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CHAPTER 1
INTRCDUCTION

The Bureau of Indian Affairs, Minneapolis irea
Cffice, Branch of Education, subscribes wholeheartedly to
the pnilosophy that Indian people possess the potential for
pursuing and achieving the same goals and objectives as
other citizens, when provided with adequate opportunities.
Congressicnal edict directs the Bureau of Irndian Affairsrto
pro?ide educational services to Indians. Inasmuch as there
are no Burezu-orerzted schools in the Minneapolis area,
Indien students attend either public or private elementary
and secongary cchools within their respective states, unless
for some unique situation a student mey be attending an out-
of-area pBuresu voarding school.

The state of Minresota, through legislative action,
has commwitted itself to providing post-secondary education
opportunities for the Indian people in addition to- the
elementary and sscondary rrogram offerings.

1t is hoped that the following material can help
educzators in the field of Incdian Education develop.viable
educatioﬁal programs and realistic plans for meeting the

needs of Minnesota's Indian youth.



I. THE PROBLENM

Statement of the problem. There is a considerable

amount of literature on the American Indian, including
studies and reports on the elementary and secondary educa-
tional levels. There has, on the other hand, been very
limited study on the problems Indian students encounter on
college and university campuses. It was the purpose of this
study (1) to gather background>data from Indian college
students in Minnesota; (2) to attempt to identify some of
the problems Indian college students confront; (3) to make
recommendations and suggest ways for those who work in the
field of Indian Education to be of some help in attackilng

and resolving such problems,

Importence of the study. The United States govern-

ment, through the Bureau of Indian Affairs, is singular in
its willingness to help the American Indian minority in
preserving their own way of life while assisting them in
securing the benefits of a modern industrial complex.
Contemporary objectives of the Bureau of Indian Affairs are
(1) to assist the Indian people in achieving a standard of
living equal to the national averagej (2) to extend and

maintain a freedom of choice with regard to residency on or

off the reservationj (3) to assure full participation in



the economic, social and political life of a modern
America.1 -

Shortly beforc his election, President Richard }.
Nixon acdressed the Nationzl Congress of American Indians
acknowledging that Americats first innabitants had been
deprived of their ancestoral lands and reduced to the status
of powerless wards of a confused Great Vvhite Father by
unfair policies and cderieaning paternalism.z Larly in 1968,
then Secretary of the Interior Stewart Udall implemenﬁed a
program of self-determination through Indien-partnership.
The plan was to utilize the consortium of federal agencies
rather than depending solely on the Department of the
Interior.3 This consortium was to eventuzlly combine the
efforts of the following federal departments: (1) Commerce,
(2) Office of Eccnomic Opportunity, (3) Housing and Urban
Development, (4) Labor, (5) Agriculture, (6) Hezlth, Zduca-
tion and Welfare, (7) Interior. This move indicated support
from the federal agencies in programs affecting Eimerican

Indians.

YuThe Burezu of Indian Affairs,'" Minneapolis Area,
1969, pp- 1"“)+l

2Tames W, Hoffman, "4 Comeback for the Venishing
American?" Presbyterian Life, February.15, 1969, pp. 12-1b,

3Stewart L. Udall, "BIA and the Indian," Greater
Works, 9:8-12, August, 1268,



In this study an attempt was mace to identify some
aveilable services and relate them to the spectrum of a
collective educational effort in meeting the needs of -

Arerican Indian college students in Minnesota.
II. METHCDS AND PROCZDURES .USED

Thne method of gaining data for this study was
accomplished ty the use of a closed questionnaire designed
to reveal certein problems of Indian collegé students in
Minnesota. Permission to conduct the study was granted by
the Area Lirecter of Iducation for the RBureau of Indian
Affairs, Minnezpolis Area. The questionnaires were sent to
one hunéred Indian students-attending colleges or univer-
sities ir linnesota. A letter of explanaticn and a sta&ped,
celf-addressed envelope was enclosed to encourage easy and
prompt response. All questicnnaires were mailed after the
final quarter of the school term had begun. A forty-eight
per cent return was accomplished. The data collecued were
carefully tabulated and included in the following pages of

this study.

I1I. DEFINITICN CF TERMS USED

ndian. An Indian is an individual possessing a
minimum of one-fourth degree of Indian blood or Indian ances-

try. This determination is tzsed upon official records.




Bureau of Indian Affairs. The Bureau of Indian

Affairs is a branch of the Department of the Interior which
exercises certain responsibilities for American Indians and

native Alaskans. This Bureau is ofttimes called the BIA.

Mirneanolis Area Office. The regional office of the

BIA heving trust responsibilities for certain Indian lands
and programs in the states of Iowa, Michigan, Minnesota and

Wisconsin is known as the Minneapolis Area Office,

Bureau bosrding school. A Burezu boarding school is

an elementary and/or secondary school operated and staffed
by the Bureau of Indian Affeirs for Indian students who for
some educational or socialvreason nesd to be in such a

boarding environment.

Minnecsota Jndian Scholarship Committee (MISC). The

commitctee which evaluates appliczations from Indian students
in Minnesota requesting financizl assistance to attend post-

secondary instituticns of higher learning.
IV. DELIMITATION OF THZ STUDY

In contradiction to popular telief, the American
Indian is‘no longer the vanishing fmerican since they are
the fastest growing ethnic group in tane United States.
Vigble Indian communities can be found in virtﬁally every

state of the union, despite various attempts and pressures
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from the dominant society to assimilaté all Indians into the
mainstream of American life. From these commurities come
the young Indian college students. This study was confined
to academic colleges and urniversities in the state of
Finnesotz known by the records in the Bureau of Indian

Affairs Minneapolis Area Office to have an Indien enrollment.




CHAFTER II
REVIEW 0OF THE LITERATURE

Mucn hes been written in regard to the plight of the
American Indianj their educational dfop-out and unemployment
rates are but two such areas of attention. A brief summary
of some of the work done on the problems closely related to

this study will Be cited here.
I. PRELIMIKNARY LITERATURE

Research indicates that one of the greatest problems
facing Lmericen Indians today is the lack of trzined leader-
ship. Many Indian groups from across the country are
compose& almost entirely of people who lack prerequisite
skills for facing and meeting the challenges posed by
poverty, poor organizzstion, rapid social change, znd a
sometimes indifferent Anglo-American community.1 The recog-
nition of the urgent neecds in Indian education at all levels
is almost a cliche, Indizn people viev their educational
experience as one of chronic frustration. The schools afe

Anglo-Zoxinated and focus around middle-class values.

1J2¢k D. Forbes, "An American Indian University: A
Propesal for Survivel," Sournal of American Indian Educaticn,
5:1, Jenuary, 1966.




Indian people have this frustration manifested by books,
articles, workshops and federally-sponsored programs about
the culturally ceprived or culturally disadvantaged.2 It is
difficult for Indian younh to develop a positive self-image

wvhen they

[$H)

re constanvly reminded of and depicted as dis-
advantaged.

Althouzh it is quite evident that Indién students are
currently attencing colleges and universities, a problém in
higher education still exists. 1In fact, there are some
tribal groups who have yet to ha&e théir first college=-
{rained member.3 while about 71 per cent of the youth from
the general population graduate from high school, only 53
per cent of the Indizn youths graduate. Even a greater
disparity exists at the college level between the general

population and the Indian youth. ZXlthough Indian purils:®

[y

[¢)]

czdemic achievemant is somevhat higher than most minority
grouns, it is well below national norms.Lf
The American Indian hzs many opportunities and hopes

for success ana achievement. There may have been in the

2y, Pzdfield, P.Hemingwey 2nd P. Greenfeld, "A Census
and Analysis," Journal of American Indian Educaticn, 6:1,
Cctoper, 1966.

3rorbes, loc. cit.
rz, (A Prepared Statement), Educa-

hCharles N. Zelle
1969.

tion Dislogue, Marcn,




past and iIn some cases today certain handicaps in the
realization of their dreams and aspirations. In spite of
these handicaps, a number of ‘ians have achieved
distinction and greatness and have entered American society.5
Such people have certainly heeded the words of the Sioux
Chief Sitting Bull who is to have said:

I have advised my people this way: When you find

anything good in the white man's road, pick it up.

When you find something that is bad, drop it and

leave 1t alone!

Bryde quotes a peom written by a young Indian coliege

studentj the message parallels the thoughts of Sitting Bull:
We shall learn all the devices the white man has.
We shall handle his tools for ourselves.
We shall master his machinery and his inventions,
his skills, his medicines, his planning;
But we'll retain our7beauty
AND STILL BE INDIAN.

Bryde contends that by following the teachings of the
above two quotes, the one from an early chief, the other
from an Indian student, attitudes will be developed wvhich
will allow the contemporary Indian to be happy in the Indian

and the non-Indian societies.8 One such contemporary Indian

Francis McKinley, "vWhat Are the New Horizons?"
Journal of American Indian Education, 5:25, October, 1965.

6John F. Bryde, Acculturational Psychology, (Experi-
mental Text, Bureau of Indian Affairs, 1967), Forcward.

7Ibido 3y Po 71 .
81bid.



10
who has apparently influenced sucn thinking is the business
maneger of the Tulalip Tribe in the state of Washington.
Wayne VWilliams is guoted by Bryant:

I am not part Indien. I am an Indian who is part
white. And that is of significance to me. I've felt
this way gll ny life. My earliest recollections are
of my grancperents telling me of my Indian neritage.
Il was alweys proud of being an Irndian. I don't look
Indian and this causes conflict to a certain extent.
It was difficult until I was able to sort out in my
mind who I am and to whose drumbeat I wouid march.

I finally made peace with myself and with my role in
life. My problsm was relating certain ideas embodied
in Christiznity whicn run cgunter to sors of the
Indian cultural traditions.”’ :

Although the above quotes come from different Indian
people, each suggests a blending of the Indian and non-

Indian cultures as being desirable.
II. LITERATURE ON INDIAN EDUCATION STUDIES

The American Indian high school graduate in the

Southwest. The Southwest Cooperative Educational Laboratory,
headed by'Willard P. Bass, conducted a study of Indian high
school students who were gracuated in 1962 from federal,
private, and public schools in six states in the Southwest.
He found thnere were 691 graduates ard arrarged interviews
with 384 of thess. Cf the totzl sarple, which included

students from Arizona, ievaaa, New }MMexico, Oklahoma,

IHilde Bryzant, "The Problems of imerica's First Ameri-
cans," The Congressicnal Racord, Vol. 116, No. 21, February
18, 1970, H1038,




1
Southern Coloraao and Southern Utan, 81 per cent claimed
full-blooded Indien ancestry. For Oklahoma students only,

10 . . .
The interviews were conducted

the figure was 38 per cent.
in eighteen different states suggesting the great mobility
of the Indian people. Bass discovered that in the South-
west, excluding Oklahoma, the Indian high school graduate is
generally a full-blood Indian, lives-on a reservation, is
rarried, graduated from a2 public hign school where Indians
were in the majority, speaks the tribel language well, has
some formal post-secondary training, is a skilled worker
erployed by the government, and considers himself success-~
ful.‘H

In portraying the Oklahoma Indian graduate, Bass
described them as married, graduated from a public high
school, having post~secondary trsining, a skilled worker,
end successful. Buty; the Oklahoma gracuzte 1s of partial
Indian ancestry, does not live on a reservation, attended a
school where Incdians were in the minority, speaks his tribal
language poorly or not at all, and is employed by private

industry.12

1Cyilrara P, Bass, "The American Indian High School
Graduate in the Southwest,” (Albuquergue: Southwest Coopera-
tive Educaticnal lLaboratory, inc., 1969), pp. 1-9.

M1pid., ». 65.

121hid.
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Bass! study revealed that about three-fourths of the
graduates continued acsdemic or vocational programs after
high school. O0f those who did continue, over two-thirds
conmpletec a post-high school program. Many of the comple-
tidns were accomplished following a discontinuance or an
interruption of the program for some reason, when it was
found that program completions would. enhance their employ-
ment opportunities. The greater majority of program entries
and completions were in the vocatioral-technical fields.
while 44 per cent completed voc-tech programs only 7 per
cent completed college. The percentage of graduates of
schools in which Incdians were é minority who went to college
was nearly twice as large, and college completions nearly
four times as large, as compared to graduates of schools

13

where Indians were in a majority.

The American indiaxn hiegh school gracduate in the

Korthwest. The Korthwest Regional Educational Laboratory,
under the direction of Alphonse D. Selinger, studied the
trezining and vocztional development of about 50 per cent or
287 of the American Indisn high school graduates of 1962
from the six-state region of Cregon, Washington, Icaho,
Montana, Korth Lakota and South Dakota. 1Interviews were

conducted in thirteen states with the largest conceniration

13Ibidc [} ppo 66"70-



13 .
of graduates in South Dakota and the smallest in Idaho. It
was found that there was no great differences in the per-
centages of those with varying cdegrees of Incian blocd and
their inclination to continue or discontinue formal educa-
tion beyond high school, except by those students who were
one-fourth degree or less of Indian blood. Of the 287
students, eighty-three were full-blooded; seventy-seven were
between three-fourths and fullj 107 were from one-half to
three-quarters; ninety-five were from one-fourth to one-half
deg,ree.1l+ Selinger found that about 70 per cent of the
students continued their academic or training programs
following graduztion. Although this figure appears high,
the drop-out rate of 50 per cent of the students in this
region must be considered. About hall of the students who
entered post~-secondary programs completed them and even then
many students did not complete the program they initielly
entered. 4gein, the vocationai—technical programs heavily
outweigned the academic program completions. Many of the
students accepted employment unrelated to their training
because they preferred to live on or near their home reser-

vation where diversified exployment opportunities were

1imited.15

1“A1§“0P se D Selinger, "The American Indian Graduate:
After High School, What?" ?P“rtland: Ncrthwest Regional Educa-
tional Labor a,ory, Inc., 1968), po. 1-36.

151bid., pp. 78-79.
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The primc source of encouragement for these students

to continue a formal education program was the parents.
Teachers ranked second and the encouragement students re-
celvea frouw their peer group was negligible. Some of the
recounendations the graduates would seek in the schools they
attenéed consisted of better-trained teachers and higher
academic standards, reflecting an awareness of the low

expectaoncy prc‘uulco.16

The American Indian student in BIA schoels. The

studies conducted by both the Northwest and Southwest
Bducational Laboratories prompted the Bureau of Indian
Affairs to further study the feasibility of applying system
( analysis and social science research methods to compensatory
cducation., Abt Associates Inc,17 out of Cambridge, t'assa-
chusetis became a Bureau partner in 1968 to develop a means
for increacing hoth the effectivencss and the efficieuncy of
"the cducaetion of American Indians.
This study was restricted to schools operated by the
BIA and Abt staff members visited thirty of the Bureaut's 250
schools. It was concluded that most 3IA schools are no
better or worse than the average American rural and small-

town elementary and secondary schools. I.idian students were

161bia., pp. 81-82.

7pr. Clurk C. sbt, et. al., "System Analysis, Program
Development, and Cost- Effectiveness Modeling of indian Educa-
tich for the Buresu of Indian Affairs," (vaTbrldge- Abt
‘ Associates Inc., 1969), Volume I, pp. 3 -1k,

-
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found to be over two years behind iheir nern~-Indian rpeéers in
academic achievement, have twice the drop-out rate, and
enter end graduate Ifrcn college in much szzller percentages.
The mein bazrriers to the attzinment of educational goals
vere cdeterzined to be geograrhic znd cultural isolation,
rural poverty, iredeguate instruction znd counseling, and
provlezs of school rmenegerment and esdministration. Wwhile
only one adnministretor of the thirty-five interviewed was

concerned prirerily with the ece

£

erie achieverent, atout 75
rer cent of the students said they wanted to' go to cdllege.
Rougrly 30 per cent of these indicated technical colilege,
while the remainder wanted to zttend & regular Jour-year
college. Less than 20 per cent cf those vho were inter-
viewed warnted to end their educatiocn uron completion of high
school.18
In coxparing ecucational rezlities :in general, Abt
cited the zverage nu-ter of yzars of schooling for Indians
at £ years coxpared to 10.6 years for the average non-Indian.
Otrer statistics rresented by the study showed that only
about 60 per cent of RIA high school students graduated while
78 per cent of tne non-irdian population compleied a
Secondary rregram. Atcut 50 per c=nt of ithe non-Indian
students enter collesce compzred to orly some 13 per cent of

the BIA school students. Of the few Indizn students who do

i81bid., pp. 1—12.



16 -
enter college, only 3 per cent graduate and while & per cent
of ron-Indian students complete masters' degree programs,
less than 1 per cent of the BIA high school gracuates
19

conmplete this collegiate level.

The Sioux Indian goes to college. In 1957, inter-

views were conducted with seventy-two Indian students in

20 reported

South Dakqta colleges. Artichoker and Palmer
that the interviewees felt their Indian ancestry did not
pose serious problems and that the students showved pride in
their ancestry and that discrimination and prejudice in the
college atmosphere was practically non-existent. However,
{ they did report that, of the specizl problem areas of the
Indian college student irn South Dakota, those of greatest
significance were (1) poor academic preparation, (2) lack.
of finances for personal items, (3) inability to relate to

the future, (%) ccncern about family and religious matters.2

191bid., pp. 17-19.

20 Jonn Artichoker, Jr., and Neil M. Palmer, The Sioux
Indiagn Goes to College, (Pierre: State Department of Fublic
insiructiicn, March, 1959), pp. 15-20.

211bia., pp. 33.
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III. LITERATURE ON THE MINKESOTA
- INDIAN SCHOLARSHIP COMMITTEE

Under the authority of Section II, 48 Statute 986,
United States Code 471, and tne Cote of Federal Regulations,
Title 25--Indiens, Secticn 32.7, Lpsropriaticns for loans
and grants, the Burezu of Indizn Lffalrs may give firarcial
aid to students of one-fourth or more gegree of Indian blood
to enable their attendance at accrsiited institutions of
higner learnirng. Priority consiceraticn is given to those
Indian stucents whose residence 1s within the exterior
bouncaries of Indian reservetions, trust or restricted lands,
under the jurisdiction of the RIA. After the needs of
stucents reeting these 2ligibility recuirexents have besn
met, Otherﬁise eligitle candidates may be ccns:’uiered.z2

In 1955, the Legislsture of the state of Minnesota
enacted & law, H. F. XNo. 838, Chzpter 613, to provide
scholarshirs for Indisn students to attend aceredited or
approved colleges or business, technical or vocaticnzl
schools. Consicderation for fizzxeizl assistance for this

source is given to ery Indian student in Minnesotsa who has

22code of Federal Regulations, Title 25--Indians,
Subchapter E--Lducetion, Part 32 (Washington: Government
Printing Office, Revised 1970)4 p. 52.
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one-fourtn or more degree of Indian blood and has the
capebilities to profit from appropriate courses in approved
schools.23

In 1957, these separate Bureau-State of Minnesota
programs were joined for operational benefit, since the
eligibility requirements and program objectives are so
corpatible. Becauée Section 2 of the above referenced
Mirnesota State Indian Schiolarship law requires the action
of the Minnesota Indian Scholarship Commrittee, BIA scholar-
ship applications are processed through the same comnittee.
It was in this fashion that this jointly~sponsored MISC
evolved. To assure an effective practical plan to coordin-
ate the function of the scnolarship program, the Guidance
Consultant for Indien Education out of the State Department
of Education office at Bemidji became the primary contact
for students wishing to be considered for either of these
grant opporfunities. Tribal funds, for eligible students of
less than one-fourth cegree Indian blood, also were pooled
with the State and BIA resource. Studert applications are
evaluated at monthly meetings of the MISC. This committee

2llows for a membership of fifteen and consists of

23E. F. Mittelholtz snd Will Antell, "Annual Report
1968-69 Indian Scholarship Program, Higher Education,
Guidance Services," Indian Educaticn in Minnesota (St. Paul:
State Department of Eduestion, October, 1969), p. 1.
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représentetives from the BIA; state of Minnesota, Indian
delegates from the reservation and urban areaé, and
interested ley citizens.

Since the joint program's inception in 1957, the
emount of funds appropriacéd‘by the state has grown from
$7500 to §60,000 for the current 1969-1970 year, BIA funds
have grown from ﬂS,DOO to $11%,500 during the same periced,
while contributions made by the Kinnesote Chippewa Tribe
hsve increased froz 3500 in 1959 to 59200 for this current
year. More tran one hundred Indisn students under MISC
sponsorship graduated-with a four~-year degree and a number
of these either have an advanced cdegree or are working
toward one.zu

During trhese intervening years, seventy-two public
and private high schools were contacted annuslly regarding
Indian students. In 1967, 193 Indian students graduated
from tnese high schools while in 1969 there were 258
graduaztes. This comperes with only eight Indian graduates
in 1945, Thirty-two of the 1969 gracduates had completed
their secondary educetion at thirteen Minneapolis public

schools.25

~

} -
2+Iblco’ ppo 2'0.

251 big.
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At the time of this writing, the Minnesota State
Department of cducation wzs canvassing the erntire state in
an attexpt to identify school districts enrolling Indian
students. This state-wice effort will undoubtedly reveal a
vast increase in the number of schools educating Indian
youngsters ang youtn snd should be helpful to those'people

working with the Indian people in Minnesota.

Iv. LITERATUORE ON HIGHER
EDUCATICN OPPORTUNITIES

Reference hes alrezdy been made to the state, BIA
and Tribal scholarship programs. But, recent financial zid
programs provided by the United States Department of Health,
Education and Welfare heve made it possible for the scholar-
ship committee to be much mo}e flexible in their administra-
tion of the program.

On September 15, 1969, the United States Cffice of
Education announced thet scholarship and loan funds provided
by the BIA were eligible for matecning educszional opportunity
grants provided by the United States Office. Heretbfore,
such was considered illegal.26

Until recertly Indian veterans eligible for GI bene-

fits were prohibited frox using the Bureau's scholarship

26ynited States Department of Health, Bducation and
Welfare, Cffice of Education, Administrative Memorandum
No. 1-70, September 15, 1969.
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rrogram due to an interpretation by the Veteran's Adminis-
tration that to do so would be viewed as duplicating Federal
funds. Ry memorandum, from the EBureau's office in
Albugusrgue, New Yexico, it was announced that the United
States Ceongress hzd rassed Fublic Law 91-219 which amended
earlier legislation on education assistance for veteransu27
1t was determined that Indian veterans are eligitle to
gpply for supplemental grents frcm the BIA, even though they
ray be under the sponscrship of the Veterans Educational
Renefits Program.

The United States Office of EZducation, in addition to
thie aforzentioned educational oprortunity grant (EOG),
provides other finzncial opportunity programs. Most student
financiel alds are besed on the need of the individual. The
amount received by an eligitle student is bzsed on family
fin;ncial étatus vhich is determrined by a need analysis forﬁ
reguired by the gzining college. Students are usually
requested to submit a Parent's Confidential Statement to the
Collsge Scholarship Service in Zvanstan, Illirois for an
unbiased.finaneizl need determinztion. The three most

popular United States Office of tducation programs used in

Minnesata by Indian students are the Zducational Opportunity

27United S-stes Depertrent of the In*r*rior, BIA,
Memorandum, ngher Education Program, Veteran Status, May
124 1970, 4
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Grant (EQG), National Defense Stucent Loan (HWDSL), and the
Work-Study Program. Frequently a stucent is awarded a
combination of financial assistance funés to meet all the
needs as determined by the college. Such combined awards

are krown as a "finencial aids 'package."
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CHAPTER III
THE QUESTIONNAIRE RESULTS

This portion of the study presents some of the data
gleaned from the questionnasire which wes designed to reveal
certain problems of Indian students in college. The follow-
ing topic areas were included: (1) background information,
(2) languages spoken, (3) decision on going to college,

(4) transition from home to college, (5) high scnool
training, (6) persoral problems, (7) finances, and (8) gen-
eral, Some of the stucents resvonded with multiple answers
to some of the cuestions while others could not or would not

respond to certein gquestions.
I. BACKGRCUND INFORMATION

The ages of the studentvs ranged from eighteen to
forty-nine with thes averazze age being twenty-one. Almost
4O per cent of the students were at age nineteen and 6h per
cent of the totzl were under twenty-one years old. The .
distributicn of the Imdizn students by sex was rractirally
one-io-one. Iwenty-six males and twenty=-iwo females

responded. Three male students irdicated they were veterans

-and only eight of the respondents were msrried.
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The twenity institutions of higher learning in which
these students were pursuing their occupational and

vocational objectives were found to be as follows:

School Freguency Number of Students
State Junior Colleges 8 12
Private Colleges 5 8
State Colleges | 5 20
Universities 2 8

Twenty-four of the respondents claimed freshman or
first-year statusj; another 25 per cent indicated the second
year, and of the remaining students, eight were juniors and
four claimed fourth year status. BEight students, four
freshmen and four junior college sophomoreé, were undecided
about a major field. Sociology and elementary education
were selected by eight and seven students respectively and
seven were seeking psychology minors. Apart from these,
there was no area of study with more than four responses.

Intermarriage between the Indian and the non-Indian
was evidenced by only three respondents indicating full-
blooded Indian ancestry while 44 per cent of the students
indicated their Indian blood degree to be less than one-helf,
Zleven mothers of students were over one-nalf degre<. with
five being full-blooded and sixteen fathers of students were

over one-hzlf degree and seven were full-blooded Indian.
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- TABLE I
RESPCNDING INDIAN STUDENTS 1IN SELECTED

MINNESOTA COLLEGES BY LEGREE
OF INDIAN BLCOCD

Degree Nunber Percentage
One-fourth or more 21 Ll
One-half or more 1k ’ 29
Three-fourths or more 7 15
Full 3 6
No response 3 ' 6
Total nuzber of responses 40 100

O0f the forty-eight students who participated in this
study, there vere thirty-eight Chippewa, two Sioux, two
Winnebago, and one Eskimo. Five students did not answer this
question. In addition to reservations in Minnesota, there
was representation from the states of Alaska, Nebraska,
North Dékota, Soutn Dakota and Wisconsin.

The median years of education for mothers of the
respondents was ten years while the median for the fathers
was eight years. While the educa*tion level for the fathers
'was near the national average for all Irdian people, the
"level for the mothers was a little over one year higher than

the average.
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A freguent assumption is that the more formal
education or training completed by parents, the more value
parents place on education, Fifty-four per cent of the
respondents said tney received encouragement from the

parents to continue in school.

TABLE 1I

LEVELS OF EDUCATION COMPLETZD BY PARENTS
OF RZSFPCIDING IXNDIAL STUDENTS IN
SELECTLD MINNES0TA COLLEGES

Grade Some Completed
8 or High High
Less School School

Some  Completed
College College Unknown

Mother 14 16 12 1 0 5
Father 21 8 5 L 1 9

II. LANGUAGES SPOKEN

Social scientists contend that individuals who ¥now
and use a particular language geaerally share tne ideas and
values that go along with that language. Of the respondents,
six spoxe an Indian language and five of those six sroke
Indian before learning zngliish. 7Two of the six bilingual
respondents felt speaking Indian made it difficult for them
to express themselves adequately in English. Three students

came from homes where the Incian language was spoken in



27

preference to Inglish, even though zll of the respondents'
parents spoke EZnglish.with nineteen fathers and twenty
nothers able to speak both languages. In response to the
question on whether their college marks in English were

uC" or better, over three~fourths of the respondents
indicated they were achieving such marks. HNine fespondents

indicated they had studied a foreign language in high school.
I1I. DECISIOIN ON GOING TO COLLEGE

In asking at which point in life the student decided

to go to college, the following occurred:

Time when decision was nade Number Per cent
Before 8th grade 13 27
During 9th grade 4 : 8
During 10th grede 6 13-
During 11th grade L 8
During 12tn grede 7 15
After lesving high school 1% 29

Twenty~seven per cent szid their decision to go to
college was made before they entered the eighth grace and
ar.cther 29 per cent incicated it wasn't until after they had
been grzaduated that the decision was mace.

When responding to the question of who most influenced

the decision to go to college twenty-six said their parents
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were the prire influcnce. OSurprisingly, only one student
indiceted a teacher had encouraged and influence? her
decisicnj three were 1nflucnced by a friend, two by
athletics, one by the clergy and fifteen students gave a
variety of factors ranging from self-influence and deter-

mination to encouragenent from a husbiand.
IV. TRANSITICN FRCM HCME

When bresking down the responses as to whether they
found it difficult to remain in college, eighteen students
gave lack of finances as the main reason. Five said that a
lack of friends and the change in social activity made it
difficult for them to stay in schooly four were subject to
homesickness &and three found it herd to remain because this
was their first experience away from home. Poor study
habits, family problems, &rnd indecision on field of study
were other reasons given which caused difficulties in their
remzining in collesge. Ten studencs felt they had no real
problems staying in school.

The guestion on the frequency the stucents received

mail from their parents caused the following results:

Frequency Kumber - Freguency Number
Weekly 15 Monthly 6

Every other week 6 Never 9
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¥ith almost one-third of the parents writing tc the
students on a weekly basis, it is evicent that many parents
are interested in how well the students are doing. The
stuaents, however, felt that parents were writing freguently
enough as is irdiczted by the fact that only 19 per cent of
the respondents wished their parents would write more often.
~ The qﬁestion of student attituae toward living on a

rcservation before they started college caused the following

results:
Attitude Number Per cent
A good place to live 9 19
Did not meke much difference 10 21
Not a good place to live 18 37
No response 11 23

When responding to the gquestion on their present

attitude about living on a reservation, the breakdown

resulted in this pattern:

£ttitude Number Per cent
A good place to live 11 : 23
Did not make much difference 8 17
Not a good place to live 21 Ll

No response 8 16
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Vhile 19 per cent felt a reservation was a good place
to live before they started college, 23 per cent responded
favorably toward reservation living after they had enrolled
in college. However, as indicated in the above scale on
present attitudes, 43 per cent of the respondents said
reservations were not a good place to live as compared to
37 per cent prior to college matriculation.

Seven students were uncertain whether they would
choose reservation living after completing college and a
like number did not respond. Thirty-one indicated they
would not make thelr home on the reservation following the
completion of thelr programs and three students felt they

would live on a reservation after finishing college.
V. HIGH SCHOOL PREPARATION

One of the concerns considered relevant to the
amount or degree of college success is the adequacy of the
prior training a student has had. Table 1II, located on
page 31, represents the results of the students' responses
on the question of thé adequacy of their high school
education in specific areas.. The table indicates that Uk
per cent of the students felt the high schools from which
they were graduated offered an adequate vocatlonal preogram.

On the question of whether the high school had helped

the student decide on a vocational or professional goal,
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48 per cent responded affirmatively. About 56 per cent said
their high school had prepared them in registering for
college but only about 35 per cent said their high schools
were helpful in gearing them for college or campus living.
Ten per cent indicated the school from which they were

greduated provided them with information on budgeting of

funds.
TABLE III
ADEQUACY OF HIGH SCHOOL EDUCATION
FOR RESPONDING INDIAN COLLEGE
STUDENTS IN SELECTED
MINNESOTA COLLEGES
Course Number Per cent

Mathematics : 32 . 67
Science ' ' 30 62
English . 28 - 58
Social studies 31 64
Home Economics .' 26 54
Vocational 21 ' L
Other : 5 10

VI. PERSONAL PROBLEMS

O0f the forty-seven who responded to the question on

whether they had any personal problems at the time of
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Tesponse, twenty-one said they did have problems. Sixty-
nine per cent of the students felt there was someone at the
college with whom they could discuss 2z problem. Over half
of these responding Minnesota Indien college students pre-
ferred discussing personal problems with their friends.
Parents, counselors, and others as siblings, fiances,
spouses, received an equsl distribution of six responses
each.

Emotional problems were also preferred to be
discussed with friends as was indi~ated by 40 per cent of
the resrondeats. Twenty-one per cent felt more comfortable
discussing emotional problems with others which included
siblings, fiances, spouses, doctors and psychiatrists.
Parents received 19 per cent of the responses.

When it came to preference in discussing a vocational
problem twenty-eignt of the forty-seven or atout 60 per cent
of the studenté who responded said they would prefer such '
discussion to be with 2 ¢ounselor. Parents again came in
secornd with 19 per cent of the responscs.

About 79 per cent of the réspondents felt they were
receiving adequate guidance and counseling in their
present college setting. But, B2 per cent, or thirty-seven
of the forty-five students who answered the question, said
they would appreciate personal visitations by scholarship
commitiee representatives during the school year to discuss

any problems they might have.
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Vil. FINANCES

Four basic cguestions relating to finances wvere asked.
They included the elements of source, comparison to non-
Indian student financing, parental contribution, and
adequacy of funds.

The federal (BIA) grant received the greatest number
of responses followed by the Minnesota Indian Scholarship
Corni:ittee, College financial aids and then parents. The
total number of responses in this section may not appear
compatible to or consistent with previous i'igures on other
items due to the fact that a number of students were being
assisted financially from more than one funding agency as
shown in table IV, located on page 34. |

Of significance in the tzble on page 3% is the fact
that college financial aids were being utilized by 19
respondents. Since such funds may be utilized for personal
items, the significance is amplified.

Wrile twenty-four of the forty-eight respondents felt
they had less money than their non-indian counterparts, an
almost exact number, twenty-three, felt they had about the
sare amount of money. Only one Indlan student felt he had

more roney than his non-Indian counterpart.
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TAELE IV
SOURCES CF FUNDING FCR RESPCNDING

INDIAN STUDENTS IN SELECTED
FINKES0TL COLLZIGZS

Source Frecuency
Parents 13
Relatives ‘ - 0
Veteran's benefits 0

Tribal loén

Federal loan 2
Tribal grant

Federal (BIA) grent | L9
Vocational-Rehabilitation . ' 0
M. I. S. C. 25
College financial aid: 19

When asxed what part of their financial costs were
provided by their pzrents, the distrituticn of responses can

be shown thusly:

Parent centribution Number
A1l ' 2
¥ost 2%
Some L
Little 11
None 31

*One response indicated financial assistance from the
spouse.
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Ls indicated above, almost 65 per cent of the
respondents receive no financial assistance from their
parents.

Responding to the seven items for which the students

felt trey had adecuate funding caused the following dis-

tribution:
Item Number Per cent
Tuition L3 G0
" Room and board 29 _ €0
Books and supplies 35 73
Health insurearce 27 56
Clothing ' 8 17
Spending money 9 19
Transportétion 11 23

Two respondents felt they had acdegquate fundirg to
meet their needs in éach_of the seven ité:s. "Two other
students felt treir funding was adequate for each item except
transportation and clothing.

Forty-four students answered the question on whether
they felt it advantageous in being an Indian. Half of them
(twenty-two) felt the educatioral oppertunities available to
then made being an Indian advartageous. Arother 3C rer cent -

‘felt the Indian heritage made them feel prbud to be an

Indien, One respondent wished for rmore Irdian blood. Only

Hq-62 =
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five responcents felt it disadvantageous in being Indian and
the explanations given were raciel discrimination, ignorarce
of the non-Indian (about Indians), and struggie of a
minority people.

When asked how the high school could have better
- prepared them for college life ten of the forty respondents
felt their schools should have stres§ed college and/or
acaderic progfams; eight said their high schools needed to
improve the guidance and counseling programsj six indicated
emphasis on study nabits needed attentionj; one stucdent felt
expanded vocational course offerings would have been bene-
ficial., Only six of the respondents were of the opinion
that their high schoolis had prepared tnem adegquately for
college life.

The following illustration, in frequency of
occurrence, shows the primary reasons given by thirty-one
respondernts to the'question of why some of their friends had

withdrawn from college prior to the completion of their

program:

Reason ‘ Rumber
Academic : 9
Financial 8
Social adjustment | 7
Marriage 6

Military

-t
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Of the nine withdrawals for academic reasons, only
four were for academic failuresj; the other academic reasons
for withdrawals indicated that the students were not
acacemically prepared and the stﬁdies demanded too much.

However, since the primary responsibility for each
individual is the parent, continued motivation from the
home, school, community and Indian tribe to scek educational
opportunities beyond high school, is of utmost importance.
Through a maximum coordinaeted effort of the various people
and agencies involved, it would seem that many of the
problems faced by IndianAcollege students in Minnesota may

be solved.



CHAPTER IV
SUMDARY AND CONCLUSICES

This stwudy was undertaken for the purpose of attempt-
ing to identify and analyze some of the problems Indian
students confront in Minnesota colleges, It was hoped that,
following the anzlysis of the data collected, the results
might reveal soxe ways tnese identified problems might be
solveq.

A significznt finding in this study was that the
respondents felt they had poor academic prepzration for
college., This fact might suggest that elementary and
secondary schools with Indian enrollments review and
evaluate their curricula so that the needs of these students
whio want to go 1o college can be met. Educational author-
ities recommend that stucents be given a program which meets
individual needs.

Also significant was the fact that half of the
students who responded fel:t they had fewer funds %o attend
college than did their ncn-Indian counterparts. The great-
est financizl need was f{or cloching, spending morey, and
transportation. Inasmuch as half of the respondents were
freshmen, the greates: need seemed to be for clothing.

Until families, indivicual students, or the Minnesota Indian
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Scholarship Committee can obtain the funds for such personal
items this need will continue to exist. lMost college
students, regardless of thelr ethnic background, heve
problems in getting enough money for all of their needs.
The financial problem for the Indian college students in
this study does not seem to be a problem unique to Incians,

There were no significant problems which could be

identified to be distinctively "Indian." But, it is note-
worthy that, even though most of the respondents felt there
was someone at their school with whom they could discuss
probleﬁs they would appreciate personal visitations by
members of the scholarship committee. This might suggest
that a general orientation and college preparatory summer
institute for college-bound Inc¢ian youth would be helpful in
preliminary stages toward Tavorable adjustment to college

canpus living.
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QUISTICKINALIRE

BACKGROUND INFORMATION Degree of Indian blood
Lge Sex_____  Tritsl Affiliation

Fore Rescesrvaticn Year in college
Ramre of college - Yejor(s)
Minor(s) Merital Status

ATe you a veteran?
Mark (%) the types of scheol attended and circle grades

attended in ezch

___Federal (BIA) 1 2 3 4% 5 6 7 8 9 10 11 12
__Church (Sectarizn) 1 2 3 % 5 6 7 8 9 10 11 12
___public 1 23 4% 56 7 8 9 10 11 12

From what elexzentary school did you graduate?

From what secondary school did you

gracduate?
Mother's degree of Indizn dlood .. Father's
degree of Indian blood What grade did

nother complets? what grade did father complete?

% Kk ¥ ® ¥ % ok ok K ok sk % % %k % Kk ok Kk k x k ok % %k ok k *k * % * %

CIRCLE THE ANSWER THAT BEST DESGCRIBES YOU

LANGUAGES SPOKEN

1. Do you speak an Indian language? Yes No
(a) Did you speak Indian before learning .
Englich? _ Yes No
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(b) Do yocu think speazing Indian makes it
- @difficult for you to express yourself Yes No
adequauelv in =Znglisnh?

2. Does your Jatner speaix Indian? . Yes No
E. Does your fatner steex rnglish? Yes No
« Toes ycur moiner sreax Indian? Yes No
5. Does your Eoth,‘ sreaX Xnglish? Yes No
6. 1s Indizn spoken in the nome in preference
to En;llsn. Yes No
7. Do your colleg2 marxs in English average
UC" or tetter? Yes No
8. Did you study a foreign 1en5uage in high
school? Yes Ko

nCJSION ON GOING TO COLLEZGE (Check one)

9. In what year of school did you decide to _go to college?
___(a) ZPefors tne eignhth grade.

T (b) During the ninth grade.

~__(e) Turing the tenth grade

() During the eleventh grade.

{e) During tne twelfth grade.

() After lesaving high school.

19. My decisicn on zoing to college was most influenced by:
(&) My parents. ,
___(b) 4 tescher.
__(e) A friezd.
__{d) Athletics,
__(e) Clergy (Priesti, Minister, etc.).
__ () OCther (pizzse 1aent1fy)

TRANSITION FROM BOME T0 CCLLEGE

11. Lo you fingd iv difficult for you to remain in college
beceuse ol

(a) Zomesicknszss Yes No
(b) First exrsrience away from home Yes el
(¢) Lack of finances . . Yes No
(d) lacx of frisnis arnd change in social y N
) achV.L.,.V es \O
(e) Othexr - Yes No

12. Xow often do you receive mail frem your parents?
(Check one)

__(2) Weexly.

(b) Every other week.
—__(c) Monthly.
—_(d) TNever. ' :
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L
Do you wish your parents would write more

often? | Yes  No
14, What was your attitude toward living on a reservation
- before you started college? (Check one)
(a) A good place to live,
(b) Did not make much difference.
(c) ©Not a good piace to live.
15. What is your present attitude about living on a reser-
vation? (Check one)
(a) A good place to live.
(b) Does not make much difference.
(c) Xot a good place to live.
16. Do you feel you will make your home on the v N
reservation after finishing college? €s ©
HIGH SCHOCL TRLINIXG
17. Do you feel your high school education was adequate in:
" (a) Mathsmatics Yes No
(b) Science ' Yes No
(c) English Yes No
(d) Social studies Yes No
(e) Home Econonmics . Yes No «
(f) Vocationzl ' Yes No
(g) Other (plezse identify) Yes No
18,

Was your high school helpful in providing you with any
information on:

(a) Helping you decide on a vocational or

P . Yes No
professionszl zoel, _
(b) Registering in college Yes No
(¢c) Collece or czmpus living Yes No
(d) bpudgezing of funds Yes No
PLRSONAL PROBLEMS
19. 2§mggu hzve zny personal problems at this Yes No
20. Do you feel there is someone at the college

with whom you czn discuss a problem? Yes No



21.

22.

23.

2k,

25.

FINANCES

26.

k5

With whom do you prefer discussing a personzl problem?
(Check one)
___(a) & friend.
—_(b) Parents.
—__(c) Ninister or Priest.
—_(a) A counselor.
—__(e) Other (please identify)

With whom do you prefer discussing an emotional
problern? (Check one)
__(a) A friend.

__(b) Parents.

(c) Minister or Priest.

—__ (&) A counselor.

—__(e) Other (please identify)

With whom do you prefer discussing a vocational
problem? (Check one)
__(a) & friend.
—_(b) Parents. , ' :
—__(c) ¥inister or Priest. . f
(d) A counselor. /
—__(e) Other (please identify) /

Do you feel you are receiving adequate guldance

and counseling in your college setting? Vi Yes No

Would you appreciate personal v151tatlons/by

Bureau and State scholership representatives
// Yes No

during tne school year tTO discuss anx N

problems you might have? e

g
7

Do you receive flnanclal43351§tance from: (Check each
(a) Your nar;nué/

(b) Your relatives.

(c) Veteran's Benefits (i.e. GI Bill, etc.).

(d) Trical Lozn (yoy must repay).

(e) Federal Loan (you must repay).

(f) Tribal grant.

(g} Federal grant (BIA).

(h) Vocational Rehabilitation.

(1) Minnesota Indian Scholarship Committee (MISC).
(j) College financiel aids (E0G, KDSL, etc.)
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28,

29.

30.

L6

In corparison to other students (non-Irdian), do you
feel you have: (Checx one)

___(a) More noney.

__(b) Less roney.

___(c) About the same amount of money.

What part of the financial costs are provided by your
parents? (Check one)

(a) All
(b) Most
(¢) Some

(d) Little
(e) Xore

In the following list, merk each item for which you
feel you have adequate funds.
(a Tuition

___(b) Room and board
___(c) Books and supplies
___(d) Health insurance
__(e) Clothing

___(f) spexniing money
—__(g) Transportation

Do you feel it is to your advantage in being an Indian?
Explain.

31. How could the nigh school have better prepared you for

college life?
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32. Have any of your friends withdrawn from college before
they graduated? I1f they have, what were some of the
reasons given for leaving before completion of their
programns?

(a)

(b)

(c)

33. Would you like to have a copy of the final Y N
study report? €s °

3%. Please return the completed questionnaire to:
Mr. Raywond R. Wolf
831 Second Avenue South
Minneapolis, Minnesota 55402




