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RATIONALE

This introductery fesson illustrates the learning assumptions that underlie the
Man: A Cowrse of Studv (MACOS) curriculum, [t is also effective in demon-
strating role expectations for both pupils and weachers.

The content of the module is in harmony with the objectives of a process.
oriented curriculum. The process-oriented person must pussess an adequate
view of man. To do this, he first retlects upon and develops an awareness of
his own existence  a unjque and highly personal task.

In the course ol this lesson, a communications skill--paraphrasing - is intro-
duced and opportunity given to practice it. Workshop participants, in teams
of two and fonr, begin 1o interact.

The module design promotes active involvement of all participants, it also
helps them to gain skill in analyzing their parsonal styles ol conmunication
and the relationship between these styles and MACOS role expectations,

OBILCTIVLS

To tacilitate the involvement of individuals in a newly Tornted group.

To sce that each individua! hrings his unique sell to the task (of constructing
life ropes).

To encourage active involvement in the learning process and in the role
expectations for teachers and pupils inherent in MACOS.

To inform participants about MACOS material dealing with the iife cycle.

"To promote team-building by creating awareness of elements of personal

style in communication and by beginning to analyze the effects of these
clements in communicating with others.



TO PREPARE FOR TS MODULE

READ Man: A Course of Studv, Teacher Guide, Book 3. lessons A-C

ASSEMBLE these muteriats:
index curds
magic markers
construction paper
string
upe
scissors
magazine pictures
paste
stupley

READ Handout Z1 (pp. 14-15). “Paraphrasing: A Basic Communication Skill
for tmproving Interpersonal Relationships.™

PREPARE this handout for distribution among purticipants.

o .

ERIC | - 5

Aruitoxt provided by Eic:



USING LIFE ROPES
TO INITIATE
GROUP INTERACTION

Step I: INTRODUCTION TO THE LIFE LINE
CONCEPT: WHAT IS A LIFE TIME?

Allow: 5-10 minutes

Materials: MACOS, Teacher Guide. Book 3.
Introductory lessons.

How to Proceed: Without any prefatory remarks, show the
group a length of string. Tell them it
represents a lifetime.

Have participants speculate on the
various points on the string: birth, death,
reproduction, etc.



Instructions to Participants (in your own words):

Construct a life rope, labeling events that you think make up your
own lifetime. Use any materials-any way you want.

Take time to reflect on what you're doing. You can work alone, or
with others in thfs room or elsewhere.

(Do not let this introductory period extend more than 2-3 minutes.)

Objectives:

To introduce the concept of a life line.

O
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USING LIFE ROPES

TO INITIATE
GROUP INTERACTION

Step 2: LIFE ROPE CONSTRUCTION:
REPRESENTATION OF ONE'S
LIFETIME

Allow: about 45 minutes

M:.I terials: : index cards

magic markers
construction paper
string

tape

SCissors

magazine pictures
paste

stapler

How to Proceed: Provide only limited direction. Discourage
appeals to anthority. Allew participants
te move freely into the activity without
further direction.

Even if you are prodded to do so, do not
interfere or offer suggestions or answers.

SRR e
Rt e
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Instructions to Participants (in your own words):

(Following introductory discussion), use the materials available to
construct your own individual life ropes.

Objectives:
To stimulate personal reflection about **what’s in a lifetime.”

To encourage individual expression of what each participant sees
as his lifetime.

O
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USING LIFE ROPES
TO INITIATE

GROUP INTERACTION

Step 3: SHARING LIFE ROPES IN DYADS:
PAIR AND SHARE

Allow: about 8 minutes
Materials: constructed life rope
: How to Proceed: Invite participants to form pairs (dyads).

10




Instructions to Participants (in your own words):

Share whatever you wish about your life rope with your fellow
team member.

Cbiectives:
To use the life rope as a vehicle for introductory conversation.

—
,-
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USING LIFE ROPES

TO INITIATE
GROUP INTERACTION

BRIEF DISCUSSION ON SHARING,

Step 4:
USING PARAPHRASING AS A
TECHNIQUE

Allow: about 10 minutes

HANDOUT #1 (pp. 14-15). distributed

" Materials:
among participants

How to Proceed: (see instructions to participants)



Instructions to Participants (in your own words):

Read the handout. Reflect on this dvad activity.

Objectives:
To introduce tke skill of paraphrasing.

13
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HANDOUT #1: Paraphrasing: A Basic Communication Skill for Improving
Interpersonal Relationships

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers
package.

The Probiem

Tell somebody your phone number and he will usually repeat it to make sure he heard
it correctly. However, if you make a complicated statement, most people will express
agreement or disagreement without trying to insure that they are responding to what you
intennded. Most people seem to assume that what they understand from a statement is
what the other intended, )

How do you check to make sure that you understand another person’s ideas, informa-
tion or suggestions as he intended them? How do you know that his temark means the
same to you as it does to him?

Of course, You can get the other person to clarify his remark by asking, ‘“What do you
mean?” or, " Tell me mere.” or by saving, ‘1 don’t understund.” However, after he has
claborated, you still face the same question. **Am 1 understanding his idea as he intended
it to be undetstood?” Your feeling of certainty is no evidence that vou do in fact
understand.

The Skill

If you state in your own way what his remurk conveys to you, the other can begin to
determine whether his message is coming through as he intended. Then, if he thinks you
misunderstand, he can speak directly to the specific misunderstanding you have revealed.
The term “paraphrase’” can be used for any means of showing the otker person what his
idea or sugg-stion means to you.

Paraphrasing, then, is uny way of revealing your understanding of the other person’s
comment in order to test your understanding,

An additional benefit or paraphrasing is that it lets the other know that you are
interested in him. It is evidence that you do want to understand what he means.

If you can satisfy the other that you really do understand niis point, he will probably
be more willing to attempt to understand your views.

Paraphrasing, thus, is crucial in attempiing to bridge the interpersonal gap. (1) It
increases the accuracy of communication, and thus the degree of mutual or shared
understanding. (2) The act of paraphrasing itself conveys feeling . . . your interest in the
other, your concern to see how he views things.

Learning to Paraphrase

People sometimes think of parsphrasing as merely putting the other person’s ideas in
anothin viay. iiiey uy to say the sume thing with different words. Such word-swapping
may result merely in theillusion of mutual understanding. See the following example:

Surah: Jim should never have become a teacher.
Fred: You mean teaching isn’t the right job for him?
Saruh: Exactly! Teaching is nat the right job for Jim.
Instead of trying to reword Sarsh’s statement, Fred might have asked himself, **What
does Surah’s statement mean to me?”’ In that case the interchange migiat have sounded
like this:



Sarah: Jim should never have become a teacher.

Fred: You mean he is too harsh on the children . .. maybe even cruel?

Sarah: Oh, no. 1 meant that he has such expensive ta tes that he can’t
ever earn enough as a teacher.

Fred: Oh, 1 see. You think he should have gone into a fieild that would

have insured him a higher standard of living?
Sarah: Exactly! Teaching 1s nct the right job for Jim.

Liffective paraphrasing is ne¢ a trick o~ a verbal gimmick. It comes from an attitude, a
desire to know what the otaer means. And to satisfy this desire you reveal the meaning
his comment had for you so that the other can check whether it matches the meaning he
intended to convey.

If the other’s statement 'was general, it may convey something specific to you.

Larry: 1 think this is a very poor textbook.
You: Poor? You mean it has too many inaccuracies?
Larry: No, the text is accurate, but the book comes apart too easily.

Possibly the other’s comment suggests an example to you.

Laura: This text has too many omissions; we shouldn’t adopt it.

You: Do you mean, for example, that it contains nothing about the
Negro’s role in the development of America?

Laura: Yes, that’s one example, It also lacks any discussion of the
development of the arts in America.

If the speaker’s comment was very specific, it may convey a more general idea to you.

Ralph: Do you have 25 pencils I can borrow for my class?

You: Do you just want something for them to write with? 1 have about
15 ball-point pens and 10 or 11 pencils.

Ralph: Great. Anything which writes will do.

Sometimes the other’s idea vill suggest its inverse or opposite to you.

Stanley: Ithink the Teachers’ Union acts so irresponsibly because the
administration has ignored them so long.

You: Do you mean that the T.U. would be less militant now if the
administration had consulted with them in the past?

Stanley: Certainly. 1 think the T.U. is being forced to more and more
desperate measures.

To develop your skill in understanding others, try different ways of copveying your
interest in understanding what they mean and revealing what the other’s statements mean
to you. Find out what kinds of response are helpful ways of paraphrasing for you.

The next time someone is angry with you or is ciudcizing you, try to paraphrase until
you can demonstrate that you understand what he is trying to convey as he intends it.
What effect does this have on your feelings and on his?

O
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USING LIFE ROPES
TO INITIATE
GROUFP INTERACTION

Step 5: SHARING LIFE ROPES IN QUARTETS
Allow: about 10 minutes

Materials: constructed life rope

How to Proceed: Suggest grouping in teams of four. Even

though participants are divided into
groups, sharing within the groups should
be optional. No participant is obligated
to share his life rope unless he wants to.

16



Instructions to Participants (in your own words):

Practice paraphrasing while you share any thing you want to share
about your life rope with other members of your quartet.

Objectives:
To provide opportunity for practice in paraphrasing.

To use the life rope as a vehicle for increased interaction among
workshop participants.

17



USING LIFE ROPES
TO INITIATE
GROUP INTERACTION

Step 6: ANALYZING GROUP PROCESS:
(A) SHARING IN DYADS
(B) SHARING IN QUARTETS
(C) PARAPHRASING

Allow: 15-20 minutes
Materials: NONE
How to Proceed: SPECIAL PROCEDURES

Raise the following questions in the

discussion:

1.  Did you feel comfortable in sharing

vour life rope? More comfortable in

dyad or quartet?

Did the information in the handout

affect your behavior and thereby

influence your interaction with the
others?

3.  How well do you think you
listened?

4.  Were yeu able and willing to stick
to the task? Or did you introduce
extraneous items?

5. Did you learn anything about your
own behavior in a new group?

6. If you felt anxious, were you aware
of how you might have communi-
cated your anxiety non-verbally?
(For example, laughter, eye contact,
change in glandula: . rtput)

!J
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Instructions to Participants (in your own words):

Compare and contrast your feelings about sharing personal experi-
ences in dyads. in quartets.

Talk about whether input and your practice in paraphrasing
influcnced communication within the quartet.

Objectives:

To begin to analyze i. “rocess of communication and the factors
that influence it.

O
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USING LIFE ROPES
TO INITIATE

GROUP INTERACTION

Step 7: REVIEW AND SUMMARY:
ANALYZING LIFE ROPE
CONSTRUCTION
{A) ASSUMPTIONS ABOUT
LEARNING
(B) TEACHER/PUPIL ROLE

Allow: 15-20 mmutes

Materials: the constructed life ropes

MACOS, Teacher Guide, Book 3,
lessons A-C

How to Proceed: For discussion, develop key questions
that draw out the significance of this
activity. For example, encourage partici-
pants to describe their own reactions.
Accept all answers.

Display the life ropes for viewing.

20




Instructions to Participants (in your own words):

Based on the life rope activity, let’s talk about the underlying
learning assumptions and what these assumptions mean in terms of

teacher-pupil roles.
(See questions, Teacher Guide, Book 3, p. 14, item 4.)

Objectives:
To explore the learning assumptions basic to the life rope activity.

To begin to explore the teacher/pupil roles that such assumptions
require.

21




FEEDBACK

NOTE: Thest are sample questions, designed to elicit feedback from
participants. Feedback questions in other modvles may also be adapted
to this one.

1. 1 was able to express myself (rank according to scale):

(a} inthe dyad

i 2 3 4 5 6
as much as not
I wanted - atall
Why?
(h) in the quartet
1 2 3 4 5 6
as much as not
T wanted at all
Why?

O
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(¢) in the farge group

[ 2 2 4 5 6
as much as not
| wanted at all
Why?

2. How did you feel about the life rope activity? Why did you feel this way?
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RATIONALE

This module was designed to provide a theoretical base leading to a discussion
and analysis of (1) the extent to which expectations influence our perception
of others’ behavior; (2) the in{luence of self-expectations on information-
processing; (3) the influence of self-expectations on performance (self-fulfilling
prophecy); and (4) the personal implications of self-expectations for participa-
tion in this workshop.

The design of this module requires workshop leaders and participants to share
their expectations for the workshop experience, creating a climate conducive
to open communication.

OBJECTIVES

To discover the influence expectations have on one’s perception of oneself
and others.

To analyze the effects expectations have on skill performance and relate this
analysis to workshop participation.
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TO PREPARE FOR THIS MODULE

PREVIEW the film (rented from XICOM, Tuxedo, N.Y.).
SET UP projector and check to make sure it is functioning properly.

READ Handouts #2 (p. 8), ##3 and 4 (pp. 12-13), #5 (p. 18), #6 (pp. 28-29),
and #7(p. 34).

PREPARE these handouts for distribution among participants.
ASSEMBLE these materials:

pencils

chart paper
magic markers
masking tape




EXPECTATIONS

Step 1: INTRODUCTION TO FILM
Allow: 3 minutes
Materiais: Handout #2 (p. 8), distributed among

participants

How to Proceed: Rehearse the sequence of steps.




Instructions to Participants (in your own words):
Read Handout #2 aloud.

Objectives:
To introduce the sequence of steps participants will follow.




HANDOUT =2: Introduction to Film

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers

package.

This filim is about Don, a teacher, encountering three individuals. In a few
minutes you will receive briefings about the teacher in the film. After viewing
the film you will receive a list of adjectives from which you will check those
adjectives that most apply to the teacher.

ERIC )
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EXPECTATIONS

Step 2: BRIEFING FOR FILM

Allow: 3 minutes

Materials: Handouts ##3 and 4 (pp. 12-13).

How to Proceed: Each participant receives a bricfing sheet

(Handout #3 or #4), randomly distribu-
ted. Make sure participants do not share
briefing sheets.

7/10



Instructions to Participants (in your own words):

Please read your bricfing sheet in silence and without comment.

Objectives:

To provide two different sets of expectations for a comm.on
experience.

o
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HANDOUT #3: Briefing on Film X

NOTE: This handout, in form suitable for
reproduction, wili be found in the Handouts
section of the Process Education for Teachers
package.

Don is a conscientious and well-liked teacher. He feels a little insecure
because of his color and tries very hard to please. In ten years of teaching
Don has only been late four times. Today you will be viewing his fifth late

- arrival, :

12



HANDOUT =4: Briefing on Film Y

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers
package.

Don is a new teacher who is having a very hard time adjusting to his new
position. He very often comes to school ate and most of his colleagues feel
that he has a constant chip on his shoulder. You will be viewing Don arriving
late at school once again.

O
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EXPECTATIONS

Step 3: FILM VIEWING (first half)
Allow: 3 minutes
Materials: film
projector
How to Proceed: Show first part of film to participants.

14




Instructions to Participants (in your own words):

None

Objectives:
To present the same situation to all group members.

o
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EXPECTATIONS

Step 4: ADJECTIVE CHECKLIST
Allow: S minutes
Materials: Handout #5 (p. 18),
pencils
How to Proceed: Distribute handout and pencils to
participants.

16




Instructions to Participants (in your own words):

Check the adjectives on this list which you feel best describe Don.

Objectives:
To generate data based on participants’ perceptions.

17




HANDOUT #5: Adjective Checklist

NOTE: This handout, in form suitable for reproduction, will be found in
the Handouts section of the Process Education for Teachers package.

Check the adjectives which you feel apply to Don.

1. Amgry
. Kind
3. Hostile
4 Loving

S Impatient

6. Hard-working
7. Judgmental

8. Conc¢ med

9. lInsecure
__10. Caring
L Resenttul
_ Pleasant
13 Lazy

14.  Confident

Add any others not ‘sted here which you think apply.

18
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EXPECTATIONS

Step 5:

Allow:

Materials:

How to Proceed:

TALLYING DATA
10 minutes

chart paper
magic markers
masking tape

Prepare on chart pape: an adjective
checklist followed by two columns,
labeled X and Y. Record participants’
responses in the appropriate columns.



Instructions to Participants (in your own words):

Identify the briefing sheet you received (X or Y ). Which adjectives
did you check?

Objectives:
To record data generated.

21




EXPECTATIONS

Step 6: SHARING BRIEFINGS

Allow: 3 minutes

Materials: Handouts ##3 and 4 (briefing sheets;
pp. 12-13)

How to Proceed: Read alGud the two briefing sheets.

22



Instructions to Participants (in your own words):
NONE

Objectives:

To make participants aware of the *wo different sets of perceplions
resulting from the two different briefing sheets.

IToxt Provided by ERI



EXPECTATIONS

Step 7: GROUP DISCUSSION

Allow: 8 minutes

Materials: chart generated by participants’
responses

How to Proceed: Have participants form small groups.

24



Instructions to Participants (in your own words):

Based on the data recorded on the chart, talk about the ways in
which expectations influence perception.

Objectives:

To make participants aware of the two differént sets of perceptions
resulting from the two different briefing sheets.

25




EXPECTATIONS

Step 8: THEORY INPUT AND
CONTINUED DISCUSSION

Allow: 8 minutes

Materials: Handout #6 (pp. 28-29)

How to Proceed: Distribute handout among the

participants.

26 -



Instructions to Participants (in your own words):
Read the handout. Then continue your group discussion.

Objectives:
To provide a theoretical input on expectations.

27
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HANDOQUT =6: Expectations of Qthers

NOTE: This handout, in form suitable for
reproducticn, will be found in the handouts
section of the Process Education for Teachers
package.

Rescarch has demonstrated the expectations or mental set of an individual
influences his perceptions. Rosenthal and Jacobson’ performed an exciting
piece ol research with starthng results. These rescarchers deliberately misin-
formed teachers in a school about the sbilities of their pupils. In each of the
school’s 18 classrooms an average of 20 percent of the children. randomly
selected. were reported to the classroom teacher s showing, as a result of an
1Q test, “unusual™ potential for intellectual gains. Eight months later these
“unusual” children showed significantly greater gains in 1Q than the remaining
pupils in the class. A profoeund implication of this study. according to the
authors_ is that expectations can be self-fulfilling.

Hf we expect an individual to behave in a certain way it is more thar likely
we see him behave that way. Murray? had subjects describe the picture of a
man under two conditions before and after they had played a game of
“murder.” The subjects tended to see much more maliciousness in the man’s
features after the game than before the game. Mental set can be an important
factor in determining selective perception.

Often, teachers who put “halos™ on their favorite students or "dunce caps”
on the trouble makers will interpret the student's behavior within their own
expectations. This distortion of reality may have harmful eftects on the good
student as well as the poor student. |t especially will effect the relationship
between teacher and student. Obviously these implications are applicable to
other relationships than teacher-student.

You have just participated in such an “expectation experiment.” You were
given two different briefings zbout “Don’ (see briefings X and Y). You can
see the two listings of adietives for “Don’ on the chart. You all
watched the sanmie film. Do you see differences in the two lists of perceptions
apparently based on the briefings? Discuss the implications with your groups.

28



! Rosenthal and Jacobson, 1967.
2 H. A. Murray, “The Effects of Fear upon Estimates of the Mahuousness of
Other Personalities,” Journal of Social Psychology, 4 (1933),310-329.
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EXPECTATIONS

Step 9: FILM VIEWING (second half)
Allow: 10 minutes
Materials: film

projector

Handouts ##3 and 4 (briefings; pp. 12-13)

How to Proceed: Show second part of film to participants.

30



Ir *ructions to Participants (in your own words):

As yon view the filni, be aware of your own responses to the
adjective checklist.

Objectives:
To become aware of the extent to which expectations influence
perceptions.

Q

IToxt Provided by ERI

31



EXPECTATIONS

Step 10: EXPECTATIONS OF SELF
Allow: 10 minutes
Materials: Handout #7 (p. 34), distributed among

participants

How to Proceed: This is a personal reflection time: no
discussion.

32



Instructions to Participants (in your own words):

Read this handout and reflect on the question: “*How might your
expectations of yourself influence your participaticu in this
workshop?”

Objectives:
To identify personal implications of self-expc:tations for participa-
tion in the workshop.

33
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HANDOUT =7: [:xpectations of Self

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Fducation for Teachers
package.

Evidence indicates self-cxpectations influence performunce. If you expect
to do poorly your behavior will more than likely bear this out, thereby con-
firming your selt-expectations. This is known as the “self-fulfilling prophecy.”
Examples of this ure constantly being played out in oar everyday experiences.
Forinstance. it’s the salesman who says, *You don’t want to buy my produst
do you?" that generally makes few sales. An example most teachers are
fumiliar with is the student who expects to iail and. of course, does. Or the
student whu says, **I can’t do that,” and doesn’t try . ¢ all,

We can probably think of many occasions in our own lives when we've
entered situations with confidence and have achieved success, Conversely,
many challenges which we’ve failed first and met later have contained only
one element of difference our own stiitude about vurselves,



EXPECTATIONS

Step i1

Allow:

Materials:

How to Proceed:

hISCUSSION OF WORKSHOP
EXPECTATIONS

30 minutes

chart paper
magic markers
masking tape

The contract obligations, or expectations,
of the workshop leaders should be
revealed, in order to establish a climate
for openness.

If there are major discrepancies among
leaders’ and/or participants’ expectations,
immediate action must be taken to
resolve them.

(It is assumed that participants were
informed of the workshop design prior
to the workshop itself, so that expecta-
tions had already been set.)



Instructions to Participants (in your own words):

Divide into small groups or no more than six people. Generate lists
of your expectations of this workshop. The workshop leaders will
also generate a list.

These lists will be used as the basis for total group discussion,
Discrepancies among the lists will be analyzed.

Objectives:
To generate and share data about workshop expectations.

To establish a climate for open communication among workshop
participants and leaders.

Q 37
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FEEDBACK

NOTE: These are sample questions, designed to elicit feedback from

participants. Feedback questions in other modules may also be adapted
to this one.

1. How close to your expectations for this workshop have the day’s
activities been? (rank according to scale)

1 2 3 4 5 6
altogether very close to
different my expectations

t9

How helpful was this exercise in confronting you with the effect that
expectations have on perception?

| 2 3 4 5 6
not at all very
helpful helpful

3. Doyou feel that any further clarification is needed about the work-

shop’s expectations (that is, your role and/or the role of the workshop
leader)?

If so, which expectations need clarifying?

O
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RATIONALE

This module was designed to introduce the concept of a norm and to develop
awareness of how nonns are established and how they function to affect
communication.

To ilustrate the effect of norms on communication, the design of this module
requires that participants be involved in identitying norms that are being
established in the workshop situation. They must also discuss the implications
of these norms for communication. The design also includes a discussion of
how classroom and school-systen norms affect communication (a) between
pupils und teacher. (b) among pupils. (¢) among teachers, and (d) between
teachers and supervisors.,

OBJECTIVES

To introduce the concept of a norm.

To create awareness of how norms are established and how they function to
affect communication.

To involve participants in analyzing the development of norms and their
effect on communication. borh in the workshop and in the “back-home™
situation.

4



TO PREPARE FOR THIS MODULE

READ Handouts =8 (pp. 8-9), %9 (p. 14).and #10 (p. 20)
PREPARE these handouts for distribution among patticipants.

ASSEMBLE these materials:

pencils

chart paper
magic markers
masking tape




NORMS

Step 1: THEORY INPUT
Allow: 8 minutes
Materials: Hindout =8 (pp. 8-9)

How to Proceed: Distribute handout among participants.




Instructions to Participants (in yovur own words):

Read the handout and reflect on the questions at the end.

Objectives:

To provide participants with knowledge of how norms are
established and how they function in a group.

o
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HANDOUT #8: What is a Norm?

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers

package.

A norm is a thing that develops in groups. A norm exists when most people
in a group arrive at doing a particular thing in a particular way, because they
have come to expect each other to behuve that way. Here are some examples.
When formally introduced, most men in the United States are usually expected
to include a handshake in their greeting while women may or may not. In some
family groups, most members of the family usually get their own breukfast on
Sunday morning. In some faculty groups, most members usually address each
other by their last names when in the faculty lounge. In other faculty groups,
first names are the norm when in’ the faculty lounge. Some faculties don’t
have a lounge.

Sometimes a norm is referred to as a custom or style. It may relate to
specific rules that have been set forth. It may be simply thought of as the “in
thing to do. It may be a thing that most people in a particular group do with-
out ever having thought clearly about it. A norm can develop so that every-
body does a thing the same way, “All the women in this group wear dark hats
on Sunday.” Or the norm can be, “All the wonwen in this group do whatever
they please about wearing hats on Sunday.” Or, “Most of the women wear
dark hats on Sunday, but a few can be expécted not to wear hats at all.” Thus,
a norm doesn’t necessarily mean that everyone does a thing exactly in the same
way. The idea is not one of conformity. Indeed, a norm can develop to sup- '
port variety. A norim may say, “It’s good to have differences.”

Norms are not built from scratch. Norms develop from the values, expecta-
tions and learned behaviors that the individuals in a group hring with them. A
norm in a particular group is usually arrived at implicitly. That is, people arrive
at their way of doing the thing in question without giving much thought or
discussion to it. Most people don't sit on the floor when they find themselves
in a room that appears to be arrunged formally. Most people don’t remain
standing when they are at the beach. But, most people don’t usk others about
such things. They simply do, or don’t do, them in certain ways because this is
what they have come to expect. They are following norms.



Norms exert a powerful influence on what most of us communicate under
certain circumstances to whom, when and in what ways. Such influences are
seldom looked at. It's even more raie that we attempt to change norms to
better suit our needs and desires. Normally we simply live with them. Yet
norms have far reaching impacts. To illustrate, what norms have developed in
your small group which is meeting at the moment about who sits where? If
you have fallen into a clear pattern of certain people sitling next to certain
others, how has this affected who talks to whom about what? If the pattern
has been one of shifting seating arrangements, what effect has this had on
informal exchanges—on who asks who for clarification, help or ideas.

In your group discuss what norms have developed about seating, if any, and
how this snay be affecting communications. If no norms about seating seem
clear, dis;uss why they may not have evolved (since they tend to form rapidly
in groups) and how your communications are being affecied. Contintue to
discuss other kinds of nonns you can see that your group has formed concern-
ing communications such as:

When you have been asked to discuss things as a small group how does the
discussion usually start out?

How are boredom or frustration generally expressed, if at all?

If the norm is that boredom or frustration are almosl never expressed in
the group, why is this so?

Most groups develop norms about things they “do” and *‘don’t” talk
about. What topics are “do’s™ and ““don’ts™ in your group?

Some groups tend to have an intensive climate where people are frequently
on the “edge of their chairs.” Others are low key. Still others have a pattern

of sharp ups and downs of intensity . What is the norm in your group and
why? :

What other norms have developed in your group?

ERIC o
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NORMS

Step 2: SMALL-GROUP DISCUSSIONS
Allow: 30 minutes

Materials: None

How to Proceed: Have participants form small groups.

10




Instructions to Participants (in your own words):

Discuss the questions at the end of Handout #8.

Objectives:

To relate the theory input on norms to the norms being developed
by the participants in the group. and to the implication of these
norms for communication.

Q
1
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NORMS

Step 3: REACTION SHEET
Altow: 5 minutes
Materials: Handout =9 (p. 14)
pencils
How to Proceed: Distribute materials among pardicipants.

12




Instructions to Participants (in youy own words):

Read Handout 9 and respond to the questions,

Objectives:

To help participanis become more aware of their involvement and
the involvement of others in the group discussion.

o
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HANDOUT #9: Reaction Sheet

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers
package.

During the discussion which your group just held, there were probably many times that
you felt positive or negative reactions to ideas or things that were happening. You might
have shared some of your reactions. You might, for example, have said things like, ‘1
agree,” ““Good,"” or *“] see it differently.” On other occasions you might have reacted by
smiling, nodding, shuffling your feet or vawning. You probably had many reactions that
you did not share at all. It would not necessarily be helpful, or even passible, for each
person to share every single reaction during a group discussion. Some of us undoubtedly
shiare more often than others.

1. How often have you shared your reactions?

1 2 3 3 s 6 7 8 9
Not A Fhalf Often Fvery
at Few the Time
All Times Time

2. How often did others gencrally share their reactions in the group?

| I 3 Bl B " h B "
Not A Thatt Oten Every
at Few the Time
All Times Time

3. You may wish you had shared your reactions inore or less frequently. How often
would vou have liked to shure your reactions?

1 2 3 a 5 6 7 k-3 9
Not A Half Often Yvery
at I"ew the Time
All Times Time

4. How often do vou think that others want reactions to be shared in the group?

1 2 K} ] s 6 7 8 9
Not A 1lalf Often Livery
at Jew the Time
All Times Time ’

O
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NORMS

Step 4:

Allow:

Materials:

How to Proceed:

TALLYING

10 minutes

Handout #9 (p. 14)
chart paper

magic markers
masking vape

(see instructions to participants)



Instructions to Participants (in your own words):

Each group is to appoint a recorder who will copy the four scales
from Handout #9 and then record the responses from cach group
member for each of the scales. ®

Objectives:

To permit individuals to compare their responses with those of the

group.

*The questions in Handout #9 may be repeated throughout the
workshop, to note changes.

O
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NORMS

Step 5: NORM REFLECTION SHEET
Allow: 10 minutes
Muaterials: Handout #10 (p. 20)
How to Proceed: Distribute Handoy:« #10 among
participants,

18



Instructions to Participants (in vour own words):

Read Handout #10 and reflect on the questions.

Objectives:

To relate the discussion of norms to the classroom and f2Culty
group—the “‘back-home™ setting.

19



HANDGUT =10: Norms within the Classroom

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers
package.

A research study found that in the average clementary school clussroom
most children are less active in coltuborating with the teacher to learn thun
they privately would like to be. Most children think . wrongly. that the others
don’t wunt to be more active in colluborating with the teacher. Most children
actually collaborate with the teacher at the lowest level which they believe
most ol the other chitdren desire!

What do you think are the major aonms operating in your classroom and
your lfaculty group at home? Which of these would be the most important to
check out? Discuss this in your small group.

Charles C. Jung

O
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NORMS

Step 6. SMALL-GROUP DISCUSSION
Allow: 25 minutes
Materials: Handout #10 (p. 20)

chart paper
magic markers
masking tape

How to Proceed: Relate the discussion ».f classroom norms
specificatly to thie change in pupil-teacher
roles required by the Man: A Course of
Study (MACOS) program.

-y /
7 /22



Instructions to Participants (in your own words):

Each group is to appoint a recorder, to record responses of group
members as they discuss Handout #10.

Objectives:
To reiate the discussion of nozms to the ¢l _sroom and faculty
group—the *back-home” setting.

23



NORMS

Step 7: WORKSHOP NORMS
Allow: 25 minutes
Materials: chart paper

magic markers
masking tape

How to Procceed: Have participants come together into one

karge group.

o

ERIC
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Instructions to Participants (in your own words):

Talk about the norms being established here in the workshop and
the implications of these norms.

Compare ti: workshop norms with those “back-home™.

Objectives:
To relate the discussion of norms to the workshop situation.

O
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FEEDBA“K

NOTE: These are samiple questions, designed to elicit feedback from
participants. Feedback questions in other modules may also be adapted to

this one.
I. How did you feel ubout the inclusion of norme as a workshop topic?
! 2 3 4 5 6

Why?

2. How did you icel about relating the discussion of norms to the ““back-

home ™ situation?
] 2 3 4 S o

Why!

O
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3. How did you feel about relating the discussion of norms to the workshop

5 0 0 0 0 0

Why?

4. Rate your understanding of how norms are established and how they
function in a group.

1 2 3 4 5 6

don’t completely
understand understand all

at all aspects

Why did you give yourself this rating?

Q
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Hypothesis Testing
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'RATIONALE

The Man: A Course of Study (MACOS) curriculum was specifically designed
to engage the learner actively in exploring questions of interest to him. In
other words, the learner is encouraged to become a social science investigator
or inquirer.

This module was designed to present one method, or sequence, which can be
used to explore such questions. By having groups employ this sequence, the
consequences of slightly different approaches to each step become evident,
and the groups can together discuss how a variety of approaches or different
perspectives can jointly enrich and clarify a question. The rationale for and
value of the various types of activity in the problem-solving sequence for
example, brainstorming, hypothesis selection -are also topics for group
discussion,

OBJECTIVES

To give participants a method of data collecting, organization, and utilization.
To make inferences from data and practice group skills.

To develop inference and interpretation skills.

To provide experience and practice with social science investigation.

To utilize MACOS content as a springboard for social science investigation.



TO PREPARE FOR THIS MODULE

ASSEMBLE these materials:

life ropes (those constructed earlier)
chart paper

magic markers

masking tape

PREPARE ablank outline of a Life Cycle Variables Cllqu {sece MACOS. Teacher
Guide, Book 3, Lesson D) on newsprint, blackboard, or overhead prujector.
PREPARE individual blank outline charts for participants.
HAVE on hand multiple copies of these MACOS booklets:

Salmon

Life Cycle

The Brown Rat

The Chimpanzee

The wolf

The African Elephant

The Bottlenose Porpoise

The Grizzly Bear

The Gnu , i




PROBLEM-SOLVING
SEQUENCE

Step 1: REVIEW OF LIFE CYCLE CONCEPT

Allow: 2-3 minutes

Materials:  life ropes
booklets: Salmon
Life Cycle

How to

Proceed: Emphasize the concept of the life cycle as being the
key to the course. The transition is to be made fron:
thinking about an individual lifetime to thinking about
an entire species.



O

Instructions to Participants (in your own word,):

We have already discussed the concept of the life cycle. Now
explain and illustrate what the term “life cycle™ means.

Objectives:

To illustrate and reinforce a key MACOS concept.




PRORLEM-SOLVING
SEGUENCE

Step 2:

Allow:

Materials:

How to
Proceed:

INTRODUCTION OF LIFE CYCLE
VARIABLES CHART

15 minutes

booklets: Salmon
Life Cycle

blank outline of Life Cycle Variables Chart
individual blank outline charts for participants

With participation of the entire group, fill in the Life
Cycle Variables Chart for Man and Salmon, so that
procedures are clearly understood by all. Encourage
questions and discussion to show that the chart is
data-based, although not encyclopedic and final.

Do not force participants to accept the answers given
on the chart in the Teacher Guide.



Instructions to Participants (in your own words):

Let's fill in the Man gznd Salmon columns on the chart together.

Objectives:

To provide a method of data collection, organization, and utiliza-
tion.




PROBLEM-SOLVING
SEQUENCE

Step 3: GROUP EXTENSION OF LIFE CYCLE
VARIABLES CHART

Allow: 40 minutes
Materials: conigz o7 24005 booklets:
The Brown ikat
The Chimpanzee
The Wolf
The African Elephant
The Bottlenose Porpoise
The Grizzly Bear
The Gnu
Life Cycle Variables Chart

How to :
Proceed: Divide the group into pairs. Give each pair copies of
two or three of the Animal Studies Booklets. Be sure
that at least two groups have the same
animal.

H
,.'
i
:
£
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Instructions to Partizipants (in your own words):

Each pair is to fill out the chart, using information from the
booklets.

Obijectives:

To use course materi s to collect, analyze, and apply data.
To make inferences from data.

To practice group sKills.

Q

IToxt Provided by ERI

1



PROBLEM-SOLVING
SEQUENCE

Step 4:

Allow:

Materials:

How to
Proceed:

12

COMPLETION OF LIFE CYCLE
VARJABLES CHART

15-20 minutes

Life Cycle Variables Chart

Fill out the large prepared chart for each of the
aimals in the booklets.

Try to identify the problems of differences in data
interpretation. (The point here is not to seek

“the” answer, but to discover that diverse “answers”™
may be obtained from the same information.)



Instructions to Participants (in your own words):

Read the necessary data aloud so that we can {ill out the chart on
ciach of the animals,

Objectives:

To gain skill in problem-solving, inference, and interpretation.

To understand that diffcrent responses can come from different
data interpretations.

El{l‘c 13
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PROBLEM-SOLVING
SEQUENCE

Step 5: PROBLEM-SOLVING SEQUENCE:
INTRODUCTION

Allow: 3 minutes
Materials:  chart paper

magic markers

masking tape

How to
Proceed: Divide participants into equatl groups.



Instructions to Participants (in your own words):

Each group is to record on chart paper the results from each of the
steps in the problem-solving sequence which follows, Each group
should appoint a recorder for this purpose.

Use the problem-solving sequence to answer this question: What
similarities in life ¢ycle variables do you see between man and all
the species (collesiively) on the chart?

Objectives:

To provide experience and practice with social scicnce investigation,

To utilize MACOS content as a springboard for social science
investigation,

O
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PROBLEM-SOLVING
SEQUENCE

Step 6: BRAINSTORMING
Allow: 8-10 minutes

Materials:  Life Cycle Variables Chart

How to

Proceed: Workshop leaders must monitor group activity. to be
certain that rules for each round are being observed
and that directions are clearly understood.

16




Instructions to Participants (in your own words):
Generate as many ideas as you can in response to the question
posed in Step 5.

Do not communicate any judgment or evaluation of any of the
ideas expressed.

Objectives:

To provide experience and practice with social science investigation.

To utilize MACOS content as a springboard for social science
mvestigation.

O
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PROBLEM-SOLVING
SEQUENCE

Step 7: HYPOTHESIS SELECTION
Allow: 10-15 minutes

Materiale:  brainstorming lists

How 10
Proceed:  Workshop leaders continue to monitor group activity.

18




Instructions to Participants (in your own words):
Review your brainstorming list. Eliminate any repetitions or over-
lap. Eliminate “'long shots™ and improbable ideas.

Compare the feasibility of the ideas that remain. Select the three
most feasible ideas.

Objectives:
To provide experience and practice with social science investigation.

To atilize MACOS content as a springboard for social science
*.1vestigation.

O
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PROBLEM-SOLVING
SEQUENCE

Step-8: EVIDENCE SEARCH
Allow: ' 8-10 minutes

Materials:  ideas from hypothesis selection

How to
Proceed: Workshop leaders continue to monitor group activity.

20




Instrncticns to Pasticipants (in vour own words):

Think together sbout the evidencee supporting cach of the three
hypotheses selected by vour group. Specifically. answer this ques-
tion: What is the strongest evidence we can find to support our
hvpotheses?

Use vour listening skills - for example. paraplirasing (introduced in
Module 1.

Objectives:
To provide experience and practice with social science investigation.

To utilize MACOS content as a springboard for social science
investigation.

O
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PROBLEM-SOLVING
SEQI'ENCE

Step 9: HYPOTHESIS TESTING
Allow: 5-8 minutes

Materials:  ideas from hypothesis selection

How to
Proceed: Workshop leaders continue to monitor group activity.

22
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Instructions to Participants (in vour own words):

Arrive at a group consensus: agree on one hypothesis,

Arrive on the most promising ways to test this hypothesis. Decide
on several action steps that might be taken to determine the

validity of this hypothesis.

Objectives:

To provide experience and practice with social science investigation.

To utilize MACOS cuintent as a springboard for social science
investigation.

O
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PROBLEM-SOLVING
SEQUENCE

Step 10: GROUP DISCUSSION

Allow: 15-20 minutes

Materials:  charts generated during each of the four phases of the
problem-solving sequence.

How o
Proceed: Bring the entire group together for discussionn.

Emphasize the purpose of collecting data—namely,
for drawing inferences and foriming hypotheses.

Be sure the answers you get, when you ask for infer-
ences, are data-based and not merely guesses.

ERIC *




Instructions to Participants (in your own words):

Our discussion will focus on the charts generated by each small
group during the problem-solving sequence. We need to relate the
charts to the group process and to the processes involved in the
problein-solving sequence as well as to a basic MACOS theme.

Objectives:

To provide experience and practice with social science investigation.

To utilize MACOS content as a springboard {or social science
investigation.

25
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FEEDBACK

NOTE: These are sample questions, designed to
elicit feedback from participants. Feedback
questions in other modules may also be adapted
to this one.

1. How helpful do you feel the problem-solving sequence would be in
stimulating inquiry using MACOS content?

1 2 3 4 5 6
not at all v extremely
helpful ' helpfisl

Why ¢+ why not?

2. What s the likelihood of your using the problem-solving sequence as a
classroom activity with MACOS?

] 2 3 4 5 6
not at all extremely
likely likely

Why or why not?

26
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RATIONALLE

An important aspect of all interpersonal communication is that which we term
nonverbal. Though we generally verbalize the importance of nonverbal

communication, and though we continuously engage in nonverbal communica-
Ltion, we are unaware of the many facets or skills of nonverbat communication.

This module was designed to increase awareness of the skills of nonverbal
communication. {t involves learning ways to recognize and identify aspects of
nonverbal communication: practicing the expression of feelings nonverbally:
giving and receiving feedback abouat nonverbal behavior; and becoming niore
aware of one’s personal style in communicating.

The module is also concerned with making thie necessary distinction between
“commuiication” and “language.” All animals communicate. but it is man’s
unigue distinction to be able to use language -to name things past, present, and
luture and this sets him apart from all other animals.

OBJECTIVES

To have participants become more aware of the aspects of nonverbal
communicition and of thewr impact on comniunication.

To increase ability to identity nonverbal behavior.

To provide opportunity 1o practice nonverbal communication of feelings.

To practice giving and receiving feedba:k about one’s own style of nonverbal
ommunication,

To generate ideas about the implications of nonverbal communication in the
clussroom.

To compare and contrast man’s communication system with that of baboons.

TO PREPARE FOR THIS MODULE:

ASSIESS participants’ readiness for this activity. Read the Specind Procedures
(p. 5}

NOTIFY participants of this activity a day in advance so that appropriate
clothing (for sitting on the floor) may be worn.

A large uncluttered area, such as a gym. is needed.



PREVIEW the film.
SET UP projector and make sure it is fyunctioning properly.

LISTEN 10 the “In the Field"” record (baboon sounds band).
SET UP record player and check functioning.
HAVE copies on hand for distribution to participants of the MACOS hooklet

Bahoon Communication.

ASSEMBLE these materials:

paper pencils
paste other art supplies
SCISSOrs crayons

READ Handouts =11 (pp. 30-31). F12 (pp. 34-30). 13 (pp. 40-41}, and
#14 (pp. 46-47).

PREPARE these handouts for distribution to participants.

SPECIAL PROCEDURLES

“*Numerous devices have evolved in human relations training 10
supplement and enhance-fearning that is the result of verbal interaction.
Nonverbal techniques (NVTs) have hecome popular with both facilitators
and laboratory participants. As Mill and Ritve* point out, however, the
potentialities in using NVT’s may be counterbalanced by a nsimber of pit-
falls. They suggest as guidelines three questions which the facilitator should
be able to answer with ‘some sophistication’

I. How does your selection and use of an NVT fit into your
understanding of the way people change (learning theory)?

(18]

. Wha! position does this NVT hold in the context of the
laboratory goals toward which you are working (training
design)?

3. What immediate and ohservable needs at (his time with these
participants does this NVT meet (specific relevance)?

Pfeiffer, J. and J. Jones, A Handbook of Structured Experience for Human

Relations Training, Vol. [ (University Associates Press, [owa City, lowa),
p. 102.

*Cyril Mill and Miriam Ritvo, “Potentialities and Pitfalls of Nonverbal
Techniques,” Human Relations Training News, 1969 (13]1]), 1-3.
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NONVERBAL

COMMUNICATION

Step 1: INTRODUCTION
APPLYING NONVERBAL
COMMUNICATIONTO
ANIMALS

Allow: 2-4 minutes

Materials: None

How to Proceed: Set the stage for the topic, introducing

the film.




Instructions to Participants (in your own words):

In the film look for examples of animal communication. Hf you see
instances of communication, how is it taking place?

Objectives:

To identify and relate the concept of nonverbal communication to
a non-human setting.

ERIC ,
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NONVERBAL
COMMUNICATION

Step 2: “ANIMALS OF THE AMBOSELI"
NATURAL SOUND FILM OF THE
EAST AFRICAN SAVANNA

Allow: 30 minutes
Materials: film (MACOS)
projector
S
How to Proceed: Show film to participants.



Instructions to Participants (ir your own words):

None

Objectives:

To reinforce the skills of observation and data-collecting.

Q.
ERIC
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NONVERBAL A
COMM UNICATION

Step 3: DISCUSSION
. FOLLOW-UP AND REVIEW OF FILM

Allow: 10-15 minutes
Materials: None
How to Proceed: Form small discussion groups to review
data. End with a brief large-group sharing
period.

10




Instructions to Participants (in your own words):

What responses does vour group have to the questions in Step 17
Remember to support your findings with descriptive data.

Objectives:

To promote: group interaction skills, data gathering, data
interpretation, data-generation, decision-making.

Q
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NONVERBAL
COMMUNICATION

Step 4: INTRODUCTION OF * IN THE FIELD "
RECORD (BABOON SOUNDS BAND)

Allow: 2-3 minutes
Materials: None
How to Proceed: Provide reinforcement through the use of

more data via another medium.

12




Instructions to Participants (in your own words):

What kinds of things can baboons communicate vocally™ What
limitations do baboons have in communication? ,

Objectives:
To identify and relate the concept of nonverbal communication to
a non-human setting.

b
1

O
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NONVERBAL
COMMUNICATION

Step 5: “IN THE FIELD”
BABOON SOUNDS BAND OF RECORD

Allow: 8-10 minutes

Materials: record (MACOS)
record player

How to Proceed: Have participants listen to record.

14



Instructions to Participants (in your own words):

None

Objectives:

To reinforce the skills of observation and data-collecting.

o

ERIC
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NONVERBAL

COMMUNICATION

Step 6: DISCUSSION OF RECORD
Allow: 8-10 minutes

Materials: None

How to Proceed: - Develop data-based answers to the

guestions in Step 4. Be sure to
¢:.phasize the range—-and at the same
time the limitations—of the baboon
closed-communication system.

16




Instructions to Participants: (in your own words):

What is the difference between language and communication?
Relate your answers to the vecord we have just heard.

Objectives:

To promote: group interaction skills, data gathering, data
interpretation, data generation, decision making, comprehension,
and interpretation.

O
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NONVERBAL

COMMUNICATION

Step 7:

Allow:

Materials:

How to Proceed:

18

TOPIC REVIEW
15-20 minutes

MACOS booklet Baboon Communication

Review the learning outcomes of Steps
1-4.

Distribuie wnd read the booklet
Baboon Connmunication.,

Through discussion, interrelite findings
from the several sources: film, record,
ind booklet. Discuss the differences and
distinctions between language and
communication.

Develop some key questions to lead the
discussion.



Instructions to Participants (in vour own words):

What are the major distinctions between Linguage and communici-
tion? (plus other questions you develop)

Objectives:

To promote: group interaction skills. data gathering, data interpre-
tation, data-generation, decision-making.

To practice cognitive skills of analysis ind synthesis.

To distinguish between communication and kinguage.

El{l‘C - 19
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NONVERBAL
COMMUNICATION

Step N ILLUSTRATION IN ART FORM OF
THE CONCEPTS AGGRESSION.
BELONGING. GROWING. BIRTH.

BROTHERHOOD
Allow: 30 minutes
Materials: paper

piste

SCISSOTS

crayons
other art supplies

How 1o Proceed: Have participants form groups of four,
Assign concepts at random. Do not share
the concepts.

20




Instructions to Participants (in your own words):

Determine how you wish to illustrate the concept assigned to you,
using the art media available.

Objectives:
L
To increiase awareness of how one ¢in communicate nonverbally,

o

ERIC

Aruitoxt provided by Eic:

21



NONVERBAL
COMMUNICATION

Step 9: PROGRESSION EXERCISE
Allow: 6-9 minutes

Materials: None

How to Proceed: Pair participants.

Give directions tor the exercise. Have
partners sit tacing each other and share
their feelings verbally.

After 2-3 minutes, have them sit back to
back and continue sharing verbally.

After another 2-3 minutes, have them
again sit face to face and communicate
without using words.

O
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Instructions to Participants (in vour own words):

None

Objectives:
To increase awareness of our reliance on nonverbal cues.

To provide practice in nonverbal communication.

o

ERIC
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NONVERBAL
COMMUNICATION

Step 10: HAND TALK EXERCISE
Allow: 16 minutes

Materials: None

How to Proceed: Pair par{icipants.

Have pairs face each
other, with eves closed.

Announce that members of the pairs
should take turns attempting to
cominunicate nonverbally such feelings
as frustration, tension, joy, friendliness,
anger, hate, elation, ecstasy.

24



Instructions to Participants (in your own words}):

None

Objectives:
To provide practice in expressing specific feelings nonverbally.

To increase awareness of multiple ways in which a specific feeling
an be expressed nonverbally.

o
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NONVERRAL
COMMUNICATION

Step 11: ANALYSIS OF NONVERBAL
PROCLSS BY THE GROUP

Allow: 25-30 minutes
Materials: None
How to Proceed: The discussion should be as open-ended

as possible, with participants contributing
what they wish about data that were
generated and observed.

26




Instructions to Participants (in vour own words):

None

Objectives:
To share reactions to the experiences of the nonverbal exercises.

To generate ideas concerning the implications of nonverbal behavior
for the classroom.

o
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NONVERBAL

COMMUNICATION

Step 12: “NONVERBAL BEHAVYIOR"
(READING)

Allow: 5 minutes

Materials: Handout =11 (pp. 30-31)

How to Proceed: Distribute and have participants read the
handout.

28



Instructions to Participants (in your own words):

None

Objectives:
To identify skills in dealing with nonverbal behavior.

o
ERIC
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HANDOUT #11:  Nonverbal Behavior

NOTE: This handout, in form suitable for re-
production, will be found in the Handouts
section of the Process Education for Teachers
package.

The Problem

Much is communicated by the words we use and the emphasis, or inflection, we give
them, We also communicate in nonverbal ways such as frowning, crossing our arms, look-
ing at the floor as we speak, blushing, looking at the clock or beckoning with a hand.
Some nonverbal behaviors convey an idea such as putting a finger to your lips in a gesture
of silence. Some indicate feelings such as smiling or pounding your fist on a desk.

Nonwverbal behavior is often more spontaneous than the waords we use. It can therefore
present a clearer picture of the meaning which the speaker intends to communicate than
his words alone. There is a potential probtem however. Unless we use the skill of percep:
tion check, we may sometimes be interpreting the other persoit’s nonverbal cues
incorrectly. We may think a person has closed his eyes because he is bored, when actually
he closed them so as to concentrate better or listen to what is being said. It’s important
to be sure we know the correct meaning of the nonverbal behavior when it influences us
in the communication.

Another possible problem can arise when yoi communicate things nonverbally that
you are unawure of. You probably use many spontaneous nonverbal mannerisms that
you are unaware of. These are part of your pemonal style of interpersonal communica-
tions. Some of these mannerisms may have obvious meaning to others. Some mannerisms
you use may only be correctly understood by those who know you well. They may cause
frequent confusion or misunderstanding for those who do not know you well. It can De
important to become aware of the nonverbal mannerisms which are part of your style.
You can then use them in a way that matches what you are saying. You can then also
help others to learn what they mean as part of your personal. individual style of com-
municaling. lFor example, you might find it is helpful 1o tell others, ‘‘People sometimes
think I'm doubting them when they see me raise my eyebrows. That’s generally not the
case for me. | have a habit of raising my eyebrows when | hear something that especially
interests me."



The Skills

Three skills can help improve that part of interpersonal communication which is non-
verbat. The first is the skill of “perception check.” If you feel a person’s nonverbal
behavior is influencing Your reaction to the person you are communicating with, you
may be wise to check whether you have a correct understanding of that behavior.

The second skill is to recognize your own nonverbal behaviors. This is a difficuft thing
to learn. I'ew people have experience with observing themselves as they communicate.
One way to do it is to use films o television tapes. An oppertunity to use such expensive
equipment to '‘see ourselves as others see us’’ can be revealing and extremely helpful.
Another way to get such *“feedback” is to ask others to watch you and describe your
behaviors to you. You can learn to watch for clues that you may be communicating
meanings nonverbally that are causing prnblems. If you suspect this is happening, it can
sometimes help to suggest that the other person share his perception of how you are
reacting. Getting iiin to use “perception check” may lead to a needed clarification as
well as provide “feedback’ to you about nonverbal behavior you were unaware of.

The third skill involves giving and receiving ‘‘feedback.” i.e. sharing im pressions and
reactions of the othe~ persons behavior., Two especially important ones for clarifying
meanings of nonverbal behavior are *“ paraphrasing” to be sure you understand what the
other is seeing of you and being specific in asking him to observe your nonverbal
mannerisms. Examples of being specific would be to say,

“Waich and tell me after the meeting whether there are times you think 1
appeared to be bored.”™

or

*Have | been doing anything as you spoke that indicated times 1 agreed or
disagreed with your ideas?"

O
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NONVERBAL
COMMUNICATION

Step 13 “DESCRIPTION OF FEELINGS™
(READING)

Allow: 10 minutes

Materials: Handout =12 (pp. 34-36)

How to Proceed: Distribute and have participants read the
handout.

32



Instructions to Participants (in vour own words):

None

Objectives:

To cafferentiate between expressing and describing feeling.

o

ERIC
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HANDOUT =12 Description of Feelings: A Basic Communication Skill
for Improving Interpersonal Relationships

NOTE: This handout, in form suitable for re-
production, will be found in the Handouts
section of the Process Education for Teachers
package.

The Problem

To communicate your own feelings accurately or to understand those of others is
difficult.

birst, expressions of emotion take many different forms. Feelings can express them-
selves in bodily changes, in action, and in words.

Second ., any specific expression of feeling may come from very different feelings. A
blush, for example, may indicate the person is feeling pleased, but it may also indicate
that he feels annoyed, or embarrassed or uneassy.

Likewise, a specific feeling does not always get expressed in the same way. For
example, a child’s feeling of affection for his teacher may lead him to blush when she
stands near his desk, to touch her as he passes her, to watch her as she walks around the
room, (o tell her *You’re nice,” to bring his pet turtle to show her, etc.; different forms
of expression indicate the child’s feeling of affection.

Communication of feelings, thus, is often inaccurate or even misleading. What looks
like an expression of anger, for example, often turns out to result from hurt feelings or
from fear.

A further obstacle to the accurate communication of feelings is that your perception
of what another is feeling is based on so many different kinds of information. When
somebody speaks, you notice more than just the words he says. Y ou note his gestures,
voice tone, posture. facial expression. ete, In addition, you are aware of the immediate
present situation—the context in which the interaction is occurring. You are aware of
whethier somebody is watching, for example. Therefore, vou make assumptions about
how the situation influcnces what the other is feeling. Beyond all of this you also have
expectations based on your past experiences with the other individual.

You make inferences from all of this information—words, nonverbal cues, the situa-
tional context, your expectations of the other. These inferences are influenced by your
own current emotional state. What you perceive the other to be feeling, then. often
depends more upon what you are feeling than upon the other person’s actions of words.
FFor example, if you are feeling guilty about something, you may perceive others as angry
with you. If you are feeling depressed and discouraged about yourself, others may seem
to be expressing disapprovat of you.

Communicating your own and understanding the feelings of others is an extremely
difficult task. And, yet, if you wish others to respond to you as a person, you must help
them understand how you feel. Likewise, if you are concerned about the other as a
person and about your relationship with him, you must try to understand his emotional
reactions.

34



The Skill

Although we usually try to describe our ideas clearly and accurately, we often do not
try to describe our feelings clearly. l'eelings get expressed in many different ways. but
we do not usually attempt to identity the feeling itself,

One way to describe a feeling is to identify or name it. *'] feel angry.” 1 feel
embarrassed.”” "'l feel comfortable with you.” However, we do not have enough names
or labels to encompass the broad range of human emotions, and so we invent other ways
to describe our feelings, such as the use of similes. 'l feel like a tiny frog in a huge pond.”
A girl, whose friendly overture had just been rebuffed. said, *'1 feel like [ have just had
an arm amputated.”

A third way to describe a feeling is to report what kind of action the feeling urges you
to do. *'l feet like hugging and hugging you.” “I'd like to slap you."' *I wish I cauld walk
off and leave you.”

In addition, many figures of speech serve as descriptions of feelin, *'! just swallowed a
bushel of spring sunshine.”

Describing Your Own Feelings

When describing your feelings you try to make clear what feelings you are experiencing
by identifying them. The statement must (1) refer to “'1,"”" **me,” or **my,” and (2) specify
some kind of feeling by name, simile, action urge or other figuse of speech.

The following examples show the relation between two kinds of expressions of feeling,
(1) those that describe what the speaker is feeling, and (2) those that do not. Notice that
expressions of feeling which describe the speaker’s emotional state are more precise, less
capable of misinterpretation, and, thus, convey more accurately what feelings are
affecting the speaker.

Fxpressing feeling by describing Expressing feeling without describing
your emotional state your emotional state
*I feel embarrassed.” Blushing and say nothing.

“I feel pleased.”
**] feel annoyed.”

“] feel angry!” Suddenly becoming silent in the midst of
*“I'm worried about this.” a conversation,
“1 feel hurt by what you said.”

“I enjoy her sense of humor.” “She's a wonderful person.”
“I respect her abilities and competence.”
*‘I love her but 1 feel I shouldn't say so0.”

‘1 hurt too much to hear any more.”’ “Shut up!tt”
“] feel angry at myself.”
“1I'm angry with you.”

ERIC -
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HANDOUT =12 (cont)

Because emotional states express themselves simultancously in words, in actions and in
physiological changes, 3 person may convey contradictory messages about what he is
feeling. For example, his actions (3 smile or laugh} may contradict his words (that he iy
angry ). The clearest emotional communication occurs when the speaker’s description of
what he is feeling matches and, thus, amplifies what is being conveyed by his actions and
other nonverbal expressions of feeling.

The aim in describing your own feelings is to start a dialogue that will improve your
relationship with the other. After all, others need (0 know how you feel if they ase to
take vour feelings into accaunt, Negative feelings ar= indicator signals that something
may be going weong in a relationship with an:ther person. To ignore negative feelings is
like ignoring a warning light that indicates an clectrical circuit is overloaded. Negative
feelings are a signal that the two of you need to check for misunderstanding and faulty
communication.

After discussing how each sees the situation or your relationship, you may discover
that your feelings resulted from false perceptions of the situation and of his motives. In
this case. your feelings would probably change. However, the other may discover that
his actions are arousing feelings in you that he wasn't aware of - feelings that others
beside you mught experience in response to his behavior —and he may change.

In short. describing your feelings should not be an effort to coerce the other into
changing so that you won’'t feel as you do. Rather you report your inaer state as just ane
more piece of information that is necessary if 1e (wo of you are to understand and
improve your relationship.

Perception Check

You describe what you perceive 1o be the other’s inner state in order to check whether
you understand what he feels. Fhat is, you test to see whether you have decoded his
expressions of feeling accurately. Y ou trunsform his cxpressions of feeling into a tentative
description of his feeling. A good percepiion check conveys this message, **1 want to
understand your feelings—is this (makirg a description of his feefings) the way you feel?™
Laamples:

1 get the impression you are angry with me. Are you?”
(NOT: "Why are you so angry with me?” This is mind reading. not
perception checking. )
“Am | right that you fcel disappointed that nohody commented on your
suggestion?”

*1'm not sure whether your eapression means that my comment hurt your
feelings. irritated you or confused you,”

Note that a perception check describes the other’s feelings. and does not express dis-
approval or approvel, It merely conveys, U This is how | anderstand your feelings. Am |
accurate?”

John L. Wallen
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NONVERBAL
COMMUNICATION

Step 14 “HOW DO YOU EXPRESS YOUR
FEELINGS?” (READING)

Allow: S minutes
Materials: Handout #13 (pp. 40-41)
pencils
How to Proceed: Distribute and have participants read the

handout. Distribute pencils.




Instructions to Participants (in your own words):

Read the handout and respond to the questions in writing.

Objectives:

To examine different ways an individual expresses feelings.




HANDOUT =13: How Do You Express Your IFeclings”?

NOTE: This handout, in form suitable for re-
production, will be found in the Handouts
section of the Process Education for Teachers
package.

Do these five exercises individually. When everyone has finished., discuss
the different possibilities that the group members ave written down. If you
have any questions refer back to the paper on Descriprion of Feclings.

Below are some feehngs vou may have expenienced. o each of these you

are to report twodifferent ways that vou expiess such feelings,
The Tirst answer should be some sy that worlld express bt not deseribe

vour feenngs, The second answer should repart how yvou mught express such

feclings by actions without usimg words.

I
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When vou feel bored with what is gomg on moa sroup. how does your
leeling usually express itselt”!

I words?

Without words?

- Whenyou feel very annoy ed with anoher stal’t member. but reluctant

1o say wo openly . how does your Teelme ustilly express itsell?
I words?
Without words?

Anather penon says or does something to vou that deeply huris yowm
Teehngs, how does your Teeling usually express itsett?

In words?

Without words?

Another person asks you to do something that you are afraid you
cannot do very well, You also do not wish him to know that you ieel
adequate. How do your Teehngs oxpress themselves?

fn words?

Without words?



5. When you feel fondness and affection for another person and at the
same time are not sure that the other feels the same toward you, how
does your feeling usually express itself?

In words?
Without words?

John Wallen

o
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NONVERBAL
COMMUNICATION

Step 15: SHARING OF RESPONSES

Allow: 20 minutes

Materials: Handout =13 (pp. 40-41)

How to Proceed: Have participants ferm discussion groups

of two. then four.

42




Instructions to Participants (in your own words):

Talk over your responses to the questions in Handout =13,

Objectives:

To becomie more aware of each other’s comrrunication style, as
team members and as work group members,

o

ERIC

Aruitoxt provided by Eic:

43



NONVERBAL
COMMUNICATION

Step 16: “OBSERVATION GUIDE™
(READING AND DISCUSSION}

Allow: S minutes
Materials: Handout #14 (pp. 46-47)
How to Proceed: Distribute and have participants read and

discuss the use of Handout #14.

O
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Instructions to Participants (in vour own words):

Read this handout and identify behaviors for your partners to
observe.

This Guide is for use throughout the workshop.

Objectives:

To provide a means for partners to practice observing and giving
feedback about nonverbal and verbal behavior.

O
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HANDOLU T =14 Observation Guide: Perception Cheching Observation of
Nonverbal Communicatien

NOTE: This handout, in form suitable for re-
production. will be found in the Handouts
wection of the Process Education for Teachers

package.

Whenever vour pair partner seems to be communicating one thing verbally
and something else nonverbally, make appropriate notes. Make a note ot
non-verbal behavior which appears to you to convey an idee or a fecling.

O
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Nomverbal things my partoes does and
wantts me to watch for

Nonverbal things | have noticed which
Fdon’t think my pair partner is awne

of or has not told me about

Behuvior

ERIC

Aruitoxt provided by Eic:

What 1sinw

What | heard
liim say

What | saw
him do

My vuess is thut
what he really
thinks is

What e really
fevds s

47



FEEDBACK

NOTE: These are sample questions, designed to elicit feedback from
participants. Feedback questions in other modules may also be adapted
to this one.

I. To what degree do you feel that these activities increased YOUF aWareness

of reliance on nonverbal cues?

| 2 3 4 5 §)

not complete
at all understanding
Why?

\Why not?

2. Asaresult of the activities and discussion of nonverbal communication., in
what ways. i’ any, do you leel that you will modity your behavior?

PN T e e v

1
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RATIONALY

Inan effort to detine man’s humanness, Man: A Course of Studv (MACOS)
examines nan as a soctul creature. For the purpose of comparison, and in
order to provoke new questions, we look at other social animals, particulardy
group-hving hahoons. Baboons do not have “lamilies.” but they do have o
group structure lreld together by leamed behuvior patiesns and stiong
cmotiongl ties, This group stracture enables us ta exannne the social wienifi-
cance of roles and belavior o mdividuals ansd croups Tor example.

learming, agaressien. donunance, cooperation . aid conmincation,

[he NASA smulation s ameans of anaby 2ing e expeatations haman group
members have Tor cach ather and the soaal orgamyanon which resulis from
these expectations. Hivauah ot venerated by alos simalation. indinoduals and
groups nuay amly 2¢ the entect ol espectations onan mdiodual™s behavior amd
o the behavion of others towand hene They cancalso anady 2o the tacrors
which influence the formation of expeciaiions

OBJFCTIVLES
To develop awareness of the meancelimondup between expectations s the
social organization of o wonp.

To develop awareness ot the socil sigmhcinee of vanous torms of behavior !
roles in animal and hunun groups.

To develop awmeness ol the imlluence ol expectations ou mdivdual and
group hehavion,

4



TO PREPARI: FOR THIS MODULE

READ the Special Procedures Section (pp. 22-24). Construct charts aceording to
these directions.

PREVIEW the two films.
SET UP projector and make sure it is functioning properly.

READ Handouts =15 (p. 18). =16 (pp. 28-29), =17 (pp. 32-33). =18 (p. 306).
=19 (p. 40),and =20 (p. 41).
PREPARL these handouts for distribution to participants.

HAVE on hand copies for distribution of the MACOS bonklen Baboon Troop
ind ITrven DeVore's Field Notes.

ASSEMBLE these materials:
heavy cardboard (for environment ho.mls)
cutouts ol baboons
seissors
tupe
colored paper
cardboard
cotton
pipe cleaners
puste
pencils
pens

READ MACOS Teacher Guide. Book 5. Lessons A-F.




SOCIAL ORGANIZATION

Step i:

Allow:

Materials:

How to Proceed:

INTRODUCTION
EVIDENCE OF SOCIAL
ORGANIZATION AMONG
HIGHER-ORDER ANIMALS

10 minutes

MACOS booklet. Bahoon Troop, distrib-
uted among j.articipants

In groups. participants peruse the book-
tet, keeping in mind the question: what

is the social organization of baboons?
Suggest that participants look for evidence
to support or refute information given in
the booklet. Indicate that the film( to be
shown in Step 2) will be another <ource
for the topic under study.



Instructions to Participants (in vour own words):

Form smal! groups. Read the booklet. What is the social orgamiza-
tion of baboons?

(A tend of periodyalert participants to watch for specific incidents
in the film to be shown that demonstrate social behavior and
organization. Muke a list of these.

Objectives:
To introduce the social organization of a primate group.
To make hypotheses from data in the Baboon Troop book.

To reinforce course themes and their utilization,

ERIC 7
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SOCIAL ORGANIZATION

Step 2:

Allow:

Materials:

How to Proceed:

“BABOON TROOP™ (FILM)
ILLUSTRATION OF THE SOCIAL
ORGANIZATION OF A BABOON
TROOP

30 minutes

film (MACOS)
projector

Show film to participants.



oty

Instractions to Participants (in vour own words):

(See Step 1. Instructions to Participants).

Objectives:

Tu encourage data collection and
observatioi.

To illustrate the ceicept of social
organization by focusing on the role and
behavior of members of the group.

To foster speculation and hypothesis
formation.

o ;

ERIC
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SOCIAL ORGANIZATION

Step 3: DISCUSSION OF FILM

Allow: 10-15 minutes

Materials: None

How to Proceed: Use this discussion as a bridge between

the two films. Review the question (what
is the social organization of baboons?)
asked carlier in connection with the book-
let. Now talk about the new data that
were utilized to answer the same question,
and how they may have altered or
changed hypotheses veached earlier. When
baboon organization has been sufficientiy
identified. move on to the next film.
Indicate DeVore's narration and iltustra-
tion, and show his data base (Fiefd Notes)
for baboon social organization.

CAUTION: In comparing humans and
baboons, penmnit no anthropomaorphism!
Differences as well as similarities should
he emplusized.

El{l\C 10
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Instructions to Participants (in your o n words ):

In the filim, what specific behavior did you see that was significant
in tenus of social organization in the baboon troop?

(Introducing second film). what specific evidence does DeVore use
to form his h) pothesis on baboon social organization? See whether
you come (o the same conclusion he did from the same data.

Objectives:
To extend and refine understanding of social organization,
To use data to refine hypotheses.

To use and apply the methods of social science investigation. data
collection, analysis.

O
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SOCIAL ORGANIZATION

Step +:

Allow:

Materials:

How to Proceed:

12

“DYNAMICS OF MALE DOMINANCE™
(FILM)

NARRATED FILM DEMONSTRATING
ELEMENTS OF TROOP ORGANIZATION

30 minutes

film { MACOS)

prajector

Show filin to participants.



O

ERIC

Aruitoxt provided by Eic:

Instructions to Participants (in your own viords):

None

Ohjectives:
To reinforce the concept of social organization.

To stress specific role behavior of members of the troop. especially
males striving for dominance.

To develop an znderstanding of the adaptive survival pattern within
the haboon troop.

13



SOCIAL ORGANIZATION

Step 5:

Allow:

Materials:

How to Proceed:

O
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FOLLOW-UP DISCUSSION
REVIEW OF SUMMARY OF
DATA FROM BOTH FELMS

10-15 minutes

MACOS booklet. DeVare's Field Notes,
distributed among participants

Use the questions already posed to generate
further discussion of social orgmization,
roles. dominance behavior, and the troop
as an adaptive mechanism, Reinforce the
concept of the adaptive survival patterns
existing within the baboon troop. Again
emphasize that responses must be data-
based.



Instructions to Participants (in your own words):

What specific behavior did you see which is significant in terms of
social organization in the baboon troop?

Objectives:
To provide further data-collecting experiences, with opportunity
to interpret and analyze data.

o
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SOCIAL ORGANIZATION

Step 6:

Allow:

Materials:

How to Proceed:

El{l\C 16

Aruitoxt provided by Eic:

SIMULATION
SETTING UP BABOON TROOPS
ON ENVIRONMENT BOARDS

30 minutes

Handout =15 (p. 18}

MACOS booklets: Bahoon Troop
DeVore's Field Notes

heavy cardboard

cutouts of baboons

SCISSOIS

Lape

colored paper

cardbo:inrd

cotton

pipe cleiers

paste

MACOS. Teacher Guide. Book 5.
Lessons Aand F

Display pictures and books which depict
geographical aspects of baboon environ-
ment. Encourage participants 10
represcitl, s nearly as possible. the
envicsitnent as it actually is. Situation
assignments are made by numbers
written on picces of paper t1-5).

Divide the class into five groups for the
proslem-solving activity. Each group
must create an apprapriate response to
one of five hyvpanhetical situations. This
response must be based on data sources
and expliined and defended to the other
groups.



Instructions to Participants {in your own words):

In your groap. construct an environment board that illustrates the
baboon troop in the sitaation assigned to you (one of the five slips
of paper). Use other course materials to collect data. Remember
that this is a group eftort.

(For directions on creating environment boards. refer to MACOS,
Teacher Guide. Book 5. Lesson Ao po L Lesson Fop. 430

ODbjectives:
To promote the use of many sources of data in a group problen:-
solving situation.

O
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HANDOUT =151 Social Organization--Simulation

NOTE: This handout. in form suitable for re-
production. will be found in the Handouts
section of the Process Education for Teachers
package.

In quartet. using enviromment boards. show these situations:
A haboon troop:

crossing a plain

drinkingat a water hole

resting

facing a predator

soing imo sleeping trees
Place cutouts. drawings, or ligures aecording to the way buboons would be
phaced in the above situations. Encourage three-dimensional projects,
Use Baboon Troop and FField Notes as sourees of information in addition to
the tilm.
Sharing: Participants share their envivonment boards. Group presenting gives

a minimum of inforimation, Other participants are to note relationships and
tell what the situation s,

O
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SOCIAL ORGANIZATION

Step 7: FOLLOW-UP DISCUSSION
REVIEW AND SUMMARY OF
BABOON SOCIAL ORGANIZATION

Alow: 10-15 minutes
Vaterials: None
How to Procead: Participants should visit each other’s

cnvironment boards. Each group.
together. moves from board to board.

A few minutes are allowed for examina-
tion {situation) and making a record
{identification) of each visit.

In follow-up discussion, ask cach group
to demonstrate its response and provide

its rationale. Others should be prodded
to question each group’s reply.

ERIC 2y %0




histructions to Participants (in your own words):

As vou visit the other boards, ask: What are the baboons doing
here? How cmi yvou tell? Why are the troop membersin the places

they are?

Objectives:
To reinforce all earlier objectives of the module.

O
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SPECIAL PROCEDURFS FOR NASA SIMULATION
(steps 8a, 8b, 8¢, 8d, 8e,)

The implications of data generated by this exercise can be threatening fur
individual participants—that is, may lead to hostitity, withdrawal, or othe
resistance patterns. Workshop leaders are obligated to provide support and
reinforcement for such participants. Previous work in group dynamics is
essential.

Readiness of participants for this activity must be assessed. The data
generated by this exercise require extensive discussion time and time for
individual reflection.

The following are specific procedural considerations:

1. Each individual must be assigned a coded identification. No names
appear on the final chart.

2. Two NASA Exercise Individual Worksheets {Handout =16) should
be filled in by each participant (and should include his name}. so
that one may be scored by workshop leaders during group consensus-
seeking. See NASA Exercise Answer Sheet (Handout =19) and Direc-
tion Sheet (Handout =20) for scoring. Results sheuld be charted.

3. Workshop leaders must calfcufate the average individual score follow-
ing directions on the Direction Sheet (Handout =20} Results should
be charted.

4. Group sheets are to be collected at the end of the group sctivity and
scored according to the procedure followed Tor scoring individual
answer sheets. Results should be charted.

5. Rankings for selffother correctness and sell/other participation
should be charted white each participant scores his remaining individ-
ual worksheet and then engages in otiier activity. Charting the rank-
ings is time-consuming and requires two or three people.

6. Sample charts are reproduced here to guide you in constructing your
own. The sample is for a group of six. A sample of the data generated
is also included. to help guide your thinking sbout inferential ques-
tioning. See the sample questions that follow

22



Individual | Average | Group Self-Rank | Others-Rank! Seif.Rank | Others-Rank
tdent. Score|individuali Score ] Correctness| Correctness [Purticipation| Participation
(Red) (Green) |(Orange) (Red) (Black) " (Red) (Black)

A
B
C
D
E
|.‘
Individual { Average | Group Self-Rank | Others-Rank| Self-Rank 10thers-Rank
1 Ident, Score [ Individual] Score Correciness | Correcmess [articipation |Participation
(Red) (Green) [(Orange) (Red) (Black) {(Redd) (Black}
A 58 40 22 4 ql3|4a]2(233 3 ICICIRIE I
B | 44 40 22 6 2/4]3}4]0]5 2 2]z)3l2)2N
C 26 40 22 2 6j2(1j1y1|2 1 artiip|ngs
(b] 48 40 22 5 3{6[51{3|5|4 5 5155141513
£ | 36 40 22 5 1]s]2fs(3]1 5 1e]2}s]3]2
I 28 40 22 6 5|1jol6]4]06 4 6l3i6l6]6]a
§
DISCUSSION QUIISTIONS
I. What can we say based on data generated in these groups? What infer-
ences can we make?
2. - What are some factors that might account for discrepancy between an
individual’s self-ranking for correct answers and others® ranking of him?
o
{
O
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SPECIAL PROCEDURES FOR NASA SIMULATION: cont.

3.

N o v s

10.
11.
12.

20.

What are some factors that might account for discrepancy between an
individual’s self-ranking for participation and others’ ranking of him?

On what basis did you do “correct answer” ranking?
On what basis did you do “participation” ranking?

What does it mean to you to be an effective group member?

" What are some factors that help an individual who “has the answer” to

inflience the opinions of others?

Does group interaction help? (Compare average individual score and
group score.)

What was dominance in your group? .
How was it established?
How did dominance make you feel?

Were you conscious of ascribing less status to the females in your group?
If you were a female, did you feel that you had less status, fate control,
influence? What does this say about expectations for females?

How did you feel when attacked? What adaptive strategies did you
employ?

Was there a coalition amoiyg the dominant in your group?
Did one leader succeed another? Was anyone overthrown?
Were you conscious of nonverbal cues of support or rejection?

Were you conscious of incongruity between verbal and nonverbal
communication? Contrast this with baboons.

Why not take a majority vote? What'’s the difference between this and
consensus?

If you are accustomed to being a leader and having considerable fate
control—how do you react to the loss of leadership?

Do you feel that you ascribe status based on physical characteristics:
“He looks like an authority (strong man). She looks weak.”



SOCIAL ORGANIZATION

Step 8a: NASA SIMULATION (PART 1)
Allow: 105 minutes (total time for Steps 8a-¢)
Materials: Handout £16 (pp 28-29). two copies
to each participant
pencils
pens
How to Proceed: {Bc sure you have read the Special

Procedures Section. pp. 22-24 }.

After reading the NASA problem and
having participants complete the work-
sheets (Handout #16), collect one of the
sheets from each person.

Then divide participants into groups of
equal size (approximately six in each).




Instructions - Participants (in your own words):
Read NASA problem.

Place vour name at the top of both (identical) worksheets (Handout
#16). You have 15 minutes to complete the exercise. You are to
work individually. Record inswers on both sheets and hand in one.

At the conclusion of the exercise, form groups of approximately
six persons cach.

Objectives (for Steps 8a-e):
To compare the results of individual and group decision-making,

To consider factors which influc rce cur judgment of intellectual
capability.

To consider factors which influence our judgment of effective
group membership.

To reflect on discrepancies between self-perceptions and the percep-
tions others have of us.

E l{fc 27
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HANDOUT =16:  NASA Exercise Individual Work<heet

NOTE: This handout, in form suitable for re-
production, will be found in the Handouts
section of the Process Education for Teachers
package.

INSTRUCTIONS: You aie a member of a space crew originally scheduled
to rendezvous with a mother ship on the lighted surface of the moon. Owing
to mechanical difficulties. however, your ship was forced to land at a spot
some 200 miles from the rendezvous point. During landing, much of the
equipment aboard was damaged. and, since survival depends on reaching the
muther ship. the most eritical items available must be chosen for the 200-mile
trip. Below are listed the 15 items left intact and undamaged after lunding,
Your task is to rank order them in terins of their importance to your crew in
allowing them to reach the rendezvous point. Place the number 1 by the most

. important item, the number 2 by the second most important. and so on,
through number 15, the least important. You have 15 minutes to complete
this phase of the excrcise.

ERIC
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Bax of matches
Food concentate

50 feet at nvlon rope

Parachute silk

Portable heating unit

Twe =5 calibie pistols

One case dehydrated Pet milk

Two [00-Ib. tanks of oxygen

Stellar map {of moon’s consteltation)

____ Liferaft
Magnetic compass
5 gallons of water
__ Signal flares
__ First aid kit containing injection needles

Solar-powered FM receiver-transmities

29



SOCIAL ORGANIZATION

Step 8b:

Allow:

Materials:

How to Proceed:

30

NASA SIMULATION (PART II)
105 minutes (total time for Steps 8a-e)

Handout #17 {pp. 32-33)

Give each group one group worksheet.
Stress the four guides to use in reaching
consensus.



Instructions to Participants (in your own words):

Individuals are nor to change any answers on their individual sheets
as a result of .group discussion.

One member of each group is to record group consensus on the
group worksheet.

The groups have 30 minutes to complete lhe worksheets, which
will then be collected.

Objectives(for Steps 8a-e):
To compare the results of individual and group decision-making.

To consider factors which influence our judgment of intellectual’
capability. |

To consider factors which influence our judgment of effective
group membership.

To reflect on discrepancies between self-perceptlons and the percep-
tions others have of us.

C | 31



HANDOUT #17-  NASA Exercise Group Worksheet

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teaciiers

package.

INSTRUCTIONS: This is an exercise in group decision-making. Your
group is to employ the method of group consensus in reaching its decision.
This means that the prediction for each of the 15 survival items must be
agreed upon by each group member before it becomes a part of the group
decision, Consensus is difficult to reach. Therefore, not every ranking will
meet with everyone’s coinplete approval. Try, as a group, to make cach
ranking onc with which @i group members can at least partially agree. Here
are some guides 10 use ¥ reaching consensns:

. Avoid arguing for your own individval judgments. Approach the task
on the basis of logic.

9

. Avoid changing your mind onlv 17, order to reach agreement and avoid
contlict. Support only solution: with which you are able to agree at
least somewhat.

3. Avoid “conflict-reducing™ * echnigues such as majority vote, averaging,
or trading in reaching your decision.

4. View differences of opinion as helpful rather than as 2 hindrance in
decision-making,

E l{fc‘ . 32
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Box o matches
____Food concentrate
____ 50fect of nylon rope
Parachute silk
_____Portable heating unit
_____Two 45 calibre pistols
_____ One case dehydrated Pet milk
_____ Two 100-Ib. tanks of oxygen
______Stellar map {of moon’s constellation)
__ Life raft
Magne tic compass
5 gallons of water
_____Signal flares
First aid kit containing injection necedles

_ Solar-powered FM receiver-transmitter

33



SOCIAL ORGANIZATION

Step 8c: NASA SIMULATION (PART III)
Allow: 105 minates (total time for Steps 8a-e)
Materials: Handout #18 (p. 36)

How to Proceed: Distribute handout among participants

34



Instructions to Participants (in your nwn words):

Each participant is to ranl. uimself and every other member of his
group on two dimensions: (1) number of correct answers, (2) degree
of group participation. The member’'s name must appear on each
ranking sheet. The sheets will be collected.

Objectives(for Steps 8a-e):
To compare the results of individual and group decision-making.

To consider factors which influence onr judgment of intellec tual
capability.

To consider factors which influence our judgment of effective
group membership.

To reflect on discrepancies between self-perceptions and the percep-
tions others have of us.

35



HANDOUT =i8:  Ranking Sheel

s e,

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers
package.

NAM{

Runk all members of group including seli:

Correct Answer Purticipation

ranking ranking
Participant™s Name {1=highest) ( 1=highest)

ERIC
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SOCIAL ORGANIZATION

Step 8d: NASA SIMULATION (PART V)
Allow: 105 minutes (total time for Steps 8a-e)
Matevials: Handout #19 (p. 40)

Handout #20 (p. 41)

How to Proceed: Distribute handouts among participants.

37/38



Instructions to Participants (in vour own words):

Read the correct answers (Handout #19),
Reuad the directions for scoring (Handout #20).
Score vour individual worksheet (Handout #16),

Objectivesfor Steps 8a-e):

To compare the results of individual and group decision-making.

To consider factars which influence our judgment of miellectual
capabitity.

To consider tactors which influence our judgiment of effective
group membership.

To reflect on diserepancies between self-perceptions and the percep-
tions othiers have of us.

O
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HANDOUT #19:  NASA Exercise Answer Sheet

NOTE: This handout, in form suitable for
reproduction, will be found in the Handouts
section of the Process Education for Teachers

package.
RATIONALE: CORRECT NUMBER:
No oxygen _15  Box of matches :
Cun live for some time without food 4 Food concentrate
For travel over rough terrain : 0 S0feet of nylon rope
Currying 8 Parachure silk
Lighted side of moon is hot 13 Portable heating un 1
Some use tor propulsion 11 Two .45 calibre pistols
Needs 1150 to work 12 One c