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toward the necessity of a college education, upon their feelings of
job setisfaction; and b) the socioeconomic status and degree of
urbanization of the communities in which the teachers work, and the
grade level taught, as possible intervening variables. The data from
interviews with 283 elementary and secondary English teachers reveal
that a) teachers holding white-collar expectations for their male
students report that their jobs are more rewarding tnan teachers
holding blue-collar expectations, with a strong positive association
in middle-class and city schools; b) teachers who believe that a
college education is necessary are inclined to find their Jjobs very
rewarding in niddie-class communities; and c) teachers who éGo not
share this belief find their jobs very rewarding in working- and
mixed-class communities. The two independent variables (occupatiopal
expectation and s£chooling needed behave differently from one another
in relationship to each of the dependent variables (job reward and
willingness to become a teacher again). These two indexes of teacher
morale seem to measure aifferent aspects of job satisfactiopn. (Four
tebles of data are included, along with two pages of references.)
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Introduction

Teacher moriale depends on many factors. Job content, con-
text and performance can affect teacher satisfaction and dissatisfactioﬁ,
(Hefzberg, et.al;, 1959; Lawler, and Porter, 1967; Pallone{ Hurley and
Rickard, 1971) and in the specific work situation, need-reinforcer
correspenconce mey well be a prodictor of job satisfaciion (Davis,

“et. 21., 1968). Teacher-peér and.teachcr-pupil relations, and spccificl
working conditions are among the most important factors affecting
teache;~mora1e. The'woight of given faétors depond on the age, séx
and educﬁtiohal level of the tuacher (Rempel and Benticy, 1970; Young,
196935 Avens, 1968).

Rescarch has also focused on the challcngqs and role demands
facing ioachers produced_by the socio-economic, cthnic, and racial
compositions of the communities in which thoy teach (Havighurst and
Hougarten, 1962; Clark,‘1963; Goldberg, 1563). Many teachers covet
jobs in middle-class or suburban areas ond try to transfer out of
assignments in inncr-city arcas as soon os prssible. Others learn
to like their inncr-clily vesitions {Reckur, 1952)'. School systémé
toend to nso‘ussignmrnts in whito middle-class neighborhoods as
"rowards" for those,teaéhers»who have garnered the most education
crodits and vho have taught the longest; 1eaving a dispfoportionate
share of necw, incxporionced teachers with substitutéjlicenses in the.
inner-city schools (Rogers, 1968). Pupils' porformances and toachers'

'J‘expectations for their students both tend to be low in these under-
privilegéd communities (Rbsénthal‘and Jacobs, 1968; Riessman, 1962).

This correclation may no£ be coincidental; Davidson and
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Lang (1960) cencivde 4hes the more positiv: the children's perception
of' the teachers' feelings the better is their academic performance
and classroom behavior &ivl that vpper and middle-cless children per-
ceive their teachers! feelings suwzrd them more favorably than do

N

children from lower-class hackgrcicdse

e

Teachers' expectations may afifcct net onily pupil achicoezment but
their ow feelings of joh gabisfaction as well. This study attempts
to invesziirate the effects of tao variehles oa teachers! rrrale -
occupational erpectations {or theilr studuinte and teachers’ ettitudes
tovard Lhe nocessity of 2 ~allere edvcation. These eff2cts are
examinzd in threce < a5 of cortaiitor porio-ceconomint class of the
conmuriTy. in yhich whe toachar is emniawer Adezere of urbanizaiion

of the community. ond grad: level tavghil. We expect to find that

the relationship between teachiers! satisfaction and their «pectatians

and attitvdes cre influcnces by tha kirds of students they teach and

context:. in which taey teach,



Survey Dusign

This paper draws on a larger study (Kenen, 1970) which uses data
gathered by Wilder in New Jersey in 1968. Wilderis sumple was designed
to study actual and perceived consensus among teachers, mothers and
students as an aspect of social integration in various community settings.
A variety of community contexts were deliberately chosen to allow inter-
community comparisons. Size, relative isolatisn, growth rate, socio-
eoconomic and racial composition were considered in the selection of the
communities. Schools were selected in cight areas -~ a racially mixed
city, a stable middle-class suburb, a growing middle~class suburb, a
stable working-class suburb, a pgrowving working-class suburb, a small
middle-~class town, a small working-class toswn, and a rural village.
Eleven school-atten‘ance arcas were designatcd as sampling points, one
in each non~-city community and four in the city (a middle-class white
neighborhood, a working-class white neiphborhood, a worving-class mixed
neighborhood, and a working-class black nciphborhnod). All teacuers
in each elemeuntary school and all English tcachers in the high schools
were interviewed for a total of 283.

I shall analyze answers tn four questions in the original interview
schedule. Two questions pertaining to teacher job satisfaction are
used as measures of the dependent variable.

(1) How rewarding do you find your job?

(2) Wwhat would you like to do if you could start over again?

The respcnses to these questinns were cross—tabulated with the teachers!
answers to two questions ascertaining the teachers' occupational

expectations for thcir male students and the teachers! attitudes



toward formal higher education:
(1) Which groups of occupations (on this 1list) do you think
- most boys in your classes will go into? |

(2) About how much schonling do you think most young men need

these days to get along well in the worldg?

The first of these latter questions refers specifically to the male
students in the teachers' classes and to occupapional achievement, rather
than educational attainment. The last question is stated abstractly,
referring to young men in general and not to the particular students in
the teachers' classes., It is meant to ascertain the attitude of the
teacher towafd education as a method éf socialization and means of
achleving upward mobility. The teachers! responses to these questions
may affeét.théir morale in different ways and differently in varisus
conﬁexts; 'Contingency_tablés were used to analyze these contekfual

-effects.
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Findings

Teachers! Job Morale as Affected by their Occupational Expectations,

Educational Attitudes and Socio-ficonomic Class of Communlty

Looking at the semple as a whole, we find a positive association
between téachars! occupatinnal axbectations for their sludents and
teachers! feelings of job satisfacﬁion. Seventy-tws pereent of thevteache?s
who expect that most of their male studcnts will enter white-collar
occupations find their jobs "very rewarrding" as compared with only 59%
of those who expect the boys in their clnssas £o obtain blue-collar jobs.
Table 1 shiws that this positive uscociation botwaen teachers! expectations
fof their students and their feelings of job reward prevails in all socio-
economic clusscs of comaunitics, bat varies in strenpgth among them in an
interesting way. TIn middle-class communitics, soventy.-iwo percent of
the teachers holding white-cﬁlla; cxpentations find théir jbbs Wyery
rewarding”" compared with sixy-scven percent in the mixed and workinp-
class areas. But in middle-class communities, only forty percent of the
teachers with blus-collar expectations find their jobs "very rewarding"
as compared with fifty-nine percenﬁ in the mixed and working-class schools,
These two contextual findings seem to inpiy.that some teachers appear.to
derive a strong sensc of job satisfaction from holding white-collar

expectations und even good salarics and working coaditions may not be

enough to compensate them if they feel their students will enter blue-

collar fields.

Table 1 a#bout here
While there is a positive associatinn betwecn white-collar expec-
taticns and teacher morale, there is no association between teachers!

attitudes toward the necessity of a college education and their feelings

of Job satisfaction. But this result, while true for the sanmle as a whole,
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masks one intercsting relaticnship revealed when socio-economic class
of the community is entered into the aralysis. We sce from Table 1
that in middle-class cemmunitivs thera is 2 very strong positive
association between teacheré‘ beliefs that a college educatiosn is
necessary and job satisfaction. Of the teachers working in middle-class
communities. those who believe that a cnllege education is essential are
Qery sach more likely to.say that they are very sntisfied with their jobs
than are their counternarts who do uot: fool that college is essential.
The opposite is true in working-cluss communities, dlfhnuyh the relation-
ship is not siroop. Te aihe rs why beliove that a college education is EEE
a necassity are someuhﬂtAmore iikcly to say that thoy are very satisfied
with their jrbs,

Thoupgh the rclationships shown in Table 1 are quite sirong, we must
be careful in interpretins them. Family background of the student is
' s0 highly correlated with the socio-eccnomic class of the community that
it may be the students! socio-cconomic status which is the underlying
reason for the associntinsn found. In addition, Wilder (1968) found
that teacher satisfactian is strohgly related to student performance.
It is probable that teachers' occupational expectations for their
students in the different community cohtexts are likewlse associated
with student performcnce.

Occupational Expectations, Educational Attitudes and chree

of Urbanization of Community as Factors Affectlng Teacher Job.
Satisfaction

Teble 2 demonstrates that teacher morsle-is affécted by occtpaticnal
expectations for:their atudents and location of the community. From
the literature, (Becker, 1952; Clark, 1963; Goldberg, 1963; Wilder, 1968)

we would expect to find teacher morale higher in suburban areas and
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towns than in city schools, Surprisingly, our results show that teachers
are more likely to find their jobs "very rewcrding" in city schools than
in non=-city - including éuburban schools when occupational cxpectations
for their students is controlled. Tho fowest teachers who find their

Jjobs "very rewarding" work in the non-city communities and hold

bluc-colier expectations for most of their mnle students. Job satisfac-

tion appcars to depend in part on congruencc b®tween teachers oxpec-
tations for ihcir students and their aspiraticis for their students.

W3 saw provicualy, Shat in wifdle~clana: cormnitics: thsre is a
positive mssceiation Letwcon iauchers' heliels tihvt 2 eullicge education
is a necassitr and faeir feelings of Jjob satisfaction. However, we
find no associ~iicn between teachors' attitudecs toward the importance
of a college cducaiitn and teacher morslc when dogree of urtenization

of the community or graode-level taught is introduced.

Table 2 about hore

Teachers' Occupational Expectations;, Educational Attitudes
and Grade-Leve) Taught: Their Effcct on Feelings of Job Reward

The "universalistic-achievement! criterion is the strongest in
the early grades and expectations are unusually high. The child's
socio-eéonomic background does not substantially influence his
school work until fourth grade énd has an increasing impact
each yoar thercafter ( Kahl, 1953),



Tablc 2

Percentage of Teachers Finding Their Jobs Very Rewarding by
Occupational Expectations for Their Male Students and Degree

of Urbanization of the Community

Occupational Expectations

Dogree of Difference due
Urbanization White-Collar Bluc-Collar to Expectaticns
Non-city 67 (111) S€ (75) -11

City 86 (28) 61 (56)

Difference due to
degree of
urbarnization -19 -5

n= 27)
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therefore, I investigoted prade-level taught es a different

kind of context which might affect teachor eatisfaction.

Table 3 displays the differences found in teacher moral
attributable to occupational expectations and grade-level

taught, The association between white«collar occupatinnal
“expectations and job satisfaction is strongest in the ele-

mentary school. Seventy-eight perdent of the elementary school
teachers who hold white-collar expectations find their job "very
rewarding", compared to 61% of those holding blue-collar ex-
pectations, a difference of 17 percentage points. On the high
school level, however, the difference is ogly 7 perceutage points.
Part of this grade-level differcnce is attributable to the sex of
the teachers. 874 of the teachers in the elemantary schools in
this sample are women and in the sample as a whole the positive
association between white-collar expectations and job satisfaction
is stronger for female teachers than male teachers. The dis-
tribution among the sexcs is less lopéided in the secondary schools

where only 55% of the teachers are woman (Kenéh, 1970).

Would Teachers Enter the Teaching Profession if
They Could Start Over Again?

Another measure of job satisfaction is whether the
respondents would enter the teaching profession if they could
start over again. In the entire sample, the answers to this

question are not associated with the teachers! expectations for
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Table 3

Percentage of, Teachers Finding Their Jobs "Very Rewarding" by

Occupaﬁioﬁal Expectations for their Male Students and by

Grade Levei

Grade Level Taught

Occupational Expectations

Difference due
- White-Collar Blue-Collar ' to Occupational

i Expectations
Elementary 78 (78) 61 (85) 17
Secondary

Difference due to
grade level taught

n = 268

61 (59) 54 (46) 7

17 )
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their students nor is therc an assnciation in any of the turee
contexts I investigated. Thesc results are not consistant
with those praviously described when feelings of job reward was
used as a measure of teacher morale. It is possible that ex-
pectations for students weigh heavily in whether or nol, tzachers
feel fulfilled while performing their jobs but are only a single
factor am-ng many in the larger career decision making proeess.
Moreover, I found no association between the respondents
educational values and their feelings >f job reward, bhut I do find
a relaticnship between educational values and the teachers! re-
sponses to the question "would they become teachers apain®.
3eventy-one percent of those who valpe a enllege education highly
would enter *he teaching profession apain as compares with 62% of
“hose teacher: not emphasizing the necessity »f a collere eduaation.
1™ile this over all dif®erence is not larre, it conceals some
strong contextual relatinnships which are different from those f»und
asing job rewari as the dependent variable (Table 1). From Table L
we can discern that in working.class and mixed-elass schools, city
sehools and in secondary schonls, teachers who beli2ve that a
s¢ollege education is neeessary are much more likely to affirm that
they would enter tine teaching field again, The relationship is
.g'ubstantially weaker in middle.class schonls, sucurban scho ls
and in elementary scho~ls. On the other hand, we saw in Table 1
that feslings ¢6f job reward used as a measure of morale was strongest
in middle_class community among teachers who believe that a collepe
defree is essential and among those in the working.class schools

who do not.



Table 4

Percentage of Teachers Who Would Enter the Tcaching Profession Again
by Amount of Schooling Teachers Feel is lecessiry for a %oy to Get Along
Well in the World and Socio-Economic Class of Cemmunity, Degree of

Urbanization of Community and Grade Level Taught

Context Amount of Schocling Needed
College Degree Some College Difference
or hicher or Less due to
Educational
Aspirations
Middle-class 63 (38) 67 (20) 4%
Mixed and work- 7 (96) 59 (104) 16 %
ing class
Difference due to ~11 4 8%
Soclo-economic class
Non-city 70 (102) 67 (87) z %
City 75 {32) | 49 (47) 26 %
Difference due to
Degree of Urbanization 5% 1 %
Elementary School 71 (99) 68 (70) 5%
Secondary School 70 (37) 57 (61) 13 %

Difference due to
Grade level taught -1 4 11 ¢

268 for socio-economic c¢lass
2C2 for degree of urbarnization
267 for grade-level taught

fo I = -
W un
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Summary and Conclusion

Teachers who hold white-collar expectations for their male
students aro more apt to feel that their jobs arc "very rewarding"
than are teacacrs who hold blue-collar expectations; there is a positivo
association between white-chllar expectations and feelings of job satis-
faction for tecachers in all communities. This is particularly strong
in middle-class and city schools. There is also a high positivo
as.ncati n between expcctations and satisfaction for elementary-school
teachers, but only a slight association for sccondary-school teachers.

There is no general assecciation betwecon teachers' attitudes
toward the necesslty of a college education and job satisfaction, but
there is a relationship botwoeen these varinbles in a few cases. Those
who feel that at least a college cducaticn is noecessary and teach in
middle-class communities arc more likcly to find their jobs "very
rewarding", Thc opposite pattern is cvident among teachers in working-
class and mixcd-class communitics. There, more teachers who do not
feel that a college education is pnecessary find their jobs - "very
rewvarding",

In the sample as a whole, I find no association hctwecn
teachers' occupational expectations for their students and teachers!
willingness to rcenter the teaching profession if they could start over.

Teachers who attach great importancc to a college education
arc slighly morc often willing to be teachers again than those who do
not think that college is essential. This relationship is weak for
the entire sample but is strong for teachers in the city, and working-
class schools, and moderate for high-school tcachers. There seems
to be virtually no association between attitudes toward college

and the desire to reonter teaching among elementary-school teachers
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and teachcrs in middle-class and non-city communities- It also appcears
that congrucnce between the teachers! beliefs and the renlities posed
by their teaching situation substantially affects teacher job satis-
faction,

In conclusion, the two independent veriables (occupational
expectations and importance of coilege) behave differently from one
anothor in relaticnship to cach of the dependent variables (job reward
and willingness to become a teacher again)., These two indices of
teacher moralc mey, thereforc, represcent differcnt dimensions of job
satisfaction. The relavicnships between tenchers' occupationnl ex-
pcctations for their students, their educational valucs and teucher
morale arc complex and are specified in each case by the three types
of contexts investigated in this paper. 4 significant related question,
which our cdeta cannot answer, is whether the factors affecting job

satisfoction nlse affect job performonce.
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