ED 086 111

AUTHOR
TITLE

INSTITUTION

PUB DATE
NOTE
AVAILABLE FROM

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

"ABSTRACT

academic placement of students from the Caribbean.

DOCUMENT RESUME

HE 005 019

Fish, Cynthia, EAd.

The Admission and Academic Placement of Students from
the Caribbean. A Workshop Report: British Patterned
Education, Cuba, the Dominican Republic, Dutch
Patterned Education, the French West Indies, Haiti,
Puerto Rico, and the U.S. Virgin Islands.

American Association of Collegiate Registrars and
Admissions Officers, Athens, Ohio.; National
Association for Foreign Student Affairs, Washington,
D.C.

(73]

206p.

National Association for Poreign Student Affairs,
1860 19th Street, N.W., Washington, D.C. 20009
($2.50)

MF-$0.65 HC-$9.87

*Admissices (School) ; *College Students; *Foreign
Students; *Higher Education; *Student Placement;
Workshops '
*Caribbean; Cuba; Dominican Republic; French West
Indies; Haiti; Puerto Rico; Virgin Islands

This workshop report examines the admission and
Workshop materials

concerning the educational systems of the British patterned
Caribbean, Cuba, Dominican Republic; Dutch patterned Caribbean,
Frenck West Indies, Haiti, Puerto Rico; and the U.S. Virgin Islands
are presented. Workshop recommendations suggest: a preliminary
application form can be helpful in providing initial screening before
a complete application is made; the development of files for each
country or area; and performance studies of a given group of students
at institutions provide helpful sources of information. (MJNM)



£D 086111

THE ADMISSION AND ACADEMIC PLACEMENT OF

STUDENTS FROM THE CARIBBEAN

A Workshop Report |

‘BF;TISH PATTERNED EDUCATICN
| CUBA
THE DOMINICAN REPUBLIC
DUTCH PATTERNED EDUCATION
THE FRENCH WEST INDIES
HAITI '

PUERTO RICO

VIR ISLANDS . U S OEPARTMENTOFHEALTH,
EOUCATION & WELFARE
THE U' S' GIN NATIONAL INSTITUTE OF
: ! EOQUCATION
' THIS DOCUMENT HAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENTOFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY

NATIONAL ASSOCIATION FOR FOREIGN STUDENT AFFAIRS
AMERICAN ASSOCIATION OF COLLEGIATE REGISTRARS AND ADMISSIONS OFFICERS
PUBLISHED BY THE NORTH-SOUTH CENTER, SAN JUAN, PUERTO RICO

o%*é”o

N E = SUR

“'«..««'e .

Q FILMED FROM BEST AVAILABLE COPY I




1D

THE ADMISSION
AND
ACADEMIC PLACEMENT OF STUDENTS

FROM THE CARIBBEAN

A WORKSHOP REPORT \
British Patterned Education
Cuba
The Dominican Republic
Dutch Patterned Education
The French West Indies
Haiti
Puart? Rico '
The U.S. Virgin Islands

National Association for Foreign Student Affairs
American Association of Collegiate Registrars and Admissions Officers

Published by The North-South Center, San Juan, Puerto Rico




ii
PREFACL

The workshop on the admission and academic placement of students from the
Caribbean area was held in San®o Domingo, the Dominican Republic, from December
4 - 16, 1972. The workshop was sponsored by the American Association of Colle-
giate Registrars and Admissions Officers (AACRAO) and the National Association
for Foreign Student Affairs (NAFSA). Two previous workshops have been held on
Latin American countries, three workshops on Asian and Pacific countries and one
workshop on Germany.

There were eighteen participants selected for the Caribbean meeting, repre-
senting both AACRAO and :AFSA constituencies. All of them have a major concern
for the admission of foreign students at their institutions and all the. 1nst1tu— :

-tions represented have a significant number of Cavibbean students.

As each country was studied, the resource person or persons presented the
historical and educational background as well as a description of the educational
system today. This was followed by an analysis of actual admissions applications
and credentials from that area. Each participant was assigned to a study group
for a given area. This group was responsible for presenting recommendations
regarding the admission and academic placement of students from that area to
U.S. colleges and universities. Finally, these recommendations were discussed
and approved by the entire group of participants.

¢

The placement recommendations in the report are based upon an analysis of
the materials presented by the resource persons combined with the participants'
experience related to the performance of students from each of these areas. This
combination resulted in this final report, which is presented to the admissions
community as a guide. It should be interpreted in that light. It is understood
that any additional experience a given institution has with students from this
area of the world should also be brought to bear on any admissions decision.

i
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INTRODUCTION !

The writing of this report began in Santo Domingo in December 1972, when
the area work groups gathered together with the resource persons to produce an
initial draft. After the U.S. résoupce persons returned home, they prepared a
second draft which was then presented to the editor for corrections and editing.
Thus, each section is the culmination of a group effort. The area a331gnments
are indicated in the 1list of staff, participants and observers.

Although an attempt has been made to conform to a conéistent outline, each
area holds something unique about it and therefore there are some variations.
However, to facilitate the use of this report, they have been kept to a minimum.
There is no educational diagram “»r the British patterned educational system,
due to its extreme complexity. However, since this is such a lengthy section,

a special outline has been prepared. It was also felt unnecessary to include
educational diagrams for Puerto Rico and the U.S. Virgin Islands, as they follow
the U.S. system of education. In the latter two areas, the Special Characteris-
tics section is of utmost importance.

!

This is the first workshop report to contain an introductory overview of the
area of concentration and we are grateful to Gordon Lewis for summarizing so well
the salient points he made as the keynote speaker in Santo Domingo. This over-
view is well worth the reader's time and should not be overlooked.

Most of the key people who contributed to the success of the workshop, and
therefore this report, have been acknowledged by Cassandra A. Pyle, the workshop
director. The editor is exceedingly grateful for the steady support and reassur-
ance she has provided throughout the preparation of this report. Special thanks
also go to¢ Adolfo Fortier for his continued assistance as our liaison in San Juan
and finally to the North-South Center in San Juan for publishing this report as
its contribution to a better understanding of education in the Caribbeéan. )

! Cynthia Fish,
Editor




GENERAL ADMISSION AND ACADEMIC PLACEMENT RECOMMENDATIONS

 Although the diversity of educational systems in the Caribbean does not lerd
. itself to general admission and placement recommendations for the entire area,
there are some basic guidelines, which are included here by the workshop director,
for- con31der1ng any foreign appllcatlon. ‘
1. A prellmlnary application form can be helpful in providing an initial screen-
ing before a complete application is made, saving both the applicant and - the
institution a good deal of time and trouble. A detailed chronological account
of the applicant's educational background (commonly referred to as "Summary of
Your Educational Experiences by Years") will enable  the admissions officer to be
sure that all credentials are included with the application and will also facil-
itate a thorough analysis. Both forms are strongly recommended.

One sample of a prellmlnary appllcatlon form can be obtained from the Institute
of International Education, 809 United Nations Plaza, New York, New York 10017.
A suggested sample for an educational ladder is available from NAFSA, 1860 19th
Street, N.W., Washington, D.C. 20009 at a charge of ten cents. Bulk orders of
the latter form are not avallable .

2. When determ1n1ng financial need and financial resources, institutions should
consider using the "Financial Aid Appllcatlon for: Students from Foreiga Countries"
and the "Declaration and Certification of Finances", developed by the College
Scholarshlp Service (CSS) of the College Entrance Examlnatlon Board. The forms
may be ordered from CSS, c/o Educational: Testlng Servzce, Princeton, New Jersey
08540. ~ :
Whether these forms or others of an 1nst1tutlon S' own’ de31gn are used, it is
extremely important that some instrument be used to- clarify and conflrm that a
student has sufflclent means to cover hls educatlonal expenses.

. 3. Specific recommendatlons about the use of TOEFL (Test of Engllsh as a ‘Foreign
' Language), objective tests (i.e. SAT and GRE), ‘the use of a syllabus in evaluat-
"ing candidates and’ recommendatlons about advanced standlng ‘are found in each
country section.

4, The development of Country Files for each of the counitries or areas covered
by this report, as well as for other countries, is recommended. This system of
filing provides a means of storing sample documents which may be helpful for
evaluating future applications. It also regular:zes the collection of  informa-
tion about the many educational developments in a country. The NAFSA Newsletter
is an example of one source of current.items relatlng to educatlonal developments..

5. Performance studies of a glven group of students at your own institutions
provide another important and helpful source of information for evaluation. Such
studies will also help determine the feasibility of the present admissions cri-
teria -- whether they should be raised, lowered, or changed in some other fashion.




BACKGROUND PICTURE TO

THE CARIBBEAN AREA '

- Gordon K. Lewis

The modern Caribbean area is marked by a number of cardinal features that
give it its unique and fascinating character. It is, to begin with, a racially
and ethnically mixed society composed of a remarkable variety of different
peoples: blacks, creole whites, East Indians, Javanese, Syrians, Chinese, all
created, historically, out of the melting pot of the region. The blacks, of
course -- the majority group in societies like Haiti, Jamaica, and the Leeward
and Windward Islands -- are the descendants of the 10 million slaves or more who,
during the four hundred years of the classic slave-based plantation sugar
economy, were transported by means of the Middle Passage to the islands by the
European metropolitan powers and local plantocracy. The East Indians -- mainly
grcuped in Surinam, Guyana, and Trinidad -- ‘are the descendants of the Asiatic
indentured laborers who were imported, after slavery emancipation in the 19th
century, as a new free labor army to replace the slave person. The brown,
mulatto groups -- very evident, for example, in the Dominican Republic -- are
~descendants of the 'free coloreds’, - the affranchis, that is, the light-skinned
.middle class groups who emerged durlng the slave period as a result of <eatinuous
mlscegenatlon between whrte master and black slave. The end-resuit oi all this,
then, is that most of the regional societlies are composed of a multi-layered
pigmentocracy, the various groups of which, in Furnivall's phrase, mix but do not
combine. This creates the major problem of nation-building {¢» most Caribbean
societies -- how to replace the divided loyalties of their aﬂpulaﬁlons with a
‘sense of common citizenship. Thus, to take examplec omly, The bake class of-
white planter families in Martinique still look ‘to Parls the more-socially
conservative groups in Puerto Rico look to the United States, the negro creole
groups, as the new Black Povwer movement shows, look to Africa, all thus perpet-
uvating a colonial mentality which prefers ih# secial values of the respective
metropolitan society to the despised valuss @¥ the local homeland.

The second feature of Caribbean toviety emerges, in part, out of this. That
is the problem of race relations; or, more correctly speaking, shade relatiomns.
For whereas in North American society, one drop of negro blood makes a person
black, in Caribbean society sux dwop of white blood makes a person white. This:
is the concept of social color. . In North American society, to put it in a dif-
ferent way, money talks; in Caribbean society money whitens. This is why it is .
misleading to 'apply the North American racial classlficatory system to the Carib-
. bean. This produces shade jealousies and rivalries; marriage habits are based



on the premise that vou must marry a lighter-skinned partner; as the phrase goes,
putting some cree:. in the coffee. That these societies, then, evince a racial
harmony is patently a legend. There is, rather, a morbid preoccupation with

skin color, which becomes a private obsession and a public secret. This is the
well-known fwnite bias' of Caribbean society. To all this there must be added

in turn the conflict of social classes, the struggle between the 'haves' and
'have nots' of each society. In brief, most of the regional societies are doubly
divided: first, vertically divided between different =thnic-racial groups,
secondly, horizontally divided between different social classes. The twin prop-
erties of race and class, frequently interweaving with each other, are thus the
key elements that have to be taken into account when the outsider seeks to fully
understand the total Caribbean society.

The third feature of the region relates to its economic structure. Whether
a society is politically independent -- like Jamaica or the Dominican Republic -~
or still constitutionally dependent on a major outside power -- like Puerto Rico
and the U.S. Virgin Islands -- it still remains dependent, in a form of economic
neocolonialism, on the North Atlantic-West European capitalist world superstruc-
ture of trade and commerce. So, while the political face, so to say, is black,
the economic face is white in the region. The major natural resources -- sugar,
oil, petrc-chemicals, bauxite -- are owned and operated by the mammoth multi-
national corporations, who repatriate their profits to their metropolitan head-
quarters. Banks, insurance companies, housing syndicates, tourist hotels, real-
estate development companies -- most of them are expatriate owned. From this
perspective, there is no real ruling class in the islands, despite the fact that
Prime Ministers, Presidents, national legislatures, and political parties are
all local and Caribbean in character. There are only client ruling classes,
forced to deal with the big corporations like ITT of the industrial developed
countries, and make the best deal that they can in a situation in which they
have very little effective bargaining power. The old chattel slavery is thus
dead. But it has been replaced by a new, modern, sophisticated slavery in which
economic ‘'development' merely means the control of the private sector by outside
corporafions that are capital-intensive rather than labor-intensive, so that they
do little to help in the really crucial economic piroblem of the dependent soci-
eties, yhich is that of persistent mass poverty accompanied by explosive rates
of population expansion.

One consequence of this is that the local economies are forced, in effect,
to export their unemployment problem. This produces the vast exodus of the
Caribbean unemployed, first to their local over-urbanized centers like Kingston
and San Juan, and then to the metropolitan industrial centers, where they con-
stitute a new modern Lumpenproletariat, doing the dirty work and the menial jobs
of the developed countries. That is the story of the Puerto Rican in New York,
of the French Antillean in the shanty towns of Paris, of the English West Indian
migrant in Britain.

This leads, finally, to the political aspect of the Caribbean. The basic,
elemental problem of all Caribbean political leaderships is: what shall be our
attitude to the United States? The answers run the complete gamut of responses.



There is the Cuban Revolution, which sees it all as an open conflict, no holds
barred, between Caribbean revolutionary consciousness and the world-wide imper-
ialism of Washington. There is the response of all of the anti-Balaguer pro--
gressive parties in the Dominican Republic which, remembering the American
military intervention of 1965, entertain a profound distrust, evea a violent
hatred, of the nonteamericano. There is the leading Puerto Rican elements who
still retain faith in the liberal, progressive elements of American society to
work out a genuine relationship of mutual association béetween both sides. There
are governments, like those of independent Guyana, that have adopted a new foreig:.
sciley of looking for new friends in the Third World, in¢luding Latin America.
“rere are governments, again, like that of the U.S. Virgin Islands, that still
surfer from the classic Washington psychc-zomplex, that is, of still looking to
Washington, and especially Congress, to solve every problem for them. In the
light of all this, it is palpably evident that the dream cf Caribbean statesmen
and thinkers, stretching over the last century from Marti in Cuba and de Hostos
in Fuerto Rico, to Dr. Eric Williams of Trinidad today, of a united Caribbean
federal Community, faces tremendous problems of barriers of language, different
island cultures and different politico-constitutional status, before it can
become a viable reality. But it is, nornetheless, the moving force of moc-=rn
Caribbean politics; and one day the United States will have to come to terms
with its demands.

What, finally, does all this mean for the individual North American who comes
to the region? It means, ideally, that he must come, not as the ugly American,
but as the liberal American in the full sense of that term. He must not come as
the cretinous tourist, expecting to meet the idyllic 'islands in the sun’ of the
mendacious professional tourist advertising literature.. He must not come 135 the
business investor, with an eye on making a quick profit. He must come, rather,
as the genuinely curious visitor, ready to understand the region, not or his
terms, but on the terms of the Caribbean peoples themselves, their values, their
outlook, their aspirations. He must attempt to make a distinction between the
legitimate interests of the United States, and its illegitimate interests, the
latter constituting the sad history of Manifest Destiny, the "big stick", and
Dollar Diplomacy, along with their accompanying element of American white racism.
If he does that, he will come to understand the wise observation of QOviedo, one
of the foremost Spanish conquistador-historians of the New World in the 16th
century, who said that "He who would possess the wealth of the Indies must first
have the wealth of the Indies in his own heart". That, on any showing, is the
indispensable beginning of a new era of peaceful co-~existence between the United
States and the Caribbean.
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THE BRITISH PATTERNED CARIBRBEAN

II BACKGROUND

The British patterned Caribbean countries and islands are the most widely spread
of any of the European-affiliated territories, including as they do the southern-
most, western-most, and northern-most points of the area. They include the inde-
endent nations of Guyana, Jamaica, Trinidad and Tobago, and Barbados,all former-
1y British colonies, and the following, still tied to the United Kingdom under
varying arrangements: Belize (British Honduras), the Cayman Islands, the Grand
‘urks and Caicos Islands, the Bahamas, Bermuda, the British Virgin Islands, St.
.tts-Nevis and Anguilla, Antigua, Monserrat, Dominica, St. Lucia, St. Vincent
ind Grenada. All are islands except Guyana (South America) and Belize (Central
america). !

"h~>y have a history of European use over the past 400 years and more, often as
.’ 2 prizes in colonial wars involving Great Britain, France, Spain, and the
Netherlands. Most have had a plantation economy from the earliest settlement
vy Europeans, an economy based on slavery, indentured immigrants, and the cheap
l3bor of free men. Most inhabitants are the descendants of slaves! although
Juyana (and to a lesser extent Trinidad) have sizable populations who are descen-
jants of indentured Asian laborers and other immigrants. Although there has
besn protest and revolutionary activity, especially during the 1330's, the ter-
+itories have moved relatively peacefully, if slowly, toward political indepen-
dence or self-governing status throughout the 20th century and have not exper-
ienced revolutionary or dictatorial governments.

The political pattern, as in education and to & :ertain extent social arrangements,
has been that of the United Kingdom. However, economic independence is still far
from a reality, mogt industry and msjor businessz being still in the hands of ex-
Fatriates.

The 1;lands face the common development problem of overpopulation and scarcity
of na.ural resources, while the mainland countries of Guyana and Belize (British
Hondu.a31) have greater natural resources but are short on the means to develop
them. As is the casc in meny developing countries, all the tervitories have

the apparently coatredictory problems of producing more persons with moderate
education than the economy of the country can absord but not enough with greater
education to keep pace with the msnpower needs of developing technologzical soci-
eties. The educational systems are under tremendous strain today to meet the
requirements of educational development in both scademic aress and in techaical
fields. To compound the problem they are locked into an imported educational
system belonging to & highly developed modarn state, the United Kingdom. 1In
short, the eduzational systea {s in msany respects inappropriate.

Guyana is an exaipic of & country with great educational problens which {s moving
rapidly to solve them ou its own terms. A white paper from th¢ Ninister of Edu-
cation in 1968, first having outlined the deterioration of the systes through
increases in the student population beyond the physical capscity of the mation



to deal with them said, "The aim of the govermment's educational policy is to
produce, in the shortest time possible, Guyanese with adequate skills to meet
our needs and, at the same time, to broaden the scope and to change the content
of the curriculum to provide for the total development of each child".

One outgrowth of the government's policy has been the establishment of "multi-
lateral"™ schools which offer not only traditional academic work but also programs
in agriculture, industry, commerce and trades. As the Minister of Education
explains, "One of the evils of the British colonialism which Guyana inherited
was an educational system which took no account of national goals but rather
moulded the attitudes and aspirations of the child for European standards and
European things. While children were being taught English literature, English
history, scripture, and so on, the country suffered from a famine of technicians,
tradesmen, engineers...

A glance at the curriculum reflects the strategy of the (multi-lateral school)
system. Graduates of secondary schools, influenced by the subjects which they
are taught -- English literature, English history, scripture, Latin, etc. --
create a demand for 'white-collar' jobs which the present stage of the economy
is unable to provide. The bias creates & psychological barrier against pursuing
professions like farming, plumbing, carpentry, handicraft, and many other self-
eaployed jobs which exist and which could serve to increase the national pro-
duction and erase unemployment."

111 EDUCATIONAL SYSTEM TODAY

A. Overview. The literacy rate in the British patterned Caribdean is quite
high by the staendards of developing countries, ranging from 964 in Barbados to
0% elsevhere. A large percentage of the population has had at least some school-
ing. The percentage of the population with primary education only ranges from
about 708 in St. Lucia to 898 in St. Kitts-Nevis, according to information in
the 1970 census. The percentages for the larger islands are Jamaica (74.%),
Trinidad and Tobagy (72.9), and Rarbados {80.2). However, the pyramid of oppor-
tunity narrows sharply going up the educational ladder, and secondary-school
leavers with school certificates represent only 3% in all the islands together.
Only one half of one per cent have university educatiom.

Such a bottom-heavy educational situation can create problems in and of 1
self: an abundance of people educated just emough not to wamt to the land
or in “menial” jobs, but without enough education to qualify fer clerical and
technical positions. The result is high unesployment and emigrat such
a situstion, there develops great pressure from the bottom for oxpansi
educational opportunity at the top. Continucus expansion of education is, in
fact, the rule for the Iritish patterned Caribbean, particularly in techaical
and tredes fields.

Educational systems based on the Iritish pattern do not lend themselves
readily to charting or educational ladders because of the overlap of function,
age, and subject matter in achools and becsuse of the fact that most academic
Qualifications are availablas to perecns through sxternal examinations regardless
cf their educational background.

”
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Therefore, admissions officers in the U.S.A. should examine the credentials of
applicants without regard to the institution im which the applicant studied.
(It is for this reason that an educational chart has not been designed for this
section of the report.)

The magnitude of the educational problems in the Caribbean is sc great and
the means of meeting them so varied that it is impossible in this section of
the report to cover everything or to take note of every variance from country to
couniry. Therefore, the report covers mainly those aspects cf education that
are common to all and takes into account only those major differences that cannot
be left unstated. There is not enough space to devote to ail the institutions,
80 in some cases rnly representative examples have been discussed, especially in
the section on post-secondary education. Where individual institutions are con-
cerned, the U.S. admissions officer is advised to use this report only as a guide
and to take advantage of the information that is made available by *he schools
themsalves and by. the ministries cf education.

B. Pre-Primary. Compulsory and free education begins at age five. Kinder-
gerten and early childhood education is generally supplied in independent schools;
however, there is a small number of government-operated early-childhood schools,

C. Pri;ag. Primary education lasts six years. Schools are sometimes di-
vided into infant and junior departments; the infant department includes children
ages 5 to 7 and the junior department ages 8 to 1l or 12. Both departments may
be offered in the same building.

At the end of the sixth year, students sit for the Common Entrance Examina-
tion, generally referred to as the "ll-plus" examinations. The results of
these exams can determine the future of the children, since the mocst successful
students are offered places in the free govermment schools and the next best are
given grant-in-aid places that amount toc half scholarships. For the rest, there
is nothing, although those that can afford to may be able to attend independent
schools that offer secondary studies.

Throughout the British patterned Caribbean, a concentrated effort is being
sade to provide additional opportunity to students unsuccessful on the "ll-plus"
exams. For example, the junior secondary schools of Jmaica offer three addi-
tional years and in some cases an opportunity to return to the academic stream
or vocational-technical training.

D. Secondary Education.

1. General. Secondary education traditionally was a separate division
of education open only to the selected few who were successful in the "ll-plus”
examination (Common Entrance Examination) at the end of primary school. (It is
called "11-plus™ because the students are usually 11 years of age or older.)

Secondary education was regarded as university preparatory, or gremmar schonl,
and was almost wholly academic.
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This narrow channel is being widened tc provide opportunity for more
students and also to meet the manpower needs of developing countries for which
the imported, elitist system is insufficient. Primary school graduates mnow have
available to them junior secondary schools, technical high schools, and compre-
hensive high schools in addition to the traditional academic schools.

The Excelsior Education Cenctre in Xingston, Jamaica, is an example of
the most comprehensive type of institution. It provides an integrated system
of education from early childhood through the Sixth Form and is now adding a
teacher training program. In addition to the regular primary, it includes
Junior Seccndary, Senior Secondary (academic or college preparatory), and Senior
Secondary (technical)., Other secondary schools throughout the region are expand-
ing their programs to accommodate the students who do not choose to enter the
straight academic program or who do not do well enough on the "ll-plus" examina-
tions to obtain a place.

In all types of secondary schools, assessment of student performance is
by external examination. Many of the exams are international, set and marked in
the United Kingdom but given round the world, and others are national. Parts §
through 12 of this section (D) summarize and explain the types of examinations
and certificates most likely to be presented by applicants from the British
patterned Caribbean.

2. Junior Secondary Schools. Junior Secondary Schools accept students
who have completed six years of primary school. They normally offer three years
of additional study. The programs can be terminal, feed some students back into
the acadenic stream of the Senior Secondary schools, or graduate stulents into
teacher training institutions (not now a widespread option).

3. Technical Secordary Schools. The achievement of technical school
graduates is assessed externally, pr ly through overseas examinations, offer-
od gither by trades examining bcards or G.C.E. exsmining boards. Courses of
study include technical (electricity, woocwork, metal work, drafting), commercial

(acoountiug, secretarial,etc.) and domestic (sewing, cooking, nutrition, etc.).

Examples of examining boards which test in vocational fields are City
and Guilds of London Institutes, Royal Society of Ar:rs, and London Chamber of
Commerce. The Associated Examining Board, affiliatec with the City and Guilde
of London Institutes, has in the past been the primary G.C.E. board examining
in technical subjects, but Cambeidge and London have for some time been expanding
their own vocational offerings.

&. Academic Sahools. There are two stages of university-
preparatory o ) t is five '8, Foras I through V. The
second is called Form VI (sometimes higher school) but is sctually two years,
Lower 7I and Upper VI.

At the end of Form V, students sit the examinations for the General
Certificate of Education, Ordinary Level (G.C.FE. "0" Level). Those who are
successful in at least four subjects are sligidle to continue to Forwm VI, where
they prepare to ait the G.C.E. Advanced Level axamimations ("A" Level). Success-
ful Fora VI gredustes may enter the university; the treditional adaissice is
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five G.C.E. subjects, at least two of them at "A" Level, (admission requirements
vary; see below).

There is a considerable drop in enrollment between Form V and Form VI.
Only about a third of the G.C.E, "O" Level candidates in a given year pass as
many as four subjects, and most of these do not continue to Form VI; they enter
the work force, leave school because of financial problems, choose other educa-~
tion directdons (e.g., teacher-training, higher technical school, nursing), or
simply drop out.

There has biin much discussion in recent years concerning the most satisfac-
tory way of deairing with the Sixth Form level of wcrk. Some educators have
argued that this level of education should be offered in a Sixth Form college,
as it is currently in St. John Sixth Form College in Belize (British Honduras)
and at the Barbados Community College. This approach assumes that secondary
school graduates will be channeled into the few Sixth Form colleges and make
it possible to remove this curriculum from high schools, resulting in conserva-
tion of funds and better utilization of the faculty in both institutions.

However, many administrators of schools offering Forms I through VI
maintain that the inclusinn of that level attracts better qualified teachers
and provides senior ieadership to the student body and that to remove the Sixth
Form would lower the standards of their schools.

Another approach is t~ eliminate the Sixth Form altogether, along with
the requirement for "A" Levels =~s an admission to university -- in effect include
the Sixth Form as part of the vniversity program; the three-~year, first-degree
course would then be raised to four years. This approach has been adopted by
the University of Guyana, wbich admits students to all faculties with five aca-
demic "0" Levels (advanced standing is given for "A" Levels, as in the U.S.A.).
The University of the West Indies (U.W.I.) has also done this in its Natural
Sciences faculty; including admission to other faculties, U.W.I. admits about
one-third of its students now without "A" Levels; however, they need four years
to complete the degres program.

The Draft For Educational Cevelopment prepared by a UNESCO .Educational
Planning Mission for Trinidad and Tctago recommends that the Sixth Form work can
be offered more cheaply outside the university and that it helps further to
select those most likely to succeed at the university. The draft does not favor
moving Form VI instruction cut of the senior secondary school.

In addition to the above alternatives, sevaral of the technical insti-
tutes and a few of the teacher training colleges offer "A" Level preparation.
U.S. admissions officers should recognize the Advanced Level certificates as
representing a standard of achicrvement in the subjects passed without regard to
the type of institution the student attended.

5. Pr tion for the Examinations. MNost of the external examinations
commonly given T:% the British system are open to private candidates, regard-
less of school affiliation.Thus, at all levels of education, estry standards
are stated in terms of the examinations; internal assessment in schools is not
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taken into account -- indeed, it is rarely necessary that a candidate have
attended a school if he can present the required certificates.

The examining bodies publish syllabuses two or more years in advance
of the examinations. The syllabuses are explicit and 4detailed about what mater-
ial is to be included in the tests. The syllabuses tell where the candidate is
supposed to bej; how to get there is his responsibility if he is a private can-
didate, or the school's if he is in attendance.

Nonetheless, the governments exercise strict control over the syllabus-
es, equipment, and teaching standards in the schools preparing candidates for
the exams. A ministry of education develops curriculum guides and then super-
vises the schools in their administration of the syllabuses through a system of
inspectors. Typically, there is an inspectorate in each area of study (e.g.,
English, Mathematics, Natural Science, Geography). Inspectors visit all govern-
ment and grant-aided schools on a regular basis, checking lesson plans and
schemes of work, monitoring teachers' classroom performance, =xamining library
and laboratory facilities, inspecting the teaching aids, even looking through
the studernts' notebooks to see what notes are being given and how the teachers
are marking the work. Head teachers of schools also supervise the teachers,
including classroom visits.

Schools are judged mainly on their records of success in the external
examinations (though it must be remembered that a G.C.E. pass by a student . in a
"poor" school is to be considered equivalent to a similar pass in a "good"
school). To a certain extent, the pass rate can be controlled by the head
teacher®s denying access to the examination to students he considers unlikely
+to be successful; the students then would have to enter the exams as private
candidates. (This is a common practice in places where school leavers sit
external examination -- e.g., Haiti, the United Kingdom, and even the U.S.A.)
Some schools allow certain students to repeat years,

Students who want to continue in higher schools, but who have not passed
enough subjects at the end of Form V, will often do private study or enroll in
private, fee-charging evening schools to prepare for additional exarinations to
meet entrance requirements.

6. The EZxaminations. The following are the principal types of exam-
inations taken at the secondary level:

a. Pre-G.C.E. Level. Jamaica issues the Jamaica School Certifi-
cate (the successor to the Third Jamaica Local Examinations) based on national
exams at a level approximately two years below the G.C.E. "O" Level. Similar
certificates are awarded in the Bahamas, on Barbados, and in Guyana. For approx-
imate equivalencies, see Part 7 below.

b. G.C.E. and School Certificate. The G.C.E. covers mainly aca-
demic subjects but includes some in vocational fields. The Cambridge School
Certificate was in wide use through 1963 but was discontinued in favor of the
G.C.E. beginning with the 1964 examinations. The equivalencies betwe:n the two
are explained in Part 9 below. -
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c. Vocational Certificates. Certificates of competence in com-
mercial, vocational, technical, and domestic fields are issued by a variety of
examining boards; they are not regarded as academic credentials, though many are
suitable for occupational purposes. Examples are London Chamber of Commerce,
Pitmans Examinations Institute, Royal Society of Arts, and City and Guilds of
London Institute.

7. Pre-G.C.E. Examinations. The following certificates are awarded at
pre-G.C.E. level:

Approximate U.S,

Certificate Country Equivalent
Jamaica local exams (nc longer given) Jamaica

First Jamaica Local : 8th grade

Second Jamaica Local 9th grade

Third Jamaica Local A ‘ 10th grade
Jamaica School Certificate Jamaica 10th grade
Bahamas Junior Certificate Bahamas ‘ 10th grade
Barbados School Leaving Certificate. Barbados - 10th grade
College of Preceptors Guyana 10th grade

In addition, schools give internal exams at the end of terms or school.
years, but since there are no national standards, they cannot be considered
reliable measures of a student's progress.

i

8. G.C.E. Ordinary Level.

a. General. There are eight -examining boards in. England and.
Wales, and certificates from four of them are commonly presented by students: .-
from the Caribbean: the University of London, the University -of Cambridge,
Oxford and Cambridge, and the Associated Examining Board. London. and Cambridge
- are so far more widely used that subsequent. notes:.on the.G.C.E. will refer only
. to them, though the informationw;particularlyﬂon standards,\willhapply.to»all.:-

o The G.C.E. is:a subject examination. ' One certlflcate is . 1ssued
for each examination period, listing the subjects passed.. An.applicant for ..
* admission to-a U.S. institution may well submit several certificates listing
subjects passed in different years, often including some duplication.

Syllabuses, regulations, and past exam papers are published by the
examination syndicates and can be purchased. They are very useful for U.S. ad-
missions officers. The syllabuses are generally strong by U.S. high school.
standards, and a pass in a subject demonstrates. a good grasp of the subject
" . matter. Many subjects (e.g., sciences, vocational subjects) -include practlcals,
laboratorles, workshops, etc. -- see Special Characteristics). :
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Grades are normally not reported on certificates. However, Cam-
bridge certificates now list, in addition to passes at Ordinary lievel, those
subjects which were failed with grades 7 or 8. (For information on grading, see
Part 12 below; for understanding Cambridge's grade report of 7 or 8, see Part 9
below.) Results are available about three months after the exams. An individ-
ual's grades are reported on a small printout, a "results slip," showing marks
in each subject, including subjects failed. Since the results slip is available
several months before the certificate, it is often necessary to make admission
judgments on the basisz of this slip rather than the certificate. However, it
will rarely be possible to admit a student for September on the basis of June
exams. Certificates are usually not issued until up to nine months after the
exam, and a candidate sometimes does not obtain his until even later.

b. Regulations and Subjects .

i. General: The London G.C.E. exams are normally given twice
a year, in January and in June, and the Cambridge in June (at end of the year in
some parts of the world). London caters to private candidates.

Copies of the regulations, syllabuses, past exam papers and
annual reports can be ordered from the following addresses (these publications
are very useful):

University of London
Publications Office
50 Gordon Square
London, W.C. 1
United Kingdom

The Secretary

Syndicate Buildings

17 Harvey Road

Cambridge, C81 2EU

United Kingdom

: .. !
Each examination period is three to four weeks long. A sub-

ject exam may consist of three or four "papers" (tests) lasting up to a total

of nine hours or more. The subjects passed at one "sitting" are those appearing

on one certificate -- i.e., passed in one testing period.

ii. Academic Subjects: The following subjects, offered at
non Level in 1972, are normally counted as academic subjects toward matricula-
tion in U.S. institutions:

*Astronomy lHistory l
3Biology *Ancient History
3%Botany Italian
British Constitution Latin
Chemistry *Logic
- ba#%Classics in Trans. 2Mathematics
Economics #*Other European

English language
2Engllsh literature
French

YGeneral Science

i languages

**Ehyslcal Science
Physics.

5*Physms with Chemistry
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i*Addl. Beneral Science Russian

G aph Spanish

*ng§Zg§ d 3*Zgology
German *Also, 51 other languages ranging
Greek from Afrikaans to White Russian

6%Greek 1it. in trans.

*offered by London only ' . 4 should not be counted together as more
*%offered by Cambridge only than one subject and not at all if there
© 1s another science subject
1 syllabus varies in different
parts of the world 5 should not be counted in addition to
either Physics or Chemistry
2 alternative syllabuses offered
6 should not be counted together as more
3 should not be counted together than one subject
as more than one subject

iii. Other Subjects: The following subjects are normally
counted toward matriculation only if they are in the applicant's intended major
field of study. In any case, no more than one should be counted among the five
required. '

Principles of Accounts *Food and Nutrition
*%Agricultural Science #%Health Science
Commerce *Human Biology
Engineering Science » *Navigation .
#*Environmental Science Religious Knowledge
' Surveying

\

The following subjects normally are not counted toward

matriculation:
Art **Geometrical and Mechanical Drawing
#%Cookery Metalwork
*Embroidery *%Metalwork (ergineering)
*%General Housecraft Music
*%Geometrical and Building Needlework and Dress
Drawing *Technical Drawing

Woodwork

* offered by London only =~ = i ',
#*%of fered by Cambridge only : . '+
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iv. Ordinary/Advanced Level Subjects: The subjects below
are offered by Cambridge only and have syllabuses more advanced than Ordinary
but below "A" Level.. They are reported on certificates as "O" Level and should
be counted as such. None should be counted if it duplicates another "0" Level.
This "0/A" designation will not appear on certificates but will on official
result slips.

2%Botany History and Phil. of Science
*Chemistry *Latin

*French #Music

lrurther English Studies *Physics

lGeneral paper *Religious Knowledge
*Geography : British government

*Geology World Affairs since 1939
*Greek

*History

* also offered at advanced level

1 can be counted as a substitute for English, but never in addition to English
and never together to make more than one subject, toward meeting admissions
requir_ments.

2 should not be counted together with Biology to make more than one subject.

9. - Ccambridge School Certificate. The Cambridge School Certificate was
in use through the 1963 school year. It .was also a subject examination, but a
candidate had to pass a certain number of subjects before qualifying for the
certificate. He also had to pass English language.

The grading system was the same as for the G.C.E. (1 through 9). How-
ever, the grades were often reported only in words: pass, credit, distinction.
Credit and distinction can be considered the equivalent of "O" Level, but pass

cannot. The pass marks were 7 and 8; 9 was fail. Many of the certificates
reported standards reached in two columns: one the school certificate standard
and the other the G.C.E. equivalent.

The University of the West Indies equates the minimum performanceé on
schcol certificate to four "O" Levels. However, a certificate may have more;
every credit or better is counted as an "O" Level.

The certificate may read "Cambridge School Certificate," "Senior Cam-
bridge School Certificate," or "Cambridge Oversea School Certificate". Cambridge
formerly awarded a junior school certificate, but it is below 0" Level standard.

10. G.C.E. Advanced:Level. The subjeécts listed below were offered at
A" Level for the 1972 exams. Students who present "A" Levels are normally grant-
ed advanced standing in the United States in the subjects they have passed with
grades A, B, C, D, or E. Although the basic admission recommendation is five
"o" levels, "A" levels may be counted among the five; however, they should not
be counted if they duplicate "O" Levels.
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(Art) *British Econ. History
2Biology Italian
2Botany Latin
*British Constitution %Logic
Chemistry 3Pure Mathematics
l%Economics 3Applied Mathematics
*%Economics and Public Affairs 3Pure and Applied Mathematics
English 3*Higher Mathema*ics
*English Literature 3%&Further Mathematics
French (Metalwork)
1Geography L#%kPhysical Science
Geology - Physics
(Geometrical and Building Drawing) (Religious Knowledge)
Russian
%% (Geometrical and Mechanical Spanish
Drawing) #%Statistics
German *(Tech. Drawing--Engineering)
Greek , (Woodwork)
lHistory 2Z001logy _
*#Ancient History *also, 33 other languages

() Subjgects in parentheses are not normally counted toward matriculation

* offered bv London only

*%offered by Cambridge only

1 alternative syllabuses offered

2 should not be counted together to make more than one subject
3 should not be counted together to make more than one subject
4 should not be counted with any other science subject

11. Higher School Certificate. The Cambridge Higher School Certificate
was the predecessor of the G.C.E. "A" Levels, sat for by students at the comple-
tion of Form VI. Candidates were allowed to sit for subjects at either "princi-
pal" or "subsidiary" Level. Principal passes are considered Advanced Level, and
advanced standing may be granted for tl.em in the United States. Subsidiary
passes were approximately equivalent to the current A/0O Level, and they are
counted as "O" Levels.

12, Marking and Grade Reports.

a. G.C.E "O" Level. Cambridge reports grades of 1 through 9;
7, 8, and 9 are failures. London uses letter grades. Failures,do not usually
appear on certificates, although Cambridge has begun veporting subjects failed
with grades 7 or 8. These two would correspond to the old "Pass" mark on the
school certificate. Sy e AL

N PR

b. Cambridge School Certificate. Since admission to U.S. univer-
sities is based on the number of G.C.E. "O" Level passes, it is necessary to
understand the equivalences on the school certificate. "Credit" and "distinction"
are equivalent to passes on the G.C.E. (when only numbers are given, 6 or better
should be considered "O" Level). "Pass" at school certificate level is a fail

at G.C.E. standard and should not be counted toward admission requirements.
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Many of the certificates show standards reached in two columms,
one the school certificate result and the other the G.C.E. equivalent. Here is
an example:

G.C.E.

Grade Standard
English language 6 ORDINARY (N.B.--The word "ordinary" may
English literature € be replaced by "pass" on some
Bible Knowledge 3 ORDINARY certificates. If it is in the
Geography Y4 ORDINARY G.C.E. column, it means pass
Mathematics 7 at "0" Level.)
General Housecraft 6 ORDINARY

This example comes from a joint examination for the school certif-
icate and the G.C.E. Thus, a person who earned a school certificate also had
his G.C.E. equivalences listed. If a candidate did not pass enough subjects
for a school certificate, he still received a G.C.E. listing of subjects in
which he received 6 or better.

c. G.C.E. "A" Level. For all G.C.E. "A" Level boards the passing
grades are A, B, C, D, and E. The next mark (0) is a fail at Advanced Level,
but the candidate is awarded an "O" Level Pass. The lowest mark is F.

d. Higher School Certificate. The two grades are 'principal" and
"subsidiary". If a subject is sat for at subsidiary level, "subsidiary" is the
grade that will be awarded to a successful candidate (e. g., for General Paper).
However, a candidate who fails a subject at principal level may be awarded-a
subsidiary pa%s. Subsidiary passes are counted as "O" Levels.

e. Special Papers. Special papers are an option for some subjects
at "A" Level. A candidate who applies for a special paper is allowed to write
a special essay on a subject for which he is being examined at "A" Level. If he
fails the "A" Level exam, his special paper is not read. If he passes, his:
special paper is read and the designations S "merit", or "distinction!, may
appear on his certificate beside the subject name.

f. Marking. The exams are set and marked in England. Essays are
read by two or more markers;  if the markers differ greatly on- their results, a
monitor marks the paper again. Math problems are written out in full and marked
for method and steps, as well as correct answers. Most of the tests require i
essays, but some short answers are possible in exams, such as English literature.
Science exams are mixtures of short answer, essay, labeling diagrams and solving.

problems. Objective testing is rare.

The marks are distributed in a curve, and the bottom 35 to 40 per
cent fail. Since the curve in use in the U.S.A. normally fails 10 to 15 per
cent, the level at which "D" would be assigned in the U.S.A. is eliminated from
the G.C.E. exams both "0" and "A" level. In effect, there is no equivalent to
the American "D"; the equivalences would jump from "I to "C".
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Even such an equivalence as stated above is difficult to justify
because of the great weeding out process before students reach G.C.E. "0" Level.
When measured against each other, the atudents passing the G.C.E. with the lowest
marks could be said to have "C", however, since there has been a great deal of
attrition through examination before students reach the G,C.E, "0" Level, the
caliber of work may be above the "C" starndard in the U.S.A.

Many U.S. institutions have not granted advanced standing for "A"
Levels at grade of "E" on the grounds that as the lowest passing mark it is
equivalent to the American "D'". However, since the mandated fail of 35 to 40
per cent eliminates the '"D", it {8 recommended here that advanced standing be
considered for the "E" grade. If it is necessary to find some equivalent to
the American "D", it is better to look for it in the "0" Level pass that is
ewarded for some "A" Level fafilures.

E. Post-Secondary Education

1. Teacher 'raining. Most teacher training iz now done at the post-
secondary level, but there are still many teachers at the primary schools in
all areas who have never completed secondary school. Such teachers normally
work in the primary and infant schools. With the widening of opportunity for
university study, an increasing number of secondary-school teachers are univer-
sity gradustes.

A shortage of trained teachers i{s the norm in developing countries
because they can expand their capital facilities more guickly than they can
provide the human resources to staff them. This problem has been particularly
acute in Jamaica, which i{s trying to break out of the vicioue circle in which
more teachers are needed to increase the number of secondary-school graduates
but more teachers won't be available until there are more successful secondary-
school leavers. The problem is compounded by the high dropout rate of teachers,
many of whom serve one or two years and then seek better financial opportunity
in the private sector.

The response to this problem has been to lower the admissions reauire-
ments of the teacher-training colleges in order to get more candidates into them.
Where the previous entry standard to the colleges was a school certificate or
four "O" Levels, many teacher-training institutions will accept applicants with
lower qualificat{ons but with several years of service as a trained teacher. Now
there are more atudents entering with these lower qualifications than with tha
"0" Levels.

Educational figures in Janaica say that all studenta follow the same
training course, regardless of enitry-level credentials, snd that the course has
not been watered down or the standards of training lowered. In practice, schools
often stream the students with the Jamaica School Certificate into primary teach-
ing preparation and those with 0" Levels into preparation for work in the junior
secondary schools.

On the other hand, Trinidad and Tovago (as evidenced in the charts in

Saction. II1 on Special Characteristics) is producing a much higher proportion

of successful secondary-school lesvers and, for the present, is able to keep pace
vith the need of developing education by keeping to the reguirement of “O" Levels
for antrance to teacher training colleges.
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In some areas, notably Guyana, it is atill possible for secondary-school
graduates, either at "O" or "A" Level, to go directly into the schools as pro-
visional teachers. Where this practice occurs, the ministries of education are
trying very hard to eliminate it.

The caliber of teacher training in the colleges is quite high, in many
respects comparable to that in U.S. universities (though much less so in non-
education courses). Training typically consists of two years, with part of it
devoted to acadamic subjects and part to education. The academic work is gen-
erally ccnsidered equivalent to "A" Level work. The education courses include
Philosophy, History, and Psychology of Education; teaching methods; and practical
work under close supervision. Typically, the two years is followed, as in Jamaica,
by a year's internship before certification by the ministry. (The diploma is
awvarded for the two years' work in the college.)

The following is a typical teacher-training college program {the example
is Shortwnod Teachers' College in Kingston, Jamaica):

a. Streams

i. Junior Secondary Teacher Preparation:

FIRST YEAR -- internally assessed examinations in English
language, Education, and two teaching subjects (subjects
students will later teach in schuol)

SECOND YEAR -- external examinations in English language,
Education, and two main optionals; internal exams in teaching
and i{n a subsidiary optionsl (comparable to a "minor" area)

ii. Primary and Infant Teacher Preparation:

FiRST YEAR -- internal exams in English language, Education,
and two teaching subjects

SECOND YEAR -- external exams in English, Education, and one
elective {optional); internal exams in teaching, two curricu-
lum papers {other than the msain elective)

b. Subjects

f. Education -- Child Develcpment tnd Psychology, Methods of
Teaching, Phllosophy and History of Education

ii. English -- language and literature

iii.0ther lub!oct- -~ Mathematics, General Science, Spanish,
Geography, History, Religious Knowledge, Human Biology,
Civics, Arts and Crafts, Music, Home Economics, Phyaical
Education, Shorthand, Typewriting
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The assessment of student performence is through national exsminations
prepared by panels of teacher-college instructors in co-operation with the
Ministry of Education and Faculty of Education of the University of the West
Indies.

Graduates of Caribbean teacher-training colleges vho attend U.S5. {nsti-
tutions feel strongly that the education courses they take in the U.S.A. repeat
vhat they have done at home. They also find much repetition in lower-level
subject-matter courses (e.g., English, Mathemstics).

The following is 4 list of most teacher-training colleges in the
British patterned Caribbean (school prospectuses, course outlines, etc., can be
very helpful in placement evaluations by U.S. institutions):

Leevard Islands Teacher Training College, Antigua (serving Antigua, Anguilla,
Monsarrat, Dominica, and British Virgin Islands)

Bahamas -- Teicher Training College, Nassau

Barbados -- Erdiston College

Belize (British Honduras) -- Govermment Training College

Grenada Teachers' College

Guyana ~- Govermment Training College

Jamaica -- Bethlshem Training College, Mandeville Training College, Mico
Training College, Moneague Training College, Shortwood Training College,
St. Joseph's Training College

St. Kitts -- Nevis Teachers' College

St. Lucias Teachers' College

St. Viacent Teachers' College

Trinided and Tobago -- Govermment Training College, Mousica Training
Coilegs, Maparims Training College, Roman Catholic Training College

Teacher training {s 3leo offered at some institutions thet are not
specifically teacher trainming colleges -- e¢.g., College of Arts, Science, and
Technology (Jamsica); EBxcelsior Bducetion Ceatre (Jsmesica); Joha Donsldsom
Techaicel Institute (Trinidad); Berbados Community College (Barbados); and St
Joha's College (Belise). Certificates, diplomas, and degrees in education are
offered by the University of West Indies snd the University of Guyans (see
Section F below).

Meny eclementary teschers have in the past begun te teech immedlately
upon completion of eight or aine yesrs' school, without sttending tescher train-
fag. InJemsica such uatreined teschers had normslly gat end passed the First,
Second, or THird Jamaica Local Exemiansticns (now discontinued), which were aleo
knowa as the Pupil Tescher Exsminstions. The aspproximate U.S. equivalents of
these levels are oxplained {n Sectioan D-7 above.
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Many of these elementary-school teachers return to teacher training
colleges and are adaitted to courses on the basis of their previous experience
and in-service training, regardless of whether they otherwise meet academic
entrance requirements. When such persons qualify for training-college diplomas,
they have met the same course requirements as their fellow graduates who entered
on the basis of higher academic qualifications, and no differentiation should be
made in the quality and standard of their diplomas.

2. Higher Technical Schools. The two best known of the higher techni-
cal institutes are the College of Arts, Science, and Technology (C.A.S.T.) in
Jamaica and the John Donaldson Institute of Trinidad. They offer higher-level
training in Engineering, Busines, and Teacher Training. They also offer a great
variety of professional and vocational programs for both part-time and full-time
study. In many of the programs, assessment is by internationally recognized
exans, and various djplomas and certificates are awarded by the colleges them-
selves. In general, full-time courses are much more rigorous than part-time
courses, both in entry requirements and in course content.

Both C.A.S.T. (widely known by its acronym) and John Donaldson Institute
offer senior engineering courses leading in college diplomas that are the equiva-
lent of the Higher National Diploma (H.N.D.) awarded by the Department of Educa-
tion in England. The H.N.D. is regarded in England as a professional qualifica-
tion of high standard but below a university degree. Holders of the diploma in
the engineering course from C.A.S.T. are admitted to the University of the West
Indies (U.W.1.) and exempted from the first year of the three-year degree course
in sngineering.

Annual exams taken by the engineering students are set by the Union of
Lancashire and Cheshire Institutes (U.L.C.I.) in Englaui, the same body whose
examinations are t:w basis for awarding the H.N.D. in England. Students will
receive annual certificates from U.L.C.I. listing subjects passed and standards
reached. The school transcripts will list these results as well and also give
the marks from internal exams (most of them in general or complementary studies).
The course follows the syllabus of the U.L.C.I. Institutions in the U.S.A.
working with transfers or graduates from such programs should have the U.L.C.I.
syllabuses, along with the prospectuses of the institutes in Jamaica and Trinidad.

The U.L.C.I. course is followed at C.A.S.T. for the diplomas in Electri-

cal Engineering, Mechanical Engineering, and in Technical Teaching. For illustra-
tive purposes, the following shows the course for Electrical Engineering:

(SEE NEXT PAGE)
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FIRST YEAR

U.L.C.I. Hours
Course No. 107/1 Per Week

Electrical Engineering Sclence....ccccce0e:$
Engineering Chemistry....ccccocevescsccaccalt
Engineering Drawing.....cccceeeeencccncacacstt

Engineering Physics....ccccrtecencccncaccc
Bn‘li.h. wau smie’.........\.........3

u.tbntLC..........................‘......2
Mechanical Engineering Science.........c...5
Workshop TeChnNOlogy..cceecescscsscscscoaseclt

Totu m....................al

SECOND YEAR

u.L.c.I. Hours
Course No. 107/2 Per Week

Applied HOBt....eecececnccocescsssascsceased
Applied Mechanics...ccceecececccsccsceccased
Electrical Engineering A....ccocceveececees
Electrical Engineering B.....cccccceeecceesS
Electrical WOrkshOpP...cccccecesecocccsscaesd
Engineering Physics.....cccccecceecccccccess$
MathematicB..cccccececocccccscccccescsccceed

Toul m....................sl

THIRD YEAR

i

UoLoc.Io

Course No. 120/2 or Week

a

Electrical ¢ Electronic Applications.......%
Electrical § Electronic Principles.........6
Electrical POWMEr...cccocveecreccnccssconcaeb
Electronics Il..ccccceecccccccccscoscescasel
Industrial Administration.......ccc00cce0e.2
Wt“.ooooooooooooooooooonooooooooo.oou
Principles of Computers A......cccoveveeeeee

Tom m................o...so
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Other programs lead to certificates or diplomas avarded by the colleges
or to external certificates such as the City and Guilds of London Institute or
the Asgociation of Certified Accountantas. The following is a summary of the
courses offered by C.A.S.T. (some full-time, some part-time and some evening):

Building -- Architectural and Structural Drafting, Construction
Management or Structural Engineering, General Construction, Construction
Engineering Technician, Structural Engineering Technician, Licentiate
(Inatitute of Building)

Commerce -- Accountancy, Banking, Busineas Administration, Company
Secretaryship, Foremanship and Supervision, Insurance, Marketing and
Sales Management, Personnel Management, Secretarial

Engineering -- Electrical Engineering, Electrical Technician, Telecom-
munications Technician, Electrical Licensing, Mechanical Engineering,
Mechanical Technician, General Engineering Course, Air Conditioning
and Refrigeration, Radio and T.V. Servicing

Institutional Management -- Institutional Management, General Catering,
Pastry Making, Child Care and Development

Science -- Pharmacy, Laboratory Technician, "A" Level Courses in
Mathematics and Physics

Technical Teacher Training -- Comercial, Home Economics, Industrial

Most full-time coursas require three "0" levels in appropriate subjects
for admission, but entry standards are much lower in part-time and evening
courses. Four "0" Levels are uired for teaching courses, and the Accounting
course requires five "O" Lavels (two "A" Levels will soon be added).

U,S. admissions officers need to know the entrance requirement, the
exaninations required, the kind of program, and the syllabus before determining
whether an applicant may qualify for advanced standing. However, most holders
of certificates or diplomas from C.A.$.T., John Donaldson or other post-secondary
tochﬁ‘cai institutions should be asked to validate advanced-standing claims by
exanination.

3. Agriculture Colleges. The University of the West Indies admits
holders of the college diplomas thie Jamaica College of Agriculture and the
Eastern Caribbearn Farm Institute in Trinidad to the Faculty of Agriculture and
exempts them from the first year of the three-year degree course.

The colleges award diplomas on the basis of internal examinations for
which the setting and marking of papers is monitored by members of the U.W.I,
Faculty of Agriculture.
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4, Other Post-Secondary Institutiors. The idea of multi-purpose
colleges beyond secondary school is spreading. Two serving useful purposes now
are the Barbados Community College and the St. John's College of Belize (British
Honduras). Guyana is providing similar opportunities through its multilateral
schools.

Such schools offer many types of vocational, technical, commercial, and
domestic training, along with Form VI colleges which prepare students for the
"AY Level exams.

The qualifiications of graduates should be evaluated according to the
certificates they present, as in other schools and colleges. HMost will sit
external examinations, such as London Chamber of Commerce Advanced Stage and
G.C.E. "A*" Levels.

F. Higher Education

1. General. There are two universities {n the British patterned
Caribbean - the University of the West Indies (U.W.I.) with campuses in Jamaica
(Mona), Barbados (Cave Hill) and Trinidad (St. Augustine) and the University of
Guyanz, located in Georgetown. Both universities offer first degrees and a
variety of certificates and diplomas. U.W.I. offers higher degrees as well.

2. University of the West Indies. The University College of the West
Indies was incorporated in 1949 in assoclation with the University of London and
located in Jamaica. A Faculty of Agriculture was opened in Trinidad in 1960 on
the grounds of the former Imperial College of Tropical Agriculture, followed in
1961 by the Faculty of Engineering. These were the first two faculties located
outside Jamaica. The campus in Barbados was opened in 1963. The University
College became an independent, degree-granting university in 1962.

The offerings of the eight faculties follow:

a. Faculty of Agriculture (St. Augustine, Trinidad): B.Sc. in
Agriculture with the Part 1 exam offered at Mona; M.5c.; Ph.D.; Diploma in
Tropical Agriculture

b. Faculty of Arts and General Studies: B.A., B.A. (Theology),
Licentiate in Thoology, M.A.; Ph.D.

At Cave Hill, Barbados -- Economics, English, French, German (first
year), History, Latin (first year), Linguistics, Mathematics,
Sociology (firat year), Spanish ) . o

At Mona, Jamajca -- Economics, English, French, G@un‘.'Gugk. '
Geography, Government, Hiatory, Latin, Linguistics, Mathematics,
Music (first year), Philosopby (first year), Physics, Politics
(fiwst year), Spanish
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At St. Augustine, Trinidad -- African and Asian Studies, Economics,
English, French, Govermment, History, Linguistics, Mathematics,
Sociology, Spanish

Note -- Courses for the degree and Licentiate in Theology are avail-
able for students of the affiliated theological colleges: Codrington College,
Barbados; the United Theological College of the West Indies; and St. Michael's
Seminary, Jamaica.

c. Faculty of Education (Mona): B.Ed., M.A., Ph.D., Certificate
in Education, Diploma in Education, Higher Diploma in Education

d. Faculty of En ineeriggﬁ(St Augustine): B.Sc. (Eng.) in
Chemical, Civil, Electrical, and Mechanical Engineering; B.Sc. (Tech.) in Sugar
Technology

e. Faculty of Law (Cave Hill): LL.B. (first year at all campuses,
final two years at Cave Hill only)

£. Faculty of Medicine (Mona): M.B.; B.S.; B.Sc. (Special);
M.Sc.; M.Sc. (Nutritfong; Ph.D.; M.D.; M.S.; Certificate in Nursing Administra-

tior; Certificate in Nursing Education; postgraduate diplomas in Anesthetics,
Child Health, Community Nutrition, Laboratory Medicine, Obstetrics and Gynecol-
ogy, Psychiatry, Public Health

g. Faculty of Natural Sciences: B.Sc. at all campuses; B.Sc.
(Special) at Mona in Botany, Chemistry, Geology, Mathematics, Physics, Zoology;
M.Sc. at Mona and St. Augustine; Ph.D. at Mona and St. Augustine. B.Sc. courses
follow:

At Cave Hill -- Biology (first year), Chemistry, Mathematics,
Physics

At Mona -- Biochemistry (third and fourth year), Biclogy (first
yaar), Botany, Chemistry, Applied Chemistry (fourth ysar), Geogra-
phy, Geology, Mathematics, Physics, Applied Physics, Zoology :

\
At St. Augustine -- Botany, Chemistry, Applied Chumistry (fourth
year), Mathematics, Physics, Zoology

h. Faculif of Socfal Sciences (Mona, St. Augustine): B.Sc. in
Acoounting, Applied Soc Studies, Economics, Government, International Relations,
Management Studies, Public Administratfion, Social Administration, Social Sciences
and Sociology; M.Sc.; Ph.D.; Diploma in International Relations (St. Augustine),
Diploma in Management Studies (both campuses), Diploma {n Public Adminiatration
(Mona), Csrtificate in Management Studies (both campuses) .




28

The general admission requirement is five G.C.E. passes, including
two at "A" Level (or four with three at "A" Level). However, nearly a third of
the incoming students are now being adwmitted with "O" Levels only and then doing
four years rather than three for a degree. "0" Level admission is now the rule
for the Faculty of Natural Sciences, whose years are numbered N1 through N&.
Transcripts formerly summarized the syllabus of each subject, but the university
is now providing transcripts more nearly like those of U.S. institutions. The
passing marks are A, B and C, with F as failure. It should be noted that indiv-
idual courses are longer and more detailed than courses in the U.S.A.

3. University of Guyana. The University of Guyana was founded in 1963 '
and has been in a continual process of expansion and rapid change. The Ministry
of Education's goal for the university is ever-increasing community involvement
and relevance to developmental needs. It is organized on a pattern closer to
the American than to the traditional British university. It reports grades on a
scale of A to F, as in the U.S.A., and provides transcripts similar to the U.S.
model. The offerings of the five faculties are as follows:

a. Faculty of Arts: B.A. with majors in English, French, Geogra-
phy, History, Mathematics and Spanish

b. Faculty of Education: Diploma in Education (Dip. Ed.) and
Certificate in Education (Cert. Ed.) :

¢, TFaculty of Social Sciences: B.Soc.Sc. with majors in Economics
and Business Administration, Political Science, Public Administration and Sociol-
ogys; Diploma in Public Administration; Diploma in Social Work

d. Faculty of Natural Sciences: B.Sc. with majors in Biology,
Chemistry, Mathematics and Physics; Certificate in Medical Technology

e. Faculty of Technology: B. Tech.; Higher Technical Diploma in
Architecture and Building Technology, Civil Engineering, Electrlcal Engineering
and Mechanical Engineering; General Technical Diploma

f. Law: The university has no Faculty of Law. Students may do
one year in the Faculty of Social Science and then transfer to U.W.I. for the
degree course.

The gzneral admission requirement for the university is G.C.E.
"0" Levels!:in five approved subjects, followed by a four-year degree course,
as in the U.3.A. Applicants with "A" Levels may be granted advanced standing.
Entry requirements for the diploma and certificate courses vary but are normally
stated in terms of G.C.E. or lower-level certificates (for diploma courses).

4, Diplomas and Certificates. The submission of diplomas and certifi-
cates from the two universities to U.S. admission officers presents problems of
evaluation. Generally, a diploma is higher than a certificate. At the University
of Guyana, diploma and certificate students take the same courses as degree
students. The courses of study are different from degree courses at U.W.I.. and
diploma programs are generally for graduates, though not to be equated to post-
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graduate degrees. For example, the Diploma in Education at both universities
can be equa*ed to the undergraduate education training of U.S. universities.
The Diploma in Education program is for holders of degrees in academic fields
who want to be certified teachers.

5. Granting of Advanced Standing. It is strongly advised that U.S.
admissions officers have copiles of the bulletins of both universities in order
to evaluate transfer credit. The bulletins give detailed descriptions of course
content, admission standards, degree requirements, etc. (See also Section V,
Placement Recommendations.)

6. Examinations. Examinaticns and the awarding of marks are not con-
trolled solely by the subject teachers, though classroom work may be takeun into
consideration is final marks if the teacher desires and the faculty board approves.
The exams are monitored by external examiners in the setting, the administration,
the marking, and the awarding of grades. The examiners are chosen primarily
from universities in the United Kingdom, U.S.A., and Canada, and their names are
‘published in the bulletins.

IV SPECIAL CHARACTERISTICS AND QUALITY FACTORS

A. GCeneral. -Under the British pattern of education, the word "examinations"
is not only the end but the beginning. In effect, what is going to be on the
examination is determined; then the courses of study are constructed to reach
that goal. A typical attitude would be distrust of marks awarded by teachers to
their own students, since there would be no way to compare their meanings with
those of ctudents taking similar subjects in other schools. Alsc, records would
tend to reflect only what was taught in the class, without taking into consider-
ation the relationship between the syllabus and the classroom work.

There is much more pressure on teachers than in the United States, since a
teacher's professional reputation hinges on the performance of his students.
Teachers are held accountable for the success of their students. In practice,
this is rarely unfair, because if a certain teacher is assigned the low—achleV1ng
stream in a school, it is considered in evaluating his work. Imn fact, it is not
unusual for a teacher to prefer the weaker classes because there is greater chance
of demonstrating his ability.

The pressure in developing countries is often greater than in European nations
because of the vast need for trained manpower. There is considerable investment
in a student who has gone through the Fifth Form, and one who fails his exams is
hard put to contribute to the country's development since most areas of profes-
sional and educational advancement are then closed to him.

The insistence that a given certificate have.reccgnizable meaning regardless
of the school its holder attended has led to external assessment of students'
performance in almost all educational areas. Even in the universities, the award
of marks is not entirely in the hands of subject teachers but is monitored by
external examiners from foreign universities {most often the United Kingdom, U.S.A.
and Canada).

SR8 £ s e S TS



This pressure for standards often work- to the detriment of developing
countries because they find themselves forcea to follow patterns of the former
"mother" countries, patterns that frequently are not suitable for their own
development needs. No developing country can really afford an elitist education-
al system if it is going to supply the human resources required for economic
progress and expand individual opportunity, yet elitist systems are precisely
those which were normally imposed on colonies by the colonial powers.

There is a movement developing in the West Indies to institute a Caribbean
examinations board that would take the setting and marking of exams away from
the former colonial power and put into the hands of the people the educational
system it is actually mandated to serve. However, there is wide disagreement on
how to do it, or indeed whether to do it at all, and the disagreements often
follow national lines {depending, generally, on differences in manpower needs
and current ability tc fulfill those needs). A possible pattern woull be the
West Africau Examinations Council, which sets school certificate and G.C.E. exam-
inations in British patterned countries of West Africa. Previouslv West African
students sat for exams which were prepared in England.

B. Pre-University Examinations

1. Description of the Examinations. The G.C.E. exams were i.stituted
in 1951 in England as subject exams to replace the former school certificate.
They were specificalliy aimed at the top 20 per cent of secondary-schcol students. .
The advantage to the G.C.E. approach is that a candidate receives a certificate
listing any subjects he passes, whereas on the school certificate a candidate
who fails to pass the minimum number of subjects receives no certificate. In
the 50's, Cambridge began to give joint examinations for school certificate and
G.C.E. at overseas centers so that candidates who did not earn the school certi-
ficate could still receive a listing of any subjects they passed at "O" Level.

A candidate may attempt from one to 10 subjects in an exam period, but
a candidate from a school is normally required to do at least three subjects at
the first sitting. No more than four "A" Levels may be attempted at one sitting.
A "sitting" is the period of up to a month during whi h the exams are given.
Zach exam takes from 1-1/2 to 9 hours. School leavers of the Fifth Form normal-
ly attempt six to eight "O" Level subjects, and those completing the tio-year
Sixth Form typically try three "A" Level subjects. When private candidates are
included, the average number of "0" Levels each candidate takes at one sitting
can be estimated at about five.

Since such a heavy percentage of school-age children are streamed away
from academic work after the ll-plus examinations, those taking the G.C.E. "O"
Level as school leavers represent the top of their age cohort. With-the mandatory
fail rate of more than a third, success on any G.C.E. "O" Level examination can
be taken to indicate a good grasp of the subject matter. Anyone who passes five
or more subjects at a single sitting is considered a top-notch student (only one-
fourth to one-third of thuse taking five or more subjects in a given exam period
actually pass five or more).
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The examinations in the humanities and social sciences are essay exams,
the candidates normally having a choice of questions to answer with some com-
pulsory questions. Language exams normally include translation, essay, reading
comprehension, grammar and orals. Exams in the natural sciences include practi-
cals in which problems are set to be solved in the laboratory using specified
materials, equipment and techniques. The mathematics exams usually include two
or more papers on which some questions are compulsory and others optioral.
Mathematics at "O" Level includes three papers: 1) Arithmetic and Trigonometry,
2) Algebra and 3) Geometry. Additional Mathematics covers Statistics and Ana-
lytical Geometry. ;

The examining boards publish not only the syllabuses but also the exam-
inations set each year, and both can be useful to U.S. admissions officers. They
can be ordered from the examining boards in the U.K.

Concern in America is often expressed about two aspects of the "teaching-
for-the-exam" system: 1) that students do very little work until the final year
and then cram, and 2) that students learn by rote in preparation for the exams.
However, success on the G.C.E. exam can rarely be achieved through such a method
of preparation. First, the schemes of work, teaching and work assignments in
all years of secondary school are monitored by the ministries of education. A
solid background is needed for students to be successful on the exams. For
example, only a few books are set for the examination, bul literature students
read widcly during the first years to learn literary skills and ideas and then
concentrate on the set books in the final year or two. Second, there is consid-
erable rote learning, but when there is, it reflects on the teaching rather than
on the system. The G.C.E. is not an examination that can be passed by rote (the
regulations usually state that quality of expression and the development of ideas
is taken into consideration, along with knowiedge of facts, in subject essays).
Rote learning shows up in G.C.E. failures, not in passes.

2. Pass PRates

a. General. The Tigures given below on pass rates are provided
to demonstrate the difficulty in attaining G.C.E. passes in the British pattern-
ed Caribbean. The pass rates are much lower than for English students. The
reason for this is much discussed, and answers include the following: the
cultural bias of the exams (many of the exams have separate syllabuses for the
Caribbean, however); the fact that streaming of Caribbean students is not so
pronounced as in England, resulting in a greater percentage of the age cohort in
school doing G.C.E. exams each year; th: problem of language, since many Carib-
bean students do not speak standard English except in schoolj the effects of
poverty on home study, energy in school, and classroom space; and lower average
quallflcatlons of teachers. There are some who believe that the Englxsh use the
Caribbean sfuydents to bottom out th2 curve, though this reason, if given at all,
is given. in.a whisper.

The pass rates for Trinidad and Tobago are lower than other areas
at "0" Level but higher at "A" Level. This is mainly explained by the fact that
Trinidad and Tobago provides peroportionately far greater opportunities for secon-
dary education than the other countries and islands. It therefore also gets more
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of the "cream" than others into Form VI. As further illustration, Trinidad and
Tobago, with approximately half the population of Jamaica, has almost twice as
many individual subjects sat at G.C.E. "O" Level.

b. Ordinary Level

1970 19072

Subjects Subjects Subjects Subjects
Sat Passed Pct. Sat Passed Pct.
1 Trinidad and Tobago 55,666 21,450 38.5 60,601 23,003 38.0
2 Jamaica 27,495 12,496  u45.4 32,725 16,303 45,0
3 Barbados | #22,951  %8,950 %40.0 6,389 3,999  47.7
4 Belize, Other Islands 18,306 6,137 33.5
TOTALS _ 106,112 42,896 4o.4 120,021 4o,u42 41,2

*figures for 3 and 4 combined in 1970.

Figures are not available from most ministries on the numbers of
persons passing five or more subjects at a sitting, but the following estimates
demonstrate the difficulty of obtaining five passes at one time.

Jamaica Trinidad & Tobago
1970 1972 1972
Number taking more than 5 subjects 3,400 4,000 6,000
Number passing at least 5 subjects g9l 1,175 1,522
Percentage 26.2 29.4 25.4

While these percentages are approximate, they suggest that an ap-
plicant for university admission who has five or more subjects passed at one sit-
ting (i.e., appearing on one certificate) ranks in the upper 25 to 30 per cent
of those who were examined in the same year, regardless of his marks in the indiv-
idual subjects.

c. Advanced Level. Since eligibility to Sixth Form admission to
study for the advanced G.C.E. is limited to those with four or more "Q" [evels,
about two-thirds of Form V leavers are ineligible., Less than half of thoss eli-
gible actually go on, the others choosing professional or teacher training, going
to work, emigrating, or being unable to afford the fees. The following table
shows the pass rates for those who sat for the "A" Levels in the past three
years:
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1970 1971 1972
Subj. Subj. Subj. Subj. Subj. Subj.

Sat Passed Pct. Sat Passed Pct. Sat Passed Pct.

1l Trin 6 Tob. 2,079 1,301 62.6 2,353 1,325 56.3 2,651 1,449 54.7

2 Jamaica 2,627 1,023 39.0 2,161 850 29.3 2,363 963 40.8
3 Barbados 764 328 43.0 642 275 42.8 699 293 42.0
4 Others 763 391 u47.4 774 291 37.6 767 296 36.0

TOTALS 6,253 3,923 48.3 5,930 2,741 u46.2 6,480 2,981 u46.0

V REQUIRED ACADEMIC CREDENTIALS

A. Diplomas and Certificates. Submission of all diplomas and certificates
should be required before admission decisions are made. Photocopies should suf-
fice for the initial decision, although candidates should present originals when
registering. The University of London and the University of Cambridge examina-
tions bocards will certify results to U.S. universities in the case of lost cre-
dentials. Their addresses are given in Section II-D on the G.C.E.

B. Transcripts

1. Transcripts from secondary schools are not sufficient for admissions
decisions since there is no common standard of marking papers and reporting grades.

2. Transcripts from teacher-training colleges and agricultural cslleges
are monitored by external examiners and are suitable for making admission decisions.
Transcripts from technical colleges are useful in support of diplomas and certi-
ficates but by themselves are insufficient for admission decisions.

C. Other

1. It is advisable that the U.S. institution request that the applicant
submit a complete and chronological list of all schools attended and diplomas or
certificates obtained. It is not suggested that this list be used to determine
an arbitrary 12 years of education as & requirement for admission, but any period
of time not accounted for should be explained by the applicant.

2. The official language of the area is English, and it is used i{n in-
struction at all levels. Scores on English exams are not recommended as a require-
msent, since an applicant who mests the admisaions requirement on the basis of G.C.E
or other examinations has demonstrated his competence in the language even if he
speaks a dialect at home.
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VI PLACEMENT RECOMMENDATION

A. Beginning Freshman Level. Stu‘ents who show five G.C.E. '"O" Level passes
in academic subjects, without duplication, (or five "credits" or better on the
school certificate) may be considered for adaission at the Freshmen ievel with
no advanced standing. English language or a substitute should be among the five
(sce list of subject in Section II-D, Part 8).

Students passing five or more "0" Levels represent the top 20 to 350 per cent
of the student pcpulation sitting five or more exsms. Also, admission at this
level {s the rule at the Unive sity of Guysna, the University of the West Indies,
and other universities in th United Kingdom and Africs which offer first-degree
courses of four years duration, as in the U,S.A,

B. Admission with Advanced Standing

1. Students wvho show five or more G.C.E. passes (n scsdemic subjects
at 0" and "A" level, without duplication, can be considsrced for sdvenced stand-
ing in the subjects passed at the "A" Level. An appropriste sward of advance
standing would be for the freshman seauence in subjects passed at "A" Level (six
to 10 credites).

2. Students wvho have a teacher-trsining college diplome with credit in
lower level education courses can be considered for advanced stsnding. U.S.
fnstitutions may want to provide teacher-training college graduates with the
opportunity to validate advanced standing in all subjects through exsminetion.

3. Students vho have a diplome from a recognired agriculcural college
or full time technical college course mey be considered for advanced standing.
Credit may be given on 3 course by course basis for applicable work with good
grades. It is recommended that U.S. admissions officers sscertain the entrance
requirements of specific technical progrems and make use of the colleges' pro-
spcctuses and course descriptions. Other claims for advanced standing should be
validsted by examinstion.

&. Stutents who are transferring from the University of the West Indies
or the University of Guyana, who are in good standing in a degree progresm, can
be considere’ for credit on a course by course basis or for elective credit.
Diplomas or certificate holders, {f othervise eligible (e.g., through C.C.x, pas-
ses) may be considered for sdvanced stending for appropriate subjects 1if the
admissions officer determines that the work was indeed university-level.

S. Holders of nureing school diplomas, 1 f otherwvise eligible through
academic schievement (G,C.E, passes), can be considered for advenced standing for
graduates of hospital nursing school in the U.8.A,
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C. Graduate Level

1. Graduates of the University of the West Indies or ths University of
Guyana wvho hold degrees with suitable concentrations are eligible to be consid-
ered for graduate-school admission if they have obtained "First Class" or "Upper
Second Class" degrees. However, many U.S. institutions may wish to coisider the
"Lower Second Class" degree as well; it is acceptable for admission to postgrad-
uate degree courses by the University of the West Indies.

2. Normally, course work for the various postgraduate diplomas are
professional and do not yicld graduate credit in the U.S.A. The Diploma in
Education, though not to be equated to U.S. postgraduate work in Education,
should satisfy requirements for undergraduate Education study for applicants to
postgraduate Education courses. The Higher Diploma in Education is obtained
through graduate-levei work and U.S. institutions may offer graduate-level credit
for work completed in this program.
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VII BIBLIOGRAPHY

A. Examinations

l. General

Priestley, Barbara, Egétishggualifications. third ed., London: Compton
Printing, Ltd. 1972

This book is exceptionally useful for universities with large numbers
of applicantez from the Caribbean or the United Kingdom. It covers
virtually all examinations, academic, vocational, or profesaional and
gives the addresses of examinations boards. In most cases the informa-
tion should be supplemented with regulations and syllabuses from the
boards.

Figueroa, John J., Staffing and Examinations in British Caribbean
Secondary Schools. London: Evans Brothers, Ltd., 1961

2, G.C.E. Examining Boards. It is rocommended that admissions officers
obtain copies of regulations, syllabuses, past exam papers and annual reports
from at least some of these boards. Syllabuses and past exam papers are especi-
ally useful in determining advanced standing credit, but the: also contribute to
better understanding of tle British system of exams. There ir: usually small
fees for the buocklets. Cambridge papers are quite inexpensive. Address corres-
pondence to The Secretary. Most boards will certify lost credentials to U.S.
univers:itiez.

®*Associated Examining Board, Wellington House, Station Xoad, Aldershot,
Hampshire, U.K.

#Cambridge University Local Examinations Syndicate (G.C.E. and overseas
examinations), Syndicate Buildings, Cambridge, CBl 2EU, U.K.

Joint Matriculation Board, Manchester, M15 6EU, U.K.

“London University Entrance and Examining Board, University of London
Publications Department, 50 Gordon Square, ¥W.C.l1l, London, U.K.

#0xford and Cambridge Schools Examination Board, 10 Trumpington Street,
Camt iige, U.K., and Elsfleld Way, Oxford, U.K.

Oxford Dslegacy of Local Examinations, Susmerton, Oxford, U.K.

Southern Universities Joint Board for School Examinations, Cotham Road,
Bristol, B56 6DD, U.K.

Welsh Joint Education Committee, 30 Cathedral Road, Cardiff, Wales, U.K.
& Commonly prusented by applicants from Caribbean.
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3. Other Examining Boards. The following boards set examinations com-
monly taken in the Caribbean. They are generally subject examinations in tech-
nical and vocational fields, but some (e.g., Royal Society of Arts and College
of Preceptors) offer school certificate exams that are not considered equivalent
to G.C.E.

City and Guilds of London Institute, 76 Portland Place, London, W.1l.N
4AA, U.K.

College of Preceptors, 2-3 Bloomsbury Square, London, W.C.lA. 2RN, U.K.
London Chamber of Commerce, 69 Cannon Street, London, E.C.4%, U.X.
Pitmans Examination Institute, Pitman House, Goda'ing, Surrey, U.K.

Royal Society of Arts Examinations Board, 18 Adam Street, Adelphi,
won' u.c.zﬁ. w. U.K.

Uniocn of Lancashire and Cheshire Institutes, 36 Granby Row, Manchester,
Ml 6WD, U.K.

B. Educational Institutions. It is recosmended that U.S. admissions officers
have on,hand the bulletins of the two universities (U.W.I.'s is in two volumes);
the addresses are given below. However, the prospectuses of teacher-training
colleges, technical collegas, etc.,’can also be useful. Names and information
are given in Section II-E on post-secondary education.

University of Guyana
P.O. Box 841
Georgetown

Guyana

University of the West Indies
Mona, Kingston 7
Jamaica

Correspondence should be addressed to The Registrar.
C. General

Caribbean: A Guide to the Academic Placement Students from
affillated areas of the ClrIEnLn In Educational Institutions E

t «D.A., WOria LGQUCATION o8, » on, D.C.,
1981, 9 pp. (not in print)

Hauck, Charles C., "College and University Public Education in the
Caribbean."” (reprinted from The Caribbean: Cont Education)
University of Florida Press, Ga e, Fil., ’ pP.
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» Educational Trends in the Caribbean: Eurcpean Affiliated
Areas, U.S. Department of Health, Education, and Welfare, washing-
ton, D.C., 1960, Bulletin No. 26

Szulc, Tad, (ed.), The American Assembly, Columbia University, The
United States and the Caribbean. Englewood Cliffs, N.J.: Prentice
Hall, Inc., Spectrum Book, 1971, pp. 126-156

Foster, J.F. and Craig, T.,Commonwealth Universities Yearbook, Associa-
tion of Commonwealth Universities, 36 Gordon Square, London, W.C.l,
U.K. (published annually). There iz a (common) wealth of infor-
mation in this book, and no university admissions officer should
be without it.

World Survey of Education IV: Higher Education, United Nations Educa-
tion, Scientific and Cultural Organization, UNESCO Publications
Center, 317 East 34th Street, New York, New York (1966)

Higher Education in the United Kingdom: 1970-72, British Council and
the Assoclation of Commonwealth Unlversitlies, Longman Group, Ltd.

Trinidad and T o Research Papers, No. €, June, 1969, Central Statis-
tical 5???%, 7 tdward Street, Port-of-Spain, Trinidad

A Teacher's Guide to Jamaica, 1971, Ministry of Education, Kingston,
Jamalca.

t of the Conference on Teacher Trainin.,K St. Augustine, Trinidad,
une, 1 University of the Weat Indies, Mona,

L 1 4
Kingston 7, Jamaica

Nicholson, R.N., R t of the Conference on Teacher Training, Dominica,
April, 1972, %EI-SE by the Unlversity of the West Indies, Mona,

Kingston 7, Jamaica
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CUBA

IT BACKGROUND

A. General. The Republic of Cuba consists of one large island and several
small ones situated on the north rim of the Caribbean Sea, about 100 miles south
of Florida. It is the largest island in the West Indies, accounting for more
than one half of West Indian land area. The climate of Cuba is semi-tropical.
About 80% of the tctal land area is devoted to farming. About 52% of the
cultivated land is in sugar cane, and Cuba is the world's largest cane sugar
producer. In 1969 the population was estimated at 8,250,000.

Cuba was dlscovered by Christopher Columbus in 1492 on his first voyage to
America. Diegc Velasquez who was appointed governor of the island in 1511,
established Santiago as the capital and founded Havana on the shore south of
its present site. The African slave trade began about 1523. During the early
colonial years, Cuba served primarily as an embarkation point for such explorers
as Cortés and de Soto. As treasure began to flow out of Mexico, Havana became
a last port of call and a target for French and English pirates. In 1762 the
English captured Havana, holding Cuba for almost a year and releasing it only
in exchange for Florida. The English occupation stimulated free trade and a
spirit of national unity.

Revolutions for independence on the American mainland encouraged Cuban
longings for freedom, but early attempts at liberation (1810-51) failed. In
1868, Carlos Manuel de Cespedes, a wealthy planter, freed his slaves and called
for a revolution against Spain. For the next ten years, guerrillas (mambises),
mainly in eastern Cuba, fought vainly against the Spanish colonial government
and army. Jos€ Marti founded the Cuban Revolutionary Party in 1892 during exile
in the U.S. and, through his brilliant writing and organizational ability, suc-
ceeded in keeping the spirit of freedom alive. The call to arms on 24 February
1895 initiated a new war. Although Marti was killed that day at Dos Rios
(Oriente) in an engagement with Spanish forces, the insurrection continued for
the next three years. Pro-liberation feeling was stromng in the U.S., and after
the battleship Maine was blown up in Havana harbor on February 15, 1898 the U.S.
deciared war on Spain (April 25). In the Spanish-American War, Spain was
defeated on land by Cuban and U.5. forces and at sea by the U.S. Navy, and the
war was terminated by the Treaty of Paris, which established Cuban independence.
During the interia period 1899-1902, the U.S. army occupied Cuba and instituted
a program that brought about the eradication of yellow fever.

On February 21, 1901 a constitution was adopted, and in May 1902 Tonks
Estrada Palma toock office as the first president of a nominally free Cuba. But
under ths Flatt Amendment, the U.S. could intervene in Cuban affairs to preserve
internal peiace and freedom. In addition, U.S. companies owned or controlled
about half of Cuba‘'s cultivated land, its utilities and mines, and other naturel
resources. U.S. marines intervened in 1906-09, in 1912, and in 1920.
President Franklin D. Roosevelt abrogated the Platt Amendment 193, but ths
U.S. retained its naval base at Guant Bay.
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Despite its attainment of independence, Cuba remained in a semicolonial and
dependent situations. The economy was based on the production of a limited number
of raw materials. More than half a million people were chronically unemployed.
Various administrations plundered public funds and repressed free democratic
expression.

During World War I, gold reserves had grown, and Cuba enjoyed a period of
prosperity, but declining sugar prices and rising unemployment brought on a
period of hardship and corruption culminating in the presidency and dictatorship
of Gerardo Machado y Morales (1925-33). After a prief revolutionary regime under
President Grau San Martin (1933-34), Fulgencio Batista y Zaldivar, a former army
sergeant, put in office four presidents and deposed three of thern. Finally, hLe
himself was elected president in 1940 and a new constitution was adopted. After
his term expired, Batista continued to maintain a strong position in Cuban poli-
tics. On March 10, 1952, aided by an army clique, he forcibly seized power, and
in 1954, in dishonest elections, he was elected to a four-year presidential term.
Unsupported by the pecple, he used increasingly savage suppressive measures to
keep himself In ~{ficc.

An armed insurrection led by Fidel Castro in the eastern mountains gained
a wide popular following. On January 1, 1959, the Batista regime collapsed, and
Batista and many of his supporters fled the country. Castro's 26th of July
Movement toox cofitro!l of the government and Congress was dissolved. The new
president and members of the revolutionary cabinet undertoock to rule by decree
until they had carried out the basic reforms to which their movement had pledged
ftself at the time of Castro's attack on Fort Moncada (July 26, 1953).

The revolutionary government, through its ministry of recovery of misappro-
priated funds, confiscated property that was dishonestly acquired during the
Batista adainistrations, instituted large-scale land reforms, and sought to solve
Cuba's desperate financial problems by means of a bold revolutionary program.

After June 1960, Cuban-U.S. relations deteriorated at an accelerated rate.
In retaliation for the nationalization of wost U.S.-owmed property in Cuba, and
for forwal insults to the U.S5. government, the U.S. severed diplomatic relations
with Cuba. The high points of tension came when the revolutionary government
nationalized U.S5. oil refinery companies for refusing to process Soviet crude
ofl. In retaliation the U.S. elixinated Cuba's sugar quota. Commumnicts were
sppiinted to high office in Cuba, and trade and general relations with Soviet-
blo¢ countries and Chins flowrished. Castro declared Cuba to be a Socialist
oountry in late 1960, an after-the-fact announcement, and in late 1981 declared
himself to be a Narnist-Leninist and a part of the Socialist world.

All major msans of production, distribution, commumnication, and services
were nationalised. Soviet-styls plamning was introduced in 1962, and Cuba's
trede and other relations turned from West to Fast.

In April 1961, a group of 1,500 Cuban exiles, financed, trained, organized,
apd equipped by the U.S. CIA, invaded Cuba. The brigade was defeated within 72
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hours and the remaining 1,200 men were captured. They were ¢ventually released
after U.5. officials and private sources arranged for a ransom of $50 million
in food and wmedical supplies.

In Oc.ober 1962, U.S. planes photographed Soviet long-range missile instal-
lations in Cuba, and the U.S. blockaded Cuba until the U.S.S5.R. agreed ts with-
draw the missiles.

At the beginning 2f 1970 the basic elements of the Cuban dilemma persisted.
The U.S. remaired hostile to the existence of a Communist regime in the Western
Hemisphere and Cuban authorities would not yield on the basic objectives of their
revolutionary policy. Although Castro gave much evidence of Leing only episodi-
cally subject to Moscow discipline, after the 1968 Soviet invasion of Czechoslo-
vakia he moved closer to the U.S5.S.R. and reduced his commitment to revolution
in Latin America. In 1969 and 1970, Cuba received increased economic and military
aid from the U.S.S.R. and Soviet influence within Cuba expanded. This was accom-
panied by a mounting militarization and regimentation of society, together with
a return to ideological militancy.

B. Educational. Public education in Cuba, {.e., the establishment by law
of public primary and secondary schools, began in 16842. Prior to that time
education had occurred mainly in seminarieg and convents and under the sponsorship
of the Sociedad Economica de Amigos Pacs (Royal Economic Society of Friends
of the Country). The Sociedad E (¢4 correctly assessed the inadequacy of
educational facilities and was able to establish some schools, as well as pave
the way for later government responsibility in the matter.

The education law of 1842 also provided for a central school board and
created school zommittees at the provincial level to certify teachers and super-
vise both public and private schools. The law made school attendance compulsory
for children aged soven to ten if they were not receiving education at home.

The system of education grew, mainly through the opening of more primary
schools in the iatter half of the nineteenth century. The Spanish-American War
of 1895-1098 disrupted all social institutions, including education, but during
the period of American occupation of the island, 1899-1902, public education
began to make great strides. The system was organized under a Commissioner of
Public Instruction who was assisted by superintendents, one from each of the six
provinces of the country. Schooling became compulsory for children between the
ages of six and fourteen, summer normai schools were established, and all teachers
were obliged to attend them.

The centralizing tendency in education continusd, and the position of
Commissioner of Public Instruction becams that of Secretary of Public Instruction
and Fine Arts. In 1940, this position was re-named Minister of Education and
remains so until the present.

In August 1933 the government of General Gerardo Machado was overthrown with
substantial assistance from university and secondary school students, thia
establishing a precedent of student activism in politics in Cuba.
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During the next 25 years the system becams strongly nationalistic and highly
cantralized. Initiative by educators at the local level was not encouraged.
While there was a significant increase in the number and percentage of private
secondary schools, especially those operated by the Catholic Church, public
schools declined in quality. Public secondary schools more than tripled during
this period, but there still were too few in proportion to the number of primary
schools. A score of institutions of higher education, of varying and sometimes
dubious quality, opened in the late 1940's and during the 1950's . On the eve
of the Revolution in 1958-59, the educatiocnal system had been seriously undermined
by political patronage, graft and irresponsible administration.

When the regicas of Fidel Castro came to power, one of the first objectives
was to wipe out illiteracy. The alfabetlizmo (literacy) campaign was launched in
1961, and the rate of {lliteracy was reduced from 23% (1959) to 3.9% in one year.
Schools were nationalized as of May 1961. Three of the universities were re-
opened during 1959 -- Universidad de la Kabana, imiversd de Oniente and
Universidad Central. Universidad Lica de Santo T, di Villanueve
(villanova University) was clossd permanently, and its former campus is now the
site of a teachaer training institute.

The Minister of Ecucation is the chief educational officer, and the organ-
izational unit that administers education is the Central Planning Board, i.e.,
the Junta Central de Pldm'.‘i.ad‘n (JUCEPLAN), via regional departments of
education. During the past ten years curricula at all levels have been revised,
modernized and adapted to revolutionary ideology.

Throughout the past decade great effort has been made to give everyone who
desires it access to education, from elementary through university level. Schools
reflect an emphasis on practical studies -- agriculture, fishing, middle-level
technology, economic planning, engineering, etc. -- and secondary students
increasingly attend gchools that are located in rural areas where they can work,
as well as study and live. The cost of this great expansion is considerabls;
it has been estimated that about one-fift'. of the country's total productive
capacity has been committed to educacion.

There are many prodlems in the system, recognized by the Cuban government
and cbvious to the cbserver. There is a serious shertage of teachers at all
levels, with the possible exception of the universities. Nore school buildings
are needed, and soms existing ones suffer from lack of maintensnce. There {s a
shostage of furniture, school supplies and textbooks. Whils acknowledging the
highes percentage in school of various age Jroups, the government still laments
the high absenteeism, drop-out and repeater rates, Also, while many new programs
have been introduced into the systea, adequate measuremsnt of their effect and
usefuulness has not occurred.

The Cuban educational scene presently is a dynamic one. MNany people of all
ages from many vocational sectars ¢f the populace are involwed in teaching or
learning, or both. New techniques and materials are borrowed from other parts
of the world, Frence and eastern Europe in particular, and adapted to Cuba.
There is an energetic building program. For soms t!e to coms there will be
changes and wmodifications as the Cuban peopls continue to build a new educational

system.
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III EDUCATIONAL SYSTENM -- UNTIL 1959

A. Overview. The analysis of Cuban credentials is different from that of
other countries because of the political situation in Cuba. There is a large
number of Cuban educated peopls in the United States who received their education
before Fidel Castro came to power in 1959. While many of these people have
already entered and perhaps graduated from the U.S. educational system, there
are still others who will apply for entry and who will, therefors, require an
assessment of their education and of whatever credentials are available. Because
the Cuban system of education changed after 1959 and because the nature and
availability of information concerning the post-1959 era is quite different, the
two eras of education -- before 1959 and after -- will be treated separately.

Special mention should be mads of two excellent references on the Cuban
education system before 1959 upon which much of this report relies. The first is
a pamphlet, now out of print, published by the U.S. Department of Health,
Education and Welfare -- 0ffize of Education, Division of Internatiunal Studies
and Services, Washington, 25, D.C. OE-14034-67, November 1962, entitled "Educa-
tional Data: Cuba". The second source is Evaluating Cuban Education by Henry
N. Hardin. Originally published in 1965 at the School of Educatlion, University
of Miami, Coral Gables, Florida, this work has been reprinted &nd may still be
available. It provides a comprehensive report of syllabi at 1ll levels in the
Cuban education system prior to 1959.

B. Pre-pri . Pre-primary education was two years in length, available
to childiren ages ;our to six, and was voluntary, free and co-educational in
public schools.

c. Pr . By law, elementary education was compulsory and free for
children six to fourteen years of age. It consisted of six grades plus a
pre-elesmentary grade for those who had not attended kindergarten or who were not
considered ready to begin elementary school. Provision was made for an additional
two years of primary education, called escuela primania superior (upper primary
school, grades 7 ¢ 8). Students who were aiming towards vocations (elementary
teacher training, accountancy, etc.) routinely completed the two yoars of upper
prinmary school before taking the entrance exams that permitted thea to enter
secondary-lsvel vocational training. Those vho were bound for pre-university
secondary schooling from primary schools likewise entered the edcuela primsraia
superiox, mainly for the purpose of preparing for the secondary school "imgreso”
(entrance) exsws. The length of time spent by these students in upper prisary
school varied, however, from several summer mcuths to one or two years.

D. Secondary Education.

1. Universi %‘ The_two types of pre-university secondary
schools were the m&a 4 enselanza or public school and the coleglo,
or private school. Study in each of these institutions led to the title of

Bachilleaats, which was recognized as the most coumon entrance qualification for
the Cuban universities.




The curriculum in both the colegios and the {nmstitutos wasstandard and
allowed very little room for e¢lective studies. The subjects studied during the
first four years were essentially the same for all students. In the final or
university preparatory year of the curriculum of the Bachillerats the student
chose subjects more oriented toward either the humanities or toward math and
sciences.

The two curricula follow:

5-Year Secondary School Program

4-Year Acadenic Course

Years
I IT T IV
Subjects Hours Per Week
Spanigh---cccocccmmemm e e e e e e e e 5 & 3 3
Mathematic8----vec--ccccammcc e ee s & 3 3
English or rench----cccecccccccccccccccccm e cccecceae s &4 2 --
General geography------==-reececcccccccccrccca-" cemmmmcmn——- < J
Regional geography-------cccccccccccccmaccanaaao mmmem——————— 3 - -
Cuban history and geography---------ccccccccca-- reccccmccee == 4 --
Ancient and medieval history-------c-cceccccaoo.- mmm————- 2 .- e -
Modern #nd :cntemporary history-------c---ce-e---- sosso-eoo- 3 - -
Civics ==~ - mcer e eeae cemmeceee == 3 -
Anatomy, physiology, and hyglene------cccccccccccmcaaaaaaao. 2 .-  --
Physic8--------v-emmmcmccrccrmccmccccm e cc et e e - 3 3
Chemistry-------c-cccccccceme e ccccccccceceees - - 3
General science--------ceicieccccccccacrcccceneccccoccaeccean == - N
Political economy-----c-cceccececcccc e ccccccccceceaae - - 2
Agriculture------e-ccccccecco e ccceccccccereccccccene - -— 2
Psychology--=---ce-c-cccceaccmccecmcccrceccccac e cenean - 2 --
Physical education------cceccccccrcccccccccccncarccccane.a. a3 23 3
Drawing, Music, or Shop----- R 3 3 3 3
TOTAL-----e-=c-cmcecccccmmmcmcncnrcacann- —————-- ----38 3§ 26 26
Pre-University (Bachillerato)
Fifth Year
Letters Hours Sciences Hours
Spanish-———ceeeercomcmcecaaaaoo 5 Advanced mathematics----«-=  §
Frenche-----ccceac-- cemmececne= 5 Advanced physicg-------- e §
History of America------------- 5 Advanced chemistry--------- 5
Sociology--~---e-cc-cocccccaaa- H] Blology----==----- D S
Introduction to philosophy----- 5 TOTAL--~~ccecee= . 20
Logic--=-oeu- -——- 5
TOTAL------- %
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2. Normal Schools. The purpose of the escuela noamal (normal school)
was to prepare people to teach kindergarten plus grades one through eight. The
entrance requirement was the completion of eight years of elementary and upper
elementary school and satisfactory performance on an entrance examination. The
normal school programs were four years in length in urban schools and three years
in length in rural schools and culminated in some form of the magstro noamal
(liberally translated, normal school teacher), often called the 'noamalista' by
Cubans.

Kindergarten teachers attended the Escuelas Nowmales para Maestros de
Jardines de la Infancia (Training Schools for Kindergarten Teachers). Admission

to the u-year program, based on completion of upper elementary schooling and an
entrance examination, led to the title of Maestra Nowmal de Jardin de La
Infancia (Kindergarten Teacher). Students also had to have musical training.

Elementary ,teaghers of physical education attended the Instituto
Nacional de Educacion Fisica (National Institute of Physical Education) which
cffered a 3-year program, based on upper elementary schooling.

Elementary home economics teachers received their education at the
Escuela del Hogar de la Habana (School of Dpmestic Science of Havana). A 3-year
program, admission to which was based on upper elementary schooling and an en-
trance examinaticn, led to the title of Maestra de Economia Domesteca  (Home
Economics Teacher).

3. Commercial Schools. Entrance to the schools of commerce, escuelas
de comercio, was based upon completion of eight years of elementary and upper
elementary school. The programs were from two to four years in length. Titles
given were Comresponsal (Secretary), Comnedon de Aduana (Customhouse Broker),
Tenedor de Libros (Bookkeeper), Perito en Aduana (Customhouse Imspector),
Connedon de Comercio (Commercial Broker), Agente de Venta y Publicidad(Sales and
Advertising Agent), Administrador Comercial (Commercial Administrator) and
Contadox (Accountant). All of the programs were only two or three years in
length, except the last two, which were four. All of the programs were consider-
ed terminal and were designed to prepare people for immediate entry into a job.
None, except the last two (Adminidtrador Comercial and Contador) would represent
in length the equivalent of secondary school completion. The title of Contador
was an acceptable basis for entry into the university program in accounting, but
carc should be taken not to confuse the title of Contador, a secondary schcol
title, with that of Contador Publico (Public Accountant), the title held by a
university graduate.

4. Other Vocational Schools. There were a number of other technical
and vocational achools and schools of fine and plastic arts. Based on the con-
pletion of primary school and, in some cases, upper primary school, they varied
from one to five years in length. Studies included mechanics, construction,
carpentry, ceramics, home economics, journalism, farming, forestry, painting,etc.
The title of Téu (Tochnician) was given in many fields. Designed to be ter-
minal and to prepare for entry into a vocation, these programs were usually not
considered adequate as preparation for entry into university.
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An exception was the title of Agrimensor (Land Surveyor) which was accepted by
the Faculties of Electrical and Civil Engineering at Havana University. Occa-
sionally, wit: proper testing, other diplomas might be accepted for entry into
related fields at university level. Another exception was the title of
Periodista (Journalist). Four years in length, this curriculum did provide
access to Havana University's two-year journalism program in the Institito
Superion de Periodismo (Higher Institute of Journalism).

5. Grading System - Secondary Education. Secondary schools and
Havana University employed the same system of grades.

Cuba Suggested U.S. Equivalents
Sobresaliente (excellent) 90-100 A
Notable (good) 80-89 B
Aprovechado (fair) 70-79 C
Aprobado (passing) 60-69 D
Suspenso or Desaprobado (failure) Below 60 F

E. Post-Secondary Education.

1. Escuela de Cadetes "EL Moaro". This was a military school which
trained for the army. Cubans will compare it with West Point, but it shcul:
be noted that the Bachillerato (pre-university secondary school diploma) .o nct
always required for entrance, and subjects taken in the first year appea: t: be
secondary level only.

2. Acadi&ia Naval "EL Mariel". This was the military school which
trained for the navy. The curriculum included work that appears to be univer-
sity level, particularly certain math, science and naval engineering courses.
There were two similar courses of study, one for navigators and one for engi-
neers.

F. Higher ducation.,

1. Universities. The standard requirement for admission to a univer-
sity in Cuba was the Bachillerato. However, the Faculty of Education accepted
students with the title of Maestro Noamal, the Faculty of Commercial Sciences
accepted holders of the Contador, and the Facuities of Civil and Electrical
Engineering accepted holders of the surveyor's title, Agaimenson.

The most common title (degree) awarded by the universities in Cuba was
the Doctor, usually received after completion of four or five years of study.
This title was used at Havana University and at Villanova Univeraity, and the
title of Licenciado (Licentiate), representing the same amount of education, was
used by the University of Oriente and the Central University at Las Villas.

They are compared with bachelor's degrees in the United States.
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There was virtuai. > pust-griia ¢ -'o2a Lo M- as we know it
in the United States.
a) The Tcjor university wi:-h reference to enro.lment, facilities,

variety of programs and ;re:tige was Universidad de fa Habana {University of
Havana). It was founded in 1728 and was a public university. All who met the
minimum standard of entrance, possessing the Bachillerato or its equivalent,
were permitted to enroll. Typically, curricula for all fields were set, and
almost no elective subjects were permitted. In the period before the 1959
Revolution classes had become quite crowded, and the university was subject to
disruption because of student activism.

The following list gives all of the titles and the corresponding
. umber of years of study required for each program at Havana University. It
can also serve as a guide for the other universities, mentioned below, where
the length of programs in similar curricula was the same.

Havana University Titles and Length of Curricula

Length of Curricula

Spanish Title or Degree U.S. Equivalent In Years
Periodisda Uriversitario Journalist 2
Trabajadorn Social Social Worker #* 2
Comadrona Midwife * 3
Enfermera Nurse ® 3
OpLometrijia Optometrist #* 3
Perito Quimico Azucareno Expert in Sugar Chemistry 3

u’.ccnuado e Derecho

Licentiate in Administrative

Adminis trativo Law 3
LchncLa49 en Derecho Licentiate in Diplomatic and
Dexecho Consular Law 3
xdmu,.\mdn Specialist in Public
Pﬂbl&ca L Administration * 3
Profesional Publicitario Specialist in Advertising * 3
Doctor en Ciencias Natunales Doctor of Natural Sciences 4
Doctor en Farmacia sese ' Doctor of Pharmacy 4
Doctor en Medicina Veterinaria Doctor of Veterinary Medicine 4
4
Doctor en Pgdagogyt Doctor of Education M
Doctorn en Filosofia y Letras Doctor of Philosophy and
4
Profeson de Idiomas *°*** Te::;::er Languages 4
Doctor en Derxecho (oa Doctoa Doctor of Law 5
en Leyes)
Ingeniero Civil . Civil Engineer S
Ingeniero Electricista Electrical Engineer ]
Ingenieno NOMO Agricultural Engineer 5
Ingeniero Quimico Chemical Engineer 5



(continued)

Spanish Title or Degree

rd
Ingenierno Quimico Azucareno
Contador Piblico ****
Docton en Ciencias Fisico-

Matemdticas ’
Docton en Ciencias Fisico-
Quaumicas

V4

Doctonr en Ciencias Quimiras
Doctor en Ciencias Sociales y

Denecho Publigo
Doctor en Cinugea Dental
AMquitecto
Doctor en Ciencias Comerciales
Docton en Medicina

56

Length of Curricula

U.S. Equivalent In Years
Sugar Chemical Engineer 5
Public Accountant 5
Doctor of Physical-
Mathematical Sciences 5
Doctor of Physical-Chemical
Sciences 5

Doctor of Chemical Sciences 5
Doctor of Social Sciences

and Public Law S
Doctor of Dental Surgery 5
Architect 6
Doctor of Business Economics 7#%#%
Doctor of Medicine 7

* Students could be admitted without completicn of secondary studies.
*% Actually only two years in length, but was based on another title,
the 3-year Licencdado.
*%k% Actually only two years in lengih, but was based on the five-year
accounting degree. See '"Special Characteristics,'" item 2.
k%% See "Special Characteristics."

b) The second major university in Cuba was Universidad de Santo
Tomas de Viflaneuva (Villanova University). Founded by Catholic Augustinian
monks in 1940, it was located in Havana. Wealthier families who could afford
the tuition of a private institution and who wanted their children to be
educated in a more disciplined and stable atmosphere sent thenm here.

¢) There were four other universities in Cuba prior to 1959 which
were officially recognized by the government but which did not gain substan-
tially in size or reputation before they were closed in the late 1950's. They
are:
Universidad de Oriente, founded in 1947, in Santiago.
Universidad Central "Marta Abreu" de fas Villas, founded in 1949, in
Santa Clara.
Universidad Ignacio Agramonte, founded in 1953, in Camaguey.
Universidad de Occidente Rafael Morales y Gonzalez, founded in 1954, in
Pinar del Rio.

d) There is another group of schools which is known to have been
founded. However, their existence was 80 brief or the basis of their estab-
lishment 30 insecure that an analysis of quality cannot be made.
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They are:

Universidad de Cienfuegos ,
Universidad Nacionak Jose Marti
Universidad Masorica
Univernsidad Candlen »
Univensidad Tecnologia Nacional

e) Havana Business University. This institution was founded as a
private institution in 1442 as a junior college, reorganized as a "univers%ty"
in 1947. It was modelled on a U.S. plan of operation and offered an Associate
of Arts degree in business and secretarial subjects and the bachelor's in
business subjects. There is no proof that it was ever recognized by the Cuban
government as being authorized to grant degrees as a university.

2. University Grading System. At Havana University and the other
public universities the grading scale was the same as that used in the public
schools. (See Section D, 5 under "Secondary Education") It should be noted
that failures were listed as either 4Uspenso or desaprobado. Suspenso was
given the first time a course was failed, but a student was given an opportunity
to take a make-up exam several months later. If the student did not appear for
that exam or failed it again, the final mark was changed to desaprobado.

The grading system »f the University of Villanova follows the A, B,
C, D and F system used in the United States. Student copies of transcripts

shqg semester and final marks; copies of official transcripts show only final
marks.

IV EDUCATIONAL SYSTEM - AFTER 1959

A. Overview. Improvement of educational opportunities for all persons
became a major objective of the revolutionary government. It was deemed
necessary for the population to be educated in order to develop the skills
necessary to improve the industrial and agricultural output, and to understand
the basic tenets of the Revolution. Therefore, there are a greater number and
a greater variety of schools, more accessible tc more people, than there were
before 1959. The fundamental scheme of the educational system has not changed,
but the content, and often the methods, have.

B. Pre-primary. Pre-primary school for four and five-year olds is available
but optional. The cinculos infantifes (infant circles) function as a combina-

tion of child care centers and kindergartens and will accept very small infants.
Originally they were established for the purpose of caring for children while
their mothers worked, but increasingly there is emphasis on guided activities
for play, language skills, music and art.

C. Primary. Elementary schooling, grades 1 - 6, is both free and compul-
sory. The usual elementary school curriculum prevails with the addition of
instruction in Marxist-Leninist theory, adapted to Cuba.
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Statistically there are significantly more children attending elementary
school now than before 1959, and there are more school buildings and more
teachers. Whereas only 51% of the first-year primary scheol age children
attended school in 1359, the figure for 1972 approached 98%. The pupil-
teacher ratio has drcpped. However, Prime Minister Castro himself admits
alarm at the number of repeaters and over-age students in each grade, especially
in the rural areas. Also, people classified as teachers often have no more
than a tenth-grade education. Although schools are now far better equipped
than before 1959, books and supplies are often in short supply.

Currently there is an especially heavy emphasis on education in rural
areas. The purpose of this is to further the breaking down of the elitism that
disproportionate attention to urban education fostered and to build schocls and
staff them in areas that, before 1959, had been educationally impoverished.
Therefore, development in elementary education in rural areas is getting a
significant amount of attention.

D. Secondary Education.

1. Escuela Secundania Bdsica (Basic Secondary Education), Upon com-
pletion of the general studies in elementary school, students are urged to
continue their education. On the average, approximately only one out of every
six students who has entered elementary school in the last ten years has
managed to enter high school. Only about one out of four students who enter
the basic secondary schools graduate from those institutions.

Basic secondary education of four years (three years in the mid-1960's)
is a combination of academic and practical studies. The student, as a rule,
takes courses in history, Spanish, geography, biology, chemistry, mathematics,
physics, polytechnical instruction, and agricultural-livestock production. The
humanities play a minor role.

During the 1960's students would ifiterrupt their studies for 45 days
and go into the countr, ‘o work in agricultural production at the escuelas al
campo (schools to the countryside). At this time boarding schools are being
built in rural areas at an increasing rate. Called escuclas en el campo
(schools in the countryside), they enable students to live, work and study in
the same environment. The integration of manual lalor and study reflects a
fundamental goal of the Revolution. A target of 300 schools in the countryside
for 1975 has been set, and for 1980, there is a goal of 1,000.

2. Raul Capero Bonifla . It is of interest to note that there is a
special secondary school, Raul Capero Bonilla, whose pupils have been selected
for their high academic performance and where the curriculum is wider and more
advanced. )

3. Technical Schools. In addition to basic secondary education
students may enroll in technical schools during grades 8 -10. Students complet-
ing this program may continue their studies in technological institutes or pre-
university institutes.
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4. Institutos Pre-universitanios (Pre-university Institutes). The
pre-university institutes typically consist of two ye=rs, grades 1l and 12.
Some institutes in the mid-1960's included three years (grades 11 - 13) with
the two year study content distributed over three years in order to offer
military training as well. Subjects studied may include: Spanish, mathematics,
physics, chemistry, general sc1ence, political economy, agriculture, physical
education, biology, and foreign ‘languages.

5. Other Secondary Schools. In addition to the pre-university insti-
tutes there are other forms of education that are considared secondary level,
including: technological institutes (4 years), language institutes (4 years),
technical institutes of economy (4 years), and advanced schools of physical
education (4 years). The technological institutes may lead to entrance intu a
university faculty of agriculture; the language institutes may lead to entrance
to a university faculty of humanities; the technical institutes of economy may
lead to entrance to a university faculty of economy.

The industrial-technological institutes have been established to train
middle-level specialists in fields related to engineering and agriculture.

6. Training Schools for Elementary Teachers. The training schools for
elementary teachers are five years in length and follow the sixth grade. The
first three years are spent in the classroom in the study of pedagogical
subjects. fThe last two years combine 3tudy and practice teechinz. Graduates
of the elementary teacher training schools do not qualify for unlver51ty entrance.
None¢ would be considered university level.

7. Grading System - Secondary Education. The current grading system
is on a scala from L - 100. Qualifications within the scale are not known.

E. Worker-Tarmer Education (Adult Education). The government has establish-
ed a sizeable program of education at various levels of the system for workers
and farmers. Instruction is offered in farms, factories, offices and night
schools. The special programs of elementary schooling are three years in length,
followed by a one-year (apparently) secondary course, which is then followed
by a four-year university preparatory course given by the universities. Grad-
uates may continue their education in vocational schools or may enter special
sections of the universities' Faculties of Science, Agriculture, Technology,
or Institutes of Education.

Many of the teachers in worker-farmer educaticn are not themselves profes-
sionals but are young ceorle who have little education and a great deal of
interest, enthusiasm and revolutionary spirit.

The guvernment's interest in improving the education of farmers and workers
is indicated by its willingness to adjust work schedules to fit school hours.
Interest of ‘the participants is great, as enrollment is high in this program.




60’

F. Higher Education. There are three universities in Cuba now:
Universidad de Za Habana, Universidad de Oniente and Universidad Central de
Las Villas. Their combined total enrollment is about 27,000 students.

Admission standards have been set, and students must have the proper pres:
university education, must pass entrance examinations and must undergo a per-
sonal interview. They also iust exhibit the proper revolutionary attitudes
Mest students have all of their expenses paid by the government and receive
a small stipend as well.

Enrollment in engineering, natural and agricultural sclences has jumped
from 24% to 43.2% of the total enrollment in the three universities. There
2re now medical faculties at all three universities and Cuba claims to have
1,000 physicians more in the country now then before the Revolution.

Universities follow the policy of "universalization", under which students
de practical work related to their specialities, not only for the educational
value of the work, but also with a view to enabling them to contribute skilled
manpower to economic production and social change.

At the university level, there is a shortage of qualified teachers.
Advanced students are often employed to teach lower-level students. The value
of this practice to serve as a means of attracting more people to be teachers
is perhaps as great as that of filling what would otherwise be vacant positions.

1. Universidad de La Habana. (University of Havana). Havana is the
largest and still the most prestigious of the universities. Its faculties
include: Humanities, Science, Technology, Medicine, Agriculture and Fishing
Science, the Institute of Economics, the Institute of Education for Training
Secondary School Tzachers, and the raculty for Workers and Peasants. In 1967
the Faculty of Pharmacy and Chemistry was added with a five-year program in
pharmaceutical technology, biochemistry and microbiology. There has been a
substantial drop in humanities enrollment and the law faculty no longer exists.
In 1959, 15.15% of the university enrollment was in these areas. In 1967, 2.9%
of the students were in the humanities.

2. Univensidad Centrnal de Las Villas. This university, located in
Santa Clara, has approximately 4,000 students enrolled in the faculties of
Humanities, Science, Technology, Agro-Science, Medical Science, Economics and
the Pedagogical Institute.

3. University Grading System. A new grading scale was implemented in
the early 1960's and may still be in effect:

Cukta U.S. Equivalents
90 - 100 Sobrzsaliente
80 - 82  Aprovechado
70 - 79 Aprobado ,
Below 70 Desaprobado .

mMOwW>»
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V SPECIAL CHARACTERISTICS AND QUALITY FACTORS

People who were being educated in Cuba at the time of the 1958-1959 Revolution
would now, in 1973, be 33 years old, at the youngest. At the least, their
Cuban education would be 15 years old. Thus, in the consideration of applicants
for entry into the U.S. system at the freshman, transfer or graduate level,
greater concern should be shown toward their experiences (work, academic, or
quasi-academic, etc.) since they left the Cuban educational system. Also, more
concern should be given tc their present objectives than for the quality and
nature of educational work done 15 - 20 years ago or more.

A. Secondary Education. In the 1950's public education in Cuba had deter-
iorated substantially becsuse of bureaucratic apathy, graft, political patron-
ags, etc. This was one of the main reasons that private secondary schools
(colegios ) had become so numerous and, as well, so popular, even among people
who could not afford to pay tuition. While mediating factors of time and
experience may now be more important than quality of educational performance
15 - 20 years old, it should be recognized that, as a rule, graduates of the
colegios received considerably stronger educational preparation thas did
graduates of most public secondary schools.

B. Higher Education.

1. The title of Contadoa P&b&w (Public Accountant}, given by Havana
University, was based on a curriculum spread over five years. It was all that
was necessary in Cuba to practice as a public accountant, and Cubans now in the
United States will say that they were "C.P.A.'s" (the U.S. Certified Public
Accountant) in Cuba. An examination of hours spent in class, however, reveals
a significantly smaller nusber than those spent in most of the other five and
four-ysar curricula. Furtherwmore, alncst no subjects outside gsnevral buinou
subjects and accounting were required. The title, then, of Contadoa Piblico
does not seem to be comparable to the U.S. degree of Bachelor of Business
Administration in Accounting in either length or content.

2. The title of Doctor en Ciencias Comerciales (literally, Doctor in
Commercial Sciences) was two years in length, based upon and following the
five-year Contador Publico program mentioned above i{n item cne. About haif
of the work was comprised of subjects in general education, and the remainder
were electives drawn from subjects im business,law and education. The Doctox
en Ciencias Comerciales, then, would not be considered a post-graduate dagree
in the U.S.; rather, the two titm combined probably would be oqmd with
the bachelor's in the U.S.

3. The title of Doctor en Faumacia (Doctor in Pharwacy) was four years
in length and represented all the training necessary to prepare for practice as
a pharmacist. However, its length is shorter and its contént abbreviated when
compared with the bachelor's degree in pharmacy in the United States.
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%. Some of the universities offered programs in the Inglish or French
language, ususlly four years long, leading to the titie of either ProfesoX or
Licenciado. Their purpose was to prepare language teachers. The curricula
consisted entirely of language courses and pedagogical subjects, and graduates
usually have strong fluency in the language studied. Because of the highly
specialized nature of the programs, nowever, they do not represent in breadth
or length the kind of material norwmally covered in a U.S. baccalaureate program
with language as the major.

Up entil about 1953 Havana University offered a special summer program
to train teachers to teach English. The program covered four summers and led
to the title of Paofeson de La Lengua Inglesa (Professor of the English
Language), but it should not be confused with the longer programs deacribed
above that took place during the regular academic year or equated with the U.S.
bachelor's degree in English.

C. English Proficiency. People who were educated in Cuba prior to 1959
may now have been in the U.S. for one to twelve years. However, because a
person may have been in the U.S. for a considerable length of time does not
indicate automatically that he has sufficient command of written and spoken
English to follow an academic program in a U.S. college or university. Many
have acquired considerable fluency, but many others, particularly if they have
resained in a Spanish-speaking milieu, may require additional training in some
or all aspects of English as a second language. The university or college
should apply its usual rules of testing English proficiency and of consequent
placement.

VI REQUIRED ACADEMIC CREDENTIALS

A. Actual Academic Records. Since 1961 peopls leaving Cuba have not been
peraitted to carry their educational documents with them, nor will the Cuban
government allow such documents to be mailed abroad by schools and universities.
Thus, the U.S. admissions officer is presented with a variety of credentials to
consider. Since applicants are not always aware of which credentials are con-
sidered the most reliable and useful by admissions officers, the following
guidelines are suggested:

1. Ask first for original documents, even though the applicant may
have to carry in his university diploma that is preserved under four square feet
of glass. Original transcripts and university grade slips, though provided by
the applicant, are considered fairly reliabls. They should be inspected for
authenticity.

2. If the spplicant cannot provide originals, photocopies are the next
best ¢ [dence. Photocoples are available sometimes when originals are not.
Large diplomas would be counspicious by their absence from the wall of a person's
home or conspicious {if packed in the luggage of a person leaving Cuba for Spain
or Nexico. They wmay be photographed and reduced in sisze. Other documsnts are
photocopied because they are sent by various insecure mesans to friends or
relatives outside the United States and then on to the United States.
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Sometimes they do not reach their destination, and Cubans are undarstandably
reluctant to risk sending original documents by this method. While some Cubans
still are obtaining some of their documents from Cuba, it would be unwise to
ask an applicant to risk danger to a relative or acquaintance in Cuba by
insisting that he secure specific credentials. Photocopies should be closely
inspected to ascertain, if possible, that they are exact duplicates and that

no alterations have been wmade.

3. If the applicant has only a high school diploma, or copy, but does.
not have the high school transcript, and he has ro evidence of university study,
it is likely the U.S. university could consf{der him for entrance at the freshmen
level, consistent with policy regarding admission of adults where practices of
placement testing, counseling, part-time study, special status, etc. are usual
considerations. The applicant might be asked to reconstruct his secondary
school program requesting, perhaps, assistance from a forwer teacher or
colleague in Cuba.

4. Grade slips from Havana University and student coples of Villanova
University transcripts have the same uzefulnsss as similar American documents.
It is suggested that the applicant arrange the grade slips in chronological
order and also construct a 1list of subjects taken and grades received as well
as he can recall them, noting vhere grade slips are missing.

S. Transfer of credit, from either original or copies of original
transcripts or grade slips, should be considered, consistent with advice given
under "Recommendations" near the end of this section an Cuba.

6. If the applicant has only a university diploma or copy of one, but
has no transcripts, it would be difficult to determine admissibility to a
graduate prograa that is dependent upon the undergraduate field without addition-
al testing, taking of undergraduate courses, etc. However, it is likely that
the applicant could be considered for admission as a special student until he
was able to prove the validity of his degree or readiness for graoduate study.
The applicant should make a chronological list of his university subjects to
assist the admissions officer and his academic advisor.

7. A married wowan, vhose maiden name appears on Cuban documents,
should be asked to present evidence of the name change (e.g. marriage certifi-
cate).

8. If original documents are presented, it is wise either to ask the
applicant to accompany them with identical photocopies which the admissious
officer can keep or to make copies an the spot. It {s inadvisabie to assume
responsibility for these original documents. Furthermore, it is unwise to
request tiat original documents be sent through the mail to an aémissions
office; it is preferable to deal only with photocopies until the applicant
personally can present originals for verification of copies.

<
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9. The following statement was supplied by the Registrar of Villanova
University in Pennsylvania regarding Cuban records on file there:

"Incomplete files of microfilm records for the years
1947-1957 frou Universidad de Santo Tomés de Villanueva
are permanently on file at Villanova University in
Pennsylvania. Although both Universities were under
the jurisdiction of the Order of St. Augustine, they
were not affiliated. For this reason, records reproduced
cannot be certified by Villanova University as official.
If a student wishes a copy of such a record, he should
write directiy to the Registrar, Villanova University,
villanova, Pennsylvania 19085, giving his dates of
attendance and expediente (certificate) number."

B. Credentials other than Academic Documents. Because of the widespread
inability to secure acceptable documents, various kinds of affidavits and
transcripts have come into use. These should be regarded with extreme caution
because they may be inaccurate, incomplete, misleading or even fraudulent. For
example, many Cubans before leaving Cuba and knowing they cannot carry their
papers with them on a Freedom Flight, will take them to a translator or notary
public listed with the Swiss Embassy. The translator or notary will translate
and/or transcribe the documents (usually grade slips) word for word; he does
not photocopy them. The seal of the Swiss Embassy may then be affixed to the
transcriptions. While these documents may be accurate and complete, there is
no way to verify these possibilities, nor has an officer of the Swiss Embassy
sought to establish this verification.

There are &lso in the United States, mostly in Miam{, several organizations
or {ndividuals who will write testimonies adbout the secondary gchool or univer-
sity attendance of a Cuban. These organizations or individuals may go to con-
siderable trouble tc assure the accuracy and integrity of their statements.
Nevertheless, they are only statements, not actuul documents. Also, as time
passes, it may be difficult for members of the organizations or other individuals
to recall clearly and completely what happened in the educational life of
another indlvidual. Therefore, it i{s unwise to attach the value of a transcript
or diploms to such affidavits. .

C. General. With justification, there is sympathy for political refugees
from all countries who left their native lands without being able to take vital
documents. Careful effort should be exercised by admission officers to assist
such applicants within the frasswork of sound educational philosophy. Therefore,
when documentation seems scant or non-existent, it is wise always to probe
further to ascertain if any other helpful materials might be obtained. For
exanple, an applicant may have supplied only an affidavit regarding university
attendance because he thought the admissions officer would not be able to read
his original transcript in Spnlsh. Or, vhen it appears that no documents are
available, the applicant might have such meager evidence as a university iden-
tification card, which wiuld at least indicate admission to the Cuban university,
vhich, in the absence of secondary school records, would imply greduation from
a pre-university institute, thereby establishing a basis for at least freshman
admission.
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VII PLACEMENT RECOMMENDATIONS -- BEFORE 1959

A. TFreshman Level.

1. Secondary school graduates who will have received the diploma of
8achillerato may be considered for admission without advanced standing.

2. Commercial school graduates who have received the title of Contadoa
(Accountant) may be considered for admission without advanced standing.

3. Secondary school graduates who have received the title of
Agrimensor (Land Surveyor) may be considered for admission without advanced
standing.

4. Normal school graduates who have received the title of Maestro
Noamal (Normal School Teacher) may be considered for admission without advanced
standing.

B. Transfer Admission.

l. Because it would be impractical to provide guidelines, each univer-
sity should apply its own qualitative and quantitative standards in considering
transfer students for admission.

2. University level work should be considered for transfer credit on
§ vear-for-year basis. Generally, credit granted should not exceed that amount
which can be earned in the same perivd of time i{n the receiving institution.

3. The Licenciado which required only threa years of stlidy may be
recognizid for advanced standing credit but not for graduate adniuion.

C. Graduate Admission. Degrees and title (e.g. Doctor en Pcdagogu.,
Doctor en Filosofia y Letras, Ingeniero Civil, etc.) of fowr or more years in
length generally may be considered comparables to a U.S. bachelor's degree.
There are some exceptions, however, which have been explained in the section,
"Special Characteristics and Quality Factors". Admissions officers should
carefully axamine the program completed on a course basis. (See ilso, the
section under "Educational System, Higher Education™ for a listing of represen-
tative degrees and required years of atudy for Havana University.)

VIII RECOMMENDATIONS ~- AFTER 1959

For freshsan, transfer and graduate admission, pre-1959 recommendations
generally apply. In addition, students should be requested to submit in
chronological order a list of their academic and non-school educational
experiences.
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IX GLOSSARY
t

AgLimenson - land-surveyor

Alfabetizmo - literacy; an "alfabetizmo" (i.e., literacy) campaign was
conducted in 1961

Aprobado - "passing'™, lowest passing grade in system before 1959, commonly
called D; after 1959 also lowest passing grade, but probably same as C

Aprovechado - "fair'; next-to-lowest passing grade in system before 1959,

commonly..called C; after 1959, also next-to-lowest passing grade, but
probably same as B

Asignatura - course, subject
Bachiller - title given a person at completion of academic secondary school

Bachillerato - Name of the degree (or title) that represents completion of
university preparatory secondary school curriculum

Brigadista - high school or university student "alphabetizer" who quit school
to participate in training of illiterates in 19€1

Bueno - "good"; second highest grade before 1959, commonly called B
Ca&é‘éu&t‘n - qualification, grade

Cannera - career, often msaning general progras or major field pursued in a
university

~
Circulos Infantiles - pre-primary schoole for infants through the age of five
Colegio - private, academic secondary school; used until about 1960
Contador - nooodu)y school graduation diploma title, mesaning "accountant®

Contadoa Pt:buco = "public accountant,"” university title (i{.e. degree) for
studies in accounting

Desaprobado - "failed'; grade given as a final mark with no further opportunity
for repeating an exam failed or missed

Elcu.da &l campo - "school to the countryside;" secondary school students move
into the country for 4S days during school year to work, study and play
games and sports
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Escuela en el campo - "school in the countryside;" secondary school established
in rural area providing work and study for students

Escuela normal - teacher training school
Escuela primania- primary school (grades 1 - 6)
Escuela primrnia superior- upper primary school (grades 7 - 8)

Escuela secundaria blsica- grades 7, 8, and 9; apparently existed only in
mid-1960's

Ingenienro- "engineer;" university title awarded for studies in engineering
Ingreso - entrance; often refers to entrance exams for some level of schooling

Instituto de sequnda oue:mu- public academic secondary school (used until
about q960)

Instituto pre-universitario~ academic higher secondary school
Licenciado- "licentiate;" infrequently used in Cuba; usually represented three-
year university degree beyond secondary school at Havana University;

represented usually the four-yeazr degree at the Central and Oriente
Universities

Maestro nowmal- '"mormal school teacher;" title given at completion of secondary
lavel teacher training

"Normalista' - term commonly used by Cubans to indicate attainment of title of
No ufuuao noamal y y

Nota- grade :r 'u'nrk; C).'lbans often refer to their university grade slips as
their " notas

/
Pedagogia- science of education
Pendlodista- journalist

Peardlto- "expert;" e title often used to denote completion of technical school
training

Sobacsaliente- excellent; highest passing mark
Suspenso- falled (but the opportunity prevails to sit for make-up exam later)

T{miu‘ technician; title often given at completion of technical secondary
school training

’
Titulo- title; usually refers to university degree or secondary school diploma
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XI SAMPLE CREDENTIALS
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REPUBLICA DE CUBA

MINISTERIO DE EDUCACION 70

INSTITUTO DE SEGUNDA ENSERANTA DE LA HABANA

Profesor y Secretario del

Dr. a}l HILDA SOCORRO MiZNDEZ CONSUEGRA
Instituto de Segunda Ensefianza de la Habana.

CERTIFIC O :—Que enel Archivo de esta Secretaria 3 mi cargo obra el Expediente
No. 7627 Leg. Pe142  comespondiente a ALBERTO ESmlmummer

en el que consta que aprobd las siguientes asignaturas con las califica-
ciones que a continuacién se relacionan:

1080

Aprovechado
Eupafa, Prionee Curmc -+ ... APEObado
z }Matemiticas, PrimerCurso............ Aprovechado «
3 Inglés, Primer Curso. .. .............. Sobresaliente =
N Geografia General ............c.oouet Notable SN
o Historla A.a...",'m ............. Notable PxLACI0 SEJLSTICA T
TR Educacién Fisica, Primer Curso........ Notable o
) ._.a..'s Rspatiol, Segundo Curso.............. Aprobado ! s )
R Lol Mateméticas, Segundo Curso.......... :::::{: . Ak W B
3 B e e Qe aprobade e el
< Dl fa ‘ Historia Moderns y Contemporines Aprobade Ry P X
& N Anatoeais, Fisiologia o Higiene. ... Aprobade ¥ i
o [eaidissng- Educaciéa Fisice, Segundo Curso ...... Aprobado 0 S
- Espaficl, Tocoer Curso..........c..... Notabie a4
9 P Matemiticas, Torcer Curso............ : P?::d“‘“ St
y ‘ “" cm” 20 0600 = 0t st et ° . .
m o Cubl. .o v Sobresaliente
Historia de Cub ......oovvevnreen.n. Sobresaliente
iy Lo 30 7 :ohru:ll‘.:::to
5% Primer Curso ......covevnio.d prove
if Pototogia ey Oame ! Sobresaliente
Educacién Fisics, Torcer Cuno . ....... Notable
Y Espafiol, Cuarto CUIS0. . v oeeeernnnn Sobresaliente
o l(nhnl'iku. Cuarto Curso Notable
............ Anrov do
7} Fision, Segundo Cursor. . ....oovvennt. A g:VQch.ch:do
e Naturiaa 1111111101 Notable
Economis Politics .. ... ceeees v....,.Sobresaliente
: Agricultura . ............ cereeronaned Aprevechado
> Educacién Fisice, Cusrto Curso. ... ... Notable
ﬁ Amplisciée de Matemitions. . ........! Sobresaliente
= ke Ampliscién de Fisicn ...............J Sobresaliente
g =7 Ampliacién do Quimica .............! Sobresaliente
e {3 BioJogia. . <. rvscrerenenrnennn.... MotablE
ol 145 FramOBE . ..o v ornenee e aneins Aprobade
Historla do Ambrica.............. ... Sobresaliente
.......... teiiereerr.... Bobresaliente
wocién losofia. .. ........ Natabl
Ereclin & la Pl Sobres! 1iente

se lc expidi el Titulo d¢ Bachiller en LEIRAS Y CIENCIAS, con fecha 30 de nov,

regiatrade en este Centro al £0i.77 No,.22801;y wa el MNinisterio de E. al £01.233

Ng.78147.-Y, & solicitud del interesalo se expide la presente, on La Habana a %o- 8 dia

del mes de sept. - )0. BNO.: -

Preof. Rgfl.(‘ i

mil novecientes sesenta.*ARU D LA CEFORMA AGRARIA ¢ = = =

Holetardocsiie Goprrtin,
" SECRETAKIA,

y de 1la Noz.

: $250. on sellos del timbre.

Zons Fisral de Oriente de la Heband Cii7oan.
Carta & Pago No,

?

e

1. Public secondary school transcript (before change in 19¢0-61).
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COLEGIO DE BELEN

LA HABANA

Certiticado de Estudios

FELIFE ARROYD, S

afa

. —I;EIKTAIIB OFL COLEGID DE SELEN

CERTIPICO: que el Sr

ba estudiado en este Colegio, incorporado a: Instituto ds

Marianao, Ias asignaturas que a continuacién se expresan, habiendo obtenido lay siguientes calificaciones:

CALIFY. BALITY
PRIMER ARO BADION CUARTO ARO SADVON
CURSO 1956-1952...... .. CURSO-_.. . XROOCIOOXXXIERCE,
Relghn .. ...ovi. tenrnerenitnns covaaen. 96 Religida .....c.oviveniieniiirtentoctocenns.
Espatol (Ter. Curso) .v.ovvveneirainnnsansnss .93 Espaiol (#i0. Curso) ........cccveveiiinenenes e o]
Matematicas (ler. Corso) ....evovvreiiennnn. 92 Matemsticas (#tc. Curve) ..........c...un.n.. e e e
Ingles (ler. Cursd) ....ovvivnneie cnnnianncns -.-93 Pisika (2do. Curso) ....c.cvvvnvinrenicnnnens
Geogratia General .........coieviriinnnnnnnns O S I o T N —_—
Historla Antigua ¥y Medla .... .-vooiniinesen, 94 Ciencias Naturales  ......ovecvveiiesenennnaes PN
Economis Polltica .......covevvivtencccnrnane U
SEGLINDO ARO Agricultura  ....oiiiiiiiiiiee i sae ) . .
curso 1957-1958.
Relightn  ....... ..ooioiinnnnnraiineravavees 100
Espedol (240. Curso) .......cee cerreenennnn .-.94 .
Matembticas (2d0. curso) .....ccccvveinnnonnn .96 . :
loglés (2de. Cured) ......ovvvivnniaiieannens =90 ] Religiba  ...eieiieiiiiiiiiiiiiiiiaiereracas - ]
Geogralis Reglomal .............ci0en covens .93 _. Ampliacids de Materbticas ......c.ovvveenss.. P
Historia Moderaa y Contempordees ........... 96, Ampliacion de Pisica «..oceevrvnerriennnnnnen
Anstomia, Puielogis ¢ Higlese .............. ...9% . Ampliacion de Quimica .....o.uvevreeensoenn.s ———
Blologl® ..oeitcieecroniioroesccnsinnoreconas —— ——
TERCFER ANO
amw ns"l’w . miieee rm e Qum m ‘m”,
REBGIO® o oeoveeninnninanne ce s e eeen 92 . I
BapaSiol (3er. Curad) ....c.cve.n cureeetenn 96 .| cumso EEL L
(Ser. Caurso) ...o.oovvvvnnnnn. .95 REUGIBA ... vevverriianenesoniraconnnnnns —
Ingén (3er. Curse) ......o.cocovtmunennnnn. 94 Fspaftol ooviiiiieeeiiiiicenciiieieennnenee] o
Geografia de Cobe .................cc0u0e 95 Prancds  .....i.iiiiiiiiiieneniiiiinnenenses] . ——————
Mistoris de Cuhs «eovvneen veinennneennieins . ) Historla de AMEriCs o.oevvennnnireiennnnnnns -]
[ o 9 B T 1 Y e e e e
Pisks (lor. Cureo) oooveeennineiininoiieirans —~-93 .. Introduccién » la Filosofta .....o.ovevenn.... U
Baoologia ..ottt 96 L PP B _—

Y para que conste donde coavenga al interesado, y @ su (astancia, libro Ia presente cectificacisa de
srden y con ¢} Vio. Rno. del Rector del Colegio.
de 1960

Y

2. Privats secondary sciool tranacript, showing only 3 ye(.28
of study (before changs in 1960-61).
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REPUBLICA DE CUBA
MINISTERIO DE EDUCACION

Justituto de Seguuda Fnsefianza
de

Marianao

&n victud de que
ha cursads y aprobade Ios estudios gue eapacitan para recibic o corcesponbiente grado semdésnica.

Zn uso de las facultades propins de nursicos curgos, p con of bisto buens del Ministro de Tducasiom,
expedimos y firmaniws este )
Titulo

de
Bachiller en Letras
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3. Secoandary schoo? diploma (old syztem).
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" ESCUELA DE CIENCIAS COMERCIALES / 5
urso Académico do 195/ a 193/ 9 Ensefianza // Lcttd  Expodionte_ZZ.

A

CEDULA DE NOTIFICACION DE NOTA

El alumno Sr.
De.......ordinario de la asignatura de FINANZAS la ca-

1a obtenido en el exa
ificacidn de e WM

—— T TR AT

Y en cumplimiento de lo dispuesto €n los Estatutos de esta Universidad, y para

aotificar al alumno el resuliado de este examen fingl 1dG resente en La
, 2 6 EXE 1930 .
Habana, a de el9._.

REE O
No 58762 T,y pne

UNIVERSIDAD DE LA HABANA

ESCU."." DE CIENCIAS COMERCIALES
Curso Académico de 19593.. a 195/ .Bnloima“.(;?{‘w—e’ ExpodiontoI_..{l-):]i{

CEDULX DE NOTIFICACION DE NOTA

El alumno St

ha obtenido en el examen ordinario de la asignatura de ESTADISTICA
COMERCIAL 1a calificacién de .26 2 AN ¢ M

__Y en camplimiento de lo dispuesto en los Estatutos de esta Universidad, y para
notificar al alumno el resultado de este examen final, expido la presente en La

Habana, a7 ;71!2 P o S de 195.49..
- 2
/
N? 37867 REEMBOLSADO s

J 2 MAY 1360 T e 6 Tl

Q :
EMC 4. Grade slips from Havana University (old system).
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aid e c\ CEDULA DE NOTIFICACION
7 m :" V‘-\
' SRR Curso 19.6% 19..
W3 TF Facultad e, L“-N‘:U‘S ALDICAS,
": -Escuela de . !.b"'O\h\'l' OI‘OGL\
" Carrerade.. ... JNTOMATPLEOLY . .

§_\\“ Departamento de. . .. .. .CTENCTAS. FISIQLOGICAS

Revisados los promedios del alumno

en la asignatura de. . .. .BIUQUIMICA X .. ..
ha obtenido la calificacién general de:

COTEJADO POR:

- = con=—=puntos
Santiago de Cuba, 25 .de.. Junio . . . de19 65,
/!,’1{/1 / /,[ﬂ/

Director’del Departamento 0 Profesor do-la /Asignatura.
de l2 Escuela ' '

UNIVERSIDAD DE ORIENTE
CEDULA DE NOTIFICACION

Curso 19.6% 19.66.

Tcg}i“uéultad de.. ..RJENCIAS. HEDICAS.. .

-~ Escuela de.. .. . .BSTOMATOLOCIA .
Carrera de.. . PSIO\IATOLUGIA .
Departamento de. ..Clencias Mqrfolocicas
Revisados los promedios del alumno

C. en la asignatura de. . ..Anatomia II .. .. ...
- E\ ha obtenido la calificacién general de:

= —_— . o
i%:\ g,h;m—‘—_mﬁmm
03 Z Santiago ée Cuba,. 9. .de. DLc iﬁmbl"z . }de 19F5
UD‘\ //"/C \

D‘rcctox del Departamento (¢}

de li Escuela

§. Grace slips from Oriente’ Un’: ~nity (new system).
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ha crngerds:
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-

Deraclios pagades SQS

ertificos que

ha cursado cn esta Universidad las siguicntes asignaturas. como aspitantc

a lostitulo s

19892

N\ &y J sl
S)/: g%u'—@%ué/u/ds d/a

Secrebasio C'Jcm:m[ de lu Uniceuidad de la FHabana

de Dogtor en Filosoffa y Letras y Doctor en Pedagogf:

CURSOS

ASIGNATULLS

CALIFICACIONES

1Tt a3t 3

i 19‘&9:50

2333

>>Historia dg la Lite<tura Zspafola

.~-Psicologia
>Grandtica Higtéuica de la Langua

Historid ANLigUR,-ee--mem=emeccramsmemcmcea
Historia de Andricliw---vceccccecccocenoa- -
Geografin Gerargl,=--- ‘ec-ecceses i eeemeee-
Lenmua y Literatura Griccas priner curso.--
Higiene £scolar.eces-ce-ccemccecccncanncecne
Dibujo Matural peivor urcde=-esccccecccc-e--
Lengua y Literatur. I. vinas prinor curso.--
Geozrafya Genargl,.- -~ -~==c--cecccesecmacc=e"

1947-48. -B1030gla cmmmmmmmwmm o cncccmcemmcemcm— e

Antropolozia Generalee-evemeccccmcnconannue
Socioclogia Gerargl ,=esceceocwens B
His%oria de lcs Literatwras lodernas Extran
Jeras pricer CursQees--cccccemcccececaar oo
Lenzua y Literatura Griogas segurdo curso.-
Filoloziz Clfsica ,emmmmeamocncrcantacactean
Soctolozia Pedagdflclemmmmcomccccacecmcocna
Hiscoria didievilyereocccconeccacancccacee=
Intrcduceidn a la ®cucecidn,emmmcrecaccvece

[4)

1943-49,«h15%0ria d6 la Filoscf it ,ceocrocccnncccnaa-
”

1946~47.-Psicolozia Geraral,--=--- “ceememececcececnea= Sobresalienteg

Sobresaliente
Sobresalicnte
Sobresalionte-
Suspincoe=--=
Azcovochodo--
Noicblgemenua
Aprotadoe=~-~
Anrovechadoe-~
Aprobado=wcwe
Sobresalicerte-
Sobresalicate
Sobresaliento
Scbresaliente
Lprobadoeee=a
Sobresaliente’
Aprovechado--
Aproveci: . Cow=-
Hotablee=w---
Aprovechado--

Historia ce las Literaturas Modemas Extranjcies----- c——-
ras SeSuUnco CUrsdem=—==~ccomr-ee rmmeecee—- Sobresal iente

Modelads cen cu idatodologice=-=--v= ve——maae
Linglifcticaemmmcecccncnccannccancee cmv———- -
Historia del ArtQew=~--ceccecccccconcaccaa-
Lengua y Literatura “atincs sczundo curso--
Lengua y Literatura Gricgas tcrcor cure.--
Lenzua y Literctura Latincs teorcer curso.--

lNotabloerene-
Sobresaliento
Sobrocaliente
Notabloewamea
Sobresaliente
Sobresalicnto

Mediciones Mcatzlos(Es adistica e Inteligen—--ceem-- -

T ErEN OO Pe G one =

cla) semcececmmvcccaccena
Historia de le Pedazozicee=scvcweccccceccan-
Historia Mogderna prirdr curcoee=ececncac=e-
ecegbl Caemmmmsonnn R ———-
Egpafiola.-
Historia de Cubg,eecveccccccaccan me—m—— -——
Historia do la Literatura It2licna.eee=e---
Historia de la Litorctura Cubla.e-ece-cwea

“Hiateria de la Litersture Hispano Americana

Estitica,~=mcecccccnnccceccccsncnnccccnnnne

Metodologia Pedcgézica (M/G/)e~ecoceconmanasn
Historia Contcaporeled.-e--v-cecceocameanae

1951-52.-tlediciones Meatales(Aprendizajo y Constric-

ests ¢ "mTesevecssmaonn Teoorcoos cocos

cién de
Eigiene Mental ~ecoccccea=an - - -
Psicologia del ‘i"’dolascento(ﬂebeologta).----
Historia de la fadagozfu(cuba)~cococcccaaa
Psicologfa de Anorm2lAg, re-eesccccccncnuocce
Teoria el Pl&n dB. ES‘U&OS.---v-----------
Did4ctica de las Escuelas Secundarias(prin~
ciplos) s=mmmccae .-

- - - - o

Aprovichado--
Sobreszlicnto
Scbresaliento
Notablgeewea-
Noteblomvecew
Sobrescliente
lotableeewcem
Aprovaechado-=~
llotablee=c-we
Sobroszliento
Aprovechado=-
Sobrasaliento

Sobresel ients
Notable=woow-
Notablgewewe=
Aprovechado--
Aprobadowee-=

ToCe®e Pw e ee

Notable~===-

- ® T e e W e o ® BT W™ e W e W MW W e e %

6. Transcript from Havana University showing two titles sarned simultanecusly over

peri

2 years (old system).
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1952-53.-0rganizac16nty Adninistracién de Escuelas,------- Sobresaliente
" Netocdologfa Yedagbiica segundo curso(iiétcdos Espe--ececcccaaaaa
cizleg ,-~====u= Lt L L e e L L L L L LT Aprobado~===-=

" Técnica de la Inspzsccién Eccolar primaria ¥y secune-—eeoeeocao e
Qaria, —cmmccmme s mcemmmm—m e e——m—————————————— Not oblommmmmn

" Construccion de Plzioc de ®studiose=--cccecmce-aao Notablo=- ===

" Filosoffa de la #ducccidne~~mveeraceccccccccaaaax Sobresaliente

" Educacidn Conporadl.~=-=ceececccccrmrcccccnccacc caa Notzble------

" Didactica de las Escuelas Secundarias(Ciencias)me---=c-----ow--

- - - 410 CUre) e=m=weeccncccc e c e rmcecaa— ———em—ec—eao Sobresalicente
" Didéctica de las Escuelcs Secundarias{letras)me-=- --cccemccca--
dio CUrSOe=cececcccccacaax e reme e cecccc e e Aprovecinado--

" Edvzacidn de Anorcal egg=—=—emmcecaccccccanccna- -= Aprovechado~-

u Orientzcibn frofesionzl y Geaeraloem=e- c——emmmeae Aprobado----~-

« = =ASIMIS®O CERTIFICO: quo en cl curso acadinico de mi)l novecientos cin
cuenta y dos a mil novecicatos. cincuenta y tros._la menclonada alumna rea-
1lizé sz(:"c‘_;f‘;.ctoziamente las pofcticcs correspondientes a Metodolozia Peda-
'1'6{;1C€ :oE. ¢ =™ = = == - - e ®e ® e ® @ e * @ @ T w® @ e @ ® " e e e = -
= < ~TAMBIEN CERTIFICO: quz con fccin dieciocho de gbril de mil novecien-
tos cincuenta y seis la mencior2cc 2lunic realizé los ejercicios de grado

L o)

cono aspirente al titulo de Roctor ¢n Filosof iz-y Letras en los cuales ob-

tuvo 12 califf cacidn de Sobrcslicite, . esidiéndocgle el correspondiente-
tftulo el dfa veintinueve .dec ziyo.Cdl plopio afio, quodando anotago al 1o
lio ouce,ndzsro.-descientos.ocaezis del 2iuro correspondientee~ - « - - -
- - -5DEMAS CERTIFICO:.cuc con Sechwr veizntlocho de julio-de mil novecien=-
tos clacumata y sel sPreeli:S..los e Jereicios ¢e grodd como aspirante 2l -
vitulo dg Dector.ea fedazoszi: en ics. ewnles obiitvo la calificacidén de Sg
brocaliorse, expldiéndosole ©L corcerondiente titulo el dia diecisicte
de azosto do miI AovecIicatod. Clncooiea Y odis;qicdamdo-anotado al folio
setena .y cvatro, ndmero uil treccicntos ochoniz y nueve del libro co--
rrespondicnie,= = 2. = = = = = = ¢ = = 2 = a2 - ==& e s == o= --
- « =Y a solicitud d> mrte.interesada,. expico la presente certificacidn
de orden del scior Rector.y eutorizada con su Vigto Bueno y el sello ofi”
cial .de :a Universidad,. en.la Hobara, @ losdoce dias del ues de febrero
de.nil. novecientc3 sesertde= = ~ v @ = = =f= g fio == @= o = eo -~ =

v-;oo Bno. ‘.\ a \ "
oA lr |
Dr. Clemente Inclén y Cogta

Rector.

6, continued.
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DOMINICA!/ REPUBLIC

II BACKGROUND

A. General. Between Cuba and Puerto Rico lfes the island of Hisp-niola.
The western third of the island is occupied by Haiti, and the eastern two thirds,
a territory approximately twice the size of Vermont, is occupied by the
Dominjcan Republic.

Hispanivla is crossed from southeast to northwest by four mountain ranges
producing a rugged topography and reaching a maximum height at PIco Duarte of
approximately 10,300 feet, the highest point in the West Indies. The tropical
climate of the island is moderated by trade winds and ocean currents; average
temperatures range betwaen 72 and 83 degrees F.

A densely populated country, the Dominican Republic reached a total of four
million inhabitants in 1970 and the rate of population growth, 3.5% per year,
was among <he highest in the world. It is a youthful population, with 44%.6%
of its inhabitants under 15 years of age (1960). Santo Domingo, on the island's
sovr*th coast, is the cap. al city and has a population of approximately 671,100,
Santiago, located in the fertile Cibao valley to the north, is the country's
second largest city. Estimates of racial makeup vary, but most authorities
agree that 60% - 70% of the people are mulatto, with blacks and whites making
up the rest. There are no indigenous groups remaining. The language of the
country is Spanish, and the predominant religion is Roman Catholicism.

The economy of the Dominican Republic is a developing c¢ne, devoted mostly
to agriculture and agriculture-related activitiss. These account for over 50%
of the country's foreign earnings, and the principal products exported are
sugar, coffee, cacao, bauxite and meat, The monetary unit is the peso which is
valued at par with the dollar.

The island of Hispaniola was discovered by Columbus on his first voyage to
the new world. Due to the island's strategic position, the history of the
Dominican Republic has been characterized by the repeated involvement of foreign
powers. Spain controlled the entire island until 1697 when it ceded the western
portion to France. The eighteenth century saw the development of a sugar, cattle
and coffee economy and an increased importation of African slaves as well as
new European immigratica. Weakened by wars at home, however, Spain ceded the
eastern gsection of the island to France in 1795.

France was unable to exercise control over Hispaniola, and a slave revolt
which began in Haiti ended in the occupation of the entire island ly black
armies in 1805. With assistance from the English fleet the black Haitians were
driven out in 1809, and Dominican unification with Spain was accomplished.
Independence from Spdin was declared in 1821 but lasted only nine weeks when
Haitian troops under Boyer invaded the country.
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Although the Haitians were expelled in i844 under the leadership of Juan
Pablo Duarte, the country was ill prepared for the indspeindence it achieved.
In the second half of the nineteenth ce:’ury the Dominican Republic experienced
threats of furthur Faltian invasions. Irom 1861 t 1865 there was a br ..f re-
unification with Spain. 1In 1865 independence was restcred, and the Dominican
Republic suffered a series of repressive dictatorships, culminating in 1904 with
the takeover by the United States of the customshouse of the republic in order
to disburse Dominican revenues to Liropean creditors.

With cival war imminent in 1916, the United States Marines occupied the
country until 1924, at which time a freely elected Dominican government took
office. Horacio Vasquez was elected president until 1930 when Rafael L.

Trujillo rose to power. Trujillo's dictatorship was one of absolute and brutal
personal control over the life of the country and its citizens. He was assassin-
ated in 1961, and in 1962 the Dominican Republic %<3 its first free elections

in 38 years, choosing Juan Bosch, a writer and inivellectual, as president.

Bosch held power only until September 1963, however, when he was overthrown
by a military coup d'€tat. In 1965 civil war broke out between the p~o-Bosch
and the anti-Bosch factions, and the United States intervened, landing a total
of 20,000 troops. They were later incorporated into an Organization of American
States Peace Force. Resentment of this intervention i§ still expressed by many
Dominicans. Naow elections were held in 1966 and Joaquin Balaguer was elected
to presidency. He was re-elected in 1970.

Under its present constitution the Dominican Republic is a representative
democracy with power divided among the executive, legislative and judicial
branches.

Particular note should be made of the Dominican Republic's special histori-
cal relationship with the United States. The relationship dates back to at
least the 1860's when the United States considered adopting the Dominican
Republic as a protectorate. It encompasczes the receivership of 1904, the
1916-24 occupation by the Marines, the 196% intervention, plus considerable and
continuing U.S. economic investments. It is alco shown in a sizable Dominican
community along the eastern coast of the United .States. especially in New York,
and in the sharing of a number of major league baseb~ll players, among them
Juan Marichal, Ricq Carty and the Alou brothers.

B. Educational. In the colonial days of the sixteenth century Dominican
educaticn was under the control and direction of the Roman Catholic Church.
In 1538 the first university in the New World was opened, the Royal and Pontifi-
cal University of St. Thomas Aquinas, later to become the Autonomous University
of Santo Domingo. Juring the 16th, 17th and 18th centuries, education reflected
the pol. ..cal vicissitudes of the country, as Spain, France and Haiti alternately
dominated the island. Public education began to evolve slowly after indepet.dence
in 1844. However, illiteracy remained high, as the government displayed little
interest in assuming educational responsibilities. In 1857 practically the cnly
schools in the entire country were either at the elementary level or were private.
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"In 1884 the Puerto Rican educator, Eugenio Maria de Hostus, prompted
noticeable educational reform. Newer, more scientific educational methods
were employed, and a law was enacted that charged the municipalities with
providing primary educat'on and the national govermment with assuming the
responsibility of defraying the costs ¢ f secondary instruction. A system of
six years of elementary schooling followed by two years of intermediate school,
concluded by four years of secondary school was established. It has been
followed with some modifications to the presant time.

In 1895 the General Law of Public Instruction divided the control of the
country's educational system between a higher educational council and local
committees. Elementary and teacher training schools were under local governing
bodies, and secondary schools and the one 'igher educational institution, the
Professional Institute, were the respons.bility of the higher council. The
Professional Institute, founded in 1882, cccupied the buildii.gs and facilities
of the old Royal and Pontifical Unxvexe;t) -f St. Thomas Aquinas. In 1914 it
was given the name of Universidad Auténoma Je Santo Domingo (Autonomous Univer-
sity of Santo Domingo).

From 1900 - 1960 there was little substantive change in education with
respect both to modernization or expansicn. Illiteracy was estimated to be as
high as 50 or 60 percent. Huwever, in the last ten years considerably more
attention has been given to education at all levels. In the past decade two
more unxver31t1es (Lot private) and a junier coll.ege have opened. In 1872 the
Instituto T”cnOZCQ&CO de Santo Domingo open:d as a privately funded and operated
post-gra .2t . lustitutior.. A thorougagoing reform to diversify secondary educa-
tion begw. n 1970, and nuw ‘here is considerable emphasis on teacher training
and retraining.

The chief officer of education in the Dominican Republic is the Secretary
of the State of Education, Fine Arts and Religion; this individual exercises
control over- elementary, secondary and technical/vocational education, but not
over higher education. Currently about 19% of the national budget is spent on
education, representing about a three-fold increase in the past ten years.

III [EDUCATIONAL SYSTEM TODAY

A. Overview. Education in the Dominican Republic is compulsory for children
ages 7 - 14, althou h in 1972 only 17.5% of the elementary schools offered the
full six years ot primary education. The school year normally runs from October
to June, except in certain areas where the czlendar is adjusted to the - ricul-
tural seascn.

Enrollment figures for the student population in 1970 showed 86.5% enrolled
in primary education (a considerable portion of this in first grade), 11.4% in
secondary and 2% in higher education.
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There are private schools at all educational levels and although free of
strict government cortrol, they are expected to follow the programs of study
specified by th: Secretary of Education for the primary and secondary levels.
Private schools that are grant-aided by the government are referred to as semi-
official schools and experience the same government control as public institutions.

in post-primary education students enrolled in private institutions accounted
for approximately 25% - 30% of the total national enrollments in 1968-69.

E. Pre-primary. Public pre-primary education is provided for by law but
has n¢t been implemented to any significant degree.

C. Primary. Primary education consists of grades one through six. Avail-
ability and quality of primary education in rural areas is somewhat restricted.

D. Secondary Education.

1. University Preparatory. The secondary system of education is
currently undergoing a major revision. Both the cld system, which is pre-dominant,
and the new system are being used throughout the country.

In the secondary education system there are both public and private
schools. The {{ceos are usually public, and the colegiob are usually private
and operated by the Roman Catholic Church. In the material that follows, infor-
mation about f{ceos refers generally to the secondary level of educaticn, both
public and private.

Under the old system that still prevails there is the £iceo intermedio
(intermcdiate school), encompassing grades seven and eight. Entrance to the
Liceo intenmedio is based upon successful completion of the sixth year of
primary school work and final examinations, for which the Primary School
Certificate is awarded.

In the &i{ceo intermedio there is a review of courses studied in primary
school and also the introduction of new courses. Upon successful completion
of the Liceo intewmedio the student receives the Certificado de Sufiencia en Los
Estudios Intermedios (Intermediate School Certificate) which enables him to
qualify for admission to the four-year pre-university curriculur of the Liceo
secundanrio (secondary school) or to secondary level vocational schools that
specialize in agriculture, industry, commerce or arts and crafts. Training in
these vocational schools varies from one to four or five years.

In the &iceo srcundanio general academic subjects .re taken for the fir-t
three years, including Spanish, mathematics, history, physical and natural
science and English. In the fourth and final y2ar there Is a choice of special-
ization for the C.chillen en Cienc&ab Y Lefnas (Bachelor in Sciences and Letters),
FLlaAoﬂta (Philoscphy), Matemdticas (Mathematics), or Ciencias Naturales
(Natural Sciences). Students who graduate from the Liceo secundario may qualify
for admission to any one of the three universities or other institutions of
higher learning.
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In 1967-68 a new and more unified system of intermediate and secondary
education was authorized. Gradually being phased in, the new system is divided
into two cycles: four years of 1ntermed1ate educatlon (rather than two as in
the old system), called the cicko comin (common cxség) followed by two years
in the ciclo superion (higher cycle). e

During the four yrars of the ciclo comﬁh (grades 7 - 10) all students take
the same compulsory academic subjects: Spanish, mathematics, social studies,
natural sciences and Engiish. Additionally, they select other studies in
industrial arts, home ecbnomics, mechanics, agriculture, etc.

In the ciclo superion (grades 11 and 12) there are si. programs of study.
The tradit.onal academic curriculum of ciencias y Letras (sciences and letters)
prepdres a student for entrance into a university. The other programs are in
industrial, commercial, home economics, agricultural and elementary school
teacher education and are designed to prepare a student for immediate entry
into a vocation. However, they alio provide access, if the student dy51res,
to the universities of the Dominican Republic, in their respective fields.

Students who satisfactorily complete studies of the ciclo superion in
sciences and letters receive the title of Bachiller en Ciencias y letras.
Those who have satisfactorily completed the requirements of studies of the
ciclo supenion in the 1ndustr1a1, commercial, and agricultural areas will
receive the title of Bachillen Tecitico,and those in the elementary school
teacher training program will receive the title of Maestro Primarnioc.

\

2. Normal Schools. Since 1966-67 the escuela noumal (normal school)
has trained people to teach only at ths elementary level. Prior to that time
the normal school trained both elementary and secondary teachers. Under the new
system normal school training is two years in length, entered after completion
of the ciclo comun (tenth grade). This training actually is one form of the
ciclo supenion (described above), but the instruction probably for some time
will remain at the existent normal school sites, where facilities already have
been developed, rather than be incorporated into the physical plants of second-
ary :chools.

There are five normal schools in different geographic locations, with
another one planned in the future. About 40% of the students live at the
schovls, and their expenses are borme by the government. Selection of students:
is made on a competitive basis.

The curriculum for the escuela normal is fixed, with everyone taking
the same subjects: Spanish, mathematics, civics, science and professional
education. Students who have satisfactorily completed the requirements for
becoming primary school teachers receive the title of Maesitro Primario.

Before the new system began being implemented in 1966-67, normal school
training for elementary scliool teachers was three years in length (grades 10, il
and 12). The title given was either Maestro Noawmal Primanio or Maesino Noamat
de Primena Ensenanza.



Students earning the normal school title for elementary tegphing may
qualify for admission to the program of the Licencigtura en Educacion at the
universities.

\

Normal schools formerly trained teachers for secondary school teaching,

as well as elementary. See the section on post-secondary education.

3. Technical and Vocational Schools. There are about twelve technicall
and vocational schools considered to be at the secondary level in the Dominican
Republic, offering studies in agriculture, mechanics, carpentry, home economics,
commercial skills, etc. The basis of admisscion varies, some permitting entrance
after the sixth grade and others after eighth, ninth, or tenth. Length of pro-
grams ranges from one to four years. However, the schools are now being adapted
to reflect the new secondary education reform program, and eventually the ciclo
comun will be the basis for entrance into the technical-vocational programs
which will then be the ediclo superion.

The title presently given by these schocls is Perito (Expert). This
title will gradually becone the Bachilfer Téenico as the reform system becomes
more completely implemented. In the past several years, as introduction of the
reform has been made, the title of Perito has been equated in certain programs
in certain schools with the Bachi{ffer. Students who desire to furnish proof
that their titles are comparable to the Bachiflfer must secure a certificate
from the Secretary of Education of the Dominican Republic that indicates the
comparability. With such comparability established, they,then have access *:
certain kinds of employment or to a university.

\

One of the technical schools, Instituto Politéenico Loyola (IPL) has
a five-year program, grades 8 - 13. It also gives the title of Peiito, but it
is considered superior to that of other schools where the title is based on cne
year less of study. One of the Dominican universities, Uni{versidad Nacional
Pedro Henniquez Uneta, through experience and by careful analysis of IPL's
curriculum, awards credit selectively for work done in the thirteemth year.
IPL will continue to call its title awarded after the thirteenth year Perito
even after the reform is complete.

4. Grading System - Secondary Education. According to by-laws per -
taining to secondary and normal education, teachers of official secondary schools
must hold several partial examinations in order to facilitate judging their
students' progress and development throughout the year. Grading is based cn
performance (enthusiasm, interest, etc.) and krowledge gained. Partial exzms
are limited to no more than three per school term.

The grading scale for seconi~!; schools is as follows:

Dominicsn Republic Scale Suggested U.S. Equivalents
90 - 100 A
80 - 89 B
70 - 79 c
60 - 69 D
Less than 60 F




87

Students with an overall average of 80% or more will be exempt from
the .final examination in a subject provided the following conditions apply:
1) the conduct grade is above 60%; 2) the attendance grade is above 75%; and
3) the last partial exam grade is above 60%. '

If a student complies with the'above requirements, his final grade will
read Liberado on his academic transcript. If any of the three above requirements
are not met, a student will not receive a mark of Liberado but will have the
right to sit for the final examinations in the appropriate subjects which are A
held in July, providing the following conditions are met: 1) the overall average
for performance and knowledge gained must be from 60 - 79%; 2) the conduct grade.
can be no less than 60%; and 3) attendance must be no less than 75%. If any one
of these conditions is not met, the student cannot sit for exams in those subjects
in July but must take them in September. (See also section on "Special Charac-
teristics".)

The grading scale for normal schools is as follows:

Dominican Republic Scale Suggested U.S. Equivalents

N WEO;
DO w»

or F%

* If a student receives a grade of 2 in either Spanish or mathematics,
he must repeat the course. If he receives a grade of 2 in other subjects but
has an overall average of 4, he does not have to repeat the course.

E. Post-Secondary Education

: ’ -

1. Escuela Nacional de Enfermeria.  The Escuela Nacional de Enfermeria
(National School of Nursing) is located in Santo Domingo. The Bachifler is
required for entrance. A three-year program is offered leading to the title of
Enfermena, and students may continue their studies at the Cathglic University in
the Dominican Republic for the title of Licenciade en Enfermeria.

2. Secondary Teacher Training Schools (old system). The normal schools
now train elementary school teachers only. Formerly, up until about 1966-67,
they trained secondary as well as elementary school teachers. At that time,
training for secondary teachers was shifted to the universities. However, before
the change in 1966-67, entrance into the normal school for secondary school
teacher training did require the Bachifler and was three years in length. It
was pot a degree-level program. The title issued was Maestrno Nommal de Segunda
Ensenanza (Normal Teacher for Secondary Education).

F. Higher Education. There are three universities in the Dominican Republic,
one junior college that is developing into a four-year institution with the
authority to grant degrees, and one. quite new post-graduate institution. Pro-
grams leading to degrees (called titles in the Dominican Republic) vary in
length from four and five to six years usually, with some requiring seven.
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The universities and the other institution of higher education also offer a
variety of shorter programs mostly in technical or vocational fields.

1. Universities.

, .

, a) Universdidad Autonoma de Santo Domingo (called UASD, or the
Autonoma; in English it is called the Autonomous University of Santo Domingo).
JASD is the oldest university in the Dominican Republic, founded in 1538. With
an enrollment of approximately 18,000 full-time and part-time students, UASD is
a public institution and is supposed to receive 5% of the nation's educational
budget each year. Students pay fees according ito their families' incomes,
ranging from RD $15 - $50 a semester. All students who present evidence of
having received the Bachiller or its equivalent are permitted to enroll. The
average number of credits taken each semester is about 20.

» Competition for a position on the faculty is keen because it is
considered prestigious to be a university professor in the Dominican Republic.
After an apprenticeship of two years, the teacher must serve an additional five
before life tenure can be granted. It is characteristic of professors at UASD,
as well as at other universities, to hold another job in their field in addition
to their university responsibilities. UASD professors are paid more than are
those at the other university in Santo Domingo, Universidad Nacional Pedro

Hewriquez Unena.

All students who enter UASD begin their studies in the C(Colegdo
Universitanio, or "CU", as it is commonly called. The subjects are of the
general education type and are taken for the purpose of giving students a broadly
based foundation for the remainder of their studies as well as to remedy any
deficiences which might have bzen left by their secondary school preparation.

UASD is the most politically active of the institutions of higher
education. Disruptions occur because of student demonstrations of both a minor
and a major nature, sometimes resulting in the extension of the school year to
compensate for lost time.

See also the section called "University Degrees" (Titles).

' /
b) Univernsidad Catolica Madre y Maestra (UCMM). Founded in 1962 as
a private institution, the Catholic University has approximately 2,200 students.
It is located in Santiago, the second largest city of the Dominican Republic.
Deliberate efforts have been made by UCMM not to duplicate programs that are
offered at the other two universities. It has a modern campus, and new buildings
are still under construction. A new library was opened in 1972. It is not a
wealthy school but receives financial support through international donors such
as The Agency for International Development (AID), the Ford Foundation and
UNESCO. It also receives RD $120,000 a year from the Dominican government. 1t
has a stable administration and is not troubled by disruptions due to student
or faculty dissatisfaction. '
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The faculty and administration are young. More than 70% have the
master's degree and many have been sent abroad to earn their advanced degrees
or to undertake additional study. Salaries range from RD $450 per month for
a new professor with only a title of Licenciado to RD $800 a month for a full
professor with a PhD and experience. Sabbatical leaves are provided for after
seven years of tenure; the institution is so young, however, that no one has
yet exercised this option.

The minimum standard of entrance is some form of the Bachiffer.
Admission is selective, based on secondary schogl grades, and for the first time,
in the fall of 1972, the Puueba de Aptitud Acadimica (the Spanish version of the
Scholastic Aptitude Test) was used. Student fees are RD $300 a year.

Although UCMM has the smallest enrollment of the three universities,
it yields the highest percentage of graduates each year. Many facets of its
operation are similar to those found in U.S. universities, such as transcript
forms, academic calendar, student services and ertracurricular activities. A
program of general education is compulsory in the first year of study.

See also the section called "University Degrees” (Titles).

¢) Universidad Nacionzl Pedro Hewriquez Unena (UNPHU). This univer-
sity was founded in Santo Domingo on April 21, 1966, as a private, non-govern-
mental and non-sectarian university. It was authorized by law in June of that
year as being a university with all of the rights and privileges thereof. Ap-
proximately 6,000 full-time and part-time students are enrolled.

It is sponsored by the Fundacion Unibersitario Dominicana, Inc.
(FUD), a private, non-profit organization composed of Dominican citizens belong-
ing to the industrial, commercial and professional sectors of the country. FUD
takes responsibility for the financial and general policy of the University.
Like UCMM, it receives RD $120,000 a year from the national government. AID
has also provided assistance in setting up several departments, including Chem-
istry, Biology, Pharmacy, Education and Social Sciences.

The student population has increased at a rate of almost 1,000 full
and part-time students a year. There are two campuses, the older one, housed
in a former hospital, and a newer one, where construction is still taking place.
Most students attend both, different classes being located at each. Student
fees vary, depending on the faculty in which the person is enrolled, beginning
with a low of RD 535 a semester.

The minimum standard of entrance is some form of the Bachillexr.
Admission is selective, based on secondary school grades, and for the first
time, in the fall of 1972 the Prueba de Aptitud Académica (PAA) was used.
General education courses, required of all students, are distributed over the
first two or three years of study. Major and minor field subjects are begun
in the second year.
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Many of the faculty have zone abroad to obtain advanced degrees in
their fields. A large percentage of its original faculty came from the
Autonomous University, reacting against what they considered to be politically
oriented and disruptive elements. Faculty are paid by the hour -- RD $10 per
hour, as compared with RD $1% at UASD. '

See also the section called "University Degrees" (Titles).

2. Other Institutions of Higher Education.

a) Instituto de Estudios Superiones (IES). This institute was found-
ed in 1863 as a private junior college with the help of Bryant College in
Providence, Rhode Islard. Financial support has come from a private foundation
of business people, Aceidn Pro Educacidn y Cultuna (APEC), AID, and the Ford
Foundation. 1In 1972 its enrollment was 616. This does not include a large
English-@s-a-Second-Language Program.

The original purpose of IES was to train people for middla-level
occupations :in business. It was opened in the fall of 1965 with a preparatory
course and started university-level classes in February of 1966, requiring some
form of the Bachillfer for entrance. IES now grants four-year (six years if in
night school) degrees in business administration, accounting and secretarial
sciences. The four-year degree awarded is the L{cenciado in the respective field.
In addition to the four-year programs, there are two-year programs in business
administration, hotel and restaurant administration, hospital administration and
in various forms of secretarial studies which lead to the title of Administrador
in the respective field. Administradon replaced the title of Teecnico, which is
no longer being used. Students finishing the two-year business or secretarial
programs may continue in the related four-year programs with no loss of credit.
UASD and UNPHU recognize credits when students transfer to their degree-granting
programs.

Unlike the universities, IES receives no government funds; it is
supported through private donations and stuacent fees. ' The cost of full time
attendance at IES is RD $60 a month, almost double the cost of UCMM and three
times the cost of attending UNPHU.

There are 57 on the faculty. All except those teaching secretarial
subjects hold the L{cenciado or its equivalent. There are about 5,000 books in
the library.

Many students hold part-time or full-time jobs in addition to attend-
ing IES. If they take classes at night, most attend four hours a night, five
nights a week, and the length of the program is extended by one or two years.

b) Instituto TecnolEéLco de Santo Domingo . This institution has
approximataly 20 students and is in its first year (1972-73) of operation. It
is privately funded by contributions from philanthropic individuals and business
firms and is privately operated.
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It is post-graduate only, and the degree that will be awarded is the master's.
Only part-time studies are offered now. The standard of admission is a

Licenciado or engineering title. Programs presently available are industrial
management, industrial engineering and economics. Courses in advanced statistics,
economics and mathematics are offered as preparation for those students who are
interested in post-graduate studies outside the Dominican Republic.

3. University Degrees (Titles). First degrees given by the universi-
ties are Licenciado (Licenciate), Ingencero (Engineer), Anquctecto (Architect),

Medico Veterinarnio (Doctor of Veterinary Medicine), and Technilogo Médico
(Medical Technologlst) Programs leading to these degrees. are commgply four

or five years in length. These degrees (e.g. Licenciado en Educacion, Licenciado

en Matematica, Licenciado en Derecho, Ingenieno Civil, etc.) are comparable to
baccalaureate degrees in the same fleldb in the Unlted States.

Other degrges are the Doctor en Medicina (Doctor in Medicine) and the
Docton en Odontologia (Doctor in Dentistry), and programs are five to seven years
in length. The Doctor en Derecho (Doctor in Law) is a post-graduate degree
which takes one year to earn, and is bated on the Licenciado en Denrecho.

All of the universities give titles of shorter duration than those
mentioned above. The Profedorado (Professor), given only by the Autonomous
University, represents two years of secondary school teacher training. Many
of the courses taken are the same as those in the L{cenciatuta in education;
some, however, especiall;, professional education cpurses, are different.

At. taree universities offer two and occa31onally threo—year programs
in the sci:nces and engineering leading to a title such as Tacn«‘o in the
epec1alty. lany of the courses are the same as those which lead to the five
or six-year titie of Ingenieno.

The Autonomous University offers the title of Agrimensor (Surveyor),

a three and one-half year program in the Department of Civil Engineering. It
is not considered degree level. Some of the courses are the same as those in
the civil engineering degree program; others, however, would be considered only
professional courses.

4
The Profeson en Educacion Especial (Professcr of Special Education)
prograu offered at UNPHU.is two years in duration. It comprises, substantially,
the first two years of the Licenelatuna in education.

4. University and Higher Education Grading Systems

- . l (4 o .
a) Uncvernsdidad Autonoma de Santo Domingo : The grading scale is
from 1-10C. The lowedt passing mark is /0. The grades are clearly stated on
transcripts. '

b) Universidad Catolica Madre y Maesira: All grades are clearly
noted on transcripts.




92

A= 4,00
B = 3.00
Cc=2,00
D =1.00
F=0

Other explanations of symbols are:
F (N) Suspendido por excesivas ausencias (suspended for excessive
absences)
1 Incompleto (incomplete)
r'd
R Se netino  (withdrew without penalt ')
R (F) Retinado con nota desfavctuble (withdrew failing)
, ’ . .

F (X) No presento examen §inal (did not take final exam)
S Satisfactorio (satisfactory)
F (S) No Satisfactorio (unsatisfactory)

» * , [ ’
¢) Universidad Nacional Pedro Hemriquez Urena: The grading scale

will be given on the transcript. Note that the minimum passing mark has

changed from 65 to 70 as of 1971-72. This system is now being used on the
freshman and sophomore levels and will eventually replace the old system.

0ld System New System

A =4 or 91 - 100 A = 91 - 100 Sobresaliente (excellent)
B=3o0r8l-90 B = 81 - 90 Muy Bueno (very good)
C=2o0r 71 - 80 C = 75 - 80 Bueno (good)

D=1or 65~ 70 D = 70 - 74 Sugiciente (adequate)
F=0o0r 0~ 65 F = 0 - 69 Reprobado (failed)

FA = Suspenso por ausenciad (suspended for excessive absences)

I = Incompleto (incomplete)

d) Instituto de Estudios Superiones:s The grading scale is clearly
given on each transcript. —— :

4 or 90 - 100 Excelente (excellent)
3 or 80 - 89 Bueno (good)

2 or 70 - 79 Regular (average)

1 or 60 - 69 Suficiente (sufficient)
0 or 0 - 59 Reprobado (failing)

TOO W>
[ I B ]
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IV SPECIAL CHARACTERISTICS AND QUALITY FACTORS

Dominican schools are subject to unscheduled suspension of classes due to
political or social unrest. This may lead to gaps in a student's record or
to an occasional inability to supply up-to-date transcripts. Also, both
secondary and university records will often show what would be an unusually
heavy course load by U.S. standards. Please note comments made in the
placement recommendations which deal with this problem at the transfer level.

A. Secondary Education.

1. Scme lack of standardization of the format for grade reports,
especially at the secondary level, will be observed. For example, some records
will show final grades obtained but not exam dates. Thus, there is no way of
knowing if a student received the final mark by a first, second or even third
attempt.

2. The reform of the secondary level pattern mentioned earlier is a
gradual one. It is expected that U.S. institutions will continue to receive
credentials reflecting the traditional four-year Bachillerato program for
grades 9, 10, 11 and 12, as well as the newer credentials which reflect the
reform.

3. The reform calls for gpadual replacement of the secondary title of
Perito by the title of Bachilfer Tecnico. Until this reform is completed, the
Secretary of Education will recognize the equ1valency of some Perits titles to
the degree of Bachiflet and will so certify in wrltlng on a special certificate.
This recognition of the Perifo by the Secretary insures its recognition by
Dominican universities. The Instituto Pofitecnico Loyola mentioned previously,
offers a somewhat distinctive Perito, however, which is granted upon completion
of the 13th year of schooling.

4. Some private secondary schools, whose orientation is almost
exclus1vely toward unlver31ty preparation, will not implement the new cicko
comin - ciclo superion sequence but will grant the new Bachillen en Ciencias y
Letris. Older academic records and some cugrent ones may still refer to the
Bachillen in more specific fields such as Fisdica y Ciencias Naturales.

S. Under the new system, secondary school is now considered to be six
years in length, rather than four. Therefore, the last year ugder the new
system will be called "sexto cunso" (sixth course) or "sexto ano" (sixth year),
rather than "quarto cuwrso" (fourth course). These notations will appear on the
transcript.

6. Dominican students have access to and are using &n .increasing
numbers the Prueba de Aptitud Académica (PAA} of the College Entrance Examina-
tion Board. Although the test is similar in construction to the SAT, scores
on the two tests are not equivalent. Because the PAA is administered for the
sole purpose of determining admission to the Dominican institution and on the
basis of special arrangements with the Educational Testing Service and the
College Entrance Examination Board, scores are not available for reporting to
U.S. colleges and universities.
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7. The quality of education at all levels varies in the Dominican
Republic according to school and locale. At the secondary level the private
colegios (sometimes called £{ceos) are considered more prestigious than theinr
public counterparts, £{ceos. The c0fegios are generally more university-
preparatory in their orientation, do not suffer as many disruvptions due to
political unrest, pay higher salaries to their teachers and may have better
financial resources for libraries, labs and other facilities. In addition,
they may offer a few advanced enrichment courses in mathematlcs, logic, engineer-
ing drawing, etc. They are called cwisos de superacion estudiantil (courses of
expanded study) and are taken on a voluntary basis.

B. University Education. As noted, all first-year students at the Autono-
mous Unlver51ty are automatically enrolled in the Coleg&o Univensitarnio (CU).
This year is seen by many as a "selectlng—out" experience, since a significant
percentage of those entering CU fail to gain admission to the various faculties
of the University. In evaluating advanced credit for CU, it should be kept in
“mind that, although it is an integral part of the UASD curriculum, some academic
work may be high school level. This observation should also be extended to
other first-year general education courses in the other institutions of higher
education in the Dominican Republic.

V REQUIRED ACADEMIC CREDENTIALS

A. TFreshman Level.

1. Secondary school record accompanied by a certified English translation,
if desired, sent directly by the school to the U.S. institution. If
the transcript does not state clearly the Bachillér was obtained, an
official copy of this title should be provided d;rectly by the Sec—
retary of Education. Normal school transcripts’are not sent directly
from the school, although the school maintains copies. The student
must ask that a copy of his transcript be sent from the Secretary of
Education to the institution requesting the record.

» 2. Scores from the Test of English as a Foreign Language {TOEFL)
3. Evidence of sufficient financial resources
4, Letters of recommendation
5. Results of a recent health examination

B. Transfer Level. f

1. Secondary school records (see V., A., 1. above)

[ ]

2. A.record of all post-secondary work accompanied by a certified ,
English translation, if desired, sent directly by the school to the
U.S. institution
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3.

Syllabus of coursesj; upon request, the dean of a faculty or chairman

of a department will provide a list of courses required in the curriculum and
probably a syllabus.

L,

5.

6.

7.

Scores from the Test of English as a Foreign Language
Evidence of sufficient financial resources
Letters of recommendaticn

Results of a recent health examination

C; Graduate Level.

1.

University record accompanied by a certified English translation,
if desired, sent directly by the university to the U.S. institution

Syllabus of courses; upon request, the dean of a faculty or chairman
of a department will provide a list of courses required in a curricu-
lum and probably a syllabus.

Scores from the Test of English as a Foreign Language

Evidence of sufficient financial resources

Letters of recommendation

A detailed statement of proposed plan of study in the U.S. N

Results of a recent health examination

VI PLACEMENT RECOMMENDATIONS

A. Freshman Level.

1.

Students who have received the title of Bachifler en Ciencias Yy Letras

(Bachelor in Sciences and Letters), the Bachiller en Matemdticas (Bachelor in
Mathematics), Bachiller en CLencLaA Natunales (Bachelor in Natural Sciences),
or Bachiller en Letras (Bachelor in Letters) may be considered for adm1831on
at the freshman level with no advanced standing.

2,

' d
Students who have received the title of BachifLer Tecnico (Technical

Bachelor's) and the Maestno Primaniio (Elementary Teacher) may be considered for
admission at the freshman level with no advanced standing. It should be noted,
however, that even though the student does have access to university admission
in the Dominican Republic in his specialized field, admission officers in the
U.S. may wish to restrict admission to a specific major or require the student
to make up deficiencies should he wish to enter a field other than his previous
specialization. :
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B. Freshman Level with Advanced Standing. Students who have obtained the
title of Peifo (Expert) from the InétktutongLLtébnico de Loyola may be con-
sidered for freshman admission to U.S. colleges and universities. This title
represents a total of 13 years of education. However, it is essentially a
technical/vocational title, and only limited advanced credit, if any, should
be granted for it. The same restrictions mentioned for placement of holders
of the Bachifler T&enico (item 2 above) may be applicable to holders of the
"Perito from Loyola.

C. Transfer Level.

1l. Students who are transferring from an institution of higher education
may be considered for undergraduate admission with advanced placement. Caution
should be exercised, however, to ascertain tbat repetition of high school work
has not occurred at the Dominican institution. It is also recommended that no
more credit be granted than would normally be awarded at a U.S. institution in
a similar amount of time.

2. Consideration should be given to awarding transfer of credit for
work completed at the Instituto de Esfudios Superiornes . In the case of strictly
vocational subjects (e.g. secretarial studies), however, it is recommended tnat
U.S. institutions exercise the same limitations cn granting credit as it would
for vocational programs in the U.S. ,
_

3. Programg of two or three years in length Sg.g. those leading to
Profeson en BioLogia at the Autonomous University, Técnico en Comercio Inter-
nacional y Prdctica Consular at Pedro Henriquez Urena, or Teecnflogo Mecdnico
at the Catholic University) may be partially or wholly acceptable toward four
and five-year.degrees in the same field at the respective universities. Transfer
of c¢redit should be made on a selective basis, with credit given for those
subjects that can be proven (e.g. through analysis of the syllabus) to be
university-level or which are exactly the same as those taken in the four or
five-year degree-granting curricula. ‘

' d
4. Credit from the Escuela Nacional de Enfermeria (National School of
Nursing) may be granted consistent with the U.S. institution's policy of
granting credit for work done in a diploma nursing program in the U.S.

D. Graduate Level.

1. Graduates who hold the first university degree (Licenciado, Ingen-
{eno, Arquitecto, etc.) may be considered for graduate admission with no
" transfer of graduate credit.

. » ’ » » 3 ) - -
. 2. Because the Instituto Teenofogico de Santo- Domingo is in its first
year of operation, it is inapﬁropriate to make a recommendation regarding
recognition of its degrees or courses at this time.



97

VII GLOSSARY

Adminiétnadon - administrator; Usually a two-year degree

Bachiller - title earned upon completion of secondary school

Bachillerato - secondary school curriculum that may lead to university entrance

Ciclo comun - first four years of secondary school (under New Reform Plan, 1968);
may be called ciclo basico

Ciclo superion - last two years of secondary school (under New Reform Plan, 1968)
Colegio - private secondary school

’
Cuwrnsoé de superacion estudiantil - enrichment course in secondary school

Escuela nowmal - teacher training school; now represents completion of total of
12 years of education

Escuela primoria - elementary school (grades 1 - 6)

Ingenierno - Gengineer"; university degree, usually 5 or 6 years in length
Liberado - liberated; exempt from taking a final examination in a course
Licenciado - university degree; usually & or 5 years in length
Lécenciazuna.- university level curriculum leading to a degree

Liceo - secondary school; generally means public school

Liceo intenmedio - first two years of secondary school (7th and 8th grades);
gradually being phased out

Liceo secundanio - last four years of secondary school; beglnnlng to be phased
out

Maestrno Primanio or Maestra Primaria - primary (school) teacher; title given
to one who has finished normal school training; used since 1966-67

A
Maestrno Nowmal Primaria or Maestro Nowmal de Primera Ensenanza - primary
(school) teacher; title given to one who finished normal school tralnlng, used
until about 1966-67
Penito - "expert"; title given to graduate of a technical or vocational school
Progesorado - usually means two-year university title, given in education
Prueba de Aptitud Academiea - PAA; test of academic aptitude; Spanlsh language

version of the CEEB Scholastlc Aptltude Test (adaptation, not just translation
of U.S. test) ‘

EN
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Téenico - title given either by a professional or technical school or by an
institution of higher education for technical training; never regarded as
equivalent to a university degree

Sedslesledshbahatedtest

VIII BIBLIOGRAPHY
/

de Zendegui, Guillermo. "The Dominican Miracle," Americas, XXIII (September,
1971), pp. S1-S24. -

U.S. Department of State, '"Dominican Republic," Background Notes, (Washington:
U.S. Govermment Printing Office, October 1970).

U.S. Department of State, Agency for International Development, "Dominican
Republic - Education Sector Loan Paper," (Washington, June 1971). No longer
in print.

r
Vinas Roman, Jaime, "The Dominican Republic,”" Paper read before the Caribbean
Workshop, Santo Domingo, Dominican Republic, December, 1972.

Wiarda, Howard J., The Dominican Republic: Nation in Transition. New York:
Frederick A. Praeger, 1969.




99

IX SAMPLE CREDENTIALS

Qo
ERIC -



LICKO SWCUNDARIO "LUTS SRRESTO GOMEZ URIBE"

O

SERTIEICLCIO 100

=2

El gue suscribe, Profesor JOSE ANTONIO GUZHAN Y FABIAN, Director del Liceo Secundario
" Luis Frnesto Gbmes Uribe ", CERITIFICA; que el ex aluano de este licdo

: 3 80 gradud de Bachiller en Ciancias Fisicas y Naturales en el afo lectivo
1964~ 1965 . obteniendo durante los cuairo (4) afios las calificaciones siguientes @

PHIR ARO
Lengua BEPATIOIA cecececcscccncccesees T4 - Puntos
AleOr2 eceveccccecescsacccccsansances TO.
Fidtoria ceccceccsccvovceccsccssscsss 80
GeOGTAIER sveescccscscorecocnscnnscan 83
INGLEE ecececcecccsncccocaasssssacnes Nl
RELiZION ceceennsecosoncancasconsacas 72
DibUJO sreeccscevnncscssisnnavaionces 70

T g T T 2 =

SEGUNDG ARO.

Lonus HSPATINIA essceessssecssessnces [9 Puntos

GooL %20 ceceeccsscsnoveccnscesnosnes OF "

WI8.0E eeseesescasscceccccnssssecscoe 19 "

Botsnica y Z001l0gIe eececcecccvssnses BO . M

HitlOria seoscsesccesrsccncsssscnsece 7O M

Religiln cevececcoencecogoscceconcvee 95 .. " .
Inglés ceevcecsnincncoscecncnccscncss 80 .M

PLERCER ARO

Lengtw. EHNHOI.“ scecoesecscstseccsessose 92 "
Geometria y TrigonometrLa cececcccees T4 "
Historia ¥ Geograffh ecceccceccecccee T4 "
Q,“iaica 000000000000 0000000080QOesee® 8')
-Amtwl‘{l Ry mmTaImmmmmm 96
In{:l':‘ﬁ 0t0eectesce0ros®etocssosrscooee ?6
Francéa moo.o.oo-ooo.oo...Q.o.'.&t.....a'l
Religiﬁn 000000000000 00000Ccc0CROOCR0 95
‘ CUARTO AFO
LONgua Enpafiola sceececseresecssecece 92
P{Si.ca se0cs . 0ses00r0ss 00 csssnsone0e® 76
QUIMICA . .ec-teececvenscesscscsssasces 91
Biologla eee-vcscess ecsesscoessrasesce 93
Annfomia y Pici0logie eeeescscersacss 83
Relipiln seecceccevssocrsccccssccsssee 24
Edugacion CTVica eeecscesssccscessess 86

FTancéS 007800 00e0n0nsisncsse®oncsees ?4 1 . . oy,
A .
4,1 \.;/r'( // -
S 7P A TR Y o
J.’.‘.J.".bc'cnvft; R. De “{:f{. '!G/};?-:L/t?“l— ?l‘:":i:l.:
e ‘ L. -
24 l‘_ﬁ [ch o141 de 15’66 D !'BG'C‘.-:L"JJIG/P.O _:(_“:”,“i‘.:'r1 o
T s Druesto w1l
1. Public secondary school transcript indicating lui'c Erueste Gomas ilvib .

that student received the title of BACHILLER.




COLEGIO DOMINICANO DE LA SALLE

101 SANTO DOMINGO, D. N.’

*CERTIFICACION OE NOTAS DE BACHILLERATO

El que suscribe, Hermano Enrigue Pigzarre FsC , Director del
Colegio Domimcano DE LA SALLE. en Sarto Domingo, Reptiblica Dominicana.

CERTIFICA

QUE el joven : fue alumno

de este Colegio durante_li  sfics de Bachillerato, graduéndose de Bachiller en Ciencias Ffsicas y
Matemgticasg .y cuyas notas correspindientes a cada asignatura son las'que se expresan a continuacién:

I'RIMER AE&"'“’*@"LI‘J& CALIFICACION HORAS POR SEMANA NUMERO DE SEMANAS
Instruccion Religioss 9 — — | g 32
Lengua Espafiola SN PR - |- G S - Y , n
Algebra . ) S . | n
Geox_x;gflq_Gml y de Amér. B 97|y w
Historia de América L 90 3 "
Dibujo L 85 _ 1 "
I_n_gés __94 X I
SEGUNDO ARO0._1965.19_66
Instrucciéon Religiosa 92- 4 22
Lengua Espafiola 90 Y In
Geometria Plana - . Q96 5 "
Fisica Gral. . _ _91. _—_3 n
Hist. de la Civilizacion i 872 3 " -
_ Botén. y Zool. con aplic. Agric. 91 3 .
- Inglés 88 22— o
" TERCER ARO.__1966 1967
Instruccién Religiosa [+T3 . A 32
Literatura Espaifiola . i Q . 5 ' "
Geom. del Eep. y Trigonom ' 1 g3 .} .. .._§. . _}].___._°®
5 Hist. y Geograf. Patrias ) Rl ) ' "
Quimica Genera} C 85 3 "
! Anatomia Humana . 91 1 "3 ' -
Inglés — . 89 A IR DO h
Francés ) 3 i
CUARTO ARO.._19.c91968
Instruccién Religiosa ..a8 4 B - 32
Literat. Dominic. e Hisp. |~ 85 N "
Francés o4 . __ | . ..B3 __ ._ "
Civismo - .- 8 _|__ .2 . _ "
Geometria y ° Trigonom. e 90 oo -0
Matemit. Superiores 8 e 8. .. oy
Fisica .. .80 | .
Dibujs L ]- o, 3 —— ol
Quimica Orgénica . R P i
Biologia o . ~ o
Anatomia y Fisiol. Humanas i ‘
Latin e — -
Economia Politica e -
- Psicologia N S
Introduccién a la Filasofia

2. Private secondary school transcript indicating
student graduated and received the title of
BACHILLER.
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Ei Consejo Naciona) de Educacién

Por Cuanta

ha presentado los eximenes que establece la ley y ha merecido la |
szorobacion del Jurado Examinador; se le expide el presente : ‘

|

|

Certificado Oficial de Suficiencia
er. los Estudios Secundarios

En ia Seccion :ki_"";*_gﬁ_é‘:"“""\y )\* M

Bods en a0 T dhainnsg
le/mln Qe et' M—-? 2,.5 8 ;

,.7 etariv

 ————————————

3. Public secondary school diploma showing stamp of the school, as well as
official stamp of the Secretary of Education.
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coregio Be 1a $,5.,

@

®torgn al Seitor

Besputs de haber presenlado los exiimenes correspondientes a todas
lus asigemturas, e siguiente

Diploma

gque [0 arreditn con of titulo de

Bachiller en Ciencias g Deteas
Bode e Sote Benings, Plokrite Naciows!, R. B.

n les bas dol mes be belafle 10

@uder bef Gusee ‘ Bieocten
Rogistrndn con of Y. bel Tibeo bo Biplomne

+. Privete seesndary scheel d{plems ferum.
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ILBRIXRICAGE KN
¥
Hacemos gonatar para los finos que apn [ 1 ol o
M la estudiante _SUNEA WINEL NN A‘

\’- && R .At."".l ‘

_
CIENCIAS Y LETRAR
Obtuvo su greduaciln de bachiller en ls Jeccién de

.....

on o) alkio o 1%71-4972 7 e la expedieila .t
diplosa ¢ %0 Jo ou'uotu on tr.aitecife, segdn eerttfic-. . n
expedida @00 3ecun.\rio
URERA D z.
A Ll

do__SANTO DOMINGO. D, M. __se fooda 26 do Septiembre de 1972.

Expide 1a proseatecs solicitud do 2a SR o Santo Jo-
singo 4o Odsada, Rep@hlica Dosiniccan, o AR,

dfas Gol nes do

§. Officlal certificate of Secretary of Dducation test to ti
of MCOUILLER being cbtained. tyize te




FPORLI, A-6
UNIVERSIT.Z HACICUAL FXN®RC HIU'RIGUEZ URELA

105 Fundala e.l 21 de &bril, 1560
Santo Deningo, D.N. Repdbiica Dominicana
OPICINA: PE RUGILVRS E LLGCRITC I LS RECOED-ACADEULQQ
Nomtres y apellidos: N
Peciiz linciniento:1)=1=1950 Lugor:__ Sto.Dgo. PFecha Adrmisién_8-§-67
FACUTT. ¢ CIENCIAS JUKINICAS Y POL., ECCULLA: DERECHO
i 1
Asigncturas Cr. ‘C.l. . ';Fatal. ABicnatura lc,-, Cal.]| I
ler. Sew. Ai.O0 1367-08 .g 2do. Sen. ARO 1967-64
".l
Int. al Deracho I 5] B | 3} Economta I 3| v] 3
¥atendticas I 3] & | 4|y Lengua Espafola II 3| Al
Int.Ciencias Sociales | 3 A 4], Sociologfa II 3l a 4
Lengua Espafiola I ) A 4 1|l Prancés I1 21 ¢ 2
Prancés 2 ] 3Lil Int. al Derecho II S!® )
Légica 2 B J|l] Historia de la Oultuj
‘ ra J1 a 4
Jer. Sem. A.O 1908-69 ‘; 4to. Sem. ARO lm#
Zconorfa II B ] k| l Quimica 100 J| » )
Nerccho Constitucional] 3 B 3 lii] Derecho Conrtitucioe~-
Neracho Civil ] B 3] nm1 IX 3| »® 3
Pereci.o Penal 3 | a | a]ll] perecno civaa 11 s|s| 3
; 3i0lacfa ) A 4 |il{ Derecho Penal J| A 4
Preancés 111 2 c 214 Beconomfs III 3| ® }
Prancée 1V 219D )
1 Petoolegts J| a 4
5td. Sem. ANO 1963-70 ifl oto. Sem. ANO wss-wﬂ
Peicologfa 11 ) c 2 l Derechn Int, Mulieo] ) | B )
Derecho Penal Il ) A 4 Derecho Romeano II 21 )
fNerecho Rommno I 2 A 4 Derecho Civil IV SI B )
Procediriento Civil I | ) ) | ) Nistoris ldeaa Poli-
Derecho Internagiomal tieus R } |
Piblico ) ) | ) ‘ Derecho Penal IV }] a 4
Nerecho Civil 111 S B | Procedinmiento Civil 31 ® )
|
I

a

sftu L 1

Criiftees __ _ __ Henori
Rd 4 A ..
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UNIVERSIDAD CATULICA MADRE Y MAESTRA
SANTIAGO
REPUBLICA DOMINICANA
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—arp——-

Nombeo

Pashs do Nocim. 7/0ct . /1945 tuge Jarabacoa

Licw Swcuadstio: _Uliees Francisco Espaillat
Fechs 17/Julio/1¢

Diglems abtenide Bachiller
) o DOGERAESE

Poshs de Admude Sepriembre 1963 _ Reirsde —_ en Ciencias Fisicas y Matemfiticas
‘ do & Car | Titule del Curw Cr|Col. Poae { No de Car | Titule del Curse Co 1Ck| _ Pom
ACULTAD DE ADMINISTRACION Inglés 1V 3|8
' Y ECONOMIA
rimer Semestre (1965-1966)
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1 DUTCH PATTERNED EDUCATION
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THE DUTCH PATTERNED CARIBBEA:

II BACKGROUND

A. Surinan. Surinam is situated on the northeast coast of South America,
and {s an autonomous part of the Kingdom of the Netherlands. It was granted
equality with the Netherlands and the Netherlands Antilles with the signing of
a charter {4 1954. That charter serves as the constitution for both Surinam
and the Netherlands Antilles and grants them the right to manage their internal
affairs.

Although Columbus had sighted the coast of present-day Surinam in 1498, a
guccessful settlement was not established there until 1651 when a British Lord
established a colony and welcomed refugees from West Indian and South American
colonies. Earlier explorers had found the area unattractive, the inhabitants
unfrlendl’y. and there was no evidence of gold being available.

The first settlers were largely refugees from Brazil and from Cavibbean
i{slands. A plantation economy was established based on slave labor imported
from Africa and cocoa, coffee, sugar, and cotton were the source of inoome.

When the Dutch acqguired the territory from Britain in 1668, in exchange for

what is now Manhattan, there were approximately 2,000 African and Amerindian
slaves working some 400 plantations. Later slave uprisings resulted in the
bringing of contract laborers from China, India, and Indonesia. The last group
of workers were brought from Indonesia in 1930. Immigrants from the Levant

added an additional ethnic group to the population. This multi-racial society
has succeeded in establishing a cohesiveness, while still maintaining the culture
and religion of each group, vhich is uncommon to varied ethnic nations eisewhere
in the worild.

There are approximately 400,000 people in Surinam today. Creoles and
Hindustanis make up the largest part of the population with Indonesians, Chinese,
Bushnegroes, Amerindians, Laebanese, and Europeans making up the balance.

- Rich bauxite deposits and the mining and processing of that ore are largely
responsible for the booming economy. Food processing and lumbering are other
important industries.

The five colored stars of the Surinam flag represent the principal races
that fora the population of the country. The band that binds the stars together
symbolizes the harmony and togetherness of these races.

B. MNetherlands Antilles. The Netherlands Antilles consists of six islands
divided Into two groups of three islands each: the Windward group (Saba, St.
Fust:tius, and the southern half of St. Maarten) and the Leeward group (Aruba,
Bonaire, and Curacac). The Windward group is about 200 miles from Puerto Rico
and the Leswvard group, 500 miles awey, is very close to Venezuela.
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The population of the six islands has reached cne-quarter of a million;
roughly 150,000 on Curacao, 60,000 on Aruba, and the balance scattered over
the other four islands. The total population of Saba is less than 1,000. The
population is of varied origin and ethnic stock representing approximately 40
different nationalities.

English is spoken on the Windward islands while Dutch is the official lan-
guage of the Leeward group. As the only secondary schools are located on Aruba
and Curacao, students coming from Saba, St. Fustatius, or St. Maarten must con-
centrate immediately on learning Dutch.

The islands were Dutch colonial possessions for most of the period between
1634 and 1954, when the kingdom of the Netherlands was reorganized, granting the
Netherlands Antilles and Surinam equality with the Netherlands. The local gov-
ernment is responsible for internal affairs. CZurrently, the government in the
Hague is anxious to grant independence to the islands; hiwever, unlike most
former colonies, the local government is nct in favor of a complete break from
the mother country.

The refining of oil brought from Venezuela is responsible for most of the
revenue for the islands. Curacao and Aruba are are also dependent upon Venezuela
for most foodstuffs. Although these two islands are the home of most of the
population, the dry rocky terrain is not productive.

The automation of the oil refining process in the middle fifties and early
sixties resulted in widespread unemployment and people who had migrated to Aruba
and Curacao to work in the refineries were asked to leave. Labor disputes arose
and a black nationalist movement emerged. In May of 1969, severe rioting in the
capital city of Willemstad required Marines from the Netherlands to restore
order. The government resigned as a result of the riots and the political situa-
tion has changed considerably. Local voices now are being heard.

Although efforts are being made to introduce new industry, the unemployment
rate still stands at more than 25%. Much of the wealth is controlled by a minor-
ity of the population, i.s. Dutch, Sephardic Jews of Portuguese descent, Eastern
European Jews who came after World War II, Chinese and Arad merchants, and North
Americans. The unemployed cannot turn to the barren land for sustenance and
dlternate employment opportunities must be found.

The changes in the economic and political situation mentioned above have had
a bearing on the educational system. .New programs are being developed constantly
to provide greater opportunity for vocational and professional training.

III EDUCATIONAL SYSTEM TODAY
A. Ovepview. Education in both Surinam and the Netherlands Antilles {s

highly emphasized, at least through the elementary school. Approx{mately 75%
of the people in Surinas and 98% in the Netherlands Antilles are literate.
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Teachers enjoy a status an¢ salary schedule above that of other government
employees with comparable educational backgrounds. While the system of educa-
tion is patterned after the system in effect in the Netherlands some variations
have been implemented to meet the particular needs of the two areas. A new ed-
ucational law has evolved in the Netherlands during the last ten years but the
application of the provisions of that law have not been uniformly adopted in both
Curinam and the Antilles. A clear demarcation doe: not exist between the old
and the new systems. Differences do exist within the whole Kingdom of the Neth-
erlands. The names assigned to various levels of education and to certificates
or diplomas are not all the same in Holland, Surinam, or the Antilles nor are
they consistent within the given parts of the Kingdom. However, the basic scheme
is similar and an effort has been made to identify the particular cycle by the
name or names used in the two areas being considered.

The majority of schools are church-related, private schools that are largely
financed by the govermment. In addition to providing financing, the government
is responsible for establishing curriculums, certifying teachers and for super-
vising the schools.

The school year lasts from 230-240 days. Schools are in session seven periods
a day and six days per week. Emphasis is placed on end of year examinations
rather than on overall performance. Languages receive a high priority with
Dutch and English being required for all students. In addition, many secondary
level students take Spanish, French, or German.

Physical training is required but there are no varsity sports. Extra-cur-
ricular activities are not included in the school day. Athletic teams and
bands are not part of the school progranm.

B. Pre-Primary Education. (Kleuter ondensifs).Early childhood education is
available but not required. In 1972 there were 26,000 children in kindergartens
in Surinam and 8,000 in the Netherlands Antilles. Both government and private
schools are avajlable. Children enter at age four and usually leave at age six
to enter the elementary school.

(. Primary Education. The basic elementary cycle (Gewoon Lager onderuwi s~
GLO) includes grades one through six. The subjects are: Dutch, Reading,Writing,
Aritumetic, History, Geography, Drawing, and Physical Education. Music and
Relision are sowetimes included. English is introduced in the fifth year in all
schools and, because of the importance of Venezuela to the Leeward islands,
Spanish is introduced in Curacao, Aruba, and Bonaire in the sixth year.

D. Extended Elementary Education. Formal education ends for many students
a<*er completion of the six year elementary cycle. Those who do elect to further
their education have the opportunity to do so and their placement in the various
types of schools is determined by examination and teacher evaluation. The major-
ity of those who do go on enter a basic program which prepares them for employ-
ment, entry into lower level vocational training, or, if the student does well,
to re-enter the academic stream In Surinam, this supplemental or extended
primary education is called Uitjebaeid lager ondemwijs (ULO). In the Netherlands
Antilles this cycle or program is called Economisch toenistisch adminitratied
ondenwifs (ETAO).

!
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E. Secondary Education. All students who wish to continue their education
beyond the elementary level and who are not placed in ULO or ETAO schools enter
an orientation or bridge year (brugkfas). At the end of that year further eval-
uation is made and the students enter one of several types of schools in keeping
with their ability as determined by the evaluation. Throughout the secondary
years, students do have the opportunity to transfer from one school or program
to another, depending on their performance. A student who demonstrates ability
to cope with a more rigid and demanding program than he is presently following
may transfer to the next higher program but he must drop back one year. For
example, the student who completes the second year of MULO school and wishes to
enter a HAVO program does so at the beginning of the second year but, the reverse
is not true; the HAVO student may, at the end of the second year, enter the third

year in a MULO program. ' !

1. .Lower Secondary Education. In Surinam this cycle is still called
an extended elementary program, Meer witgebreid Lager ondeuwifs (MULO), but it
is a more academic program than the ULO. In the Netherlands Antilles this cycle
is called Middelbaar algemeen voortgezet onderwijs (MAVO) which means middle level
secondary education. Students may qualify for a diploma after three years in
this program (the orientation year plus two) or they may go on for an additional
year to prepare for further teacher or technical training.

Students completing the three or four year program at this level have
additional qualifications for employment not offered by finishing the ULO or
ETAO school. In addition, they may pursue further technical, special business,
or teacher training. Again, if they have done very well they may transfer to a
more selective secondary program. In Surinam, MULO graduates may enter the
Algemene Middelbore Schoof (AMS), upper secondary school, and eventually qualify
for university admission.

The programs offered in the MULO and MAVO schools provide the student
the opportunity to specialize in either business subjects or in mathematig¢s and
science.

2. Upper Secondary Education. The student in this system who has dem-
onstrated particular promise in the evaluation at the end of the elementary
school and was an outstanding student during the orientation year enters a cycle
or program leading to completion of secondary school.

a. Special Programs. There are two programs in existence which
will be mentioned first as they dc not follow the usual pattern that is now in
use.

1) Hogere burgenschogl (HBS). This program is still available
at a non~government school in Surinam (it is called a "free" school when in fact
it charges a very high tuition but it will take students who did not qualify for
the regular upper secondary schools) and at the Colegio Arubana in Aruba. The
HBS has been phased out under the new system in the Netherlandﬁ.

Students enter the BS after completion of the lsix Yyear primary
cycle. They complete three ye:.. ' of general education courses followed by two
years of either science, commercial subjects, or preparation for the higher
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teacher's training course. Four languages are required of all students each
year as well as six additional subjects dependent upon the student's specialty.

2) Algemene middelbare school (AMS). The graduate of either
the three or four year MULO program in Surinam may be accepted at the AMS where
he may prepare for university admission by completing a three year program. The
AMS offers a general preparatory education requiring English and Dutch for all
three years. In addition, students choose from one of the following specialties:
Economics and Commerce, Economics and Mathematics, Mathematics, or courses design-
ed for entry into higher teacher training. Graduates of the AMS are qualified
for admission to universities in the Netherlands. '

b. Traditional or Regular Secondary Education. There is one lyceum
in Surinam, three colleges in Curacao, and one college in Aruba offering a vari-
ety of programs that correspond to secondary education in the United States. In
1972 there were slightly under 5,000 students enrolled in the regular secondary
programs in both Surinam and the Netherlands Antilles.

.Students are selected for the regular secondary schols at the end
of the orientation year (seventh grade). For the next two years their curriculum
is as follows: Dutch, English, Mathematics, Biology, History, Geography, Drawing,
Religion, and Physical Education. At the end of those two years (ccrresponding
to completion of junior high school in the United States) the final selection is
made and the student enters one of several programs. (The gymnasium and atheneum
programs are referred to as voorbereidend wetenschappelifji onderuriis {YWO) --
pre-university education. The AMS mentioned earlier also is considered a VWO
school or program.

The programs or departments are called:

1) Hogere algemeen voortgezet onderuwifs (HAVO). (11 year program
in total). Graduates of this program are prepared to enter higher technical
schools, higher teacher training programs, and some university programs. They
are not eligible for admission to the faculties of Law and Medicine offered at
the University of Surinam.

2) Gymnasium (12 year program in total). This department offers
a classical secondary program and is highly valued because of the prestige that
goes with it. Graduates of this program are the only ones admitted to faculties
of philosophy and letters in European universities. Some students in the gymna-
sium spend 60% of their time studying languages.

3)Atheneum (12 year program in total). The Atheneum is oriented
toward a more general approach to higher education and graduates are prepared to
pursue a wider selection of university programs than are graduates of the gymna-
sium.
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The curricula for the above programs are given helow:

HAVO (tenth and eleventh year) There are four specializations

offered for these two years.

They are: 1) Business, 2) Science and Mathematics,

3) Language and 4) preparation for teacher training. All students must take

English and Dutch both years.

In addition, they select four other subjects, de-

pending upon their specialization, from the following: Mathematics, Physics,
Chemistry, Biology, Spanish, French, German, Geography, History, and Commercial
Science. They must pass an examination in the six subjects at the end of the
eleventh year. Students also take Physical Education and usually either Drawing

or Music.

Gymnasium A (tenth, eleventh and twelfth vears). Dutch, English,
Latin, History, another classical language, and two of the following: Spanish,
French, Mathematics, Geography, Commercial Science. ’

Gymnasium B (tenth, eleventh and twelfth years). Dutch, English,

Latin, Mathematics, one science, and two of the following: another classical
language, Mathematics II, an additional science, Commercial Science.

Atheneum A
(tenth year
Dutch
English

A modern language
History or Geography
Commercial Science

Atheheum B

(tenth year)
Dutch
English
Mathematics
Two sciences

(eleventh and twelfth years)
Dutch

English

Continuation of language
History or Geography
Mathematics

Commercial Science II

(eleventh and twelfth years)

One language

Mathematics II

Continuation of sciences

History and Geography or
Commercial Science

The above indicates the programs and curricula in effect in the
five secondary schools in Surinam and the Netherlands Antilles. Slight variances

do exist, however.

F. Teacher Education.

1. Lower Level Teacher Training. Kindergarten and teachers of genersl

subjects in the primary schools are trained in Kweekschofew voor ondenwifzens ,
which means teacher training schools or colleges and which are generally called
Kweekschools. Admission is based upon completion of nine years of education
completed in any of the schools or programs mentioned previously. If the student
has completed a fourth year in a MULO, MAVO, HAVO or higher program, he enters
the teacher training program at the beginning of the second year.
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The program for kindergarten teachers is of three years duration, thus
totaling 12 years of education. Those wishing to teach in the elementary schodl
complete an additional year. If the student does still another year, he or she
may teach in a ULO or ETAO school. A one year professional program for princi-
pals or headmasters is available upon completion of any of the three programs.
The diplomas awarded indicate the holder's qualification. The term ARfe means
diploma and will be fcllowed by the level of training. For example, a certifi-
cate reading Akte van bekwaamheid als kleuterleidster indicates the holder to
be qualified to teach in a kindergarten. The term Hoo{d means headmaster or
principal and may be written with Akte simply meaning a headmaster's diploma,
or with Leidster meaning a head teacher or principal. Graduates of the Kweek-
schools may qualify for higher teacher training.

2. Higher Teacher Training. A person who wishes to teach in either a
lower secondary, a traditional or regular secondary, or a Kweekschool must have
additional certification beyond what is available in the Kweerschool. The re-
quired certificates may be obtained by passing rigid examinations. While the
Kweekschool graduate is trained in general subjects, those who wish to teach at
the higher levels must pass the appropriate examination in one or more specific
subjects. There is no set curriculum that must be completed, but rather, there
is a body of knowledge and an understanding of the subject that must be acquired
in order to pass the exzaminations.

There are three levels of certification. The L.0. (Lagere onderwifs)
Akte is the lowest level diploma ard qualifies the holder to teach the subject
in which the diploma was obtained in the ULO, ETAO, MULO, or MAVO schools. Pre-
paration for this examination may be completed in two years or more of part time
study depending upon the students prior preparation.

The M.0. (meer onderwwifs) Akte is an advanced diploma and includes two
levels. of certification, the M.0.-A and the M.0.-B. Those holding the M.0.-A
may teach the subject designated on the certificate in the first three years in
the traditional regular secondary program. Those holding the M.0.-B may teach
the subject designated at any level in secondary school or in the Kweekschools.
(The preparation and examinations for the M.0.-B is given only in Dutch, History,
Mathematics, and Science in Surinam and the Netherlands Antilles. Persons
wishing to gain certification in other subjects must go to the Netherlands.)

The basic requirement to prepare for an M.(0.-A diploma is either the
MAVO or other secondary diploma, or am L.0. diploma in the same subject. With
the L.0. diplcma, two years is the normal preparation for the M.0.-A while
secondary school graduates require three years. The M.0.-A can be c¢btained in
Surinam and the Netherlands Antilles in Geography, Biology, English, Dutch,
Spanish, History, Physics, Mathematics, Music, Physical Education, Handicrafts,
and Drawing.

There are three higher teacher training institutions in the Caribbean
that prepare students for the certificates mentioned above. They require com-
pletion of a Kweekschoof or of a traditional secondary program for admission.
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(The faculty in these schools are all required to hold university degrees.)
However, many people prepare privately for the certification examinatioms by
taking classes in the late afternoon or evening and by studying privately.
Others enter special programs in universities in the Netherlands to study for
the examinations. The preparation for the examinations is not significant while
the passing of the examination is all-important.

G. Technical-Vocational Education. Either technische or nijverheids
onderwi {8 refers to technical education. The words Lager {lower) or hogere
(higher) further identifies the training. Courses in Dowestic Science are called
huishoudrunde. Beroeps onderwifs indicates vocational or professional training.

Lower level training schools are available upon completion of the ULO, ETAO,
or three year MULO or MAVO program. Carpentry, machine tooling, welding, and
electrical installation is taught in the lower technical schools. The home econ-
omics or domestic science schools teach dressmaking, basic nursing, cooking, and
child care.

The higher technical schools admit graduates of the upper secondary schools.
A three year program is offered including Mathematics, Natural Science, and
courses in Electrical, Mechanical, or Civil Engineering. One of the thvee years
is spent in practical training in industry. No degrevs or titles are granted
upon completion of the program; however, graduates do work as engineers. They
also may transfer to Delft or other technical universities in the Netherlands.

H. Higher Education. As of 1871, the Faculties of Law and Medicine in
Surinam now are called the University of Surimam. No other faculties exist. The
medical program includes three years of premedical and clinical work in prepar-
ation for the candidaat§ examination. Upon successful completion of the exam-
ination two more years of clinical work are needed to qualify for the doctoraal
examination. A student successfully obtaining the title of Doctorandus needs an
additional two years of training as an assistant before going to the Netherlands
to take the artsexamen which is the professional state examination required to
gain full certification as doctor of medicine.

The student in the Faculty of Law takes from three to five years to complete
both the candidaats and the doctoraal examinations in wrder to qualify for the
title of Meester (Mr.). That ‘title indicates that the doctoraal examination
has been passed and the holder is professionally qualified.

A School of Law was established Curacao in 1971. Known as the Rechtshoge-
school van de Nederiandse Antillen, it currently offers only the preparatory
work but will everntually offer the full Law program. In addition, this school
plans to offer work in Business Administration and in Public Administration.

I. Grading System. The grading system in use both in Surinam and the Nether-
lands Antilles follows the tern'point system used in the Netherlands. Both num-
bers and/or comments may be used as follows:
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Uitmuntend Excellent 10
Zeer goed Very Good 9
Goed Good 8
Ruim voldoende Sufficiently satisfactory 7
Voldoende Satisfactory 6
Bifna voldoende Below Satisfactory 5
Onvoldoende Unsatisfactory 4
Gering Inferior 3
Slecht Poor 2
Zeenslecht Very Poor 1

It should be pointed out that, while a grade of 5 in this system is normally
equated to a failure in the U.S. system, it is a conditional pass in Surinam
and the Antiiies. A student may have two grades of 5 and still pass for the
year providing neither of those grades are in the student's major area of study,
and, providing the other grades are adequate to compensate for the fives. For
considering an applicant from this system for admission to an institution in
the United States, a 5 may best be equated to a "D".

IV PLACEMENT RECOMMENDATIONS

There is a multiplicity of diplomas cffered in both Surinam and the Nether-
lands Antilles. No attempt has been made to include all of the titles or pro-
grams in this text; however, admissions officers in the United States are
advised to refer to tha glossary as well as the sample credential section of
this report for identification of diplomas submitted for their evaluation. In
addition, it is recommended that ccmplete records be required for all study
beyond the elementary school. Nes programs are being introduced on a continuing
basis and, by determining the entry level and the title of the program, place-
ment should be possible.

Scores on the Test of English as a Foreign Language should be required from
all applicants from these two areas of the world.

A. Freshman Level. Applicants submitting the HAVO diploma may be considered
for admission to the freshman level. Some institutions may wish to impose re-
strictions on admission at this level based on the "stream" or program the
student followed and the grades received.

The HBS diploma is no longer in general use. However, applicants submitting
that diploma may also be considered for freshman admission.

B. Fresiman Levsl with Advanced Stand Applicants submitting the Lyceum,
or VW0 dIploma Indicating complet the or Athentim may be oconsid-

ered for admission at the freshman level with aduncod standing. The same recom-
mendation applies to holders of the AMS diplcma. The amount of credit awarded
can be determined by the program the student followed in the secondary school,
the degree objective indicated, and the policy of the accepting imstitution. Mo
credit is recommended beyond the intvaductory level.
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C. Transfer Level.

1. Un.{venig. In addition to eny credit awarded for secondary school
work, as indicat e, students transferring from the Faculties of Law and
Medicine in Surinam or the Faculty of Law in the Netherlands Antilles may qualify
for admission and advanced standing on a course by course basis in keeping with
the accepting institution's policy on transfer of credit from a professional

prograa.

2. Teacher Training m The placement of trained teachers will
depend upon the level of education achieved prior to entering the teacher train-
ing program and the length of the program. A graduate of a VWO or AMS
may return to a Kweekichool and obtain a ‘teaching certificate (Pedagogisch
getuigschreft) in which case the VWO or AMS qualification would take pracedence
and it is recoomended that the student be accepted and given advanced standing
as indicated above.

Applicarnts submitting Kweckschool diplomas and who entered that prograa

upon completion of an extended primary or lower secondary program may be consid-
ered for admission with no advanced standing.

Those applicants who submit the L.0.-Akte may be considered for admission
with up to two years of advanced standing in the subject(s) of specialization
only.

Holders of the M.0.-A and the M.0.-B may be considered for admission
and qualify for up to three and four years of advanced standing in the subjects
of specialization only. (The holder of the M.0.-B may have reached begimning
graduate standing in one or two subjects but wiil be lack in other areas re-
quired by a bachelor's degree progras in the United States.

3. Technical Schools. Graduates of the higher technical achools which
require completion of the RAVO or other traditional secondsry progrem for adais-
sion, may be considered for admission to the freshman level with advanced stand-
ing awarded on a course by course basis dependent upon courses completed and
degree objective.

Graduates of the lower technical schools do not qualify for admission
to a degree progras in the United States.
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V  GLOSSARY

(4bunde
Akte(n
Akte Paedagogich MOA

Economisch Toerlstisch
Administaatie{ Ondeasijs (ETAO)

Economische wetenschappes)
Eindexanen

Engels

Geneeshunde

MMM“

Gasoon lager ondemeiss {GLO)
Godadiens tondemsl {4

Galeks

Gynas {um
Gymastich

Geology

Geography

Certificate(s)

Mdvanced teacher tmaining diploma. Ka‘nuy
indfcates a high standard has been rsached
in one or msore academic fields. Holders of
this diploma are qualified to teach at the

upper secondary level.

Same as below Ddut requires an additional
year of training and permits the holder to
be a principal or headmaster.

Teacher'’s diploma suthorizing holder to
teach at the elementary level.

Upper s school. Graduates qualify
for University admission in the Netherlands.

Genera) subjects
Profes/iicaal medical doctors examinations.

Fine arts.

Vocational (professional) training

Special education. (Specific teacher train-
ing is offered in this field and a diploms
is issued indicating this specializationm.)

Zonlogy

Geyman

Vocationally oriented supplementary elemen-
tary education. The diploma does not provide
access to other highar education.

Economic sciences

School leaving examinations

English

Nedicine

History

Certificate

Primary education -- “"Commot lower educatfion”

Religions education

Greel

Secondary (gremmar) school
Physical education



Handelswetens chappen
Honer Aboeccen Voortgezet
er Algemeen Vooatgex
Ondernssi §o (MAVO)W

Hogeneburgerschool
Hogere Technische school

Kweekscholen voor onderssifzers
Kweekschool onderssiss

Lagen Ondemssi s

Landbowsss cholen

Landbowasetens chapen

Latifn

Leeaplan
LichameLi jkeoefeni
lfh‘fmamu  hooerk

3 )
Meer Uitgebreid Lagen
Ondemeifs (MULO)
Hmhnd{
Niddelbare akte
Middelbaar Algemeen
Voortgezet Ondensije (MAVWO)

Middetbare handels school
Middelbare Technisch Ondenssifs
M.0. Akte

Nijverheids ondensijs
Ondeneise

Ondensi fzex

Openbasa

Commercial sciences
Handicrafts

Higher general secondary education. The
diploma represents five ysars of schooling
beyond the elementary.
Secondary ( ) school
Higher technical school
Headmaster's certificate
Domestic Science

Form, class, or grade
Kindergarten (nursery school)
History of art

Arts and crafts training
Teacher training colleges
Teacher training education
Elementary or primary education
Agricultural schools
Agricultural science

Latin .

Curriculum

Physical exercise

Geometrical dravwing

Social work

Mechanics

Extende! slementary education

Anthropology

Secondary certificate

Middle level secondary education. If the
student completed four years beyond the
primary school the diploma will read "NAVO-&"
othervise the diploms represents completion
of a three year progrea.

Secondary commercial school

Secondary technical treining

Advanced teachers certificate

Music

Physics

Physical geography

Matural history

Dutch language and literature

Vocational treining

Education

School teachex

Public higher education. Diploma issued

by the Lyceus will indicate either Atheneum,

Gympagium, or :lAVO



Udgduud lager u;vuhud&

Vooabereiden Wetenschappelisk
Ondensifs (W0) j

Wijsbegeente

8l -en natuurkunde

Wlahunde

Public education
Pedagogy (education)
Training

Biology

Botany
Law

Arithmetic

Chemistry

Political Science

Algebra

Astronomy

Technical training

Preliminary examinations
Supplementary or extended technical
training

Supplementary or extended education
Schools for supplementary or oxtcndod
primary education

Subjects

Preprimary education

Upper secondary school, strictly

university preparatory
rh

{losophy
Nathematical and physical science
Mathematics



123

VI SAMNPLE CREDENTIALS
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MULO DIPLONMA

$1 PALCHAMISECHOOL
Sethgti- ho M@ vem 3oy
Coemats dorr an igag

% DIPLOMA
uitgercikt aan - -
geburen op te
ten bewdjre, dat hij met goed gevolg het (Uniform)
Mulo cindexamen hecft afgelegd.
Q Paramnaribo, ‘ . L
e Yexrctans D G mirgvidon O Discstowr Jiv Schoed

Lower secondary diploms svailable in Surinam.
Represents cospletion of either nine or ten
years of formal educstion. This dipioma doet
oy gy pot qualify the holder to be considered for
admission to a U.S. college or umiversity.




Diploma

OPENBAAR ATHENEUM

Aldeling Hoger Algemeen Voortgezet Onderwils
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FRENCH WEST INDIES

II BACKGROUND

A. General. Although Spain was the first European country to gain possession
of islands in the Caribbean Sea in 1492, Spanish interest in the islands was
frustrated for two major reasons: 1) they found no gold or other precious
metals in the area, and 2) they were repulsed by the fierceness of the island
inhabitants, the Caribs. Islands in the area were first colonized by the French
between 1625 and 1635; Martinique, St. Lucia, and Grenada. The Napoleonic wars
which followed in i804 left considerable chaos in the area and in 1815, a meet-
ing of the Euronean heads of state restored most of the French possessions as
they had been designated in the Paris ind Versailles Conferences of 1763 and
1782, respectively: Martinique, Guadeloupe and French Guiana. Since that time
these areas have remained under French colonial rule.

The French West Indies or Caribbean Departments of Martinique, Guadeloupe
and French Guiana have been coequal since 1946 in legal and administrative status
with the Departments of metropolitan France. Martinique and Guadeloupe are rel-
atively small, heavily populated, tropical islands, the economics of which are
dependent upon the export of sugar, rum, molasses, bananas and pineapples. By
contrast, French Huiana is a relatively large area almost completely undeveloped
and unpopulated.

The estimated combined population of the French West Indies is over 7(7,000
with Martinique and Guadeloupe having over 50% of the total. This gives them
one of the highest population dersities in the Westernm Hemisphers, in an area
of extremely mountainous terrain primarily agricultural in its economic base.
However, Martinique has a heavy urban concentration in its capital and commer-
cial center of Fort-de-France, which has about 30% of its total population. The
population of the entire area is primarily African in its origins, comprising a
small number of Amerindizns and descendants of former escaped slaves.

All three areas are dependent upon government fundas from metropolitan France
to support their official budgets, services and economies. It is generally
accepted that the government revenues collectad in the Caribbean Departments
do not come close to meeting their costs of govermment, and that public services,
including education, are maintained through outlaya by the tax-payers of metro-
politan France.

French is the official language cf the area but Creole is spoken and under-
stood by the majority of peoplea. Literacy is estimated at 40% to 50% of the
population. The principal religiot is Roman Catholicism. However, the French
Caribbean areas are impartial in religious matters and ensure freedos of reli-
gious worship and freedom of conscicuce. The area lacks s unique local culture
because of the profound attachment of the pevple to metropolitan France and
French culture. There is, howsver, the search for national (Caribbean) identity
among a growing number who wish more fundamental adaptation of the political,
economic and social institutions of the present system to the geogrephical,
cultural and economic realities of the Fremch Wost Indies.
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B. Educational. The educational system of the French West Indies is the
same as the national educational system of metropolitan France, with minor
modifications to accommodate local conditions. The West Indian territories of
Martinique, Guadeloupe and French Guiana, known as the Departlements d' Outre Mex
(Overseas Departments), comprise a regional echelon, or académie, of Le Ministre
de £'Education Nationale (the French Ministry of National Education) which is
based in Bordeaux. The Recteur (Rector), or head, of the Bordeaux academic is
represented in each of the French Caribbean areas by a Vice-Rector, or
dinspecteun d' academie (academy, or regional inspector), usually appointed from
metropolitan France. He acts as & local superintendent of schools for each of
the Overseas Departments. Consequently, education in the French West Indies is
administered as an integral part of the educational system of the mother country.

Although the responsibility for financing education in the area is official-
ly divided between the French nmational govermment, the Caribbean Departments and
their communes or local governments, in practice most of the cost of public
education is paid from the French national budget.

As in wmetropolitan France, the educational systea covers mursery, primary,
secondary, and higher levels of education with provision for technical and
teacher training. There are both public and private institutions. However, all
are required to teach in traditional French which is not the language of every-
day speech in the home and the street; and all must conforas to the basic methods,
principles, programs of study, exaninations and other facets of the educational
system as prescribed by the French Ministry of Education in Paris.

Legislation during the late 50's aid the past decade has supported several
reforms in the nmational educational system of France in orde> to adapt it to
the accelerated rate of school-age population growth. However, the systea con-
tinues to reflect the traditionul classical curriculum, rote teaching methodo-
logy and educational advancesent based on highly selective national and compet-
itive examinations. The reforms involve various revisions in the treditiomal
classical educational structure and the development of new programs to make the
system more "democratic", {.e. to provide greater opportunities for practical
training at all levels in terminal vocational and technical courses enadbling
students to begin employment after onc, two or three yesrs of specialized study.
For various ressons, primarily the lack of adequate school facilities and teach-
ers, several of the reforms are still in the process of implementation in the
French VWest Indies.

III EDUCATICMAL SYSTEM TODAY

A. Overview. Education in the French VWest Indies territories of Martinique,
Guadeloupe and French Gufena conforms to that of comtinental Frence. The present
French Constitution (Law of October %, 19353) guarantees squal access of children
and adults to efucation, professional training and culture, and stipulates that
mumtam.m.mumuanmmu-ma
the Stat Since 1936, each territory has been designated as a
the de Boadesux of the French Ninistry of Natiomal .m
officially assiailating the tixes territories into the sdministvetive system of

astropolitan Prence.
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Reforws intended to foster the damocretization of education have been
introduced as they have in France under the Order and Decree of January 6, 1959,
the principles of which are defined as: extension of the period of -
education; constant orientation of pupils; provision of general education to
the end of the compulsory education period; possibility of choice, after the
ninth year of schooling, between the complete program leading to lubc' educazion

and specialized terminal programs leading to employment. The aims of the reforam
are: to guarantee all children adequate education and training; to guide thea
in accordance with their individual aptitudes and to offer them a wide choice
of opportunities so that each may select the most suitable; to widen access to
higher education as much as possible in order to train the executive and special-
ist personnel which the nation needs.

Curriculum, mssthods and principles of education in the French Vest Indies
follow those of France, although attespts are being made to adapt these to the
local situztion and enviromment. By law education is supposed to be compulsory
and free up to 16 years of age, but lack of facilities often prevant enforcement
of this law. Progressicn through the system is based on examinations. All post-
secondary education facilities, other than primary tescher training, require
completion ocutside of the French West Indies. Cwurrent statistical information
for the territories is not readily available. However, there are both private
and public schools, all of which provide instruction in Freach with the curric-
ulua being determined by the French Ministry of National Education.

. Prsgl'g. Fallowing a one to three year {nfant pr:;p optional

kindergarten), the primary school prograa (
m) is 6 years. This is divided into three parts, each two years in

length. These are:

Couns Paeparstoire - Preparatory Course (Years 1 awud 2)
MM-MWW(YmSMU)
Cours Moyen - Middle or Average Course (Years 5 and €)

Children usually begin at 6 years of age and finish at 12. The primary
school curriculum stresses the basic skills (reading, spelling, writing, and
arithmetic) and also includes elementary study of history, geogruphy, singing,
drewing, manual work, moral and physical education. Successful compietion
of this program enables a student to enter secoudary school. In 1965-66 there
were 217 public and sixteen private primary schools in Martinique emrolling
66,528 students. For the same years in Guadeloupe, there were 29% public and
26 private primary schools enrolling 64,009 students. Statistics for Freach
Suiana were not available.

C. mswoxon.mmwmt-mmwm
w_ﬁuomlmtothuﬁuhhmm and are ocowr :
france. There are both private and public secomdary schools offering

progreas.
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The UNESCO World Survey of Education shows that there were 48 secondary schools
in Martinique in 1970, six of which were private and 21 technical and commercial
schools, five of which were private. In the same year, there were 52 secondary
schools in Guadeloupe, of which 12 were private and & private technical schools.
French is the language of instruction in all courses.

Admicsion to all secondary schools requires succeasful completion of six ,
years of elementary school. Traditional azademic programs are offered in Lycees
(academic secondary schools) and technical or vocatiocnal programs are offered
primarily in Colleges d' Enseignement Technique (schools of technical education).
The Colleges d' Emseignement General, C.E.G. (Colleges of General Education) and
Colleges d' Enseignement Secondaires, C.E.S. (Colleges of Secondary Education)
both offer a four year Paemiex Cycle (Lower Secondary) program leading to the
Brevet d' Etudes du Premien Cycle (B.E.P.C.). This program of general education
has five streams or Sections. These are:

1) Latin, Creek, One Modern Language

2) Latin, Two Modern Languages

3) french, One or Two Modern Languages, Physical Sciences
&) Transition - Vocational

5) Practical Terminal-Vocational

Students who complete the B.E.P.C. may enter several one or two year Seconde
Cycle Couxt programs (terminal upper secondary). These presently involve various
experiments in connection with the development of terminal programs at this level
for students who are not capable of pursuing the three year Seconde Cycle Long
program (complete upper secondary) or students who wish to obtain professional
qualifications as soon as possible. Depending on their qualifications and
interests, students with the BE.P.C. may eater a two year terminal upper second-

ary general course in a C.E.S. leading to the Brevet d' Etudes du Premier Cycle
du Second chx:r vhich is being phased out; or a two yoar terminal vocational
course in a technical ucondu-y school Technique)leading to the Brevet d'
Enseigmment Industriel (5 1.). Students with the B.E.P.C. may also enter
CoLugu d' Enseignement T ue (C.E.T.) which offer a one-year couru lud-
ing to the Ceatifccat d' n Professionnelle (C.E.P.) or « two
lead to the Baevet d' Etudes Professionnelle (B.E.P.) or the Cuu
‘P“a Professionnelle (C.E.P.). All of these are terminal m provided
at the upper secondary level in the llth (Secomde) and 12th ( school
years.

The wam(cmwmmsxm&w and
Lyede T (Technical School) both offer the complete upper
secondary education prograa (Seco Cycle Long) which involves three years of ,

tud{ beyond the Premiex C (lower secondary) and lead to the new Baccalauneat
de £’ Enagignement Seco (Secondary School Leaving Certificate) or the
de Technique (Technical Secontary School Leaving Certificate),
respectively. Each program provides several sectioms.
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1. The W de L' Enseignement Secondaine:

a. Literature, languages, philosophy

b. Literature, economics, social sciences

C. Mathematics, physical sciences '
d. Mathemztics, natural sciences

e. Mathematics, technical

2. The Baccalaureat de Technique ox Brevet de Technique:

a. Literature, economics, social sciences
b. Mathematics, technical

¢. Industrial

d. Economics

e. Computer science (L' Infoamatique)

'4
Completion of the Baccalaureat, usually at age 18 or 19, qualifies a student
to apply for admission to a French university or the two-year institution of
l?i.gher lee’n'ning in the French West Indies, Centre Univerditaire Antilles-Guiana
C.U.A.G

The principal secondary schools in the French West Indies, all of which are
highly rated include:

1. sz Schoelcher, public school for boys (Martinique)

2. des Jeunes Filles, public school for girls (Martinique)
3. Lyede d' Etat Mixte de Bu.ubu.dgc,public coeducational school
(Gu@deloupe)

4. Seminaire-Co ¢, Catholic school for boys (Martinique)

5. Convent de St. Joseph de Cluny, Catholic school for girls
(Martinique)

6. College d’ Emseignement Tcduu.quz. public coeducational school
(Martinique and Guadeloupe)

s
The Lycee d' Etat Mixte de Bainbridge im Guadeloupe (State Coeducational
High School of Bainbridge) is a large, attractive, new facility including a
landscaped campus with several well equippoed, modern classroom buildings,
laboratories, dormitories and offices for adainistretion. Both the academic
and technical-vocational sections are provided by a staff of excellently
qualified teachers.

Students should be requested to provide certified transcripts and certifi-
cates issued by the french Ministry of National Education.

Grading System - %‘ Education. The grading system {n some schools is
on a nussrical e to 20:
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(£ - 20 (seldom given)
%%-16-19
Bien - 14 - 15
Assez Bien - 12 - 13
Passable - 10 - 11
Failure - below

This scale may vary greatly according to the person using it. The experience
of some admiasions officers suggest that grades above 16 are seldom given and
that 16 might be considered the upper limit of the scale for excellent, 12 - 15
as above average and 10 - 11 as average. An important distinction is that the
grade of 10 represents a respectable pass and should not be equated to the
American grade of "D",

Other schools use an alphabetical system:

Thes Satisfaisant - A
Satisfaisant - B
Juste Suffisant -
D
E

e iaant -

In addition to the grading system, guidance councils (Conseils d'orientation)
play a signiticant role in the evaluation and direction of students during the
course of their education. Thase councils have the authority to stipulate
repetition of a class; give a choice between class repstit and transfer to
enother section; and to direct students completing the cycle (lower
secondary) towards employ=ent or to upper secondary education, complete or
terminal courses.

D. Higher Education. The French West Indies does not have a ssnior univer-
sity. The only iInstitution of higher learning in the area is the Centre
Universitaire Antifles-Guiana (C.U.A.G.) which offerg two year progrems of uni-
versity training in the three faculties: 1) Faculte des Arts et Humanite
(Faculty of Humanities and Arts in Martinique), 2) Faculte des Sciences
Naturelles &tw (Faculty of Physical and Matural Sciences in Susdeloupe),
and 3)Faculte de Droit (Faculty of Law in French Guisna). There are plans for
centralizing the three faculties in Martinique by 197% and for developing a four
year university degree program in the near future. Nost students complste their
highes education at universities in France or Canada. The minimum requiresent
for sdmission to C.U.A.G. is the Baccalauneaf., Secondary teacher treining is
not offered in the French West Indies. Secondary school teachers must finish a
setifor university abroad and pass a qualilying examinatien for the teacher's
license: Centificat d' Aptitude Pédagoaloue Emseignement Secondaire (C.A.P.E.S.)
(Certificate of Secondary Tescher Education).

Professional training for peimary teacher certification is offered at primary
teacher training schools for men and women (Ecoles Noamales Puimsines d'
Instituteuns et d' Institutaices). The program is two years in length and leads
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to the Centificat d' Aptitude Pédagogique (Certificate of Teaching Aptitude).
Students must hold the Baccalauaéat and successfully pass a competitive entrance

examination for admission to the primary teacher training program.

IV SPECIAL CHARACTERISTICS AND QUALITY FACTORS
1. The school year begins in October and ends in July.

2. The educational system follows generally the same methods and principle as
metropolitan France which is clagsically bazed. However, education reforms are
being iwmplemented to adapt the system to local conditions and needs.

3. Education is primarily public, but there are a few private schoois.

4. Private schools compare favorably with public schools in quality, but they
do not usually have as many qualified teachers.

S. Although public education is free at all levels and school attendance is
compulsory up to 16 years of age, it is very competitive and seiective as a
result of the examination system required for progrecsion from oune level to the
next.

]

6. Greater access tc sducational gpportunity is limitsd because of the lack of
qualified teachcrs and adequate physical facilities to acccmmodate school popu-
lations, particularly at the secendary level. The tc. il number of students in
secondary school is relatively small in comparison wiih the number in elementary
school.

7. Considerable emphasis is placed on the cbservation, evaluation and guidance
of students by their teachers ("comseils d' orientation" or guidance councils)
during their course of studies.

8. Graduates of secondary schools because of the language facility and their
profound attachment to France and the French culture, usually seek admission to
French or French-speaking Canadian universities.

9. There {s no progrem for financial assistance of students who wish to study
in the United States provided by the French Caribbean Overseas Department .
Students at the higher educational level may benefit from stud ts and
under certain circumstances, from loans provided by the Cons ! at no
interest up to approximately $1,000 if they wish to study in Prance.

V REQUIRED ACADEMIC CREDENTIALS

A. General. Applicants at gll levels (Frealman, Transfer) should be re-
quired to submlt the following credentials for admission consideration:
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1. An officially certified school tramscript. Any translations of
records provided must be accompanied by photocopies or certified copies of the
original documents. The student may then be required to show the original
documents if admitted and registering, as part of the registration requirement.

2, Evidence of English language proficiency satisfactory to the insti-
tution concerned.

3. Evidence of suffic.-mt financial resources satisfactory to the
institution concerned.

4, Letters of recommendation from teachers and school officials who
have taught and have some personal knowledge of the applicant.

B. Freshman Level.

1, Applicants should be required to submit an officially certified
transcript of secondary school record and appropriate certificate on the official
forms of the Ministry of National Education and validated by the official stamp
of the Prcfecture of the Caribbean Department (Martinique, Guadeloupe, French
Guiana) in which the school is located.

C. Transafer Level.

1. Applicants should be required to submit an officially certified
transcript of university education (Centre Universitaine Antilles-Guiana)issued
by the university; or primary teacher training (Ecoles Noamales Primaines) com-
pleted and appropriate certificate validated by the official stamp of the Pre-
fecture of the Caribbean Department (Martinique, French Guiana) in which the
school is located.

VI PLACEMENT RECOMMENDATIONS

A. Freshman Admission

1. Applicants who have received the Baccalauneat may be considered for
freshman level admission.

2. Applicants who present the following certificates should not gener-
ally be considered for admission at freshman level:

Brevet d' Etudes du Premier Cycle (B.E.P.C.)
Brevet d' Etudes Prodessio (8.E.P.)
Centificat d' Aptitude Professionnelle (€.A.P.)
Centificat d' Education Professionnelle (C.E.P.)
Brevet d' Enseignement Industriel {(B.E.1.)

Ex:zeptions should be made only when such action i{s consistent with
institutional policy.
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B. Tranafer Admiasion

1. Applicants who have successfully completed course work at the
Centre Universitaire Antilles-Gulana (C.U.A.G.) may be considersd for trans-

fer admission.

2. Applicants who have completed the two year primary teacher training
program at one of the Ecoles Noamales Primaines (primary teacher training schools)
may be considered for transfer admission.
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VII GLOSSARY \

Acadéﬁie - Educational region
Assez Bien - Average

Baccalauﬂéat - Academic secondary school diploma necessary for access to higher
education

Brevet - Authorization of completion of terminal secondary programs, usually
involving technical and vocational training

Brevet d' Enseignement Industrief (B.E.I.) -Certificate of Industrial Education

Brevet d' Etudes du Premier Cycle (B.E.P.C.) - Diploma obtained after completing
4 years of Intermediate secondary education

/
Brevet d' Etudes du Premier CycLe du Second Degre (B.E.P.C.S.) - Diploma obtain-
ed after completing 6 years of secondary education

Brevet d' Etudes Professionelle (B.E.P.) -Certificate of Professional Studies

Centificat d' Aptitude Péaagogique {C.A.P.) - Certificate of Teaching Aptitude,
required for elementary school teachers

Centificat d' Aptitude Pédagogique Enseignement Secondaire (C.A.P.E.S.) -
Certificate of Secondary Teacher Education, required for secondary school
teachers

Centificat d' Aptitude Professionelle (C.A.P.) - Certificate of Professional
Competency :

Centificat d' Education Progdessionelle (C.E.P.) - Certificate Professional

Egggafion obtained after completing one year of training in a technical high
[o)

College - Secondary school for terminal training, comprising four years of study

Colleges d' Enseignement Generat (C.E.G.) -Schools of General Education
Colleges d' Enseignemext Secondaines (C.E.S.) -Schools of Becondary Education
Colleges d' Enseignement Technique (C.E.T.) -Schools of Technical Education
Conseil General - General Board or Board of Directors, a group of private citi-
zens who raise funds to provide financial assistance (loans) for students to

study at French universities

Cours - Course
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Counrs Ezéhenzuine ~ Elementary course, comprising third and fourth year of
primary school

Couns Moyen - Middle course, comprising last two years (5th and 6th) of primary
school :

Couwrs Preparatoire - Preparatory course, comprising first two years of primary
school .

Court - Short

Ecole - School

Enseignement - Instruction

Etudes - Studies

Instituteuns - Institutions for men
Institutrices - Institutions for women
Juste Suffisant - Adequate or just sufficient

/
Lycee ~ Secondary school for university preparation, comprising 7 years of study
and terminating with the Baccalaureate

Lycéé Classique et Moderne - Classical and Modern Secondary School
Lycée Technique - Technical Secondary School
Nonmale - Elementary teacher training
Passéable - Fair

Péaagogique - Teaching

Pnemi,e‘ne - 12th school year

Primaines - Elementary studies

Recteur - Regional school superintendent
Secondaines - Secondary studies

Seconde - 11th school year

Technique - Technical or vocational

Teuminal - 13th school year
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HAITI

11 BACKGROUND

A. General. Haiti is the world's largest black republic and the second
oldest republic in the Western Hemisphere. The country occupies the western
one-third of the island of Hisparniola in the Caribbean Sea between Puerto Rico
and Cuba. The ocastern two-thirds of the island {s occupied by tho Dominican
Republic. The clinmate is warm, ranging from 70® to 90° F, with high humidity
in many of the coastal areas. About two-thirds of the topogrephy (10,714 sq.
niles) of the ccantry {s rough, mountainous terrain unsuitable for cultivation.
Approximately 2.2 million acres of land are arable.

Haiti {s one of the most densely populated countries in the world. Its
estimated population in 1972 was 5,000,000 of which about 95% is of African
descent. The remainier are mostly of mixed ancestry (mulattoes), with a ssall
number of exclusively European or Levantine descent. MNinety percent of the
population live in rural areas, with the remainder crowded in the three princi-
pal cities of Haiti: Port-au-Prince, the capital, with 300,000; Cap Haltien
with 50,000; and Gonaives with 30,000.

The country is largely agrarian, characterized by many very small individual
fanily subsistence farms. Limited industrisl development is centered in and
around the three principsl cities. It is a country of incredible poverty. The
gross national product (GNP) {n 1969 was estimated at $333 million and the per
capita gross domestic product (GDP) at about $70. The average annual incoe:
is between $60 and $70.

French is the official language of the country but it is spoken by oaly
108 to 128 of the people. The remainder speak and understand only Creole.
Although voodoo prwi:tices are widespread, the state religion is Roman Catholiciem
and all religious faiths are tolerated. Literacy is estimated at 108, the lowest
of any country in the Wastern Hemisphere,

Columbus discovered the island of Hispaniola on his first voyage to the
New World im 1492. French buccaneers used the western third of the i{sland as a
point from which to harass English and Spanish shipping. In 1697 Spain ceded
the western third of Hispaniala to France. As pirecy was gradually suppressed,
some of the French adventurery turned o planting and made Saint-Domingue, as
the French portion of the island was then called, cne of the richest colonies
of the French Eapire in the 18th century. During the French colonial period,
largs numbers of slaves were brought from Africa to work the sugar cane and
coffee plantations. In 1791 the slave population, led by Toussaint L’ Ouverture,
Jean Jacques Dessalines, and Henri Christophe, revolted against their French
masters and gained control of the northern part of Saint-Domingue. In 1804 the
slaves established independence from the French who were unable to maintain
control of Saint-Domingue, and the area was renased Haiti, which means mountain-
ous. From 1643 until 1915 Haiti, under 22 dictatorships, suffered great political
and economic disorder. From 1015 to 1934 the United States intervaned militaril;
to protect U.§5. citisens and property and to prevent invasion by other nations.
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Some progress was made toward the improvement of Haitian life with the “revolu-
tion of 1946" and the administration of President Marsais Estime (1946 - 1950).
The theme of the revolution was the sa!vation of the black man and progress
continued under this theme during the !aul Magloire presidency (1950-57). With
the Francois Duvalier administration (1957-1971) the country's institutions were
subjected to an authoritarian domination under the personal control of the
president; which resulted in considerable disorder and terror in govermment
during his regime.

In spite of the number of formidable problems that continue to challenge
this very proud, wretchedly poor and oldeat black republic, it enjoys a unique
culture, human vitality, and enormous potential of national and international
significance.

B. Educational. The educational system of Haiti represents an adaptation of
the traditional Irench system. It is a national system which covers the primary,
secondary and higher levels of education including, i{n addition, provision for
technical and geacher training. The country's only institution of higher learn-
ing, Univexsite d' Haiti (University of Haiti), was founded in the 1860's and
development of the university from its founding to 1946 included the establish-
ment of the faculties or schools of law, agricuiture, medicine and pharmacy,
dentistry, and engineering. Prior to 1946 there were less than 15 secondary
schools i{n Port-au-Prince, the capital city, and no schools of recognized
quality at this level elsewhere {n the country. Education was exclusively
for the elite.

The “popular movement" (revolution) for greater educational opportunity
which began {n 1946, resulted in the establishment of additional schools,
especially at the secondary level. However, the new schools created were not
adequate to accommodate the increased enroliments encouraged by the popular
movement and this condition is relatively unchanged at the present time.
Classrooms dre severely overcrowded in the public elementary schools. In a
number of classes there are as many as 50 or more children. Expansion at the
university between 1946 and 1956 included a School of Ethnology (Ecole d'
Ethnologie) and a School of Secondary Teacher Education (Ecole Noamale Super-
{eure). During the Francois Duvalier ("Papa Doc") administration, the largest
number of private primary and secondary schools, and a number of additional
public secondary schools, were established. However, political factors related
to the administration had an unfortunate effect on the quality of the developing
educational sysitem. Academic standards and admission requirements at the
University were relaxed for political patronage and, for various reasons, many
of the most competent and experienced teachers, at all levels of educatiom,
departed their homeland fce new livelihoods {n Africa, Canada, and the United
States. This created a dearth of qualifieZ teaching psrsonnel at a very crucial
psriod. While some progress has been made toward restoring the quality of
instruction and teaching psrsounel, there still exists a tragic shortage of
teachers and adequate elementary and secondary schools.
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During the period 1956 - 197}, the name of the university was changed from

d' Haitd to Universite d' Etat d' Helti (State University of Haiti)
one superior school was added, Ecole Nationsle des Hautes Etudes Inteanational
(School of Higher International Studies). In addition, the Faculty of Law
(Faculté de Droit) was expanded to include economic science as & specialty and

a full & year progrem of i{nstruction; the School of Ethnology became the Faculty
of Ethnology; and the Feculty of Agriculture was expanded to include veterinary
medicine and a full & year program of study. As political purposes were accom-
plished during the latter part of the Papa Doc administration, improved educa-
tional standards were gredually restored.

]

The percentage of total central govermment expenditures for educatiom in
1971-72 was 12.8%. Nost recent developments toward improvements in the education-
al system under the current administration of Jean-Claude Duvalier ("Baby Doc"),
vhich begen in 1971, are reflected in an Inter-American Development Bank loan
of $10,000,000 to Haiti, whica represents the largest l-an since the Pape Doc
administraticn; the increased mumber of Freanch professors employed at the norwmal
school and university levels; plans for erection of a building to house an
Tnatitut Pedagogique for the development of modern teaching methods by the French
govermment; and the appropriation of funds by the Haitian govermment for increas-
ed tescher salaries at the primary and secondary levels.

III EDUCATIONAL SYSTEM TODAY

A. Overview. Article 167 of the 1957 Constitution specifies that education
in Haiti De directed toward the full development of the personality of those who
receive i{t, in order to enable them to maske a constructive contribution to society.
It shall help to inculcate respect for human rights, combat all manifestations
of the spirit of intolerance and hate, and promote the ideal of moral unity at
both the national and Pan-Aserican levels. The same article stipulates that
prismary education shall be free and compulsory. Article 168 provides that access
to all educational institutions, both private and public, shall be on the basnis
of nondiscrimination, whether religious, recial or social.

These expressed aims are an ideal to which the reality bears little resem-
blance. Progress in expanding education has been made, especially since 1946;
however, illiterecy in Haiti still runs at an estimated 908. Although prisary
school edication {s "compulsory and free,” only some 300,000 out of 1,500,000
school-age children start their education. Of these, only one child in about
200 school entrants completes all the education available to him (leas than 1%).
While education in theory is accessible to all Haitians, in prectice it is
limited to the urban elite and the families of a few relatively advanced peasants.
The ty of the masses forces most children to begin work at an early age and
there is little effort, if any, to enforoe the law regarding compulsary education.
The official language of instruction is Frenmch, but an sstimated 90V of the pop-
ulation, particularly in rural areas, speak and understand only Creocle. Thus
many children are handicapped at the beginmning of their education becsuse they
receive instruction in a language they do not understand.
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The Secretariat of State for Mational Education (the Ninistry of Education)
is responsible for primary education and teacher training in urban aress,
secondary education, vocational and technical education, and higher education.
The Secretariat of State for Agriculture is respounsible for schools in rural
areas. There are three types of echools in Haiti: 1) public schools supported
and operated by the Govermment of laiti, 2) govermment-subsidized private schools
which receive some subsidies from tie Haitian Government, 3) private schools
receiving no support from the Haitian Govermment.

Overall educational facilities in Haiti are insdequate in spite of attempts
by the Govermment to expand them. There is a shortage of teachers, buildings,
textbooks, and other instructional materials. Teschers are poorly paii and
often inadequately trained. Trained Haitian teachers are handicapped by large
teaching loads, and meager equipment and laboratory facilities.

B. Pre- . One year “infant classes™ are available for children
between the ages of & and 6 years. They are not compulsory and fev Haitian
families take advantage of this educational opportunity.

c. pr « In 1970 there was a total of 1,509 primary sclicols in Haiti,
broken as follows: Public and private urban primary schools - 842; Public
and private rural primary schools - 667; total - 1,509.

Although this total shows a great increase since 1946, there are still far
too few primary schools. Rurel and urban primary schools share the same constitu-
tional and legal principles, but they differ widely in many respects, with urbdban
schools generally faring better. Since there are usually too many students and
too few teachers and books, the teaching method used is primarily memorization
and recitation.

The primary schoql course last six years (seven, if the one-year infant
class offered in a few schools {s included). Pupils normally start at the age
of 6 - 8 and finish at 12 - 1, The course comprises three cycles -- preparatory,
elementary and interwediate -- and leads to the Centificat d' Ctudes Primaines,
This is awarded by examination. Students holding this certificate can proceed
to secondary school;, but are required to take an entrance examination for the
full academic program (Bsscalauréat).

D. . The number of secondary schools in Haiti has greatly increas-
od since 1940, are nov 115 schools, 21 public ( ) and the rest,
private (Colllges, Cours, Centres or Imatituts). In the 1970-71 academic year,
13,000 students were enrolled in the public schools, and 18,000 in the private
_ schools. Sixty-three of Haitli's secondary schools are located in the capital,

Port-au-Prince. Curriculum is prescribed by the Ninistry of Educatiomn. Mo
tuition fees are charged in the public secondary schools, but there are occasion-
ally minor fees for supplies and breakage.

The following secondary schools are rated highly by Haitians. However, the
omission of a school from this list should in no way be interpreted to imply
a lack of quality.
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The schools listed are located in Port-au-Prince unless another location is
indicated.

a. Public Secondary Schools:

’
1. Lycge Alesandre Petion
2. Lycee Cent Cinquantenaine
3. Lygege Francois Duvalier (Petionville)
4. Lycge Philippe Guerriex (Cap Haitien)
5. Lycee Pinchinat (Jacmel)

b. Private Secondary Schools:

1. Centre d' Etudes Secondaines

2. Collgge Camado-Haltien

3. Co e Max Pennette

4, Co ¢ Notre Dam Du Perpetuel Secours(Cap HaYtien)
5. Collige St. Francois d' Assises

6. Colllge St. Martial

7. College St. Pierne

8. Couns Amedee Buwn

9. Cours Alexandre Dumas® (Petionville)
10. Cours Roger Auglade

11. Institut du Sacre Coeurn

12. Imatitut Georage Marc

13. Institut St. Louis Gonzague

14, Inatitut Ste, Rosede Lima

15. Nouveau e Biad

16. The Union School

Of the schools listed, Centre d' Etudes Secondaires is considered outstanding;
Couns Alesandre Dumas, a French school, is highly rated and is associated with
the Bordeaux branch of the Prench Ministry of Education; Nouveau Co ¢ Bind,

a Swiss school, enjoys nation-wide prestige and offers a program including
parallel manual, technical and classical courses with teaching methods that
avoid rote, and a relatively informal classroom atmosphere; and the Union School,
an American school founded in 1919, which follows a standard U.S. style curricu-
lum in English, is accredited by the Southern Association of Colleges and
Schools.

Admission to any secondary school program in Haiti requires that a student
have successfully completed the Certificat d' Etudes Primaires (Certificate of
Primary Studies). A student entering secondary school will normally be 12 - 1%
years of age. There are, basically, four streams or sections that a student can
enter in secondary schools. -
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These are:

1. The technical-vocational stream, which is a terminal, three year course
leading to the Ceatificat d' Aptitude Professionnelle. This is awarded in
such schools as agriculture, domestic science and vocational schools teaching
carpentry, electricity, etc.

2. The higher primary stream, which is a three year transitional course,
leading to the Brevel Elementaine.

3. The first cycle (lower) secondary level stream, which is a three year
transitional course.

4, The full academic stream offered by Lycdes and colléges, leading to the
Baccalaundat 1 (Rhetorique), which requires six years, and the Bacealauneat 11
(Philosophie ), which requires a thirteenth year of study, and is the minimum
admission requirement for the State University of Haiti.

For successful graduates of the traditional streams mentioned above there are
several programs available. Please refer to the education chart for further
clarification while reading this text.

Holders of the Brevet Elémentaire can enter a four year terminal, technical-
vocational program leading to the Brevet d' Aptitude Professiomnelle awarded
in Commercial Training, Accounting, Hotel Management, etc. or a two year tran-
sitional program leading to the Brevet . Holders of the Brevet
can enter a three year nursing certificate program or primary school
teacher training.

Graduates from the first cycle (lower) secondary level can enter either
primary teacher training or a three year transitional upper secondary level
course. Graduates of the three year transitional upper secondary level course
can enter the three year nursing diploma program, provided they pass the
Baccalauneat 1 examination.

The School of Surveying (Ecole d' Arpentage ), although affiliated with
the State University of Haiti, offers a two year terminal secondary program
in surveying. Admission to this course requires successful completion of the

Brevet Elementaine.

Students completing the !es&e!auﬂé&t program receive the Centificat d',
Secondaires f£irst and second parts, cor;eupondigz to the Bacealauneat
Paemi Partie (Rhetorique) and the Baccalauneat Deuxiéme Partie (Philosophie),
respectively. This program has three streams or "sections", which are:
1) A-Latin- Greek 2) B~ Latin - Science 3) C - Science - Modern Languages.

Progression from the Baccalauréat I to the Qgeeglaukizt 11 is by examination.
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The secondary school system is a highly selective one with progression
through a succession of nationally administered examinations which are decisive
for continuation in the system. Although changes are being made in the system,
there is still an emphasis on rote-learning and preparation for examinations.
However, some of the assigned papers in the upper secondary levels require
analytic thinking of a high quality.

Students should be requested to submit documents issued by the Ministry of
Education which provide validation of the ’appx'oprhtc examinaticns. Sometimes
the actual certificates for the Baccalauneat I or II will not be available since
they may have to be purchased by the student.

Grading System - Secondary Education. The grading system is a numerical
one ranging a low of 1 to a high of 10. The normal passing grade is 5.

E. Post-Secondary Education. A three year nursing program, affiliated with
the Faculty of Nedicine, Is oifered at the thirteenth year. Admission to the
program requires completion of the Baccalauneat 1 (tho&iqu) Students com-
pleting the nursing program successfully receive the Diplome d' In‘uul.itu
(Diploma in Nursing).

A practical training program in nursing is also offered to holders of the
Brevet Superieur. One enters the program at the twelfth year for three years.
Successful completion of the course leads to the Ceatificat d' wuuim .

Primary teacher training is offered at grade ten for those who hold the
Brevet Elementaire. The am is three years in length and leads to the
04 e de Fin d' Etudes Eluu&u

F. Higher Education. Higher education in Haiti is offered at the Unévyum'
d' Etat , in Port-au-Prince, and provides eight faculties: Facufte
e tog:".e; .Fwwt:"c‘i 0. Etu:vlu ;u’.mu Econouiq:u Fac:zt{
Lettres et de ? gie; e Drolt et ;
de Science, Ingeniepr et Architecteur; ruuulug' Agrpnomie. o des Nédecine
Vetewnarie; Faculte d' Odontologie, and Faculté de et de Phawmacie.

’

The minimum admissign Nth to the Univernsite d' Etat d' Halti
(formerly the Universite d' » 1960) is the Baccalauneat II. In addition to
the Baccalaureat II, competitive examinations are given in the faculties of Inter-
national Studies, Law and Economic Sciences, Agriculture and Veterinary Nedicine,
Dentistry and Medicine/Pharmacy. ,

Degrees are awvarded upon successful completion of a three year program in
the faculties of Ethnology, International Studies, Letters and Pedagogy, a four
year program in the faculties of Law and Economic Science;Science, Engineering
and Architecture; Agriculture and Veterinary Nedicine; and Pharmacy; a five year
prograa in Dentistry and a six year program in Medicine. The medical progrva
has been reduced from eight to six years in length and has undertaken clinical
instruction as modelled after U.S. medical schools.
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The degrees are stated as Dipthme d' Etudes Supéﬁizuﬂeb except in the Faculty
of Law, which awards a LLC&nCQ and the Faculty of Letters and Pedagogy, which
awards both the DiplOme and Licence.

Secondary teacher training is offered to holders of the Baccalaureat 1I.
Academic and professional training is given in a three year program through
the Faculty of Letters and Pedagogy. Upon successful completion of the course
the student is awarded a Licence or Diplime des Lettres, Philosophie et Langues.

No post graduate study is offered in Haiti.

University and Higher Education Grading System. The grading system at the
State University of Haiti is based upon a numerical scale from 100-60, with 60%
as lowest passing grade. The student must have a minimum combined average of
65% at the end of each year for all courses taken. Should one not attain an
average of 65%,the year must be repeated, all courses included. Examinations
are given at the end of each semester in addition to the final exam covering
the entire year. No national examinations are required for the degree.

IV SPECIAL CHARACTERISTICS AND QUALITY FACTORS

1. The school year begins in October and continues until July. Some private
secondary schools operate on a trimester basis and all public secondary schools
observe the semester system.

2. The educational system is highly competitive and selective, and the
successful student who completes his Baccalaureat I and II will have gone through
a succession of rigid nationally administered examinations, each of which is
dscisive for his continuance in the system. If the student fails the Baccalau-
reat examination in July, he is allowed to retake the examination in September.

3. Education confers immense prestige in Haiti and the average student who
survives the system through the secondary level is highly motivated and persev-
ering.

4, The secondary and university student population s drawn predominantly
from affluent and middle class families.

5. Private schools play an important role at the primary, secondary and
intermediate levels, but paradoxically the academic freedom which these schools
enjoy contributes to a lack of unity in their programs and methods. However,
all schools must be chartered by the national authority, all are liable to
government inspection and all must prepare students for the same nationally
administered mass examinations.

6. The secondary school curriculum js designated to be both university
preparatory and/or terminal. However, the relative strength of secondary school
programs varies widely.
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7. Instruction in some schools s often handicapped by inadequately trained
teachers, lack of teachers, textbooks, library and laboratory facilities, and
equipment,

8. Teaching methods, especially at the lower levels, favor rote-learning.
However, at the upper secondary level, success in the final essay examinations
requires analytic and synthetic thinking of a high quality.

9, There is no organized program of financial assistance for students who
wish to study in the United States provided by the Haitian government or the
private sector.

10. Haitian exiles and their relatives encounter numerous problems with
immigration authorities and educational institutions in most western countries.
Although they have fled their country because of tyranny they, unfortunately,
are not generally accorded the understanding and treatment given to exiles from
Cuba or Eastern Europe. It would ceem logical that Haitian exiles be given the
same protection and consideration as exiles from other countries with respect
to residence and the opportunity for study in the United States.

V REQUIRED ACADEMIC CREDENTIALS

A. General. Applicants at all levels (Freshman, Transfer, Graduate) should
be required to submit the following credentials for admissions consideration:

l. An officially certified school transcript. Any translations provided
of records must be accompanied by a photocopy or certified copy of the original
documents. The student may then be required to show the original document if
he is admitted and enrolls, as part of his registration requirement.

2. Evidence of English language proficiency satisfactory to the institu-
tion concerned.

3. Evidence of sufficient financial resources satisfactory to the insti-
tution concerned.

4, Letters of recommendation from teachers and school officlals who have
taught and have some personal knowledge of the applicant.

B. Freshman Level.

1. Applicants should be required to submit an officially certified
transcript of secondary or post-secondary school records on the official letter-
head and validated by the official stamp of the Ministry of Education. The
transcript should also be accompanied, if possible, by the appropriate certifi-
cate validated by the Ministry of Education.
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C. Transfer and Graduate Level.

1, Applicants should be required to submit an officially certified
transcript of university work issued by the university. The traascript should
also be accompanied by the approprizte diploma or L{cence, if the appiicant has
completed the program f study.

VI PLACEMENT RECOMMENDATIONS

A. Freshman Level.

i. Applicants who have received the Baccalaunéat 11, Philosophie (Certi-
§icat d' Etudes Secondairnes, Deuxieme Partie) which represents the completion
of thirteen years of formal education, may be considered for freshman level
admission. Some institutions may wish to consider granting advanced standing
to applicants with the "Bac.II" when such action is consistent with institutional
policy.

’

2. There is evidence that holders of the Baccalawreat I, Rhéionique
(Centifdicat d' Etudes Secondairnes, Premiere Partie) which represents the com-
pletion of twelve years of formal education, perform well in some U.S. institu-
tions. Since adequately researched information is not available at present to
recommend placement of applicants with this certificate at freshman level, it is
strongly recommended.that the area be researched in detail to determine the
feasibility of such placement. However, this does not preclude admission of
such applicants at freshman level when the action is consistent with institution-
al policy.

‘ . pA . . .
3. Applicants who have received the Diplome d' Infirmieres (Diploma in
Nursing) may be consilered for undergraduate admission with advanced standing
as deemed appropriate by the admitting institution.

4, Applicants who have received the Brevet d' Aptitude Professionnelle
have completed a four year terminal program in the fields of commercial training,
accounting, hotel management, secretarial practice, etc. Some institutions may
wish to consider such applicants for admission to specialized programs.

5. Applicants who present the following certificates should not generally
be considered for admission at freshman level:

Centificat d' Aptitude Professionnelle
Centificat d' Infinmienes

Brevet Superiewr

Diptome de Fin d' Etudes Normales

Exception should be made only when such action is consistent with institu-
tional policy.
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B. Transfer Level. Applicants who have successfully completed partial course
work at the Univensite d' Etat d' Haiti (State University of Haiti) may be
considered for transfer admission.

C. Graduate Level. Applicants who are graduates of the State University of
Haiti may be considered for graduate level admission.

VII GLOSSARY

Agronomie - agriculture

Baccalaunéii - academic secondary school diploma
Brevet - authorization of completion of terminal secondary programs
Collage - academic secondary school

Dnoit - law

Ecole. - school

Etudes - studies

Inﬂinmiéaeb - nursing

Lycze - academic secondary school

Noamale - elementary teacher training
Odontologie - dentistry |

Péaagogie - teaching

Premier - first

Primained - elementary studies

Second - second

Secondaines - secondary studies

L agida s e 22T
JRIC



158

VIII BIBLIOGRAPHY

. Dale, George A., Education in the Republic of Haiti, United States Office of
Education (Bulletin Nov. 20, 1959). Washington, D.C.: U.S. Government
Printing Office, 1959.

Lewis, Gordon K., The Growth of thz Modern West Indies. New York, N.Y.: Monthly
Review Press, 1968.

Leyburn, James G., The Haitian People. New Haven, Conn.:Yale University Press,
1941.

Moore, 0. Ernest., Haiti. Jericho, N.Y.: Exposition Press, 1972.

Parry, J. H. and Sherlock, P.M., A Short History of the West Indies. New York,
N.Y.: St. Martin's Press, 1956.

Rodman, Seldon, "Haitian Art Burgeors On," The American Way Magazine, Vol. 5,
No. 9, September, 1972, pp. 1l4-17.

UNESCO. World Survey of Education, Vol. V, "Educational Policy, Legislation
and Administration.™ Paris, 1971. (Section on Haiti, pp. 561-563.)




IX SAMPLE CREDENTIALS




’ \
BACCALAUREATE, PREMIERE 160

INSTITUTION JONAS AUGUSTIN
MIXTE PRIMAIRE - SECONDAIRE
41, BOIS . VERNA, 41
PHONE : 56381
PORT-AUPAILTE HAM

e « o

Port-au-Prince. lc. . 2.Révrier ... . . )_;,12 .
CERTIPICAT
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La Direction de 1'INSTITUTION JOHAS AUGUSTIN certifie que *- - Tt
a appartenu A cet Btablimmenent ot y a auivi les cours eom-pondmt 2 la
classe de Rhéto C durant l'annde académique 68-69,.
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Bistoire d'Halts.cccoeccccccecesd00 aur 200
Littérature Haitiemne....ccoceeesld0 mur 200
mﬂiq“..u....................225 nu.l"OO
Chimi@.cccccccccccsccccccncenessdll mur 200
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NATICHALE

Section de PEnecignemont Secoadeire

- Peart au-Prance o

2  FLTiIESR 1952

£

.

RI1I

~
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LA DILCTI N hEi!:'lAL-‘o D& L':qun. C: .{I\AIC IAL
(Sccuon dd 1'dnseignenent Sucondaire) certifie aue
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C) selon Procés-Verbul du Jury d'ux:irmon de Juillet
1569.
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Anglals..................o.......... g5 " 200
Physi”ue.....‘0‘00000000000‘0000.00. 258 " 3")0
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Littérature Haitienne.........-..... 100 = 200
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LYCEE ANTENOR FIRMIN

163 Fondé ea Cctehre 1952
Coctinn . C,
AVENUE CHARLES SUMMER
TELEPHONE : 5-6331
Port-gua-Prince, Haiti (W.1.)

Pert-au-Prince. L 26.Jarvier .19721s ...

CERIIFIGAT

La Direction du Lycée Anténor Mrmin, cartifie et
atteste que 1'#4ldve it ‘& suivi lees cours prévus
aux programmes de la Classs 1a PPileo ¢ durant l'année sco-
lai - 1969-1170,

En fol 4o quoi le rdsent Cartificat lui est 44)4-
vré pour servir et valoir oc Yue de droit,
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UNivERsiTR p'ETAT

FACULTE DE DROIT

€T DES
SCIENCES ECONOMIQUES
PORT-AU-PRINCE PorteusPrince, le___ Lk Octebro 19 71,
HAITI

N

Je, seussigné, Dr, larvé BOYER, Doyeca de la Faculté de Droit et
des 3ciences Eccnomicues de Pert-su-Prince, (HAITI), certifie que Men-
siour Nuwesk=2EY a subl avec succts les examens lui donnant dreit au
grede do Licencié en dreit,csome llattestent les résultats suivantss

! & Aexdfomt 3= Octobro 1963 ~
m t= Moyenn~ C&néraleceesecccesccee 5‘063 sur 100

m t= Droit Civilicecveccocccccccces 70 sur 100
Histoire du Dreiteccccsccsecee 75 . .
Eoconomie Polit esesssssssse 50 " "
Droit Pé&dlececccscccccccccces TO . .

mtht’-@”ooooooooooooooooooo 32 . .

Dowcidne Annéq Académique = Octob
m = lbyenno C&ibraloceccccsccccsce 59.83 sur 100

m L Dreit “Vm.oooooooooooooooooo ” sur m
Dreit Constitutionnelececsecces 5‘ “
Dreit Intermatienal Publice... 50
Eosnomie P.litiq\l.oooo.ooooooo n
Pl‘.c‘m ctﬂhoooooooooooooo 30
Pricbdure Pénalocecccccccccces O

Ixeioitse Annéo Acedémiqye := QOctebre 1965 ~ Juillet 1966

\ w = )ls:'wm O@éreloceccccccccccen 5244 sur 10

m $= Dredt Civiliccseosccescnssseses 58 sur 100
Finances Nbu(ﬂﬂloooooooooooo 7 " .
Dreit Commercialecescccscsccee 75 " "
Droit Administrutifecceccccces X " .
ughhtion Secialecccccccccce 50 "« u

Hensicur Mummd MK a regu le grede de Licencié en dreit sulvant
precis-vorbal dtexamens en date du 12 Octobre 1966,
1ficat lul est délivré peur servir

Ve UL

de 1a Faculté de Dreit
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PUERTO RICO

1 BACKGROUND

A. General. Puerto Rico is the smallest and easternmost island of the
Greater Antilles. It is 100 miles from west to east and 35 miles from north to
south. Discovered by Christopher Columbus on November 19, 1493, Puerto Rico
was originally settled by Juan Ponce de Leon in 1508. A year later he was
appointed by the Spanish Crown as first governor of the island. Because of
Puerto Rico's strategic location as the gateway to Spain's Latin American
empire, it played a crucial role in defending that empire against the competing
European powers. That is why its capital city, 0l1d San Juan, was once sur-
rounded by walls and forts like the still existing El Morrc and San Cristobal.
Since San Juan's harbor was believed to be essential to the supremacy of Spain
in the New World, the construction of such fortifications was continued for some
724 years, thus making the city impregnable to attack from her European rivals.

During the 16th and 17th centuries, Puerto Rico was essentially a military
garrison, a stopping place for the troops of the Spanish empire in Latin America.
The real beginning of Puerto Rican society started to develop during the middle
of the 18th century. The construction of the fortifications around San Juan
and the increased funds sent from Mexico to cover the expenses of the military
post were very important contributive factors to the island's new progress.

A number of new governmental policies plus some historical circumstances
were also responsible. First, a set of regulations and limitations on commerce
and trade, which had been imposed for years by Spain, was gradually lifted;
second, the granting of immigration rights and lands to foreign Catholics
brought to the island a new kind of immigrant. As these people ware, for the
most part, refugees from the wars of independence in South Americ:, they had a
greater expc¢rience in the professions, as well as in commerce and trade. All
this led tc a large increase in the population, which numbered almost a million
by 1898.

One description of the Puerte Rican society at the ¢nd of the 19th century
vefers to it as "a colonial society with a tradition of dependence, having a
semifeudal social organization based mainly on agriculture and a rather static
and closed culture". More than 80% of the population was rural and poor, and
the leading groups, mainly Spaniards, were in control of commerce, the Church,
the public bureaucracy and the military. In all groups the Spanish traditions
prevailed, but there were other cultural influences at work, mainly Indian and
Negro. This blend eventually led to a close inter-relationship among the various

groups.

In thas latter half of the 19th century the produation c¢f coffee and sugar
cane, highly prized in Europe, became the most important sourze of income for
the island. The land was cultivated by many individual farmers and each farm
included. besides the owner, the pessants who worked the land.
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The pattern of behavior was unified, clearly structured and v.ry well organized.
The "patron" was the full master and looked upon as naturally superior as well
as presumably responsible for the peasants' personal safety and well-being.

There were few roads and newspapers and not many schocl facilities, as

there was no tradition of public education. Thus, exclusion from any cultural
and intellectual influence coming from abroad was almost total, other than in
the more highly developed urban centers. In short, the Spanish regime in Puerto
Rico during its whole existence, with the exception of a few brief periods, was
arbitrary, if not despotic. The governor general of Puerto Rico was a military
man by profession and accountable only to Madrid, while locally he had full cor -
trol over all aspects of island life.

During the 19th century, political movements began to emerge when politics
in Spain itself began to vacillate between republican and monarchical styles.
The autonomists, representing the liberal wing in Puerto Rico, were in favor of
full self-government for the island as an equal partner in a Spanish federal
union. This would combine naticnal unity with cultural diversity. The assimi-
lationists wished to identify local movements with national parties in Spain
and seek from them the desired governmental reforms for the island. Finally,
in reaction to the two groups described above, a conservative element developed,
defending the status quo.

In November 1897, the Spanish Crown established in Puerto Rico an autonomous
charter which liberalized local government by approving a parlianentary system.
This represented the first real opportunity for self-governm:nt {n nearly 400
years cf Spanish rule. However, the cpportunity was never given a chance for
fulfillment, as the Spanish-American war broke out in July 1898 and soon there-
after American troops occupied the island.

As a result of U.S. occupation thu past fifty years have seen a rapid
increace in population, a radical change in the occupational patterns, socio-
economic structure and the political institutions of the island. Puerto Rico
has become more industrialized and urbanized, united by better rpads and more
modern transportation and integrated with the rest of the United States by
commercial, political and cultural relationships.

’

The transformation has not been without problems. With American economic
penetration, the corporation, concentrating great land holdings with absentee
owners, became the unit of production. The original simple relationships of the
coffee hacienda and sugar cane plantations disappeared in the early 1900's.
Contrary to the old system, the sgocial and economic relationships were imperson-
al and remote. The laborers were dependent swulely on their wages and they
became victims of seasonal unemployment. Thus, people became mobile and
insecure. :

It was not until the New Deal that a significant change in attitude took
place in Washington, with respect to Puerto Rico and a sense of respoasibility
began to manifest itself. A shift in responsibility for <z island was made.
From 1300 to 1934 Puerto Rico had been under the jurisdiction of the Bureau of
Insular Affairs of the old War Department. In 1934 this responsibility was
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transferred to the Department of the Interior.

It has been said that the governorship was a prize of the American spoils
system and Puerto Ricans were never made aware of the real focus of responsi-
bility for their governance. Governors were presidential appointees sent down
by Washington with no prior consultation with the Puerto Rican people. Most of
the time they were completely ignorant of the local situation and further, were
inexperienced in govepnmental affairs. However, this changed in 1947 when an
amendment to the Jones Act allowed Puerto Rico to have its own elected governor.

The first man to hold this position, Luis Munoz Marin, had worked long and
hard in Washington to gain benefits for his people. He was the leader of the
Popular Democratic Party, whose slogan was "Bread, Land and Liberty". Under his
leadership, the island embarked on the well known program called "Operation
Bootstrap'". The real essence of the program was to attack the principal problems
of the island simultaneously from a social, economic and political perspective.
Progress appeared early and continued. Between 1950 and 1968 economic growth
was registered at a rate of about 10% annually. Today the per capita income in
Puerto Rico is over $1700 and the gross national product is over a billion
dollars.

The final political status of Puerto Rico is still considered unsettled.
It has been said that Puerto Rico is like a mistress to the United States,
wanting neither marriage nor divorce. The majority of the island, through
plebiscites and elections, has indicated a preference for the existing Common- -
wealth status, but both statehood and independence parties exist, thus keeping
the status issue alive.

B, Educational. 19th century Spanish officialdom in the capital, the
merchants, the government elite and the landowners were indifferent, if not
hostile, to the concept of public education for the masses. Until the 1860's
little was done toward the establishment of public education. From 1855 onwards,
the governors oi the island issued directives regarding the establishment of
public schools, but the local authorities often did not cooperate. Where schools
did exist, the curriculum put heavy emphasis on sacred history, religion and
morals. Textbooks were in the catechistic form of questions and answers.

About 80% of the population was illiterate when the United States occupied
Puerto Rico in 1898. Of those who were literate, few were reported to have more
than primary level education. The schools were a mixture of public, private
and parochial types. The teachers were not adequately prepared for their pro-
fession and there were few textbooks or other school supplies available.

With the American occupation, education was gived’high priority as a means
of bringing Puerto Ricans into the American way of life. Just as immigrants
to the mainland were Americanized through the school system, the plan was to try
to accomplish the same for the Puerto Ricans. The fact that in this case the
Puerto Ricans were not immigrants to the United Statzs but rather remained at
home, in their own society, speaking their own tonzue, never seemed to deter th~
educationists sent down by Washington.
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The transition from the elitist Hispanic to the more democratic American
educational approach must have seemed unreal to its Puerto Rican beneficiaries.
A ban was placed on religious instruction in the schools. Public education was
mandated for girls as well as boys and they were even to be taught in the same
classrcoms. Instruction in American history and the Americar way of life was
substituted for Spanish and sacred histcory. The 8 - 4 American pattern was
imposed on an economy in which a majority of the children attended school for
about four years. The educational curriculum was therefore unrealistic because
it assumed that the child would remain in school for a longer period of time
than he or she actually did. It was not until the Puerto Ricans took over as
chief educational administrators that a philosophy of education was adapted to
the specific needs and conditions of Puerto Rican life.

The most glaring error, and the one which created the gravest problem, was
the imposition of English as the language of instruction. Spanish, the school
child's mother tongue, was taught as a special subject. Aithough the aim was
to make the population bi-lingual, it was unrealistic for zeveral reasons.
Insular salaries were too low to attract American teachers in sufficient numbers
and too few Puerto Ricans learned English well enough to teach in that medium,.
to say nothing of teaching it as a subject. Most pupils had no occasion to use
English outside the classroom and nearly 80% of the school children did not
remain in school beyond the fourth grade. The consequence of this mistake was
that most children left school before they had really mastered either English
or Spanish.

In 1915 the error was finally recognized and Spanish was restored as the
medium of instruction in the primary grades. In 1949 it was restored at all
public school levels. However, the damage had been done and compulsory bi-
lingualism distorted the educational process, as well as the mother tongue,
for almost half a century. Today all public schoonls teach in the Spanish medium
while English is taught as a special subject from the first grade. Emphasis is
being placed on using the methodology for teaching English as a second language.

In spite of the above, all should not be viewed as catastrophic in the United
States' assumption of resronsibility for Puerto Rican education. Since 1900,
education has received a large portion of the total budget -- about 30% since
the 1950's. The educational system, since 1900 has served a growing number of
Puerto Rican school children, as well as adults. The number of students in
schools rose from a low of 44,681 in 1898 to 176,000 in 1920. Thre number of
teachers increased from 632 in 1900 to 14,000 in 1960. Illiteracy was reduced
from 66.5% in 1910 tc 12.8% in 1966.

The result of providing educaticn to the masses has been to transmit to a
continuously increasing segment of Puerto Rican youth the values and attitudes
of modern culture. The initial popular indifference toward the early reforms
gradually gave way to a widespread interest in public, and later private, educa-
tion as a means of economic and sociil advancement. At first a few children
¢f humble origin went beyond the primary grades, but over the years the brighter
ones reached secondary school and then the university. Exposure to secondary
and higher education enabled these students to compete for the semi-professional
and professional jobs that business, governmen: and the educational system were
increasingly able to provide. Ir this way an indigenous middle class began to
emerge. Today education from pri.sary schcol to the university is relatively
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more available for the school age population of Puerto Rico than for that of any
Latin American country. In addition, a greater percentage of this group attends
school and remains longer than anywhere else in Latin America.

Il EDUCATIONAL SYSTEM TODAY

"" A. Overview. The Puerto Rican Department of Education is headed by a
Secretary of Education, who is appointed by the governor, with confirmation
by the Senate. The island is divided into six administrative school regic-s.
Each has a regional office which reports directly to the Secretary of Education.
There is an Undersecretary for Administration and an Undersecretary for Programs.
Under the latter are three assistant secretaries, one for regular education, one
for vocational and technical education and one for educational extension programs.
There is also an assistant secretary in charge of educational planning and devel-
opment.

The State Education Board is a separate advisory body which represents the
community at large and cooperates with the Secretary of Educaticn in the form-
ulation of a philosophy of education and in the study and solution of basic
educational problems. \

The total operational budget for the 1972-73 fiscal year was $279,631,112.
This includes appropriations from the Federal Government in the amount of
$85,438,595. The largest part, naturally, is devoted to regular programs of
instruction. The Commonwealth appropriation to education represented 26.5%
of the total budget. This does not include the University of Puerto Rico, which
received an additional $11%,133,417 of combined Commonwealth and federal funds.

About 80% of th. * .zhers hold regular certi‘ication. Pre-school and elem-
entary school teacher. wlLo hold a Normal Diploma.may be certified, but in the
secondary schools a bachelors degree is required for regular certification. For
the 1970-71 school year 83.7% of the urban senior high school teachers and 68.2%
of the rural senior high school teachers were regularly certified.\

A study prepared by the Department of Education in Puerto Rico shows an
overwhelming increase in school enrollment between 1955 and 1970, especially
at the senior high school level. During these fifteen years public school
enrollment increased 7.8% at the elementary level, 66.9% at the junior high
level and 133.2% at the senfor high level. Accredited private schools showed
increased enrollments as well,

The 6 -~ 3 - 3 system found in the United States predominates in the public
school system, especially in urban areas. In 1970, out of a total of 585 urban
schools, 534 were organized along these lines. Schools in the rural areas are
more varied in their organization. There were only five schools classified as
"rural' which graduated 12th graders.

\ ;
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B. Primary. Primary education is six years in length. Some schools are
overcrowded at this level and therefore follow the "double enrollment" system,
whereby a teacher is responsible for two groups during the school day in the
same classroom, one in the morning and the other in the afternoon.

C. Secondary Education. Although there are many more students enrolled
in the public secondary school system in Puerto Rico than the private schools,
most of those who come to the mainland to further their education come from
private schools. Even though the preponderance of applicants frow Puerto Rico
have such a background at present, the increased demand for higher education
by Pueprto Ricans would indicate that sooner or later mainland admissions officers
will be reviewing an increasing number of qualified spplicants from the public
secondary system. There is a prevailing opinion now that only private school
graduates from Puerto Rico are qualified enough to study on the mainland. This
does not appear to be true. There are some high quality publicly supported
senior high schools which graduate students who are as competitive as those from
the private schools.

Although the following list is hardly complete, some of the public senior
high schools of high academic quality are: Arsenio Martinez in Aguada; Dr.
Agustin Stahl in Bayamon; Miguel de Cervantes in Bayamon; Margarita Janer in
Guaynabo; Eugenio Maria de Hostos in Mayaguez; Ponce High School in Ponce; Dr.
Manuel de la Pila in Ponce; Juan Jose Osuna in Urb. Baldrich, Rio Piedras; and
Central High School in Santurce.

Then, there are special schools which fit neither into the strictly public
nor private category, such as the University High School, which is the labora-
tory school for the Department of Education at the University of Puerto Rico
in Rio Piedras. Another example is CROEM (Centro de Oportunidades Educativas
de Mayaguez), in Mayaguez. This is a federally supported boarding school which
enrolls disadvantaged bright students from all over the island. Students are
selected on the basis of having done well in their previous schooling. CROEM
provides special teachers, special programs and individualized teaching. Many
of the students are especially talented in mathematics and the sciences.

The new public achool curriculum has provided for introductory courses in
Biology, Chemistry and Physics as an alternative to ninth grade General Science.
The senior high curriculum includes three years of English, three years of
Spanish, two years of Natural Science, two years of Mathematics (one year of
Geometry, a half year of Advanced Algebra and a half year of Trigonometry;
Algebra is taken in the ninth gradle), two years of Social Science (one year of
World History, a half year of Puerto Rican history and & half year of United
States history; first year World History != taken in the ninth grade), an
elective course in Art, Music or an advanced academic course. The student must
have earned 20 units from grades 9 - 12 in order to graduate. However, if the
student has earned 18 units from grades 9 - 11 and has an average of 3.5 by the
end of the llth grade, he or she ~an graduate at that time.
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The private schools are numerous, mainly denominational with a preponderance
being Catholic. Some of the most well known private schools which are not
Catholic in sponsorship are the Méthodist run Robinson School in Santurce,

The Episcopal Cathedral School in Santurce, the non-denomination Antilles School
in Fort Buchanan and St. Johns School in Santurce. This is by no means a com-
prehensive 1list. Most, if not all, of the private schools cater largely to the
middle and upper classes, although there are several now which are offering
scholarships to disadvantaged students who are academically promising,

The curriculum of the average private school offers a college preparatory
program which would cover the entrance requirements cf almost any mainland
university. However, in several s¢hools advanced courses in Mathematics and
the sciences are lacking and language offerings are genevally limited to Spanish,
English and French. Thus, one might say that there may be quality but not
quantity.

Most of the private schools haye a bi-lingual approach in their teaching.
However, the type of bi-lingualism varies. Some schools teach in Spanish but
use English texts. Others teach both in Spanish and English and use both Spanish
and English texts. Some use English texts, but explain them in Spanish. Often
it depends on whether the teacher is from Puerto Rico or the mainland. However,
the end product is a student who is truly bi-lingual somewhat similar to the
Latin Amarican student who has attended an English medium school in his home

country.

D. Higher Education. Until the occupation by the United States, there was
no facility in Puerto Rico which offered education at the college or university
level. This was soon remedied with the founding of the University of Puerto
Rico in 1903 in Rio Pisdras (San Juan). The University of Puerto Rico is now
the designated land grant college for the Commonwealth. Today, higher education
consists of the one public university system and six private colleges and univer-
sities. They offer bachelors and graduate degrees as well as associate ani
diploma programs. All are presently accredited by the Middle States Association
of Colleges and Secondary Schools (1973), with the wxception of World University,
founded in 1966.

Institutions of higher learning are increasing rapidly. By the time this
report is published, some of the two year colleges will be offering four year
programs and new two year colleges will have been established. In 1959 there
were 24,5729 students enrolled in colleges or universities in Puerto Rico. By
1968 the €igurehad more than doubled, to 52,043. Opportunity for higher
level education can hardly keep up with the demand.

The largest number of students can be found in the various branches of the
public University of Puerto Rico, while the private universities are making great
efforts to accommodate those who wish to or must attend other institutions. Thus,
while in 1959 the ratio was three to one in favor of ¢ wrollment at the University
of Puerto Rico, in 1968 the ratio had changed and was two to one. However, there
is a concerted effort on the part of the University of Puerto Rico to provide
more opportunities for public higher education at all levels.
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1. The University of Puerto Rico. The university began as a normai
school for training the public schuol teachers so desperately needed to staff
the newly imported democratic school system. From its very beginning, there-
fore, the University of Puerto Rico (UPR} has been strongly oriented toward
professional development and it still is, even though a Ccllege of Liberal Arts
was founded in 1210. A second campus was established in Mayaguez in 12..2 which
was to be devoted to the agricultural and mechanical arts. Back in Rio Piedras,
Collegus of Law and Pharmacy were established in 1913, Business Administration
and Tropical Medicine in 1926, a Schocl of Social Work in 1934, a School of
Public Administration in 1945. Schools of Medicine and Dentistry were founded
in San Juan in 1950 and a Nuclear Research Center was established in 1957. In
1965 the School of Planning was added to the university and a year later a
School of Architecture. Finally, in 1972 a School of Communications was estab-
lished.

Modernity shows itself in the development and structure of the Univer-
sity of Puerto Rico, which has patterned itself along the lines of the states
of New York and California. A network of higher education facilities offers
everything from terminal two year certificate and diploma programs to doctorates
and post-doctora. research.

a. UPR--REE;QDal Colleges. Because the two main campuses of the
university (Rio Piedras and Mayaguez) could not handle the growing number of
qualified applicants, two year Regirmnal Colleges were established to relieve
the pressure. The first Regional College was establiched in Cayey in 1962,
followed by one in Arecibo in 1967, Ponce in 1970, Bayamon in 1972 and Aguadilla
in 1972. The Regional College in Cayey has been changed to a four year facility
and it is expected that several other two year colleges will follow this route.
Five new Regional Colleges are on the planning boarcs and await funding. One
will be located in the center of the island, to serve the culturally, economi-
cally and educationally disadvantaged. Two will be in the San Juan area, one
in Guayama and one in the southwest part of the island.

When the Regional Colleges were founded, the goal was to prepare students to
continue at a four year institution. Now, threae general types of programs ares
offered: 1) termiral certificate programs, 2) two year Associate of Arts programs
and 3) transitional programs frar those interested in continuing on to a four year
institution. To attend a UPR-Regional College does not guarantee admissinn to
one of the university's four year programs. However, the university does give
priority in transfer admissions to Rugional College graduates. The best get
admitted while the less academically able may transfer into one of the private
colleges or universities on the island, or go abroad.

In 1971-72 there were 46,370 students enrolled in the entire public univer-
sity system. In June 1972, seven doctorates were conferred, 672 masters degrees,
4,466 bachelors degrees, 1,190 certificates and diplomas, 109 degrees in lLaw,

70 in Medicine and 35 in Dentistry. About 35% of the students were on scholarship.
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b. The Rio Piedras Campus. Only the best gain admission to the
four year divisions of the University of Puerto Rico. Thus, at Rio Piedras,
although 24% of the applicants were from private schouvls and 74% were from the
public school system, 72% of the private school candidates were granted admis-
sion, as opposed to 28% of the public school candidates. Uince the number of
public school candidates is so much higher than private school applicants, even
though the percentages are heavier on the private school side, in sheer numbeis
the student body is still predominantly from the publi: sector.

The student at Rio Piedras must first fulfill the two year General
Studies requirement. If he does well, he may then apply once again to the
faculty of his choice. To fulfill the General Studies requirement, the student
must have earned 12 credits in English, 12 credits in Physics and Biological
Sciences, 12 vredits in Humanitles, 6 credits in Social S:ience, 12 credits in
Spanish, 3 credits in Basic Mathematics and an optional 6 credits in Social
Science.

Thus, admission to the University of Puerto Rico at Rio Piedras
does not automatically mean that the student will be able to follow the program
of his original choice. In order to be admitted to the chosen faculty (major
field), the student must have completed his two years in General Studies with
a 1.6 average or above, except in the Natural Sciences and Business Administraz-
tion, where the average must be higher. However, if the student completes the
General Studies program and does not gain admission *~ his chouen faculty, he
can shop around for another faculty which may have :oom for him, or he can wait
a year and try again. A final option would be to transfer tc ¢ne of the private
universities.

c. The Mayaguez Campus. In 1972 there were 3,440 studentn on the
Mayaguez campus of the university. Of these students, 39.1% were from the public
schools and 66.7% came from private schocls. However, there had been aboit
22,000 applicants from the public school system and only 3,000 from private
schools. Again, the percentages belie the numbers. The quality of the school
seems crucial in admivsion to the university. All students who applied from
the prestigious San Ignacio de Loyola were admitted because they were so success-
ful on the entrance examinations. Out of the 49 applicants from University High
School, 34 were admitted and of the 147 applicants from CROEM 105 were admitted.

The criteria used for adwission, referred to as the "index" is a
<oubination of the average of the results of the college entrance examinations
(sze "Special Charicteristics and Quality Factors") and the high school average.
Only those in the tup 35% can be admitted, but even this is a problem, as there
are usually more who fall within this category than there are places. With rea-
gard to transfers, top priority is given to qualified graduates of the Regional
Colleges. :

2. Inter-American University. This is Puerto Rico's second oldest
university. It was rounded by a Presbyterian missionary in 1912 as the Poly-
technic Institute of Puerto Rico in San German. In 1951 the name was changed
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to Inter-American University. Today the university has two four year cainpuses
and eight two year Regional Colleges. The four year campuses (which also include
graduate and professional programs) are in San German (in the southwest part of
the island) and Hato Rey (the San Juan area). The Regional Colleges are located
in Bayamon, Aguadilla, Arecibo, Fajardo, Guayama; Ponce, Barranquitas and at
kamey Air Force Base.

In 1972 there were 1500 students on all the campuses. Puerto Ricans
comprise 90% of the student body and 19% come eitner from the mainland or are
foreign students, mainly from the Caribhean and from Latin America.

Admission criteria are based on high schcol grades, the tnglish Schol-
astic Aptitude Test or the Spauish SAT -- Paueba de Aptitud Academica (PAA)
plus ESLAT (English as a Second Language Achievement Test). ESLAT is used for
English placement purposes. Credit is given for English CEEb Advaénced Placement
examinations if the student scores three or above. Three credits are given for
each subject. (Scse "Special Characteristics and Quality Factors" for more infor-
mation on these exar.nations.)

The Hato Rey campus is non-residential, most of its students come from
the public schools and are mainly from low income backgrounds. This campus is
professionally oviented, with about 48% of its students in the field of Ed:ication
and about 50% in Business Administration. The San German campus is more residen-
tial in nature and students are enrolled in a wider variety of programs.

Regional Col.eyges were established by Inter-American "Jniversity because
of the increasing demand for higher education. They offer associate degrees
and transfer programs for four year colleges. Most of the Regional College
students are in the transfer program, which provides twc years of general educa-
tion.

mglish as a Second Language is required of all except those who pass
a special IAU English Proficiency Examination. Students on the Hato Rey campus
appear to be more exposed to English outside the classroom than at most other
Puerto Rican universities. This is partly due to the fact that there are many
mainland Puerto Ricans attending this zampus because of the large number of bi-
lingual. courses offered.

Many IAU graduate= go on to graduate schools on the mainland, although
a few go to Spain and Mexiio, as well.

¢. The University College of the Sacred Heart. Known in Spanish as
Colegio Univensitario dell Sagrado Coxazon, this institution was the third college
to be founded in Puerto Rico. Originally established in )935 as a Catholic
llege for girls, it is now in the process of becoming a co-educational institu-
tion. In 1970 a junior college division was establi<hed, located on the same
campus as the four year college, in the San Juan area. Now the junior college
is co-educational and in the summer of 1973 the four year ci.lege will also-
become co-ed. With the founding of thie junior college, the enrollment increased
from 500 to 2,000. The type of student attending Sacred Heart has also changec.




179

Previously this college was mainly for girls from private secondary schbol§ on
the island. Now the student body comes from a variety of private and public
schocls and range from academically very good to marginal. The college is in

the process of establishing remedial courses so that its junior college transfers
will be abie to handle the work of the four year division.

Admission is handled separately for the two and four year divis%ons,
with higher admiscion stand.rds being demancea of those who will enter dircctly
into the ftour year division.

Courses are piven in Spanish and in Engiish in almost every taculty.
Thus, students must be able ‘o study in the English language in order to earn
the bachelors degree.

4, Catholic University. The Catunolic University of Puerto Rico is a
co-educational institution, located in Ponce, and founded in 1948. Affiliated
from its beginning with the Catholic University of America, it now holds an
absolute charter from the Board of Regents of the University of the State of
New York and is aceredited by the Middle States Association of Colleges and
Secondary Schools.

The majority of the 5,000 full time students come from the public
schools. There are only a few private schools in the Ponce area. The language
of instruction is mainly Spanish, although some courses are taught in English.
Most of those who go on to graduate study do so at the University of Puerto Rico
or enter into graduate programs of the Catholic University itself.

Since its inception the Catholic University has broadened its curricula
from basic programs in Arts and Sciences, Education and Business Administration
to multiple programs intended to give basic training for most of the professions.
Graduate programs are cffered in Education and Law. \

The university operates seven extension ceaters in various Puerto Rican
cities.

5. Other Colleges and Univer:zities. Puerto Rico Junior College is a
private, co-educational institution offering occupational and liberal arts
courses in two and three year programs. ;he college was founded in 1949 in the
San Juan area. Today there are three campuses in and arcund San Juan. The
college ha~ four major academic divisions: 1) Arts and Sciences, 2) Educational
and Library Science, 3) Business and 4) Health Sciences. It is planned that the
college will bhecome a four year institution in the near future. 1In 1972, the
college graduated 525 students.

Bayamon Central University was previously one of the Catholic University
extension centers, but in 1970 it became a sepavat. Institution. It offers
bachelors degrees in Busir ss Administration, Arts and Sclences and Education.
Associate degrees are offered in Business Administration, Secretarial Science,
Arts and Elementary Education.
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World University, whose formal title is International Institute of the
Americas, was founded in 1966 and now enrolls about 1,000 students on three
campuses: Hato Rey, Bayamon and Ponce.

II1 SPECIAL CHARACTERISTICS AND QUALITY FACTORS

Two students from Cornell made the following statements in October 1572 in trying
to characterize the condition of the island Puerto Rican attending a mainland
university:

"I believe that Puerto Ricans should not be considered as foreigners as
such, yet we must remember that there exist cultural differenc<s. Admis-
sions should be handled as in the mainland, but taking into account
slight difficulties that may arise due to this cultural difference and
upbringing."

fefefeffefififk kfefede e fededededs

"The fact that Puerto Ricans have an American passport that is under the
jurisdiction of the U.S. government, does not make them American citizens.
Military service, Social Security and Federal Aid are some of the other
elements in common with the U.S. citizen. However, the facts that separate
Puerto Ricans as separate entities are more powerful than those that tend
to unite them.We do not vote in presidential elections, we do not pay
taxes, etc. But much more than that, vhe question of nationality arises.
A nation is not determined (formed) by a handful of official papers. It
is rather a group of people who speak the same language (no Puerto Rican
speaks English at home), snare common religious beliefs, have similar
culinary tastes and have particular practices that separate them from
other groups of people with other manifestations of the same concepts.

In one word, Puerto Ricans and Americans are different because of their
tradition...."

A third student at Corpell characterized F erto Rican students as "a similar
but different species". This capsules what is special about Puerto Ricans.
They are similar enough so that they are Americans, products of an American
educational syctem and thus handled by admissions offices throughout the main-
land as Americans. This is as it should be. However, they are a “different
species" and thisg, too, should be recognized and dealt with, both in the admis-
sions process and after the student has enrolled on campus.

A. Admissions. In October amd November 1972 approximately 20 Puerto Rican
students were asked to comment on how accurately they felt their admission
requests to mainland universities had been handled. These students had applied
to a number of schools and were presently enrolled in a variety of schools.
Although most students indicated that some errors had occurred, their experience
was that i{n most cases they were dealt with in a realistis; manner. It was clear,
however, that there is still a lack of complete understandiing among admissions
officers as to how to handle the Puerto Rican applicant from the Caribbean.
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The following should be noted:

1. 1dentification by Name: The Spanish name system prevails in
Puerto Rico. Thus, the student may have two family names on the application
form. ™he first family name is the one by which le should be identified. The
secon. family name is his or her mother's ma’3én name. Also, one cannot assume
either social or cultural background, or English language ability, b - a student's
name. An English sounding name may belong to a student who is linguistically
and culturally Spanish, while a Spanish name may belong to a student who is
totally fluent in English and may speak little Spanish.

2. Minority/Majority ldentification: Puerto Rican applicant;s from the
Caribbean are NOT "minority" students, as we tend to use that turm today. They
should not be considered the same as the Puerto Rican student who has grown up
in one of the large mainland cities. It is a commor mistake among mainland
admissions officers to send their "minority" recruiter to the island. While
this hapless recruiter .jay feel he is on a mission of mercy, his visit is taken
either as an insult by his Puerto Rican hosts or cynically, in that the students
will be »resented for scholarship assistance even though they and their coun-
selors know full well they are not "minority" students.

The island Pu.rto Rican is proud of his heritage, has dignity, feels
that he is first class citizen and has grown up in an atmosphere where he
belongs. He does not have tae "second class citizen'" feeling which prevails
among his Puerto Rican brethren on the mainland, and cannot identify with them.
This does not mean that an island Puerto Rican may not have legitimate financial
need. It only means that they should be considered on théinj%éz)merits. with
their own special characteristics. They do not fall into the "minority" programs
which exist in so many mainland colleges and universities, either in the admis-
sions or advising sense.

3. Air Mail: Since Puerto Rico is so far away, and is an island, all
application material should be sent by air mail. The postal rates are the same
as for the mainland, ard it takes several weeks for mail to reach the island by
sea.

4, Financial Aid: As should be obvious from the text, Puerto Ricans
are technically not foreign students, but rather United States citizens. Thus,
they are eligible for the same types of financial aid programs as the mainland
applicants, who are not in the "minority" category.

B. English Proficiency. As indicated previously in the text, education is
bi-lingual in Puerto Rico. The private secondary schools use both English and
Spanish in the teaching medium and in the texts. The public schools use Spanish
medium, but teach English as a second language, using ESL methodology. Texts
may be in either language. Study at the institutions of higher learning is alsc
bi-lingual. It is the opinion of most secondary school college counselors and
other educators, as well as Puerto Rican students who have been studying on the
mainland, that TOEFL should not be required of the Puerto Rican applicant. An
exception may be made with the public secondary school applicant, should there
be one, as he or she has had less experience with the English language.
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The main problem the Puerto Ricun will have after coming to the mainland
will be in listening comprzhension and «xpression in the North American vernac-
ular. This tends to diw’i:..ish with tlse, however. The stwi~nt may have some,
but not as much difficuity, with texts and can usually haudle English composi-
tion well enough. It should be recalled that in speaking of applicants from
Puerto Rico, we are generally speaking of private or special secondary school
students and transfer or graduate students from the higher educational system.

There is a limited number of public secondary school applicants now. It
should be noted, however, that these students wor.ld be somewhat diffe: »nt in
their ability to handle the English language. They may be good in grammar,
and reasonably good in listening comprehension, but their exposure to the
language is more limited. A good grade in English indicates good written abil-
ity and reading comprehension, but not necessarily good listening comprehension.
Public school students should take “lIrl unless they have spent ceveral years
on the mainland. This is a distinct possibility, considering the mobility of
Puerto Ricans between the island and the mainland, especially among these students.

C. Testing. In order to obtain entrance into Pueri~ Rican universities,
the applicant will sit for the Spanish SAT examination (Mweba de Awtitud
Academica -- PAA). This test, developed by the College Entrance Examination
Board, is not a translation or an adaptation of the English language Scholastic
Aptitude Test. It was designed along the lines of the latter, but the items
were developed directly in Spanish by a group of examiners from Puerto Rico,
Latin America and the United States.

The scores on the PLA are reported on a scale ranging from 200 to 800.
However, even though the scule is similar to the English version, the scores
are not automatically equivalent. On the contrary, since one is in Spanish
and one is in English, it is to be expected that a Puerto Rican would score
lcwer on the English version than on the PAA (commonly referred to as SAT in
Puerto Rico, which may confuse a recruiter). A recent study by William Angoff
and Christopher Modu of the Educational Testing Service has shown that the PAA
and SAT scores can be equated and a table has beer prepared which enables the
admissions officer to predict how well a student might perform on one test if
he takes the other. By using the tables., the admissions officer can take the
PAA scores and find out wha: “}e probabl.e score would be on the English language
SAT. However, such a study chould not be taken as the last word, and the equiv-
alencies are probabilities at best. Copies of the study can be obtained from
the regional offices of the College Entrance Examination Board.

Many Puerto Rican applicants are willing to take the English version of the
Scholastic Aptitude Test. The scores will probably be lower than those on the
PAA, due to the bi-lingual background and different culture bias of the applicant.
This should be taken into account.

There are other standardized tests cffered by the College Board in Puerto
Rico which should be mentioned. The English as a Second Language Achievement
Test (ESLAT) was developed by the College Bcard at the request of the universi-
ties in Puerto Rico that wanted an estimate of the applicant's knowledge of
English grammar and reading comprehension. This test is closely related to the



curriculum for the teaching of English i.. .. public schools of Puerto Rico.
Ccores are reported on a scale of 200 to 800.

The Mathematics and Spanish Achievement Tests were developed to meet the
requirements of Puerto Rican institutions. They were designed to measure the
candidate's knowledge of mathematics and the vernacular as taught in Puerto ! <o,
Consequently, they are not the equi-alent of the College Board Achievement Te-
given on the mainland in these subjects. Scores are reported on a scale of 7
to 800.

More information on all these tests can be obtained from the College Entrance
Examination Board, Apartado 1275, liato Rey, Tuerto Fico 00919,

D. Social and Cultural Factors. Although this report is devoted to an
analysis of the educational systems of the Caribbean it seems only fair to m.:
tion what happens to the Puerto Rican student who enrolls in a mainland unive:
sity. The rzason for this is that the Puerto Rican is, in a sense, both Amer’ a:
and foreign. Many assumptions are now being made about the island Puerto Ric: .
which should be qualified. One has already been noted, i.e. that the Caribbec
Puerto Rican should not be trzated in the same manner as a Puerto Rican studer-
from the mainland.

The Puerto Rican is a Latin by tradition, cultur., and temperament who happens
to hold American citizenship with some, although not all, of its privilege . He
grows up in a society in which he is a first class citizen. Of the twenty island
students who were surveyed in the Fall ¢ 1977, well over half indicated that
although they agreed that they should be treated as American in the admissions
proce:s, once they came to their respective campuses, they felt like and identi-
fied with the foreign student from Latin America. More than fifteen indicaten
that they would like to be the responsibility of whoever acts as the Foreign
Student Adviser on a given campus. They wanted to know all about the activities
of the foreign students and to be included. They indicated that they had diffi-
culty relating to Puerto Ricans from the large urban ghettos. Most of the
Puerto Rican undergraduates have attended private or special schools whose stu-
dent bodies are mainly middle and upper class. It is small wonder that once in
the United States, they begin to feel their Latin identity more keenly and to
gravitate toward the Latin American groups, if such exist on the campus.

One Puerto Rican graduate student who was interviewed said that ae shared an
urfice with a Colombian when he first c¢ame to his institution. While the Colom-
bian was provided with a host family,.szgm winter clothing, a trip to Washington,
D.C. and other manifestations of carefut attention, the Puerto Rican received no
such attention, even though he felt that he needed it as much as his Colombian
friend.

It is strongly recommended that the admissions officer provide the Foreign
Student Adviser with a list of Caribbean Puerto Ricans who are coming to the
campus so that the Foreign Student Adviser can assist these students in their
initial adjustment to campus life.
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U.S. VIRGIN ISLANDS

I BACKGROUND

A. General. The U.S. Virgin Islands consists of three major islands: -
St. Croix, St. Thomas and St. John. The capital is Charlotte Amalie, St. Thomas.
The U.S. Virgin Islands -- as distinguished from the British Virgin Islands --
were purchased from the Kingdom of Denmark for $25,000,000, the transfer of
sovereignty taking place on March 31, 1917.

The islands are volcanic in origin. St. Croix is the largest, followed by
St. Thomas and St. John (perhaps the most picturesque). They are located 1440
miles south of New York, are sub-tropical, with a temperature range of 69 - 71
degrees farenheit and have a rainfall of about 50 inches per year.

The islands were discovered by Columbus on his second voyage to the New -
World in 1493 and were named "Les Virgenes", reportedly after the 11,000
martyred virgins of St. Ursula (a religious incident recently disclaimed by
Pope Paul). They were governed at one time or another by France, England, Spain
and Holland before finally becoming a Danish colony. From 1773 to 1917, the
territory, comprising 50 islands and cays, remained essentially under Danish
control.

Following the purchase in 1917, the U.S. government promoted a policy of
Americanizing the inhabitants. As will be noted later in the text, this had
a strong effect on the education of the local population. The islands were
placed under the general control of the Navy Department, with a naval captain
serving as governor. (This period, 1917 to 1931, was known locally as the
battleship era.)

United States citizenship was not bestowed upon the inhabitants until 1927,
only after much peaceful agitation. The first of three organic acts, prescrib-
ing the political boundaries of the unincorporated territory, was enacted by
Congress in 1936. This set forth universal suffrage for anyone 21 years or over
who could read and write English and stipulated a bill of rights. A Revised
Organic .Act was adopted in 1954, under which a matching funds formula was for-
malized between the federal and territorial government for financing essential
governmental projects; and the Elected Governor Act of 1968 permitted the
election of the Governor and Lieutenant Governor by the citizens of the Virgin
Islands in the general election of 1970. Significant provisions of the above
three acts are: a) It is prohibited to employ children under the age of sixteen
years in any occupation injurious to health or morals or which is hazardous to
life or limbj; b) There can be no property, income or language qualifications
nor any discrimination based on race, color, sex or religion for the right to
vote, serve on a jury or hold office; c) No political or religious tests shall
be required as qualification to any office or public trust other than an oath
to support the Constitution and the laws of the United States which are appli-
cable to the Virgin Islands, as well as the laws of the Virgin Islands, them-
selves; d) No law shall be passed abridging the freedom of speech or of the press
or the right of the people to assemble peacefully and to petition the government
for the redress of grievances.
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At the present time the right to vote and to enter into contract has been
granted persons 18 years or older. Additionally, the people of the Virgin
Islands are entitled to and have representation in Washington by means of a
delegate in the House of Representatives.

The government of the Virgin Islands is over-sized from a staffing standpoint.
This is due to the divisions of the territory by 40 miles of sea between St.
Thomas and St. Croix. The result is a necessary duplication of services and -
administrative supervisors. !

14

The Virgin Islands suffer from a low annual rainfall, insufficient land for
large-scale agriculture and many of the problems inherent to insular living.
The great dependence upon tourism, with its uncertainties and many adverse
social influences, is the cause for much consideration of industrial diversifi-
cation. Nevertheless, as many oil and petro-chemical companies seek to locate
in this area, the evils of pollution and soil erosion militate as deterrent
factors toward the shift to manufacturing. A middle ground is being sought in
which there will be a reduction of tourist activities and an increase in the
development of small industrial plants. ‘

The economy of the Virgin Islands dropped to its lowest level following the
transfer of the islands. Prohibition had much to do with this since the manu-
facture of rum was based on the sugar cane industry. Widespread unempioyment
occurred, particularly in St. Croix. When President Hoover visited the islands
in 1931, he labeled them an "effective poorhouse," an expression that successive
local Republican administrations have never been able to live down,

However, during the last 15 years, the Virgin Islands have become, compara-
tively, the most affluent area in the Caribbean. The current per capita income
is $2200 per annum. The population is approximately 80,000 distributed as
follows: St. Croix -- 40,000; St. Thomas -- 38,000; and St. John -- 2,000.

Increased union activities in all facets of the labor market, plus the
application of federal laws with respect to working hours and conditions, have
been major factors in the upward movement of the working class.

The inhabitants of the U.S. Virgin Islands are approximately 60% black, 25%
Puerto Rican and 14% white. The white population is lcomposed of three groups:
the old Danish families, two towns of French people originally from the island
of St. Bartholomew and the more recent State-siders. The cultural influence
here has been largely European, superimposed on a West African ethnic background.
Although the Danes governed the Virgin Islands for a period of 200 years, the
prevailing language has been English. This was due to the fact that commerce,
upon which the islands thrived, was dominated by the British. Because of the
heavy Puerto Rican population which was imported over 30 years ago in order to
harvest the sugar cane on St. Croix, the Spanish tongue is widespread. Thus,
Hispanic culture also has firm roots on the islands.
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The Americanization p-ogram was designed to inculcate a new loyalty toward
and understanding of the U.S. democratic system. This created a culture clash--
a pitting of the Caribbean mix against the imported North American Protestant
family ideal. Joanna C. Colcord, a field representative of the American Red
Cross in the Virgin Islands, told a Senate Committee in 1936 that Americans did
not understand the social barriers in the islands. It was not a question of
straight black versus white bHut rather black, mixed and white entreprenecurs
united against a class of black, mixed and white laborers.

The average Virgin Islaider was highly literate, a steady patron of the
public libraries, an avid rcader of small newspapers and strongly addicted to
the performing arts. However, never owning much of the tillable land, and
having unfc-tunate and frus—wrating experiences with estate owners, the Virgin
Islander shunned this source of livelihood, looking steadfastly to the harbor
for his or her sustenance.

Post World War II to 197V saw the gradual emergence of a black and Puerto
Rican middle income sector or all islands. This was brought about by the tour-
ism boom no less than by the development of a new group of native professionals
in the administrative machinery of the local government. The last ten years have
also witnessed a sharp rise in home-uwnership, particularly on St. Thomas and
St. Croix. This has tended to make people more aware of the importance of high-
er education, less dependence upon the political machinery and they have become
generally more conservative with respect to property rights.

Finally, the presence of a large body of bonded workers from the East
Caribbean, initially causing frictions among groups, has done much to bolster
the return to the spirit of "West-Indianess". Thds movement has not been with-
out its setbacks. With the federal courts ruling that all inhabitants of the
Virgin Islands are entitled to certain rights, whether permanent or on work
permits, 9,500 bonded aliens present in the Islands have added severe burdens
in the areas of housing, education and social welfare. A prevailing suggestion
. is to obtain special federal legislation granting this group permanent status
which would then enable them to qualify for many federally-aided programs in
the  aforementioned areas.

B. Educational. The Danish Governor von Scholten introduced compulsory
public education in 1839 as part of his design to emancipate the slaves. From
1853 to 1917 compulsory education was mandated for all children 6 to 13 years
of age. During this period most schools were conducted by Protestant and Roman
Catholic churches with financial assistance from the government.

In 1821 after the U.S. took over, a new school law provided that the public
school system should be composed of kindergartens, graded schools, a high school,
a night school and industrial and reform schools. However, except for the graded
schogls, these types were not given adequate maintenance or financial support.

The literacy rate in the Virgin Islands at the time the United States made
the purchase was 75 per cent. By the mid-1960's it was almost 100 per cent.
Nearly all school age children were in school, a unique experilence for the
Caribbean. However, this high rate decreased'between'lgso and 1970 due to the
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influx of approximately 12,000 aliens from the farmlands of the East Caribbean,
who came to the Virgin Islands to take jobs which resulted from the tourist
boom. Between 1917 and 1940 the population of the Virgin Islands decreased by
4% but school enrollment increased by 53 per cent. Appropriations for main
public schools increased by 54% by the end of the rme period.

Education in the Virgin Islands has undergone a continuously vexing route
since the United States acquired the territory from Demmark in 1917. The major
blind spot has been a common one in the Americanization cf controlled territor-
ies. Instead of studying the cultural patterns of the indigenous population and
applying an appropriate modus operandi, U.S. educators-have sowght, through the
schools, to impress the body politic that the local way of life has been unsuit-
able; that only the American way of life, with its strong accent on competition
and materialism, is the surest road to success. This_approach has been imple-
mented and followed up by a galaxy of visiting psychologists, psychiatrists,
social scientists and educational experts who have been continually stating and
re-stating (with much complexity and conflict) what is necessary to be taught in
the schools. In the process the students lost respect for their own ethnic back-
ground and culture. :

During the last decade, however, the pendulum has swung the other way, as
the spirit of ethno-integrity has taken roots in the Virgins, as elsewhere.
Both in lower and higher education many introspective programs and projects have
grown, seeking to give teachers and pupils alike: a} a broad appreciation of
their West Indian heritage and how learning can be engendered through the use
of tools and materials indigenous to the Caribbean and b) an understanding of
the tenets and practices of U.S. education, its strong poii %s and its unatta2ined
ideals and how the Virgin Islanders may progress in the'way of self-actualization
by means of the best of both approaches or philosophies.

II EDUCATIONAL SYSTEM TODAY

A. Overview. The U.S. Virgin Islands follows the educational system of
mainland United States. The public school system is a dependent type, which is
to say that it depends on annual budgetary appropriations for its operation
rather than having the authority to make real property assessments.

. 1

The Commissioner of Education is appointed by the Governor of the Virgin
Islands and holds this position at the Governor's pleasure. The Virgin Island
Board of Education is a nine-man elected body whose powers are largely in the
area of certification of teachers and scholarship grants. The Commissioner of
Education is an ex-officio member and Executive Secretary of the Board.

At the end of the 1972 school year, the enrollment statistics both in public
and non-public sectors were as follows: elementary -- 15,414; secondary --
8,293; total -- 23,707, or 31% of the entire population of 80,000 at that time.
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Local funds spent on e¢lementary and secondary education for the 1972 fiscal
year amounted to $24,696,874 or approximately 20% of the annual public appropri-
ation ($100,000,000) for all government services. School construction is fi-
nanced by school bonds issued and supported by the local treasury, and by match-
ing funds earmarked by the Federal Government for this purpose.

The school year covers the period from September to June and requires 180
school days. Of the total number of 1100 teachers, 27% are from the mainland.
Each year witnesses a high turnover ratio among the imported teachers.

B. Primary. The school structure in “he primary and elementary areas is
K-6. Schooling is compulsory up to 16 years of age.

Pupil-teacher ratios have been too high, but both governmental policy and
teacher union activities have been working toward steadily reducing this ratio
to a firm 30-1, and even lower.

The Elementary Education Act and NDEA have provided much in the way of
equipment, materials and textbooks. One of the results of the New York Univer-
sity overhauling of the school system in 1964 was the establishment of a demon-
stration elementary school both on St. Thomas and on St. Croix. In these schools
new teaching methods and classroom management are explored for the benefit of-
the entire system. Project Introspection is a novel educational program of the
Department of Education designed to promove in the elementary education curricu-
lum the stimulation of the Virgin Islands child toward' self-actualization. This
involves establishment of a well-equipped learning center where teacher, super-
visor, administrator, and student may go for assistance in finding culturally-
relevant instructional materials in all areas of the curriculum. This supple-
mentary service provides an opportunity to develop creative teaching approaches
and techniques of local production, based on the Virgin Islands and the West
Indian,cultural and historical background. Several historical and resource
pamphlets were written and published by the Department under this program.

There are 22 public elementary schools in the islands with a population of
11,364 students. Additionally, there are 18 private and parochial elementary
schools on all islands with a population of 3,426.

Educationists are vigorously attacking the prevailing problem of poor read-
ing and comprehension skills. A stress is also being placed on more industrial
arts on the elementary level, oan the premise that even a brilliant child should
be taught to produce with his or her hands, as part of a well-rounded education.

C. Secondary Educatien. When the United States purchased the Danish West
Indies there was no public education on the secondary level. In 1920 the first
step was made when public instruction was made available up to the eighth grade;
in 1923 it was extended to include the tenth grade and finally in 1934 the
twelfth grade was added.

Early secondary schools were mainly in %he college preparatory vein. In
1923 a separate vocational and technical school was started. By 1940 the high
schools had enlarged and were offering training in commercial studies with a
limited amount of vocational wobk. In the 1950's an additional stream in voca-
tional education was added. \
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In 1967-68 two new schools helped to relieve the pressure on the existing
secondary schools. St. Croix Central High School was opered with a student
body of 700 and 50 on the faculty. Wayne Aspinwall Junior High School opened
on St. Thomas, thus relieving the pressure on Charlotte Amalie High School,
which at the time emrolled 1200 students. Since then a new high school has
been opened on St. Thomas, Nazareth Bay High School. Students living on the
island of St. John can complete nine years of education on that island, but
if they wish to continue, they must take a half hour ferry ride to St. Thomas
to do their senior high work.

v For the first time, in 1966-67, each senior high school had complete Physics,
Chemistry, Biology, and General Science labs. Secondary schools were adequately-
staffed with the exception of some areas of vocational-technical education.

The public high schools (grades 9 - 12) now offer four choices in curriculum:
College Preparatory, General Diploma, Vocational and Commercial. Course offer-
ings in the vocational and technical line, enrolling 3,159 students, include
Carpentry, Auto Mechanics, Electricity, Home Economics, Hotel and Restaurant
Training, Cosmetology, Business and Office Education, Health Occupations and
Consumer and Homemaking Education.

Seven public secondary schools (grades 7 - 12) now exist in the territory
with an enrollment of 6,359 students. There are 16 non-public secondary schools,
enrolling 1,934 students. However, not all of these schools graduate twelfth
graders.

In June 1972 there was a total of 722 high school graduates from both public
and non-public schools. In June 1968 the graduation figure was 426, so that
one observes an increase of 69% in five years. Less than half of the amnual
graduation figure each year enrolls in the College of the Virgin Islands. The
tendency is for the better student to go to U.S. mainland colleges. However,
each year attendance at the College has been increasing, especially since it
has received accreditation and since there are more scholarships available.

The college preparatory curriculum at Charlotte Amalie High School, on St.
Thomas, may be taken as an example of the college preparation offered to the
Virgin Island public high school student. The entire school program consists
of six years of elementary, two years of junior high and four years of high
school. The high school program is outlined as follows:

ng_Grade , 10th Grade
English English
Algebra I , Geometry
General Science I First year foreign language
Civics (one-half year) (French or Spanish)
Caribbean History (one-half year) = | Biology
Industrial Arts (males) - World History (recommended)

Home Economics (females)
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11th Grade 12th Grade
English English
Algebra II (recommended and often Problems of Democracy (recommended)
taken by students who plan to Physics or Advanced Biology (recommended
go to the mainland to continue " and often taken by college bound students,
their studies) especially those going to the mainland)
U.S. History 4th year Mathematics (select group -
Second year foreign language usually under ten in number)

Chemistry (must qualify)

To sum up, it is required to take four years cf English, two years of
Science, two years of Mathematics, two years of Social Science, two years of
a foreign language and one year of either Industrial Arts or Home Economics.
Elective subjects include World History, Algebra II, Chemistry, Problems of
Democracy, Physics, Advanced Biology, W4th year Mathematics, Junior and Senior
Composition, Typing and Speech.

D. Adult Basic Education. This is a federally supported program which
enrolls both U.S. citizens and resident aliens, 18 years or over. The goal
is to further the education of adults who have not completed the 8th grade.
Two weekly two-hour sessions are offered in reading, language @rts, arithmetic
and English. During the 1971-72 fiscal year over 400 were enielled in this

program.

E. Adult Continuing Education. This provides training for adults from the
9th to the 12th grades. High school certificates are awarded to students who
complete the same program as that offered in the regular day courses. High
school equivalency diplomas are awarded to those who pass an equivalency exam- .
ination based on a national standardized test. During the 1971-72 fiscal year
there were 400 emtolled in this program. '

F. Higher Education. .The College of the Virgin Islands (CVI) received its
charter on March 16, 1962 from the Virgin Islands Legislature. The College was
founded to meet the need for higher education in the Virgin Islands and the
Caribbean., It has since been given Land Grant status and has been accredited
by the Middle States Association of Colleges and Secondary Schools.

With the commencement of classes in the summer session of 1963, the doors
were opened for a significant number of Virgin Islanders to secure at least
part of their higher education at home. At first, only a two year associate
program was offered, but now an entire four year baccalaureate program is
available. A masters degree program in Teacher Education will be phased in
during the 1973-74 academic year.

At the outset the College entered into an arrangement with New York Univer-
sity by which students would take their first two years at CVI and then would
transfer to New York University to complete the requirements for their bachelors
degree in Teacher Education. Now the College has an exchange program with the
University of Connecticut under which Elementary and Secondary Education majors
at CVI enter that university in their third year and then veturn to CVI in their
fourth year to complete their degree requirements.
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To be considered for admission to the College, the candidate must have
graduated from high school or have achieved the equivalent of high school
graduation. The Admissions Committee determines the equivalency of high school
graduation on the basis of information supplied by the candidate or on the basis
of examinations given by the College.

The basic réquirement for admission to all programs is four years of English
in high school. Those who wish to enter the four year liberal arts program must
normally have two years of Algebra, or a year of Algebra and a year of Plane
Geometry.

Generally, all freshmen candidates (and transfer students for sophomore
standing) are required to take placement examinations in English Composition,
Mathematics and Reading. Further, all candidates for admission are urged to
take the Scholastic Aptitude Test of the College Entrance Examination Board.
The College participates in the College Board Advanced Placement Program and
"may award college credit on the basis of the examination results.

Although first priority must be given to candidates from the Virgin Islands,
one of the missions at the time of the founding of the College was to provide an
opportunity for further education for students from other areas in the Caribbean.
Thus, there is a sizeable foreign student population at the College, heavily
from the Caribbean, but from other areas of the world as well.

Foreign students are urged to apply well in advance of the stated deadlines
and to make every attempt to submit authenticated photocopies of their secondary
school credentials and an explanation of their plans to finance their education
along with the admissions application. Five GCE's are required from British
orjented systems. '

The College of the Virgin Islands offers both associate and bachelor degree
programs. The two year Associate in Arts degree programs are in: Accounting,
Business Management, Executive Secretarial Administration, Hotel and Restaurant
Management, Nursing, Construction Technology and Police Science and Administra-
tion.

The four year Bachelor of Arts degree programs are in: Business Administra-
tion, English, Humanities, Spanish, Biology, Chemistry, Marine and Environmental
Science, Mathematics, Black Studies, Social Sciences, and Social Welfare Services. i

III SPECIAL CHARACTERISTICS AND.QUALITY FACTORS

The most salient point to remember is that in the U.S. Virgin Islands one
must take into account that there is a school system in operation which evolved
from a continental United States system, but with a constituency which is mainly
Caribbean in background and culture. On paper the potential applicant may be
taking a college preparatory program not unlike many applicants from the main-
land but often the cultural and social orientation of the applicant is different.
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Applicants come from varied backgrounds. They may be attending private
schools, whose college preparatory programs are at this point in time somewhat
more advanced than those in the public senior secondary schools. The private
schools tend to cater to the middle and upper classes, although there is some
progress being made toward admitting local talented blacks and some whites, who
could not otherwise afford this type of education by means of special scholar-
ship programs. The private system reflects a better economic and social dis-
tribution in its students' population.

The public secondary schools suffer in many instances from the problems
encountered in some of the over-crowded schools in the large mainland cities.
Their college bound students, although they may be innately intelligent, do not
always come from homes which reinforce their school experiences. The large num-
ber of students and high turnover of teachers, especially those who come down
from the mainland, also affect scholastic progress of the student. The public
school pupil cannot get all the attention that the smaller private schools can
offer to their constituency.

Many public secondary school students have deficiencies in English and
Mathematics. At Charlotte Amalie High School efforts are being made to decrease
these deficiencies. College bound students are encouraged by their counselors
to take optional English Composition courses as well as optional Science, Mathe-
matics and Typing courses. :

The cultural bias of the standard U.S. college entrance examinations and
I.Q. tests should be noted as not being entirely applicable to Virgin Island
applicants, even to those affluent white children who have spent their whole
lives on the islands. In the case of foreign students, one can generally depend
on the Mathematics portion of the Scholastic Aptitude Test to give some idea of
the student's real ability. However, since many students in the Virgin Islands
take only two years of Mathematics, in the ninth and tenth years, by the time
they take the test in their senior year, they have forgotten much of what they
have learned. Thus, there seems to be more of a balance in the verbal and math-
ematical scores than there is in the case of many foreign applicants, where the
mathematics score is significantly higher than the verbal.

Although the Virgin Islands is part of the United States, admissions officers
- should advise their staff to send applications and correspondence by air mail.
Surface mail can take six to eight weeks. The air mail rate to the Virgin
Islands is the same as that for any part of continental United States.

For those candidates who are applying for financial aid, it should be noted
that although family income may appear high, all children may be in a private
schools and the very high cost of living in the Virgin Islands should be taken
into account. Often a student will have a real financial need where family
income would not appear to justify such a need.
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