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ABSTRACT .
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major components of learning modules in competency-based prograas,
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accountability and the criteria of knowledge, performance, and
product; "Instructional Modules in Reading," which discusses the
processes of establishing a learning module; and "Some Personal
Concerns in the Development of Learning Modules," which deals with
the tendency to 1limit the post-evaluation component to the
traditional paper and pencil test, the tendency for the developer to
use educational terminology with which preservice teachers may not be
familiar, and the need to determine if the learner learned. (WR)
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The purposes of this paper are: (a) to present a
discussion of the uses of learning modules &s part of
a total effort in competency-based-teacher education
programs (b) to discuss the major components of learning

modules in competency-based programs and, {c) to relate

ment and usec of instructional modules for teacher-training
programs in the field of reading. Throughout this paper
the discussion will focus on process not content, as it
relates to the developrent of lecarning modules, although

at times the content examples will bhe given.

Compectency-Dased-Teacher Education Programs

- During the past decade, tcacher cducation
prograns have been the focus of considerable criticism
1

and debate from a number of sources. In the carly and
mid-sixties, the cry for community control of schools v
' by adamant parents and community leaders, reflected a

new militarism that many educators were not breparced to

deal with. Parents and commﬁnity lcaders were demanding

S22

s cod F

FILMED FROM BEST AVAILABLE COPY

e e e e am e e < o e FS U

&

Aruitoxt provided by Eic:




Instructional Modules - 2
a voice in the education of their children for a numbier
of rcasons. One najor rcason was the fact that school
systems, especially large urhan systems, reported a con-
tinual decline in the achicverment levels of their children.
{ Buder, 1972 In essence, what these parents and comnmuni-
ty lcaders were saying was, you have demonstrated your
inability to teach our children, now we demand a chance,
even if it means a chance to fail for ourselves. [(Peberts,1968)

Implicit in these demands for community control
vwas the notion of "accountability”. Simply stated, account-
ability meant that teachers, administrators, etc. rust
assume the responsibility for what happens to children in
school between 8 a.m. and 3 p.m. For example, if large
groups of urban children come to school Fo lcarn to read,
and according to various achievement indices they are not
learning, then why? ‘

Attempts to rationalize, defend or analyze some or all
of the reasons for failure on both the part of the school
and the students will fot be made here. This writer's views
oﬁ some of the reasons fdr these failures -have been stated
elsewhere. (hrunner, 1972) MNeedless to say, this writer
fcels that the two issues of who cohtrols the cduca;iona;:
inputs, and who is responsible for the educational outconmes
arec to a large degrec responsible for somé of the questions
pondcred by cducators as they came to grips with the
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Instructiotial Modules - 3
notion of tcaﬁhcr competency.

Some of the m;jor questions asked werec: (a) ;hat
specific know;cdqe rnust a tecacher have and demonstrate
in order to cffcctivcly tecach children? (b) after the
demonstration of this knowledge gain, can the teacher
perform at a level judged to be cxemplary of desirable
teaching behavior? and, (3) dg the children who have
been exposed to this teacher, in fact, learn at a desir-
able level?

In a competency-~based-teacher education program

these three criteria are called: (a) knowledge critcria-

which are used to gauge the student's* cognitive under-

standing (b) performance criteria-which are used to assess

the student’s teaching behaviors and, (c) product criteria-

which are measures of a pupil's growth as a result of
being exposed to a particular teacher. (Arends, Masla, and(

Weber, 1973)

Instructional todules in Reading

The heart of any instructional training progran is in

the quality and availability of its delivery systemF. In

!

.

*In this paper the word student refers to pre-service
secondary students, although the term can be used for anyone
wvorking through the module.
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Instructional Mcdules - 4
this instance, the instructional module L:lso called
learning activity packagc§7 is the key to a successful:
delivery systen. Generally speaking, an instructional
module can be defined as "a set of lecarning activities
intended to facilitate the student's achievement and
demonstration of an objective 6: set of objectives.”
(Arends, Masia, and Weber, 197%)

In scqondary reading instruction for »re-secrvice
subject-matter teachers for exaﬁple;'oge objective of
a module may be, "the student will be able to demonstrate
his knowledge Bf the reading prodcss in a paper and
pencil test with accuraey adjudged to be appropriate by
the instructor”, or "the student will demonstrate his
ability to use the principle of ‘'readiness' in a real or
simulated classroom situation.® (Brunner and Rapicano, 1973)
After stating specific objcctivé% and criteria and
context are ﬁadc known to the stu@cnt, a set of apprdpriatc
learning activities must be writtpn into the module. Sone
congiderations when writing the learning activities should
be: (5) dé the aétivitics have specific relevance to the
stated objectives of the module? (b) have learning alterna-
tives bcen‘includcd in the activities so that stvdents
can attain the same objec;ivc in different ways? eg. listen
to an-qudio-tapc on ‘the nature of the rgading process,
?bservc a classroon where reading in the content areas is

ERIC

Aruitoxt provided by Eic:



Instructional Modules -~ §
bcinq stressed, or have a conference with a reading
specialist in a school systen.

After the studonts have completed the learning acti-
vities, it is necessary to evaluate the effectiveness of
this this module in light of its stated objectives.

Because the students are aware of the post-evaluation
content and style of the module at all times, it is
necessary to specify the criteria and competencies to be
met, and under which conditiong the competencies are to
be evaluated. An example of the pos;-evaluation may be:
"having a class session audio-taped demonstrating §our
ability to integrate the concept of reading readiness

as it relates to your content area."

Instructional modules shofld al#o include a remedia-
tion phase. That is, if studgnts do not perform at an
acceptable level either in knowledge criteria or performance
criteria thén an appropriate set of remedial activities
should be jointly worked out between the instructor and the
student. In essence, an instructicnal module can be viewd
as consisting of the following elements: rationale, objcectives,
prcrcqyisitcs, pre-assessnent, learning altcrnétives, post-
assessient and remediation. (louston, Hollis, et.al., 1971)
The discussion in this paper has been on ghc processes involved
in the writing of objcctiv?s, lecarning a;tcrnativcs, post-
assessnent and remcdiation as critical components of learning

ﬁodulcs.
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Instructional Modules - 6

Some personal concerns in the development of learning modules

As an educator involved in the training of pre-service
teachers in the area of reading instruction and most recently
involved in the development of learning modules for under-
graduate teacher-training, this writer would like to share
some of his concerns for thc‘usc of modules in tecacher-
training.

First, there is a tendency to limit the post-evaluation
component to the more traditional paper and pencil varicty;
Although this may be a desirable and valid technique under‘
certain circumstances, it doesn'- offer much in ;he way of
alternatives. If students are to be given alternative activi- /
ties toward the attainment of a specific objective, it
secens logical tﬁat evaluation alternatives need to be in- b

cludéd also. For example, students could audio—éapc their

recaction to a pwréicular activity.and play it back with

the instructor present to evaluate competency. Or, students

could arrange individual conferences with the instructor

after the completion of a set of learning activities.
]. My second concern regarding the development of

learning modules is the tendency for the deveioper to use

educational tcrminology that pre-service students may not

be familia; with., As recading educators, we neced to alscss

; the "rc;dability" level of our materials, in this case,
1 the instructional module. This is also true of lcaqninq
LS
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Instrﬁctional Modules - 7
packaécs that have been developed by educators unfamiliar
with students in a parF}cular'program. In a recent graduate
course, one of my students rcpqrted that after having appli?d
a readability formula to learning packages used in her
school, they indicated a level of d;fficulty two to three
grade levels above the reading levels of her students. Yet
vhe school had purchased thesé packages from an "outside"
source in order to help students learn certain skills.

Learning modules need to be both specific and clearly
written so that students know what is expected Sf them and
undexrvhat conditions. Similarly, developers of learning
medules need to expand not limit student ingut at all levels,
for there is the ever-increasing danger of thc-modulc approach
to disengage the student from the instructor in the learning
process. The last thing we -need in teacher education is
further isolation of students and instructors. .

Finally, in order to maintain an openness and flexibility
in competency-based programs utilizing instructional modules,
it is essential to establish a systematized way to evaluate
the instructional module. 1In their handbook, Arcnds: Masla,
and Weber (1973) present a chccklist for th?“cﬁaluation of

~instruction modules which this writer found especially. helpful.

Finally, a critical qdcstion that needs to be asked when
develcening instructional modules for the training of reading
tecachers is, did it help the learner acquire certain compe-
tencies and_providc him with practice opportunities to demon-

strate thosc competencies? In other words,did the learner learn?

.
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?l Instructional Modules - g
If the answer is yes, then instructional modules for the

training of reading tecachers have a future.

o
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