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ABSTRACT

The purpose of this study was to evaluate through a mail

questionnaire the relevancy of the home economics and related courses

as perceived by a stratified proportionate random sampling of 297 home

economics graduates of 1968 through 1972 from the three Arizona

universities.

Thirty percent of the graduates had attended a community

college, and only 77 out of the 297 had earned a graduate degree,

89.6% of those in Arizona. Forty-one percent of the respondents were

Home Economics Education majors and 55.8% held full-time teaching

positions. Out of the total sample only 11.610 were employed full-

time outside of home economics. Family responsibilities were cited by

the graduates for not seeking employment. Analysis of the collected

data revealed over 80% of the respondents were in the 20 to 30 age

range, 67.3% were married and 39.4% had children.

The home economics graduates appeared to find most of their

courses relevant to the development of professional and personal

competencies.

The first and second null hypotheses "not more than 50% of the

courses will be rated as "beneficial" or "adequate" by the graduates

for the development of the competenci-ls needed professionally and

personally," were rejected at the five percent level of significance.

The third null hypothesis that there are no significant differences

among graduates of various professional majors with respect to rating



of courses as "beneficial" or "adequate" for the development of

competencies needed in their professional employment was accepted for

16 courses and rejected at the five percent level of significance for

34 courses.

In conclusion, home economics curriculums need further in-depth

experiences in university laboratories or community environments,

individualized programs for specialized majors, inclusion of independent

study and differing methods of presentations.



THE RELEVANCY OF OFFERINGS AS EVALUATED

BY ARIZONA HOME ECONOMICS GRADUATES

By

F. Kathleen Bates

B. S. State University of N.-;w York 1961

M. S. Drexel University 1964

A DisertaL5(:n Sumillted in P.firtiL,1 Fulfillment of
The netidircment fo.r t*e De2;rce of

Doctor 01: Philosophy

Walden University

July 1973



J

PERMISSION TO REPRODUCE THIS COPY
RIGHTED MATERIAL HA BEEN GRANTED
BY F /6 f_../

TO ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE U S OFFICE
OF EDUCATION FURTHER REPRODUCTION
OUTSIDE THE ERIC SYSTEM REQUIRES PER
MISSION OF THE COPYRIGHT OWNER

Copyright by

F. Kathlec;r1 Bates

1973



ACKNOWLEDGEMENTS

Gratitude is expressed to Dr. Rodney J. Reed for his

helpfulness in formulating the problem initially and suggesting

procedures for irpplementation.

Appreciation is expressed to Dr. Margaret V. Barkley for her

guidance and inspiration to tie during the development and writing of

this dissertation, and for her continued warm friendship.

Other faculty are to be commended as an integral part of

the innovative program offered by Walden University.

My grateful appreciation is extended my parents, Mr. and Mrs.

Manley Bates, for their faith and encouragement throughout the writing

of this



ACKNOWLEDGEMENTS

LIST OF TABLES

TABLE OF CONTENTS

PAGE

iii

vi

CHAPTER

1. INTRODUCTION

Statement of the Problem 4

Hypotheses 4

Assumptions in the Study 5

Delimitations of the Study 5

Operational.Definitions 6

Organization of the Study 8

2. REVIEW OF RELATED LITERATURE 9

General Curriculum Evaluation 9

Definition of Home Economics 15

Viewpoints about Home Economics Curriculums . . . 16

Evaluation Studies of Home Economics Curriculums 26

'3. METHODOLOGY AND PROCEDURE 41

General Research Design 41

Source of Data 41

Sample Design 42

Selection Procedure 43

Data Gathering Instrument Design 44

iv



CHAPTER PAGE

Statistical Treatment of the Data 47

4. RESULTS AND ANALYSIS OF THE DATA 49

Characteristics of Respondents 49

Rank Order of Beneficial Courses 53

Relevance of Courses for Professional

Competencies by Specific Majors 57

Validation of the Hypotheses 68

Analysis of Open-Ended Questions 71

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 74

Summary 74

Conclusions 78

Recommendations 79

REFEPEFCFS 81

APPENDIXES 88

A. Letter of Transmittal 89

B. Questionnaire 90

C. Tables 26 to 35 96



LIST OF TABLES

TABLE PAGE

1 Home Economics Majors Represented in the Study . . 51

2 Employment by Specialization First and Present

Positions 52

3 Relevance of Home Economics Courses Beneficial.

to Professional Competencies Perceived by all

Graduates 54

4 Relevance of Nome Economics Courses Beneficial to

Personal Competencies Perceived by all Graduates 55

5 Relevance of Related Area Coursus Beneficial to

Profesional Competencies Perceived by all

Graduates 56

6 Relevance of Related Area Courses Bely.ficial to

Personal Competencies Perceived by all Graduates .
56

7 Relcvance of Home Economics Courses

to Professional Co;:ipctencies Perceivcd by

.Education Majors 58

8 Relevance of Relaced Area Courses Beneficial to

Professional Competencies by Education Majors 58

9 Relevance of Homo Economic:: Courses Beneficial

to Professional Cmpetencies Perceived by

Textiles and Clothing Majors 59

vi



TABLE PAGE

10 Relevance of Related Area Courses Beneficial

to Professional Competencies Perceived by

Textiles and Clothing Majors 60

11 Relevance of Home Economics Courses Beneficial

to-Professional Competencies Perceived by

General Home Economics Majors 61

12 Relevance of Related Area Courses Beneficial to

Professional Competencies Perceived by General

Home Economics Majors :31

13 Relevance of Home Economics Courses Beneficial 4r.

Professional Competencies Perceived by C,Ild

Developm;:nt-Family Relationships Majors 62

14 Rclev;tnce of Related Arca Courscs nneficial to

Professional Comp:Itencies Perceived by Child

Development-Fo-,ily Kelationships Majors 62

15 Relevance of Home Economics Ccurscs Beneficial to

Professional ConTLlencies Perceived by Foods

and Nutrition Majors 63

16 Rcicvnncc of Related Area Courses Beneficial to

Professional Competencies Perceived by Foods

and Nutrition Majors 64

17 Belevance of Home Econmics Courses Beneficial to

Professional Competencies Perceived by Interior

DesiLn Majors 64

vii



TABLE

18 Relevance of Related Area Courses Beneficial to

Professional Competencies Perceived by Interior

PAGE

Design Majors 65

19 Relevance of Home Economics Courses Beneficial to

Professional Competencies Perceived by Foods

and Equipment in Business 1.1ajors 65

20 Relevance of Related Arca Courses Beneficial to

Professional Competencies Perceived by Foods

and Equip:lent in Business Majorc 66

21 Relevance of Home Economies Courses Beneficial to

Professional Competencies Perceived by

Management-Consumer Economies :ajors 66

22 Pelcvance.of Rolat :2d. Arc Teneficial to

Professional Competencies Perceived by

Management-Consumer Economies :.ijors 67

23 Relevance of Home Econol.lics COIII6E:s Beneficial to

Professional Co::.petencies Perceived by Dietetic

Majors 67

2zi Relevance or Related Area Courses Beneficial to

Professional Competc.ncies Perceived by Dietetic

Majort; 68

25 Factors for Least Beneficial Courses 73

Undergraduate and Grad.u:;te Degrees by

Universities 97

viii.



TABLE PAGE

27 Age Range 98

28 Relevance of Home Economics Courses Beneficial to

Professional Competencies Perceived by all

Graduates 99

29 Rele'vence of Home Economics Courses Beneficial to

Personal Comnetencies Perceived by all Graduates 101

30 Relevance of Related Area Courses Beneficial to

Professional Competencies Perceived by all

Graduates 103

31 Relevance of Related Area Courses Beneficial to

Personal Competencies Perceived by all Graduates 104

32 Chi Square Test for Home Economics and Related

Area Courses Beneficial acid Adequate to

Professional Competencies Perceived by all

Graduates 105

33 Chi Square Test for Home Economics and Related

Area Courses Beneficial and Adequate to

Personal Copetencics Perceived by all. Graduates 103

34 Chi Square Test for Relevancy of Courses to

Professional Competencies by Majors 111

35 Pactorz; for Least beneficial Courseq 114

ix



CHAPTER 1

INTRODUCTION

Today administrators of higher education are realizing that

research and publication of learned papers cannot be the major

functions of the university, but rather the major concern of the

institution should be the students they serve. President Charles

De Carlo of Sarah Lawrence observes that "whole packaging of education

with its unitizing of knowledge had all but destroyed any meaningful

relationship between the teacher and the student (Bigelow, 1971,

p. xxv)." Arrowsmith (1971) reinforces this idea when he states

that the classroom Leacher must perforel an. effective teaching role

which is more important than research scholarship. Dressel (1968)

indicates that students demand an education that is relevant to their

current concerns and pragmatic to their future ambitions. The rapidly

accelerated pace of our social and technological society c - ;crts pres-

sure for continual reappraisal of the educational program to prevent

the encroach:;,?nt of obsolescence, states Dresscl and DeLisle (1969).

Home economics has long been concerned with curriculum changes

which are designed to meet the needs of students in higher education.

Sparford (19i9) notes that in most institutions of higher learning,

the purpose of home economics is to educate for personal development,

for family living and for specialization in a profession. She perceives

that home economics functions as a field of service that envelopes a
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number of professions; it is concerned with the analysis of and

assistance to families.

In 1959 the home Economics Division of the National Association

of State Universities and Land-Grant Colleges requested a study of the

"problems, objectives and future of home economics." Under the

auspices of the Carnegie Corporation tle study was conducted by the

Institute of Higher Education of Teachers College, Columbia University.

As an outgrowth of this research, McGrath and Johnson (1968) charge

that home economics must be prepared to demonstrate its competencies

for new responsibilities and demands.' The profession must prepare

home economists to cope with turbulent changes affecting American life.

One of the problems McGrath (1968) cites is that home economics

is a complex field which draws upon a multitude of disciplines, and

it requires a strategy for the inclusion of a relevant body of know-

ledge selected in relation to the needs of the individual for his or

her personal and professional life. New social developments involving

national efforts have given rise to new potential for the expansion of

existing careers and the creation of new occupations for which the

major preparation is home economics. With the wider sclection of job

opportunities, McGrath remarks, home economics must keep pace with the

complex trend of preparation fot a variety of employmnt:

Henderson (1965) views the home economics profession as having

a c=monness of purpose to improve the quality of family life which

has a deep significance to all mankind. Henderson reports:

Every professional person operating within home
economics, should understand the broad and deep
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significance to all mankind of several facets
of daily living (food, housing, human relation-
ships, management): their political, economic,
social, and psychological significance and their
significance for the health and welfare of all
individuals and hence of the total society
(p. 762).

Home economics is faced, however, with having to produce competencies

necessary for the many professional positions home economists occupy.

Hurt and Alexander (1969) concur with McGrath and Johnson

(1968) and Henderson (1965) by stating that as new knowledge and

skills are discovered, home economists must find ways to put this

knowledge and skills to work in helping members of families and

occupational_ workers to attain richer, more satisfying lives. In

order to do this Hurt directs attention to the need for adjusting

the home economics curriculum.

The adequate'ecucational preparation of home economists is

crucial to the maintenance of the home economics profession.

Jefferson (1967) expresses the view that colleges and universities

should inqui.rc into their own programs to assure competencies and to

establish the relevancy of the academic and professional preparation

to the functions the graduates will serve.

If colleges and universities are to provide excellence in

higher education, then Nelson (1964) suggests, n periodic follow up

procedure to i:-.easure the effectiveness of the final product for the

evaluation and is of curui culu :ns is a wise endeavor. Ile

believes the main weakness or limitation in data secured from these

methods is that the success or failure of the graduates cannot be
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totally ascribed to a specific institution. However, Nelson points

out, often the graduates are the most significant determinants of the

adequacy of the program. Spafford (1949), Wood (1963) and Henderson

(1965) concur with Nelson and recommend seeking the opinions of the

alumni before curriculum changes are made.

This investigator concluded therefore, that.in order to

determine how relevant the current home economics curriculums are among

the three universities of higher education in Arizona that opinions

must be solicited from graduates.

STATEMENT OF THE PROBLEM

The problem investigated was to ascertain the relevancy of

current hee!e economics curriculums from ,the three state-supported

Arizona Ilgher education institytions for Ileting t1:.-1 contemporary

needs of graduates of 1963 through 1972. This study endeavored to

recognize how graduates evaluatc their university preparation for the

coir.petencies needed in their present personal and professional lives

so that recommendations could then be made for realistic curriculum

revisions.

-HYPOTHESES

The three pull hypothese =s tested %,-ere as follows:

1. Not more than 50'4 of the courses will be rated as

"beneficial" or "adequate" by thc gradu:Ites for the development of

the compc:tencies needed professionally.
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2. Not more than 50% of the courses will rated as

"beneficial" or "adequate" by the graduates for the development of

the competencies needed personally.

3. There are no significant differences among graduates of

various professional majors with respect to rating of courses as "bene-

ficial" or "adequate" for the development of competencies needed in

their professional employment.

ASSUMPTIONS

The following assumptions inherent in this investigation were:

1. Graduates from the past five years would be able to more

accurately evaluate their course offerings than would graduates from

the previous years.

2. Opinions of oraduPtes aro v:.11id :)c to thf, ri'inVanry of

the home economics curriculums for fulfilling essential competencies

for professional and personal needs.

3. Graduates are willing to offer their opinion on courses

Which contributed most or were least beneficial to their professional

and personal competencies.

TELI:4ITATIONS

This study was delimited to the home economics graduates within

a five year period from the three Arizona Universiti.es: Arizona State

University, Tempe; University of Arizona, Tucson; and Northern Arizona

University, Flagstaff.
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The population was further delimited to graduates of 1968,

1969, 1970, 1971, and 1972 with a bachelor's or master's degree who

were registered with the alumni office of their respective Arizona

universities. The registration of graduates was not complete in some

instances because of the lack of records on some graduates in the

alumni offices. Graduates with a residence listed outside the con-

tinental United States were eliminated from the sample.

The method of data collection was by a self-administered mail

questionnaire sent to a stratified proportionate random sample of

home economics graduates from the three Arizona Universities during

the fall of 1972.

OPERATIONAL DEFINITIONS

For the purpose.-; of this study, the following definitions of

specific terms and their particular use were obtained from Good's

Dictionary of Education (1959):

Conctonce: "ability to apply to practical situations the

essential principles ; .d techniques of a particular subject-matter

field (p. 115)."

Curriculum: a systematic group of courses or sequences of

subiccts requirod for graduation or certification in a major field of

study (p. 149)."

Curriculum, professional: "a program or sequency of courses

designed to prepare for the practice of a profession (p. 150)."
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Home economics:

a discipline that draws from die biological,
physical, and social sciences and the humanities
the content needed to help people solve problems
of food, clothing, shelter, and relationships,
and that deals with the development of under-
standings, skills; and attitudes essential to
the improvement of the ways of living of indivi-
duals, families, and community groups (p. 271).

Homa economist: "one who holds a bachelor of science or

bachelor of arts degree or an advanced degree with a major in one of

the fields of home economics (p. 271)."

Homemakers: "married or single men or women who carry major

responsibilities for the establishment and maintenance of a home

(p. 271)."

Profession: "an occupation usually involving relatively long

and specialized preparation on the level of higher education and

governed by its own code of ethics (p, 415)."

Ketevance:

pertinence to a situation, relation, issue of

concern which for any reason is in the focus of
attention; sinificantly related to the problem
at hand, or to the problem with which people are
struggling in a given period (p. 453).

Vocation: "a calling, as to a particular occupation, business,

or profession (p. 602)."

The other operational definitions for this study were obtained

from. Wehstrr's Third New rnternational Dictionary (1968):

Beneficial: "conferring benefits: contributing to a good end

(p. 203)."



Adequate: "fully sufficient for a specified or implied

requirement (p. 25)."

Deficient: "lacking in some quality, faculty, or character-

istic necessary for completeness: not up to normal standard (p. 592)."

ORGANIZATION OF THE STUDY

The remainder of this study was organized and reported as

follows:

Chapter 2 reviews the literature related to the study.

Chapter 3 identifies the methods and statistical research

design.

8

Chapter 4 reports the data collected and the findings.

Chapter 5 presents the summary, conclusions and the recommenda-

tion5; bascd upcn Lhc data collt:cted.



CHAPTER 2

REVIEW OF RELATED LITERATURE

To evaluate the adequacy and effectiveness of programs in

higher education a significant determinant would be to investigate

how others perceive curriculum development and revisions as well as

the assessment of the institutions' products. The review of litera-

ture covers general curriculum evaluation, definitions of home

economics, viewpoints about home economics curriculums, and evaluation

studies of home economics curriculums.

GENERAL CURRICULUM EVALUATION

The concern that higher education should meet the needs of

the students is not new to this decade, however, in recent years

considerable pressure for changes has been exerted on institutions of

higher education. Societal pressures, the overwhelming amount of

knowledge a:,.d the demand of students require that higher education

be relevant to the current mode of life. Unfortunately infrequent

changes have occurred in curriculums over the past ten years, although

individualized curriculum with th^ student as the focal consideration

is a marked trend in a limited number of institutions. The educa-

tional systrm is capable of influencing societal changes. Therefore

it is inevita,,le that: curriculums be modified as the environmental

conditions chnge. Dressel and DeLisle (1969) believe that colleges
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and universities are in a viable position as contributors to the

intellectual growth of students. Education, they state, must not

only be efficient but must provide students with the abilities to live

and work in a social, economic and political society complex with

scientific and technological developments. As the environment changes,

the educational systems must prepare students to influence societal

changes. Therefore curriculums need to be pertinent to the content of

contemporary life.

Wood (1963) credits much of the current student unrest as

being centered on the irrelevance of curriculum offerings to present

and future concerns of students. Education can serve the societal

challenge of change, but to accomplish this a critical approach must

be taken to evaluate content of programs. The development of func-

tional curriculums in terms of actual needs of the student population

must be achieved. Rug (1969) concurs that higher education must

prepare yOuth to confront the underlying forces of life and to deal

with the integrated structure of business. The problems of relevant

pro&rrameing may require pn entire revision of the total curriculum,

ha.points out, not refinement of the existing subjects.

Some colleges and universities have tried to make some major

changes in their oEferings. Drcsscl (196S) indicates one trend in

liberal education is to have a more integrated community sel-vice role

of the university, as evidenced by the phrase "learning environment"

or "living and learning centers." lie views the community service

experience as fostering realistic understanding of adult citizenship
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and as having significance in the student's experience of understanding

social problems. Other institutions are attempting to have integrative

seminars which facilitate independence and interdependence of the

disciplines so that students may achieve greater breadth, depth and

new perceptions of knowledge. Dressel reports that work-study exper-

iences are being developed in many institutions so as to involve

students' campus experiences with practical, realistic vocational

experiences. Still another way for increasing self-reliance and

insight among students is the independent study approach, and similar

in scope, the honors program.

Dressel (1968) believes all courses taken should be viewed as

contributing toward the competencies which develop from the total

..:ollege education. Curriculum changes are only successful when

students and faculty have an awareness of the total program's con-

tinuity and are committed to individualized instruction. Before this

individualization is formalized, the future goals of the individual

must be con,Idered. The student himself must understand the relation-

ship his cour:iework has to his ultimate goals and the :elevance of

the planned e periences for his professional future. Alexander (1968)

concurs with Dresel in that independent stud provides a way to

individualize curriculum the learner. Heviev,s as' necessary

the current concern to 1r,ve curricu].uTL opportunities structured for

the particular student.

Lack of agreement exists ors the rationales for th development

of curriculum. Payne (1969) reports that colleges and universities
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vary in the extent of formal program planning. The responsibility -f

curriculum decisions, other than course title identification and brief

descriptions, are often undertaken by an individual faculty member.

One of the major difficulties in curriculum development and

revisions arises, Dressel (1968) believes, when the preparation tends

to become highly organized in requisites. There have been some

attempts by many fields to reduce professional requirements thus per-

mitting expansion of the basic and contributive arts, sciences, and

social sciences.'

One of the problems of program evaluation through the appraisal

of student achievement is that students are not in a position to judge

the effectiveness of a curriculum until they experience its use after

graduation. According to Dressel (1968), "The analysis indicates that

curr .-.11111-r ,,vn t be underf-aen frcr scvcral different per-

spectives (p. 195)."

Galloway (1969) at a 196S sum7;er conference at Syracuse

University notes "any" curriculum will not satisfy man in his efforts

to become more learned, intelligent and creative. Without the ideas

generated from those who are to be affected it is un likely that

development of the curriculum will actually tole place. At the same

conference Combs (1969) observes that if the humanistic rpproach is

taken in curriculum development, then students' viewpoints will he

an integral part of the involvement. Statements by Wiseman and

Pidgeon (1.970) indicate that most institutions are recognizing that

student evaluation is a crucial component of curriculum revision.
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The ultimate judgment for curriculum changes should be related to the

student and the educational aims pursued by the institution. A c.ur-

riculum needs to remain flexible and to be responsive to the new

demands that result from changes in our environment. This can be

accomplished only by an evaluation of aims and achievements.

Grobman (1970) remarks that basic to any curriculum is a

philosophy which reflects the purposes and role of education in

society, and undergirding it must be a theory of learning. She

further states:

Curriculum can be broadly viewed as including
everything needed to achieve the curriculum goals -
all classroom contacts, and all materials, for
student and teacher, and possibly training for the
teacher (p. 113).

To achieve educational relevance which will help students

examine their own basic assumptions about the world Netcaif and Hunt

(1971) suggest that teachers will need to compreherld and be familiar

with the attitudes, values, beliefs and interests of the students. "A

curriculum that would assist young people in an examination of their

basic assumptions about society and its improvement, must deal with

values and social policies (p. 152)." in search for relevance, so

state the authors, one must take seriously the problem of the host way

to achieve drastic system change. They .further express the following

ideas about education:

A relevant eni:riculum is sometimes defined as one
addressed to the personal problems oC youth. This
is not good enou:4h. It is more relevant to engage
young people in a study of the problc ;:s of the
ler culture in which many of their personal
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problems have their origin. The culture of most
significance to the young consists of those
aspects that are problematic - that is, the
larger conflicts and-confusions which translate
into the conflicts and confusions of individuals
(p. 154-155).

Metcalf and Hunt believe the significant questions about relevancy

apply to personal development and self-analysis. They observe:

The significant questions are: That kind of

person am I now? What will I become if present
habits and trends persist? What kind of person
would I like to become? What can be done about
tendencies and preferences that conflict (p.
155)?

There are criteria associated with the concept of relevancy

which is the core of any "prescription" or conceptual framework, states

Goldclan (1971). A relevant curricula-::, as he .perceives it, is active

rather than passive; It deals with personal, comnunity and societal

nnd i.g 1):,scd .ter exw.ri,Inces whrh _intmrnqt Ott deT!tc.

He -views the t'Dtal eomunity a learning laboratory which is an integral

part of the curriculum.

Accordin3 to Shane (1971) relevance is more than the inclusion

of subject matter and the provision of experiences that students say

are iumediately meaningful, interestin::, and useful. Relevant educa-

tion, he aserts, introduces students to participation in events and

tz,-,sks hich confront individuals in the real world.

A measure of cffective education can be seen in the technological

and scientilic aecclIpLishmcnts of individuals in our society. Crosby

(1971) points out, "It: would be hard to deny that education has had

something to do with these achievements (p. 202)." According to Crosby,
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"many people, institutions, organizations, and issues will contribute

to the curriculum change demanded by a new world. Only the teacher

can effect this change (p. 209)." If education is the prime instru-

ment for societal changes to assist the populace in the achievement of

their objectives, then suggests Crosby, the professional educator must

give direction to an identification of roles and functions associated

with students, parents, community organizations and governmental

agencies. "The true professional knows how to involve the many groups

who must have a voice in education, but he remains in control of

curriculum change (p. 209)."

DEFINITIONS OF HOME ECONOMICS

Since the inception of home economics as a field, the basic

definition of home economics l7 s remzqiued feirly constant, In 1902

it was defined as:

Home economics, in its most comprehensive sense
is the study of the laws, conditions, principles
and ideals which are concerned on the one hand with
man's immediate physical environment and on the
other with his nature as a social being and is the
study especially of the relation between these two
factors (Craig, 1945, p. 15).

Dane and Chapin (1945) interpret home economics as a field which

provides education in the social and natural sciences, Ltimately

leading to uuderstandings of the socia4.psychological and physical

factors that affect human behavior. Bane (1955) indicates that the role

of home economists was exemplified by their contributions during times

of national need. For example during World Wars I and II, home
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economists played an important role in the conservation of food.

Professional commitment during the depression period of this country

was shown when home economists became especially active in social work

and cooperated to help families in need.

East (1965) perceives home economics as a professional field

composed of a related group of subject areas all of which are concerned

with "helping families shape both the parts and the whole of the

pattern of daily living (p. 387)." East identifies the role of the

home ec000mics profession as, "We are concerned with the everyday

common, familiar routines and attitudes and practices that usually

are performed within a family setting (p. 378)."

VIEWPOINTS ABOUT HOME ECONOMICS CURRICULUMS

Since the basic definition of home economics has chalv.ed little,

the curriculums offered during the years have included many of the same

offerings. They have been varied in their content, dependent upon the

societal needs of families and individuals.

Over 25 years ago C. M. Brown (1943) recommended an experi-

mental approach in the development of curriculum. She suggested a

combination or joint majors in an effort to offer professional training

for .various types of careers such as "home economics and social case

work" and "writing and broadcasting with home economics." Spafford

(1949) writes, "increasingly educators realize that the school should

concern itself with the complete growth of the student; that intel-

lectual development does not take place apart from personal, social, or
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physical growth (p. 13)." The general education of home economics

major:, she balieves, should include studies in the physical, biological

and social sciences.

Curriculums should recognize the need for flexibility to provide

for variations in personal goals of men and women, Lo asserts Beatley

(1955). "Insofar as the potential contributions of women to our common

life differ from those of men, our curriculum must acknowledge these

differences and provide accordingly (p. 4,." He points out that the

best curriculum identifies the problem areas most graduates will have

to meet. He defines these as being the individual's personal life,

community life, home and family life and the occupational life. With

this philosophy of education, Beatley denotes home economics as the

"best case in point' of a professional area which extends its values

into the home environment. He Lakes cognizance of ..hc fact that

college: will be increasingly part of general education, and observes:

. . . the award of the college degre2. will come to
mean that the student has grasped the opportunity

for self-,lucation provided in a prDgram appropriate
to hi :u; that he gi.ves promise of aclaptin;- himself
in h S personal and social relationships Lo the out-
side world; and that he possesses the social conscience
and UK will to mak ! himself a constructive force in
the cora,:tunity of which he is a part (p. 52).

O'Toole (1961) perceives a need for a well-balanced curriculum

with the inclusion of breadth of liberal education and depth for some

professional competency. Home economics has a responsibility in higher

education to function to educate the student for effective living as

an individual, a family member and parent, a community member and a

worker. O'Toole's viewpoint holds that academic preparation must
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contribute to the total development of an individual; the curriculum

must also consider the multiplicity of roles of women in a contemporary

society. Continuous evaluation and effective planning, O'Toole

believes, is essential to provide a curriculum with flexibility to

meet individual needs of all students.

The complicated demands of contemporary life require that

professional education prepare graduates to be effective for a variety

of roles. To accomplish this Lee and Dressel (1963) suggest three.

objectives for an educational program: inclusion of knowledge and

the complement of skills distinctive to the particular profession; a

general education to live competently in a complex democratic society;

and development of self-understanding, a moral ground, and a consistent

view of the world. A properly balanced professional curriculum can do

no more than acquaint the student with the basic principles related to

a particular field sufficient to qualify him for initial employment.

Lee and Dressel report that the dual objective theory for the prepara-

tion of family and community life, combined with the preparation for a

vocation, is not always clearly viewed. They further report:

The unity ant the possibly distinctive role of hocte
economics as a field concerned with the problems
of the home and family have heco-ac obscured-at
least from an external point of vicw-as the number
and diversity of profesional sp:eialtties have
increased (p. 41).

In writing about the divers, y of the home economics profession,

Humphreyville (1963) identifies the varied educational background and

delineates the qualifications of the multiple positions available to

those in the field. She recommends that the student make an early
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academic choice for an undergraduate specialization. With these

diversified professional needs of home economists, universities are

faced with the persistent issue of how to organize programs to prepare

graduates for the different professions.

At a presentation during the 56th annual meeting of the American

Home Economics Association, Henderson (1965) charged, "No field can be

stronger than its colleges and universities, the fountainhead where its

leaders are prepared at the graduate and undergraduate levels (p. 759)."

She also states that among those who employ home economics graduates

there is a difference of opinion as to the competencies needed. The

significance of this comment can be realized when a look is taken at

the diversification of the profession which prepares the following major

groups: home econmics in food and equipment business; those occupied

in family relations and child development or family finance; dietitians;

retailers of clothing and home furnishing; secondary and post-secondary

teachers; 'family specialists in community organizations; and researchers.

Although there is diversity in the field of home economics, Henderson

depicts an emphasis which brings a commonness of purpose to the field.

She believes the purpose is to improve health and human development,

and welfare through the everyday life of families. She poses questions

about the curriculum to those concerned with the college' preparation

of the home economist:

Shall home ecnnomics be tauht primarily for
intellectual accomplishment, or also for practical
results? Chicfly for undor.:;Landing of theory, or
also for practiced shill? With emphasis on
scholarship, or on the capacity for service
(p. 762-763)?
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Henderson believes advice from alumni and employers contribute to the

establishment of a relevant curriculum; however, in the final analysis,

decisions must be made by the educators in institutions of higher

learning. This establishing of specific kinds of standards for cur-

riculum development, at its best, seeks advice from numerous areas

including students and parents.

Home economists cannot agree on whether or not a "core program"

is needed in home economics, meaning some courses which home economists

majors must take. The "core" with its common learnings in the root

disciplines and in home economics would "demonstrate the integrating

and unifying forces within our profession," so states Fleck (1965).

She points out in justification of a core program, "home economics

must be a unified profession despite specialization (p. 237)." Fleck

suggests students must be adequately grounded in the essentials basic

to wholesome family livins. They should have sufficient knowledge of

every aspbct of their profession in order to operate effectively as

home economists.

The inclusion of general education in the respective curriculums

in. home economics is required if faculties are to help students

achieve growth as "whole" persons to enrich daily living and to in-

crease effectiveness as individuals in a rapidly changin environment,

state Lippeatt and Brown (1965). It is also the responsibility of

home economics to provide carefully planned curriculums for the pro-

fessional education of students to function as workers in society.

There is therefore a need for a realistic balance of liberal and
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professional education. Lippeatt and Brown believe that in order to

achieve this objective, forward-looking educators may be committed to

face a future with sound programs of experimentation.

Jefferson (1967) writes of the need for establishing a mutually

agreed upon and accepted criteria for adequate professional under-

graduate education. Societal forces and the complex needs of the

population have revolved into increased diversity of career positions

with higher expectations for top level performance. She states that

"undergraduate education needs to provide minimum competence for

beginning professional service (p. 254)."

Horse economics must view the economics and social needs of the

society from a broad perspective and respond to needs of rural and

urban society, as well as countries abroad (McGrath and Johnson, 1968).

11111-1- and (1969) 711-n in ncnt with 'his vievpnint., and in

addition, encourage home economics to greater consideration of the

social and cultural needs in the depressed areas.

According to Simpson (196S) the preparation for the dual role

of homemaker-age earner is viewed by most home economics educators

as particularly important for women students. There are curriculum

challenges in the total field of education and Simpson sug7,ests these

challenges be viewed as six major bases for curriculum decisions:

conditions 6f society and related needs; needs of students; needs

related to the local situation; content and organization of the subject

field; developments in the educational field, and on a philosophical

basis.
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The pattern which depicts the dual lives of women emerges with

a startling clarity. Most women, according to K. P. Cross (1968),

expect to pursue a career or at least combine employment and home-

making activities. However, it is relatively clear that top priority

is given to marriage and family life. In writing about women in the

employment field, Kievit (1968) indicates there is an increasing

proportion of women gainfully employed. This fact suggests implica-

tions for the development of home economic programs which contribute

to the initial preparation of women for employment. According to

Hughes (1969) a way to accept responsibility for preparing students to

meet today's challenges and problems is to teach an understanding of

the dual role of the homemaker-wage earner as an integral area of

concern of families. This is particularly important when one views

the multiple role of the women c:raduatr2s who combine a professional

career with family life, states Hughes, in agreement with Cross (1968)

and Kievit (1968).

Because of the diversity of opinions about what home economics

in higher education should be, the Association of Administrators of

Home Economics requested a study be made of the field. Under special

funding of the Carnegie Foundation, Earl J. McGrath conducted the

study of the future role and scope of home economics. M(Grath and

Johnson (1968) report that undergraduate professional education should

become less specialized and more general. The implications of the

McGrath study are that a broad base of nonprofessional instruction

with a minimal raru,,e of specialized majors be required at the
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undergraduate level. A fifth year of study should be provided for

those who plan to pursue a professional career. He recommends that

the structure of the home economics curricular arrangement should pro-

vide most of its own courses in the areas of knowledge which compose

the uniqueness of home economics. In this way, McGrath points out,

instruction will be relevant to the goals related to the various

disciplines with which the home economics graduate may be expected to

deal. It is imperative this teaching be relegated to those best able

to relate the theoretical substance to the contemporary social problems

and those of family life. McGrath and Johnson recommend the provision

of some specialized majors, although the primary need is for a more

general approach with a broad major in the undergraduate programs which

offers a wide cultural perspective. This would allow students to

select courses out of the home economics department or to enroll in

interdepartmental courses taught by joint appointments from home

economics and other fields. According to these authors, "A broad

undergraduate major should range from human development to consumer

economics with a close integration with analytic disciplines such as

biology, sociology, and psyeholoFy (p. 88-89)."

Indications supported by the findings of the McGrath report

show no lessen;ng in the need for individuals trained iii the skills

of the home economics professions. According to McGrath, there is a

demand for both generalists and specialists in the professions. In

order to meet this demand it is imperative to adapt t, creative

organhmtion of new programs which are relevant to social. trends and
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the changing conditions of life. He believes, "Everybody has to be

better prepared today to live in this complex world with the knowledge

explosion and the rapid change in the conditions of life (p. 514)."

The report supports the contention that home economics can enhance

their "already substantial contribution to the productiveness, the

well-being, and the happiness of our people as well as those in other

lands (p. 510-511)." Frederick (1972) concurs with McGrath (1968) in

that home economists must adapt their courses to the currents of change

in our culture.

Significant and enduring progress could be made in the home

economics field, L. C. Wilson (1971) expresses, if the curriculum is

identified with the arts rather than the vocations or sciences. He

points out an important current need is for home management education

which is more "art" than "science" to the extent it has to deal with

value choices, economic options and educational ambitions.

Concern for the relevancy of home economics at universities

and colleges has continued since the McGrath Study. All segments of

the program of home economics i- highl: education are being examined.

In 1970 a national Research Projection Workshop for administrators and

research workers was held to ascertain if the research in home economics

was contributing to the imp ovemcnt of the quality of li.ving and family

development in society. Reports from various groups which have pre-

viously met were given. Since research findings have implications for

resident teaching, extension, and other continuing education, Schlater

(1970) believes that it seems important that research goals be identified
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which contribute to the major objectives of the field. Schlater, from

this meeting and others, reports that the major research goals for home

economics formulated were: to improve conditions that contribute to

man's psychological and social development, his physiological health

and development, the physical components of the near environment, con-

sumer competence and family resource use, and the quality and avail-

ability of community services. Schlater, in writing of these home

economics goals, indicates flexibility should be increased and attention

given to the development of programs suitable to the student's compe-

tence and objectives. She suggests:

Students, at the undergraduate and graduate levels,
Must be well versed in the basic disciplines to
assure knowledge of theoretical foundations and
methodological approaches related to applied
disciplines (p. 64).

Clark (1972) as moderator for a symposium held at the American

Home Economics Association annual meeting in Denver, views the

responsibility of home economics to translate the long range research

goals of hoM:e economics into action for the improvement of the lives

of individuals and families. The unique research responsibility of

the home economics profession, Clark perceives, is to improve the

conditions which contribute to the physical components of the near

environment of the consumer's resource utilizations and 'all the

qualitative community services that contribute and enrich family life.

Unless these goals are then translated into action which ultimately

lead to the overall improvement in the lives of individuals and

families, there is little value in their development.
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EVALUATION STUDIES OF HOME. ECONOMICS CURRICULUMS

In order to find out what are the attitudes of different

segments of the population concerned with the home economics curricu-

lums, various evaluation studies have been conducted throughout the

last two decades.

The report by Mead (1949) on a survey of college graduates who

were members of the American Association of University Women, reveals

that these women felt "that a college education should be broad enough

to cover every important aspect of each woman's life and that a

college education should give more specific skills, more practice in

doing things (p. 10)." Mead further reports the demand by the graduates

was for flexibility with opportunity for more liberal arts in home

economics and more home economics for those in liberal arts. The

respondents felt college should prepare women for the multiplicity of

roles of homemaker, wife, mother, coz,:aunity participant, and for an

understanding and tolerance of world situations.

Pohlmann (1954) conducted a survey to evaluate the curriculum

core in the home economics department as viewed by graduates of 31

years at the University of Colorado. Eightyfive percent of those sur-

veyed were married women and 61% of this group had families. In agree-

ment with research done by K. P. Cross (1968) that most women expect

dual lives as homemakers and as career women, three-fourths of the

graduates in the Fehlmann survey had pursued a career. The graduates

were asked to indicate the helpfulness of the following core courses:
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Food and Nutrition; Clothing, Costume Design
and Textiles; Chi:d.Development; Home Management;
House Planning and Decoration; with the pre-
requisites courses in chemistry, bacteriology,
physiology, fine arts, psychology, and economics
(p. 10).

The core of required courses was ranked very helpful or somewhat

helpful in homemaking by the majority of graduates. Meal planning,

foods and nutrition ranked highest when the "very helpful" category was

considered alone. The graduates' recommendations for additions to the

core were listed as: courses in marriage, 65%; the family 57%; and a

nursery school education course, 30%. Thirty percent of the graduates

named psychology courses as those "which would contribute toward a

better understanding to the family problems (p. 11)." The Fehlmann

study concludes that the interests and needs for education of home and

family living were being met for the moss: part by the university's

curriculum core for home economics majors.

A concern for the opinions of the graduates of the home

economics program from Brooklyn College in New York was considered by

M. K. Wilson (1956). The study indicates that the graduates considered

the greatest emphasis and help had been in the areas of "making

effective use of information and ideas" and in "managing and carrying

out homemaking responsibilities." In general, the graduates surveyed

were well satisfied with courses taken in their curriculum. How-

ever, they felt that the least help had been received in the areas of

"becoming professionally oriented." The respondents' recommendations

for courses which they felt should have less emphasis were in the

re;atcd areas with suggestions for "less chemistry, design, and history."
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Wilson believes that the graduates evaluated the usefulness of their

college preparation in terms of.their slIccessful pursuit of their

personal or professional activities. She further suggests that as a

result of the study, more individualized programs be provided so that

students have a wider range of choices.

An exploratory study by Lyle (1957) of graduates from Iowa

State College covering a 20 year period testifies that these alumnae

are characteristic of the national trend toward the employment of

married women. Sixty-four percent of the married graduates had been

employed after marriage, with 42% employed full time. The study

further reveals approximately 21% were first employed in work.other

than that of their professional preparation. Of the alumnae who had

used their professional training, 57% found it "very helpful and

adequate:" 407, rated it "helpful but not adequate." Thu majnyi.ty of

the alu :nnae who had been employed were well satisfied with the profes-

sional preparation they had received in colleze. The alumnae also

recommended an increase in courses such as speech, 337; English

literature, 30%; and psychology, 26L. Courses not considered relevant

were: economics, 33%; chemistry, 297; and history, 20%. It is

impertant to point out that gradu.ltes from the early class rather than

the later clae.s recommende(' the dccrense in ceonomics and chemistry.

When home ccouo!pics gradimtes from Morz;an State College were

polled for their opinions about curriculum improvement, the T. K.

Brown (1953) study reveals the prow:a:Its were not adequately meeting

the needs of all students. The sugpx:Aions for curriculum improvement
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are: enrichment of existing courses, for more personal counseling;

for vocational guidance; for information about professional oppor-

tunities; and for course experiences which are more practical and

realistic. The implication is clear there is need for continuous

follow-up of graduates to disooVer whether programs are meeting the

personal and professional needs of the graduates.

The graduates from Michigan State University were solicited

for evaluation of their professional preparation by Miller (1959) to

determine the effectiveness of the academic program for managerial

responsibilities in the food service industry. The results of the

study denotes that there should be included in the curriculum addi-

tional theory and practical application of the managerial skills. The

findings reflect a need for increased understanding and practical

experience in effective communication, especially related to self-

expression and techniques employed in group leadership so graduates

can be more effective in their professional positions.

The purposes of the A. Cross (1960) study were to identify

similarities and dissimilarities in activities of homemaking teachers

and home agents, and to determine if the graduates felt their college

preparation had been adequate or inadequate. Cross reveals that a

majdriLy of the resrondents had adequate preparation for two-thirds

of their activi ties. However, the graduates were inadequate in their

preparation for food production, housing, home improvement and com-

munity relationships.

Home economics graduates from Louisiana were asked their

opinions about the adequacy of the courses in each of their respective
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curriculums. Nichols (1961) .conducted this research for the Louisiana

Home Economics Association, andgraduates listed in order of priority

the most helpful courses as food preparation, clothing, and home

management. Courses other than home economics which the respondents

felt contributed to their professional Or personal life were social

sciences, English, the physical sciences, psychology, and speech. Of

the 293 respondents in the Nichols study, 218 were married, 238 graduates

had been employed in full-time positions and 23 in part-time positions.

Nichols' research supports O'Toole's (1961) recommendation to consider

curriculums for the dual role of education for the woman student.

The attitudes of graduates were solicited by Heinz.(1963) in

terms of their competencies in professional employment. They were

asked to evaluate the effectiveness of their education in the Collee,e

of Home Economics at the University of Maryland. She determined that,

in general, the "professional preparation as related Lo initial employ-

ment" wes judged as satisfactory. More practical experience was

frequently mentioned as desirable by the graduates.

Both Oregon State University home economics teaching graduates

and those enterin other home economics professions believe a strong

subject !.utter hachF;round is paramount for all home economics areas,

accordinz, to the findi"gs ly Lea (1963). The study was 'designed to

solicit from the graduates whether or not the curriculum for home

economics students who plan to teach should differ from those students

in other home economies major. The results indicate that regardless

of the professional area selected, the samc basic foundation of home
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economics knowledge is needed by all students. Additional courses, the

graduates suggest, should be included in the curriculums for the prepa-

ration of specific professional choices.

The effectiveness of home economics programs in preparing an

individual for professional and family life was studied by Norton (1964).

The majority of the graduates when contacted were married, and had at

one time been employed since graduation. At the time of the study,

however, the majority were full-time homemakers. Fifty-six percent

of the graduates rated their professional preparation as adequate, and

47% rated the family life preparation as adequate. The findings indi-

cate the majority of the respondents were satisfied with the college

preparation received, however,. Norton's survey reveals the graduates

indicated a need for more emphasis on the practical aspects. The

graduates suggested that home management classes be made more realistic,

and practical electives in child care, household finances, furniture

and appliance selection be incorporated. The graduates also expressed

a need for flexibility in their programs.

Findings from a survey conducted by Stevens and Osborn (1955)

of, home economics graduates from the University of Iowa, state that

college preparation is useful in both professional and family life.

Courses in foods and nutrition are most frequently described as being

functional. Nost graduates expressed satisfaction with their liberal

education and volue the courses which prepare them for the child-bearing

stage of family development. The study further discloses that the

majority of the graduates hold a dual role of homemaker and profes-

sional cmployee.
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The Good Housekeeping Institute, under the direction of Wham

(1965), conducted a study to ascertain how business home economists

perceive their undergraduate curriculum in home economics. The recom-

mendations from the Wham study are that a program of study for home

economists in business should include science, art, language usage, and

psychology with emphasis on the applied aspects of the major. Courses

other than home economics mentioned as most pertinent are speech,

English, psychology, journalism and art. Least helpful courses in the

profession are education, history, economics, and physics. An overall

need for home economists in business is for the improvement of communi-

cations, both written and spoken.

Home economics education graduates from Kansas State University

were polled by Eshbaugh (1965) regarding the adequacy of their college

preparation. The course, Methods of Teaching Home Economics, was re-

ported as a functional course by all the respondents. Student teaching

provided adequate preparation as indicated by 83% of the respondents,

however, the graduates recommended an extended length of student

teaching and for more emphasis on the practical application of educa-

tional psychology and principles of secondary education. In a follow-

up study of home economics beginning teachers who graduated from Ohio

State University, Blodgett (1965) reports that the respondents felt

an entire quarter should he spent for the student toi:Iching program.

Wall (1965) in nn historical study of home economics reports

that changes in the curriculums are based on the home conditions and

lives of women. Industrialization, the social milieu of the time, and
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the educational position of women are factors leading to change. She

concludes that courses in consumer education, management, child care

and development and family living should receive more emphasis in all

curriculums. The author indicates specialized and occupational courses

should be additions to the curriculums of any state.

The benefits received from the college program at Mississippi

College were researched by McGuffee (1966) through an analysis of value

judgments of the graduates from 1960 through 1964. Of the graduates,

82% were working in areas related to their college major, 6% were in

the area of their college minor, and 11% were working in an area dif-

ferent from their major or minor. Reasons given for employment outside

their professional preparation areas were: unavailable job with a

higher salary; job opportunity restricted by the student's locality;

or family responsibilities made a full-time job difficult. The

graduates suggested curriculum changes to include an expansion of

family life education, honors program, research opportunities and a

more practical. Leacher training program. McGuffee reports that home

economics has a significantly higher evaluation rating for professional

preparation as compared Lo other areas of specialization.

A doctoral disertation completed by :cKee (1966) at the

University of Tulsa, investigated the home economics cuiliculum as it

contributed to liberal and professional education, and the relationship

of home economics to th liberal arts curriculum. She concludes from

her study, that "home economics Curriculums should be organized in view

of the educational, cultural and busincse intryosts of the commurity
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in which the university is located (p. 51)." McKee believes home

economics to be a collection of specialties and perceives the sequence

of courses from related disciplines as a multiple approach for a unified

curriculum of interdepartmental majors.

In an evaluation of home economics education curriculums in

selected colleges and universities, Hsu (1967) reports a trend toward

increased courses in the area of arts and sciences, and a decrease in

required home economics courses. Home economics courses which are re-

quired most frequently are food, nutrition, child development, family

relationships, home management, clothing selection, and consumer educa-

tion. There is similarity, Hsu notes, in the purposes of the curricu-

lums of the majority of schools. Most of the curriculums provide

preparation for a professional career and also center on the improve-

ment of home, family and community living.

Beasley's (1968) study of beginning teachers reports that the

most frequently identifiable problem indicated by more than one half of

the teachers, was working with students. Her recommendation from this

study is to offer a longer time for student teaching or more observed

situations of different kinds. Sim:Jar findings are expressed by

Burnett (1968) from her study of beginning teachers who graduated from

Southern Illinois University. In accordance with the teacher's personal

evaluation requesting more experiences, Burnett recommends an increase

in the amount of required observations. Courses which the graduates

felt "most helpful" to their professional and personal lives were home

economics education, nutrition, clothing construction, and family

relations in ant: order.
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The attitudes of graduates expressed in a survey by Mullen

(1968) agree with the results of the studies of Beasley (1968) and

Burnett (1968). The respondents in the three studies suggest ex-

tended observations and additional student teaching experiences be

provided in the curriculum. Mullen reports the majority of the home

economics graduates from the University of North_Carolina were employed

full time. "No positions available" and "family responsibilities" were

the major reasons for those unemployed in home economics positions.

She further reports, the majority of the respondents rated their

college preparation as adequate. The laboratory classes, stated the

graduates, had been intellectually stimulating and provided for applica-

tion of principles and adequate development of essential skills. The

respondents further recommend additional emphasis should be placed on

skills for curriculum improvement.

Christian's (1969) survey of the graduates of the University

of Southern Mississippi supports the Stevens and Osborn (1965) study

in which the lajority of the alumnae were employed outside the home and

therefore combined marrir.ge and family life with their professional

life. Alumnae were asked to rate their courses which had contributed

toward their personal, professional, home, social and civic life.

Seventy-four percent of the graduates rated clothing and. textiles the

highest of any area of home economics. Food and nutrition rated 69%

in usefulness which is in agreement with the Stevens and Osborn (1965)

study. Field work received a 7l rating; from the majors in equipment

and clothing and textiles. The student teaching courses, rated only
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by home economics education and child development majors, were

considered useful by 567e of the graduates.

The opinions of graduates frcm Florida State University were

sought to determine the adequacy of their college curriculums. The

findings of Von dem Bussche (1969) are consistent with Stevens and

Osborn (1965) in that the majority of graduates in the respective

studies highly rated their education as relevant for their personal

and professional life. The contribution of college preparation in

relation to personal life was given the same high rating by graduates

from each of the departments of Clothing and Textiles, Food and

Nutrition, Home and Family Life, and Home Economics Education. The

highest. percentage of graduates who rated the preparation for their

professional and personal life as "very helpful" and "adequate" were

in the Department of. Food and Nutrition. Von dem Bussche found a

number of graduates currently er;:ployed in areas other than their

college preparation, and the greatest diversity of occupations was

held by graduates of the home economics education.

Compton (1969) conducted a study to investigate the interest

patterns of students as compared to individuals employed in specific

professions. Her findings indicate n close proximity of students'

and professionals' intercsti between those oni.;oged in a 'particular

specialization. The pattern of likes and dislikes from one pro-

fessional area differs from those to Lnother professional area. The

implications for career advisement and for cuiriculum development

are that recognition and consideration must be given to the differing
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interests and personalities of students in various specializations of

home economics. The students, Compton believes, do not fit into a

common curriculum.

Home economists employed by business were asked to evaluate the

adequacy of their undergraduate preparation in a study by Clemens (1971).

These findings point out a need for specialization in the home economics

area related to the intended professional choice. Clemens cites a need

for more emphasis on courses in business communications, and the pro-

fessional specialization courses. Experimental foods and advanced equip-

ment are desirable in professional preparation. The business home

economists indicated courses in family relations and education as being

less than helpful.

When Gebo (1971) surveyed the graduates from the University of

Montana, she inquired what additions should he made to the home economics

program. Her respondents demanded more practical application of the

information and Inlowledge gained in all areas. A need was expressed by

the graduates for additional work in hoe economics and education

methods courses to include additional classroom observation and exper-

ience prior to student teaching. Interdisciplinary courses such as

anthropology, sociology, psychology, and, political science were also

mentioned as necessary .ty the respondents. Work expericjrces off campus

with cou,:ymnity involvement, up-to-date education courses and relevant

consumer education coursework were expressed as desirable additions by

the alumnae. The graduatc:1 indicated an emphasis in the curriculum

should be placed on the psychological ;nd sociological aspects of home
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economics. Courses recommended for elimination from the program by

the greatest number of respondents were home management courses and/or

the requirement for living in the home living center.

Johnson and Swope (1972) elicited the opinions of home economics

administrators on current issues and trends in the field. Results

from this survey indicate that a majority of administrators favor

traditional, tightly prescribed home economics curriculums with little

latitude in the undergraduate programs for students to meet their.own

felt needs. Few programs include field experience, directed work

experience, or internships which is probably needed by all majors in

home economics, Johnson and Swope believe. Sixty-seven percent of

those institutions they surveyed reported no changes in the home

economics curriculums 'within the past three to five years. The authors

sm.gest home economics institutions of higher education offer greater

program flexibility, and more opportunities for preprofessional exper-

ience, independent study, newer teaching methods, and individualized

programs. The implementation of interdisciplinary, interdepartmental

and interinstitutional curriculums is recommended as highly desirable

in home economics. Johnson and Swope believe it wise to anticipate

students' needs for ultimate changes in the curriculum offerings before

pressure is brought to bear upon the faculties and adtd.distraLors. A

recormendation as brought forth by the authors is

The adequacy and efficiency of home economics
curricula can be juded by the dci;rce to which
professional home economists arc produced who do,
indeed, become effctive agents of change in
improvinc society (p. 16-17).
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There is little disagreement in the field that home economics

is a profession which services families. Ray (1970) indicates, how-

ever, there is considerable confusion regarding if the ultimate

commitment is to individuals and society rather than to families. She

believes home economists should be innovative instead of only responding

to innovation. Educators, Ray suggests, should have as their paramount

goal the developmenL of the tools of communication and the fundamental

skills for functioning in a complicated society filled with evolutionary

change. As a challenge to educators Ray charges:

Far beyond the teaching of the fundamental skills

of home economics is the need to transmit the
concept. itself - the concept that man survives
and social systems advance only as men in one
generation accept -responsibility for those who
will become the next generation (p. 718).

In an address before the Kansas Home Economics Association

Ack (1970) accuses many educational institutions of lacking relevancy

and effeit. Schools tend to be certifying institutions, he states,

instead of learning centers where scholars would be interested in the

discovery of new relationships or in the acquisition of new knowledge.

In further articulation, he contends,

How c:,,n ,-.-,ourse material be relevant if the

stuc:nt is never c')nsulted ah,:)ut what he feels
he nee,1s to learn, what he feels he wants to
learn, about tie sequence of the presentation
of materiak, or about the time required for
its ,atluisition (p. 640)?

Academic institutions, believes Ack, must reappraise communications so

as to adequately prepare students for effective participation in an

increasingly complex world.
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When concern is given to competencies needed by hone economists

in business, Strain (1970), a professional management consultant,

reiterates:

A business may need a home economist for any or
all of six reasons: to make a profit, to increase
sales, to meet competition, to handle consumer (or
customer) matters, to achieve more efficiency at
lower cost, and to repeat previous successcs
experienced with other home economists (p. 49).

He recommends that educators recognize the necessity of future curriculum

revisions to prepare the student for the potential role in business with

additional business-oriented courses. Strain perceives the major role

of the home economist in business as "mastering her technology, inter-

preting that new technology for management's decisions, and keeping pace

through research of new and useful developments (p. 53)."

The review of literature clearly indicates that curriculum

revision must be a constant process, accelerating when societal condi-

tions change rapidly. Institutions of higher education offering home

economics programs can be "change agents" in society if the programs

offered to students are relevant to the professional and personal lives

they lead. Only when graduates, employers and other concerned indivi-

duals give input concerning the relevancy of the curriculums offered

can meaninzful revisions take place.



CHAPTER 3

METHODOLOGY AND PROCEDURE

GEFERAL RESEARCH DESIGN

A stratified random sampling method derived frem the Deming (1960)

model which yields a proportionate sampling of the relevant strata was

utilized in determining the individuals to whom the self-administered

mail questionnaire would be sent. A sample size was selected such

that the data generated therefrom would yield statistics at the .95

confidence level with a standard error of the mean of .057 which was

considered necessary and sufficient for the purposes of this curriculum

study,

SOURCE OF DATA

The population for this investigation was limited to the home

economics :rL-.duates of the three state universities of higher educa-

tion in the State of Arizona who earned a bachelor's or master's

degree 'during tll five year period, 1968 thredgh 1972. These selected

universities are the only institutions of higher education in Arizona

which offer home economics.

The frames for the selection of the population were obtained

from the alumni offices of the three Arizona institutions: Northern

Arizona University, Flagstaff; Arizona State University, Tempe; and
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the University of Arizona, Tucson. The listings from each university

included the maiden and/or married name of each graduate and her

respective mailing address. Because of the time factor and sampling

difficulties, all gradua:.os residing outside the continental United

States were eliminated from the population. This excluded a total

of 10 graduates from the three institutions. The list of graduates

from each university was consecutively numbered and subsequently added

to determine a total population of 951, and proportionate random .

sampling lists were compiled. The total number drawn for inclusion

in thiL. investigation was 297. Al'hough it was not inherent in the

sampling procedures, the random, proportionate sample did not include

any male subjects.

SAMPLE DESIGN

The determination of the sample size to provide results within

a stated margin of error to provide data deemed necessary and sufficient

for tl'e purposes of this study was the followinF, formula (Griffin,

1962):

9

N =
(1.96)-pq

where

N = the :,ample size necessary to obtain the desired confidence

interval.

(1.96) = the standard unit of expression for confidence at the .05

le'cl.
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p = the proportion of respondents responding favorably to an

important question..

q = the proportion of respondents not favorably responding

to an important question.

cr = the standard error of the sampling mean.

Without prior knowledge of how the respondents might rate the adequacy

of their preparation, the most conservative estimate was based on the

null hypothesis of no difference between responses which implies a

50-50 split. A pq proportion of 50-50% was therefore utilized so that

the above formula would yield the largest sample possible.

SELECTION PROCEDURE

A stratified proportionate random sample procedure was selected

to be r:Tr:.s-ntative of the total ooeulation. The semplc population

size decided upon WAS N = 297 which is approximately 31% of the total

population size of 951 graduates from the three Arizona universities.

Total nu7,:iyers from thc population frames were as follows:

Stratum:

University A = 442

University B = 384

Uniersity C = 125

Proportions assigned per frame fortaula:

University A = .4647

University B = .4037

University C = .1332
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Numbers to be selected per each stratum:

University A = 138

University B = 120

University C = 39

Graduates in each stratum were then numbered sequentially. A

table of random numbers was consulted (Ostle, 1969) to select numbers

of graduates for the sample from within each stratum to assure that

every element in each of the stratum would have a known and equal

probability of being selected for ptr:poses of statistical analysis of

the findings.

DATA GATHERING INSTRUMENT DESIGN

The preliminary plans for the development phase of the

tiuctstionnire included an examination of the catalogs from the three

selected dniversities. The aim was to compile a co=on listing of

courses which sc:Lantically had similar meaning to all respondents for

their rcactions as to the relevance of the courses for professional

and/or Drsonal life. Selected catalogs from institutions outside

Arizona wc're also reviewed to ascertain coimon nomenclature for course

listings since the reFpondents with master's degrees rlay ha, -e attended

other thLn Al:izona institutions. Once the course listin't; had been

foruiulatcd, a jury of 11 home economics professors evaluated the

listing for coTvietLnoss so that no ossentiat co:Nponents would be

excluded from the research design.

In aUition to the relev:.Ince of courses for professional and/or

personal competencies needed, the de=graphic characteristics of age
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distribution, marital and family status, identified major, and

institutions attended were solicited from the respondents. Whether or

not the subjects were presently employed was asked, and if the home

economists were unemployed, theywere queried as to the major reason

wily. Respondents were also asked to list the three courses which

"contributed most" and the three courses which were "least beneficial"

to them in terms of their first and present employment. A like

question was constructed about the courses which "contributed most"

and were "least beneficial" to their personal competencies. When

courses were viewed as being "least beneficial," the home economics

graduates had the option to indicate reasons for the evaluation.

The questionnaire was then constructed and suLmitted to the

jury of home economics professors for criticism. They suggested

combining the listings into less categories so that the length of the

questionnaire would be reduced. The questionnaire was then ad:iinistered

to 32 undergraduate senior students who wcre majoring in home economics.

The students were asked to respond with opinions and criticisms on the

wording of the directions, length of the questionnaire, and general

understanding of the information sought.. Based upon the comments and

suggestions from the pre-test sample and the home economics professors,

modifications were made and the final resea-rch questionnaire was

developed for collecting the data. A self-adminisLered mail question-

naire, exhibited in Appendix 13, and an accopanying letter of transmittal,

Appendix A, were sent to a stratified proportionate random sample of

home economics graduates from the three Arizona universities.
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The instrument was designed to yield information relative to

the three stated null hypotheses:

1. Not more than 50% of the courses will be rated as

"beneficial" or "adequate" by. the graduates for the development of

the competencies needed professionally.

2. Not more than 50% of the courses will be rated as

"beneficial" or "adequate" by the graduates for the development of

the competencies needed personally.

3. There are no significant differences among graduates of

various professional majors with respect to rating of courses as

"beneficial" or "adequate" fo development of competencies needed

in their professional employment.

The questionnaire method was selected because the same responses

would he solicited from r-ach parliicipant in the investigation, tier

of the advantages of the questionnaire method for eliciting responses

to a curriculum survey is stated by Cronbach (1968),

But questionnaires insufficiently valid for
individual testing can he used in evaluating
curricula, both because the student has little
motive to distort and because the evaluator is
comparing averages rather than individuals (p. 46).

Compton and Hall (1972) indicate other advantages of the questionnaire

are that the resoondent is permitted as much time as he wishes to

consider an answer without feeling under pressne, and provision can

be made for anonymity of the respondents.

A serious disadvantage of the mail questionnaire, Kcrlinger

(1964) states, is the possible lack of response with return rates of



.47

less than 40%. In order to increase the rate of return, telephone

calls were made to non-respondents in Arizona. In some instances,

sampling with replacement, as recommended by Hays and Winkler (1970),

was utilized in order that the 297 respondents, stratified by pro-

portion of the population, would furnish point estimators that were

unbiased, efficient and sufficient. In these cases the relevant frame

was entered via randomized tables and requisite additional responses

were selected to complete the 297 sample. According to Deming (1960)

this additional selection by replacement does not affect the repre-

sentativeness of the data so gathered.

STATISTICAL TREATMENT OF THE DATA

The data were coded and key punched onto IBM cards for

sisc.quent processing. 1:h tabolLioll of the daLa was aueomplished

throub the use of the Univ;Ic 1100 Statistical Package for Social

Sciences and was recorded on magnetic tape at the Arizona State University

Computer Center.

To test the hypotheses, the following formula for chi square was

used Lo determine if a significant difference occurred from the obtained

data (Downie & Heath, 1970):

where

(fo fe)
2y

X
2

=
f
e

.

X
2

= tlic chi square

f
o
= the observed frequency of response
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e
= the expected frequency of response

= the sum of the data

The number of degrees of freedom used to determine the significance

level for chi square was determined by the formula:

df = (r - 1)(c - 1)

where
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r = the number of rows in the contingency table

c = the number of columns in the contingency table

In this study the first and second null hypotheses that not

more than 50% of the courses will be favorably rated by the graduates

for their prOfessional and personal lives respectively are rejected if

the value of chi square is equal to or not less than 3.841 at the .05

level of significance for one degree of freedom. The third null

hypothesis of no difference among courses of various majors with

respect to preparation for competencies needed in their professional

crployent is rejected if the chi square of the combined majors for each

course listed is equal to or exceeds 15.507 at the .05 level of signifi-

cance for eight dec.rees of freedom. Chi square tables were entered for

interpretation of the computed values (Downie & Heath, 1970).

Further analyses were made of frequencies and percentages of

the open-ended questions that pertained to those courses which the

respondents identified as "contributed r,ost" and "least beneficial" to

competencies needed. Descriptive data and selected cross-tabulations

were made to provide additional information about the sample population.



CHAPTER 4

RESULTS AND ANALYSIS OF THE DATA

The members of the sample who participated in thiS home

economics curriculum study represented the three state-supported

institutions of higher education in Arizona. The demographic data

obtained and the answers of the respondents serve as the basis for

the conclusions and recommendations concerning the relevance of the

university courses to the competencies needed professionally and

personally by contemporary home economists.

The results and analysis of the data are discussed under

sections on the characteristics of the respondents, the rank order of

beneficial courses, relevance of specific courses For respective

majors, the validation of the hypotheses, and the additional analysis

of answers to the open-ended questions in the instrument.

CHARACTERISTICS OF RESPONDENTS

A number of items of dcmo&raphic nature were asked of the

respondents because what the graduates are zioing after carnin;; theii

degrees has implications for the relevance of home economics programs

which meet Lilo professional and personal needs of the graduates. The

297 respondents reprem2nted in the study 1,..,rc from nine areas of

specialization in home economics.
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Thirty percent of the sample had attended a community college

prior to enrollment at a university. According to Garbin and Vaughn

(1971), this is only slightly less than the estimated one out of three

students who enter universities with prior community college experience.

Of the total population, 90.6% had graduated from the three Arizona

educational institutions. Only 77 of the respondents had obtained an

advanced degree, and 89.6% of these degrees were earned at Arizona

universities (See Table 26,Appendix C).

The largest proportion of respondents or approximately 45% had

majored in Home Economics Education. Table 1 indicates the numbers and

the percentages of each of these identified majors from the three

institutions of higher education depicted in this study.

The highest percentage of the home economists in this study

were between the 20 and 30 age range, with only 19.7% being 31 years or

older. The answers in this study, therefore, are reflective of a youth-

ful population. (Table 27, Appendix C).

The findings revealed that of the 297 respondents, 23.6% were

single, S.7% were divorced, .03% were widowed, and the majority, 67.37,

were married. Only 39.4% of the sample population had children.

Of the married graduates, 67% were engaged in full-time or

port-time employftent. This supports the recommendation by O'Toole (1961),

Simpson (1968), K. P. Cross (1968), Kievet (1968), and Hughes (1969),

that preparation for the dual re ...e of homemaker and wage earner should

he stressed in home economics curriculums.

The majority of the saleple from all majors were presently

employed in full-time positions, with 55.8% of the group engaged in the
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Table 1

Home Economics Majors
Represented in the Study

Majors
Institution Institution Institution 'total

A
N=138 N=120 N -=- 39 N= 297

Nc. % No. % No. % No. %

Education 66 47.8 40 33.3 28 71.7 134 45.1

General 27 19.5 4 3.3 1 2.5 32 10.7

Foods, Nutrition 13 9.4 8 6.6 3 7.6 24 8.0

Textiles, Clothing 14 10.1 29 24.1 3 7.6 46 15.4

Child Development,
Family'Relations 9 6.5 16 13.3 O. 25 8.4

Foods, Equipment 8 5.7 0 1 2.5 9 3.0

Dietetics 1 .7 2 1.6 3 7.6 6 2.0

Management, Consumer
Economics 0 7 5.8 0 7 2.3

Interior Design 0 14 11.6 0 14 4.7

teaching profession. This affirms an expected outcome since the highest

percenta:ze of majors sampled had a background in Home Economics. Education.

Of all those employed full time, only 11.4% were working outside of the

home economics profession. A 7.6% decrease in full-time employment and

an 8.47 C_ecreasc in part-time work was reported between first and present

positions of employment. This may be related to the fact that over 807

of the respondents in this study are in the child-bearing stage of the

family life cycle. Table 2 further indicates specific employment
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classification for the first position held after graduation, as well as

the present employment.

Table 2

Employment by Specialization
First and Present Positions

First Position Present Position

Specialization Full-Time Part-Time Full-Time Part-Time

N=
No.

227

%

N = 39

No. %

N= 172
No. %

N= 33
No. %

Foods, Equipment 9 3.9 1 2.5 8 4.6 2 6.0

Textile, Clothing 26 11.4 2 5.1 21 12.2 0 0

Interior Design 5 2.2 0 0 5 2.9 0 0

Dietetics 17 7.4 3 7.6 12 6.9 3 9.0

Teaching 125 55,0 22 56,4 96 55.8 17 51.5

Cooperative Extension,
Social Welfare 5 2.2 2 5.1 3 1.7 2 6.0

Public Relations 1 .4 1 2.5 1 .5 0 0

Sales 8 3.5 2 5.1 6 3.4 1 3.0

Other 31 13.6 6 15.3 20 11.6 8 24.2

Foity-on e percent of these unemployed at the titA2 of the survey

stated that the major reason was family responsibility which prevented

their abs trice from the hot:ie. A job shortage in the area was cited by

26.3% as being the prime factor for un employment, and only 17.2% indi-

cated it XM5 by personal choice that they were not working. The return
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to school for advanced work was reported by 10.9%, and the lack of

geographical mobility was a major factor for 2.7% of the respondents

who were unemployed. Only 1.8% of those currently not working cited

insufficient qualifications as the reason for not having a position.

Family responsibility and local job shortage were also cited by home

economics graduates as the major reasons for unemployment in the

McCuffee (1966) study and the Mullen (1968) survey.

RANK ORDER OF BENEFICIAL COURSES

The graduates were asked to respond to the relevancy of specific

home economics and related area courses for the competencies needed in

their present professional and personal roles. The respondents had the

option to indicate from the total listing only those 36 home economics

couTses ;:111r1 14 rr,lflted area courses which applle,I. When the total

responses and percentages for all three universities were calculated,

rank order tables were established which list courses the respondents

perceived as being "beneficial" to their present professional and

personal roles. For reporting purposes here only the top third of the

course:. are cited. Complete rank order listings of the total home

economics courses are presented in Appendix C, Tables 28 and 29.

The data clearly indicate that the top third of lome economics

courses selected by graduates as beneficial to professional competencies

were, for the most part, selected as bein:, beneficial for personal com-

petencies. Textiles, Home Economics Teaching Methods, and Demonstration

Techniques were the exceptions. Only two courses, Tailoring and Dress
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Design, listed as beneficial to personal competencies were not included

in the top third of the professional competencies. Tables 3 and 4

follow and identify in rank order by percentages of responses those 12

courses selected for professional and personal competencies respectively.

Table 3

Relevance of Hom.e Economics Courses
Beneficial to Professional Competencies

Perceived by all Graduates

COURSES
Response
Percentages

COURSES
Response
Percentages

1. Meal Management 66.6 7. Applied Foods 57.4

2. Intern.-St. Teach. 65.1 8. Clothing Construction 55

3. Field Study-Work 60.6 9. Self-Development 51.9

4. Nutril-ion 53.9 10. Child Development 50.5

5. Home Tc Teaching 11. Marriage - Family
Methods 58.8 Relationships 48.6

6. Demo. Techniques 58.1 12. Household Equipment. 48.1

From the 12 top courses, 65.170 selected Internship or Student.

Teaching as beneficial Lo needed professional competencies. Field Study

and/or Work Experience was also. chosen l y 60.67, as beneficial. The need

for practical application, as indicated by the respondents, correlates

with the belief of Drcssel (1968) who views co=unity servico and work-

study experiences as relevant vocational eNperiences. Application of

knowledge in a practical situation is also in agreement with the recom-

mendations by Shane (1971) that students should have active participation

in the real world.
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Table 4

Relevance of Home Economics Courses
Beneficial to Personal Competencies

Perceived by All Graduates

Response
COURSES Percentages COURSES

Response
Percentages

1. Meal Management 72.3 7. Child Development 63.2

2. Clothing Const. 70.4 o. Dress Design 58.8

3. Nutrition 68.8 9. Tailoring 58.5

4. Applied Foods 65.9 10. Intern.-St. Teach. 58.2

5. Household Equipment 64.5 11. Self-Development 57.8

6. Marriage-Fam. Rel. 63.9 12. PreSchool Education 56.0

The respondents identificd Self -Development and Marriage or

Family Relationships courses at the beneficial level for both professional

and personal competencies. This rankinc:, supports the ideas of Metcalf

and Hunt (1971) ghat in terms of relevancy, a quest should be undertaken

by students into personal development and self-analysis. Courses related

to family orientation would be expected to receive high rating since the

major emphasis of home economics is to serve families.

In the Related Area, Comiunications: Speech was indicated by

54% of the respondents as the most beneficial course. Of those courses

listed in the top third of the related area all, with the exclusion of

Advertising, were listed under the top five of the courses most beneficial

to the personal competencies. Biological. Science was included in the
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upper third of the beneficial courses for the personal competencies.

Refer to Tables 5 and 6.

Table 5

Relevance of Related Area Courses
Beneficial to Professional Competencies

Perceived by All. Graduates

COURSES
Response

Percentages

1. Communications; Speech

2. Public Relations

3. Advertising

4. Ps;chology

5. Sociology

54.0

53.4

52.0

51.5

44.6

Table 6

R1cvnc.e o. Related Area Courses
BeneEicinl to Fersoill CuTetenC_es

Perceive:I by All Graduates

COURSES
Response

Percentages

1. Psycholo,i,y

2. Cc .:Ju:licatious: Spc*ch

3. Sociology

Public. Relations

5. B olcic1 cience

55.7

53.7

46.9

45.0

44.2
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The answers from the respondents to the related area courses

support the findings by Lyle (1957), Nichols (1961), and Wham (1965)

for Arizona graduates also agree that communication and psychology

courses are beneficial for professional and personal competencies.

The respondents, unlike the recommendations from tha Wham (19:35)

survey, did not include art and journalism in high priority. The

results fro:-. this study concerning related area courses concur with

the recommendation of Johnson and Swope (1972) that interdisciplinary

courses are a desirable adjunct to home economics programs. Complete

rank order listings of the total related area courses are presented

in Appendix C, Tables 30 and 31.

RELEVANCE OF COURSES FOR PROFESSIONAL

CMPETENCIES BY SPECIFIC NAJORS

The rank orcic,r distribution of beneficial courses perceived by

the nine separate inrjcrs may provide insight into the courses which

contribute to professional competencies. The discussion following is

concerned with the courses which graduates identified in the upper

third of the home economic:: area and the upper third of the related

areas.

The liome Econoics Education majors, who compried 45.1% of the

total sample, appearud to select courses which had theory applied as

indicated in 7 follo,,,ing.

Co=unications: Speech was identified as top priority for

courses in the related area by 48.6% of the Home Economics Education

respondents. Refer to Table 8.
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Table 7

Relevance of Home Economics Courses

Beneficial to Professional Competencies
Perceived by Education Majors

COURSES
Response
Percentages COURSES

Response
Percentages

1. Meal Management 72.7 7. Field Study - Work 59.7

2. Interr - St. Teach 65.0 8. Nutrition 58.6

3. H. Ec Teach Methods 64.4 9. Child Development 55.2

4. Applied Foods 61.7 10. Mgmt. in Family 53.2

5. Demo Techniqu's 61.5 11. Household Equip. 51.0

6. Clothing Const. 60.4 12. Self-Levelopment 50.6

Table 3

Relevance of Related Area Courses
Beneficial to Professional Conpetencies

Perceive(' by Education Majors

COURSES

Response

Percentages

1. Cm.:7unications: Speech 48.6

2. Prychology 4r).8

3. Sociology 40.4

4. Public Relations 39.5

5. Biological Science 38.9
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The Textiles and Clothing majors were quite diverse in terms

of their choices of courses most relevant to their professional

competencies. Their ranking of courses for the upper third of the

home economics courses were as indicated in Table 9:

Table 9

Relevance of Home Economics Courses
Beneficial to Professional Competencies
Perceived by Textiles and Clothing Najors

COURSES
Response
Percentages COURSES

Response
Percentages

1. Textiles 77.7 7. Socio-Psych of Clothing 55.0

2. Demo Techniques 62.5 8. Clothing Selection 52.1

3. Consumer Economics 61.5 9. Intern - St. Teach 44.4

4. Field Study - Work 58.8 10. Interior Design 42.8

5. Dress Design 58.8' 11. Home Furnishings 42.8

6. Clothing Const. 58.3 12. Tailoring 42.8

The majors in Textiles and Clothing placed a high ranking on

Marketing - Sales and Adlilinistration as noted in Table 10.

Generel Home Economics majors did not include three of the

courses listed by all the majors as being the most beneficial courses

for their profession. Field Study and/or Work Experience. Nutrition

and Demonstration Techniques were deleted by the General majors from

the upper third of the most relevant courses. Clothing Selection,

Tailoring end Home Furnishings were chosen as beneficial by these
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Table 10

Relevance of Related Area Courses
Beneficial to Professional Competencies
Perceived by Textiles and Clothing Majors

COURSES
Response

Percentages

1. Public Relations 81.8

2. Marketing - Sales 80.0

3. Advertising 72.7

4. Administration 68.7

5. Communications: Speech 65.2

majors, as indicated by Table 11. This area tends to be less specialized

th,ni o'cher home economics majors reprcented in this study. The

base of courses may be indicative of preparation for diversity in the

field and a high interest in the family role.

General majors placed a high emphasis on Marketing - Sales in

the related area as reported in Table 12.

Child Deve1opment and Family Eclationships majors identified

Preschool Education, General Teaching Methods, Curriculum and Housing

as beneficial for professional competencies. The top third ranking for

the selected courses are listed in Table 13.

Psychology and Sociology received top listing by Child

Development and Family Relationship majors as is noted in Table 14.
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Table 11

Relevance of Home Economics Courses
Beneficial to Professional Competencies

Perceived by General Home Economics Majors

Response
COURSES Percentages COURSES

Response

Percentages

1. Marriage - Fam. Rel. 85.7 7. Meal Management 72.7

2. Intern - St. Teach 80.9 8. Tailoring 72.2

3. Applied Foods 78.9 9. Child Development 71.4

4. Self-Development 78.9 10. Household Equipment 66.6

5. Clothing Const. 78.2 11. Home Furnishings 66.6

6. Clothing Selection 73.9 12. PreSchool Education 66.6

Table 12

Relevance of Related Area Courses
Beneficial, to Professional Competencies

Perceived by General Home Economics Majors

COURSES

Response
Percentages

1. Sociology 59.0

2. Public Relations 58.3

3. Communications: Speech 55.5

4. Marketing - Sales 54.5

5. Psychology 52.3
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Table 13

Relevance of Home Economics Courses
Beneficial to Professional. Competencies

Perceived by Child Development- Family Relationships Majors

COURSES
Response

Percentages COURSES
Response

Percentages

1. PreSchool Education 78.9 7. H. Ec Teach Methods 58.3

2. Self-Development 75.0 8. Intern - St. Teach 55.5

3. Centl. Teach Methods 75.0 9. Demo Techniques 53.8

4. Family Relationships 72.2 10. Curriculum 53.8

5. Child Development 71.4 11. Housing 50.0

6. Field Study - Work 64:2 12. Nutrition - 50.0

Table 14

Relevance of. Related Area Courses
Beneficial to Professional Competencies

Perceived by Child Development- Faintly Relationships Majors

COURSES
Response

Percentaf;es

1. Psychology 66.6

2. Sociology 50.0

3. Biological Science 38.4

4. Public Relations 33.3

5. Physical Scieuc 33.3
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Graduates who majored in Foods and Nutrition placed considerable

emphasis on food oriented courses as evidenced in Table 15:

Table 15

Relevance of Home Economics Courses
Beneficial to Professional Competencies
Perceived by Foods and Nutrition Majors

COURSES
Response

Percentages

Response
COURSES Percentages

1. Nutrition 84.2 7. H. Ec Teach Methods 62.5

2. Intern - St. Teach 76.9 8. Consumer Economics 61.5

3. Meal Management 76.4 9. Applied Foods 61.1

4. Experimental Foods 76.4 10. Demo Techniques 58.3

5. Field Study - Work 69.2 11. Dress Design 57.1

6. Diet Therapy 68.7 12. Quantity Food Product. 53.3

The Foods and Nutrition P.ajors included Marketing - Sales as one

of the beneficial top third courses in the related area. Table 16

indicates the beneficial courses with a strong relationship to a business

orientation.

According to the Interior Design majors in this. study, courses

perceived as beneficial to their professional Leas are indicated in

Table 17.

The related area courses for Interior Design majors were business

oriented with Administration ranking the highest or 71.4% of the re-

sponses. Table 18 lists.the courses by priority.
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Table 16

Relevance of Related Area Courses
Beneficial to Professional Competencies
Perceived by Foods and Nutrition Majors

COURSES
Response
Percentages

1. Public Relations 63.6

2. Administration 60.0

3. Communications: Speech 58.8

4. Marketing - Sales 54.5

5. Sociology 43.7

Table 17

Relevance of Home Economics Courses
Beneficial to Profes.,:ional Copetencies
Perceived by Interior Design Majors

COURSES
Response
Percentages COURSES

Response
Percentages

1. Home Furnishings 72.7 7. Household Equipment 55.5

2. Kitchen Design 70.0 8. Demo Techniques 50.0

3. Inte7:ior Design 69.2 9. Field Study - Work 37.5

4. Textiles 66.6 10. Meal Management 28.5

5. Lighting 63.5 11. Clothing Selection 25.0

5. Housing 60.0 12. Dress Design 25.0
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Table 18

Relevance of Related Area Courses
Beneficial to Professional Competencies
Perceived by Interior Design Majors

COURSES
Response
Perdentages

1. Administration

2. Psychology

3. Economics

4. Public Relations

5. Communications: Speech

71.4

60.0

55.5

50.0

50.0

The courses identified as beneficial professionally by the Foods

and Equipment in Business majors are listed in Tables 19 and 20:

Table 19

Relevance of Ho:ae Economics Courses

Beneficial to Professional Competencies
Perceived by Foods and Equipment in Business Majors

COURSES

Response

Percentages COURSES

Response
Percentages

1. Applied Foods 75.0 7. Experimental Foods 60.0

2. Food Purchas,17, 66.6 8. Household Equip12ent 50.0

3. Clothing ',oast. 66.6 9. Kitchen Design 50.0

4. Drer:s Design 66.6 10. Field Study - Work 50.0

5. Meal Management 60.0 11. Demo Techniques 50.0

6. Consumer Leon. 60.0 12. Intern - St. Teach 50.0
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Table 20

Relevance of Related Area Courses
Beneficial to Professional Competencies

Perceived by Foods and Equipment in Business Majors

COURSES
Response

Percentages

1. Communications: Speech

i.. Journalism

3. Administration

4. Public Relations

5. Advertising

83.3

75.0

66,6

66.6

66.6

Courses selected as beneficial by respondents in the Management -

Consumer Economics majors are listed in Tables 21 and 22:

Table 21

Relevance of Home Economics Courses
Beneficial to Professional Competencies

Perceived by Management - Consumer Economics Majors

COURSES
Response
Percentages COURSES

Response

Percentages

1. Consumer Economies 100.0 7. Marriage - Pam. Rol. 80.0

2. Family Finance 100.0 8. Mgmt, in Family 75.0

3. Field Study - Work 100.0 9. Intern - St. Teach 66.6

4. Food Purchasing 100.0 JO. Self-Developtacut 66.6

5. Household Equip. 80.0 1.1. Curriculum 50.0

6. Neal Management 80.0 12. H. Ec Teach Methods 50.0
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RHevance of Related Area Courses
Beneficial to Professional Competencies

Perceived by Management - Consumer Economics Majors

67

COURSES
Response
Percentages

1. Public Relations

2. Journalism

3. Advertising

4. Communications: Speech

5. Physical Science

100.0

100.0

100.0

80.0

80.0

Many of the beneficial courses identified by the Dietetic majors

as relevant to their professi.on werr foods oriented, Refer to Tables

23 and 24.

Table 23

Relevance of. Home Economics Courses
Beneficial to Professional Competencies

Perceived by Dietetic Majors

Response Response
COURSES Percentages COURSES Percentages

1. Applied Foods

2. Nutrition

3. Diet Therapy

4. Food Service

100.0

100.0

100.0

100.0

5. Intern - St. Teach 100.0

6. Curriculum 100.0

7. Meal Manage:Aent 75.0

8. Quantity Food Prod. 75.0

(1. field Study - Work 75.0

10. Kitchen Design 66.6

11. Home Furnishings 66.6

12. Household Equipment 60.0
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Table 24

Relevance of i,e1,,ted Area Courses
Beneficial to Professional Competencies

Perceived by Dietetic Majors

Response
COURSES Percentages

1. Biological Science 100.0

2. Psychology 60.0

3. Communications: Speech 50.0

4. Physical Science 40.0

5. Administration 33.3

VALIDATION OF TEE HYPOTHESES

The first null hypothesis was rejected for over 50% of the

college courses were rated as "beneficial" or "adequate" by the graduates

for the development of the coelpotencies needed in their professional

lives. The chi square test was applied to the frequencies obtained from

the home economics graduates of the three universities for each of the

50 courses. Forty-ono out of the 50 courses were -considered beneficial

or adequate by home economics graduates for the competencies needed

professionally. The chi square values obtained were significant at the

.05 level or beyond with one de;ree of freedom, the criterion accepted

or this study.

Seven courses, Gourmet Foods, Food Service, hiLhting, Historic

Costume, Statistics, Journalism, and Communications: Radio-TV, received
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more "beneficial" and "adequate" responses than "not beaeficial" ones,

but these differences may have occurred by chance for significant chi

square values were not obtained when the responses were analyzed.

Quantity Food Production and Photography received more "not beneficial"

answers than "beneficial" or favorable ones. Also a chi square test

of significance was applied to the 41 courses which reached a signifi-

cant level of .05 as compd.7,,d to the nine courses which did not reach

this level of confidence. A chi square value of 30.48 for one degree

of freedom was obtained which was significant at greater than the .001

level. The first null hypothesis, "not more than 507. of the courses

will be rated as "beneficial" or "adequate" by the graduates for the

development of the competencies needed professionally," was therefore

rejected. (Refer to 32, Appendix C, for chi square values for

each course.)

The same chi square testing procedure of significance was

performed on the second null hypothesis that tha proportion of the

courses rated as "beneficial" or "adequate" by the graduates for the

competencies needed in their personal lives was not more than 50%. The

calculated chi square value was greater than 3.841 for one degree of

freedom for 45 out of 50 courses, and therefore significant at the .05

confidence level. A majority of the home economics and related courses

were beneficial or adequate personally to the respondents.

The three courses, Historic Costume, Journalis!.1 an

Communic.ltions RadJ.o -'iV re.7.eived more "beneficial" and "adequate"

responses than "not beneficial." but these differences may have occurred

by chance for significant chi square values were not obtained when the
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responses were analyzed. Statistics and Photography received more "not

beneficial" answers than "beneficial" or "adequate" ones. A chi square

test of significance was applied to the 45 courses which reached a

significant level of .05 as compared to the five courses which did not

reach this level of confidence. A chi square value of 32.00 for one

degree of freedom wos obtained which, was significant at greater than

the .001 level. The second null hypothesis, "not more than 50% of the

courses will be rated as "beneficial" or "adequate" by the graduates

for the development of the competencies needed personally," was there-

fore rejected. (Chi square values for all courses listed in Table 33,

Appendix C.).

The third null hypothesis was that there are no significant

differences among courses selecte, is "beneficial" or "adequate" by

various majors in respect to preparation for comi:etencies needed by the

graduates in their professional employment. Chi square was applied for

each respective major for each of the courses listed on the questionnaire.

The null hypothesis of "no difference" among; majors was accepted for 16

courses and rejected for 34 courses at the .05'4 level of significance

with eight degrees of freedom. The 16 courses which were not signifi-

cant at .05 confidence level were: Diet Therapy, Gourmet Foods,

Experi:aantal roods, Food Purchasing, Quantity Food Production, Food

qerrice, LiTilLinL,-, Educational Psychology, Historic Costume, Tailoring,

Statistics, Journalism, .,dvertisiug, Col%municaLions: Radio-TV,

Photography and Administration.

Also, a chi square test of significance vas applied to the 34

home economics and related courses which reached a significant level of
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.05 as compared to the 16 courses which did not reach this confidence

level. A chi square value of 6.48 for one degree of freedom was obtained

which was significant at greater than .02 level. The chi square values

for courses rated by the nine majors in this :study are noted in Table

34, Appendix C. Graduates from the different majors perceived unique

courses as beneficial or adequate professionally, but the respondents

did not consider all home economics or related cour:-.1s as contributing

to professional employment.

ANALYSIS OF OPEN-ENDED QUESTIONS

Each respondent was queried, by means of an open-ended question,

to identify a maximum of three courses which she perceived as contri-

buted most to her first employment situation. She was also requested

to identify throe courses which crirtr;bmied mn.: to her pro,'..(2nt po4-

tion. The same question was asked as applied to the respondent's

personal role.

These who responded to the question on courses which contributed

most in regard to their present employment indicated Nutrition and Home

Economics Teaching Methods. .The findings revealed a wide distribution

of speeific courses with frequencies too small to indicate any distinct

differences.

According to the home econo:Asts who responded to the question

on the courses which contributed most to their personal role, highest

in priority wc:re: Mcal anagemcnt, Nutrition, Clothing Construction,

Management in Ihe Family, and Child Development. It was noted that

Nutrition was identified as the course which contributed most to the

graduates' professional and personal roles.
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A tabulation of the three 6elected courses as contributing most

professionally and personally was obtained and a logical analysis was

made to ascertain if there were differences between: range of age

groups, married and unmarried persons; ir.lividuals with or without

children; and majors with differing specializations. The variety of

courses chosen for contributing most to the professional and personal

roles were so diverse that a distinct pattern did not emerge. The

numbers in each cell were for the most part so small, that statistical

analysis seem unwarranted.

The graduates were also given the opportunity to answer

open-ended questions for the three least beneficial courses to their

first and present employment and the three courses least beneficial to

their personal roles. Of the total population who responded to the

question ccu-zses least bencificia1 to the pvsent e:c.p1oy,Tient position,

Clothing Selection and Child Development were reported. There ware no

distinct differences between majors in the fi st and present employment

po3itions in regard to courses selected as least beneficial. Clothing

Selection was indicated as least beneficial to both professional and

personal

When respondents were asked to indicate one or more factors

whiCh contributed to courses being least beneficial to tncir profes-

sional and/or personal roles, the reasons noted are listed in Table 25.

(Table 35, Appendix C, identifies faCtors by universities.)

The graduates were afforded the opportunity to suggest

additional home economies or related cournes they felt would have

contributed to their professional competencies. Many of the respondents
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Table 25

Factors for Least Beneficial Courses.

Total Number
Factors of Responses

Facilities inadequate

Lack of depth in subject matter

Inadequate class preparation by faculty

Insufficient competency oy faculty

Methods of presentation

Repetition of high school courses

Duplication of other college courses

Irrelevant to major

25

125

76

95

167

48

41

120

mention:A need for periods of greater length in student teaching, and

they wanted more opportunity for independent study. This coincides with

the Eshbaugh (1965), Blodgett (1965), Beasley (1968), Burnett (1968),

and Cebo (1971.) surveys in which the graduates requested 2xLended length

of Lime for observations and student Leaching.

The respondents also indicated a desire for more practical,

Tealistic courses for college prograills which would propre them for

everyday life c:,:periences. The need for practical nprtication of the

college preparation was also expresscd by graduates in the Heinz (1963),

Norton (1964) and C;obo (1971) studies.



CHAPTER 5

SU,..DIARY,. CONCLUSIONS AND RECMIENDATIONS

SUMMARY

This study was designed to ascertain the relevancy of the

university courses for meeting the contemporary needs of the home

economists. Further, the study endeavored to recognize how graduates

evaluate their university preparation for the competencies needed in

their present professional and personal roles.

The population for this investigation was limited to the

home econo:7.ics graduates within a five year period, 196S through 1D72,

frnm th. three stato-suppored un-:xersitic9 of },fisher ip

Arizona. A stratified proportionate random sampling of the three

universities yielding the predetermined sample size. of 297 was used

to collect the data. The sampling methods, together with the size of

the sample, was assumed to yield statistics vhich would be sufficiently

indicative of the population for this investigation.

The sampling instrument was a self-ad:ainistered mail

queStionn,:.irc sent to the home eeono.nics graduates in tie sample who

resided in the continental United States. The qucstiwonaire was O.:-

signed to gather data to test the following three null hypotheses:

1. Not more than 50% C the course, will be rated as

"beneficial" or "adzquate" by the graduates for the development of

the -.omnetencies needed profession,-11y.
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2. Not more than 50% of the courses will be rated as

"beneficia'_" or "adequate" by the graduates for the development of

the competencies needed personally.

3. There are no significant differences among graduates of

various professional majors wif' respect to rating of courses as

"beneficial" or "adequate" for the development of competencies needed

in their professional employment.

Descriptive data was also solicited from the respondents on

marital status, number of children, employment held, age, and educa-

tional background. Information was gathered pertaining to the courses

which the graduates perceived as being most contributive and least

beneficial to their professional and personal roles.

The findings revealed that 30% of the graduates had attended

n r.nr ttni t, c.olles_ Only 77 respondc-.nts had earned rivz-Inced do roes;

an of those degrees, 89.67. were earned at Arizona universities. The

largest proportion of the population, 45.1%, had n:ajored in Home

Economics Education, follewed by Textiles and Clothing, 15.47and

General Home Economics, 10.7%. The study was representative of a

youthful population with over SO% of the respondents in the 20 to 30

age range. Over 60'/, of the graduates were married and engaged in

full-tir.ie or part-time employment. Only 39.4% of the sample hal

children.

The majority, 55.S% of the respondents were presently employed

full-L.me in the teaching field, and only 11.6% were engaged in full -

time emplonont outside the home economics profession. Family

responsibility was stated by 417 as the major reason for not working.

A job shortage in the area was cited by 26.3% as being the prime
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factor for unemployment. Other reasons given for not working were a

return to school for advanced work, personal cnoice, an lack of geo-

graphical mobility. On1). a few respondents reported insufficient job

qualifications as a reason foi unemployment.

A rank order of the top :hird of the home economics courses

selected by the graduates as "beneficial" or "adequate" to professional

competencies listed in priority were: Meal Management, Internship or

Student Teaching, Field Study and/or Work Experience, Nutrition, Home

Economics Teachin,, Methods, Demonstration Techniques, Applied Foods,

Clothing Construction, Self-Development, Child Development, Marriage or

Family Relationships, and Household Equipment.

The top third of the related area courses perceived by the

graduates as "beneficial" or "adequate" to the development of profes-

sional co7lpetencies when listed in rank order. were Communinations Speocb,

Public Relations, Advertising, Psychology, and Sociology.

The home economics courses indicated by the respondents as

"beneficial" or "adequate" to the development of competencies needed

personally, were, in rank order: Meal Management, Clothing Construction,

Nutrition, Applied Foods, Household Equipment, Marilage or Family

Relationships, Child Development, Dress Design, Tailoring, Internship

or Student Teaching, Self-Development and Preschool Education.

The upper nird related area-courses which the respondents

indicated as "beneficial" or "adequate" to personal compctel -ies were,

in rank order: Psychology, Cot nunications: Speech, Sociology, Public

Relations, and Biological Sciences.
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The rank order distribution of the top third of the home

economics courses perceived by the nine professional majors as

"beneficial" to the development of professional cor ,etencies was

quite diverse with the exception of the following courses listed by

over one-half of the majors as "beneficial": Internship or Student

Teaching, Field Study and/or Work Experience, Meal Management, House-

hold Equipment, Demonstration Techniques, and Applied Foods.

The testing of the first null hypothesis indicated 41 out of

50 courses were rated as "beneficial" or "adequate" by the graduates

for the competencies needed professionally. The chi square values

were significant at the P .05 level. The first null hypothesis was

therefore rejected.

The second null hypothesis was rejected for the data revealed

that 45 out of 50 courses were rated by the graduates as being "bene-

ficial" or "adequate" for competencies needed personally. The chi

square values were significant at the P .05 confidence level.

The third null hypothesis was also rejected for 34 courses

revealed a significant chi square value at the P .05 confidence leve',

indicating the nine professional majors rated these courses differently

as "beneficial" or "adequate" for the development of competencies

needed in prcfessional empJ.oyment. Sixteen courses indicated no

significant difference between the nine professional majors.

The respondents indicated Nutrition and Home Economics Teaching

Method's courses as most contributive to their present employment, and

Clothing Selection and Child Development as the least benefici(il.

According to the graduates who responded on courses which contrihuted
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most to their personal lives, the following courses were identified:

Meal Management, Nutrition, Clothing Col. _ruction, Management in the

Family, and Child Development. Clothing Selection was indicated as

least beneficial to their personal lives. The factors related to courses

being least bcnefici . to the respondents were predominately: Methods

of presentation, Lack of depth in the subject matter, and Irrelevant to

the major, listed in that order.

Many of the respondents indicated a desire for more realistic

courses which ai:e applicable to their lives, They also mentioned a

need for increased opportunity or independent ztudy, and for extended

periods of student teaching.

CONCLUSIONS

1, On the basis of the data collected, hr,n1 Prsonom4,--

of the three institutions appeared to find most of their courses relevant

to the development of professional and personal competencies. Since

graduates, however, indicated that not all courses were beneficial or

that some courses were not relevant to the respective professional major,

evaluation of home economics curriculums is an ongoing process. Aware-

ness of the differing needs of the various specialized majors is a

factor to consider Ln designing home economics programs. Nelson (1964),

Jefferson (1967), Hurt and Alexander (1969), Wiseman and Pidgeon (1970),

and Johnson and Swope (1972) also report on the importance of regular

planned evaluatiol of home economics programs.

2. Home economics programs must br! planned to fulfill a twofold

function of preparing graduates for their professional and personal
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roles since a majority ,1: the graduates are married and also engaged in

full-time employment. Tiqs finding may imply a need for including some

common concepts in curriculums offered all specialized home economics

majors. O'Toole (1961), Stevens and Osborn (1965), Simpson (1968),

Kievet (1968), and Hughes (1969), also report that professional home

economists assume the dual role of wage earner and homemaker and expect

to utilize their home economics knowledge professionally and rersonally.

3. The data presented in this study identifi's the gravity of

offering in-depth experiences in the laboratory within the university

or conaunity environments which applies the theoretical subject matter

of home economics. Individualized programs, inclusion of independent

study and diffe,ing methods of presentation by the faculty are essential

components of home economics curriculums or programs. Lippeatt and

Brown (1965), Dressel (1968), Alexander (1968), and Goldman (1971) also

agree that the above are essential in planning viable home economics

programs.

RECOMENDATIONS

1. Because a study based upon the answers from a mailed

questionnaire amy not allow for a number of individualized answers,

in-depth interviews with a limited sample of grads' -,.tes could add a

further dimension to the evaluation of the home economics curriculums

offered by Ari7.ona universities. Graduates would be able to relate

specific competencies needed professionally and personally and could

identify the courses which could be modifir:d or 'mplemented to make

the home economics programs relevant to their contemporary needs.
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The probe may also prove the need for additional interdepartmental,

interdisciplinary and interinstitutional program modifications.

2. The faculty and administrators involved in designing home

economics curriculums could benefit from a state-wide evaluation of the

various programs. The development of measurable objectives for each course

would make it possible to evaluate each offering more precisely in

terms of relevance to professional competencies. Both students and

employers, especially school administrators, are important components

to consider in offering suggestions for program revisions. Some

studies by Wham (1965) and Clemens (1971) have involved a limited

sample of employers of home economics in bu3in2gs majors but other

employers such as school administrators have received little considera-

tion al; a source oc evaluation of the curriculum. Faculty from the

thrr=e institutins ma'; need to plan that rn=onn.litv is

achieved in implementing identified revisions.

3. A comprehensive study of the personality characteristics

and professional and personal expectations of home economics majors

may be worthwhile to pursue so that.curriculums may be designed to

mLtch these cha-,:acteristics and anticiations. Expectations of

employers and the home economics students themselves may be compared

to ascertain if the employment rcquizements are compatiile with the

expectations oz the students themselves. If not, do home economics

students pursue the field 1ecause they arc personally interested in

the comptcncies developed from the specialized majors?
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Home Economics
0
Curriculum Project

E:STRUCTIONS: Please complete this instrument by corking X in the appropriate
boxes or briefly writinm out your answers in the spaces provided. All 'information
will be kept confidential with the responses tabulated fcr statistical purposes only.

1. Did you attend a junior college as part of your education? Yes ()No()

2. Institution of undergraduate degree Year 19

3. Name of Institution if a graduate degree obtained Year 19

4. What was your Hone Economics Major?

Undergraduate

5. Age Range: 20-24 0 25-30 O 31-4

6. Narital Status: Single O Divorced Q Y.arried Vddowed

7. Children: Yes 0 No 0

8. If you have been or are presently employed, fill out the table below:

Graduate

41-45 0 46 and over 0

Business (please specify.type)

Dietetics

Teacher

Cooperative Extension

Nutritionist

Social Welfare

Other (please specify)

1,7t Pcsition Present Position
af:f:r

Fu2I Full tire Fart time

O 0 0 0
O 0 0 0
O 0 0 0
O 0 0 0O 000
O 0 0 0

9. If presently unemployed, mark the malor. reaeon.:.

Family rcoponsibilities 0
Job shortage in area

School attendance

Personal choice

0
0
0

Lack of geographical nobility

Insufficient job qualifications

Otter (please specify)

0

0



10, nat 3 home economics courses contrihutel ro-t to your professional and/orV:'.:at

competencies?

Professional
1st Pos:.tion Present Position

Persona

11. What 3 home economics courses have been least beneffcir.1 to your professional
and/or personal life?

Professional

1st Position Present Position

Personal

93

12. !!arh the factor(s) which contributed to makinc, these courses less beneftsial:

Facilities inadequate 0 Repetition of high school courses

Lash of depth in subject Latter Q Duplication of other colleme courses

inadequate class preparation by faculty Q Irrelevant to major

insufficient co:Ipotency by faculty 0
1:ethods of pre,3entation 0

Other (please specify)

13". Please marh below the relevancy of courses to competcncies needed in your present
professional and personal life (all may not apply):

Food and utritign:

Eutrition 0
Diet Therapy 0
Gourmet Foodu 0
Experimental Foods 0
Eeal flanagement 0
Applied Principles: Preparation 0

Institutional !:araremen:

Food Purchasing 0
Quantity Food Production 0
Food Service 0

Professional Personal

O

0

Beneficial Adecuate 1)eficient Lenefisial Adecaate Deficient

0 0 0
0 0 0
0 0 0
0 0 0
0 0 0
0 0 0

0 0 0
0 0 0
0 0 0

O 0
0
O 0
O 0
O C)

O 0

.0 0
O 0
0
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Profonr;ionnl Pr?rnorril

AOP':unte Dnficir!nt A,!,,rvte Dnflcio:.nt

Huron Develon7ert:

Developnent of children

Preschool education

narria;:e or Family i:elationships

SelfDevelopment

Environnent:

rousei'.old Equipment

Interior Design

:sousing

Kitchen Design

Home Furnishings

Lighting

Education:

Demonstration Techniques

Educational Psychology

Home Economics Teaching flethods

General Teaching Eethods

Curriculum

. Forle 1ano,7.ernt an!! Far.ilv Economics:

Eanagement in the Family

.Consumer Economics

Family Finance

Textiles and Clothinr:

Clothing Selection

ConstruCtion

Historic Costume

Textiles

SocioPsychological Aspects

Dross Design

Tailoring

O 0 0 0 0 0
o 0 0 0 0 0
o 0 0 0 0 0
O 0 0 0 0 0

o 0 0 0 0 0
o 0 0 0 0 0
O 0 0 0 0 O.
O 0 0 0 0 0
O 0 0 0 0 0
o 0 0 0 0 0

o 0 0 0 0 0
O 0 0 0 0 n
O 0 0 0 0 0
o o 0 0 0 0
o 0 0 0 0 0

o 0 0 0 0 0
O 0 0 0 0 0
o 0 0 o 0 0

o 0 0 0 0 0
o 0 0 0 0 '0
O 0 0 0 0 0
o 0 0 0 0 0
o 0 0 0. 0 0
O 0 0 0 0 0
o 0 0 0 0 0
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Personal
7..^4ent.1
.

, ci

Profersioull
. ----,tevPf4Ci!1_

PreProfessional Exzleriesces:

Field study and/or work experience

Internship or student teachinf;

yelated Arens:

Statistics

Journalism

Advertising

Physical Sciences

Biological Sciences

Sociology

Psychology

Communications: Speech
Radio Television

Photography.

Public Relations

Adtlinistration

Economics

Marl:etingSales

o o 0 0 0 0
o 0 0 0 0 0

o00
o
o 0
o 0

o
0
0
0

0
0
0
0

o 0 0 0
o 0 0 0
o 0 0 0
o 0 0
o 0
o 0
o 0
o o
o 0
0
o
o 0
o 0
o 0

14. What zIfldftiona1 ho=e econoUes or related courses do you feel v:ould have
contribted to or profesnional competencies?

MAITIi YOU FOR YOUR COOPERATION.

U
0
0
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Table 26

Undergraduate and Graduate Degrees
By Universities

University
Undergraduate

N = 297
No. 7o

Graduate
N = 77

No. 7,

Total Degrees

A 116 39. 44 57.1

B 119 40. 16 20.7

C 35 11.7 9 11.6

Total Ariz. Univ. 270 90.9 69 89.6 339 90.6

Eastern Area 3 1. 3 3.8

Midwestern Area 13 4.3 3 3.8

Western 11 3.7 2 2.5

27 9.0 8 10.3 35 9.3

Total Degrees 297 77 374
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Table 27

Age. Range

Years Number
N=297

Percent
100

20 - 24 111 37.3

25 - 30 127 42.7

31 - 40 38 12.7

41 - 45 11 3.7

46 and over 10 3.3
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Table 28

Relevance of Homy Economics Courses
Beneficial to Professional Competencies

Perceived by All Graduates

Courses by Rank Order
Number of
Responses

Beneficial
Responses

Meal Management 177 118 66.6

Intern Student Teach 175 114 65.1

Field Study Work 150 91 60.6

Nutrition 207 122 58.9

Home Ec Teach Methods 163 96 58.8

Demonstration Techniques 148 86 58.1

Applied Principles 162 93 57.4

Construction 178 98 55.0

Self-Development 156 81 51.9

Development of Child 186 94 50.5

Marriage - Fem. Rel. 179 87 48.6

Household Equipment 160 77 48.1

.Textiles 172 82 47.6

PreSchool Education 16]. 76 47.2

Consumer Economics 165 76 46.0

Management in Family 172 79 45.9

Dress Design 130 59 45.3

General Teaching Methods 136 61 44.8

Tailoring 115 49 42.6

Experimental Foods 126 52 41.2
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Table 28 (Con't.)

Relevance of HOTire Economics Courses

Beneficial to Professionll Competencies
Perceived by All Graduates

Courses by Rank Order
Number of
Responses

Beneficial
Responses %

Food Purchasing 96 39 40.6

Clothing Selection 183 74 40.4

Home Furnishings 146 59 40.4

Curriculum 137 55 40.1

Kitchen Design 119 47 39.4

Family Finance 148 57 38.5

Interior Design 152 57 37.5

Socio-Psycho. Aspccts 118 44 1-7 q

Food Service 82 29 35.3

Housing 127 43 33.8

Diet Therapy 101 32 31.6

Ed. Psychology 150 45 30.0

Quantity Food Prod. 85 25 29.4

Lightin 104 27 25.9

Gdurmet Foods 97 22 22.6

Historic Costume 103 17 15.7
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Table 29

Relevance of Home Economics Courses
Beneficial to Personal Competencies

Perceived by All Graduates

Courses by Rank Order
Number of
Responses

Beneficial
Responses

Meal Management 242 175 72.3

Construction 240 169 70.4.

Nutrition 270 186 68.8

Applied Principles 229 151 65.9

Household Equipment 21.7 140 64.5

Marriage - Fa-.1. Rel. 236 .151 63.9

Development of Child 234 148 63.2

Dress Design 163 96 58.8

Tailoring 147 86 58.5

Intern Student Teach 139 81 53.2

Self-Development 190 110 57.8

PreSchool Education 193 110 56.9

Field Study Work 132 74 56.0

Kitchen Dcsisn 154 85 55.1

Management in Family 219 113 53.8

Textiles 218 116 53.2

Interior Design 195 99 50.7

Home Furnishings 190 94 49.4

Consumer Economics 203 100 49.2

Family Finance 178 87 48.8
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Table 29 (Con't.)

Relevance of Home Economics Courses
Beneficial to Personal Competencies

Perceived by All Graduates

Courses by Rank Order
Number of
Responses

Beneficial
Responses

Food Purchasing 113 54 47.7

Clothing Selection 240 114 .47.5

Housing 168 78 46.4

Demonstration Techniques 123 54 43.9

Gourmet Foods 125 53 42.4

Ed. Psychology 115 47 40.8

Home Ec Teach Methods 108 44 40.7

Socio-Psycho. Aspects 128 50 39.0

Experimental Foods 145 56 38.6

Lighting 136 52 38.2

Diet Therapy 111 39 35.1

General Teach Methods 94 32 34.0

Quantity Food Prod. 92 28 30.4

Curriculum 89 27 30.3

Food Service 85 24 28.2

Historic Costume 125 30 24.0
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Table 30

Relevance of Related Area Courses
Beneficial to Professional Competencies

Perceived by All Graduates

Courses by Rank Order
Number of
Responses

Beneficial
Responses 70

Communications: Speech 161 87 54.0

Fublic Relations 116 62 53.4

Advertising 100 52 52.0

Psychology 200 103 51.5

Sociology 195 87 44.6

Marketing - Sales 110 49 44.5

Biological Sciences 160 64 40.0

Administration 98 37 37.7

Physical Science 153 55 35.9

Communications: Radio TV 68 20 29.4

Economics 156 42 26.9

Journalism 86 21 24.4

Photography 66 J3 19.6

Statistics 106 20 18.8
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Table 31

Relevance of Related Area Courses
Beneficial to Personal Competencies

Perceived by All Graduates

Courses by Rank Order
Number of
Responses

Beneficial
Responses

Psychology 190 106 55.7

Communications: Speech 147 79 53.7

Sociology 183 86 46.9

Public Relations 91 41 45.0

Biological Science 156 69 44.2

Physical Science 128 47 36.7

Marketing - Sales 87 30 34.4

Economics 136 39 2P..6

Advertising 70 20 28.5

Communications: Radio TV 58 16 27.5

Administration 73 18 24.6

Photography 57 12 21.0

Journalism 63 12 19.0

Statistics 83 8 9.6
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Table 32

Chi Square Test for Home Economics and Related Area Courses
Beneficial and Adequate to Professional Competencies

Perceived by All Graduates

Course Chi Square Probability

Nutrition 88.043 .001

Diet Therapy 6.180 .02

Gourmet Foods .092

Experimental Foods 14.000 .001

Meal Management 99.937 .001

Applied Foods 74.691 .001

Food Purchasing 12.041 .001

Quantity Food Production .105

Food Service 1.219

Child Development 62.709 .001

PreSchool Education 51.434 .001

Marriage - Family Rel. 59.268 .001

Self-Developent 69.333 .001

Household Equipment 72.900 .001

Interior De,-lign. 46.421 ..001

Housing 31.251 .001

Kitchen Design 33.352 .001

Home Furnishings 37.506 .001

Lighting 1.884

Demo Techniques 52.324 .001
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Table 32 (Con't.)

Chi Square Test for Home Economics and Related Area Courses
Beneficial and Adequate to Professional Competencies

Perceived by All Graduates

Course Chi Square Probability

Ed. Psychology 16.666 .001

Home Ec Teach Methods 62.582 .001

General Teach Methods 30.117 .001

Curriculum 22.080 .001

Management in Family 60.488 .001

Consumer Economics 80.151 .001

Family Finance 31.243 .001

Clothing Selection 45.251 .001

Clothing Construction 89.191 .001

Historic Costume .000

Textiles 00.488 .001

Socio-Psy Aspects 21.186 .001

Dress Design 20.800 .001

Tailoring 10.652 .010

Field Study - Work 47.040 .001

Intern - St. Teach 60.035 .001

Statistics . ..000

Journalism .046

Advertising 16.000 .001

Physical Science 64.058 .001
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Table 32 (Con't.)

Chi Square Test for Home Ecohomics and Related Area Courses
Beneficial and Adequate to Professional Competencies

Perceived by All Graduates

Course Chi Square Probability

Biological Science 90.000 .001

Sociology 104.866 .001

Psychology 98.000 .001

Communications: Speech 68.478 .001

Communications: Radio TV 1.470

Photography 4.909 .050

Public Relations 39.862 .001

Administration 11.795 .001

Economics 23.076 .001

Marketing - Sales 20.945 .001
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Table 33

Chi Square Test for Home Economics and Related Area Courses
.Beneficial and Adequate to Personal Competencies

Perceived by All Graduates

'Courses Chi Square Probability

Nutrition 195.925 .001

Diet Therapy 23.432 .001

Gourmet Foods 16.200 .001

Experimental Foods 45.248 .001

Meal Management 185.719 .001

Applied Foods 149.454 .001

Food Purchasing 39.725 .001

Quantity Food Production 4.347 .050

Food Service 6.222 .020

Child Development 129.384 .001

PreSchool Education 83.569 .001

Marriage - Family Rel. 128.288 .001

Self-Development 94.505 .001

Household Equipment 161.147 .001

Interior Design 93.461 .001

Housing 82.880 .001

Kitchen Design 99.844 .001

Home Furnishings 75.789 .001

Lighting 28.264 .001

Demo Techniques 38.717 .001
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Table 33 (Can't.)

Chi Square Test for Home Economics and Related Area Courses
Beneficial and Adequate to Personal Competencies

Perceived by All Graduates

Courses Chi Square Probability

Ed. Psychology 24.426 .001

Home Ec Teach Methods 31.148 .001

General Teach Methods 12.297 .001

Curriculum 7.022 .010

Management in Family 121.319 .001

Consumer Economics 112.320 .001

Family Finance 80.898 .001

Clothing Selection 96.266 .001

Clothing Construction 173.400 .001

Historic Costume .648

Textiles 105.981 .001

Socio-Psy Aspects Cloth 28.125 .001

Dress Design 67.638 .001

Tailoring 51.489 .001

Field Study - Work 33.000

Intern - St. Teach 54.453 .001

Statistics 2.710

Journalism .396

Advertising 9.657 .010

Physical Science 75.391 .001
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Table 33 (Con't.)

Chi Square Test for Home Economics and Related Area Courses
Beneficial and Adequate to Personal Competencies

Perceived by All Graduates

Courses Chi Square Probability

Biological Science 95.410 001

Sociology 111.743 .001

Psychology 118.421 .001

Communications: Speech 53.884 .001

Communications: Radio TV 2.482

Photography .017

Public Relations 28.582 .001

Administration 11.520 .001

Economics 16.941 .001

Marketing - Sales 15.735 .001
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Table 34

Chi Square Test for Relevancy of Courses
to Professional Competencies by Majors

Courses

df = 8

1

N = 134

x
2

value

2

N = 32

x
2
value

3

N = 24

x2 value

4

N = 46

x
2

value

5

N u 25

x 2 value

6

N = 9

x
2 value

7

N = 6

x2 value

8

N = 7

x
2

value

9

N = 14

x
2

value

Total Majors
N = 297

x
2
value

Nutrition 23.55** 4.45 9.50 .03 1.00 1.78 2.50 2.00 .07 44.90***

Diet Therapy .42 2.72 6.12 1.00 .00 .16 2.50 .16 .90 14.00

Gourmet Foods .30 2.22 .50 2.25 1.33 .50 .90 .00 .90 8.97

Experimental Foods 3.70 2.38 4.97 .50 .07 .10 .90 .50 1.78 14.91

Meal Management 40.00*** 9.09 6.61 .07 .04 .10 2.00 2.50 .07 60.50**

Applied Foods 28.32*** 9.50 4.00 .07 .40 .50 1.50 .90 .00 45.20***

Food Purchasing 7.75 .50 .83 1.50 .07 .16 .90 .50 .33 12.55

Qu.tity Food Prcd. .33 .33 2.70 2.00 .25 .16 2.00 1.00 1.33 10.11

Food Service .47 .33 2.70 1.50 1.00' .16 1.50 .50 .90 9.07

Child Development 24.03** 6.68 1.28 .04 5.35 .00 .10 2.50 .64 40.8952***

PreSchool Educ. 21.80 7.11 .64 .20 7.60 .00 .50 1.00 1.33 40.20*-*

Mar. - Fam. Rel. 19.18* 10.50 3.11 .50 4.00 .10 .16 .90 .25 38.71***

Self-Development 16.92* 5.92 3.20 1.13 8.00 .00 .50 1.50 .25 37.42***

Household Equip. 25.79** 5.44 .96 1.00 .80 1.33 1.00 2.50 1.38 40.22***

lnletior Design 14.34 7.60 .66 1.28 .20 .16 1.00 .00 1.83 27.15***

Housin?, 6.12 6.61

4.50

.50 .20 1.00 .16 .16 1.50 3.20 19.47*

Kitchen benign S.33 1.13 .05 .25 .10 1.50 1.50 3.20 20.57*-::

Home Furnishings 10.02 5.35 1.35 1.28 .04 .16 1.50 1.00 2.22 22.99*

Lighting .00 .83 1.00 .05 .07 .16 1.00 .50 .40 4.03

1. Fdocation
2. 6,:nclal

3. l'oodt., Nutrition

4. Textiles, Clnth!ng
5. Child lIcyclop,Itnt - leelltionships
6. Foods - Equipment

7. Oletetics *1". .05

8. nnrigc:,nt, Consumer Economies
9. Interior Design

**p .01

***P .001
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Table 34 (Con't.)

Chi Square Test for Re:evancy of Courses
to Professional Competencies by Majors

Courses
df 8

1 2 3
N -134 N = 32 N = 24

x
2 value x

2
value x

2 value

4 5

N = 46 N = 2 5

x
2 value x 2 value

6 7 8 9 Total Majors
N = 9 N = N = 7 N = 14 N = 297

x
2 value x

2
value x

2
value x

2 value x
2

value

temp Techniques 14,02* 5.44 1.50 .25 .96 1.78 .16 .90 .50 27.516-*

Ed. Psychology 5.35 1.60 .03 .10 3.57 .00 .10 .16 .00 10.93

H. Ec Teach Methods 26.32*-*-* 9.53 .25 .10 :66 .00 .50 .00 1.50 38.93***

Cen'l Teach Methods 7.07 3.60 1.78 .33 4.50 .00 .50 .00 .16 17.95*

Curriculum 9.39 5.44 .10 .10 1.80 1.00 .50 .50 1.50 19.42*

Mot. in Family 18.28* 9.58 .96 .04 1.28 1.78 1.50 2.00 .33 35.76***

Con. Economics :5.99* 9.10 3.11 3.11 3.20 3.00 .50 2.00 1.33 41.35***

Family Finance 10.25 2.50 1.13 .20 .66 .50 .16 2.00 .00 17.42*

Clothing Selection 17.52* 7.94 .14 3.67 .66 .50 .16 ,16 ..CD 30.08*e,*

Clothing Const. 35,1712:=4-* 7.54 .40 6.75 .00 1.50 1.00 .00 .16 57.0***

Historic Costu-w ,00 .66 .64 .90 2.72 .50 .00 1.00 2.50 8.93

Textiles 16.26* 6.40 .50 8.16 .07 1.50 .00 1.00 2.72 36.02***

Soc. - Psy. Cloth 3.70 5.50 .07 2.50 2.25 1.00 .00 .00 .09 18.11*

Dress Design 8.02 3.12 .64 3.55 3.50 1.50 .00 1.00 .00 21.35;:*

Tailoring 3.61 5.44 An 1.26 3.50 1.00 .00 .16 .16 15.27

Field Study -::..d-l: 13.44 3.11 6.50 1.44 1.2S .10 .50 2.00 .00 2S.38***

Intern- St. Tea:. 21.7E** 3.67 4.65 .05 1.77 .60 1.50 1.50 .50

Statistics 2.04 .03 .66 1.00 1.60 .50 .16 .90 .00 11.32

Journalism 1.93 1.00 .25 .14 .00 2.00 .16 1.50 .64 7.53

I.L.19r'...

1. Fdecrtion
2. 0envial
3. Foods, Nutrition

Tixtil.r.s, Clnthing

5. Child bevel:q,mcnt - 1.

6. 'roods -

119 1161utionships
7. Dietetics
8. Mar.,7gm,iit, Consumer Economics
9. Interier Dcsieji

*P .05

l',6P .01

.001
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Table 34 (Con't.)

Chi Square Test for Relevancy of Courses
to Professional Competencies by Majors

Courses

df = 8

1

N . 134

x2 value

2

N = 32

x2 value

3

N = 24

x2 value

4

N 46

x2 value

5

N = 25

x2 value

6

N = 9

x2 value

7

N= 6
x2 value

8
N= 7

x2 value

9

N= 14
x2 value

Total Majors
N = 297

x2 value

Advertising .05 2.22 .25 7.36 .10 .16 .00 1.50 2.25 13.91

Physical Science 16.45* 7.50 .83 3.60 6.00 .50 2.50 2.50 .07 39.96***

Biological Sci. 21.09** 6.28 6.12 2.66 4.65 2.50 2.50 2.00 .64 48.46**

Sociology 24.59** 7.36 8.00 6.75 2.00 .90 2.00 .90 1.38 53.89**k

Psychology 16.66* 3.67 9.50 6.23 4.00 L.33 2.50 2.00 3.20 49.17*k*

CorJmunications:
Speech 13.08 7.11 2.38 7.64 .20 3.00 1.00 .90 2.25 37.77*

Communications:
Radio .06 .50 .25 1.38 .50 .16 .50 1.50 0.00 4.66

Photography 1.80 0.00 .33 .10 1.50 1.00 0.00 6.16 .33 5.26

Public Relations 4.16 2.66 3.6S 9.09 1.33 .16 .16 1.50 .25 23.024*

Administration .01 .50 3.20 4.50 .33 .L6 .16 1.50 1.78 12.16

Economics .55 5.63 1.44 4.45 .04 .10 .16 L.50 4.50 18.69*

Ma:huting - Sales .11 3.68 2.22 12.50 .10 3.00 .16 1.50 1.00 24.294.*

Majors

1. Education
2. General
3. Foods, Nutrition

4. Textiles, Clothing
5. Child Leveloncnt - Fhmily Relationships
6. Foods - Equipr.ent

7. Dietetics
8. Management, Censnner Economics

9. Interior Design

*P .05
**P .01

***P .001
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