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ABSTRACT

Scholars agree that listening is an active rather
than a passive process. The listening which makes people achieve
higher scores on current listening tests is "second speaker"
listening or active participation iu the encoding of the message.
Most of the instructional suggestions in listening curriculum guides
are based on this concept. In terms of a communication model, instead
of a process in which one member of a system passively decodes the
message while the other encodes, “second speaker" listening refers to
both members encoding the same message at the same time. Thus, the
process of effective listening has been properly called decoding.
Becoming the "second speaker" reguires background information about
the subject listened to, motivation to listen, and organizational
skill. A direct approach to teaching decoding has not yet been
developed, although instruction in several dimensions of decoding has
proved helpful. Improvement in listening instruction requires
innovative strategies and rigorous research for results. Until these
developments occur, listening will continue as a neglected area of
the communication curriculum. (EE)
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One meaninge of communication is the dJe-
Hyvery of s ddeac: the torm is azed for the
“Pranster of wealth™, The modern popular
connotation of the word surerest: the wraps-
ping up of 1 messave in tsue paper with
a ribhion of words and voealization. With
mare sophistication, the theorist sces com-
munication ax o two-way cift exchanges
when T talk to voi, vou alzo give me i nwes-
sure of lacind expre<sion or hodily fension
called “Teedback”. In conmunication theory
we study both memberz of a dyad as active
senders of messages but we have not care-
fully analyzed their roles ax simultaneous
receivers of messages, [= the task to simply
receive and unwrap. or iz etfective Jstening
A more compiex behavior?

The decoding process (or listening to
messivees) has been the subject of reseavch
since Rankin's study of the communication
habits of the white collar worker.! Nichols
and numetous otheor investirators discov-
ercd that people are not very eflicient at
opening the package of the messares Col-
lewe studenls complained to the President’s
Commission on Campus Unrest that nobody
listened to them.’ Only 2570 of the collegre
students tested by Trwin were able to accu-
rately determine the main points of an in-
formational lecture they heard.t Although
we are judged to be poor listeners by this
research, our lives are bwlt on decoding.
CPBS estimates that Americans acquire over
907 of their current events knowledee by
listening or in the reception of oral mes-
sages.’

The importance of liztening was recog-
nized in the schools hefore the vogue of
alling it “decoding”. Klementary teachers
taught children to tfollow directinns by play-
ing “Simon Says”. Stories were vead and
children answered questions on the con-
tent. College speech courses list “listening
improvement” as a4 major objective of in-
struction.®
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by o Anderson [Frway

[However, the instructional approaches to
improvime listening have vesulted in con-
tradictory effoets.

i the last ten vears there has been
stronee interest i developing instruetional
efficiency. We =eek to dizcover measnrable
changres i behavior resulting from formal
instruction. Althoush instruction in aisten-
ine is popular. it has been ditlicult to neas-
ure vilid chuanee in behavior becanse we
have not vet decided what listening is. In
fact, while instruction increases there s
loss research published now on the result
of training than in the 1950°s.

How does a chikd learn to decode? The
five vear old comes to kinderrarvten with
an orul symbolic linguistic code, Since he
has developed this system with little for-
mal training we do not know. whal factors
contribute to his suecess or fajlure in learn-
ing. By comparizon. the encoding and de-
eoding of the written message is taught
in the classroom where compurative strat-

“eies of instruetion can be observed and

evalualed.

There wre two major theovies as to infant
development of decoding capacity. The be-
haviorists claim that by a process of con-
ditioning the child has associated verbal
<omnds and messages with contingencies of
positive reinforcement. For example, Mow-
rer points ont that the sound of the adult
voiee is associated early in lte with tood.’
Theorists agree that the child responds at
an early stage to the intonation and inflec-
tion of voices around him. On the other
hard. the maturing child understands in-
creasinely complex sentence structures with-
out direct shaping of his biehuavior. Lenne-
berg euggests thut the structuring of lan-
cuage {= a biolowical trait of the hunian
beinge which develops as a correlate of motor
proficiency rather than conditioned learn-
ines The child matures into a capacity for
decoding the message he hears, Proponents
of both behavioristic and biological theories

VAILABLE COpPy
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apree that the chilid's decoding =kill ix el
vitneed over his encading: <ol as evideneed
by Lig npderstandinge of the sentences he
does net nse in his own speaking perforns-
ance, Whether leioned  or nherited  the
young child's decoding is an wetive process
resulting in the Catirue of his attention
span. This fativne s characteristic of the
pereeption ol sensory inpm of any Kined,
By the time the ehild cones to =ehool the
decading process i< atomatic - in fact. <o
well establizhed that @ new pattern must
be presenfed aviainst the interforence of the
automatic lingmistic code in the lashion of
feaching o foreign Languagre.

Attemipts have been made to diseover the
components of decading behavior by {ue-
torial anualysis. rom this vescareh thiree
basic elements are now aceepted as the basiz
of listening behavior. First, the listener has
linpuistic competence for the code and strue-

ture of the message, The child whoze code,

does nut include i means of expressing the
“i-then” relationship will not comprehend
that kind of messuage. Secondly. the listener
has a background of understanding and ex-
perience which may not he purely linguistic
but iz necessary to interpret the messuge.
The contemporary college tudent who heurs
a recording ol Franklin Roozevelt's Fire-
side (hats lacks the bhackeround ol daily
life in a depressed cconomy which explains
the appeal of the President in 1936, Pinally,
the listener has control of the variables of
interest and motivation, Nichols dizcovered
that one characteristic of the ineff'ective lis-
tener wus a refusal to expose himself to
difficult listening experiences or a lack of
motivation to try.”

The conslruction of measures of these
three factors has proved to be a difiicult task.
Instead, tests of other behaviors have been
devized. The two best-known tests are the
Brown-Curlzon test and STED test.i® The
Brown-Carlson test measures the behaviors

of immediate recall. following directions.
recognizing triamsitions. recognizing word

meanings and lecture comprehension. The
STEP test purportedly nmeasures identity-
ing main ideas. vemembering details, un-
derstanding word meanings, understanding
implications of main ideas and details, inter-
relationships among ideas, and connotative
meaning of words, In addition. the behavior

23

of evalicition and appleation of niessagres
i mes-urcd in judeine vabidity ol ddens,
distineui-hine faet from faney, anld noting
contridictions. As John Carroll points ont- -
no provizion is nuede in these tests for dimr.
nosing: the nature of the problem Uwiether
the individual’s deficiencoy o Dsteninge s
Aue to o Tack of hasie lincraistic compcienee,
a laek of bhaekeround knowledee, or an in-
ability (o mobilize his competence through
proper processex ol attention mul re-
sponse" The youne child whose normal
Linguare is U Blck FEacelish™ may lack come-
peteney in school language, backerouml in-
formation, und lack of motivation on one
test and vet score hivhly on another test
that reflects his linvaistic and social envi-
ronment. In addition. the two above men-
tioned test< are subject 1o wide variation
m administeative nrocedure and unsubstan-
tiated equivaleney between the forms of the
tests,

Seares an these or similar tests have been
presented as evidence of the value of in-
struetion in lHsteninge. However, no major
long term research has been done to show
that sains from instruction are preserved
nor have the test scores shown reliability. In
spite of the lack of evidonee there is stronw
conviction among Fnelish and Speech teach-
ers that instruction in listening improves
decoding <killi? The most impressive evi-
dence comes not from research studies Lut
from the prejudiced reports of students
who have exnperienved instruction and from
the observations of instructors. After this
discouragng view of listening instruction
there are still some guidelines {or the de-
velopnient of miethods. These are based on
the premise thut listening takes as much
or more effort than speaking.

Sam Duker in a recent interview with one
of the author's students (Dec. 1970) said
that the eootd listener is an “active listeney'”,
He expluined “What I moean when I use the
term iz that you can’t listen without doing
it.” He woes on to =ay that vou must =et
vour mind to pay attention rather than scan
the environment for all available atimuli,
Other researcherz discovered that certain
children were far more capable than others
of active decoding and that the factor of
difference was in the ability to empathize
with the speaker’s encoding process.t
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mpiathy b itlustrated in the conmmni-
citien pictern of the loneanaorried coaple,
My hishind s brong bt upoen strine beans
covod with poti, b odo miest o the cooking
inec ey childbond beans wepre cookal with
butter. thea s ohe medecin whieh they most
otten appear, Howoever, D ean predict exactly
what wWill be =aid coch time they arve served
withont the porck, This kind of cmpathy
takies Tittle cotive offort beeanee it is hichly
predictabde, Decodine i npoae active, per-
hiaps even foreed enmpathy, Most ot the in-
structional =iieeestions In listenhige curreie-
ulim enides are basged on decoding by aclive
empatiy, The Haener does not just receive
the povkigne of the mes<ve: he works at
helping the speaker encode the messaee, e
identities boevond decading by hecoming a
“cecond speaker'. [natead of a model of
communication in which one member of
the svstom i= devoding o mwessave while the
other rreodes, both members encode the
cagie message at the same time, Decoding
iz actually enceding,

Yecoming “the second =peaker” depends
on three faciors: First. it iz the rezult of a
pre-zet of attitude to wvive the speaker a
fair hearing, When we arrvive with the
stated wvoal of finding the weakness in the
speaker's arvuntent we are not ready to
encode hiz messave -— only our own, When
we conte to a messave without active inter-
et in the topic to be discussed, we do not
expend the effort to encode the thinking of
the =peaker. When we dislike the speaker,
we do not want to say what he i zayving;
and so the child who hates his teacher will
refuse te encede the teacher's messawe.

A second factor is listenability — or the
gase with which the second speaker can
cneode the nmiessave ot the same time. as
the speaker. The monotonous voice of the
speaker resullz in a sensovy latigue in the
listener which demands super-human eftort
hye the receiver who secks to identity with
this uanattractive elements  Code  choices
which ave unknown to the liztener can dis-
tract him from the task of encoding the ba-
sie message. Nojzes in the communicaiion
svslem ean distort the meszage barond the
integrative powers of the lstener.

A third factor is the thinking <kiil of the
liztener. In every list of sugrestions for im-
proving liztenine, students are told to use
the thinking time provided by the speaker's
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rite of delivery to ook Tor the contral ddea,
the mudn divisions o0 the speech, and a0 pat-
tern of ormization, Inocas<e, the spealer
doves net provid s Ahese, the vececiver ot the
messae should onceode theny Tor the spoaker,
Nenee, any kind of instenetion which ime-
proves oreanizational kil <hould vesult in
improved Ttenine, Stadent< are more eflee-
tive in listenine o measnral by the ability
to dind and retain the central idea after a
coturse in pubiie =neaking. even theueh there
i< no divect ins<truction in listening.

How have these Cactors heen approached
in the ¢lbissvoom?” From the elemoentary
throueh the eollere level we seek 1o develop
an attitivle of interest in listoning —-a pre-
set. Youne chilidren are asked to note the
noises aromind  them. Collese <tudents are
civen o lecture on the values of emveful lis-
tenine. While these exerci-ex serve to de-
velop o vecabulavy of listering terms, there
is no means to measure the objective. We
test the listepinge behavior ol a student in
speech class hut the professor in nother
ared cladms that it Joes not malter to him
where the student his information--
from the text or the lecture ax long as he
can answer the test gnestions, The mstrue-
tor can ask the sixth o de class to listen
to an evening Presidential address on tele-
vizion but cannot evaluate the response.
There iz no contrel ob the viviables of the
home  listening  situation. The only valid

fols

. instructional approach to developing an at-

titude of wanting to listen has been the
motivation nrovided by an announcement
that a student will have to answer questions
after a specibic Jistening assignment, This
produces signilicant improvement in listen-
ine with no other fraining. Since instruce-
tors have many papers to grade, this strat-
ery 12 not used extensively,

Not only do we as instructors have difli-
culty in motivating intervest in active lis-
tening: but also in developing organizational
aliills. We camnot dJdefline the rvesponse we
wint. [ have presented =amples of public
speaking. seven minutes long, to one hun-
dred students who stated what they con-
siderad to be the central idea, Five experi-
etnced instructors (ull with doclors degrees
in public speaking) craded the student an-
g cers on a five point =enie from inadequate
to excellent. The instructors who had the
seript in written form used the entive range
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of the grading scale to mark the siome stu-
dent answers, There is no “rigph! answer”
for the organizational skills and ne means
of reinforcement in learning this behavior,

Other variables are dillicult to control, For
example, a student Hstens to six speeches in
his elass and writes down the central idea
of each speech. AN of the speeches are on
a topie of immediite campus concern -— the
viziting hours in the dormitory; all of the
speeches are iJ\l'm-m:l]. employ humaor, and
show simple arganizational patterns, The
student scores high on the Hsteningr assign-
ment but this is no indication of transfer
of the <kill to cconomics cluss or Hstening
to a sophisticated politician. The student is
not ready for languagre or argument beyond
that of hix peers,

The task of training “sccond speakers”
has barely begun. We know that students
are better listeners at the age of ten than

at the age of five, and that nercasing me-

turity results in inercased skills. Perhaps
the results of carly instruction would hap-
pen without our eflorts. We also know that
much of what has been claimed for our
present methods  of  improving  listening
skills cannot be substantiated. DPresent de-
coding instiruction scems to be only the mo-
tivation of an expected test or o by-product
of training in organization,

Yet, the plea from both technical and

popular sources is to produce better listen-
ers. There should be a renewed interest in
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experimentation with innovative approaches
to teaching listening and development of
vithid measures of the results 1 osurpest the
following: wdaptation of the strategices of
training netors ol sensitivity rroups to
focus attention and empathy, studying the
listening comprehension and behaviovial re-
sponse to specded speech, usingr self-instrue-
tional program at many evels of dithiculty
and motivational appeal. contrasting listen
ingr to varied materials with ditterent groals,
changine Hatening environments espoeiadly
with medin, correlating Hstening and read-
ing, exploring auditory perceptual response,
and applving methods used for the hearing
impaired.

In summary, there s agreement  that
Hatening is an active process, far morve c-
tive than our common sense dictates, The
listening which makes people score higher
on our current lstening tests iz “scecond
speaker” Hatening — active participition in
the encoding of the messaee. Such encod-
ing demands backeround. motivation, and
organizational skill.

We have not vet found a direet approach
to teaching decoding although  instruction
in several dimensions has proved helptul.
Improvement in hstening instruction calls
for inmovative strategies and rvigorous re-
search as to their resulis. Until these de-
velopments, lstening will continue as the
neglected area of the commutication cur-
riculum.
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Ella Anderson Erway is presently Asso-
ciate Professor at Southern Connecticut
State (College. She received her BLA. in
Speech from Wheaton Collegre. her M.A. in
Speech Therapy from Teacher's College,
Columbia University, ard her Ed.D. in
Speech Education from Teacher’'s College.
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Professor Frway also did additional work
at the Summer Tostitute of Lineuisties, Uni-
verzity of ORklabonue She has previously
tangrht at the following Colleyres: North-
western Collepe s Whitworth Colleses Hunt-
er Collewre; Ithaca Collepre: loacher’s Cols
tegre s and is now a anember of the Gaeulty
al Southern Connecticut State Colleyre

Dr. Frway holds membership in the fol-
towing  professional orpamzations: Speech
Communicitions  Asaocintion ol Americs
flastern State Speecl, Aszocintion: Connect-
icut Speech and Hearing Association: and
the Speech  Associntion  of  Conneeticut,
where she has served previousty in the posi-
tion of Dinner Chairman and Hospitality
Chairmuan during their pust annual conven-
tions. She has also served as Collese Coor-
dinator with the Conneeticut Teachers of
English to Spealier: of other Languages, Dr,
Erway has published: Lisfening: A Pro-

~grammed Approack with MeGraw-Hill Com-

pany, 1969 and huas alse co-authored with
Margret Clark and Lee Beltzer, The Learn-
ing Youeounter: The Classroom as w Coni-

munication Workshop by Random House
in 1870,
Professor Iirway was Director of t{he

Communications Workshop for Teachers of
Spanish Speaking Children in the Summer
of 1970, This workshop was funded under
Title I of the Higher Fducation Act of 1965,
Commission on Aid to Higher Education,
Hartford, Connecticut.



