"ED 085 098

AUTHOR
TITLE

INSTITUTION

. SPONS AGENCY

REPORT NO
PUB DATE
NOTE. .

EDRS PRICE
DESCRIPTORS

/ e

e

 IDENTIFIERS

ABSTRAECT

~

of 20 children in Head Start classrobms.
‘material gathered by observers fronm khe\lnstltute for- Child sStudy as
- a part of the evaluation of Planned Variation in Head Start.
" of ten different Head Start program ‘models is represented.

child's descrlptlon includes classréom hehavxor, health, self:
‘concept, adjustment problens, adult|

‘DOCUKMENT RESUME

Dittmann,

_ Laura ‘L.
Children in Head Start

for Office of Child Development. -
Maryland Univ., College Park. Coll.
Office of Chlld Development (DHEH),

D.C.

{

0CD~H-3928A-H~0

(72]

85p.; ED 069 354 is the general report entltled-
"Case Studies of Children in Head Start Planned
1970-1971," and PS 006 982-is the’ general
Case Studies of Ch

Variation,

report entitled:
tart Planned Varlatlon,

F-$O 65 HC-$3.29

chievement:

1971-1972¢%

*Case Studles'

*Student. Behavior
¥*Project Head, Start

!

- This. report,

P5 CO06 985

of Educatlon.-
Washington,

Disadvantag;;\;gﬁthi

Family Influence; *Interpersonal Relationship;
- *Observation; Parent Child Relationship; Peer

-Relationship; *Preschool Children; Self Conrcept;

~.

1970~ 1971‘ Supplemental Report

{ifren in Head

a supplement to the more general repoart
entitled "Case Studles of Children in Head Start Planned Variation .
1970-71," presents brief. accounts of, the experiences and life styles

,,——————aehlevement, and gains from the’ HeaF Start program,

1

The narratives are based on:

A total

and peer interactions, academic
{(SET)



U CEPARTMENY OF HEALTH,
EDULAYION A WELFARE
NATIONLLKSTITUTE OF

EDUCATION .
THIS GOCUMENT PAY ACEN HEPHG
DUCEL (AALTLY A% HECLIVED IHOM
THE PLRYGH UK ORGANIZATION ORIGIN -
ATIHG T PGIKTS GF VIEW OK OP INIONS
TOVTATED DO HOY NGCOSSARILY REPRE
CSENYTGTFICIAL NATIONAL INSTITUTE OF
LOVCATION POSITION GR POLICY.

"ED 085098

'CHILDREN IN HEAD START
197019071
SUPPLEMENTAL REPORT
~ FOR -
OFFICE OF CHILD DEVELOPMENT

R

e

Submitted by

.Laura L. Dittmann

4

Grant, GB-SMOA
. 'No.H-3928-A/H/0Q

PIANAS | % . FILMED FROM BEST AVAILABLE COPY - ]




= ' \ -

. o CHILDREN IN HEAD START
- o 1970-1971

Brief accouhts ofthe expenences and llfc styles of twenty children in Head Start are presented in llus
pubhcauon ‘The narratives are based on material gathered in the year 1970-71, in three visits, by observers
from the Institute for Chiid Stiidy, University of Maryland, as“part of the evaluation of Planned Variation
in Head Start. This report is a supplement to the more general report entitled: Case Srudzes of Children in
Head Start Planned Varuztlon 1970-71. : / _ - )

2 ; _ ‘ —
The children are drawn from classrooms all over the country. White, Black, Indian, and Mexican-Amer-

~ ican children are depicted. Diversity is also present in the techniques and goals of the programs; ten different

models, or Planned Variations, are represented. Yet two strong unifying themes gmerge. For one, the parents

clearly value this opportunity for their children and care deeply about their futures. Despite their poverty

and the burdens they carry, they.see that the children get to school. Often as not, the observers comment on

how neat and clean they are, with shined shoes, laundered - if hand-me-down clothing, hairbows that match,

and attention to details. In some instances the parents use harsh and inappropriately severe methods of

child rearing, shocking to the reader and probably destrucnvp to the children, but they are used by the

pareuts in the hope that the children wxll amount to something.

A second theme appearsin the.H'ead Start classrooms themselves. While there are good days and bad
days, in general the programs offeréd to the children provide a wholesome empbhasis on good food and
snacks, intellectual stimulation and diversity, outdoor play, and a precious ration of pleasure in sharing each -
other’s company, adults and children together.

Observatlons were made of about fifty chlldren Of these, twenty were selected as most complete and
representative. Even 50, not ail contain as much information as one would like; children were absent and
parents not available for mtémeWs Wherever possible, the followirg questinns have gmded the narrat:ves

1. How does the child see and feel about himself and the world he is experiencing? (Concept of
Se/lf , Concept of World.)

2. How does the world - his parents, his teachers and his classmates - see and feel about-thg cfﬁld?

3. What developmental tasks does this child appear to béworkiﬁg- on?
4. How would you characterize the child’s “style” as he works on tRese tasks?
5. What adjustment problzms does this child seem to, face which make it difficult for him to accom- "

plish his developmental tasks and meet the program’s expectations and demands?

6. What seem to be the ctuld s assets i m terms of expenence background personal relatxonsh1ps

- . interests, aptitudes and sk111s9 :

AN

7. What has Head Start done to help thls chﬂd accomp]xsh hxs developmenta] tasks and. deelop a

o posmve concept of self and of the world" ~

8. What more could be done to help th]s partxcular cmld accomplish his developmental tasks and
develop posmve concepts of himself and of his world?

©
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~ Appreciation is expressed to Dr. Lois-Ellin Datta, Acting Director of Research, Office of Child
Development, and to her associate, Dr. Thelma Zener. We are indebted to Dr. Jenny Klein, Director of
Education, for her continued support of this mode of evaluatmg the program. Credit is due also to the

~observers from whose records these narratrve summaries were drawn. They are Matti Feldman, Charles
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Flatter, Joan Gildemeister, Harry Green, Joan Hunt, Garry McDaniels, Darryl Summers, Bonnie Tyler, and
Nellie Urbach: 4 . o

. .
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Appreciation must also be given to the parents who talked so willingly about their children and their
dreams tor them. Because of them, and thelr chlldren this task of ‘poring over records has become a rare

pnvxlege . ) ]

’ Lavra L. Dittmann
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" CHILDREN IN HEAD START
o 1970-1971 |

. - . . . ) .
Considerations of-interest and variety governed the arrartgement of these narrative summaries. For
the most paxt, pairs of children come from g single classroom. All persons have been given pseudonyms,

1

Sam
Mary

George.
Tracy |
B —Robbie -*
Belle
Toby
JAnnig : :
Robert ) )
~ Becky
" Perri
Cindy

e
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o -_sard “Getback there »

1

o 'THE CASE OF SAM

Birth Date: January 29, 1966

“Sam’s world must be a‘rather 1ncoherent blendrng of scoldings, whippings, spankmgs rndulgence
and paln It is hard to believe that hg can make any sense out of his experiences, yet he plugs away at
matching pictures, saying such words as “basketball” after the teacher, sounding out letters, and performing
other tasks of the classroom: His only support seems to be his thumb, whicl: goes into his mouth after fie
responds correctly to the teacher’s question, whenever there i isa lult in activity] and after he is scolded or *©
corrected by an adult. Admlttedly, this drlveshrs mother “nu'ls "

v.

o Ml .
" In much of his actlvxty he is guarded about revealing his feehngs For example he and the observer
look at the drawings he has made with magic markers, and he shows no expression, n:ither liked nor dis-
“liked them. He show_s little emotion other than the desire Ao be included, as he tries his first finger paint:

Sant wasn trn the first group of finger painters. He stood in the middle of the room with his thumb in
his mouth Iqoking very rejected. About two thirds-of the class is already painting, but he wasnt chosen .
_ for the first group as he-had not sat quietly when he was supposed to. When he does get to aner
T pahit, he is quite neutral about it - as though going through a necessary ritual:

Possrbly some of his woodenness comes front a lack of conﬁdence in what will happen next. And
~ some may.come from lack of experience:

At lunch, Sam spilled his milk. He didn’t seem upset - just sat and looked atit. The observer was
sitting at the table with hlm and soggested that he go get some paper towels. He hesttated, as though
~ uncertain about hqw to dé that, then hurried off to the rest room. He came back with a handful of
- towels and spread them on the spilled milk, then put the wet towels in the wastebasket. Therc'was
still milk on the floor, so Sam went to the rest room for more towels, and followed the same- proec- D
dure in cleamr.g up. -

As with Mary 4 child in this « .me Head Start group, his mother fiercely loves her children, and cher-‘
ishes aspirations for them - doubtlcss unattamable yet'she uses child rearing techmques whrch blunt the .
cluld and render him oddly dependent and at the same time unyreldlng ' : :

She brings him to school When she sits'down at a table, Sam goes to her and puts his hand on her
_ shoulder, then holds on to her skirt for several minutes. As long as she stays, e seldom moves away’ from
~her, always going back to stand by her, hold on to her, etc. After she leaves, however, he becomes very
aggressrve When z line forms and Sam isn’t in it, he would run to the front of thie line and push:into the
first. position. No Chlld resisted when thrs occurred. Throughout the day, he pushes and shoves, except at
lesson timé when he attends carefully, and trres hard to get the right answers.

"c'

Next day his mother again’ brings him ;nto the classroom He wz&ders away. from her and- she shouts

crossly: “You get up here to teacher.” “Sam you get over here and get your name tag. " “You get in your .

~seat.” “Get your thumb out of your mouth ” “Now we’re gonna have norie of this - you'll have your prrvr-
leges taken away ** Sam walks up to his mother and mutters sometlung whrch cannot be understood Mother

< B
' .
' . . - . o
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Case of Sam
pape 2
. . -
When she leaves she says: “You’d better Le good, do you hear?” “Don’t run.”’ As soon as she is cut
the door, Sam starts running around the room with another boy.
At home, Sam gels his ratio\ns of spankings. His mother sees him as a very stubborn child. “The _
psychiatrist said that he was born stubborn so will always be that way. I whip him and don’t let him watch
TV.” Later she confides that the doctcr overheard her talk about spankmg Sam - “he told me not to spank
- him so much.” . *

“The doctor said I should put him on more punishments.” To her, spanking was not a punishment,
punishment was taking something away, putting him in his room, and so on. “But,” she added, “You need.
-~ to spank a child tolet them know you're boss. Punishment? Take away something, no trips. But that’s like
‘being mean - will hate parents. My mother took away Chrisun_as from us and I really hated her”” "
. L . : _ ~
In spite of herself, though, the mother reproduces the behavior which made her so desperate as a
child. “I tell them they won't get afiything for Christmas. Santa’s not coming if they’re bad. Or the Easter
Bunny’s not coming. A truck delivered their Easter clothes and I told them they were for me - they weren’t
gonna get anything cuz they’d been bad. On Easter morning I told them to put on_their old clothes for,
‘church, and they cried. Then [ got out theu new things. They live i m aworld of fantasy o

Fantasy or no, she brings reality in, too. She expects her- chtldren (aboy of 6,a glrl of 3, and Sam)
~, totake over duties at home, and sees that they are punished if they fail. Sam empties the wastebaskets and
. - ash trays, and so on. The children take their own baths, dress themselves, bnng their dirty clothes to the
- washer, put.the “;ash and wear right where it’s supposed to go. The mother sleeps til 1 1 on Saturday, and
they take care of themselves -

-Asa matter of fact, she herself was responsible for tasks as a cﬁdd There were four in hﬁamﬂy, and

" her mother taught the children to take care of the family. “At six I was paying bills for my mother, ordéring -

.groceries, running errands. Now at 26, I’'m still doing this for my mother.” .
She continués: “I'm stern w1th them but I play with them to. 1 take my kids to a Drive-In movie on.

) . Friday, out to dinner on Saturday, to'church on Sunday, and sometimes to the Dnve-ln again. I buy

*  them books, coloring books, toys to keep them occupted I always have a Halloween party for them

S0 they won’t have to do tncks or treats )
Igoto mght school so we all s1t around the table at night to do our work. 1 tell them you gotta have
‘brains to be like those men on TV gotta study and work. Sam is gonna be a doctor. I’'m very proud
ofthem” . .. : L

' Obvlously, the intensity of her mvolvement w1th the chtldren creates a very. strong tie. Shie has goals
which thay be necessary for them, too. For one, she insists that they have to learn to think for themselves. .
- She recounts the story of a time when they ate some pills she had: ‘thrown-out, lured by the neighbor girl to
: " eat them. She rushed them to'the doctor’s office and beat them right there in the doctor s office, The doctor
e told her not to, but she replied that she had to teach them not to do what other ppople told them to do -
... gotta think *‘or themselves. “I know it hurt to have their stomachs pumped but I/wlupped them too Then
. vwhen I got them home, lwlupped them again » . .

o
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/ oy o _ . “ Case of Sam
YA S . . page 3
She also recalls)»én Sam set a mattress afire with matches, when he was about a year old “Boy 1
really whipped him for that. Once a neighbor called the police because I was wh1ppmg them s0.”” As she
tells this, it seemet/tobe a kind of pride that she had been able to. wlup them this hard - or cared so much,

How does Sam/feel about himself?

Sam seéms to be learning the hard Iesson that he must go it alone. thh adults, he tends to be clihging
at times, buf with other children he hits first, pushes his way into things, and withdraws when it gets too
much for hjm. His mother says he’s not afraid,of anything, even lookmg her straight in the' eye when she
threatens t; wh1p him and says “Okay.” Wrth peers, it is the same:

At free play time, Sam and a 1other boy get ina fight over a long block. Sam holds his own in a “good

fight” 1 until the other boy gels hold of the block, and holds it over his head, threatening to hit him.

‘Sam doesn t bat an eye or back up an inch; the other boy backs up and lowers the block.

‘By the end of the year, his contacts with other children are sometrmesglendly, and he seems to seek
out the teachers, leaving the play group to stand %.eside them frorh time to time. It may be that he is begrn
ning to accept his need for others to a limited exterit.

» / i -

How do others feel about him? e . - E N » .
. ; . , AN
- ‘His mother sees him as independent -won’t take help. “I love-him for that. He do;gsn’t answer back -,
just goes about his business. He may be mad at me, but he won’t argue>He may come up and hit me, when_
he’s real mad at me, but then he goes away and isjust mad. He’ll pick on the other kids then.”

Sam wrll be what he wants to be He’s very indepéndent and confident. of himself. When. he decided to

walk, he walked. Béfore that I pushed and pulled lum but that was no good If Itry to hexp hlm hie

- won'tdo 1t

She sees hrm asa happy child. Everythmg s okay wrth him - he’s unconcerned just plays and lrkes to
horse around. She adds that he is “:weet” - hé’ll.get an aspirin for her if she has a headache, and is very
concerned about kids getting hurt ‘He’s lovable but unconcerned.’ ’ (By. this it.seems that she is suggesting
that he appears to be 1nd1fferent out really isn’t )

* ' Atthe begrnmng, one of hrs tea(‘hers saw him as “mdcscrlbable ” although she doesn’t feel he shl)uld
" be-called “bad.” She feels that he is stubborn, but that he dagsn’t bother the other kids. She seems to slub
scribe to the Mother’s notions of spankmg him by saying, “He felt like answering today because his mofher
had spanked hrm good last mght v _ . _ _ o

_ Another teacher sees lum as rather self-willed and unmanageable refusing to follow drrectrons in the
group. “He likes to get rough with other kids, but he doesn’t want them,to be roagh with "im_Yet he lrkes
Bl the other krds ** She also feéls that he i is domg well in class “You can tell he’s: gettmg it.” N

YA U

/7

What is this child working on? * " “

He is reported to love school and he gives attention to the lessons of the day. He does not speak very
" clearly, in fact, he seems very uncomfortable when called on to recite alone, but l}e nods and shows real

b

[N
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s ’ : Case of Sam-
, . - ‘ page 4

understanding ofthc problems posed to hin. The strueture of the lessons secms to hold him. He is less
competent in more epen-ended duties:

Teacher asks Sam to help put spoons on the tables He pays no attention to what he i is domg puts
one spoon on a table, then wanders to-another table and places a spoon or two
L

He is also learning something of the give and take of social interagtion ina setting where the matchis
more equal. He las been able to be nurturant toward the very helpless For example, by Spring, he is re-
ported to be <razy about his new baby sister, and will even get up in the night if she cries and plug in the
bottle warmer, and then call his mother, Yet with children his own age, he was cither aggressive or out of it
at the beginning of the year. By spring, it seems that e was seen to approach a girl from the rear, put his
*arms around her neck playfully. The girl laughs. And when a boy srttrng next to Sarn hits him on the face,
Sam says, “Stop jt.” The boy does. .

What is his style? o,
- . /

Often he gives the impression that he is uncertain of himself, and handles this by blufﬁng', boasting, or

~-putsing on an act. Sometimes he handles his insecurity by being the clown, making faces, attracting the

tention of his peers. However, he seems to be, for the most part a stor..al child who has no real sense of
play fuiness or humor ) s

What adjustment problems does this child face?’ : S . S

His health is apparently not good It is hard to deterrnne from the mother’s description how serious is
the problem which causes-his temperature to become elevated and. convulsions to occur. This has happened
two or three times, and he is on phenobarbitol, which the doctor says he should take all s life, His mother
finds that it makes him too sleepy, however, so she cut down on it, and hasn t grven him any for a month

(at the beginning of school). She also mentions a heart. condrtron, and says he has had;two kidney _operatrons.

Assets? o

O

Aruitoxt provided by Eic: . . L . P . P
= . . .. . ‘-

l

When lgwas 2 months pregnant, [ fell off a chair and brok hrs breast bone. The Bone sometlmes pushes
on the tube to his heart. When he runs a temperature he gaes into convulsions and has a heart attack.
I've had hrm to doclors in Chicago and here and in Mlssrssippr
l\ Dunng this 3 year he had chrcken pox, then a high temperature for 3 days, and then had a cold. He was
out about a month with ¥ ‘hernia operation. And the mother reports that he must return to the hosprtal for:

another hernia operation. = St .

" Aside from these very real physical concerns, Sam faces a fairly bleak future with his Mother’s insati- *
able demands on her son. She has very definite ideas about how he-should be handled, and exerts a great ©
deal of ‘control over him, It is very important to her that he dchieve in school, and that he conform to the
pattern of a well. behaved wellzadjusted child. It seems clear that there will come a break in their relat-onshrp,
as he gets too big to whip, and- cannot accept control on other terms

Y

’

aeeny )
While one criticizes the Mother for her harshness, she does remain a sta_l)le and deeply caring person in
his life, determined to make him indeperident and to think for himself. Oncé she remarked about his previous™ .

k.



. Case of Sam
page 5
\
school, a play group apparently, that she’d get him across B. Avenue, and he’d go the rest of the way. “But
I'd kind of follow hlm when he wasn’t Iooking to see that he got there okay

She prizes education, and seeks it for herself tco. And somehow on “partial aid,” she dresses the
children well, and sees that they have outmgs :
e ‘ \ T '
. Samisa strong child, determined and -resourceful. By his eager response to the observer, each time
~ she returned he showed that he could open up rather qulckly if given supporhve and warm mterest from
someone. . \

What has Hea%Start done for hrm‘?
Again, his mother becomes a good spokesnian, )Lor the program :

A | . o
Now he knows how'to talk. He‘ used to mumble w1?h his thumb in his mouth. He’s grown up and be- -
¢ome a boy. He knows how to jget along with kids,-he tended to be shy, but he’s grown up and! asks
questions. Head Start? I love it|. 1 wish they’d had it for my oldest son. They take time with the kxds
and.explain: They listen to the/kids, give them freedom Thé only thing I hate is my daughter can’t
go here, This Center is oeautrf 1.

What more could Head Start do?

-The focus of this program is on academic achievement, and Sam gives remforcement to the teachers
as he attends to his lessons, evidencing solid progress. His needs are broader than this, however, and it would

\

seem that both Mother and son need ta be given reassurances that they are'worthwhile people. The Mother - '

feels strongly that her children must be strong and indepgefidént. “Trouble is, if you pet Sam he feels he can - h

get away with anything. Even'if bis heart was about to fall out of his chest 1 wouldn't pet him - he might
die’but I'm not gonna, pet him.” Somehow, though, thls Mother and her children seem desperately to need
some pettmg

80




= - CASEOFMARY

Birthdate: Qctober 30,' 1967

Mary is three years old, w1]l not be four qntrl the end of this second month of Head Start but she has
~ already léarned to live by her wits, eager to tackle-anything that comes along, and practiced in’ the art of not

letting failure touch her.She comes back swinging, almost anticipating an lmfavorabje outcome, unable to
reveal weakness or dépendency. The combination is classic, well-known to alt who work with tender young
tlungs who have been confronted with a combination of harshness too soon alternated with indulgence
accordrng to the needs of a parent who is child-like herself. The combination renders the child nearly
uneducable before education,jin its formal sense, begins. The Head Start program Mary attends focuses on
academic subjects so she is copstantly confronted with & right or wrong answer which triggers her reliance
on extraneous clues to find safety. At the same time, she cannot reveal that she doesn’t knosv. The- outcome
is dlsheartenmg for- the teache.\ who sees a child who taunts:

i N .

* Arithmetic class: Mary séouts “Laurie clrbpped a card * Teacher ignores her, says to a boy, I like *
the way you're sitting.” Mary says, “Me?* Teacher calls names, tells children to answer big (loudly)
when name is called. Each child shouts “Here.” When Laune s name is called she says “Present.” All
the children laugh. Teacher; “It’s not funny.” Mary has a big piece of gum in her mouth. She says;
“You know who brung me lhls gum”” Her question igignored. Teacher “Fm going.to count to 7,”
which she did. Then-the class counted t6 7. Mary: I Counted to' 8.” Teachet: “All count to 7 again.”
All the children counted to § and laughed. Teacher, emphatrcalll' (almost angrily) says: “Next time
stop at 7.” D., with finger in mouth, counts softly to 7. Mary sitting with thumb in her mouth." -

- Teacher tells Mary to cou ttd 7 and stop. Mary counted to 9, | ughed. Sucks thumb. Teacher counts

" to 6, says, “What did I do?” Class in unison: “You counted to 6.” Mary: “Teacher, we gonna go?” .

I
Teacher: “L.s not gonna go. if \she doesn’t qurt achng up. Now l'e( ] count the balls.” Class counts the .

+ balls together. Mary Jorns in. "«\
On the next day, Mary reveals agam her mabihzy to reveal to an adult that she doesn’t kiﬁw relying

instead gn an age mate, who, unfortunately, isa frall reed as X modelito emulate: L i
. 4 : ’
°\

Teacher begms class with the stamp\feet and clap hands task. Mary has trouble getting it right by

* herself. Teacher does the iask with her but Mary still gets it wrong. Mary laughs. Teacher: “Is that: -
funny?” Mary sucks her. thumb. Teacher “Let’s say ‘basketball.” Listen, Now wait till T say ‘say it
fast’ and signal with my hand.” Mary responds correctly, but is very uncertain."She ldoks toward
* Laurie for help as the teacher asks them to point ‘at different sounds in her book. Now, as Mary _
answers, it is clear that she’s guessing ea e"lih time. Teacher: “Put your finger-on the sss sound.” Mary
responds incorrectly. To several more. questrons she guesses at the answers, grinning as she does. As
" the.group recites, Mary watches Laurie fc){ the answer then says what Laurie says.. o

When she is confropted with the loss of a leal prize, she ﬁnally has to give in, and adm:t that she
doesn t know: ’ '

Each child has to tell the teacher a correct s und before ‘he can have take-home v.ork. Teacher “Only .

way you can get take-home, Maryiis to tell me this sound (sss). A long pause, with teacher lookmg at
" - Mary. Finally she says, “I don’t know.” All the other children respond correctly and get take-homes.
+ Mary appears on the verge of tears. Teacher Yaﬂry, | Ml give you a secoml chanre . Shows Mary the

- - : ¢
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sss, Mary calls it “‘ah.’ Teacher works until Mary gives a correct response Tlie tea((:hcr tells hcr she has-
done very poorly, but can have the take-home thrs time.
| By the mid-winter visit, Mary is still altgr tmg between valiant efforts to catch'up, and catch on, and
.+ foiling her teachers,,by a brassy “‘you can 't hust e’ “atiitude. The contrast, m one mommg, is plain:’
Teacher “Look at new sound.” Sho;vs\chlldren a in her book. Children repeat sound together. Mary
. : shouts out the a sound fooking at teachers book quite intently. She answers every question asked by
i - " the teacher. S. answers before anyone else. Mary turns and looks at her. Mary sitting on edge pf chair,
\ looking mtently at the book teacher is using, trymg ‘hard {'answer the questions. However, the other
_ chrldren\usuall?'gve the answer before she does. ‘Once she has heard their answers, she then Lves it.
1y - When teacher asks for the answer to be repeated Mary shows no hesitancy in respot’drngwrih the

group. - oo / : : ’ .. ;
By 11 o’clock that moming, however, we find the wacher asking each child to cougt to lS.

Mary gets mixed up on her turn and only gets to lO Tnes again, but gets msxed up again. Teachcr goes
on to.next child. Mary has troable each time she is called on. This doesn t seem to bother her. She

- doesn’t appear embarrassed but rathar shrugs her shoulders (as if to say, “so what?"). She watchesthe
other cthdren as they recrte is quite restless and wrggles alot. :

And given a special responslbrhty, she muffs it: \
‘s _ . . ‘
. Mary is asked to pass out forks, as teachers begin to put out lunch placemats and plales She runs
' frantically around the room, placing a forlf or two at a table, never completing one before dashﬂrg off
to another. She seems to be very excited' ‘about passing out the silverware. (Her mother has came into
the room.) She sees Mary passing out forks—shouts at her tellmg her the right way to do it. She also
~shouts angrily at any child she feels is mtsbehavmg, telling'him to behave himself. During lunch Mary
.. jumps out of her chair frequently, dashing to\the kitchen, or{o the silverwdre hin, or to talk to some- .
one at. another table. The teacher usually tells her to get back h\her seat.
Child’s concept of self: . e e N
“I don’t like anybody but my owry self,” asseits M ry, as she companronably works wrth crayons in
- the office, alone with the observer. She shouts “yes” loudly. when asked if she likes fo corne to school.
“I like to color, I like to go somewhere.” She talks excitédly, dlSjomtedly, as she works on her pictures.
“Isn’t this pretty?”.(Yes). “It’s very very pretty.” Some of her conversation is clear, and can be understood. .
Some is 2 kind of jabber which cannot be understood. After a tirhe, she anpiounces, “I'd better get out there
before the others go ito the swimming pool.” (Observer knows of. no pool. in the- area,) It seems as-if she
herself puts the brakes on this one-to-one encounter, and hastily retreats, putting the colors back into the
case, very excitedly, pushing one toward the observer, saying: “You put that one back » She hops off the
chiir and dashes out of the room. .

. How others see her'

N, Y
N \.:

Her teachers vary in their estimate of thrs lzttle
One sees her as petted and sporled who does not dp:




Case of Mary
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. ;7 doing these‘;_thj‘ngs. She breaks inte conversations with “Teacher, [ want. . .” and becomes aggressive when
-/ / she doesn’t get a ““take-home.” She wants things to.go her way, but will not cry, just sticks her mouth out.
' Another teacher sees her as giving an answer, but usually wrong, and-then laughs about her fooling the
' teacher **She gels along well with the Kids, is cooperat:ve - really no mnsbehavxor in class.”
Her mother sees her as very smart “Like food, she'll always krow specnﬁcally what kind it is, beef or
3 pork etc. She’ 5 real smart.She gets mad sometimes, her feelings are easily hurt. If you yell at her.she’ll cry.
© % .uae wasn't frightened when-she-came to'schdol - I broughl her about noorn on the first day - I didn’t know
/" - about it until Mr. Brown came to tell me that Monday moming. 1 registered and they tested Mary, but she
/ didh’t cry and the next day she didn’t cry either. She’s affectionate with her baby brother, and she’If hug
; and kiss me. I play with her, but I don’t really pet her. 1t does something to a child - it may spoil her. I just
feel better.not petting her.” Usually 1 yell at'her to make her mind. I don't, beat her. | w}up her two, maybe

three t:mes a week.” ) , M . ‘

“She always cries before she goes {o sleep. Even since being a baby, even now. I call hercry baby.1

don’t wanit to whip her cuz I don’t know why she cries. I say, ‘Girl, why you crying?’ She won’t tell me. She
cries at naptime. It must be her birthmark. She don't have noother birthmark anywhere, so I guess crying is
hers. But she’s never been afraid, evenas a baby She ain t afraid of nothing. She’ll go up and talk to
strangers. M S : . u C

'“Happy? I'd say she was. She laughé_gl the time, To my idea, she’s happy." ’
What is Mary working on?  © SR Bt
. .. - ) . . . ' ) .,.\ ‘. ) ‘o, . ' \ .,-

Mary had little opportunity to play with other children at home, according to her Mother, but was
pemntted “to play on the porch with older kids, or go places with me."” Duting the year, Mary began to

and putting her arm around her, or/ ‘him. In some instances, Ma:y would join a large group actmty, but this
occurred only sporadically, and then i is short- hved . . 3 Y

‘ “Mary is playing with several girls on the metal bannister. She’ shouts, “Me ﬁrst However, she gets in
~ third position. When she has slid to the bottom, she runs with several others on the sidewalk away -
* from:the comer. A teacher calls them back. Mary is the last to come. She goes to a teacher and hangs
on to her skirt. A group of boys-start running down the sidewalk. Mary joins them. They all return
voluntarily. A few minutes later, Mary is again sliding on bannister with one girl. They take tums
sliding down the gul leaves and Mary contmues %'hdmg by herself.
. f
In addmon to workmg out ways to be “in" w:,th children, Mary is trying ojit the limits with adults, .
to0, in ways which seem to show some ernohonal%ép%ency upon thefn. She seems willing to ask for a
little “pettmg -from them. o -~ ) i ot '

- RN

Sh:begms to stand up for her own rights, too, becoming aggressiJe in controllmg the eraser at the

- blackboard, for example, after asking for chalk from the teacher. And she plays out the role of a female, as '
she perceives it, ‘and can fantasy a little about the. future She prefers to play Mman girls, and
n the average

d.She
Yeaml\\

is aggressive with them, but also quite affectionate in a more “mature” way
" talks about boy friends, kissing, getting married, etc. ‘At the mid -winter visit, she was involved in a pulling
down pants incident vnth several boys, during a ‘rest peno‘d when the chﬁren were on mats. When asked

wll Toxt Provided by ERIC

ERICT - wm

initiate some friendly gestures toward other chldren suggesting that they play together, or approaching orie -
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" let her), fix herself a sandwtch and make the baby brother rl sandwrch

Case of Mary
page 4

~what she would do when Head §tart was aver, she tells the observer that she is going to the hospital “t

have baby To the observer’s reply that she probably would do that when she’s brgger she responded
“When I'm brgger I'll beat up péople.”

In terms of self-care, she wask!heady profrcrent when she came in as a 3 year old. Her mother reports .
in the early fall that she can put her clothes on, give herself a bath, comb her own halr (if her Mother would

L ]
/‘ -cq'.:

As for the -é ectations of school, Mary contmued to try to win there, too, but with less overall

|
_ success. Her teachers see her at year’s \end as needing a great deal of pressure in order to pay attention (she

the hrmts. mother is always hitting her. The mother doesn t cafe about"Mary learning.”
v i -

Her'mother, on the other hand, thinks the best thing Mary learned this year is *‘how to speak pretty
good, learning how.to count, learned how to set the table, learned the sounds of different letters. She
learned how to pronounce words, like eat—she. told me to: say “eat-ing” instead of “‘eatin.”” Head Start is
good. “pe° s the beginning of school.” : '

prefers to pl})?/but if pressured too hard, would cry. “She Iznows we can hit her here, so she tries to test

What problems -does this chrld face in workmg toward acoomphshment of the program tasks?

Mary’s health was good ntll late winter when she had an ear mfectlon which caused her tomiss 15 ,
days of school. It wasmlsdlagrlosed initially, called just a cold by a doctor, but Mary was in such pain that
the Mother took her elsewhere and found a deep infection. SHe was reported to be very brave about it, even
to the point of going in to see the doctor by herself. |

Ona less dramatic level, howevVer, Mary- faces a real roblem in learning how to admit that she needs
help at anything. Her mother always wanted her to “be nice” and puts a good deal of pressure on her to.
conform and achieve. But Mary is young, and perhaps so concerned about saving face, or psychological
safety, that she cannot give much of her attention to the lessons, being preoccupred with staving in there
and not being completely left out, -

N~ ~

- Mary is aware of her Mother’s hostility to the men in her life, and seems to be working out ways of

‘ managmg boys, holding on and rejecting at the same time, and precociously involved in working out male/

“Temale relatlonshrps She looks forward to having a baby - but also wants to be big to beat people up.

What are Mary’s assets?

Although her progress at school was hot rated highly by her teachers, Mary did learn a good many
thin ary continued to give what attention she could to the teacher and to the task at hand. She seemed
it exhtblt less need to avoid the work, and though she has little confidence in her ability to learn, she does
stay with it and makes an effort to give the right answer. She has staying power and stamina. Her preferred
mode of handling things that are too much for her is to smile broadly, which in the long run is more apt to
‘workthan to pout. She is fearless, to the-point of foolhardiness, apparently, but she will need this courage,
“"and with good fortune, she may learn to temper her demands on herself.

¢



‘What more could have been done? N

. : , Case of Mary
1 v _ page 5

lWhg‘t has Head Start done for her? ‘ . ) "

It appears that Head Start has simply moved up; by a year, her initial failure with the expectations of
school. Even so, she loves school, and wants to go even on week-ends, so apparently there is more reinforce-,
ment in the situation from the activities, the other children, and perhaps the continued badgermg (albelt in-
her best mlerests) of the teachers than the record shows.

\\ 4 4

It seems that the program might have been individualized sufficiently that Mary would not always be
just behind where she should be. The program might have also interpreted to this anxious, inappropriately
zealous mother, how hard the little girl was trying, and given her some encouragement, too. Instead the
mother is baffled and confused. She can’t understand how Mary can do so good at home (teaching her little
brother, etc.) and not be good at school. ““Shé Feems to be doing great but they keep her in the low group.

“Can’t understand how she can tell me all about the take-homes, and still stay in the low group.” She admits

that she used to whip Mary because she wouldn’t answer in class, and the teachers wanted her to respond. -
The téachers ctiticized her for dressing Mary so fancy, so the Mother thmks nfaybe they picked on Mary and
put her in a lower class because of this. . _ -

-85
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THE CASE OF MELVIN
Birthdate: June 21, 1966 '/_
“Good morning, Melvin. Can you say, “Good morning, Miss H?” M..looks at the teacher, but doesn’t
speak. She says, “You can get a book, Melvin.” He gets up slowly, without facially acknowledging the
suggestion, and goes directly to the book rack. He Jooks at the pages of two or three books, selects
one and returns to his seat, where he looks at each page, suckmg his thumb. He does not look away
" from the books as the teacher continues the “Good Mornings.”
/ ‘ .
This anecdote descrlbes the restrained and mhlblted child, who converses mostly with head nods and
an occasional yes" “no,” as he begins the Head Start year. .
. By spring, the record pictures an outgoing, mischievous boy who has a number of ideas about how
things should go. '

~ Melvin and another boy were working with soap and water in a basin. The boy was turning the beater
with his left hand. Melvin stopped, reached over, took hold of the boy’s beater and said, “turn it
around like this; it goes faster.” The other boy did so, and could obviously turn it with much greater
ease. Both boys smiled and continued to turn and swish the beaters for 15 minutes. Onee when other
children came riear, Melvin and the other boy used the beaters to throw water on the children nearby.
They giggled as they did so. Melvin frequently smiled, talked with animation (but could not be under-
stood by the observer) and went back and forth to the bathroom to get more water in the plastic
bottlgs which they empued into the pans. Melvin handled the bottle and egg beater with-considerable
skill and finesse. o |

Theboy who came to school in the fall did not respond when the teacher asked who had green socks
on, as she calls the children to breakfast. Finally she asks, “Melvin, are your socks green?” ©‘Yes” is said
quietly, and Melvin gets up and wanders around instead of going directly to his chair, sucking his thumb. In
“the spring, the reacher asks, *“Who has blue socks?”’ Melvm immediately juinped up and points to his socks
He goes directly to a chair, says, “It’s me. I was blue” to no one and },ours hrs]mcc

?

His eoncept of self and the world ‘\‘ . ‘ B / (4
This tall and-well built boy has used the Head Start year well. He apparently has  workable concept
of his small world and its functioning. When a substitute teacher asks where is the elect,hcal pl g, he goes
quickly to the wall and points out the socket, saying, “It’s over here.” ’
He can hunch himself through a group of children‘and get in the front row witk out anyone noticing
his shift in position. He directs his friends not 1o sit at'a certain table, and arranges for only boys (no girls)
to be with him. He can adjust the clamps which hold up the cover on the record pl7fer and lnows why a

tncycle gets a flat ure (“It gets out of air.”)
He can accept direction and suggestion from adults, but takes his time about following through.

!

- The teacher cails: “Will you boys get out of that rocker so that S. can use it as sreps?“

86
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Melvin: “No.” He continues 1o rock. ' ‘
. S. tries to move the rocker. . : : : \
Melvin: “No.” wa -

- Melvitt then jumps off, after a bit more rockmg, and turns over the toy so that steps are available. He
then leaves this toy and goes to the block corner, and joins the boys in stacking blocks. :

v
.o

0‘ -
He also seems to have a clear sense of what the limits are.

~

The teacher asks for someonie to help put peanut butter on bread. .,
Melvin says immediately, “I will” and puts his ‘imzzle' away. He works with another child, and both
look at.each other and demonstrate their spreading techniques without verbal interaction. Melvin then
begins tpspread apple butter and says: “This tastes"awful ”

3

Other chﬂd says, “No it doesn’ £.” The other child is movmg slowly Melvin gives her dxrectxons and
then proceeds qu:ck]y to follow hJs own directions. Melvin says, “Don't put on too much.”

Spreading finished, Melvm goes to a place ata table and pours some juice into his glass and begins to
eat. E. grabs Melvin’s vxtamm pill. Melvin says, “Don’t eat that,” in a foud but not angry: voice.

E. pourSjmcc in his glass, all the way to the top edge Melvin looks and says, “That s too fu[l E.” The
breakfast continues.

At another time, when he has been asked to move his blocks because they are in the way of others who
are building, he refuses, sits and sucks his thumb for a few minutes, and begins to build again right at the
same spot. Others came and went, but his block structure begins to topple over. He threw Qown a block.,
whimpered a little, sat on his haunches and sucks his thumb for a long time (6 minutes). Finally he got up,
kicked blocks, and sucked his thumb. Then he went éver to the teacher, kicking and striking at her, but not -

‘quite touching her. -After a while, he again began to involve himself in‘other activities, and ended by luckmg
down another child’s building.

T

He consistently rules oui_ sitting near girls, ev#n the teacher.

The teacher comes to tﬁe'_table and asks if she can sit down. Melvin puts his hand on the one empty
chair next to his and says, “No,” in a loud friendly voice. The teacher begs Melvin but he says, “No,
we don’t want nd girls at this table.” Melvin looks at the four other boys at the table and smiles.

How others see him ‘ S -

Melvin is apparently well accepted by both the adults and children in his life. The other children
- apparently take suggestions from him cheerfully, and he does seem to have a good bit of know-how. The
teacher accepts his teasing, and there are several notations where she fests him out in a friendly way. On one
. occasion he chimes in that he went to see his grandmother last night, just as is claimed by another child.
" Teacher responds, “Ch, you are kidding.” Later she asks where his grandmother lives, and he points, “Right
down there. Next to our house.™ He is often asked to help with various chores in the classroom by both
teacher and aide. ' : o "
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Developmental Tasks

Melvin has many of the sKills which are useful at this age. He can count correctly to 16 (éountmg the
children present), he can tie his shoes, he can handle the record player and knows some of the essentlals for -
its operatlons , ‘ ‘ ~
. He is a reasonable child who seems to be able to handle authority without over-conforming or defer-

ce. o
' . \,

The teacher asks the children to sit down so that all can see the pictures in a book. Al the chddren sit

down except Melvin. He first looks behind, and since he is beside the teacher, he is standing in front
\ " ofno one. He remains standing. , \

On other occasions he has tried out refusing to acquiese to a suggestion, but in time will come around.
He seems to be able to refuse or direct others without anger. There is no evidence in the record that this
skill is being reinforced, however.

His Style . ,ﬁ.-,v '

Melvin seems to be steady and.stable, without rigidity. He can over-do the laughter, rolling on tﬁe i
floor with the other children at a mild joke about the wind blowing away a garbage can, he can tease and
test out the limits, but withal, he is a reliable citizen who makes decisions for himself and does not shrink
from encouiter with others.

Considering the picture one gets of an actively engaged little boy, the frequency of notations that he
stops to suck his thumb is surprising. Usuall} the thumb sucking coincides with a brush with some fixed re-
quirement or frustration. At the time he was kicking at the teacher, he sucked his thumb all the while. He
resists picking up blocks, but does help until all are on the shelves. Then- for a few moments, his thumb went
back into his mouth. On another day, the teacher comes over to help with cleaning up, and his thumb goes -
in. He is directed to sit on the rug for a group session, and does so, with thumb in mouth.

T
Adjustmenit Probleins™

The Head Start setting seems to have provided a climate of safety for him to emerge from his reticence.
The record shows that he had attended a program at a “tot lot” for a few weeks prior to Head Start. Itis
hard to evaluate the meaning of the thumb sucking, but it may show some emotional-strain at points when
he is detached momentarily, from ongoing activities, or du'e\.tly involved in an adult directed enterprise
(such as clean uip time). .

N
. s
|

Assets . ) -
Melvin seems to ‘have a lot going for him. He is large and healthy, and apparently well coordinated in
both large and small muscles (can tie his own shoes) and seems to be well oriented in space. There is unusual
stability in his family situation, with an employed father in the home and grandparents next door. He seems
“ _to have an appropriately broad range of interests, including the use of small wheeled toys, pleasure in books,
willingness to participate in preparation of food or other events (arranging water basins on the table for soap
and water play), and is a real contributor to the daily program. Melvin has an interpersonal style that attracts
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other 'eliildren and makes'him the center of activities. He can become the driver of a wagon ﬁdthot:t appar-
eht concern on the part o \the person whose place he took. ¢
h \ ‘ ‘ |
1 R
Melvin lives with his father and mother and a 5 year old sister. The father is employed, the mother is
at home. There is a good dea)] of stability, evidently, in the pattern of the adults in his life, and the family
has remained at the same address his entire life.

What hasHea'dStartdon'e"t . .;. ) Lo \

* In the course of the year Melvin has moved from being a"chﬂd who followed directions carefully,
initiated few interpersonal contacts and generally played alone.Tn settings where there were no clear\ex-
pectauons he generally sat quietly, sucking his thumb. In the spnng he is charactenzed as.a child who\

S
Volunteers quxckly when requests are made du&tly to him or to ‘the group. “ \\.
Tells other children where to go and what to do in games (Friendly tone)

Laughs readily at humorous events A :
Initiates conversations with students and aides. :
Demonstrates excellent large and small muscle control. . ' o e
Assumes “lead” roles in games and too! operation ' ' T

He seems to have blossomed, during the year. In cantrast to the timorous, withdrawn appearance"he
presented in the beginning of the vear, it seems that Melvin has achleved most of the skllls which one would
hope for him by year's end :

What more should be done?

N P
= v

Melvm seems to be confident and- competent in t‘he expectattons of this model. One has the feelmg,
however, the classroom itself did not prov:de much intellectual challenge to him.

“R

ta
'R
'
/
- .
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THE CASE OF NANCY .

Blrthday June 23, 1966

‘

' Because Nancy is most at ease with one thumb in her mouth and one in her navel, her sphere of action

" is rather severely limited as the school year begins. When one child falls into her, she leans away just enough

“to break the physical contact. No change in facial expression, no visual contact with the leaner, no verbal
comment. Thumb suckxng qontmues Even at lunch time, normally a moment to bring out some actmty, :
the record shows . . . : :
. Lunch was tasted No vegetables were accepted. The hamburger mixfure was accepted’ and tasted ?
.once, the bread and butter was given one.bite. She moved about four feet away from the table and
remained in the chair, but squirfed irito a variety of positions such as trying to curl up sufficiently
“to lie sxdeways in the chair. The aide comes to Nancy and says, “Naricy, you can’t eat from that far
away.” The aide pushes Nancy and chair back to the table; Nancy immediately began sucking her
thumb. After & few minutes, Nancy again pushes herself back, away from the other children who are
eating, ’[,humb sachg continues. ’
. This heavy, tall for Her age, large -boned chrld seems welghted down, unable to move. She sits and
‘fumbles with her cereal box, the kind with a pull tab on one torner. Few children use the tab, but all get
the bdx open except Nancy. She sits quietly, slowly pulling at the box. A helping mother asks if-anyone
. needs help. Nancy does not respond or look up. Then the mother says, “Nancy, can I help you?” Nancy
says, “Yes » without hesrtatlon The box is not moved by Nancy, the motherinitiates.
" Later in the mormng, one of her pigtail fastenings comes off and the harr falls forwards, over her-
glasses, and remains suspended in the front left of her left eye. Nancy makes no move to remove her hair

> in the 30 minutes she sits at the table. The helping mother says, “Nancy, would you like mie to fix your-

hair?” Nancy says, ‘-‘Yes.” She does not look at the aide or move her head while the repair was being' made.
Her responses are somewhate less deadening by, d-year she participates when directly told to do so
(as in setting the table) or in responding to a drrect quesnon about the food she is eating. She does not ini-
tiate these activities, howeverl and for the most part s non-verba] and wrthout change in facral gxpression.
l

By spring, Nancy Is openrng up a good deal. The' recotd ‘tells of her response to a teacher request

Miss Henry asks everyone on the rug to pay attention. Nancy looks at her rmmedrately The teacher
says, ‘“‘We need someone to put apple butter on the toast. Nancy. raises her hand immediately, and
says, “I will.”” . -

! V.

- Asshe begins her work she says, “This looks like applesauce.” Another child: “This tastes awful.”

Nancy puts h,er finger in the container of apple butter, then licks'her finger. She says, “This tastes
good to me.” She tasted the apple ‘butter again “Yes it does taste good.”

Next she turns to a girl nearby and speaks in a low voice (inaudible to the observer) While talkmg,

. each child is digging her knife into the small container of apple butter. Two knives get in Nancy's
way, to which-she responds with a loud “Move.” As a girl not assigned to the table: approaches the
| -4group, Nancy swings her kmfe filled with apple butter at the mterloper and smrles B P
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How does this- chrld feel about herself and her world”

@ —

l
At the outset it seems clear that Nancy has very poortly artrculated picture-of herselt' and of others
who were perceived possrbly at best, as-threatening but more apt to drsregard her. Her extreme passivity
did elicit some helpful responses from the adults. She rgnored the other ctiildren. She lives with her mother

~ and an aunt, each of the women havrng two children. Apparently this arrangement is farrly recent, possibly

6to9 months ago her mother brought Nancy and her two year old brother to this city. At the time of the
initial visit to Head Start, Nancy would scream and féll on the floor sobt_)_mg when thé mother left the room, -
but Nancy made no attempts to play with materials or the other chi.ldren -when her mother was present

At the end of the year, Naqoy initiated conversations with both adults and other children, and per- '
formed tasks both pasallel to and in cooperation with -others. She displayed minimal self- “help skills at the o
beginning - would hang up her gpat when she came in,would select a book when told to do 50, feed hersell
. slowly but neatly, carried most of her dishes to the appropnate trays when finished. ln-the course of the -
year she began to defend herself against aggression from other children, seek adult help whien necessary and
display considerable feeling, falling back into the thumb pattern momentarﬂy only when confronted with
a big problem. ; . :

- “
‘ ;

The teacher asks Nancy what she would like to do. She does not respond, but goes to the blocks and
begins placing themin a long line. When there is a great crash nearby, the teacher suggests that Nancy
move. Nancy sayf? “No.” The leg of another girl prevents Nancy from extending her line of blocks.
Nancy says, “Move, Move.” The girl pushed her fodt through Nancy’s line of blocks. Nancy swings
her arm at the girl and says, “Don’t kick my block.” She leaves the area briefly, and when she returns
“her line has been disturbed. She goes to the aide, pulls her arm and says, *He kicked my blocks.”
The arde looks, then leaves. Nancy puts one thumb in, her moutl;, the other in her navel. She quickly
tumns to another btock project and begrns adding her blocks, saying “This one goes here.” She goes
‘back and forth, getting blocks for the project. E. begins to play with a mobile crane néar the project
(This crane has been used in the past to ram block towers.) Nancy grabs the crane-and says, “Ga.
away " As E. runs to the teacher to complam, Nancy continues to push the crane farther and farther
away, ﬁnally under a chair. . ..

Amazmgly enough, her line of blocks Has remained mtact through all the confusron T. walks across
the block area and steps on a ‘few blocks in this line. Nancy swings her afm at T. and says, “You stop
that, you tell me you sorry.” Another boy’s falls down in front of Nancy. Nancy laughs loudly. The

. boy shoves'his hiand in front of Nancy’s mouth. Nancy slaPs playfully at his hand. She moves her

head and smiles. She becomes physlcally animated and pushes into a graup block pro;ect then over
N to anather group at a table. She goes to a'place where Melvin is working with an egg beater in soap
suds. Water splashes on her arm. Nancy jumps bick laughing. She gives a playful swat at M., takes an
'unused egg beater and begins to splash Everyone lau@ls together.

How does the world feel about the child? ' *

. CREE
T Ty : C .
" From the precedmg anecdote, with its farrly c0mplex set of interations, both with adults and children,

* it can be seen that Nancy elicits a fairly wide range of responses from others. She is accepted’ as a viable —

person, one whose work is attractive o interfere with, butsshe is not scapegoated either. Adultsno longer
‘automatically assist her, as in the fall ‘when she was helped even to” get her hair out of her eyes. She is bemg
treated as a person ' - - - - s



~ of assistance or persons w1th whom a friendly.interactidn can take place.

-was working with children other than herself. This was in contrast 10 earlier visits when, during ambigicus

. . i Case of Nancy
\ ' . page 3
What tasks have engaged her this year?

-

Apparently, Nancy has been moving in at least four areas. Already noted is her growth in intetpersonal

' behavxor;-whereﬁshe can initiate and coopgrate with others. She is more task oriented. During the final visit

Nancy was seen seeking out activity at times when routines were not clearly defined or when the teacher

moments, she would sit on the rug, suck her thumb or just lie on the floor. In contrast to earlier visits, _
Nancy also completes tasks. And when she is doing something and is encroacfied 1 upon by others, she \
protects her work. Nancy is generaily more alert. She looks at items on the builetin boards, fixes her
gaze on objeéts and generally seems much more aware of her surroundings than was noted in the initial
visits. When statements or questions are addressed to her, she responds with fuller sentences than at the
begmnmg of the year. She also seeks advantageous positions so that she can see and hear presentations by
the teacher. Finally, she laughs (appropnately) at events and commen.;s that may not be performed in her ’f
'1mmed1ate vicinity. - _ _ ‘ N : // :
In ma:ked contrast to-earlier visits, Nancy displays emotion. The record shows smiles, laughter, ex- f
pressions of general pleasure and enthusiasm. (The enthusiasm was entirely new and only seen on the last |
visit.) Of equal importance, she also expresses anger and frustration. Nancy yells when she pulls'on a rope;.
that is stuck under a box and pulls some more - agam, a marked contrast to the initial visits. when she would
walk away when blocked inan act1v1ty

.

Style: T ' ' )

Nancy seems to be a self-reliant child who, at the outset, asked for nothing and expected nothing in
return. During the year she has reached out, and having been met with responses she can understand, she
is winning a place for herself in the group of children. Overall, she remains fairly primitive in her rela/tlon-
ships with them, wary of intervention, anticipating rebuff or sabotage, but effective, nonetheless, in/her

- techniques of survival. She is pragmatlc and apparently does not hold a grudgg. Perhaps one of the/most -

helpful aspects'is her relative persisténce and ingenuity in getting around an obstacle. She has shlfted

quite dramatically, from a clinging passive dependency to a more appropriate use of adults as mst}'uments g

,/I

/

Example: January - Co , - v //
The teacher is sitting near Nancy at lunch. As she finished eating, Nancy rotates in her at in such a

- way that she is very near the teacher. She then rolls to. her side and leads onto the teacher s lap.
Nancy putsther thumb in her mouth. B _ . : g .

_,May - ) ) ] "/‘/

Nangcy is walkmg down the hall alon suckmg oné thumb w:th the other.in her navel. She is walking

at some distar E . ! n. The teacher says, “Oh, look at ‘those shoes ” Nancy walks

over to her,.o 15 g her and smiles at her shqes o N

Adjustment prdb}eﬁts? o : o "\.‘ R R
Nancy shows some concem about her body, and may need to face a morg serious problem. One day
she-was worried about her mouth - saying to the teacher “Look at my teeth.” The teacher reassures her \
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that a white sparkle shows-where a.new tooth is coming in. Nancy moves quickly over to a mirror, looks at
her tooth and smiles, then returns to the group. (Had she been told that sucking her thumb will ruin her
teeth?) At any rate, after the teacher’s reasurrance, and the chance to show her new tooth to the other
children, smiling and pointing as she opens her mouth, she begms suckmg her thumb and pu'ts the other
one back into hér navel. :
. 5 .
Her mother reports that she has frequent heavy nose bleedmg The mother seerhs concerned, and
talked about seeing the doctor. Although the Head Start Center had no information on her health history,
. the mother stated in both integviews that Nancy had experienced convulsions in infancy. :
‘ - : ¢

-

-
Assets? - : .

Her mother values the Head Start experience, and reinains optimistic about its value for Nancy. She
could never be specnﬁc about what Head Start was doing; however, she enjoyed visiting the Center, likes
" to participate in parent activities, and was certain that Nancy would be better prepared for school as a re-
sult of attending. The mother herself is now enrolled in a job trammg program which she attends while
Nancy is in class.
A% ‘~ ' .
Nancy seems to have used the year well. She’s grown a great deal in this year, and apparently can
utilize an opportunity to be with friendly adults in a stimulating setting with other children. )
Recommendations‘ R

Head Start seems not to have been involved in the health picture for Nancy, and perhaps the mother /
needs some support in checking,on the nose bleeding. ' . !

P \
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T THE CASE OF DAN
Birthdate: December 30,.1966 e S
After talking with Mrs. H., at the time of the first visit to this Head.Start classroom in the fall, the
observer asked her to point ot her son. Mrs. H. indicated which boy was her’s, and went ofer and sat down
by him. He was at a table with several other. chitdren, alt of them playing with clay. As shesat down, she
said to Dan, “What are you doing?” in a critical tone. He didn’t answer. She picked up some clay and started
“rolling it, suggesting to Dan that he “make something.” She said, crossly, “Move up to the table.” Dan
lowered his head and eyes. Mrs. H. said, “Make a cake.”

Dan started to roll a piece of clay and she sa1d *“That’s not the way.” He went ahead rolhng a plece
of clay and she said, very abruptly, “What is.that?” Dan muttered something, and shemd “8neak

* up; say it clearer. ” He didn’t say anything. In the next few minutes Mrs. H kept up a constant barrage
of suggestlons on how Dan might work wlth the clay better.

With the pressure of bein'g observed, Mrs. H. behaves as she thinks a good mother should, giving direc-
tions and corrections in a steady stream. It isno wonder that Dan is seen on many occasions only marginally
_able to deal with the program even after his critical mother lcaves

After he returns from the lariguagg room, he rejoins the clay tablc sitting quietly making another clay
birthday cake. The other children at the table are talking, changing places, trading clay, etc. He
‘glances at the others now and then, but doesn’t interact. Observer asks, “Do you like to play with
clay, Dan?” Shakes head-yes. Dan has just finished a birthday cake. Observer asks, “Whose cake is
that?” He responds,*Momma’s.” {And he is righter than he knows).

whakn v : ' ’ oy
- Several children g‘rab.Dah’s clay. He putg/finger in moﬁth, appears about to cry. His three clay cakes
were saved. He wipes eyes, as though there were tears, then continues to sit with finger in hismouth.

o

ek ok

Playground: Daf sits by himself on gtep while others play games. Gets up and walks across playground
_to fenc_:e__\yalks along touching fende. Everyone is playing the game ¢xcept Dan and another boy who .

joins Him at the fence. The boy cliases Dan and pushes him down. Dan gets up and bhases him, but
) quu,ldy gives up and stands wnp{ ﬁnger in hls mouth, lookmg dcjected T .

\ ./ PP

f '
Dan sits on step watchhﬁ/{(ids play train. Almost all childrefi involvgd. &
Heis equally meffecuye in obtaining the attentxon of the adults -
Everybody ¢qloring’ on sheets of paper, each with new box of crayons. Dan concentrates on his color-

ing, intent on his work. Several children go to teacher to show their work, or to get paper. Dan carries
his picture to'the teacher, taps hér on the:shoulderseveral times, butshe doesn’t respond te him as

.
£
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she’s talking to another child. Dan glves up rmmedrately and goesback to seat. Colors for a few more
minutes, then turns in crayons. Lo

— r oL

As the ; ornlng ends, Dan.tperhaps expressmg hxs rustration wrth self and others, copes with his

, -

frustration b){ attackmg another child: ~ ; _ . 7

Dan sitting at table by himself, looks at boy standln nearby Jumps up and grabs his shirt'in an effort
to pull him down to floor. Teacher shouts: “D.n, you stop th’st right now and ge( to your seat.” Dan -
lowers his eyes, sheepishly, and returns to his seai. o \

Even at the beginning of the year hOWever Dan was equai tojthe * edocallonal”'expectatrons of the
program. He hurries, when called, to the arithmetic area, waifs qurei,ly as the other ctuldren come in pushmg
and laughing. The. teaeher commends him: “Ilike the way ypu're sitting.” Dan smiles, He b%:r‘ arrange a, set
of four pictures in correct sequence, and can reproduce charjges as modeled by the teacher, Most of the:
other children have some trouble. He can count 'to.7 correctly, but does so in such a soft voice that he can-
not be heard ten feet away by the observer He can reproduge rhymmg words, hamburger lamburger e
samburger etc. and js one of two chddren who manage thi correctly a

By the mid-winter visit, Dan has armed hlmself as a yay of strengthenmg his position with the other
children. He walks slowly into the room, carrying a toy gyn, and immediately sits down at a table next to
another boy. Dan initiates conversation; they talk together btiefly, then Dan points gun at boy and says,
“Bang.” The “dead™ boy puts his hands up in the air; both boys laugh. Throughout the arrival of the other

* children, Dan uses his gun to make contact with other bpys, although the interaction is usually bnef and
consists of a chase and wlthdrawal from which Dan [ooks over the scene from the srdehnes

€

By year’s end, Dan arrives dressed ina bright re shlrt and brown slacks. He app‘ears to have grown
~much taller since the last visit, wluch may be in part because of his new “afro”” hairstyle. He joins two boys
in running around the room, fi rst-one chasrnb then nother Dan is as active as the other two. They begin Ce
playing with blocks, sliding them from one end of the rooin to the other. Several fights occur, and Dan is -
-as aggressive as the vther boys. This man-to- “man e counter is not altogether charactenstrc of him, however,
and the observer states: ‘ -

. - Ovérall, Dan is now more responsive to peers. When they initiate an activity, and include him, he can
hecome involved and be an active membgr of the group. However, if any aggressron is directed toward
him, he becomes quxte drstressed and w thdraws 5 o - :

What is Dan’s ooncept of self and the worl ?

Dan remains quite restra;ned in hig physical movements in thie classroom in contrast to the other

children who seem to move aboyt 2 good deal, during lessons’ ‘and lunch as well as free play times. Hz

restricts his boundaries, and tends to do what is expected of him, without being told. There ismuch
*1ess passivity and disinterest in'his facial expression, and he seems alert to what is gomg on, It seems

that Dan underestimates his frue abilities, espécially with respect to intellectual acluevements, and - )

does not make a distinctionybetween his mother s expectations for “good" behavmr and what the R
: school mlbht all6w or appfove of.- : :

ERIC

Aruitoxt provided by Eic:
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The Case of Dan -
page 3

Heow do others see him?

His parents see him as shy, but 2s improving,2 alot thrs year. His young. well dressed father provrded
much of the information in the last mtemew of 4he year and expresses pleasure in his son’s progress lt is
his first visit to the school: : y

. Dan’s still shy but not -as much as he used to be. He talks 3 lot more to me about what he dogs al

school. I notice the difference, how he’talks, his conversation. He uses more words and knows rhore

thrngs Athome he s more talkatwe although fie’s still shy. around here - .

Both parents seem 1o regard Dan as a reasonabie and. respondrng human bemg The father says they don’ t.

\have to spank him. We tatk to him about what he’$ doing right or wrong And he asks why about-things,

We seldom spank if we do, it’s usually when he’s with his cousin, who’s elder. Dan follows him and maybe_ .

_gets into trouble. Dan’s father says he “uses a harsh tone of voice, harsher than his wife’s. She'll hold his

hand to tell him. I just tell him. But my relatronslup is better with hrm smce I bnng ium to school * (Wife
has started workmg, Mr H isa student hrmseif) : _
1 » ' ’
.. The doctor is reported to ﬁnd Dan: in good shape; but the teachers report that Dan missed school a’
lot with asthma. And Dag himseif told the observer that he was sick: yesterday‘wrth asthma™ although the

words became clear only after, several repeats. °

0veraIl the teachers regard his progress with some qualiﬁcauon Two s&y that he was. domg rea!!y -
well, and all of a suddeén stopped, He remained in the lowest group throug,hout the year. The teachers also
noted his deereasi'd shyness and wrllmgness to talk more and m a more understandable tone of voice.

N > :

. Since the observer saw that his -performarice often exceeded that of any others in the group, the o
teachers comments seem to suggest either that they were not aware: of’ his ablhtres, or see a d erent chill:
W I
“He wouldn t answdr with the group, bai ~f smgled out he would. If he really imew the answer, he'd-
answer #rth the grotip, but was afraid of bemg wrong. Really, Dan. nieeded to develop socrally before

he could mentally e would be reatay for kmdergarten——he leamed fast!™

What is Dan workmg on thrs year? o

Dan is workmg very systematrcally at his lessons gmng them first attention. He seeins to hke the
work, and tries to accomplish al! that is asked. From the record, it appears that he is ahead of the.others i in .
his‘group. He has lost some of the uncertainty shown early in the year. While He continues to respond in a
soft voice, and with some hesitancy, he j js intent on the task at hand, gives the teacher complete attemron, .
and leams qurckly The record reports his behavror on a day testers had come'in:

, The testers have arnved and are arrangmg the second half of tho chrldren for. therr group test Agam,
" the task is to copy symbols,Dan works hard durrng the time allotted—-appears to be intent on’ do.ng

well. The others at his table are much less mterested gazrng around the room and gmng minimz‘I
attentron to the task. ‘ y

# r
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In addition, Dan has worked to find a place with his peer group. To some extent he has achieved this,
also. Certainty; hé is more responsive to them. On the last visit, he was affectionate toward a peer several

-
‘Dan is sitting at a table between 2 girls. He effecuonately leans his nead on one girl’s shoulder. They

both laugh. She tries to push him off his chair; he laughs and pushes her. Togethesthcv try to turmn
the table over (don’t succeed)

His response to authority, personified in the teachers, was always scquiescent. By, year’s end, it is
noted that he responds more enthusiastically to them, sniling, laughing, and calling out to them at times.
In general, then, Dan seems to havé been working on his own image of himself a$ a worthwhile person. He

o seems to regard himself in much mdre positive terms.

' 'What is Dan's style?
Dan §eems to be a watcher and waiter. Hé needs to be 110% sure of himself before he wades in. His
shyness éxtends even to greeting his father, who came for him one day. Dan did not respond at all when his
‘father came across the playground even though several cluldren shouted, “Dan, your Daddy.”

What ad]ustment problems face Dan?

The most threatening pessibility in the near future seems to lie in the area of school attendance next
year. He is too young to go on to Follow Through, although the father has contacted the principal, thete .
seems to be nothing that can be done about it. The Head Start group will not take him a second year. His
~ father says he “hates for Dan to be out of school a whole year.”

What are his assets?

Dan sems to have a good mind, and will be able to work up to grade expectations. Fortunately, his
parents can see-beyond intellectual achievement and will not pressure him. In the Father’s own words:

“Dan’s still shy some, but he’ll come out of it. When he goes to grade school, this will help him (Head
_Start) He will come out of it, we won't push him. Maybe in his school, but not now. The main thing

is havmg fun. Learning’s not- 1mportant But he has something to talk about when he gets home.
Not just watching TV all day.”

And the Father looks ahead: o
“I want him to be whatever he watlts It’s all nght with me. I don’t know what I would like him to
be—whatever he's interested in. Mostly I'd like him to enjoy hxs childhood. I'm 23. I jumped from 16
to 23 too fast.”

: Whathuﬂudsurtdoneforh:m"

Although Dan remains pretty much an outsider i m the play groups, he has gained some skill i in social

. interaction. He initiates interaction with peers sporadically, and although his attempts to become a part ofa - .

large group activity are apt to be unsuccessful he continues to try
-
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After lunch, Dan was at a table with three cther boys. They were fighting among themselves, learing
across the table to hit or pound on an opponent. Dan was imitating as much aggression as the other
boys and held his own when someone tried to shove or push him out of his chair. He laughed during
these mterchanges and seemed to be enjoying the g1ve~‘and -take, rather than frightened by the
aggression dtrected toward him.

Ve FRERRE
!

Class is waiting for the teacher. ﬂoys are grabbing one another, pretending to bite, etc.'Dan watches
them, then copies their antics, grabbing the child aext to him, pretendipg to bite; etc.

His teachers feel that his speech has improved considerably “He used to mumble-he talks big now.”

Judging from his responses there is no doubt that he learned a good many skills at Head Start, in the |
academic areas.

Once again, his father summarizes the gains welil: “Dan appreciates the things he hasn’t seen before,
like going to the zoo. He told me all about the things he saw there. Then he looks at Romper Room on TV
and relates what he's seen to that. Plus, he seems happy. He laughs and plays all day and is tired at night,
So that’s good. He’s busy and happy.

“The main thing is they’re happy at Head Start. They have something to talk about, and the Rarents
\listen. It helps the relationship between the parent and child.” -

What more could be done? -

Since L'an appears to have been an outstanding member of the lowest group and tends to copy what -
he sees around him rather than to branch out on his own, one wonders why this child was not placedina’
higher work group. It is doubtful if he would go much beyond what he saw others doing. His reported
slump may have been a loss of challenge in the tasks presented.




- CASE OF CHARLOTTE

<

Birthdate: Septémber 13, 1966

Charlotte is one of the smaliest girls in this class in a middle-western city. Her head see}w small because
her hair is pulled tightly into small pigtails all over her head, giving the appearance of “no hair,” other than
in the braided pigtails, each of which has a bright ribbon tied on it. She was dressed in plaid slacks and a -
Mickey Mouse sweatshirt. This colorful child enters wholeheartedly into her Head Start day. She speaks
loudly and clearly, in fact, louder than anyone in the class as she counts 1, 2, 3. She again is confident as
_ the group counts to 7; which many of the children were unable to do. An excerpt from the record shows
her competence well:

Matching game — 4 shapes for each child to put in the same order as the teacher’s model. Charlotte is
the first one done. Calls, “‘Teacher, look at mine.” Teacher points out that it’s not right, and
Charlotte corrects it immediately. Smiles widely when Teacher says, “Good.” Three more arrange-
ments are presented by the teacher, and Charlotte completed each one very quickly. On the task of
counting pennies, Charlotte counted to 9 loudly and clearly. Class is disinissed. Charlotte runs
laughing out to free play area. :

She is friendly to adults, comingup to the observer and giving her a big hug, after the first few hours\
of her presence in the classroom. She also asks for her name. She is also eager-to try out new materials:

. Charlotte is in the first group which uses ﬁngér paint. She is excited about it, and dnce she 'starts is
delighted with the results: She calls to the observer to come see her hands covered with paint. She
grins widely and her eyes twinkle as she makes hand prints on the white paper.

She is open and comfortable with a range of behx'aviors’from hef agemates, as well. She can ignore their
activity@ne is busy:
Much fighting and block throwing at the table but Charlotte continues to fold up her drawing, seem-
ingly unaware of the commotion. She approaches the observer and says, “I'm fanning myself™ With
2 big grin on her face, eyes twinkling, she says to a girl across the table, “Joy, do you want me to

conié over and do you?” Joy, loudly and emphaticaily, “NO!” The area now is in complete chaos.
Charlotte sits calmly fanmng herself, while others are running agound throwing blocks, yelling, etc.

~ And she can play the role of grown-up also: Shawn does something she does not approve of and she says,
*“Shawn, you stop that ‘or I'll whip you.” Later, a boy pushes her and she shouted, loud and clear, “Stop
it.” In fact, by mid-year, she can be somewhat scathing to g peer: : )

The teacher puts two marks on the blackboard, and asks: “What are we counting to?” Class shouts,
“Two.” Each child takes a turn writing a 2 on the biackboard. All have trouble except Charlotte,
who makes a good figure 2. When the boy next to her has tried, and made an almost unrecognizable
figure on the board, Charlotte says, “Sit down, buddy "

She seems to be wary of bgys, frequently pushing them away as they get too close to her, which 4

’Eems to be often the case? Boys chase her as she comes inte the room, boys reach out to her as she sits
near them at story time. At one pomt a boy comes up to het and says, “This i is my girl friend and sits down




F( : ' Case of Charlotte
page 2

on her. He is much larger than she, but she pushes him away, saying, “Get off my chair.”’ She shouts at th ‘
teacher to tell him to stop, but continues to fend him off even as he gets very rough. After a few more futlle
attempts to sit down, the boy walks away. Later he returns, saying, “I can beat you up.” She responds,
“No, you can't.” “Yes, 1 can.” “No you cannot.” The boy walks away.

In her interaction with girls, she seems to be less provocative, or less provoked (hard o tell which).
The record reveals many instances of giggles, brief ludmg under stairs with a group of girls, and playful
encounters.

Concept of self:

From the foregoing, it appears that Charlotte has well-founded confidence in her ability to fend for
herself, and an outgoing readiness to iackle the challenges which face her, whether from the subject matter
of the Head Start modei, or her human challengers. She eagerly accepted an invitation from the observerto
paint, and talked freely about her family (both parents, 4 siblings) and her pleasures in attending school.
‘She is proud of having two grandmas, — “More than that — ['ve got a grandpa.” She :ees herself as a happy
girl, and a good girl, “If I'm bad my mother will try to get me. But she won’t even get me.”

As to fears: oo 4 . S

“] am afraid of a monster. I'm not afraid of a cow.”
“Did you ever see a monster?”

“Never did.” o : /
“Did you ever see a cow?”

“NO.” -

~

' How others see Charlotte: . Vo

: .Teachers and relatives (grandmother and aunt, who cares, for her during the day as her parents both

. work) agree in the appraisal of Charlotte as a confident and competent child. She is regarded as a favorite

. of her parerts by her Aunt, as the youngest of their children. The aunt does not see her as a dependent

- child, noting that she was prepared to go by herself to school, from the very first day. She is affectionate,

asking for a kiss, if the-aunt gives one to her son, Charlotte’s cousin, who is also in the Head Start group,
saying, *‘Am 1 your girl too?” If angry, she will cry instead of fight or hit. Apparently, she sees aduits as |

" willing to come to her aid, and is free to ask for help if needed. . ,‘
.. , r

J
1

The teachers see herasa “Jolly kid” who plays well and does fine in her school work (rading, anth
metic, language). She i is seen as active and aggressive, but one who would not hurt the other children. 11

Chsrlotte can be resistant to teacher demands, but apparently can do this without arousing their ‘
anger. On one occasion when she did not respond to a call for the children to come to get their name t s,
the teacher rather angrily repeats her name. Charlotte, who is sitting at a table all the way across the room,
gets up and walks backwards to the teacher, moving slowly and appearing relaxed and unconcerned I

{
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What developmental tasks seem to be confronting éhxrlotte?

, Despite her confident beginning in the program, Charlotte was observed sucking her thumb rather
frequently at the outset. In the course of the year, she seems to have become somewhat more free in ex-
pressing her feelings. She is quite affectionate toward peers, and shows a fondness for all of the teachers.
She seems more responsive to the total situation, showing excitement when the teacher announces a group
activity, fighting with a peer when any attempt is made to disrupt activity or remove her work, She

~laughs frequently at appropriate times, aind her eyes twinkle when she is excited, primarily when she is

~ interacting with peers. She no longer ignores aggression directed toward her, but tends to return the aggres-
sion—some of this is rather slyly directed against adults. At the same time, her pattern of interpersonal rela-
tions with peers has moved from disinterest or shortdsved contacts to frequent interaction and deeper

involvdment.

The child s style:
This lxttle girl séems vmd and alive, full of vitality. She is energetic and effective in her approach

Adjustment d:fﬁcultles?
It is hard to point to any real problems for this little girl.

Assets? b

Charlotte has a lot going for her. She is bright enough to manage the demands of the program, and is,
in fact, disappointed when there are no *“take homes™ to do. She knows most of the,answers to problems
posed, and can respond even when she has not been paying attention. At year’s end, the teachers see her as
having made good progress. “She always has been sociable and a well-roiinded child. She does tremendously
well in languages. She learned how to read (she will not be five until next fall). She learned how to mix with
other children. She’s more mature now than at first.”” Another teacher notes: “She started in the third group,
then moved to the top group after the first testing. She’s eager to respond. She'd guess if she didn’t know
the answer. She was tired the last 2 weeks, and her answers wcren’t asgood.”

. But evea more fundamentally, Charlotte has a g;ut asset in her large, closely-kmt fanuly The grand-
‘mother is proud of 17 children (15 still living) and her 28 grandchildren. She feels that she can tell the
difference with those who have had Head Start, and hopes it will continue for all kids. Charlotte asks to
read her take-home as soon as she gets home, and the grandmother helps. She also notes that when her
mother is too bnsy to help with schoolwork, her dad takes over.

’me Head Start year:

_ The record shows that ltf'h.tn'lotte began to be some more testless than the other children, by February,
and one suspects that her ability to catch on quickly gave her many moments where she was not particu-
' latly challenged. Sh% put Ler energy into interaction with peers, moving from a state of tearful withdrawal
to “opening up.” Charlotte had chickenpox, which caused her to be absent for two weeks, but she had no
difficulty in catchmg up. .

What more could have been done?

As the foregoing suggests, Charlotte is one of the girls who paks about mid-year, and may not have
had sufficient clmllenge to keep her movmg at her opumum level.
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THE CASE OF JAMES

Birthdate: 8/17/66

“Here 1 am,” calls James, with a broad smile during roll call. He has bright shining eyes, set in a small .
pixie-face, and darts here and there like & deer. He is wearing a blue shirt, blue socks, blue sneakers, and is the
smallest boy in the group. In spite of his small stature and his charm, he is the object of a good deal of nega-
tive attention from the adults in the school, possibly because his father is one of the parent aides for the
first ten weeks. A selection of comments addressed to him by aides, teachers, and father include:

“Bring your tray, hurry up.”

. “James, your lunch is all in your lunch apron. You didn't eat any
“Come on, James, what’s wrong with you, huh?”
“You watch when we’re ready so we don’t have to wait all-that time.”

Close observation reveals some cause for concern in his behavior. He tends to drool. When drinking his
milk, he holds it in his mouth, and lets some dribble down his chin. He eats with abandon and poor coordi-
nation. He is quite distractible, becoming lost in the details of a task. When he puts his crayons away, he .
studies the box for some time after puttingit in the cubby. When he receives papers, he studies the staple.
When the teacher is not working directly with him on the lessons, he looks about and loses interest, but
when the teacher concentrates on him, he tends to look at her face rather than the book or the chart. -

His early history supports the impression of some mild neuromuscular disability. When a week old, he
became thin and ill, and was hospitalized in the nearest regional hospital, more than 100 miles,from the
village. He was kept until about 6 months of age. According to his father, he had *“needles” everywhere, and
the family was not sure he would live. The father knows little about his earliest months, because the: }'nmily
had no transportation and saw him seldom. He continues to have colds, and when observed, had a deep
cough which had persisted throughout the surmmer.

HIS gross motor coordination, however, is good. In riding a fricycle, climbing and dancing he is fleet
and skillful.,

As the year progresses, James learns how to stay out of trouble with the adults. For one thing, he does
become more skillful in eating. He eats without spilling, and through this and other more skitlful manage-
ment of his body, he avoids being scolded so much of the time. Physically, he still tends to lack stamina, and.
becomes very tired.of sitting, often slipping to the floor during the work periods. By mid-year, the drooling
had ceased. In more quiet periods, he seems to have the ideas, and frequently gets other chﬂdren involved in
what he is doing:

Playroom: James enters the playroom ﬁrst As the other boys come in, he sets up a rather botsterous
game of raiding the girls in the doll corner. They have small brooms and ropes, and descend upon the
g1 1s who huddle in a corner, looking stricken. The NYC worker, serving as af aide, tells the boys,

ou get out of the house.” They noisily run away, shaking brooms and waving ropes. Another attack,
lad by James. He is swift and agile in the game, smiles, crouches, dodges, and checks the movements of
the others with his eyes. It is very important to him; he is,caught up in the drama.

~
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At the tables, too, when childten are waitinyg for the next activity to begin, James will sneak abook off
the shelves, find a pencil and begin to beat it on the edge of the table, and svek out other ways to drstract
himself, usually bringing the others at the table along with him.
¢

However, he is wary of direct~body contact with the other, larger, children:

As the chlldren enter the playroom there is a lot of fighting between the boys, who tackle each other
in a free for all. There is hand to hand encounter, and they attempt to throw each other to the floor.
_James is shy of this hard play, and seems to slip out of the fighting. He has obtained possession of a
large rubber ball, and he keeps it, in spite of several attacks, by dodging and ducking. As he resists one
of the attempts to get a ball away. from him, the aide comes over to strarghten out the encountes and
" he goes limp as she tries to drag him over to a chair. o

Somewhat later, he elects to play ball with the teacher, rather than to let one of his classmates get an
opening to grab it. He retains the ball, bouncing it. When it is knocked out of his hand by another boy,
he looks as if he will cry. After a moment, he streaks after the possessor of the ball, grabs it, and out-
stards the boy, shps loses the ball, and rushes after it to a chair, repossessmg it, firmly. He stays out of
the main game thereafter in order to control-the ball.

~

What is his concept of self? . @

James seems to be a blithe spirit, untouched by the demands or expectations of others. Cleoser observa-
tion, however, reveals a rather tough core from which the scoldings and disappointments bounce off- It is
impossible to tell if this imperviousness has a psychological, or neurologlcal base. He is the second of 4
children, with a brother one year older than himself, and may have always had to compete from the drfﬁcult
middle position threatened from above and below. The months he spent in a hospital in mfancy may con-
tribute to the whatever slight detachment one feelsin studying James. In any case, he seems to believe in
himself, in his physical powers and handles others—when he feels thzgat—by staying out of their way, or
turning them off. This is particularly noticeable in the lesson periods of the program.

What do others think of him?

He seems to be liked by the chjldren who find him fun and full of ideas. At the outset he was some-
what scapegoated by the fAdults, which may also have endeared him to his classmates. He'is fnendly, busy,
and never mahcrous <

The teachérs think of hlm as stubbomn. Even at the.end of the year, when James was observed to be
sticking to his work, at least when an adult was near, he was regarded negatively: “James won’t do his work.
He just won’t do anything, and nobody can make him.”

His father thinks of him as sometimes-bad and sometime. good. There is a kind of easy tolerance in his
statement: ‘Very seldom I work up courage enough to spank or scold him. Mostly he’s good.” The father,
as an aide, is so soft and gentle with the children in the program, it is most plausible to feel that he would

need “courage” to strike a child. (It is'unusual to re-employ a parent in the program, but Mr. T. worked last

-spring, again in the fall, and was brought back by “public démand” in the spring of this year.)

»
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His mother was not available for ih‘t_.ewi'cw.'., being employzd some distance away. )

¥

What is James working on?

James tries very hard to meet the forrnal educational expectatrohs of the model, and appears to want*
to please the adults who work s0 diligently with him. There is doug:tthzt he has much understanding of
what it is all about, however; he may be more ade/pt in prckxng up cues to “get the right answer” than he is
at gmspmg the question.

Work period.on letters: He gives no response and has not’ been listening to the other recitations which

have been good: t,nam,tha,nmt. Teacher moves to other children, back to him. He tries again .

Fails on “t”, Looks at teacher’ s fice rather than chart. When focused, gets along with help on “t”,

Teacher drills and reviews and he’s rewarded with 4 tokens, one fdr eagh line,

He’slaggard on fetching his tokens out for counting. The teacher scolds, “Every time you have to get

out when we count, 0.K. James, Your turn. You watch when we’re ready so we don’t have to wait all

the time.” : :

Hls need for special help is recogmzed and by mld-year he is sent off to work with the NYC aide.

He cuts 0 ?ctures from the Seafs(ch\twgue very small pictures, remarkabie custing. The
teacher then bring? &y’eﬂ’ow crayon to draw on a worksheet, from which he is to select which of two

_ designs are alike. The child is to scribble over the two which are alike, (not outline, or check, or fill -
in). James holds his crayon in a shovel-like grasp, right-handed. Very absorbed in his work. When the
teacher asks a question, he bangs the yellow crayon into the page. The prctures are of an ice cream
cone, sucker, boots, etc. ij . . - i

His speech is soft, and hard to catch. There seems soine. tendency toa smg song. chanty quahty it his
responses, as if he had been over all this, many times before. He tums the page in the. workbook, sighs

a iittle, groans softly. But he is off and busy and very quick about his choices, and usually chooses the
correct duplicate: apple, banana, flower. He wiggles back into his chair, feet off the floor. (The aide*
says he has not done the sheet before. She says: “He i is really quick, but the children need help in some
things; so we are tutonng him.”) :

At the time of the last visit, James approaches his work with zest. As work books are, handed out, he o

eagerly located his place and begins. He marks two anthmetrc problems swiftly, founders.on the third, mouth T

open, beating the book with his pencil. Finally, he says, “I'm through. Got it all.” The teacher does not
check for correctness, Later the observer looks at his book and most are wrong. There is a‘tendency forhim -

to select the top chorce when two are presented. At another work sessron, the followihg notes are made: KR

He sits well hack in h1s chair feet dangling. He begins. wuhhrs usual concentratlon, but after 6 mmutes o

of attention to the book, he locks around, studies the. ‘others, and sllps to- the floor . v
Examples of his work: - p is written as d; a pin as a pbn, e
pan as a aan; fat as fnt,
cat as aat; can as con; man as dan..

Amde from the academrc expectatrons of the program James has gamed in.overall smoothriess in per-
formance in the schocl setting. He has gained in motor skills, in confidence in himseif, and in- self-direction.
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What is his style?

Basically an active child, he cannot sit still for very long without doing something, so he tends to pro-
vide a center of interest for the other children. He is not aggressive, and will remove himself from confronta-
tion. In physical contact games, he is wary of fighting or scrambling with the other bqy's, but he.enjoys’
running and playing ganies which have enough rules that he is protected from free wheeling interaction. In
his relationship withadulfs, he is in charge of his own soul” and cannot be touched when he does not want
to be . . :

Whnt adjustment problems does he facn"

There is evidence that he is not ready for the abstractness of reading and number computations, and
will probably have difficulty unless the next program is adapted to'his need for much more work with con-
crete objects. He did much better, for example, when provided wuh small animals to handle as he worked
arithmetic problems [

James probably needs a better medxml supervision than that which is provxded at the hospltal for
Indian children: While his nasal discharge has dried up by spnng, he was wearing a cotton plug in hls ear. He
remains thin, and grew during the year $0. he appears even more so. .

Family problems have appeared, with the separaubn of Mother and Father. Since James is drawn to .
male figures in the program, he will miss his father very much.

What are his assets? - : N
James seems to recognize his limitations, and tries to stay within them. When things are really beyond
him, he sinply withdraws (with lessons, as well as interpersonal contact) but he comes back the next day
with zest and bounce. He is a gay fellow, sweet to others, joyful when things are not too serious and oppres-
sive. When the music begins, he’s on his feet and off to dance, grabbing a partner as he charges to the middle -
of the floor, leading the others in simple folk dances (nght foot.in, right foot out) or the dances of his people.
He has perfect time, and can dance to rhythm entirely leaving the floor with both feet in mid-air, or stroke '
. an auto-harp, resisting the impulse to get too fast (which many a 4-year-old is not able to do.).

- What has Head Stast done for him?

James was provided: with a great many experiences through Head Start which considerably enriched
his days. Many field trips enlarged his knowledge of the world ontside his village. Already well coordinated,
he gained skill in management of his body through the wheeled toys, balls, and climbing equipment pro-
vided. He was given an introduction to the world of letters ﬁnd numbers, prematurely=-perhaps, but at least
he knows what lies-ahead. The family is very poor, and the good and plentiful food at school was important
to this marginally malnourished child, The program provided contact with males, other than his father, and
_he cherished these men. He did h1s best work for them. -

What more eould have been done?

The teachers and the parents h‘ke the pr,igmm at Head Start. “It jsall planned and we just have to
teach it.” This strength, however, is also its weakness. Clearly, James needs a program which begins far below.
__the level to which this one tah apparently be stretched. His resilience an  his basic desire to please adults
" continues to keep him involved at this time, but it seems doubtful if he was really given a head start in aca- -

. demics because his stage of maturity and the focus of the model were 50 poorly matched.

1
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THECASE OF CANDY
Birthdate: September 16, 1966

Se]ected according to the randomlzanon schedule of this pro;ect Candy turns out to be an outstand-
ingly beautiful child in this group of winning youngsters. She is the 'tallest in the class, although the young- .
est. Her clothes are high quality and high style. She wears a long bg(.le shirt and slacks, a junior version of
pant suit style, white socks, red srieakers, hairbow of blue. She doesn t respond on the first call of her name.
_ Second time she beamns, “Here I am.” Unlike the other children, she is sianding at the table, and slides up to
sit on it. Bounces back and forth. She is directed to sit down at /her own table where her name is pasted

Her g‘?oup is workmgon phonrcs The new !etter isn. She responds correctly and is awarded 6 tokens {
for her enthusiastic participation. The tokens are to y be used to “purchase” free play items, She
prefers the doll house, priced at 2 tokens, even though she has enough to buy the slide; at 5 tokens.

She is placed in the slowest group of children, but prc/yhabiy does better than the others, even tha‘dgh
she takes much time’for socializing. 5 "

The foregoing descriptions seem to characterize Candy well. She continues to start out at the wrong
table, for wherever she is, she is content and begrns to tqlk to those near her. She chooses the doli house, .
always, even if she cannot ‘pay” forit: '

“All right, Candy,” says the teacher. “You've got 7 tokens ” Candy says, “The doll house.™
Teacher: “You've got to work a little bit more/ You need 11 tokens for the doll house. You've got
enough for the play dough.” . .

Candy joins the play dough table, biting on her shirt sleeves as she goes. Her interest in, and concemn
for the other children remains high, too. For example, a new boy joins the group, and does not have a box
" of crayons. The teacher asks Chuck to share with Bobby. Bobby touches the box, as if to take all. Chucky
does not react. Bobby returns the crayons (the.two boys seem to have an understandrngmBobby s gesture
was a kind of test perhaps). Candy, however, reaches over and flips a brown crayon out of the box toward
Bobby. Bobby, however, returns it to its slot: Another time, Candy notices that one of the boys has an-
m]ury

Gandy takes a look across the table toward Nick who has a brilliant black eye. She looks stunned and

says, “Your eye.,” He says nothing. Candy finishes her milk, places the carton in the trash, and returms,

skrpprng, over to Nick’s table to study his face
=~ \

By the end of the year, Candy is a leader in amusing the group at her tabie. During a long wait one mom-

ing for the program to get started, she initiates some games. First she puts her head on her hands, to sleep.”

i,

Then she begins to sound like a dog, howling, barking. The other children imitate her and she-makes
variations on the theme. “Not whoooo. It’s toot, toot.” Everybody laughs. She opens her eyes. The
game changes to hitting heads.and makmg faces. They clap, keep on clappmg, and begrn to clap with
each other’s hands.
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The teacher intervenes. “Let’s fold‘hands‘and keep quiet.” The children eye each other over their
folded hands, eyes dancing.

More delays in the program. The children begin to play again. Eyes closed, shaking heads, fist pound-
ing, head shaking, smiles rhythmic pounding. Table Il is scolaed again.

Finally, the children at Candy’s table somehow get to thelr feet and swing in to the Pledge of Alle-
giance and the morning song. Usually the teachers take a lot of time organizing this ritual. On this day, the
children take it over themselves, with zest, and the familiar words of the Pledge of Allegtance sound fresh .
again. Then they sing a song about fifty stars ona field of blue, smgmg thh real feeling.

Candy’s mastery of the moming ritual and routines of the program do not extend to her work with
the lessons. By the end of the year, she tires before work is done.

She starts out this morming much involved in the lesson, sounding out the letters in unison. She is ~

hunched over the table, one shoe off, eyes on the teacher. Hands to mouth, frequently. After

5 minutes she begins to lose interest, and instead of the intense involvesent, she has a glazed look

on her face. Still eyes front, but no Ionger partnc:patmg She scrubs the table thh her hands out-

stretched, looks, coughs hand to mouth.

In, pin, tin, it is the lesson. It continues.

Candy i$ {rankly daydreaming now, but is brought back to by a request for unison response. Then the
~ focus is shifted to individuals and the teacher starts around the circle: in, pin, tin, it, as she points to

the words. Candy stretches, picks her nose, wiggles in her chair, tums with her back to the table She

_. beging to bat hands with Thomas studies her fingernails, head on hands #

lt is her tumn to read. She gets in; thh some prompting. Pin is correct; M requires re-teaching and it

likewise. (Perhaps the teacher moved in too fast. Given a little more time, Candy might have gotten it.

The lesson was Jong, and probably teacher wanted to complete it). She receives a token but leaves it
‘on the table. ' S

Teacher: “Where do our tokens belong"" ,
Candy: “In our pockets.” ©
Teacher: “Don’t play with them.”

What is her coneept of self"

Candy is unflappable. In her demeanor she is solid and steady. as dehberate and thoropgh in eaung as
=in her work and play. She sets her own pace, and cannot be hurried. With respect to adults, she seems confi-

dent that they will help her when needed, and does not ask for any special favors. She risks teasing them.
Once she poked fufvat the obserVer who had asked “Who has 2 big brother??’. Candy says, “ do Heis

.Smokey Bear!".

- When discussing her father she recalled that he got dmnk on a trip, and she tned to spank him. When
asked about her new baby sister, she matter-of-factly announced, “She s crying.” ’ She accepts others, and
herse‘lf and seems to like what she sees.

\
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How do others see her?
: A

Her deliberate movements irritate her teachers,sometimes, and.they want to hurry her, or elicit more

. immediate obedience. The teacher grabs her finger one day, and puts it on the right spot on the page, shifts

her chair impatiently, and says, “You’re another one of those who watiches everybody else.”

She is cared for during the day by a loving great-aunt, who alo looks after her baby brother, and
expects to add the third child, due mid-year, to her “little kindergar..:1.” The teacher accompanies the .
observer on this visit to the aunt’s home, and both she and the aunt agreed that the father expects too much
of his first born daughter. Sheis large, and verbal, and he wants her to do all the things the sr.allér children
can do—but they are older.

The other children like Candy. By year’s end, she emierges as a leader, not so much by directing or
suggesting things, but sxmbly by bubbling over with high gopd spirits, and liking everybody. She thinks of
the’ songs to sing during a waiting interval, she sees that a boy gets his crayons, she asks about-an injury toa
fellow classmiate, etc. Mer nurturant streak, regularly exhibited in the doll corner, she extends to others
freely. . g :

What is 'Candy. working on"

Candy doesn’t really work at anything. She does what she really wants to do, or she doesn tdo it at :
all. More specifically, to address the question of developmental tasks, Candy has been learning to conform
to the expectations of school. She settles down to the instruction period with zest, knaws the routines, and
has learned how to appear to be absorbed even though she has lost interest. She has)&rvnv:ad how to function
happily with other children, and began to stand out as a real favorite, especially with girls.

She accepted the further dilution of the attention of her motlier, with the arrival of

w baby, with
apparent equanimity. .

What is her style? | _ e

Much of the foregoing speaks.- o this point. She goes he
the mainstream for the most part. she is resistant to ad
cerned about conforming to mere details-such as tb& ght place to sit, respondmg to réquests, or accepting
restrictions. When absolutely necessary, however, ‘she accepts restrictions, without comment. Unlike many,

" of the children, she was stoical and unafraid when called to the dennst and retumed eager to show her

teeth, but w1thout complaint. ,

Adjustment problems? ,i . ' . . .

 Because she is verbally facile and large for her age, she is sometimes expected to behave ‘as an older or
more mature child than she really is. These expectatnons may cause her some difficulty in school, and have

- already been a source of frustration in her relationships with lter father. Probably the major problem will.

come in failing to-recognize the gaps in her knowledge, because she is so. competent in many fields."

08

wn wéy, which fortunately coincides with ..
in some of the schoel routines, and seems.uncon-
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What are her assets?
o ‘ |
Candy is a most.attractive little girl, carefylly dressed and groomed by her mother, who has a real
sense of style, and lovingly looked after by a feat-aunt. She seems to have received enough affectional
goncern to give her a resilience and empa in her dealings w:th others.
!
Her parents are bdsy with w

and community affairs. They prov;de a strong base for her entrance

i’ perforining at about average or less, but she seems to have no basis for critical
rturbed by her failures.” [

What has_Head Start done for her?

In the course of the year, Candy seems to have made the most of her opportunities. She has.learned -
the routines of the school, and has had a good time. She was introduced to the world of letters and num-
bers, enjoys the songs anid rituals of the school program and participates whoteheartedly in whatever is
going on. She tends to be somewhat flat footed and awkward in her gait, and’ there was much opportunity -
for her to work on large muscle coordination,-on the playground, with wheeled toys, and in dancing and ' '
folk games. These activities were emphasized in the program, particularly the first two-thirds of the year.
After that, a change in staff altered the routines somewhat. Her world was enlarged by several field trips,
to a circus, to a nearby town, to a zoo. Her father, who is actwe in the parent group, is very pleased with
her progress at school. ' _ g -

What more could be done? .

* No basic changes seem to be indicated for this little girl.
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CASE OF JOSEPH ~ ‘
Birthdate: January'2, 1966 . |
ll\ N ’ ' T i . ‘ : 3
:It’s time for lunch,” Joseph calls out, quite aware of the morning time sequenge (by the 6th day of
classes). “It’s lunch time,"” he sings out again with joy and delight, smiling. He wiggles a lot as he waits,
looking under the table, pointing 1o cther children and carfying on a conversatiqn ith one of the two )
girls whom he shepherds to school, a.quarter-mile walk on a rough road. Lunch is served on individual -
compartmentalized trays. He turns his around, avoiding the vegetables. He chews his|food with his mouth
~ closed, and eats’ well using his icft hand oc»amnally 1o supplement his spaon.

|
-
- This active boy finds rest timé'a bore: l

. . . )
Joseph pinches the child lying beside him. When she tells the teacher. he covers his facé with the mat.
Then he and a few bther children begin 1o hum; the sound gets louder until Jofeph is shouting. while -
covering his ears. *“Joseph, uncover your ears and don’t do that,” savs the teacher whe is i mishinghcr
lunch. Marie pulls his hair. “Teacher, Marie pinched me,” he calls. **Marie, don’t pmch Joseph," says -
the teacher, who, lunch finished, dec;dcs 10 send the children home. ' :

When opportunity exists to involve himself more producn_\'e]y, he tends to direct other childgenin =
appropriate activities. Afier a time with building with the blocks, for example, he climbs on the tilting
blocks. When another child begins to climb before him, he pushes her aside. She looks shocked, eyes open
wide, and freezes in place. The teacher calls, “Let’s put the bIocks away AL lhls point, Jowpb takes over
the leadership: »
- “The big blogks over there,” his tone is rather bossy and forceful. He carries thie blocks securely with
two hands. “Here,” he declares, as lic gives a block 4o the teacher. Several children are involved, and
. Joseph takes a block away from one of lhcm bu! lhe other child does not let go."He retreats wuhnu{ :
the block

. Ata later pomt he abam rakes charge of puttmg aWay some smaller counlmg blocks. “Put it there,”
he tells another child. “Where’s the :over?” “Behave.” He gives orders in a loud and demanding tcme At
juice time he shouts to a child wh - ouches his glass: “Put your hands in your lap,” the teacher comments,
“That’s one rule Joseph doesn’t furget ” Smlhng at the chxldrcn He shakes his chair to dlslodgc 4 child who
has taken it over. . : . ‘ b

~Wher dlreclly confronted w1lh a request to supply information, howcver, Joseph may be unable to

respond. He is silent when asked to ndme an animal. The teacher later asks, "‘Joseph can yop. count 1o 107"
He puts his head on the table covering his face. As the teacher leads the group, Joseph's voice can be heard,
counting. For his first experience with finger pamt he is quite restrainéd in movement, using anly his right
hand, using only one ﬂf\ger of his right hand, and holding onto the chair with his other hand. In time, how-

. pver, he uses his entire hand and is the f rst to cover hxs pagc w:th a desngn He stops, notlcmg his blue hand.
Concept of self - . - e _ P

3 ; .
At the h"egmmng of the school 'year, Joseph seems ab!e td'meet adults haif way, interacting with them
as well as his peags. He smiles at’ strangers, and does not seem tense wuh them When {old not to do

-
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something, he listens, and doesn’t cry, as do some of the other children. He has a mélc range of 1esponses,
serious when working on a project, assertive when confronted with a job- to be done, shy when directly
confronted with a question to be answered, warm and playful if there is freedom to lcosen up.

How 6thers view him

Joseph is largely cared for by a grandmother who is carrying total responsibility for the family of
8 children as the mother, a widow, is out of the area caring for a sick aunt. This grzindmother cares for
babiés during the day, and frequently depends upon ,'J‘p\seph for help with thgse young onés when he is
around. She sees him, as do his teacher and mother, as a dependable child with “no problems.” The teacher.
sees Joseph as one of her star pupils, and frequently selects him as the first to try a new task or picce of
equipment. *‘Put your scissors away,” the teacher tells C., “Joseph will show-you where.” Joseph points to
_the cubby and sk returns herescissors to the corrert place. He is seep by the observer as a strong, alert child
who needs more challenging activities. His peers see him as a leader at times, and they follow him. They sce
himn as someone who can help. At points, however, he nceds to learn how to temper his commands, and to
lead with less force. 4 '

Joseph smiles broadly, tapping his fo the floor when Mrs. M. tells him that he will be in charge of
the lotto game at Lis table. “Give each 0¥ them a card,” she tells Joseph. “Put down all your cards,”
he calls to his partners. “Who has this one?” Joseph checks each child’s card before he gives the lotto
square to the child. “Do you have it, B?” Joscph asks in a very ‘zacher-like tone. “No, [ don’t have
it.”” Joseph checks cach card again. *‘Put it on your card,” Joseph instructs the next child in a very
authoritarian tone. ' '

H

kK U

Mrs. M. instructs Joseph to fold his mat. He'tells Blanche to fold hers. He tics her shoe laces for her.

PR

EfﬁendsWel free to play with him, and to tease him a little. As he ties Blanche’s
shoes, he attows the girls .o twist his hair. “Is it plaited?”” he asks. Yolanda, originally not part of the group,
pulls his hair fo;&cfully. “I'l tell the. teacher on you,” he retorts, grimacing. “You get licked,” he adds.

As the youngest child in a large. faini]y, Joseph seems to have profited from the successful adaptive
patterns of his older siblings (in terms of orientation toward education, combining college with jobs for
example) and has not found it necessary to play the helpless or dependent “baby ™ to meet their needs. They
actually, seem not to pay much attention to him. He plays mostly with a brother, a year older, who is
attending kindergarten. He likes to be busy, and activity for its own sake seems compelling. He selects
equipment, completes what it is intended for, and retumns it to the sheif, looking for the next “thing to do.”
He likes to receive attention for his accomplishments, but is not incapacitated by inattention: :

J. works on a stacking container game. He has trouble with one piece. He takes completed work to
teacher. “Look,” Joseph smiles. Teacher IGoks up as she leads a group in an activity. Joseph can count
§ pieces as they are stacked but goes back to S when he getsto the 7th piece. He talks softly, very
softly, as he works--almost inaudible. He responds.to the observer’s questions, but dces not expand
upon them. Each time he completes a task, he looksﬂb and says, smiles, “Look.”

* o
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What is his style?

' By the January visit, however, he begins to run down a little. He goes to the equipmeht shelf and
- begins to play with another toy. One little girl calls a color “wello.” Joseph shouts, “Not wello, it’s yellow.”
He smiles as he does so. He appears borgd. He rocks his chair back. Leans on arms on ‘table. ogﬂ\not watch
or engage in an activity continuously. A record is put on. Chilidren are told to take their chairs to the corner.
Joseph does not sing. He leans back, with hands resting on his head. When he does join in with the words of
asong, he shouts the chorus.
In Yune, he is seen as less personally involved in many of the routines or activities, and more engaged
in the silly play rather typical of four-year, almost five-year-old, boys. With clay, he puts some in his hair.
“Get up on my hair,” he says as he places clay on his hair, nose and forehead, causing others to laugh. His -
clay is ctuck to the board, and he makes noises like an airplane. After some more fun and games, he settles
down to make a representatxonal figure of a man, 2 legs, 2 ears, 2 eyes. “lt s a man.’

With the other children he begins to hold onto equipment.

He carries out a tractor. “Give me a ride Joseph.” A girl pushed hiin and he tips off of the tractor,and
smiles. He gets a car. “Teacher,” says Charlene, “Joseph won’t give me a ride.” Teacher says to him.
“Joseph, you can’t be the only one to use it. Leave it alone,” Joseph leans on the fence and sulks.
He’s back to the tractor again. Charlen¢ again complains to the teacher. “Joseph won’t give me a
ride.” Teacher says, “You'll get a ride later. Let’s see who understands the (traffic) sign.” After some
more difficulties over the toys, the teacher finally assigns Joseph th> job of being the street light.

What has Head Start done? ' )\

At year’s end, then, Joseph appears to be a child who is less task oi/'iented, and more involved in social -
interaction, risking some disapproval both from adults and children. As the other children catch up to him
in achievements, he does not seem to be concemned about keeping zhead of them, and spends more energy
in non productive (from the adult’s standpoint) efforts. ‘He’s testing the limits. Developmentally, this is
probably positive. Practically, he will be a less passwe pupil in his next year ’s school.

of his command of language, his real ability, and his experience with following through on expecta-
Alons of adults, he starts out a natural leader, By year’s end, he is less smooth and reliable, but is able to ask
for help when it is needed, and does not get in over his head. : . .

J/n his style, he séems quite boyish, quick, and able to achieve the expectauons of this group. By
ip#ie

Head Start has given him additional confidence in his ability to meet the expectations of adults even
to the point of selecuvely disregarding thejg-wishes and provided a wholesome kind of forum for explora-
tion of materials and 1nterar‘t10n with other children.

o
A

What more could be done? -

There is some question if the program was sufficiently challenging for thls bay; he was not encouraged
to use materials i in increasingly creative ways. .
o _ -) i
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- CASE OF MARIE

Birthdate: November 23, 1966

Marie clings to her mother’s sweater as she is brought to school on the sixth day of Head Start classes.
Mother tells Marie to join the other children and pushes her away, but Marie still hangs on. As her mother
begins to leave, for her job in a shop, Marie cries, following her out of the bulldmg The mother turns her
around, and lifts her back into tlie classroom. Again, Marie follows her mother out of the room, into the
yard, crying. She gets spanked on her rump, and stands in the yard. She sobs for about 10 minutes, without
tears, then wipes her eyes and nose with a tissue and sitssilently. Joining the other children, she takes a ball
from one of the girls and stands, bouncing the ball on the table, sobbing. This day sgp is wearing a pink knit
pair of shorts, pink and white sleeveless shirt, and a pink bow in her hair.

An hour and a half later, she sits at a table with a puzzle before her,-not adding any pieces to it. She
leaves the puzzle and takes a ball with pieces that fit into geometrically shaped slots. The cook pulls up a
chair and sits beside her, trying to help Marie fit pieces into the ball. When the cook returns to the kitchen,
Marie looks around for her. She does not place any of the pieces in herself. She walks over to the teacher
who asks: “How do you do?" The teacher sits with her as she tries to put pieces into the ball, but Marie
does not succeed. Every time an adult leaves, Marie stops working on the puzzle. She puts the puzzle pieces
in her mouth, and lonks about the room. The kitchen aide returns and again works with Marie. When the
bell rings, Marie puts the puzzle, the buttoning bear, and the ball away. She finds a piece of fabric on the
table, which she takes to the cook, who gets the All by Herself book and shows Marie that the fabric
belongs in the pocket of one of the pages.

Throughout the day, Marie shows little effort to work alone. At the end of the school day, she is ihe
last child to be picked up. Her shoeg are undone. She sits on the floor fumbling with the tie, and then
approaches the observer, silently standing in front of her, but not articulating what she wants. The record
notes that Marie “seems o be deprived of experiences or skills attained by the other children.” She holds
the scissors incorrectly between her thumb and third finger, and tends to pull pieces off of the paper rather
than slicing them: with the scissors. When asked if she would like to play Lotto, she shakes her head *‘no.”
She holds her spoon, at breakfast, with.a club-like grasp, shoveling the bites into her mouth.

. . - L 4

Mgrie has a bit more courage in interaction with a few of the other children, however. As she moves
toward the doll corner, she is called back by the teacher. She then chases Betty, who sits néxt to her. The
two girls talk briefly while seated. This is the time for all children to sit together, for formal taking of
- attendance, and other rituals of :he morning. Marie responds “present”” when her name is called; she does
not audlbly mouth the morning prayer, but her lips move. Then, as the teacher asks “Who can make a
sound like a cat?” Marie and Gebrge, sitting at angles to each other, gently slap each other under the table.
Neither smiles. Marie does not join in the group in making sounds. Later, Marie takes a block away from
George. He takes and slaps her hand, very softly, retrieving his block.

When a larger group is involved, however, Marie can rather easily be pushed out.

it is a rainy day, so apparatus for climbing is set up indoors. Marie moves across the board with
caution, smiling on the way down. She does a skip-hop as she goes to the end of the line to wait her
next turn. She and another child rock back and forth on a metal piece of apparatus nearby. Her turn
comes again, and she crawls on a suspended ladder, dropping through the first opening. Joseph, who
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- / page 2

is following her does the same, but the remaining children'go clear across. On the next turn, Joseph
stides through at the place where the others have; seve:a'i/ children push ahead of Marie, who gives up
her place in the line and begins to play with a smdll broken ladder in the corner of the room, near
the door. She is the only oste not using the climbing apparatus at this time.

By mid-year, the record simply notes that Marie arrives a bit late for the morning--no tears at the

" door are mentioned. She isﬁnto the activities of the school:

¢ .
Maric mouths sevgral of the words for the group song, but not all of them. Her voice cannot be
heard, but she smxles broadly at the end of the- song

She is seated: at the table. Her shoes are off, and replaced by red high heels. She is combing the hair
of a-doll. George takes a broom and briefly sweeps, exchanging some words with Marie, who has
dropped her doll on the floor. George moves around Maric in a teasing way. She puts a blue crown
on her hair and walks about the room, takes a doll, shows it to the children at the sink, drops it and
takes another. Takes it to the-sink, quickly washes it, and drops it in the doll bed.

There remains, however, a dependency upon adults to run interference for her. After the teacher
gives a lesson in traffic lights, the children are ndmg various vehicles to practice response to the signals.
Maric has a brief ride on the tractor and gives it to another child and goes to the slide. Returning, Marie
whines to Charlotte, “l want a ride on that.” Charlotte gives her a little ride and takes it back. The teacher

“then suggests to Marie that she g2t into a wagon and tells another child to give her a ride. Later, Marie calls

the teacher’s attention to her difficulties when Yolanda erases what she is drawing on a board. Yolanda
keeps erasing it--Marie is much taller than Yolanda and could probably fend for herself.

How others see her:

These patterns were apparently well estabhshed at home, Her status as the baby of the famﬂy, wnh
two older sisters, and the eldest child a brother, may have contributed. The father is out of the region,
working in a large city elsewhere (the city where Marie rn) and does not contribute to the support
of the family, but.a loving relationsﬁip between. Mar,é' and the mother’s “boy friend” seems to exist.
During the home visit, as Marie cried with the appedrance of the observer in the home, she was comforted
by this man who ignderly knelt down, with his arms around the child. Theg mather too is very affectionate
with Marie, kissing her as the interview went on, putting her 4rm around and cuddling the child and her
body In return, Marie playfully chews on her mother’s cheek.

Both mother and teacher see Marie as'quiet, needing a great deal of encouragement, not very inde-
pendent, unable to do things on her own. The mother claims that she can do many things for herself, dress-
ing herself and so on. She is described by her mother as a “sensible child” who plays well with her siblings,
has always eaten well, likes to go to school, but is disappointed that she cannot wear a uniform as her older
sisters do. While she cries easily, the mother says that she listens when she is told something, and will prob-
ably continue in school, perhaps attending college. The mother sees that Sunday is a study day for all of
her children, and helps her children with their reading, using books from the library at school.
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Concept of self A S

i

.

Marie’s view of the world may | hdvc been somewhat changcd by her year in Head Start. By June, she
is still less than confident in vcrbahang T‘csponscs mouthing her name when required to state it in order to
be giyen a name cardf, unable to say the colors when her turn at the chart comes up, standing by the zide
with her eyes cast down. But she comes up to the observer, apparently remembering her from the January
visit, and volunteers the information that “her mother is'at home.” She returns, to plait the observer’s hair
and lean against her, and conversationally notes that “My sister is going to have a birthday party in class.”
She can hang onto a prized book, one of a set which are in short supply, when other children want it; she
sings a song by herself, softly, and- claps for herself when fm]shcd She remains confident that adults will
help her or will not mistreat her. When one- «hild notices some orange paint on Marie’s dress and announces,
“Your mother going to beat you.” Marie replies,*“No, she’s not going tobeat me . .. no .. ." '

.

Her style:

From lhc foregoing, it appears that Marie continues to rely upon adults for affectional and emouonal
dependency needs, yet is moving toward giving them something for what she receives. She is more confident
of iger capacity to fend {or herself, enjoys selected other children, and interacts with them in age appro-
priate fashion. Her style, as she copes with developmental phases, is fairly direct. She is comfortable in
being a female, in its traditional sehsp and can ask for indulgence. She seems to be noncompetitive in

" general, comfortable that she will ﬁe\akcn care of when she'needs it. With the other children, she is non-

threatening because she is neither aggrk@e nor sly in her moves to gain her ends.
What problems does she face? N

In the long run, it seems doubtful that she will attain the drearii of her mother, that she attend
college, because the adults in her home do not seem to have a realistic approach to this little girl, finding
it more congenial 1o their needs to think of her fondly as the “baby” who needs to be comforted, cajoled,
or “dealt with”. While she no longer cries, she scarcely seems prepared for her new school experience, and
has not adapted fully to the less private attention from the adult which will be availabie as she attends her
next school. While she has made great growth in the interpersonal domain, she still has frouble with simple
cognitive tasks. She now listens to the others as they call out answers to her, and guesses for the right
answer. Marie seems to recognize that it is lmportant to know certain things-colors, numbers, names for
things, lettgrs -but she does not know them, and may not be able to catch up.

What has Head Start done for her?

Her year in Head Start has given her the opportunity to relate to friendly adults, other than her
moather and the man in the house,’and to acquire some of the skills she will be called upon to exhibit. in
motor development, she has had opportunity to use équipment and tools not available to her at home.
She has acquired some mastery of climbing apparatus. She reflects a more happy state of mind than that
she revealed on the initial visit when she was withdrawn and uninvolved. No doubt she has grown more
than a year in her functioning level; there is some reason to believe that more focused and mdmdual zed
experlences could have accelerated her growth even further, :

Aruitoxt provided by Eic



THE CASE OF GEORGE
Birthdate: January 28, 1965 N

When first seen, George was busy eating breakfast. He keeps at it for half an hour, eating three bowls
of cereal and milk, and three muffins which he butters by putting one inch thick slabs on them. He holds his
spoon in his fist, but is efficient in getting the cereal in. At one point hé puts his feet (without shoes) in sev-
eral pats of butter which have fallen on the floor. Butter and ¢rumbs are all over George, the floor, and a
radius of one foot around his place. During this happy interlude,George spontaneously tells the teacher
about his father. His speech {s unintelligible and he stammers. The teacher does not answer or look at him.
He and a friend then stand on their chairs as they wait for the talkative girls to finish. George fidgets in his -
chair, gets up and massages the paper mural on the adjacent wall. He is geminded by the teachier that he and
the other boys have not been excused.

Al of the children in this group seem to be hungry. They are, by visual inspection, very small for their
age. George, actually, is one of the tallest children in the group. He weighs 35 pounds, which at 54 months,
is more than one standard deviation below the expected weight (mean weight for boys at 54 months is 40.5
pounds). The observer comments on the size of the children, and the teacher laughs: “Tiny, aren’t they?" In
this economically depressed community, the announcement of meal time causes a big stir in the group. -

George is selected by the.random method used in this study as the fifth child on the roster. He isa
brunette, wearing a flannel shirt, and has a pale sallow complexion, scars on his cheek. A heart defect was
diagnosed when he was 4 months old, although his parents had not noticed anything different about him.

-He was not a blue baby, nor was he less active as a small child. He had open heart surgery last spring, and the
physician recommended Head Start, thinking it would be beneficial for him. He made a fair recovery from

* the operation, although he was kept in intensive care five days, paralyzed on one side of his face for a time

because he did not get enough oxygen. There are no restrictions on his activity at this time, but he is re- -

ported to be receiving phenobarbltol three times a day to calm hira down. This will be discontinued this

spring.

When Head Start began, George stayed near adults frequently finding hls way into the lap of 2

teacher: i;‘

“Here Mary,” says George, and hands his roller and a stick across to a boy seated next to the girl

beside him. She frowns and tries to take the stick and roller. George takes his dough apd sits in the

teacher’s lap. He smiles, and the teacher shifts his position a little. He pressed dough with the palm of

his hand. Three others are at the table, all cutting their dough. George tries to cut his with scissors, and

cannot. He continues to sit in the teacher’s lap as the director comes in and chats with a girl at the

table. George holds up half of his dough for a friend to admire. He goes back to try-to cut, still
unsuccessfully -

In many ways, George seems to be quite dependent and immature. The record for one morning centers
on his inability to get his boots off and once removed, to get his shoes from them; then he can’t find the
boots again when they are needed for a trip-to the orchard.

“George, how about taking your boots off?” the teacher asks. George smiles, gets off her lap and goes
to the rug and immediately tried to take them off, with a great struggle, finally getting them off by
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pulling his shoes off. He gives up trying to get his shoes out and goes to the record player. He sits two
. minutes, smiles, then runs out into the hall, without shoes. Later in the morning, he comes upon the
| boots again, and comes up to the observer huggmg her, and saying, “These my boots.” He tries again,
unsuccessfully, to get his shoes out. ‘
The next day is the same story. When it is time to get on the bus, the teacher gets George's boots,
takes the shoes out of them, George sits on a chair and stretches out his legs, “Wanta boot, wanta
boot,” he says. The teacher is exasperated. “I gave you boots.” George shakes his head. Another
teacher comes to the doox. “Here is a pair of Head Start boots.” She goes to a pile of boots in the
closet and sure enough, she has put George’s boots back, after helping him on with his shoes. George -
. leaves, with boots. His pants are down to his lower hips. He walks with toés pointing in - shifts his
weight somewhat clumsxly He smiles briefly as he leaves. His shoes are very stiff, and brand new
plastic.

The inability to cope with the demands of the day is seen in his dealmg w1th other children, too:

Boy in blue shirt says to George, “Come on, fight with me.” George yells comes over to the observer,
speaks unintelligibly and points to the assaulting boy, twice. He holds onto his phonograph records.
Neither teacher is in the room. The boys run into the hall. George retuins, runs to the observer and
hugs her,,. - : : :

‘% .
After lunch: As the observer enters the room, George is sobbing behind the post of a closet. A
; teacher from the other room asks him what the matter is. He takes his head from his arm and answers,
o “He . 1,7 but it is unintelligible.

"By spring, George is making strides in his ability to get in with the others. Not always successfully,
bu’t he shows complacency in the face of rebuff, and keeps on'trying- 1
“I makin’ boat,” says George, as he brings large building blocks to the mattress. He throws himself on
the floor with four other boys and vigorously-swims. They then pretend to catch a whale, and return
to the aide, who describes the whale. George smiles-but does not join the talk. Boat building con-
tinues. Children are putting blocks around the mattress. George smiles as he rushes back and forth. -
Twice he skips; he laughs aloud. He brings a board, “Make a side,” he says. (slide?)

Meantime, the children and the aide haveclimbed into the structure, but George keeps bringing ply-
.wood boards. He tosses in a board, and smiles as the children run to patch up the hole it has made. He
then tosses three boards, bangs a boy’s hand. The boy doesn’t protest, but tosses the board out.

“The boat is ruined,” says the a;de Meantime, George joints a splinter group who have decided to
build a house. George and two girls continue to build the house the others having left for the slide.
George falis twice with the heavy block he is carrying.
) -

Before the game ends, the boys have retumed, the house is demolished, George tries to repair it, but

does not understand how to make the roof supports. Allén is brought back by the teacher, who tells the

aide that he feels badly that he broke the house. Allen rapidly built a wall of seven blocks which topples.
MGeorge leaves.
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This sustained play, moving through several stages and involving different children, is 2 mark of real
growth for this little boy. Let ustum to an evaluation of his year.

Child’s View of Himself:

By year’s end, George seems to have changed from seeing himself as a helpless, and perhaps, “break-
able” child, to a more normal status. He docs not require assurance that he has not hurt himself when he
falls, and picks himself up without drawing attention to himself. He is no longer careful not to roughhouse,
and participates enthustasttc_:ally with boys. | He is. much mofe able to look after himself, although he still

~seeins 1ess able to feed himself neatly or dress himsélf than most of the children. His quest for mastery is
still largely directed toward controlling the adults around him, but he does not seek a continual ration of

physmal,affectlon from them

B 1} fact he sometimes tests adult authority, and eeems to enjoy the thrill of minor infractions of the
rules, even though he still lacks the automony of the highly mdependent boys in his group, but sees himself
as a boy and no longer depends upon girls for his playmates,

. How does the world see and feel about hirn?,

The mother, at year’s end, continues to worry about her first born son’s health. “He gets tired and
cranky sometimes, and doesn’t eat, He’ll be off the phenobarb in June. Couldn’t be tested for hearing at the =
school there was so much noise. Couldn’t tell the examiner which way the ‘E’ went for the eye test. Guess

_he has to be tested again. He won't see the surgeon again till November. Doctor’s say his health is good.”
But she dosn’t sound too sure. She is busy with three little ones and really doesn’t know much about him
as a person. She notes that he plays with the 3 yeat old sister, and fights with his 2 year-old brother, who is
more aggressive than he. And there is a pet rabbit, which he likes to feed. Five cats, but he doesn’t pay any
attentlon to them.

, The teachers are positive in their comments on his growth in handling himself. When he started school
he cried when anyone touched him, bumped into him, or a biock would fall. Now when he cries it is a soft
cry. The teacher says, “I look and smile, and he smiles as if to say, ‘I’'m doing it again.”

The teacher also sees that he loves to be like the “hig boys” and that they are beginning to let him in:
He seems to be attached to all the teachers. She is worried about his speech, though, and wishes that he
could have another year of Head Start, and help from a speech therapist.

Another teacher says he comes happy, every, day. Very, very seidom misses a day. He’s always out- .
side, ready. He tries to do what the others are doing, even when he can’t. Doesn’t tire out like he did.
Sliding on the hill all the time, usually with rough-housing boys. And loves to be in the big muscle room.
But he is too immature to settle down to anything like reading, writing. He hasn’t tried anything like count-
ing, writing his name, or doing shapes and colors. He has.a rather short attention span and never finishes
what he starts. Conversation? If he’s excited about something he’ll talk. Otherwnse he talks only if he wants
something. She, and other teachers, questlon his hearing.

Sometimes he acts as a leader for two girls. George seems to be a rather sweet and gentle child who

could be quite valnerable to.rejection from the other children. They do not seem to take advantage of him,
. however.

ERIC U s
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What i the child working on?

_ " George has shifted from demanding nurturance (rom the adults to the more normal one of working
on acceptance from'hjs peers, particularly the boys. He patterns his behavior on chosen classmates:

Georgejoms Stuart and two other bays in the sandbox. One by one they leave sand loading and go to

the slide. One of them shrieks, ““Ah, ah,” and waves his arms as he approaches the slide. George, fol-
lowing, shneks, “Ah, ah,” and waves his arms. He takes his place in line with fifteen others at the
slide. '

George has made strides in coordination and in the range - of activities it is possible for him to do, ap-
proachmg the normal vigor and level of Tunctioning of a five year old boy. There are possibilities that he is
motorically impaired, however. His shuffling and awkward gait, his difficuity in l'eedmg himself, and his in-
ability to cut suggest a psychomotor problem

What is his “style”? '

George shows zest and enthusiasm for the opportunities for active play equalled by few children. He
does not evade the things he cannot do well, and continues to struggle over them (i.e., cutting). He often
~ smiles, skips, and seems to be almost gay: .

. George is building with blocks hurrying with the materials needed. The pace of the girls is much
slower. They announce they will make steps. George brings small boards, and puts on the larger one
he has balanced. The whole roof falls in. The girls repeat the procedure, the structure collapses again.
“Ho, Ho, Ho.” says George, as he brings more small blocks.

|
. As noted earlier, he does risk violating adult wishes, in small ways:

“Be a good, boy and finish,” says the cook. George does not resume eating immediately, then starts -
eating, p1llmg, not looking at his food, surveying the room. Againr problems in getting cereal into his
mouth. ] gonna‘ go bathroom Mary.” “OK., come right back, and I don’t want to have to chase
you.” George leaves, but does not return; he has gone upstairs 4o the Big Muscle Room.

Adjustment problems?

The question of residual damage from the operation, or from some eatlier time, remains. When pheno-
barbital medicatfon is suspended, his behavior should be carefully studied. Unfortunately, this will be after
the program ends. There is a real question if he can participate in an academic kindergarten program.

His speech rmpmrment of unknown paramaters is a limiting factor also. He is expressive, and has no
trouble now making his wants known and getting adults to respond to him. But his vocabulary and the
complexrty of the language at his disposal are limited.

) ' :
His mother is busy, with thrée younger childfen, and really has her hands full. It is doubtful if she can

give any sustained individual attention to this little boy. 7
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What are George’s assets?

Despite her very real time limitations, however, George’s hbiﬁer" gets him ready every day, on time,
) and sees that he gets to school. She herself volunteers frequently, and is reported to.be very skilled with the
. : younger children.

George’s dependency upon adults apparently was styled .in'a manner which led them to respond ~
warmly, instead of seeking to push him away. And he is apparently: successfully employing this same skill in
appropriate ways to win a place in the peer group,as a full fledged partner on some occasions, as Welcomed
tagger-after on others. .

-

What has Head Start done? : S

For one thing, Head Start provided a good nourishing breakfast for this hungry child, and a lunch
which he enjoyed, if somewhat less voraciously. The teachers were fond of him, and concerned about him,
yet they did not smother him with protection from physical exertion, nor did they overwhelm him with
curricular demands for which he was not ready. They would like to see h1m in Head Start another year:
“No need for this kind of pressure on him.”’

The family lives far out in the country, and there are no other children his age for him to play with.
Head Start provided a set of playmates not so rivalrous and demanding as his aggressive little brother at
home. And he has had opportunity to relate to a-larger environment. His world seems to have been enlarged
through! his participation in the program when he has found acceptance and has made great strides.

What more could be done? ' ‘ : AT
/
George’s problems may lie most closely in the physical realm, and.it is to be hoped-that he receivesa -

very systematic check on some of the arcas which remain questionable - eyes, ears, and intactneds.of his
p,s,y.chomotor system. There is evidence pointing.to residual motor problems. Certalnly his speech problem
% should be thoroughly investigated.

oW
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CASE OF TRACY
Birthdate; July 24, 1966
In contrast with the marked changc seen in many children during the year in Head Start, the changes

noted in Tracy must be regarded as rather minimal. A éomparison of the recusring patterns of behavior
poriray a few rather subtle shifts, but-much is static. (School was closed at the time of the winter visit.)

A FALL SPRING
Affectionate with cat Affectionate with cat
Has chronic tonsillitis Has chronic tonsillitis
Mother and father do not come to school Mother comes to school
Dishevelled in appearance ' Dishevelled in appearance
Ignores teacher instrictions - . Replies with one word
Ignores adult attempts to interact Occasionally responds non-verbally
Refuses to eat Eats efficiently
Seen as competent in creative actmties-cutting Seen as messy, assets unknown
and pasting ' ~ Skillful in creative activities
Skillful in creative activities_ - » ~ Interacts non-verbally
Turns away from adults 4 ' Prefers parallel and solitary activities
Prefers solitary activities Shows positive feelings in facial expression
hows positive feelings in facial expression Gets paint on clothing, face, arms, hair and shoes
Gets paint on clothing, face, arms, hair and shoes Seen as restless and uncooperative
Teachers say they.do.not know Tracy . Tracy talks.to younger children
Shakes her head in lieu 6f yes or no ‘ Shakes her head in lieu of yes or no

To flesh out the foregoing summary statements, the record itself pictur_us Tracy asablond, blue-eyqd
child of shght build, with wispy hair tied back in a pony tail. She is wearing a T-shirt and red pants. She
- igrabs the aide’s thumb on the way to breakfast and giggles with delight. Puts her finger in her mouth on the
way to breakfast. The aide tells her she must turn around-at breakfast; She-is-watching the-adjacenttable———————-
and does not respond. She rock{c in her chair, her pony-tail in-the cereal. The aide once again tells her to :
- turh around. She oontxnues to watch tpe children at the adjacent table and ignores the aide during the
ent1re mv'ai V‘\

On the playground Tracy starts to throw sand at C. at the foot of the shde He protests mtldly gets
‘off. When she pérceives that he is going toward the steps, she hurries and gets in front of him.

. By this time, she has paint on her Thirt, especnally sleeves and front. She blocks B. on the slide. She
leaves and is alone on the playgrousid, mostly swings various chﬂdren She goes up and down the slide
- .without speaking to the children’ who are with her.

She sits alone eating her picnic lunch. The biis driver ¢ comes and calls “Westndge ” Tracy comies im-
_mediately, grabs her jacket and puts it on as she walks along. She gives up on putting it on. She ha°

red-paint on her face and hair, She runs to get in line before A. As she gets into the station wa

does not have her jacket on. She waits, not talking to the children on either side of her, maki

squealing noises to herself. The teacher asks her to get out and helps her on with her jacket, ‘
. \
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By spring, the same little girl is readily recognizable:

Tracy eats very little: two spoons of corn, a half piece of bread and a small potato. She leaves her meat
and refuses dessert. She is in constant motion. Tips her chair and tumbles backward. She refuses to
give her name as the observer asks around the table. The observer talks to her anyway and tells her
that she is going to visit her house to see her mother.

Tracy takes her turn on'the slide with others.She sits.down with a little girl, and fixes her shoes. The
other girl takes hers off, and Tracy talks to her, telling her not to take her shoes off. Tracy stands
under the slide and taps it as the children come down. S. is blocking the bottom step by sitting on it.
Tracy tries to go up the ladder around her. She is now alone in.the grass. She falls into the long grass
and rolls in it. The others have left, respondmg to the teacher’s call that it is time to go home.

- .
Tracy gets the shov‘el and shovels sand by the swings. She then joins the group getting ready to leave,
trailing behind them. She kicks a cap that is lying on the ground.

Sent by an aide to get her clothes (they have become wet and soiled) she goes in and getsa bag with
her clothes and returns, followed by the aide. Tracy then gets into the car, with a solemn expression
on her face. She sits very still. She is very dishevelled, paint on half of her arms and face,.and on her
shoes. The clean sweater is now soiled.

" Her view of the world:

There is a good deal of mdrrect evidence that Tracy must shift for herself at home m a setting with 4 -

+ children.older (twin girls aged 6, a boy and a gitl eight and ten) and a younger half-sister, “the child of a

current marriage. In fact, she is seen at home as a good helper, because the twins create a storm and are:
more trouble than help. Apparently she has learned to quretly carry out what she wants to do rather than
make any demands. She seems most comfortable with younger children, and: prefers the company of girls.
She functions without much supervision from adults to enforce rules, and is somewhat comphant However,
she strll often ignores adults and does not realize the annoyance she incurs.

She has come t6 regard the other children with interest but she speak.. rather seldom te them. Very -
often she pulls off to one side, placmg herself in the vicinity of an activity. She sgldom responds to direct
questrons from either adults or children, but will. follow up on the idea presenterf

@

How others see her: -+ :

Others see Tracy rather vaguely. The adults at school recognize her interest and relative skill in cutting
and pasting, and her preference for painting over other activities. She will not talk, and they are bothered
by this and by her refusal'to eat

The teacher sees her as obedient and independent. Later in the year she observes that she cannot’
supervise Tracy,and seems not to have control over her. She loves water play and will pour by the hour.-
When the teacher tries to talk to her or get her to stop, she ignores the request. The teacher-thinks maybe
poor hearing accounts for her lack of response. She will have a hearing test soon. The water play and : -
painting are of concern because Tracy’s father is so upset when she comes home dirty or wet. The teacher
feels that Tracy is not ready to go into kmdergarten because she will. not pay any attention to you She
doesn’t seem Lo listen.

©
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, Another teacher notes that she does very'lrttle table activity. If she does get into something, however,
she’s “all the way.” This teacher drrves her to'and fram school, Daily she tries to start a.conversation, but \
has never succeeded. She notes that Tracy never asks for help. If she gets in a fix, “I will go and offer my
assistance.” During winter, after toothbrushing, she would dress herself, She often dressed with boots back-
wards and snowPantsbackwards but never asked for help.
, The mother sees Tracy asha ppy at'school..On the whole, she finds it-hard to describe Tracy and what"
she does. She plays and doesn’t play with the twins. She plays and doesn’t play with the girl next door. She
and her younger sister (R.) play and fight. She is very fond of the dog, but would let it starve. She will play
with the cat - loves the cat - and the“¢at will scratch, but she can’t ieave it alone. She won’t listen.

~ Style of response:

In her style of approach, Tracy seems to have developed techniques‘of interaction-whereby the adults
expect very little of her. She is self- sufficient, does not verbalize her needs, yet does seem to seek affection
in extremely subtle ways which are not picked up by those around-her. Because she is so undemanding, she

. is largely 1gnoreg by others. She now seeks compa.lionship of girls other than her sisters, and seems to have
developed fairly even patterns of interaction with her younger sister with whom she cannot compete in
attractiveness and acceptability to the father. Even the mother makes unfavorable comparisons between

. them: “Pretty sbon the brook behind the house will be swampy and Tracy: wril get mlo it anyway. The
younger sister wo\n t.” -

Overall, her non-verbal patterns tend to irritate aduits, and she seems unwilling to break this patterh,

‘perhaps because of lack of persistence from any one person. She radiates pleasure when attentron is given to
her, and perhaps pursues her incessant painting because it has succeeded in getting approval for her at one"
time. She is seen as uncoopérative, however, because of her reluctance to involve hﬂrself in the group and do
what the others do. . . : , : PR

She manages to deploy her time and get’ through the days without makmg waves. She is well accepied
now by her peers. Since she peaked early in the program in competency with the demands of the model, —
there may be little that is beyond her skills: Her paintings show remarkable variety and sense of form. But , B
she has abdicated a large segment of experience by her refusal to participate on a verbal level and ‘her pre-
occupation with. pamtmg ‘may be compensatory. - . , . . %

Tracy has grown and is well coordmated. She still appears thin'but is ciuite vigorous in comparison
with the other girls in the group. She still spends large amounts of time in solitary, sedentary activities which
do not require her to expend energy. Her ehergy level is probably affected by her chronic tonsil condition. . - <=
What has Tracy been working on this year? )

. There has been some move toward greater openness of expression, but her verbal ability remains a
mystery to those around her. Through a home visit it was learned that she talks in a normal fashion with
her sister, but this behavior is never in evidence at-school. It seems as if there is a basic distortion in her re-
latedness fo adults which takes this negativistic form. Doubtless, a standard intelligence test will not reveal
her capacity and she would be classified as ‘untestable, as in the physical exam when she refused to cooper-
ate with the physrcran leaving her hearing abllrty in questron
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Adjustment problems faced by this chiid:

Caught between a pair of rambunttious twins and a younger sister who is the only one of her siblings
to bea product of this marriage, Tracy tends to be left out at home, and regarded as something of an un-
known. The picture of her behavior shows her tending to be much within the: family circle, with few outside
contacis, yet not much is expected of hey in the way of responsible behavior. Her disheveled appearance is
testimony to nelect (the younger sister is clean and combed as she comes to school, Tracy is not), yet at
the same time, she contrives to beconie messy and soiled in a short time while at school. Her need for
replacement clothing is one way she  gets attention from the adults there. -

The question about her hearmg. and the postponemenl of the 1onsdectomy. add to the concerns
about the physzcal status of this child. .

Her strengths v ' ’

P Tracy seems to have sufficient inteliectual endowment to function comfonably in the schooi setting,
and despite her generally uncooperative and non-verbal behavior, there is no doubt that she will be promoted -
to kindergarten. There:is a real possibility that removal of the tonsils will permit her ta change dramatically, ‘
in hearing and in vitality; as the teacher says: “If the tonsil thing is the basis for her problems, she will

"bloom.” The teacher also acknowledges the strength of the child: ““She gets along in her situation. She’s not
unhappy here.” Her paintings are noteworthy - and perhaps this talent will bring her attention for real
accomplishment..

What has Head Start done for her? . ,

Tracy enjoys school, and is reported by her mother to talk about it, to be proud of het pncturos She
has little real opportunity to play ‘with children other than her sisters, so the Center has given her a- more
. balanced array of playmates. She has gained from the use of large muscle equipment (slide, tncyclcs jump:

' mg) and perfected her already unusual skill in fine muscle control (painting, cutting, drawing). The Mgther
is beginning to become intereésted and involved in Head Start, and isdefending the school to the father who
sharply criticizes the messy candition mwluch Tracy retums home. He has been in the home.much of the
winter because hls umon is on strike. | [ -

!

c -Whar ‘more mlght be done"

It would seem that thls shy and unsure chdd m:ght profit fram being assngned to a single teacher as
the primary person with whom she could-interact at school. She rarely is with her own teacher because she . -
prefers the creative acnvtty room; a.nd that teache: in charge there does not feel personal responsibrlily for
Tracy, :

_ Her response (o the obsenlrer ina private intérview session with puppels’ and paings would lead one to
feel that she would rather quickly form a good relationship with a fesponsive and concerned adult.

* Health services are in short sipply in this rural area, and the Head Start people believe that no medical -
p¢ople are interested in these poor children, The only service available toithe Center now isa visitfrom a
nlirse once a month, and no doctor or.dentist is available to give shots oriinspect teeth. Tracy is obviously in
need of med:ca] attention with the chronic infection of her tonsils.

* Three of the children observed in this model have some speech problem. M. seldom tnlks. one cannot
‘be understood and one has some articulation problem. It is possible that some remedial work could be -
arranged. At present, the expressive language of the children is not a focus of interest to the teachers,
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THE CASE OF ROBBIE
Birthdate: April 4, 1966

1" The elass.was seated in a circle for Talk Time..Robbie raised his hand first and asked, “May | talk,
Mr. J.7" With the teacher’s consent, the following dialogue took place: "
Robbie: “Have you ever had a pancake with pineapples on it?”

The class shook their heads, ‘“No.”

Robbie: *“Have you ever tasted apple pie, cherry pie, lemon pie, lime pie?”
" The class shook their heads, “Yes.” '

Robbie: “Have you ever had Belle pie or Rcbbie pie?”
The class giggled and said, “No.”

Belle: ‘“Have you ever had Dr. Blue (the observer) pie?”
\ The class giggled and said, “No.”

Mr.J.:  “What did you nave for breakfast, Robbie?”

-,

Robbie: *“A goriila, but I took "the hair off!” The class laughed.
Belle: “I had Dr. Blue’s breakfast!” The class laughed.

Mr. J. then called on other pupils to talk during Talk Time, This rich play with language, and ideas
prov{des a fairly accurate picture of this delightful Mexican-American child, oldest in a family of three sons.
The dialogue captures also his catalytic role in sending other children into happy laughter and further play.

- with words. He asks permission to speak first, he shares the floor with others, and sparkles as the game pro-
gresses. He also can turn it off, wher the time comes. This little show followed a disappointment which
might have caused another child to become belligerent or pouting:

Mr. ). asks, “Who shall I select to squirt the bathroom (with spray deodorizer)? Someone who did a
-good job with the shapes and colors. Mark, let’s choose you.” M. ; 5ok the canand proceeded to spray
the bathroom. Robbie said, “But, Mr. J., 1 did a good job.” The teacher answered “Yes, Robble you
did. I'll choose you another time.”

Frequently throughout the record, Robbie is seen to dlsplay humor which tends to bring the group to-
gether, rather than to poke fun at his own classmates:

The kindergarten children had coms= into the class to show their paper bag masks. After they left,

Robbie said, “We should make bat masks and scare the kindergarten.” Mr. J. remarked, “We should
be friendly to them.” Robbie added, “O.K., we can be friendly bats!” Everyone laughed.
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He can laugh at himself, too:

Robbie was running. He slipped and fell on the floor. He ]ooked-up and said, “Who made me slip?”
- The observer answers teasingly, I did, Robble"’ They both laughed He got up and ran over to the
Rocking Boat.

His days are made more interesting because of his vivid imagination, fantasies which illustrate his ability to
incorporate information into an expansion of reality, without incoherence:

Robbie was pretending to talk to a friend on the play telephone. He hung up the phone and confides
to the observer: “My friend wants me to go somewhere with him. When'Xm twelve, ll go to Hawaii, -
California, Mexico, and Cowboyland — all those far'away places.” Belle added, ““And he’s going to
take me along ” They both smiled.

ek

Mr.J. asks: “What are you going to be at Hallowe’en?” Robbie answers, “I’'m going to be
Frankenstein!” He hunched his shoulders, dangled his armis, showed his teeth, messed up his hair,
crossed his eyes, rocked back and forth on his f eet, and growled. The classscreamed and glggled

Later he comments, ““I saw a werewolf on T: V. It goes like this!” He raises his arms and
wrinkled his face. “Doesn’t a werewolf smile?” the observer asks. “Heck, nak” Robbie exclaimed.
Then he mimicked a bat, saying, “This is the way a bat goes!” After his impersonation of a bat, he
“stated, “One time I saw a real bat and 1 scared it away!”

What is his concept of self? -

The preceding anecdotes illustrate a child with broad, slapstick sense of humor, who is a keen ob-
server and not in any ‘sense inhibited in his eager approach to life. Besides imitating animals, he acted
“drunk” one day as the children were lining up, to the pleasure of all his classmates. He accepts others,
knows the names of all the Hea}] Start teachers in the building (4 classes), has many friends, yet enjoys one

- special friend, a girli He can p(k reaching out to others, and seems to feel protective, but not bound, to his

younger brother. On one occasion his younger brother visits the classroom. He plans how he will play with
him outside, yet once outdoors, he'busies himself elsewhere:

Robble and Belle were sitting together, and he put his arm around her. They planned what they
would do outside when they play together. Robbie said, “We’ll let my brother push us and we’ll roll
down the hill.” At this moment, Belle tapped Robbie’s brother on the shoulder. Robbie responded,
“Stop picking on my brother.” Belle smiled and answered, “I’ll hit you, too, Robbie!” The children
then got ready to go outside. When Robbie and his brother got outside to the playground, Robbie did
not stay with his brother. He crawled through the concrete pipes, and walked on top of the pipes
with the other boys. Once inside again, he lay on the mat, resting with his brother They held one
another s hands, but dxd not talk.
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How do others feel about him?

Adults and children seem to relate well to Robbie who is amusing and very verbal, without personal-
ized aggression. On rare occasions, however, he makes cutting remarks, but scems thhout rancor, and can
gel away wnh it:

Mr. J. asked, “Mark, what color is this triangle?”” Mark did not know the answer. Robbie answered,

“That triangle isved. My pants are black. My shirt is gray, and your sweater is NAVY BLUE!”

!

His parents hope he will become a doctor lawyer, or teacher. They appreciate the Head Start pro-
gram hecause Robbie is learning to read, and to be more aware, and he goes home and teaches his brother
what he learns at school. They apparently are able to care for him, and nwst have given him a good start in
both socio-emotional and intellectual bases of behavior. He is always clear and well dressed when he comes
to school.

His teacher recognizes the unusual abilities of this child, but does not seem to distort his relationship
10 him in any way, neither asking too much, nor indulging him because he is so willing and able to please.

What is Robbie working on this year?
- The intellectual challenges of the program attract Robbic and he works eagerly.
Robbie and Belle had several hundred tiny plastic objects — boats motor-cycles people, etc. They
worked together placing the similar objects in appropriate piles. I'asked them what they were doing.

Robbie said, “We are classnfymg " They cont’nued to work. Other children were not able io classify
as rapidly and accurately as they. >

A R

Robbie was working with classifying the tiny plastic objecis with another boy. The boy wanted to
place all of the objects into a box. Robbie said, *No, you don’t play fair.” He proceeded to place the
red objects i in a red container, the green in a green contamer etc.

He is also well aware of his bilingual background, and ﬁ!ﬁs'ways to differentiate Englisﬁ and Spanish.

Robbie raised his hand to count. When the teacher recogmzed him, he stood up and rapidly counted
to 5. Then he said, “I can count in Spanish, too! Uno, duo, . . .” The clgss app%uded, he smiled and

sat down.
* *.‘ * % \.\
\ .
Robbie was working with the Talking Pages. He looked up and asked\he observet, “Do you know my
whole name?” He then gave his full name in English and thenin Spamsh _ ag

N\

He is able to ask for help, appropriately, and knows the functions of adult hé\lpers. On one occasion,
for example, when he was asked to turn the lights on after rest time; he was unable tq make the switch
function. After two tres, he came back and said, “Mr. L. (the custo‘dlan) will have to fix it. It doesn’t work.”
He did not smile, and went to sit down.

.l
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On two other occasions, however, he was hurt by other children, but did not ask for help. A chiid zan
over his foot with a tricycle wheel, and Robbie left his wagon and started o cry, quietly. The-aide, Miss S.
comforted himn. After this, he capitalizes on his injured state, perhaps, by announcing that he wants to ride
the RED bike, the RED one. Other bikes were not being used, but he waited until the red tncycle was free.
On the second incident, sand was thrown in his mouth, probably accidentally,

Robbie and another boy were throwing sand at one another, Robbie opened his mouth when the
other boy threw sand, and got some in his mouth. He spit sevcral times. Mr. J. asked the children to
line up to go inside. He asked Robbie three times, “Come on, Robbie.” Finally, he had to go after
him. Robbie held back from the end of the line. As he walked up the steps, he skipped steps and said,
“I can walk up more than one step.” Then he spit in the hall. G. was shaking sand out of her shoes in
the hall. Robbie hit her. She just looked at him, and he went on into the classroom,

Apparently he handles his discomfort, or anger, rather directly, even if the target is not exactly ap-
propriate. .

What is his:_style?

In appearance, he is described as *“possessing a healthy handsomeness, with dark eyes, dalk hair, and a
ready smile. His personality is winsome.” He is no ‘paragon of virtue, but brings a bounce and a boyish good
humor that makes obstacles-melt, sopdehow. He seems accustomed to success in everything, and is unhappy
when he fails or when things do noy'go exactly his way. However, after a momentary set-back, he adjusts
quickly. Robbie recognizes expectations and adapts immediately.

Adjustment problems?

/ ' :
There seem to be no problems which scem beyond the. capacity of this child to cope with.

| )

|
Assets? - . =
" Robbie seems to be a well-nourished c}iﬂd \m good health, with normal sensory acuity. He is attractive
both physically and socially, and is willing to spread his good fortune to others. While his knowledge and
maturity surpass that of the other class members, he hélps slower children, and seems not to wish to take
advantage of them. The record gives no details about his family but he apparently is fortunate in having

parents wha. gave him much to start with. His sense of humor is a great asset.

What has Head Start done for him?

During the school year, Rabbie has functioned consistently in all areas. He has grown and developed
tremendously, and possesses the native capacity to the fullest from the Head Start program. The record
- summarizes his year:
Intellectually, Robbie is at the top of his class. He goes beyond expectations in all learning tasks. He
follows directions easily, and if he encounters difficulties, he asks questions and then persists until he
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has achieved the skills he is working on. He possesses a iong attention span, and perceives details in

the classroom unnoticed by most of the other class members, He is excited about school. Robbie has
exceptional promise.

‘ What more could be done for him?

Appatently Robbie was abie to enjoy all of the opportunities for work and play available to him.
There is no indication that the program did not provide sufficient challenge for him.
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THE CASE OF BELLE (u‘,
Birthdate: October 2, 1966

Belle is the little girl who confidently expects to travel to Hawaii, California, and Cowboyland with
her dear friend Robbie, when he is twelve. She is likewise interested in and affectionate toward other males.
the teacher and the observer, and it is quite possible that she’ll manage to get to faraway places. Her parents
are more realistic, perhaps. Her family aspires for her “to be something great” but they feel she will probably

“just want to be a housewife.”

At the outset, she seems to be an outgoing, reacting and busy child. In the first few minutes during
the observer’s wvisit, the following notes are made: - |

~Belle was running with several other children, outside on the playground. She stopped, hesitated, and

. then smilingly came over, saying, “I fell and hit myself here! (she pointed to her chin) June tripped
me at home. She’s my sister. I have a liitle baby sister, too. Her name is Mary.” She looked aside and
saw the teacher playing with some of the children. She smiled and turned back to me, hid her face
behind her hands, and commented, “Mr. }. is looking for me!"” She lowered her hands and ran over to
Mr. J. She kissed him and ran back to me. “] kissed Mr. J.,” she remarked with a big smile. About this
time a car drove by the playground and the driver honked his horn. She said immediately, “My daddy
honks his horn in the station wagon.” She smiled and ran off to play.

She investigates the observer, inquiring if his moustache comes off, if he is wearing a wig, and if he can
see without his glasses. She invites him to rest with her and sees that he fits into the Head Start routines:

The children were lined up ready to get on the school buses to go home. Belle was last in line. She
smiled and yelled to me, “Get in line.” After 1 got in line she grabbed my arin. I bent over and she
piggled and whispered in my ear, “If you don’t s ay in line MrJ J. will get you.” As she walked out the
door, she turned around and blew me a Kiss, siriled and waved good-bye.

Her energies are extended to include looking after the other children, too.
During punch and cookie time, she picked up the trash can and walked around collecting the paper
cups. Each time a classmate deposited his cup, she stated, “Thank you.” and smiled. She collected all

the cups and returned the plastic trash container to its place.

For the most part, she is independent and prides herself on being able 1o do things alone. At lunch,
when the aide handed out the milk cartons, she took hold of hers, looked up at the observer, and said, *‘I
can open the milk myself.” Then she opened the carton without any help, put the straws in, and began to
sip. But she can also ask for help for herself, or for extra affectionate attentions. Twice in the record she re-
quests help with the zipper of her coat, once from the observer and once from the teacher. On another occa-
sion she asks for help with her belt from the teacher. At another time, she leaves the wagon, in which she is’
pulling twn boys, approaches the teacher, and pulling at his sleeve asks, “Mr. J., lift me up and hold me.” He
picks her up and held her several moments. Then he put her down, and Belle ran back to the wagon, smiling.
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What is her concept of herself?

Belle is one of the youngest in a family of 13 children. She seems to be working on striking a balance
betwcen dependency and independence and uses the adult males for the most part, in playing the part of
being helpless and affectionate. With peers she tends to be the mamma herself, frequently giving orders. or
taking care of them. It may, indeed, be hard for her to find an appropriate balance in this large family in
which she is growing up. She is confident that she will be accepted in whatever mode she presents herself
and seems not to consider the possibility of failure.

How do others regard her?

Her Mother sees her as an active child, a “Big Mother” who is creative in her play. Whereas tl ¢ teacher
sees Belle as verbally gifted, her mother views her as “‘not talking too much.” Her mother is pleased that
Head Start is preparing her daughter for kindergarten by teaching her the alphabet, teaching her how to
write her name and helping her to overcome her shyness, and casing her into kmdergarten experiences next
year. Her aspirations for Belle have already been noted.

Her teacher prowdcs a gentle understanding of her. He accepts her affectionate dxsptaysfand yet sets
some limits on her more open flirting or twisting of his v :

Belle was working with the Talking Pages. Mr. J. was standmg behind her. On the record, Peter Pointer
instructed Beile to turn the page. She looked up at Mr. J,, smiled and said, “Turn the page, Daddy.”
He did not acknowledge the remark. At the end of the next page, Belle repeated, “Turn the page,
Daddy.” Agein Mr. J. did not respond to her. She touched his hand and said, *“You have warm hands!”
He answered, “Listen to the Talking Pages, Belle.” She turned back to the Talking Pages.

It seemed impossible for the observer to stay out of Belle's world. She seeks him out and devised many
ways to engage him in her activities. On the second visit, she confides that Mr. J. had told the children he
would be coming today. “I looked for you when I got off the school bus today. Then I looked for you in the
office.” At lunch, she ate quietly, lowering her eyes and then raising them, as if to peep at him. Each time
she smiles, but she did not say anything. ‘

Her special friend, Robbie, seeks her out, and she responds With a fine balance of yielding and teasmg/
As the children line up to lunch, Belle is in front of Robbie, She takes his hands and puts them around her
waist. The two walked together joined like this back to the classroom. On another oscasion, however, as they
were lying next to each other on the floor during rest period, Robbie askcd “Do you know she’s my girl
friend?”’ Belle answered, “I’m not no more!” Both laughed. ‘ '
What is this child working on? ‘
Finding some balance between being helpless and being independent, as previously noted, has absorbed
this little girl. She is also working on finding her place in the family. One day the teacher asked Belle, “Can
you tell us the names of all your brothers and sisters?” Belle gave ten names. Then she scratched her head,
crossed her legs and said, “I got a whole bunch * The teacher oompllmented tier, “That was very good

Belfe.”
[
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After the first visit however, Belle seldom mentioned her family: Perhaps she was so engaged in devel-
oping a relatiorislﬁp,w’ith the ohserver that she did not need to use them in her conversations, preferring to

deal with specific ‘questions about him. For example:

After sleep trme Belle asked me, “What drd you buy in the grocery store when Mr. J. took us for

Tootsie Rolls?”? The observer responded, “Tortillas.” #“What else?” she inquired. “A doughnut.” Belle

smiled and said, “I saw you eat it!” Then she pushed her fmger on the observer s nose and g]ggled ,'
: , .

Shev seems able to_;handle the expectatrons of school in learning to match, work puzzles, respond to
the questions of the Talking Pages, and so on, In fact, it is suggested that she peaked early in the year on
these tasks, and her enthusiasm for school Degins to diminish. “Whereas earlier in this year Belle was always
first to ﬁmsh mtellectual tasks, by ‘the end of the year she was lagging behind or lettmg tasks go unﬁmshed
Belle no lonfver seemed-as excrted about or stimulated by her school experience.”

——

Her style?\ . ’

During all three observations, Belle consister{tly preferred aduit inale company and expressed her
affection byKissing, hugging, holding hands, conversing and complimenting. The second most constant char-
acteristic was-her affection for her friend Robbie. Shé and Robbie were companions during’ play, rest, and
the ]earnmg exercises, Belle smiled and laughed easily in her class. From the beginning of the school year

- until the end she followed directions; obeying rules; understood tasks on her own; and exerted initiative.
' She tended 10 giv/e orders to the ‘other childreri and to correct thelr behavior, but over—s!l she seemed to play
cooperatively wuh them and to be likad by them. :

Adjustment problems?

It is quite natural that this little girl would be'seeking a spotjall of her own, placed as she is toward the
end of a large family. Her open and direct a;proach to adult males, as well as to an sgemate, may or may not_
become a problem for her. At the present time, she apparently handles her affections1 needs in such a way

- that the niales involved are pleased by her approaches to them. She is clever, and gives freely to them in ways
wlnch bring out tenderness and compamonable responses. She is not, in other words a drag.

Because of her extremeély feminine outlook, adults may not re: .ognize the solid competence of this:- -
little girl. The record suggests that she becomes restless and bored when not challenged, and w11' nced a .
more concerted effort to keep her movmg in inteliectual areas. The observer notes:

Although she was sometimes amusin’g*‘in the 'group, she also began tc mock and mildly threaten her
pecrs. A mild kind of withdrawal appeared to be taking place in Belie, or she was returning 1o, the -
group shyness that had characterized her adjustment to the other cluldren at the begmnmg of the
year..

Assets?

‘Belle is physically very attractive, ¢ beautxfnl in appearanOe with flashing brown eyes, long b]uck hair,
and a ready smile. Her personahty is engagmg

»
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Her parents manage to keep her in g,ood physlcal condition, despite the-large brood they have loacare '
for. When she comes to school, Belle is always cleanly attrred in the “hand-me-down clothes™ from her older
" sisters. She seerms to be in good health and well endowed phv\srcally S

She has.a good mind, and has dnveloped successful means of interacting with others mcludmg adequacy

in speech both i English and Spanish. - -- : o \
What has Head Start dose for her? ) _ .

_ Her mother is pleased with the opportumty Head Start has given to prepare this child for success in
kindergarten, through giving her familiarity with the tasks of school. Shé has enjoyed the compamonslup of
other children near her own age, and the kindly interest of a teacher whom she likes very much. She has en-
joyed, and was apparently equal to, the intellectual challenges of the program. This typical anecdote/sug-
gests"her-mgstery of wh‘krt is expected, as well as her relationship to another child:

"Belle and Sally were working with the.tmy colored plastic objects. Mr. J. asked, “What are you girls i

r)”

doing?” They answered in unison, “Classifying.” Sally placed some red objects in the large container,

Belle said; “No, that’s not right!” Sally removed the red objects and said, “I’'m sorry.” Belle yelled and

smiled, “Hurry up. Put them ‘over here.” Sally put'them in the smaller red container.

What more could be done?

Perhaps Belle needs to be given special dttentlon in terms of the demands made upon her intelectually.

Without this kind of challenge;, she tends to become demanding and to regress in her behavior. Such a chal-
lenge might also help her to fihd other ways of relatmg to maIes, without undue emphasls on physical re-
assurances from them. .
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THE CASE OF TOBY
Birthdate: April 4,1966

Toby is a bright child, the older of two boys, who is ahead of the other children in everything except
in getting along with people. By October, he has caused so much trouble on the bus that the driver has
threateried not to let him ride the bus anymore. He is said to relate equally well with boys and girls - he hits
both and generally does not get along with either.

e CENR

Thus his profile is decidedly, uneven. He can do many things at-the begmmng of the year which others
cauld not, such as read, talk weli with adults, use “big words accurately, and work silently-and without di-
rection. But he could not share equipment, and.would have a tantrum.if crossed. He could not relate well
with most adults, including his teacher, although he was more at ease with adults than with children and
child-like-things..Books are important to him, and books play a big part in the what relatlonslup he had
with his teacher.

Toby was born after several years of marriage and a real question absut whether there could be dny
children: Aithough he was born prematurely, at 8. months with mduced labor - \lrrs heart beat had weakened
in.itero and the doctor thought it best - he is not described a3 being as big as any child’in the group, and

‘ apilearmg older than the others."His developmem was normal, and his mother descrrbes him as a “very
gqod” baby, although he had a good many colds and ear infections. She still’ worries about this and says she
kgeps him in some because of concern about respiratory iliness. He appears ratherpale.

t this-time, the mother and father aré divorced, although the father is in the hiome somewhat, and
there is talk of remarriage. The Mother works full time, and Toby goe$ from Hear Start to a babysitter who

. looks aftet 4 other chiidren as well. The mother picks up Toby and Ius younger brother, who stays all day
with the srtter about 6 o’clock. .

The following anecdotes give something of the flavor of his days at school:

" . Toby moved closer to the teacher when she talked about The Little Engine That Cowld, but he did
not move toward any of the children in the'group. At the conclusion of storytime, Mrs. F. says, “Put
the books away.” Toby continued sitting and looking at his book and was alone in the story corner.
He was the last one to-put his book away. As he did so, lre walked past Minnd, and pushed her. He

- tade his face look angry or inean.

% ok k ok ok K

Craft trme At first, Toby is off {0 one side on the floor with another boy, working at puzzle- llke
materials. Then he chose a farrly isolated place at the table and began colormg on a piece of papef:’
He drew a well-formed circle and said to. the aide; “I am making some teeth, some real-sharp-teeth.”
Later, when the aide a‘pproached and asked what he was doing, he said he.was making a clown. He
held up his paperand said, “See my clown,” No one responded. A short time later, a.boy held up the
paper and said, “Sce my clown.” Toby said, “Let me see, let me see.” The boy didri’t show'it to him.-

X EEE N /
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In cutting paper, Toby was not-able to cut well at all (less com. peterttlthan most orf‘?the'studcnts in this
class). The aide commented to Toby how well she liked the clown: pxiture he drew. Toby made no
~ comment and showed no emotion. He continued to cut paper for a collage, taking much time and cut-
_ ting u\r a very pregise svay. Although he continued to hold the scissors awkwardly, he did séem to be-
= . come'more adept in cutting with each piece. He made a mountain of bits of paper, workmg silently
grd dlo’&e When asked by the aide to be her helper and put the pieces in.a box he refused at fxrst but
v later on a second urging, agreed.

R EEEE l
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IIe chose a book. When he took.it from the shclf he said, “Zoo Z0 O  pointing to the letters
Toward the end of the year, one sees consrderable movement toward othcr children and increased skill
-in communicating with them. : )

He says to others at the table, “My name starts with a T,” and he proceeded to print his name on the

paper. The other children made no comnient. He didn’ t’say much to ariyone, but he did listen when * -
- others-spoke, which was in contrast to earlier. behavior. He said softly to others, “1 nced the red and

one boy tossed hlm the blue. Toby softly said, “Oh boy, I haven' t had this one yet 6%

o

What is his concept.of hrmself"

It would appear that Toby has been bunldmg a rather dlstorted picture of himself as a m:*ud, tut not a
boy He is given s0 much remforcemcnt by his motlier. for his intelligence - and quite naturally otheradults - -/
at school find this noteworthy also - that he is forced into bookish channels. ‘Undoubtedly he resents the.
, greater freedom of action accorded to other children, and finds his pinnaclé uncomt’ortable He deals wrth
tlus by being hateful to them. Possibly he resents the pressure on him at horje In fact, it is reported that he -
sometrmcs says he w1shes he didn’t have to go home-when his mother calls for him at the baby sitters, - ) v

e
BA)

~What do others think of him? '
Toby was dcscrif}c\d as bright by the teacher and the tester for the. research study who was present at

the time of the first vrsrt‘\'{t;e tester thinks Toby to be craative, the teacher does not. She gave as a reason . 1
that he doesn’t work with axs and crafts. The tester related that in response to the test item “What dogs the
teacher do?” Toby said, “Sh\brtes " and indicated distike for the teacher through body and facial expression.
(t should be noted. that the. retati nship between Toby and the teacher 1mproved greatly during the year.By -
the final visit they both seemed to’mean'a great deal for each other. Toby was never submlssrve to her, bu} he
became helpful to her, and much mote responslve

Toby’s mother describes him as intelligent and outgomg She emphasrzes that hz can read second grade
books do arithmet ¢, kriows the alphabet and counts well. She wants him to skip kindergarten and go di-. | .
rectly to the first grade. The.teacher disputes somewhat the' mother’s feelings about his ability. Fortunately,
the mother, has said she will let the teacher decide whether or not he should skip kindergarten. She insists- - ,
that he gets along well with other children, and altogether seems unaware or reluctant to consrder that he s I
has any problems atall. )
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What is‘Toby'working on?

o

s
’

Toby came into the group under great pressure from his mother to succeed and to be “biggerand ¢
better” than everyone in ‘everything. During this year in Head Start, Toby seems to be taklng a second look
at these qxpcctatlons and is allowmg othersto have a share in the spotlight. He is learnmg to let go, a little,
in terms of. possesslons as well as expectations.

What s his sty l? B . ' : .

\ With adults he can engage in a httle fnendly teasmg, typical four-year old humor: ..
Afiother boy at the table said to Toby, “You are slowest " during a race whmh mcluded the tester to
see who could finish lunch first. T oby turned to the tester “with a smile on his face and said, “You are
slowest.” Actually, he did eat slowly- and fooked arcund a lot while eating, but he did not talk w1th
the other children. - :

. By spring, he begins to reach out. In one instance he was seen riding his tnkc very fast, riding away
from the other children and toward the front of the building, near a fairly busy street. Tlus necessxtated
somecne going : alter him. Hn secmed to like and want thts specnal attentlon

(I In other ways, he shows the promise of becommg a diverting compamon The class took a long walk
Toby was very talkative and knew a lot of things. Hé pomted out many items of interest along the way and

‘added greatly to the venture. He expresscd tlungs very well, and was helpful to the teacher

In general however, Toby must be characterlzed asa rather sober, serious child who seldom looses his
“cool.” o g
. , | o . .
What adjustment problems does he face? ! ' ‘ ' .
. A 3 co
Toby remains somewhat unsure of hls status, unless he is clearly:first'and best. Thls is a demanding
role, and he may be very lonesome at tlmes . : -

The situation in his fam;ly is somewhat Unsettled, too The babysitting arrangements had to be
changed, and makeshift plans were neéded from time to time. Furthermore, Toby’s father.seems to be def-
initely out of the picture agdin, and the Mother is enrollmg in the WIN program. In the iong rum, as she
completes her education and becomes more confidently independent, she may become less demanding on
Toby. At the present time, however, Toby seems to need and seek male compamonslum He was attracted

to the (male) obscrver .ad to any men who came into the classroom )

s

What are his'assets?

Apparently Toby has a good nﬂnd and may be able to capnahze on lus intellectual capac1t1es to good
advantage. o
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What has Head Start done for him? -

Both Toby s mother and the observer reg ard Toby’s teacher as unusually capable and aware of his
needs. The. mother had to put up “quite a fuss” to get Toby in this particular classroom, which she did be-
cause she wanted him to have Mrs .F. Shevalues lier background and college training.

.«f’“l‘he teacher had provided sonie rather special experiences for Toby, w1 obtaining the volunteer serv-
ices of a former kindergarten teacher to work with him. Both the volunteer and teacher notice change in
Toby’s responsiveness to the group and group activities as well as advancement in some areas in which he
is already well developed for a four- year old - readmg and basic anth'net]c

Head Start also prov1ded for Toby a social arena in whlch he could work out some of his more imma-
ture responses to other children. By spring, he was still havmg problems sharing tcys and equipment, but’
real progress had been made. S

What more could be done?

N &
Toby has his share of problems but so far, people seem to be pulhng for hira. No obvious recommen-
dations cari be made s

S
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THE CASE OF ANNIE
Birthday: June 28, 1966

_Annie is ncxt to the voungest in a family of six children. Her attractive muther is director of a commu-
nity center in this western city, and, rather understandably, cannot remember too many details about hex
fifth child’s early development, recalling it 10 be essentially normal. Becavse of her Mother’s job, Annic
often comes to the community center and enjoys playmg with. the teenage ycung people therd. They seem
to enjoy her, too.

There secms to be an unusual stability in this child’s life. Annie is in the same school from which an

older sister graduated two years ago, and has the same teacher, which pleases the Mother very much. Al

i though the father in the home is not the natural parent of any of the children, he has'been in the home smce
Annie was 9 months old. and is7eported to do the dJscxpl:mng (spanking) nnd’to be msmxmental in much of
the child rearing. . : :

As the record begins, Annie seems 1o be thoroughly at-home in the Head Start clsss’fmom She is the
first to arrive, and approaches the observer, to tell him that she likes to iron clothes and help her mother,
and to announce, with eyes shining, that she would be going to the tircus. She states, loudly, at breakfasi
that she wants to play with playdough. . )

After breakfast: Annie began playing with the new workbench which was on her table: Then she
yelled to the teacher, “f want to play. with playdough.” Mrs. L. got the playdough out, and asked Annie
to help her pass out the boards to use under it. Annie bégins to work with the material, giggling and
laughing with the other children, pounding the dough “determinedly.”

She seems to be equally at home with aduits and children, announcing her intentions, and stating her
impressions. Very often, howe«er, she gets no response either from the teacher, or from lhe child she has _
addressed, and tends to her problems herself:.- .

Annie pulled her shirt sleeve up and szud to the teacher, *1 have a hurt.” The teacher did not respand.

She showed the new toys for today, and asked how many holes on. the Sifo Peg Beard Agnie watchcd

‘with mlerest picking at her *hurt’ which appeared. to be an old mosquxto bite. 5 -

i
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[

Annic announces to the teacher, “We went somewhere to gel someone. We went somewhete 10 get
someone. We went with my momma.” Ne furlhcr interchange took place.

i,
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Annie went to the'easel, saying t0 andther child theré, “1 saw you painting-and | want to pant.” Annie
* used white paint on black paper, using her left hand: While painting, she moved toward the other
" child at the easel and said something about her momma, but lhe other child did nof respond.”
For the most part, she seems to be self- mouva!ed to continue wsth 3 ..hosen activity, dcspne the lack of
feedhack. With the pl}tydough for example, she stavs at the table making, toftilias and many other things. She

carefu!iy collects little pieces to make along roll taking time to do this in an exacting and patient fashion.
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I
Sometimes though, she insists on obtaining a response trom others, and uses the almost 1rrcsrstrblc
style of verbally challenging the listener:

The aide took black paper off the easel and replaced it with white. Annie says to the aide, “You don't
know what.this is going to be? A flower,” she yelled. She then turned to the child painting at the
eascl; *“You don’t know what this is going to be.” The other child offered a number of things and t«
each Annie said, “No Sir!” . o :
Annic used-pale green paint to make a rather well shape design. To.cach person who came by she said,
“You don’t know what I'm making.” Most persons (children) gave no response at all. She then spoke
to the aide wlo was working with another child at the easel, “Will you show me sometlung”’ The
" aide showed her how to twist the brush around to make a different design. Annie proceeded to do
thls N |
Some of her probleris with the othér children may stem from her generally bossy and intimidating
'ous settmgs, both from play and routines. She is observed, for example, announcing, “IL.
eader 'as the group lines up to go to the bathroom. Getting very close to the person next
to her, shé shoves and pushes with her whole body out the door. She cautions a girl i in the housekeeping
corner, washing dishes, “Don’t make a mess.” She orders the other children at the table around at a Puffed
Wheat Tea party, and they obey. She tosses one child out of a chair, ““That’s Melody’s,” and then she yells,
“Hurry up, sister,” to Melody . . . As she plays with some beads, a boy appr oaches her and she said, “Stop
it,” luttxng him. He stopped She began hlttmg the beads. J

o

What is Annie’s view of herself and the world? . -
.Annie seems to be convinced, at the outset, that Might makes Right, which may not he too far from

wrong in a family of 6 children. At the same time she hungers for being noticed and accepted on a more
* personal basis, and reaches out to others with conversational sallies and attempts to grab attention for her
needs (hurts), her activities, or her. acmmphshments Attention is probably a scarcecommodity in her home, .
mth a mother employed ina responslble job, and many brothers and srsters to compete wrth her.

"+ <At the same time, she is resourceful in her strategres, and because she is not really desperate, does
leam rather quickly how to temper her demands and onjoy being “ one of the gang
As the group lined up to go out to play; Annie came to Mrs. L. and sa1d that ‘Mickey had her ring.
Mrs. L. asked around about whose ring it was. The other girls said it was Annie’s. Annie however,
.. made no fuss about it as she had with several pieces of equipment in the room whex she was asked to
- share them. Mrs. L. got the ring from Mickey and gave it to' Annie. They all went oufto play. Upon
returning to the room, Mickey was wearing the ring . . . When the children learned they were to go to
the craft tables and sit down, Annie said she wanted to sit next to Mickey. She-put her arm around
‘Mickey and they walked arm in arm to the. table,

How do others see her?
The Mother is very giad she is in Head Start .and is expectmg alot for her from the program It may be

that she does not see this little girl very differently from het other children, and part of Anme s irritable
demands at the oytset stem from the need to-be a person inher own right.! o
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The teachers do not have a great deal to say about ‘her, either. She gets her\fmr share, but that isn’t

enough for Annie, apparently, at the beginning of the year, and she often commands or demands from them:

“Come here.” “See my picture.” ‘“Look what [ imade.” Over the:year, however, pm‘(\aps both Annie and the
teachers moved 2 little, and they work out more cooperatron with each other. Annié no longer evades pick

up time, meantime ordering her age mates to work, and she pays more close attentlﬂn to the stories and
discussions. =

At song time, Annie sang and smiles and was very attentive to Mrs. L. Annje v&lunteered a song. When
they sang, “Where is Thumbkin,” and had one finger to go, Annie knew which one it was on Mrs. L.’s
request, She asked Annie at group time to go, find 3 red trucks Annie broughg two aud knew she had

to bring one more to make three. 3 /

Her father participates fully in the care of the chilclren, apparently. He came/to pick her up one day:
After class a staff meeting was held, but Annie had to wait for her stepfachr to pick her up. She
played alone quietly and patiently with -puzzles, etc. When her father arrived, he was gentle and con-

'cerned for her.

What is this child working on? ’

Apparently the intellectual challenges of this program arg not too muth for Annie, and she gave rhore
of her attention fo the problems of ‘rclating to others. Her.greater experier? e with older children may have
led her ta feel that she could “get away” with-things not permltted Ly hf own age mates. At any ratc the
record suggests that by spring, she can no longer intimidate her classma s as befare.

What is her style”

“

There seems to be a fairly dogged quahty about this little girl,/and such words as sweet, smllmg,

‘bounding, or happy are never used. Only one time is a quiet excitement suggested, as “with eyes shining,

she said she was going to the circus.” A more typical comment is this notation:

! Annie ard “P’m done.” She v anted her painting smock off and said she could put her prctures in her
cubby/hold herself and went shuftling and skipping to do that.

Adjustment problems? L

The family constellation is certainly 2 normal one, and the problems which face Annie scem to be
those which face any child in the process of learning how to become a member of the human race.

What are ihis child’s assets?
* Anhie was fitted with glasees this year, imd the record nole's' pethaps more a_ccurately than intended:

Sppnq visit: Tne most noUceable thing about Annic is her new glasses She plays now more purposc-
fully and cunfortably with the other cluldren .
“ \ . . : - .
\ Her health seems t0 be good and she is reclﬁmg attention to her physwal needs. Her older siblings

. are reported to read to her, and she gets welcome antron from older cluldren ata commumty center.

L a0
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Wilat more could Head Start do? o .

. Case of Annie
\page 4

The stability of her familv setting_.also appears to be a verv real asset to this little girl. She seems bright
enough, and has a kind of staying power which will serve her well. a

What h_as Head Staft done?

Through a program which seeirs to offer a variety of experiences with materials andﬂqunpmunt
Annie has been placed in a learnmg situation appropriate to her stage of developmml She likes o play
at housekeepmg activities, enjoys ‘creative materials, and seems to have attended well to the stories and@.
other discussions. :

The observer, in speaking of the program in general, states:

Head Start here, as I think must be true elswhere, is not a “Head” Start, but a much needed, and
probably not to be pr'ov1ded otherwise, ““Start.” The children observed this year are slow in every
aspect of development; many have speech problers i in addition to being “slow” educanofiaily and
sacially. Due to financial considerations, health exams, ¢tc., were dslayed and it was not until the
third visit that much. needed health Work was complzted, such as getting eye glasses. (Two of the four
chdeen he ‘observed were fitted with g]as°°s) : .

13

<

“There has been great progres.,, contxnues the observer, “dunng the year for the chlldren in the class-
.rooms observéd, bt there is still along way ; to go and { am not sure the kindergarten can and will

provide what is needed in the {uture. it seems that a sumrher program between the end of Head Start
and begmmng of kindergarten is essential,” = -

Compared to'her classmates perhaps Anme is more ready for kindergarten than many of them. She

too, however, could use #Pfogram which would emphasize to a larger extent some field trips, an expansion
’ lof experiences, which fo“}he most pa.rt thxs year seem to, have been centered in the church basement where

RIC 7w N

: o \

v

&
"

‘the class was held. - : ) : . . - _ ;
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" Birthdate: March 17, 1966 _ : /
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THE CASE OF ROBERT ¢/

i
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Robert comes in with jacket and hat. When his teacher greets him, he says: *“1 have 4 new toothbrush.”
Teacher: “You do, how wonderful; do you brush your teeth”?” He nods yes and smiles.

During roll call he conres up to an aide and says, “I've got/new toothbrush ’E‘,’i")’é’—'@@ﬂd/

To the observer Robert says, “I’m four.” “When were you-fctr”’” “Oh the othrdee got
puppres and [ have a new toothbrush.” “How wonderful,” I say and he smiles.

From this glimpse into the beginning of a day for Robert in Head Star . one sees a child who finds
much to share with others, whom he regards as interested in him and willing to llsten He is a large boy, nice
lqokmg, the second of four chrldren wrth a baby on the way.

The mother is in the process of obtaining a-divorce. A loving grandmother who is in charge of serving
lunches at the Head Start Center becomes a mainstay in his life, brldgmg home and school. She has a hug
for every chlld and secks Robert out if he does not come to her. : o

Robert seems to enter zestfully into whatever is at hand Robert sits at the table with the aide. He |
waits ujitil told to eat, and really eats welil, asking for asecond hot dog and pouring himself more milk from

a carton. While carrying his plate to the clean-up table, , he spots hi his grandmother and waves at her. When he
has sc;‘aped his plate, he goes running over to her and Hugs her.

Robert works on co]ormg ¢ach triangle a different color. He works with concentration, tongue out the
side of his mouth Whﬂe he is working, he doesn’t speak to’ anyone "

All during the story, Robert sits quretly looking elther at the plctures or the teacher s face. When it
was time to go 1o luneh, the teacher said, “Robert, you’ve been such a good listener, you may go wash and
be the boys’ !eader Robert quickly gets up and runs to the bathroorn, he washes in a hurry and retums to
head the line, smLhng broadly , .

. the all were singing, Rober: participatéd, in every song and performed every hand motion, He Iooked
like he was cruoymg hnnseif

He is given a good deal of reinforcement for a)ppropriate pupil-like behavior:

“0Ok, Robert, you can put away your work now and I certainly hke the way’ you ralsed your hand ’
'1d waited for me. : :
Robert: “May 1 have more puddmg please"” Teacher “Robert I hke the way you raise your hand,

ask, and say please Robert smrles at the teacher. .

Robert gets his work box, whichi consists “of matchmg and is able to do the work wrthout he]p He
raised his Hand-when finished, and kept it raised. The aide sard “Oh Robert, I like the way you al-
Ways I raise your hand and wait so patrent]y

h‘
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. When teacher asked ail to bring their pictures to her, Robert was the first to bring his, then asked,
“Can | collect the crayons?” Teacher nodded yes.

On other | occasrons it was noted, that he sat'quietly all during the bus ride, that he sat still during the’
: televrsron program ihat he stays close to the teacher‘all during the story.

He seems to feel that there is enough of everything to go around: i
Robert takes his book he has just checked ot‘rft}:"of the library to the teacher, saying, “Read this next.”
He sat.down and lrstened quietly to the story she was reading, then hstened as she read all of hrs book.

He gave the story his comp]ete concentratron for at least 20 mmutes ' : -

e

He enjoyed playing with a toy car and pedaled it around wrth obvious enjoyment saying, “Beep,
beep,” when coming near someone. "He willingly shared the car with others when someone asked for- A
a turn. He gave thema reasonable tlme, then asked for it back

Robert received two wooden sticks‘as his musical 1nstrument 'He had raised his hand for severa] other
kinds of mstruments but took the sticks w1thout saying anythmg and banged them togetHer when the
music began. : ’

,At snack time, hejhad three cups of juice andé or 6 crac}'crs with meat spread He concentrates on

atrng, and doesn’t visit with any of the children at his table. Every time he wants something more to eat,

he raises lus hand and is prarsed forit by the teacher or the-aide. = . _ . : !
] .

Robert’sView of Himself: S : S

Robert seems to be rather dependent upon adults’ for pra1se se and 550 busy conformmg to their expec- -

: ta tions, and to the work he is faithfully peiforming, that he has little time or ‘energy left over for boy- to-boy
interaction. It is noted that he seemed to be afraid of his father (who hasnow left the area) and would wet
pants or his bed after visfting him or if the mother was away. He also had to adjust to the arrival of a new
baby brother during this year, and was. reported to be *excited, but also a little jealous.”. The grandmother-
says that she tried to give Robert. more attejntron but points out that she is working and has ahouseto ¥
keep. Even though Robert- an(l his Mother hve with the grandparents therr are now three chr]dren younger
tI*an he in the househo}d : S o ) ,

£y

Robert tends to look closely at-the teacher and obtaln c]ues from her as to herl expectatlons

R
Teacher says: “I m tlunklng ofone shape that has a]l corners ahke Robert says “A trlangle no, no, . w
a_ “(and he- says square ,at the same time as the teacher -- Wrtchmg her ace close]y Do SR S

In general, he seems to be an actn/e chlld en]oys the wheeled vehrcles in the p]ayroom and. tries little
tncksguch as rrdrng in the'wagon on his stomach gurdrng the front whee]s wrth h1s hands whr]e bemg
pushe o o :

4 - . ' . - L s <
] - . . . . ” RO . . .
\ . L. - - . B . S B . N Lol

How others regard Robert
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as a good boy who helps, carrying ut trash and helping his grandfa%her in the garden. When he is rcpri-
manded even slightly, hé adapts his behavior instantly.

Robert is kneeling on his seat, facing the rear of the bus looking back. Teacher says, “Pleaise turn

around; I’m afraid you’ll fall.” He turns aréund ahd sits in the seat looking forward and shading his

eyes from the.sun with his hands. He continues to sit quietly for the rest of the bus ride to the farm.
. { X -

His teacher sees him as very interested in school and participating well. She says that he can initiate
activities and play well with other-children; he wants to please adults; his school work is above average; his
physical _coordmatiéh very good; and he is emotionally more mature than most of the children.

" There are few notations about Robert’s interaction with peers, who may not find this well-behaved
child very interesting. He runs off to join a group of children who are feeding the fish; he sits down at the
table by himself during. free play and. takes a book. As he returns the book he passes a table of children who
are working with wood, saying, “I want to pound,” but they do not>respond. Later it is noted that he hur- -

* ried to wash his hands and rushed out shaking them (he hadn’t stopped to dry them). He stands sight be-
hind the leader and waited, talking quietly with the other-children while waiting to ge to lunch:

What adjustment problem; does he face? .

_ His uncertainty.in responding to class recitations and other direct duestioning becomes more under-
standable when it is discovered that he has a slight hearing loss in oneé ¢ear, He-will-have his tonsils removed
after school is out, ang the doctor expects his hearing to'be normal after this operation, which may also
rediiée the incidence of swollen glands. ' : - -

. i
There is an indication that the mother-will leave the.grandparent’s house to join her boyfriend. Sincé -
Robert showed signs of emotional upset with respect to his father, he,may be faced with some difficulties

i

in the new arrangemients, and will have to leave his grandparents, of whom he is very fond. -
Assets? - - . ' : p

Robert tis develobed an ingratiating 'stylle, and his eagerness t6 pléase adults will stand him in good
stead in his adjustment to school. He is an able child, and his work is above average in classification and 4
. number skills. In spite of the-infected tonsils, his health has been good and he does not miss school very '
. much. . ' : T - -

What has Head Start done? . C

T Head Start has provided him an additional sourcé of approval and praise fronradults who prize his

: intellectual interests and abilities. He was additionally>warmed by the presence of his loving grandmother,
who provided good food and plenty of it for this large and-hungry boy. ' -

Whiat ,mo.réré(juld'b'e done? .. ’ . ‘ .
@ Perhaps'Head Start could _have:chuse'd'(_')'n the areas of stress he is coping with. It.is not shown that”. -

the t s tried to helphim risk some adult disapproval or triéd-to help him find more security in com- -

fortable peer relationships. Such support might be of special value at’this. time when he is struggling to "
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accept the arrival of a new baby, and will be faced with adjustment to a new father and losing his grandpar-
ents. Granted, it is hard for a teacher tc regard conforming and striving to please as other than praiseworthy,
yet Robert’s patterns of eagerness to be first in line or to be first finished, to.clean up promptly, to wait for
whatever he is given, to'share with others may mask a concern that he be unacceptable for himself alone.

This over socialized behavior may mask a deep-seated lack of sureness about his relationships to others, and
a fear that he is not acceptable to them. - '

-
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THE CASE OF BECKY"

R

Birthdate: March 27, 1966

. Becky, the youngest of 8 children, cried all of her first week in Head Start, and wanted to go home.
“If [ had been workmg,” remarked her Mother, *“I guess 1’d have taken her out - she woke up crymg the

first 2 or 3 weeks.” (
' I

By the time of the first observatlon, Becky was partxctpatlngm the events of the program but seldom
talked. _ : : [

\ ’ [

Children are singing songs that have hand motions to accompany the words. She sings a bit, but does
not do any of the motions except to clap her hands. She sits quietly as the others slng a song with the
days of the week. .

Kk ok K KK . - N

1. . . B
Aide reads a story: Becky sits on the fldor quiietly. She looks at the pictures the aide shows and bites
her nails. .
NS T sl

* ok ok kK ok

" On a trip to the farm: Becky sits next to a window, with her back to the window, dnd watches the.
. other children but says nothing. At the farm, Becky hangs back from the animals. She looks at the
ponies and horses but makes no attempt to teuch them. When the horse made a loud noise, Becky -
]umpnd and went running out of the barn. She waited until all the other cluldren had gone to lpok at

<

some horses, and: squatted down.2nd gently patted a kitten. -~

LR L }

\ Beécky plays with a tricyde hobby horse and wagon. She seems to-be having a good time and smiles a
\, great deal. She waited to have’ another turn.on a trike, but seldom spoke to anyone. Her physxcal .
«.coordination is good when using the eqmpment : :

L -~

With thé inteuec_tual expcctations of the program, Becky seems.to be ready to move ahead.

‘Becky is the}ast cluld to finish her paper on ccloring triangles. She takes it to the teacher, holds it
out to her '#nd smiles, but says nothing, Teacher: “Very nice, Becky let’s put a Happy fac,e onit.”
Becky com.nues smiling as she walks away.

¥ ok ok ok % % o T

It

s

" Her work was to put the correct number of sticks in boxes numbered through 5 She dxd the first 3 by
- herself, then ralsed herhard for help. :

# %k %k ¥

- S 146
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As she works with a pounding board, she makes a definite des;ign.

IR
-

Beclcy pla,'s with séveral puppets, one at a time. She moves the hand puppet and talks to it so softly
she cannot be he'rrd (With further work with puppets, she m:ght initiate more conversatlon )

<

/ By mid-year, Becky is entenng more confortably into the program partlcularly when she is assrgned
a role lo perform ) .
In singing the good mormng‘song, Becky did not go through any of the liand motions. In song, .
“open-shut them,” she opened and closed ‘hand and went through- ot{her small motions. o f_"\
She did not raise her hand far'an 1nstrument as drd most of the other c uldren at music ume and
‘simply held the clacker she was offered ‘
: However,
. As she: holds t_he music for the teacher to play the auto harp, she sings, the entire time. When another _
- \ cluld has a turn to hold the.music, Becky does not sing.

N
And, Lunclr time: Becky was leader today She. held open the doors and seemed to en]oy the respon- .
sibility. She did a good job. - '

e
"3
r

“In her work trmes she now has three assrgnments instead of twor and she seems to be able to do them . R

with little difficulty, seldom asking for help She has no‘time left over for free play, after cornpletrng her C
threa tasks. ’ . . . Co T

Becky calls, “Teacher, teacher.” No one paid attention to her. The @il next says, “Get my box,” e
pointing over on the floor. Becky shook Ier head “no,” But then went to prck up the box: She called . =
several times for the teacher, then put up her hand and waited. When the teacher came, she told Becky

what to do Becky thén went to work with no-further problems ' T

By the end of the year, Becky seerIs to have found herself as a fullﬂedged member of the group

© 7 As she vame in, one child looked up and sald “Hi Becky,” but Becky did not respond Later, she put
- hercoloring book away and walked up to the teacher saying, *“See what I have?” The teacher bent
down and took the small plastrc cdunter from her hand-and clicked it a few times. Becky said, “My -
-Mother gave | it to me.” “That’s fine, Becky” said the teacher Becky responds‘ “Canl pass thrngs””
- The teacher $miled and nodded “yes” and Becky ran over to the a1de who gave her spoons to pass..

,***.*** o

-

", Becky ate her snack wrthouf talkrng though she Tistened toa couple of other clu] dren talkrng and
. smiled at several tlungs they. said. When:she: ﬁmshed ‘she put her spoonina- bowl took the bowl and .
- . began to pass, it for the other chrldren Thrs was done wrthout bemg asked s s

' ..(', ‘
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Becky completed her one box of work, looked at the-puzzles but didn't do one. She ran to. the play
area, put a lei over her head, ran in and out of the play area, and then began running around.and
around the-room, yelling, with K. chasing her. The teacherasked both girls to get buckets in the coat
room. They did so, and sat on the floor wrth the mice cage to cleanit.
Becky remained on the ﬂoor beside the mice. She took out the water bottle and shook it. She then
g2t up and went over to the teacher and said, ‘K. can’t do her puzzle.” The two girls then sat at the
table, both working with pieces of the puzzle. Becky went runmng off to the play area . K. went to
her and whispered something: Becky ran over to the teacher and sald “K. still can’t do the puzzle.”
" The teacher said, “You help her:” Becky went over to another girl and said, “Can you help K. wrth
“her puzzle‘? The other child helped her, and they completed the puzzle.

Later: Becky has 3oined two other girls in the playhouse corner. She wraps her baby up and walks
arounds wearing a pair of high heels and a shawl around her shoulders, as do the other girls. They \
talk together as they walk around the room with their babies.

“How she sees herself

‘\
-At the outset, she apparently sees herself as rather helpless and 1pproaches getting what she wants
_ _.by mdrrect means \ : . o . ) .\
) ~

How others see her_ ' _

&cky lives in an old and expansrve cluttered house with four older brothers and. srsters stlll at home, '
and grandchildrén about her own agein and out of the house: During the parent interview in the house, she
+learis against her. Mother's knee, despite- frequent ‘admonitions to “go play.” She is seen-as'shy and with-
drawmg, although she teases her older srsters Until they yell at her, whereupon she cnes ’

N

. Her mother sees her as sporled (“My_last baby”), but dreams of seemg her as.a-college graduate. Un-"

- “like-the ‘sister graduating from high school this year who wants to gét married. Mrs. W. “wants- Becky to be a
good student. Maybe she’ll be the one of my childrén to go to college.” These aspiratiogs may be the result
of her own,.work thrs year as an aide i m Head Start She and.her husband had tenth grade educatrons '

Becky isseenasa healthy and. good chrld. “1 don’t have to spank her much.”

Itis possrble that the Mother finds it hard to let Becky go. Thereis a kmd of ambwalelnce about her
commands for Becky to leave .as she smiles down at; the clinging girk and pats her on the head. The family
is marginal economrcally, as the f%er has been out on strike:for months anid they are adjusting also to the
death of a son and the problerms to. be ficed by his.prégnant widow: Becky has done we]l in her académic
work at school but she remarns somewhat below average ' ; *

B What are her assets‘7 R o : ‘ e
Bec;\y has strengths to assist her She is charactenzed asa healthy ancl attractrve chrld and is well
»‘coordmated She stays with a task ‘until jt s completed ‘She- responds to being.given a speciat duty, angd -~
executes it with care and attentron finding it pleasant to be responsrble She seems to have skrlls in makmg

_4fr1ends and her overtures are well recerved

L
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She seems willing to risk reaching out to other children.

| What has Head Start done for her?

Her year in Head Start has given her an arena for making great strides in accepting the privileges and
, restralqts of social living in an educational setting. She initiaies conversations, and talks a great deal-more
PI
both at home and at school. She has learned a number of songs, and enters quite freely into appropriate
physical ‘motions to accompany them. She has made friends and has becn selected to lead the group, or-to
take on specific tasks. She has been taken on field tnps to enlarge her fund of; mformatton about her.world. -

Becky used the year in Head Start to devclop- relationships with both peers and.adults w}xich are more
direct and self reinforcing. From the sidelines, or the role of passive participant, she moved into active ex-.
change and sought out initiated conversation and play activities. While her coordination was noted-as good, .
she became more active physically and covered considerably more territory. In fact, she changed from the .
docile waiting pupil tc one who moved around the room quite freely. In display of affection, she began to .
* show smiles, free expression of both pleasure and resistance, pokes at her friends, talks to others. Her
initial tearful response to being séparated from her mother became controlled, although late in the year she
clung to her Mother during the morning, and cried at the departure of her Mother, after a morning’s vmt
At the year s end one sees certain-difficulties ahead
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THE CASE OF PERRI
Btrthdate Aprll 20,. 1966

Pem arrives later than. most of the clularen running into the room wrth his outer-coat, hat and gloves
already. halfway off. It looks as though he had been disrobing all the way from the school bus up to the
second floor_classroom His seemingly unbridled enthusiasm for entéring the classroom this morning is typi-
cal. He’s wearing a heavy navy sweater, black trousers, and rubber boots - half-ogen, half-closed—sufficiently
secured to stay on his feet, but open enough'to allow snow in, as revealed by his soaked shoes.

After much fanfare of his arrival—not only running into the room but also shoutmg he quickly moves
from one actrvrty to another. Apparently he is.not interested enough in any one toy to remain very long in
one spot. Havm{, arrived so late; he is not sought out toenter any of the .on-going activities by the other
chitdren, On previous occasions, he hasbeen: observed as the dMrector of activities, although not always dem-

ocratic in his leadership. Perrd keens thrngs b Jmmtng The fo],lowmg event is‘characteristic: .

B

Perri is the second chﬂd in the rbom’ thls mommg, entermg casually, but quick to remove his outer -
wear once in the room. He runs, § niiling, to the rug and begins putting’ together plastic snowflakes.
He is crouched on his’ knees ardd- mtently working, saying nothmg until Karl reaches over and takes.
hig-plastic snowﬂake hnks He responds with a stern “Karl"’ and retrioves his snowflakes wrthout
further fisss. : ; :

- At tlns point, Brau tomes over and grabs Perrr s snowﬂake which has really-turned out to be a gun.
Perri jumps up and starts hitting Brad; after which Brad returns the gun when repnmanded by the
aide: Karl asks Perii to make him a gun whrch is refused’ wrth a most’definitive “No!”, without his

. looking up at the source. of: the request Perri continues mal\mg new. guns | from the plastrc link-together
snowllakes eventually creatmg a two ‘barreled prstol :

His mother comes to voltmteer on‘one occasion when the observer was present She brmgs alonga
younger brather. Perrr can leave his mother, and happllyjomed Brad atthe task of setting the table for
iunch. Perri smiles a great deal during this act.tvrty, and is. purposeful in:his actions. On an earlier occasion,

" it was notéd that e 'made more of a pretense than actually ace Jmphshmg anythmg during a clean -up after
" the “Swrsh and Swallow of j ]urce time. S '

In spite of thegeneral flurry of activity ttnt follows him wherever he goes he can sit quretly He pets
a book and hands it to his mother who sat down besrde him. Stie starts reading the story of Ten Big Passcn- -

" gers to hrm He folds his hands in"his lapg and_smiles as his mothc: reads. Occastonally he. points to something .

in the book and makes remarks-to his mother—seemingly askmg questions about the plCtLl'eS or story Th.s

- unet absorption-in tue story was also noted 1n rhrs study (u F bee M ol

a . -

He heads strarght fora table in a c 1aplm-esque sort of trred slouch and lies down on the top of the

*w. - table.Noti¢ing'a magrnfymg glass, he examines a bee briefly, then goes aver to the wmdow gets some

snow, and continues to examrne it under-tk~ magnifying glass. The's Snow qurckly melts, and Perri re-
turns to-tlie bee, taking it "and 'the magnifier to the rug whe re he begins'singing a song-about bumble

. bees. He- appears absorbed by his own dtscovery of the: mag,mf%r and says to hxmself barely audrbly,
“l eozered thrs bee up, m here (He had coverea 1t w.th magmfymg blass) :

PAruntext provided by eric [N
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What is his concept of self?

This jovial little boy seems to feel quite comfortable with himself. He can enjoy the minutiae of life.
as well as the broad sweep of things. There scems 1o be no over-riding conscience which goads him into
hiding his feelings. One minute he can be the helpful. generous goed-fellow, the next he goots off at pick-up
time. He is able to be himself. i

How do others feel about him? ' i

He seems to be accepted on the same terms that he exacts for }umsclt --a kind of casy tolerance. Thc
other children accept his dommalmn with et rancor, everf when he sometimes strikes out for no apparent’
reason. _ —f N

He readily accepts the directions of the teacher,And hecomes to her, one of “those boys™ who is
something of a noisy intruder, but withal, not dangerous or destructive. He works carefully, and over the
year, gains in skill with the instructiGnal aspects of the program, so he is regarded by the teacher as a credit -
to the program. The teacher has described Perri as “'very outgoing, atfectmndlc intelligent, and awase of
how others, including the teacher feel about him--he's very sensitive,’ '

His motheg is almost wholly non-assuming or aggressive in her contacts with the children in Head
Start, as she works in a volunteer capacity. She is not particularly verbal with adults or children, and spends
most of her time with the younger child she has brought along, although she respénds_ts the requests of
other childr-n. Judging from this behavior, one might believe that she'is particularty good.with the young,
dependent child, and gave to Perri what he needed as an infant and toddler. Now that he is more mdc-
pendent, she can let him go. S

What is Perri working on? _
. - . ¢
Perri is interested in new toys and activities, and seems “ripe” for the 'in!ellec!uai stimulation of the
program. He has fine dexterity and controf of his body, and can apparently construct things better than
other boys of his age. Perri also i is learning to accept authority other _than his mother. He responds to
reprimands with little visible emotionality, but does accede to the requests made. As time goes on, it is
noted that he frequently attempts to be in close physical proximity to the teacher, often hugging her or
sitting on her lap. While this behavior may not be accepted as he moves on to the next year of school,
at this time he is blending the nurturant and authority aspects of the role of “‘teacher” into a wotkable
combination. » .

What is his style? _

He approaches other children with a “threat™, Sfi'err giving way to laughter. It seems to be akind of
bluff, utilized perhaps to test peaple or to feel the situation out. Instant anger almost always gives way to
laughs or broad smiles. He is quick to defend himself against abuse by ather children. and is quite inde-
pendent in his choice of play materials, in self-care, and accf pting the outcome of his decisions.

.~ PO
ol . .

{
What adjustment problems does he face? ~

) Fo\'tthe most part, he seems to'be a child of promié,g ire the.expectations he will face at school. Tt is
quite possible that the school will, in'the fyture;be one of the more stabilizing forces in his life, so he will

¥y
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be vulnerable to W’}# transpires there. This is suggested by the fact that hie was placed 1 o foster home by
the time of the spring visit. Hi§ transition to the’home was reported to be “satisfattory.” The placement
may have been necessitated by the arrival of a new baby in the home, giving his mother, who 13 supportesd
by Aid to Families of Dependent Children, 8 childegn to look after, the oldest being 13 years. ’

What ase his assets? » - !
Thif energetic little boy: scems to manage his affairs in a very successbul manner, He has g 3t

ot deal
of fun out of life, and manages 10 ride “high” withwut inciting others 1o anger or rectimipatfon. His healt
is apparently very good. He can take what comes, and somehow turn it to his advaptage. '

T fdeal

What has Head Start done? , ’ o
Throughout the entiré"school year, Perri has demonstfated seadipess (o adapt and use the Head Stane

program on a number of levels. In terms of task ogientted behavior, Pertithas continued to, demonstrate ";5

skills in organizing.as well ds directing classroomactivities and games. All of the childrer: seem 1o enjoy fus

leadership, and continually seek him out in cooperativé play situations. Although havinp difficulty carlier

in the year with tasks sequiring sustained attention, Perri is now able to complete mos wark activities and

initiate new ones. He also takes direction well from the teacher. -

- N ' . . . : . v * <
In interpersonai relationships, Perri has developed mose control in acting out bé¢havior, Once quick to
anger and strike out at both-the teaches and other children, Perri now seems able to direct his anger and/or
hostility into wirk-tasks. Limits imposed by the teacher are no longer viewed as puntshment bty him’

~ - ~ ' . A - | .
His most apparent gains have been in controlling and directing enérgy mnte meaningful tasks, imptov:
ing relationships with peers, and in developing affectional ties with significant others.

s -

What mere could be doie?
The record does not sugges\ any areas which would call for modification of the program. Peari's,
future will depénd toa large-extent on the ability of the mothér to keep her family intact.
;-

»
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tos " THE CASE OF ICINDY
Birthdate: 1.23-67

. ) s . i )
Cindy is a hand-holder, as the Head Start year begins. Often the notation appear}, “in her free
hand”; it almost_seems as if she is functioning as a single handed child:

The class was walking to the park a couple of blocks away (there is no playground at the Center).

Cindy was holding her partner’s hand, as were many of the children who had been paired off for

the walk.-In her free hand, she "cld something that-resembled a- pine cone; when the observer asks
~her about it, the reply is not mtelhglble

[

3

Cindy walkéd ahead of her partner and came back holding a boy’s hand; she then walked be'tween
- them, holding hands with both. “Hup 2-34,” she called out, stamping her feet.

Cindy was engaged in some mild rough-housing with another girl, who was holding the back of her
skirt. Cifdy turned and ran dround the girl and playfully started to spank her. She then ran ahcad
and took the~hands of two teachers, walking between them. When one let go for a moment, Cindy
held her hand pmsed in the air until she got it back.

: ~
“Let’s have a-race,” says the teacher. “Go,” says Cindy, after a moment. She ran, holding a
1eacher’s_~}_}‘and. : . :

- The other childfen were on and around a platform that serves as a stage. Cindy danced on the
stage, often holding the teacher’s hand.

When it was time to leave, Cindy approached the teacher; noticing that both her hands were
already being held, she immediately ran over to tthobeervcr (on her first day) teok her hand, and
Sang, “I got a lady.”

-

While it roust be noted that apparently hand- ho]dmg is the thing to do in this class, since Cindy is
oftén-in competition with other children for the hand of an adult, she seems to use ‘this appendage as an
istand of safety from which she can operate, making damng forays to make contact with other children.
By mid-year, her need to hold an adult’s hand s being supplanted by {requent physical contact with Yrer
agemates, sometimes playfully teasing, sometimes with hurtful intent. This tendency to use physical mode
of interaction with others seems to be characteristic to the end of the record.

%;;b She started rough-housing with the boy; they were hitting each other, both sm;lmg Cindy hit him
quite hard on the hand, then they ran around the room, Cindy just ahead of him. When they got to
the doll corrder, Miss G. grabbed her hand and pulled- her over .

v & & 328

Cindy approaches the observer as shc sits mu»s‘&p patted her head, and asked "thi ‘cha
writing'?" -

0 & &30
.
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A girl was leaning over the cradles. Cindy walked over, touched the girl's head, patted it {the child
did not look up), then walked away. She sat down in a rocking chair for a minute, got up, hugged
the other girt (who shook herself free}, Another child came over. Cindy pulled this child into her
fap and rocked her {or a couple of minutes. The other. chﬂd got up and left; Cindy had an annoyed
expression on her face.

R R
/

Cindy was still in the housekeeping corner. She hit another child quite hard in the face. The child
cried, looked at tne teacher, and walked toward her, crying. Cindy stayed behirid. The teachur
talked to both girls, suggesting that they go aver to the punching bag in the comner. Cindy stood
with her finger in her mouth. The teacher led the children across the room toward the punchmg
bag; Cindy lagged behind as if reluctant to go. When the teacher took her hand off Cindy's Shoulder,
she ran back to the housekeeping corner..

At the outset, some of. this dependence upon physical means of expression may have.been related
to her unintelligible speech. As time goes on, the speech improves, but.communication does not change.
The major change seems 1o be in the range of her expression. Initially,-her use of the adult seems to have
been as a security base, and her messages o children weére mildly hostile or taunting. By spring, she moves

from open aggression to affeetionate displays, albeil the feelings are not always mutual. /

] There is evidence in the record that Cindy’s home experiences had faid the foundation for this style

of relating to others. She has few playmates, and only one szbhng, a child of 13. The mother used a high
claair for meals-until a few months ago, often fed her and still does, to get her to eat. Occasionally ‘when
the Mother has breakfast at school with the children (shc' \v05ks at night) she will feed Cindy, Of her
daughtec’s relationship to her Father, the mother said jt was “too close” by which she meant, in part, that -
her Father treats Cindy “like a baby,™ curling her up jn his'lap like a 3-month-old. He used to talk baby-
talk 1o her, and the Mother thinks this may have been partly the causé of her speech problem. However, |
the Mother reposts that Cindy had walked at 8% months, and the doctor,had told her that her specch
problem was due to her having walked at Sth.h an early age,

How does Cindy see herself? : . -

! : 1

At the putset, Cindy apparently felt hersell to de Auite incapable of controlling events aﬁ%‘ﬂcpcndcd
upog adults to run interference for her, Since-she really isn’t incompetent, this pose doess™t suit her ex-
actly eithér, and she tends to over-react when she fancies her dghts are being ignored. This led her to
.<ream when :;a/other child would 113 10 enter the doll corner, to tatnt or tease the others, angd to insist on
cqual rights with her older sister. The mother gets her a tablet, just like the sister’s t6 do her “hemework™.
She i§ 1eported 1 be fiercely jealous whenever the older girl gets something she doesn’t. By spring, Cindy
seems 0 be fess unsure of her own poweis, She takes things into her own hanas, and is probably, in sone
ways, less amenable to suggestion from the teachess. Progress comes at a price.

How do others see and respond to her? A

E

“The father wants to have a baby girk, This seems so clear thzu one wonders if this child is his, while -
the older girl may not be. The Mother scems 10 have a need 10 achicve kor own dreams through her
daughiter, tee. She hopes she’ll become a homie ¢conomics: lpiciwcr, as she herself wanted to be until she- *-

] . - i " . i S 4 . \\
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had to drop out of college after 2% years.to care for an invalic mother. (Later she took training to become a
practical nurse, and works in a responsible job in an obstetrics unit.) [t appears that teither of her parcnt§
see. Cindy as she really is. '

The other children were baffled by her at first. When she came to Head Start she talked baby-talk,
spent a lot of time in the doll corner, and never hit back when she was hit. A couple of children asked,
“What’s wrong with that girl?”" By spring, she seems to have worked out a modus operandi with the others,
but her contacts with them are brief and not always smooth:

Just then a boy walked up, holding a : "Wanna play ball?” Cindy nodded her head. At that
moment a teacher came up with 2 dolis, handed them to her; Cindy, who took them without a word,
- threw them across the housekeeping area into the-doll cradles. (It may be that the teachers fail to see
Cindy as she rcally is also.) .

W ox kX

A child was rocking on a piece of play equipment; Cindy went over and climbed into the rocking boat
and they rockgd together for awhile. Some spontaneous comments were called vut to no one in partic-
ular. Cindy returned to the housekeeping corner, pulled out a stool, and wt quictly on it for a few .

mmutes

R % ENY

The group wa- ! nching at a nearby restaurant. Cindy hopped up several times. She was told to sit down

and did so: Once she went to a boy and kissed him on the cheek; he did not fespond. She went up to a

girl and kissed her on the cheek;, the girl laughed and wiped her check. Cindy did it again, 2 ot 3 times.

f1seems that Cindy’s behavior is not always comfortable to the other children. She often goes a little
too far, or is too unpredictable. ,

~ There was consideradle turn-over in the teaching staff during the year, and ondy one téache: remained

constant. She cites the chynges in Cincy as largely interpersonal, noting that she fights to defend heiself in-
stead of running awdy ang crying as she used to do. She sometimes hits other children for “no reason. " She
feels that Cindy has fourfd it difficult to accept thy changes m staff, and hasn t forgotten the male teacher
who left late in the fail, or the Mrs. T. who left in the wintes. :

S— .

3

What is this chilc working on®

Clearly, she is preoccupied in working on personal telationships, This may explain also the pulling
power of the aoll corne™ - here she mothers ‘her dolls, bakes, plays Kitle fantasies of Happy Bintitay cakes,
4 can hide from others as needed. She has - +£0 shown real growth in ability to wik more tlearly and more
equently. Her motor skills have atways beed up (5 average, and she is characterizgd as'running easily and in
a rclaxed fashior . She climbs {on a statue in the park) 2nd while she does not "e-cd her-if neatly, this may be
partly the result of lack of practice. By spring she could-do more thmé for herself such 35 puliing on hcr own
jacket, ¥ . oL

El{lC | 155

~




O

ERIC

Aruitoxt provided by Eic:

o

L Case of Cindy
‘ page 4

What is her style? : ' -
' )

Cindy is one of those baffling fcmal\. creatures who can be all sweetness and cuddles, and then tuin
around and hit you. In her case, it seems t0 be more 'T'matumy than “bitchin%” but it seems that there is
a bit of the latter there too. She demands that her Moner mu}&e a big¢uss over her paintings or art.work at
school, yet there is no indication that she can return concern for othejs in any genuine fashion, however, ex-
cep( as thcy serve her needs. She seems to be truly; attached to teachers who leave. Reporiedly, she goes
“crazy” when the formet male teacher telephones and insists on talking to him. Wb(n he visited, she touched
and felt him all over, on the face and lips. She has said several times that she misses hish.

What adjustment problems does she face? ¥

: n
So far, this little gt does not seem to show péich intellectual curiosity. or siaying power ir»c.&onl-
type tasks. While either the record or the school
is no mention whatsoever of her handling boo%s, workmg puzzles, atlempting to construct any hing, ot dn

cu  zas olher than her unmcdmlc and pnrsonal neecds. : /

]
/
K
. /

Durmg a check-up, the Hearing Chruc reporied her hearing to-be Oh but may refér her for speech
therapy. .

What are this child’s assets? ~ — . \

Cindy fives in an intact home, with parentsavho are obviously; devoted to her, and who can proyide a
stable setting. Her mother seems 10 be able 1o l/ﬁ/c up infantilizing this child, as Cindy moves to take [wu
some self-care and shows indepéndence in bt behavior. The my her values her Head Start experience, and
cherishes goals for her daughter which Will require substagitial education. Cindy seems 1o leasn (rom experi-
ence, and has vsed this year to godd advantage. There is no reason to question her intelligence, but as yet she
has not been motivated to get into activities considesed (o have a high intellectual content.
What has Head Start done? - . o 7
'I'lu. Head Start setting has provided an ayena Tor this chuld’s growth. T s impossible 10 tell how tmch

more might have been accomplished had the staff remained consiant throughout the year, Asit is (,mdy $
almost too resdy acceptance of adults kept her inoving along, with the changes. The presence df other

\

“children, expetiations in terms of self-care, provision of play materials, and healthiul regime were ail good

for her. Since the mother works at wught, there is real question of how rrich of stimulstion she could pro-
vide Tor this little gisl heself, at home, during the day. : :

What gore could )mc heen done?

t-’\M/

The tc!slmiy low cmpham o Lumep( development and inteflectusd activities glready roted in this
pt_ogmm nuay be crucial for Cindy, who seems (e Save peeded a gocd deal of help in this ases, a5 well asin
personal-soctsl skills, The reachers seemed very casusl about lylking with her, and she was not givén any spe-
cific help in vsing language, lrarming now worg fs, fean, og stories of recoids, or other extensions of fanguage
development. . '




