DOCUMENT RESUME

ED 086 600 SO 006 818
AUTHOR Martin, Cecil L.
TITLE - A Report on Elementary School Curriculum Social

Studies Component. Project PRIMES: Progress Research
in Meeting Elementary Standards. ESEA, Title III

1972-1973.

INSTITUTION Columbus Public Schools, Ohio. Dept. of Evaluation,
Research, and Planning.

PUB DATE Sep 73

NOTE 18p.

EDRS PRICE MF-$0.65 HC-$3.29

DESCRIPTORS *Curriculum Evaluation; Educational Pacilities;

*Educational Research; Elementary Education;
Evaluation Criteria; Instructional Materials;
Instrumentation; Models; *Pilot Projects; *Social
Studies; Staff Improvement; Study Facilities

IDENTIFIERS Elementary Secondary Education Act Title III; ESEA
Title III; Ohio; *Project PRIMES

ABSTRACT
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its social studies curriculum using the Project PRIMES model. The
model, supported by a field service unit of four evaluation
specialists, included instrumentation consisting of four components:
staff development, curriculum and program, facilities, and
instructional materials. Thirteen principals, 75 parents, and over
200 teachers in the 13 schools rated a series of items as to the
degree to which the conditions stated should exist and actually do
exist. Analysis of data reveals that: 1) teachers participate
regularly in various activities, use a variety of teaching methcds,
and keep abreast of current events; 2) consultants should be made
available by assigning resource personnel to each regional center; 3)
learning activities are appropriate to program objectives, but
evaluation data is little used for program planning and improvement;
4) the social studies program improves students'! individual and group
problen solving skills and involves them in community affairs; 5)
more field tsips and facilities for independent study are needed; 6)
instructional aids such as games and puzzles, periodicals, free
materials catalogues, 8 millimeter film loop projectors, cassette
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Section 1

Specifications of the Project

A. Statement of Purpose

During the 1972-1973 school year, the Columbus Publlc and Olocesan
schools initiated self-evaluations in one or more curriculum areas in
order to meet mandated evaluation requirements of the State Department
of Education. Project PRIMES was funded to pilot an evaluation model
which would facilitate elementary schools In thelr evaluations.

B. Procedures

The PRIMES model included a field service unit of four evaluation
special Ists and a set of instruments which were to be used by the
schools in evaluating six different curriculum areas. -Each school
chose the curriculum area which they wished to evaluate and established
a Building Evaluation Committee to implement the instrument in a way
which would best serve the needs of that school.

Each butlding evaluation committee was composed of the principal,
teacher representatives, parent representatives and optional represen-
tation of students in that school.

The services of the evaluation speclallists were made avallable to
the school through the selection of one of three alternative approaches.
Table | differentiates the services avallable under each approach.

Of the 151 particlpating schools, 13 public schools chose to
evaluate social studles. There were no parochial schools which chose
this content area., Table || Iists these schools and denotes the
approach selection of each school.

The self-evaluations in these 13 schoois included Input from 13
principals, 75 parents and over 200 teachers. All thirteen schools
completed the entire instrument and the information obtalned is pre-
sented In Section || of thls report.

C. Instrumentation

The Instrument used by the schoolis evaluating social studies was
‘local ly developed by parents, teachers, principals, and consultants
in the Columbus Public and Diocesan School Systems., It consisted of
four - compcnents; staff development, currlculum and program, facilities,
and Instructional materials. The respondents were asked fto rate a
series of Items as to the degree the condition stated should exlst as
well as the degree the condltion stated does exist. The scale under
both column headings ranged from i to 3,”wITh | representing hardly
at all, 2 representing moderately, and 3 representing strongly. The
"should exist" column was to the left of the items and the "does
exist" column was to the right of the items. Interpretation of the



TABLE |

THG SERVICES AVAILABLE TO SCHREOLS THROUGH THE
THREE ALTERNATIVE AFPROACHES OFFERED BY PRIMES

Approach

Types of S?rvlces Avallable

Approach |

2)

3)

4)

Evaluation Speclalist briefs the school
principal as to evaluation procedures.

Speclialist conducts orientation sessions
for Building Evaluation Committee and
school staff.

Specialist Implements evaluation Instru-
ments at work sessions.

Specialist conducts consensus sessions
and brings evaluation to closure.

Approach 11

1)

2)

3)

Evaluation Specialist briefs building
principal as to evaluation procedures.

Specialist conducts orientation sessions
for Building Evaluation Committee and
schoo!l staff.

Speclal ist conducts consensus sesslions
and brings ovaluation to closure.

Approach |11

Evaluation Specialist briefs building
principal as to evaluation procedures.




TABLE 11

COLUMBUS PUBLIC ELEMENTARY SCHOOLS
SELECTING SOCIAL STUDIES FOR EVALUATION
AND THE APPROACH SELECTION CHOSEN FOR
IMPLEMENTATION OF THE EVALUATION INSTRUMENT

Approach Alternatives

Elementary Schools Approach | Approach |1 Approach |11

Bel lows X

Berwick X

Chicajyo X

Crestview i X

James Road X

Kenwood X

Leawood i X

Lindbergh X

Salem X

South Mif¢lin X

Trevitt X

Westgate X

Willis Park : X
ToTéls 7. 3 3




data was based upon the discrepancy between the responsés In the two
columns. -
Section ||
Results

A. Staff Development

The majority of schools reporting feit that teachers foster their
competence in social studies education by participating regularly in
various activities. The social studies instrument, however, did not
make provision for delineating these activities. The concept that
teachers promote human dignlty among students by setting a good example
was strongly confirmed by the respondents. |t was also reported that
a variety of teaching methods is used by teachers and that teachers
keep abreast bf current events through their own professiona! reading.

The schools felt that teachers should participate in active
social studies curriculum committees but that such committees are not
the practice now in Columbus. The availabitlity of social studies
consultants was considered low (See Figure |) and possibly could
be remedied by assigning resource personnel to each regional center.

((See Figure 11).

B. Curriculum and Program

Nine (9) of the thirteen schools reporting stated that behzvioral
goals and objectives existed In thelr school. All thirteen schools felt
that such objectivas should exist. All schools commented that the
learning activities were appropriate to the objectives of their socisl
sYudies program. Twelve (12) of the thlrteen schoois felt that their
goals were adequately evaluated., However the use of evaluation data
for program planning and Improvement was questioned by the respondents.
Of the eleven schools responding to the Item, seven schools felt that
such data was seldom used for this purpose. Only three schools felt
strongly that data was used for program planning. (See Figure Il1,)

The majority of schools felt that the social studies program
should Include the use of many and varying sources of information.
The following series of graphs depicts the deqree of use of such
sources of information. (See Figure |V.)

All of the schools (13) felt that the social studies program
focuses upon a pluralistic society and the contributions of all
persons of different races, religions and cultural barkgrounds.

The respondents also felt that the program continualiy helps students
to improve their Individual and group problem=solving skills as well
as helps them to oryanlzo thelr experionces and thus make reuvponuible
contributions to the group. Teachers noted that actlvities are con-
ducted In a climate which develops self-esteem for each student and
that the program helps to Involve students In the affairs of their
community.
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ITEM: SOCIAL STUDIES CONSULTANTS

ARE AVAILABLE FOR HELP.
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Figure |1

ITEM: RESOURCE PERSONNEL SHOULD BE
ASSIGNED TO EACH REGIONAL CENTER.

To What Extent Should To What Extent Does
This Condition Exist? ) This Condition Exist?
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Figure I1I1

ITEM: EVALUATION DATA ARE USED FOR
PLANNING PROGRAM [IMPROVEMENTS,

To What Extent Shou.d To What Extent Does
This Condition Exist? This Condition Exist?
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Flgure |V

FREQUENCY OF USE OF SOURCES OF INFORMATICHN
BY 13 ELEMENTARY SCHOOLS EVALUATING SOCIAL STUDIES.

No. of Schools Respondlna

I 2 3 4 5 6 7 8 9 10 Il 12
- . " ] ' 1 | S d 1 1
ITEM: Community Resource
Persons
-Hardly 3
Frequency At All
of Moderate| >
Use oderately
Strongly 6
I 2 3 4 5 6 7 8 9 10 Il 12
ITEM: Texts, resource bocks,
magazlines.
Hardly
At Al
Moderately I
Strongly 2
12

ITEM: Pictures, charts
graphs, tables, maps,
and globes.

Hardly
At Al

Moderatoly 10
Strongly 3



Time allocations for social studies education were in line with
the State Minimum Standards for Ohio Elementary Schools.

C. Facilities

Ten of the thirteen schools reported that an area of the class~
room is set aside for social studies activitles. However only | school
acknowledged having an especlially equipped learning area for social
studies and none of the schools possessed carrels or small rooms for
independent study. Work areas for soclal studies projects were
considered inadequate by 6 schools, moderately adequate by 5 schools,
and very adequate by 2 schools. Busing facilities for field excursions
were considered, fo be moderately adequate to inadequate by 12 of the 13
schools.

The respondents were asked to list facilities and places which
should be considered to provide students with additional experiences
in the social studies area. Table 1Il is a breakdown of the number
of schools listing each such facility or place.

D. Instructional Materials and Equlpment

In this section of the Instrument respondents were asked to
evaluate the need and availability of 14 categories of instructional
materlals and equipment. All such categories were strongly judged
as nocessary and desirable for soclal studies instruction. tiowever,
the degree to which each type of material actually existed varied
greatly. Table IV presents the responses of the 13 schools involved.

I+ appears evident from the data presented that the schools have
adequate suppllies of audio-visual hardware (projectors, T.V.'s,
recorders, etc.). However, the exlstence of 8mm film loop projectors,
cassette televisions, and programmed {earning materials was rated low
and may Indicate a desire to experiment with these relatively new
medias for social studies Instruction.

The data also indicates a shortage of soclal studles games and
puzzles, various forms of perlodicals, free materials catalogs and
multl-sensory materials cataiogs.

Section 11|

Summary and Recommendatlions

A. Summarz

In the area of staff development, teachers fetlt confident in their
abitlties to teach tho soclal studles. They report that they foster
their teaching competonce In social studics by regular participation in
various activities and that they use a variety of teaching methods for
instruction iIn the soctal studles.



TABLE 111

FREQUENCY OF SCHOOLS LISTING
FACILITIES (OUTSIDE OF THE SCHOOL)
WHICH NEED TO BE CONSIDERED FOR INCLUSIGN
IN THE SOCIAL STUDIES PROGRAM.

Number of Schools
Faciiity Listed Listing Facility

Farms

Libraries

Fire Department
T.v. Station

Post Offlice
Columbus Zoo

Small Businesses

Pollce Academy
Ohio Historical Soclety

Art Gallery

AL AT = B = T e

Grocery Warehouses
State Caplitol

Cos|

Clty Hall =Council
Parks

H H U

Airport

Ccurts - Trials

Churches
Amish Community
Newspapers

NOW W W W

Water Treatment Plant
Blacklick Woods

YMCA

~ N




TABLE 1V

NUMBER OF SCHOOLS REPORTING THE DEGREL OF EXISTENCE OF
14 CATEGORIES OF INSTRUCTIONAL MATERIALS AND EQUIPMENT.

- — - L —
Categories of equipment and Number of schools reporting the
materials strongly viewed by degree to which the equipment
the respondents as necessary and materials listed do exist.

for social studies Instruction.
Hardly At All}Moderately|Strongly

Courses of study and curricu-
lum guides. 0 8 4

Reference materials 0 10 3

Periodicals (magazines, news-
papers, etc.) 6 3 2

Maps, globes, atlases, etc. . 2 9 2

Social Studies games and
puzzies 8 3 |

Slides, Filmstrips, Trans-
parencies I I I

Projectors (film, filmstrip,

overhead) 0 } 5 6
Field trip catalog 3 5 5
Multi-sensory materials catalog 6 6 I
Free-materials catalog 8 4 I
Programmed learning materials 10 2 I
Televisiong, recorders, recelvers 0 7 6
Film Ioop'projecfors 8mm 9 { 7

Cassette televislon 13 0 O




Teachers were only mildly interested in system-level currlculum
commlttees. However, they did feel that social studies consultants
should be made availabie to their builldings by assigning resource
personnel to each regiona! center.

NIne of the thirteen schools reported that behavloral objectives
of some type existed within their schools. All of the schools felt
that thelr learning activities were approprlate to the objectives of
their social studies program. However, the use of evaluation data
for program planning and improvement was strongly gquestioned by the
respondents.

. Nine of the thirteen schools at least moderately involve community
resource persons In their soclal studles programs. Moderate use of
textbooks, resource books, pictures, maps, globes, and charts was
also reported by the schools.

{ All of the schoois felt that the soclal studies program focuses
upon a pluraiistic society and the contributions of all persons of
different races, religion and cultural backgrounds. It was also felt
that the program helps students to improve their Individual and
group problem solving skills. Teachers and parents also noted that
the program helps to Involve students in the affalrs of their community,

In the area of social studies facilities, all of the schools felt
that carrels or small rooms for Independent study are needed. Busing
facilities for field excursions were considered to be moderately ade-
quate to Inadequate by I12 of the |3 schools. Visits to farms, librarles,
fire statlons, and T.V. statlions were strongly suggested by a majority
of schools as facilities which need to be considered for incluslon in
the social studies program.

All of the schools appear to have an adequate supply of audio-
visual hardware (projectors,. televlsion sets, recorders, etc.}.
However, the majorlty of schools felt that more 8mm fiim foop pro-
Jjectors, cassette televislons and programmed learning materlals are
needed. The data also Indicated a shortage of social studies games
and puzzles, various forms of periodicals, free materials catalogs
and multi-sensory materials catalogs.

B. Recommendations

{. Buildling-tevel Recommendations

The followlng recommendations are based upon the data
obtained from the {3 schools evaluating the soclal studies:

a. Indlvidual schools need to develop plans (and thusly
budget) for instructlonal materials for teachlng social
otudies,  Such plans need to boe systematlc and Inclurde
those raesourcaes In thelr own school community. Priority
materlals for purchase would include social studles games
-and puzzles (all levels), subscriptions to varlous



periodicals such as Junlor Scholastic, Weekly Reader,
etc., and programmed learning materfals. {ndlvidual

schools need also to search out and compile catalogs

of freee materials avallable within the school commu-
nity.

The centralization and cataloging of social studies
materials within the schools is indicated. Such
organization can help prevent loss and "hoarding"
of materials and also faclilitate the establishment
of priority materials to be ordered.

\
Individual schoo! staffs need to study classroom
organizational schemes to see if facilities are being
overlooked for independent study and project work
areas.

More initiative shouid be taken by schools in evaluating
thelr instructional programs. Data thus obtalined could
be used for program planning improvement. Dissemination
of the results of such evaluations should be a priority
of :each school .

System-level Recommendations

a.

A series of Iin-service education courses which focus upon
social studies curriculum and instruction is indicated.
Content of the courses might include such topics as the
following:

(1) Recent innovations In teaching social studies.

(2) Social studies and the iearning center.

(3) Creative activities for the social studies.

(4) Individualizing the soclial studies curriculum.

(5) Independent study and the social studies.

(6) Instructional materials available within the system
for teaching social studies.

(7) Making effective use of .community resource persons
within the social studies program.

(8) Invoivement of parents and students in the formation
of goals and objectives tor the social studies
program.

Continual and regular two-way communicat!on between the
various reglonal center principals and the schools they
serve is apparently needed. Area principals could hold



special meetings at their centers for the teachers within
their areas or staff meeiing time could be allocated for
the area principals to speak to teachers. At such meetings
available services and materials could be explained and
discussed.

Since busing services appeared to be a large concern of
teachers and parents (for field trips), more school funds
need to be allocated for this purpose.

Teachers should be informed as to the services of the
audio-visual library. Alternative sources for films,
records, slides, etc. should be provided to the teaching
staff if not available through the central offices.

More individualized help should be given by the Department
of Evaluatlon, Research and Planning to those schools
wishing fo assess their social studies goals and objectives.
Some of the schools need assistance in designing evaluations
for experimental programs with which they are working.

Current information on social studies and the other curri-
culum areas needs to be disseminated to the teaching staff.
Such Information could be combined into one school publica-
tion (possibly monthly) with contributions from the various
curriculum departments in the central office.

Project-level Recommendations

a.

Project PRIMES must continue to furnish facilitating services
to elementary school staffs in order to continually improve
communication between teachers, parents and principals while
engaging in process evaluation activities. Thus the project
staff should continue to study, alter, and improve inter-
facing skills and group discussion dynamics.

The evaluation instrument furnished through Project PRIMES
to schools assessing their socia! studies programs needs
to be revised in order to yield the necessary data for
decision-making at ail levels. The instrument needs to
be written with closer adherence to the State Minimum
Standards of Ohlo which serve as the criteria for the
evaluation.

A fourth (4th) approach should be added fto the three
approaches aiready implemented by the project staff.

This approach would allow elementary schools to develop
thelr own evaluation instrument, imp!ementation procedures,
and reporting methods. This increased flexibility would
be open to schools as they assess themselves in |ight of
Ohio Llementary Standards.



4.

State-~level Recommendations

al

A feasibility study in regard to the Revised Standards
of 1970 needs to be implemented by the State Department
of Education. Many of the minimum-levei standards are
much too difficult and expensive for schools to meet.
Few, 1f any, of the schools in Columbus are meeting the
standards as they are now written.

More explicit criteria for compliance with the state
standards are needed for evaluation purposes. Even
after completion of self-evaluation activities, many
schools still do not know [f they are In compliance
with minimum and/or level || standards.



