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Introduction

INTRODUCTION

The rapid growth in size and the curricular expansion of the public regicnal
state colleges and universities during the third quarter of the Twentieth
Century represents one of the major educational achievements of American
society. In this process, nearly 200 former teacher education colleges have
been transformed into comprenensive institutions of higher education. As
states have begun new institutions of this type or have taken over various
municipal and private institutions, the total number of regional state
colleges and universities has risen to approximately 330 with 303 of them
(over 90%) belonging to the American Association of State Colleges and
Universities. The great majority of them have expanded into graduate
education at the master's degree level, and approximately 10% of them now
offer some programs at the doctoral level.

The object'ves of the first study (1968), The Developing State Colleges and
Universities,' were to:

1. Determine and describe the general characteristics of institutional
changes during the past several decades, such as: institutional name,
student enrollment, nurpose, degree programs, student recruitment
and admission policies, faculty staffing and facuity salaries.

2. Determine and describe current institutional characteristics such as
size of institution, curricular pr: 3rams, financial support, and methods
of funding.

'F. F. Harcleroad, H. B. Sagen, and C. T. Molen, Jr., The Developing State Colleges
and Universities: Historical Background, Current Status, and Future Plans, (lowa
City, lowa: The American College Testing Program, 1969).



O

ERIC

Aruitoxt provided by Eic:

2 THE REGIONAL STATE COLLEGES AND UNIVERSITIES

3. Determine and dvscribe projected plans for development of curricular
offerings at the baccalaureate, master’s, and doctoral levels.

4. Determine and describe currently developing forms of administrative
organization, including patterns of state coordination and control.

5. Determine and describe current ideas and plans for innovative or
experimental programs of college instruction.

6. Determine and describe the particular changes in programs for the
education of elementary and secondary teachers which have resulted
from major changes in the institutions.

To that end 235 questionnaires were sent to AASCU-type institutions in
August 1957 (see Aprendix Il for asample copy).2One hundred and ninety-
four (194) usable replies were received, and these data served as the basis
for the 1968 study.

By 197C the comparatively brief 1967 questionnaire hac evolvedintoamore
comprehensive form, which was coded to facilitate computer analysis of the
data (see Appendix || forasample copy). inlate 1970 this questionnaire was
sent to 277 institutions. Two hundred and thirty-one (231) usable responses
were received.

Finally, in 1972 a brief supplementary survey was conducted to supply
follow-up data for compa son with that of the 1970 questionnaire. The
critical data supplied by the 1972 survey conceined enrollments,
student/faculty ratios, and the establishment of new degree programs (see
Appendix || for a sample copy). Tw hundred and thirty-one (231) of these
postcard questionnaires were sent to those institutions from which we had
received usable responses to the 1970 questionnaire. One hundred and
seventy (170) usab!e responses were received.

The responses to thesz three questionnaires provided the bulk of the data
used in the current analysis. By its very nature this type of data is rather
“soft,” and thus it was felt that sophisticated statistical analysis would not be
appropriate. For this reason most of the data has been displayed in table
form in such a way that: (1) the data can be readily compared wiih data in
similar tables from the 1968 study, and (2) rather gross trends can be readily
observed.

*AASCU-type institutions refers to the regional state colleges and universities. The
American Association of State Colleges and Universities (AASCU) is the national
educational organization of which nearly all of these institutions are members.
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Our approach in the current study has been to utilize the 1967 data as the
baseline for comparisons. A comparison of the 1967, 1970, and 1972 data
permits one to observe trends, make inferences, andin general gain a better
understanding of the changes which have been occurring withinonegroup
of institutions of higher education. It is hoped that the current study will
enable college and university administrators to better understand regional
and nationwide trends and, thereby, facilitate more effective institutional
planning.

O
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Chapter |

THE DEVELOPING STATE COLLEGES AND UNIVERSITIES: 1968

One of the major findings of the 1968 study was that the over 300 state
colleges and universities (SCUs) could be grouped into four basic
categories.

The first type is the single-purpose, highly-specialized college. A very few
institutions of this type still exist. They have carefully limited objectives

. which are intended to attract students with a high degree of motivation to

their specialized curricula, such as art or maritime studies. The number 18
instititions of this type is decreasing, and in 1966 was less than a dozen. At
that time there was no indication that this trend would be reversed.

The second type of SCU is the teachers college—an application-oriented
institution organized with the primary purpose of nreparing ieachers, even
though degrees are oftengranted in otherfields. Whether aninstitutionis or
is not a teachers college has hitle relationship to its official name. The
‘undamental criteria are whether or not the institution and its programs
have been organized with the basic purpuse of preparing ieachers and the
proportion of its graduates who become teachers. In the teachers college,
even when degrees are offered in the fieids other than education, there is
usually an emphasis orn how to teach the subject. The faculty in the so-
called academic disciplines frequently hold advanced degrees in fields
such as science education or English education. Thereis cften anemphasis
on elenientary education, in contrast to other levels. The students are
usually drawn from a geographical area not far from the college. The
college administration tends to be organized in a cleariy hierarchical
fashion. There are still perhaps as many as 35 to 4G institutions which couid
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be vlassified as teachers colleges.” Most of them are small {less than 2,000
students), are located in rural or semi-rural areas, and frequently offeronly
the baccalaureate degree. In the 1968 study we suggestedthat,inthe future,
the transition from a teachers college to a larger and more diverse
institution would probably be more difficult than in the recent past.

The comprehensive state college or university isthe third type of institution.
Included in this group are nearly two-thirds of the SCUs. The typical
comprehensive state college or university has grown rapidly both in
enroliment and in its curricula. Most of them offer rather specialized
academic majors at the undergraduate level and, in nearly one-half of them,
ai the graduate level as well. Teacher education is still a major function but
is only one of several professional and liberal arts curriculd. Many of their
graduate students are teachers-in-service who have chosen to attend
graduate schoc! on a pari-time basis. Instruction and interpretive
scholarship are the primary functions in most comprehensive state
collegzs and universities. There is much talk about the importance of basic
research, especiatly by faculty, but little fundamental research is actually
do:ne. Virtually allof the research whichis carried outis of an applied nature.
Public service is important, although its organized form mostoften involves
teacher education. The faculties at the comprehensive state colleges and
universities tend to be more diverse than at the teachers colleges. At these
comprehensive institutions more faculty had doctorates and degrees in
their i€aching fields than did those in the teachers colleges.

Fourth, between 25 and 30 institutions were classified as regional state
universities. Most of them were located in or close to an urban center. In
1966 nearly ali of these institutions had enrollments exceeding 10,000 and a
few had more than 15,000 students. It was anticipated in 1966 that these
institutions would double in size by 1975. We also projected that the
graduate enrollment at these universities would increase at a faster rate
than the undergraduate.

The students atiending the regional state universities tended to come from
within the given state, but represented a greater geographical area than the
other types of SCUs. in many of these institutions there were significant
numbers of out-of-state and foreign students. The majority of students
attending these universities had a professional-vocational orientation, asis
the case with most of the SCUs. However, asignificantly higher percentage -
of the students at the regional! state universities were oriented toward

‘Garlard G. Parker, “Coltege and University Ensoliments in America, 1972-73:
Statistics, Interpretations. and Trends,” Intellect, 101:2347, February 1973.



O

ERIC

Aruitoxt provided by Eic:

THE DEVELOPING STATE COLLEGES 7

graduate and advanced prefessionatl training than at the typical compre-
hensive state college or university.

Research, primarily applied, was becoming an increasingly important
function in 1966. There was frequently some support for applied or basic
research, for graduate faculty members, and a reduced teaching load.
There was also a growing concern for publication of research.

In 1966 many of the regional state universities were having sericus
organizational problems. Many of them were still officially named
“colleges” and were required to retain a single-college organizational
structure. But they had grown so rapidly in size and complexity that some
rather fundamental changes were needed. These changes were made
difficult by tight state or system-wide fiscal controls, including line-item
budgeting. Problems related to organizational change were also evidentin
academic administration. Many of these unj ersities were changing from
the highly centralized administrative structure ofthe teachers college erato
a more decentralized organizational structure typical of large complex
institutions. The organization of the faculty in most ofthese institutions was
inadequate or poorly coordinated. Although most of the faculty from the
teachers college days remained, the research-publication-oriented
professors were in positions of power in many departments.

The emphasis on graduate education is evident in the fact that 25 of the
regional state universities were awarding doctorates in 1967 or expected to
be doing so by 1970. Not surprisingly, considering their institutional back-
ground, a high percentage (70%) of the 1967 doctorates were in the field of

educdtion.

In 1966 the regionai state universities were changing more rapidly thanany
other SCUs, and they represented a probable path of future development
for the other types of state colleges and universities. We conc!udedthatihe
regional state universities, in many ways like the largest public institutions,
could best serve society in the future by continuing {0 emphasize regional
concerns and the teaching-learning process rather {han national concerns
and research. fthe Doctor of Arts degree is developed, as recommended by
the Carnegie Commission on Higher Education, these institutions would be
ideal for this purpose. '

A second important finding in the 1968 siudy was that a two-dimensional
grid was a useful way of classifying the various types of postseccondary
educational institutions. The first vertical dimension identifies the relative
emphasis on undergraduate level instruction versus graduate level
research. The second horizontal dimension deals with the degree to which
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an institution has a theoretical or an applied orientation (Figure I-1). While
such a model oversimplifies many of the complexities of modern
educational planning, it does present aninitial frame ofreference foramore
detailed discussion. in the first dimension, colieges concentrate on under-
graduate instruction, with graduate instruction and research viewed
generalily as a secondary functionif offered. A university, on the other hand,
emphasizes graduate and advanced professional instruction and research.
In the second dimension, application-oriented institutions emphasize
occupational-professional major fields, interpretive scholarship, and
applied programs of community and public service. Research activities are
directed toward the solution of specific, immediate problems. in contrast,
theoretically-oriented institutions stress basic {lieoretical knowledge, less
specialized majors, and fundamental research. In this frame of reference,
the outside vertical areas of the “"educational universe” represent diifer-
entiated specialized institutions, one applied and the other theoretical. The
larger middie area represents comprehensiveness with a varying emphasis
on both theory and its practical application.

Onthe accompanyingtable, the teachers college (A) was, andin a few cases
still exists as, an extremely differentiated collegiate level institution, with
primary emphasis upon preparation for a rather specific application-
oriented occupation. At the other end of the continuum one would find a
liberal arts college such as St. Johns (B), which emphasizes a fixed
curriculum and a broad theoretical education without specific preparation
for any particular occupation. At the university level, there is no exact
analogue to the teachers college, although a highly specialized university
stressing preparation for teaching and specialized occupational programs
at its highest degree, and at other degree levels, would approximate it (C).
The university counterpart to the traditional private liberal arts college is
found, to a certain degree, in several of the private federal grant universities
(D).

The middle area of the spectrum is the reaim of the comprehensive
institution. In between A and B, at the 2-year level, is the comprehensive,
diversified community college (H). If a modern state college were at the
master’'s clegree fevel as a comprehensive institution, it would be to the
applied side because of the emphasis in most SCUs on teacher education
and preparation for specific occupations (E). A fully-developed modern
land-grant university (F) would be at the apex of comprehensiveness if it
emphasized equally its basic research and advanced graduate education
and application of knowledge through experiment stations, undergraduate
and graduate teaching, and extension activities. The non-land-grant but
fuliy-developed state university (G) would be shown atthe same level as the
land-grant university but is more theoretical in orientation because of its
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lack of emphasis on extension and service, and ess applied emphasis upon
such areas as agriculture, engineering, and other baccalauieate
professions.

At the associate degree leve!, as shown previously, a comprehensive
community college (H) offers a wide variety of sub-baccalaureate
programs, including the allied health fields and transfer curricula to 4-year
institutions. While nearly all associate degree-granting institutions have an
applied orientation, the comprehensive community college is much less so
than the vocational-technical school {l) in which nearly all of the curricula
are specialized and applied. In addition, a significant number of commu-
nity or junior colleges, in the main tho.2 which are privately supported (J),
tend to be more specialized in theoretical or academic orientation.

As examples of differentiation on the theoretical-applied axis and the
collegiate-instructional/graduate-research emphasis, 12 variedinstitutions
at the baccalaureate level and above have been tentatively iocated on the
chart in Figure I-2. The twelve institutions are described in brief capsule
form as follows:

1. Anundergraduate institution with bachelor’'s degree in fine arts and art
education, including advertising, fashionand product design, painting,
and ilustration. Originally established as a Normal School of Art.

2. Anundergraduate liberalarts college, establishedin 1960, offering only
the BA degree. Postgraduate study leads to state teaching credentials.
Plans later to expand into master’s degree.

3. Primarily an undergraduate liberal arts college. Offers BA programs.in
humanities, social sciences, and natural sciences, and a limited
program for BS degree in engineering. Extremely limited saster's
degree programs in a very few fields. Graduate work in engineering
being phased out.

4. Technically-oriented institution offering baccalaureate degrees
(approximately 1,000 per year) and graduate degrees (approximately
500 per year) with a high proportion of both in applied professional
fields of business and engineering. Doctoral programs authorized
recently.

5. University offering undergraduate and graduate instruction leaaing to
BA and master's degrees. BA programsin liberal orvocationalarts orin
teacher education. Master's degrees and specialist degrees in the
graduate school. Primary function still considered to be teacher
education. '
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. Former teachers college, now a state college emphasizing and putting

resources into baccalaureate and master’s degree programs in liberal
arts and sciences. Still retains some teacher education programs and
graduates a large number. Recently developed a related 4-year liberal
arts college.

. Smatl university offers undergraduate and graduate instruction

primarily in libera! arts fields, but with a few undergraduate students
receiving specialized degrees in law, music, or music education. Also
offers professional degrees in law and master’'s degrees in education.

College offers undergraduate and graduate instruction in liberal arts

and limited graduate professional work in business, engineering, and
medicine. Has a small doctoral program, PhD in a number of liberal arts
fields and Doctor of Engineering. Undergraduate degrees still exceed
graduate degrees by a ratio of 6-1 and the fiberal arts-theoretical
einphasis 1s strong at both undergraduate and graduate levels.

Institution granting 50% more graduate degrees than undergraduate
degrees. Undergraduate degrees primarily sciences and engineering.
Emphasis is in theoretical and graduate studies in engineering,
sciences, management, and architecture. High federal support for
research and development. Emphasizes extremely advanced

. theoretical research.

10.

11.

12

One of the larger state colleges in the U.S. Very large undergraduate
school (almost 3,000 graduates in 1967); 30% expect to continue in
graduate or professional schools. Formerly a teachers college, it has
changed radicully. Extensive graduate study is offered in a number of
professional fields, including engineering, business administration,
and social work. Doctoral degrees just developing in sciences.

University offering undergraduate and graduate degrees through the
doctorate. Of almost 1,000 baccalaureate degrees, two-thirds were BS
degrees, 10% were BBA degrees; 50% of graduates expect to continue
in g:aduate or professional schools. Master's degrees primarily in
professional schools of business administration, education, and library
science. Doctorates essentially in education.

College offers undergraduate and graduate degrees in School of Arts .
and Sciences and several professional schools. Greatly expanded
liberal arts program but still an applied professional emphasis. Large
doctoral prcgram still somewhat applied and practical but oriented
toward a pluralism of occupations with some additional emphasis on
master's degree graduate instruction.
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It became evident rather quickly in 1968 that meaningful generalized
descriptions of the almost 300 state colleges and universities were very
difficult, if not impossible. At earlier stages in their development the
definition of the roles and functions of these institutions had been relatively
easy. Most of them had specialized as normal schools, technical institutes,
agricultural or commercial schools, or teachers colleges. For several
reasons such simple generalizations are no longer valid. These institutions
have become increasingly diverse in their goals, functions, and programs
offered.

There is little doubt that the single most important reason for the changes
which have occurred in a!l types of state colleges and universities is the
astonishing growth in enroliment which has occurred since the end of
World War [I. By 1966 the SCUs had become the fastesl-growing bacca-
laureate degree-granting segment of higher education. They enrolled
approximately 20% of all students in colleges and universities. Even so, the
size of most SCUs was considerably smaller than the large multiversities.
Over half of the SCUs had enrollments of less than 4,000. Approximately
20% had enrollments between 4,000 and 6,000, while another 20% had
between 6,000 and 10,000 students. Only 10% ofthe SCUs exceeded 10,000
students in 1967.

In 1967 the post-World War |l rapid rate of growthwas expected to continue.
The United States Office of Education had estimated thatfrom 1966 to 1975
the total enroliment in all traditional colleges and universities would
increase by 49%. Community and junior colleges were expected to grow by
63%. And although the total student populationinall 4-year institutions was
projected to increase by 46%, the anticipated rate of growth for the SCUs
was 110%.

Accompanying the increase in size of SCUs have been the twin phenomena
of specialization and diversification. As previously mentioned, historically
these institutions have been highly specialized. In one important field,
elementary and secondary school education, specialization was still
apparentin 1967. Inthatyear,for example, althoughthe SCUs enrolled only
one-fifth of the students in higher education, they graduated nearly one-
half of the elementary and secondary school teachers. It was alsc
discovered that the percentage of school teachers in the U.S. produced :
the SCUs had remained constant since 1954. The emphasis on teacher
education was also evidentat the graduate ievel. Nearly 80% of the graduate
students in the SCUs were teachers in service who were also part-time
graduate students.

Specialization, however, had occurred in many fields other than education.
With the increasingly specialized training required for many jobs, there
arose the demand for more specialized courses and specially-trained
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professors to teach them. In many institutions, these developments
necessitated specialized facilities for interpretive scholarship, applied
research, experimentation, and conferences, plus trained personnel to
administer the specialized programs which had developed.

At the same time that many SCUs were becoming more specialized, their -
curricula became more extensive. The number of majors had increased
considerably. A few of the larger SCUs appeared to have adopted the
federal grant multiversity as their model. It was possible to discern some
of the general characteristics of these institutions in the larger SCUs
inciuding, (1) an almost unlimited number of course offerings, {2) aconcern
to expand the size of the institution, (3) increasing control of the internal
institutional decision-making apparatus by the faculty in the basic artand
science disciplines, and (4) an emphasis on research as the primary
function rather than teaching and continuing scholarly study.

We noted several examples of curricular diversification which were
occurring simultaneously:

1. Significant numbers of less-than-baccalaureate technical and occupa-
tional programs were being offered at approximately 40% of the SCUs.

2. Atthe baccalaureate degree level, majors were being offered at nearly all
institutions in most of the arts and sciences fields. There were majors in
most occupational-professional fields. The so--alied general education
programs had become much more common. :

3. Atthe master's degree level, extensive development had occurred bothin
professional fields and in a wide variety of subjects in the arts and
sciences, primarily those taught in secondary schools.

4. Approximately 10% of the SCUs had doctoral programs in 1967 or
planned to have them in effect by 1970. It seemed noteivorthy that,
although most of the doctoral degrees were being awarded in education,
new dcctoral fields at the SCUs included chemistry, engineering, and
English.

The effects of the rapid increase in institutional size together with the si-
multaneous processes of specialization and diversification have had
substantial effects on many SCUs. No doubt the increase bothin depth and
breadth of subjects taught was desirable. But the increased competition for
facilities and funds which occurred as a by-product contributed to high
tensions in some SCUs among faculty, between faculty and adminis-
trators, and between institutions. Critical among the tensions were those
arising from the conilict between the stated legal functions of the
institutions and the professional goals of many of the new, younger faculty
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who had recently received doctorates at federal-grant, research-oriented
universities.

At most SCUs, in 1967, promotionand tenure policies had been based in the
past on the quality of classroom teaching. But we noted the increased
emphasis which was being placed on publishing and on recognition by
professional associations. Nevertheless, most of the research in the SCUs
and the publications resulting from it were of an applied rather than a
theoretical nature. Related to the emphasis on teaching is the fact that
faculty teaching loads were heav'=ar in SCUs than in the research-oriented
universities. And while many SCU faculty members looked with envy atthe
lighter teaching loads in th2 research-oriented institutions, most of them
were unaware of the relative speed and ease of promotion in the SCUs in
comparison with the larger and more prestigious institutions.

The percentage of facuity at SCUs holding the doctorate remained atabout
34% between 1954 and 1966. This fact. combined withthe factthat graduate
enrollments quadrupled, raised some impoartantquestions about the quality
of education being offered at SCUs. We also observed that although the
average number of volumes in SCU libraries doubled to 139,000 volumes
per institution between 1954 and 1966, this number remained far short of
the resources available in many of the colleges or universitivs offering
graduate degrees.

The governance and fiscal base of most SCUs were also included in the
1968 study. We noted that most SCUs were established originally or soon
became part of the developiny state system of public education. The fact
that most funds were from state appropriations serious|v limited flexibility.
in addition, the tuition was intentionally kept low. By 1567 most SCUs still
had not developed federal sources or foundations or gifts from citizens to
the degree that fully developed comprehensive universities had done. The
financial flexibiiity within SCUs thus continued to be fimited.

Most SCUs have had a different relationiship to state government than the
fully developed state universities. They have been less independent, less
autonomous, have had less support, and no constitutional base. The most
important variable appears to have been lack of autonomy. The historical
explanation is that in many states these institutions were originally normal
schools and early in their existence became part of a state department of
education.

Concerning the financing of SCUs, duiing this century costs per student
have increased nearly continuously, while the student/faculty ratio has
seen an almost continuous decline. The sole exception to each of these
trends was during the Great Depression of the 1930s. Since the SCUs have
had little access to outside support from the federal government and
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foundations, their main source of support has been state legislative appro-
priations. It was not surprising, therefore, that the percentage of
educational and general income from student fees was quite high, much
higher, in fact, thanin the larger state universities. The averagefor all SCUs
was 23%, with one institution obtaining 95% of its educational and general
income from student fees in 1967.

Furthermore, rather tight budget con'rols on these institutions recuced
flexibility and made meaningful innovations even more difficult. In many
SCUs the extension and public service work has been required to be self-
supporting. When this was notthe case, these activities were usually among
the first items to be eliminated when budget restrictions occurred.

Although SCUs had been able to provide room for the flood of students from
1945 on, we stated that significant new sources of funding would have to be
found if the projected enroliments were to be accommodated and important
needed programs developed. i support of this contention, we noted that,
while the total educational and general income in SCUs increased by over
600% from 1954 to 1966, the income per student increased less than 60%
during the same geriod.

By 1967 American higher education had passed from the “era of the
college,” through the “era of the university,” into the “era of the state
educational system.” The systemization of American higher education
affected SCUs perhaps more than any other type of institution because of
their close state controf and their position between the community college
and the federal multiversity. The SCUs hadthe greatest degree of overlapin
functiuns and were most affected by the differentiation and coordination of
roles.

Differentiation of educational function is of two types: (1) level and kind,
and (2} emphasis. Historically, SCUs have been differentiated in the level
and kind of programs they have offered, first as noncollegiate or lower
division normal schools, then as .single-purpose teachers colleges, and
most recently by the level of highest degree offered. In 1967 most SCUs
were restricted by state stawute and/or coordinating board decisions toless
than doctoral'2vel degrees. One-fourth of these institutions were restricted
to offering deyrees only at the baccalaureate level.

Differentiation in emphasis has always been difficult to define and even
more difficult to enforce in practice. Nevertheless, agencies responsible for
statewide planning had to include differentiation in emphasis as a major
concern. There have always been wide variations in educational programs
with the same title. Some have been theoretically-oriented, while others
have been practical. Some programs have been developed for high ability
students, while others have been opento a wider range of student abilities.
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The principle of differentiation in emphasis is apparent most often between
theoretically-oriented versus applied-oriented <curricula. This is a
difference only in emphasis—not the absence of one or the other. Thistype
of differentiation may include the assumption that theoretically-oriented
programs are more selective than those which are applied. This is not
necessarily the case.

As an illustration, we hypothesized that both a state college and a maijor
federal grant university might offer programs in business administration.
The program at the university in some cases would be purely graduate, or if
undergraduate would likely emphasize economic and management theory
in order to prepare the studentfor advanced graduate work. The program at
the state college would also include some emphasis on theory, but might
focus on a more applied range of professional choices and prepare the
student for middle management positions in fields such as accounting or
marketing. The emphasis of the two programs would be different. But it
does not follow that a student must be more capable to succeedinonethan
the other. ' ‘

The principle of differentiation has been most evident in SCUs at the
graduate level. Master’s degrees have traditionally been of an occupational
nature. This is equally true at the doctoral level where the emphasis most
often has been on applied . professional work rather than theoretical
research. SCUs generally have been willing to accept a differentiated status
initiafly in order to gain new programs, butthen often have moved quickly to
modify these programs to adapt to the differing goals ofthe more research-
oriented universities.

Regionalism is another factor in addition to differentiation of function which
had affected SCUs intheir role as part of state systems. Since theoretically-
oriented, advanced graduate programs are normally expensive, these
programs had usually been confined to a few established all-inclusive
universities. Occupational and applied programs, on the other hand, often
had been dispersed on a regional basis. Recently, however, represen-
tatives of SCUs have asserted that economics of scale have reached a point
of diminishing returns in established universities and, therefore, functions
such as advanced graduate education and some research activity should be
allocated to regional state universities as well as to the established state
universities.

in some cases regionalism worked against the development of more
comprehensive regional universities. In several states it had been decided
to limit the size and functions of some regicnal SCUs and to begin new
institutions rather than to develop existing SCUs into comprehensive
universities. In 1867 the choice between differing conceptions of
regionalism constituted one of the fundamental issues facing state systems
of higher education and the SCUs which are members of the system.
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The issues of differentiation and regionalism have culminated in a debate
over actual university status . SCUs. The dispute over the name,
“university,” as opposed to actual university status, has been resolved in
many states. Itis now common practice to designate aninstitution as a state
university when it is authorized to award master's degrees in fields other
than education. The more basic gquestion of university status rovolves
around which functions beyond the master’'s level SCUs should undertake
and what level of resources should be provided. We concluded that
relatively few SCUs were likely to become comprehensive federal grant
universities within the next 15 years. However, many SCUs hadin 1967, or
expected to have by 1975, a concentration of resources appropriate to some
university level functions. Thus, the essential question became: What
functions were appropriate to a differentiated regional state university?

We concluded that many critical social needs which now receive relatively
little emphasis at fully-developed, all-inclusive universities could be met to
some degree through the full utilization of resources which were available at
many SCUs. While the debate over the proper role of established
universities in these areas was continuing, little atiention had been givento
the possibility of creating a relatively new type of late Twentieth Century
university which would emphasize the applied areas of instruction, inter-
pretive scholarship, research and development, and community service. We
suggested that this new type of university would free fully-developed
universities to emphasize their more traditional roles of theoretical
res2arch, advanced graduate instruction in th2 basic disciplines and post-
baccalaureate professions, and national public service at the highest levels
of expertise. Many fully-developed public universities, especially the land-
grant universities, would point to their fong tradition and current interest in
applied research and public service. However, the forces acting uponthese
institutions, both from within and from without, suggested to us that the
movement in the developed universities would continue toward basic
research leading to new knowledge and advanced graduate and
postdoctoral instruction. The common conception of “professicnalism”
suggested that the nature of the disciplines themselves would further
predispose established universities toward basic research and advanced
instruction in the basic disciplines unless countervailing forces were
applied from the outside. '

As & result of our 1968 study, we supported the concept of aregional state
university which would emphasize professional instruction, interpretive
scholarship, applied research and development, and community-criented
public service. Such an institution would make optimum use of scarce
human and financial resources in the solution ofimmediate social problems
and would work toward the long-term advancement of society.
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INSTITUTIONAL SIZE AND ENROLLMENT PATTERNS

The jrowth rate in the state colleges and universities between 1954 and
1956 was much more rapid than in any other group of 4-year institutions,
public or private. This included both total degree credit enrollment and
earned degrees awarded. Since 1966, however, the growth rate in SCUs has
slowed considerably in both areas. An examination of the data since 1966
(Tables 11-1, 11-2, and 11-3) yields the following observations and trends.

Undergraduate Enroliment and Earned Degrees

Between 1966 and 1970 unidergraduate epnroliment in SCUs increased by
only 25% while all other public 4-year institutions increased by 33% (see
Table I1-1). This is a clear reversal from the early 1560s when the SCU
undergraduate enrollment rate was increasing nearly as rapidly as enroll-
ments in 2-year institutions and more than twice as fast as all other
institutions combined. The rate of increase in baccalaureate degrees
earned in SCUs has also dropped marked!ly since the late 1950s and early
1960s. Between 1954 and 1966 SCU institutions experienced a 264%
increase n the number of baccalaureate degrees earned while all other 4-
year pubtlic institutions grew by 72% and private institutions grew by only
67%.* However, between 1966 and 1970 the increase in number of bacca-
laureate degrees earned in SCUs was 53% while public universities boasted
an increase of 66% (see Tablell-2).1tisevidentthat both the rate of increase
in undergraduate enrollment and in number of baccalaureate degrees

‘Harcleroad, Sagen, and Molen, The Developing State Colleges.
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awarded in the state colleges and universities has decreased considerably
from the rapid growth rate of the late 1950s and early 1960s.

v

Graduate Enrollment and Earned Degrees

The rate of growth in graduate enroliment in SCUs between 1966 and 1970
was 65%. This was more than twice the growth rate in other public
institutions (31%), but was slightly less than the rate of increase in private
institutions. (68%) (see Tabie II-1). Though the percentage of graduate
students enrolled in SCUs has increased slightly since 1966 (from 24% to
26%), the percentage of total graduate degrees earned in SCU-tyype institu-
tions has decreased. This suggests that SCUs may be playing alargerrolein
such programs as continuing education and professional improvement. As
aresult, there has been an expansion in their share of total graduate enroll-
ment; but there has not been a commensurate increase in the number of
graduate degrees awarded.

Total Enroliment and Earned Degrees

A comparison of enrollment data from the 1968 study with Table II-1
indicates that publicinstitutions haveincreased their percentage of the total
enroliment in higher education from 66% to73%. This increase has been at
the expense of private institutions, which have declined from 34% of total
enrollment in 1966 to 27% in 1970. Every type of public higher education
instituiion increased its percentage of the total .S. postsecondary school
enrollment during this period. The largest increase was in the 2-year
institutions which increased their percentage of the total from 14% to 18%.
The state colieges and universities increased their percentage from 21% to
23% while the total enrolled in all other public 4-year institutions increased
slightly from 31% to 32%. These data confirm the trend which was identified
in the 1968 study, the major growth in public rather than private
institutions.®

Another trend which was pointed out as being significant in the 1968 study
is also borne out by data in Table |I-1. Between 1966 and 1970 the rate of
increase in graduate enrollment was exactly double the rate of increase at
the undergraduate level (50% as opposed to 25% for all types of
institutions). SCUs and private 4-year institutions have led the way in
graduate enrollment increases with 65% and 68% increases respectively
(see Table 1l-1), while other public 4-year institutions have experienced

*lbid.
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only a 31% increase in graduate enrollment. In addition, in the non-SCU
public 4-year institutions the undergraduate enrollment increased more
(33%) than that at the graduate level (31%).

Analysis of Opening Fall Enroliment by Region

No significant regional changes have occurred in the relative sizes of the
SCU institutions since the 1968 study. The West and Midwest continue to
enroll a disproportionately large number of stuuents in a relatively smali
number of institutions. Consequently, these institutions have an average
enrollment of nearly 10,000 students compared to an average of {rom 4,000
to 6,000 students in the oiher regions (see Table 11-3).

Increases in total enrollment between 1966 and 1970 were by far thelargest
in the Western part of the United States, where a 53% increase was
recorded. The Southwestern region experienced a 38% enrollment
increase, while all other regions had enroliment increases of less than the
national AASCU average increase of 35%.

Increases in undergraduate enrollment tended to mirror increases in total
enroliment with the West and Southwest regions which were experiencing
the most growth (46% and 31% respectively, compared to the national
AASCU average of 25%).

The most striking single enroliment statistic is at the graduate level. It
reveals a rapid cutback in the graduaie enroliment increase in the North-
eastern region. While the Northeastern state colleges and universities were
experiencing the fastest growth rate in the enroliment of graduate students
among comparable institutions between 1954 and 1366 (a 714% increase
compared to the national AASCU average of 460%), they have also exper-
ienced the sfowest growth rate of any region between 1966 and 197C (23%
increaseinenrolimentas comparedtothe national AASCU average of 65%).
In 1966 the Northeast region enrolled 32% of all AASCU graduate students,
but by 1970 the petcentage had dropped to 24%. During the 4-year perind,
the Midwest and the Southeast regions experienced gains of 5% and 4%
respectively, intheir share of the national AASCU graduate enrcliment. One
might speculate as to the causes for the precipitous drop in graduate
enrollment.increase in the Northeast region. The Northeast often tends to
react first to various socioceconomic and other conditions which are later
experienced by the other regions. Further, it has the largest proportional
graduate enrollments in private higher education and pressure not to allow
public institutions to cut into this area. Among other causes, the foi’owing
appear to be of particufar importance:

1. Thewinding down of thewar has lessened the pressure on male students
to enter graduate school.
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2. Anincreased emphasis on vocationally-oriented education has reduced
graduate enrollment increases.

(]

. The glutted market of overqualified professional personnel has begunto
affect graduate schoo! enrollment.

4. The recession of the late 1960s and early 1970s may have affected
accessibility to graduate school.

Analysis of Opening Fall Enrollment by Institution Size

The trend of increased enroliments in SCUs, nighlighted in the 1968 study,
is continuing. In 1966, SCUs of 6,000 or more students enrolied 57% of all
the students attending state colleges and universities. By 1970, this figure
had increased to 71%. Furthermore, institutions of 15,000 students or more
have experienced the largest percentage increase in total enroliment
(170%) of any size interval (Table |1-4). As a resuli, it is not surprising that
institutions in the 1,000-2,000 and 2,000-4,000 enrollment intervals have
experienced decreases in the percentage of total students which they
enroll. It is evident that SCUs are moving toward a modal size which will
exceed a total enroliment of 4,000 students.

Undergraduate and graduate enrollmentincreases between 1966 and 1970
closely paralle’ the increases in total enroliment. Major increases in
enrollment at bown the undergraduate and graduate leveltended to occurin
the relatively iarge institutions. Those coileges which enroll less than 4,000
students are experiencing a decrease in their percentage of total SCU
students at both the undergraduate and graduate level.

If one compares the percentage enrolimentincreases by leveiforthetotal of
all SCU institutions with the corresponding data for each of the different
size intervals, it becomes apparent that the only size intervals which
experienced enroliment increases greater than the national average for
SCUs were those institutions with more than 10,000 students. Clearly this is
the major growth area.

Institution Size Based on FTE Enroliment Data
The questionnaire data has provided us with rather complete full-time

equivalent anrollment figures and projections ( Table [I-5). Between 1966
and 1970 the following changes have occurred:

1. The percentage of AASCU institutions with FTE enroliments below 6,000
decreased from 82% to 64%.
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2. The number of institutions in the 10,000 to 12,000 FTE size interval
increased from O (zero) to 11.

3. The percentage of AASCU institutions with FTE enroliments of 10,000 or
more increased from 4% to 14%

The largest percentage of AASCU institutions still enrol! ‘ewer than 6,000
students (Figure 11-1). It is important to note, however, that the percentage
of institutions at every size interval below 6,000 was less in 1970 than in
1966. At the same time the percentage of institutions at every size-interval
above 6,000 had increased. This suggests that the equivalent of 6,000 full-
time students may be a rather pivotal size for the state colleges and univer-
sities and may represent a ““critical mass” or “critical size.”

Finally, we have compared the FTE enroliment projections for 1972 which
were made in 1966 and 1970, respectively, with the actual FTE enrollment
figures for 1972 (Figure 11-2). These data indicate thatin the past AASCU
administrators have predicted their future enrollments with a rather high
degree cf accuracy.
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Chapter 11

DEGREE PROGRAMS

In 1968 we described the developments in curriculum and instruction as
follows:

The primary function of SCUs is instruction and apparently will remainsointhe fore-
seeable future. Despite the obvious interest in research among some faculty and
administrators and the realization of the potential of public service in some institu-
tions, instruction still occupies the major effort, creative abilities, and physical and
financial resources of the SCUs. The instructional program is changing at an
accelerating rate along with the other facets of the institution. Three major changes
appear evident and affect aimost every aspect of the educauonal program: (1) the
rapid development of occupational pluralism, (2) the expansion of undergraduate
educational subject field disciplines, and (3) the continued rapid development of
graduate and continuing education.

In most ways these observations seem as relevant today as they were 5
years ago. |f anything, the data collectedin the past 5 years tend to substan-
tiate and lend even further support to our 1968 observations concerning
developments in curriculum and instruction. In this chapter we (1) present
the data we have collected over the past 5 years regarding developments in
degree programs in SCU institutions and (2) relate these data to the 1968
observations cited above.

Occupational Pluralism
One of the most significant trends verified through the collection of degree
program data is the phenomenon aptly described as “occupational

pluralism.” A growing variety of sub-baccalaureate, baccalaureate, and
post-baccalauveate specialized programs have been developedinthe SCUs

31
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in the past 5 years (sce Tables IlI-1, 111-2, and 111-3). This development
highlights the continuing response by SCUs to an increasing demand for
postsecondary education iri a wide variety of occupational fields.

Teacher education remains the single largest field of instruction at most
state colleges and universities. Nevertheless, there continues to be an
increased interest in and expansion into a variety of programs in other
vocations. Our site visits in 1968 indicated that usually the first occupa-
tional field added when SCUs began to expand their curriculum to include
other professional vocations was in the business area. Data collected since
1968 concerning the establishment of new degree programs support this
conclusion.

Business

Of the 191 AASCU-type institutions with comparable data, 8 implemented
new baccalaureate level degree programs in business and commerce by
1972. Another 13 implemented new baccalaureate level degree programsin
computer science and systems analysis. Taken together, these two
business-related fields represent the area of largest baccalaureate level
degree program growth in AASCU-type institutions in the past few years
(see Table I11-1).

Further expansion into business fields is suggested by the establishmentin
1972 of some 13 new sub-baccalaureate level degree programs in the
following business-related areas: accounting, business, computer science,
data processing, hotel management, marketing and merchandising, office
management, public administration, and touristry management (see Table
1n-2).

Finally, 9 new master's level business-related degree programs were
implemented in 1972 (see Table HI-3). Thus, at the sub-baccalaureate,
baccalaureate, and master’s levels, business fields accounted for a total of
45 of the new degree programs implemented in the 191 AASCU-type
institutions surveyed for the year 1972.

Health Sciences

As was true in 1966, another of the most rapidly developing groups of
occupational majors continued to be the health sciences. Of the 191
institutions surveyed in 1972, 10 implemented new baccalaureate level
degree programs in the “health professions” while 5 implemented new
baccalaureate level programs in nursing (see Table il1-1). This represents
a significant expansic.n of the role of AASCU-typeinstitutionsinthe profes-
sional preparation of personnel in the health sciences field.
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Agriculture 1 0 0 1 1
Architecture 0 0 0 — —
Biological Science 3 3 100 3 6
Business and Commerce 6 1 17 7 8
City Planning 3 2 67 2 4
Computer Science and Systems
Analysis 20 1" 55 2 13
Engineering 0 0 0 2 2
English and Journalism 2 1 50 2 3
Environmental Studies 0 0 0 5 5
Ethnic Studies 0 0 0 3 3
Fine and Applied Arts 7 5 71 3 8
Folklore 1 1 100 1 2
Foreign Languages and Literature 6 4 67 1 5
Forestry 0 0 - 0 -
Geography 5 2 40 0 2
Health Professions 14 2 14 8 10
Home Economics 0 0 — — —
Law 0 0 — — -
Library Science 2 0 — — —
Mathematical Subjects 4 3 75 3 6
Military Science 2 0 — — —
Music 0 0 0 2 2
Nursing 0 0 0 5 5
Philosophy 9 6 67 3 9
Physical Sciences 1 0 — 6 6
Psychology 7 4 57 0 4
Records Management 0 0 — 0 -~
Religion 5 2 40 1 3
Speech, Theatre and Diama 0 0 — 7 7
Social Sciences 2 1 50 11 12
Trade and Industrial Training 2 1 50 1 2
Miscellaneous Fields 3 1 33 13 14
Total 95 50 £3 92 142
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Analysis of Sub-Baccalaureate Degree Programs
at 191 AASCU Institutions
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Accounting 4 2 50 — 2
Auto Mechanics 2 1 50 1 2
Aviation 2 1 5 — 1
Behavioral Science — — — 1 1
Business 3 1 33 2 3
Chemical Technology 3 — 0 1 1
Commercial Graphics 1 — 0 — —
Caommunity Service — — — 1 1
Coemputer Science 1 — 0 2 2
Construction Technology 2 1 50 — 1
Cosmetology 1 1 100 _ 1
Criminal Justice 2 2 100 -—_ 2
Data Processing 7 1 14 — 1
Day Care Management 1 — 0 — —
Dental Hygiene 3 2 67 1 3
Drafting and Design 2 1 50 — 1
Engineering Technology 1 — 0 1 1
Environmental Technology 1 1 100 —_ 1
Fire Technology 1 1 100 1 2
Food Service 2 2 100 — 2
Forest Technology — — — 1 1
General Science and Technology 1 1 100 ! 2
Hotel Management 3 1 33 — 1
Laboratory Science — — — t 1
Law Enforcement — — — 3 3
Liberal Arts — — — 1 1
Machine Work 1 — 0 — —
Marketing and Merchandising 4 1 25 — 1
Mechanical Technology 1 1 100 — 1
Medical Technology 6 2 33 — 2
Mental Health — — — 1 1
Metal Work and Welding 2 2 100 - 2

[Continued)
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TABLE |11-2 [Continued]
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Nursing 9 5 56 1 6
Office Management 3 1 33 - 1
Physical Science 1 1 100 - 1
Plumbing 3 — 0 — —
Public Administration 2 1 50 - 1
Radiology 2 1 50 3 4
Recreation and Parks — — — 1 1
Stenography 1 — 0 — —
Touristry Management 1 — 0 o1 1
Water and Wastewater, Technology — — — 1 1
Total 81 35 43 28 63

Expansion in the Liberal Arts and Sciences

A second major area of curricuiar change in the SCUs has continued to be
the expansion of liberal arts and science fields at the undergraduate level.
As these instituticns have grown and the faculty size in a given department
has increased to four or five persons, the tendency has been to add a
separate major in that discipline. Except in newly-developed institutions,
this major has typically consisted of additional advanced courses designed
to prepare the student for graduate or professional school work and to
replace the required hours for secondary teacher certification. The actual
number of students who do not complete: the teacher certification
requirements may be small, but the addition of a separate major usually
represents a shift in the focus of the departmentfaculty. Such development
generally has taken place first in the secondary education fields of history,
music, political science, mathematics, chemistry, foreign languages, and
biology, and later in such fields as physics, economics, sociology, o
psychofogy. The data presented in Table [iI-1 substantiate the trends
outlined above. In 1972 significant growth took place in the implemen-
tation of new baccalaureate level degree programs in the fields of mathe-
matics (6 new programs).biology (6 new programs), chemistry and physics
(6 new programs in the physical sciences), politicai science and history (12
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Analysis of Master's Degree Programs

TABLE I11-3

at 191 AASCU Institutions 1972
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Agriculture 2 1 50 0 1
Architecture 4 1 25 0 1
Biological Science 10 3 30 0 3
Business and Commerce 9 5 56 0 5
City Planning 4 1 25 ] 1
Computer Science and Systems
Analysis 5 2 40 0 2
Engineering 2 0 50 1 1
English and Journalism 8 3 38 2 5
Fine and Applied Arts 4 — 0 — 0
Folklore 2 2 100 0 2
Foreign Languages and Literature 7 1 14 0 1
Forestry — — — -- —
Geography 3 — 0 — —
Health Professions 3 1 33 — 1
Home Economics 7 3 43 3
Law — — — — -
Library Science 5 "2 40 — 2
Mathematical Subjects 14 6 43 8
Military Science — — — — —
Philosophy 1 1 100 — 1
Physical Sciences 7 2 29 1 3
Psychology 12 3 25 2 5
Records Management — - — - —
Religion — . — — —. —
Sociat Sciences 9 2 22 5 7
Trade and Industrial Training 2 2 100 — 2
Miscellaneous Fields 1 0 0 4 4
Total 121 41 34 17 58
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new programs inthe social sciences), foreign languages (5 new programsin
foreign languages and literature), geography (2 new programs), music (2
new programs), and psycholc gy (4 new programs) (see Table l1l-1). In most
cases these new liberal arts ard science majors have grown oul of
secundary education programs in the same fields. Degree programs in
othzr liberal arts fields which are not usually associated with secondary
educatiun have usually developed more slowly in state colleges and univer-
sities. In the 1968 study we explained this phenomenon as follows:

Because of a lack of potential majors and because SCUs are generally controlled
rather tightly through formula budgeting, liberal arts fields such as anthropology or
philosophy are seldom developed until the institutior has 5,000 to 7,000 students and
can afford to siphon off some of its resources to new areas. For this reason certain of
the social sciences and the humanities have been grossly underdeveloped at most
SCUs.

In light of thes:2 observations, it was not surprising that the number of
baccalaureate level degree programs in several of these “underdeveloped”
disciplines has grown considerably in the last few years. The data indicate
that @ new philosophy degree programs were implemented in 1872, In
addition, 7 new degree programs were implementedin speech, theatre, and
drama, and 8 new programs were implemented in fine and applied arts.
Since growth in these "“underdeveloped” discipi..ies is somewhat
dependent on institution size and SCU institution sverage size has now
increased to about 5,000 students (see Chapter ii), the recent expansion of
the so-called “underdeveloped” disciplines appears logical.

The trend seems unmistakably clear; the state colleges and universities are
continuing to rapidly expand their subject field disciplines. In 1972 alone,
more than 140 new baccalaureate level degree programs wereimplemented
in the 191 institutions surveyed.

Sub-Baccalaureate Occupational Fields

Perhaps the best indicator of the degree to which occupational pluralism
has affected AASCU-type institutions {s the diversity of new sub-bacca-
laureate level degree programs which were implemented in 1972. In the
helping services area, new 2-year programs have beenimplemented in the
following areas: (see Table 111-2) ’

Community Service
Criminal Justice
Dental Hygiene
Fire Technology
Food Service

Law Enforcement
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Medical Technology
Mental Health
Nursing

Of the 191 institutions surveyed, 63 new sub-baccalaureate level degree
programs were impiemented in 1972 alone. This represents a significant
expansion into occupational fields which heretofore have not looked to
SCus for such technical training. These findings verify several of the broad
trends which were outlined in the Rowlett study entitled, Less-Than-
Baccalaureate Level Technical Education Programs in Higher Education.®
Conclusions from that study which have been verified by our data appear
below.’

1. Member institutions and eligible nonmembers of the AASC!; (and the
National Association of State Univarsities and Land-Grant Colleges) are
involved to a considerable extent ir less-than-baccalaureate technical
programs and, furthermore, their involvement increased sharply during
the 1967-71 period.

2. The less-than-baccalaureate level programs offered in the participating
institutions were mainly 2-year programs, but there was a broad range of
individual prog:am titles.

4511 all the (97) programs planned are implemented by 1975, this would

be a suostantial increase in the number of programs presently cffered,
although not nearly so great as the increase from 1967-71.

On the basis of the data we have gathered, it appears that a growing variety
of specialized programs at all (evels have been developed and are
continuing to be developed in SCUs at the sub-baccalaureate level to
prepare students for a widening range of rather specific occupations.

tJohn Rowlett, Less-Than-Baccalaureate Level Technical Education Programs in
Higher Education, {(Richmond, Ky.: Eastern Kentucky University, June 1971).

It should be pointed out that the IKU study included data from both AASCU and
NASULGC institutions and thus is net strictly comparableto the AASCU data utilized
in our stugy.

¥This number sequence corresponds to thatin the Eastern Kentucky University study
referenced in footnote 6.
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Graduate and Continuing Education

Graduate and continuing education continue to be the fastest growing of all
SCU functions. Between 1966 and 1970 graduate enrollment in the state
colleges and universities grew nearly twice as rapidly asitdid in other public
institutions (see Chapter 11). During the same period SCU graduate
enrollment increased more than twice as rapidly as SCU undergraduate
enroliment. With most of the basic undergraduate fields now reasonably
well developed, graduate education has continued to be an ares of great
expansion.

Continuing education, or life-long learning, has become necessary for most
vocations, particularly for those persons who wish to advance in their
chosen professional fields. This has resuited in an unprecedented growthin
continuing education, particularly in the form of occupational master's
degree programs. Continuing education has long been a major activity in
teacher education.

Master’s degree programs were offered in 1970 by asignificantnumberand
variety of SCUs (Table i1i-4). Though enrollment growth rates at the
master's level in education fields has not been great, there has been a
considerable increase of offerings in some specific fields. The data indicate
certain important trends (Table 111-4). There has been a substantial growth
in the number of master's level degree programs in the field commonly
referred to as “special education.” There have been substantial percentage
increases in program offerings in the study of education of exceptional
children, emotionally-disturbed children, and crippled children. Similarly,
farge increases in the number of prograims in the fields of blind children,
mentally retarded children, and deaf children seem significant.

There are also data (Table 111-5) regarding the implementation of other
master's level degree programs in 1972. Areas of significant growth in 1972
have been in the fields of early childhood education and educational
administration. Other fields where a modest number of new degree
programs have been implemented include business education, guidance
and counseling, health education, nursery and kindergarten, and physical
education.

The data related to master's level degree programs by broad field (Tabie Hi-
6) seem to be somewhatless conclusive than those for master's programsin
education. Though fields like architecture, city planning, computer science
and systems analysis, and religion have large percentage increases or
decreases, these changes are probably not significant because of the very
small base number of institutions involved. The most significant changes
suggested by this table are in the broad field of education and in the health
professions as a general field.
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TABLE lI-4

Master's Degree Programs in Education
1966 and 1970

Number of 11stituticns Ottering Programs

Percent
1966-67 1970-71  Increase
1966-1970

Specific Field N % N Y . %
Physical Education 67 35 137 59 69
Health Education 44 23 82 35 57
Recreation 13 7 56 24 243
Exceptiona! Children 4 2 53 23 1050
Blind Children 1 5 10 4 700
Mentally Retarded Children 11 6 82 35 483
Emotionally Disturbed Children 2 1 40 17 1600
Deaf Children 5 3 23 10 233
Speech and Hearing Problems 36 19 81 35 84
Crippled Childrer 1 .5 i3 6 1100
Agricuiture : 6 3 16 7 133
Art 27 14 106 46 229
Business and Comm. {Bus. Ed.) 44 23 95 41 78
Retail Selling 1 5 18 8 1500
Home Economics 8 4 80 35 775
Trade and Industrial Arts 28 15 70 30 100
Music 41 21 124 54 157
Nursery and Kindergarten 1 5 66 29 5700
Early Childhood 10 5 69 30 500
Elementary 133 69 172 74 7
Secondary 108 56 160 69 23
Adult 8 4 12 5 25
General Education a..d Teaching 41 21 98 42 100
Administration 77 40 84 36 -10
Guidance and Counseling 91 47 106 46 -2
Rehabilitation Counseling 9 5 18 8 60
History, Philosophy and

Comparative ] 5 55 24 380
Curriculum and Instruction 22 1 60 26 136
Educational Psychology 26 14 57 25 79

Sources: 1966-67 data from Marcleroad, Sagen, & wiolen, The Developing State
Colleges and Universities. 1969. 1970-71 data obtained from 231 questionnaires
. 1aturned in 1970.
O
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Administration 6 3 50 2 5
Adult 2 1 50 — 1
Agriculture 1 1 100 — 1
Art 4 2 50 — 2
Blind Children — —_ — — —
Business and Commerce 1 1 100 2 3
Crippled Children 0 0 0] — 0
Curriculum and Instruction 2 0] 0 1 1
Deaf Children 3 1 33 — 1
Early Childhood 9 9 100 — 9
Educational Psychology 2 —_ 0 — -
Elementary — - — 1 1
Emotionally Disturbed Child 3 0 0] — 0]
Exceptional Children 4 2 50 — 2 -
General Education and Teaching — — — 1 1
Guidance and Counseling 3 2 67 1 3
Health Education 3 3 100 - 3
History, Phil. and Comparative 1 — 0 — —
Home Economics — — — — —
Mentally Retarded Children 4 1 25 — 1
Music 3 0 0 2 2
Nursery and Kindergarten 4 2 50 1 3
Physical Education 2 2 100 1 3
Recreation 5 2 40 — 2
Rehabilitation Counseling 1 - 0 — -
Retail Selling - — — — —
Secondary — — — — -
Speech and Hearing Problems 4 1 25 — 1
Trade and industrial Arts 1 1 100 — 0]
Other 2 0] 0 9 9
Total 70 34 49 21 54
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TABLE 1i1-6

Master's Degree Programs by Broad Field
1966 and 1970

Number of Institutions Cttering Programs

Percent
1966-67 1970-71  Increase
1966-1970

Broad Field N % N % %
Agricufture 7 4 10 4 0
Architecture 1 .5 3 1 100
Biological Science 83 43 96 42 -2
Business and Commerce . 58 29 68 29 0
City Planning 1 .5 2 1 100
Computer Science and Systems N

Analysis 3 2 2 1 ~80
Education 192 99 154 67 -32
Engineering 18 9 21 9 0
English and Journalism 91 47 104 45 -4
Fine and Applied Arts 78 40 77 33 -18
Folklore — — 1 .5 —
Foreign Languages and 49 25 57 25 0

Literature )
Forestry 8 2 4 2 0
Geography 29 15 41 18 20
Health Professions 4 2 13 6 200
Home Economics 32 16 40 17 5
Law 1 .5 1 5 0
Library Science 28 14 29 13 -7
Mathematical Subjects 79 41 95 41 0
Military Science —_ — — — —
Phitosophy 18 9 23 10 11
Physical Sciences 82 42 80 35 ~17
Psychology 46 24 72 31 29
Records Management — — 3 1 -
Religion 1 5 3 | 100
Social Sciences 91 47 99 43 -9
Trade and industrial Training 38 20 24 10 -50

Sources: 1966-67 data from Harcleroad, Sagen. & Molen, The Developing State
Colleges and Universities, 1969. 1970-71 daia obtained from 231 questionnaires
returned in 1970.
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if the data concerning education programs are correct, one might assume
that a significant number of SCUs are moving away from the traditional
master's degree in education. Indeed, our survey data showed a32%dropin
the number of institutions offering master's degrees in education between
1966 and 1970. Though some decrease here is possible, we seriously doubt
that these data provide atrue picture ofthe number of SCU-type institutions
offering master's degrees in education. It seems more likely that a number
of the institutions sampled may have erred in completing the survey.

The most significant positive changeisinthe field 2fthe health professions,
where 200% more institutions were offering master'sdegreesin 1970thanin
1966. As we have suggested previously, new degree programs in the health
professions represent a major area of SCU growth.

Doctoral degree programs have been offered by a number of the AASCU-
type institutions for decades, but only in recent years have they developed
in a significant number of tnese institutions. Twenty-seven of these
institutions (those shown in Table 111-7) were offering doctorai degrees at
the time of the Chase-Burnett study of the total number ofdoctor's degrees
awarded in the decade of the 1960s. Over 100 doctoral degrees had been
awarded by seven of the institutions by that time including the largest, the
University of Northern Colorado (1,033), and North Texas State University
(344), University of Southern Mississippi (212), Ball State University (167),
East Texas State University (144), Texas Woman's University (124), and
Northern Illinois University (104). Duting the last 5 years of the decade,
AASCU institutions awarded an increasing percentage of the total
doctorates conferred in the United States, awarding 598 (2% of the total) in
1969-70.

Sincethattime, anumberofadditional institutions scattered throughoutthe
United States have begun to offer doctoral programs, including the
University of South Florida, Idaho State University, Middle Tennessee State
University, Georgia State University, Stephen F. Austin State University
(Texas), Tennessee Technological University, Indiana University of Penn-
sylvania, East Tennessee State University, the University of Texas at
Arlington, and programs have been authorized recently at the University of
Texas at Dallas.

A number of the programs in the AASCU-type institutions are the newly-
developing Doctor of Arts degree programs. In the studies made by Robert
Koenker, Dean of the Graduate School of Ball State University, 20
institutions were offering the Doctor of Arts degree in the fall of 1972, Five of
these institutions were from the group being studied—Ball State Univer-
sity, which offered the DA in music with 30-35 students, many of them ful)
time; Ildaho State University with degree programs in English, mathe-
matics, biology, and government; Middle Tennessee State University with
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TABLE li1-8

THE REGIONAL STATE COLLEGES AND UNIVERSITIES

Summary Analysis of AASCU Degree Program Planning
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65

63 56
35

142

43 28
92
21

35

81

Sub-baccalaureate programs

Baccalaureate programs

53 -
49

50
34
41

95
70

121

62 38

55

Master's programs (Education)

29

I
100
100
100
100

58
19

17

34
56
33
45

Master's programs (Non-Education)
Education Specialist programs

19

34

Education Doctorate programs
Doctor of Arts programs

PhD programs

11
19

37

192 44 158 350 55 45

434

Totals
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degree programs in English, history, and physical education: the University
of Northern Colorado with seven DA majors in botany, chemistry, geology,
history, mathematics, physics, and zoology; and Stephen F. Austin State
University.

Eleven of the respondent institutions in the 1970 survey had expected to be
offering the DA degree, and 5 of them were doing so in 1972. In Dean
Koenker's fall 1972 study, 3 additional AASCU institutions indicated that
they definitely planned Doctor of Arts programs and were planning to offer
them, pending approval by their appropriate state toards. These
institutions were: Appalachian State University (North Carolina), planning
to offer DA majors in sciences, social science, and mathematics in 1974-75;
Northern Arizona University, planning to offer Doctor of Arts majors in
history and political science in 1975; and Western lllinois University,
planning degrees in biological science and geography in 1974-75. These
programs may have been delayed, but they were planned for
implementation at the time of the survey. If the latter 3 institutions shouid
move forward with the proposed programs, the total of 40 of the AASCU-
type institutions, distributed widely throughout the United States, will be
offering graduate work atthe doctoral level, with most of them accepted as
members of the Council of Graduate Schools.

Degree Program Planning

A large portion of the 1970 questionnaire was devoted to degree program
planning in the state colleges and universities. By comparing that data with
compardble data from the 1972 questionnaire, it was possible to judge how
effective institutions have been in planning new degree programs. A
summary of this data is presentedin Table11i-8. Though for the mos: part we
have elected to present the data and allow the reader to draw his own
conclusions, one trend seems obvious. It appears that degree program
planning has not been very effective. Ofthe 434 degree progrars plannedin
1970 for implementation in 1972, only 192 or 44% were actually imple-
mented. Ineffective planningis also suggested by the factthat no 1970 plans
had been made for 158 of the 350 new degree programs that were

.implemented in 1972 (see Table il}-8). These data do, however, emphasize

the flexibility of AASCU-type institutions in meeting rcgional needs as they
develop.
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Chapter IV

RECENT INNOVATIVE PROGRAMS

Attempting to survey the nature and extent of the development of
“innovative programs” in the state colleges and universities is nearly an
impossibie task. On the one hand, many educators have become cynical
about the use of the term “innovation.” They suggest that there is no such
thing as innovation in the field of higher e Jucation. Everything which might
be called innovative has been tried, and nearly evarything has met with only
limited success. Additional changes would be merely modifications, at the
most.

On the other hand, those who believe there is something which might be
properly termed an “innovation” can rarely agree on how to define it. One
person’s innovation often times ssems t0 be another person’s cliche.
Likewise, a list of innovative ide.s considered representative or fairly
complete at one time may be incornylete later. This is true of the list of
innovative program ideas surveyed in these studies in 1966 and 1970. Since
that time new emphases dubbed "innovative" have surfaced—such as time-
shortened degrees, pass-fail grading, credit by examination, creditforwork
experience, modular learning, and external degrees by long-distance
means, mostly home correspondence study. Most of these are not new and
truly innovative but represent a recycling of ideas tried many times in the
past in higher education in the United States. Our surveys included mostly
those innovative ideas based on really new technology, or pragrams or
teaching methods based on major improvements in communication or
transportation capabilities {(such as overseas study). Inany case, any survey
analysis of innovative programs must be looked upon with some dsgree of
healthy skepticism; and our current analysis cannot be excepted.

As a part of the questionnaire follow-up study, AASCU institutions were
asked to indicate their current status in a number of so-called “innovative”

49
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areas. The responses, tabulated by size of institution, have been recorded
for 1966 and 1970 (Tables IV-1 and 1V-2). In making comparisons between
these two tables, it should be pointed out that the sample sizes are not the
same. For that reason, most of the discussion involving comparison and
contrast between these 2 years is based on percentages rather than
absolute numbers. The observations which follow are conclusions and
inferences based on a comparison of these data.

Based on the list of innovative programs included in the guestionnaire, the
percentage of institutions of all sizes currently involved in the adminis-
tration of “innovative programs” has increased for all types of programs
except (1) computer-assisted instruction or learning and (2) “other”
innovative or experimental programs. These twou program areas have
experienced slight percentage decreases since 1966 (see column 8 in
Tables IV-1 and IV-2 respectively).

The percentage of all AASCU institutions surveyed offering “area studies”
programs has increased from 25% in 1966 to 39% in 1970 (see column8in
Tables V-1 and I1V-2). This percentage increase is the largest of the eight
program ar.as surveyed and clearly indicates the significant expansion of
area studies programs in state colleges and universities. Undoubtedly, this
increase reflects the widely-expanded efforts of AASCU’'s Committee on
International Programs and its Office of International Programs.

A cursory inspection ofthe data mightindicatethat size apparently haslittle
affect on such innovative development. That was a conclusion in the 1968
study. However, if the mean number of innovative programs per institution
is calculated by institution size (see Tables 1V-1 and 1V-2), it becomes
apparent that' the number of innovative programs per institution does
correlate directly with size of institution. That is, the larger the institution,
the more innovative programs that institution is likely to have in operation.
For example, in 1970 the average number of innovative programs in
operation perinstitution atinstitutions with enrolli.ents of less than 999was
1.09, while that same statistic for institutions with enroliments of 15,000+
was 3.70. By and large, institutions whose size fell somewhere between
these two extremes had a mean ni.mber of programs per institution statistic
which fell somewhere between 1.09 and 2.70 (see Table 1V-2). The data in
Table V-1 indicate that a similar situation also existed in 1966, althoughwe
overlooked this trend in our 1968 study. In these two surveys, institutional
size and the number of innovative programs in operation are direct
correiates.

A few of the specific size elationships appear particularly significant.
Larger institutions, above 6,000 students in 1970, have learning rescurce
centers in 60%-68% of the various size groupings. Since modular instruction
and increased opportunity for individualized study often accompany the
development of such learning resource centers, this provides some
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evidence of planned attempts to individualize learning opportunities as
AASCU institutions grow larger. Larger institutions also appear to work
more frequently with special overseas centers—anotherimportant result of
the AASCU international education programs mentioned earlier. Particu-
larly significant are the 80% and 90% positive responses of institutions with
over 15,000 students regarding special overseas centers and area studies
programs.

Further evidence of the wide variety of developments considered innovative
programs appeared in the answers to the open-end question about “other"
innovative programs being developed. Forty-five institutions provided
responses to this part of the survey, with many of these institutions
designating a number of "other” innovative programs. Approximately 40
widely-differing types of programs were named. They varied from a special
Master of Arts degree in Aeronautical Systems given at the University of
West Florida under contract with the Navy Departmentto amarine sciences
laboratory and field station operated cooperatively by five institutions from
the California State University and College System; from a continuing
education program for women at Eastern Washington State Coliege to a
special weekend and evening college at Metropolitan State College in
Colorado; from teaching ioad credit for faculty advising at Ramapo Coliege
of New Jersey to a special governmental and labor relations program at
West Liberty State College.

A number of these additional or "other” innovative programs were
developing on many campuses and often at widely scattered places in the
United States. Twelve institutions listed special programs for disadvan-
taged students, Upward Bound and special laboratory or remedial
programs for students admitted with special needs. As might be expected,
seven of the institutions specified special programs in various phases of
teacher education {including emphases on teaching of indians, Head Start
students, and Teacher Corps programs in particular) and special
cooperative programs with area public schools, often emphasizing urban
problems. Six institutions had newly-developed honors programs or special
independent study programs. Six various institutions also had developed
special organizational and curricular programs by forming experimental
colleges or cluster colleges. Ten institutions had developed special
programs for particular groups in our society, including Black studies,
Mexican-American studies (including bilingual education}, Indian orNative
American studies, minority studies, and migrant studies. Seven institutions
had developed consortia arrangements with different types of educational
institutions. Eight special programs had been developed in urban
education, environmental studies, or general studies programs which
provided a great deal of flexibility. The wide diversity evidenced in the



O

ERIC

Aruitoxt provided by Eic:

56 THE REGIONAL STATE COLLEGES AND UNIVERSITIES

responses to this item emphasizes the adaptability of AASCU-type
institutions as well as the great differences in opinion regarding what is
“innovative™ at any given time.

One further consideration that must be kept in mind in any analysis of
innovation is the motivation behind the implementation of innovative
programs. This current analysis deals only indirectly with motivation, Other
experience and analysis lead to the theory that educators tend to look on
innovation as being motivated by some sort of “activist” spirit to further
improve educational institutions. On the contrary, innovation more often
seems motivated by reaction ratherthan action. True innovations in higher
education probably have resulted from the various crises (economic, social,
political) which have affected American colleges and universities, rather
than from any altruistic drive for improvement, With thisin mind, the 1970s
may well be a decade ofinnovation, particutarly inlight ofthe financial crisis
which higher education now faces.

‘
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LIBRARIES

It was pointed out in the 1968 study that historically “the general expense
budgets for nearly all SCUs have been relatively smaller and less flexible
than those of the larger universities. As a partial result, state college and
university libraries have been inadequate.” In the same study, however, it
was also found that majorimprovements had taken placeinlibrary holdings
between 1954 and 1966. Our 1970 data indicate that improvement in SCU
libraries has continued at a rapid rate since 1966.

As a whole, SCU-type institutions experienced a 0% increase in library
holdings (in mean number of volumes) between 1966 and 1970. The
greatest increase was experienced in the West region, where the mean
number of volumes perinstitution increased by 108%. That region now has
the largest average library size (370,000 volumes) of any group of state
colleges and universities (see Table V-1),

The growth rates in the regions which experienced excessively large
percentage increases in mean number oflibrary volumes between 1954 and
1966 seem to have leveled off between 1966 and 1970. For example, the
Northeast region, which experienced the largestincrease between 1954 and
1966 (178%), experienced an increase of only 34% between 1966 and 1970
(see Tablie V-1). Conversely,the Westregion, which nad thelargest increase
(108%) between 1966 and 1970, experienced the lowest growth rate (58%)
between 1954 and 1966. These trends suggest that AASCU library holdings
are becoming more uniform across regions, but a glance at a graphical
representation of the data (Figure V-1) indicates that just the opposite is
true. This graph presents a comparison of the mean number of library
volumes for the years 1954, 1866, and 1970 by region. It seems obvious from
this graph that the disparity in library holdings between the various regions.
has increased sharply since 1954. Therelatively flat 1954 curve (Figure V-1)
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is indicative of the fact that library holdings in the six regions were quite
uniform at that time. The difference between the highest and lowest mean
number of library volumes by region was only 72,000 volumes. By 1970 this
difference had jumpedto 217,000 volumes. The dramatic peaks and troughs
in the 1970 curve clearly indicate that variance in library holdings between
regions has increased substantially since 1954. '

Certainly some of this inter-region variance can be explained by the differ-
ential enroliment growth rates across regions. For exampie, one would
expectlibrary sizetoincrease morerapidly inregions that have experienced
rapidly expanding enroliments. Figure V-2illustrates the relationship which
existed in this regard betwesn 1966 and 1970. As might be expected, the
West regicn, with the most rapid rate of enroliment increase, also
experienced the most rapid increase in library holdings. But the corre-
spondence between enroliment trends and fibrary holdinys is less clearin
the other five regions. The statistics from the Southwestregjionindicate that
just the opposite is happening. Inthatregionthe rate of enrolimentincrease
was greater than the rate of increase in library holdings. This trend should
be of concerntocollege administrators, particularly those i n the Southwest,
since AASCU-type institutions have often been criticized because of their
inadequate library facilities.

The growth of library holdings in AASCU ‘nstitutions by size is summarized
in Tabie V-2. These data indicate, as would be expected, that institutions in
the 10,000 to 1£,000 size range have increased their library holdings the
most since 1966, while institutions in the 1,000 to 2,000 size range have
experienced littie or no increase in library holdings.

Finally, data are presented on the mean size of AASCU libraries forthe years
1954, 1966, and 1970 and compared to the ALA Standards for College
Libraries of the same size (Figure V-3).° Thoughitis obvious from this graph
that AASCU libraries are still not up tothe ALA standards setin 1959, each
year has seenanimprovementinlibrary holdings atevery size level.By 1970
substantial gains had been made in closing the gaps between ALA
standards and the actual library holdings in nearly all types of AASCU
institutions.

SALA Standards for College Libraries, The Association of College and Research
Libraries, 50 East Huron Street, Chicago, lilinois, 1959.
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Chapter VI

FINANCES

Financial date from the 1970 and 1972 surveys have been analyzed in
several financially-related areas. The datain the three following areas have
been compared with the results of our 1968 study.

1. Student/Faculty ratios (S/F ratios).

2. Total educational and general income and educational and general
income per student (and regional comparisons).

3. Percent of educational and general income from student fees (and
regional comparisons).

While other ai.as of comparison were important (e.g.. book value of
buildings, grounds and equipment, ana federal support for AASCU
institutions), strictly comparable aata were not available inthese areas and,
thus, they have not been included in this chapter.

Student/Faculty -Ratios

There has been small but significant change in the Student/Faculity ratio of
AASCU-type institutions since 1966, A-wide variety existed atthattime with
some institutions operating at S/F ratios as low as 10to 1and others as high
as 32 or 35 to 1. Those that were 12 or 13 to 1 and below are going up, and
many that were 26 or 29to 1 and above are going down. Althougl 55% ofthe
institutions were staffed below a 20 to 1 ratio, the reciprcca! is also
true—45% are above that figure, including 77 institutions whichwere over
25 to 1. The modal S/F ratio has gone up from 16to 1in 1966 to 17 to 1 in
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1970. However, in 1966-67 the respondents projected that it might reach 20
to 1in 1972; butmean S/F ratio has hovered steadily atabout18.5to 1forthe
past 6 years (see Table VI-1). One interesting trend, however, is the
decrease in S/F ratio variability which has taken place overthat same6-year
time period. In 1966, 5 1% of all AASCU-type institutions surveyed fellin the
S/F ratio range of 15t0 1t020to 1. By 1970, 64% wereincludedin this range.
By 1972 the figure percentage had increased to 70%. This modal ratio seems
to apply to all four types of institutions—with no consistent special
treatment for institutions called either “college” or “university.” Neither
does there appear .0 be a truly significant consistent difference if
institutions offer graduaie programs. It appears that AASCU-type
institutions have found this to be the maximal or optimal S/F ratio which
legislatures will support, at least through the late 1960s and into the early
1970s. This stabilization of the S/F ratio suggests that there is probably little
chance that economies of scale will accrue to SCUs inthe near future as a
result of increases in S/F ratios. Student/faculty ratio fluctuations, as a
consequence, are not likely to cause significant changes in mcst
institutions’ financial planning in the immediate future. lf state legislatur=s
force larger cuts in levels of support, the mean S/F ratio will be larger and
the possibility of smaller S/F ratios in the near future appears to be almost
nil.

Total Educational and General Income

Total educational and general income rose 45% nationally in AASCU
institutions between 1966 and 1970. However, during this same period
enrollment also rose by some 35%. Thus, the actual per studentincrease in
educational and general income was only 30% (see Table VI-2). If one
considers the national rate of inflation during this time period, which
averaged 26.93%, it becomes apparentthat educationaland generalincome
increases in AASCU institutions have barely kept pace with the national

. inflationary trend.’

The situation looks even less optimisticwhen one compares the per student
income increase by region tc the national rate of inflation as represented by
the consumer price index increases for services.'' Onty the Southeast and
Southwest regions have experienced increases in educational and general
income per student that have outstripped the national inflation rate. This

9.8, Department of Commerce, Statistical ADstract of the United States 1972, Table
No. 565, “Consumer Price Indexes, by Commodity Groups: 1920 to 1971" (section
concerning all services), p. 348.

"fbid.
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trend is even more distressing considering the fact that the Northeast and
West regions of the country have probably suffered somewhat more from
inflation than the others. The Northeast region, with the smallest mean
increase per student in educational and generalincome (17%), has suffered
greatest as a result of inflation (26+%)."? If this trend continues, it will mean
that proportionately less real funding will be available to AASCU
institutions in this region in the future. One can only speculate as to what
effect such a cutback in funding will have on the quality of instruction and
services at the institutions in this region.

Educational and General Income per Student

A comparison of the data on the educational and general income per
student for 197C (Table VI-3) with the comparable data from our 1968 study
suggests that there has been a general rise in educational and general
income per student since 1966. Where 17% of AASCU-type institutions
surveyed in 1966 had educational and general income per student of $750 or
less, only-1% of these institutions fell in this range in 1970 (see Table Vi-3}.
Likewise, those institutions with an educational and general income per
student range above $1,750 increased 20% in number during this brief time
period. The national modal range of educational and generat income per
student for state coileges and universities increased substantially from
$750-999 in 1966 to $1,250-1,499 in 1970,

The most substantial increase in educational and general income per
student.has been experienced in the Northeast region where educationai
and general income per student for the modal group of institutions has.
shifted from the “$1,250-1,499" range to the “over $2,000" range. Thirty-
two percent of AASCU institutions in the Northeast region (17 institutions)
had educational and general income per student of over $2,000 by 1972.
Though other regions have also experienced a general upward trend in
educational and general income per student, tfiese increases seem to have
been somewhat less dramatic than those in the Northeast. '

The mean educational and general income per student (as opposad to the
previously discussed modal educational and general income per student)
for 1970 in all AASCU-type institutions was $1,489. This represented a 30%
increase over 1966, when educational and general incoine per student was
$1,137. By region, educational and general income per student seems to be
generaliy higher in the East and West and lowest in the Southwest.

2ibid., p. 349.
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Percentage of Educational and General income from Student Fees

In the staie colleges and universitics as a whole there was a 4% increase in
the percer.” of educational and general income coming from student fees
between 1966 and 1970. The Northeast experienced the most substantial
increase in the percentage of total income from student fees in our earlier
study. 'n the Northeast institutions, student fees made up 33% of total
income in 1970. This was a43%increasein the percentoftotalincome being
derived from student fees since 1966. Since the 1968 study, however, in the
West, the percentage of income from student fees has continued to decline
and only 10% of total income was obtained from student fees. The most
substantial decrease in student fees as part of general income came in the
Southwest where the proportion of student fees as part of general income
fell from 26% in 1966 to 16% in 1970, a drop of 38% (see Table VI-2).

One of the most interesting trends indicated by the data (Table VI-2)
concerns the Southwest region. In that section of the United States, the per
studentincome has increased by 60% since 1966, the mostrapidincrease of
any of the regions. At the same time thatthis increasein perstudentincome
has occurred, there has been a corresponding decrease by 38% in the
percentage >f total income which has come from student fees. This
suggests an overwhelming increase in public support for higher education
in this region. This development could reflect anumber of social, econoic,
and political realities of the Southwest which is now one of the fastest-
growing regions of the country in population and in economic develop-
ment. Thus, while other regions were already experiencing diminished
public support together with an increasingly critical public attitude toward
higher education, the Southwestin 1970 may still have been riding the crest
of the higher education wave which hit the West and Northeast earlierinthe
1960s.

In 1970 thare had developed a much higher degree of homogeneity within
regions regarding the percentage . educational and generalincome from
student fees (Table VI-4). In 1966, for example, there were institutions in
every region except tt- West which relied on stadent fees for over 60% of
educationaland gene: .income.Inthatyearthetotal numberofinstitutions
in all regions relying on student fees for 60% or more of their total income
was 14. By 1970 only one region. and a single institution within that region,
was relying that heavily on student fees.

The West region is unusual, however, because student fees there continue
to represent only a small portion of its educational and general income
relative to other regions (Table Vi-4). This reflects the continued relatively
high degree of public support of higher education which has been charac-
teristic of the West.
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Inspite of themove toward homogeneity, avaitable data (Tables VI-2 and VI-
4) make it possible to rank the regions from those relying least on student
fees as a source of educational and general income to those relying most
heavily on student fees. The rankings are as follows:

1. West Least
2. Southwest

3. Midwest T
4. Southeast

5. Mountain/Plains ¢
6. Northeast Most

Predictions of Future Financial Conditions

Obviously, AASCU-type colleges and universities had reached funding
plateaus in 1972. They were not unique since this was true of almost all
institutions, both public and private and in most states of the United States.
Projections by the institutions of their expected Student/Faculty ratios in
1975-76 give some idea of predictions of future financial conditions within
the institutions (see Table VI-1 and Figures VI-1 and VI-2). Since the
predictions were received from over two-thirds of the AASCU-type
institutions and the size characteristics are relatively comparable for the
remainder of the institutions, these projections undoubtedly are
representative of expectations thrcughout the Association membership. In
addition, since faculty salaries are a major part of t1.¢ total cost offinancing
AASCU-type institutions, this one single characteristic can have more
effect than any other comyarable one.

A very few institutions expected to improve their S/F ratio in the group at
15 to 1 or below, a total of 15.9% in this category for 1975-76 as compared
with 14.1%in 1972. Inthe other major categories expectations regarding the
S/F ratio are indicative of cutbacks in the level of financing. For example,
there are expected to be fewer institutions with S/F ratiosinthe 16 or 17to 1
raiige, a range in which there has teen a decreasing number of institutions
in 1966-67,in 1970-71, and in 1972-73, with the expectation ofan additional’
drop in 1975-76. In contrast, the 18 and 19 to 1 group and the 20 and 21 to 1
group havr grown consistently during these same years and are expected to
increase in numbers in 1975-76. In the range of 22 and 23 1o 1, a consistent
decrease has taken place in 1966, 1970, and 1972, and a further decrease is
anticipated in 1975-76. Institutions with S/F ratios of 24, 25, ur 26 to 1 and
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above constitute a small portion of the total institutions and have decreased
overall since 1966. Although a few institutions expect to continue to be
financed at25to 1 or higher, thisis notamajorfactorin considering the total
financing picture for all of these institutions. Thus, modest overallincreases
are expected in the S/F ratiointhe years between 18972 and 1975, apparentiy
a very optimistic prediction of relative financial condition in this period of
modest growth in student bodies.
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‘  SUMMARY

Just a decade ago, the fledgling “Association of State Colleges and
Universities” was established and determined that it would encourage the
efforts of its member institutions to change, both rapidly and efficiently, to
meet the new demands and needs of the society which originally conceived
thern and had supported them for 135 years. This summary describes briefly
three major studies of the institutions in the past decade and some of the
current trends and developmants which pose challenges for the future.

In 1964 and 1965, Joe Smith, Acting Executive Secreta.y of AASCU,
prepared the first extensive summary of data about these colleges and
universities, titled Challenge to Change. At that time (1964), the As-
sociation membership was much smaller—but the study attempted to
obtain data about all institutions of this type. Of approximately 2,100
institutions of higher education, 10% were developing state colleges and
universities (SCUs) enrolling 20% of all students in baccalaureate degree
programs in the United States. This survey of AASCU institutions provided
data on 141 SCUs, with 612,000 students and $765 million in operating
budgets (p. 47)."* They granted 93,000 degrees and had 31,5600 members on
their professional staffs. In thzir estimates of growth, they predicted 933,000
students in 1969 (an increase of only 52%), 122,000 graduates (31%
increase), and 46,500 professiona| staff (49% increase) (p.18)." Median size
was 2,800, with a median size of 4,617 predicted for 1969 and approximately

3Joseph Smith, Challenge to Change (Washington, D.C.: American Association of
State Colieges and Universities, 1965), p. 47.

“Ibid., p. 18.
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8,000 by 1980 (p. 67).'* Eighty percent of their students were in pre-service
teacher education or in continuing education programs for in-service
teachers. However, work-study and community learning experiences were
characteristic as they diversified to meet regional needs through programs
in such fields as agriculture, nursing, recreation, engineering, health
professions, business, and sacial work (pp. 69-70).' Thus, a decade ago,
the forerunners of current change were under way.

The current authors made another more extensive survey of SCUs in 1966-
67 and reported the data in 1968-69. In 1970 and 1972 we once again
surveyed the SCUs for this present study. Findings are reported in the
following areas: (1) types of institutions; (2) institutional size-and
enroliment patterns; (3) degrees and fields of study available; (4) innovative
programs; (5) libraries: and (8) finances, including studeni, iaculty ratios.
{n addition, a separate analysis of (7) institutional name changes reveals

. many cnanges between 1966 and 1973.

Types of Institution$

In analyzing the SClJs, it is obvious that there are four types. This was
reportedin 1968 and is still true. The first type is the single-purpose highly-
specialized college. A very few institutions of this type still exist, such as
Massachusetts Maritime Academy. California Maritime Academy, or the
Massachusetts College of Art. The number of institutions of this type is
decreasing, and in 1967 there were less than a dozen. At this time there are
approximately eight or nine.

The second type of SCU is the teachers college. There are approximately 35
to 40 of these institutions in the SCUs which still are essentially teachers
colleges. Parker's 1972-73 enrollinent study stillincludes responses from 40
institutions which indicate :heir wish to be listed as teachers colleges."”
They are the cotleges that dropped 5.5% to 6% in enrolimentinthe faliterm,
1972.

The third type of institutionis the co nprehensive state college or university,
which includes nearly two-thirds ot the SCUs. The typical comprehensive
state college or university has grown rapidly both in enroliment and in its
curricula. Most of them offer fairly specialized undergraduatemajors and, in
over one-half of them, specialized graduate majors as well.

»ibid., p. 67.
sIbid., pp. 69-70.

VParker, "College and University Enroliments in America,” pp. 315-337.
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The fourth type is the regional state university, with approximately 25 to 30
institutions so classified. Most of them were located in or close to an urban
center. In 1967 nearly all of them had enrollments exceeding 10,000; some
had more than 15,000 students: and a few had more than 20,000 students.
The chief special characteristic differentiating this type of institution from
the third type is the offering of a doctoral degree—either the PhD, the
Doctor of Arts {DA), a specialized doctorate in education (EdD), or all of
them.

Institutional Size and Enrollment Patterns

With regard to institutional size and enrollment patterns, there is still
considerable growth. However, AASCU undergraduate growth rates in
terms of both enrollment and degrees earned are down sharply from the
extremely rapid growth of the 1854-1966 era. They are also down from 1966-
67. Between 1966 and 1970 AASCU graduate enroliment growth rates
increased nearly twice as fast as other public institutions but slightly slower
than private institut:..ns.

The average size of AASCU institutions has continued to increase. In 1970
roughly 50% of all AASCU institutions had F.T.E. enroliments greater than
5,000, where in 1966 iess than 40% of the institutions had enroliments this
high. Thus, these institutions are of an ideal size to offer “a really well-
rounded program as a comprehensive college.”®

Recently, a fairly accurate job has been done in predicting institution
enrollments. Our 1968 report included predictions for 1970-72 from the
individual campuses. These have turned out to be quite accurate exceptfor
institutions between 1,000-4,000 students. The West and Midwest regions
continue to enroll a disproportionately iarge number o/ students in a small
number of institutions and consequently have average institutional sizes of
about 10,000 students compared to an average ¢iabout 6,000 for four of the
other regions. Total enrollment increases in AASCU institutions were by far
the largest in the West region (53%), followed by a 38% increase in the
Southwest region. All other regions had enrollment increases of less than
the AASCU national average of 35%. The graduate enroliment growth rate
in the Northeast region has dropped precipitously since the last study.
Between 1954 and 1968 graduate enrollment in the Northeast region grew
the fastest of any of the regions (714%). Our 1970 data reveal that between
1966 and 1970 the Northeastregionhad the slowest growth rate of any of the
regions (23% compared to the AASCU national average of 65%). Our 1970
data indicate that though SCU-type institutions are enrolling a larger

1BFrom Clark Ke.r, speaking of recommendations of the Carnegie Commission on
Higher Education, Novembzr 9, 1971.
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percentage of the total U. S. graduate enrollment (26% in 1970 a: oppused
to 24% in 1966), they account for a decreased percentage of graduate
degrees earned nationwide (21% in 1970 as opposed to 26% in 1966). This
sugyests that SCUs may be playingalargerrole insuch areas as conti.auing
education, professional improvement and other grad iate level programs
which do not always lead to degrees. |n regard to the predictions for 1975-
76, which were predicted in 1970 and 1972, they couid easily be alittle too
high because there has been a major turn-down since these last data were
corrected in the summer of 1972.

Degrees and Fields of Study Available

The major trends that were established between 1954 and 1966 seem still to
exist in AASCU institutions:

a. Occupationa! pluralism has stinulated the continued expansion of
degree programs in occupational fieids other than education,
particularly in business and health professions.

b. Fhere has been continued expansion of undergraduate programs in
subjectfields in theliberal arts and sciences. Although this is particularly
true of fields taughtin secondary schools, others such as philosophy and
anthropology are growing.

¢. Graduate and continuing education have continued to be important
areas of development and expansion in SCUs at both masters and
doctoral levels. Thisis true particularly in “'special” education, health and
physical education, business education, art and music education,
industrial education, educationa! psychology, and curriculum and
instruction. In other professionalfields, main developments have beenin

- biological sciences, business, geography, health professions, home
economics, and psychology. Although smali,itisimportantto note some
continuing developments in master’'s degree programs in agriculture,
city planning, engineering, foresiry, philosophy, and religion. At the
doctoral level, development of Doctor of Arts programs are of particular
importance.

A little-noticed butimportant developmentin sub-baccalaureate programs
has rontinued in SCUs. In the 191 usable questionnaires on this topicinthe
1972 survey, 63 new sub-baccalaureate programs were reportedin one year
alcne These data confirm and add to the 1967 and 1970 findings of two
studies conducte by John Ruwlett of Eastern Kentucky Univelsity.'s He
found that 134, almost one-half, of AASCU-type institutions offer such
programs. Also, ne found that thie total of such programs (in AASCU and

wRowlett, Less-Than-Baccalaureate Level Technical Education Programs.
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NASULGC) increased from 619 to 973 in number in three years between
1967 and 1970. Students enrolied in these programs increased from 31,000
in 1967 to 41,000 in 1970. Clearly, occupational programs at the sub-
baccalaureate level are rapidly expanding in SCUs and other public
institutions.

Some conclusions also can be drawn regarding deqree program planning,
based on the 1970 and 1972 questionnaires. Degree program plans oftun
have been rather poor predictors of actual degree program implermentation.
Only 44% of the new programs planned in 1970 forimplementation in 1972
(192 of 434) were actually implemented as planned. About 45% of the new
degree programs actually implemented in 1972 had not been plannedforin
1970 (158 of 350), including 65% of'new, not previously planned BA or BS
programs. It is interesting and very pertinent to note, however, that 7 of 15
planned PhD programs and & of 11 planned Doctor of Arts programs were
implemented.

Innovative Programs

Definitions of what constitutes innovative programs often change, and the
changes from 1966 to 1972 were quite dramatic. In 1966-67 "non-traditional
studies” was a term which was not generally in use. Currently, innovative
programs often mean time-shortened degrees, pass-fail grading, modular
learning systems, credit for work experience, credit based on examinations,
‘or external degrees usually based on correspondence study. The innovative
programs which were included in our 1966-67 and 1970 surveys included
essentially programs which were based on new or improved technology
including improvements in communication made possible by improved
storage, retrieval and dissemination of information, or improvements in
transportation based on greater speed, safety, and lower costs of travel.
Thus, we included such items as computer-assisted instruction, learning
resource centers, and international education programs.

In the short time between the 1966-67 and 1970-71 surveys, major
expansion took place, particularly in larger institutions, in all types of
international programs. These changes can be attributed directly to an
extensive effort by AASCU's Committee con International Programs. The
stimulation ofthis committee led to the establishment of anumber of special
overseas centers, primarily for AASCU students, and a number ¢: special
relationships between various AASCU institutions and foreign v*- : sities.
In addition, almost two-thirds of the larger institutions, above 6,0 ident
enrollments, established learning resource centers to facilitate student
learning through the use of modern means of technology and various
independent {earning systems.
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Many diversea types of "innovative” programs, approximately 40 in number,
were reported in the open-end response section of the questionnaire, a
clear indication of different definitions of the term on individual campuses.
They varied from a single special Master of Arts degree in Aeronautical
Systems offered by the University of West Florida under contract with the
Navy to large numbers of varied special programs for disadvantaged
students. Their diversity and rapid development vividly illustrate the great
adaptability of AASCU-type institutions.

Libraries

Libraries are quite an important curricular development, and in 1968 we
reported major improvements in these institutions in library holdings
between 1954 and 1966. Our 1970 data indicates thatimprovementin SCU
libraries has continued at a rapid rate sirice 1966. Nationwide, AASCU-type
institutions experienced a 50% increase inlibrary holdingsinjust4 years.In
the Midwest, for example, the 1970 mean for institutions for the 15 states in
the area was 256,000 volumes. This becomes significant when compared
with expanding institutions of the past. For example, this is essentially the
same size as the Harvard library in 1830, 20 years after it started offering
doctoral programs. The expansion of AASCU institutions into specialized
curricula and graduate study led to significant increases in size of libraries

Major conclusions to be drawn from this phase of the study follow.
Nationwide, AASCU institutions experienced a 50% increase. in library
holdings, while nationwide enroliment increased by 35%. The Wesiregion
experienced by far the greatest increase in library holdings between 1966
and 1970 (a 108% increase), while the Southwest region experienced the
smallest increase (32%). As AASCU library holdings grow, the variance in
mean number of library volumes held per institution between regions is
increasing, i.e., in 1954, there was little difference in the mean number of
library volumes held per institution between the various regions—all the
regions had similar library holdings. By 1970 fairly large differences in
library holdings have appeared with the West region having the fargest
holdings. Since 1966, substantial gains have been made in closing the gap
between ALA Standards for college library holdings and the actua! library
hoidings in nearly all AASCU institutions.

Finances

Financial comparisons of the 1968 report data and ofthe 1970 and 1972 data
for this report were possible for Student/Faculty ratios, total educational
and general income per student, and income from student fees. Regional
comparisons, also, were possible. Unfortunately, it was not possible to-
consider book value of buildings, grounds, and equipment or Federal
support of individual institutions or groups of institutions.
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Student/Faculty ratios of almost two-thirds of the institutions fell within the
15 and 20 to 1 range. The mean S/F ratio in 1972 was between 18.5and 19to
1. The range of S/F ratios remainec approximately the same, from 10to 1 up
to 35 to t.However, thenumbers at the extremes are diminishing—although
77 institutions (approximately one-third) still report S/F ratios over 25to 1.

Total educ.'tional and general income rose 45% in the 4 years between the
studies. wnile enroliments rose by 30%. Inflation, however, took all of the
difference and AASCU institutions barely kept pace. Income per student
and expenditures per student also rose significantly, with the modal range
increasing from $750-$999 in 1966 to $1,250-$1,499 in 1970. By region,
educational and general income per studentwas reported higher in the East
and West regions and lowest in the Southwest.

‘Income from student fees showed a 4% increase in the 4-yearperiod. In the

Northeast, student fees provided an increasing percentage of institutional
income, totaling 33% in 1870. In'th.e West it wus approximately 10%, with
increasing pressure reported to increase i*. In the Southwest, totalincome
per student increased by 60% in the 4 years, and the percentage reported
from student fees decreased by 38%—a clear indication of widely
increasing public support in this region.

Clearly, AASCU-type institutions reached funding plateaus in 1972. The
reported predictions for 1975 indicate an expected continuance of most
existing S/F ratios are limited increases which certainly will not cover
exnected national inflationary increases. Thus, institutions in the next few
y:ars must adapt to changing regional economic and social needs without
financial improvements to serve as a catalyst. Careful, efficient and creative
management of existing funds will have to provide the opportunity for
necded changes. Since this has been the situation in most AASCU-type
institutions throughout most of their history, undoubtedly they will be able
to meet this difficult financial situation.

Institutional Name Changes

The past decade has brought extensive changes in the names of the
institutions which make up the membership, or are eligible formembership,
in the American Association of State Colleges and Universities. Although
approximately 20 report as teachers colleges for the annual Parker study of
enrolimerits, only two of the 330 institutions still aretitledinthis way, Harris
Teachers College in Missouri and Kansas State Teachers College in
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Emporia, Kansas.?? Some of the institutions are now designated as
universities, although their size and functions are changirig slowly. For
example, the University of Maine now includes all of the former state
colleges with designations such as the University of Maine at Farmington.

PData on institutional name change is difficult o keep current. However, as
of June 1973 (see Appendix 1) it appears that there are atleast 330 AASCU-
type institutions. Of this number 148 are designated as universities. Sixty-
two of these institutions have be :n given this designation by their state
legislatures and governing boards since 1966-67. Of the 17 institutions
which have been established since 1966-67, 10 have been initially
designated as-universities and 7 have been designated as state colleges.
New universities have been established in Alaska, Florida (4), lllinois (2),
and Ohio. New state colieges have been established in Kentucky,
Minnesota, Missouri, New Jersey (2), Virginia, and Washington. The last
normal school, Lewis-Clark Normal Schoolinldaho, was changed to Lewis-
Clark College.

The institutions with the designatior “university” apear in three of the four
types of institutions in the AASCU group, i.e., regional state universities,
modern comprehensive state colleges, and a few of the remaining teachers
colleges. Use of the term “university” does not, in many cases, mean any
change in the function of the insiitution.

Many of the universities in this group, howevet, clearly meet many of the
relatively fecent criteria used to arrive at this designation. For example, the
prestigious Commissionon FinancingHigher Education headed by John D.
Millett in 1950-52 defined universities as follows:

Our definition of a university involved three basic elements. The institution must have
offered an undergraduate liberal arts curriculum, graduate study, and professional
education. We interpreted "liberal arts” broadly by including sciences, and "grad-
uate study” was taken to mean postbaccalaureate work in the humanities, social
sciences, physical sciences, or biological sciences, preferably but not necessarily
continuing through the level of the doctorate. "Professional education” was
distinquished by two furtherfactors' the kinds of professional schools and whether or
not they were accredited by the respective professional accrediting agencies. An
institution satisfied the criteria of "professional education” if it had at least three
professional schools, at least two of which must have been professionally acci= lited
from the law, engineering, medicine, teacher education, and business group. The
reruaining one might be an unaccredited school from this group or an accredited

2parker, "College and University Enrollments in America,” pp. 315-337.
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school (where an accrediting agency existed) in some other field, such as social
work. architecture, agriculture, dentistry, pharmacy, and so forth. Or the criteria
might be satisfied by four professional schools, at least one of them having been
accredited in the first group and the remaining three unaccredited schoois from this
first group or accredited schools from the second or residual group.”'

Fifteen of the then existing 57 private universities failed to satisfy these
criteria, including 5 members of the Association of American Universities.
Overall, 20% of the 121 universities did not completely conf>rm to this
definition. Clearly, many of the universities in the AASCU group better
qu ify according to these criteria than some of the universities'which were
so classified in 1951-52. Most, if not all, of the current doctoral-granting
universities in the group (25-30) would meet the criteria, and several dozen
others which offer only the master’s and intermediate degrees. Thus,
although the term “university” now appears meaningless at times, the
comprehensive undergraduate and graduate programs of 50-75 of the
AASCU-type institutions currently justify the use of this designation. For
the others called by this term, it means (1) they belong to a university
system or a statewide group of comparable institutions, or (2) they have
grown mo. " rapidly than others and have diversified faster at the under-
graduate aro master’s levels.

Current Trends and Challenges

When the American Association of State Colleges and Universities was
founded, higher education was one of the top social priorities in the United
States. Higher education was considered so important that students were
deferred from military service in order to attend. Overall, in less than a
decade budgets tiipled in colleges and universities while enroliments only
doubled. Now in the middle 1970's, other social institutions appear more
important, or at least as important, and some require new or changed
college-level educational programs. Critical examples are health care and
delivery; environmentalimprovementin our air, water, andland; elementary
and secondary schools and property tax limitations; recreational facilities;
energy resources and transportation systems. Fereral funds and state
funds are moving to support these other priorities.

Chznges in such assumptions affect social purposes—and the basic
outcomes expected of the total educational program are being subjectedto
the sharpest questioning in the history of the nation. This is partly because
our technological society has become more and more a total “learning .
society,” based on lifelong learning and continuing education. Betweer,
1940 and 1970 the median years of schooling for the adult porilation

“Richard H. Ostheimer, A Statistical Analysis of the Organization of Higher
Education in the United States,.?948-1949 (Naw York: Columbia University Press,
1951, published for the Commiss- »n on Financing Higher Education), p. 6.
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increased from 8.4 to 12.2 years. According to current estimates, at least
one out of every four persons in the population of the United States is
enrolied in some type of formal education. This does not count the
enormous tefevision population which is acquiring much of its social
learning and some of its formal education through television.

Nevertheless, the end of the great age of exparision in size of colleges and
universities is arriving. Population statistics, for example, from Clark Kerr
and the Carnegie Commissicn on Higher Education, indicate that there will
be 3,000,000 additional studentsinthe 1970's, with no further increasein the
1980's; and that growth in the 1990's will be at about the same rate as
American Society is growing.?? The concept of lifelong learning will bring
some additional students into postsecondary education. Even with this
considerable growth, dramatic increases similar to those in the 1960's
cannot be anticipated. Thus, changes and adaptations must be made in a
limited or in a no-growth situation.

Almost all states have reached funding plateaus for higher education. The
proportion of Gross National Product and of Gross State Productgoinginto
higher education will not rise and may drop insofar as colleges and
universities are concerned. Currently, alack of confidence has developedin
the effectiveness of established colleges and universities. Furthermore,
society develops new institutions to meet new needs not met by existing
institutions, and new institutions are being established, both private and
public. Private, proprietary institutions, and public vocational-technical
institutions are receiving increasing public support. Federal aid to
postsecondary education is moving to support the student (the consumer)
in place of institutional aid of various categorical types. With supportievels
not rising and costs going up, older established private, non-profit
educational institutions are moving vigorously to secure public funds,
which are coming from the same limited sources which are not rising
proportionately. Society is supporting the establishment of new forms of
posisecondary education, essertially with a vocational empbhasis for a
central core, and is thus providing for expansion of the total number of
postsecondary students in a different fashion. Once again, these
institutions are being supported from the same dollars, with very .ttle
additional funding.

Scholars in the field of enroliment analysis indicate that the slowdown in
enrollments by institutions is positively correlated with institutional
emphasis on the liberal arts. Students of all ages are willi ‘g to pay for
exactly the type and kind of education they want, either broadly vocational
or broadly cultural. However, vocationally-oriented institutions are the ones

"Carnegie Commission on Higher Education, New Students and MNew Places
(Hightstown, N.J.: McGraw-Hill Book Company, 1971), p. 1.
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which are not dropping in enroliment; and in some cases, they are growing.
Garland Parker's fall 1972 enroliment studies in Intellect for February and
April 1973, reviewed the enroilment patterns for the whole of the United
States. Gross total enrollment all through the United States increased two-
tenths of 1%. Teachers colleges went down between 5% and 6%. Most other
types of institutions ‘vent down between 1% and 2%. A few insututions
throughout the Unitecd States are still growing, but very few—the total is
down. Significant increases are in vocational institutions and the private
proprietary institutions. Part-time enroflments have increased in many
institutions—the only reason that enrollments are not down macie. The
increase in part-time enrollment is 11.3% while at the same time there is an
absolute decrease of 3.1% in incoining freshmen throughout the United
States.

There is less prestige fcr college degrees from all types of postsecondary
institutions but increasing demand for external certification in order to
serve in particuiar vocations. This is particularly true in the rapidly
expanding applied health professions but also true in others. There may be
as many as-75 d)fferent applied health professional groups which require
special certification in order to practice.

The trend to centralization in government andto conglomerate, large-scale
corporate business activity is reflected throughout the United States in
legislative approaches to structure, .coordination, and governance of
postsecondary education. All but two states now have some form of
statewide conrdination on governance for postsecondary educational
institutions, with many sub-systems which are mostly of a "governance-
type.” In states lacking an adequate coordination system, well-organized,
well set-up, and with a good data system, the control of higher education
appears to be moving into the governor's office. This is a very normal
reaction because the large costs make postsecondary education a major
part of the total state budget. In several states, currently there are proposals
for cabinet offices to be in charge ¢f all of education. Under this system
education, including postsecondary education, would be just another
regulatory branch of government instead of a fcurth branch of state
government. In addition, unionization or statewide faculty orgeanizations
foster centralization of decision making and often take away from the
local campus’ decisions regarding. academic and local problems on the
campus. ‘

tn addition to these more obvious developments, tf@re are critical questions
throughout our society about the “limits of material growth™” which can be
achieved in our country and on this planet. The science and technology
which produces and supports this growth has become somewhat suspect.
There is a g ‘owing concern about the “quality of life"—a concern for values
in contrast with prior concern for materialistic development at any cost.
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The endless scientific frontiei whichwa: described by Vannevar Bushintha
late 1940's has run into severe road blocks. Developments in technology
and industry, so necessary in the past to imprcvement in our Quality of life,
now are questioned seriously because Of potential lor g-term detrimental
changes which they can cause or have caused in ou- living conditions.
Professor Ben-David summarizgd this feeling very aptly in his award-
winning essay on American higher education for the Carnegie Commission
on Higher Education:

There 1s no doubt that there huis occurred a drastic change in the image of technology
since the Second Worid War. Instead of something that may redeem the worid,
technoloay no.v appears as something dangerous and destructive. People afraic ot
technological doom tend to blame science along with technology for the resuit of
their own misuses of technology. i

As these changes in thinking take place, members of society are re-
evaluating the purpeses of education and the outcomes expected from it.
mpticit assumpticns of the past are graduaily being reviewed and adjusted.
(1) Appropriation >f more money is no fonger assumed to ba the answer to
social demands for improvement and perfectability of society and of the
persons within it. Recent reports from the Brookings Institution indicate
that solutions involving solely more money often have very little to do with
success in meeiing social problems. This has been a fundamental idea in
most state colleges and universities—with more money, they could really
meet society's goals. But the evidence is not there. Costs vary greatly
between comparable colleges. (2) Many thoughtful persons no fonger
assume that the society benefits more than the individual from the
opportunity for higher education. Low tuition and fees are seriously
guestioned in states where in the past this idea has been almost sacred
{particularly the Western states). It is seriously questioned now by people
who feel thev are socially conscious. This is a very important point for the

developing regicnal state colleges and universities. Legislators feeithatthis

is a key issue—one that must be resolved whether it is essentially an indi-
vidual's responsibility to pay or the society's responsibility to support the
student—or the ratio between the two. And it will not be resolved in the
institutions; it will be resolved as a matter of fundamental policy in
legislatures. '

A recent study on Trends in.State Funding in Higher Education? {January
1973) indicates specific changes taking place. For the first time in many
years, there has been adecrease in appropriation for education at allievels

ZLyman A. Glenny and James R. Kidder, Trends in State Funding in Higher
Education: A Preliminary Report (Denver, Colo.: The Education Commission of the
States, January 1973), pp. 1-14.
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in proportion to the total amount of income of funds available in the states.
Between 1962 and 1973, education's share of total state revenue dropped
from 53% to 51%. This small percentage drop becomes billions of doilars.
and it took place in spite of a 5% enroliment increase at the elementary-
secondary level and approximately a one-third increase in institutions of
higher education. The drop in the pe;cent of state revenues for education in
ail states was significant and greatest in the Pacific States—from 61% to
52%. Obvicusly, society's support for education, and for higher educat on,
has diminished drastically; and changes in society's goals are posing
serious problems in our own academic planning future.

AASCU-type ‘institutions always have been close to their regions and
changed rapidly to meet new developing needs. The ability to change and
adjust rapidly will be even more necessary in the future. Many of the
students now coming to these institutions are ready to choose for
themselves: (1) whattheir occupational areas will be and how far they want
to go in them at a particular time; and (2) what their cultural or liberai
background will be and how far they wanttogo ata giventime. Theidea ofa
4-year degree program for persons between 18 and 22 years of age is almost
foreign to many stuaents of today. Some ofthem feelthat astudentwho has
gone to only one or two institutions really has not had a good education—a
person such as this does not have the needed variety! And some of them
think of education as something that goes on for life—where they can "step
in" or "step out” as they feel the need. This Is an entirely differentthingthan
when 2 collective facuity determined what students needed to have a
general education and earn a degree.

Currently scciety is supporting students who want to attend post-
secondary education in this changing fashion. Possibly, three-quarters of a
million postsecondary students currently attend private proprietary
institutions and take only the vocational work. And all forms or {'ederal
student aid are available to them. It may well be that some students, almost
as great a number as attended 20 or 25 years ago, will still wantto atlend a
highly-structured institution and take a highly-structured program. Same
institutions will need to provide both types of educational degree
opportunities. .

Obviously, member institutions of the American Association of State
Colleges and Universities will provide the necessary educational degree
opportunities for students and will meet the expressed needs of the
communities they serve. Current developments reportedin just a few ofthe
institutions during April, May. and June of 1973 provide examples which are
good evidence of the positive thrusts:

1. New types of vrsational degree programs.
2. Changed pattcrns of credit for work-study or intern experiences.
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3. Adaptive programs in teacher education.
4. Closer refations and more informal educational opportunities in the
commurities they serve. :

New degree programs take on many different aspects. Programs are offered
at both 2-year and 4-year degree levels at Saint Cloud State College and
Dakota State Coliege for assistants for physicians in general practice and in
criminaljustice, respectively. Columbus College in Georgia has established
a regional health professions education center offering both associate and
baccalaureate degree programs in medical technology, nursing, dental
hygiene, and mental health (with a continuing education program planned
for the future). Dakota State College also offers a new associate degree
program in educational media technology. West Virginia Institute of
Technology is offering an Associate in Science degree ‘n dental hygiene,
with a low-cost clinic as a critical teaching resource

At the 4-year level, State University College in Plattsburgh, New York, and
the Miner Institute have new programs in environmental education.
Northeastern State Cotlege in Oklahoma has begun a new technical
program in the graphic arts field, incfuding practical field experience.
Indiana State University offers a new 4-year degree program in packaging
technology, a highly spzcialized need in that area. The California State
Polytechnic University in Pomona is developing a Bachelor of Szience
degree program in technology which is desigre 1tomeet national needs fot
technically competent persons in several fields sych as the environment, -
construction, manufacturing, or computer sciences. Newark State College
in New Jersey offers a new degree program in urban and outdoorrecreation
designed particularly for industrial, municipal, and hospital specialization
in addition to educational work. Two universities in Hlinois, 1llinois State
University and Northern lllinois University, plan to offer a cooperative
doctoral program in binlogical sciences. North Texas State University has a
new 2-year graduate program ir economics to prepare economic
researchers forsmall banks and comparable-sized industries.

Credit for off-campus work or intern experience is involved in aimost all of

- the briefly named degree programs. Other examples include : Framingham’

State. College's new Bachelor's degree program in liberal studies which
grants coliege credit for outside experience and is designed specifically for
adults with widely varied backgrounds; Kansas Staie Teachers College
offers a new student-design2c degree program which will award credit for
work or study experiences, travel, and demonstrated proficiencies; and Q'd
Dominion University in Virginia provides a new sen: :ar cor "job-related
experiential learning,” integrating work experience with academic learning -
and based on an internship program in a public agency or private
organization. Two of the State University Colleges iniNew York, at Potsdam
and Oneonta, have designed community intern programs meeting local
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needs and providing problems professions experience for students in local
agencies, drug rehabilitation centers, Alcoholics Anonymous, and the local
Chambers of Commerce.

New teacher education programs include one in nursery school
certification at the University of Wisconsin, River Falls, with experience in
nursery schools, day-care canters, and Head Start programs. Valdosta
State College in Georgia has developed five new programs at the graduate
specialist level in special education, reading, elementary education,
administration, and guidance and counseling--while at the same time
developing a certification program for teacher aides and an associate
degree program for teacher para-professionals. Once again, these teacher
education programs involve extensive field experience and service in the
community.

Community relations and informal educational opportunities, likewise, are
continuing on their long-term development in these institutions.
Northeastern ltlinois University has developed a series of urban field
centers locnted in the community including an art center in a former
synagogue, a center for newly-arrived community residents which offers
“cultural” field trips, a writing center for students and others often not
enrolled at the University, and special tutoring projents in dance and Black
literature. The Massachusetts College of Art, as an example of literally
dozens of comparable developments, provides a series on the
contemporary arts bringing noted persons to the campus essentially for the
benefit of the community as well as the college students and faculty. This
limited catalog based on a relatively small sampiing provides the best
possible evidence that the AASCU institutions are respor.ding to current
developing needs. ~

The regional state colleges and universities long have been open access
institutions. They have been low tuition institutions and have been
institutions attended by many first-generation college students. By
tradition, these state colleges and universities have been very responsive
and have met specific regional needs, a criticz.lly important characteristic of
these institutions. B« svaying close to these principles and meeting regular
and new needs of the 'r region, they will receive support of state legislatures
and other peopic in power, thus being able to continue their functions and
no. having to be replaced by newer, more responsive institutions.
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INSTITUTIONAL NAME CHANGES—1966 TO 1973
AASCU MEMBERS (BY STATE)

Institution Names as of June 1973

Institution Names as of 1966

Alabama
Alabama State University
Florence State IJniversity
Jacksonville State University
Livingston University
Troy State University
University of Alabama at Huntsville
University of Montevallo
University of South Alabama

Alaska
University of Alaska at Anchorage

Arizona
Northern Arizona University

Arkansas
Arkansas Polytechnic College
Arkansas State University
Henderson State College
Southern State College
State College of Arkansas
University of Arkansas at Monticello

California

California Maritinie Academy

California State Ccllege, Bakersfield

California State College, Dominguez Hills

California Statr College, San Bernardino

California State Polytechnic University-
Pomona

California State Polytechnic University-
San Luis Obispo

California State University, Chico

California State University, Fiesno

California State Universily, Fullerton

California State University, Humboldt

Alabama State College
Florence State College
Same .
Livingston State College
Same

Same

Alabama College

Spring Hill College

New
Same .

Same
Same
Same
Same
Same
Arkansas A & M College

Same

~Same

Same
Same

Calif. State Polytechnic Coll.

Calif. State Polytechnic Coll.

Chico State Coll.-Calif.
Fresno State College
Calif. State Coll., Fullerton
Humboldt State College

California State University, Long Beach Calif. State Coll., Long Beach
California State “Jniversity, Los Angeles Calif. State Coll., Los Angeles
California State University, Sacramento Sacramento State College
. [Continued)]
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Institution Names as of June 1973 Institution Names as of 1956
California State University, San Diego San Diego State College
California State University, Northridge Sun Fernando Valley St. Coll.
California State University, San Jose San J« se State College
Sonoma State College Same
Stanistaus State College Same

Colorado
Adams State College Sanme
Fort Lewis College Same
Meiropolitan State College Same
Southern Colorado State Coliege Same
University of Northern Colcrado " Colorado State College
Western State College of Colorado Same

Connecticut

Central Connecticut State College . Same
Eastern Connecticut State College Same
v Southern Connecticut State College Same
Western Connecticut State College Same

District ot Columbia

District of Columbia Teachers College Same
Federal City College New (1968)
Florida
Florida Agricultural and Mzchanical
University ) Same
Florida Aiantic University Same
Fiorida 'nternational University New
Florida Technological University New
University of North Florida New
University of South Florida Same
University of West Flerida New
Georgia
Albany State College Same
Armstrong State College Same
Augusta College Same
Columbus College Same
Georgia College Georgia Coll. at Milledgeville
Georgia Southern College Same
North Georgia College Same
Savannah State College Same
Valdosta State College Same
West Georgia College Same
Guam
University of Guam College of Guam

ERIC : |
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Idaho
Boise State College
Idaho State University
Lewis-Clark State College

inois
Chicago State University
Eastern Illincis University
Governors State University
linois State University
Northeastern lllinois University
Northern lllinois University
Sangamon State University
Southern lilinois University at Edwardsville
Western Iltinois University

Indiana
Ball State University .
indiana State University

lowa
University of Northern fowa

Kansas
Fort Hays Kansas State College
Kansas State College ot Pittsburg
Karnsas State Teachers College
Wichita State University

Kentucky
Eastern Kentucky University
Morehead State University
Murray State Univarsit,
Northern Kentucky Sta.: "ollege
Western Keritucky University

Louisiana
Grambling College
Louistana Tech University
McNeese State University
Nicholls State University
Northeast Louisiana University
Northwestern State University of Louisiana
Southeastern Louisiana University

Maine
Maine Maritime Academy
University of Mzine at Augusta
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Institution Names as of 1966

Boise College
Same
Lewis-Clark Normal School

Chicago State College
Same

New

Same

Northeastern 1ll. State Coll.
Same

New

Same

Same

Same
Same

Same

Same
Same
Same
Same

Same
Same
Same
New

Same

Same

Louisiana Polytechnic Institute
McNeese State College
Fiancis T. Nicholls State Coll.
Northeast La. State Coll.
Northwestern State Coll. of La.
Southeastern Louisiana Coll.

Same
Same

[Continued)
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fnstitation Names as of June 1973 fnstitution Names as of 1966
University of Maine at Farmington Farmington State College
University of Maine at Fort Kont Fort Kent State College
University of Maine at Mach.as Wash. Stale Coll. of the U. of M.
University of Maine at Portland-Gorham Gorham State College
University of Maine at Presque Isle Aroostook State Coll. of the

University of Maine

Maryland
Bowie Stai2 College Same
Coppin State Coliege Same
Frostburg State College Same
Morgan State College Same
St. Mary’s College of Maryland Same
Sahsbury Stale Coilege Same
Towscen State College Same
University of Mary'and-Baltimore County Same
Massachusetts
Boston State College Same
Bridgewater State Coilege Same
Fitchburg State College Same
“hainingham State College Same
Lowell State College 3ame
Massachusetts College of Art Same
Massachusetts Maritime Academy Same
North Adams State College Same
Salem State College Came
Southeastern Massachusetts University Southeastern Mass. Tech. Inst.
Westfield State College Same
Worcester State College Same
Michigan
Central Michigan University Same
Eastern Michigan University Same
Ferris Stete College Same
Grand Valley State College Same
Lake Superior State College Same
Michigan Technological University | Same
Morthern Michigan University Same
Oakland University Same
Saginaw Valley College Same
Western Michigan University Same
Minnesota
Bernidji State College Same
Mankato State College Same
Minnesota Metropolitan State Cotlege New

ERIC
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Moorl :ad State College

St. Cloud State College

Southwest Minnesota State College
Winona State College

Mississippi
Alcorn Agricultural and Mechanical College
Delta State Coilege
Jackson State College
Mississippi State College for Women
Mississippi Valley State College
University of Southern Mississippi

Missouri,
Central Missouri State University
Harris Teachers College
Missouri Southern College
Missouri Western College
Northeast Missouri State University
Northwest Missouri State University
Southwest Missouri State University

Montana
Eastern Montana College
Montana Coliege of Mineral Science and
Technology
Northern Montana College
Western wiontana College

Nebraska
Chadron State Cotlege
Kearney State College
Peru State College
University of Nebraska at Omaha
Wayne Stae Cotlege

Nevada
University of Nevada at Las Vegas

New Hampshire
Keene State College
Plymouth State College

Mew Jersey
College of Medicine and Dentistry of New
Jersey at Newark
Glassboro State College
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Institution Names as ol 1966

Same
Same
Same
Same

Same
Same
Same
Same
Same
Same

Central Missouri State College
Same

Same

New {1968)

Northeast Missouri State Coll.
Northwest Missouri State Coll.
Southwest Missouri State Coll.

Same

Same
Sa'ne
Sarrie

Same
Same
Same
Municipa! Univ. of Omaha
Same

Nevada Southern University

Same
Sarne

Same
Same

[Continued]



O

ERIC

Aruitoxt provided by Eic:

100 THE REGIONAL STATE COLLEGES AND UNIVERSITIES

fnstitution Names as of June 1973
Jersey City State College
Montclair State College
Newark State College
Newark State College of Engineering
Ramapo College of New Jersey
Stockton State College
Trenton State College
The william Paterson College of New Jersey

New Mexico
Eastern New Mexico University
Western New Mexico University

New York

City University of New York, Queens College

Empire State College

State Univarsity College at Breckport
State University College at Buffalo
State University College at Cortland
State University College at Fredonia
State University College at Geneseo
State University Coilege at New Paltz
State University College at Oid Westbury
State University College at Oneonta
State University College at Oswego
State University College at Plattsburgh
State University College at Potsdam
State Uriversity College at Purchase
State University of New York Maritime
College

State University at Utica/Rome

North Carolina
Appalachian State University
East Carolina University
Elizabeth City State University
Fayetteville State University
North Carolina Central University
Pembroke State University
Western Carolina University
Winston-Salem State University

North Dakota
Dickinson State College
Mayville State College
Minot State College
valley City State College

Institution Names as of 1966

Same

Same

Saine

Same

New (1971)

New (1971)

Same

Paterson State College

Same
Same

Same
Same

Same
Same
Same
Jame
Same
Same
New (1968)
Same
Same
Same
Same
Same

Same
New

Appalachian St. Teachers Coll.
East Carolina College
Elizabeth City State College
Fayetteville State College
North Carolina Coll. at Durham
Pembroke State College
Western Carolina College
Winston-Salem State College

Same
Same
Same
Same
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Ohio
Bowling Green State University
Central State University
Cleveland State University
University of Akron
University of Toledo
Wright State University
Youngstown State University

Oklahoma
Central State University
East Central State College
Northeastern State College
Northwestern State College
Oklahoma College of Liberal Arts
Southeastern State College
Southwestern State College

Oregon
Eastern Oregon College
Oregon Technical Institute
Portland State University
Souihern Oregon College

Pennsylvania
Bloomsburg State Coliege
California State College
Che:/ney State College
Clarion State College
East Stroudsburg State College
Edinborc Stnte College
Indiaiia University of Pennsy!vania
Kutztown State College
Lincoln University
Lock Haven State College
Mansfield State College
Miltersville State College
Shippensburg State College
Stippery Rock State College
University of Pittsburgh at Johristown
West Chester State College

South Carolina
The College of Charleston
Francis Marion College
Winthrop College

South Dakota
Black Hills State College -
Dakota State College
Northern State College
University of South Dakota-Springf:eld

Institution Names as ol 1966

APPENDIX | 101

Same
Same
Same
Same
Same
New (1967)
Same

Central State College
Same
Same
Same
Same
Same
Same

Same
Same
Portland State College
Same

Same
Same
Same
Same
Same
Same
Same
Same
Same
Same
Same
Same
Same
Same
Same
Same

Same
New
Same

Same

General Beadle State College
Same

Southern State College

[Continued)
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Institution Names as of June 1973

Tennessee
Austin Peay State University
East Tennessee State University
Memphis State University
Middle Tennessee State University
Tennessee Technological University
University of Tennessee at Chattanooga
University of Tennessee at Martin

Texas
Angelo State University
East Texas State University
tamar University
Midwestern University
North Texas State University
Sam Houston State University
Southwest Texas State University
Stephen F. Austin State University
Texas A & | University
Texas Woman's University
West Texas State University

Utah
Southern Utah State College
Weber State College

Vermont
Castleton State Coll je
Johnson State College
Lyndon State College

Virgin Islands
College of the Virgin Islands

Virginia
Clinch Valley College
George Mason University (Fairfax)

Ltongwood College

Madison College

Norfolk State College

Old Domirion University

Radford College

Virginia Commonwealth University

Washington
Central Washington State College
Eastern Washington State College
The Evergreen State College
Western Washington State College

Institution Names as of 1966

Same
Same
Same
Same
Same
Same
Same

Angelo State College

Same

tamar State Coll. of Technology
Same

Same

Sam Houston State College
Southwest Texas State Cailege
Stephen F. Austin State College
Same

Same

Same

College of Southern Utah
Same

Same
Sama
Same

Same

Same (branch of Univ. of Va.)

George Mason College (branch of
University of Virginia)

Same

Same

Same

Old Dominion College

Same

Richmond Professional Institute

Same
Same
New (1971)
Same
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West Virginia
Bluefield State College
Concora College
Fairmont State College
Marshall University
Shepherd College
West Liberty State Cotlege
West Virginia Institute of Technology
West Virginia Stete Coilege

Wisconsin
University of Wisconsin-Eau Ciaire
University of Wisconsin-La Crosse
University of Wisconsin-Oshkosh
Universily of Wisconsin-Platteville
University of Wisconsin-River Falls
University of Wisconsin-Stevens Point
University of Wisconsin-Stout
University of Wisconsin-Superior
University of Wisconsin-Whitewater

APPENDIX | 102

Institution Names as ol 1966

Same
Same
Same
Same
Same
Same
Same
Same

Wisc. State Univ.-Eau Claire
Wisc. State Univ.-La Crosse
Wisc. State Univ.-Oshkosh
Wisc. State Univ.-Platteville
Wisc. State Univ.-River Falls
Wisc. State Univ.-Stevens Pcint
Stout State University

Wisc. State Univ.-Superior
Wisc. State Univ.-Whitewater

INSTITUTION NAME CHANGES—1966 TO 1973
AASCU NON-MEMBERS (BY STATE)

Institution Names as of June 1973
Calitornia

California State University. Hayward

California State University, San Francisco

Colorado
Colorado School of Mines

Georgia
Georgia Southwestern College
Georgia State University

Indiana
Indiana State University-Evansville

Louisiana
Louisiana State University-Shreveport
University of Southwestern Louisiana

Institution Names as of 1966

Calif. State Coll. at Hayward
San Francisco State College

Same

Same
Georgia State College

Same

Established in 1967
Same

[Continued])
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Institution Names as of June 1973

Massachusetts
Lowell Technologica! Institute

New Mexico
New Mexico Highlands University
New Mexicn Institute of Mining and
Technology

New York
CUNY Brooklyn College
CUNY City College
CUNY Hunter College

North Carolina
North Carolina School of the Arts
University of North Carolina at Wilmington

Oklahoma
Murray State College of Agriculture and
Applied Science
Oklahoma Panhandle State Coliege

Oregon
Oregon College of Education

South Carolina

The Citadel Military College of South Carolina

Soutn Dakota
South Oakota School of Mines and
Technology

Texas
Pan American University
Sul Ross State University
Tarleton State College (A Division of
Texas A & M University)
Texas State Technological Institute

Virginia
Christopher Newport College {Division of
William and Mary}
College of William and Mary
Virginia Military institute

West Virginia
Glenville State College

{nstitution Names as ol 1966

Same

Same

Same

Same
Same
Same

Same
Wilmington College

Same
Panhandle Agric. & Mech. Coll.

Same

Same

Same
Pan American College
Sul Ross State College

Same
Same

Same
Same
Same

Same
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Part A

INFORMATION ON AASCU MEMBER INSTITUTIONS

August 1967

i. Name of Institution .. _ . U
Name of Person Providing Information . .
Address of Institution . ___ . —
Is there a history of your institution?
If so, name of book ... . ___.. . .
cost ... __._.._.. snurce. I

Il. Size of Institution—Using Approximate Figures on Whicih Budget is

Based. Check one in each column. .
Estimated

Estimated, in5 Years
N »1”966-67 Fall 1967 Falf_jg_?? o

e Below 1,000
e 1,000- 2,499 I e
e 2,500~ 3,999 B
e 4,060~ 5,999 L
e 8,000~ 7,999 R
———__._  8,000- 9,999
e __10,000-11,999
. 12,000-14,999
e 15,000 and above

Il. Curricular Programs

A. Degiees Offered

1. . BA ___ B85 ___BM ____BFA ___BEd
2. ___MA__MS MM MFA MBA
—_MPA _____MSW

PhD __DBA EdD MD JD

4. Others at
Baccalaureate level
Master's level
Doctoral level

105
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B. New Majors Developed
1. Developed 1965-67
Baccalaureate _ _ . S

Master's .. e

Doctoral __.

2. Planned for starting in 1967-72
Baccalaureate S -

Master's . —

Doctoral ____

IV. Administrative Organization

A. Board—check (1) or (2). if (2}, check addition
1. _———_ individual board for college—{
board)
2. _____ board sets policy for
(——— no. of membkers on board)
——— all institutions are comparable types
board responsible for variety of institutions
2 year )
—u 4 year (BA or BS only)
———_ 5-6 year (Master's)
——_ 7 year (Doctoral)
3. Board is

no. of memuwers on

colleges and universities—

elected
appointed by Governor
confirmed by Legisiature

B. State Coordination and Control
1. Current situation, 1967-38 )
- A superboard sets policy for all C's and U's
—— A superboard recommends policy to the Legislature
—___Each C and U goes to Legislature directly
Each C and U submits budgets directly to Legislature
. Each C and U submits budgets to Governor
——— Purchasing and contracts are done by the C or U

ERIC

Ao provided by R
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____. Purchasing is done through a central state agency
——— all purchasing
-——— purchasing over a certain amount, whichis ______
______ All yearly contracts are through central agencies
Yearly contracts above are through central
agencies
__ . Buildings aie built by the Board of the C or U

Any Special Points to Make about Control

Future expectations?

—— Continue as is

_ Stronger control from superboard
—___ State University may absorb others

C. Studies of State Needs or Costs in Higher Education

— Lastdone in __
——__ Current study under way, to conclude in

. . done by Governor
. _ done by Leyislature
__.._done by institutional cooperation

___ Studies available from my state (give source}

1.
2. —

V. Financial Matters

A

Support Budget Totals

1966-67 support budget (rounded to approximaté millions)

- 1967-68 support budget (rounded to approximate millions)
—___1968-69 support budget estimate

Cost per Student Budget . Approximate Studerit Ratio
1966-67

_ 1967-68 —

S 1968-69 —

-~ Estimatein1972 -
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C. Methods of Funding in 1967-68
1. Buildings and Land--Fill in more than one, if appropriate

—___bond igsues
yearly tax revenues—State General Fund
student fees for buildings

all types

only special types (if so, which ¢ es?)
unions

- auditoriums

—_health centers

___ field houses, stadiums

residence halls

-____chapeis

- classroom buildings

other

d. federal funds

e . gifts

f. other funds (what?)

a.
b.
c.

2. Yearly Support Budgets

student fees—what % of total
state tax revenues

general fund

earmarked funds from
lottery

horse racing

other

federal funds, for

other (what?)

VI. Innovative or Experimental Programs

A. 1966-67 and Continuing

- student government

learning resource centers

TV, radio

independent study centers

audio carrels

video and audio carrels

area studies programs (African, Asian, Latin American?}
special overseas centers




APPENDIX I} 109

... sister college or university abroad, with
- student exchange
faculty exchange
materials exchange~books, films, etc.
special fieid work or intern programs. |f so, what fields?

computer-assisted instruction or learning
____innovative administrative changes
_____other (what?)

B. Plans for Future Innovation

Part B
FOLLCW-UP QUESTIONNAIRE

STATE COLLEGES AND UNIVERSITIES
(AASCU-Type Institutions)

January 1971

Name of Institution

City & State _____ Zip

Name of Individual
Completing Questionnaire

Title

THE AMERICAN COLLEGE TESTING PROGRAM
Box 168, lowa City, lowa 52240




THE REGIONAL STATE COLLEGES AND UNIVERSITIES

110

— weuboud sjenpeib ou aaey NOA J1 ¥o3uo ases|d (g1

)
000‘L ueyl ssa (gL)
566t - 000 L (11)

666'C - 000'C {01)

666°'¢ - 000'¢ (60)

666'% - 000't (80)
666°S - 000'S (/0)

6662 - 000’9 (90)

666'6 - 000’8 (S0]

866°LL - 000°0L (¥0)

666'vL - 000'2L (€0)

mmm.m_-ooo.mimov
anoqge pue po0'0g (L0)

iejol  3jenpesn ajenpesb uoinypisu| }o azig

-iapun

(uwn]oo yoes utl Ajuo 32ayo suo aoe)d ases|d)
(tusreAinbe ewn-|Iny) 0261 llB4—IudW|0IUT JUssSald ¢
(Muelgeaed) ™ ¢

(uelgened))— 1

(1) 21-1t
(9) 01-6
(n) 8-2
g
S

-1

uwinjon

sIyL
us ajMm
1oN oQ

O

Aruitoxt provided by Eic:

E



111

APPENDIX Il

{panunuon}

666'7L - 000'2L (£0)
666°6L - 000'SL (20)
anoqe pue 0p0'0g (L0)

uonniisuyi jo azig

i

jejog ajenpeis ajenpeisb
-iapun

(uwnjod yoea uy Ajuo osyos auo aoe|d ased|d)
(tusjeAINba swl-|IN}) G261 lle4—1udW||0IUT pajewilsy g

—— wesboud ajenpesb ou oAy NOA Ji ¥28Yyo aseald {gi)
— 000'L ueyl ssa (21)
— — —_— 666'L ~000't (11)
—_— —_— —_— 666'2 ~ 000’2 (OL)
666'€ - 000't (60)
666'v -~ 000'v (80)
i —_— _— 666'G - 000'S (£0)
6662 - 000'9 (90)
666'6 - 000’8 (S0)
666'LL - 00001 (¥0)
666'¢L - 000'cL (£0)
)

)

666'61 - 000'SL (20
anoge pue 000°02 (10
|efo} ajenpeir ajenpeib uonniysuy jo azig

-18puf
{uwnjoo yoes ui Ajuo 308Yyd 8uo soeld ases|d)
(1us|eAIND® BW-(Ng) 2/61 ([B4—jUBW(|0IUT PBIBWIST ¥

(1) ¥e-g2
(D) 22-12
(n) 02-61

(1) g1-21
(D) 91-G1
N vi-et

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

112

I

T

561 ied LG4 Hied paddoig Apuauny

pauue|d
(s)

pauuejd
(t)

°g o}

(2)

(1)

pa1sl0

390ua|0S U] islieloadg

WY ul isljeroads

BuijasunoD ¥ aduBpIND ul 1S1jB10adg
uoneonp3 u! <! v1oadg

uo11BoNpPg Ul d1edUILSYD 10 2a1bBaC folurApY
81B21y13487) SleNpERIY PIdUBADY

uol1BoNPJ 4O 181SBN PEOUBADY

aaibag

(uwn|oo yoea ui ‘sjendoidde se ‘s)dayo aoe|d)
janaT 1BBA-UIXIS 10 31B|paulIalu] 1B palay O saaibag

wesboud arenpesb ou aney noA ji §0aUd asesid (gL}

000°L uey) ssa7 (21)

6661 - 600'L (t1)

666'c - 000'2 (0O1)

666'€ - 000'c (60)

i

666'% - 000'v (80)
- 666'S - 000‘'S (20)
— 6662 - 000'9 (90)
— 666'6 - 000'8 (S0)

666'LL - 000'0L (¥0)

LE
o€
6¢
8¢
e
g9c
S¢

uwnjod

siy1
ut AM
J1oN 0@

Aruitoxt provided by Eic:

E\.



i13

APPENDIX H

[ponunuol]

ARRARRRAR

EERRRRRRENNY

Si61 1ied
pauue|d

(s)

1261 1i®4 paddoag - Ajjuaun)

pauue|d
(2]

NERRNRERRERY

agol
()

SERRNRERRARE

pPa1ayo
(1)

('S"H Q) s8IpnIS MmaiqaH
("1'H Q) s18u87 maigaH
{'S'H'Q) Aajes R yyeay
(‘4'qQ) Anssuog

(v'4'Q) sly suiy
(‘1og16uz ) aouslog HBulissulbug
{2Bu3z'q) Bunasuibug
{*Q'p3) uoneonp3y
(wuD ) ABojoutwiin
('S'Da) edusIng Jandwon
('v'g'Q) ‘ulwpy ‘sng
(‘'v'a) suy

{('y2av'Q) aimosnyoly

@aibag

(uwnoo ysea i ‘e elidoidde se ‘syoayo adeld)
[9AaT |B10100q Je pasayQ sealbaqg

(Anoeds) Jaylo

{Aj10ads) Joui0
ABojoyahsd |00Yyos ui isieicadg
UOHIBASIUIWDY [004IS Ul 1si{eidsds

1524
VA4
1514
Sy
147
1997
a4
(A4
ov
6¢
8¢
VAN
9¢

Se

1)
€g
[4>

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AND IUNIVERSITIES

114

ANARRRRRNERRAE

9j1ealneg|eddzg

9jealne|eddeq-qng

RERARRRRREEREN I
SRRRARRRRRANAE

salibag

JPquInN

JBOA DIWOPEOY (0/-696L papJemy s9asbaq peuse] -

(Anoads) 10u10
(‘'s's°Q) @doualog |eid0oS
('M'S'Q) 1o 181008

('28°Q) 2ous103

{3’y @) "p3 uoneasday
{*H'd"a) uieaH d1gnd
('v'd"Q) uonesisiuiwpy dijgnd
(3d'a) 'pP3 |BOISAYH

(‘a'ud) Aydosoyjiud

('0g'N'@) 92us19S Buisinp
(‘P3'sn"Q) uonedINP3 2SN
('v'wWa) suy jesisniy
('snin'@) oisniy

(v Q) abenbueT usepop
('s1"a) 9oustog Atesqr
(‘wnH Q) seniuewny

¢l-69
89-69

¥9
€9
29
19
09
69
8g
VA
9G
Gs
2]
€§
2s
1S
0s
6v

syl
TRETIFTY

10N °Q

uwn|on

O

Aruitoxt provided by Eic:

E



115

APPENDIX Il

{panunuon]

youndAay g ‘Buissesold ‘Buiwweibold ereg
sSsauIsng |elauar) ¥ ‘UlWpy Ssauisng
. Buideaxoog ¥ Bununooay
HupjrwawoH pue SIIWOU0I] SWOH
splel4 pPale|ay YljeaH J0 |BIIPAN JBUIO
"yos) Aey-x 3 ABojoipey
(jeonoeud 10 passysibai) BuisinN
auaiBAH Jo Bunsissy jeiuaq
uonNgulsiq wnajonad
Juswabreuep JURINEISAY R '|9I0W ‘I1910H
- uolelsiuiwpPY dlignd
Buipelay %@ ‘Buisipueyaisy ‘Bunexiepn
(‘o019 ‘1Nn} ‘Alaqgnuys ‘siamoj}) aunynoiuoH
Aiysai04

(uononpoud
doJ2 ¥ [BWIUE pUB Saulydew ssauisng) ainynouby

GZ6l lled gleb lled  0.2-1961 12-0161 piald
funels 10jpauue|d padojaaaq paialjo

(s) (v (@ (3]

(uwn(oo yoea ui ‘alelidoidde se ‘Yoayd a9B|d)
9)BaJNE)PI2Bg-gNg 'Y

Apmsg 0 splaid Jofley ‘6 G-t dn@

9)810}00.]
ayeipalliaiuy
sJ9ISEW

Le
0c
61
gt
A
9l
Si
vL
€l
cl
L
(o]

(2) 9

08-22
9/-€2

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

116

~ (Ayoads) Jaul0 472

B R (Ay10ads) J1aud0 Ly
uonEINpJ [BJBUBL) oy
Spial4 uondaloid alld p 8dllod 6€
(1ebeuew 3 ‘sa)iem ‘}BYs ‘¥002 .k..mxmnv 90IAMI8G POO4 8¢
(‘018 ‘Buninjoejnuew ‘ijedas aoys) Buiyiop Jayea] /€
Buipiam g Buniiom (ele 9t
I (018 ‘alp g [00}) Miomaulydep Gg
I B— — —_ (o198 *adAjolil] ‘Bunund
Buipnioul) sl (euisnpuy ¥ ‘soydess) |BISIBWWOD e
Spiai-t uoijeiny €€
(s@oi1nes @ ‘aiiedas Apoq ‘solueydaw) spiald ajiqowoiny FA%
Bujoinieg
uone|jelsuj |eor3od|3 ¥ ‘Buiquinid ‘Buljood ‘BunesH le
- I - — (sadA; yje) ubisaqg % Bunjeig o¢
(o198 *‘Aluosew ‘yuswdinba
Aneay ‘Anuadied) sapel] adueUSIUIBY ¥ UOIIONIISUOD 62
B - O — 'yoa] 10 "1B6u3 wnajosiad B |essuipy ‘|esibinielan 82
‘yoa] ¥ "1bu3 |esdiueyoany .2
— ABojouyss] y ~16u3 ‘adusidg |eIBUBYD 9z
B (Buihanins g sAemybiy "joul) "yoe ¥ 16u3 1M Ge
I ABojouyoa] @ "i6u3 jesiwayn ‘Ansiwayn ve.
juswabeuepy 22140 €2
spial4 oiydeibouays ¥ ‘|elie}al09g ‘|eo1is}d 22
Si6L iied  2ZZ6L 1ied  02-1961 L2-0.L61 uwnjon
Buiyie)ls Jojpauueld padojsraqg palslO SIyL
(s) {v) (¢) (1) ur M
10N °Q

Aruitoxt provided by Eic:

E\.



117

APPENDIX 1

[panunuoy)
‘uUoNedNp3 J0 82140
SalB1g paliun ay: Aq asn [BOIISIIEIS 4O} PAUY3P 9SOY] aJ8 Sa1063120 pjoi4 Peo4q 959y | :J1ON-
T SU0ISS8}0.1d YlBaH 09
T Aydesboan) 6S
— A11sa404 8s
ainjesayi] pue sabenbue ubiaioy .S
alopi|o4 96
SUy pallddy pue aui4 Sg
wsifewsnop pue ysijbug S
Buisosuibug €5
uoleonpg s
sisAjeuy swalsAg g aoualog Jaindwon 1S
Buiuueld AnD 0S
92J3W WO pUE ssauisng 6t
aoua19g eaiBojolg 8y
aimoaliyoly FA4
ainynouby ot
GZ61 iled .61 Ned 0L-2961 1i-0461 Lpioid peosg
6uniels 10)pauuejd padojans@g passyO
(s) (v) (@ (t)

(uwnjos yoes ui *aleridoidde se ‘¥oayo ade|d)
ajeaine|eddeyg ‘g

(Ay109ds) Joui0 Sy
(Ay108ds) Jayio %44
(Aj109ds). 184A0O 1534

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AMD UNIVERSITIES

118

SZ6i Ned gzieilled 0.-1961 1Z-0461
Bunlels Jojpauuejd padojaadg pai3}0

(s) () (2) (1)

G/61 led  g/61 1ed  0/-296L  LZ-0.61
Buijiels 10§ pauue|d padojsaag paisyQ

(s) v) (2) (L)

2oUs10g |e2160j0Ig
24MoaiYyILY
aimnoby

piald peosg
{uwnjoo yoes ui ‘ayelrdosdde se 403y 82e|d) SIBISENN D

splal4 snoaueyaasiy
Bujuses] Jeinsnpu) ¥y aped |
$90U310G |BID0S
uoibijay

juswafeuryy SPI023Y
ABoloydAsd

$90U3I0G |BDISAUd
Aydosolyd

90us10g Arejin
s108(qng (e BWaYIBY
aoua0g Atelqin

. me

SOJLLIOUODT SWOH

M~ O O

(€9
S-1 dn@
(jueig)

08-v.

172
el
72
0L
69
89
19
99
a9
¥9
€9
a9
19

“uwnjod
sy
Ul M
10N 0Q

O

Aruitoxt provided by Eic:

E



119

APPENDIX I

[panunuog)

Sp|8i4 SNOBUR[|92SIN
Buiuies] 1euySNpuU| B BpRI]
$90UBIOG [BID0S
uo1Byay

juswabeury splooay
ABojoyoAsd

S90UBI0S |EDISAU
Aydosoyiud

a0usIog ALBlIN
s108lQng [eoijRWaAYIRI
80UusdIog AlesglT

MET

SOIWOUODT BWOoH
SU0isS8j0.d Y}|ealy

¢ Aydeiboan

Ayssa04

ainjeia)] pue sabenbue ubigioy

8Jop3|04d

suy paiddy pue suiq
wsi|euino, pue ysibug
Bunssuibuz

uoileonpg

SISA[BUY SWa}SAS pue 8ouslog Jaindwo)

Buruueld AND
82J8W WO pue ssauisng

e
ee
4
e
0e
5¢
8¢
Le
97
g¢
ve
€e
[#4
le
0c
61
8l
L1
ot
Sl
14"
el
¢l
L

t
-

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

120

EERRRRRRRRRRRINY

S.6L 1led ¢.61 lied 02-2961 L2-0.61
Buiueys . soj pauueld padojarag [LEIETTT)

(s) (v) () (1)

aoualog A1eugiq

MET

SOIWOU093 8WOoH

SU0ISS3)01d U)BaH

Aydeiboan

Ansai04

aime.s)q pue sabenbue ubiaiog
alopyjo4

Suy paljddy pue sul4

wsljewinof pue ysijbug
Buiesulbug

uotjeonpgy

sisAjeuy swelsAg pue 9ousids J8indwoD
Bujuuelq 41D

82J3WWO) pUE ssauisng

aoualog [ea1bojoig

ainjosyyouy

aimnouby

Piald peoig

(uwnjoo yoes u) ‘ajelidosdde se ‘yoayo 89e|g)
ajeipaungiu| "qQ

cs
1S
0s
61
8y
Ly
114
St
144
1594
144
184
ot
6¢
8¢
LE
9¢
Ge

uuinjon
syl

Ul a2z

10N oQ

O

Aruitoxt provided by Eic:

E



121

APPENDIX I

{panunuag]

|

|
|
i

|
SRARRY
a
T

|
|
!

|

|
|
|

S/6Llled giel ued 0L-196L  LL-0l61
Bulueyg 10jpauue|d padojanag paidyoO

(s) (v) (z) (1)

nn

SRRRREERY
i

|
i

sSuy paliddy pue sui4

wsheunor pue ysybug

Buissauibug

uoneosnpg

sIsAleuy sWals{g pue aoualdg 1a1ndwon)
Butuuelg Ao

20laW WO PUB ssauIsng

8oual10s (ed1Bojoig

2IN108}1ydLYy

aimnouby

plald peoig

(p1o1} yora Ul paiajjo 91e10}00p S|BIjIUL AQ A}109dS asea|d)

@1e40100Q '3

sSp|al{ SNOBUB|[aoSI
Buiuies] [elyysnpu| pue apes]
S80Ua105 |BID0S

uoibijad

wawabeuey spioday
ABojoyoAsy

S90ud10g |BDISAyd
Aydosojiyd

8oualog Al

s109[qng feonewayiey

81-91
SL-¢l
-0t
6-4
08-84
L1-SL
vi-¢L
1/-69
89-99
S9-€9

cs
19
0S
6S
85
LS
98
GS
¥S
€8

Aruitoxt provided by Eic:

E\.



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

122

S.61 le4

cl6l led

ARRERRRRARRRNANEY

02-2961

RRRRNRRRRRAREENY

L2-0.61

Buysels 10jpauue|d padojarsq pasayQ

(s)

(r)

(@)

(1)

" spial4 SNOsUEB||8asIIN
Buiuies ] |eusNput pue spes|
$90UdI08 |BI00S

uoybiiey

wawabeurpy SP103ay

" ABojoyoAsd

$30U319g [Bo1sAud
Aydosoliud

32u310g AtBliliN

s}oelgng |eonEWAYUIBN
20us108 Ateigi)

mea7

S0;WCUCo3 dWOoH
SUOISSajo.d YljeaH
AydeiBboan

Ansaiog

ainjesay] pue sabenbue ubiaio4
aropyjod

¢.-0L
69-19
99-v9
£€9-19
09-85
LG-GG
y6-¢6
1S-6¥
8v-9¥
Sv-ef
cv-0F
6€-LE
9e-v¢
€e-le
0e-8¢
L2-S¢
ye-2¢
1¢-61

uwnjo)

siyL
us ajm
10N 0@

O

Aruitoxt provided by Eic:

E



123

APPENDIX H

- [panunuoy]

uoNeONpPY 10 8210 SO1BIS Paliuf AU} AQ 9SN |BDI1S1R)S 40§ pOULaP 9SO} 848 UOHEONPa Ul siolew ay | :31ON

|
1

l
i
l

SRARRRRRRRRN

Gl6l lled g./6l lled 0L-1961) . L2-0.L61)
Buiuerg 10jpauueld padojaaag  patsyQ

(s) (v) (z) . (1)

SOIWOU0D] dWOoH
aantesedwo) pue Aydosopyd ‘A201siH
uoneonp3 uijeaH

Buijosuno) pue aoueping

Bujyoesa] pue uoijedip3 |BIBUSYD)
ualpjiyn |euoiydaoxy

uaspyD pagqunisig Afleuonowsy
Ateyuswo|3

ABojoyodAsd |euoiieonp3y

pooupiud Ate3

uaipiyg teaq

UOI}ONISU] PUB WNNOLIIND

uaippyg pejddug

22I18WWOY pue ssauIsng

ualpiiyo pullg

uy

ainynonby

Hnnpy

uoneNSIuIWPY

LPI1314 dy10ads

(uwnjoo yoea ut ‘ayerndosdde se ‘yoayo aoeld)

uoIBONP] Ul Sealy pazienadsg gL

s2
ve
€2
22
12
02
61
81
Ll
gl
51
4l
et
A
i1
oL
6
8
L

(6 g

§-1 dnQ

{Mue|g)
08-¢€/

O

IC

E

Aruitoxt provided by Eic:



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

124

SJUBPMIS JO ON

0/61 lIBH "18qusiu £;Noey | O}

0S-6v

(jouuosiad yoieasal aunl-||N} PUB SAIBIISIUILPE SUNl-|{N} [[B 8pnjoxa aSE3|d) OlleyY AjNdoe4/iuapms €1

Jaquinp
¢$IB9A J1WBPEBIE 0/-6961 89Ul BULIND A}11190 uolIN1IISUL INOA pIp Siayoea) AuBw Moy ‘'saky] 'g
(g} ou (1) sak
¢Slayoesy Apped uonunuisut JnoA ssoq vy T

"SB1IBIQY; /{2 Ul SBWITIOA JO J9QLUNU |B10 |

Sl [BLIISNPU| pue apel}
swajqoid bunesH pue yseads
A1lepuo2sg

Buyjeg neley

Buijesunod uonepjigeyay
uol1Ba129Y

uoeonp3 [edisAud
uapebiapuly pue Aesunp
T T - otsNi

e uaipliyD papJelaYy Aleluaw

;
|
TTHETT

8v-vv

4’ 157

‘L eb-9e

Se
123
£e
ce
\e
o€
6¢
8¢
e
9c

uwinjo)

silyL
ul alm

10N og

O

Aruitoxt provided by Eic:

E



125

APPENDIX 1!

[panunuod]

sabueyd aanesIsiuILIPE 3AllBAOUL|
Buiuiedy 10 uononsul parsisse-1BNdwoy—

£SPJaly Yeym ‘os 4|
swe1b0.d uidul 10 N10Mm pisy teidedg T

(Anoads) sayjo——
‘013 ‘swij ‘s300q—abueyoxs sjeudlgw T
abueyoxa Aynoe)———
abueyoxa juspnis——
Ulm ‘peoiqe Ajisiaatun 10 abayoo 1oysigT
S13]U80 SB3SIBA0 (BIdadg——
((uedlBdWwYy UNET ‘uBiSY 'UBSLLY) swesbold sapnis easy

(Aj10ads) 1ay)o
S|914BD O8I
S|jaiBD OlpNE
s13)udd Apnys Juapuadapul—
oipes ‘AL
sig)uen aounosas buiwtea
JuswiuIsAob Juapnig—
(ajerudoidde se xoayo) Buinunuod pue L/-0/61 'V

sweibouid jeluawnadxy 10 aaneAOuL] |

Sjuapn}s O "ou °}s3

G/61 liey 1aquaw Ajnoey | 0}
SjuUapnIs §0 'ou "s3j

2.6\ lleq ‘19quiaw A}noey | 03

1L
0.

69
89
L9
98
S9
IS
€9
8
19
09
6S
8§
LS
95
SS

¥S-€S

25-LS

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

126

———— e -

$SPIal 1BUM ‘08
swieiboad uiaju] 10 MJOom pldl} jeioadg—

(Ajioads) seujo—

‘18 ‘swiy ‘syo0gq—abueyoxs selsiew T
afueyoxs Aynoey
abueyoxs juspms—

yum ‘peoage Alissaaun Jo abejjod JeIsigT
S18JUBD SBOSISAD {e1dadg ™ —
{jueou: Wy uned ‘uelsy ‘ueonyy) swedboud seipnis gAY

{Ajioads) soupo™
S|9IED OBPIA
s|elied oipne—

s1@1usd Apnys juapuadspur—
oipel ‘AL
si9)ua0 aosnosal Buiwies i
juswuiaaoh JuspMms—
(eyeradosdde se ¥08yd) UOHBAOUUL| 24NN 104 SUB|d ‘a

(Aj1oeds) Jeylo—

I
0c
61
8L
Ll

St
148
et
al
Lt
oL

(9} 9
g-1 dng
{3yue|g)

08-¢.

42

uwnjed

syl
ut alm
1oN 0@

O

IC

E

Aruitoxt provided by Eic:



127

APPENDIX Il

[panunuoy;

uswdinb3 pue ‘spunoug ‘sbuipjing jo snjep yoog juanng $ g 1£-82

- aAoge pue 002'2 (6)
_— 66L'c - 000'2 (8)

666'L - 008'L (2)
- 6621 ~ 009°'L (9)
— 6651 - 00V'L (S)
T 66E'L - 002°'L (¥)

66L°L - 000'L (g)

G/6L tied zZ61 led
(pajewnis3)(pajewnsy)

666 - 008 (2) (s2) 22
I 662 - 009 (1) (22) 92
009$ molag (o) (02) s2

0.6l ited siejjoQq ut jso)

(s1s091uapnys sad ul 51509 j[BY 8OUBPISE. .HN|OUIIOU Op BSB| 4

"UwNjod Yyoes ul AjUo 328UD SU0 80BId) JuspnS Jad 1SO D [RUOHNMIISUT Y

SiallBIN |BIOUBW 4 "G

(Apoads) sauio— e
$8buBYD BANBIISIUIWPE BAIJBAOUU[— o
Buiuses) Jo uononisul pajsisse-gindwon 2e

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

128

BWODU| |RIBUSD) PUB [BUOIEONPT |BIO) ¢

(Agy1oads) Jaui0

suoljepunoy

spuny |eJapad
spuny pasyJeuwuey- —— §
suoneudoudde |esgueny— ¢
spunyayeds—  §
so9) Juspmg—  —  §

& H P

"1L/2-0/61 10} SWODUI [E18US6 pUB [BUOIIBONPS O SJUNOLWWE PUB S32IN0S "

(poyewns3y) 9/-6/61
(poyewns3) £/-2/61
(porewiis3) g2-1261

LZ-0461

&N H B

18b6png jeuonninsul| |eyol "9

(8) 9
G-1 dn@
(juelg)

08-12

0/-£9

¢9-§§
vS-LY
9v-6€
8E-1L€
0g-€c
¢c-Sl
pi-L

(2) 9
G-1 dn@

(ueig)
08-t2
€2-59
¥9-95
SS-2%
9p-8¢

“uwnjoy
sy
ur LM
10N 0@

O

Aruitoxt provided by Eic:

E



129

APPENDIX 1

{panunuod]
suoynysut o1jgnd Jayyo pue siyy 10} piroq Bujuisnony ()
Ajuo uonmusur siy) 10} pieoq bujuiano——(|)
(AJuo auo %23yo asea|d)
.sosuadxa Bunerado jenuue ioj suoiyeridoidde oljgnd soy Aidde Ajjenjur uoninisuLinoA ssop LIoymo] 'y

{(6) 9

jonuo |eroueury pue Bupnsbpng ‘91 -1 dnQg.

spung |epde jelol—  $
(Ay100ds) 18Ul0 $
Wb teioadg™ $
SUOILBPUNO 4 $
spunj |eiapa4 $
UETUH o B .
sBuipjing woolsse)
sjadeyo————

sjley 8ouapisar
SWINIPE}S ‘sasnoy play
S18}Ud0 Yy)yeay——

wnuojipne————
uolun—
Ajuo sadAy jeroadg———(2)
\ A|UO BUO Y08
sadA} (v (1) : AU
sBuip|ing Joy sasy JudpnIg—— — $
pun4 |Bidusn ABIS $

_ sanss) puog ¢
(spue| pue sbuipypng) spun4 |epded 1O SjUNOWY PUB S30UN0S ‘2

08-€.

cL-59
¥9-4G
95-6¢
av-Ly
ov
6¢
8¢
A
9€
S
ve
€e
4
e
0g-ce
2e-St

[Aruitoxt provided by exic il

E\.



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

130

Aousbe spimale)s pisjeubisop e AT (2)

uoiansul ayy A9~ (1)

{suo Ajuo 3o8ys sses|d)

£19] Uo1IN}IISUl JNOA JB SBDIAI9S pue Spoob 10} s10B1UOD |BNUUE alB WOoYm Ag

(Anosds) 18ui0

— (e

Aouobe apimalels pajeubisep v (2)

vonnysut syl (1)

(auo0 »o8yDd ases|d) (uoIlN}sul JNOA 10} saseyalnd ||e sasew oym ‘ou,, J|
{(Ajpoads) 1oy30(€)

Aousbe spimalels pajeubisop v~ (2)

uoynmsut ay (1)

\8UO0 AJUuOo ¥28Yd ases}d) ¢uonnisul JInoA 1o) saseyoind Jofew ay) so

New OYym

$ ¢9seyoind soujw e wody Jolew e sajeledas Yoiym ,unoLue ayy si leym  ‘seh, 4
(2) ou (1) sadk

¢soseyound Joutw pue Jolew usamiag ysinbuysip uoiniiisul INOA sa0Qg

(Aj100ds) JoulQ
uoiieanpe Jaybiy jo pieoq apimalels oyl Ag

pJieoq Bujusanob ay) Ag

uolimnsul ayy Ag

(suo Ajuo xo8y

£¥s| uoninsul unoA e sbuip|ing Jo uOIONIISUOD BY} 10} S}OBIUOD BIe

28w wod aallelsibal 10 aime|siby) 8)elS
1outanob a1e1S
uoneonpos 1aybiy jo pieoq Guiuueld pue BujleuIpIO0D apIMaIRIS

(Ajioads) say1o—

— ()
(g
— (@

(1)
0 ases|d)

woymAg

{9)
(s)

— ¥

(g

81

Lt

g1

Si-01

O

Aruitoxt provided by Eic:

E



(]

1

APPENDIX I

[panunuon]
Bunebpng—(2)
uoileuipso0d pue Buiuueld—(})
10 (S)ease ay) uj ‘aouadlsIXd
ul Apeal|e pIEOQ 8pIMB]E]S 8y} 0] pajebajap Ajoyine pue Ajjiqisuodsal ayl ul asealdag™ — (g)

(Ay10ads) Jayjo———(s)

Buiwiarob—(y)
Buiyew Aoyod—(g)
Bunabpng—(2)
uOIBUIPIO0D pue Buiwueld—(})
;10 (S)eaie 2y} uj ‘9ous)sIxd
ui Apealje paeOq apimalels ayl 0} pajebajap aq |1m Allioyine pue Ajjigisuodsal paseasou——(g)
(Apoads) Jeylo—(g)
Butwiarob———(y)
Bupjew Aonod—(g)
Bunebpng—(2)
uoljeu|pi003 pue Sujuued— (1)
:jo (S)ease ayj u; Ayuoyine pue
< Aupqisuodsas aABY ()M Y3iym uoleonps Jaybiy jo paeoq apimalels B Jo juawysgeisg (1)

{UOHBUIPIOOD pue
Buluueid apimalels JO BaJB 8y} Ul UOlINIISUI JNOA Je pajedidilue ale sjuawdo|aaap aining IBYM ‘v

{0J1U0D PURB UOHBUIPIOOD a1ning /1

(Aysads) sayio—(v)
pieoq Buiuiarob ayy Ag (€)

ve-61

O

Aruitoxt provided by Eic:

E



THE REGIONAL STATE COLLEGES AND UNIVERSITIES

132

SUOIN}ISUl B)B8INEJBIDBA-qNS 1810 40 $B8J8[{00 AllUNWWOD JO 8JuUaniju|
uonniisul Jueib-pue) 10 A)1s1aMun 8)k]S JO 3aUdN|U|

(suonninsul adA1-NOSYY) sanlistaatun pue sabal|0d aleis 18Ylo O 8ouaN|ju}
uonnyysul uno Aq Buiuueid pue BuileuIpI00D BPIMBIE]S Ul 1SB18)UISIQ

(Apoads) seyio——

(8)
—(p)
—{g)
—{2)
()

¢8bueya siyj uraoioe)uepodwiisow a|buls ayl aq 01 }0adxas NoA op jeym ‘Buiuue|d pue U0 BUIPI00D
3pIMB3]B]IS Ul 8OUBN{JU! PUEB 9{0J S} Ul 9SB31IU{ UB 10 3SB3I08p B Jay}ia sajedionue uolniisul IN0A §|

aoueicdil uy abueyo juediiubis oN
aouepiodw Ui 9SBa1d8p Y

(Apoads) saylo—""(¢)

— ()
— (e

aoukliodwi Ut aseasoul Uy (1)
¢Butuueid pue
UCITBUIPI00D 8PIMBIB]S UL HDL.8MjjU| pUE 8(05 UMO SH Bulu1sou02 ayedidlue uonnisul LNCA s8op 1BY M

(Ay109ds) 18Ul0

—(9)

‘812 Aoy} S Utewa) O] p1e0q apiMalels Bullsixs Jo Ajoyine pue Aipaisuodsay (v)
{Anoads) sayio—"(g)
Bulutsnob—"(4)
Buiyew Aojjod—-—(g)

9é

Se

uwnjo)n

siylL
ut 3jJUMm
10N °og

O

Aruitoxt provided by Eic:

E



133

APPENDIX Il

oyiny

anlL

‘3WN|OA 8y} JO Joyine pue ajit} auy} snib asea|d ,,'sak,, Ji

ou S9A

;s1eak g 1sed ay) uiynm paysiignd uonniisul inoA Jo A10)siy B UBag al8yl seH ‘0g

‘uonnipsut
1N0A 1B sjuawdojarap pajedionuE 1O ‘JuaLIND ‘Juadal uo a8 ‘s)a|ydwed 10 sainyd0iq Aue isl} aseald ‘61

£335910) NOA Op spual} Jolew 1BUAM 20861 AQ il 89 |lim uolnyiisul INoA 1ey) ajedionue nok op J1eUm "8l

O

Aruitoxt provided by Eic:

E



O

ERIC

Aruitoxt provided by Eic:

134 THE REGIONAL STATE COLLEGES AND UNIVERSITIES

Part C

AASCU FOLLOW-UP STUDY QUESTIONNAIRE June 22, 1972

In the fall of 1970 your institution participated in
our study by completing a rather lengthy questionnaire.

We are now about to publish the results of that study and
would like to request that you complete the attached post-
card and return it to us as soon as possible.

According to our original questionnaire your institu-
tion planned new degree programs for the fall of 1972 as
shown below. Please indicate whether these new programs
will be: 1) implemented this fall, 2) dropped, or 3) post-
poned until a later date. 1In addition, please indicate any
other new degree programs which will b2 implemented in 1972.

Thanking you for your cooperation, I remain,

New Degree Programs Planned for Fall 1972:
Implemented Dropped Postponed

check appropriate column
Please indicate your projected full-time e alent
1972 enrollment here------------------- 1

Please indicate your projected fall 1972 faculty/student
ratio here--=--=--cr-cmcomaromao oo L1/ ]
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ACT PUBLICATIONS

ACT Monographs

ACT Monographs oan selected topics in educational research are published
pes:odically as a public service. Copies of the monographs may be obtained
for $3.00, if available, by writing to the Publications Division, The American
College Testing Program, P.O. Box 168, lowa City, lowa 52240. Check or
money order must accompany request.

Monograph Two. The Two-Year College and Its Students: 4n Empirical
Report. edited by Leo A. Munday.

Monograph Three: The Ghetto College Student: A Descriptive Essay on
College Ycuth from the Inner City, by Gordon D. Morgan.

Monograph Four: Open Admissions and Equal Access, edited by Philip R.
Rever.

Monograph Five: Financing Higher Education: Alternatives for the Federal
Government, edited by M. D. Orwig.

Monograph Six: Assessmnent in Colleges and Universities, edited by Fred F.
Harclerpad and Jean H. Cornell.

Monograph Eight: Blueprint for Change: Doctoral Programs for College
Teachers, by Paul L. Dressel and Frances H. Del.isle.

Monograph Nine: College/Career Choice: Right Student, Right Time, Right
Place, edited by Kenneth J. McCaffrey and Elaine King.

Monograph Ten: Theories of Person-Environment Interaction: Implications
for *he College Student, by W. Bruce Walsh.

Monograph Eleven: The Vocational Interests of Young Adults, edited by
Gary R. Hanson and Nancy S. Cole.

Monograph Twelve: Scieiitific and Technical Careers: Factors Influencing
Development during the Educational Years, by Philip R. Rever.
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writing to ACT Publications, P.O. Box 168, lowa City, lowa 52240.Check or
monrey order must accompany request.
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No.

No.

No.

No.

No.

No.

ERIC

Aruitoxt provided by Eic:

1 When You Listen, This Is What You Can Hear . . .. by Gordon A.
Sabine. lowa City, lowa: The American College Testing Program,
1971. $3.00.

2 Comprehensive Information Systems for Statewide Planning in
Higher Education. lowa City, lowa: The American College Testing
Program, 1971. $1.00.

3 Teachers Tell It—Like It Is, Like It Should Be, by Gordon A. Sabine.
lcwa City, lowa: The American College Testing Program, 1971.
$3.00.

4 Special Degree Programs for Adults: Exploring Nontraditional
Degree Programs in Higher Education, by Roy Troutt. lowa City,
lowa: The American College Testing Program, 1972. $2.00.

5 Emerging Students ... and the New Career Thrust in Higher
Education. lowa City, lowa: The American College Testing Program,
1972. $2.00.

6 Planning for State Systems of Postsecondary Education, edited by
Fred F. Harcleroad. lowa City, lowa: The American College Testing
Program, 1973. $2.00.

7 Students and State Borders, by Robert F. Carbone. lowa City, lowa:
The American College Testing Program, 1973. $2.00.

8 College and University Enrollments in the United States, by Garland
G. Parker. lowa City, towa: The American College Testing Program,
1973. $2.00.

9 The Developing State Coileges and "Universities: Historical
Background, Current Status, and Future Plans, by Fred F.
Harcleroad, H. Bradley Sagen, and C. Theodore Molen, Jr. lowa
City, lowa: The American College Testing Program. $3.00.
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