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Creative soldélons to several teacher education prgblems are being

worked out by the Teacher Corps program at Southern Colorado State
College in Pucblo, Colorado. Working in six elementary schools in
¥ Pueblo, the projecct features a cross-cultural component for all -~
participants; a community-based componeﬁt designed to assist the
cormunity to participate in educational decision making; a twofyéar,-
undergraduate, field and competency-based intern training program; a
.career-ladder component which is closely coordinated with school devel-
opment plans in each of the six schools, and which features programs
from the high school to the doctorate level involving six colleges; a
commumnications component to build open communications amongvall par-
ticipants; and a '"Portal School Plan' for coordination of all activitieé.
The S.C.S.C. Teacher Corps project has been designated an "'exemplary
}  program' and given extré funds for program development in community-

based education and in communications.
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Summary

Creative solutions to several tcacher education problems. developed
by a strong program developmcnt team representing commmnity, schools,
and six colleges, characterize the Teacher Corps Project at Southern

- Colorado State Collcge in Pueblo.

Working in six clementary schools in low-income neighborhoods of
Pueblo, the project features:

- a cross-cultural component for all participants d*vlgned
tc build an understanding and appreciation of the dignity
and worth of individual cultures.

- a community-basced componcent which moves the community
through stages from "assistance” to "advisory'" to
"nmarticipation in decision making" in the educaticn
of children, and for teachers of the children.

- a two year intern training program at the undergraduate
level which is community-based, field-based, and com-
petency-based. -

- 1 career-ladder component closely coordinated with school
development plans in each of the six schools, which pro-
vides programs from the G.E.D. or high school diploma
through the M.A., Ed.S., or three types of doctorates,
and which is designed to build expertise in areas of need
identified by the schools. Six colleges arc involved.

- a scphisticated commumnications component cesigned to build
An open communications system among all participants.

- a "Portal School Plan' for the coordination of all activities
with participation by community, school, and college personnel.

The S.C.S.C. Teacher Corps project is the largest in the nation. It
has been designated as an '‘exemplary program' and given éxtra funds
for program devélopment and dissemination in the areas of community-
1based education and commmications. The Distinguished Achievement

[:R\f:vqrd is sought in rccognltlon of the unique combination of programs.
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Southern Colorado State College is a commaratively ncw institution.
t was created in 1952 from a junior collern, arl has been ravidlv growing
in the years since. At present, the cnrollment is over 7,97 students,

and in 1971-72 the colleez nronared 397 teachers.

Shortages of time, monsy, nersomnel and facilitics combined with the
Tapidly exnariing dommd have made it Aifficult for the tencher olucation
faculty to develon the kind of progroms they o1t would hest serve their
students. In ~ddition, durine the neriod that 501'11:}101”21 folorads State
College has been growing and devoloning its teacher oducation program,
trends in teacher education were placinz great challenges wmon taachsr edn-
cators. The increasins emphasis wpon perfermances-based curricnlums, the
growing usc of field cxpericences and the growine role of field educators
and the recosnition of the immortance of individunlization in training
future teachers all prescented groat difficulties to pcrsoﬁs develoning
programs in teacher education., These trends rewresent elements which 'wrc
costly to operate, and which are particularly costly to nlan, and it has
been in the planning of now nregrams that the faculty nt SovltEw_em Colorado

State College has felt itself oarticularly in need of assistance.

There are other forces ad conditions affacting the development of
tencher education at the collese. On the is, of courée, universal through-
out the country is the fact of state-level teacher certification ragrire-
ments. In Colorado there is an aopreved-program arnoroach to teacher certi-
fication and t.here- is considcrabié flexibility in the State Nemrtment of
Education regarding accentance and encouraqc%xent. of exrerimentn~l aonroaches

to nreparing teachers. Nonetheless, any new vrogram must go throush o

O
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number of steps in order to win state apnroval.

There are also a miwer of layers of apnroval of both programs and budgets
of a state college in the administrative structure of the state. All»proL
posals of Southern Colorado State College must be avproved not only on campus
but through the Board of Trustees of State Colleges in Colorado, through the
Colorado Commission of Higher Education, as well as through both the exccutive

and legislative branclies of the state govermment.

The ethnic and economic conditions in soutiern éolorado are worthy of
comment. The southern part of the state is less fully developed economically
than the northemn portion. In addition, thocre is a high percentage of mnersons
of Spanish-speaking ancestry in this nart of Colorado. Almost 50% of the
population of ﬁhe region are in this category. Added to this large cthmic
group are a number of smaller groﬁps that have settled in Pueblo over the
years. These groups have resulted from rccurrent efforts made to.recruit
workers for the steel mill from among members of the various waves of immi-
gration to the United States. Southern Colorado represents a rather unusual
ethnic mix and one which presents a great challenge to an educational institu-

tion to serve adequately and appropriately.

Pucblo itself is a city of 100,000, with a school population of 28,000

" children. - There is also a school syétem in Pucblo County outside of the city
with a student population of 4,000. The public schools of the city and county
hav¢ been the primary locus of field exveriences, including student teaching,
for students at Southern Colorado State College preparing to be teachérs. In

general, public school people have heen intercsted in aiding voung teachers




and have been generous in providing field experiences for them. FHowever, there
have been in-service education needs in the schools as well as pre-service
education needs for students. The combination of cconomic limitations and the
" absence of a graduate level teacher education institution closer than a
hundred miles away has resulted in many wnersons in the public schools being

deprived of advanced training.

-I. Deveclovment of Teacher Hducation Programs

It is in this sctting that the tcacher education faculty at Southern
Colorado State College has made & numb~r of moves in the recent years.
Among the advances achieved are the following:

1. Increase in the number of hours of ficld experiences prqvided and
required to student teaching. The amount has increased from virtnally
zero:c; ;ml}lmm of 150 clock hours per student at the present time,
and it is continuing to increasc regularly.

2. Revision of all undergraduafe teacher cducation programs.

3. tlodularization of most courses requiréd for undergraduates prenaring
to be teachers and develovment of performance criteria for the modules.

4. Develorment of an extensive counsclling syétcm for all persons in
teacher education and removal of letter grades from student teaching.

5. Plamning of analternate teacher education program in which students
would be provided with an internship exverience in the schools of
a more extensive nature than the present field exmeriences. There
has been extensive participation of public-school persons in this
activity,

6. Development of a new competence-based, modualrized, individualized

MAT program, and the inauguration of this program in the Fall of 1972,
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Again, there has been great involvement of fieid educators.

The funding of a fifth-cycle Teacher Corps project and later of a
seventh-cycle project enabled persons at the college to plan and develon
materials and experiences more fully than might otherwise have been wossible.
The two projects have represented efforts (i) to achisve important goals of
the teacher education faculty of Southern Colorado State College, (ii}) to
provide services.to children, to‘ public-school cducators, and to the commmity,
and {iii) to aid in the continued improvement of the College's teacher education

effort.

The fifth-cycle proposal was developed during the Fall of 1969, and the
program was implemented in July, 1970. Iﬁvolved in planning and operation
were persons from Southern Colorado State College, and the school districts
of Pueblo, Rocky Ford, and Ignacio. It was based on the following princinles
(among othersj: ' ' |

(i) - The project (like all teacher education programs) should be planned

and executed with a broad base of participation. :

(i1) A major emphasis should bé upon developihg cross-cultural awareness
in trainees, public-school personncl, college staff, students, and
camunity persons. |

(ii1) A second major emphasis should be upon commmity-based programs in
the schools involved, with opportunities for children's learnings to
reflect community needs, with use of commmity members in school
activities, and with school outreach activities in the community.

(iv) The training of interns should take place in the field to the great-
est extent possible, with at least 60% of their time spent in school

and community activities, and with as manv college-sponsored
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learning exweriences as nossible taking place in the school setting.
(v) The project siould aid in irmvovement and change in the teacher educa-

tion program at the college.

Three different school districts were included because of tha desire to
involve both rural and urban experiences, and to include Chicano, Indian, and

Anglo cultures in the cross-cultural thrust.

The fifth-cycle Teacher Corpns nroject lasted ftwo years and prepared 27
teachers for admission to the teachins pfofession. The interns sclected for the
program werc drawn from persons with an interest in working with disadvantaged
children, or with children from a special cultural background, or both. A
high percentase of the interns represented persons with these same hackground.
The project was accomted a success by those who participated in it, and some

of the evaluative material regarding it arc presented in Anpendix A.

The current Teacher Corps project drew heavily upon the experiences of
the earlier one. Fundamentally, the major emphases on the former nroject
exist in the present one. A major difforence between the two is that the
program now limits its efforts to schools in only one lecation--Pueblo. This
is to maximize the interaction between tie school, college, and community, and
to make it as casy as possible for interns to blend their on-cammus and off-

campus experiences.

There are other differences which might be accounted improvements, rather
than changes. The base of participation is increased. The development of the
seventii-cycle proposal included many dozens of persons from college, commumity,

schools, and central school-district administration. The time spent preparing

ERIC
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the plan was graater. The learning experiences are honafully more functional.
It is hoped that the current Teacher Corns oroject represents not only a2
significant attemmt to preparc teachers better and at the same time, through
this training to make a major contribution to thc well-being of children in
schools, to tiw in-service education of teachers, and to the betterment of

neighborioods and communities.

II. Objectives

The oljectives of the current progran arc outgrowths of the continning
teacher education objectives cf the college and of the specific objectives of
the fifth-cycle vroject. An effort will now be made to give the major goals

of the program as they are viewad bv the particimants.

These goals arc identified as of threc tymes--ultimate goals, intor-
mediate objectives, and immediate »lans. linfort'mately, the torm, objactive,
is often used to refer to all three of those interchangeably. Infortunately,
also, many lists of objectives combine and confuse themIn the following sections,

cach type of objective is separately nrasented.

Ultinmate goals represent those changes in peoplz--trainces, college
faculty, children, public-school persomnel, community members--that are
permanent in nature and central to their functioning. These are often re-
vealed only in the long rum, and their achievement in a brief nroject is often

impossible to determine.

The seventh-cycle Teachar Corns project sceks the following objectives
of this kind.
1. Teachers (1) wio are comitted to the education of disadvantaged

children, (ii) who are scnsitive to cultural and ethnic needs of

O . . '6'
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3.

children and their marents and commmnities, (iii) who arc skilled in
human communications, (iv) who are able to identify their own arcas of
strength and weakness and work on the lotter, and (v) who have the at-
titudesand habits that make thom cffactive mombers of the prefession.
College faculty with the qualitics alrcady mentioned, nlus an increasod
awarcness of the neceds of teachers in training, teachers in service,
md the childrep and communitics thesc serve.

Young peonle with (i) an understanding of the needs of their own and
other cultures, and (ii) increased skills in dealine with othor people,
and (iii) willingness and ability to work on immroving the conditions
of lifc for themselves and others.

Community members with (i) an avarcness of what the school is attempt-
ing to do, and (ii) knowledge of their own role-in t“.m school's pro-

gram and willingness to participate.

Ultimate geals, such as tiwsc just listed, imnly a much larger number of

imm iate objectives. The following list provides some immediate learnings

wiich it is hoped various persons in the Teacher Corps project will achieve

as a direct result of the project.

1.

For interns:

Adequate lmowledge in the subject arzas they will be teaching;

- Functional skills of teaching various subjects;

- Ability to diagnosc student nceds and counsel students accordingly;
- Ability to evaluate students' performance;

- Ability to evaluate their own porformance;

- Ability to work effectively with commmity members;

- Knowladge of commrmity needs;

-7



- Ability to diagnose and work on comunity problems;
- Ability to communicate effectively with persons from various
cultural backgrounds,
2. For public-school perscnnel:
- Ability to diagnose their strengths and wealnesses among the
foregoing;
- Increased competence in the areas of weakness;
- Ability to work effectively in teans;
- Ability to work effectively with teachers in training.
3. For college faculty:
- Ability to cooperate with public-school personncl to-provide
teacher education exmeriences;
- Knowledge of public-school and cormunity neoeds;
- Ability to deal cffectively with the educaticnal problems of the
disadvantaged as well as their cultural difference;
- Ability to coordinate cammus and field experiences.
4. For children:
- Fnowledge of their own heritage;
- Recognition of the contributions of other persons and other heritages;
- Successful work on commmnity projeéts;
- Acouisition of subject-matter learnings in effective weays;
- Recognition of a relationship hetween school work and their regular
lives.
5. For parents and cmmmmii;y memers:
- Xnowledge of school programs and activities:
- Identification of contributicns they and their heritage can

contribute to children's education;
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- Ability to work efficiently with children and with teachers;
- Specific learnings they desire and recognize the need for:

- Ability to identify ani corrmmicate cormmmity needs.

The preceding is of necessity an inadequnts listing of learnine targets
2sired for 1;'he Teacher Corns nrogram, - It is obvious that not all elements
on the list will be achieved, certainly not with all nersons, nor will those
that are achieved be achieved equally with cach other, or equally among the
various persons involved. The 1list reprasents nore nearlv targets that one
can continue to aim At throughout the project rather than a set of goals to
bé systematically checked off as they are reached. Still, it is honed that

realistic progrsss toward 21l thaese goals can be achieved an? that this achieve-

ment will be as nearly umiversal as possible among the persons involved.

The means of accormlishing both the intermediate and the ultimate tar-:
gets are renresented by the specific conditions, nrograms, -and learning ex-
neriences which are established. Often the establis'ment of these means of
bringing about lzaming, are themselves '_callecl objectives. In the seventh-
cycle Teacher Corns project some of ths more irmortant of these targets (manv
of which ars already in existence) include:

1. The placement of teacher trainess in groums in various schools,

émd the assignment of each to a teacher or teaching team.

2. The organization of teacher centers in schools where puhlic school
people, college nersonnel, and teachers in traininp,,. can jointly
meet and plan.

3. The organizafion of two schools into nortal schools to nrovide leader-
shinp to the project and to the other schools which are identified as

satellite schools.

ERIC . | o-
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4. A pre-service orientation and training program involving school
district administrative, and instructional personnel, cormmhity
people and college staff. .

5. The provision of connnmity-b.ased ducation iﬁ the schools involved in
the project.

6. The involvement of parcnts and community persons in planning and
execution of the program including the selection of trainess for.
participation in it. |

7. A carecer-ladder program which opens & number of entry levels from a
high school diploma and ALA. degree to the Doctox;'s degree for
persons who work in or with the schools; a program which is closely
coordinated with the needs of each school for advanced exnertise.

8. Tae organization of coomerative training exmeriences between Southern
Colorado State College and other institutions of higher educztion.

9." The development of a communications project designed to increase
the meaningfulness and adequacy of person-to-nerson contacts.

10. 'f.\ continuing in-service education nrogram providingb consultant
services to identify and diagnose learning problems and to aid in
remediation.

11. The development of differientiated staffing vatterns in nroject

schools to the greatest oxtent possible.

The foregoing represent the most immortant and widely merceived mcans
by which the cbjectives of the program will be sougit. A much more extensive
statement of objectives was prepared in conjunction with the original project
proposal. This statement appears in Appendix B.

Q
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I1T. Description of the Program

The fifth-cycle Teacher Corps project at Southern Colorado
State College was considered by the U.S. Office of Education to
have been highly successful. Because qf this, and because of the
excellence of the seventh-cycle proposal, the college was granted
the largest seventh-cycle Teacher Corps project in the nation. - In
addition, the project was grantéd the status of an "Exemplary Pro-
gram’' with additional funding for devélopmental work in community-
based education and in communications. This additional funding is
called the "'Site Development Project."

The seventh-cycle Teacher Corps project includes 48 interns be-
ing trained in six schools in Pueblo School District 60. Those six
schools are Fountain, Irving Place, Basfwood, Minnequa, Spénn, and
Washington. The first two are considered portal schools and the

remaining four are called satellite schools.

The 48 interns in the program arc divided into six teams--each
team assigned to a school. The schools are both conventional and open-
space type, and differentiated staffing is used in the two portal
schools. Each intern is assigned to a teacher or to a team in a school
and is expected to put in a minimum of 25 hours a week working with
children, teachers, school projects, and with parents and community
members or on comnunity projects. At the same time, the interns are
receiﬁing both formal and informal educational experiences designed-to
provide them with the requirements for teacher certification in Colo~l
rado. Details of the program and ité staffing'will be given in later

sections.
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IV.

Some of the major components of the nroject with represent signif-
icant efforts to achieve its ends will be scnarately discussed in succeed-
ing sections, in narticular, the following elements will be considered:

1. The develonment of cross-cultural awareness;

2. The rolc of commmity-based education;

3. The emmhasis unon portal schools:

4, The intern training nvogram and its relationshin to

teacher educétion at the college;
5. The carcer-ladder anproach to educational training and
school develonment s

6. A project in communications.

Cross-Cultural Component

--Three years ago at the beginaing of cycle V, Southern Colorado
State College Teacher Corps initiated a cross-cultural component with-
in the project. This pilot program was the first of its kind in the
nation. Since then the program has developed to the point.of becoming
a viable vehicle in the arcas of community involvement and culturally-

based curriculums.

Cross-cultural education, when anplied to the situation in Pueblo,

-sceks to use the historical and cultural patterns of the Mexican-

/merican in a new and unique way. It apolies.the field-based and com-

munity-based concepts to the interns' orientation and learning experiences.

Out of this has emerged a new approach which is called culturally-based

education.
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V.

The interns work and study in a Chicano cultural setting. This
provides the point of denmarture for cognitive and affective learning.

The culturally-based learning mmerience cuts across disciplines, spe-

cialties, and levels. What makes this vossible is the flexibility of a
modularized teacher education curriculum which has facilitated a voriety
of ways to integrate cross-cultural lcarning experiences into the students'
course struﬁtures. The cross-cultural modules have been implemented in
the foliowing ways: |

1. Clusters of modules irn the history, language. culturél,bi-
linrunl, an bi-cultural araas of Mexican-Mmericans
-are otféred with academic crodit by the SCSC Chicano Studies
and Spanish programs.

2. Clusters of modules arc used which arz designed to involve
the students in the neighborhocl-barrio realitics as cultural
enclaves with a unicque life style of their own. The credit
comes from the Chicano Studies program or other anplicable

- disciplines such as Psychology. -

3. Modules have been developed in the cross-cultural =area to be
included in clusters of courses in various departments, such
as Psychology, Mistory, Sociology, Fducation, Spanish, etc.

4, Wherever possible, modularized courses fiecld-based by various
discinlines aremodified and made more culturally-based nnd
relevant to the interns’ field situation and the community in
which they are working.

Community-Based Education

During the past two and one-half years the fifth and seventh-cycle

Teacher Corps personnel have taken community involvement seriously as a

- challenge in teacher educatiorn.

In the beginning of the original project commumity involvement was
identified as commmity members being present on advisory boards, P.T.A.,

Teacher Corps councils, intern selection ponels, etc.




The next phase evolved out of what was called the Volunteer Com-
ponent, At this point one commmity representative (see job ldescription
in Appendix C)was hired for each of the four schools. This person's
responsibility was to make the needs of the school's community known to
the school as well as assist community members solve schobl—home problems.
The number of commumnity renresentatives was later increased to a total
of 18 in the four schools to better scrve the commumities in the current
project.,

Cormunity réprcsentatives working with interns and teachers develcp-
ed and implemented Mexican art classes, Spanish classes, Southern Ute
classes, special interest classes for parents, food banks, clothes banks,
recreation programs, and tutoring prégrmns.

/s the seventh-cycle project developed the commumity representa-
tive's role was accepted as a yiable staff position and the six elemen-
tary schools now have at least. three commmity representatives each
working in their commumity.

The Site Development Cormonent initiated in September 1972, is
designed tc move commumnity members through three levels of commuuiity
involvement in schools: (1) community presence, (2) instructional level
participation, and (3) decision making participation. Presently cdm-
munity members sit on instructional improvement councils, teach special
classes, and are invblved in recreational pfograms. The skills parents
learn through these experiences can be utilized when dealing with other

agencies in the commmity (police, wclfare, City Hall, etc).
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‘Many of the modules in the field-based courses are completed by
the intern in his school community. Cormumity members and/or commmity
representatives serve as assessors in these modules (See fAppendix E

Chicano Barrio Tracks I, II, and III).

VI.  The Portal Schools

The portal school concept is comparatively new in education.
There is no clear-cut agreement about it's meaning. Portal schools in
the Southern Colorado State College Teacher Corps include the following
elements:
(1) Control of at least part of the school's program
by a portal school council involving representa-
tives of the scheol, central administration,

college, and cormmity;

(ii) A participatory approach to program development and
an insistence that program development take place;

(iii) The use of a coommnity-based curriculum and inter-
action between the school and its commumity.

One of the major problems associated with the vortal schooi is

the question of what authority and responsibility can be vested in the
portal school council, and how and by whom these powers should be dele-
gated. In each portal school a.councilvconsisting of representatives

of the college, community, and school has been named. lThe relationship
of this council to the principal and to the central school-district R
administration is still being worked out. To some extent, the develop-
ment of this relationship is somewhat different in the two portal schools
in the project. At present, both councils meeﬁ frequehtly and deal with

matters concerning policy and programming at the school. The major
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thrust has been unon achieving consensus among all parties concerned.
Without question, there has becn some delegation of power and responsi-
bility to the council on the part of school authorities. However, this
has not been formalized, and it is the present view that the search for
consensus and for gnod communication and particivation is more importaht
than formal policies. In Appendix D, there are several pages on the
question of sharing responsibility for school decisions. In Appendix F,
there are minutes of the meetings of the Fountain Portal Schnol Council,
providing some information on its mak-up and functioning. -
~ Unique to the vroject is the relationship betwsen portal schools
and satellite schools. The princinal differences between the two are
that the portél schools have an additional teacher ccordinator assigned -
to them and have larger intern teams than the others. [owever, it is
hoped that each school will create functional, meaningful programs in.
terms ~f its own persomnel and conditions. It is also hoped that per-
sons from the portal schnols can be of heln to those in satellite
.schools, although in many instances thore will be assistance in the

other dirzction as well.,

Some of the ways in which the rclationship between a portal school
and its satellite schools functicns are revealed in the following list
develoned by Founuatu, Spann, and Eastwood schools.

(i) Released time is available for satellite schoel
teachers to observe the portal school program;

(ii) Resource materials develomed at the portal school
will be madec available to the others;
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(iii) Some teacher sxchamge is nlanned;
(iv) Demonstration nnd display programs are scheduled;

(v) Information on the portal school program and
other matters is disseminated to satellite scheols;

(vi) Staff members in all three schools with special

areas of exnertisc are identificd and made avail-
able to all schools when needed.

(vii) The three vrincipals meet frequently.
A1l schools--portal and satellite alike--have accented certain
responsibilities. Among them arc the following:

(i) Individualization of instruction should be a hallmark
of the program;

(ii) A strong commmity-based cormonent should be a part
of each curriculim:

(iii) There should be accentance of the internship orinciple
in the fimctioning of each school.

An important characteristic of the portal schoois is their
ermphasis upon cutreach. Most aggressively than most schools, these two
are seeking to make contact with parents and other adults in their
service .éreas, are sceking to involve these persons in the planning and
operation of the school, and arc trying to provide informational and
educaticnal experiences for community members. Some of the activities
include the follewing: |

(1) Use of parents as aides in classrcoms:

(ii) Use of commmity members as resource persons in
classrooms;

f s A, . R R
- (iii) Inwblvement of parents in curriculum building ond

policy-making activities through their reprcscntatives
on the portal schéol council;
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VITI.

(iv) Use of parents and other commmity membsrs to
identify commmity nceds that children should study
about and serve:

(v) Prnvision of adult cducation cxperiences.

Intern Training Preogram

Design for the instructional nrogram is based on two fundamental
assumptions:
(i) Students can learn to become cffcctive teachers
in a real clascrcom setting with assistance from
an exverienced co-onerating teacher;
(ii) More menningful education for children must take

into account the cultural differances of the families
of the school children.

Working from these basic assumptions the intern training program
began during the fifth-cycle to ficld-base instruction for the interns.
This pro?ided an opportinity fer learning to take place where what is
to be learned. is taking place. The interns’ learning experiences were

thus placed within their appropriate cultural scttings.

It was of course,known that traditional college classes for pre-
paring teachers did not readily fit in the "live' classrooms. Interns
needed classes tailored te assist them in performance skills rather
than cognitive skills., Part of the problem in developing a functional
ﬁrogrnm.which could be justified professionnlly consisted in deciding

what aspects of the already existent teacher education program could

- be utilized. To harmenize the experiences of the Teacher Corps interns

with those of regular students,it was decided to build a flexible pro-

gram on the cxisting trnditional base.
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Each professor of a regular course was asked to identify the com-

. petencies to be gained as a result of his course Aand develop a learning
module for each competency. A master list of tenching competencies was
compiled from the experiences of college professors, classrocm teachers,
the Teacher Corps Cross-cultural coordinater, commmity members, and
U.S5.0.E. Elementary Teacher Education Models. The Teaching Competen-
cies List (see Annendix G) is now a nart of the course in which the in- .
terns receive student tenching credit. The learning modules are com-
pleted by interns in sequences appropriate to thcir own nceds and the
needs of the school situation where thoy are placed. As students demon-
strate these corpetencies they are recorded en a master list. When |
clusters of competencics associated with a given coursc are demonstrated,
credit for the course is submitted to the Registrar's office for record-

i~ ing on the student's transcript.

The teacher education program emerged with the following character-
istics:

(1) Organization ~£ the porgram for the junior and
senior ycars of college around teacher competenciss
rather than formal course and credit requirements;

(ii) Participation by interns and by district, community
and college persomnel in planning, implementing,
and assessing the tcacher education program;

(iii) Recognition of the rcle of personality development
and value structurc in the teacher;

(iv) Interdisciplinary participation in field-based
teacher education.

The vechicle for instructional delivery is the learning module. The
module format which is utilized allows for more individualized, more

meaningful learning on the wart of the intern and for flexibility and
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varicty on the part of the mndule develorer. (Sce medule format:
Appendix H) The actual instructicn in the intern nrogram is provided
in a variety of ways, among them the following:

(i) modules in which instructional activities (readings,
listening to tapes, watching films, conducting pro-
jects with children, ctc.) arc snecified and made
available on cnll or on request with appropriate
assessment

(ii) modules in which the commerating teacher or team
leader and the intern plan instructional activities
together and assess the results;

(1ii) modules in vhich the community conrdinator or a
commumity representative and the intern plan instruc-
tional activitics and asscess the results:

iv) large or small group lenrning activities conducted
by a nrofessor, schrol conrdinator, team leader,
(sometimes by an intern) etc., which arc designed
to fit college requircments;

(v) in-service or carccer ladder learning experiences
designed for other nersonnel (aides, teachers,
- parents, ctc.) in which the intern can particinate
ana obtain aporooriate college credit;

PR
[

(vi) traditional ccllege courses on campus;

(vii) programmed college courses available on-site or in
the cnllege Dial Access Center,

(viii) community or schecl projects designed by the intern
and nroposed to the college in fulfillment of certain
required objectives, or nroposed for indepcndent study
or nroject credit,

VIII. Career Ladder Commonent

Definition of ‘'Career Ladder Component''

The Carecr Ladder Component of the S.C.S.C. Teacher Corps Project
is a series of arrangoments between Teacher Corps and cooperafing
schools, colleges and universities. It is designed to assist in build-
ing exvertise in skills and subject areas dctermined to be needed by
the portal and satellite schools., At the same time it provides
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opportunitios for participating parents, aides, community represen-
tatives, teachers, 2nd administrators to advancc their professicnal

carcers by woerking on higher degroes.

The career ladder onportunitics which Teacher Corps sunmports are
limited specifically to the nceds »f the schools. Each of the six
participating scheols is develeping a ''schonl development plan."

Some are more advanced than others, but all are designed tn give di-
rcction to efforts for imporvament of the instructional program for
children and for interns. The coprortunities made available in the
career ladder arc closely coordinated with thc needs identificd by

the school development plans.

Elements of the Carcer Ladder

1) Adult Basic Educaticn and Evening High School. Interns and

T.S.A.'s in two schools have exnlored relationships designed to provide
two options for parents and commumity reps who don't have a high
schocl diploma. One ontion makes avnilable classes (taught by interns
supervised by T.S.Alts) which assist in pronaration for taking the GED
test. Onec such class is in operation at this writing, but the staff
and interns involved are piving serious thought to organizing a car
pool so these people can attend the regular adult basic aducation
program conducted by S.C.S.C. The resources and expertise available
in the rcgular program are superior to what we can provide in small,
scattered efforts.

The nther option is classes set.un in one of the Portal Schonls

(Fountain) leading to thc high school diploma offered by School
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District 60. These classes have not yet been set up due to small
numbers of intercsted adults, but arrangements have been completed

for their operation as soon as wider intercst is generated. The
regular evening high school classes arc lecated across town, but are
attended by some of the parcnts. These classes are taught by certified

high schooi teachers.

2} One-Year Certified Teacher Aide Program. Beginning winter

quarter, 1973, field-based, cometency-based class work will be set up
on-site in cur Teacher Corns schoels leading to a .cne-year certifi-
cate for teacher's aides offered by E1 Pasc Community College in
Colorade Springs. This commynity coilege had the program and agreed
to work with the Teacher Corps staff to put the coursé worX in |
modular, ficld based form and coffer it with a team teaching design

using El Paso instructors and the Teacher Corps staff.

3) Two-Year Asscciate of Arts Program for Educational Assistants.

Assistance has becen provided by the Teacher Corps staff to S.C.S.C.
prefessors for the develooment of an A.A. degree program for education-
al assistants (one stcn sbove teacher aides). This porgram is cur-
rently -in the process of approval by the college and the Board of
Trusteces, and is expected to be offered beginning fall quarter, 1973.
Teacher Corps will pay the tuition and work with the professors toward
field and competency-based modular course designs for teacher aides in
Teacher Corps schocls who .wish to undertake this degree nrogram. Work

done toward the certificate from El Paso will be credited toward the

two-year progranm.

-22-



4) M.A. Program for Teachers. A series of curriculum develop-

ment workshops involving the faculty and intcrns at each Teacher
Corps schocl have been held for the past two years with graduate
credit offered at Adams State College in Alamosa, Colorado (since
S.C.S.C. did not have a.graduate program in elementary education).
Beginning in the summer of 1972 thesc workshops were offered for
residence credit at fdams State. In the fall of 1972, each partici-
pant was cffered a degree program leading to an M.A. in Elcmentary
Education to be completed in June, 1974, S§iXty-scven teachers in
the six Teacher Corps schnols have enrolled. The program is not
open to anyone else because of its specialized nature. /ll costs
are paid by Teacher Corps but the expense has turned out to be
very reasonable becausc of inter-institutional arrangements made in
{ lieu of tuition.

This degree program has four clements provided by Teacher Corps

which give up to 36 quarter hours of the 45 neceded for the degrec:

a) a program in "General Competencies' of A master teacher
which began in November, 1372 and will provide 9 hours
of credit at Adams State over throc quarters: winter, 1373,
winter, 1974, and spring, 1974. This part of the program
will have total-group class sessicns and field based,
competency-based modules supervised jointly by Adams State
prefessors and Teacher Corps staff.

b) A program of "Subject Arca Specialties" in which each
teacher chnoses one subject area (such as reading, math,
oral language, etc.) and takes ficld-based course work
prevparing her to take leadership in her school in improv-
ing the curriculum and instruction in this area. Each
school's devclrpment plan is worked out to avoid unneeded
duplication in subject areas and previde curriculum balance
to the extent possible in subject matter areas. This

- specialty area will provide 9 hours of credit at Adams State
over three quarters: spring, 1973; fall, 1973, and winter,

. 1973. Subject areas with only a few participants may re-
( quire some campus course work in Alameosa in the summer of 1973.
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c) A program of 'Process Area Specialties' in which each

teacher chocses one process area (communication in the school,

guidance and counseling, curriculum development, accounta-

bility, etc.) and takes field-based, modular work preparing

~ her to take leadership in her school in this area. Again,

each school's development plan provides coordination so that

each teacher will have an areaz in which to make a unique

contribution toward the improvement of the school program.

This specialty area will provide 9 hours of credit at S.C.S.C.

(in modular work accredited by the North Central Association

as part of the M.A.T. program 1. Industrial Education) over

three quarters: winter, 1973; spring, 1973; and fall, 1973.

This 9 hours will be accepted by Adams Statc toward the degree.

d) Up to 9 hours of work donec by the teacher in the school

development summer workshops in the sumrer of 1972 will be

credited toward the degree porgram as direct residence -

credit.
The teacher may then have from 9 to 18 hours (depending upon whether or
not she participated in the 1672 summer workshops) remaining toward the
degree. Adams State will accept up to 12 hours of a combination of ex-
tension credit (including the Teacher Corps workshop prior to the summer
of 1972) and transfer credit from another institution. The result is
that most of the teachers will not have to go to Alamosa (120 miles away)
at all. For some, the degrce porgram (expect application fee and gradu-

ation fee) will be entirely sumported by Teacher Corps.

This is an inter..-institutional program designed to make use of the
strengths of each of the two colleges, and still coordinate closely with
the needs of the schools in which the teachers work. It leads to a
situation in which each teacher has two exclusive areas in which to pro-
vide leadership for her scheol. It is designed specifically to promote
diveréity of expertise and a situation in the elementary school faculty
in which there is a genuine need for communication and interchange of |
leadership. The areas of expertise to be developed are determined as
much as possible upon the needs of the particular school for serving its

boys and girls.
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In addition to the LA, program at Adams State College, an agrée-
ment has been reached with New Mexico Highlands University for a similar
cooperative project. Under the tprms_of this agreement  teachers and
staff members of the Teacher Corps projcct can become candidates for an

M.A. Degree in Administration.

A fundamental aspect of the program is the integration of candidates'
regular professional activities into the degree program. They will be
asked to mndularize a number of the required courses under the guidance
of the unviersity faculty and will be given opportunity to demonstrate
competencies in conjunction with their normal job responsibilities. They
will also nrovide technical assistance to the universif&.in modularizing
undergraduate courses in a manner similar to that already achieved at
Southern Colorado State College. Only a minimum number of hours will be

taken on campus and the total amount can be completed in a single summer.

5) M.A.T. Program for Teachers. Assistance has been provided to

S.C.S.C. professors for the preparation of the proposal for the M.A.T.
program in Elementaxry Education.at S.C.S.C. The program as proposed
contains 9 hours of a "Teacher Competency Block' which consists of a
diagnostic procedure fbllowed by modular work in areas which the teacher
and her advisor feél that work is needed. This proposal is in the pro-
cess of approval at the college. It is expgcted that approval from the
North Central Association will take until the fall of 1973, so that the
first classes could be offered in winter quarter, 1973.

The S.C.S.C. M.A.T. degree program is a current option only for
teachers wishing to work in Industrial Education. When the Elcmentary
Education program is approved, however, this will become a part of the

Teacher Corps Carcer Ladder Component. - In the meantime, the nine hours
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of process specialty work toward the Adams State M.A, program is being
taken at S.C.S.C. in a "'special student" category.

6) Ed.S., Ed.D., and Ph.D. Program. Arrangemcnts have been made

with the University of Colorado at Boulder for coursc work leading to a
Colorado Administrator's Certificate, or Ed.S., Ed.D., or Ph.D..éegrees
in three ficlds: curriculum, supervision, or school administration.
The courses will be taught at six hours per semester in spring, 1973;
fall, 1973; and spring, 1974, The courses to be taught in Pueblo are
those which are required or corc course work in each of the three areas.
Additional work will have to be taken by each candidate at his own ex-
pénse at C.U. in Boulder or at the C.U. Extension Center in Colorado
Springs during summers in order to complete the degree.

These arrangements depend upon having sufficient numbers in each
course to make the program economical. There are only about éight peo-
ple in the Teacher Corps schools who can benefit from this program (a
master's degree is required). Consequen;ly the program is being opcned
to non-Teacher Corps personnel in Pueblo School Districts 60 or 70
(county) +who will pay their own tuition. Teacher Corps is negotiating .
a contract wich the University to cover a proportionate.share of the
expenses, The courses will be somewhat field based and team taught

with Dr. Roy McCanne of the Teacher Corps staff who has an Ed.D. in
curriculum. However, the extent to which these courses can be field
based is somewhat more limited than the M.A. program because of require-
ments for the administrator's certificate and because of the expense
and time involved in planning and coordination, compared with the number

of people involved.
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7) The Innovative Doctorate. Negotiations are underway with a

program called "Innovation™ at the School of Educational Change and
Development, University of Morthern Colorado. There are no residence
requirements and no required courses for this program which can lead
to a degree at any level from the B.A. to the doctorate. Each can-
didate must propose an innovative pian which must be approved by a
cormittee at the University. Teacher Corps will support intcrested
candidates in such a way as tuition for course work taken in Pueblo

in the Adams State, S.C.S.C., or C.U. programs, assistance in prepar-
ing an innovative plan, coordination, etc. This program does not de-
pend upon numbers but each candidate will bear his own expense toward
the degree for course work which may have to be taken at the University
of Northern Colorade in Greeley.

IX. Communications Component

Midway through the fifth-cycle program the Teacher Corps staff
felt the need for adding a communications comnonent to strengthen its
program. The need was based on a growing awareness of one of the most
clusive and unattended problems of the ghild who comes from a background
of poverty or ethnic discrimination - his low self-esteem and an
apparent lack of motivation for self—discovery in terms of his present
worth and future potential as a human being.

A year was spent studying and assessing the needs and problems
centering around this phenomenon. The outcome was a communications
process model, simple enough in its skeletal structure, broad enough in
its scope, and with cnough depth to offer some hope for improving the
face-to-face human conmmication process at the point of greatest impact
to the child - his relationships with his teachers.
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The initial focal points for implcrientation of the model were,
first, the professional and support staff at Fountain Elementary School,
identifiéd as a target Portal School for the seventh cycle program, and,
second, the new interns in the seventh cycle program. The rationale
for these thrusts is simply stated: it is easy for a teacher or a pro-

spective teacher to care deeply for the disadvantaged child, to love
him and to provide him as good an education as the teacher thinks he

can handle; however, it is not likely that a person of low self-esteem,
who also has an apparent lack of motivation for self-discovery, can
effectively lead a child into a world of excitement, challenge, experi-
mentation and creativity. The teacher must be experiencing this himself
and identifying the process of that cxperience in order to provide that
experienée for the child.

The model is potentially operant among all groups in the proiect:
the child in the school, the teachers of thé child, the intcrns, the
intern-trainers, and thc parents in the commumnity.

It builds vertically on a series of ﬁeuqencea learning and explor-
ation activities that theoréti;ally would lead to much more expandad
and open communications nétwnrks and sets of communicétive relationships,
thus freeing the individuals within the networks to discover their
potential in an accepting and supportive enviromment. In outline form

the model consists of the following stages of development:
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Stage I: The present communications system

a. assessing present levels of self-concept, negatlve
and positive areas

b. determining characteristics of communication patterns
now operating

Stage II: Task and Process
a. exploring the parameters and limits of task and process
b. discovering the interaction potential of task and process
Stage TIT: Feedback and Support Systems

a. identifying feedback mechanisms that facilitate self-
correction, as well as those that hinder it

Stage IV: Belief Systems
Generating data about individual belief systems with respect to

a. assessing attitudes and values about authority and
their implications for children and adults

b. expanding capacity to cope with ambiguity in a productive

and creative manner, both on an individual and instructional

basis
During the 1971-72 school year, a variety of data collection instruments
were filled out by the Fountain Elementary School staff. These instru-
ments were designed to assess the present communication system that was
operating in the school building. Samples of two of these instrument;
are included in Appendix I.

The system was evaluated in terms of both the formal and informal
systems. As the data was collected it was collated and fed back to the
entire staff. Simulaneously, the teaching teams in the building gave
one to one-and-a-half hours per week of their planning time to process
sessions. The focus of these sessions was on idenéifying and attempting

to work through interpersonal conflicts and other barriers to team

building.
[KC B
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The focus for the current school year is on developing process-
oriented activities to be implemented in the classroom. The goal is °
to build a more open and supportive socio-emotional learning environ-
ment throughout the school.

A similar process was initiated among the interns during the pre-
service phase of the seventh-cycle program. Data collection and pro-
cess sessions were conducted throughout pre-service. This activity is
being followed by the initiation of a communications course to be held
throughout the school year for direct implementation and field-testing
of the communications model. This course is offered on a purely vol-
untary basis to the interns. Almost all of them have chosen to take it.
The course is being initiated with an intensive three day communications
process workshop which will complete Stage I of the model outline and
begin Stages II and III.

Annther avenue of implementation of the modei will be through the
teaéhing of communications Process courses in the career ladder M.A.
program, Tﬁe courses will be taught by the Communications Specialist
on the Teacher Cor?s staff. As the courses are modularized and the
modules are field tested, the modules will be made availahle to others
in the profession.

On completion of the model, the outcomes anticipated would include
more open communications between people; people who could function
more abstractly, that is, people who operate less on assumptions and
stereotypes because thef not only wait for more information but actively
seek it out before forming tentative judgements; peoplc who have a respect

for their own cultural heritages and a dcep sensitivity toward the
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cultural heritages of others; and people who are searching for ef-
- fective means of applying the principles of social inclusion rather

than exclusion.
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X. Personnel

The staff of the Teacher Corps project can be classified under the following
categories:

(i) Central Staff. Persons in this category include those housed on campus

who have full-time responsibility to the project.In addition to secretarial

assistants there are the following positions:

Director

Assistant Director

Program Development Specialist
School Devclopment Specialist
Community Development Specialist
Cross-Cultural Specialist
Communications Specialist
Information Cfficer

Module Developer

At present the director is on educational leave and available for part-time

consultation only. The bulk of his administrative responsibilities are being

g iiiig
¢

. carried by two-of the specialists.

For the most part the specialists serve in a consultant capacity with persons
in the public schools and communities. Only a portion of the actual work of
teaching interns is assigned to members of the central staff. In some cases
members of the central staff teach regular college classes for regular pro-
gram students in exchange for instructional services provided to interns by
other members of the college faculty. A small portion of the work of some
members of the central staff is assigned to work in the college MAT program
with Teacher Corps persomnel taking advantage of the opportunity to do grad-

uate study at Southern Colorado State College.

It must be emphasized that the Teacher Corps staff operates as a true team.

After much scnsitivity training and experience with each other, each staff
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member does his own job and trusts the others to do theirs. The staff has
reached the point where decisions can be made quickly (on the spot) by each
staff member without fear of contradiction by others. In significant measure

' this is responsible for the production and implementation of a large number
of imnovative ideas in the program. Weekly staff meetings and monthly twc-
day retreats keep the information and empathy levels high enough to make the
team process work. They also help overcome (or at least share) thc pressures
and anxiety fzlt by many staff members in attempting to bring about innovaticns

and change which threaten existing institutions, procedures, and people.

(ii) Regular College Faculty. A distinction is made between the central

staff of the Teacher Corps project, who are paid with federal funds, and the
regular college faculty, who arc paid with state funds. Presumably the budge-
tary allocation to Southern Colorado State College on the part of the federal
government pays for all the costs of instruction of persons supported by the
Teacher Corps project. In actuality, since the nceds of students cover a
rmuch wider range than the central staff could teach, it is necessary to pro-
vide instruction from throughout the college faculty. This is done by enroll-
ing interns in regular classes or by contracting for special sections to be
taught to Teacher Corps interns. Reimbursement is made either by paying the
instructor directly, by rcimbufsing the college, or by effecting an exchange
of instructional services. The Teacher Corps interns are regularly enrolled
college students, as are also some of the educators working with Teacher Corps
irterns who are candidates for on MAT degrec at the college. It is viewed as

highly desirable that all such persons have wide contacts with the'faculty.
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(iii) Public-School Persomnel on Spocial Assignment to Teacher Corps.

In each Teacher Corps sphool there is a teacher on special assignment (TSA)
and in each portal school there is a teacher coordinator (TC). In addition,
there is a district coordinator in the central administration office of the
Pucblo public schools. These persons have varied responsibilities (see
Appendix D). They are of courée responsible for the kind of program develop-
rment, learning activities, and liaison with college and community that are
essential for the functioning of the program as it has already been described.
As a major portion of their responsibilities they arc charged with aiding the
integration of the interns into school programs and working with those public-

school teachers who have responsibility for interns.

(i¥) Other Public-School and Community Persomnel. Many teachers in

the public schools have contact with Teacher Corps interns in ways not unlike
the contacts they would have with student teachers or with aides. The princi-
pals in all schools have administrative responsibility over the interns in
the same way that they have responsibility for their faculties. All these
people are involved in planning, supervising, and evaluating interns' learn-
“ing experiences, and in planning and evaluating project activities generally

as they affect their school.

In addition, each school has commmity representatives who arc specifically
sclected to help plan, conduct and evaluate school activities concerned

with interns' community work. Members of the cormunity--sometimes the same
persons, sometimes not--are represented on the Portal School Council. They

are also represented on the selection cormittees of all schools. The selec-
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tion committces are charged with intern selection and de-selection, and

with other matters concerning nersonnel chosen to work with the project.

In brief, the pérsonnel situation in the Teaclier Corps project is most
complicated, Undoubtedly, the costs for personncl are "high. It is hoped,
however, that when the costs assignable to research, evaluation, in-service
education, communiéy devclopment, material development, dissemination of
informaticn, and administrative responsibilities associated with all these,
the residual cost is not unreasonablc in terms of the teacher education

program, and in particular in relation to the residual benefits of the pro-

gren.

Teacher Corps Personnel

Juan Trujillo, Director (on leave)

B.A. Sociology - C(olorado College

M.A, Economics = University of Colorado

Ph.D. Educational Change - University of New Mexico
(in progress)

Bob Garcia, Assistant Director
B.A. English - Adams State
M.A. Cultural Reclations - Adams State
(in progress)
Roy McCanne, Program Development Swecialist
B.A. Economics - Oberlin College
M.A.  Audio-visual Educaticn - University of Denver
Ed. D. Curriculun - University of Denver
David Conde, School Devi:lopment Specialist
B.A. Spanish - University of Northern Colorado

M.A. Spanish - University of Kansas
Ph.D. Latin American Literature - University of Kansas
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Dennis Farhar, Community Icvelopment Specialist

B.A. Psychology - University of Colorado
M.A. Student Persomnel § Guidance - University of Colorado

Antonio Esquibel, Cross-Cultural Program Development Spacialist

4

B.A. Spanish - Adams State
M.A.  Administration - Bi-Lingual - Mew liexico tiighlands Uni
(in progress) Education

Chester Flickinger, Communications Specialist
RB.A. English - Eethel College, Kansas
M.A. Education University of Northern Colorado
Ph.D. Communications lMethodology - University of Denver
(in progress)
Gilbert tartinez, Information Dissemination Dfficer
B.A. Sociology - Southern ZTolorado State College
M.A.,  Administration - New hlexico !lighlands University
(in progress)
Carla Barcla, Module Development Specialist

B.A. llsic Education - College of St. Joseph, Chio
M.A. JFusic Education - University of Colorado

-flon Nelson, L.E.A. Coordinator
| B.A. Education - Western State College
M.A., Physical Science - Webster College
Ed.D. Administration - Colorado University ( in progress)
Ralph Salaz, L.E.A. Community Coordinator
B.A. Science - Southern Colorado State College
F.A. Education - Adams State College
(in progress)
Bob Cason, Teacher Coordinator
B.A. Education - Western State College
I1.A. Education - Western State College

Fd.S. Education - Colorado University
(in progress)
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Pauline Garcia, Teacher Coordinator

B.A. Elementary Education - University of Northern Colorado
M.A. Administration - Western Statec College

Delfino Apodcca,'Teacher on Special Assignment
B.A. Education - Southern Colorado State College
1.A., Elementary Education - Adams State '
(in progress)
Mary Brooks , Teacher on Special Assignment
B.A. Elementary Education - State University of New York
M.A. Education - Western State College
Ed.D. Education = Colorado University
(in progress)
" Edith Jones , Teacher on Special Assignment
B.A. Elementary Education - University of Northern Colorado
M.A. Reading - Adams State College
(in progress)
Edith Tonelli , Teacher on Special Assignment

B.A. Education - Colorado University
M./.. Elementary Education - Adams State
(in progress)

Kathy Weiderstein, Teacher on Special Assignment
B.A. FEducation - University of Norhtern Colorado
M.A. Elementary Education - Adams State College
(in progress)

Elenora Young, Teacher on Special Assignment

B.A., Education - Friends University, Wichita
M.A. TFducation - Notre Dame .
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X1 - BUDGET

The following is an overview of the budget for the first year of the
seventh cycle. It is divided into two parts: pre-service and in-
service.

Preservice Eudget £rom 6/19/72 to 9/1/72

Administrative. ...... e e, $ 3,330.
131157 o5 o DTk o o> 1 - X 14,382,
Instructional SUPPlIES uiviuieiverienineroennssrnonsnrennes 742

L.E.A, Salaries: $28,393.95

Teacher CONSUILAtION. vttt tnsreroesonrorrocsssosasnsas 15,900.

S5th Cycle extern instructional assistant........eeeeeeeess 3,700.

Resource CONSULEATION vovivreirrrierersosensoronsnnennnns . 2,775,
TOTAL Consultation  $50,068.00

Inservice Budget from 9/3/72 to 5/8/73

Yo 11 ol -3 o o O 9,120.
Instructional staff......... Gt e e e eetcerteneteattatennons 64,415.
Career Ladder............ Setssrestataetnasasaresernoens «.. 29,482,
Instructional supplieS...eveeeniennrens Ceeressriatiereanens 3,336.
TOTAL $106,353.00
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Evaluation Procedures

The project is evaluated by two processes: (1) a management
sysfem which generates data on progress toward objectives and on
affective feedback from participants quarterly, and (2) an evaluation
by the director ( and outside consultants when desirable) using data
from the management system to compare on-going goals and prbgress
toward the project goals.

The components‘and sub-components of the projéct and the person(s)
responsible for providing information about each are identified. This
list of components is used as an outline for a monthly neWsletter_
Cpph;i§g§g”§y'the;TeaCher,Corps”stqff]as well as an outline for the

menagement system. Each quarter, the responsible person for each com-

- ponent is asked to write a list of objectives for the quarter. Midway

and at the end of the quarter he is asked to estimate as a percentage
the progress.made toward each objective. End-of=quarter estimates of
less than 100 percent are asked to be explained and decisions are made
about dropping or modifying the objective, carrying it over to the
next quarter, or investigating the lack of progress.

At each step. the information on objectives and progress in each
component is compiled and distributed to all the staff. Much imprOVe;
ment in management (setting and writing objectives, improving inter-
relationships and eliminating duplication of effort, etc.) is accomplish-

simply by feeding back and discussing this information.
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XIII.

In addition, a request for feelings about the project (affective
feedback) is requested of each intern and staff member once each quar-
ter. Theselcomments are compiled anonymously and fed back to all con-
cerned. This information helps fill the need for data about how the
interns and staff view what is happening. These data are discussed
and used for decision making along with the progress data.

The fifth-cycle Teacher Corps project was evaluated with the help
of an outsidé consultant, (Dr. Eugene Kelly, Chairman,.Education
Division, Adams State College), using data generafed in the management
system with separate spot-checks (visits and questionnaires) to insure
accuracy. (This evaluation appears as Appendix /.) The on-going
seventh-cycle Teacher Corps project is evaluated by the co-directors
from such daté and from their own sources of feedback. At the end of
the seventh-cyclé project another evaluation by an outside consultant
will be undertaken.

Contributions to Teacher Education. Throughout the preceding material

matters pertaining to contributions to teacher education have been
either implied or explicitly stated. In this final section an etfort
is made to-briﬁg these together in one place.

Perhaps there should be some comment about the differences between
implications for teacher education gencrally and those for Southern

Colorado State College specifically. It is well known that experi-

mentation creates by-products in the locale of the experiment that it

does not engender elsewhere. The situation at Southern Colorado State

College clearly exemplifies this point.
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The problems involved in using an experimental program to improve
practices locally include the following:

(i) The experimental program tends to become self-contained

and to have problems of communication and contact with others
in the organization. ‘

(ii) The preceding Situation is intensified by the differences

in funds available for experimental and regular programs
and the availability of public information procedures to
the former.

(iii) Sometimes the ideas contained in experimental programs are
not new to cthers in the institution, but at the same time
circumstances combine to make it appear that they are.’

(iv) The existence of well-funded, well-staffed activities and
programs often presents considerable pressure upon others
to develop plans and activities equally rapidly even though
the funds and staff are less plentiful.

It would be foolish to deny that the preceding difficulties did not
exist at Southern Colorado State College. This is true in spite of the
fact that many efforts have been made by many persons to minimize dif-
ficulties.

The responses of members of the regular college faculty to the
Teacher Corps project range all the way from the enthusiastic to the
antagonistic. However, it would scem to be fair to say that a great
deal has occurred in the way of improvement in teacher education at
Southern Colorado State College to which the Teacher Corps project has

contributed. Among these are the following:
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(1) Teachier Corps'budget for professicnal improvement
activities has helped faculty members who work with
Teacher Corps interns; thesec same faculty members work
with other students as well,

(ii) Teacher Corps consultants have been available to assist
faculty planners on various occasions.

(iii) Teacher Corps resource materials and resource persons
have been made available to students and professors in
regular classes.

(iv) YWork done in modularizing ccurses for Teacher Corps
interns has resulted in the availability of modularized
experiences in classes for other students.

(v) The interest and invclvement of persons in doveloping
an intern program have stimulated parallel activity in
planning a similar alternate teacher education experience
for regularly enrolled students.

(vi) Bxpertisc of Teacher Corps personnel in developing learn-
ing modules hrs been available in the develonment of
modules for the MAT program.

(vii) The involvemcnt of public-school teachers with interns
has resulted in a considerable increase in ths knowledge
and skill of public-school personnel in working with
college students, -

(viii) A viable culturally-based curriculum product has been
iaveloped which h=s strengthenced the undergraduate
rrogran at Southern Colorado State Collepe. Also, the
“LALT. program includes a set of socio-cultural competencies
which a teacher should have.

The preceding implications arc specific to the Southern Colorado
State College situation. TImmlications of the Teacher Corps project for
improving teacher education generally arc more mumerous., /Among them are
the following:

(1) The development of a rational, consistent, and effective

cross-cultural component has generated great momentum for
change in the public schools as well as in teacher education.

Aruitoxt provided by Eic:



The establishment of the concept which might be called
""the dignity and worth of the individual's culture' has
given interns, teachers, and teacher educators a new
perspective toward Chicano and other minority group
children. The creation of experiences and materials
(see Appendix E on Barrio Tracks I, II, and III) which
teach the concept effectively is a contribution to
teacher education.

(2) The community-based design of the Teacher Corps project
and its Site Development program (exemplary program
status) has shown a way that meaningful community input
can be developed in stages, from 'assistance' to "‘advisory"
to 'rarticipation in decision making.” A naticnal Teacher
Corps workshop on community-based education, conducted
by S.C.S.C, Teacher Corps project, is planned for the
Snring of 1973.

(3) The competency-based and field-based design of the intemn
training prosram, while not unique to the S.C.S.C. pro-
ject, helps point the way to greater effectiveness and
more of a reality base for teacher education generally.

(4) The commmications component, while still in a stage of
experimentation and development, is felt to be vital in
making the complex design and the interaction of other
commonents workable. As in community-based education,
the S.C.S.C. exemplary program funds will be used to de-
sign and conduct a national Teacher Corps workshop on
communications in the Spring of 1673. The intent is to
demonstrate how the best in comwmications theory and
‘research can be applied to teacher education.

(5) The career ladder component, involving the public schools
and six colleges and universities, presents a very promising
concent: that college programs and invididual ''school
development' programs can be coordinated for mutual rein-
forcement. Not only can individual workers at all levels
find opportunity for professional advancement in education,
but also the school can develop advanced expertise in sub-
ject matter and "process' areas in which the expertise is
most needed.

(6) The "Portal School' concept, while developing somewhat dif-
ferently in the two portal schools in Pueblo, is being '
shown to be a workable way to make possible meaningful
participation in all the above components by community,
school, and college personnel,
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(7) The S.C.S.C. Teacher Corps staff is demonstrating that
a true, working team, with members selected for diversity
of expertise, commonality of goals, and compatibility of
of personality, can accomplish a great deal in teacher
education. The inclusion of community and public school
personnel along with college perscnnel on a teacher educa-
tion team is being shown to be very helpful. Perhaps
the best indication of what such o team can accomplish is
shown in the newsletter, published éach month by Teacher

Corps 'staff.

(8) While many of the above components are not unique to the
S.C.S.C. project, their combination has brought the project
to a point of national leazdership, as shown by the exemplary
program designation by National Teacher Corps. The poten-
tial of such a program gocs further than the present com-
nonent. It lies largely in the area of "What next?' One
example of such potential is attached as Appendix J, a
concept paper proposing a commmity-based, cross-cultural
communications insitiute. The concept was barinstormed by
the Teacher Corps staff. It includes highly sophisticated
cemmmications techniques designed to greatly increase the
potential for cross-cultural, cormunity participation in
college level training programs for teacher education and
other fields of socinl interaction.

It should be mentioned that the Teacher Corps staff at S.C.S.T. has con-
centrated on program development to the exclusion of nation-wide dis-
semination up to now. In the last two months the staff has become aware
that the various elements of the program are fitting together and are
working well toward their goals. Journal articles and chapters for books
are now in preparaticn as well as materials for dissemination at the
two national Teacher Corps workshops planned for next Spring. In this
connection, the AACTE Distiﬁguished Achievement Award would be very

helpful .
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Introducticn

The Teacher Corps Project at Southern Colorado State College has had
a strange history, beginning more than two years ago with a program looking
for a staff, the technical assistance to aid the programs, a new school to
participate after the first school dropped out of the program, and the interns
to be trained. It really started as a great concept looking for the people
to bring it into reality., It really wasn't even known if the concept was
great, or could be applied to this particular reality.

During the duration of the program 26 of the original 34 interns found
their way to graduation and certification, An entire undergraudate education
program was fleld based, and modularized. Each of the four schools involved
gained in teacher training, curriculum development and community involvement.
Southern Colorado State College gained in new insight and the development of
two new teacher training programs with irnovative designs. The staff grew
in skills, insights to the point of contributing expertise and leadership at
the national level and developing a Cycle VII proposal to service 48 interns
in six schools, :

It is not the purpose of this assessment to provide a history of the
trials, traumas, successes and futures of the program., It is our purpose in
performing this assessment to achieve several goals:

1. To determine what changes we have produced in participating
schools, according to program objectives

2. To Provide insight into our current status as a benchmark for
future efforts i

3. To develop a final status assessment of the Cycle V program for
Teacher Corps/Washington

4L, To provide a model for the conduct of a program assessment for
those participating

Much of the data presented goes beyond the actual objectives stated for
the program. This data is used to reinforce or explicate areas of special
interest. The Cycle V proposal was not always specific or concise in its
objectives For that reason, specificity of assessment was on occasion diffi-
cult, Each objective to be accomplished is listed in the text of the report.
It is followed by an anlaysis of the accomplishment of those objectives by
each agency involved, Complete copies of the instruments used and the data
collected are contained in Appendix A, Hopefully these instruments are
helpful to others in their assessment components. Only prose data descriptions
and summaries are contained in the text of the report. T“is was done for
brevity and clarity,
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How the Assessment Was Performed

Initial instruments were designed by a task group made up of staff,
college, and district representatives with the consultant aid of Dr. Eugene
Kelley, Adams State College. The instruments were then field tested,
revised, and administered to all participants in the program during May,
1972, Additional data was gathered from TC/SCSC records and individual
staff members responsible for specific components of the program. The
data collected was field checked after summarization by Dr. Kelley. The
report was then drafted for editing and discussion by the Program Develop~
ment Specialist, Dr. Ronald Bigelow. After discussions, the report was
finalized and submitted., It is our wish that this assessment will provide
a clear picture of the present and produce potential directions for the
future.

College Level Program Objectives

1, Will offer information and assistance as to a field centered approach
to teacher training curricula.Inherent in this approach is inter-dis-
ciplinary participation.

Over the past two years the Teacher Corps program has been viewed as a
test of a field centered concept in teacher education, in two local
sites and two sites at a distance from the cawpus. Two programs,
pardalleling this concept are currently being developed at SCSC: A
Master of Arts in Teaching Program (M,A,T.) and a one year field based
internship for seniors in elementary education., Dr.'s Roy McCanhne

and Ronald Bigelow and Mr. Antonio Esquibel, all Teacher Corps staff
have participated in the design and development of these programs, under
the leadership of various members of the Egucation Division staff,

The M,A,T, program has developed the required materials, gained the
apprcval of all levels of the State Agencies for Higher Education, and
waits on final approval from the North Central Association of Schools
and Colleges. Approval is expected shortly.

The internship program, is now in its final planning stages and will
begin in September of 1972 with a pilot group of approximately 10 interns.
If successful, this program will be a regularly available option to
candidates in elementary teacher education,

In addition, collaborative efforts in field centered in-service work

with Adams State College (Alamosa, Colorado) have developed over a dozen
field based, competency based workshops for teachers involved in the
program, This relationship is presently being expanded to produce a
completely field-centered, competency Master's degree program for teachers
in Cycle VII schools,

. 2. Will provide Behavioral Objectives for field centered learning modules,
{ ~ This has been accomplished in all cases. Objectives are produced in
co-operation with the participants, Teacher Corps staff members and the
professor of record,
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3.

7111l assist the instructional staff in exploring new and different
methods of involving Teacher Trainees in designing, planning, and in-
plementing their respective programs.

This objective has been achieved through modeling procedures, and pro-
viding the technical assistance required to explore such alternatives.

17i11 assist the instructional staff in individualizing and modularizing
the existing course offerings within the Teacher Education Curricula in
order that a systematic approach to a competency based curriculum be
realized. This objective has been achieved as of the completion of

the Cycle V program. All course work offerings, including those for
teacher creditation and SCSC graduation are now in modular form. In
addition, course work offerings from the Psychology Division have adopted
the same philosophy and format.

¥ill assist the college (Southern Colorado State) in developing cooper-
ative relationships with local school districts in order that various
schools may be utilized as laboratories for field centers for teacher
training.

This objective was achieved in February of 1972 with the designation

of two Portal Schools and four satellite schools in Pueblo School

District #60. The Portal Schools have been acting as teacher and commun-
ity training centers, utilizing college and Teacher Corps staff resources
in curriculum development and career ladder development, These two schools
are not considered prime agencies for teacher training and retraining.

The college is making input to these schools by course work mecdularization
and delivery, and responding to the specific requests of the schools. All
course work is being continuously defined, refimed, field tested and
revised.

Will assist the Education Division in representing in its program of
studies the multi-cultural and multi-ethnic composition of the region,

The efforts of several individuals in the Teacher Corps staff, working
co-operatively with many other professors and staff from across the cam-
pus have produced a Chicano Studies program, presently lodged in the
Education Division, Antonio Esquibel, Mr, Juan Trujillo and Mr. Robert
Garcia were active in the program's development as a team-taught, competen-
cy based series of courses in Chicano Culture, History, and Education.

Two other professors in the Education Division have al~o bLeen invalwves in
the production of the program: Mr., Jose Cordova and Mrs. Arlene Sutton,

The new Southern Colorado State College Bulletin provides this descrip-
tion of the Chicano Studies Program:

" The Chicano Studies Program is designed to expose the students
to classroom approaches as well as use of the community as a labor-r
atory and potential employment. Such an approach will act as a
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'bridge' by connecting academic and experiences, and by
teaching the former with the aims of the latter in mind,

The course offerings will be organized into three (3)
categories which will assist the students in becoming community
oriented only after accomplishment of the prescribed academic
course work, The three categories are (1) Self-Concept, Social
Experience of the Chicano; (2) Inter-Disciplinary Skill Devel-
opment; and (3) Community Development.

SE1F-CONCEPT, SOCIAL EXPERIENCE OF THE CHICANO

Course within level One will provide a conceptual frame of
reference, historical as well as cultural, relative to the
Chicano community, Emphasis will be placed on acculturation
which, in turn, upholds the concept of cultural pluralism.

INTER-DISCIPLINARY SKILL DEVELOFMENT

An academic interdisciplinary approach within this level
will provide the necessary skills for possible solutions

of the social conditions of the Chicano community. To
comprehend the Community Social Process requires that we
provide diagnostic analytical and interpretative techniques
which the multi- or interdisciplined approach provides.
Thus, the student may better understand those pluralistic
life styles found in the area, whether they be socioeconomic
"class'" life styles or ethnic and cultural life styles.

COMMUNITY DEVELOPMENT

The community will provide the laboratory experience for
community involvement, level three will ewmphasize ways and
means by which the student may relate his college education
and the Chicano community, Institutional or public service
(agency) behavior will be a point of major concern and con-
centration relative to the social, physical condition of
the Chicano Barrio. ‘

CS 101 INTRODUCT1ON TO CHICANO STUDIES : 5 Credits

Introduction and background to the history, socio-cultural
characteristies and value orientation of the Chicano.

CS 202 THE CHICANO IN AZTIAN 3 Credits

The evolution of the Mexican from a majority to a minority
status, and his subsequent role in the American Southwest;
the historical study and America's second largest minority
group; the historical culture of the Mexican-Americans.
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CS 210 INTRODUCTION TO BILINGUAL EDUCATION - 3 Credits

Introduction of the literature in Bi-lingual Educationm,
English as a second language, language acquisition
(Linguistics), cultural awareness.

CS 301 METUODS AND TECHNIQUES TEACHING OF ESL 3 Credits

Methods and techniques of teaching English as a second
language, The Audio Lingual Approach, The Method Approach
and others, Students will have an opportunity to use the
knowledge received with school -children in various schools
in the community and adult students in the community.
Students will also develop materials necessary for teaching
ESL.

CS 312 THE CHUICANO CHILD IN THE ELEMENTARY SCHOOL 3 Credits
A study of the Mexican-American child and his relationship
to the U.S, educational system for Head Start through
elementary school," .
An apparent weakness in the accomplishment of this objectibe is a lack

of integration of minority/Chicano studies in all facets of the education
program., This has become an objective of the Cycle VII program,

Classroom Level Program Objectives

1, will providé children with elements of the Ethnic Culture within
their community '

2, Will provide coopérating teachers with information in regard to
the multi-cultural aspects with the class and strategies to deal
with those cultures objectively,

Each of the schools surveyed agreed that the objectives were applicable
and important for their school, with the possible exception of the use

of a second language in the classroom. The data secured supports some
improvement in the general areas of cultural and cross-cultural activities,
but concern does exist in a number of specific areas in individual schools,
The participation of the community; the support of the. school program by
the community; the comfort level of teachers working in the community and
the academic achievmeent of children in schools were identified as areas

of improvement, but to a lesser degree than other areas of importance,
Defininte improvements were cited in all schools in the availability of
resource persons and materials and the use of bi-cultural activities in
the classroom,

A significant number of teachers stated the presence of Teacher Corps was
responsible for approximately fifty Percent of the improvements made in
these areas during the past two years,
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Data secured for this section of the survey indicates the partial accom-
plishment of these two objectives, with further work needed in the areas of
bi-lingual education, community participation, community support, teacher
comfort in working in the community, and the academic achiev ment of pupils.

These are areas of emphasis in the Cycle VII program.

It should be noted that community representatives and teacher aides working
in the buildings consistently rated these areas of !'lesser improvement' as
areas of greatest improvement, attributing 75% to 100% of the improvement
to Tescher Corps presence, (See Section A, Appendix A)

It should alsoc be noted that the school demonstrating the greatest apparent
improvement was Ignacio, where a "tri-ethnic" community exists; Anglo, Chicano
and Native American.

3. Will provide children with the opportunity for cross-age assistance in
sub ject matter expectations and personal-social preparation,

4, Will provide children with a more personalized, individualized and par-
ticipative approach to learning,

Professional growth and the various components of ;such growth that apply to
the above objectives were supported as applicable”to each of the schools in-
volved, and considerable improvement did take place in these areas during

the past two Years. Among those areas showing considerable improvement were
diagnosing student learning needs, a knowledge of a variety of teaching tech-
niques, particularly individualized learning skills, diagnosing student
learning needs, a knowledge of a far wider variety of teaching techniques,
and materials, and developing special classroom materials,

Again, the presence of the Teacher Corps was credited with a significant
amount of the change that did take place. (See Section C, Appendix A, -
Professional Growth).

It is apparent that all four schools in the project have increased their use
of individualized instruction, and gained a significant and useful level of
skills required to perfori: such instruction, Again Ignacio school and Rocky
Ford (Liberty Elementary School) demonstrated the greatest improvement in
these areas, while Irving schoo! achieved the highest level of owverall compe-
tency. Much of this improvement (25% to 50%) is seen as attributable to the
presence and aid of Teacher Corps interns and staff.

The areas of least improvement apparently occured in civic {mprovement by .
teachers, career planning, instructional leadership, and level of knowledge
of academic disciplines, The career ladder c@Ncept incorporated in the Cycle
VII project will definitely have an impact on career planning, instructional
leadership and the level of knowledge of academic disciplines. Greater civic
invelvement is being promoted through the community component in each schoc. .

It would appear that all four major objectives in the '"Classroom" section of
the Cycle V objectives were achieved, and achieved by the presence of the
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Teacher Corps project, with the specific exceptions as indicated. It
should also be noted that the two schools not continuing in the Cycle VII
project are continuing their professional development in the areas of in-
creased use of bi-cultural, bi-lingual activities and individualizing
instruction. The two remaining schools (Irving and Washington) are con-
tinuing the progress toward the same goals within the Cycle VII program,
One school, Irving, is a resource for other schools in their development
efforts, and is, in fact, a Portal School.,

Neighborhood Component Program Objectives

1. Will provide cross-cultural techniques for community development

The Cycle V program focused its attention on community involvement during
the second year of the program (1971-1972), All interns carried out com-
munity activities ranging from tutoring in English for adults to the
establishment of a complete art program for children. Techniques for these

projects provided by the program, in the form of community development modules

were integrated into four education, psychology and social psychology courses
Additional techniques were provided by Mr. Antonio Esquibel, of the Teacher
Corps Staff.

SCSC/TIC sponsored a cross-cultural workshop for regional TC programs in

the Fall of 1972. The products of that workshop are now available to
Teacher Corps, and have become a regular part of the SCSC/TC program, after
medification for use in our Barrios.

This objective has been achieved to the level of training interns to work in
the community, Additional training was provided community representatives

and teacher aides to provide them the skills required to work in the schools,
This training was evaluated as highly effective by teachers, principals, aides
and representatives, Additional training has also been developed for co-
operating teachers and any other building level personnel in Chicano culture
and Barrio life. '

2. Will assist community-school related organizations in becoming more
. involved in schooling processes,

Teachers, Principals, T,C, Staff and District Administrative personnel in
four schools indicate this has improved significantly during the past two
years and that from 50% to 75% of the improvement is due to the presence of
Teacher Corps.

3. Yill provide direction for schooling process to become more concerned
with parent-child relationship and in developing parent-child learning
opportunities, (See Appendix A)

The responses to Items 5; 6, 7, and 8 relate to this objective and indicate
a significant improvement and 25% to 50% of that improvement being due to
Teacher Corps. Community representatives, interns and the teacher aides
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were seen as highly effective in promoting these developments., Many
intern community projects involved both parents and students in learning
activities,

I, Will provide direction in order that the school program of studies
relates to Neighborhood Life Style and provides a greater frame of
reference of the '"Real Works, Past and Present."

Items in Section A (Appendix A) numbers 1, 2, 3, 5, 6, 8, 9, and 11 relate
to the accomplishment of this objective. Responses to each of these items
indicate significant improvement, with 25% to 75% of the improvement due
to the presence of Teacher Corps. It should be noted that participation
of the community in teacher preparation received ambivalent support in 3
of the 4 schools, It is clear that the community is making its presence
felt in the school program, Another area of ambivalence is that of the
use of a second language in the classroom. These have become areas of
special emphasis in the Portal School Program., (Cycle VII),

Each of the areas surveyed appears to be applicable to the schools involved
with the possible exception of the use of second languages in the classroom
and the participation of community in teacher preparation.

The data secured seems to support some real improvement in the general areas
of cultural and cross-cultural activities, but concern does exist in a

number of specific areas and in individual schools, The participation of the
community; the support of the school program by the community; the comfort
level of staff working in the community and the academic achievesent of
children in the schools were areas identified as improved, but less improved
than others, Definite improvements were indicated in the availability of
resource persons and material and the use of bi-cultural activities,

A significant number of respondents stated the Teacher Corps was responsible

for a considerable amount of the improvements made in the identified area
during the past two years.

School level Program Objectives

1, Will provide administrations with expertise to encourage and develop
individualization, from teaching, cross-age and community assistance pro-
grams.

The best indicatiou of the accomplishment of this objective is the pro-
fessional growth of the teachers in the schools involved in the Teacher
Corps program (Section C Appendix A), Professional growth and the various
components of such growth were strongly supported as applicable to each
of the schools involved in the project, and according to the respondents
.congiderable growth did take place during the past two years. Among

those areas showing significant improvement were diagnosing student
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learning needs, a knowledge of a variety of teaching techniques, and
developing classroom materials. The least amcunt of improvement (though
still improved) occured in the areas of civic involvement and career
planning,

In the area of personal growth the acceptance of self, other cultures,
other teachers, other persons in the classroom and community input improved
with about 25% of the apparent change due to the presence of Teacher Corps,
vhile ability to deal with ambiguity and authority were not improved much,

This data would seem to indicate significant improvements in teacher personal
and professional growth within the context of the local schools. This
would indicate a significant level of accomplishment of the objective.

2. Will provide information in order that the school becomes a community-
based service agency.

3. Will modify its program of studies so that curricula represent the
multi-cultural aspect of the neighborhood and community,

These two objectives, and their supporting data are presented together to
represent and highlight the collaborative,sharing nature of the program
objectives; an interchange of resources, ideas and skills, to and from the
school, :

Several items and much direct information relate to these objectives. Item
6, Section C, Appendix D - "Acceptance of community input to the classroom."
Almost all teachers found this applicable, all schools indicated this had
sigRificantly improved with 25% to 50% of the improvement due to the presence
of identical results., Item 5, 6, 7, 2 in section A, Appendix A also clearly
support an increase in community input to the school, 1In short, the response
indicates an "across-the-board" increase in community based education, and
the multi-cultural aspects of the school community.

Additionally, the schools have come to use many community agencies available
within their attendance boundaries through intern community activities and
the work of the school representatives,

4, Will assist in encouraging the providing of opportunities for a repre-
sentative neighborhood council to become active in school policy decision,
planning and implementation.

The objective has been accomplished in one school, Irving Elementary School
(a Portal School), partially accomplished in two schools (Rocky Ford and
Ignacio) and not accomplished in Washington Elementary School. As a part
of the Cycle VII program, the two Portal Schools have established these
councils during the Winter and Spring of 1972, The Satellite schools are
expected to develop such councils [zior to the termination of the Cycle VII
program. '
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Summary:

All four of our program schools have moved toward the school level program
objectives to a significant degree. The area of smallest increase is in

the establishment of school instructional councils. This is a focus of
the Cycle VII program,

Intern Level Program Objectives

1, ©7ill identify and demonstrate his effectiveness in task groups made up
of interns, team leaders and cooperating teachers.

2, Will demonstrate an ability to identify individual (personal) goals
as well as team goals and to set deadlines for meeting them.

3. Will demonstrate his skills in utilizing information gained from
college, school, and neighborhood in order to determine his team's
and/or his students' learning needs.

4, i1l demonstrate his ability to participate with students in setting
instructional goals, ' '

5. Will identify and perform the essential educational skills for use in
an individualized, competency-based curriculum,

6. Yill perform the essential elements of competency-based education
system and community-based program within a participative philosophic
framework,

7. Will communicate functionally in the language (Spanish or Ute) used
in his school community,

8. '7i11 demonstrate a functional understanding of his culture and the
culture of those with whom he is working.

9., Will identify and demonstrate skills required to identify and relate
to groups and individuals important to the schooling process within
the community,

10, Will demonstrate his skills in a systematic self-assessment procedure
which provides him with meaningful feedback from those individuals in
constant contact with him,

Interns are, of course, the central product of any Teacher Corps pro-
gram, Their level of skills accomplishment and satisfaction really reflect
the impact of the total program, The actual objectives achieved by the
interns go far beyond the list presented, both in terms of the breadth and
depth of the objectives (see Appendix B for a set of intern competencies
for Cycle V interns). 1In order to complete their program for certification
and graduation, these competencies had to be achieved. -
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The Cycle V program started with 34 interns., One intern dropped
out of pre-service and was replaced. During the year 1970 - 1971, four
interns dropped from the program, three because of medical reasons, one
because of inability to adjust to the program., During the Summer of
1971 two interns were de-selected because of inadequate performance.
During the .Fall of 1971, two interns dropped from the program, again
for personal adjustment reasons. This left 26 interns (a 76% retention
rate).

Of the re:aining interns, two failed to complete the total program
of certification because cf.their fallure to compléte dped&fal courdc re-
quirements, ‘daspite ' the efforts of"the staff td ‘set dp~opEionaf-paths “or
Teachér Certificatisén, Béth.graduatéd easily, but through a-lack-of effort,
failed ‘to aquire a Colorado Teaching“Gertificate.

The Summer of 1970 - 1971 saw the biggest changes in the intern pro-
gram, when all further course work was modularized, and the volunteer
component began full swing. The adjustment to these factors was accomplished
by December of 1971.

Intern Placementé

As of now, our figures on placement while encouraging, are incomplete.
One intern on the Ignacio team was hired as a regular teacher., No other
position was available in Ignacio. Two interns were hired in Rocky Ford,
No other positions were available, Figures for Pueblo District #60 are
incomplete, but we know of one intern who has been hired. The Pueblo sit-
aation is compounded by a shift to a "Middle School' configuration. This
configuration has caused a shift in pupil/teacher ratio that has caused
an over abundance' of contracted teachers. e have assurance from District
#60 that as many interns as possible will be hired.

Other interns have found positions throughout Northern New Mexico
and Southern Colorado, ranging from HEP counselors to Adult Basic Education
Tutors. Several are going on to graduate school. We have little doubt
that all of our intermswill have positions by September 1972. The recruiting
response has been very favorable, with interns taking preference over all
other teacher candidates,

Communications Component Program Objectives

1. To establish communications between all role levels and components,
such that all levels and roles see the levels of cowmunications as
adequate and effective,

This objective was assessed by asking program DParticipants to describe
their level of communications to all other role levels on a 1 to 5 scale,
with 1 representing an inadequate level, 3 and adequate level, and 5 an
excellent level of communications. The results of this compilation can
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be found in Appendix C., Sewveral general conclusions can be drawn from the

data:

1.

10,

Community representatives: adequate, lowest in communication
with education and psychology professors

Interns: adequate in all sectors

Co-operating teachers: adequate in all school sectors: adequate
to inadequate with college personnel, TC staff and the Central
Office.

Team Ieaders: adequate in all sectors

Other teachers: adequate with most sectors excpet TC staff and
Central Office,

Principals: adequate in all sectors

Education Professors: adequate in general, low with co-operating
teachers and teacher aides.

Psychology professors: adequate in general, low with co-operating
teachers, interns, teacher aides, community representatives.

Teacher Corps staff: adequate in most areas, lower with team
leaders and cooperating teachers.,

Central Office: adequate in general, low with other teachers,
co-teachers, interns, teacher aides and community representatives,

The objectives of effective, adequate communications were achieved to
an adequate degree or better, as seen by the results secured. However,
several weak points are seen betwean professors and-in-school personnel,
and between TC staff and team leaders and co-operating teachers. These
areas will be rectified by the communications component of Cycle VII.

g-14-7&
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Section II
Objectives for Institutional Change and
Systematic Plan for 7eaching Objectives

The Portal School concept becomes the focus of the SCSC~Teacher Corps 7th
Cycle proposal. As envisioned by representatives of the community, the school
district, and the college who have parficipated in the conceptualization of it
gince Januvary, 1971, it embraces the fcatures listed below:

I. The Community

A. It intensifies and morc highly systematizes the involvement of tbhe
communities in the education of its children,

B, It provides entry at two levels for community involvement:

1. The level of direct involvement in decisione that affect the
ckildren, through participation in conmunity meetings about
the echoonl, serving as teacher aides in the building and
participating in instructional unit planning meetings, as
well as Portal School Council meetings, and serving as paid

i communiiy repcesentativas to identify community resources and
ts provide linkoges betws=en school district personnel and
parents of children in the community,

2. The level of professional involvement through the upward.
mobility cpportunities dzscribed in tiiz carcer ladder concept.

II. The School District

A, rough the implementation of the teacher center operating in the
portal schools, it operationalizes an in-service training program
for teachers and school building administrators that reduces in-
efficiency in using college resources to meet their needs,

B, It provides a cantral point for community people and school distric:
people to find the belance where these two components and the
college can interact most meaningfully and profitably for the
benefit of the children, '

C. Through its commitment to the philosophy of Teacher Corps it pro-

_ vides the opportunity to address the problem of integrating multi-
cultural life styles directly and aggressively., The distribution
of ethnic groups in the schools most directly involved in this
project presents a unique opportunity to realize significant pro-
grees in this ares,

i
! *




III. The College

A, The portal school and the intern program provides the opportunity
to field-test the learning modules develaped in the 5th Cycle
Program and that are continuing to be devazlcped from the under-
graduate, through the Master of Artzs in Teaching level. This
latter program will be iwplemented at SCSC in the Fall of 1972,

B. The opportunity to be influenced by, as wz2ll as to influcnce, a
dynamic pwogran of change and experimentation, such that resgultant
chenges will occur within thecir own educational environment,

The proposal presented in these pages is an embitious and complex challenge.
It features some exciting experimental dimensions that hold high potentiel for
learning, and implements several programs that through analysis of the SCSC 5th
Cycle and many others tiroughout the country, now have a zolid, proven found-
ation and a history of zucccss.

Two schools in Pucblo Schoel Distriet #60 will become portal schools--
Irving Elementary ond Tountain Elenentaty,., Irving School has participated in
the 5th Cycle program, and ruch rork has teen done in the Fountain School and
community since Jantary, 1971, in preparaticen for, and anticipation of, its
role in the 7th Cyecle progrem. In addition to ilhizse two schools; two to four
other elementary schools that fall within the poverty guidelines will be de-
signated and prepared for roles as '"satellite" schools,

The main Jdifferences betwcen the two designations are as follows:

1. the portal schools will have a siightly larger coatingent
of interns; and

2, fhey will serve as teacher centers, the hubs of most of the
in-gervice edvucational programs for the dictrict,
Satellite schoolz, howevaer, will have a Teacher Corps staff member (role is
described in Scrntion XI) aszsigned as in the portal schools,

This proposal calls for GC undergraduate interns. Fifteen (15) will be



assigred to each of the pentel nchools; the remainder placed in the other
participating schools,

While the interns will have primary identification with one school, the
operational plan will be a £luid one that allows for each intern to be exposad
to ezch of the schools and their communities over the two-year period., This
will provide a broad based exposure since each community has different demo-
graphic characterisites that répresent a rather broad spectrum. This fluidity
will also apply to the individual teachers and teaching teams within the
participating schocls,

The main characteristics of this program can be helpfully locked at in
terms of continuation programs and emphasis from 5th Cycle and the experimental
comporents, Tha continuing programs are relatively new and innoQative here but
have a good history of value and csuccess both in the SCSC Sth Cycle program end
at other institutions. 1In the experimental ccmponent we are exploring territory
that has a sound philosophlcal or rational base but requires experimentation to
develop a matlodology for implementation,

Continuing Programs

1. A pre-service oricntation and training program that involves school
district administrative and instructional personnel as well as college
personnel and acumunity people,

2, Continued movement toward increased modularization of learning
experiences for teacher~trainens in the developuent of teaching
competencies, This approach snems to facilitate the movement toward
individualized instruction at the college level,

3. Continued, but somewhat refined, cmphasis on field-based learning
experiences for teacher~trainees, Interns will be moved through
observational, teacher assistance and actual classroom instruction
phases in a more sophisticated manner as a result of 5th Cycle
experience; '



4, Broader and more extensive use of college personnel in the guidance
and ascistance of the field-based learner, This goal should bte more
attainacvle with sirty interns concentrated in the five schools in

School District 69,

Experimontal Programs

1, A con%tinged effort to find the point of balance between where the
ccmmunity involvement facilitatec and enhances the ediueational
expericnce for the chiid vs witere it hiuders., Achisvement of this
goal will require an openness for experimentation that is always
accompanied with possibilities for frustration, The commitmant
reguived «woinld be to cxperiment, to have seacondary alternatives
available and to experiment again uniil the gosl is arhieved or
until the altecnatives have been exhausted,

2. A gecond expevimental foature centers around the implementation of
tha '"eareer ladder” concest, This is basicslly an attempt to open
new cntry levcls for people who desire t6 become involved in the
educational process, For para-profeasiorals (community people) this

cziis rrovidiag prograne that may allew them to achieve through an

A.A,, level--perhaps B,A. or higher for those with exceptional
qralivies, avilities, and motivation, For professional pzrsoanel,
in-gervice programs would be ~fifered thirough the MAT program at
SCSC end tha doctoral level with cooperating colleges and universitics.

hile thir ho1@3 exciting poscibilities for up-grading the quality
of instruntion in the elcmentary schoois, it would also require
hezavier ccomitmeats end involwvement f£rom college facuity to conduct
on-site seminars, workshops and independent studies to meet in-
dividual needs--all for graduate credit,

A Portal School Project staff person will be assigned to each school
in the proiect. Their wain responsibilities would be to assist in
identifving needs in the buildings =5 thay arisz, to coordinate those
with the other school btuildings, to Grsign programs to meot those
needs cnd tc identify and provide resources for bringing about what-
ever value, attitudinal and behavioral changes are desired by all
parties invoived,

3. Perhaps the most critical of the exherimental components is the one
focusing on the communications system and climate that will be re-
quired to facilitate the success of the program,.

The syatem will require a climate of opanncss, trust, and willingness
to pravide and accent feedback relative Lo the funztioning of the
proginan, The same degree of openness wouid apply at each level of
functicning and between cach level, 1In effect, the attempt is the
application of a basic classroom precept to a mich larger and more
complex system, Th2 precept is that to facilitata learning, the

S
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first step is to establish a good learning climate or atmosphere,
Rephrasing the precept, we would say that for the system to become
szlf-correcting a climate needs to exist within, that containg the
above mentioned ingredients-~ openness, trust and willizgness to -
provide and accept feedback from any source—-relative to the function-
ing of the eystem. In closed systems, changes are made on the basis
of limited, therefore distorted, and tightly controlled feedback
sources.

The estsblishment and maintenance of this communications system will
ba discussed and described in detail in Appendix A to this
proposal, '

In guumary, the portal school project embraces the following concegpt:

1. Cooperation of three major constituencies (school district,
community, and college) in accepting and sharing joint
responsibility for the education of children. '

2. Open, non-graded classrooms characterized by the following:

a. individuzlized instruction
b, teacher assignments based on competencies -
: c. a reccgnition, acceptemce and affirmation of the multi-
{ cultural life styles and backgrounds of the children in
the clzssroom,
3. An extensive in-service, pradominantly on-site, training
program for teachers in the school district,
4. A broad, field-tased training program for teacher-trainees
(Teacher Corps Interns) that emphasize modularized learning
in tha developmeut of specific competencies,
5. A career-ladder concept that gives community peopls entry
into the educational aystes ot varying levels of ‘nvolvement,

6. The development nf a communicaticns and human relations systems
model that affirms the value of each member and is committed
to providing each individual the opportunities he needs to
develop and realize hiaz potential--again from the child in -
the classroom to the top of the hierarchical structures with-
in the systen,

Assessment of MNeeds

As a zs::lt of proposal planning the community has assessed its needs

as follows;




To develop a sense of active input into the education of its young
people.

To develop the school as a central unifying force in the communities.
To develop cultural and recreational centers for the community.

To develop, with the college and school district, the total community
resources for the education of children.

school district has assessed its needs as follows:

To provide for upward mobility for all staff members: teachers, aides,

. interns, community members, and administration,

To develop competencies con the part of its staff for the identification
and diagnosis of learning problems and prescription of learning

"activities to solve the problems,

To develop and disseminate to all district schools curricular materials
and methods to promote increased learning for children.

To ccoperate with the community and college for the purpose of brin
ing together all the regources avaiiabie for iwmproving the educotlonal
process,

To develop stafiing differcntiated patterns which best utilize school
stafif competencies, colleze perscnnal znd community resources for
improved learning.

To provide the kind <f gi:i7 uraining which will prepare prospective
teachers tn tecach in selected school comudnities.

college hag assesszd jts neecdz az follorm:

To develcp a program vhewvaby teachzns i teacher educationn candidates
can continually improve tha2ir educsiicnai gkills,

To develop a teacher educzation mrcgram is competency-based and field-
tested.

To institute an in-service program for college staff for the purpose

of crcating at the college level differcentiated staffing, individualizec
instruction, community involvement, ano responsiveness to district and
cotxainity needs.

Tec #velop learning modules dealing with the major competencies of
toaslicr education,



5. To create a communication system whereby all college competencies
- are brought to bare on the teacher education program of the college.

Each of the three participating groups in the program also recognizes
the need to develop a communications system which will provide for continuous
exchange of information and ideas in an atmosphere of openness and cooperation.

Objectives for Institutional Change

School District Objectives
A. Objcctive: 1In cooperation with the college community, the district
w111 develop a career ladder during the summer of 1972 for all
school staff members to continue beyond the 1ife of the projéct.

Sub-objectives:

a. Teachers will receive graduate credit beginning with the 1972-73
school year for their participation in the education training of
interns, teacher aides, and communlty members,

b. Interns will begin their £1e1d-based teacher pre-service education
program in July, 1972,

c. Teacher ‘aides will begin their service and training program in
August, 1972, designed to equip them with the knowledge and skills
necessary to function effectively in the school and community,

d. Community representatives will participate in a pre-service train-
ing program in November, 1971.

B, Objective: A continuing in-service program will be instituted which
will ﬁrovide'consultaht services and field-based impIementatidn for
the identificaticn énd diagnosis of learning probiems and prescription
for remediation,

Sub-objectives:

a. A series of workshops will be conducted over & two-year period
(1972-1974) utilizing college and outside consultants for the
purpose of training teachers in dealing with the identification,

.diagnosis, and prescription techniques,
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b. In conjunction with the workshop on individualization, gtaff
members will engage in case studies with selected students in
which they will field test skills learned in the workshops.

c. Workshop participants will in turn serve as consultants to
other members of the school staff and the staffs of other schools,

Objective§ The school district will initiate, test, and when it
proves succ2ssful, adopt an innovation as a regular part of its
curriculum and offer the innovation to other interested schools and
districts,

Sub-objectives:

a. By the summer of 1974, resource centers consisting of materials,
methods descriptions and available consultant lists will have
been established,

b, These resSource centers will be, &s sponsored by the school
district, college, and community, a regular part of the college
education program and be available to all schools,

Objectives 1In cooperation with the community and college, the district
will establish clearly defined lines of communication and appropriate

activities for school~community members,

Sub-objectives:

a. By January, 1973, a community council for each Portal School and
the satellite schools will have been established. The council
will consist of school-community members, school administration
and staff, and college representation, The function of the council
will be to serve as an advisory committee to the college ad-
ministration srid school district Board of Education for purposes
of planning, implementing, and evaluating the school program.

b. A continuing program of in-service conducted by the college,
district, and community aides fot parents of the school community
will be established by September, 1973, The purpose of the
program will be to help parents augment %he educational effort
of the school while, at the same time, reaffirming the linkage
between the school and the community,

c. Parents and school~community members will be offered a program



which will include a high school diploma completion component
and training in entry level skills for careers in the world of
work .

d. Community resources, both physical and personnel, will be
identified and incorporated into the total curriculum of the
school, ,

e, Knowledge of, and work in the community, will be a part of each
staff members in-service training program. Staff members can
be released from team assignments periodically for such activities.

E. Objesctive: The school, college, and community will cooperatively

work toward the developmeht of differentiated staffing patterns which

will allow for the maximum utilization of che competencies of teachers,

teacher aides, interns, and community representatives,

Sub-objectives:

a. Teaching teams will be developed around age grouping of students.
Each team will consist of a team leader, three to four teachers,
one to two teacher aides, two to four interns and one or more
community representatives. Each team will initially rely upon
existing competencies but will also develop additional competencies.
in individual members to overcome team deficiencies, )

b, A continuous in-service program, utilizing school staff and college
professors, will be provided each of the participating schools, -
These resource people will serve the teams as consultants in help-
ing them assess their competencies, develop strategies for maximum
team effort and increase the teams? potential for educating
students. -

~c. In addition to a special focus on staffing patterns, the curriculum
of the Portal Schools and their satellites will include, for
children, an awareness of vocational opportunities. This vocational
awareness will be incorporated into the regular curriculum and will
not constitute a separate strand of the curriculum.

F. Objective: ‘Each gstaff member in the five schools will receive the

experience and training necessary to enable him to go into any other

school or community with similar characteristics and operate at max-

imum efficiency without having to undergo intensive orientation and

in-service.,



Sub-objective:

a, In addition to the activities listed abowve, each intern at the
conclusion of his training will be encouraged to seek employment
in several district's communities which are similar to communities
in which he took his undergraduate training, Among the districts
to which he might apply would be the district in which he took his
undergraduate training,
b, Regularly employed staff members, after appropriate experience in
one or more of the partiecipating schools, will be encouraged to
transfer to other schoois in the distriet as one alternative for
the purpose of disseninatirg effective innovations,
In its commitment to the Portal School Project for Publie School District
60, the basis for the 7th Cycle Teacher Corps, Southern Colorado State College,
has indicated several major long-range objectives in the earlier concept
paper submitted June 30, 1971, While the focus for the changes indicated in
the objectives centers primarily within the Education Division of the college,
a number of other divisions and departments will necessarily be involved in
maximizing the achievement of these objectives, Hence, the Division of Education
has a dual challenge in realizing its goals:
1, to establish a procedure for restructuring its own department; and
2, to present itself as an effective change zgent for- influencing other
departments/divisions to participate in the planning and realization
of the Portal School Project.
The objectives as stated in the concept papei are as follows:
I, Moving toward the demonstration of competencies as the criteria for
achievement;
II, Structuring the program of teacher education around learning modules

aimed at specific behavioral objectives in both the cognitive aud

affective domains,



III. Involving trainees more actively in planning their programs;

,IV, Developing a "career ladder' approach to professional preparation,

integrating the above steps from the training of para-professionals
through the education of teachers of teachers., |
V. Modifying the role of field personnel in the teacher education program,
The philcrophy on which theée objectives are based is expressed in the

following pairs of alternative views:

1, field-based vs classroom-based;

2, competency-based vs cognitive-based; and

3, participation-based vs pre-planned activities

The changes implicit in these alternatives are ones of focus and emphasis

rather than exclusion, For example, when we talk of field-based vs classroom-

{ K based activities we are speaking of a shift in emphasis rather than challeng-
ing the use of classroom activities, .The use of field-based activities is
much more supbortive of developing competencies than the use of traditional
clagsroom lectures, discussioné and demonstrations because the teacher-
trainee has the opportunity to immediately experiment with and'ptactiea

. new concepts and methodologies in a live situation as opposed to the art-
ificially constructed environments of the college classroom,

The most significant dimension of the field-based cbn;ept is the community
participation in the entire elementary education program outlined in the Portal
School concept. The inclusion.of the community in the term "field:based,"-
and the degree.of community participation already experienced and anticipated'
during the next few years may be the most unique and significant feature of

this proposéd project. The implications for readiness on the part of gbllege

faculty to deal effectively with this dimension poses some difficult problems




which will be described in more detail later, along with the plans for dealihg
with them,

In developing a strategy for achieving the kind of institutional chénge
objectives stated above, a commitment seems necessary to avoid as much as
possible the "do as I say, not ag I do" kind of thinking and behavior, 1If,
for example, the Education Division of the college ultimately develops a
wide-rznging cet of learning modules with specific behavioral and affective
agssersable objectives identified for its students, it seems reasonable to

~ agsume that the credibility of these learning devices and approaches will
be much higher to the studeiits if they are accompanied by some sense of

awareness that they are born out of the faculty's own struggle to assess

its own competencies and teaching methodologies, The same principal

o

would apbly in the inclusion of community participation in the education-
al process. The credibility of the college represéntative giving instruc:
4tion on community development and involvement would be greatly lessened if
he himself were unable to modify his verbal behavior sufficiently to:
establish a good communicative relationship with peoplé who are at a
different educational level. The '"Do as I say, not as I do"rproblem is
compounded by the willingness of the public to set college people on a
status level that isn't reality-based., This, too, must be mutually worked

L]
on by the constituencies involved in interaction processes.,

Underlying the statements of specific long-range objectives is a
more critical, though berhaps more general, objective. The degree of

success that the Portal School Project achieves is probably propertional

- to the degree that an effective feedback system is developed within each




of the components and sub-components and between each of those components,
While there may be some philosophical argument about the extent to which
man is a self-correcting mechanism, there is little question about the
need for continuous undistorted feedback and information for him to modify
his behaviors and attitudes to whatever extent he is capable.

While much work needs to be done in this area, the concept of the
feedback system has already been estahlished in the work of the community,'
schocl district and college that led up to the development of the concept
paper. It has continued throughout the development of this proposal, in <
that at each stage of its development specific reaction meetings have been
held for the purposes of getting feedback that hag led to its final draft
Eorm..

In addition, workshops for each of the components are envisioned
throughout the life of the project to maintain the system. Also periddie
Qorkshops involving mixtures of each component will be held for system
maintenance purposes. While much of this *process" maintenance can be
accomplished at the various assessment points that will be established to
check on ";ask” accomplish .ments, it would seem important to set aside
time, for key people, devoted entirely to the human relations or ‘'process"
issues that will inevitably arise in the functioning of so complex a project
as this, Any workshops that deal with process functioning sbould be facil-
itated by outside consultants who ﬁave a high degree of familiafity with
the scope and ﬁatqre of the project. This communications4process-feed-
back system is described in detail in Appendix A to this proposal.

The overall needs on which these objectives are'based.are contained
in the following statements,

(A) The resources:-of the college must be more accessible and res-
ponsive to the school district and its communities.

For the school district, this means more extensive field-besed programs

’



provided by the college that deal with inservice needs of its instruction-

al staff, The teacher-center concept (Appendix E)along with thevcareer ladder
concept, .described in Section XII for professional people and Section IX for
community para-professionals, will combine to provide a vehicle to meeﬁ these
teacher retraining and in-service training needs.

Since many of the in-service and re-training requirements of instruc-
tional staff will evolve around specific community characteristics, a much less
distant relationship between the college and community must be established.
The Portal School Councils and the direct contaét of professors in the school
building with community people will make this possible. Workshops involving
membership from all three components will also be a part of the in-service
training program for each of these components.

 MAccessibility", as used here, has two diminsions: (1) making resources
from the college more readily attainable to the community and school district,
and (2) allowing itself to be more subject to influence and change and mod-
ification of its own programs as it develops an increased awareness of the
requirements of the communities and institutions it tries to serve.

(B) The need to improve the quality of the educatioﬁal expefience for
its own students, both undergraduate and graduate.

The focus of many programs seems to center around the above statement
as it relates to children in the public schools. Thé rationale is often
overlooked that his same concern should extend through the IHE programs,
particulrrly in the teacher education program. It would seem more likely
that teache; trainees would be better equipped to facilitate positive

learning experiences in the field if their own base of learning were a more




dynamic and postive one, The college is in the process of modifying'its
teacher education program in several major ways to £ulfill that need.
Teacher Corps has been and can continue to be a gsignificant facilitator
and contributor to this process,

(C) The need to identify the factors and dynamics necessary to
achieve a climate and environment that embraces multi-cultural 1life
styles, that operates on principles of inclusion rather than exclusion,

This need is as presgsing today on ghe college campus as it is in-
the community and in the public srchools, The Seventh C&cle Portal School
Project will address itself aggressively to that problem in all tﬁree
compénents both in continuing experimentation and in the application of
experiential data gathered from the 5th Cycle Program.

Systematic Plan for Reaching Objectives

In looking at the plan for reaching these-ebjectives it is necessary
to see them in two perspectives: (1) Where they are in the current
stage of development, and (2) what is énvisioned over the next few years,
Objectives I and II can be reviewed and projected simultaneously.
The Education Division Faculty at SgsSC has planned for some time the
development of an MAT (Mastgr of Arts in Teaching) program to become
operant in the Eall of 1972, This program is conceived as a competency-
based, field;bgsed curriculgm that centers around a modularized approach
to developing spccific competencies. Fifth Cycle Teacher Corps has developed
a comprehensive 1ist of teacher competencies drawn from the community peoplé in
in the school districts which S,C.S.C. Teacher Corps is now serving, from
the instructional teams in those same districts and froum fhe Education

Division Faculty. Since June, 1971, both Education faculty and Psychology

faculty having been writing instructional modules aimed at developing those



competencies, As of Fall term, 1971 6 courses (Sec, VII, pp 12 & 13) have
been implemented with the modularized approach to learning in both
departments,

In additiqn the faculty of the Education Division has employed ihe

services of Dr, Bob Houston and Dr, Ron Bigelow for workshops in writing

behavicral objectives and instructional modules., Over the next three

years it ig planned to have developed a systematized program for the
developuent of teaclher competencies, Ultimately these competencies will
be sequenced in such a way that the same courses wil} be used for beth
undergraduate teacher trainees and graduate students, Minimum completion of
modules standards can be established for each student level involved in
the teacher educa;ion program with all work aimed at the development of the
same competencies,

This then leads to Objective III, involving trainees more activély
in planning their programs, The implication of this objective is the
individualization_of instruction at the THE level., Achievement of this
objective provides the ''checks and balance' mechanism to guard against
the uniformity that might be the outeome of the first two objectives if
this counter force were not present, Modularization at one and the same
time tends toward uniformity, but almost forces individualization in the
assegsment of student progress and in the designing of field-based studies
that allow the teacher trainee té realize the potential of his own unique
attributes, talents, and interests, As has been noted, some courses have
been completed at the undergraduate level and are ready for delivery during
the last year of the F{fth Cyele Education Division faculty are actively
experimenting with writing modules for the new MAT program, By"the end of
the 7th Cyéle, it is planned that all undergraduate and graduate courses

that lend themselves to modularization will have been implemented,



The two years following Seventh Cycle tould be spent in refining those
courgses after the experience base has been egtablished.

This entire process would necessitate a much closer communicative
relationship with each student for two-way feedback re -~ the student's
experience with the various learning modules as well as other aspects of the
field ard clansroom experience, The involvement of the trainees in the
planning of their programs is seen as a scéléd activity; i.e. it would
gradually increase throughout the two-year period és their knowledge and
experience base is broadened so that their input is based on more complete
awareness of the complexities of the educational experience.

Objective IV ~ The Career Ladder

With the development of the teacher center concept at the IGE schools
involved in this project and a much more extensive on;site ingservice
education program at both the undergraduate and graduate ievel, the career
ladder provides opportunities for advancement through the baccalaureate
program for interns, certainly through the envisioned MAT program for
school district instructional and administrative staff, and hopefully, through
other cooperating IHE’s, even the 60ctora1 lgvel might be achieved by some.

Simultaneously, the "portal' school would become an entrance for many
community people who wish to £ind a niche in the educational process. It
is quite conceivable that many could achieve through an A.,A, degree level,
and some through the higher level programs of the college. In addition,
many community people would have opportunities through tfaining pbograms to
develop in many para-pfofessional areas, This objective, as it relates to
community people particularly, is the balance system to assure continued,

active and constructive involvement in the school once they have made

initial entry.




As conceived here, it also provides the opportunity for instructional
staff to experience dynamic relevance in their graduate program, as coml
pared to the more routine and scdentary experience of getting graduate
credit in more or less traditional classronms for the purpose of qualifying
for additional merit increases.

Objcective V - Modifying the Role of Field Personnel in the Teacher
Education Program,

Traditionally! the stytem of student teacher supervision has left
something to be desire@ in terms of both efficienty and maximum use of
professor resources. The localization in this Seventh Cycle Proposal, of
sixty (60) interns distributed throughout approximately five (5) schools in
the same school distriet (Pueblo School District 60) will certainly increase
time efficiency for college supervisory personnel., In addition, it should
allow for the professor to bring his own resources to bear more effectively
on larger numbers of interns sharing similar problcms at the same time,

At the present time the Education Division is developing a plan to
place intern teams made up of studenté froq the regular teacher education
program into other schools in the district, This ruflects a .continuing- éffott
ta incorporate learnings from the Teacher Corps prugram into the institnhion:
al change objectives. At the same time it will provide a vehicle for closer
interaction anq communicafion between Teacher Corps staff and Education
Division staff, The results of this planned effort and its implementation

N\ will be included in the 7th Cycle final evaluation,

. The final and underlying objective is the establishment of a self-~
correcting, self-maintaining communications-human relations systems model,
The theoretical framework for this model is provided by the Harvey, Hunt,

and Schroeder theory of belief systems that eperate within individuals,




.....

{ The research of Harvey and associates indicates several very clzar areas
where growth could occur in adults that would have highly positive resul-
tant effects on the éhildren in the classroﬁm. A major goal therefore ofA
this 7th Cycle Teacher Corps is to provide ag many opportunities for growth
in those areas as possible to the administratoés, teachers, community
people <nd interns ﬁhq participate in this program. The areas identified
are (1) exé?ﬂéiﬂé tolerance levels for stress and uncertainty, (2) 1eséening
dependence on au?ho;ity figures, (3) increasing openness to new exﬁerienees

~ and experimentation,
The coqmunications system would require three stages of development:

Af The Orientation Phase

B. The Impiémentation Phase

C. The Mdintenance Phase

(-

A, Orientation Phase

This phase would be accomplished for all program participants during
preservice. It would include a full gxplication of the conceptual systenms
theory, ifs implications for change in education and its relationship to
the human communication process, as well as to other closely reiated theories
of human behavior aﬁd:communiéation. It would also include a description
of open and closed systems of communications and the rationale for the open
system required for this program, Sinal}y it would include the collection
of data about the interns, teache;s, comﬁ;nity people and administrators
through the use of the TIB téSt of Harvey, Hunt and Schroeder.

The Implementation Phase

¢ B This phase would begin during pre-service with formal initiation being

% —_—
i o

g (-n~. the first human relations-group process experience for the participants in
8 i . . . . —

P ~  the program, The tone for future process type interactions would be estab- -

o - lished in this first experience. That is, they would not be traditional
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sensitivity or encounte; groups. Along with that dimension would be some
clear task and goal orientations centering around the areas identified for
growth that are mentioned above.,. In addition there would be a highly
content oriented debriefing program following each process experience
designed to place the_experience in the framework of the project and the
coumuninaticns system,

The implementation phase would continue throughout the entire first
year of the prbject. Each participant at-each role level would be encouraged
to, and have the opportunity to, participa@e'in two workshop = experiences
in a retreat setting during the fiust year. These workshops would be designed

to provide an qpportunity for self-renewal and re-assesswent of individual

growth in the program. Again they would have some ‘accompanying goal or task

focus along with the process emphasis that would allow the individual to

assess himself along the liﬂes cf his handling of ambiguity, handling of
authority p;oblems and his willingness to e¥periment with his behavior in the
classroom as well as with other members: of the program; e,g. peers, authourity
figures, etc. Again the debriefing sessions f£ollowing the workshops would
occur,

' During the intervening periods, between these workshops, Teacher Corps

-staff would be primary reinforcers of the learning experiences of the work-

shops ~- a critical—functicn,

The Maintenance Phase

During the course of the first year of the program, individuals would

emefge'and be identified who have the facility or potential for serving as

.communications links betwecen people, The maintenance phase would be estab-

1ished during the second year with these people receiving intensive training



in communications, leadership and group process gkills and having the
opportunity to p;&ctice those skills immediately ih the system in whiéh
. they are working. They become identified and established as maintenance
people. Their responsibilities by this point should not be too demanding
since everyohe who volunteers to participate will have contributed thfough
their own growth to a much more open communications system than they have
ever experienced before. It is anticipated that it will be to a large
" degree, a self-perpetuating and self;correctinéﬁgystem by tke end of the
7th Jycle, - These paoples' skills could perhaps more profitably be Qsed
in.other school systems or buildings within the district as the concept
of open classrooms and individually guided education programs expands,
At the end of the implementation phase, the TIB instrument would be
{ ; given to the partigipants in the program to provide some hard Jata about
" growthvand change at’the’individual level, A final testing point would
be at the end of the cycle:; After the sacond test, hbwever, individuals
could exercise the right tb know the results of their test., A technique’
for this procedure has been daveloped, and wﬁeh followed with care it could
E contribute some eiciting new norms to the feedback system that is being
P established, as well as helpful informatién to the individual as to his
progress, It is.essentiél to recognize the ind{vidual's choice as to how
and in which directioﬁ he wishes to grow,

A more complete rationale for the communications system and its implic-~

ations for edueational innovation and change is contained in Appendix A

" to this proposal.
The model for the communications system is coutained in graphic fep;

S resentation in the pages following.
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Section IX COMUNITY-BASED EDUCATION

A, Zlanning Conmittee for Fortal School

The Fountain Comnunity School Zlanning Cormittee began zeeting in January of
1671, This. committee=consists of the fﬁu:principals, school district admin-
istration personnel, teachers, ccllege personnsal, Teacher Corps representas-

tives, and comrunity nembers for the two Tortal School ettendance zreag,

 The couxmunity miembars forued a sub-committee which included community members

frciz both Portel Schools, This comx:ittee was also broken down to form 2 come

munity corziittee from both Portesl Schools. The following are the long range
objectives which the corxunity committee hes identixri:d for the community:

1, To develop a sense of active input into the education
of its young peopla,

2, To see the reslization of the school as a central unifying
force in coimunities that have little holding them to-
gether besides proxinity.

3

—_— 3. To see the development cf cultural and recreational

centers as _en outgrowth of this involveuent, -
4, To experience, with the school district, the realization

of the development znd coordination of total .comaunity:

resources in the educaticn of its children.
The Taacher Clorps staff, with the cooperation of school officicls and teachers,
has already faciliteted the awakening of s new spirit of involvement and
enthusicsr: and hope in the terget comiunities of Fountein and ixving schools,
This present state has been largely achieved and the effort spearheaded by

the Jross-Cultural Coordinator of the Teacher Corps staff,



Cormaunity based Educations..,seceecs2

.ortal 3chool Zlanning Coomittae

‘B, Explanetion of ;
%—-*———M-——-———‘—*————v——\‘
’ Diggran '

Public School N

,{_~ Main Com:itteel‘

Schocl 1
Camittee

College ' e

. - . — //’.-1‘
- _Sormunity s L
L ronuntesins irving

1. The Zortal School Zlanning Zommittee is uwade up of people fron
the public school, the college and the comrunity.
2. The cowiunity has two sub-committees (Fountain-Irving’ which

gives direct input to the nmcin committee, ' .

C;_gggggggtvlfégggns involved in the Flannping éf Conmunity-Besed Fducation,
The nenbers of both comtunity cownittees,. irving School lomwunity S m;itteé
and Founéain Corziunity Comzittee have bee. ‘—~volved in the planning of tﬁe
corraunity's participation, and are ;}d{;d'below:

Trvine School Somamunity Committed®
A

Dorcthy Hilsinger, Jennie Torres, Sue Gary, Zulogia liertinez, Blamche Bcllou,
: Phyll#s ixandz, Ernie Rohefo, “at Lopaz, Evelyn lartinez,

TFountain School Corrmnity Coumittee:

Cnite Fishet, Fiariann Shriver,'Nancy ﬁoodbﬁry, Geérge Ibanez, Rose Ibanéz,
Viclet ilverado, Terese Galléioé, Jack Dice, Victor Roybal, Zve licatoya,
Gerald Darbare, Josephine liontez, Melita Lobato, Deavid Hontgya,_Jessie Daca,
Mary‘Mesﬁas, Carolée.SaccOmanno, Vipginié ﬁilson, Jack Rabanquin, Batty Rélgp.

?

i

i T "

Q quin, Jeanie Harpel, Aurora Fenz, end Floyd Zena.
! : 1




Oversees the intern orientation to the corunity gnd

{

f

' .

éi develops 2z plan which will include the communityfrepresent~

ctives, |
% 2., Cversees the coumunity-based activities that ﬁ‘ interns
will be involved in.

3. i1l be responsible for the prepcration of appropriste
ém;endments to the VOIunﬁeer-éomponehtz(with the assistance = . -
of interns,

% R ' 4, Will be responéiblé for the training of interns ;n ethods

of reaching end relating tO'pafents of the children they
teach_during preservice end ingervice,

5, 7ill have full freedoﬁ und responsibiligy to enter the schools
to work with interns. Sround‘wofk'fop this has ‘been leid in
the two 'portal schocls® by the invelvement of the Cross-
Cultursl Cocrdinator in the present 5th cycle,

6. Till essist the collage devclyop'..nent spacialicta in acoencing
interh.:odule coapletionﬁ |

; ‘ , ' 7. Will assist conrumity reps, in understaﬁding their role develop-

i - : ing leadership skills and ﬁnderstanding Edrtal_School voc:bulery.

8; Will 1dénti£y the needed éommunity resourses.
o | - 9. ¥ill be involved in the developuent of all workshops which have

a coumunity corponent during preservice and inservice,




Comxmnity=based EducatioNssececssssedd

This porscn has not been identified yet, however Digtrict #5C has persomnel
E y

| o]

n its present Comuunity Licison Cffice who have the contacts in the com-
nunity as well és the full frgedoa to entar schocls and assist in courunity
reloted probléms. These Lizison Cffiéers have worked with in;erns in thq
5th chlé and therefore,the cormunity coordinstor would 5e free to work with

interas in and out cf school

/Role of Jourmunity Rerresentctive:
= y

L See duties under Volun&eer Sorponent.,

ERIC
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Corzunity-based Iducaticheeessesess.d

B, Coizwmunity-bzsed Zducation Jctivities.

Concynity-based Zduention sctivities in which the intern-will be. trcinad
to werk.

1. Interns will be required to visit houes of the students,

not to discuss probleus but to help in the déveIOpuent oZ

]

sense ¢f cctive input intc the education of their youth
children,

2. Iaterns will be involved in setting up specicl interest cl.sses

during cnd 2fter school hours both for school age children and -

comrunity members, Tﬁese interest classes have been identified
. by the coriwunity :eumbers as: srt, cooking, sewing, shop,
Sp:naish, groerming, cnd specicl hebby clubs,
2. Interns will bz involved in the developmenﬁ of culturzl and
recreational centers in “ueblo's eastside.

4, iInterns will be involved in the settinz up of tutoring prograus

in school ond out of school, cross-zge or psrent tutcring.

F. Livige in the Scomuniby.

The corxwunity répresentatives of the two ortal S3chools will be éasigned to
esgist the interns in loceting housing in the school neighborhoed in which
the intern will be éssigned, 411 interns will live in the neighborhood of

the eleientary school in which they will be doing their internship.

¢

G. Ccllege Sredit

College credit will be provided for the intefns for the experiences provided

in preservice vwhich will serve to prepere them for the comunity-based
educction activities. This credit will be part cof the credit given for pre-

Q :
ERICservica,



Corrmind fyebanad Zducaticnieerscianeae 7

~ . .- * )
Tnterns will also receive credit for this prepsration while completing the
edntan in rhe different courses during inservice, since the mcjority of tne
coursas included coizwunity-based ::odules. The secticn on 'socio-culturel

conpetiencians* in the ceorpetency list clsc prepares interas for Comsuni ty-based

IZducsticn. (See Section VIL)

45 specified in the pre-cevvice plun the interns will roveltve. cosamlty-bared

educction:cf experience which will he fiald-hagsed.

The cizht present cormunity reps of the lortal Jcheols will be heavily in--

volved in the above trzining of interns nct only during preservice but also

during inservice, These persons arve: (To be filled in after the 4 reps cre
N

seleeted at Fountain School,)

H. Volunteer Comooneﬁg

£

v

1. Scozunity Representatives.

Botﬁ alelontary E:rfal Gchools have been broken down into four netural peo-
grephiccl ereas. ZEach area.is represented by & coumunity representative,

These eight comzunity reps will work 15 hours per week and will be pzid through
Volﬁnteer Corponent Funds. The eight céﬁmunity reps' work will be coordin-
cted¢ by the Community Zoordinztor,

in the present 5th Zycle, three such coémunity_repotare wérking in the Zrving
Eleaeﬁtary School area end are funded through the present Volunteer Joiponent.,
Four comrunity reps are working in the Fountain Elementary School eres nd

ere funded through the Couxwunity Developuent Funds of the 7th Cycle Elanning.

b ) Grant from the office of the. Bureau of &ducational Irofessional Developuent

ERIC  ser. '
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Somunity = bosed Zducetioneseeeseee8
it wes found in the 5th Zycle Volunteer Jomoonent that the corxunity reps

vere able tc bridie tha pap that had long prevented comunicaticn fro:: develop-

- -~ing batmreea parents and tecchers, The msjority of the coununity reps!

servicas were ccncentrated cn the Chicano and other diszdvantcged portions

[

cf tha coumunity, Tae following is 2 lis

2

of duties vhicn was adcpted by the

precent coriunity reps ond will be used o5 o basis for the duties cf the

7th cycle ccrimunity reps.

2. The Luties ef the Jciziunity Representative,

The first thing the coizunity rep rust renasber is that she {or hel is working

to help bring about better cowiunicztion between the homas and the schocls, The
duties defined here sre cnly ¢ part of the job, as cach reé's éuties ey very
as indZviduzls coizwunities very, ihen s rep has léarned the ropes, innovation
then becomes the keynote to his (or her) success im truly bridging the honae-
school gop.
4, Serving the school .
1, 3Set acquainted with the teachers cad school adiiinistrcators
2. Cbtain rccords on children needed by the school
a., Birth records o
b, Health recordés
c. Thanges ¢ cddress
3. Help with kinderporten registrations

4, Cbtain psychological testing znd other perixission slips where
hecs been uneble tc do so.

5. Check on gbsentees--let tezchers and adiiinistrcotors know wact
prcblens cause & chold to be chronicslly absent.frox: school.
Help them solve the problei: inm an understending wey.



Sorxunity-based ZducatioNeseeeeseeesSe

&. Bring pcrents who have never ccie to the scheol to pzrent

teccher conferences. OStey during the confareance tc interpret

Zor the n»ncrent and teacher and tc help accn cne feel ore ot
se,

7. Help tecchers identify problems of children that are czusiag
the tezchers concern.
~, -thy is Juzn lcte for scheol every ucrning
b, Ty deec licriz fzll asleep in elass every cfternoon?

8. TTorlk slcsely with schosl nurse.

o, Tcke siel children houe Zf parent cannot do sc.
b. Checit te see if child vho is 211 hzs seen the Doctor.
c. Explcin in siuple terns the neced £eor perscnal hygiene
to the parent cnd child, :
d. lHelp pereants srrange appeintuients for their children with
doctors, clinics, dentists, optonetrists,

B, Serving parents cnd the fonily,

1. Jet cejuzinted with the family before trying to thl&Q
any cchool prcbleis.
2. Listen to their problems with compzssion, patience and
understanding. :
2. Imou the different resources to ccantact for every need
the prrents heve, such as telfsre, Cceiel Security, Zezlth
Seprrtuent, socicl orgenizations, Legal /[id Cervices,
priests, iiinisters, Internel Revenue and other tax offices,
clinZecs, doctors, etc, '
4, Tirite letters for people who can't read or write, ead
and explcin their business :2il to the.
5. ixplein the benefits of good education teo ch;ldren end
pareats.
5, for those eligible, get assistence in pzying for book feas
cnd school lunchas, ¢ 7Herc titis help I5 cvailabla
7. Reiiind ‘perents’ when wilk woney or school picLure Leney |
- should be sent. ) T
8. if possible, obtain and deliver clothing and shoes to
farilies wacse children don't heve encugh tc weer to schocl,
¢. lrrcnge individucl conferences with the teccher if the
nerent has e problam to discuss regarding a ch:ild,

10. 4t tines, the hcie-school rep will be used s o sounding
boceard for maritcl problems., zep these confidences to
yourgelf, Don't let yourself beccrie personally involved,

{ . if you do, you will no longer be effective in helping the
faily. :

}\‘1 ‘ . .
ERIC
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11, Don't vigit ‘ust preblen: funlilies, .11 on poople frcn .il
wclizs of life,

J. Cerving ciiildren

l. iigke friends with the child, Zrzise hin,

2, Listen to teenagzers! problens vhen they ask for help., ‘dvise
the.. tc the best of your cbility, or direct the.: to the right
regourcas where heln ccn be obtainad,

3. Zneccurage high scheol dropouts to tzhke -dvantsze of the High

cciicol Zquiveleney .rogrgon, Job lorps or othar progrons cvail-
obie, .xrrionge testing or intervieuws fer the.,

4, ilelp children eavell in suimier prozro.s such o6 suiu:ing,
youth onriciatent, ote. like sure they have adagucte trens-
portstion.

5. "Rep Sescions" feor youngsters lacking direction mcy be stnrted

by the reps.

o

Ds Service to _nterncs.

1. ’ssist interns in obtaining housing in scheci neighborhzed.

2. Helps in providing necesscry cricntatica to the comxaunity
during preservice,

2. Jdeln interns in mwking init?-? houe visitations,

4, :5pists interns in wsendfyy community-bssed programs cf the
Vclunteer Zcipcnent.,

Cnce the 7th Jycle Croject has been funded the comxzuaity "‘nvolvement for the
three perticipeting schools will be locked ct in light of the corzunity port-
iciputicn of the two lortel Schools when the interns arrive on the profact

site for preservice. There will be ¢ tean of Zomnwunity Beps (4), worling

in ecch fortzl Schocl who will have purticipated in cciunity rcps worlishops

Q
IS

tilar to the one held in llovesber, 1671 for the present coriiuni tj reps.

:

’ v See attuched cgenda.
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Scurmuaity-based iducetion..

3. Intent to ‘.end Voluntee
.t the prasent tice the two
invelveiaat couponent, Ut
Soodnight and Jefferacn wil
crrivé st their schoci, to
velvereat zsopect of the two

involvenznt potterns.

“hese cchools will 2&ech sat

besin their Intershin, lock =

llll.ll.ll

r Compcnent.

Tortzl lchools have ¢ solid brond-baéed comaunity
is hoped thet tﬁe cther three schocls, lellbeck,
1, during the first two umontns cfter the interns

the cowmrunity in-

r

present _ortal Ichcol ss well cs cother comunity
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J., Cross-Cultural Compuaznt

The Cross-Cultural Component as developed and field tested during the
5th Cycle will be implemented similar to the metliod used in the Sth Cycle
Teacher Corps Program. The Cross-Cultural Component will copiinue to be
integrated intc the courses offered to the interns, which utilize a modular
approach, HModules have been developed +n the majority of the education
courses as well as the psychology courses, which stress or address themselves
tﬁ the objectives found in the Cross-Cultural Component. See appendix for

Cross-Cultural Experinontal Component developed during 5th Cycle,

The majority of the Cross-Cultural Modules are also modules on Com-
munity-Based education, since the communities in which the interns will be
living and serving their intefnship, are predominantly lMexican-American or
Chicano communities, and the Cross-ultural Component stresses the inter-
action of the interns with the community.,

Examples of these community-based, cross-cyltural modules which
are found in the eéucation and pgychology courses are in appendix D. ‘or

_other examples see Section ITI, 6. Socio-Cultural Competencies of the Coin-

petency list of Interns Student Teaching in appendix C.

Chapters 1, 5, 6, 7, 9, and il of Social Psychology are modules which

pertain to the Cross-Cult ural Component. See appendix D for samples.



Community Awareness Experience: in the Cross-Cultural Component.

[

The Community awareness experience will begin the second week of
pre~-service and will last four weeks. The experience will be conducted
in both the schools and communities to which the interns have been
assigned. During this time the interns will begin to.seek hquéing with-
in their communities, The primary facilitators for this experience will

be the Community Coordinators and the Teagher Corps Staff,

The interns will focus his attention on:
A, %Who am I (an understanding of himself)?
B, What is the Chicano Culture?
C. What is the Black Culture?
D, What is thé White Culture?

E, A High-Intensive Language Training Program (HILT) in Spanish

- The modules developed during the Southwest Cross--Cultural Workshop
held at Southern Colorado State College on 4ugust 3, 4, S5, 1971, will

be revised before pre-service. For examples, see Appendix D,



' . COMMUNITY REZRESEMTLTIVE WCRKSHCP

lloverber 8-12, 1671

This workshop consists of six (6) sessions, Three sessions will be held in
the elenentzry schools, one in the coimunity and two in coimunity centers,

Session I - .28, 1871 Tountein Scheol baseizent

Cbjective: Frarticipants will be able to explain briefly the following feotvise;
fortal School, Corzmunity Representative, Teicher Corps.

9:6C - 6:3C Coffee end introductions - 3zl 3zllegos
6:30 - S:45 that is the Pertel School? - John SGarnett
0:45.-10:45 Whot is a Comrunity Rep? - Stelle Chavez
10:45 -11:15 Cecffee and discussion on role of community veps
11:15 -11:30 VWhaot is Teacher Corps? - Juan Trujillc

11:30 - 1:0C Lunch

T

Session 1I  Fountain 3chool basenent

Objective: Eorticipant will be able to explain briefly having the following
function in the Portasl 3chool; Lizison Cffice, Tean Teaching,
" o Individuclly Suided Zducation. '

1:00 - 1:30 How will the Liaison Office function in the :ortal
o School? = Leo Lucero

1:30 - 1:40 What is teamr teaching? -~ Tean leader

Whet is Z.5.2,7 = Unit leader

2:00 - 2:45 Rep-up of the day's activities.

—
Ead
o
[
[h%]
[w)
o

hssessnant: Answer the guestions on the post assessnent over the gbove
AH8SEessiient q
terns.,

Segsion IIL : 9, 1871 ~TFountain 3chool, Irving Schcol, ‘ashinston
- ‘ School

Cbjective: Clcrify role of the Community Rep. in the elementary school,

9:00 - 11:00 Clerify role of communify rep in specific schoole .
conducted by principsl &and his staff,

Elease cover following points:

1. Role of other school personnel, by those in-
.dividuals, nurse, teacher aides, teachers,
unit leaders, secretary, etc,
2, Comuunity Reps' role in school.
7 -~ 3. Conmunity Reps' role in the coixaunity.
L : 4, School building resourses, cquipment, building
. staff availeble to Comnunity Rep,
5, Access to school information, .
5. Schedule follow-up meetings to explain cther
school programs, lunch prograw, teacher con=
ferences, obsences, etc, -
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Comxaunity Yorkshop 4genda con'tieeieseee2

Lssessnent: Cormunity Rep will be able to explain his role as it relates
to the elementary school,

Segsion IV, L viors 16, 1971 Guadslupe Center

Objective: Develop skills in communiccting with parents in the comaunity.

C:i0C ~ 9:15 Introduction on how to ucke & home visit -~ 5al
Gallegos,

€:15 -1C:30 Role play & home visit, Each lommwunity Rep. will
role plecy a home visit, The othur comrwunity reps
¢nd the liaison counselors will: o:ige’ Lo the role
playing.

10:3C.ssseseeCoffce ,

1C:45 -11:30 Z:iroblens solving techniques - Ron Bigelow

11:30 - 1:00 Lunch

1:004eeussss like two home visits,cne with the lieison counselor
in your asrez and one on your own, this will be set
up by the lizison office, Wednesday afternoon and
all day Thursday to complete the two visits,

Assessuent:  Friday moaraing.

L)

Sesgion V, =12, 1971 HMorth Yest Cermunity Center

Objective: Debrief home visits and begin your own coixmunity resourse list,

0C - 10:00 Debrief in teams - T.R. and lizison counselur.
10:00 « 10:30 Debrief in large group
10:30. 4004000 Coffee
1G:45 < 11:30 Dale Druizaond - Guidance Depsrtimient - Iresentstion
of beginninz total Iueblo corwunity resourse list,
11:3C - 1:06 Lunch
1:00ees0see.s Chbjective I
Develop comnunity resourse list. Neighbcrhood
city agencics, community agencies, distriet 60,
college, people, ectec,
Cbiective L1
identify C.R.'s area of expertise.
Objective 1I3
Zlan follow~-up reeting in cach school,

S:
Q:




Portal School Council

Both of the present portal schools have agreed to establish a Portal School
Council, Fountain School has chose n the term Portal School Council; Irving
gchool has decided to continue to use the I,G,E, term Instructional Improve-
ment Council, however expanding it to include more community parents, The make
up of the ceuncil is explained below and its functions follow. :
There are three main groups which compose the council, school district per-
sonnel, community residents and college personnel.

1.. Make up of Portal School Council at Fountain school,

(A) 3 parents (1 community representative)

(B) 2 teachers

(C) 1 college professor

(D) 1 intern

(E) 1 principal

(F) 1 community aide

9 total members 4 community members
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II, Make up of Instructienal Improvement Council at Irving School.

(A) Six parents, which ineclude; 1 community rep,, 1 teacher aide,
2'parents from community, 1 P,T,A, officer, and 1 parent who
is also on the school districtis Tltle I couneil,

"(B) &4 unit team leaders (1 from each team)

(C) 1 intern

(D) 1 college professor

(E) 1 principal

(F) 1 Teacher Corps team leader =~ teacher coordinator

(G) ! L,E,A, Coordinator floatiung member

18 Total members¢ 6 Community member




Portal School Council -~ Sub Committees, psge 2

In the interest of having a tight administrative unit and to avoid duplica-
tion of effort, a number of standing committees whose members may serve one
or two year terms, but whose chairman will come from within the membership
of the Portal School Council should be established, Other sub committees
could be provided for on the basis of a stated need.

The following sub committees should be standing committees:

A, Screening and review committee-which will make recommendations to the
Portal School Council on the selection of the following:

. Portal School staff members,

. Portal School college interns,

. Portal School coordinators,

. Portal School Teacher Corps staff,

5 WN o=

B, Community Committee-the present Community Committee ef the Portal School
) Planning Committee should evolve into this sub-committee of the Portal
! School Council,

C. Evaluation Commiftee— would evaluate the work of the interns in school,
college courses and community activities, and would have to have person-
nel from the three groups on it, '

Functiou of the Protal School Gouncils for Irving and Fountain Elementary
‘Schools

1. The Portal School Planning Committee will detelop and agree upom sisiiate-
ment of philosophy, purpose and function of the council that is in agree-
ment with the previously accepted "Sharing Responsibilities' document,
Please refer to enclosure #2 - "Sharing Responsibilities Paper",

2, YPlans for such a council will take into consideration the nature of the
respective school's neighborhood ‘agencies - socio-economic, etc, in order
to develop adequate .procedure for equitable representation for neighbor-
hood, college and public school system., Also, consideration should be .
given to the present relationship of the particular school and neighbor- -
hood persons along with those outside influences that tend to divide and/
or unite school and neighborhood people. Moreover, equitable represen-
tation on such a council will serve as an organizational scheme that will
allow democratic operative election and deselection, Self adjustment
and regeneration as resolute elements of any legitimate body, require a
feeling of jmportance to be demonstrated by all-participating on a Portal
School Council,
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Hence, a Portal Schoel Council is neither an advisery ceuncil nor a con-
trolling council, but rather, a type of facilitation council for all
planning and implementation activities necessary to help children learn
in an individualized program of instruction,

Another major function of this council is feedback in terms of an effi--
cient information system including all those people involved in the Por-
tal School (parents, other agencies, college and publie school person-
nel), ‘7ith assistance, the council should develop its own public rela-
tions procednve which will then beceme the basis for a management scheme
in order to keep the program flexible and consistent with neighborhood
needs, problems and dreams.

Garear ladder

Seventh cycle intents to develop a Professional Growth Career Ladder. Discus-~
sion as to the need for alternative patterns of instruction at the elementary
level suggest that colleges enter into a type of consortium in order to pre-
pare personnel in a multi-unit instructional system, Efforts should be made
to provide every role levels in team teaching configu:tion sthe JoppoRissiity
for professional training and certification. “Je intend te explore the above
consortium in erder to provide the following sample training levels for:

1, Community Representative and Teacﬁer—Aide Certification-AA degree
2, Under graduate interns - BA degree,

3, Certified instruction staff - MA degree

4, Certified instruction staff - Specialist degree

.5, Other qualified personnel -~ D, Ed, degraee

The consortium of schools of higher education should include other support-

ing educational establishment agencies in the state and regien as potential
resources. This we think is an ambitions endeavor, however, we feel it is
necessary to facilitate a Portal School,

Léng—range objectives shared with the college by the school district are (1)
the use of the protal schools as training centers for other teachers and ad-
ministrators in the "career-ladder" scheme and (2) the use of the portal
schools and their satellites as new entry levels for community members who
wish to become involved in the teaching field, much as Teacher Corps has pro-
vided a new eutry vehicle fur maay stndeuts to enter the teaching profession,
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The immediate cotterns of the communities center around two things: (1)
the mechanics of their functioning in the entire scope of the Portal
School Project and (2) their own training needs to allow them to funct-

"tion effectively and responsibly in the program,

In the first area they are concerned about continued expansion of com~

‘munity involvement in the committee meetings and are undertaking, particu-

larly in the Fountain area, a rather intensive education effort in the com-
munity about the Portal School Project,

They are contacting new families cowing into the community as residents as
well as those residents whose children had attended the (now closed)
parochial schook, They are also bringing new people to the community meet-
ings where they are dealing with the issue of selection criteria for the var-
ious positions in the committees as well as the teaching units,
In terms of training they have established the following needs:

1, Training as Portal School Council members

"2, Training as community aides on the teaching teams

3, Training as community parents

4, Visiting other community-based elementary education prbgrams.

5. Trdining in community involvement techniques

6, Training in curriculum needs assessment relative to the com-
munity outside of the school

7. Training in auditory and visual perception identification tech-
niques,

Summing up the current level of interest and involvement, the couwmunity people
are '"turmed-on" and anxious to proceed!,



Sharing Respensibility For School Decisions

A centinuing preblem faces these respensible for public educatien:
hew best te invelve people in decisien making, Both common practice and
prefessienal writing support the view that persens affected by a deci-
sion should help make it, “Jithout this participatien, these whe imple~
ment a decisien er who are otherwise affected by it eften destroy its
effectiveness with their resistance or lack of enthusiasm,

On the other hand, involvement has often led te difficulties,
People have tried teo go beyend the matters at hand and with which they
are invelved, They meddle in ether matters, and try te make decisiens
for which they do not pessess knewledge or experience, Sometimes, too
the participatory approach has created issues affecting system-wide ecou-
sistency or the legal responsibilities ¢f scheol autherities,

The most common way of obtaining participation has been through ad-
visory bodies, Groups of parsons hav e been charged with studying cer-
tain matters awd making recommendations to the individual or body for-
mally charged with responsibility for decision-making, Often constant
reminders have been given to the individuals involved that their role
is purely advisory., These reminders have implied to many people that
their ideas carry little weight and have slight chance of implementation,
In consequence, lowsrad morale, ihferest, and activity may result,

This paper seeks a resolution of the issue which has just been out-
lined, It attempts to propose a way of sharing responsibilities which
will both fulfill the requirements of the law and the concerns of school
authorities on the one hand, and stimulate effective involvement on the
part of interested parties on the other, 1lts ideas are based on the fol-
lowing assumptions:

1. In a democratic society no one ever possesses complet: authority:
Congress is subject to the U, S. Constitution; public officials
answer to the electorate; a school superintendent receiwves his
authority from the school bhoard,

2, The relevant issue is not so much that of who possesses author-
ity in a given matter, but rather is one of stating the condix
tions and procedures by which such authority is controlled and
made answerable to others,

3., The best efforts of people are enlisted when they feel the confi-
dence of others and believe their efforts will lead to action,

Therefore, it is recommended that school authorities from time to time
delegate to various persons and groups certain of their powers in a manner
analogous to the way that they delegate certain fuuctiouns to the school



superintendent and his staff, Further, similar delegation can be under-
taken by school personnel, It would be understood that all decisions or
actions taken in accordance with such delegatinn would be subject to val-
idation on the part of those making the delegation. The work of subor-
dinate persons and groups would require confirmation in a manner similar
to that in which a board of education confirms the personnel appointments
and promotions made by a school superintendent, who has himself confirmed
the similar earlier actions taken by individuals in his personnel office,
Confirmation is not always forthcoming, nor is it ever automatic, How-
ever, it 1s usually forthcoming, and extensive debate and change are rare,
The emphasis is positive: there is the assumption that those to whom re. .
cponsibilify has been delegated are trusted and that they will normally
exercise the responsiblity in a manner that justifies the trust,

Rarely is the superintendent reminded that his role is advisory to
the board cf education, Rarely is a subordinate administrator reminded
that all his decisions are subject to review, The line of autharity is
there, and all know it to be there, but the usual emphasis is upon con-
fideuce and agreement rather than suspicion and doubt,

There are many areas in a public school system where delegation of
authority is appropriate, subject, or course, to the implicit understand-
ing that this authority stems from higher sources, This is. particularly
true where a neighborhood or other geographic subdivision has interests
which its members feel are unique, or at least sufficiently different
from district-wide concerns te warrant special concern, Fields in which
decisions might give special attention to local needs and conditions in-
clude courses and course content, use of community ressurces, school-
community relations, special needs of children and special help for them,
and cross-cultural relations. It is suggested that decisions can be made
locally in one or more of such areas in a manner analogous to that describ-
‘ed in the illustration used above dealing with personnel activities,

Many past difficulties in sharing responsiblity have grown out of a
failure to think through sufficiently in advance the details of such del-
egation, The pritecipal reason why the advisory role of a greup Las been
so much stressed is that the delegating authority has feared decisions
will be made which they cannot accept, 'owever, it is possible so to lim-
it the power of a body that one can virtually guarantee acceptance of its
decisions, For example, if one is not willing to allow a group to develop
a proposal on its own, it is still poassible to permit the greup to choose
among two or more proposals which are already satisfactery to the delegat.
*ing authority. Or, the scope or budget of power »f a body can be made
as narrow or as limited as the delegating authority may wish., Or, guide-
lines or other limitations can be specified, to which any decisien made
by the subordinate body must adhere,




The following guidelines are suggested to safeguard the rights and
resporsibilities ¢f school auttioririeg whila simatratranl, swludg fog Vg
value of local participation:

1. Members of any group to whom responsiblility would be delegated
should be chousen with great care, Both the delegating authority
and the cunstitnency to be represented must be satisfied with
the jindividual chosen,

2. 'The budget of power ef the body involved should be precisely
described, That is to say, the areas within which they are
asked to make policies and decisions shwuld be specified, Pre~
cumably the Lody would have no pevers at all outside the speci-
fied aveen. PFathevworw, the spa2cification should be very def-
iuite, e.g., '"to decide rtlhul exlraemrricnlar acti-jties would be
offered within a budget of X dollars' rather than "te walke what
curricular offering will be provided in the area of iatercul-
tural curricular offering will Le provided in tha area of in-
tercultural relatiens te a limit ef so many hours a week aud
such and such limitatien on the use ef facilities and size of
class," rather than 'te make veceumendations regarding inter-
cultrural learaing expatieuces’,

‘a3

. The procedures {or approval, endorsement and implementation by
delegating authorities should be spelled out, with particul:r
reference to promptnsss ef such raesponse.

4, Reports, records, and ether relevant items expocted from whe
cvoup and its membters should d»2 spelled out in advance,

g, =Instructiens and limitations gewerning a delegation ef author-
4<y should be male available 'in written ferm to the persens or
s-oups charged with a respensibility. This document should be
fairly extensive--at least equal in detail and specificity to
y constitution or set of by-laws for an organizatiwn, This
written documeut can be thought of as analogeus to the job de-~
isription of a regularlv-employed member of the district.
fince day-~te-day contact with specially charged bodies is not
vossible as it is with a regular empleyee, the charge mugt be
develeoped in more fatail Lhan would a job deseviption,

“he essence of the prepusal, then, is that careful formulation of
the charge given to a group can go a leng way to insure that decisions
made will almest inevitably be acceptable, To insure both wide -spread
participation and high morale ameng participants it is vital that a frauwe-
wark be provided within which positiwve actian will normally occur., It is
hoped the foregoing suggestions indicate a way ts obtain the benefits of
a particiyﬂf'ky appreacth withia the Framagerk uf resxponsihle coutrol of
eduicatsmi.
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RATIONALE:

The goal of the Southern Colorado State College-- Pueblo School
D;strict 60 Portal School Nevelopment Site, will be to develop a
strategy for meaningful commmnity participation at two levels: 1) the
inétructional level, and 2) the e&ucatioﬁal nolicy-making level. The
process for this meaningful parﬁicipation will bc.explained Below, under
the section entitled ‘'Communications System’. The purposes and exmected
outcomes of such a strategy will be explained first.

Presently all Teacher Corps Projects in the nation, as well as
Bilingual Pfojects under Title VII, Head Start Projects, other 0.E.O.
Projects, plus the majority of the prbgrams in the 11.S. Office of

;o Education, require, very vaguely, some type of community involvement.
This involvement may be spelled out as particination on a stecring
committee, in the aevelopmenfal stages of a nroject, in the decision-.
maling prbcess, or in the selection of nroject personnel.

One of the major problems is that the cormunity members interpret
this one'way, while school administrators and teachers, many nzver |
having had community participation at their lecvels, interpret it
differently. Community members who are informed of a project, stressing
community involverent coming into their school, wholeheartedly embrace
fhé concept. They feel that at last the school will respond to their
commumity needs, but find that they arc slowly relegated to a poéition of

f being present when decisions are being made, but not varticipating in those

decisions.
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Aministrators and school faculties on' the other hand, also
embrace the idea that at last they will know what their commmity's neels aiw,
are; however when comunity members arn nresent during decision maing
and they don'‘t speak up, many administrators and school facultins feel
that the comunity members cither apnrove of what they are doing or are
uninterested in the cducation of their chiidren.

The point is that many commmity members as well as school personnel
believe that if community members are present in a meetine, they are also
participating incthe decisions being made at that meeting. Far too

frequently, community narticimation has been internr~ted hy everyone in-

volved as community presence.

Within the SCSC - Pueblo School'stmtég{y three different tynes of
conmuni ty participation have been identified: the first has been

described above as community presence, the second and third mentioned in the

first paragrach as goals of .this developrmental site, are meaningful

Ui dClive participation in (1) the instructional decision and (2) the nolicy

- decision making levels.

Instructional decisions are, thuse which are made by teaching teams,_

curriculum speciallSt, nrincipals and sometimes, some tcachers. These

decisions directly affect what is soing to be taught in.a classroom, how
it is going to be taught and who is _qoing to teach it.

Policy decisions afe those made hy-a nrincipal's round tahle, an
advisory committee, a lone princinal or sometimes a director 40‘-' clomentary
instruction. These decisions directly affect the total cnrriculum of |
a school, selection of teacheré, promotion, transfer of teachers,

budget, arvl other duties listerl under administrative details, hut

-2-
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which directly affect the philospnhy of a school building.

It is felt that most schools have exnerienced the first level of
comunity participation - commumityv presence. FExamnles of commmity nresence
are: parents present at P.T.A., steering councils, nroject develonnont
committces, selection comlttces teacher aides, community liaisons,
contact workers, members of nrincipal round tables, and instructional
improvement councils. It is further felt that this level or nrosence of

comumity members is unaccentable. This is not the type iof commmity

" particination which the U.S. Office of Fducation is seceking when rﬂqun‘lnw

schools to commit themselves to commmnity particination.
The SCSC - Puecblo School Portal Schools ’Wevolonment Site will serve
the following purposes:

- To develop training nrograms at cach level (1) commnity nres=nce,
(2) the instructional 4ec151on ievel and (3) t‘le nolicy Aecisicn
making level.®

- To develop training nrograms for each role leavel involved in «=:ch
level, (1) community members (2) teachers (3) administrators @i
- (4) college personnel.

- All training nrograms will focus on making each role more recentive
to each others ideas and make each role more encouraplng of the
others' viewnoint.

- All training programs for community memhers will be de\mloned to
prov1de the community members the skills to assist them in adjusti
to their ever changing role in their communities. .

- All training programs for commnity members will assist them in com-
municating with desision mak%er in other areas of "is commmnity,
e.g., nolice, noverty nrograms, city gsovernment, etc.

One Portal School within the SCSC Puehlo School Teacher Corns Project

has been selected as a develonment site. This school, Fountain

Elementary School has had commmity particination at the first level

throughout the history of the Portal School Nevelnpment which hegan 19

months ago and isiiceady to move to the next level of community participation.

One other non-Portal School which has had less first level involvement

will be selected to participate in this MNevelopmental Site.:

-3-
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The facilitatiﬁg agent for achieving the objectives stated above

and the training programs described, is the Communications Component

- of the 7th Cycle program. The effort of this component is to develop

.a more open cormunications system that has some far-reaching implications

in terms of 1) free-flowing and accurate information among the participa-
ting communities and their schools; 2) the establishment of a socio-
eﬁotional environment that allows for free exchange of constructive feec-
back; and 3) a High dearee of reaéﬁtivity to learning from each con-
stituent in-the program, from the problem child. to the conservative,

.,‘\,\'\\,-_\ R

. . AN S . . . . . .

tradltlonal‘teachgg,_to the community activist, to the authoritarian
14 .

administrator, etc.

-

The resources provided through this proposal would allow a cor-ontra-
tion of eéffort in two schools, as mentioned above, without detracting

from the fro ramswide effort involving the other participating sc'- s

vl
<

) M

Acceptance of this proposal would allow the development of these i

.schools as models for the entire school district as well as exempiciy

;programs for other Teacher Corps Projects.

In addition to participating in the program+wide communication’s

component, described briefly latcr in this document, special workshops

'~ for community people and L.E.A, staff people of the two schools in the

development site proposal will be conducted by Teacher Corps Staff.



These workshops would be designed for each level of participation
mentioned above as readiness is indicated by the communities and the L.I.A.

staffs,

At the first level 6f involvement the objectives would '~ twe-fold

1. To develop abilities on the part of both community
people and L.E.A. to identify and articulate specific
sources of fear, frustration and confusion towards
‘one anothier, as opposed to the generalized feelings that
now exist.

2. To develop a cl:imate that allows for free expréssion of
~those feelings. |

At the second level of involvement the objectives would be two-fold
also:

1. To identify specific individual and community resources
of both an envirommental and cultural nature that would
eﬁhance the Child’éeducational experience in the school.

2. To establish the confidence to assert those to L.E.A.
people‘énd'td”buiid-recepfivity on the part of L.E.A.
people to integrating these resources in the school
curricular program.l | 4

At the third level -of involvement the objectives would be to provide
training in decision-makihg and problem solving for the community

- people who have emerged aé genuincly representative of their community.



Assessment instruments and case descriptions would be developed
at each stage of growth that could be used for other problems. Some of
those instruments have already becen defined and are briefly described

later.

Mne of the more subtle danpers inherent in such as uhdertaking‘is that
providing thcseytraining programs may. lead to establishing a new structure
ingthe community and that those participating in the training may lose

their base of support in the larger community as well as their identity
with it. This caution would be attended to in each workshop. Baseline
data for this possibility will be collected from those community people

who have participated in 5th Cycle programs for the past two years. -

ey
. -

On a program-wide basis, and aside from the work on the individual
needs of specific school-community situations, the following model of

sequenced learning activities will take place over the next two years.
(See next mage

Briefly, what is meant by the sequenced learning activities is
that in terms of the essential ingredients of an open communications
system a solid foundation of awarecness needs to be developéd among the

% participants in the system of the following areas: 1) The nature of
the relationships that can be identified between Task and Process. By
Process''we mean not only how things get done but perhaps more impor-
tantly the affective arousal and involvement of individuals engaged in
working towards mutually agreed upon goals. 2) The implications and
characteristics of a healthy descriptive feédback system that allows

for maximal self-correction and modification of behavior. 3) The

: \)‘ ‘ | | -6—
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generation and dissemination of data about individual belief systems.
This may be the most critical awareness involved in the human communica-
tion process. 4 & &) Subcomponents of the belief systems are those
aspects that reflect individual tolerance levels of ambiguity and un-

certainty and their values about the meanings of authority.

o~

The workshop methodology will be the major vechicle for providing
intensive learning experiences in each of these areas over the next two
years. Fach workshop will be open to all participants in the Portal
School effort. Initially, thc notion is that the workshoﬁs will be con-
ducted for peer group cdnstitucncies until the climate-énvironment be-

comes open enough to mix the constituents'groups in the learning activities.

The hypothesis being tested is that as a result of exposure to the
above described kinds of learnings, teacher-trainees, profossional staff
personnel, community people and children in and out of the classroom
will demonstrafe more warmth towards one another, greater ﬁerceptiveness
of each éthers needs, more flexibility in meeting needs of others, more |
encouraging of individual responsibility and free exﬁression of feelings,
more creativity and ingenuity in the communication process (again both in
and out of classroom situations, and consequentlylless reliance on struc-

ture and rules for procedure and behavior.)

Pre- and Post-test data for measuring these dimensions of human be-
havior will be collected primarily through the Harvey, Hunt and Schrocder

This T Believe Instrument along with Teacher Rating Sales also developed

by Dr. 0. J. Harvey through his past scveral years of research on the

-8-



relationships between teachers-beliefs, classroom atmosphere and student

behavior.

These instruments will be used not only to provide the research data
needed but also as vehicles for initiating and generating feedback in the
total system. Consequently, participation in most of all features of
the communications activities must be on a voluntary, individual choice
basis, with a high degree of flexibility to allow respect of individual

needs for confidence of information.



Statement of ‘.-\:'illin.f:néss

The Soufhem Colorado State College - Pueblo School Mistrict 60
Teacher Corms Project would he willing to particimate in the Portal
School Mewsletter and Steering Committece Activities. The primary
‘responsibility for these functions would be assigned to the naw

and badly neceded staff mosition made nossihle by this grant - the

Information Nissemination Nfficer.



National Workshops

The first of the two spring workshops would cmphasize the community
involvement in cormunity based elucation. The materials that have been
used and will have been used, from intern learning modules, to data-
collecting instruments, to informal methods, would Le shared with work-

shop participants.

Problems encountered would be indentified as well as alternative

strategies for dealing with them.

The community-involvement!'philosophy would hopefully be applied to

workshop participants.

The second workshop would deal with the facilitating agent, i.e.
the Communications Component. Arcas that would be shared and explored

wonld Bc:

1. Philosophy and model

2. VWorkshop designs

3. Development of communication
resources in the community
a.rld iﬂ t}le ]—‘.E.A-

4. Instrumented techniqucs used

5. Group process methods used.

-11-
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Cross-Cultural Pingsrar Tavclen

Process Dzvelopn =+ Svaciciict,
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Assistant Cross-Cultural Propr
of time.

Assistant Process Develcnwant
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aevt facialist,  25% of time.
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an Develomment Specialist. 100%

Specialist. 100% of time.

Assistant Community Cocsrdinator. 1003 of time.
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/ _ PORTAL SC'ICL “TT DEVELOP [FMT

1. Information Jisseminatisn CE€ficer 4 19,710

2. Three (3) Staff Assistants at $5,000 each.

a. Staff assiziant Tor Covnwnication Snecialist 5,70
b. Staff Assistant for Cross-Oiltural Snecial.ist 5,991
c. Staff Assistant for Cormmnity Coordinator 5,700
3. Clerical Staff 4,450n

4. Out of State Travel

8 trips at $400 each | 3,200
5. Office anl Instructional Simplies

10 months at 4220 ner month 2,2n%
6. Consultation | 4,00%

Neighborhoord Consultation

Teacher Consultation

"External Consultation

7. Workshop Imnlementation

a. Internal Progran Nevslopment ' 5,099
b. External Program issemination 6,070
8. Total Site Nevelopment ' 4 51,009
( -13-




Sharing Responsibility For School Decisions

A continuing problem faces those respon31b1e for public
education: how best to involve people in dec151on making.
Both common practice and professional writing support the view
that persons affected by a decision shoul® help make it. With-
out this participation, those who implement a decision or who
are otherwise affected by it often destroy its effectiveness
with their resistance or lack of enthusiasm.

On the other hand, involvement has often led to difficulties.
People have tried to go beyond the matters at hand and with which
they are involved. They meddle in other matters, and try to
make decisions for which they do not possess knowledge or
experience. Sometimes, too the participatory approach has
created issues affecting system-wide consistency or the legal
responsikilities of school authorities.

The most common way of obtaining participation has keen
through advisory bodies. Groups of persons have keen charged with
studying certain matters and making recommendations to the individua.
or body formally charged with responsibility for decision-making.
Often constant reminders have been given to the individuals in-
volved that their role is purely advisory. These reminders have
implied to many people that their ideas carry little weight and
have slight chance of implementation. In consequence, lowered
morale, interest, and activity may result.

This paper seeks a resolution of the issue which has just
been outlined. It attempts to propose a way of sharing respon-
sibilities which will both fulfill the requirements of the law
and the concerns of school authorities on the one hand, and
stimulate effective involvement on the part of interested parties
on the other. Its ideas are based on the following assumptions:

l. 1In a democratic society no one ever possesses complete
authority: Congress is subject to the U. S. Constitution;
public officials answer to the electorate; a school
superintendent receives his authority from the school
board.

2. The relevant issue is not so much that of who pcssesses
authority in a given matter, but rather is one of stating
the conditions and procedures by which such authority
is controlled and made answerable to others.

3. The best efforts of people are enlisted when they feel
the confidence of others and kelieve their efforts will
lead to action.

Therefore it is recommended that school authorities from
tlme to time delegate to various persons and groups certain of
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their powers in a manner analogous to the way that they delegate
certain functions to the school superintendent and his staff.
Further, similar delegation can ke undertaken by school personnel.
It would ke understood that all decisions or actions taken in”
accordance with such delegation would be subject to validation

on the part of those making the delegation. The wurk of sub-
ordinate persons and groups would require “onfirmation in a manner
similar to that in which a koard of education counfirms the
personnel appointments and promotions made by 4 school superin-
tendent, who has himself confirmed the similar earlier actions
taken by individuals in his personnel office. Confirmation is
not always forthcoming, nor is it ever automatic. However, it

is usually forthcoming, and extensive debate and change are

rare. The emphasis is positive: there is the assumption that
those to whom responsibility has been delegated are trusted and
that they will normally exercise the responsibtility in a manner
that justifies the trust.

Rarely is the superintendent reminded that his role is
advisory to the board of education. Rarely is a subordinate

-administrator reminded that all his decisions are subject to

review. The line of authority is there, and all know it to be
there, but the usual emphasis is upon confidence and agreement
rather than suspicion and doubt.

There are many areas in a public school system where
delegation of authority is appropriate, subject, or course, to
the implicit understanding that this authority stems from higher
sources. This is particularly true where a neighk.rhood or other
geographic subdivision has interests which its members feel are
unique, or at least sufficiently different from district-wide
concerns to warrant special concern. Fields in which decisions
might give special attention to local needs and conditions
include courses and course content, use of community resources,
school-community relations, special needs of children and special
help for them, and cross-cultural relations. It is suggested
that decisions can be made locally in one or more of such areas
in a manner analogous to that described in the illustration
used above dealing with personnel activities.

Many past difficulties in sharing responsibility have grown
out of a failure to think through sufficiently in advance the
details of such delegation. The principal reason why the advisory
role of a group has keen so much stressed is that the delegating

- authority has feared decisions will be made which they cannot

accept. However, it is possikle so to limit the power of a body
that one can virtually guarantee acceptance of its decisions.

For example, if one is not willing to allow a group to develop

a proposal on its own, it is still possible to permit the group
to choose among two or more proposals which are already satisfact-
ory to the delegating authority. Or, the scope or budget of
power of a body can be made as narrow or as limited as the
delegating authority may wish. Or, guidelines or other limit-
ations can be specified, to which any decision made by the
subordinate body must adhere.
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The following guidelines are suggested to safeguard the
rights and responsibilities of school authorities while simult-
aneously maximizing the value of local participation:

1. Members of any group to whom responsibility would ke
delegated should ke chosen with great care. Both the
delegatirg authority and the constituency to ke
represented must be satisfied with the individual
chosen.

2. The budget of power of the kody involved should be
precisely descriked. That is to say, the areas within.
which they are asked to make policies and decisions
should ke specified. Presumably the body would have no
powers at all outside the specified areas. Further-
more, the specification should be very definite, e.g.,:
"to decide that extracurricular activities would be
offered within a kudget of X dollars" rather than "to
make what curricular offerings will be provided in the
area of intercultural curricular offerings will be
provided in the area of intercultural relations to
a limit of so many hours a week and such and such
limitation on the use of facilities and size of class,”
rather than "to make recommendations regarding inter-
cultural learning experiences".

3. The procedures for approval, endorsement and imple-
mentation by delegating authorities should ke spelled
out, with partlcular reference to promptness of such
response.

4. Reports, records, and other relevant items expected
from the group and its memkers should be spelled out
in advance.

5. Instructions and limitations governing a delegation
of authority should be made available in written form
to the persons or groups charged with a responsibility.
This document should be fairly extensive--at least equal
in detail and specificity to a constitution or set of
by-laws for an organization. This written document can
be thought of as analogous to the job description of
a regulariy-employed member of the district. Since
day-to-day contact with specially charged kodies is not
possikble as it is with a regular employee, the charge
must be developed in more detail than would a job
description.

The essence of the proposal, then, is that careful formu-
lation of the charge given to a group can go a long way to insure.
that decisions made will almost inevitakly ke acceptakle. To
insure both wide-spread participation and high morale among
participants it is vital that a framework:' ke provided within
which positive action will normally occur. It is hoped the
foregoing  suggestions indicate a way to oktain the benefits of a
participatory approach within the framework of respon51ble control
of education.
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GOALS FOR INTERNS

- The intern will be provided an opportunity to learn the language of
his barrio.

- The intern will be provided an opportunity to learn the life style
of his barrio.

- The intern will develop an understanding of Community Based Education
as written in the 7th Cycle Porposal.

- The intern will receive a general orientation of Pueblo and Southern
Colorado.

- The intern will recéive an orientation to his specific school and
cormunity. -

- Assist in identifying the present level of community - school com-
munication. '

- The intern will identify his role in the community as a Teacher
Corps intern.

- The intern will develop skills in bi-lingual teaching e.g. teaching
English as a second language and teaching Spanish.

CPOSS CULTURAL - COr#UNITY MODULES

The preceding goals will be achieved through the completion of the
following cross-cultural modules. Each module has it's own objectives.

Module _ College Course

High Intensive Language Spanish Conversation 221 or other
Training (HILT)

ESL Hodules Methods and Techniques of Teach-
ing ESL CS-301

Chicano Barrio Track I ~ Introduction to Chicano Studies
101 or Psychology 103

Chicano Barrio Track II Introduction to Chicano Studies
101 or Psychology 103

Chicano Barrio Track III " Introduction to Chicano Studies
{ 101 or Psychology 103




A, Title: The Chicano Barrio: Track I. Code: 1Intro, to Chicano Studies
o 101 - 1 or Psych, 103 -1

'B. Rationale::

‘Jhile all barrios share common characteristics, ea@ch has unique
physical, social, and cultural characteristics, The intern should be
aware of all types of characteristics in order to understand the com-
munity and the people that he serves. The purpose of this module is
to privide cognitiwve knowledge about the Chicano community both speci-
fically and generally,

C. Setting: independent Study and Small Group
Upon completion of this module you should be able to define the term
Barrio and describe, in general geopraphic and cultural termé, the Mexican
American community in which you work to the satisfactien of the community
co-ordinator, or the cross-culturgl spécialist.

E, Prerequisites:

Completion of or current enrmllment in a basic Spanish course and

completion of or current enrollment in a c¢ourse in the language of the

@

local barrio,

F., DPre-assessment:

)

The medule includes sources and activities that will help ywu meet

the objective, Complete all of the activities or select those that are
most feasible in helping you meet the objective, Consult with Cross-

Cultural Specialist,




G,

Required learning Activities:

Group 1

1, Read a barrio or community study from another Teacher Cerps
Project: (Obtain from Adams State, USC, or other)

2, Look up the terms barrio, community, and ghetto in both English and
Spanish dictionaries,

3. Read, North From Mexice by Carey Williams and La Raza by Stan
Steiner, .

4, Listen to Chicano oriented radio and T,V, programs.

5. Select newspaper articles dealing with Chicano affairs,

Group 2

See current Spanish filﬁ in your local Spanish language theater and tQa
of the following:

1, The Mexican American Invisible Minority

2, The Mexican-American

3., Westside Blowup - Crusade for Justice, Denver, Colerado or Commission
on Community Relatisns, Denver, Colorado

L., Describe general characteristics of Mexican-American cemmunities and
discuss with your TSA or TC.

5. Listen tq Spanish speaking radio statien,

Group 3

Identify your barrio's geographical boundaries such as streets, names,
section of town, church, rivers, railread tracks, institutiens, highways,
recreation facilities, etc, Make a map or survey of yeur cammunity and
compare it with one dgveloped by another intern frem annther barrio,
Group 4

Rap sessions: Make arrangements for and held é rap session camposed of

community ceordinater or cress-cultural specialist and interns from

~2-



your program to arrive at a definition for the term barrio,

Group 5

Take the Chicano Farrio Teacher Expectations Inventory, Participate
in a discussion with thz community coordinator or cross-cultural specialist
and interns, Provide the community coordinater or cross~cultural
specialist with a "Do's and Don'ts" list for a teacher in your ewn barrio,

H, Additional Learning Act:ivities: None

I. Criteria for Assessment:

1, The definition'will include the geographic location within the city
and the boundaries of the barrio,
I T T Loty
2, The definition will include any unique characteristics (cultural,
geographic, economic, political, historical) peculiar to the barrio,

3. The intern should keep in frequent communication with the Community
Co-ordinator or Cross-Cultural Specialist during the selection and
implementation of the learning activities, During this time, any
additional criteria for assessment will be discussed and agreed upon -
by the intern and community co-ordinator and or Cress-Cultural
Specialist,

J. Agsessor and Assessment Procedures:

Community Coordinator or Cross-Cultural Specialist,

K. Estimated Time:

One week
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A,

i,

Title: The Chicano Barrio: Traek II  Ccde: Chicano Studies 101 or

Psychology 103 - 2
Rationale:

Because educatien is a cultural process, to diverce educatien from:
the culture of the learmer is to create an artificial educational en-
vironment that defeats the purposes of education,

The Chicano has often found himself in such a situatien, Sound
educational practices demand Lhat we consider the learner in the
setting of his own culture; that we previde learning experiences that
are compatible with his culture; and that we use his culture to farili-~
tate learning.

For this reasén, tgachers must remove their own 'cultural blinders"
se that they can identify learner needs that are culturally-based,
Setting: Independent and Large group
Objectives:

1, Through experiences provided in this module, interns sheuld

be able teo identify the culturally-based educational needs of
a learner frem the bsrrio in which he werks, by producing a
case study which will be evaluated by the Cross-cyltural

Specialist eor community coordinator,

2., The intern will be able to identify educational needs of the
Mexican-American or Chicano in the United States.

3. The intern will be able to identify specific educational needs
of the community he serves,

4, The intern will be able to do a case study.,

Prerequisites:
1, Satisfactory completion of Track I,
2, Completion of, or current enrollemnt in a basic Spanish

course and completion of, or current enrollemnt in, a course
in the language of the local barrio,
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F. Pre-assessment:

1., Be able to develop a list of educational needs of the Mexican-
American or Chicano in the United States,

2, Be able to develop a list of educational needs of your
school community.

3. Be able to develop a list of educational needs for an in-
dividual Mexican-American or Chicano child in your school,

The list is to be assessed by and discussed with the Cross-Cultural
Specialist or community coordinator for assignment of appropriate activities,

G. Required learning Activities:

1. Read 2 of the following books, as assigned by the Cross-Cultural
Specialist,

a, Education Across Cultures by Miles Zintz (case studies)

b. Basta: La Historia De Nuestra Lucha, Farm-workers Press

c. North From Mexico, Carey McWilliams

d. La Raza by Stan Steiner

e. The Awakening Minmrity by Manuel Servin

f. The Forgotten People by George Sanchez

g. Documentary Study of the Mexican American

h, E1l Grito,Quinto Sol Publications

-1, A Forgotten American by Hernandez

jo I Am Joaquin, Redolfo Gonzalez

"k, Mexican Americans of the Southwest, Galarz et al,

1, Directory for Reaching Minority Groups, U,S, Office of Labor

2, See the following films:
a, I Am Joaquin

b. Part I, II, III, and IV of La Raza Filmstrips

¢. Decision at Delano
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Se

d. Salt gg_the Earth

e, Plus films in Track I.

Suscribe to and/or read:

a, El1 Espejo,Quipto Sol Publicatims

b, El Malcriado,Farm Workers Press, Delano, California
c. Con Safos, Los Angeles

d. Local Chicano Movemant paper ({contact the Chicano Press
Association, C,P.A,)

Listen to the fellowing vecords:

a, Huelga - Thunderbird Records, Dalano, California

b. El Esquibel - Thundeirbird Records, Delano, CalifoPnia
C. I_ég_Joaquin -~ Thunderbird Records

d. 1 Corrido De Rio Arriba -~ Hurricane Records, Albuquerque, N,M,

—

e, Marcha De belano ~ Bronze Records Artists Inc,

f., Continue to listen to Spanish-speaking station,

Join at least two (2) local Barrio organizations - Chicano
education cconittees, community action groups, youth organizations,
irstitutional crganizations, etc,

Attend local Chicano producticns, cxawples:

nallet Chicano
Teatros Compesino de Aztlan

Listen to speeches by Cesar Chavez, Corky Gonzalez or other
Chicano heavies,

Read a Chicano Who's Show, for example:

Mexican Americans Past, Present, and Future, by Julian Nava

Also contact Asuna Carr Library in Albuquerque, New Mexico
for others,

‘Read section on how to do a case study in Research in Educatin

by Best,
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9, Do a case study of yourself,

10, Select a learner from the Chicano community and begin
gathering information, Interview four of the following as to
the educational needs of a child in your school.

a, School teachers

b. Minister

¢. Other students, friends, and enemies

d, School'nurse

e, Counselor

f. Special Bducation teachers, P,E, specialists, etc,
g. Princip:zi

h, All agencies that have contact with learner

:Jl

Parents
j. Ralati-rcs

11, Review curvlative and health records at school, Make this
your lasi acrivifiy 3o that you will not be influenced by

r¥2vious comeaens wade by teachers,

H, Additioual learning Activities: none

J. Assessor and Assessment Procedure:

Submit to TSA and Cross-Cultural Specialist or Community Coorditeton
and one community member for evaluation the educational needs of

the general Chicano ceraunity, the snacific needs in your commun-
ity, and the c=2c: gtudy of a learner ‘“.Jdst and describe the
educational nezds of the learner you studied in your case study.

'K. Estimated Time: four weeks




A,

B.

C.

D,

Title: The Chicano Barrio, Track III Code: Chicano Studies 101 or
Psychology 103 - 3

Rationale:
It is fel’: that many aspects of the Chicano culture have been

destroyed or distorted by individuals, who wanted to learn about the

-Chicano culture, but who were not sensitive to the Chicano culture,

This module would be open for all interns; however, it is especially
designed for Chigane interns. It is designed to'provide cognitive
knowledge about Chicano culture ané a'particualr Chicano community
with its main focus being on the Chicano culture from the Chicano's
viewpoint,

The purpose of this mndule is to provide the skills and knowledge
necessary for interns to experience the true feeling of La Raza in
depth. The intern entering this track should be truly committed to
helping preserve and spread the’Chicano culture,

Setting: Independent Study and small group
Objectives:

1, The intern will be able to rank select readings in Chicano

culture according to those that are most ‘descriptive of the

culture and conditions in the community he is serving.

2, The intern will be able to identify the philosphies that most
clearly parallel those of movements in your local community,

3. The intern will be able to compare the life-styles of a big
city barrio and a small town or valle,

L, The intern will be able to describe the local Chicano community,

5. From information obtained during the community study, the
intern will be able to identify a particular need in the
community and develop a project that will f£ill that need.

Upon completion of this module, the intern will be able to develop

and present a unit on the local community which demonstrates his
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E. Pre-requisites: Successful Completion of the Chicano Barrio,

Track I, 1I.

F, Pre-Assessment: This module will require the students to complete a

community study of the local Chicano community and to compare and
éupplement information about the Chicano culture with other types of
resource informatiion; to identify materials and resources that can

be used to help Chicano students to learn more about their culture and
their communities; and to present thé materials in a manner that adds
to and reinforces a positive self-image, Several experiences are
provided for students to gain. infermation and empathy. Most of the
experiences are such that interns can be engaged in them simultaneeus

with the community study.

éb Related
Activity
5 1. Who are the key figures and key organizations in your barrio?
5 2. Vhat are the community education resources in yoﬁr barrio?
5 3. Describe the demographic character of your barrio,
54 4. Describe the strategies of political action in yeur barrio.
3-6 5. List your learring experiences outside the school.
% 1-5 6. Identify and describe the characteristics of sub-cultural
- groups such as:
a., Pachucos
b, Chicéns hippies
c. Penitentes
d. Other groups
3-5 7. Demonstrate a working knowledge of the local dialect.
'. 3 - Describe the relationship of the Chicano community to that

of the whole community,
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3-5 9, Give examples of civiec justice/injustice
1-3.5 10, Descripe characteristics of the Chicano family,
4-2-5 11, Describe characteristics of the following groups:

a, the aged
b, women

c. Yyouth

d, immigrants

e. 1immigrant farm laborers

3 12, Contrast and compare the philosophy of rural and urban
Chicanos.
3-5-1 13, Describe the effects of the following institutions on the

the Chicano;
a, educatien
R b, religion
c. penal institutions

G. Required Learning Activities: From each of the lists given below, select

T,

two readings. Analyze the readings and compare them to the information
you have about your local bérrio. Rank the readings according to those
that are most descriptive and least deécriptive of the community you
you are serving,
V\a, Read the following books:
1. Laberinto De {a Soledad (Labyrinth of Selitude) by Octavo Paz,

2, . la Raza Cosmica (The Cosmic Race) by Jose Vasconcelos

3. I Am Joaquin by Rodolfo Gonzalez
4, Chicano by Lalp

S. History of Spanish Land Grants by Clark Knowiten

6. The Macarran Act
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7. Tijerina and the Courthouse Raid by Peter Nakov.

8. Article IV Section 2 of the United States Constitution

9., Article of the Treaty of Guadalupe Hidalgo-

10, The Grounc Is Our Table by Steve Allen

11, Basta: La Historia De Nuestra Lucha, Farmworker Press.

12, With the Ears of Strangers by Robinson

13. Reyes Bock and other resources

b. Analyze the following books as to what the auther is trying to
say, what is his point, and what in fact ha does szay.

1, Five Families by Oscar lewis

2, Awmerican ?pinion Issue on Tijerina, Chavez and Gonzalez

3, Mexican Americans ef South Texas, By William Madison,

{“ | 4, Across the Tracks by Rabel

5. Forgotten Youth at the Crossroads by Celia Heller

6. Spanish Americans of New Mexico by Nancie Gonzalez

2. Read the philesophy of the following Chicano groups:
1, Brown Berets
2, La Raza Unida Party
3. Alianza De Mercedes
4, United Farm Worker Organizing Committee UFWOC
‘5, Student Groups MECHA, MAYO, UMAS, etc,
6., Crusade for Justice, Denver, Colorado
7. Other lecal Chicane groups in your area

3., Develop. and participate in an intern exchange between interns
in a big city barrio and those in a small town or valle situation.




(Chieann Barrio, III, con't) ' page 5
L, See the following films:

1, Teatro Compesino N.E.A,

b, I Am Joaquin

¢c. Salt gg_the Earth

d., UWestside Blowup ~ Crusade for Justice,'Denver, Colorado

e¢. Reyes Tijerina

£. Parts I, II, III, and IV of La Raza filmstrips

g. Los Compadres

h. Chicano

Listen to lecture on the development =% the Aztec Calendar; contact
Joe Cordova at Southern Colorado State College for tapes,

5. Do a community survey and describe the community according te
the following points:

'é, | a, Key figures and organizations
b. Community education resources
c. Demographic characteristics
d, Strategies of political action
e, learning experiences outside the school
f£. Characteristics of each of the sub-cultural greups such as:
Chicano hippies
Penitentes
Other groups
g. The local dialect
h, The relationship of the Cpicans community tm the whole
community,
i. Give examples of civic justice/injustice
jo Descriptions ef each ef the following groups:
: the aged
( ; ) women
yeuth

immigrants
migrant farm laberers




{ (Chicano Barrio, III, con't,) page 6
k, A contrast of philesophies of urban and rural Chicanos

1, A description of the following institutions and their
2ffects on the Chicano: :

education.....
religion
penal institutions

6, Develop a barrio project, One based on life in the barrio
or one which will £ill a need in your barrio, Scme examples are:
a comparison of daily life of a student in the barrio and of
a middle class Anglo student on film, slides, pictures or
written; the history and developr2nt of your barrio (recreation
project, instructicpal, educa*i»nal, organizational, volunteer
component, ccnprehansive Heaith care, etc.)

H., Additional learning Activities: none

I. Critowia for Assescmant: The intern is to davelop, teach and r=cord a

unit on the local community which demonstrates his sensitivity to and
i knowledge of the culture. Please refer to Pre-assessment criteria.

J. Assessor and Assessment Procedure: community coordinator or Cross-~Cultural

specialist,

K. Estimated time:a:d 10 weeks
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Appendix F |

Meeting of the Fountain Portal Schiool Council
Octover 12, 1972

Present:
Hattie Watson Beb Hanley " Bob Cason
Carrnlee Saccomanno Jennine !farpel “lelita Lobate
Jean Kessler " Clover Stayskal Linda Ballas
Bill Poberts iadeline Wong Kathy Wiederstien
Chet Flickinger ‘lyron Roberts

Myron acted as temorary chaivman and opened the meeting with a discussion
of a name for this grcup. Ifyron passed on thz IIC's recommednation that this
group be called thn Portal Schocl Council to avoid confusion with such terms
as expanded IIC. The group agreed to accept this suggestion.

The role leveis and persons who will represent each were clarified:

School _

1 principal (yron Roberts)

4 team leaders (Linda Ballas - Orange
Linda Stroup - Blue
Bill Roberts - Green
HMadeline Wong - Gold)

1 teacher coordinator (Bob Cason)

1 teacher on sprecial assignuent (Kathy Wiederstein)

Community

1 community representative (Hattiec Watson)
2 parents, 1 of which is the P.T.A, president (Clover Stayskal, Pat Trujillo)
3 teacher oides (lelita Lobato, Jennine Harpel, Carolee Saccomanno)
1 community aide :

College
1 college staff member (Chet Flickinger)
1 intern (Jimmy Ruybal)

The nerson designated as community aide was intended to be a representative
from the Volumteer Comporent which has not yet bzen funded. The group agreed
to discuss its function further before deciding how this position will he
handied in the meantime,

The function of this group as described in the 7th Cycle pronosal is to
facilitate programs in the community, the schcol, and the college and to act
as liaison for these three groups. The specific fimctions of the groum to
achieve thesc goals can be determined by the Council.

Clover asked about the decision-making power and the limitations of the
~Council. ifyron said that the Council would have final work, except that if
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decisions are contrary to district policies that he would have to consult with
p2ople in the administration. 9ne of our functions mav be to explore and test
the limits. e wondered what rocourse we might have: if the district did not
agree with zome of our decisions. Some people helieved that this would be
unlikely and if it did happen that we would be given a good rationale.

A question was asked about the rclationshin of this group to the IIC.
:iyron stated that the PSC was breader in the scome of its function than the
IIC and that the IIC was responsible te tiie PSC rather than the other way
around, Some of the decisions of the PSC may be imolemented through the IIC.

The Portal Schoel Council :nay create sub-cormittees for specific purmoses.
Tae sclection panel for Teacher Corpsmembers is one that has onerated in the
wast. Our Comunity Involvement Committee would be another sub-cormittee.

Some areas in waich we might fimction are: gathering and distributing
information about programs and services, initiating nrograms, Aaxveloning
instruction, and developing school nnlosouhy

he group agreed to [lvron's suggestion that we elect a chairman and a
secretary. Mominations and elections were held. Kathy was clected socrctary
and Jennine volunteered to heln in rumming off conies of the minutes. Chet
| was elected chairman., At the suggestion of soveral members and with *’ full
support of the caairman we decided to select a co-chaiuan. lelita Lobato
was clected. Ciet asked fyron to contimiec as chairmer for the remainder of
the meeting,

The next mzeting was set for Tuesday, October 24, at 3:10,

ilyron suggested that we have a monthly report of the interns' progress.
Bob, Katliy, Chet, and Palph Szlaz were apvointed as a sub-comittee to
gather suci 1nformat10n and bring it to the Cowmcil.

Kathy and Chet reported on the proposals that the intemns and commmity
vere writing for the Volimteer Component and the status of the funding.
Thesc provnosals call for comunlfy boards to supervisc the nrograms and the
relationship of these boards to the PSC will need to bz determined.

We agreed to identify groups from wirich we will nced information. Some
suggestions were: the Cormumnity Inmwolvoment Cormittez, the P,T.A., senior
citizens, city recreation, and tie outdoor zducation committee.

Jleeting adjourned.

ERIC
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Heeting of the Fountain Portal School Council
October 26, 1972

Presont:
Jinmy Ruybal Bill Rcrerts Linda RBallas
Clover Stayskal “faceline Vong Carnln2 Saccomanno
riclita Lobato “iyron Roharts Linda Stroum
Jennine Harpel Chat Flickingnr Noh Cason

Kathy Wiederstein

By a vote of 4 tc 2 the Council dnocided te change nart of the minmtes of
the last meeting. "That the IIC was responsible to the PSC rather than the
other way around.’”* was changed to *'that the IIC was resnonsible for reporting
to the PSC.” (first line, page two) It scemed tc mz that there was some
interest in designating the group's function as alvisory, but also some
awareness that our fmcticn will evolve as we werk together.

tlelita Lobato reported that Pat Trujillo will not be able to narticinate
as a member of the Council bnczuse of other cormitments and that Pat suggasted
that her replacement be someonc who doesn't work at schoel., I felt that the
_group agreed not to replace her until after Parent-Teacher conferences to allow
time to taik to neovlz wio might be interested in serving on the Council.

i,

I heard the Halloween g¢nrty, TIB tests, ani a slide »nresentation that is
being prepared mentioned as topics that were Adiscussaed at 1IN, Someonn asked
what the TIB test was and Chet sooe abont it. It scomed to me that there
was some interest in possibly using a P.T.A. meeting to offer the cormemnity the
opportunity to hear about and take the test if they choose.

I felt that there was a seneral concern cxnressed ahout discipling in
the school, md that some noople felt that it was interforing with the in-
structional program to a great extent. It seomed that there were a nimber
of differing s~ninions nbout how to deal with the situation, although I
felt that the Council shaied an awarcness that something needs to be dome.
some of the sugrestions I hesrd were; more swatting, and mossihly swatting
by teachers; calling =arents to come to school when their children misbhzhave;
being more strict; being mors consistent; aiving less of out time to children
w0 misbehave; temnorarily expelling children who mishehave; and having
teachers walk the children te the edge of the nlayground at the end of the day.

, I didn't feel that apy of those suggestions met with total accontance, I
B think that the Council members will be doing a lot more serious thinking abeus
‘ ways of imnrcving the situation.

The next meeting was sct for Tuesday, Movembar 21 at 3:10 in the
conference room.,

.A#"\\
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COMPETENCY LIST FOR INTERN STUDENT TEACHING




SOUTHERN COLORADO STATE COLLEGE

TEACHER CCPS

TO: Corpsmembers, Staff, Cooperating Teachers and Principals,
Education Seminar Cemmittee, and Consultants

FROM: ‘ Dr. Roy McCanne
. SUBJECT: Competency List for Intern Student Teaching
Purpose

This is a list of the competencies of zn elementary teacher which the
§.C.S.C. Teacher Corps staff feels cack _ntern shou.d strive to achieve
during their internship. The 1list replaces the "Student Teaching Pro-
gress Indicator'" as the instrument and 3et of procedures for accomplish-
ing the requirements cf the course in "Student Teacking" (Education 400,
15 hours credit) for Teacher Corps interns,

This 1list is comprehensive and idealistic. It is not expected that any
intern (or any cooperating teacher or education professor) could achieve
the highest rating on every item, It is not expected that every item
would fit the needs of every classroom or every pupil. Rather it is a
list of bshaviors (and scme more stbjective points of iew) which an
elementary teachesr may need at some tiwme in his or her work, and should
consider developing.

History

This list was prepzred from four main inputs, with a number of sub-inputs:

(1) A 1list of the competcncies of a teacner prepared by the faculty
of the S,C.8.C. Education Nivision for the Master of Arts in
Teaching prcgrem. A sub-input to this list was considerable
study of the nine clementary teacher-education models spcn-
sored by the U.3. Cfficz of FEducation.

(2) Four lists of tcacher compstencies prepared by the faculty
and corpsmzmbers of our four Teacher Corps schools: Ignacio,
Irving, Liberty, and Washinguvon elemzntary schools,

(3) A list cf competennias of a teachar prepared by tha Teacher
Corps Crogs-Gultural Corvdinator from significant input in
the four elementary school communities.

(4) The »Student Teaching Progress Indicator" used in the regular
student teaching program.

The above inputs provided the concepts and ideas. The wording of be-
havioral (and often something less than behavioral) statements was the
responsibility of Tr. McCanne,
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The list has eight main sections, the first of which has eight sub-sections,
as shewn by the outline follawing this intreduction,

Each section contains a list ¢f the coursaes which provide a background of
information aund urderstarnding fcr the =2cmpdaiencies in the section. Some eof

the courses listad ave not recuired, anli might nst have ¥-va.baen {nizas by izverss.
Some sections centain projects which arc designed to strenghten the intern's
ability to apply the skills o7 understandings gaired in eourse work,

A1) sections contain rating s:ales which are desigred to focus and promote
cemmunication betwzen the int2rn aad his cssperatiag teachar., These scales
de not enter into the student teacihing grade in any objective, mathematical
way, They are cnly for the guidan:e of the intern in his work.

It should be noted that, for simpli:ity, the intern is referred to as male
(""" or "his") throvghout the list. This is only for convenience in writing
and typing, arnd is not weant to slizht any of our lovely and promising femzle
interns (! ).

Procedures

The internship period for th2 purposes of the projects and ratings contained
hecein is considered teo be tane twc-year pericd in which the intern is in the
schonl, 1Items accomplished during the fiwst year may be counted toward the
requirements stated hewcin, even though the formal period of student teaching
is considered to be tle seccond yesr of intarpehl’p,

There a section of this list contzins projects, it is expected that all pro-
jects will be completed tc the satisfaction of the assessor stated herein,
The assessor should note satisfaccosy completion on the assessment summary
shecet which follows.

The procedure fcr the vatings is as follows:

(1) The intern sheould #-ad the wating items from time to tiwme awnd
consider how he car work tcwacd achiewving tham, A separate copy
should ba given to the cooncrating teacher.

(2) The cooperating teacher, or other vater, should review the rating
scales and indicate to the intern any which he or she feels are
not appropriate to the situsation in which they are working. These
items will then be left out of the ratings, The cooperatiag teacher
(or other rater) may change or add items as needed,

(3) As soon as thz intern feels ready to work on a particular section wiih
his cooperating teacher (or other appropriate person such as the tecam
leacder or community representative, depending upon the section), tie

i ' intern should rate himself,

(%) The intern should ask the cooperating teacher (or other appropriate
person depending upon the section) tu rate him on a blank nopy, witlh-
o _ out seeing the intern's ratings,

ERIC
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(5) The intern and other rater (or raters) should exchange ratings,
so that both know both ratings., After appropriate consideration,
the intern should ask for clarification or explanation where the
ratings do not agree., It may be helpful to discuss all the items.

(6) The intern should formulate a procedure or plan for improving his
performance on items where either or both feel he is weal.

(7) At the monthly conferences with the team leader and seminar pro-
fessors, the intern and cooperating teacher should discuss, in
general, the progress of the intern. Notations of progress or
agreements on solving spacial problems should be made on the
"Intern Progress Profile",

Grades for Education 40D

The intern's grade of S or U will be assigned jointly by the team leader and
Dr, McCanne, based upon information obtained from the cooperating teacher (or
other rater, as for section G). The team leader will make any formal reports
or recommendations required by the college or placement office.on interrns.
The cooperating teacher is invited to submit a statement or recommendation,
which will become a part of the iutern's record. However, the cooperating
teacher will not be required to do so.

The team leader will keep up-to-date the assessment summary record (contained
in this packet) and the "Intern Progress Profile." %hen all the projects in
a section have b2en ccmpleted, and the rating scales in a section have been
used and discussed (as indicated by the intern and cooperating teacher or
other rater) and any follow-up procedures decided upon at a confercnce have

been checked out, the section may be checked off by the team leader as com-
pleted.

As long as satisfactory progress is made toward improvement in the rating
scale items, the intern may assume that his grade will bez "3" in student
teaching. 1In other words, no set mathematical average must be reached
in the ratings, If any of the people involved (cooperating teacher, team
leader, principal, or seminar professors) have reason to feel doubt that
the intern should pass or doubt that the intern should reccive good rec-
cmmendations  for employment, such person should make this known to the
intern and the team leader at the carliest possible moment., In such cas2s,
a conference will be set up to rccouwend what should be done to clear up
the problem. The team. leader should keep records on such a conference, and
progress reports on any follow-up to it,
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S.C.8.C, TEACHER CIRPS COMPETENCY TIST

OUTLILE AND ASSESEMENT SUMMARY

_ Competencies in General Rducatien (net covered in this list)

Competencies in Subject Mattar (nnt covered in this list)’

Competencies in Teaching (defined as, '"bringing about appropriate
changes in student behavier"):

An

?,f.n
G.

+

Planning

1. Urnderstanding Tearning Theory
Project a , D Ratings

2. Defiring Objectives
Ratings

3. Diagnosing Student Keeds
Ratings

4., Selecting Ztrategy

Ratings

5. Selecting snd Preparing Materials
6. Utilizing Zdurcational Media

7. Jdrganizing the Classroom Environment
Ratings

8. Grouning
Project a B Ratings

Interactinz witl Students
Ratings

Evaluating Student Progress
Project Ratings

Analyzing and HEvaluating ‘feaching and
the Classroem Environment Ratings

Curriculum Levelopment
Prcject a b Ratings

Interpersonal Competencies
Ratings

Sociocultural Competencies
Project a b c - d e

Cerpletion

Ratings

Professional Cempetencies
Ratings

10

12

14

15

16

-
[a]

a
A



TTT, A. Competencies in Planning
1. Understanding Learning Theory

A background for this section is provided in the courses "Psychology of
Learning” (Psych,331) and "Educational Psychology" (Psych. 362). The
intern should use his notes on these courses, and further contact with

the professors, if needed, for learning experiences in this general area.
The two projects and the rating scales below are designed to assist the
intern in applying to his classroom work the principles learned in the
“above mentioned courses,

Project a. To sharpen and demonstrate his application of learning theory
to the classroom, the intern should analyze a critical incident from his
own teaching experience, The irncident shauld be a happening in which the
intern feels that constructive learning took place. The following outline
may be used (or may be modified):

“hat were the intern's objectives?

- Jhat were some examples of the pupils' objectives for this time
period?

~ In what ways did the setting (classrocm or env1ronment materials,
discipline, etc.) contribute to or detract from the lesson ob;ect1ves7

- “hat learning took place? How do we know this?

- How did the learning take place -~ what brought it about?

- “"Jhat pupil behaviors may be expected to have changed as a
result of the learning? | _

~ "hat evidence of this charge (or potential change) do we have?

- How permanent or reliable may we expect the change to be? .

- What could be done to make the change more permanent or reliable?

The intern's analysis may be reported orally or in writing to either semimar
professor. Allow % hour or more for an oral report. Jhen the analysis is
completed to the satisfaction of the seminar professor, he will note this

on this page,.

Project b, To sharpen and demonstrate his understanding of prbblem solving
by pupils, the intern will tesach a lesson involving problem solving in any
subject. .Using a videotapz or audiotape of the lesson (showing pupil behav-
ior as well as the intern's behavior), or if appropriate, using a collectiomn
of papers produced by the pupils in the lesscn, the intern will analyze -
the progress of two or more pupils in applying the steps of a problem
solving model during the lesson, The analysis by the intern should show
insight into the thinking processes followed by the pupils, the types of

- difficulties they encountered, and the strengths and ywopknczses of the
lesson,

“la




ITI., A, 1. Understanding Learning Theory (Continued)

Project-b, is considered important because many boys and girls come from

a home environment in which many problems are not adequately solved. 1In
such cases the pupil may habitually follow a problem solving procedure which
is inadequate (such as asking someone for the solution, instead of thinking
it through), Probably this project way be most beneficial if the intern
chooses one student who is a good problem solver and one who is % pooripreb-
lem solver for his analysis,

The analysis may be reported erally or in writing to either seminar professor,
Allow 's hour or more for an oral report. "hen the analysis is completed

to the satisfaction of the seminar professor, he will note this on this

page,

Ratings

54321 (1) The intern undecs.ands the level of child development of
. the children with whom he works. He sets appropriate
““(hiszh---clow) standards of learning for them, or recofnizes quickly
when his standards need to be modified,

54321 (2) In his lesson plaining, the intern understands the variety
of ways in which children learn, and make allowances for
o them in his planms,

54321 (3) 1In working with individual children, the intern recognizes
whan a child is frustrated in learming or solving a problem,
The intern avoids anger, impatience, or repetition of ex-
planations that didn't work; and listens intently until he
finds the child's problem, :

.54 321 (4) The intern is aware of emotional problems which often
: accompany learning difficulties., Wz adjusts his behavior
to bring about an appropriate rappcrt with each child as
an individual,

543 21 (5) The intern is not fooled whan a child has the right answer
obtained in a wrong way. e seeks understanding and per-
spective in his pupils, and is not satisfied with less.

54321 (6) Other:




A, 2, Defining Objectives

A background for this section is provided in three courses: "Psychology of
Learning' (Psych. 361), "Educational Psychology” (Psych, 362), and '"Laboratory
in Education™ (Ed., 340), as well as in the unit planning and lesson planning
modules of the social studies mz2thods course Ed.{313) and math and science
methods course (Ed. 314), The projects involving cbjectives in these courses
should fulfull most of the learning needs of the intern in this area of com-
petencies, '

s 4 3 2 1 (1) The intarn demonstrates a need for long, medium, and
short range ohbjectives that tie together, e avoids

(high—eme- low) tangents based upon his own or pupil interests alone,
unless they fit the adopted scopz and sequence of the
school and grade level program, '

5 4 3 2 1 (2) The intern has developed and utilized long (yearly),
medium (weekly or monthly), and short range (daily)
objectives; and he recognizes that longer range
objectives may be more general or conceptual in
nature, while the shorter range objectives should be
more specific,

S 4 3 21 (3) The short range objectives developed by the intern in
his lessons have been descriptive of student behaviors
that would indicate or infer that desired learnings
have taken place.,

5 4 3 2 1 (4) The intern bases his educational objectives on diagnosed
needs, interests, and abilities of the pupils with
whom he is working, . :

5 4 3 2 1 (5) The intern consistently uses .objectives which include
bota cognitive and affective learning outcomes, and
both product and process learnings,

5 4 3 2 1 (6) The intern modifies his objectives appropriately
whenever on-going assessment indicates the need.

5 & 3 2 1 (7) The intern consistently makes sure that his pupils
know, understand, and accept the objectives of each

lesson,

5 4 3 2 °'1 (8) Other

(2



A, 3. Diagnosing Student Needs

A background for this section is provided in the courses: "Individual
Differencas" (Psych, 311) and "Tests and Measurements' (Psych, 363). The
intern should use his notes on these courses, further contact with the pro-
fessors (1if needed), and consultation with hlS coopcrating teacher, team
leader, and pr1nc1pa1 for learning experiences in this area of competencies,

5 4 3 2 1 (1) The intern conducts interviews to obtain data in a
~(high——~-low) profassional wmanner,

5 4 3 2 1 (2) The intern administers, scores, and interprets scores
of appropriate standardized tests in a professional
manner, with insight into the limitations of the tests
as wbll as their uses,

5 4 3 21 (3) The intern uses observation checklists of pupil behavior
or of specific areas of skill development (examples: oral
reading, oral expression, courtesy, neatness, responsi-
bility, etc.), and us2s them effectively.

{ 5 4 3 2 1 (4) The intern shows an awareness of pupil social interactions
’ from his observation and/or from instruments such as socio-
grams, and he uses this data to advantage in grouping,
gs2ating locations, assigning classroom responsibilities, etc,

54 3 2 1 (5) The intern keeps records of data on puplls in a systematic,
useful fashion,

5 4 3 2 1 (6) The intern asalculates and interprets his data carefully
and objectively,

5 4 3 2 1 (7) The intern makes use of data from cumulative records, his
own records, interviews with parents, interviews with other -
teachers, etc., to diagnose the educational needs.of pupils
effectively,

5 &4 37 2 1 (8) The intern plans and carries out learning experiences de-
"~ signed to follow through on needs diagnosed.

v
=
()
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(9) Othuar,
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A, 4, Selecting Strategy

A background for this section is provided ‘n-all the education methods courses
(Ed. 312, 313, 314, 315, and 340). The inern shovld use his notes on module
work, further contact with the prcf:ssors (if nezded), and consultation with his
cooperating teachers and team leacer for learning experiences in this area of
coupetencies,

(1) The intern has plannad and carried out an adequate lesson
involving strategy fro: at least eight of the eleven lewvels
of Dale‘’s "Cone of Expi:rience’” (as listed below from Dale,
Audiovisual Methods jiam Teaching, 3rd edition, page 107):

i .

5 4 3 2 1 (a) verbal symbols
(high--1low) v

5 4 3 2 1 (b) wvisuwal symbols

5 4 3 2 1 (c) recordings, radio, still pictures
5 4 3 2 1 (d) wmotion pictures

5 & 3 2 1 (e) educational telev{eion
5 4 3 2 1 (f) exhibits

5 4 3 2 1 (g) study trips

5 4 3 2 1 .(h) deﬁonstrafi&ns

5 4 3 2 1 (i) dramatized expericnces
5 4 3 2 1 (j) contrived experiesices

5 4 3 2 1 (k) direct purposeful experiences

5 4 3 2 1 (2) The intern involveé pupils in planning strategy for lessons,
using appropriate group processes.

5 4L 3 2 1 (3) The intern selects straiegies for lessons based upon the
characteristics and needs of the learners as well as the
characteristics of thr. subject matter, and not solely be-
cause of the availabi'ity of teaching materials such as t
textbooks, '

“5a
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Selecting Strategy (Continued)

2 1 ()
2 1 (5)
2 1 (6)
2 1 (7
2 1 (8)
2 1 (9)

When asked at random why he selected a particular
strategy for a lesson, the intern indicates that he con-=
8idared various strategies and chose one according to
rational and professional criteria,

The intern shows awareness of the wide range of options at
his command, including the use of interest centers, discovery
approaches, projects or research by pupils, cross-age tu-
toring, etc, in addition to the textbook,

When choosing a strategy for interest and excitement as well
as objective accomplishment, the intern shows awareness of
the planning needs (gathering materials, timing of films,
time required to process field trip applications, budget
limitations, etec,) which accompany his choice, Once a
strategy is chosen, he follows through with the detailed
work necessary to make it work,

The intern is familiar with and makes effective use of re-
sources within the school ard community in planning his
lessons, including such rescurces as the school audio-
visual catalog, the sciiool library, the public library,
community service agencies, cormunity resource people,
school personnel with special interests or special cap-
abilities, etec, '

The intern effectively uses labor-saving devices for both
his own and pupil benefit, including the chalkboard, ditto
machine, Thermo-fax (especially for making ditto masters),
ete,

Other
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A, 5. Selenting and preparing materials

This section will be considered accomplished upon completion cf the
elementary methods courses on reading (Education 312), social studies
(Education 313), math and science (Education 314) and the Laboratory
in Education (Education 340)

A, 6. Utilizing of Educational Media

This section will be considered accomplished upon completion of Ed-
ucation 340, "Laboratory in Education”.

(e
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A, 7. Organizing the Classroom Environment

A background for this section is provided in the courses: 'Psychology of Learn-
ing" (Psych, 361) and "Educational Psychology" (Psych. 362). The intern should
use his notes from these courses, further contact with the professors (if needed),
and consultation with the cooperating teachers, team leader, principal, and sem-
inar professors for additional learning experiences as needed.

(1) The intern démonstrates concern for the pupils’ physical
comfort and learning environment by:
5 4% 3 2 1 (a) controlling room temperature
(high--low) '
5 4 3 2 1 (b) enntrolling ventilation
5 4 3 2 1 (c) providing adequate lighting
' 5 &4 3 2 1 (d) providing comfortable seating
S 4 3 2 1 (e) providing opportunity for movement

5 4 3 2 1 (f) providing natural restroom breaks

5 4 3 2 1 (g) maintaining noise levels appropriate to the learning activ-
' ity

5 4 3 2 1 (h) wmaintaining, or providing the opportunity for pupils to de-
velop a visually attractive physical setting through bulle-
tin boards, displays, room.decoration, interest centers, etc,

54 3 2 1 (i) providing appropriate spaces for differing types of learn-
ing antivity (individual, small group, large group) through
grouping, use of tables, use of dividers, rugs, interest
centers, etc,

8w




A, 7, Organizing the Classroom Environment (Continued)

(2) The intern plans the affective environment of the class-
room (discipline, morale, self-concept, attitudes towards ..
_others, etc,) in such a way as to contribute to the accom-
plishment of school and individual objectiwves by:

5 4 3 2 1 (a) planning more than the main lesson, including provisions
for what pupils should do when they finish, what alternatives
(high--low) should be provided for pupils who don't need or can't manage
the main lesson, etc,

s 4 3 2 1 (b) planning and discussing class procedures (sharpening pencils,
passing out books and papers, etc.) jointly with the pupils,
while reserving the final decision for the teacher

5 4 3 2 1 (c) using seating arrangements to advantage (in respect to both
the type of seating format appropriate to lesson strategies
and the location of individual pupils who hawve difficulty
getting along)

S 4 3 2 1 (d) training and supervising monitors to free the teacher for
lesson preparation and supervision of the class as a whole

5 4 3 2 1 (e) delegating responsibility for 'room helper" tasks, and
working consistently through the organization set up so
that it functions well '

S 4 3 2 1 (f) using a regular routine so that pupils know what .to.do

5 4 3 2 1 (g) setting appropriate standards for efficiency in finding - -+
papers, going to groups or centers, changing classes, etc,
by pupils

5 4 3 2 1 (h) setting appropriate standards for himself ( the intern) in
meeting the class at the outside door on time, holding to
the schedule courtesy, etc, so as to prevent discipline
problems,

S 4 3 2 1 (i) wolding the class into a cohesive group with good morale,
' using sports teams, plays, class projects, etc,

54 3 2 1 (j) making in-depth analyses (home visits, talking to oihar
teachers, etc, ) to f£find clues for success in weri:. s «-ith
consistent discipline problem pupils

5 4 3 2 1 (3) Other
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A. 8. Grouping

A background for bthis exction is provided in the courses: "Individual Dif-
ferences" (Psych. 311), "Psycnology of learning" (Psych. 361), "Educational
Psychology" (Psych, 352), and "Guidance in the Elementary School" (Ed. 399).
The intern may review his notes, maxe further contact with the professors,
or consult with the school or teacher Corps staff for additional learning
experiences in this area of competence.

Project a, The intern should state orally the rationale for the inter-

class grouping arrangements uscd in his school, including part-time arrange-
ments (such as for reading prricd), homerooom arrangements, special educa-
tion or remedial groupings, and exceptions to the general patterns, The in-
turn should be 2ble to explain to a visitor or parent why these arrangements
are as they are, During assessment, the intern should state the main pros
and cons of the grouning arrangements used from the standpoint of educational
theory and practical coasiderations, This project should be assessed by the

school principal. Waen completed satisfactorily, the principal may note this
on this page, '

Praject b, The intern should state orally (such as for a visitor or parsnt)
the rationale for the grouping arrangemeats used in his class or team-teach-
ing unit, including temporary or flexible grouping patterns and exceptions
to the general patterns, Assessment of this project may be done by the co-
opzrating teachar, team-teaching unit lzader, or Teacher Corps team leader,
who will note completion on this page.

5 & 3 2 1 (1) The intern has an effective way of working with indi-

(highe~--1low) vidual children in an individualized program, includ-
ing kaeaping track of their progress through individual
records..

5 4 3 2 1 (2) The intern has developed an effective way of working
with small groups that are not individualized; he in=-
teracts with the group as a whole, sees that each child
participates, aund that no child is doing nothing wait-
ing for his turn,

5 4 3 2 1 (3) The intern has developed an effective way of working with
a full class as a total group; he sees that each «iild
participates and uses appropriate large group proriss tech-

niques,
5 4 3 2 1 (4) The intern uses social as well 27 feademic cri%=:i' .o
placing pupils in groups; he r¢.wgnizes the opuivin. &t

his command, including individ:.ilized programs and <ni-
terast centers for appropriate pupils who do not waork
well in groups,

10
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(5)

(6)

(7

(8)

s

T B . sme as

The intern creates effective temporary or flexible groups
(project groups in social studies, spelling bee teams, etc.)
where they serve a useful purpose., When he does this he
organizes an effective group structure (leader, recorder,
team captain, etc,) and supervises the procedure so that

the groupings work.

The intern does not expect the same standards from all
bupils, even within the same academic group; he values
diversity and helps create an appreciation of individual
talents within each group.

The intern has developed techniques for handling the plan-
ning load imposed by grouping or individualized instruction;
including the staggering of group projects so they don't
all have to be planned at once, the use of group-teacher
Planning or pupil-teacher planning, an efficient organiza-
tion of classroom resources (seatwork files, p1cture files,
etc. ) and other techniques.

Other

-11-



I1I., B. Interacting with Students

Some background for this section is provided in the courses '"Psychology of
Learning' (Psych, 361), "Educational Psychology" (Psych, 362), and "Guidance in
the Elementary School” (Ed. 399). However, this section, like section A., may
be considered of prime importance in student teaching (Ed. 400). The coopera-
ting teacher and team leader will probably be the prime resources for the in-
tern in perfecting his skills in this area of competence, Interns should ask
for demonstrations, directed observation of master teachers, etc. whenever he

+ feels he is ready to sharpen his skills in this area.

‘Many of the skills of interacting with students have been covered in section A,

Only those not covered there are listed below.

5 4 3 2 1 (1) The intern motivates pupils to want to achieve, before,
(high-~low) during, and after each lesson.

5 4 3 2 1 (2) The intern makes sure the pupils understand and accept the
objectives of his work, just as he does.

5 4 3 2 1 (3) The intern shows awareness of problems with concepts, vo-
' cabulary, or language structures which may frustrate some
students; he deals with such problems effectively,

5 4 3 2 1 (4) The intern uses a vocabulary, spelling, grammar, etc. ap~
propriate to his work,

5 4 3 2 1 (5) The intern uses appropriate questioning techniques; he phrases
qQuestions at the highest appropriate level of thinking (di-
vergent, convergent, inductive, etec,), but not at a level
of difficulty too high for most of the pupils,

5 4 3 2 1 (6) The intern develops an effective rapport with all the pupils
with whom he is working; he gets them all involved; he walks
among them rather than staying behind the teacher's desk;
he looks to the last row and both sides when spzaking, etc.

5 4 3 2 1 (7) The intern uses effective techniques of positive reinforce-~
ment with pupils; he avoids sarcasm or ridicule; his state-~
ments seem calculatedto build or preserve the pupil’ 8 self
concept while teaching him something uew,

5 4 3 2 1 (8) The intern has a sense of timinr =Wich is in tupe with ke
pupils; he knows when to change ii2 activity, wheit to bear
down until a concept is well learned, etc.

5 4 3 2 1 (9) The intern keeps one eye on the total group while working

with an individual or small group; he keeps tabs on what is
happening and supervises all the time,

-12-



5 4 3 2

5 4 3 2
5 4 3 2
5 4 3 2
5 4 3 2
5 4 3 2
5 4 3 2

1

(10)

(11)

(12)

(13)

(14)

(15)

(16)

The intern shows awareness of non-verbal cues to pupil at-
titudes and pupil progress (posture, sighs, whispering,
notes, neatness, etec,); he deals with this communication as
well as with verbal communication about how things are going.

The intern recognizes and assumes various roles in ap-
propriate situations (facilitator, stimulator, peace maker,
arbitrator, listener, diplomat, disciplinarian, etc,)

The intern has and uses a sense of humor; he laughs with
the pupils and lets them laugh with him on appropriate
occasions; when he makes a funny mistake he uses it to
ease tensions, ete,

The intern follows through with promises he makes to the
pupils,

The intern continually assesses the progress of a lesson;
when things don't go well he deals with it; on 'those days"
when the pupils are on edge he changes the pace, reads a
story, has the pupils rest, discusses the problem, etc,

The intern is accepted by the pupils as being helpful,
friendly, fair, skillful, and interested in them,

Other
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ITI, C, Esaluating Student Progress

A background for this section is provided in some modules of the methods
courses (Ed, 312, 313, and 314) and in the course "Tests and Measurements"
(Psych, 363). The intern may use his notes and furtheér contact with these
professors, if needed, plus consultation with his cooperating teachers, ‘team
leader, and seminar professors.

Project. 1In order to experieice the depth of understanding which can be ob-
tained on a given child when necessary, the intern should carry out or partici-
pate in one case study during his internship, The format and procedures for the
case study should be those used in his school or as specified by the principal.
Criteria for the successful completion of this project may be set by the prin-
cipal, Assessment will be by the team leader,

Ratings.

5 4 3 2 1 (1) The intern evaluates student progress in relation to
(high--low) clearly defined objectives,

5 4 3 2 1 (2) The intern evaluates student progress in relation to social
and emotional as well as academic objectives,

5 4 3 2 1 (3) The intern uses a variety of means to obtain information on
pupil progress (examples: observation, teacher-made tests,
published tests, classwork, checklists, rating scales, an-
ecdotal records, interviews with the pupil, interviews with
the parents, etec,).

5 4 3 2 1 (4) The intern makes item analyses of responses his pupils make
on classwork and tests, and uses such data to guide his
teaching; he avoids returning papers with a total score

= ' but no idea (for himself or the pupil) of what the problems
might be in the case of low scores.

5 &4 3 2 1-(5) 1In calculating and reporting grades, the intern is consis- <

tent and makes clear the bases on which grades are deter-

mined,

5 4 3 2 1 (6) The intern follows the principle that grades should be
used to enhance learning, not impede it; he avoids giving
grades which would discourage pupils from trying; he refrains.
from using his grade-giving power capriciously or punitively,

5 4 3 2 1 (@) Tha”iﬂtcrq’%aucnstr_tOﬁ‘thrt ho realizes thot ac ev;;u»t;on‘
gcheme {5 rorfectly cceurate; he says this to pupils; ‘he ‘
¥25téns when pupils fecl they have been unfairly treated and
makes adjustments where needed,

-

5 4 3 2 1 (8) Other ) e
| ~14-
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ITI. D. Analyzing and Evaluating Teaching and the Classroom Environment

Background information for this section is presented in an optional module on
inter-action analysis in the course "Laboratory in Education" (Ed, 340), It is
not intended that the intern must become proficient in inter-action analysis at
the undergraduate level., However, it is important that the intern be aware of
the effectiveness of his teaching, and take steps to improve it from the feedback
available to him, During internship this feedback may come from the cooperating
teacher, team leader, and seminar professors, But the intern must begin to aun-
alyze feedback from the pupils, parents, and principal in ways he can use on his
first teaching job, Thus, especially toward the end of the internship, the in-
ternship supervisors should encourage the intern to obtain his own feedback, an-

alyze it himself, and draw his.own conclusions for changes in his teaching be-
havior,

Ratings,

5 4 3 2 1 (1) The intern collects data on his verbal behaviors in the
classroom by such means as videotape, audiotape, recogni-
zing and rephrasing poor questions or statements, inter-..
action analysis, etc, he analyzes the data and uses his
analysis to improve,

(high~-low)

5 4 3 2 1 (2) The intern collects data on his non-verbal behaviors in

the classroom (dress, posture, avoiding halitosis, facial
expressions, getting down to the pupil's level when appro-
priate, location in the classroom, etc,) by such means as
videotape, noticing the example he sets for pupils, noticing
pupil reactions, etc,; he analyzes the data and uses his
anzlysis to improve,

S 4 3 2 1 (3) The intern collects data on his interpersonal relationships
with colleagues by being open to feedback, seeking fecedback,
recognizing feedback, etc,; he analyves the data and uses
his analysis to improve,

5 4 3 2 1 (4) The intern collects data on his interpersonal and socio-

’ culfural relationships with parents by means such as (3)
above; he discusses frankly with parents those aspects of
his relationship with them which are important to the child's
education; he analyzes the data he obtains and uses his
analysis to improve his relationships (not only by changing
his behavior where appropriate, but also by asking parents
to change their behavior ¥here he feels this would ve im-
portant and helpful to the child).

5 4 3 2 1 (5) Other
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III, E. CGCurriculum Development

(Note) Curriculum is defined here as '"What the child learns in school."” This
is not just subject names (reading, math, etc,) but also includes at-
titudes, values, some aspects of his self concept, etc, Thus "curriculum"
is probably inseparable from "instruction,' or the process by which the
child learns in school,

Background information for this section is provided in the education methods
courses .(Ed. 312, 313, 314, and 340) and the courses in "Child Psychology' (Psych.
281) and "Adolescent Psychology" (Psych, 282), Required modules or learning ex-
periences in thece courses probably provide an adequate background in the scope
and sequence of reading, language arts, social studics, math and science, and in
child and adolescent growth and development; although reinforcement of the basic
concepts in these areas may be needed,

Most interns probably will not have taken any course work in curriculum davelop-
ment (the improvement of what we teach and how we teach it), Participation in
.workshops on team teaching, individualized instruction, new methods or materials,
etc,, would be very valuable on the part of each intern, 1In addition, the in-
ciusion of interns on committees to select new materials, write behavioral obiec-

tives or modules, reorganize curricula, prepare curriculum guides, etc., should
be encouraged.

Project a, At some time during the internship, the intern should meet with the
principal and team leader to discuss the curriculum development efforts or pro-
jects under way in the school., This may be done with all interns as a group, as
long .as the principal feels that each intern participates and comes away with

a clear understanding of the process by which the curriculum is changing and
improving in his school,

Project b, At some time during the internship, the intern should participate in
some curriculum development activity (see above). The team leader may set

criteria for this participation and assess when the intern has completed this
project satisfactorily,

Ratings,

5 4 3 2 1 (1) The intern takes opportunities to develop relatlonsﬁlps be ~
tween different subject areas (reading, P,B,, math, social

(high--low) studies art, etc,) with the pupils; he discusses these re-~
lationships with pupils; he teaches or arranges correlated
lessons where appropriate; he sets appropriate standards
for application of learning (words learned in spzlling are
spelled correctly in English or social studies, etc.).

-16-



s 4 3 2 1 (2) The intern shows evidence that he refers to professional
journals (The Reading Teacher, The Grade Teacher, The
Instructor, Elementary English, etec,) for ideas to improve
his teaching,

s 4 3 2 1 (3) Other




III. F. Interpersonal Competencies

;-.(:11%

A background for this section may be provided in Eke:courses "Pgychology of
Interpersonal Relationships' (Psych. 365) and ”Abnormal Psychology™ (Psych, 412),
as well as general and school experience,

Ratings.

S 4 3 2 1 (1)
(high--low)

S 4 3 2 1 (2)
5 4 3 2 1 (3)

‘s 4 3 2 1 (4)

S 4 3 2 1 (5)
5 L3 2 1 (6)
5 4 3 2 1 ()
5 4 3 2 1 (8)
suszi (9)

5 4 3 2 1 (10)

The intern shows that he is aware of his own strengths and
weaknesses; that he cares about how his behaviur affects
others, and strives to promote desirable change within
himself.

The intern empathizes with others; he tolerates and appre
ciates differences in values, cultures, behaviors, etc.
when such differences are appropriate in the context of the
other person's life style,

The intern helps others to develop by being a good listener,
giving positive reinforcement to the ‘contributions of others,
incorporating the ideas of others into his projects and
giving credit where it is due, etc.

The intern communicates effectively at all age and profes-
sional levels {teacher-pupil, teacher-teacher, teacher-ad-
ministrator, teacher-parent, etec,)

The intern presents himself as a mature, confident, secure
person.

The intern gives and takes constructive criticism while re-
taining the respect and cooperation of all those concerned,

The intern is dependable in carrying out #+hat he says he
will do,

The intern shows initiative, assumes responsibilities when

_appropriate, carries his share of the load.

The intern avoids gossip; he keeps confidential information
he has about others which need not be shared.

The: intern is on time; when unavoidably late or absent he

~ contacts the appr0pr1ate people so that his respons1b111-

ties are covered,



5 4 3 2 1 (11) The intern's dress and grooming are appropriate to the
situation, |

5 4L 3 2 1 (12) The intern is fun to be with; he has a sense of humor;
he enjoys life and enjoys working with people,

5 4 3 2 1 (13) Other




ITII. %, Sociocultural Competencies

Background information and experiences for this section are provided in the
courses "Social Tiychology" (Psych, 355) and "Education of the Disadvantaged"
(Ed. 441)., 1In addition, the main thrust of the neighborhood and community com-
ponents of Teacher Corps is designed to help the interns and the schools urider-
stand anld develop sociocultural competencies. The team leader, community res
presentatives, and the Teacher Corps Cross-Cultural Coordinator will probably
be the main resources for this sectiomn.

Project a, The intern should demonstrate an ability to pronounce correctly at
least thirty of the following Spanish surnames. The team leader, community re-
presentative, Cross~Cultural Coordinator, or native Spanish speakers among thz
faculty or interns may-assess the performance on this project.

Aguilar Fernidndez Mdrquez Peralta  Sandoval
Alvarado Girén ‘Martinez Perea Santisteban
Klvarez Gonzdlez Medina Perez Segura
Aragbn Guerrero Morales  Posada(s) Solano
Arellano Gutiérrez Mufiiz Quintana  Sudrez
Arrieta Galindo Navarrn Ramirez Torre(s)
Bustamante Hernindez Nuhiez Rivera Trujillo
Cédrdenas Herrera Olivera Rodriquez .Valdés
Chacdn Holguin Padilla Ruiz Vasquez
Chivez Jaramillo Paz Salas Vigil
Espinosa Jiménez Pena Salazar Zamora

. Project b. The intern should demonstrate the ability to carry on a short con-
versation of at least five different sentences in the playground or community
language of the children with whom he works. (native Spanish or Indian). The
conversation should include greetings and basic school or home information and
situations., It should be spoken accurately in vocabulary, worda. pronunciation,
sentence intonation, and word order. The team leader, community representative,
Cross~Cultural Coordinator, or native speakers among the faculty or intern team
may assess. the performance on this project.

Project c. The intern should decmonstrate an understanding of community invol-
vement and recognition of its benefits for - the education of the children with

. whom he works, Interns actively involved in.community affairs may be checked off
automatically on this project. Interns with relatively few involvements in com-
munity affairs should develop a plan with the team leader, community representa-
tive(s), and Cross~Cultural Coordinator according to criteria set by them. The
home visits in Project 4 below should not becounted toward Project c.

Project d. The intern should make at least ten home visits during the two years
of his internship, following guidelines set by the tecam leader, community repre-
sentative(s), and Cross-Cultural Coordinator, 1If possible, the home visits

- should represent a variety of cultural situations, and should not all be made
because of discipline situations regarding the pupil. Many of the items in the
rating scales for section G (next page) refer to these home visits.



I1I. G, Sociocultural Competencies {(Continued)

Project e, The intern should bring about significant involvement in school
affairs (classroom, PTA, projects, etc,) by at least three community members

who have been involved in school affairs before and at least one who has not becn
involved before, This project may be assessed by the team leader, community re-
presentative or principal, The intern should discuss his plans for involving
people with the assessor before carrying out the project, if it has not already
been completed.

-Ratings (by the intern and the supervisor most closely associated with his com-
munity activities).

5 4 3 2 1 (1) The intern accepts cultural differences as being valiid for
(high--low) American society, _

5 4 3 2 1 (2) The intern recognizes life values, cultural beliefs and ex-
periential backgrounds other than his own; he realizes when
a child or another person is speaking or acting from a dif-
ferent frame of reference than his own, :

5 4 3 2 1 (3) The intern has an objective appreciation of his own culture.

5 4 3 2 1 (4) The intern recognizes cultural and sub-cultural influcncss
upon ciildren, and he modifies his own behavior or the
school program in appropriate ways in order to take such
influences\into account, ‘

5 4 3 2 1 (5) 1In working with children of different cultures, the intern
' avoids giving the feeling that one cultural pattern is
better than another for all situations; he promotes a multi-
cultural outlook; he heips children feel that thz ability
to operate in more than one culture is an asset which they
should preserve and build up.

5 &% 3 2 1 (6) In his community work, the intern works through the existing
: social organization of the sub-culture, .

5 4 3 2 1 (7) The intern has empathy with sub-culture members as a pre-
requisite to communication with them,

5 b 3 2 1 (8) The intern seems at ease when making home visits or work-
ing with community members,

5 4 3 2 1 (9) The intern has an effective way of communicating with par-
ents or community members,

5 & 3 °2 -1 (10) The intern gains rapport and at least a partial mutual
feeling of trust when he makes home visits, has parent
conferences, or works with community members,



.

«iL. 5, Socioculturcl loupatenciés {Zontinuad)
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) . P e e 5
5 4 3 271 (1) In het. vizits, thu intefn secks ond :gbt-ins infcrmsoticn
useful to the school srograu,

5 4 3 2 1 (12) On home visits, the intern gains an awareness of the
types of support the home can provide for the child's
education (appreciation of education, reading or reference
material, good study conditions, etc.), and of limitations
in this support which may call ‘for augmenting the school
program for the child,

5 4 3 2 1 (13) On home visits and in community work, the intern is on the
lookout for community resource people or agencies which
could assist the school program.

5 4 3 2 1 (l&) From his home visits and community work, the intern sug-
gests and, where appropriate, pursues programs which are
designzd to meet community educational needs (examples !
might include adult education courses, tutoring programs,
evening study halls, etc.) : :

5 4 3 2 1 (15) In general, the intern seems to view the school as an
' agency of the community. '

s 4 3 2 1 (16) Other

00




III. H., Professional Competencies

Background information on this section is provided in the course "School and
Society'" (Ed. 202). The intern should contact the professors, cooperating
teacher, team leader, or principal for further learning experiences, if needed,

Rating., (These are mostly subjective, non-behavioral).

5 4 3 2 1 (1) The intern recognizes and is interested in basic questions
of policy with respect to which professional teachers must
make decisions and take action.

5 4 3 2 1 (2) The intern clearly sees alternatives and the need for

choosing among them,

5 4 3 2 1 (3) The intern understands why he dzcides as he does and why
others may decide differently,

5 4 3 2 1 (4) The intern understands and accepts philosophical differences
wien working with individuals and groups,

5 4 3 2 1 (5) The intern critically examines his own methods, objectives,
and value assumptions and makes changes in these areas when
{ ' the evidence indicates a need for change he knows why he
changes when he does, '

S 4 3 2 1 (6) The intern demonstrates a beginning knowledge of school
' ' law related to teacher liability and child welfave and its
implications for teaching.

S 4 3 2 1 (7) The interwn vccognizes the goals of professional organiza-i:
' " tions affecting teacher welfare and curriculum,

5 4 3 2 1 (8) The intern abides by an ethical code of cdnduct.
5 4 3 2 1. (9) The intern meets contractual obligations,
5 4 3 2 1 (10) The intern establishes effective relationships with the
: principal and teachers, based upon mutual professional res-

— : pect,

5 & 3 2 1 (11) The intern continues to grow profcssionally, as demonstrated
by self-motivated activities, in-service participation, etc.

5 4 3 2 1 (12) Other
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APPENDIX H
SUGGESTED FORMAT FOR UNDERGRADUATE AND GRADUATE MONULES




fo: Pducation Division -
Fron: Bob Strader and Roy bHeCannoe

Subject:  Surgosted Format for Underpraduate and Graduate Medules

c The title and code nundber for the module.

A, Cced
~ - - « 3y 3 T . Y kb ‘!
3. Raticnale A statement (as long o needed) indicatineg vwhy the wmodule Is
impertant, how it fits with cothers, or an ultimate cohjcevive.
The ultimate objective mirat be statad as the way we ncpe the
tzacher will act all during her teaching carccr in zefercace
to the objective stated below.
C. Sotting Indapaendent study, small ¢roup sessions, large oroup sessicns.
D. Objective Cne or two sentences stating the specific behavior to he domen~
strated by the student in order to complete this module., There
might be more than onc objective, numdered in outline form,
Chiectives should aliavs indicate whether an oral or written
performance, or either, is expected.
E. Prerequi- Indicate what DPCTLQUlqlLGS (cther modules, teaching exper-
sites op ience, etc.) shou” * be completed before attempting this
Assumptions  module. ssumptions not covered in the rationale above

may be stated here.

i

. Pre-assess- It may happen that the student thinks he does not need to
nent perform the learning activities to complete the modules. 7This is a

statement indicating how the student can test-out his kacw-
ledge in order to complete the module without performing the lzarnin
activities. This is probably not the same as the pre-assess-
rent to be used in advisement procedures to determine

- . whether or not the student should do this module, although
it might be the same. The module pre-assessment may be in
parts, keved with outline form to numbered Ob]GCthGS or nu-hered
1cu ninz activitivs.

G. Required Indicate the minimum assignments (readings, audio tapes, video-
Learning tapes or films to be viewed, lectures or discussions, micro-
Activities teaching, simulations  proprammed instruction, self-instruc-

' tional packages, human relations, traininp sessions, field ex-

pericnces, cte.). Always include the library call numbers of

books, whether or not the book is on reserve, code numbers of
videotapes or films, and code numbers of handouts prepared
for this module. All handouts should have code numbr™s.

Handouts used for more than one module may have a code num-

ber for each module. If the book is not yet purchased or

handout not yet prepared, insert a blank for the code number
to be filled in later. Lectures or discussions should show
the professor to be contacted and the approximate amount of
time necded. Phone mumbers should he listed for any person
to be contacted.

O
ERIC

Aruitoxt provided by Eic:



Cile  £Qd3tional llerc olternclte or ontional learning u\tlvl ies are prroyriate,
-

Tearning e inlormation on location i ecode nuiber Is nested for each

ctivities  iten. #1so necded for cach iten is enoupn informration vo enuble
the Suhdent to decide unhether he needs it ithiout obtaining it
first, ‘here learning activities ccll Tor field exerience in a
school, the phone nunber of a —erson who cen exrange this 1s lceded,

I. Criteria lhethier assessnent of the student!

s vorlz is to be done irou witten
for o oral erfornence, the student ond the assessor need to Imou the
Lsosessuent  excct criteric to be applied. This section and the objective itsell

need carefully thouzht-out statonents, It nay be helpful to say
sonetiiing about each of the follouing:

- cuantity of n»reporction for assessnent
- stoadands of frawsscry, spelling, *"nin", cte.
- ~ conditions wmicu aﬂvly o cg*" erfornonce {size of

uudience, age range of audience, if in a school, length of
verforuince, ctde) .

- ezact eriteria on - hich siccess of performance (oral or uritten,
is to be judged, snd rho will judze then (student, audience,
assessor) ‘

J. Assecssor and List each per.on or category o peonle qualified to assess the
hssessnent student 's performcnce, vith ohone numbers ror people menticned by
Procedure. nare, there an oral rejort to the assessor is needed, indicate the

- length of the apuoiatnent vhich should be requested. there a
mitten rﬂ'ort is to be uubnlttPQ? indicate the nailing address or
aicil box to vhieh it may be sent, 1Txnr§¥” ~the student should
“allow befove malking incuiry about the report, !hérc a perfoimance is
to be ossessed by ¢ Tield gupcrv1~or, indicate how the assessor shoull
report on the performznce (phone cell, uritten note, Tilling out

prcpared and coded as sessnent 10r11, etce)e -
He 3stinmated =~  Indicate the ronge of tines: in whlch it is estinated thg the neodule
o Tire and could be ¢ owwletcd, and the number of credit hours (or fractions of
Credit ~hours) vhich the studént can earn for uhe medule {applies only to

Iih.l. cownetencv block noau]eo).

O.TICHAL PERTS

'lov chart ‘ N IR R o T
Inroute objectives 2 ‘ o ' Y

rnroute assessnents

- Denediation urocedures

i

e
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- APPENDIX I
SAMPLE COMMUNICATIONS INSTRUMENTS
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Informal Communications System

Crganization:

Reliability Inventory

1., Does the.informal gsystem discriminate well between information that should
' not be shared wich others and information that is neceded byrothers?

Discriminates Well 1 2 3 4 5 6 7 8 9 10 Does not discriminat

2, Does the system check out or verify informaticn before passing it alcng, or
does it operate as a rumor mill or gossin line?

Checks Out 1 2 3 &4 5 6 7 8 9 10 Gogssips

3. To what extent do I get information at the seme time others receive the
same information?

Simultaneously 1 2 3 4 S5 6 7 8 9 10 Belatedly

4, To whet extent do T get the same mesaage from dxffercnt people about a
common event?

Same 1 2 3 4 5 6 7 8 9 10 Differgnt

5., Which ig my primary source of information and a331stance——my team members
or other sources in: the building?

Team Members 1 2 "3 4 5 6 7, 8 9 10 Other Sources
P 6. How reliable am I as a gource of lnformatlon?

- Reliable 1 2 3 4 5 6 7 8 9 10 Unreligble

7. How reliasble am I as a source of assistance 1n meetlng other 8 personal
needs?

Reliable 1 2 3 4 5 6 7 8 9 10 Unreliable

o,




APPENDIX J
CONCEPT PAPER FOR A PROPOSED
‘COMMUNITY-BASED, CROSS-CULTURAL INSTITUTE




TO: Interested !lembers of the S.C.S.C. Administration, Faculty, and
Staff; and Pueblo Personnel

A FRG1: 'S.C.S.C. Teacher Corps Staff
SUBJECT: Concept Paper for a Proposed Community-Based, Cross-cultural
Institute
PATE: tovember 9, 1972

Purpnose _o_f_ This Paper

This is a proposal to interested people at S.C.S.C. and the Pueblo communitv.
The paper proposes a concept, upon which we can build 2 proposal to ap-
propriate agencies is we so desire. The Teacher Corps staf: aad brainstormed
ideas and came with the corcept. We would like your reactions before
proceeding further. '

Purpose of the Proposed Institute

We propose to create at 5.C.S.C., an Institute uniquely designed and equip-
ped to provide commmity-based, cross-cultural/communications training in
several fields of social interaction. ‘Let us define our terms:

Community-based - the training would make use of rosourcs peoule, places,
and programs in real situations in Southern Colorado; it would be fiela.
_ based, but would use the S.C.S.C. camnus as a headquarters for coordin-
{ ation, expertise and college credit.

Cross-cultural - the training would enable participants to gain skills
and understandings needed to work successfully with persons of cultures
other than their own, limited to the cultures existing in Southeast Co-
lorado (Anglo, Chicano, migrant, rural urban, youth, elderly, etc.): it
would be based uvon a concept of the dignity and respect of the individual
culture as having unique and desirable contributions to make to American
society. :

Commmications - the training viould concentrate heavily on how to make ;-
use of all available forms of communcation (listening, sneaking, reading,
writing, TV, newspapers, sensitivity, research, libraries, comuters, etc.)

Training - the Institute would do very little training with its own staff;
rather it would seek out, and make arrangements for the use of aporouriate
resources so that existing educational programs could bhecome dramatically
more effective in the characteristics mentioned above; it would include
programs in adult cducaticn, A.A.,B.A.,M.A. and- advanced degree programs
through consortiums with other institutions where necessary.

Fields of socials interaction might include the following:

; - early childhood education - govermment

: .~ training for cducational assistants - regional nlanning

A - teacher education o - . economics ~ ' .

; Ce - health - business administration

- Trecreation : - law '

; - welfare ' ' ' = sales training v

; - college teaching ‘ - = hotel and restaurant management

i‘ : -~  mass-communications - many others
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Community-Based, Cross-Caltural Cowmumications Institute

N

Needs for the Proposed Institute

1.

To Influence the Characier of Puchlo's Growth! Pueblo has naintained a
nelpful “amall towd pniiosophy For mAny” years; one in whicli different
cuitural growps kuow and w:ﬂfratﬂrﬁ mac1 o*her But we have- abundant
evidence that we are on the brink of the vigorous eastern slope growth

trend which has already h1t Colorado Springs havd. Wwhat if, after decades
of stable populstion, we double ‘our nopwllbﬂ,n in ten yeurs? What can we
preservea of the heritage and cultures of Southern Colorado” Can we con-
tinuz to imow and understand each o other, or arce we coomed to deccme just
the southern end of the megaleopelis? Whether or not we influcnce our des-
tiry is our choice now; wut cur time is running out.

\3515t Puebhio andl S.C,J.b. an Pulling Togethor Ulvers Porog ams.

Qur colicgz and the Pueblo ﬁO““uPLty have many ovcr;apnlng iirta which
cound benedit froam working wogsther. The pro“lon in working tcgether has
nee bCCA a Yack of desirve; it has been a lack of communications tecimology.
Our main media have been "“leetings and memos.™ Coordination has been some-
thing vou do on your own time, because your work time has been full. This
is a characteristic of ¢ ey growvno, developing program. The institute
proposes something drametically different in communications technology (ex-

‘plained on the next fow Hﬂpcs) which would force commmication and coordi-

nation inte work time and make it many tirmes more efficient.

To Assist 8.0.8.C. in Serving itg Students. The fadaral and other funds
Availarle For This Institute (explaiie” farther on in this paper), can be
used to increase FIE and tuition payments to S.C.8,C. i we design the pro-
gram as such.  In responss, S.C .S.C. can improve its service to the students

.

and ihe region it servas

To Ad_xzt Varicus Cwmlunlt_u in Souvthern Colorado to Gain Manpower and Ex-
nertise loward [(Relr OWh LeveLlopmont, By participation as locations for

- f1eid-baswl fxqining-pr03ccta, varjcus community groups (school, health

RUOPFIV,, husinesses, planning offices; etc.) can gain manpower in the fom
of students in training, 2r1 expertise in the fomm of instant commuitication
with callege faculity, training rosources, etc.

Features of the Proposed . Institute

Adminstration. The Institute vould be administsred within the structurc of

S.CUECL, But would have a nartial policy-making board couposed of represen-
tatives from all participating groups. ' :

Staff. Staff positions would concentrate in the fields of cross-cultural
understanding and comanications technoTqu. Dypertise in spec;fic f‘c]ds
of training ( eacher- educution, ass communzaau¢oud, husiness administratio
etc.} wonld.be dravn from the reguler rescurces of 5.C.S.C. and tne Pueolo
or Southern Colora ’

ado replion.

'COﬂmunlc tions Technology. The "Federation of Rocky ! famtain States Satel-

iTte kro;crt“ offers one source of communications technclogy which would
be a kay feature of the project. The Satellite Project is funded, and will
launch a commumications satzllite to serve eight Recky Mountain states be-
ginning April, 1974. The project is looking for about 200 sites for input-
output statlons, several of which will be in our region. This project offe



Comxunity-Base:d, Cross-Cultural Commumnicatioas Institute '3

not only a sourc> of cormumications hardware, but also muiy sources of
programming ard expertise. Ve have alreedy been in touch with this project,
and they are looking to as n source of programming nnd expertise.

We may wish te go much further in developing communications technology.

We envision classrooms in selocted schools, meeting rooms in neighborhood
community centers, certain locations in szlecied lecal government dgencies,
etc., equipped with two-way television transmission, teletype print-out
facilities for printed matter, portable tramsceivers for contact with field .
personnel, and amplified telephone for group cownmication with anyone who
has a phone. Thess facilities could Le comnected with cach cther, or with

a headquarters at 5.C,S.C. which would have similar facilities, and which
would be comnected with the satellite.

4, Tunding.. At *his time it appears that our chrnces of obtaining federal
Tinds from a variety of sources are high. We have a very {avorable com-
bination of resourcas and circumstances going for us (Channel 8, Teacher
Corps, the M.A,T. program, community relationships, the Migrant Mobile
Unit, relationships in “ashington, N.C., etc.). We have thc contacts and
expertise to prenare thw proposal. Among the possible funding sources are:

- Yederation of Rotky Moumtain States Satellite Project
- Ninth Cycle Teacher Corps
. - Iligher UTdncation Act :
i - National Center for the Improvement of Educational Systems
N - Mationai Institvie of Education
- Foundations (Ford, Carnegie, etc.)
- Migrant Educaticn Program

¥lcase React To This Paper

The 3.0.S.C. Teacher Corps staff is .. - positicn to submit a proposal for the
next project (beginnining in the Snring of 1971). e have the largest Teacher
Torps project in the notiorm now, aud we are recognized as ore of (wo exemplaiy
rrograms receiving extra funds for program develepment in community-obased pro-
gramming and in commumications. : :

Powever, we are not anxious to submit a proposal for another project which
would be in isciation from other college and commmity programs. We want <o
fiud more hases to work together. e recognize that limitations on time and
comrunications media have been o part of the problem, hence the emphasis in this
myoarasal on drastically incressing the efficiency of communication.

Y@

Who is interesied in the concept of this proposed Jastitute® We will distribute
. this paver widely on cawpus and off campus. Additioral ccpies are available by

calling the Teacher Corps office at S.C.S.C. (549-2750 or 549-2759), or dropping
in there (L-507). . .

: Please let us lmow your veactions. Address your memos to Dr. Roy HMcCanne,
2 % . Teacher Corps Program Development Specialist. If you have no comments at this
) time but would lilke to be on a mailing 1list for further developments, leave your
name and address with the secretary, frs. Lenora Donnclly.
o . - . . ' s
FRIC - Thank-you for your consideration. : ' . ' :
o . » £

i i
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)2 SOUTHERN COLORADO STATE COLLEGE
Y225 PUEBLO,COLORADO 81001 PHONE 303-549-2306 éL

OFFICE OF THE PRESIDENT

“November 18, 1972

Dr. Walter J. Mars

American Association of Colleges
for Teacher Education

One Dupont Circle

Washington, D.C. 20036

Dear Dr. Mars:

It is with pleasure that I forward a presentation on the
Teacher Corps project at Southern Colorado State College.
Accompanying this letter is a report and substantiating
material which has been prepared by the staff of the pro-
ject for your consideratiom.

Southern Colorado State College and our community are proud
of this exceptional program and we hope you will find it
worthy of consideration for the Distinguished Achievement
Award of the Association.

Sincerely,

Harry 5. Bowes

President
Enclosures'

HPB/ew




