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ABSTRACT

The position paper examines trends in the education
of handicapped children and suggests an administrative organization
for implementation and research purposes. Discussed are the earlier
trend toward self-contained special classes and the current trend
toward redular class placement, often mandated by the ccurts.
Proposed as an alternative to segregated classes is the resource roon
with itinerant teachers or consultants offering special instruction
to individual or small groups, within the regular class or in the
resource room. A need to retain special classes for students
exhibiting severely deviant behaviors is noted. (DB)
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Abstract

Special education hus snhown rany trends. Initially it was ignored;
then special institutions were constructed giving little attention to edu-
cation, per sejthen self-contained classrooms were promoted, ailegedly to
give special educaﬁion. None of these techniques has proved fruitfui in
guaranteeing the constitutional rights of special childrer to an education.
Hence, the trend in the 1970's is for special-education children tc be
piaced in or re+urned to rezular classrooms. Will children with special
problens again be ignored? this time in school rather than out of school?
This paper generically summarizes scme of the problems and some of the
solutions. An administrative position iz presented for implementation and

.
research purposes. In addition to footnotes, an extended bibliogrephy is

included.
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Special educatlon is a term familiar to most people. Howcver,
the denotation, as well as the connotation cf "special education" varies
considera®ly and mzy be dependont upon one's role in the educational
cetting. It Is extremely difficult to find consensus among educators
as to what constitutes education, let alune "special" education. For
simplicity we shall use Dunn'g'description of special educatlion. He
has identified four fypes of services that may be provided by speclal
education: 1) "specially trained professional educators,"” 2) "special
curricular centant,” 3) "special methodology," and %) "special instruc-
tional materials."2 There is no definite agreement as to how many of
the above elements must be present to constitute special education tut

there is a trend toward defining a special =ducation

program as one that provides a pupil with ‘the direct

(or perraps even indirzct) servicss of a trained spe-

cial educator who uses a unique curriculum, a differ-

ent method, and/or spscialized instructiocnal rmaterials

which are quite different from Ehose traditionally

avallatle in the regular class,

"Who" receives special educaticn is as difficult to answer as
defining special education. For brevity we can say that exceptional

children receive speclal education. There are many ways of classifying

L
and/or identifying exceptional children. Azain, we shall rely on Dunn's

1Lloyd ¥e. Dunn (ed.), Zxceptionazl Children in the Schools:
Spectal Education in Trancition (2d. ede: Yew Yorkxi olt, Hinehart
and Winston, 1973). |

2Ibid.. pp. 7‘8-
31p1d., p. 2.

4Bonnie Ce Pedrini and D, T. Pedrini, "Classifying Excepticnal
Children and Alolescents" (Washington, D. C.3 ERIC Clearinghouse on
Exceptional Children, 1972); see 2lso Ecnnie ¢, Pedrini znd Je Te Pairini,
"Intellig-at Inielligence Testing" (Washinston, Te Ces ZRIC Clearinghouze
on Tests, leasuremenis, and Evaluaticn, 1973).




working definition:
an exceptional pupil is s0 labeled only for that segment
of his school carser (1) when his dev'ating physical or
behavioral characteristlics are of such a nature as to mani-
fest a significant learming assev or disability for special
education purposes; and therefore, (2) when, through irial
provisions, 1t has been determined that he can make greater
all-round Z§i37 adjusiment and scholastic siogress with
direct or indirect special education servicgs than he could
with only a typical regular school program.
Special education and exceptional children have not always been
50 broadly interpreted. Historically special education came into
existence with the need for 2 scapegoat, i.e., the need to identify
childrrn who could not learn as qulckly as others so teachers would
not be blamed for their failure.6 Binet's efforts in France resulted
in a test which cculd eliminate a few students from the teacher's burden,
7
viz., the retardcd.,’ Uhen ithe concept of education fo:- all ycuth hecare
established in the United States, the testine model soon followed as the
means to identify and segregai= these children who would not profii from
the regular curriculum.d Gradually, the categories of students who

needed speclal ireairent "expanded and hardened."9 i.e., each category

referred to a specific disabtility (slow learner, brain damaged, etc.)

5Dunn, ope cite, P 7.

6Adah laurer, "Whaitever Yappened to Wii:n2s?" Jouwmnal nf Schocl
Psycholozy, 10:179-111, Yo, 2, 1972,

?To1d.

8Calv.. D. Catterall, “Special Zducation in Transiiion--
Implications for School Fsychology,” <Journal ot 3shcel Fsychology,
10'91-99. 30. 2' 1972!

9Ib1d., pe 5.



and iﬂdicated specific types of instrucitlonal activities.lo Latels
are still being developed,11 the most recent being children with
learning dicabllitics.

Fortunately, the trend to segregate exceptional children is re-
versing 115215,12 This rcversal has teoen mandated ty the sourtsid and
by the tulk of rescarch literature which investigated the effeqtiveness

of special education classes.iu

Stearns and Swenson state thal "the
courts are not only reaffirming the constitutional rights of the handi-

capped to an education but are also specifyins that the remilar pullic

school class that the child norrmally would attend is ‘he preferrad place

1o educate the ch111,"15 Such mandates are reinforced by a majority of

studies which have &emonstrated that the academic achlievement and soclal

107344,

11R. L. Jones, "labels and Stigma in Special Education,” Excep-

tional Childr.a, 37:553-55%, 1972,

12Maurer, isce cites see also Cs EZdward Meyers, "The School Psy-
chologist and ¥ild Retardation--Repori of an Ad Hoc Committee," iiental
Retardation, 11315-20, February, 1973.

137, J. Wetntraub, A. R. Ateson, and D L. Braddock, State law
and Education of Yandicapped Childrens Issu=s and Recommenda‘lons
(Arlingtons Counc'l for Zxceptional Children, 1571); see also Sterling
L. Ross, Jr., Henry G. DeYcung, and Jullus S, Cohen, "Confrontations
Special Education Flacement and the law," Zxceptional Children, 38:5-12,
1971,

1“D\.um. oFe cit., DPe 39—b 2; see also Stevea R. Forness, "The
Mildly Retaried as Casualtias of +he Educational System," Journal of
School Fsyzhslozy, 173117-124, 1972; see also 3. Be Stuck and e Do dyne,
"Study of Vertal Zehavior in Special and Rejular Elementary School Class-
roows,” Arerican Journal of ¥ental Deficiongy. 75:463-469, April, 1971,

15Keith Stearns and Stuart H. Swenson, “The Resource Teacher, An

Alternﬂtix te Srzetal Clazs Flueement," Vi.wzcinis, 43311, Jaauary, 1573,
(emphiasis adueil,



development of retarded children in special educz.ion classes are not
significantly different from retarded children in regular classes.16 In
other words, speclal education classes have not dorie what they set out
to do, 1e:e, Offer an educational program designed to meei the needs of
the exceptional child and improve his performance frcm whea hc was in-
structed in a heterogeneous regular class,

Todays movement of returning exceptional children to regular
classes has been dubbed "mainstreaming."17 The serious questioen now

becomes, "Returning to Wha.t?"18

Will special education te completely
abandoned and the exceptional chlld left ‘o fend for himself in the reg-
ular class? What are the alternatives?

The transition from segregated special education classes to inte-

grated regular classes will pot be aviomatic and may not even bhe complete,

1.e., some self-contained special education classes may remain.19 It is

. 16, Christopolus and P. A. Renz, "A Critical Examinatlon of Special
Educaticn. Programs,” Joumal of 3=ecial ZTducation, 31371-379, 19624 see
also L. Dunn, "Srecial =ducation for tne rildly Hetarded--Is Much of it
Justified?" Txcepilonal Children, 3515-22, 196C; see also S.Guskin and H.
Spicker, "Cducational Ressarch in Mental Retardation,” Internatioral
Review of Raseareh n Yental Ratardation, Vol. III, ed, I, Ellis (Xew Yerks
Academic Press, 1923); see also J. leyerowitz, "Peer Sroups ani Special
Classes," Mecntal 2etardation, 5323-26, 1967; see also L. Quay, "Acadenic
Skills," Hanitoock of Mental Jeficlency, ed. No. Ellis (Mew Yorks McGraw-
Hill, 1953},

17Forness, loc, cit.

Brvide, pe 124,

19Dona.1d ¥, Sellin, "Mental Retardation 19%4: Will the Paradox
End?" Mental Retardation, 9:3-33, Avgust, 1971; see also Thomas J. Murphy
and Bernadsne G. Cagle, "Diagnosis and Placement for Special Education
Programs,” Thrust Sor Zducational Leadership, 2:23-24, February, 1973,




hoped that labelins will te de-omphasizedzo and that formulating indi-

vidual educational plan521

will bacome paramount. It is, of course,
very easy io pay lip service to the atove idea. What !s needed is a
specific plan.

The puslilon Laken in this paper is that the rescurce room can
be the major alternative to segregated special class placemente The
organizational arrangenent for such a plan could be as follows. Students
would he reglstered in regular (self-contained, open, multi-unit, or
whatever) classes with their pecrs and wculd recelve regular instruction
in these classes as much as possible. Special services provided by
itinerant teachers or consultants (e.b., language/speech, reading, media,
psychology/counseling), teacher aides and student assistants would te in
regular classes or recource rooms on an individus?, emll grouvn, or large
group basis when appropriate. It would also be possidle for the regular
teacher to give special instruction to individual students or small groups
while consultants or itinerant teachers instructed the remainder of the
class {or vice versa), When special equiprent, services, and materials otlier
thar those which could be provided in the regular clissrocm were needed, a

child would go to a resource room where the resource teacher could provide

individual, small group, or largze group instruction. Resource teachers

20y4nifred Cuikin, James A. YooneYy, and Fetsy Tremulls, "The Child
Devalﬂpnent Trograms latel=Free Teaching,” Joural of Schasl Payehsiory,
105142=172, o, 2, 1972; sesz alsc Thomas withers, "The Faychelomisis!
Dilemmas Killing Allizators vs. Draining the Swamp,” Thrust for Zducztfonal
Leadership, 219-13, February, 1973; see alsc HR. Rotbins, J. lMzrcer, and
C. B+ Meyers, "Th2 School as a Selecting-labeling System,” Jourmal of Schocl
Psychology, 51270-279, 1967,
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see also M. Budoff, "Frovidins Speclal ,ducation Without Special Classes,
Journal c¢f Scheol ”s;chnlqni !0:100—909, No. 2, 1972,
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!
could be itinerant teachers and vice versa. Flexible scheduling would

allow a child {0 receive all of his instructicn in a resource room, 1n
séveral reLource rooms, in a regular class, in several regular classes,
or in resource rooms and regular classes. Working together, the itin-
erent teachérs. consultarits, resource teachers, and regvlar teachers
could use the resource room as a diagnosiic-prescriptive teaching center.22
For students exhititing severely deviant behaviors {i.e., those
who would otherwise not be in school) or whé were severely retarded or
autisiic separate special classes would be maintained. However, these
students could spend part of their day in resource rooms and regular
classrooms. Instruction would be provided by itinerant teachers, con-
sultants, resource teachers, tea.chex; aldes, etcs The speclal classes
for studen’s exhibiting severely deviant behaviors would te highly
structured, use psychologically sound materials, e.g., programred in-
struction materials following a 1life experience approach, and include

2
operant conditioning procedures,

ZZStearns and Swenson, ope cite, ppe 1-12; see alsc Zcnnie C,
Pedrini and De. Te Pedrini, "Special Zducation Administration: A
Statement of Policlies and Regulaticns" (Washington. De Cos ERIC
Clearinghouse cn Ziucational Management, 1973).

23Bonn1e Ce Pedrini and Ds T. Padrini, "The Educational Philo-
sophy of the Three Legged Stools Psychologle:lly and Educaticnally
Sound Haterials, Oﬁerant Conditicning Procedures, Structured Class-
roor." (Jashin’ton. De Cot ERIV Clearlnghouee on Exceptional Child-
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