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INNOVATICNS IN VOCATIONAL COUMSELING:
A REVIEW OF PROGRAM DESCRIPTIONS
Susan Ann Hyne

Colorado State University 1

Student Development Report
Vol XTI, No. T, 1973-74

ABSTRACT

Descriptions of current vocational counseling programs are
presented in the framevork of the four "dimensions of counseling
for career development" outlined by Morrill and Forrest (1970). The
innovations in vocational counseling reviewed in this paper were
abstracted from the current l{terature, presentations at professional
meetings, and program descriptions from a recent survey on outreach
programmming (Morrill, & Banning, 1973). Trends in the area of
vocational counseling and suggestions for additional research are

briefly summarized.
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INNOVATIOHS IN VOCATIONAL COUNSELING:
A REVIEY OF PROGRAM DESCRIPTIONS
In a recent publication, liorrill and Forrest (1970) stressed the
“néed for déscfiptions of counselihg practice which reflect more
adequately current developmental thinking about career counseling
(p. 299)." They described broadly various types of vocational -
counseling inbferms of dimensions differentiated by their width of
focus. Four dimensions of counseling for career development were
jdentified and are conceptualized in Figure 1:

Type 1. Counseling which aids the client with a specific
decision by providing information and clarification
of issues.

Type 2. Counseling which aids the client with a specific
decision by focusing on decision-making skills rather
than only on the decision at hand. This has application
for the spzcific situation as well as later choice-points.

Type 3. Counseling which views career as a process rather than
an end-point toward which all decisions lead. Thus, the
focus changes from the objective of making the correct
ultimate choice and once-and-for-all pronouncement of
jdentity to the process of making a continual series
of choices.

Type 4. Career process counseling which focuses on creating

_ in the individual the ability to utilize his personal
attributes to achieve self-determined objectives and
to influence the nature of future choices rather than
merely adapt to external pressures (pp. 299-300).




Figure 1 2

Relationship of client's development to a theoretical curve of
occupational development as it relates to various vocational counseling
approaches. '

Type 1: Client development Type 2: Client provided with de-
brought to curve at single cision making skills for use with
point by help with specific immediate and future decision.
decision.

Type 3: Client recognition Type 4: Client able to utilize

that career is a process of personal resources to influence
continued development-adaptive. nature of the occupational develop-

mental curve - more than merely
adapting to environment.

2Copyright 1970 American Personnel and Guidance Association.
Reprinted with permission.



The purpose of tﬁis paper is to briefly describe recent innovations
in vocational counseling in terms of these four dimensions of counseling.
The innovations reviewed were abstracted from the current literature,
presentations at professional meetingé, and program descriptions from
a recent survey on outreach programming (HMorrill, & Banning, 1973).
While this review is neither exhaustive nor totally comprehensive,

“an attembt was made to sample sources of information on current
career programming. [lany more programs are undoubtedly implemented on
college campuses acrost the country, and the dissemination and sharing

of program descriptions is encouraged.

Type 1 Vocational Counseling

The traditional trait-and-factor approach toward matching men
or women to jobs is represented as Type 1 vocational counseling.
Innovations witliin this context have centered on 1) irproving -information
assemblage, retrieval, and interpretation, and 2) varyving the format
in which information is presented and integrated.

Career information continues to be revised and updated, and new
sources of data are now being utilized. Recent modifications in the
Occupational Outlook Handbook (Rosenthal, 1973), for example, have been
devised to make it relate more directly to the career educaticn concept.
In the 1974-75 edition of the handbook, occupations will be grouped in
17 clusters on the basis of related activities. Job characteristics,
ﬁuch as working with people, things, or ideas will be outlined to
enable the user to more readily match interests and abilities with
occupations. A supplementary publication, *Occupational Manpower

and Training Needs," will providz current sccupational supply and



demand information.

HModitications in the Strong Vocational Interest Blank, discussed
by David Cempbell (1973), include merging of the two forms of the
inventory into one tocklet that ﬂi]1 be used by both men and women,
and scoring of both sexes on this merged booklet. In addition, the
ffasculinity/Femininity scale will be eliminated, the coverage of women's
occupations wiil be greater, and Holland's Occupational Theme scales
and Basic Interest scales will be included.

ilew instruments are also befng deVe\oped, for example, Schigée]l
(1968) has reported on the development of a career-ariented scale for
woman as a gﬁide to counseling. Also, Crites'(1973) new Career
Maturity Inventory aids counselors in assessing students' vocational
developmental level.

To provide students with an opportunity to gain specific person-
alized career information from individuals working in various fields,
the Counseling Service at the University of liissouri refers students
to alumni interested in serving as vocational contacts (Walker, 1973).
Another source of career information, actual job experience, may Qe
gained through summer intern programs such as the one at l'acalester
College in St. Paul, liinnesota (Uffice of Career Planning and Place-
ment, 1973). The étated purpose of the program is "to better acquaint
students with the day-to-day functions, duties or operations of a
particular career or occupation area (p. 1)." This non-academic
exposure to an occupation can broaden the student's experience and
increase his knowledge of the work world to achieve a better person-

environment fit. Similarly, career gemes provide simulated job

e
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experiences to allow students to “trv on" several job roles and
practice job tasks and decisions (Katz, 1969).
I second area of desvelopment in Type 1 vocational counseling
1s_the introduction of new formats for conveying personal and career
data. The Career Planning Profile (American College Testing Program,
1971), for example, offers information in a new format which "summarizes
student reactions, feelings, and perceptions relevant to career counsel-
ing and planning (p. 2)." Several personal and career variables are
assessed, including vocational interest, ability measures, educational
and vocational pians, student concerns, work orientation, career-
related competencies and biographical information. Based on this
data, the student's relative strengths are indicated for each of eight
waveer clusters. A supplementary "Educational Planning Summary"
summarizes information about spetific programs and institutions and
the student's estimated chance of success within each. The Career
Planning Profile requires 3% hours to complete, is most frequently
used with high school seniors and college freshmen, and has largely
a vocational-technical education emphasis.
Ho]]and's Self-Directed Search (1971) offers another systematic
"self-job" appraisal to encourage vocational exploraticn. llolland

briefly describes the SDS:

The Self-Directed Search (SDS) is a self-administered, self-
scored, and self-interpreted vocational counseling tool. The
SUS includes two booklets. To use the 3DS, a person merely
fills out the assessment bookiet and obtains a three-letter
occupational code. He then uses the three-letter code to
search for suitable occupations in the occupational classifi-
cation booklet. ilost people complete the SDS in 30-50 minutes.
In short, the SDS provides a vocational counseling experience
by simulating what a person and his counselor do in several
interviews (p. 108). ,




The SDS is applicable for a wide age rance, is easy to use
(and reuse), and provides an individualized successful programmed
learning experience. Fnother attractive feature of the SUS is the
student's active, rather than passive involvement in the career
assessment process anc the associated facilitation of personal
development. |

Terrence M. Rohen (1973) has described an Educational/Vocational
Information Service in opzration at Southern I11inois liniversity which
also allows the individual €tudent active involvement in seeking career
information. Self-assessment tools, filmstrips, cassette recordings,
books and pamphlets are used in.a multi-media approach to help the
student acquireAinformation to make vocational plans relevant to nis
personal ideas and goals. Students may consult with a counselcr to
receive assistance in integrating information.

Groups are increasingly becoming the mode of intervention in
vocational counselirg. The grdup format enables the group leader or
facilitator to interact withAgFeater numbefs of étudents and also
provides group support for infofmation-seeking behaviors.

A Career Planning Seminar conducted by H. Leo Williams (1923)
was "an attempt to provide a group orientation to vocational infor-
mation gathering and provision of a basis for decision-making (p. 1).."
The following tests were administered and the test results "were used
as a basis for narrowing the potential field of topics for information-

gathering....":

Kuder OIS
Strong Vocational Interest Blank
VPI

ilooney Problem Checklist
Counseling Evaluation Test



Allport-Vernon-Lindsey Study of Values
Edwards Personal Preference Schedule

Students obtained information sbout careers through a presentation by
a speaker from tne caﬁpus placement bureau and through 1-3 indepth
interviews with individuals "in a field of choice.

Freshmen stUdents at New [lexico State University who had indicated
they needed help in choosing a major were invited to participate in a |
Non-Credit Seminar in Vocational Choice conducted by graduate assistants
(Duling, 1973). Irformation concerning self was available through
analyzing the student's Kuder OIS, Strong Vocation Interest Blank,

ACT test score data and high school gradeé. Carcer information was
obtained as students studied the uﬁiverSity catalog, researched pos-
sible occupations and lTearned of the current job market through the
placement director. For additional assistance, students tere referred
to the counseling center for individual counseling.

Osipow and Phillips (1967) have reported a unique variation to
vocational groups--vocational development through the introductory
speech class. The class was an attempt to provide mutual help in
the development of mature vocational commitments and in the acquisi-
tion of commuhicative skills, which the authors contend are especially
important for disadvantaged groups. Students presented four speeches
related to their vocational concerns; in general, students were
responsive'to this format and felt they learned more about specific
occupations. The authors concluded that “"information from peers |
seemed to be more acceptable than similar informaticn transmitted by

professional counselors {(p. 50)."




Tvpe 2 Vocational Counseling

In Tyne 2 vocaticral counseling, the focus is on "analyzing,

organizing, and synthesizing information in order to make good
decisions (p. 301)." Instruction in the decision-making piracess
enables the individual to gain understanding of the variables involved
in making a decision, such as the desirability and probability of altei-
native outcomes. The process of evaluating alternatives and making
choices ié emphasized, rather than the specific vocational decision

at hand. lhile decision-making is receiving recognition as a crucial
.skill in vocational development, few formal programs have been develop-

ed to systematically instruct students in the decision-meking process.
N\

Only one program was identified in this review of innovations.
he CEEB program, "Deciding,” was developed to

increase knowledge and appreciation of the broad range of
educational and occupational opportunities in relation to
a changing society and economy. Also, the progiran is
designed to teach the rudiments of rat1ona1 decision-
making and . to encourage their practice in life situations
(Willer, & Gelatt, 1571-72, p. 2).
\
Content areas covered in the program include:

Identifying critical decision points
Recoonizing and clarifying personal values
Identifying alternatives and creating new ones
Seeking, evaluating and utilizing information
Risk-taking

Development of stratenles for decision-making

Miller and Gelatt (1971-72)describe the basic format of the
progran:

The program is divided into three parts: values, information,
and strategy. The material has a heavy emphasis on practice

in using the concepts anc skills--based on the principle that
students who are about to make many important 1ife-time decisions
should be allowed an extended op\ortun1ty for driil and practice

(p. 4).




Tyne 3 Vecational Counseling

The recognition of career development as a series of choices
rather than a single irreversible decision is emphasized in Type 3
vocational counseling. /in attitude of responsiveness to changing
situations and the ability to continually reformulate decisions is
fostered. The topics covered in Type 3 vocational counseling typically
include personal and career data and decision-meking skills, thereby
enconipassing the domains of Type 1 and Type 2 counseling; this material
is integrated, however, within the context of a developmental orienta-
tion in making a series of carcer decisions.

The Curricular-Career Information Service (cCI1S) (Reardon, 1973)
is a multi-media based career guidance program in operation at Florida
State University. The Service, staffed by professionals and students,
is locuted in a freshrmen residence hall and is open to students~during
specified hours in the afternoons, eveniﬁgs and weekends. A variety
of materials are available:

--library of printed materials, audio and video cassette tapes

--five instructional modules with a variety of alternative

activities designed to meet general university goals

--slide-tape presentations on career decision-making and other

subjects

~--readings from selected articles and essays on career development

for college students

--self-assessment through Holland's Self-Directed Search

--simulated video tape interviews between students and faculty

regarding academic programs in the university

--referral information about sources of specialized assistance

for student career development

The group approach to vocational development is also evident in
Type 3 counseling. A Vocational Awareness group described by William
0gg (1973) at Kansas State University used a combination of experi-

ential, didactic and group interaction as learning processes. The



objectives of the group were:

--to increasc awareness of self and preferred major styles or
patterns of activities

--to become aware of the implications that 1ife style has for
general vocational possibiiities

--to acquire skills and understanding of de on making and
its process nature

--to understand the concept of work as a means of self-expressiun

Similar aims were identified in the Vocational Educationai Plan-
ning groups described by Ralph Philibin (1968):

--to increase student awareness of vocational developriental
processes

--to .enhance self awareness

--to begin to evaluate vocational information

--to assist in student development of decision-making behaviors

VECTOR (Vocational Exploratory Counseling to Optimize Role-
R.Tlationships) is a "programmatic, time-limited, explicit, facili-
tative approach to career counseling (Burck, 1970, p. 1)" ﬁow
available in a group format. Topics covered in the 12-session group
apvuroach include:

--the changing worid of work
-~values and commitments about work
~--viork as a life style

-=-women and careers

--personal work style
--expectations about the world of work
--personal test data

--the reward system

--the people element

--the authority structure
--mobility

--the social system

According to Burck,

Project VECTOR creates a highly charged atmosphere in which
students are encouraged to think actively and creatively about
themselves and their futures, and to become seif-directed, and
§e]f-;esponsib]e for their carecer development and their lives:
. &),
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Career Development Workshops at the University of Utah provide an
introduction to the decision-making process, a life-planning experience,
test interpretation, the selection of alternatives and the implementa-
tion and evaluation of career choices (Packard, 1973). The one-day
workshops are followed up Ly a 3-hour workshop, and an interview after
four weeks. Special abbreviated workshops, 2% hours each, were also

~offered at freshmen orientation, and were enthusiastically received
by students.

At lleber State Collage (Stephenson et al., 1972), & group of
freshmen students participated in an extended orientation covering six
weeks. A variety of informational data about the campus was presented'
and career development issues ware also introduced. The integration
of a campus orientation with a career orientation proved valuable, as
the program implementers noted:

Indeed, it is believed that the introduction of career selection

through a rational, sound, and logical process probably strikes

at the heart of what orientation should be about (p. 46).

Another group format in which career development may be promoted
is in an academic class. Decision llaking for Career Development
(Guidance 100) was an academic class offered at Southern I1linois
University

to assist undergraduate students in their processes of vocational
and educational decision making as reflected in:

1. examination of alternative processes of reaching decisions;
2. exploration of alternative academic majors and career
choices;
3. examination of self information (e.g., interests,
abilities, achievements, past experiences, values,
needs) in relation to altarnative academic majors
and career choices;
4, consideration of the long and short-term personal
consequencas of entering alternative academic majors
and occupations (Evans, 1973, pp. 1-2).
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Three basic activities were conducted weekly--an independent
assignment, group meetings with the instructor, and small discussion
groups. The Kuder 015, California Life Goals Schedules, and Self-
Directed Search were completed by students; in addition, three
instruments developed for the course were administered--the Occupa-
tional Preference Checklist, the Occupational Alternative Fact Sheet,
and the Academic ilajor Fact Sheet. Students also lTearned how to use
the Dictionary of Occupational Titles, discussed Toffler's Future
Shock, and were intradvced to Bross' (1953) strategy for decisiun
making.

Pre and post scores on Harren's (1966) Vocational Decisica
Checklist and a Guidance 100 Evaluation Form were used to evaluate
outcomes of the nine-veek course. A statistically significant
increase in VDC scores (p <.05) was found. In addition, "in excess
of 70 percent of the students indicated being closer to selecting an
academic major and being closer to selecting an cccupation after
participating in the course (Evans, 1973, p. 8)."

Hithin the larger context of the campus as a wiole, a comprehensiva
rodel of the College as a Career Development Center has been develuped
(Isaksen, et al., 1973). Various facets of the university provide
continuing career orientation for studente as illustrited in Figure 2.
The objectives of the program are:

1. To help students integrate information which they had
veceived from their parents, as we know that parental
influences are the strongest influences in making
vocational choices.

2. To provide accurate information about career alternatives.

3. To provide either actual or simulated work experience because
judgement requires knowing how persons will react in jobs.
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4. To provide experiences tirich will allow students to
accurately assess their oin abilities and interests.

(53]
.

To tecch the essential elements of the decision making
process and to teach that this is an ongcing process
rather than an event.

G. To assist students in knouing vhen they have made an appro-
priate career decision (p. 2).

The developmental oricentation emphasized in the process of making
a series of career decisions is prasented in each of these progrars
in slightly different forms. Thoug: perhaps iiplicit, there is the
primary recognition that the siilis developed in these programs till
aid the individual in reformulating career decisions at later points in

his developmental process.

Tvpe 4 Vocational Ccunseling

The potential power of the persdn to affect the person-environment
transaction is highlighted in Typa 4 vocational counselirng. The
individual is seen as “the key force in determining his future (p. 303)"
rather than as a passive adapter to enviironmental variailes., The pro-
motion of a proactive, rather than a reactive stance is fostered.

Career Encounter Groups conducted at the University of Pittsturg,
for example, vere designad to encourage students to begin thinking
seriously about themselves and their future, and to get them actively
involved in the process of influencing this future (Gallagher 1973).
Group leaders wera juniors vho had participated in the career groups

as sophomores.



Figure 2 °

|

Preparation through
Career Gaming _J

.

Orientation and Expicration
of campus potential

Individual Counseling using

gaming results and computer
Assisted Guidance

Syecial services: Carezr Explora-
counscling, tutor- tion including
ing, financial aid, simulated work,
etc. testing, explora-
tion of occupa-

tional literature,
etc.

In-class course work, out-of-class and
cooperative work experience based on the |\
distributive Educ. Model with emphasis
on relevant career opportunities.

Placement for:
A. Transfer students to other academic programs
B. Graduates to employment
C. Early departure students to relevant alternatives

L

Follow-up:
A. For continued placement and/or retraining as needed.
8. Research

3Reprinted with permission from Isaksen, H. L., Hendricks, J. V.,

Risenmay, J. L., Peck, I. D., & Johnson, L. E. The college as a career
development center: A model. Paper presented at the American Person-
nel and Guidance Association corvention, Sin Diego, February, 1973.
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Quastions such as the following were raised to stitwlate discussion:

How mucii personal ccntact do you vant in your work?

Uo you like to see the resvlts of your efforts in definite
EQDE%%;% gﬁgniie expectations uf your family?

What aspacts do you like and c¢islike when thinking about your
past and present work experience?

Life Plarning Vorkshops aimed at increasing students' awareness
of their potency in career development are now offered at several
colleges and universities. Cne medel for a Life Planning Yorkshop
vas adapted by Colorado State University counseling center staff from
a "Planning for Living Workshop" developed at TR! Systems in Calif-
ornia by Herbert Shephard to assist managers in assessing their values
and potentials (Thomas, 1673). This model has been adopted by counsel-
ing center staff at the University of [lorthern Colorado (Smart, 1973)
and the Unfversity of Colorado (itarron, 1973). A similar workshop vas
conducted ¢t the University of Arizona through involvament in the
NIMH Outreach ﬁroject (Mencke, et al., 1972). A Life Planning tork-
shop for Yomen has also been developed at the University of Arizona
as an additional modification (Mencke, et al., 1972, p. 11).

The Purpose for your Life prugram developed in conjunction with the
Character Research Project at Unfon College. Schenectaday, Hew York,
consists of 5 one-hour sessions that can be used on an {ndividual or
aroup basis. The program was designed to help college students “assess
themselves, seek the reason for their 1ives, and plan the future with
purpose in mind (Cermtik, Mucller, & Williams, 1972, p. 27)." Topics
and exercises presented in the 5 sessions included:

--a self-appraisal valuve orientation

--graphing‘a Personality Profile to get a picture of aptitudes

and abilities
--formulating a tentative Life Purpose
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--consideration of cdasires, aplitudes, and abilities as assets
and/or ligbiities in &ciiieving Life Purpose
--students write a Tettcr to themselves to be deliverad in
three months stating trcir short and long-term goals
Summary and Conclusions

Innovations within four types or levels of vocational counseling
were briefly summarized in this paper. Several trends in these new
programs are apparent. HMost nctable scems to be the recognition of the
complexity in carcer development and consequent atterpts to include
more relevant and integrated material in sessions extending over
longer pericds of time. The amount and format of personal and occupa-
ticnal information, for example, reflects career complexity vith further
developments in media-based approaches such as computer interaction
systems and audio and visual cassette units. In addition, many programs
are conducted on either a day-long basis or through weekly sessions
extending over an academic term. The emphasis on decision making skills
evident in new programs also suggests that tais comp]ex aspect of
vocational development is receiving increased recognition.

Another apparent trend in vocational counseling is the increased
use of the group mode of counseling; different subpopulations of the
student body are being identified as targets of intervention, such as
freshmen students at orientation or students with no declared major.
Group leaders or facilitators are often students vho had previously
participated in similar experiences. The overall trend represents an
attempt to reach larger numbers of students through aroups with peer
leadership offering longer term exposure to more comprehensive career

materials and processes.
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This reviet; of innovations in vecational counselinn suggests that
viile program covelcprient in tite field is expandino, additional work
is needed in specific areas such as assessment, program implementation,
and program evaluation. Few programs offered provision for assessine
student vocational maturity or identifyino differential experiences
for students at different developmental levels; the general need for
career counseling among college students 1as cxtensively assessed,
however. In most prograns, no explicit theoretical rationale vas
prasented but rather programs trere dasi¢cned to meet practical objectives
outlined by the programmer. A serious deficiency was the absence of
either subjective or objective evaluative feedback data upon which to

base program modifications.




18
referenices

American Coliage Testing Prcgram. Interpretive guide for the careasr
planning anaiysis service: Preliminary report. Research and
DeveTopment Division, Ine American College Testing Program, Inc.,

1971,

Bross, I. D. J. Desion for discussion. .ew York: [acmillan, 1953.

surck, H. D. Project VECTOR. Unpublished manuscript, Florida State
University, 1970.

Campbell, D. P. The major changes in the Strong. Paper presented
at the Amrericen Personnel and Cuidance Association convention,
San Diego, February, 1573.

Cernik, H. C., ilueller, N. H., & Williams, H. J. Purpose for your
life. Character potential,1972, 6(1), 27-39.

Crites, J. 0. University of i{farylarnd, personal communication, 1973.
(]

Du]i?g; J. A. HNew liexico State University, Personal communication,
973.

Evans, J. R. Evaluation of a collecoe credit course cesiancd to
facilitate decision making for career davelennont. Unpublished
manuscript, Southern I11inois University, 1¢73.

Gallagher, k. P. University of Pittsburg, Personal communication,
1973.

llarren, V. A. The vocational decision-nal:ing process arong colleqe
males. Journal of Counseling Psycholooy, 1966, 13, 271-277.

tolland, J. L. A theory-ridden, computerless, impersonal vocational
ggidance syster:.. Journal of Vocational Behavior, 1971, 1(2),
7-17C.

Isaksen, il. L., Henricks, J. V., Risenmay, J. L., Peck, I. D., &
Johnson, L. E. The college as a career development ceiter: A
rodel. Paper presented at the American Personnel and Guidance
Association convention, San Ciego, February, 1973.

Katz, !I. R. Can conputers make cuidance decistons for students?
College Board Reviev, 1969, 72, 13-17.

ifarron, J. Life planning workshop. University of Colorado, ocoulder,
Colcradn. Progran description in i, H. lerrill & J. ;:. Janning,
Counsel iny Dutreach:- A survey of nractices. .Boulder, Colorado:
Wit ., 13572,



19

ilencke, R. A., Cochran, D. J., James, i!. F., Schrank, B., Cusick, J.,
& Lloyd, I.. A couns2ling outreach approach to vocational
developrent at the University of Arizona. In W. h. forrill (Ed.),
Preliminary report. Outreacii-Cevelopmental programs in college
covnseling. Grant Jo. R 01 iH 18007, dationai Institute of
ilental Health, 1972.

fiiller, C. P., & Gelatt, H. B. Deciding. Collece Board Revieu.
1971-72, lo. 82.

lorrill, . H., & Banning, J. H. Counseling outreach protrams on the
college campus. In B. L. Bloom {Ed.) Psychclecqical stress in
the campus community. Theory, research ancd action. Community
Psychiolcgy lionograph Series, in press.

Morrill, W. H., & Forrest, D. J. Dimensions of counseling for carecr
development. Fersonnel and Guidance Jouinal, 1970, 49(4), 299-
304.

Cffice of Career Planning and Placement. Summer intern proaram.
ilacalester College, St. Paul, iiinnesota. Program description
in . H. Dorrill, & J. H. Banning, Counseling Outreach: A
survey of practices. Boulder Colorado: MICHE, 1973.

0gg, !l. Vocational awareress. Kansas State University, lianhattan
Kansas. Program desciription in i\, H. lorrill, & J. !i. Banning,
Counseling Qutreach: n survey of practices. OBoulder, Colorado;
LIcHs, 1972,

Osipow, S. H., & Phillips, G. Ii. Vocational development through the
;’gtrgduc;ory speech class. Vocational Guidance Quarterly, 1907,
’ 8'5

Packard, T. Career development vorkshops. University of Utah,
Salt Lake City, Utah. Program description in i!. H. lorrill,
& J. !I. Banning, Counseling Outreach: A survey of practices.
Boulder Colorado:™ WICHE, 1972.

Philibin, R. Vocational educational plannino groups. Ohfo State
University, Columbus, Ohio. Program description in ¥. H. lorrill,

& J. . Danning, Counseling Qutreach: A survey of practices.
Boulder, Colorado: , 1372

Reardon, R. The curricular-career information service (CCIS):
A pilot carveer guidance program for lower division coliege
it;dent. Unpubl isiied manuscript, Florida State University,

073.

Rohen, T. |.. Educational/Vocational information service. Southern
IMlinois University, Edwvardsville, Illinois. Program description
in U, H, torrill, & J. Il Banning, Counselina Outreach: A
survey of practices. Boulder, Colorado: VICHE, 1972.




20

Rosenthal, {I. H. .lew development in the occupational outlook
information activity uf th2 Burcau of Labor Statistics. Paper
presented at the American Personnel and Guidance Association
convention, San Diego, February, 1973.

Schissel, R. F. Develcpment of a career-orientation scale for vomen.
Journal of Counseling Psychology, 19€8, 15(3), 257-262.

Smart, D. Life planning vorkshop. University of ilorthern Colorado,
Greeley, Colorado. Program description in W. H. lorrill, & J. H.
Banning, Counseling Qutreach: A survey of practices. Boulder,
Colorado: WICHE, 1972.

Stephenson, D. li., Blake, L. H. Boswell, C., & Casper, G. G. Fresh-
men orientation and career articulation with a rational value
decisionmaking model. In W. H. Morrill (Ed.), Preliminary report:
Qutreach-Davelopmente] proarams in college counseling. Grant io.
R 01 I'H 18007, ilational Institue of lMental Healtn, 1972.

Thomas, L. E. Life planning workshop. Cclorado State University,
Fort Collins, Colorade. Program description in W. H. torrill & -
J. ll. Banning, Counseling Outreach: A survay of practices.
Boulder, Coloradc: WICHE, 1972.

Yalker, K. Alumni vocational contacts. University of [lissouri, St.
Louis, Hissouri. Program description in Y. H. lorrill, & J. H.
Banning, Counseling Qutreach: A survey of practices. Boulder
Colorado; UICHE, 1972. ’

Williams, H. L. Personal communication, 1973.



COLORADO STATE UNIVERSITY DEVELOPIIENT REPORTS
REVISED INDEX - Hovember, 1969

Volume I, 1963-64

Ivey, A. E. & Miiler, C. D. A Study of Student Reactions to Uelcome Yeek,
1963-04, I, 1.

Ivey, A. E. % Miller, C. D. Fresiman Class Profile, 1964, I, 2.

Ivey, A. E. Student Perceptions of Colorado State University, 1964, I, 4.

Goldstein, A. D. & Miller, C. D. Educational and Yocational Backaround of
Parents of Colorado State University Students, I, 5.

Volume II, 1964-65

Ivey, A. E. & ililler, C. D. Scholastic Ability Patterns of Co]orédo State
University Freshmen Entering Fall 1953, 1964, II, 1.

Miller, C. D. Schd]astic Ability Patterns of CSU Freshmen Entering Fall
1964. 1965, II, 2.

Ivey, A. E. & lliller, C. D. Tne Academic Performance of Student's Ranking
in the Fourth Sixth of CSU's Freshmen Class. 1965, II, 3.

Volume IIT, 1965-66

Keist, R. T. A Study to Deterwmine if Students Living in_a Residence Hall
With Communitv Bathrooms Participated in ifore Activities and Have More
Interaction With tlembers of Vheir Living Units Than Students lWho lLive
in a Residence Hall With Private Bathrocms. 1965, III, 1.

Miller, C. D. Scholastic Achievement Patterns of Colorado State University
Freshmen. 19606, Iil, 2.

Miller, C. D:, Ivey, A. E., % Goldstein, A. Colorado Statz University
Student Economic Patterns: A Financial Survey. 1966, III, 3.

Rietsma, G. Areas of Satisfaction and Dissatisfaction With Colorado State
University as Perceived by Students. 1966, III, 4.

Keist, R. T. Validation Study: Student Interaction in Residence Halls
With or Without Cormunity Bathrooms. 1966, III, 5.

Schoemer, J. R. An Analysis of the 1966 Summner Orientation Program at CSU.
1966, III, 6.

Volume IV, 1966-67

Office of the Dean of Men. Summary of Transfer and Reference Eva]uatfons.
1966, IV, 1.




Volume IV, 1966-57 (Con't.)

Cole, C. %. & Ivey, A. E. Differences Batween Students Pttend1ng,and Mot
Attending a Pre-College 0r1enta+1on 1666, 1V, 2.

Crookston, B. B., Keist, R. . T., M.11er, C. D. & Ivey, A. E. A Study of
Attitudes Concwrn1nq University Relationships with Students: FPart I:
A Summary Repcrt of Five Populaticns. 1946, IV, 3.

Gabbert, K. H., Ivey, A. E. & #iller, C. D. Counselor Assignment and
Cljent Attitude. 1967, IV, 4.

Keist, R. T., Ivey, A. E. & Miller, C. D. A Study of Attitudes Concerning
University Re]ationships with Students. 1967, IV, 5.

Keist, R. T. A Study of Enculturation Patterns of First Quarter Freshmen
at CSy. 1967, 1v, 6.

Ivey, A. E. & Miller, C. D. Student+esponse to Three Tvpes of Orientation
Programs. 1967, IV, 7.

Volume V, 1967-68

Early, E. J. F., Johnson, D. D., Morrill, . H. & Oetting, E. R. A Compari-
son of the Meaning of Names Used to Describe a Modern College of

Agriculture. 1968, V, 1. ] _
Schoemer, J. R. Class of 1970 - This is Your Potrait. 1968, V. 2.

Volume VI, 1968-69

McConnell, W. A. & Schoemer, J. R. Is There a Case for the Freshmen ‘lomen
Residence Hall? 1¢%68, VI, 1.

Crookston, B. B. A Survey of Student Participation in Academic Departmental
Affairs. 1968, VI, 2.

HurSt, J. C. & Schoemer, J. R. An Attitude Assessment of Students and
Their Parents Who Did and Did Mot Attend Preview CSU 19€8. 1969, VI, 3.

Hurst, J. C., Hubbell, R. N., Munsey, M. L., Penn, J. R., & Harding, K.
A Survey of Student and Parent Attitudes Concerning Colorado State

University. 1969, VI, 4.

Hubbell, R. N., Munsey, W. L., HNutt, J. A., & Penn, J. R. An Annotated
Bibliography of Research Done at Colorado State University Concerning
Student Life. 1969, VI, 5.

Forrest, D., iloore, M., & Hinkle, J. Married Student Qutreach Programs
Completed During the 1968-69 Academic Year at Colorado State University.

Volume VII, 1969-70

Crookston, B. B. & Hubbell, R. N. A Follow-up Study cf Student Participa-
%1on in Departmental Academic Affairs at Colorado State University.
969, VII, .




Volume VI, 1969-70 (Con't.)

Morrill, . H., Miller, C. 9..& Themas, L. E. The Relationship of Educa-
tional and Vocational Interests of lJomen Students at Co1orado State

University. 1939, VII, 2.

Hurst, J. C., Hunsey, W. L. & Penn, J. R. Student and Parent Attitudes
Before and After One Quarter at Colorado State University. 1969-70,
vII, 3.

Hubbell, R. W., Sjogren, D. D. % Boardman, T. The Generation Gap: Parent
and Student Perceptions of tha University. 1969-70, VII, 4.

Dildine, G., Hubbell, R. N., Keltz, R. & Smith, T. A Collegiate Experiment
in Human Relations Training: The CSU Student Leadership Workshop of
April 1269. 1969-70, VII, 5.

Hurst, J. C..& Smith, T. Student-Parent Percentinns of CSU Before and
After Attendance at Preview CSU 1969. 1969-70, ViI, 6. ~

Carlson, J. Bibliography on Drugs. 1969-70, VII, 7.

Hurst, J. C. & Mofri]], ¥. H. Personal vs General Requests for Client
Feedback in the Evaluation of Counseling Services. 1969-70, VII, 8.

Volume VIII, 1970-71

HMorrill, W. H. & Hoyt, D. P. The Training of Counseling Psychologists for.
OQutreach Activities. 1970-71, VIII, 1.

Birney, D., Thomas, L. E. & Hinkle, J. Life Planning llcrkshops: Discus-
sion and Evaluation. 1970-71, VIII, Z.

Kuder, J. M. & Smith, T. The Leaving Student at Colorado State University,
1970-71, VIII, 3.

Weigel, R. G. & Smith, T. Effects of Pre-PREVIEW Information lailings on
Academic Choices and Performance, {970-71, VIII, 4.

Layton, K. & Gardiner, J. C. Justifications for Caliing in National Guard
Troops During a Campus Demonstration: A Study of Student Attictudes.
1970-71, VIII, 5.

Volume IX, 1971-72

Hurst, J. C., Delworth, U. & Garriott, R. The Effects on Participant Self-
Concept of a Pre-Recorded Audio Tape in Self-Directed Encounter
Groups, 1971-72, IX, 1.

Morrill, W. H. & Hyne, S. What to Prevent and Promote, 1971-72, IX, 2.

Titley, R. W. & Vattano, F. J. Psychology as a "Major" Step, 1971-72, IX, 3.

Coates, Carolie J. Floor Social Climate Factors in Varying Residence Hall
Living Arrangements, 1971-72, IX, 4. ‘




Volume X, 1972-73

Coates, Carolie, J., and Hall, kaymand L. Comparison of Acadcmic
Predictors and Achiesvzment for Project GC and Rﬂqularly
Admitted Freskmen at Lo]orauo State University, 1963-71.
1973, X, 1.

Coates, Caroliec, J., Hurst, James, C., and Becker, Wayne. Colleqe
Students' Perceptions of Problems and Sources of Help. 1973,
X, 2. '

Huebner, Lois, forrill, Weston. and Hinkle, John. Client Trans-
action with a University Counseling Center. 1973, X, 3.

liadson, Dennis, L., Kuder. James, M., and Thompson, Tom, T. A
Longitudinal <tudv of Changes in Satisfaction of Residence
Hall Stud=nts. 1973, X, 4.

Wotchkiss, C. &iorrill, U, H. Yhat's in a ilame? A Study of
Student Pursonnnl Titles. 1972-73, X, 5




COLORADO STATE URIVERSITY STUDEWT DZVELOPHENT STAFF PAPERS

Volume 1, 1959Y-70

Crookston, B. B. Implications of Drug Usage for Higher Education.
]969'709 I’ ].

Crooxkston, B. B. Coping with Campus Disruption. 1969-70, I, 2.

Carlson, J. M. The Elements of Conflict. 1969-70, I, 3.

Volume II, 1870-71

Carlson, J. M. & Hubbell, R. N. The Future of College Discipline.
1970-71, II, 1.

Crookston, B. B. A Developmental View of Academic Advising. 1970-71,
II, 2.

iMorrill, W. H. & Hurst, J. C. A Preventative and Developmental Role
for the College Counselor. 1970-71, II, 3.

Crookston, B. B. & Carlson, J. M. Third Party Mediation on Campus.
]970'7]’ II’ 4.

Hubbell, R, N. & Sherwood, G. P. A Model for Developing Hrw Residence
Hall Environments. 1570-71, II, 5.

Volume III, 1971-72

Ivey, A. E. & Hurst, J. C. Communication as Adaptation. 1971-72, I1I,
1.




STUDENT DEVELOPIENIT SERIES

1972-73 Editorial Coard

Editor Weston H. Horrill

Associate E£ditors James C. Hurst
Ccurtiyn Hotchkiss
Thomas T. Smith
Lois A. Huebner

Ccpvright Information

Copyvright to materials publishad in the Student
Development Scries is not neld by the Series or Colorado
State Univcersity. Copyright pirivileges are rotainad by
2ach auther for his ovin contribution. Permission for
quotation or reproduction should be addressed to the

author in question.




