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The Curricular-Career Information Service (CC1S) was

self-managed, multi-media based career guidance program

designed for lower division college students. CCIS of fered students
bacsic information about career decision-making, a self- -assessment

, &xperience, ‘a large collectlon of curricular-career information, and
‘* infordation about campus and community referral resources. Various
types of media, including audio and video 'cassettes, slidetapes, and
*printed materials were used. CCIS was staffed by residence ball Ri's
and a Career Guidance Spec1allst Both process and -product
evaluationps were carried dut. In the product evaluation, CCIS users
vere significantly better -able to identify and. use career development
resources, and had learncd more-about the career degision-making
process than CCIS non-users in both Landis and a comparison (no
treatment) residence'hall. No other significant differences appeared
‘in the data provided by various instruments. The conclusion was that
CCIS,had been successful in moving throqgh its ‘establishment phase of
development and in peeting some of the important goals identified for

. the pilot year. The decision kes been nade to continue CCIS for

1973-1974, and it is currently being modlfled apd expanded.
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ABSTRACT-

The Curricmlar-Career Information Servrce CCCIS)»was niloted
during 1972-1973 under the.soonsorship of the Division cf Student
‘Affairs at,?lorida-Staté’University. In essence, CCIS was an out-

reach, self- managed multi- medla based carecr guidance program de-
oy .

sigred for lower d1»1s:on college. students. CCIS offcred students

-

4 -7 .
Basic information about - career deccision-making, a self-assessment
: 3
_ . 4 N ’
+ experience, a large collection of curricular-career information,

and information about campus and communityreferral resources.
Various types of media, including audio and video casscttes, slide-

tapes, . and printed materials were used. CCIS was open afternoons

—

" T ' : ’
and evenings, Monday through Saturday, and was staffed by residence

Al
o

hall RAs and a Career Guidance Specialist.

Both process and product evaluations were carried out. Many

of 'the students in the gxperimental residenoe hall haking use of
;
// CCIS agreed that the materials were helpful (70%), that thelmatgrials

/
/

//4 ,fQICnt themselves to self-dircted use (80%), and-that CCIS should be

recommended to a freshman needing careex development assistance (91%) .
¥

» CCIS logged 282 student contacts and 92 other visiters dur1ng the
p o
16--week pilot test January 23 to May 14 1973 In the product

-=,eva1uatlon CCIS users were 51gn1f1cantly better able to jdentify
and use career;development resources,/and,ﬁad learned mgfe aljout the
career deciSioﬁ;éaking process :han‘CC{éioon—users ihybotﬁ Landis .
and“a’oomp;rison kno ;reaxment) résidence éa}l.t No other significant

~ - < 3
! - ot - . z

.

.
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differences appeared in the data pfovided by various instruments.

The conclusion was that CCIS. had been successful in moviig- through

its establishment phase of development and in meeting some of the

Ympoftént goals identified for the pilot year. The decision has

beenimade t¢ continue CCIS for 1973-1974, and it is currently being

modified and expanded.
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P 4 _
. THE CURRICULAR-CAREER' INFORMKTION SERVICE (CCIS): -

DEVELOPMENT AND EVALUATION OF THE PILOT PROJECT, 1972-1973*
. ] .

a .
-3 . .y

’ i . by

) Robert Reardon, Dorothy Porkowski ,
Mary Burkhart Carole Minor, and J D. Smith

L ‘ Y M - .
This paper reports the development, implgmentation, and cvalua- »

tion of an outr~ach career gufdance progrsm for college students, the

~

Curricular-Career Information Service (CCIS). CCIS utilized -a varied .
." . - ’ ) »
delivery system, including print and nonprint carcer information,

academic program information iﬂstruétional modules,qreﬁerral resources,

‘student rcsxdent asc1stknts, and the Sclf- Dxrccted Scarch A systems

7

approach suggested by Hoqford and Ryan (1970) was used im the develop-

.
ment of the program, and thc steps they 1dcnt1f1ed are used as'an

E organxzatxonal out‘1ne for thiq chapter. Although this report is

"restricted to the period of CCIS development covéring July, 1972 through

June, 1973, the program. is s;ill operational and currently being expanded.

. \‘ . ’ .‘
1.0 Real-lLife Enpvikxonment '

. \ . J .
In this section, a brief description and analysis of the overall

.

academic .advisement/career development services program is provided.

 This environmental assessment serves to set the stage for the develop- | .

ment of the CCIS program which is presented in subsequent sections of

‘this paper. ] '

*An earlier version of this paper was presented by Reardon at. the:
Ninth Invitational Conference on Sysyems Under Development in
Vocational Guidance and Career Education, Baylor \miversity,
October, 1972, Other portions were prepared for a chapter of the
book, Parapro.essionals on Campus: Community Experiments in
Seryice Design, edited by A. Bassin aiad N. Giddan, and the disser-
tation Dy Smith, The Evaluation of a Multi-media Based Self-
Directed Career Develgpment Program for Collége Freshamen.
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The career, guidance/academic advisement programs'at Florida.State

Uniyersity had operated with very little coordination agong the diverse

offices and personnel involved. The 'program'' was developed in order -

to satisfy a hodgé-podge of sometxmes conflicting goals for students,

pounsclors ot advisors, academxc departments, the administration, par—
2 A

ents, and others, - '

.

L r In gencral, full-time faculty members’ were assigned the task of
assxstxng students in course sclectxon, long range gcademic planning,
coursc and study problems, eloctxng maJors. ‘carcer planning, and per-

sonal problems. ‘At the lower division level, the Dircctor of the
" y : ’ . r :
Division of Basic Studies assigned ;tudcnts to faculty kho had been.

designated by their uppef division departhcnt heads.’ At the upper

division, advisement was coordinated by the departmcnt head. Two
3 ) .
prxncxple exccutxdhs to this general proccdurc were in the School$ of ‘

Education and Social Work where a collegusw1de adVlsement/studcnt

§ -

services coordinator directed a team of graduate student paraprofos—

.
.

siondls who p}ovided advisement for yarious'studeﬁts.

Idéailj; faculty members serving as advisors were a kind of
role model for students, ané érqﬁided an opportunity for individualiz-
ing instruction that was ver& wo;thwhile.' In practice the fagulty ad-
visor's primary duty w;s to sign é cburse gchedule fO{m which-permitté??’\\.
a student to regigter. A typical advisee load migh? range from 20 to
50 students, although ié-yas frequently noted thai‘manx stu&eqt§ regis-

.- tered without conferring with 2 faculty advisor..” There was virtually

no training for advisors, and the newer'qéﬁbers of the faculty'typically
rd . ’ ' ’ * . )

carried the Ld?gest number of students. The Counseling Centem was-
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available for $tudent referrals from the advisors for vocational
counseling and testing. However, it was not highly visable for student
sclf-referrals and only offered services to fron three to five per cent

of the student body.

-
[}

Several new dcvelopments involving career services have been ini-
tiated and are currently operating in the University. A career planning
course, offered through the School of Business, is now available. Resi-

dence hnll counselors, counseclors in the Counseling Center,’ trained
graduate students, and oihcgs are increasingly being used as advi;ors.
The Carcer Planning and Placemcnt Center is expanding its services for
lower division students, and also developing a cooperative education
program. A major recrganiiation in' the Suimmer, 1973, has now combined
offices having carcer development responsibilities with officc’s hﬁving

academic adviscment responsibilities under a dean for lower division

advising and counseling in the Divisicn of Student Affairs.

" Assessed Inadeguacies

Several surveys have been completed in recent years which

revealed widedpread dissatisfaction with the advisement/career guidance

program. Surveys of entering students haye shown that as many as 60%

. wanted help with career information, while the service ranked second

was study skills at-10% (Charadteristics of College Students, 1972;

Self-Study Report, 1972). A Harris Poll (1970) conducted &t the Uni-

~

. versity revealed 56% of ‘the undergraduates were very or somewhat ’

¢ [ . -l .'
satisfied with advising and 44% were not. Fifty per cent of th

.

students were satisfied with help in choosing a major, but only 36%

( - B €
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A . i ' '
: . D .
were satisfied with assistance in long-range career planning.“ A survey

A’ ¢

by P{brcc (1970) confirmed th aboie findings. It also appeared that

the Preafest problcms were at the lower lelSlrn, therc was varlaﬁilltv

in the quallty of se1v1ces in dlffcrent schools/cclleges, services at,

¢ e

the community-colleges were as bad (or worse) than the senior inétitu1

oo

" tions;-the smaller schools/collégcs provided better services than tne

lareer units in the unlver51ty, and tbe students relied more on’ their.

W
3

!
Lo peers and versongl resourCStulness in carecr and acadeqlc plannlng

aa )

than faculty .or other university serviges (Plerce,'197oj. “The latter
' T “ J -
.o o o . : “ "
point was’e5pecially important because it'suggested that a studcnt—ﬁo— N

stu?ort approach for delivery of academlc advising anﬂ career. gu1u“nce

/
'serflces mlwht-be espec1 lly 1pcropr11tc

.
/ The Harris Poll (1970) also sLowcu t@gt many faculty mcmoerq
S
Is l'
were not’ 1nthrestea in prov1d1np ac hgemlc advisement and relatec
ol ._
servicesgfb,students. Most faculty were poorly trainec ‘or equ1pped -

to dofthe job,-and there was llttléllncentlve provgded for them to
. S 7 :

improve, For example, such service counteg little. toward promotion

4 v Y N ’ . .
R o v B
and tehure. ] - : M.

’

g 4/ The lack of Universitycwide coordination was also a prcblem

. ' ! . B - A
_(Winner, 1973). JCrientation, admissions, junior college articulation,

, nLaqementZ and vocational counseling were lafgeiy provided through .
the D1V151onnof Student Aff 1rs or other spec1a1 offices, wh11e ad-
visement was under the D1V1510n of Academic Affalrs- The acaﬂemic [

- - | adﬁi ment/ca1c~r gu1dahce needs of . students were thus fost in the

_/

qdministrative gap between the Divisions of Student and_Academic
TR e _ . . } -

Q Affairs. . Thgre.Was'no systemwide, coordinated, response to the problen.
ERIC- , - - S L SR
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As noted earlier,‘fﬁis pr~blem has just been changed through an admini-

.. -
L4 - ]

strative -rcorganization. = | .. ' .

2

*

) '.l' ) - \
Resources - N : .
. - . . " .
Fortunately, there were a variety of rcsources which could be
A . 1 .

brSﬁ;ht into play. For example, the® State budgetéd considerable funds
. L6 2t

to the'Universit' for acadéuic'counselin, and advisement--one faculty
Y. £

11ne for. eyery 65 FTEs., The Division of Instructional Reséarch and

»,SerV1ca had available consrderable technolog1cal soph1st*cat1on and

hardware whlch caulc be-utilized. Faculty and othcr University per-

sonnel, c.8., res1dence hall counac!ors, studcnts, could be 1dent1f1ed

who would e§§er1y devote considecrable enerLy to providing nceded
r'd
services. And the Counselang Center vias able to release both staff
"
L

time and other resources to support the development of the vrogram.

In conu1u51on, %t was' obsched that the real 41fe enV1ronnent J
’ .

exhibitedYa number of problemk in the academic advisement/career

guidance area which feeded to be solved. 'The cof%iexity of the problém .

N
suggesteq_the need for tqually complex sclutions. Mcanwhile, the

+

¢

changing jbb markct for® college graduates and the nectd t& demoastrate

public actcountability had forced the University to commit itself to

make some changes. The Division of Student Affairs took the leadershin
. '

-

in this endeavor, and attémpted to articulate a carcer ecucation

.

‘ philoscphy to guide the development cf a comprchensive program. The

Division alsc provided the resources-to develop the pilot carcer gui-

1

" dance program dbscribe( in this paper.

- 4

-
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2.0 Needs to be Served . . . .

/

N

3

o . . . .
The context cvazuation described abeve revealed a variety of

-~ ’

. D N A .. . .
diverse needs for both stucents and. the in=titutien as a whole.

Lvery assessment of student neads indicated an overwhelring
* ’ Ve . -,
. td L. -
desire for morce curricular-carcer information. This was especially
: g | . ‘ ' ‘
truc for students whe were new id the instituticn, thesd unsure dbout

. L 4

t‘eir academic/carcer plans, these who were in the process of making

N
A ! N . .
vocational decisions, or theosc who necged aéEbss to University informa-
i . »
tion, including referral ruscugges and trained people whe could assist
them in their personal development. It was n'so apparent thut a de-
. 7 *
livery system fcr acadenic and &areer guidance which departed rather
dramatically from the existing systcar was Jesprable.
. 7 . .
As a large, complex sccial system, the University also had neuds -

vhich were net beino met.  As noted carlicer, there wys'a lack of
- , \ 4
efficiency in the ccordination and management 'of various programs in

this arca, ﬁjsgruntleq students who weré bitter about noor advisement/

carcer guidance servicgs did not provide positive feecback ‘to parental
Coi e . - " . . ‘. ’,
and pelitieal” putlics. - And the University needed to reword ‘those

\

ro

faculty who chld’add did. provide outstanding services to students

in these areas.

3.0° Pf‘éram Goals

N ‘ -

."In analyzing the current situation, a number-of particular neecs

‘ .

“ [ 4 * 3 5 . '; Y . :
were identificd which scemed to be especially important. There also

appeared to be fesources availaple and people interested in mecting
. , .

thosc identified needs. Thus,'some‘general goals for improving the -

. . -

’

Yo
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. ot ' S
. . ‘; : « ’

ouallty,of the academlc adalsement/career gu1dance progran 1n the

<o '
> e P .

‘ Un1vers1ty were developed and are llsted below. ’ ) d
' ’ v

-Students, for example, will be able to:
RV 1:_ descrlbe mlstakes and problems in carecr plannlng

_ = among college students; ' . _
t PR | w2

: 22‘_use ‘a theofetlcal model for career decision- maklng ’ )
N “4n deﬁeloplng their own career olans, - S ]
. ) N . ' ~
-3, 1dcnt1fy thelr‘&rlmaruﬂdveas of academic and career . L
1ntvrest g rlyran thﬁ college ycars '
. . s
o 4. _locate and Use 1nformatlon roIevant to thelr\most

1mnortant dC&dGFlC/LquLT elternatlves, ano

n

e - 5. 1dentlfy un1v0r51ty and” commcn:ty resources avallable
: for- assistance 1n "the dCVelCDﬁuPt of academlc/career
'lnlans _ ' o -

¥

e s ) .

The Unx¥3r51ty, on the,othcr hand, w141 befoblo to: </

\

e .,_betxcr coordln“tc tﬁe flow of academic (and career)

s information so usan 1t 15 reaolly avallablc to thosc
4 who need it; - .- v , : : -
' N o T Voo W -

2. use students and othes pataprofessicnals in the most
advanraorous way to prfmote s;w&::t career dcvelbpment; .

.@'_ \ v ‘ “ x
. 3. develop\resourees and materlals which will support Y
Vv - the’efforts of faculty de1sors, counsalors, and .
others ¥ , : L -
("}, - 5 PR . R . e’
! . ‘!"’ | s

4. bencflt from - the 1mproved publlc relations whzcﬁ new v
program efforu in this area will promote; and o
5. 5eva1uate the advantages .and dlsadvantages of a varaety
N of prograﬁ “alternatives. . _ B
N i o~ o ‘ ’ : v
\‘\\ o . ) e < L ) . . -

. 4 0 CCIS PrGLS.XBe - . ) . ' -8 .-.
N \ y ) . .

. In order{

-

o0 meet the 1mportant goals 1dent1f1ed above..the .

Currlcular Careur IthETatlon Serv1ce, a mu1t1-med1a based career =
. ~o ’ ,;r h‘ ¢
x- gu1danCe program was developéd\\\§everal 1mp rtant structurlng

-

dec1srgns were made 1n 11ght of the need§\assesggegf\renorted earl1er.

t

. o —~s :
o | ) ) _ .
B . . o . . e . 3 o .

L)
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First, informaticn dissemination was 'identified as the basic purpose

“of the program® Seccond, the innovative, and extensive ‘usc of multi-

.

media matérials‘was selected as’a means of deli ‘¢ the information.

- R

.+. Third, it was Xelt that student-to-student cont... should be maximized -

. [ R
in the delivery system, becaus?’peers are rcadily utilized for advice
“and information about the .curriculum. "Fourth} it was decided that the

- -~ - L .

C . ’ - o o .
} ~materials included. in the program should be mostly sclf-help’im nature,

>
L4 v

"and nof dqqgndént on the availability of highly trained profesﬁioﬁal‘

.

counselors. Anud, fifth,” it was determined that the pregram shculd be
. \

. ! ~ . . ' ..
.located in an outrcach setting where student cohtact could be maximized.
v ! v ) ’

CCIS utilized an .extensive library of beoks, pamphlets, and 6the§

s . 1 . f
materials. ~ It included about I20 aucio and 12 videc cassctte tapes,
. : \
focusing on descriptive information about college majers and post Lo

., * baccalaurcate oécupational alternatives. CCIS alsc included five

!

oo . .
instructicnal modules desigmed to peet the genedal roals for students
. . . f\ ’
noted above., Within each mpdule, a varicty cf alternative instruc-
- N . ' \.m
tional activities were nrovided, and thé user cculd choose among them in
. M . '

‘mectine the cbjectives, of the module. : .
. . » .
Procedures and matcrials used in CCIS were canstantly reviewed gpd

modified as feedback about the program was analyzed. Initial "nc-
Ve
4
. N . ! s R .
tional! activities in the modules included 1S5-minute slidc-tape presenta-
X e . .

tions on an‘introduc;ion to CCIS, carcer decision™making, logating desired

information,  and cther subjects; rcadings from selected articles and

&

cssays on career development for college students; complct!on of

Holland's Self-Directed Search, simulated video tape interviews betwcen :
—_—. — i .

ie

. S
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students and fadulty regarding.academic. programs in.the University;

b A

and referral ianrmation about sources of specialjzed assistance for
student carecr development

! . - .». The CCIS staff besides the half-time progect dlrector,\1nc1uded
LI . ' A }
' a/full-time career guidance specialist; two half-time graduate

3551stants worklng on, the acqu151t10n of 1nformat10n materials and

J

(S . ~ . )
T ~ the dcvelopment of v1suals for the sllde tapes, a doctoral student with
b
resuon51b111t1es for tvaluatlnv the program, a .residence hall counsclor,

o s -

elght rcsidence hﬂll a551stants, anu a half time secretary.

CCIS was IOCdtLd in a- thrte Toon: SUlte Just off the main cntrancz

v
()

. - in a freshman r051dence halB (Sce Figure I) The aroa includeqﬁaﬁs~'"”"

. . a R -
(/, 'readlng lounoe, a storage area, and an cqu1pmcnt_room; In addition
% -

-

to book and alsplay shelves’, two multi medla r‘qulppeo ‘Howe Tear streen
11§%en1ng~v1ew1ng carrels were prov1ded; Onc of the carrels.also had -
- a Sony video-cassette. player system with a.small monitor.

cThe deveIOpment and operatlon*of this CCIS Gnit was supporteu \

[

,by_the Division of Student Af&airsn The.totagrbudget for the year .

..was;epgtonimately §2Q,000 which did not inclu%e feIeased-time for the
nrojeet eirector (provided by thc}Coqnseling‘éenter), the.re§idenée .
hall counseclor, and KAs; | o .

‘ The acquisition and creation of materials began in July,'1972,o
N ’m N -

and was the principle staff activity for sik months. Dufing the

' Winter and Spring Quarters of 1973, CCIS was in operhtion primarily

e ' ’ 'o - .
¢ L / )
-t -

5 for the 390 freshmen men :and women students'living’in Landis Hall.

. Beginning w1th ‘the Sprlng term, however the unit was opened for

® referrals frnm two other re51dence halls, the Counsellng Center,

Pla cement Offlce, and several other Student Serv1ces offlces CCIS

» ’

~

was Open?each weekday afternoon and evenirg and at specified times
\‘1‘ . . T : .

R

e ... K L _ :
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. : } o
on the weekend. Tdds, the unit was available to students fgr about 40

hecurs per week. . -

[}

5.0 Simulate to Test Program Prototype
Figurc 11 shows 2 flowchart which outlines the steps a student

follows upor entering CCIS.

6.0 .QOperating Procedures v

This section describes the day-to-day operation of CCIS, including
the role of the student-resident assistants, the introdu:tion of the
program in Landis, ang.thc various resnocnsibidities cof other prcject

personnel.,

R: Paraprefessicnal Training .

. Ancimportant feature «f CCIS was the use of a student-to-student
approach. Considerablc evidence sugpested thnf students. frequently
sought out other students in order to got cdu;ationnlovbcational infor-
mation. RAs were utilized in ans attempt to cnhance this pcer contact.

N

1. Selection of RAs--University requirements for RAs were that

they have a 2.0 GPA and be a sephemore standinc. Resident Assistant s
(R\s) werc typically sclected from a pool of applicants several times
larger than the actual number of vacafcies. RAs were.selected tﬁrough

a process in which they were put into situations they might encounter |
as an RA., They were then evaluated on their'berformance. The sin&lated{
experiences were in the areas of administration, propramming, and human
relations-crisis intervention. Each ‘applicant's performance in‘thcse
areas was rated by current staff members. Those with the highest per- |

i

formance ratings were selected for RA positions.
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2. General Training--University training for RAs consisted of two

general typés. The first 1as a retreat attended by all University

- .

‘Residence Counsclors, RAs and Area Coordinators. The RAs were presented
with information about University and residence hall procedures. They
. . A

< . .
were' also involved in two or more sessions of human relations training

~

L

and up to four discu:sions.of campus and studcﬁt‘;ife issues,. The
second type of RA ;faining was more specifically tailbféd to:éa;p -
resiaence halll!s unique situations. It included group Qeadership'.
« training, human relations exercises, and presentation of Landis Hall
. regulations and procedures. At this time, the R\s werc also intro-
duced to CCIS and }hp role thcy wculd play “in its opcraticn. \
3. Lanqis Tr&ining-—RA training.égeéifically for CCIS consiste@ éf}
ten scssions and was held over a period of five months. The first'
five sessiens were devoted to introducing RAs to concépts which were mosti
important in creating CCIS, as well as the ofhér staff involved in the
program. ’During this time, the modules were also made avqilaple to the
RAs for their rcactioné and suggested modifications.‘ Two specific "how
to" sessionsbﬁerc.then held. RAs were asked to complete all modulcs
of CG1S, to %ocate éll,typcs of information materials, and to operate
all the multimedia equiﬁment. They were presented with instructions
on security and maihtenance of watcrials in CCIS (when to open and
clase, where keys‘were located, etc.). A paper listing procedures
and refcrral sources was presentcd and discussed. RAs were also
involved in some simulaiinns where they took the role of the hélping
person in CCIS while one’of the trainers played a student seeklggq
oo .

career development assistance. Other RAs and trainers critiqued the

helping skills of the rﬁle-players and offered suégcstions for

E MC improvements. . b
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Subseauent traln1ng scssxons involved the trainets’ meetlng thh

the RAs to dxscuss various. problcms whxch arese, such Aas refcrrals..
_operatxng proccdur&s, and 1ntroduct1on of new matcrxals Emphasxs ?

\

was nlacad on the RAs pole in- cncouragxn* thexr resxdcnts to use _

CCIS and tc evaluate the materials. ' o ’ | Q '

Program Introduction

Introcduction of the program began in August with twe meetings
with the area cocrdinator and residence counselor. The purpose

. .and the plans for CCIS were outlined and compents and Suggestions.
o °

were elicited. The role an! siﬂniﬁicanpc of the RAs in the cperation

.

and publx;xzxnp of CCIS was JlSCUSbLu and formalized. The number of;

v Sy iy
hours werked by the RAs and theéir specific responsibilities werq

"

eI . 2
determined.

- In bctdﬁer, letters chc scnt'tomthe academic advi;ors of all
. .iaﬁd1§ ﬂg1i-xvsiqcnts te acquaiﬁt them with th; resources of CCIS
and to-enéo;fage them to refer students to the program.
» " During Parents; Weekend in Noveﬁber. a coffee hour for parents
ﬂnd_studcnts‘was held in the lobby of.Landis Hall. Inclﬁdcd:in the
tour of Landis was a vi§1t5to'cqes and an introduction to the
purpdes cf CCIS and resources’ which would be available when it
openec, N
The CCIS open hcuse, which formally initisred the program fo}
the Landis students,'wa; Lelﬁ'Pn;g weekday.evenipg at the beginning
of Winter quarter. Refreshments were served and guided tours were.
provided by the €CIS persomnel. Approxilately two hundred students
attended the open house. CCiS was then opened ;ccordinh to the

!

»

[ERJ!:« | rcgular schedule on the following day.
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a

The RAs took major responsibility for generating student interest
in CCI6 fhrough their informal interactions with sfudents. encouraging

~ them.to use it and referring those with‘specific problems. Each RA

.‘__,_

conducted a‘fldof meeting in CCIS focusing on career and major choices.
The CFIS video Sppe describing the libera¥.studies program was shown

T at several.of these meeting§. Bulletin boag@s loCated‘on each floq,
and in tpe lobby periodically featured information and announébmehts
about neﬁ‘maférial and progrém% offered in CCIS. .

In Apri&, the Director of tﬁe Carcer Pla;nidﬁ and Placement

Office was invited to talk w{gh Landis residents 'in CCIS. Hg spoke
about summét empldyment, Coopérative Edqéafioﬁ andfthe services of

s

Career Plannihg,and'Placeﬁent.

*  Program Operation

1. Role of RAs-;Staff members involved in the day-to-day
operation.of CCIS were the Carcer Guidance Specialist, the Career
Informaticn Speci;lisil(one of the graduate assistants); the eight
'resfdent qsgistnnts. andf he res{dence hall counselbr. .

The RAs had the ‘maj.pr‘xe»éus.ibility of publicizing CCIS
to the residents of Landis. The RAs also manned the Help Desk .
during‘thc evening hoﬁrs and on weekeﬂds. The following Euncyions-
were typical of that ;§le: R ‘

a. Greeted thé.studénts who entered. .

b. Explained the putpbses of CCIS, what was available
and how to use {t. ) o

¢. Helped the student select an appropriate module or .
other materials for beginning the program

d. Demonstrated the use of-the audiovisual equipment.




an
e, Explaxned the filing system, 1f necessary.

f. Helped the student sclect approprzate addxtxonal

activities. «

g. Referred students who needed add1t1onal help.to
services such as the University Counselxng Center.

h. Encouraged students to fill out evaluation forms.
\ .
Most stulents who cntered CCIS exprecssed curiosity athut the .
purpo;e an¢ functions of the unit. A sﬁaller number of students
who came in expressed specifia:eds fox\)eaming about thc;mselves.
majors, or occupational areas. A number of opti:ms existed for
students enterinP CCIS. The follawirg patterns of student use
emqrged: Studepts used cither Modules I (Inkroduction), II (Deci§ion-
Making), and IV (}ocating lnformati;n)t Modules 1 and III.(Self .
Asscsspent); or weng directly to the materials file or CCIS librf;y.
All.a}udcnts were encoyraged to evaluatib:he cCIS mogulcs and

materials which they used.

[

7.0 Evaluation of the System - ® 4

Overview 's :

Both foruatxve (process) and summative (product) evaluations
were carried out on the CCIS program (Scriven, 1967). The CIPP
model drscribed by Stuffiebeam et al. (1971) and other gvaluation
yrocedures suggested by Campbell et al. (1971) were atong those.
most closely followed. An exten*ivé description of the CCIS evalus-

tion is repcrted in the dissertation by Smith (l%il), The Evaluation

. ' .
of a Multimedia Based Self-Directed Career Development Program for

College Freshmen. The remaining portions of this paper are restricted-

to a brief Aescription of the mothods used and the results of the

evaluation. R )
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Th; groccss phase of the evaluation'ﬁpcused on the students' -
reactioﬁs-té‘thc moduiés and their'effec;iveness in mcetihg‘ibc
-specified goalg. Similar student feedback Qas elicited for all othef
materials included in CCIS, as well as operaticnal procedures ini-
fially used. The mcdules were critiqued by abéat'tcﬂ FSU staff
- members, as well as the RAs in Landis. Weekly CCIS staff meetings
were held in an effort to monitor the’prcgress of the program.. About ,
fif;een descriptive presentations were also made for FSU staff meﬁ-
- bers and other professiénals iﬁ the community or region in ant ‘
attcget to clicit feedback about the progrﬁm.
The product evaluation was initiated in mid-May after CCIS had
been operational for about five mon{hs; A comparison group of s;u- '
dents in another freshman coed residence hall (Kellum) were studice

’
The post-test only design compared the students.in the.two dormitorics
. P . . . . Y

on such criteria as career maturity, knowledge and use of career

development resources, satisfaction with current academic/career

L]
3

plané. ctc. This evaluation also:focuscd on the success of CCIS in
' ’ !
Meeting the goals noted carlier. A samplc was obtained which included

40% of the Kellum students (N = 189) and 47% of the Lanlis students

(N = 146). "

Mcthaods

In the total evaluation conducted, data were collected from
at least seven sources: (1) CCIS users in‘Landis Hall; (2) CCIS
'non-users in Landis; (3) students in a comparisoni group, Kellum
Hall, who did not hav; access to CCIS; (4) the CCIS staff, including
the RAs; (S)’ienbers of the FSU staff and adninisgration who viewed |

CCIS; (6) faculty advisors of Landis students; and (7) non-FSU

&
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A S .
personnel who visited CCIS. Data from sources 1, 4, S, &”:and 7 were

* included in the prccesc evaluation while other data from SOurces\l, 2,
. 3, 5, and 7 were ‘included in the product evaluation. \\

LI

-Several instruments were modified or constructcd in the process
' .

of collecting thc data: (1) CCIS Kttitude Questionnaire, a six-item

instrument using a five-point Likert scale and based on the CCIS be-
hnvioral objectives and reacticns to the academic advisement program;
develoPed~by Harren (1972) and based on the vocat1ona1.uec151on para-

digﬁ reported by Tiedeman and O'Hara (1963); (3) The Career Matufrity

<
Inventory, a device develoredby Crites (1973),which includes attitude

(uséd in this study) and competency scales; (4) CCIS Questicnnaire;
a-16-item instrumemt given to Landis students, faculty advisors, and

other CCLvaisitors; (5) Module Post-Assessments, which censisted

A
of one or two- pnge sheets included at the end of cach CCIS m0uu1e.

and (6) The CCIS Log, whlch 1nc1uded the names of all persons who

visited CCIS. A ffertable Jictating unit was also available in CCIS
for students and R'\s who wanted to cemment on anything relating to
the CCIS project. Unfortumately, this fecdback mechanism was not

highly used.

Results and Discussion

£

' 1.+ Process Evaluaticn--Each module included a Post Assessmeq;
SaDtTas vl

and Evaluation Form, which was to be turned in as each user completed

the module. Apparently only half ¢f the users actually completed the
forms, which underscores the need for continuing ¢fforts to éblici;

user feedback, The return rate on Module III was less than 20%.

¢ )
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Table 1 shows the results of the module evalugtions. Wiéh the exceﬁ-

tion of the "CCIS Monu," reactions to Module 1 (Introduction) were very

.
~

positive. Modules II and IV also secmed to be quite satisfactory.

Module 111 (Self-Assessment)'bn the other hand, revdaled mixed reactions.
‘ .

Further analysis of this module and the Self-Directed Search wonld

appéar to be called for. Fiﬁally, Module V was” complcted late in the

/
trial reriod and no user reactions suitable for analysis werc obtainced.

The CCIS Qucstionnaire wai completed by all of ?ﬁo Landis }
students. - Sixtyrsix, or 45%, of those samglcd renorted using.
. LCIS. - Table 2 shows t};at the different tyres 'of-mcdig in ,
ECIS were usced about equally and that nost stuhchts uscd two
or more kinds of media. Oiher results show-d that 77% of the students
spent between a few minutcs ang 2 hours in CCIS. Scventy per cent
agreed or strongly agreed that CCIS materials were hélpful tv college
students. Twenty-three per cent were neutral on this point, and 8% |
disagrced. Alnmost 80% of the stucdents agreed that thc'CCIS materials
lent themselves to self-directed gse. Finally, both users and non
users of CCIS agreed that acalemic adviscment matgrial should be
included in CCIS (84%), and that CCIS should be recommended to an FSU
frashman needing carcer development assistance '(91%).

An&ther part of the process evaluation included weekly‘
-CCIS‘staff‘meetings. Those attending included the project director,
the carcer guidance specialist, the two graduate assi;tants, the project
evaluator, and the residence hall counselor. The purposc of th;s meet-
ing was to share feedback, rex&cw procedures, and gcnerally monitor ;ﬁe

[ ] .
effectiveness of the program. Other meetings were:pericdically held



between various staff;members'an% the RAs,
- ..

The CCIS QueStionﬁaire was<also sent to 133 members of the

'Unlvers1ty adm1n1strat1ve staff and faculty. This group 1ncluden

these staff whe had come to Land1s te view CCIS-and thc faculty
-‘ <

advisors of students living in Landis who had earlier been invited

to refer their advisees to CCIS. Fiftcen administrators and 37 fdcqity
returned the Questionnaire. The faculty gencrally ¢fpeared to be non-

‘ . _ : ) « .

. commital regarding the physical expans\gn-of CCIS or the inclusion of

a . )
advisement materials in it. Faculty did agree (63%) that CCIS should

be recbmmended to squcnts needing carcer development assistance.
University administrators, onnthc'othcr haﬁd, were very nositive
regarding the usefulness of CCIS and its 4;n;nsxon tn the campus.
Analys1s of the CCIS log indicated. 282 student contacts and 92,
other visitors to CCIS between January 23 and May 14, 1973.‘°Student
contacts were most frcquent.on Saturdays anq least freguent on Sundays.

: ¢ .
Mondays, Tuesdays, anpd Wednesdays alsc logged more contacts than Thurs-

™ -

days or Frilays. The number of visits also decrease duridy exam 2
LY - N

reriods and immediately before and after the quarter break. Experi-
’ .

’

- ence with CCIS in this pilot phase suggests that a” target population
” -

of 1500 students would be appropriate. Therc are somg.additioral

observations apprbpriate‘for inclusion in the process evaluation.®

Firs&, on the negative side, there is a need for rather careful

.-

selection, 3upervis{on and training of the student assistants, in

this case RAs, wh%.are on duty in CCIS. " These assistants need to be
outgoing, posit{ve, and helﬁful in their approach to potential users.
Second, there i; the need to continuall)’leaffirm to counselors and

, fac;;ty who refer stucdents that CCIS is pri ;rily an information
\IERJ}:‘ . dissemihation prbgram, and not a counseléhg ervice féf undecided ’
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. S R .
rajors. Third, there appear to be difficulties in purchasing materials
through the University. Many orders were delayed, in some cases up to,

<7 six months,‘qr,unknokingly cancelled and'this retarded the smooth

.)

develcppent,of the program. Adequate sccretdrial and'Support'staff
. . ’ ' . _ ' ) S
_are absclutely c¢ssential in this regard. Fourth, therc wcre some

1 Bl

technical and coordination ptoblems in Jdeveloping the slide tapes and
videotapes. 'In the caée of the slide tﬁpes,Athere were problems in B
recording the scripts with the music background. Difficultiqs with‘
the videotapes primarily- involved the commitment cf .faculty and staff
to complete the tapes because of conflicts and other prié}ities. And,
fifth, the development gt commurity referral reséurcgs, voantccr
work experiepces, ctc. which are included in Madule V is still larggly -
und$ne. L

On the rositive sidce, it ghould be noted that fhe residence
o’ hall location of.CCIS-whs onc of the most frequently ﬁcntioned attrac-
tions of the prog}am. The ;eSidence hall staff was completely
supworéive 6f CCIS and ccoperated in makind career dcvclobment cne |
of thé central facets of their programming. In fact, senme ‘students
‘even -contributed variéus pieces of occupational or educational
information to the CCIS stPrehouse. Instructional tcleviﬂjon and -

. :

meddd/;ervices cocperated by making CCIS a top priority. The elec- //

trical hardware in CCIS was assembled and maintained in the most

cfficient possiblg way by their staff. And many members of the

1
faculty and administrative staff contributed expoertise and time in

' o critiqueing materials, crgating videotapes, serving as referral"

resources, et¢. - P /_g,ﬂw/\ o

i . . -
\
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" was to deter@}ne if thoreAWefe differenceéibetwecn CCI§ users, CCIS .

lTable 3 shows the frequency and percentage responses onxth&s 1nstru—

]

4
' -

And finally, it should be noted that CCIS has received signifi-
éant statewide and national ettention, even in itsvfirst-yeat'of
development. PreSentations hdve been made at threec nationel meetings; v
one state-wide workehon, énd‘severol regionai workshops. Other o S
. i - R

“presentations have been made to various’ groups “in.the Stit% Depart— e

°

: , ‘
ment of Education and Leon County Schools. rAbout 25 letters-describ—

. N 4
.-

 ing very pozitive'reactions of visftors to the CCIS program were T N

are not 1nc1uded in this report. : . R s

o . . . T

2. Product qu}uation-—The.purpose of the product.evaluatign - -

recelwed bu

t

’

. - ,
non users;, and the students in Kelle who .14 not have ' ccese to'CE1Sf"”
on threc general sets of measures:. (1)'career maturity tgggj;ﬂ}%)
stage of‘carper decision (ygg),“éno (3) tﬁe ECIS Beoavroral goelg“
(CCIS Attitwde Questionnaire). S

. - 5

The analysis of variance proceduro'indicated no differéhces on. - 4.
" LY

‘CMI Attltch Scale or VDC scores aﬁong the three Jtudent grouns

-/ el B

This 1nd1catec no Jlffercnces in career maturlty or levcl of veca-

B,

tional decision for those students who hac uscd CCIS durlng tha fivc >,
. " ’ —

month period and those who had not.. A Kruskal Wallis Onc Way Anal)51s
; " \i

. -/ : .-

of‘Ranks was conducted on the, tha from the CCIS Aftltude Questlonnalre"

-

and revealed 51gnif1cant leferences among the three stucent groups

PREY

ment. A Dunn Mﬁltigle Comparisons Procedure 1nd1cated that Landls .
N .

CIS users we¢’wbetter éble'to 1dent1fy and use unlver51ty Tesources . A -

LI P

for thelr personal career development than Landls CCILS non users bt
. ,‘( : \ - »
(.05} and Kellum students ( o). Landls CCIS»users also 1nd1cated _ i
\ R

-

they had learned more about the cﬁreer declslon maklng process in

T




" the past five months than Landis C€IS non users (.01) and Kellum stu-

- dents (.01). All other questionnaire differences were not significant.

Additional data analysis revealed the followingi ‘All stude%ts
su;;eyed who indicated choice of an academic major scored higher on
the carcer maturity and level of vocafidnal decision instruments than
undecided students. Undecided majors in Kellum indicated significantl?

¢ .
more uncertainty }n'occupational choice and ability to outline an
educatfonal/carcer plan than decided majors. FPerhaps undecided majors
are an appropriate targct group for the CCIS program. 1t was further
noted that Kellum black students scored significantly lower than ‘

)

sarmpled white students on the carcer maturity mcasurc. These students

might also become a focal point for future CCIS ictivities.

Summary and Conclustens -

v

‘The results of thé evdluation show that CCIS, as an outreach,

multi-media based, self-directed, career guidance program for lower

diviston.college students has been successful in achieving many of
Al

its student and university syitem goals. It was especially helpful

-

in erabling student usérs to learn more about the carcer decision-
making process and the availability of other carcer dcvelopment

services. Curren: indications are that CCIS will assume an expanded

14 i
‘role as a university clearinghouse for curricular-career information

1 .
and as a resource for academic advisors and those involved in carcer

4

counseling. The pr;cess eviluation yielded considerable data -hichi
will be extremely useful in restr;cturing and modifyjing the CCIS )
program. It would appear that a continued development of CCIS would
aid significantly in meeting the student and university needs
previously noted.

’ /
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TABLE 1

MODULE EVALUATIONS
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MODULE I - CCIS Introduction

item l.

Response
SA
A
Unsure
D
Sh

Item 2.

Response
sA

LA
D
sD
I'id not use

Item 3.
activities. . (n=45)

Rg}gonsé
* SA

A
D

SO

DNU

Item 4.

(n=45)

The slide tape "Introduction to ccrs"

Percent -
20%°

71%
6%
0%
0%

was helpful,

Percent

36%
60%
4%
0%
0%

Percent

243
58%
1%
16%
0%

In comparison to how I felt before I came into CCiS.
more positive about what ! can do to further my carcer planning.

6::rcent

{(n=45)

1 now

The materials in this module have helped me identify CCIS resources for |
use in career planning.

Frequency

9
32
)
0
0

Fregucncy

[ S

[ i SEEN o

The "CCIS Mcnu' is useful in deciding how to use CC1S xnstructxonal

Fregquency
11
25

- O Wed

feel much
(n-}S)

Response Frequenc
5 ___ST__JL
A }56‘ 25
‘Unsyre 20%, 9
0 . 4% 2
SD 0% 0
Jtem S, How many minutes did you spend with activxties in the module’
o minut¢s {n=45)

. Rcsponse Percent Frequenc
- 9 4
8-15 53% 24
16-23 25 10
' 24-30 113 S.
31- 0% (]

’!
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TABLE 1, continued

Y

MODULE I1 - Guidelines For Carcer Decision-Making

Item 1. The materials ih this module have hclped me learn more about the ;arecr
decision-making process. (n=9)

Resnonse Percent Frcquenc
X 223 2 =L
A 674% 6
u 0% 0
D 4 11% 1
Sh 0% 0

Item 2. After viewing the "Old Wives Tale" slide-tape and/or reading materials,
I can identify some new ideas about carcer development that 1 did not
know before. (n=9)

f

N

¢ Response , Feraent ¢ . Freguency
St UA Q
A N . b7% 6
D 22% 2 .
sbh . 0% 0
DNU 11% ) QU

Item 3. After viewing the carcer decision-making slide-tape and/or reading
matcrials by Dunphy, I can now see the personal implicatjons of a
carver decision-makifip strategy. (ne9) /)\

Rcsponse Percent Frequency
ER - 1T 1
A 67% 6
U 11% 1
D 11% R |
) 1} 0

Ttem 4. How many minutes did you spend with this module? minutes. (n=9)

¢ Response Percent Frequen
/ ey 7 )

2

8-15 ' 22% 2

16-23 3N 3
24-30 11% 1
3le 11% 1




TABLE 1, continued (29)

MODULE III - Self-Assessment

Item 1. a. I feel more sure about my occupatic.al choxce now than I did before
takxng SDS. (n-ld)

Resggnse Percent ireguencx
i 0%

36%

36%

21%

D ‘ 7%
q

nozZ>
-l TN

b. I see now m§ first choice mmay not be the best for me. {n=14)

Response Percent Frequenc
X LY 0__}:,
A 138 6
N : 21% 3
p ‘ 36% 5
SD 0% 0
c. [ sce more occupational choices new than I did before teking SOS
(n=ld)
~
Respons Percent : Frequency
A 14% . d 2
: A 64% 9
N 22% 3
D 0% 0
S o 0

d. 1 would recommend tiking the SDS to a friend who wanted vocational
giidance. (n=14) .

Response | " Ppercent
A - ' SO%
N « - 7% .
D ' S YA
SsD ’ 0%

e. My SDS summary code scems reasenable to me. ' (n=14)

Res se Percent _
] L
43%

™n
218
14%

802)‘
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¥ _ TABLE 1, continued (30)

~
-

MODULE IV - Information Scurces

e

L 4
Item 1. I was able to locate informaticn a'lbouz carcers related to my SDS occupa-
tional code. (n=14) .
’ N
N Response . ) ) Percent Frequency .
gh 433 ’ - "6
) A 43 6
U 0% 0
D ) o 0% ’ 0
SD ' : 0% 0
DNU" 14% 2
Item 2. In going through this module, I have discovered at least two sources of
: carecr. information. whi¢ch could be helpful to me. (n=14)
Resp_énie Percent Frequenc
Agree o . 160% , i i.;
Disagree A 0% 0
Item 3. "I can operatc all the CCIS equipment that is necessary. for me to use.
(nxl4) : ‘
Rcsx'onse . - Percent Frequency
’ gree . 100% 1
Disagree 0% . 0
4 .
. - ) .
Item 4. How fong did it take you to complete this module? minutes (n=14)
v Response , . Percent . Frequenc
4-7 ™ 1
8-15 S0% 7
16-23 358 4
: 24-30 / 7% . 1
31e 7% 1

.
. !
R e ——— - ——— - —— —_

MODULE V - Campus and Copmunity Resources
P X . - I

e e v g e e G - e e -

1
b

This module received only one post assessment.




TABLE 2 (él)

RESULTS OF THE CC1S QUESTfONNAIRE FOR LANDIS STUDENTS

I
PART A - Results for Landis Students Usipg CCIS
Item 2. Have you used CCIS in any way?
Response Percent Frequency
Yes 353 66
No 55% 80
Item 3. Circle all the specific materials you used in CCIS.
Responsc A o Percent Frequency
Bocks and
magazines 46% 30
Slide Tapes 49% 32
Filéd Information - 52% 34
‘ydic Tares S50% 33
Video Tapes . 35 23
Total number of media used (number of different media):
. .
Resnense ' Percent Frequency
1 31% ! ‘ 20
2 28% : 18
3 ‘ % . ,12
- ©16% '1J . 10
5 6t - "4
Item 4. ° Approximately how many modules did you use,‘ o ’ .
o ¥ . ’ «\‘
Response < Percent Frequency *
1 12% . 23 N
2 20% . 1
3 27% . 15
4 ‘ 6% ' 3

‘ S 6% b 3

Item S. Approximately how many hours did you spend in CCIS?

Response Percent Frequency
Less than 1 hour 45% ) 29
1-2 hours 32% f 21
2-3 hours 15% 10
3-4 hours 3% 2
. 4 or more bhours : s -3




TABLE 2, continued (32)

Item 6. The CCIS materials (modules, slide-tapes, print and non-print carcer infor-
mation) are helpful ir promoting carcer planning and carccr development
for college students. (n=66)

.

Response Percent - Frequency
SA 21% 14
A 49% 32
N . 23% . 15
D , 5% 3
S

D 3% 2
. :

Item 7. The CCIS materials lcnd themselves to student self-directed use. (n=65)

L

Response Percent Frequency
SA : 22% 14
A 57% 37
N 17% . 11
D 3% 2
S!/ :‘o l

T -

Item 8. A varicty of learning'experienccs arc available in CCIS. (n=65)

~ Response Pcrcent * Frequcncy
& 15% ’ 10
A 55% 36
N 22% 14
N D 6% : 4
5D / 2% | 1

a

Item 9, The CCIS materials are not specific and dotailed cnough to be pful to
college students. (n=65)

Respons¢ . * Percent Frequenc
SR S S
A 19% . 12
N N 43% - 28

D 28% 18
L)) 8% . 5

Iiem 10. The CCIS slide prescntations were not helpful. (n=65)

Resnonse Percent Frequency
TSR ' 3% -

A 8%

N S ¥4 ' 37

D 25% 16

SD . - 8% S

'd




‘TABLE 2, continuaed’

Iter 11. The CCIS video-tapes were useful. (n=63)
Responsc Percent Frequency
/ < SA 6% 4
/ A 33% 21
‘ N 52% 33
D 35 2
. SDh . 5% 3
Item 12.- The CCIS printed material (e.g. books, occupational briefs, folders, ctc.)
were appropriate. (n=64) '
Response Percent Frequency
SA T6% 10
A 52% 33
N 27% 17
' ‘D 3% 2
sbh ) v 3% 2
v ) - ——- —
PART B - Results for Landis Students.hg; Using CCIS
‘/ Item 13. The CCIS should be expanded to other iocations at FSU (e.g. other resi-
dence halls, University Union, Bryan Hall, etc.) next ycar. (n=112)
Response Percont Frequency
‘ €A 21% 30 -
A 48% 68
N 22% 3!
D 6% . ) 9
Sb 3% 4

Ttem 14.

Item 15.

Academic advisement m;z;rial should be incorporated into CCIS. (n=142)

Resnonse

£

nooZ>

D

Percent Freguencx
37k 52
47% 68
13% 18
y 2% 3
s 1% - 1

-

CCIS should be recommended to an FSU freshman needing career development

assistance. (n=142)

Resgonse

802?’

Percent Frequenc
51% d . 73
6% 9
1% 1
2% 2



TABLE 2, continued (34)

ftem 16. The CCIS should have a high pricrity for further develonment at FSU.

(n=139)
Response Percent Frequency
SA * 20% 28
A . 37% 51
N 34% . 47
"D "7t : 9
SD 3% 4
el
i s




TABLE 3 (35)

CCIS ATTITUDE QUESTIONNAIRE RESULTS FOR STUDENTS
IN KELLUM AND LANDIS

-
‘Item 1. Since January'l, 1973 you hdve been able to identify and use University
: resources for your personal carcer development.
KELLUM . LANDIS -
Response Frequency Percent Frequency Percent ‘
SA 2 1% 14 10%
A 58 , 31% 48 33%
) N 64 33% 56 38%
¢ D 45 24% 21 14%
- SD 20 | o 11% 6 4%
4. — ————
Item 2. You have learned more about the Career Decision-Making Process since
January 1, 1973. ° : -
KELLUM LANDIS
Response Frequengy Percent Freq:;pcy Percent
- SQ 1 1% 7 5%
A 35 “18% 45 31%
N 59 _ 31% 51 35%
D 71 38% 30 21%
Sh 23 12% 13 ‘ 9%

Item 3. You feel more sure about your occupgtional choice now than you did before
January 1, 1973.

§

KELLUM LANDIS
Response Frequency ' Percent Frequency Percent
SA 11 6% 10 7%
A 51 27% 32 22%
N a4 23% .46 32%
D 58 t 31% 35 24%
SD 25 13% 22 15%




TABLE 3, continued

(36)

Li

Item 4. You cgn better outline an educational and career plan for yourq;lf now -

than yuu could prior to January 1, 1973. v
KELLUM \ LANDIS
Response Frequency Percent F;équency Percent
SA 8. a5 10 | 74
A 53 r  28% 37 25%
N 52 S 28% a7 325
D 54 y 29% 38 26%
SD 22 i 12% 14 10%
Item 5. Your academic advisor has been helpful in assisting you to think through
your long range career plans.
_ . .
| KELLUM LANDIS
"7 '
Responsec ! Frequency Percent Frequency Percent
! TR
6 3% 1 1%
3l 16% 19 13%
) 45 24% - 35 245
52 28% 51 35%
SD 55 . 29%. 40 27%
. i l _
Item 6. You arc satisfied with assistance’ ‘you have recexvcd from your academic
advisor in sclecting-courses.
KELLUM LANDIS
Response ‘Frequency Percent Frequency Percent
, SA 10 5% 9 $6%
A 50 26% 35 24%
p N 35 19% 30 21%
D 39 25% 39 27%
sD a 24% 33 23%
f Y s
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