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ABSTRACT

This paper presents a planned, goal oriented, skill
building, in-service training program that is based on district
goals. The participants are professionals, chosen by local school
districts, who train teachers, aides, parents, and volunteers in the
use of the Primary Education Project/Individually Prescribed
Instruction systems. The report contains a short description of the
Learning Research and Development Center, Project Follow Through, and
a K-3 program designed for children eligible under poverty
guidelines. The paper emphasizes the orgazization and implementation
process used in the project and analyzes those parts of the process
that seem to have the widest applicability for ¢other settings. An
ii -service training workshop helps an in-service professional becone
familiar enough with the system to train participants with little
supervision. The workshops are based on district goals,
self-selection of skills, cooperation with cvonsultant staff members,
and continuous evaluation. Diagrams in the report show the
organizational structure of the project, the general schedule of the
workshop, and activities offered during individual prescription time.
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A carefully planned inscrvice workshop offers a major potential source
of new i@cad and skills for the professional staff of a schoeol district.
This potential is too seldom realized because many district administfators
and supervisory personnel need additioﬁal skills to plan and conduct(good
inscrvice teacher training. They also need additional help in integrating
thdt inservice training with ongoing supervision. This integration is
necessary to increase the rate of movemént toward long_rgﬁge géals of the
district's cducatioﬁal progran. The ultimate purpose of wéll planned, goal
oriented, skill building inservice training is this change of program and
organization toward district goals. If accountability and demonstiated
progress toward district goals afe to he moré than words at budget time,
district personnel must use inservice training to produce these changés.,

If thi$ report succceds in its purposes, readers should, after a com-
plete study of it, ba able to: |

a. clearly and accurately describe the process exélained“herc;

b. suggest applications and adaptations of the process for their
schoéls; and '. : . .

c. ﬁlan thei? applications and adaptations of the process,

The report includés a) a short description of the Learning Research

and Development Center, Project Follow Through staff and its training

rogyam, -and b) a detailed description of the inservice training orpani-
[« (=

.

zation and implemcntation process and an analysis of the parts of the

process which scem to have the widest applicability for other settings.

ERIC o

Aruitoxt provided by Eic: -



Ao LR.DLC. Project Follow fwough -- Staff and Training Progran

Tollow Through is an 0ffice of Lducation-funded, kiﬂdcrgarten through
third grade program, aimed at poverty guideline eligible children. Thére
are at present 20 different Folibw Through models. The L.R.D.C. Project
-Follow Throﬁgh is developing a training and dissemination model for the
Primaxy Education Project (F.E.P.) and the Individuaii? Prescribed Instruc-
tion (I.P.I.) eafly and later ;hildhood curricula and classroon management
sfstoms. Eligible sites have selected this model from the 20 available.

LﬁR.D.C. Follow Through has built its dissemination and training efforts
around the efforts of on-site persoﬁs calléd Educational Specialists. These
professionais, cliosen by their school districts, must in a short time learn
a new curriculum, a classroom management system, and the skills for Eeaching
and assessing that system while they are performing on the job., Their train-
:ing, as is that of teachers and aides, is carried out via short intensive
wvoritshops. Specifically, the Educational Specialist must train teachers,
aides, parents, and voluntecrs in the correct use of each of the components
of the PEP/IPI system, EFach Tducational Specialist has responsibilify for
six teacher-aide classroom teams: Typically, the Fducational Specialist has
been a tcacher without special training in.supgrvision, buf with special
potential, Before aﬁpointment to this role.

An undcrstanding of the L.R.D.C,. Prdject.Follow Through staff organiza-
tion is necessary before the inservice training process becomes clear. This
organization, not unlike that~of a school diétrict, is ofganized as pictured
belew in Diagram I.

"The director and A,B,C (the authors of this report) éonstitute the pro-
gram development staff. They share fesponsibility for total development of a
dissemination and training model for the Follow Througﬁ curricﬁlum. Fach also

holds some special expertise within the total curriculum model. Mumbers 1,2,3,4,5
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are called consultant staff. They have two roles. Each person on the con-
sultant staff-is a direct consultant to one of the L.R.D.C. Follow Through
sites serviced b§ the center. (This number is limited because the missién

of the project is to develop a training and dissemination model. As this
model becomes a reality, other organizations will use it to disseminate this,
‘and, with adaptation, other curricula). The second role of each consultant

is to become the major staff resource person in one aspect of the curriculum

or classroom managewent systenm.

Secretarial Support Staff = I & II
Part-time Data Clerks for Qesearsp
purposes = I & II g

Director .

\\\\\w,ﬂ~ .
B w ) C ‘ : Program Develop—
’//// ment Siaff

Consultant

N

ERIC

Aruitoxt provided by Eic:



For example, one consultant, in addition to servicing a rural Appa-

lachian school district is becoming the project's "cxpert" on materials

production in the curriculum; another consults with a large inner city

system while becoming the staff "expert" in the use of educational media
y g P

with PEP/IPI Follow Through: )

Within a short peribd of time (six to eight months after appoint-—

ment) the Director and the Educational Speciali;ts in each site must, with
'continuing support ffom the L.R.D.C. consultant staff, take respénsibility
for the operation and maintenance of théi? site. This means’ that they
must identify training needs, then plan and carry out most: inservicé and
.supervisory programs in their school site.

Inipially? the Educatiénal Specialists participate in on-site train-
ing workshops with their tgacheré and aides before the school year begins.
These workshops éonsuitute an initial exposure for all members of the school’
staff to details of curriculum and classroom management in the model.

While some time is set aside for special training of the Educational
Specialists during fhese workshops, they usually parficipate'as if they
were teéchers. The Qérkshops are planned by the center staff, with some
inputs by the site préject director (usually an Educétional Specialist
with a smaller teachér ivad) and the Educational Specialist;. They are
carried out under the direction of the project consultant who calls“on
the program development staff and the other projeét consultants éslfheir
various specialties are needed. |

" As soon as’school starts in September and each site is operéting le]
that pupils are learning, the Educational Specialists from each site

ERIC
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come to the Center for two different week—long training workshops.

These are spaced about a month apart. These L.R.D.C. workshops, accompanied

by a limited number of site consultancy days provided by the consultant staff

and others, constitute the training program of the ﬁducational Spccialists.,
This report is a description of the planﬁing and implementation of the

L.R.D.C. training wofkshops scheduled during the school year;

B. The Inservice Training Organization and Implementation Process

Specific Objectives for the Inservice Trainihg Workshops

1. The workshop must help the Educational Specialisfs learn epough
about the various asﬁects of the PEP/IPL curriculum and’classrogm management
system to successfully teach others to initiate, operate, and maintain these
aspects in their home sites, with only occasicnal outside help.

2. The workshops must exemplify ;he flexibility, the planniné, the
evaluation, and the individual variation which L.R.D.C. Follow Through is trying
to implement both in the PEP/IPI curriculum model and in training workshops
on-site,

3. The workshops must involve the Educational Specialists.in the pre-
assessment, planning, and evaluation of their owﬁ learning‘ekperiences.

4, .The workshops must builq a sense of participation in aAiarger effort.

Using these objecfives as a base, the following planning process was
used for the first workshop.

The Planning Process

}. The L.R.D.C: project dirgctor scheduled the workshopé in consultation
with thellogal site directors. |
2. tach member ‘of the consultant staff contacted all the Educationmal
Specialists in an on-site visit and by telephone to eiicit training needs and
Q to set priorities. |

ERIC - .
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~follows the diagrams. (The specific activities listed on the diagram are -

3. Summaries of the needs éor each Educational Specialist were pre-
pared and}shared with the total staffi, These summaries included the staff
member's ovm thinking and recommendatidns as well as elicited needs.

4. Each member of the total staff was asked to circulate a list of the
topics for which he felt competent to lead iraining equrienp_§4

5. ‘ﬁhe program development staff, acting as a facilitéfing committee,
suggestéé a general desigﬁ framewurk for the first workshop.

6. One week belore the beginning of the first workshop, the total
staff met to decide on the final design.‘ The design was frozen at the
consiusion of this ser.es of meetings after careful consideration of the

. : .
various site needs anl the staff's training capabilities.

7. Iﬁdividuals and small groups (2-3) of the staff volunteered to
prepare specific objectives, a training design based on those objectives,
and an cvaluation model for each expefiencé offered.dufing ghe workshops.

8. After circulating each of these plans,. the total staff met and
critiqﬁed each separaLelSGQUence of objectives together with ;he indicated
training experiences and evaluation plans.

9, Reviéioné were made and final copies of the materials were prepared
énd assembled for each experiencé planned. A folder containing all these
materials was made for each participant.

10. A final total staff meeting resulted in a design for écheduling
all the activities to be offered during gagh time pcfiod available, -
11. Each staff member reviewea hié commitments for the workshop.

The Scheduling Process for Participants

Diagrams II-A & B display the two schedule sheets given to each participant

for this first workshop. A detailed explanation of these schedule sheets
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unimportant to the reader. The process of organizing our instruction is
Lo ) ) "a
the important idea here.)
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DIAGRAM TI-A

GENJERAL SCUHEDULES

AM.

MONDAY

FUESDAY

WEDNESDAY

THURSDAY

FRIDAY

9:00-12:00

Micro-
Communications
Workshop

Individual
Prescriptions

Individual
Prescriptions

Individual
Prescriptions

Team Projects!

A. Produce

Video~Tape
b, Write
Contracts

12:00-1:00
P.M.

e e s g et 4 e i e 4 Gt S o et S 2 5 s S B Bt e e

Joint kval.
as a group

1:00-2:30

Discussion
of New
Supervisory
Program

Explanation

of structure
of week's
workshop.
Planning and
writing indi-
vidual learn-
ing activities
for Tues, Wed,
and Thurs.

Individual
Prescriptions

Group
Presentation
by Center
Staff Member

Individual
Frescription

'3:30-4:00
P.}M.

Evaluation in team groups
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8100 P.M.

Social Party




DIAGRAM TX-D

"ACTIVITIES OFTERED DURING INDIVIDUAL
PRESCRIPTION TIMES

TULSDAY WEDNESDAY THURSDAY

AM., la - F,F. la - W.D. lc - D.C.
9:00-12:00 2 - B.N.,W.D. 1b - R.G. - 4 - R.C.
3a -~ P.I. le - V.S, 3¢ - W.J.
4 - D.C.,R.G. 3a - P.H. 5 - Staff
5 - Staff - 5 - Staff
P.M. la - F.F. 1b - F.F. 1-3 P.M.
1:00-3:30 1b - R.G. le - D.C: Group presentation -
2 - B.N.,W.D. 3b - W.S. ‘ .
3b - P.H. - 4 - R.G. All participants
5 =~ Staff 5 - Staff 3-3:30 Team

Evaluation

Code for Activities Offered in the Above Schedule

la - the traveling tecacher slide training program
1b - the traveling teacher classroom observation
visitation and video tapes
lc - the traveling teacher supervisory conferences
‘ simulation ' S '
2 ~ TIPI math diagnosis and prescriptions
"3a - materials production = behavioral objectives
" 3b - materials production - program sequence
3¢ - materials production - task analysis and box
design '
4 - parent Involvement rationale, design, and
roles
5 - participant free choice

Pre-tests we;e constructed for those activities which were part of a
sequence. Participants could test out of gll or part of a sequence 1f
they could pass the pre-tests. |

Those letters liéted.af;er each activity are the initials of those staff
mgmbefé who wererrgaﬁizing that tr;ining session. Participants used this

information to ask questions about the session.




Esplanation of the Workshorn Schedule and the Participant's Selection System
¥ — Rt SN LCL] . y in

Monday A.M. the first day of_the workshop consis?ed of an interper-~
sonal communicatiens micro-laboratory. The objectives were bond-building
among all wofkqhop members, including projecﬁ staff, and an agsessment of
the communicatioun patterns of all participants.

The early P.M. expléined the total supervisory program to be used in
the L.R.D.C. Follow Through modei.

At 2:30 on Monday, each staff person who had prepared an activigy explained
it by télking,th& group through the objectives. Iach participant had de-
"seriptions Qf each‘of th?se activities in his folder. The structure4of
the remaining portions of the workshop were éxplained to the group. Each
participant knew what activities were available, at what>times, what the
prercquisites.uere, what staff were available for each time slot, etc.
Other cbnsultant help was offered if participants had high~priority. nceds
not listed on the schedule. Activity five, listed in eaéh time slot,
provided time and staff for these u;anticipatgd needs.

The participanﬁs from cach site then gathered separately with their
own consultant staff members. Their‘task as a team was to write their own
learning prescriptions for their total team, and then for each individual
on that team., Operating with the program development staff availlable as.
neéded for any group,this task (with optién for changeg latef if thejrﬁere
needed) was completed. Each participant was able to schedule any of the
activities he dnsired'with the understandiﬁg that certain ones were se;
quenced. If any participant felt he could pre~test out,of'thé initial sets

of ezperiences in any activity, he was allowed to do so. For instance,

ERIC
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the initial experiences in the materials production sequence involved iden-
ti%ying and selecting appropriate éducational objectives., Several Educa-
tional Specialisés pre~tested out of this set of experiences.

Thé_échedulé wvas designed so that any given team from a specific site
could work in all the major aspects of the curriculum and the classroom

management system. Two of the three teams decided to stay with the same

experiences so that they could share their learnings among themselves for

more complete mastery of that topic. Their reasoning was that they could

pick up the other topics at the sucéeeding workshops. During ecach of the

. time periods for the ir.lividual prescriptions we offered "5 - free choice."

The. individuals ého chose this had a special interest not satisfied by the
choices we had prepared. They made a separate centract with the staff mem-
ber who was free during that time slot. That evening each staff member
contacted for a '”5"'aétiVi£y'prépared experiences with those invividuals
which w&uld mect their needs. If the apprapriat; staff member was free
only during a restricted’time period, the individﬁal Educational Specialist
could build his schedule aroupd thig restriction or.he could choose to pick
up the desired competency by onmsitg training with his program consultant.
His third Ehoice was to have the program consultant seZurg the services of
the desired member of the.program staff for an on-site visit.

Each déy concluded with team groups. sharing ideas together while £il1l--

_ing out theirrdaiiy written evaluation. A party was scheduled on the even-

ing before the final day of the workshop. Allvéf the participaﬁts and most:

of the program staff were present. The objectives here are obvious ! team

building and cro§s—team'support and, shériﬁg Qére enhanced by this activity.
Friday was both an evaluation day‘for'the‘total program staff, and

a tean building day. Each team group with its project consultant was given

two tasks:



O
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(1) they were to prepare and tape a 10-15 minute video
tape recording summarizing what they had learned
during the week, and discussing what they had yet
to learn, and

(2) cach member of the team was to commit himself in
writing Lo an individual learning contract for his
and the team's sclf study during the time between
the two workshops.

The contract was to ipcludce evaluation procedures. It was also
intended to secure. commitments from the Center staff for necessary .resources.,
This last day's actisity necessitated the teams' meeting and planning joint
activities meant to provide a transition and hoped for transfer of
behavior from the isolated training settings to the real, sometimes
complicated back-home situations,

The final activity of this workshop was again a formal evaluation, but
this time as a total group. Infolmation on the contracts was exchanged

among the teams as a way to get the team to share commitments publicly.

Evaluation of thce Workshop

The ultimate evaluatior of the first weeks' workshop has to be based
on the ability of each Educations  Specialist to use the training in his
back home site. The proximate evaluation design included a daily written
reaction sheet from each participant, a team sharing of ideas with their
site consultant during the writing of the daily reaction paper, observa-
tion of staff members, and the products of the final tecam activities on
Friday of the workshep. 1In addition, each activity was evaluated against
ité specific goals. These evaluations, phone éonversations, and site visits
by the consultants produced the following analysis.

Analysis of the Process and Problems g

1. Very few of the Educational Specialists had ever had erperience

in planning and ovaluating their own learning. Most Educational Specia-

lists signed up for too many activities. They generally did not leave



a morning or afternoon unscheduled to qhictly absorb and organize fheir
prior learnings. If{ something wag availaﬁle~they took dt. Thus, by Wednes-
day or Thursday many of the Educational Specialists felt overwﬁelmed -
mostly with their presenk state of inadequacy in the faée of all the things
they "know" ﬁhcy needed fé know inmediately;

2. Several Educational Specialists felt that they had not mastered
each skill they werc trying to learn. They werce not sure they had developed
capabilities fo teach thetskill to others when théy returned to their sites.

3.  Almost all the Fducational Spccialis.s mentioned their acceptance
of the process of self-selection of their needs although théy generally
e#pressed some initial discomfort at making their own choices. Theylwq:e
also.very acceptanﬁ of the idea of being actively involveé“in thehFraining
workshops they had planned for their teachers in their home sites.

4. Ve probably assumed too high a levcllbf sophistication on the part
of the Educational Sﬁecialists in éxpecting them to have the skills of
managingvthcir own learning. Ve did not exert enbugh lepdership in teach-

ing these skills,  We also allowed each specialist to over-schedule himself.

5

This in itself may have been a valuable learning experience for the Educa-
tiohal'Specialist.
5. Ve were'satisficd, however, that the ﬁfocess we used And the aétivi—
ties we planﬁcd.hud been appropriate and Qséful for the Educational Specia-
list. |

. Continuing Evaluation and Planning for Second Workshop -

Phasc I: During the interim month between the two workshops, regular
telephone contact was maintained with the Educational Specialists by the
individual program consultants. TFach consultant also made at least one site

-visit. The purposes of this site vigit were:
\ I

’
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1. "To reinforce the learning from the previous workshop.
2. To provide on-site training in support of the individual

+

leafning contract made by eaﬁh Lducational Specialist.

3{ To do an oﬁ—site evaluation of the workshop training al-

ready implemented.

4. To begin planning for the second weeli~long training work-

shop.

‘Since our major objective is to make the Educational Specialist re-
spénsible for planning and évéluating his own learning, we wanted to be
cure that each one had responsibility in planning -for the second workshop.
Therefore, each site consultant developed an individual sérieé of activi-
ties vhich each Fducational Specialist felt he nceded.

These individual necds were ordered in a list of priorities. All of
these activities were developed and ofdered jointly. for the toﬁallsite wiéh
the site project director.

-~ --Phasc IT - One week before the second workshop, the staff met to com-

pare notes. UVhere shared-needs developed, common activities were planned.

Again, resources, both physical and human, were located and committed.
This time the process showed an obvious pfogression in the'dire;tionbof
individual and site autonomy. The learning'prescriptions wefELWEitten
prior to the workshop in extended ncgotiatioué‘with the individuals and

teams of Educational Specialists, project directors, and center consul-

2

‘tants. The Educational Specialists were encouraged to idgntify their needs

by several means: . ) ;

a. They developed a list of needs of the teachers for
whom they were responsible. From this list they
extrapolated their own training neceds.
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b. In consultation witli other Educational Specia-
lists on their site, cach Educational Spucia-
1ist selected some skills or knowledge arcas
which he would develop as the site specialist
in that area,

c. With the site consultant they developed some
observation and analysis schema for ecvaluation
of their skills -in various aspects of their
role. '

The individual contract from the previocus workshop was examined and
evaluated. Further steps were planned on the basis of this evaluation.
Based on this total process, the second workshop developed even

k4

rnore variety among individual participants. Not surprisingly, Educational

" Specialists and the site consultants decided together in several of the

sites that -a workshop beginning on site, with some assessment procedures

and training experiences in the real setting, and then adjournment to the

“Center (the isolated laboratory) for continued in-depth analysis, training,

and evaluation of learning, made more sense than a total lab-sipulated

training enperience. This thinking was encouraged by the staff. .

The Educational Sﬁecialists from one site, for example, spent the first

‘three days of the workshop on-site collecting.observational data on all their

teachers'

classroom performance. When they came to the Center, they déveloped
with the staff an analysis of each teacher's strengths and weaknesses in using
the PEP/IPI curriculum and management system. Then each Educational Specia-

list role~pléycd supervisory conferences with their site éonsultant. A men--

ber of the program development staff acted as observer and feedback agenf

regarding the cbntcnt_and process of the conferences. The project consul-.

tant fog this site committed him to visitiné the site on a follow-up basis
A .

to helﬁ the Educational Specialists evaluate their progress and plan further

experiences.



O

ERIC

R A v 7ex: Provided by ERIC

Summary of Changes in Planning and Implementation of the Second Workshoy

An overview of fhe expericences planned by the Educational Specialists
for their sccond-workshop reveals several changes from the first week:

a.. Most Educational Specialists concentrated on fewer activities,
and vorked on thenm at greafef depth,

b. The Fducational Specialists tookvmore responsibility for their
ovn planning. They came with focused needs and wanted specific help.

c¢. The Educational Specialists were more cenfident in attempting try-
outs of speéiﬁic behaviors they neédcd for their back-home performance.

d. Two groubs of Educatioual Specialists wanted specific help in one
particular area beyond wh;t waé originally cousidered the Center's ‘domain.
They rveéquested help in builaing a school—commuﬁity liason program taat would
increase commmunity acceptance and understandiné of the program. They necded
to learn how to work with formal and informal power structures. In short,
they waﬁted and got help”in organizatidhal cﬁahge and developnent procedures.'

-e. Dy the close of the secbnlmweck_of‘training, most groups fcquésted

specific packages of plamned sequences to translate and transmit their new
behaviors and skills to their siﬁe personncl.

f. There was again a balance of individual and team activities. At
the conclusion of the wérkshép, most groups were better Sble to communicate
tieir ideas to each other than when they arrived. Their reports to us
indicated that we had legitimized their concern with rcalAidcaé and prob-
lems at thedir sites.

Evaluation of the Workshop Planning and Processes

The planning of the workshops was intended to meet the specific ob-
3

jectives listed in the first section of this report.
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A. DTrogress was visible for all Rducaticnal Specialists in making
them more competent in helping othérs implement and evaluate the curriculum
and cléséroom management system, Théy reported feeling more comfortable
in theif roles., Those areas of skills hﬁey‘lcarned in the worlishops at
L.R.D.C. were transmitted at the sites.

B. The workshops demonstiated the type of planning and organizgﬁion
for individuals and groups that was expected in on-site training. Each-
person -had an individualized program based on his nceds. The prograh in

both workshops was flexible enough to be changed each day if necessary.

LR

‘Each activity contained a built-in evaluation design. Site follow-up

‘was provided to see if adequate transfer to the site had o<uured.

C.. The Educational Sﬁecialists attending the workshops had responsi-
bility for making cholces about their own léapning. These fesponsibiliﬁies
were increased dfamatiéally by the time of the second workshop., The site
consultant ‘helped the Educational Specialists cdevelop evéldative tools to
assess the level of their own performance. They werc-encouraged to use
this data as the basis,of thelr éelectidnbof tralning activities.

D. " The first workshop inéluded formal team bﬁildiug.activities-
deéigned by the Center staff. The process of bianning for the second work-
shop on site also included teanm agtivities. Many of the training activities
planned and held in the second workshop we;e_éonducted‘with site teams.

.

These viere sometimes planned by the staff, but usually they were initiated

"by the site team.

Jn later on-site training with the Educational Specialists, a pre-
liminaty description of this process of planning the inservice workshops was

the topic of a day long inservice session.
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At first, the wmajor problém in the ninds of the E&ucational'ﬁpeciulists
was their own perceived lack of the large number’ of staff resources that
they had cxperiepccd a£ L.R.D.C. llowever, when they began to count the
number of Lducational Specialists at their site (3-4), their own project
director (1); fheir L.R.D.C. consultant (lj, the possibility of one out-

side L.R.D.C. consultant for specific experiences (1), tlie audio, video,
and written materials which couid be used’before inservice training work-
shops, and, most of all, the use of teachers and aides from the site who
held expertise in th2 various aspects of tbe curriculum or management system
as ieaders of various training seésions, they realized thét their siﬁe had
numeroﬁs resources. The problem was reduced to adequately identifyiﬂg
these reéou;ces and]preplanﬂing the use of them.

Two sites with the clearest vision of how thi§ inservice training pro-
céss:worked produced their own sophisticated plans for_ihdividualiéed
wqushops. Both sitns did'more careful pre-planning.with their individUal

participants than had been possible at L.R.D.C. Each participant

1

knew weeks in advance the activities he woluld be engaged in‘during the
workshop, and was able to do‘specific pre-study to take maxinum advanta?é
of the time during the inservice w@rkshdpl

The folloﬁing suggestions for applications and adaptdtibns of this

process have been generated through over a year's use of it in training

" Educational Specialists, teachers, aides, and parentslin L.R.D.C, Follow

“Through.
A. Imservice training should be planned to advance long range dis-

trict and program goals.
< .
B. JIuservice training should be carefully planned with specific ob-

jectives for each activity.
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C. Identification of entering compétencies of all participants
provides opportunities for the development staff fo help each parti-
cipant plan appropriate 1earﬁing cXpériences for Himself.

. TImservice training should be evaluated, not only immediately
but in terms of behavior change, over long periods of time.

E. Inservice training should be structured so that the réspons—
ibility for professional aevelopment'shifts to the individual.

¥. Inservice training should meet various types of objectives

"~ for a professional- group =--morale building, skills development, 

O
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attitude changing, materials énd curriculum planning, etc,

C: Inservicé training should include éctivities»appropriate to
the type of objective the activity is intended to meet.H | '

H. High involvement activities will usuallyrreéult‘in greater
learning of épecifics.

I. Social activities are an important part of morale building
and group_communicétion, and should be specifically planned for in the
inservice:training.

J. Involvement in.the glanping procéés should be as Sroad as is
practicable from the earliest possible stage. = Structure for tﬁe total
inservice design should be provided bf those who.carri.the total respons-
iEility for the inserviée training. |

In-some ways the L.RLD.C.‘Project Followahrougﬁ has:dj§pinct
advanﬁages over local school districts. Support personnel with clear
role descriptions are built into tﬁe system. The expectation for sub-
stantial iﬁser§ice_trainiﬁg ie built into the project. Clear teacher

and aide roles are described and training, therefore, is easier to define.

Long range goals of the system and individuals within it .are clearly .

.



_established. Many school districts, however, are beginning to do

this type of planning which develops long range goals., At the same
time,‘they are beginning to buy the support persomnel necessary to make
those goals. a reality. The experience éhis project has had demogstrates
‘the feasiﬂiiity of develobing thelskills necéssary fof “such support
personnel to use inservice training, integrated with ongoing superyision,

to reach toward these goals.
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