recent puper: scem to show the influence
of the 2 books which hc has edited for the .U. Social Seiences Foundation
Coursc. DBefore discussing student reaction and teaching experiences with
the books, particularly the text-book, I will s:y soncthing of the formula
used in their structuring., This is similar in a numbcr of ways to Cotgrove's,
Horsley prefaccs the book with an account ot difficultios encountered in
introducing sociolozy ~nd refers to the volume cf material and ideans frcing
the newcomer., Hec dismisses the fparochialism® of much Amsrican text-boolk
30ciology and, unlikce Cotgreve, has aimed at being fcross—-cultural' in the
scope of this book., It is thc work of a group of Dociologists who have
contributed singly in thce form of o section each, with the additional
benefit of collective discussion,

In structurc, then, there is a similarity of approach to Cotgrove, in
that the bool: opens vith a discussion of Gociology 'as o discipline' and its
distinctive perspectives and methods of enquiry. Howcver, in coverage, there
is a great difference between the treatmcnt meted out by these twe bocks to
relatively the same theme - that of the »parometcrs of the subject. Cotgreove
condenses, truncates, and generally shrinks his material, wherecas Worsley is
more cxpansive and generous in his use of words. Therc are morc examples
included in the course of explanations, discussion of narticular Sociologists
contributions, for exszmple Durkheim's use of statistics, The whole pace is
more leisurely and measured then Cotgrove's methods allow,

The same is true of the rest of the book. Part 2 takes in tihe Social
Structure in a piece-mcal fashion; starting with the Family, followed by
.Bducation, Work and Community, and taken in that order because the author's
‘wish, initially, to relate our unfolding of the disciplinc Sociology to the
reader's own experience of loife’. EFach of thesc 'arcas of socizl life’
~re treated as specialist subdivisions of the subject. The contributors,

Q .,
[ERJ!:nlike Cotgrove, iutroduce basic concepts and theoretical principles as the

ammmam ook unfolds., For example, the Family chapter contains the concepts of



'function' and flunctionalism' in the context of discussion of the family
within society, It is at this point thet for me the first hinis of =2
disenchantment begin to scet in. 1 found that the rigid structurc and
sparsity of the Cotgrove equivalent chupter did ot leact give students o
discipline of approach to thc nmoss of information ond idcas available on
this most femiliar and intimate of all socizl institutions, vhich the more
literary and wordy treatment in Jorsley's book lncked,

Part 3 deals as in the Cotgrove toxt, with the underlying threads of
social life such as stratificwtion and the proslem of order. licre too, 1
feel that Coctgrove scores more highly in terms of the ruady accessibility of
the vast amount of informaticn given. -y fecling has becn that these two
books, Cotygrove's and ‘iorsley's, are good taken as a palr, the iormor almost
scting as a more programmed approach to the latter. s far as the reader
volume produced by wWorsley is concerned, this contains much very u cful
material, again usable in conjunction with cither of the above introductory
texts. Generally speaking, I would advis. that the prescntation of the 0.U.
texts are not suitcd to the needs of the G.C.E. student ac that of Cotgrove's
book, and that the noin advintages of Jorsley's approach are appreciated by
teacher rather than student,

Tlizabeth Wilkins' 'An Introduction to Sociology' is = book which I
have uscd quite a lot in teaching at '0' Level, though it is ctated as
being designed for use over an academic range, tfrom Technical Colle.e students
and sixth formers to undergraduates., The contents arc structurcd en a
similar basis to those already discussed, except that part threc of this book
is called 'The Changing Society' and is topic~bascd featuring chapters on
the Modern Pamily, Urbanization, liinority Groups and Recicl Discrimination,
Anti-Social Behaviour, and Communications and the lMass liedia. Each chapter
throughout is followcd by a reading-list and examination questions frow past
Oxford and A.H.B. papers, and also thosc of the London University BExternal
Diploma in Jocinl Studies. It also contains quitc a goodly number of tables
and statistics vhich moke it particularly useful to the '0f Level teacher
given thc bias of this examirnation on A.E.B..

I have to admit that I find it hard to ima.jinc this book in usec at Post
'At Level, and feel it to be a simple and even naive introduction to: the
subject compared with Cotgrove or Worsley. There is no theorctical bias in
the presentation of material, and the author could not be accused of using
overmuch jargon. ©She does, in fact, go to the other extreme, and has
produced what appears to mc to be an updoted and expanded version of a well
knovn companion at '0' level, Johns' 'Social Structure of lodern Britain',
This is why I used it mysclf in teaching at this level and would recomend
it as such.

Finally, there is a book which I have never used in class, and which 1
only came across very reccntly, This is Graham Sergeant's 'A Text-Book Of
Sociology?', and he describes it as 'a statistical Source Book for
Sociologists'. It is full of statistical tables and betier than most on the
subject of figurcs and how to collect and use them. It's catchment area is
that of 'A' Level or first-year degrce level sociology and its aim to
provide guide-lines and an introduction to 'a numbcr of key topics in the
study of the social structure of Modern Britain'. A super version of John's
book ? Perhaps, but I think it is more thon that. Its bias is certainly
empirical and even parochial in that it focusses on British research done
in recent years. Its structure is predictable, but its lay-out far more
along the lines of a work book then any other mentioned here. Questions
are posed in the course of explanation which provoke continual assessment of
information given. Extended examples are provided to illuminate concepts,
for example, religion and the functionalist perspective; and the whole text

@ Hounds with headings, sub-headings, italics, and diagrams in a most
E[{l()literary but reassuringly immediate way. Each chapter has its own

IText Provided by ERIC
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bibliography, suggested cssay zuestions cullod from the o.C.4. Sxamination
Boards, and from bLondon University Fast Papers at Devrce Level, There are
also suggested topies for group discussion put forvard. Like J/ilkins book,
therc is no theorctical hasis to sergesant's text, and the predominance of
empirical evidence is overwhelming, but ncvertheless, as o vork-took, and
scurce of information about research, it appeszrs exhilarating; mnd when
married with the teacher's reoding experience snd general sociological
knowledge, should provide a ‘'‘ring of confidencc! around this subject at
either G,C.E, level.

There is no text-book to answer all demands made on it, and I hove lef:
no time in which to attemyt the construction of an idenl type. Yet I
would say that Wright Mills' idea of thce 'bociological Imasination® and its
capacity to make men 'whose mentalities have swept only & scries of linited
orbitse......scome to feel as if suddenly awakened in 2 house with which
they md only supposed themsclves to bc familiar' until 'their capacity for
astonishment is made lively again' would bc as pood 2 guide as any for the
would be compiler of such a work. It is this lack of imagination vhich is
to my mind the most sad ommission from the scene, and this must refloect the
orientation and presentation of the examinations offered at the prescnt
time. It would be interesting to discuss, in subsequeat editions, further
teacher and student reactions to these =nd other books availeble, and cven
the total system of vhich they arc only =2 part.

To sum up then in the light of the books discussed above, I would say
that the only one I would lay in front of 'A' Level students ould be
Cotgrove's, ond the success of this would presuppose a good deal of work
both on their aad my own part. Vorsley's books would be primarily my own
source of additional material, and Sergeant's would also help me = the
teacher. Wilkin's text would provide some useful source material for an
*0' Level group

Byoks Discussed (most recent edition is liuted)

'The Science of Society'

S.Cotgrove Allen and Unwin 1972 £1.50
'Introducing Sociology!'
P.Worsley Penguin 1970 T5p
‘ilodern Sociology Introductory Rcadings'
Penguin 1970 21,00

'An Introduction to Sociology!
E.J.Wilkins HHacdonald (. Evans 21,50
'A Text Book of Sociology! :
G.Sargeant iacmillan 1971 £1.50
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FLAYIN. WITH
THI SOCIAL SCIENCES

) In September 1972 the Vest Midlands

' Branch of the A.T.S.S. ccganised a
Saturday Mcrning course on Games
and Sirulations, Here iiike Oborski,
who orzanised the course, trites on
the conmmercinl games which were
collected for ihe occassion

"You are the only woman psychclogist on your rescarch team. At stoff mectings
the men assign you the task of teking notes and making coffee, Youw agrec
losing 5 status points."

"§hen your wife is offered a better job in nncther part of the country, you
agree to leave your job and moke the move, Lose 15 status quo points,”

If you have alreadt been forced to obey this type of instruction you
probably alrecady have somc iden what exactly cducational games arce about !

Interest in thesc tuchniques has been growing steadily for several years,
The recent BBC 'ROSLA and After'! broadcasts on 'Gemes and Jirmulations', the
cdition of the'Bulletin for Environmental Education' devcted to these
techniques, and the publication of R.A,Walford end J.L.Taylor's "Simulation
In the Classroom" hove combined to turn this interest into the latest, fast
moving, educationzl bandwagon !

Until rccently it has been’ the Geography teachers who hove beor making
the running in this country, although Socinl Sciunce games heve been sceping
in from Amcerica. The suitebility of games and simulations as 2 technique
for exploring decision mcking processes and social roles and interaction
is making thow of incrcasing interest to Socisl Secience teachers,

The advocates of gaming and simulation tcchnlqups gunbrnlly make two
broad claims for them :-

(2) That games and simulations are as effective in stimulating factu-l
learning as othcr methods of teaching and are superior in developing
a meaningful understanding of decision making processes.

(b) That games and simulations have a pronounced offect on the lUVul of
motivation in the classroom. Games, it is suggestid, create = necd for
problem solving skills, discussion, and group activity and hence
stimulate pupil participation and involvement,

The course which we organised in September 1972, in conjunction with
the University of Birmingham School of Education, gave teachcrs in the West
Midlends an opportunity to discuss these techniques under the guidaonce of
Ian Shelton, of Didsbury College of Education. Perticipants also had the
opportunlty to examine o large collection of games and simulctions gathered

* for the occ3531on.

The matorial available on the market varies wildly in price, complexity
and scope of objective. Probebly the simulations most commonly in use in
schools in thi. country are those produced by Oxfem and C.S.V.. .

The Oxfam *Aid Committec Game'(players chooso the most deserving of six
projects for financial support),and !'Development!(vhere groups prepare a
development plan for o country for submission to ~ committee which decides
which plans merit aid) are perhaps the simplest in that participants are
asked simply to evaluate information and prioritics. The C.S5.V. "Spring
Green Motorway","Mental Health Site" and "New Steel Plant" simulations are
more complex and more demanding on participents. Here background material
@ and maps relating to a particular decision are provided along with brief
[:RJj:role cdrds. Pupils who are asked, as in the "Mental Health Site" to become
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Mr.Shields, 2 Planning Officer; hr.Brown, a lental “elfarc Officer; Cllr.
Smith; or Nr.Wright, sccrctary of the Resicdents Association, are acing to
requirc a fairly sophisticated understanding of the motivation 1.l :vessurcs
vhich the roles operate under, and o prior awarcaness of why tlhe issuc is
controversial, if the cxereisc is to be successful.

At tho other c¢nd of the scale in complexity and price arc the
'Decisions' simulations produced by Shell-~Mex BP Ltd. ancd: Bath Universiiy
School of Tducation. The two simulations in this serics sc far on the
market are concerned with 'Siting an 0il Terminal' 2nd 'The Routing of
Costal Tankers', Here 6th form students are provided with detailed
student's toxts which pose the points at issue cxplicitly and clearly.
Participants have access to a 'Data Bank' providing background information;
cost and calculation sheets; maps and charts as well as a programned guide
to Investment Appraisal, and tzst pepers. At £10 each these simulations arc
expensive but they are probably cmong the most carefully structurcd
.simulations available on the market in this country.

A particularly interesting simulation is 'Ulster In Our Hands' which
is produccd as part of the Schools Council General Studies Project. Here
participants act out the roles of political leeders, pressure groups and the
nedia. The game is now dated (1968).and notes which are supyose to bring it
up to datc are just not adequate for the job. It :s however an intcresting
attempt to familiarise students at sixth form level with the basic patterns
of political deeision making. The rigid structurc and strict rules of play
serve both as a model for this type of simulation, and to demonstratce the
basic weakness of this type of simulation, Political actions do not lead
to completely predictable outcomes (if you start o demonstration and
people arc killed during the course of it can ‘you be absolutely sure that
you will only bec able to turn out 5C% of the crowd next time you demonstrate),
Surely the basis of political action could best be understood from a
properly structured investigation into a local clcetion campaign @

Much of the debate at the Birmirgham course centered on the neecd for
"realism". There appeared to be a sharp divergence of opinion between two
schools of thought; .

(a) Thosc who want games and simulations to parallcl the 'real' world as .
closcly as possible, in a mor¢ accessible and ecsily menipulated form,
and hence produce a dceper understanding of events in the 'rool' world.

(b) Those who saw games as a stimulus to deeper motivation which by the
very nature of its limitations provokes discussion and thought as to
how the 'real' world differs from the simplified model of the gmme,

Personally I do not see these interpretations as mutually exclusive
and surely much must depend upon the nature of the topic or issue being
presented.

If simulations seem to offer the best hope to the former thought of
school at the moment them games probably offer more interest to the latter,

The Board Games generally available mostly prescnt -a less open endod
opportunity for involvement and their objectives arc usually more prccise
and their rules morec limiting, This is particularly true of those games
which arc¢ loosely modelled on 'Monopoly!.

Among the games which are very obviously largely of use for stimulating
motivation are 'The Cities Game®,'Blacks and Whites', 'Society Today' and
'Woman and. Man', all of which are available in this country from the Youth
Service Information Centre. Playcrs must move tokens around the board
following the fall of a dice, and must obey instructions upon the squares,
collect penalty and advaniage cards according to a predetermined set of rules,

o They can also be structured to feed in limited amounts of factual information
RJ!:(eg. having to answer multi-choice questions to scorec extra points).
smDespite the fect that these games are based upon American situations

IIText Provided by ERIC
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sixth formers end adults appear te find them humorcus aond controversial
introductions to the issucs conCUrncd. These games in thoemselves are purely
introductory as they prescnt little coppertunity to discuss scolutions or

to develop in depth study during the coursc of the game,

At their vorst gamcs aore preity terrible ! The 'Man In Towns' folder
in the Jackdaw scries offcrs o very simple game where new developments
(roads, car parks, offices cte.) must be placced on a map of an existing
town centrc in such o oy as to cnsyre that the lcast possible amount is
spent on purchasc of land (the snswer in torms of the game is to bulldoze
housing arons and avoid cvarything clsc) lcaving children with the idea
that money is thc only possible. criteria for rlanning decisions in conflict
to the picturc presented by the rest of the folder !

Far better is the Liverpool E.P.a. fStrects idhead' some developed by
Eric lMidwinter. Groups arc given o preeisc task of urban
redevelopment to fulfill as - noriinl classroom project. The rcsulting
projects arc discussed and narked by the class as 2 whole and groups can
then win or loosc further points in a simple dice game where they are forced
to recact as consuncrs, and wvhere suecess or foilurc depends on how
carcfully the originel projcet wins thought through.

30 far emphasis in the production of commercinlly producecd games and

simulations has been aimcd at the Secondery and Higher Education end of the
market despite the fact thot this type of technique is likely to be of
particular appezl to Primary School teachers and children ! Howcver many
Primary school tcachers have been quictly devising games for years. At
.the Birminghem Course we saw, for example, o benutifully simple game which
was obviously enjoycble and vhich made a clear simple point about litter,
and vhich ean be glayced by non-recaders as well as readers, designed by
Judith Hudson, currenily a student at Worcester Collcge of Education.

The danger with these techniques arc the dangers which dog all
educational innovations of this type. If harrassed, overworked teachers clutch
at games and simulations. 2s en casy way of revigorating their teaching then
they are in for a HESuy stock, This is particularly likely if the .dvocates
of this techniqug, as is poss*bJ(, overstate their case and give the
impression, however unvv\3n+von 21y, that games and simulations are the
latest easy way to success in the classroom i

It is certainly cles», from painful experience, that making ones own
ganes and simulations, alihougi rcwarding and enjoyable, is a prolonged,
painful and difficult cxperience. Equally ell games and simulations
should only be used if 3 they adequately fulfill a clearly defined
objeetive in a manncr clevuﬂ* to the topic or issue and the participants
involved, if they can be built into the wider teaching scheme for- the topic
in a relevant and purposeful memner, if it is clear that no other approach
would be more suitable. and if, last but far from least, the game is going

to be fun for ‘everyone §
BIBLIOGRAPHY AND LIST OF GAMES
Overleaf we have listed a basic list of useful books and games.
Teachers who have in cxperience in this field will be familiar
with most of the available resources (the scope is fairly
limited !) so we have restricted the bibliography to -
(a) The books that will be most useful to the beginner in this

field.,

(b) Games and simulations easily available in this country.

Publications listed will give morc cxtensive lists !
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GAMES AND SIMULATIONS

Bibliogrophy:

'Bulletin of Environmental Education' lio.13 (kay 1972)
Published by. the Town ond Ccuntry Planning Association, 15p.
Excellent publicaticng uscful articles, cxtensive bibliographics !
'Games In Geogrophy'
Rex Jalford Longnans 1969  £1.,00
Very dated but still uscful,
'Ganes and Simulations!
edit.Chr’s Longlcy B.B.C. 1972 45p-
Possibly *he wost useful basic publication availszble in this ficld.
'Simulation In The (lassroon’'
R.A.Walford, J.L.Talor Pcnguin 1972 45p

Ganes and Simulations
SPRING GREEN MOTORVAY - simulation and role play uxercisc concerncd with
public mecting on siting of proposcd motorway schome. Map, background
information, 23 role cards, 35p.
IRON AND S™ERL = industrial location simulation concerncd with siting of new
steel plant, 16 role cards and background information. 35p
MENTAL HEALTH SITE DISFUTE -~ 24 rolc coards, background information for
public mceting about nev Mental Hospital site, 35p

C.S.V., 28, Commercial St., London E1, (from SACK)

for secondary schools
ULSTER IN OUR HANDS - bascd on 1968 situetion. Carefully structured, prolongcd,
complex game for 6th forms. Part of Schools Council Goncral Studies Project.
DECISION 1 = 0il Terminal Simulation, concerncd with siting of oil terminal,
very complex kit from Shell. Plenty of tochnical information. £10, uscful
for 6th forners. !
DECISION 2 = as above but on routing of oil supplies.
DEVELOPMENT GAME/AID CO{LITTEE Ganll —~ for sccondary school s, conccrned with
allocation of 2id in undcrdcveloped countries. Material free from Oxfam.
COCA-COLA GAME =~ ¢nvironmental bozrd game for sccondary schools., Its merits
and failings are hotly debated. Whole class orgues for and against dcvelOpmpnt
projects. Price £3.00 from Coca-Cola.
JACKDA# - TOWN GAMI - from Jackdaw 'Living In Towns®. Low cost is the only
criteria for city centrc rcedevelopiment ! 80p from booksellers.,
STRETS AHEAD ~ Excellent board gamec, children (secondary) act as developers
and then as inhebitants. Liverpool EPA Project, Paddington Comp, School,
Liverpool L7 3EA, £2.,00 plus 10p postagc.
TENAMENT GAME -~ from Shelter, problems of fomilics living in multi-
occupied house., For pupils over 14. price 50p
INTER NATION SIMULATION — extrencly complex simulation exploring
international reclations. 6th form plus ! £30.00 from S.R.A..
STORYPACKS - cmormous books - pages supply extensive details of llfc in a
particular comaunity. £3.15 cach, pub. Bvans Bros.
CHILDRENS GAMES - from different periods in history, A.G.E., 75p.
THE CITIES GAlMly — board game on rc-~dovelopuent ) from the Youth Service
BLACKS AND YWHITES - boarc geme on race relations ) Information Centre.

SOCIETY TODAY - board game on topical issucs )
WOMAN AND MAN - board gam: on sex roles )
BODY TALK - displaying cmotions without words )




- PG -

'Simulation In The Classroon’
J.L.Taylor {: R.,\alford
Penguin, 1972, 45¢

This book comes as soiicthing of
a disappointment ! The first 50 pages
consist of historical backsround and
a theorc¢tical introduction to the use
of simulations in the clagasroom and in
cducation,
of € interesting gemcs and simulations

A further 80 pages consists

RiS0U RCE3/ RisSUURCLE S/ RensGU RCR S
REsGU RCLis/ B SOURC LG/ RissUU RC o
RISOURCES/ REoCU NCES/ RSSOU RCuo
Rib50U RC43/ RusOU RCE o/ RisSOU RCES

550U RCIL/ RESOURC.S5/ RISo0U RGBS
Riss0U RCES/ RESOURC S/ RisSOURCES
RESOURCES/ RESOURCES/Ris3S0URCES
RisSOURCES/RiSSOURCS/ RisSQURCKS

(the Hertfordshire Farm Gamc, Frout Page, Chemical M=nafacturing, An Urban
Growth liodel, Congress of Vienna, the Conservation Game).

It is difficult tc sce who this book is aimed ot.

According to the back

cover it "is an indispensable handbeek for any teacher interested in trying

or extending his knowledge of these techniques,

metch up tc this doscription.
The

Unfertunately it does not

chapter on "Preparation and Operation™ is only 12 pages leng and

presents a pattern of approach without a real analysis of the practical
problems faced by teachcers using thesc techniques for the first time.

There is no essessment of the commerciclly available material which
represents most peoples introduction to this particular field., Although the
bibliography is extcnsive the "Dircctory of Selccted Simulation iinterial®
is already dated and somc of the material listed is very difficult to obtain

in this country.

'About Dinosaurs'

'How llan Becams'

Margery Morris/Hichaecl Spink
Penguin "Explorers" 30p cach

. Junior and Secondary Schools
using the well known BBC Radio ‘'Han'
series will be intercsted in thesc
books by the Scriptwriter for the
series. Our hero 'Quizkid' . is off
on a scrics of time trips to the
distant past. He is pictured in
large bright colour drawings with
.bits of text dotted on them. At the
end of each journey is a 'notebook'
with 4-6 pages of useful information.

Pupils will enjoy the lively
bouncy style. Snags ? - well 30p is
a lot to pay for a 48p paperback
evein if it is brightly coloured;
far too many long names; the
reasons for evolutionary change
remain largely unexplained; and the
"Quick Quiz' at the end must be a
hoax: "Was Triceratops A
Saurischian or a Ornithischian
dinosaur ?". .
You'll cither fall in love with

these books or take an instant

. dislike to them, so order a couple
" of inspection copies for yourself!

'Planet Earth'
Peter Ryan/Ludek Peseck
Penguin 'Explorers' . 30p
Same series - but straight
forward approach. Good brief
reference material on the changes
- our planet has undergone.Beautiful

liike Oborski

2 page colcur drawings disperscd
throughout the book, Excellently
drawn, colourcd and prcduced no child
or adult could rcsist tnem. They
rcelly stir the imoagination. Again
pricey but you'll want a foiu around
if jyou are following the 'Han'
course. like Oborski

Sociology of Urban Living
H.5.Nottridge
Routledge ¢ Kegan Paul
papcrback 75p Age:18+

A very readeble and comprehensive
coverage of urban Sociology which
drawrs from an impressively wide range
of sourccs (there is also a long,
uscful bibliography). Brief but does
not. in consegucnce sufier from major
omissions apparcnt in other volumes
of this publishers Gtudent Library
of Zociology series, Compares well
vith Pahl's "Patterns of Urban Life"
in the parallel Longmans scries and
is morc comparative in approach,
Suitable for collcge cf education
courses and first year university/
polytechnic courses,

Alan Fielding

1972 115pp

REVIsdS AND NOTICEs FOR
FUTURE GDITIONS WiLL BE
FXTREMELY - WALCOWE AND
GHOULD BE SENT TO_THE
EDITOR - -
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PUBLIC LIBR4RY
SERVICHS TO TunCibRS
TH_BIRMINGE

Janet Newman

Birminghain Public Librarics aim to necst the nceds of teachers and
children throughout the city by providing a scrvice through its Contral
Library, 28 full time Branches and scven part tine Branches te schocls,
playgroups, colluges and other cducational cstablishients os wiell as to
individuals. A Teachers Loen Scrvice iz available, sco that teochers and
student teachers nay borrow oxtra books for use in class werk; sclected
books on a spcecific subject for use in project wiork can also be borrewed.
Schools can scek advice and assistance in the stecking and organisation of
their own librariss, and con bring groups of children to their loeal Bronch
Library for visits. Contact should be made with the loeel Branch Librarian
for any of these facilities.

The new Central Library, due to open shortly, will offur a greatly
inproved service. The Refercnce Library, withits stock of over 860,000
items, willbe reorgenised into subject departments, cach with its own
specialist staff and infcrmation scrvice. There will be a scparate Quick
Reference Department; a Visunl Aids Department, with o collection of 300,000
illustrations and posters on =1l subjects; a Local Studies Department,
containing a wealth of source materials of 2ll kinds on cvery aspeet of
life in the City, past and prescnts and a Sociznl Scicnces Dept., on 21l
aspcets of Social Studies, including Educction.

The Central Childrens Librery, part of the Lending Department, has
boen planncd to meet the ncceds of +cachors and children in the city os 2
whole, supporting the work donc in Branch Libraries, and to scrve as a local
library for the children and young pcople living in the central arcas. It
will open with 2 total stock of about 30,000 items, about 5,000 of which will
be on display in the librarys the rost will be accommodated in-o stack arca
and will be available on request. The library itsclf will conteain =
workshop for various kinds of activitics with children, and a study arca.

For the first time, we hope to be ablce to ccoperate fully with schools
and colleges in the city. A large proportion of stock has been purchascd
with the needs of schools in mind, particularly in the arcas of project und
topic work., Wo havc also built up an information file of pamphlets and
cuttings to supplcment the bookstock in ceridain subjects.

There will he a Childroen's BExhibition Collection, a rofercnce collcction
of about 4,500 sclectud items showing a complute range of childrens books
currently available, It will be housed on the upner mezzanine floor of the
Central Lending Library, and is intcnded for the guidance of tcachers and
parents when sclecting books. The cxhibition of books on social studies
which was displaycd at a rccent A,T.S.U. mecting will be incorporatced into

this collection, and a bibliography of thouse items cventually produccd.

¥e are anxious %o work closely with schools in providing suiteble
naterial for older children, especially in rclation to ROSLA; 2nd are awarc
of the relatively poor provision of material in this ficld. Some of the
nore useful items, espceially on topics such os leaving school, starting
work, choosing jobs etc. will be displayed in the Exhibition Gallcrics.

Any facilitics provided must obviously meet the current need of schools
in Birminghams and only the closest possiblc cooperation will make thesc
requirements felt., e -therefore wolcowme any suggestions or any opportunity
to discuss further developments. For further information contact
Mrs.Elkin or Mrs.Newman at Sparkhill Library, 021 - 772 -~ 1134.

RIC



Tony Godden's article on RESUURCiLS
The General Studies Project T T (s K YT T (8

has been held over until SlnsTulnG FOR NOTHING 2
the next issue.

As nembers who attended last terms
Saturday Morning wWorkshops at Codsall
Comprehensive will be aware many large_
schools are building up excellent b
resources centres in schools. Indeed the progress made in this field in the
last few years has been quite remarkable. In many smaller Secondary and
Primary schools the basic problems of attempting to provide adequate basic
resources with limited money, inadequate facilities, next to no reprographic
facilities, no specialist or trained staff, and no speciazl time allocation
for this work, remains. In many smaller Secondary Schools teacher/llbrarlans
already find it impossible to cope adequately with even the small schodl
library which is often all that exists. The rapidly rising price of books
and the growing use of kits and packs which include material with a short
life span makes the problems even more severe,

Obviously the only long term solution is greatly increased capitation
allowances or a total review of methods of financing educational expenditure.
In the short term we have to manage as we can ! One type of material of
which better use could be made is the large amount of free materlal still

" easily available.

[Kc

wll Toxt Provided by ERIC

In many schools children are occassionally encouraged to "write away"
for free literature which is usually consumed as part of project work and
subsequently discarded. Alternatively sets of booklets are obtalned and
used as substitute text books.

Recent increases in the costs of priniting and postage have meant that .
many major suppliers of free material have dropped out of the field
altogether {eg.Cadbury Ltd.). Many more are cutting down on the amount of
material they supply and the provision of an enclosed s.a.e. when requesting
material is now' no longer a matter of politeness but rather a matter of
crucial importance if you want a reply ! IMuch of the material which is
obtained must be rotting at the back of stock rooms: unsorted, unclassified
and therefore unused. ' '

It is, however, still possible 1o obtain enormous amounts of free ..
material, especially for use in Primary Schools and for Social Studies in
Secondary Schools, and to store it in such a way that it becomes a permanent
asset. .

A carefully worded duplicated letter from a teacher, stating fully how
the material is to be used, can produce a staggeringly high response. A
recent circular to. 300 'orgenisations produced an 80w response in the form
of usable teaching material suitable for use in schools. Admittedly the
pupil loses the satlsfactlon of a personal reyly but increasingly requests’
for material from teachers produce o far better response than do requests
from pupils,

Obvious sources are embass1es, industry, political parties, charltles,
and pressure groups.

If you want material from industry write off straight away. Firms
who only a few years ago advertised free maberial in the annual "British
Trades Alphabet" now offer kits (usually the same stuff in a folder for
60 ~ 80p). An increasing number of foreign embassies are beconing

reluctant to meet increased demands.

The growth areas for free material are probably Charities and Pressure
Groups. Unexpecbed sources can provide excellent teaching maberial.
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Literature from Mary wWhitchouse's National Viewers and Listerners
Association, the League Against Cruel Sports, or the Lord's Day Observance
Society can stimulate heated debate among non-acadenic fourth year leavers
or gixth formers ! The most useful source of names and zddresscs is the
annual edition of "ihitaker's Almanac" to be found in the Reference Section
of every public, if not school, library. Trades Unions and Embassies are
listed as well as an unbelievable nuuber of "Societies and Organisatioms",
The N.U.T.'s "Treasure Chest for Teachers" and "The British Trades Alphabet"
are also good basic sources., A growing number of excellent puhlications
present a conmprehensive list of sources relating to & particular area or
topic. "The Bulletin of Environmental Education"(subscription £2.00)
published by the Town and Country Planning Association and "The Development
Puzzle" (price 60p) available from the Voluntary Comuittee on Overseas

134 and Development, are outstanding publications in this field .

If you have little time and no help mnaterial can be easily stored in
foolscap cardboard folders (boxes for bulkier items). These are
reasonably cheap and can be easily labelled and decorated to make them
attractive for younger pupils. Obviously the system of classification
will vary according to age group and syllabus content. Obviously the
comnercially produced cross indexing systems are preferable but probably
completely out of the question in smaller schools, The crudest technique is
to store material alphabetically under precise headings related to the
syllabus., Excess, or unsuitable, material should be ruthlessly discarded.

A few exomples will indicate the scope of this material,

All the political parties provide excellent matéerial which can be
combined with material from Pressure Groups and organisations such as the
Electoral Reform Society to make excellent kits on Government, Politics
etc..

Material from the EEC Information Service, HESO Fact Sheets, and
naterial from organisations such as the 'Keep Britain Out' group. make
excellent kits oh Britain and the Common lkiarket. The material cclebrating
Britains entry into the EEC is also of value,

If you have time the addition of press cuttings, colour supplement
naterial and work cards and duplicated sheets will make these folders
far nore useful and attractive, Once you actually have the naterial this
process can be spaced out over a long period if neccessary.

#ith little expense a comprehensive collection of folders can be built up.
' They can be used both to supplement and replace conventional material. They
can be used for teacher and pupil reference; all types of project work; and
are of particular assistance to non-specialists teaching an additional
subject in a specialist department, or teaching topics with which they are
not familiar in Primary Schools,
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WEST LIDL.NDS BRANCH 4SSOCILTION FOR THE TACHING OF THE SOCLAL SCLENCES

Saturday lMorning Courses
University of Birmingham School of iducztion, 10.30 - 1.00pm.
ienbers 30p, Non-members 50p.

Sat.20th Jan.
PHOTOPLAY TECHNIQUES: {QRKSHOP

Photoplays are pruscntations of 35mm slides with a t:pc¢ rocorded
soundtack. These enwn tell o story, describe an experience, give on impressionistic
account or form & documentary. . basic Photoplay can be moade with a simple
camcra (Kodak Instomntic £3-£5) a portable battery/mains cousette tape recorder
(eg. Phillips range from £18). They can be presented with the cxisting school
slids projwctors and screcns th ough from £20 there is = device avalloble to
fade and superimpese slides (or from £1.00, some wood and recccno and » little
patience, it is possible to makc one.).

rn?’

There are a few professionally made photoplays available but the morning
school will concentrate on children maoking their ovm. Reference will also be
made to tc achers moking their own for instructional purposes,

Pupils and students of all nges and abilities can benefit from this type of
experience.,

Designed basically for Social Science and Social Studius teachers the
course should ~lso be of interest to History, Geography and English, and other
teachers and lecturcrs. o

Sat.3rd March. .
COMMUNITY SERVICE ‘

With ROSLA nore .and more schools-are developing Community Service Courses,
either as part of CS¢ or Non-Examination Courses., The dims and nature of these
courses are varied but they gencrelly aim to help pupils understand, and
become involved in, the problems facing underpriveleged members of the
comunity.,

The Course is an attempt to bring teachers together with a variety of
organisations sponsoring ‘his type of work in order to develop real
understanding of the educational and social goals involved and to discuss
frankly the very real practical problems involved in implenienting this type of
work,

Evening Courses
Martineau Teachers Centre, T7+30pm, Non-mcmbers 10p.

THE SHELTER YOUTH EDUCATION PROGR.AMME

Weds31st Jan.

Anne Hinds, A Shelter Youth Education Officcr.,

The Shelter Programmc contains various matcrials. Thesc include 3 kits, a
simulation, a set of photographs (poster size), texchers notes, and a reading
film and slide list. The complete course costs £7.50 but some items can be
purthased separately. Of interest to Secondary Teachers and F.E.Lecturers,

UNDERSTANDING INDUSTRIAL SOCIETY PROJLCT
Tues.bth Feb,
P.Birch & A.Sanday.
" The material was devised as a two year course leading to GCE 'O' Level or
CSE.
x The project has 3 sections; parts 1 and 2 are different phases of the
B T(?imulation with associated activities and part 3 is an investigation of the
EKV yublic sector and the activities of the Government and an enquiry into the

Aruitoxt provided by Eic:
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values and controversies raised by these mmcroscopic economic rnalyscs,

‘ The intention is to incrcase awareness of the conplexity of ébntemporﬁry
industrial society and the varying lif: chances open tc its members, A wide
range of ability is included in the terget population,

SOCIAL SCIENCE / $OCIAL STUDIES T CSi LV

EL

Wed,28th Feb,

Mike Oborski, Scc., West lidlands Bronch ATH5., Birminghsn Represent-tive jest
Midlands Exanination Board CSE Social Studies Panel.

Interest in CSE Social Sciencc/Social Studics is growing repidly perticularly
with the forthconing reising of the School leaving aagc.

It is hoped that this meeting will provide an opportunity to discuss the
developrient of CSE in this arca in the West Liidlands, to examine the activitics of
?ranch dorking Parties and sorkshops and to launch a Booklet (dctails elsewherc
in this edition) on this area of the Curriculua.

COUNTESTHORPE TE.CH ING _MATERIALS
ded.21st kiarch.
Barry Dufour.

Countesthorpe Schocl has attracted a great deal of interest nnd attention
because of the lcad it has taken in organisational and curriculur innovation

in this country.

Barry Dufour will be talking zbout the wuy in which Social Science

teaching has played 2

najor role in this cducational experiment.

JORKING PARTIES

Further fiducation If you arc intercsted in joing the Jorking Party Exemining the
teaching of the SSocial Sciences in F.E. please contant Frank Reuves, Bilston
College of IE.,Bilsdon, Nr.Jolverhampton, Staffs.

CSE Members of the CSE Working Party took part in 3 workshop Sessions at Codsall

Comprehensive School, under the leadership of lialcclm Holder, last term. It is

hoped to print a report of these activities in the next issue of 'Teach
If intercsted pleasc contact the Branch Secretary, MNike Oborski.

ing Society!'.

ROSLA This Working Party has, after a number of useful meetings, dcbéloped an
interest in developing a CSE Kode III Syllabus to meet the challenge of ROSLA..
It would seem that while this working Party is interested in the actual
formulation of a specific CSE sgllabus, the CSE Working Party has developed

into a study of resources and teaching methods.

The Social Science Teacher 1972
Collceted Conference Papers of the
1972 AT35 Conference:

Social Science Concepts and Classroom
Methods.

Contents: . :
Jerome Bruner: A Briefing Prepared For

Course Members/Socialisation: Hedy Brown/

Teaching Social Stratification: David
Weir/The Concept. of Stratification in
Introductory Economics:Pat Noble/
Schools Council Integrated Studies Proj.:
David Bolam/Social Science & Integrated
Studies:dartin Shipman/Reports from

CSE, '0* Level and 'A' Level Groups.
Members -~ 30p, Non=Members - 50p. .

Tan Shelton, Sccretary ATSS,

35, Windermere Rd., Handforth, Wilmslow,
Cheshire. SK9 3NJ. :

Games and Sinulations Mike Oborski

is staging an enlarged version of

the exhibition of Games & Simuloations
displayed ot the Sat. Morning Course
last Sept. at the West liidlands
Advisory Council For Further
Education course for Social Science
teachers to be held in Wolverhampton
at the end of February. Mike looks
forwarded to meéting ATSS membexs
and interested “tecachers on the ®ourse.
Fer details of the Coursc contasmt
J.Lord,N.5c.,5ec,,W.Mid. Advisory
Council for F.E., Pitmen Buildings,
161, Corporation St., B'ham B4 6PX,



-

4900 Lt l0s rUR il DoACBL.S UF This oUCLab  oUlshCao

Pro. otes and develors the tewchiins of the Social Sciences, both as separate
divciplines and in integrated form, at primery, secondary, and tertiary
stages of education.

Produces and disseminates appropriate teaching materials and advice on
teaching methods related to the Social Sciences.

Provides opportunities for teachers and educationslists to meet for discussion
and the exchange of ideas. ' ‘

Je focus activity at loczl level ito encourage meximum uenbership
participation. Branches hold day and evening seminars and workshop meetings;
local newsletters keep members fully inforned.

National Newsheets are citculated to all members informing them of all future
mectings and publishing discussion peapers, reports of meetings, book and
film roviews.

The "Social Science Teacher" will be published in the summer, and will contain
articles, teaching schemes, comment and reviews arising from the annual
conference.

Membership

1. Ordinary licmbership is open to all who support the associations alms,
ANNTAL SUBSCRIPTION £3.00

2. Student Member.ohip is open to all students vwho support th associations
aims. ANNUaL SUBSCRIPTION 50p.

3, Corporate membership is open to all institutions and associations who
support the associations aims. ANNUaL SUBSCRIPTION £6.00.,

4, Associate membership is open to libraries and publishers who support the
associations aims. ANNUAL SUBSCRIPTION £3.00.

See Over For Membership / Order Lorm.
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association for the teaching of the social sciences
' ANTHRZPOLOGY FOR THE CLASSROOM'

A Four-day Residential Course for Te¢achers of Anthropology, Economics,
Geography, Politics and Sociology.

Bedford College, Regents Park, London.
April 15th - 19th 1973 >
Fee: Members—£21, Non-Members-£25.

Full deteils from:
Mr.C.H.Brown,

22, Royal Avenue,
Lowestoft,
Suffolk.




MEMBERSHIP AND ORDiR _FORM

I enclose a cheque / postael order to cover;

MEMBERSHIP OF THE A.T.S.S.
Menbership of the A.T.S.S. (&£ 3.00) £

Student Membership of the A.T.S.S. (50p)

Corporate Mcmbership of the 4,T.S.S. (£ 6.00)

PUBLICATIONS
subscriptions to 'Teaching Society'at 60p for
3 issues.

copies of 'Patterns of Social Science Tvaching
In Six West Midlands County Boroughs' at 10p e¢ach

copies of 'C.S.E. Sociasl Scicnce znd Social
Studies! at 15p each, when published

PACKAGING AND POSTAGE FREE TOTAL £

NB One Copy Of Each Publication Is Sent Free To Members Of The West
Midlands Branch of The A.Te.S.3,

NAME ..iveveennconcas Ceeereacens ceereesierenaine +....(please print)
ADDRESS «.veveuse ctesesccaaasran tereesercnasenas B .o

This FORM should be returned to,-
Mike Oborski,

J Secretary, West Midlands Branch A.T.S.S.,

6, Osborne Close,

Offmore Farm,

Kiddernminster,

WJORCS. ' (Kidderninster 3911)

Orders for material alrcady published
shoul be received within 10 days of

posting order.



