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ABSTRACT

The Curricmiar-Career Information Service (CCIS) was piloted

during 1972 -1973 under the sponsorship of the Division of Student

Affairs. at Florida-State University. In essence, CCIS was an out-

reach-, self-managed, multi-media based career guidance program de-
?,

signed for lower division college. students. CCIS offered students

asic <information about career decision-making, a self-assessment

experience, a large collection of curricUlar-career information,

and information about campus and community' referral. resources.

Various types of media, including audio and video cassettes, slide-

tapes,.and printed:materials were used. CCIS was open afternoons

and evenings, Monday through Saturday, and was staffed by residence

hall RAs and a Career Guidance Specialist.

Boih process and product evaluations were carried out. Many

orthe students in the yxperimental residence hall making use of

CCIS agreed that the materials were helpful (70%), that the materials

, , l e n t themselves to self-dirtcted use (80%), and-,that CCIS should be

recommended to a freshman needing career development assistance (91%).

CCIS logged 282 student contacts and 92 other Visitors during the

16week pilot test, January'23 to May 14, 1973: In the product,

evaluation, CCIS users were significantly better able to identify

and use careerdevelopment resources, and Jiad learned m e a out the

career deciSionlmaking process than CCI8mOn-users in both Landis
.

and a comparison (no treatment) rO$idence hall.' No other significant



differences appeared in the data provided by various instruments.

The conclusion was that CCIS. had been successful in moVi.lg'through

its establishment phase of develciimeht and in meeting some of the
.

important goals identified for the pilot year. The decision has

been made tc continue CCIS for 1973-1974, and it,is currently being

modified and expanded.
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. THE CURRICULAR-CAREER:INFORMTION SERVICE (CCIS):

DEVELOPMENT AND EVALUATION OF THE PILOT PROJECT, 1972-1973*

by

0 Robert Reardon, Dorothy Domkor4ci,
Mary Burkhari,_Carole`Minor, and J. D. Smith

This Paper reports the development, implImentation, and evalua-

tion of 'an outr'ach career ,guidance program for college studeqts, the

Curricular-Carser Information Service (CCIS). CCIS utilized a varied

including print and nonprint career information,delivery system,

acadeMie program

student resident

information, instructional modules,(referral resources,
. .

asaistdfits, and the Self-Directed Search. A-systems

approach suggested by Hosford and Ryan (1970) was used in the.develop-

ment of the program; and the steps they identified are used as'an

organizational out3ine for thi' chapter. Although this, report is,

restricted to the period of CCIS developmint covering JUly,1972 through

June,1975, the programis still operational and currently being expanded.

1.0 Real-Life Envz onment

In this section, a brief description and analysis of the overall

academic advisement/career development services program is provided.

This environmental assessment serves to set the stage for the develop-

ment of the CCIS program which is presented in subsequent sections of

this paper.

*An earlier version of this paper was presented by Reardon at the
Ninth Invitational Conference on Systems Under Development in
Vocational Guidance and career Education, Baylor University,
October, 1972, Other portions were prepared for a chapter of the
book, Paraprofessionals on Campus: Community Experiments in
Service Desi , edited by A. Bassin avid N. Giddan; and the disser-
tat on by 'th, The Evaluation of a Miati-media Based Self-
Directed Career opment
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The career guidance/academic advisement programs at Florida.State

University had operated with very little coordination non' the diverse

offices and personnel involved. The "program" was developed iii order

to satisfy a hoOge-podge of sometimes conflicting goals for students,

counselors of advisors, academic departments, the administration, par-
N

ents, and others.
,

In general, full-time faculty members'were assigned the task of

assisting students* in course selection, long -range academic planning.,

course and study problem, !..:lecting majors, 'career planning, and per-

sonal problems.; the lower division level, the Director of the
,r

Division. of Basic Studies assig ned students to faculty kho had been:,

designated by their uppet division department heads. At the upper

division, advisement was coorainated by the department head. Two

A
principle exceptions to this general procFdurc were in the School's of

Education and Social Work where a colkege,wideadJisement/student

services coordinator directd a team of graduate student paraprofes-

sionals who provided advisement for variousstuderits.

Ideally, faculty members serving as advisors were a kind of

role model for students, and provided an opportunity for individualiz-

ing instruction that was very worthwhile.' In practice the faculty ad-
's

visor's primary duty was to sign a course ;chedule form which permittec%rTh

a student to regist er. A typical advisee load might range from 20 to

50 students, although iswas frequently noted that many, students regis-
.

tared without conferring with a faculty advisor..' There was virtually

no training for advisors, and the newer members of the faculty' typically

carried the 1Migest number of students. The Counseling Centemwas,
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available forttudent referrals from the advisors for vocational

counseling and testing. However, it was not highly visable for student

self-referrals and only offered services to from three to five per cent

of the student body.

Several new developments involving career services have been ini-

tiated and are currently operating in the University. A career planning

course, offered through the School of Business, is now available. Resi-

dence hall counselors, counselors in the Counseling Center,` trained

graduate students, and others are increasingly being used as advisors.

The Career Planning and Placement Center is expanding its services for

lower division students, and also developing a cooperative education

program. A major reorganization in'the SuMmer, 1973, has now combined

offices having career development responsibilities, with office% hiving

academic advisement responsibilities under a dean for lower division

.advising, and counseling in the DivisiOn of Student Affairs.

. 'Assessed Inadequacies

Several surveys have been completed in recent years which

revealed widespread dissatisfaction with the advisement/career guidance

program. Surveys of entering students haye shown that as many as 60%

wanted help with career information, while the service ranked second

was study skillt at,10% (Charadteristics of College Students, 1972;

Self-Study Report, 1972). A Harris Poll (1b)70) conducted at the Uni-

versity revealed S6% of'the undergraduates were very or somewhat

satisfied with advising and 441 were not. Fifty per cent of the

students were satisfied with help in choosing a major, but only'36%

c
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were satisfied with assistance in long-range career planning.' A survey

by Pierce (1970) confirmed th above findings. 4 also appeared that

the greatest probleMs were at'the lower division; there was yarianlity

in. the quality of services in different schools/colleges; services at

the community-colleges were as bad (or worse) than the senior inStitu-.

tions;-the smaller schools/Colleges provided better services than the

latger units in the university; and the students relied, mere., on'their,
) ..t, ,.

i

peers and personal resourcefulness in career' and aeadel)ic.planning
. )

than facUlty.or other universf0 services (Pierce,1970). -The latter. .

t.'
,, . .

.Y. .

, J ;

point was- especially important because it- suggested that a student-to- .
l

'...,
4

.
e

student approach for delivery of academic` advising and career. guidance
.

'services might-be ospecially.apprepriatc.

The Harris Poll (1970) also showed thigt many faculty members
a

were not interested in providing aca0emic advisement and related
-. .k.0
,,.., 4f-.

servicesyto,students. Most faculty y were poorly trained'or equipped
'N 4

to do, the job,-and there was little incentive provided for them to
/

improve, Fer example, such service counteollittle.toward promotion

and tenure. 1.
4

) The lack of Universityr:wide coordination was also a problem

(Winner, 1,973). ,Orientation, admissions, junior college articulation,

Tqacement; and vocational counseling were laigely provided through .tz

the Diyisionlof StUdent Affairs or other special offices,'while ad-

visement was under the Division of Academic Affairs.. .The academic

advisomentskareer guidance needs.of.students were thus ros.rin the

4

administrative, gap betwedn the Divisions of Student and,Academic

Affairs_ There.Was no systemwide, coordinated, response to the problem.

a.
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iks noted earlier,sthi5 problem has just beet changed through an admini-
.%

.
.

strative reorganization.

Resources
K

Fortunately, there were a variety of resources which could be

brought into-play.

to theUniversit

. I

For example, the'State budgeted considerable funds

for ficadesidcounseling and advisement--one faculty

line foreyery 65 FfEs. The DivisiOn of Instructional Research and

Service had available considerable technological sophistication and

hardware which could'beutilized. Faculty and other University per-

sonnel, e.g.,-residence hall counselors, students, could be identified

who viould eAerly devote considerhble energy to providing needed

service's. And the Counseling Center was able to releaSe both staff

,time and other resources to support the-development of the program.

In conclusion, it was observed that the real -life environment

exhibitedla number of probleft in the academic advisement /career

guidance area which heeded to be solved. The complexity of the problem .

suggested the need for bqually complex solutions. Meanwhile, the

changing j6b market foilhcollegegraduates and the nebd td'demonstrate

- public accountability had"forced the University to commit itself to

make some changes. The Division of Student Affairs took the leadership
1 \

in this endeaJor, and attempted to articulate a career education

philosophy to guide the development ef a comprehensive 'program. The

alSo provided the resourcesto develop the,pilot career pi-
.

dance program describe in this paper.

Si
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2.0 Needs to be Served

J=0

The context cvnivation described above revealed a variety of

ditcrse needs for both studentsand,the in..-7titution as a whole.

Every assessment of student needs indicated an overwhelriTig

desire for more curricular-career information. This war especially

true for studentS who were new in the institution, thcs0 unsure hout

their acadcmic/careef plans, those who were in the precoss of making

vocational decisions, or those who neeiled access to University informa-
s

Lion, including referral resources and trained people wh.- could assist

them in their personal develonment. It was ase apparent tht a de;

livery systep for academic and Career guidance which dennrted rather

dramatically from the existing systea was desirable.
/.

As a 1ar';t, complex social system, the University also had needs.

vhith were not being met. As noted earlier, there %Ns-a-leek of
.1

efficiency in the coordination and management- 'of various programs in

this arca. D'

)
s:Tuntled students who were bitter about Aloor advisement/

career guidance services did not provie:, positive feeCbqck`to parental

11
and politicarnutlics.: And the University needed to rewar

faculty who could'arid di.proviee outstanding.services to Students

in these areas.

3.0' ^ram Goali

.'In analy.zing ths current situation, a number-of particular needs

)

were identified which seemed to be especially important. There also

appeared to be resources available and people interested in meeting

those identified needs. Thus, SomeAgeneral goals for improving the

1

. a

4.



1

(10)

-quality,of the academic advisement /career guidance program in the

University-were deVeloped'and are li!Sted. below,

4.0

Students, for example, will be able to

. 1: describe mistakes and problems in career planning
4. among college students;

..

2% use ra_theoretical model for career decision--makipg,
in deV'eibping their own career'nlans; . .

3. identify theirriMarreas of academic and careers .

interest e 171y-1;11n theYir college years;:

. .

4. locate and use :information relevant to their ,most .

.important academietcareer'alternatives; and

'

S. Adentify-univorsitY and commtity resources available
for. assistance in°the ,develcpMent of academic/career

i.plans.
.

.

,
-' V

The Uniqrsity,.on the\other hand, will beA'able to:

. .. 1, \ .

1. ,, better'coordinate.f.he flow of academic (and career).
. information so i'4:at it.iS readily available 0i-those

,.

, who need it; . ',," ° ' '

\ ..
. .

--
2. use students an& other paraprofessiOnals.in the most

,

adVApinods way to promote st dent career deveropment;
i '

. \
.

d

3. deve/opresourceS and Materials W ich kill support
the'efforts of,faCulty advisors, counselors, and
others; \ ,

4. bencfit_from-t:e improved-public relations which. new
'prograil-effoq in this area will promote; and ..

.

5. , evaluate the advantages. and disadvantages of a variety
of prograffralternatives,.

\ .

cCtS,Prei5Vpe

In order to meet the important goals identified above,. the

Curricular-Career InformatiOn Service, a multi-media.based career
-----..._

---,

IL.. guidance program was developedeveral impgrtant srructurine.

.-
---

decisions were made in light of the needs e sment reported earlier.

-;---7-

i

,

0
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Firsf, 'information dissemination was identified as the basic purpose

'of the program'. Second, the innovative, and extensive, `use of multi-
. .

media materials'was selected as'a means of deli the information.
- .

. Third, it wasNelt that student7to-student cont.._ should be maximized

in the deliVerysystem, becausd'peers are readily .utilizce for advice
4

0 .

and information about the. eurriculum. Fourth; it was Cecieed that the

materials included.in the program should be mostly self-help'in.nature,

'and not dyvndent on the aVaiahility of highly trained professional

counselors. An fifth, it was determined that the program should be

,located in an outreach setting. where student contact could be maximized.

CCIS utilized an extensive Library of books, pamphlets, and Other

materials. It .included about no audio an 12 video cassette tapes,

focusing on descriptive information about college majors and post

baccalaureate occupational alternatives. CCIS alsr, indlueeefive

instructional modules designed to meet the genellal goals for students
ok

not- ed above. Within each module, a variety of alternative instruc-
,."

tional activities were nfovided, and the user could choose among then in

meeting tle objectivesiof the module.

Procedures and materials used in CCIS were constantly reviewed gild

modified as feedback about the program was analyzed. Initial lituc-

tional activities in the modules included 1S- minute slide-tape presenta-

e.

tions on an'introduction to CCIS, career decision`making, locating desired

information,And other subjects; readings frop selected articles and

e'
essays on career development for colkege studenti; completion of

Holland's Self-Directed Search simulated video tape interviews between
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students and faCulty regarding academic programs in the University;,

and referral information about sources of specialized assistance for

student career development,

The CCIS staff, besides the half-time project directorincluded

a/full-time career guidance specialist; two half-time graduate

assistants -working on the acquisition of information materiaa and

the development of visual's for the slide tapes; a doctoral student with
9

responsibilities for evaluating theiprogram; a,residence hall counselor;

eight residence hall-assistants; -and a half-time secretary.,

CCIS was located.in athree -room suite just off the main entrance

in a frpshman residence hale (See Figure I) . The area included a
_ 1

reading lounge, a storage area, and an equipment_root. In addition

to book and'diSplay shblveS,- two multi-media ,equipped Howe rear screen

1i4tening-viewing carrels were provided. One of the carrels, also had

a Sony video - cassette. player SYStem.with a.small monitor.

,z.The development and Operation'of this CCIS Unit was supported \

0

by the Division of Student A&airs,. The total budget for the year
.

.was approximately $20,000 which did not include released time for the

project director (provided by the Counseling Center), the residenCe

hall counselor, and Ms

The acquisition and creation of materials began in July, 1972,,

and was the principle staff activity for six months. During the

Winter and Spring Quarters of 1973, CCIS.was in operation primarily

for the 390 freshmen meamnd women students living in Landis Hall. "

Beginning with the Spring term, however, the unit was "opened for

referrals from two other'residencehal15, the Counseling Center,

Placement Office, and several other Student Services offices. CCIS

was open'each weekday afternoon and eveniAg and at specified times
16'

I

0
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on the weekend. Tbds, the unit was available to students f9r about 40

hours per week.

5.0 Simulate to Test Program Prototype

Figure II shows a flowchart which outlines the steps a student

follows upon entering CCIS.

6.0 .operating Procedures

This,section describes the day-to-day operation of CCIS, including

the role of the student-resident assistants, the introdution of the

program in Landis, and the various responsibilities of other project

personnel.

Paraprofessional Training!

An important feature of CCIS was the use of a studentrto-student

approach. Considerable evidence suggested that students.frequently

sought out other students in order to get educational-v6eational infor-

mation. RAs were utilized in arrattehipt to enhance this peer contact.

1. Selection of RAs--UniVersity requirements for RAs were that

they have a 2.0 (TA and be a sophomore standing d Resident Assistant s

(RAs) were typically selected from a pool of Ipplicants several tires

larger than the actual number of vacaaciei. RAs were selected through

a process in which they were put into situations they might encounter

as an RA. They were then evaluated on their Oerformance. The simulated!

experiences were in the areas of administration, programming, and human

relations-crisis intervention. Each 'applicant's performance in these

areas was rated by current stW members. Those with the highest per-,

formance ratings were selected for RA positions.
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2. General Training--University training for RAs consisted of two

general types. The first tas a retreat attended by all University

'Residence Counseldrs, RAs and Area CoordinatorS. The RAs were presented

with information about University and,residence hall procedures. They
A

were also involved in two or mole sessions.of human relations training

and up to four disc....:sions of campus and student life issues. The

second type of RA ..raining was more specifically tailored to each

resioence hallIs unique situations. It inclu 'Ied group leadership

training, human relations exercises, and presentation of Landis Hall

regulations and procedures. At this time, the RAs were also intro-

duced to CCIS and thp role they would play-in its operation.

3. Landis TrOning--RA training specifically for CCIS consisted of

ten sessions and was held over a period of five months: The first'

five NISSiMiS were devoted to introducing RAs to concepts which were most

important i creating CCIS, as well as the other staff involved in the

program. During this time, the modules were also made available to the

RAS for their reactions and suggested modifications.d Two specific "how

sessionsywere Ihen held. RAs were asked to complete all modules

of CGIS, to locate all, tyres of information materials, and to operate

all the multimedia equipment. They were presented with instructions

on security and maintenance of mterials in CCIS (when to open and

close, where keys were located, etc.). A paper listing procedures

and referral sources was presented and discussed. RAs were also

involved in some simulations where theytook the role of the helping

person in CCIS while oneof,the trainers played a student seeking-

career development assistance. Other RAs and trainers critiqued the

helping skills of the role-players and ,offered suggestions for
6

improvements.
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Subsequent training sessions involved the trainers. meeting with

the RAs to discuses various.problems which arose, Such As referrals,

operating procedurts, and introduction of now materials. Emphasis
*

was placed on the RAs role in cncouragin their reSidents to use ,

CCIS and to evaluate thematerials.

Program Introduction

Introduction of thc4program began in August with two meetings

with the area coordinator and residencccoUnselor, The purpose

pnd the plans for CCIS were outlined and comitents and Suggestions.

were elicited. The role an signicanpe Jof the RAs in the rperatibn
.

and publicizing. of CCIS was discussed and formalized. The number of

worked by the RAs and their specific responsibilities wery

determined.

In October, letters were sent to the academic advisors of all

.LandlsiOji-residents to acquaint them with the resources of CCIS
. .

and to encourage them to .refer students to the program.

During Parents' Weekend in November, a coffee hour for parents

and students was held in the lobby of Landis Hall. Included in the

tour of Landis was a visit to aliS and an introduction to the

purpelies of CCIS and resources' which would be available when it

opened.

The CCIS open house, which formally initiated the#program for

the Landis students, was held on -a weekday evening at the beginning

of Winter quarter. Refreshments were served and guided tours were

provided by the CCIS personnel. Approximately two hundred students

attended the open house. CCIS was then opened according to the

regular schedule on the following day.
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The RAs took major responsibility for generating student interest

in CCI6 through their informal interactions with students, encouraging

them.to use it and referring thoie with'specific problems. Each RA

1 conducted a floor meeting in CCISfocusing on career and mnjor choices.

The CCIS video tppe describing the liberal studies program was shown

at several of these meetings. Bulletin boards located on each nod)

and in the lobby periodically featdied information and announcements

about new material and ptogram;offered in CCIS.

In April, the Director of the Career Planairit and Placement

Office was invited to talk with Landis residents 'in CCIS. H) spoke

-
about summer employment, Cooperative Education and the services of

Career Planning, and,

Program Operation

1. Role of RAs--Staff members involved in the day-to-day

operation.of CCIS were the Career Guidance Specialist, the Career

Information Specialist (one of the graduate assistants), the eight

resident assistants, and the residence hall counselor.

The RAs had the majerr sibility of publicizing CCIS

to the residents of Landis. The RAs also manned the Help Desk

duringthe evening hours and on weekends. The following functions

were typical of that rile:

a. Greeted the students who entered.

b. Explained the purposes of CCIS, what was available

and how to use it.

c. Helped the student select an appropriate module or
other Materials for beginning the program

d. Demonstrated the use ofthe audiovisual equipment.



e. Explained the filing system, if necessary.

f. Helped the student select appropriate additional
activities.

g. Referred students who needed additional help.to
services such as the University'Counseling Center.

h. Encouraged students to fill out.evaluation forms.

Most students who entered CCIS expressed curiosity abut the

purpose and functions of the unit. A smaller number of students

who came in.expressed specifiireds foi*\dearning about themselves,

majors, or occupational areas. A number of opti:os existed for

students entering CCIS. The following patterns of student use

emerged: Students used either Modules I (Introduction), II (Decision-

Making), and IV (Locating Information); Modules I and III (Self

Assessment); or went dire'ctly to the materials file or CCIS library.

All. students were encouraged to evaluate the CCIS modules and

0 t
materials which they used.

7.0 Evaluation of the System

Overview

4

Both formative (process) and summative (product) evaluations

were carried out on the CCIS program (Scriven, 1967). The CIPP

model drscribed by Stuffiebeam et al. (1971) and other evaluation

jrocedures suggested by Campbell et al. (1971) were abong those.

most closely followed. An extenlive description of the CCIS evalua-

tion is reported in the dissertation by Smith (190), The Evaluation

of a Multimedia Based Self-Directed Career Development Program for

College Freshmen. The remaining portions of this paper are restricted

to a brief description of the methods used and the results of the

evaluation:
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The process phase of the evaluation fpcused on.the students'

reactions. to the modules and their effectiveness in meetingt4e

vas
-specified goals. Similar student feedback was elicited for all other

materials included in CCIS, as well as operational procedures ini-

tially used. The modules were critiqued by aboutiten FSU staff

.membp-s, as well as the RAs in Landis. Weekly CCIS staff meetings

were held in an effort to monitor the progres% of the program. About

fifteen descriptive presentations were also made for FSU staff mem-

bers and °WO professionals in the community or region In an, A

#*

att(Nt to elicit feedback about the program.

The produCt evaluation was initiated in mid-May after CCIS had

been operational for about five months. A comparison group of stu-

dents in another freshman coed residence hall (Kellum) were studieek.

The post-test only design compared the students'in the,two dormitories

on such criteria as career maturity, knowledge and use of career

development resources, satisfaction with current academic/career

plans, etc. This evaluation also focused on the success of COS in

Meeting the goals noted earlier. A sample was obtained which included

400 of the Kellum students (N 189) and 47% of the Landis students

(N g 146).

Methods

In the total evaluation conducted, data were collected from

at least seven sources: (1) CCIS users in*Landis Hall; (2) CCIS
1

non-users in Landis; (3) students in a comparison group, Kellum

Hall, who did not have access to CCIS; (4) the CCIS staff, including

the RAs; (S) members of the FSU staff and administration who viewed

CCIS; (6) faculty advisors of Landis students; and (7) non-FSU
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personnel who visited CCIS. Data from sources 1, 4, S, 4,'and 7 were

included in the prer:ess evaluation while other data from sources\l, 2

3, S, and 7 were'included in the product evaluation.

Several instruments were modified or constructed in the process

of collecting the data: (1) CCIS Attitude Questionnaire, a six-item

instrument using a five-point Likert scale and based on the CCIS be-

havioral objectives and reactions to the academic advisement program;

(2) Vocational Dmision:Making,Checklist, an experimental instrument

developed-by Harren (1972) and based on the vocational.t:ecisien para-
.

digm reported by Tiedeman and O'Hara (1963); (3) The Career atutitv

Inventory, a device developeAby Crites (197.3)4which includes attitude

(usdd in this study) and competency scales; (4) CCIS questionnaire;

ru16-item instrument given to Landis students, faculty advisors, and

other CCOlvisitors; (S) Module Post-Assessments, which consisted

of one or tuo-page sheets included at the end of each CCIS module;

and (6) The COS Log, which' included the names of all persons who

visited CCIS. A rortable Jictating unit was also available in CCIS

for students and RAs who wanted to comment on anything relating to

the CCIS project. Unfortunately, this feedback mechanism was not

highly used..

At

Results and Discussion

1. Process EvaluationEach module included a Post Assessment

and Evaluation Form, which was to be turned in as each user completed

the module. Apparently only half of the users actually completed the

forms, which underscores the need for continuing efforts to solicit

user feedback. The return rate on Module III was less than 20%.
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Table 1 shows the results of the module evaluAtions. With the excep-

tion of. the "CCIS Monu," reactions to Module I (Introduction) were very

positive. Modules II and IV also seemed 'to he quite satisfactory.

Module III (Self - Assessment) on the other hand, revealed mixed reactions.

Further analysis of this module and the Self-Directed Search would

appear to be called for. Finally, Module V was'completed late in the

trial Period and no user reactions suitable for analysis were obtained.

The CCIS Questionnaire was completedby all of trie Landis

students. Sixtyrsix, or 45%, of those sampled reported using

,CCIS. :Table 2 shows that the different tyres ofmed in

eCIS were used about equally and that most students used two

or more kinds of media. Other results shod that 77% of the students

spent between a few minutes and 2 hours in ,CCIS. Seventy per cent

agreed or strongly agreed that CCIS materials were helpful t#: college

students. Twenty-three per.cent were neutral on this point, and 80

disagreed. Almost 80% of the students agreed that the CCIS materials

lent themselves to self directed use. Finally, both users and non

users of CCIS agreed that academic advisement material should be

included in CCIS (84%), and that CCIS should be recommended to an FSU

freshman needing career development assistance(91%).

Another part of the process evaluation included weekly,

CCIStstaff, meetings. Those attending Included the project director,

the career. guidance specialist, the two graduate assistants, the project

evaluator, and the residence hall counsetor. The purpose of this meet-

ing was to share feedback, revew procedures, and generally monitor the
4

effectiveness of the prograi. Other meetings were pericdically held
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betWeen various staff'Aembers'and the RAs.

6

The CCIS Questionnaire was.also sent to 133 members of the

0
-University administrative staff and faculty. This group included

those staff whc had come to Landis to view CCISand the faculty
t

.

advisors of students liVing in Landis who had earlier been invited

to refer their advisees to'CCIS. Fifteen administrators and 37 faculty

. returned the Questionnaire. The faculty generally [rpeared to be non-

\

commital regarding the physical expans on of CCIS or the inclusion of

advisement materials in it. Faculty di agree (63t) that CCIS should

be recommended to students needing career development assistance.

University administrators, on th& other hand, were very positive

regarding the usefulness of CCIS and its 'xpansion Yjn the campus.

Analysis of the CCIS log indicated.282 student contacts and 92,

other visitors to CCIS between January 23 and May 14, 1973.,4 Student

contacts were most frequent on Saturdays and least frecuent on Sundays.

Mondays, Tuesdays, Wednesdays also logged more contacts thhn Thurs-

days or Fridays. The number of visits also decreased "during exhm

periods and immediately before and after the quarter break. Experi-
.

ence with CCIS in this pilot phase suggests that a-target population

of 1500 students would be appropriate. There arc som9..additiona2

observations appropriate'for inclusion in the process evaluation.

FirA, on the negative side, there is a need for rather carefu'

selection, supervision and training of the student assistants, in

this case RAs, who are on duty in CCIS. ',These assistants need to be

outgoing, positive, and helpful in their approach to potential users".

Second: there is the need to continually reaffirm to counselors and

faculty who refer students that CCIS is prilpnarily an information

a,

dissemination program, and not a counseling ervice for undecided
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majors. Third, there appear to he difficulties in purchasing materials

, through the University. Many orders were delayed, in some cases up to

six monthS, qr unknowingly cancelled and'this retarded the smooth

develeppent pf the program. Adequate secTet*ial and support staff
1

,are absolutely essential in this regard. Fourth, there were some

technical and coordination problems in-aeveloping the slide tapes and

videotapes. In the case of the slide tapes, there were problems in

recording the scripts with the music background. Difficulties with

the videotapes primarily involved the commitment cf.faculty and staff

to complete the tapes because of conflicts and other priorities. And,

fifth, the development of community referral resources, volunteer

work experiences, etc. which are included in idWule y is still largely

undone.one

the positive side,, it should be noted that the residence

hall location of.CCIS,was one of the most frequently mentioned attrac-

tions of the program. The residence hall :staff was completely

supportive of CCM and cooperated in making career development one

of the central facets of their programming. In fact, some students

even contributed various pieces of occupational or educational

information to the CCIS storehouse. Instructional televiiion and

measervices cooperated by making CCIS a top priority. The elec- )/

trical hardware in CCIS was assembled and maintained in the most

efficient possiblz way by their staff. And many members of the

faculty and administrative staff contributed expertise and time in

critiqueing materials, minting videotapes, serving as referral'

resources, etc.

41.
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. And finally, it should be noted that CCIS haS received. signifi-:

cant statewide and national attention, even in its first year 'of

development. Presentations have been made at three national meetings,

one state-wide workshop, and'several regidnal workshops. Other
4

nresentations have been made to various groupS-in,the Sae) Depart -'.

ment of Education and Leon County Schools. rAbout 25 letters-describ-

ing very po itive reactions of visitoTs to the CCIS -ftogram were

.

. , .

.._.received bu are not inducted in this report.
f

.c'.

2, Product Evaluation--The.purpose of..the product.evaluatien,

was to determine if there ,[;,ere diffeiencebetween CCIS users, CCIS .

.

non fusers, and the students in Kellum who did not have access to CCIS--
...-

on three general sets of measures:. (1) career maturity (0)'. (2)
.

.

stage of carper decision (VDC),nd (3) the CCIS behavioral goal's,

(CCIS Attitude Questionnaire).

The analysis of Variance procedure 'indicated no differenCes on

CMI Attitude Scale or.VDC scores among the three student grOups..

/
This indicated no differences-in career maturity. or level of voca-

tional decision for those stulfents who had used CCIS during tha five )-

month periN and those who had not.. A Kruskal Wallis One Way Analysis

ofRanks was conducted on. the:data from the CCIS Aftitude Questionnaire

and'revealed significant differences among the three student groups.

Table .3 shows,the frequency and percentage responses on,thls instrU-1

merit. A Dunn Multiple Comparisons Procedure indicated th4tlandis'

CCIS users weirbetter able to:identify and use university resources.

for their personal career develonkent thanLandisCCISnonusers.
4

(.0S) and 'Kellum students (.01). Landis CCIS.,msers also indicated

they-had learned more about the career decision'making process in
a .

Jr
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the past five Months than Lands CCIS non users (.01) and Ke/lur stu-

dents (.01). All" other questionnaire differences were not significant.

Additional data analysis revealed the following. All studetts

surveyed who indicated choice of an academic major scored higher on

the career maturity and level of vocational decision instruments than

undecided students. Undecided majors in Kellum indicated significantly

more uncertainty in occupational choice and ability to outline an

educational/career plan than decided majors. Perhaps undecided majors

are an appropriate target group for the CCIS program. It was further

noted that Kellum black students scored significantly lower than

sampled white students on the career.miturity measure. 'these students

might also become afocal point for future CCIS ictivities.

Summary and Conclusions

The results of the evaluation show that CCIS, as an outreach,

multi-Jaedia based, self-directed, career guidance program for lower

d'ivision.college students has been successful in achieving many of

its student and university system goals. It was especially helpful

in erabling student users to learn more about the career decision-

making proiess and the availability of other career development

services. Current indications are that CCIS will assume an expanded

role as a university clearinghOuse for curricular-career information

and as a resource for academic advisors and those involved in career

counseling. The process evaluation yielded considerable data which.

will be extremely useful in restructuring and modify,ng the CCIS

program. It would appear that a continued development of CCIS would

aid significantly in meeting the student and university needs

previously noted.
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TABLE 1

MODULE EVALUATIONS

"MODULE I - CCIS Introduction

Item 1. The materials in this module have helped me identify CCIS resources for
use in career planning. (n=4S)

Response Percent Frequency,

SA 9

A 71% 32

Unsure 6% 3

D 0% 0

SD 0% 1 0

Item 2. The slide tape "Introduction to CCIS" was helrful. (n=45)

Response Percent Frequency.

sA 36'. 16

A 60% 27

D 4e 2

SD 0% 0

OW not use 0% 0

Item 3. The "CCIS Menu" is useful in deciding how to use CCIS instructional
activities. .(11=45)

,PckP..212 Percent Frequency
.SA 24% 11

A 58% 25

0 2% 2

SD 16% 9

DNU 0% 0

Item4. In comparison to how I felt before I came into CCIS, I now feel much
more positive about what I can do to further my career planning. (n=45)

Response percent Fresency

A )56% 25
Unsure 20% 9

0 . 44 2

SD 0% 0

Item S.. flow many minutes did you spend with activities in
minutes. (n4S)

/11711
---W---

Percent

a-rs 53%
16-23 23%

' 24-30 11%
31- 0%

the module?

.Frequency
4

24

10

S.

0



(28)

TABLE'l, continued

MODULE II - Guidelines For Career Decision-Making

Item 1. The materials in this module have helped me learn more about the career
decision-making process. (n=9)

2

6

0

1

0

Response Percent
sx
A 67%
U 0%

11%

SD 0%

Item 2. After viewing the "Old Wives Tale" slide-tape and/or reading, materials,
I can identify some new ideas about career development that I did not
know before. (nr9)

!ElE2Pse Peroent

b7%
22%

SD 0%

DNU 11%

Frequency

6

2

0

1.

Item 3. After viewing the career decision-making slide-tape and/or reading
materials by Dunphy, I can now see the rersonal implications of a
caner docicion-makihp strategy. (n=9)

Item 4.

Response Percent Frequency
SA 11T 1

A 67% 6
U 11% 1

D 11%
,

SD 0% 0

flow many minutes did

Response

you spend with this

Percentfri

module? minutes. (69)

Frequency
0-7 . 2

6-15 22% 2

16-23 33% 3

24-30 11% 1

31. 11% 1



TABLE 1. continued
(29) .

MODULE III - Self-Assessment

Item 1. a. I feel more, sure about my occupatic..4l choice now than I did before
taking SDS. (n14)

ResbotA nse- Percent frIency
--Tr

A 36% 5

N 36% 5

D 21% 3

SD 7% 1

b. I see now first choice may not be the best for me.my (n14)

Response Percent Frequency
SA a o

A 45% 6

N 21% 3

D ' 56% S

SD 0% 0

c. I see more occupational choices now thafi I did before taking SDS
(n=14)

Response Percent / Frequency
SA a r- 2

A 64% 9

N 22% 3

D 0% 0

SD 0% 0

d. I would recommend taking the SDS to a friend who wanted vocational
giidance. (n=14)

Res se Percent Frequency

A '50i 7

N 7%
7% 1

SD 0% 0

e. My SDS summary 'code seems reasonable to me. (n=14)

Resume Percent

A 43%
N 7%

21%
t SD 14%



TABLE 1, continued
(30)

MODULE IV - Information Sources
di

Item 1. I was able to locate information about careers related to my SDS occupa-
tional code. (nw14)

Response
SA
A
U

D

SD
DNU. ,

I
Percent

43%
0%

4 0%
0%
14%

Frequency),
6

6

0

0

0

2

Item 2. In going through this module, I have discovered at least two sources of
carecr.information.which could be helpful to me. (n=14)

Responge Percent. Frequency

Agree TUUT 14

DisAgree 0

Item 3. 'I can operate all the CCIS equipment that is necessarr for as to use.

(nn14)

Response Percent Frequency

Agree . 100% 14

Disagree 0% 0

/, .

Item 4. Now long did it take you to complete this module? minutes (no14)

Response Percent Frequency

(-7 ---1% 1

B-16 SO% 7

16-23 4

24-30 7% . 1

31 7% 1

MODULE V - Cabpussand Cqpmunity Resources

This module received only one post assessment.

p



TABLE 2

RESULTS OF THE CCIS QUESTIONNAIRE FOR LANDIS STUDENTS

(31)

PART A - Results for Landis Students Using CCIS

Item 2. Have you used CCIS in any way?

Response
Yes
No

Percent Frequency
4Ste- 66

55% 80

Item 3. Circle all the specific materials you used in CCIS.

Response Percent Frequency

Books and
,

magazines 46% 30
Slide Tapes 49't 32

Fil. d Information 52% 34

i Tn-cs 50% 33

V'deo Tapes 35-t 2.3

Total number of media used (number of different media):

1Resncnse Percent
1 -7337-77

2 281
3 pet

8 16%

5 6t

Item 4. 'Approximately how many modules did you uses

Response Percent Frequency

1

2 20%

23 .

11

3 27% 15

4 6% 3

6% 3

Item 5. Approximately how many hours did you spend in CCIS'

Response Percent
Less than 1 hour
1-2 hours 32%
2-3 hours 15%

3-4 hours 3%

4 or more hours 5%

I

Frequency

29

21

10

2

3



TABLE 2,Continued (32)

Item 6. The CCIS materials (modules, slide-tapes, print and non-print career infor-
mation) are helpful ir promoting career planning and career development
for college students. (n=66)

Response Percent Frequency

SA 14

A 49% 32

N 23% . 15

D 5% 3

SD 3% 2

Item 7. The CCIS materials lend themselves to student self-directed use. (n=65)

4

Response Percent Frequency
Sit 22 T 1-1

A 57% 37

N 17% 11

D 3% 2

F!) .. 1

Item 8. A variety of learningexperiences arc available in CCIS. (n=65)

Response Percent Frequency
15,is 10

A 551 36

N 22% 14

D 6% 4

SD /
2% 1

'tea* 9. The CCIS materials are not specific and detailed enough to be pful to

cnIlere students. (n=65)

Responsense Percent Frequency

' A 19% 12

A N 43%
.

28

D 28% 18

SU 8% 5

Item 10. The CCIS slide presentations were not helpful. (n=65)

Response Percent Frequency-IT 177
A 8%
N 57% 37

D 25% 16

SD 8% 5



TABLE 2, continued'

Item 11. The CCIS video-tapes were useful. (n=63)

Response Percent Frequency
SA 6% 3

/
A 33%
N 52

21

33

D 3s, 2

SD 5% 3

Item 12.. The CCIS printed material (e.g. hooks, occupational briefs, folders, etc.)
were appropriate. (n=64)

Response Percent . Frequency
SA Ter- 10

A 52 33

N 27% 17

.D 3% 2

SD 3% 2

PART B - Results for Landis Students Nat Using CCIS

Item 13. The CCIS should be expanded to other locations at FSU (e.g. other resi-
dence halls, University Union, Bryan Hall, etc.) next year. (n=142)

Response Percent Frequency

SA 11C 30

A 48% 68

N 22% 31

D 6% 9

S1 3% . 4

Item 14. Academic advisement material should be incorporated into CCIS. (n=142)

Response Percent Frequency

SA 37% 52

A 47% 68
N 13% 18

D ' 2% 3

SD ' 1% 1

1 .
. .

Item 15. CCIS should be recommended to an FSU freshman needing career development
assistance. (n=142)

Response Percent Frequency

A 51% 73
6% 9
1%

SD 2% 2



I

TABLE 2, continued
(34)

Item 16. The CCIS should have a high pricrity for further develonment at FSU.
(n=139)

.

Response Percent Fi.cquency

SA 2-0% 28

A 37% 51

N 34% 47

.-.. 9

SD 3% 4

I

A



TABLE 3 (3S)

CCIS ATTITUDE QUESTIONNAIRE RESULTS FOR STUDENTS
IN KELLUM AND LANDIS

Item 1. Sincp Januaryl, 1973 you hive been able to identify and use University
resources for ynir personal'career development.

KELLUM LANDIS

Response

SA

A
N

D

SD

Frequency Percent Frequency Percent

2

58
64
45

20

14

48

56

21

6

10%

33%

38'

14%

4%

Item 2. You have learned more about the Career Decision-Making Process since

January 1, 1973. ' *.

Response

SA

A
N

D

SD

KELLUM LANDIS

Frequency Percent Fre uency Percent

1

35

59

71

23

1%

'181

31%

38%

12%

7 5%

45 311

51 35%

30 21% .

13 9%

Item 3. You feel more Aire about your occup ;tional choice now than you did before

January 1, 1973.

KELLUM LANDIS

Response

SA
A
N

SD

Frequency Percent Frequency Percent

11

51

44

58
25

6%

27%
23%.
31%
13%

10

32

,46

35

22

7%

22%
32%
24%
15%



TABLE 3, continued
(S6)

Item 4.. You cqn better outline an-educational and career plan for yourself now
than You could prior to January 1, 1973.

KELLUM LANDIS

Response Frequency Percent
---

Frequency Percent

SA A 4% 10 7%

A 53 37 25%
52 47 32%
54 29% 38 26%

SD 22 12%
A

14 10%

Item S. Your academic advisor has been helpful in assisting you to think through
your long range career plans.

4

KELLUM LANDIS

Response Frequency Percent Frequency Percent

SA 6 So 1 1%
A 314 16% 19 13%

45 24t 35 24-s

52 28% 51 35%
SD 55 29%, 40 27%

Item 6. You are satisfied with assisance-you have received from your academic
advisor in selecting-courses.

Response

SA

A
N

SD

. KELLUM LANDIS

Frequency

10

50
35
49
45

Percent Frequency Percent

3%
26%
19%

25%
24%

9

35

30

39

,6%
24%

2127%

23%



OM.

L

4

REFERENCES (37)

Campbell, R., Dworkin, E Jackson, D., Hoeltzel, K. 4 1(Parsons, G., and
Lacey, D. The Systems Approach: An Emerging Behavioral Model for
Career Guidance. Columbus, Ohio., t Center for Vocational and
Technical Education, Ohio State U versity, 1971.

Characteristics of College Stu
lof Florida college studen
State University System of

Crites, John,,,, Career Maturity
fornia Test Bureau /McGraw

n --Undergraduate. it-desriptive report
, prepared by the Board of Regents staff,
Florida, Tallahassee, Florida, 1972.

Inventory, Monterey, California: Cali-

Hill, 1973.

Harren,'Vincent. Vocational Decision-Making Checklist, Mimeographed
manual. Southern Illinois University, 1972.

Harris Poll. A survey of students, faculty and staff at Florida State
University, Conducted by Loui4, Harris and Assoeiates,7April, 1970.

Holland, .John. The Self Directed Search: A Guide to Educational and
Vocational Planning,'PaloX16,CaalkifiTY: Consulting Psyclieiogis'ts

Press, 1970.

HosfOrd, R. and Ryan, T. A. Systeds design in the development o counsel-
ing and guidance programs. -Personnel and Guidance Journal, 7970, 9,
221-230.

Pierce, D. An investigation of problems perceived in conjunction with

.
junior college students transferring to a senior institution.
Unpublished Ph.D. dissertation, Florida State University, 1970.

'Reardon R., Burkhart, M. e and Minor, C. CCIS:' An Outreach Career

Development Program. In A. Bassin and N. Giddp (Eds.), Paranro-
fe ionals on Campus! Community Experiments in Service Desim.
(B k manuscript in prenardtion.) -

Scriven, M. the methodology of evaluation. In R. W, Tyler, R. M. Gagne,
and M. Scriven (Eds.), Perspectives of Curriculum Evaluation.
Chicago: Rand-McNally, 1967, 39-83.

Smith,.J. D....The evaluation of a multimedia based self-directed career
development program for college freshmen. Unpublished Ph.D. disser-

tation,Florida State University,, 1973.

Stufflebeam,, d. , Foley,

FL, and Provis, M.
Itasca, Illinois:

W., Gephart, W., Cuba, E., Hammond, R., Merriman;
Educational Evaluation and Decision-Making.
F. E. PeaCock PubliOers, Inc., 1971.

r.

University Self-Study Report. Prepared under the direction of Di. Craig

tlohnson, Florida State University, 1972 (mimeographed).

Winner, J. A systems analysis of the academic advisement/care& develop-
ment program at Florida State University. Mimeographed report;j973:


