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ABSTRACT : , . . :
' Aware of problems both with the lack of preparation
on the part of their cooperating. teachers and with béginning
teachers' transitions from theory to practice, Tennessee Wesleyan
College designed two experimental programs: a) Workshop Experience
for Cooperating Teachers, wherein the roles of the cooperating
teachers were explored, and bh) Workshop Experlence, Problems of ‘
Beginning Teachers, wherein many of the problems faced by beglnnlng
teachers were delineated and analysed. Both workshops explored in
depth, the performance-based teacher education model. & unique
feature of both.these programs is that the total cost for conducting
them was underwritten by the college. There was no tuition cost for
participants. Thirty-five cooperating teachers and twenty-five
beginning teachers were enrolled. (Descriptions of workshop
objectives, personnel, budget, and evaluation procedure and data are
included in- the text of this document.) . (Autkor/Jh)
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-Joseph, together with the school district of Stockion,
the Advanze Learning fer Sciencé Teachers Prosram (ALS ) The program, Fnifially
funded by & National Scisnce Foundation grant, faztures a six-we eck summer instifutc

. d?ring vhich membors of the coliege staff instruct teachers-throughout the school

Sdistrict., "Also, 32 ceonsuluaitts ZFrom the college's science .and ecucaticn dopart-
ments visit cach of the e 1:.V.Ldry schoels during the yecr., Featured in the six-
week institute are effestive wavs teo teach cn*llon”"nual studies, using the
neighborhood as lc T éc:rce.' The program has had sufficient 1DL"CL to ‘project-a
similar one for secondary science teachers.
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Tenn@s Yeslevan Po]]oce, extremely coqnizant of its
commitments ~otn to graduates of the institution, and to coopera-

‘\ég ting tQGPHCLg nas designed two experimental programs: (1) VWork-

shon experience for Cnomc:atlnq Jnac}nrq wherein the roles of

" the cooperating teacher have been’ analyzed, and various means of
improving instruction have bheen explored; and (2) Workshop ex-
narience, Problems of Bnqlnnlno Teachers wherein many of the
ﬁrohléms faced by heoinning teachers have heen delineated and

43

(O analvzed. Roth workshops explored, in depth, the performance

’ ~ based teacher education model. M unique feature of both these

O ‘wrograms is that the total cost for conducting these experiences

‘QD vas undervritten by Tennessee Yesleyan College. There ¥as no.
tu:tjon ceost for na1f3c1nantq thTLV”FlVG cooperating teachers

ware enxrolled, and twentv-five beginning tea ch01q participated
QQ\~ -in these sgparatc programs. DRoth programs Jlll be- conblnuhé
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Program Summary

Two cxperimental programs have been undertaken at Tennessee

Wlesleyan College. One program has been desiqgned for coorerating

tearicrs and the other program is heing offered to graduates of the

institution who have heen teaching two vears or less. Workshops

arc being provided, at no tuition cost to. the participants, in two

coeneral areas: (1) Improvement of Instruction; and (2) Prohlems cf
Beginning Teachers,

Beginning in Fehruaxry, 1973, any teacher who had served as
= ‘ .

3 cooneratinc teacher for Tennessee Wesleyan College during the

school vears 1971, 1972, and 1973, was invited to join in.a workshon
exnerience. Ohjectives for the worksher were determined bv the par-

ticinants: (1) clarification of the roles of cooperating teachers;

[©]
0

(2) how to increcase the numher of instructional onrntions for koth pre-

.

“and in-service teachers; (3) acquiring new teaching methods and tech-:

)

.

nicues: (4) aﬁ in-&epth‘study of yerformance‘baséd teacher education;
{5) use of ohservational methods in the élassrbom;'anci(ﬁr.how to
worl with values clarificatidn and étratégies.

' Beginning ig<the Fall, 1973, and cohtinuinq thrbuqh the Spring,
1274, én? formerlgggduéte of Tennessee Vesleyan Cbllege who haé'been
teaching for twe years or less, has been invited to participaté in a
workéhop erperience designed to hriﬁqe the ﬁap hetween pre--service énd

in-service. The participants jointly developed the ohijeciives:

ERIC
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(1) effective classroonm ménagément: (E}Jhbw to individﬁalize'inh
struction; (3) curriculum theory and épplication (the teacher ﬁs_;
2 decisionwmaker)-.(ﬂi role expéctationé.of the;beginning teacher;
(5) use of cuestioning strafeéies in the classxboé; aﬁd {6) problem
diagnosis and resolution. | |
| Thesge two educationa} experiénces weré_offered‘in the belief
that teachefs,-as_préfeésionals,,must freely.and Qithout threat,
participhté in their own intellectual and.performance qrgwtﬁ.- These’
wo:kshops were further,predicated bn the belief that competence and_
'T;ﬁé@l arc perhaps the two most iﬁﬁortant factofs"cléséroom teachexrs
need in order to facilitéte»quality,instrdction. An eme:ging-énd
nivotal theﬁe has already been generated by fhe workshop participanté:

self-assessment is probahly the most powerful means vet developed

for a teacher to he the master of his own professioh#l growth.

O
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) Descrintion and Development of the Program = 3 Rl

ey

Farlv, during the TFall, 1972, the Staff-of'thévEducation

Department of Tennessee Wesleyan Collegd came to the realization

.

v

that rany cooperating teachers, while quite‘énxious to render
‘genuine nrofessicnal service, failed té'ﬁave {exhibit) a solid
uﬁﬂorstaﬁding of_ﬁheir varigﬁs'roles'as these roles abplieﬂ té
working with studént teachers. Further, it became apparent that .
some of these same teachers felt they were not fully apﬁreciatgd
sincc‘studont teachinq_fees vere not passed directly on to them,

oy

hut were paid to the various school syvstems directly. (Discussion
[ ’

of fees fpr student teaéhinq, etc. is heyond the scope of this
sarer hecause of the highly political overtones and complexity
of the éituat;bns.) s studént teachers from the colléqe were
systematicaily observed, it also hécame patently ohvious that many
of these studenﬁs were frustrated because their cooperating teachers
failed to.allow implementation of newer methodoloagies and techniques
in tﬁeir classgs. Few of the cooperating teachers/ allowed student
teachers to employ a variet? of instructional options. S3cme of the
student‘teachers complained hecause theg;werengnable to openly
discuss énalyses of the teaching functions with their cooberétihg
teachers. The Flanders systeﬁ of Interactional.Analysis hadsheen

introduced to all student teachers during that Fall, and many of

n .their

[

these students, when attemnting to utilize the model
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ciassréom teacﬁing, met:somé type .of onrosition. As pért of their G
nre-service gxpe;ience, s£udent te%chers during eérIy Septemhaor,
1972, weré'iﬁtroducegvto value"élarification strategies. _ﬁgain,

the use of these strategies was not fully understood by all the

coonerating teachers.

As a result . of these, and other disparities, a plan was

formulated to bring on the camnus, those,cooperating teachers

who=so;desired, a‘wofkshop exkperience to he titled Improvement
of Instruction. The workshoo w%s to be initiated on February l,-1973.

At this point in the narrative it*shoﬁlﬂ he emnhasized that
for this éoursé to begéﬁe a reality. certéin-procedural maﬁters

o . _ Lo e e

were rigidly followed. Permission to offer this ecducational ex—
perience was reQuireé from the President of the_institUtion, :
Pcademlc Dean, Curriculum and Poliéy Subcomﬁittee, Acadeﬁic rffairs
Cohmittee,‘and finally, é‘ﬁositive vote of endorsemént'from the
entire faculty. Thus the plan‘gb offer cooperating teachers this

experience required endorsement and support of the collede communityv.

As a result of this support, six quarter hours of credit was given
- to each cooperating teacher who successfully completed the course.

fince Tennessee Weslevan College‘does not offer a master's degreé;
thesas hours of créﬁit could éenerally be-uéed_only'for re~¢ertificam
ion. The_workshop-met éne-night per week fbr fourteen_weekg for
three hours. : | S " . o | ..v S -

2t the first meeting, cooperating teachers were asked to

ERIC
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to identify

their interests, needs., concerns, and ohjectives forxr

this euperience. They were also pressed for a commitment in terms

of effort.

The. areas oF 1nveqt1gatﬁon whlch the cooocratﬂnq

teachers wished to purSue developed on. the following tnp:ce-

1

A
£

Ui

. The roles of the cooperating teacber

. How to increase the number of instructional options
for hoth pre-service and in- aerv1re teachers (autonomy
in the classroom) . ' :

. liow to acquire new teaching methods and how to employ
"new teaching technicues.

. What is/was performance based teacher education and
how does/did the notion of accountab111uv affcct
the classroom teachex? S

. ltow to use obhservational methods in tHe clu% 3 YOOI,
especially Flanders System of Interactional Analys is.

. What could he the advantane%/mmaadvantaaes of using

value clarification strategies in the classroom?

Also in the Tall of 1972, informal assessments and evaluvations’

were undertaken of recent graduates of Tennessee Wesleyan Colleqe

who were teaching within a one~hundred mile radius of the campus.

The model employed was that proposed by J. T. Sandefur. These

evaluations were conducted thrceuch the Spring, 1273, Superinten-— .

dents,

principals, and the graduates themselves were querried about

their initial teaching performances in the classrcom. Two resounding

~

themnes develbped: (1) how to more perfectlv blend the theoretical

approach to teaching with the practical life in the classroom; and.
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was concelved.

(2) how to. keep the hasic concepts of -teaching securelvy ancKored

to professionalism and idealism.

out of tﬁese growiﬁg concérhs arose the realitation that
Tennessee Mesleyan College; thr&ugh its staff and fécilitiééi should’
perhaps; Eee the- first and second yéar_heginninq tpaqhe?'through
that crucial period.whep idealism could so éasily turﬁ-ﬁo negaf‘

tivism. Therefore, a workshop in Probhlems of Reginning Teachers

1

Egain, and as indicated earlier, this nroposal required
the various erdorsements of the Administration, faculty subcommittees,
full committees, and finally, the approval of the full faculty.

Beginning then, on September 15, 1973, and continuing through

-3
D

May, 1974, those graduates of nnessee Wesleyan College who have

- been teaching two yvears or less(,have'been invited to participate

- .

in thié workshon experience._ This workshop meeté bn“alterﬁape Satqrdéy
morpingsf for.a_threeihour“session{ and stﬁdents'ére given three
quarter hours credit for each term they attend.

| At the fifst.ﬁeeting, the beginning teacheré were asked to
identify their proklens.. From these; twélvé{areaé for investigation
wére ident;fied: |

. What to do when theoretical constructs learned in

1
college, seemed to fail when put into practice.
o . 2. How to keep alive the flame of idealism rather' than

capitulating to existing practices.

e
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10.

it be acconplished.

HMow to maintain sanitv in the classroom with so _
many cdiscipline probhlems. This area of investigation

led to a thorough analysis of current hehavior .
modification theéories with a special treatment of
the moral implications.

Against a former theoretical bhackground in how to
individualize instryuction, how, in practice. should

.
The decision-making capabhilitiés of the teacher as

these decisions. relate to the development of
curriculum.

The roles of the beginning teacher as viewed from
administrators, co-workers, students, community,
and role expectations of the bheginning teacher.

Better use of muestlonlna strategies.

D

IS

An in depth study of. Derrormance hased teacher
education. o

?dﬂltlon 1 study in the use of Flanders System
oF Inter actlonal Pnalyqls. ’

‘The use of valup clarification stx ategies in the

classroom,

Diagnosing classroom learning environments.

Use of problem-solving tochniques in the classroom.
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Objectives
Uor -shop For Coonpvatlnq rf‘f‘achew

7o define, clarify, and assess the roles of the coop-
eratind teacher as fnoqo roles related to working with
studnnt teachers.

Ways in which instructional optinns available to coop-
eratince _teachers cnuld be increased. - ‘

heoauisition of nev teaching techniques.

Open analysis of teaching function throuch an examina-
tion of the performance bhased approach. '

Study of ohservational methods in the classroom

Study of values =larification and resulting stratecies

_ C“ﬂectlvos _ )
Workshop - Probhlems of nocrlnmnr* Teachers

7o define, clarify, andlasaeqc the role of the he-
ginning teacher as that role tended to becomec dis-
torted when a dichotomy @ppeared hetween theory
and practice.

To foster the challenge of idealism on the part of

the heginning teacher, rather than to encourace

cap*tulatlon Lo existing oractjcoq.

To qtuﬂv variouq nethods of classroom managemant,
espec1al’v the various behavior modification tech-
nicques and phenomendblogical approaches.

To study what it means to really individualize in-
struction. ' - :

To study the teacher as a decision-maker, especially
in the area of curriculum theory and application.

To study role expectations for'beglnnlng teachers.



7. . Use of questioning strategies in.the classroom.

8. _Open analysis of teaching function through an examina-
tion of the performance bhased approach.

9, Studv of observational methods in the classroom.

10, Study of values clarificatibn and resulting stratecies.

. N . , o ‘ | .
11. ¥ow to diagnose classroom learning envirenments.
2. Study of problem solving to improve classroom learn-

ing. ' :
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Personnel

The rdministrative Staff, OfF :e of the Academic Dean,
Fducation Department Staff, and Support Scrvices Staff of Tennessce
Wesleyan College have bheen actively involved in these two experimen-

tal programs. As outlined earlier, full endorsement of the College

Faculty was reoquirec bhefore these approaches could become realities.

(SRR 2N 2

he Puablicity Department of the CoIIegeiwask-to some extent, ini
volved in inforﬁing the various news media ahout fhese'two prograns.
e worlkshops were ficlded by varioﬁs*merhérs of the Tducation Do~
p;ftment Staff with organizational matte£s channe1ed fhfgugh tﬁe
Chairman of thé Education Department. Thé Chairman also aQSuﬁed‘:

the major responsibility for teaching/conducting the workshop ex-—.

neriences. The Pcademic Dean also assisted in conducting the work-

Budget

The cest for the first year of these‘experimental programs
nas- been detefmined at $12,000. fhis total reflects bhoth direct
and indirect édsts, Again-it_may bc’pdihted out‘that:np‘stqdeﬁtk
in either workshop was charged tuition. The éésumptibﬁ is beinc

nade that Tennessee Wesleyvan College will continue to underwrite

the costs for future workshops in these two areas.

O
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- pvaluation Procedures and Data

The underlying assumption concerning evaluation of these

‘workshop experieﬁéeS'isvthat evaluatihn.will have to he bhased pri—.
mérily on what the teacher has accomplished in thelclassroom; To
base evaluation primarily on,ahy otherrcrfEéria would, it would
“szeem, tend to ﬁestroy the central obhjectives of these workshons.

Students in these workshops were informed at the first class meetings

t

th@ir course evaluations would consist of éélf;assessments, and
that they wouid;ﬁe responsihkle for the direct improvement of their:
‘behavioré through their_own.scrutiny ahd study. Students were es-
peciélly urged to-use data generated from utilization-of Flanders'
Inﬁeractidnuﬁnalysis, and data genera£ed from embloymeht of ‘the

Diagnostic Tools designed by Robert Fox, Margaret Barron Luszki,

-

and Richard Schmuck.
Richard Bodine has stated:

Self-assessment is probably the most powerful means.
vet developed for a teacher to he the master of his own
professional growth. Self-assessment is bold hut easy to
understand, revealing and thus threatening, majestic in
goal and thus giving dignity to the teaching profession.

Self assessment, like opening a door, allows 2 person
to look into and see what he is actually doing in the
classrcom. It is a mirror of his present teaching be- '
havior. It gives the teacher objective information about ,
his reole in the classroom and enables the teacher to learn ~

. as nmuch as he can about his own methods of working with

and influencing children and other pceople. -Through self-~
assessment a teacher can decide what skills and methods ,
are important to him to.apply in order to meet effectivelv

O
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the needs of the children in his classroom. Tle can serut-
inize and study his professional behavior and decide whet-
her he is successfully guiding the learning activities of
his children; whether he is interactina with his children
both as individuals and as a group; and whether he is ex-
erting a positive influence on the children and on the
learnincg environment of the classroom.

!

Bfodine tells us further: ’
) In-service training by self-assessment deals with
classroom interaction among the teacheér, the students,
and the materials. Onlv if classroom bechavier and -class-
roorm interactions are changed is the work with new or ax-
tqu naterials of any added value. #®When the overt ho-
havior of the teachsr changes, theare is change in the class--
room. ~ :
It can bhe implied, therefore, that in order to bring
akuat meaningful chance in teacher behavior, it is necessary
to go keyond an in-service training program that stresses:
only information cr attitudinal changes and to exanine
existing behavior and the practice of new hehavior. It be-
comes imperative that the teacher be activelv encaged in
an in-service program dealinq with actual teading.

Perhans the strongest oubmnlo oF evaluatlnq these worl-
shop experiences rests. in the fact that 90¢ of all students en-

rolled have invited the primary instructor for these courses into

- their c;gssropms and to videotape their teaching. Further, these

O
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same individuals have heen willing to analvze their teaching pos-

tures and to make realistic diagnoses.
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Contribhutions of these Proqgrams Toward-Improving
Teacher Education

hrea I. DProgram

Development.

1. Use of these experimental programs have contributed

-feedback, both from the cooperating teachers and from the first

vear teachers, in how hetter can we desin viakle programs.

2.. The key or thread interﬁovén through these two courses
is that of evaluation. Fvaluation in program development for both
prc~service énd~in~service teachers may be predicated on the fdllow-

ing assumptions:

a. The teacher must have access to self-evaluative

U
2]

procedures to help him make prefessional decisicns regarding his
own skills aﬁﬂ pOSsibilitiés.

. Administrators must have hélp in detérmining'those
teachers who have met. performance priteria. In order for us to make
sure that good ﬁse is made of existing talent and that beﬁtef télent ‘
is drawn into phﬁ_fieldt we.must see to it that.teadhcrs know the
criteria by whiéh their professionaiism is evaiuated, and that
these criteria be established in nonnthfeétening atmospheres where
ruch needed support may he found..

c. Through hetter program development we may he able
to find a syStematic means of evaluating and reéearching the

appropriateness of the teacher performance criteria we employ.



d. 1If in-service training is to have the flexibility
it requires, we must develop self-regulating re-
search models to help us make decisions abhout the-
effectiveness of our training methods in reaching
the goals we have set for our teachers. Such research
models must provide feedback to the svstem of altern-
ative training procedures as a way of adding, dropping,
and modifying those procedures.. The models must. be
such that additions to evaluative procedurss and per-
formance criteria can bhe made on the hasis of informa--
tion arising out of training moéiiications Anéd, even
more centrally, the models must provide initiatigg ﬁg{ ¢
the inestiqation of. aptitude—~treatment interactions.
e need Eo gather svystematic data on the teachers _
GOinc'tnrougn an in-service program so that we can ob-

Lcin the kind of research that will tie wcctlculaf

>ots of individual variables to “optimal seguences
of trEIninq experiences as means to particular goals.
Tn brief, we need to know what kinds of teachers require
what ' Linds of experiences in what order and at what
times to help them meet given performance cr.teria.
In this arca, as in other research cfforts tied to a
vidle in-service program, it is imperative that feed -
hack eperate in hoth directions. That is, the findings
of research must direct changes in in-service training
on a general and individual scale, but at the same -
time, ﬂanqina developments in the training and its
Urjﬁrlulﬁq must airert shifts in the focus of fPSvanh.
Dwight W. Allen

I

Area II. Professional Commitment.

¢ -

1.  Through the medium of these two aoproaches, it should

anpear that Tennessee Yesleyan College, as reflected by its Adminis-
tration, ?éculty, and Staff, does not see the professional pr@parawv
tion of orospective ﬁeachers as a dollars and oents proposition.

Raﬁhe;,'it sees a continuiﬁq and “blu]nd commitmont to its mraouates.;

.2. Certainlw those who prepare teachers qhoulﬁ ‘be arutoly

aware of school and community relations. ,These'programs tell school

.ERiC‘~’E c . ’M'

PAruntext provided by eric [



K o

ERIC

Aruitoxt provided by Eic

officials that Tennessee Weslevan Colleges' approach, through cx-

perimental programs, is attempting to reinforce teachers in their

schools: hoth experienced .teachers and the neophytes. These
approaches surelyv exhibit concern for greater emphases in the
training and re--training of teachers. Two of these areas of
" . ’ ‘ ) :
emphasis are:
a; Communication through dialogue. In these two approaches,
' i

cooperating teachers have shared their concerns about student teachers

and then about their own individual problems in teaching. 2As

~these dialogues continue, open communication without threat, has

resulted. ' ' | o - '

h. Change. Uorkshops of these tvpes can promote the notion
of change, and, hopefully, without the fears that are sometiﬁes
associated with the concept of change. Boﬁh bracticing feachers
and'the beginning teachers were exposed ﬁo some - of the tremendous
changes moving thrdugh the_educatibn domain.

.3. Tennessee We$1eyan Collgge.strongly:believes that to
turn out products,who simply have certificates which enazble them
tomfeach,.is'perhaps_the,boorest justification of all, for having
a teacher educatiog program. Ve belie&e that the éoncept of a
teacher education program built on the foundation of the libgral
arts tradition has much to commend it over the more professionally

oriented programs.  While method is important, 1ife is more than
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“method" and our attemnt to ha2lp cooperating teachers and the be-
ginning teachers is an attempt to go heyond method and out into life.

Area IIT. Personal Commitment.

Perhaps ‘the strongest implication for teacher education
growing out of these two experimental programs is that of telling

our cooperating teachers and our beginning teachers, "We care for

you." These apprcoaches take a strong look at how much we are
willing to risk of ourselves in order to see to it that perhaps,
there are ways of ihprovinq the quality ofﬁteaching which arc
pdrsoﬁncente;ed‘rather than program centered. »

,If teacher education instituti¢ns.£ké going to cdntinué‘
developing "love/caring curriculums”™ a56 humanisticall?~oriénted.
curriculums, then at some point they mav want to push out dnd fully
develop them.’ Théy must consider taking somevrisksiz We'éonsider
the developmént of"these two prdqfams‘to‘ﬁavekhaen,hithrisks;

There were ne external pressures applied to any participants. The

‘only reward was that of college credit, and to date we have had
Y : -

ne reQuests from individuals éﬁrolled in these courses to use
thesc credits. That thirty-five cobperatinq teachers and twenty-
fiQe beginnipg teachers cﬁose to participate in these exﬁgrim@ntal
program$ méy indicate, to some degree, Ffuture imﬁlications fox

teacher education programs.



