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ABSTRACT

The purpose of this study was to evaluate through a mail
questionnaire the relevancy of the home economics and related courses
as perceived by a stratified proportionate random sampling of 297 home
economics graduates of 1968 through 1972 from the three Arizona
universities.

Thirty percent of the graduates had attended a community
college, and only 77 out of the 297 had carned a graduate degree,
89.6% of those in Arizona. Forty-one percent of the respondents were
Home Economics Education majors and 55.8% held full-time teaching
positions. Out of the total Sample only 11.6% were employed full-
time outside of home economics. TFamily responsibilities were cited by
the gradgates for not seeking employment. Analysis of the collected
data revealed over 80% of the respondents were in the 20 to 30 age
range, 67.3% were married and 39.4% had childven.

The home economics graduates appearcd to find most of their
courses relevant to the development of professional and personal
competencies.

The first and sccond null hypotheses "not more than 50% of the
courzes will be raled as "beneficial" or "adequate'" by the graduates
for the development of the compctenéiws necded professionally and
personally,” were rejected at the five percent level of significance.
The thixrd null hypothesis that there are no significant diffcrences

among graduates of various professional majovrs with respeclt to rating
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of.courseg as "beneficial" or "adequate' for the development of
competencies needed in their professional employment was accepted for
16 courses and rejected at the five percent level of significance for
34 courses.

In conclusion, home economics curriculums need further in-depth
experiences in university laboratories or community environments,
individualized programs for specialized majors, inclusion of independent

study and differing methods of preseﬁfations.
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CHAPTER 1
INTRODUCTION

Today administrators of higher education are realizing that
rescavrch and publication of learned papcrs cannot be the major
functions of the university, but rather the major concern of the
institution should be the students they serve. President Charles
De Carlo of Saral Lawrence observes that "whole packaging of education
with its unitizing of knowledge had all but destyoyed any meaningful
relationship bctween the teacher and the student (Bigclow, 1971,

" Arvowsmith (1971) reinforczs this idea when he states

P. XXV).
that the classroom teacher must perform an. effcciive teaching role
which is morc important than rcscarch scholarship. Dressel (1968)
indicates that ctudents dc@and an education that is relevant to their
current concerns and pragmatic to thelr future ambitions. The wapidly

f=

accelerated pace of our social and technological society exerts pres-

surc for continual reappraisal of the educational program to prevent

®

the cncroachuent of obsolescence, states Dresscl and DeLisle (1969).
Home ecconcimitcs has long been concerned with curriculum changes
which are designcd to meet the needs of studentsg in higher cducation,
Spalfford (1949) notes that in wost institutions of higher lcarning,
the purpose éf houe economics is to cducate for pcrsonal development,

for family living and for specialization in a profession. She perceives

that hiome cconomics functions as a ficld of sexvice that envelopes a

ERIC
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number of professions; it is concerned with the analysis of and -
assistance to families.

In 1959 the Home Economics Division of the National Association
of State Universities and Land-Grant Colleges requested a study of the
"problems, objectives and future of home economics.'" Under the
auspices of the Carmegie Corporation tlc study was conducted by the
Institute of Higher Education of Teachers College, Columbia University.
As an outgrowth of this research, McGrath and Johnson (1968) charge
that home cconomics must be prcpared to demonstrate its competencics
for new responsibilities and demands. ™ The professiecn nust prepare
home economists to copec with turbulent changes affecting American life.

Onc of the problems McGrath (1968) cites is that home cconomics
is a complex field vwhich draws upon a multitude of disciplines, and
it requires a strategy for the inclusion of a rclevant body of kncw-
ledge sclected in relation to thc.needs of the individual for his or
her personal and proflessional life. New social developizents involving
unational cofforts have given rise to new potential for the expansion of
existing carcers and the creaticn of new occupations for which the
major preparation is home ccqnomics. With the wider se¢lcection of job
oppor tunities, McGrath rcmarks, home cconomics must keep pace with the
couplex trend of preparation for a variety of cmployment:

Henderson (1965) views the home cconomics profcssion as having
a comnonness of purpose to improve the quality of family life which
has a decp signiflicance to all mankind. Henderson reperts:

Every professional person operyating within home
cconomics, should understand the broad and deep
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significance to all mankind of several facets

of daily living (food, housing, human relation-
ships, management): their political, economic,
social, and psvchological significance and their
significance for the health and welfare of all
individuals and hence of the total society

(p. 762).

Home ccenomics is faced, however, with having to produce competencies

" necessary for the many professional positions home economists occupy.

Hurt and Alexander (1969) concur with McGrath and Johnson
(1968) and Henderson (1965) by stating that as new knewledge and
skills are discovered, home economists must find ways to put this
knowledge and skills to work in helping members of families and
occupaticnal workers to attain richer, more satisfying lives. In
order to do this Hurt directs attention to the nced for adjusting -
the howe cconomics curriculum.

The adeéunto'eﬁucational preparation of heme ecenomists is
crucial te the maintenance of the home economics profession.
Jefferson (1967) cxpresses the vicw that colleges and universities
should~jnquire into their own programs to assure compctencies and to
establish the relevancy of the academic and professional preparation
to- the functions the graduates will serve.

1f colleges and universities arc to provide excellence in
higher cducation, then Nelson (196%4) sugzests, a periodic follow-up
procedurc to wmeasurc the cifectiveness of the {inal product for the
evaluaticn and improvoment of curwviculums is a wise endecavor., e
believes Lhe main weakness or limitation in data secured {rom these

methods is that the success or fajlure of the graduates cannot be



totally ascribed to a specific institution. However, Nelson points
out, often the graduates are the most significant determinants of. the

adequacy of the program, Spafford (1949), Wooa (1963) and Henderson

(1965) concur with Nelson and recommend secking the opinions of the
alumni before curriculum changes are made,
This .investigator concluded thercfore, that. iu order to

determine how rclevant the current home economics curriculums arec among

the three universities of highcr education in Arizona that opinions

must be solicited from graduates.

STATEMENT OF THE PROBLEN

The problem investigatad was to ascertain the relevancy of tue

current home cconomics curriculums from the three state-supported
Arizona higher education institvtions fov mecting the contemporary

needs of graduates of 1908 through 1972, This study endcavored to
recognize how graduates cevaluate their university preparation for the
conpetencics needed in their present personal and professional lives

so that recomcndations could tlhien be made for realistic curriculum

rovisions,
"HYPOTIIESES .

The three vull hypothescs tested were as follows:

1. Mot more than 50% of the courses will be rated as

"beneficial" or "adequate' by the graduates for tlie development of

the competencies needed professionally.

O
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2. Not more than 507 of the courses will b~ rated as
"beneficial" or "adequate" by the graduates for the development of
the competencies needed personally.

3. Therc are no significant differences among graduates of
various professional majors with respect to rating of courses as '"bene-
ficial" or "adequate" for the develépment of competencies nceded in

their professional employment.
ASSUMPTIONS

The following assumptions inherent in this investigation were:

1. Graduates from the past five years would be able to wore
accurately cvaluate their course offerings than would graduates from
the previous years.

2. Opinions of graduates are valid as to the

j=te

relevancy of
the home cconomics curriculums for fulfilling essential competencices
for professional and personal nceds.

3. Graduztes arce willing to offer their opinion on courses

which contributed most or were least beneficial to their professional

and personal cowpaetencies.
"DELIMITATIONS
This study was dclimited to the home econcimics graduates within
a five yecar period from thoe thrce Arizona Universitics: Arizona State
University, Tempe; University of Arizona, Tucson; and Northern Arizona

University, Flagstaff.

O
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Thé population was further delimited to grgduatcs éf 1968,
1969, 1970, 1971, and 1972 with a bachelor's or master's degree who
were registered with the alumni office of their respective Arizona
universities. The registration of graduates was not complete in some
instances because of the lack of records on some graduates.in the
alumni office§. Graduates with a residence listed outside the con-
tinental United States were eliminated from the sample.

The method of data collection was by a self-administered mail
questionnaire scnt to a stratified proportionate random sample of
home economics graduates‘from the three Arizona Universities during

the fall of 1972,
OPERATIONAL DEFINITIONS

For the purpose: of this study, the following dzfinitions of
specific terms and their particular use werce obtained frem Good's

Dicticnarv ol Bducationr {1959):

Comn@igggg: "abillty to apply to prncticél situations the
essential principles : .d techniques of a particular subject-matter
field (p. 113)."

Curriculun: "o systematic group of courses or scquences of
subjects required for graduation or certification in a najor ficld of
study (p. 149)."

Curriculum, proflcssional: "a program or sequency of courses

designed to prepare for the practice of a profeesion (p. 150)."



Home cconomics:

a discipline that draws from the biological,
physical, and social sciences and the humanities
the content needed to help people solve problems
of food, clothing, shelter, and relationships,
and that deals with the development of under-
standings, skills, and attitudes essential to
the improvemecnt of the ways of living of indivi-
duals, families, and community groups (p. 271).

Hore economist: ‘'‘one who holds a bachelor of science or

bachelor of arts degrec or an advanced degrec with a major in one of
the fields of home economics (p. 271)."

Homemakers: 'married or single men or women who carry major
responsibilities for the establishment and maintenance of a home
(p. 271)."

Profession: "an occupation usually involving relatively long
and specialized preparation on the level of higher education and
governed by its cwn code of ethics (p. 415)."

kKerevances:

pertinence to a situation, relation, issuce of
concern which for any rcason is in the focus of
attention; siznificantly related to the problem
at hand, or to the problem with which people are
struggling in a given period (p. 433).

Vocation: "a caliing, as to a particular occupation, business,
or profecssion (p. 602),"

The other eoperaticonal definitions for this study were obtained

from Webster's Third Mew Tnternational Dictionary (1968):

Rencficjal: '"conferring benefits: contributing to a good end

O
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Adeguate: "fully sufficient for a specified or implied:
requirement (p. 25)."
Deficient: "lacking in some quality, faculty, or character-

istic necessary for completeness: not up to mommal standard (p. 592).,"

ORGANLZATION OF THE STUDY

The remainder of this study was organized and reported as
follows:

Chapter 2 reviews the literature felatcd to the study.

Chapter 3 identifies thie methods and statistical research
design.

Chapter 4 reports the data collected and the findings.

Chapter 5 presents the summary, conclusions and the rcéommenda-

Tven data I‘O‘I‘l;'.f\f'f-f:
2O LA ed LTl
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CHAPTER 2

4

REVIEW OF RELATED LITERATURE

To evaluate the adequacy and effectiveness of programs in
ligher education a significant determinant would be to investigate
how others perceive curriculum development and revisions as well as
the assessment of the institutions' products. The review of litera-
ture covers general curriculum evaluation, definitions of home
cconomics, vicwpoints about home cconomics curvriculums, and evaluation

studies of home cconomics curriculums,
GENFRAL CURRICULUM EVALUATION

The concern that higher cducation should meet the needs of
the students is not new to this docadc, however, in recent years
considerable pressurc for changes has been cxerted on institutions of
higher education. Societal pressures, the overwhelming amount of
knowledge and the demand of students require that higher education
be relevant to the current mode of life. Unfortunately infrequent
changes have occufred in curriculums ovcf the past ten years, although
individualized currviculum with th~ student as the focal consideration
is a marked trend in a limited number of institutions. The cduca-
tional system is capable of influencing socictal changes. Therefore
it is inevitaole that curriculums be modified as the environmental

conditions chenge. Dressel and DeLisle (1909) believe that colleges
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and universities are in a viable position as contributors to the
intellectual growth of students, Education, they state, must not
only be efficient but must provide students with the abilities to live
and work in a social, economic and political society complex with
scientific and technological developments, As the environment changes,
the educaticnal systcms must prepare students to influence societal
changes. Thercfore curriculums nced to be pertinent to the content of
contemporary life.

Wlood (1963) credits much of the current student unrest as
being centered on the irrelevance of curriculum offerings to present
and futurc concerns of students., Educalion can scrve the socictal
challenge of change, but to accomplish this a critical approach must
be taken to evaluate content of programs, The development of func-
tional curriculums in terms of actual necds of the student: population
must be achieved. Rusg (1969) concurs that higher cducation must
prepare youth to confront the underlying forces of 1ife and to deal
with the integratced styucturc of business, The problems of rclevant'
programuing m2y require an entire revision of the total curriculum,
ha. points out, noL refinecwent of the existing subjects.

Some collugers and universities have tried to make some major
changes in their eofferings. Dresscel (196S) indicates ont trend in
iiberal cducation is to have a more integrated community service role
of the university, as evidenced by the phrase "learning environmant"
or "living and learning centers.," He vicws the community service

expericence as fostering realistic understanding of adult citizenship
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11
and as having significance in the student's experience of undersﬁanding
social problems. Other institutions are 5ttcmpting to have integrative
seminars which facilitate indepeﬁdonce and interdependence of the
disciplines so that students may achieve greater breadth, depth and
ncw perceptions of knowledge. Dressel reports that work-study exper-
jences are being developced in many institutions so as to involve
students' campus expericnces with practical, realistic vocational
experiences. Still another way for increasing self-reliance and
insight among students is the independent study approach, and similar
in scope, the honors program.

Dressel (1968) believes all courses taken should be viewed as
contributing toward the competencics which develop from the total
college education. Curriculum changes are only successful when
students and faculty have an awareness of the total program's con-
tinuity and arc coﬁmittcd to individualized instruction. Before this
individualisation is forimalized, the future goals of the individual
must be considered. The student himself must understand the relation-
ship his coursework has Lo his ultimate goals and thc :elevance of
tlic planned cupericnces for his professional future. Alexander (1968)
concurs with Dreussel in that independent stud. provides a way te
individualize o curriculum Zor the learner. e views as' nccessary
the current coitcern to have curriculun opportunities structured for
the particular student,

Lack of agrcement exists on the rationales for the development

of curriculum. Paync (19069) rcports that colleges and universities
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vary in the extent of formal program planning. The responsibility f
curriculum decisions, other than course title identification and brief
descriptions, are often undertaken by an individual faculty member.

One of the major difficulties in curriculum development and
revisions arises, Dressel {1968) believes, when the preparation tends
to become highly organized in requisites. There have been.some
attecmpts by many fields to reduce proifessional requirements thus per-
mitting expansicn of the basic and contributive arts, sciences, and
social sciences. i

Onc of the problcuws of program evaluation through the appraisal
of student achievement is that students are not in a posiéion to judge
the effectiveness of a curriculum until they ewperience its use after
graduation. According to Dressel (1968), "The analysis indicates that

- . . 3 e IS o g m T I - o mwess LA~ Ny .
currizulum evaluation must be undertalien frem scveral different per-

spectives (p. 195)."

University notes

'any" curriculum will not satisfy man in his cfforts
to bocome more learned, intelligent and creative. Without the ideas
gensrated from those who ave to be affected it is unlikely that
development of the currviculum will actually take place. At the same
conference Cembs (1969) observes that if the humanistic }pproach is
taken in curviculum development, then students' viewpoints will be
an integral part of the involvement. Statements by Wiseman and
Pidgeon (1970) indicate that most institutions arc reccognizing that

student evaluation is a crucial component of curyiculum revision.
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The ultimafe judgment for curriculum changes should be related to the

student and the educational aims pursued by the institution. A cur-

riculum needs to remain flexible and to be responsive to the new
demands that result from changes in our environment. This can be
accomplished only by an evaluation of aims and ééhievements.

Crobman (1970) remarks that basic té any curriculum is a
philosophy which reflects the purposes and role of education in
society, and undergirding it must be a theory of iearning. She
further states:

Curriculum can be broadlv viewed as including
everything necded to achieve the curriculum goals -
all classroom contacts, and all materials, for
student and tcacher, and possibly training for the
teachar (p. 113).

To achicve educational relevance which will help students
examine their own hasic assumptions about the world Metcalf and Hunt
(1571) suggest that teachers will nced to comprehend and be familiar
with the attitudes, wvalues, bcliefs and interests of the students. "A
curriculwa that would assist young pcople in an examination of their
basic asswaptions abeout soclety and its improvement, must deal with

"

valucs and sccizl policics (p. 152). In search for relevance, so

.

state the authors, one nust take seriously the prohlem of the bast way
to achieve drastic system change. They further express 'the follewing
idcas about cducation:

A relevant cuvyicvlun is sometimes delined as one
addresscd to the personal problems of vouth., This
is not good cnouzh. Tt 1s more relevant to engage
young people In a study of the problears of the
lerper culture in which many of their personal

13
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problems have their origin. The culture of most
significance to the voung consists of those
aspects that are problematic - that is, the
larger conflicts and- confusions which translate
into the conflicts and confusions of individuals
(pc 154-155)0

Metcalf and Hunt believe the significant questions about relevancy

apply to personal development and sclf-analysis. They observe:

The significant questions are: What kind of
person am I now? What will I become if present
habits and trends persist? What kind of person
would I like to become? What can be done about
tendencies and preferences that conflict (p.
155)?

There are criteria associated with the concept of relevancy
which is the core of any 'prescription" or conceptual framework, states
Goldiran (1971). A relevent curriculum, as he.perceives it, is active
rathcr than passive; it deals with personal, community and sccietal
valves and g hoased ar faniliar expevicnocs which interest stundents.

He vicws the total cormmunity a learning laboratory which is an integral
part of the curriculum,

According to Shane (1971) relcvance is more than the inclusion
of subject matter and the provision of cexperiences that students say
are immediately meaningful, interesting and useful. Relevant educa-
tion, he asserts, introduccs students to participation in events and

teske which corfront individuals in the real world,
A measure of cffective cducation can be scon in the technological
and scicntific accorplislunents of individuals in our society, Crosby

(1971) points out, "It would be hard to deny that cducation has had

something to do with thesc achievements (p. 202)." According to Crosby,
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"many people, institutions, organizations, and issves will contribute
to the curriculum change demanded by a new world. Only the teacher
can effect this change (p. 209):" If education is the prime instru-
ment for societal changes to assist thé populace in the achievement of
their objectives, then suggests Crosby, the professional educator must
give directiqn to an identification of roles and functions associated
with students, parents, community organizations and governmental
agencies. ''The true professional knows how to involve the many groups

who must have a voice in education, but he remains in control of

curriculum change (p. 209)."
DEFINITIONS OF HOME ECONOMICS

Since the inception of home economics as a field, the basic
definitien of home sceonomics has remained fairly constant. In 1902
it was defined as:

Home economnics, in its most comprehensive scnse -

is the study of the laws, conditions, principles
and ideals whicli ave councerned on the one hand with
man's immediate physical environment and on the
other with his nature as a social being and is the
study especially of the relation between these two
factors {Craig, 1945, p. 15).

Bane and Chapin (1945) interpret home eccnomics as a field which
provides cducation in the social and natural sciences, u.timately
leading to uuderstandings of the social, psychological and physical
factors that affect human behavior. Bane (1955) iadicates that the role

of home cconomists was exemplified by their contributions during times

of national need. Fer axample during World Wars 1 and II, home
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economists played an important role in the conservation of food.
Professional commitment during the depression period of this country
was shown when heme economists secame especially active in social work
and cooperated to help families in need.

East (1965) perceives home ecconomics as a professional field
composed of a related group of subject areas all of which are concerned
with "helping families shape both the parts and the whole of the
pattern of daily living (p. 387).'" East identifies the role of the
home ecounomics profession as, "We are concerned with the everyday

common, familiar routines and attitudes and practices that usually

are performed within a family setting (p; 378)."
VIEWPOINTS ABOUT HOME ECOXNOMICS CURRICULUMS

Since the basic definition of home econcmics has changed little,
the curriculums offered during the years have included many of the same
cfferings, They have been varied in their content, dependent upon the
socictal necds of families and individuals.

Over 25 years ago C. M., Brown (1943) recommended an experi-
mental approach in the development of curriculum. She suggcsted a
combination or joint majors in an effort to offer professional training
for various types of carcers such as "home economics and social case
work'' and "writing and broadcasting with home economics," Spafford
(1949) writes, "increasingly educators recalize that the school should
concern itself with the cowmplete growth of the student; that intel-

lectual development does not take place apart from personal, social, or
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physical growth (p. 13)." The general cducation of home economics
majorc, she t2lieves, should include studies in the physical, biological
and social sciences,

Curriculums should rccognize the nced for flexibility to provide
for variations in personal goals of men and women, ¢o asserts Beatley
(1955). "Insofar as the potential contributions of women to our common
life differ from those of men, our curriculum must acknowledge these

’

differences and provide accordingly (p. 4,." He points out that the
best curriculum identifies the problem arcas most graduates will have
to mect. e defines these as being the individual's personal life,
community life, home and family life and the occupational life. With
this philosophy of cducation, Beatley denotes, home cconomics as the
"best case in point” of a professional area which extends its values
into the home environment. He takes cognizance of “he fact that
colleges will be increasingly part of genceral education, and observes:

« « « the award of the collegze degre: will come to

mean that the student has grasped the epportunity

for self-cducation provided in a program appropriate

to himj that he gives promisc of acdapting himself

in his pecrsonal and social relatioaships to the out-

side world; and that he posrsesses the social conscience

and the will to make himself a constructive force in

the convunity of which he is a part (p. 52).

0'Toole (1901) perceives a need for a well-balanced curriculum
with the inclusion of breadth of liberal cducation and depth for some
professional compctency. lHome ccononics has a responsibility in higher
education to function to cducate the student for effective living as

an individual, a family mémher and parent, a comaunity member and a

worker. 0'Toole's vicwpoint holds that acadewic prepuration must
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contribute to the total development of an individualj; the cﬁrriculum
must also consider the multiplicity of roles of women in a contemporary
society. Continuous evaluation and effective planning, O'Toole
believes, is es;ential to provide a curriculum with flexibility to
meet individual needs of all students,

The complicated demands of contemporary life require that
professional cducation prepare graduates to be cffective for a variety
of roles. To accomplish this Lee and Dressel (1963) suggest three
objectives for an educational program: inclusion of knowledge and
the complement of skills distinctive to the particular profession; a
general educgtion to live competently in a complex democratic society;
and development of self-understanding, a moral ground, and a consistent
view of the world., A properly balanced professional curriculum can do
no more thaun acquaint the student with the basic principles related to
a particular field sufficicnt to qualify hiw for initial cwployment,
Lee and Dressel report that the.dual objective theory for the prepara-
tion of family and community life, combined with the preparation for a
vocation, is mnot always clearly viewed, They further report:

The unity and the possibly distinctive role of howe
cconomics as a field concerned with the problems

of the home and fawily have bLecome obscured-at
Teast from an external point of vicw-as Lthe number
and diversily of preoefessional specialities hhve
increased (p. 41).

In writing about the divers.ty of the home cconomics profession,
Huwphreyville (1963) identifies the varied cducational background and
delinceates the qualifications of the nultiple positions available to

those in the field. She recommends that the student make an early

O
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academic choice for an undergraduate specialization. With these
diversified professional nceds of home cconomists, universities are
faced with the persistent issue of how to organize programs to prepare
graduates for the different professions.

At a presentation during the 56th annual mceting of the American

Home Economics Association, Henderson (1965) charged, '"No ficld can be
stronger than its colleges and universities, the fountainhcad where its
leaders are prepared at the graduate and undergraduate levels (p. 759)."
She also states that among those who crmploy home cconomics graduates
there is a differcnce of opinion as to the competencies nceeded. The
significance of this ccmment can be realized when a look is taken at
the diversification of the profession which prepares the following major
groups: home cconomics in food and ecquipment business; those occupied
in fawmily relations and child development or family finance; dictitiansg
retailers of clothing and home furnishing; sccondary and post-secondary
tecachers; family spccialisls in comaunity organizations; and rcsearchers.
Although there is diversity in the ficld of home cconomics, Henderson
depicls an emphasis which brings a commonness of purpose to the field.
She believes the purpose is to improve health and huwan development,
and welfare through the everyday life ol families. She poses questions
aboul the curriculum to those concerned with the college preparation
ol the home cconomist:

Shall howme ecconouics be taught primarily for

intellectual accomplishment, or also for practical

results? Chiceflly for understending of theory, or

also for practiced skill? With cwphasis on

scholarship, or on Lhe capacity for scrvice
(p. 762-763)7
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Henderson believes advice from alumni and employers contribute to the
establisbhment of a relevant curriculum; however, in the final analysis,
decisions must be made by the educators in institutions of higher
learning. This establishing of specific kinds of standards for cur-
riculum developmcﬁt, ét its best, sceks advice from numecrous areas
including students and parents. |

Home cconomists cannot agree on whether or not a "core program'
is needed in home cconomics, mecaning some courses which home economists
majors must take. The "core" with its common learnings in the root
disciplines and in home cconomics would ﬁdemonstrate the integrating
and unifying forces within our profession,' so states Fleck (1965).
She points out in justification of a core program, "home cconcaics
must be a unificd profession despite specialization (p. 237)." TFleck
suggests students must be adequately grounded in the essentiels basic
to wholesome fawily living. They should have sufficient knowledge of
every aspect of their profcssion in order to operate effectively as
home cconomists.

The inclusion of general education in the respective curriculums
in. home cconomics is requirced if faculties are to help students
achicve growth as "whole" persons to cnrich daily living and to in~
crease cffectiveness as individuals in a rapidly changing cﬁvironment,
state Lippeatt and Brown (1965). It is also the rcsponsibility of
home economics to provide carefully planned curriculums for the pro-
fessional cducation of students to function as workers in society.

There is therefore a need for a realistic balance of liberal and

' .-
-
7
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professionél education, Lippeatt and Brown believe that iﬁ order to
achieve this objective, forward-looking educators may be committed to
face a future with sound programs of experimentation.

Jefferson (1967) writes of the need for establishing a mutually
agreéd upon and accepted criteria for adequate professiona} under-
graduate education. Societal forces and the complex nceds of the
population have revolved into increascd diversiéy of carcer positions
with higher expcctations for top level perforinance. She states that
"undergraduate cducation needs to provide minimum competence for
beginning professional scrvice (p. 254)."

Homez cconomics must view the cconomics and social neceds of the
socicty from a broad perspcctive and respond to needs of rural and
urban society, as well as countrics abroad (McCGrath and Johnson, 1968).

n sorveencnt with *his vievneint . and in
n agrooncnt with 10TPOLL and in

je

Alexander (1969) ~re
addition, cncourage home cconomics to greater comsideration of the
social and cultural neccds in the depresscd arcas.

According to Simpson (1968) the preparvction for the dual role
of homemaker-wage carner iz viewed by most home cconomics educators
as' particularly important for women students. There are curriculum
challenges in the tbtal field of cducation and Simpson suggzests these
challenges be viewed as six major bases for curriculum dbcisions:
conditions of sociely and rclated necde; needs of students; necds
related te the local situation; content and organization of the subject
ficld; developments in the educational ficld, and on a philosophical

basis.
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The pattern which depicts the dual lives of women cmerges with
a startling clarity. Most women, according to K. P. Cross (1968),
expect to pursue a career or at least combine cmployment and home-
making activities. However, it is relatively clear that top priority
is given to marriage and family life. In writing about women in the
employment field, Kievit (1968) indicates there is an increasing
proportion of women gainfully employed. This fact suggests implica-
tions for the development of home cconomic programs which contribute
to the initial preparvation of women for employment. According to
Hughes (1969) a way to accept responsibility for preparing students to
meet today's challenges and problems is to teach an understanding of
the dual role of the homemaker-wage earner as an intcgral arca of
concern of families, This is particularly important when one views
the multinle role of the women graduatns who combine a professional
carecer with family life, states Hughes, in agrecment with Cross (1968)
and Kicvit (1968).

Recause of the diversity of opinions about what home cconomics
in highcr education should be, the Association of Administrators of
Home Leconomics requested a study be made of the field. Under special
funding of tbe Carncgie Foundation, Earl J. McGrath conducted the
study of the fthrc rolc and scope of home cconomics. McGrath and
Johnson (1968) report that uvndergraduate professional education should
become less specinlized and wore general. The implications of the
fcGratl study ave that a broad base of nonprofessional instruction

with a minimal range of specialized majors bhe required at the
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undergraduate level. A fifth yecar of study should be provided Ior
those who plan to pursue a professional carcer. He recommends that
the structure of the home economics curricular arrangement should pro-
vide most of its own courses in the areas of knowledge which compose
the uniqueness of home economics. In this way, McGrath points out,
instruction will be relevant to the goals related to the various
disciplines with which the home economics graduate may be expected to
deal. It is impcrative this tcaching be relegated to those best able
to relate the theoretical substance to the contemporary social problems
and those of family life. McGrath and Johnson recommend the provision
of sone specialized majors, although the primary nced is for a morc
general approach with a broad major in the undergraduate programs which
offers a wide cultural perspective. This would allow students to
select courses out of the home ecconcirics department or to enroll in
interdepartmental courses taught by joint appointments from home
cconomics and other ficlds. Adcording to these authors, "A broad
undergraduate major should range from human development to conswaer
cconomics with a close integration with analytic disciplines such as
biology, sociology, and psychology (p. 85-89).,"

Indications supported by the findings of the McGrath report
show no lessening in the need for individuals trainced in the skills
of the home cconomics professions. According to lMcGrath, there is a
demand for hoth generalists and specialists in the professicons., In
order to meet this demand it is imperative to adapt to creative

organization of new programs which are relevant to social trends and
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the changing conditions of life. He believes, '"Everybody has to be
better prepared today to live in this complex world with the knowledge
explosion and the rapid change in the conditions of life (p. 514)."

The report supports the contention that home economics can enhance
their "already substantial contribution to the productiveness, the
well-being, apd the happiness of our people as well as those in other
lands (p. 510-511)." TFrederick (1972) concurs with McGrath (1968) in
that home economists must adapt their courses to the currents of change
in our culture.

Significant and enduring progress could be made in the home
economics field, L. C. Wilson (1971) expresses, if the curriculum is
identified with the arts rather than the vocations or sciences. He
points out an important current neced is for home management cducation
which is more "art" than 'science'" to the extent it has to deal with
value choices, cconomic options and cducational ambitions.

Concern for the relevancy of home cconomics at universities
and colleges has continucd since the McGrath Study. All segments of
the program of home economics i~ high:r cducation are being ecxamined.
In 1970 a national Rescarch Projection Workshop for administrators and
research workers was held to ascertain if the rescarch in home economics
was contributing to. the imp;ovemcnt of the quality of living and family
development in socicly. Reports from various groups which have pre-
viously met were given. Since rescarch findings have implications for
resident teaching, extension, and other continuing cducation, Schlater

(1970) belicves that it secems important that rescarch goals be identified
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which contribute to the major objéctives of the field. ScHlater, from
this meeting and others, report; that the major rescarch g;als for home
economics formulated were: to improve conditions that contribute to
man's psychological and social development, his physiological health
and development, the physical components of the near environment, con-
sumer competepce and family resource use, and the quality ;nd avail-
ability of community services. Schlater, in writing of these home
economics goals, indicates flexibility should be increased and attention
given to the development of programs suitable to the student's compe-
tence and objectives. She suggests:

Students, at the undergraduate and graduate levels,
must be well versed in the basic disciplines to
assurc knowledge of theoretical foundations and

methodological approaches related to applied
disciplines (p. 64).

Clark (1972) as modcrator for a symposium held at the American
Home Economics Association annual meeting in Denver, views the
responsibility of home economicg to translate the long range reéearch
goals of home econcinics into action for the improvement of the lives
of individuals and families. The unique rescarch responsibility of
the home econcmics profession, Clark perceives, is to improve the
conditions which contribute to thg physical components of the near
enviromaent of the consumer's resource utilizations and ‘all the
qualitative commnunity services that contribute and enrich family life,
Unless these goals ave then translated into action which ultimately
lead to the overall improvement in the lives of individuals and

families, there is little valuc in their development.
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EVALUATION STUDIES OF HOME ECONOMICS CURRICULUMS

In order to find out what are the attitudes of different
segments of the population concerned with the home economics curricu-
lums, various evaluation studies have been conducted throughout the
last two decgdes.

The report by Mead (1949) on a survey of college graduates who
were members of the %merican Association of University Women, reveals
that these women felt "that a college education should be broad enough
to cover every important aspect of each woman's life and that a
college education should give more specific skills, more practice in
doing things (p. 10)." Mead further reports the demand by the graduates
was for flexibility with.opportunity for‘morc liberal arts in home
economics and more home economics for those in liberal arts. The
respondents felt college should prepare women for the multiplicity of
“roles of homemaker, wife, mother, cowaunity participant, and for an
understandiug and tolerance of world situations.

Fehlmann (1954) conducted a survey to evaluate the curriculum
core in the home economics department as viewed by graduates of 31
years at the University of Colorado. Eighty-five percent of those sur-
veycdd were married women and 61% of this group had families. In.agrcc-
ment with research done by K. P. Cross (1968) that most women expect
dual lives as ﬁomemakcrs and as-career women, three-fourths of the
graduates in the Fehlmann survey huad pursued a coreer. The graduates

ware asked to indicate the helpfulness of the following core courses:
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Food and Nutrition; Clothing, Costume Design

and Textiles; Child Development; Home tanagement;

House Planning and Decoration; with the pre-

requisites courses in chemistry, bacteriology,

physiology, fine arts, psychology, and cconomics

(p. 10).
The core of required courses was ranked very helpful or somewhat
helpful in homemaking by the majority of graduates. Meal planning,
foods and nutrition ranked highest when the "very helpful' category was
considerced alone. The graduates' recommendations for additions to the
core were listed as: courses in marriage, 65%; the family 57%; and a
nursery school education course, 30%. Thirty percent of the graduates

"which would contribute toward a

named psychology courses as those
bettcr understanding to the family problems (p. 11)." The Fehlmann
study concludes that the interests and needs for education of home and
family living were being met for the mosl part by the university's
curriculuna corc for home cconomics majors.

A concern for the opinions of thf graduates of the houme
econciics program from Brooklym College in New York was considered by
M. K. Wilson (1956). The study indicates that the graduates considered
‘the greatest crphasis and help had been in the arcas of "making
effectivc use of information und ideas" zad in "managing and carrying
out howmcinaking vesponsibilities." In general, the gradugtes surveyed
were well satisfied with (lic courses taken in their curriculﬁm. How-
ever, they felt that the lcast help had been received in the areas of
"becoming professionally oriented." The respondents' recomnendations
for courscs which they felt should have less emphasis were in the

reiated arcas with suggestions for "less chemistry, design, and history."
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Wilson believes that the graduates evalrated the usefulness of ghcir
college prepafation in terms of .their suvccessful pursuit of their
personal or professional activities. She further suggests that as a
result of the study, more individualized programs be provided so that
students have a wider range of choices.

An cﬁploratory study by Lyle (1957) of graduates from Iowa
State College covering a 20 year pcriod testifies that these alumnae
are characteristic of the national trend toward the employment of
married women., Sixty-four percent of the married graduates had been
employed after marriage, with 42% cmployed full time. The study
further reveals approximately 21% were first cmployed in work other
than that of their professional preparation. Of the alumnac who had
used their professional training, 57% found it "very helpful and
adequate;” 407 rated it "helpful but not adeanate.™ Tﬂo majority of
the alumnac who had been ewployed were vwell satisfied with the profes-
sional prcparation they had rveceived in college. The alumnae also
recommended an increase in courses such as spcech, 38%; English
literature, 30%; and psychology, 206%. Courscs not considercd relevant
were: cconowics, 337; chemistry, 29%; and history, 20%. It is
impertant to point out that graduates from the carly class rather than
the ‘later clagss rvecomarnded the decrease in cconomics and chemistry.

When honme ccononies gradualos from Morgan State College were
polled for theix opinions about curriculum improvement, the T. K.
Brown (1958) study reveals the programs were not adequately mccfing

the needs of all students, The suggestions for curriculum jmprovement
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are: enrichment of existing courses, for more personal counseling;
for vocational guidance; for information about professiomal oppor-
tunities; and fer course experiences which are more practical and
realistic. The implication is clear there is need for continuous
follow-up of graduates to diséover whether programs are meeting the
personal and professional nceds of the gradugtes.

The graduates from Michigén State University were solicited
for evaluation of their professional preparation by Miller (1959) to
determine the effectiveness of the academic program for managerial
responsibilities in the food service industry. The results of the
study denotes that there should be included in the curriculum'addi—
tional theory and practical application of the managerial skills., The
finqings reflect a meed for increased un?erstanding and practical
expericence in cifective communicaliorn, espacially related to self-
expression and techniques cmployed in group leaderéhip so graduates
can be more effective in their professional positions.

The pufposes of the A, Cross (1960) study were to identify
similarities and dissimilarities in activities of homemaking teachers
and home agents, and to determine if the graduates felt their college
preparation had been adeqguate or inadequate. Cross reveals that a
majcrity of the regpondcnts had adeguate preparation for Lwo-thirds
of their activities. However, the graduates were inadequate in their
preparation for food nroduction, housiné, home improvement and com-
munity welationships,

Home economics graduates from Louisiana were asked their

opinions ebout the adequacy of the courses in cach of their respective
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curriculums. Nichols (1961) conducted this research for the Louisiana
Home Economics Association, and graduates listed in order of prio;ity
the most helpful courses as food preparation, clothing, and home
management. Courses other than home economics which the respondents
felt contributed to their professional dr personal life were cocial
sciences, English, the physical sciences, psychology, and speech. Of
the 293 respondents in the Nichols study, 218 were married, 238 graduates
had been employed in full-time positions and 23 in part-time positions.
Nichols' research supports O'Toole's (1961) reccommendation to consider
curriculums for the dual role of education for the woman student.

The attitudes of graduates were solicited by Heinz (1963) in
terms of their competencies in professional cumpleyment. They were
asked to cvaluate the effectiveness of their cducation in the Collene
of Home FEconomics at the University of Maryland, She determinzd that,
in general, the "professional preparation as related tc initial ewploy-
ment" wes judged as satisfactory., More practiéal experience was
frequently mentioned as desirable by the graduates.

Both Orcgon State University home economics tcaching graduates
and thosz entering other home cconomics professions believe a strong
subject natter background is parvamount for all home cconomics areas,
according to the findiugs l; Lea (1963). The study was 'designed to
solicit from the gradustes whather or not the curriculum for home
cconomics students who plan to tesch should differ from those students
in other home cco;omics imajors, The resulls indicate that rcgardless

of the professional area sclected, the same basic foundation of home
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economics knowledge is nceded by all students, Additional courses, the
graduates suggest, should be included in the curriculums for the prepa-
ration of specific professional choices.

The effectivencss of home economics programs in preparing an
individual for professional and family life was studied by Norton (1964).
The majority of the graduates when contacted were marricd; and had at
onc time beenﬁcmployed since graduation. At the time of the study,
however, the majority were full-timec homemakers. Fifty-six percent
of the graduates rated their professional preparation as adequate, and
47% rated the family life prcparation as adequate. The findings indi-
cate the majority of the respondents were satisfied with the college
preparation reccived, however,. Norton's survey reveals the graduates
indicated a need for more cmphasis on the practical aspeccts. The
graduates suggested that home managcment classes be made more realistic,
and practical eleclives in child carc, household finances, furniture
and appliance seclection bhe incorporated. The graduates also expressed
a need for flexibility in their programs.

Findings from a survey conducted by Stevens and Osborn (19355)
of home cconomics graduales from the University of Towa, state that
college prepasation is uscful in both professional and family life.
Covrses in foods and nutritionrure most frequently described as being
functional. Most graduates cxpressed satisfaction with theiv liberal
cducation and value the courses which prepare them for the child-bearing
stage of family development.  The study further discloscs that the
majority of the graduates hold a dual role of homemaker and profes-

sional cmployce.
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Thé Good Housckeeping Institute, under the directién of Wham
(1965), conducted a study to ascertain how business home economists
perceive their undergraduaﬁe curriculum in home economics, The recom-
mendations from the Wham study are that a pfogram of study for home
economists in business should include science, art, language usage, and
psychology with emphasis on the applicd aspects of the major. Courses
other than home econcmics mentioned as most pertinent are specch,
English, psychology, journalism and art. Least helpful courses in the
profession are education, history, economics, and physics. An overall
need for home economists in business is for the improvement of communi-
cations, both written and spoken,

Home economics cducation graduates from Kansas State University
were polled by Eshbaugh (1965) regarding the adequacy of their college
preparation, The course, Methods of Teaching llone Econcmics, was re-
ported as a functional course hy all the respondents. Student teaching
provided adcquate preparation as indicated by 83% of the respondents,
however, the graduates recommended an extended length of student
teaching and for more cmphasis on the practical application of cduca-
tional psychology aud principles of secondary cducation. In a follow-
up study of home cconomics beginaning teachers who graduated from Ohio
State University, Dlodgett (1965) reports that the rcspondents felt
an entirce quarter should be spent for the student tecching progran.

Wall (1965) in an historical study of home cconronics reports
that changes in the curriculums are based on the home conditions and

lives of womnen., TIndustrialization, the social milieu of the time, and
H ’
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the educational position of women are factors leading to change. She
concludes that courses in consumer education, management, child care
and development and family living should receive more emphasis in all
curriculums. The author indicates specialized and occupational courses
should be additions to the curriculums of any state.

The benefits received from the college program at Mississippi
College were researched by McGuffece (1966) through an analysis of value
judgments of the graduates from 1960 through 1964. Of the graduates,
82% were working in arcas rclated to their college major, 6% were in
the area of their college minor, and 11% werc working in an arca dif-
ferent from their major or minor. Reasons given for employment outside
their professional preparation areas were: unavailable job.with a
higher salary; job opportunity restricted by the student's locality;
or family responsibilities made a full-time job difficult. The
graduates suggested curriculum changes to include an expansion of
family life cducation, honors program, rescavch opportunities and a
mote practical tcacher training program. McGuffee reports that home
economics has a significantly higher cvaluation rating for professional
preparation as comparced to other arcas of specialization.

A doctoral dissertation completed by McKee (1964) at the
University of Tulsa, investigated the home cconomics cuvticulum as it
contributed to liberal and professional education, and the relalionship
of hone cconomics to tha liberal arts curriculwa., She concludes from
her study, that "home cconomics ¢urriculums should be organized in view

of the cducational, culbtural and busincss intervests of the communit
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in which the university is located {p. 51)." McKeec believes home
economics to be a collection of specialties and perceives the sequence
of courses from related disciplines as a multiple approach for a unified
curriculum of interdepartmental majors.

In an evaluation of home economics cducation curriculums in
selected colleges and universities, Hsu (1967) reports a trend toward
increased co;rscs in the area of arté and sciences, and a decrease in
required home cconomics courses. Home economics courses which are re-
quired most frequently arc food, nutritiom, child development, family
relationships, home management, clothing seclection, and consumer educa-
tion. There is similarity, Hsu notes, in thc purposes of the curricu-
luns of the majority of schools. Most of the curriculums provide
prcparation for a professional carcer and also center on the improve-
ment of home, family and community livigg.

Beasley's (1968) study of beginning teachers reports that the
most froquently identifiable problem indicatcd by more thau one half of
the teachers, was working with students. Her recommcendation from this
study is to ofifcr a longer time for student t:aching or more observed
situations of diffcrent kinds. Sim’lar findings are expressed Ly
Burnett (1968) from her study of beginning teachers who graduated from
Southern Tllinois Univorsi:f. In accordauce vith the teacher's personal
evaluation requasting more expevieuncces, Burnctt recommends an incrcase
in the atiount of required obscrvations. Courses which the graduates
felt "most helpful" to their professional and personal lives were home
cconromics education, nutrition, clothing construciion, and family

relations in ank orderv,.
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The attitudes of graduates expressed in a survey by Mullen
(1968) agree with the results of the studies of Beasley (1963) and
Burnett (1968). The respondents in the three studies suggest ox-
tended observations and additional student teaching experiences be
provided in the curriculum. Mullen reports the majority of the home
economics graduates from the University of North Carolina were employed
full time. ”ﬁo positions available'' and "family responsibilities' were
the major reasons for those unemployed in home economics positions.
She further reports, the majority of the respondents rated their
college preparation as adequate. The laboratory classes, stated the
graduates, had been intellcctually stimulating and provided for applica-
tion of principles and adzquate development of essential skills. The
respondents further recomacnd additional emphasis should be praced on
skills for curriculum improvement.

CHriscian's (1969) survey of the graduates of the University
of Southern Mississippi supports the Stevens and Osborn (1965) study
in which the majority of the alumnae were employed outside the home and
thercfore cowbined marriage and family life with their professional
life. Alumnac vere asked to rate thelr courses which had contributed
toward thelir personal, professional, home, social and civic life.
Scventy-four percent of the graduates rated clothing and textiles the
highest of any area of home cconomics. Food and nutrition vated 699%
in uscfulness which is in agreoment with the Stevens and Osborn (1965)
study. Field work received a 71% rating from the majors in cquipment

and clothing and textiles. The student teaching courses, rated only
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by home economics education and child developmenf majors, were
considered useful by 56% of the graduates.

The opinions of graduates frem Florida State University were
sought to determine the adequacy of their college curriculums. The
findings of Von dem Bussche (1969) are consistent with Stevens and
Osborn (1965) in that the majority of graduates in the respective
studies highly rated their education as relevant for their personal
and professional life. The contribution of college preparation in
relation to personal life was given the same high rating by graduates
from each of the departments of Clothing and Textiles, Food and
Nutrition, Home and Tamily Life, and ilome Economics fEducation.~ The
highest. percentage ol graduates who rated the preparation for their
professional and personal life as "very helpful" and "adequate" were
in the Department of Food and Nutrition. Von dem Bussche found a
nunber of graduates currently employed in arces other than their
college preparation, and the greuatest diversity of occupations was
held by graduates of the home economics education.

Compton (1969) conducted a study to investigate the interest
patterns of students as compared to individuals cmployed in specific
professions, Her findings indicate a ciose proximity of students'
and professienals’ intcrcsL; between those cngaged in a particular
specialization. The pattern of likes and dislikes from onc pro-
fessional area diffcrs from thosc to wcnotlier professional arca, The

implications for carcer adviscment and for curriculum development

are that recognition and consideration must be given to the differin
O
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interests and personalities of students in various specializations of
home economics. The students, Compton believes, do not fit into a
common curriculum,

Home economists employed by business were asked to evaluate the
adequacy of their undergraduate preparation in a study by_Clemens (1971).
These finding; point out a nced for specialization in the home economics
area related to the intended professional choice. Clemens cites a need
for more emphasis on courses in business communications, and the pro-
fessional specialization courses. Experimental foods and advanced equip-
ment are desirable in professional preparation. The business home
economists indicated courses in family relations and education as being
less than helpful,

When Gebo (1971) surveyed the graduates from the University of
Montana, she inquired what additions should b2 made to the home econcmics
program. Her respondents demnanded move practical application of the
information and lnowledge gained in all areas. A need was cexpressed by
the graduates for additional work in hone economics and education
methods courses to includ¢ additional classroom obscrvation and exper-
ience prior to student teachirng. Intecrdisciplinary courses such as
anthropology, sociology, psychology, and political science werce also
mentioned as nccessary by the respondants. Work oxpericrces off campus
with coumunity involwvement, up-to-date cducation ceurses and relevant
consuticr cducation coursework were expressed as desirable additions by
the alumnac. The graduates indicated an emphasis in the curriculum

should be placed on the psychological «and sovciological aspects of home
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economics. Courses rccommended for elimination from the pfogram by
the greatest number of respondents were home management courses and/or
the requirement for living in the home living center.

Johnson and Swope (1972) elicited the opinions of home economics

administrators on current issues and trends in the field. Results
from this survey indicate that a majority of administrators favor
traditional, tightly prescribed home economics curriculums with little
latitude in the undergraduate programs for students to meet their own
felt needs. Few programs include ficld experiénce, directed work
experience, or internships which is probably needed by all majors in
home eccnomics, Johuson and Swope believe. Sixty-seven percent of
those institutions they surveved reported no changes in the homev
economics curriculums within the past three te five years. The authors
suggest home economics institutions of higher education cffer greater
program flexibility, and nmore opportunitics for preprofessional exper-
ience, independent study, newcr.teaching methods, and individualized
programs. The implementation of interdisciplinary, interdepartmental
and interinstitutional curriculums is recommended as highly desirable
in home cconomics. Johnson and Swope believe it wisc to anticipate
students' necids for ultimate changes in the curriculun offerings before
pressure is brought to bear upon the facultics and admiidistrators. A
rcecommendation as brought forth by the authors is:

The adequacy and efficicency of home ccononics

curricula can be judued by the degrce to which

professional home cconumists are preduced who do,

indeed, become effcetive agents of change in
improving socicty {p. 16-17).
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There is little disagreement in the field that home cconomics

is a profession which services families. Ray (1970) indicates, how-
ever, there is considerable confusion regarding if the ultimate
commitment is to individuals and society rather than to families. She
believes home economists should be innovative instead of only responding
to innovation. Educators, Ray suggests, should have as their paramount
goal the development of the tools-of communication and the fundamental
skills for functioning in a complicated society filled with evolutionary
change. As a challenge to educators Ray charges:

Far beyond the teaching of the fundamental skills
of home economics is the need to transmit the

concept itself - the concept that man survives

and social systems advance only as men in one

gencration accept responsibility for those who

will become the next generation (p. 718).

In an address before the Xansas Home Economics Associntion

Ack (1970) accuses many cducational institutions of lacking relevancy
and eifect. Schools tend to be certifying institutions, he states,
instead of learning centers wvhere scholars would be interested in the
discovery of new reiationships or in the acquisition of new knowledge.
In further articuvlation, he contends,

How cun zourse material be relevant il the

studsnt is never consulted about what he feels

he needs to leawn, what he fecls he wants to

learn, about the scquence of the prescntation

of material, or about the time required for

its anquisition (p. 640}7?
Academic institutions, believes Ack, must rcappraisc communications so

as to adequately propare students for ceifective participation in an

incrcasingly complex vorld.
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When concern is given to competencies necded by howne economists
in business, Strain (1970), a professional management consultant,
reiterates:

A business may need a home economist for any or
all of six reasons: to make a profit, to increase
sales, to meet competition, to handle consumer (or
customer) matters, to achieve more efficiency at
lower cost, and to repeat previous successes
experienced with other home cconomists (p. 49).

He recommends that educators recognize the necessity of future curricul

40
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revisions to prepare the student for the potential role in business with

additional business-oriented courses. Strain perceives the major role

of the home economist in business as "mastering her technology, inter-

preting that new technology for management's decisions, and keeping pace

through rescarch of mew and uscful developments (p. 53)."

The review of literature clearly'indicates that curriculum
revision nust be a constant process, usccelerating when societal condi-
tions change rapidly. Institutions of higher education offering howme
economics programs can be 'change agents' in socicty if the programs
offered to students are relevant to the professional and personal lives
they lead. Only when graduates, employers and other concerned indivi-
duals give input conccrning the relevancy of the curriculums offered

can meaningful revisions take place.



CHAPTER 3

METHODOLOGY AWND PROCEDURE

GEVZRAL RESEARCH DESIGN

A stratified random sampling method derived frecm the Deming (1960)
model which yields a proportionate sampling of the relevant strata was
utilized in determining the individuals to whom the self-administered
mail qucstionnaire would be sent. A sample size was selected such
that the data generated thercfrom would yicld statistics at the .95
confidence level with a standard error o!f the mean of .057 which was
considered necessary and sufficient for the purposes of this curriculum

~

study.
SOURCE OF DATA

The population for this investigation was limited to the home
economnics ~roduates of the three state universities of higher educa-
tion in the State of Arizona who carncd a bachelor's or master's
degree during the five year period, 1968 thrcagh 1972, These sclected
universities are the only institutions of higher cducation in Arizona
which offcr home cconomics.

The frames for the seclection of the pepulation were obtained
from the zluwani offices of the three Arizona institutions: Northern

Arizona University, Flagstaff; Arizona Statc University, Tempe; and
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the Univeréity of Arizona, Tucson. The listings from each.university
included the maiden and/or married name of each graduate and her
respective mailing address. Bcc;usc of the time factor and sampling
difficulties, all graduates residing outside the continental United
States were eliminated from the population. This excluded‘a total
of 10 graduates from the three institutions. The list of graduates
from cach university was consecutively numbered and subsequently added
to determine a total population of 951, and proportionate random
sampling lists were compiled. The total number drawn for inclusion
in thic investigation was 297. AY-hough it was not inherent in the
sampling procedures, the randon. proportionate sample did not include

any male subjects.
SAMPLE DESIGN

The determination of the sample size to provide results within
a stated margin of crror to provide datz desemed necessary and sufficicent

for the purposcs of this study was the following formula (Griffin,

1662):
(l.OG)ZDq
N
()

where

N = the sanple size nccessary to obtain the desired confidence

interval.,
(1.96) = the standard unit of exprcssion for confidence at the .05

level.
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p = the proportion of respondents responding favorably to an
important question. .
q = the proportion of respondents not favorably responding
to an important question.
Sy = the standard error of the sampling mean.
Without prior knowledse of how thc respondents might rate the adequacy
of their preparation, the most conservative estimate was based on the
null hypothesis of no difference between responses which implies a

50-50 split. A pq proportion of 50-507% was therefore utilized so that

the above formula would yield the largest sample possible.

SELECTIO:N PROCEDURE

A stratificd proportionats random sample procedure was sclected

2

.
- I S b . I3 A -al ~
te be uoproesentative cf the total po

relation. The sample pepulation

¢

v
&

[y

size decided upon was N = 297 which is approximately 31% of the total
population size of 951 graduvatecs from the three Arizona universities.,
Total numnbers from the population frames were as follows:

Stratum:

Un’iV(:ISity A= 442

University B = 384
University C = 125

Proportions assigned per frate forwula:

i

University A = 4647

L4037

i

University B

It}

University C .1332
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Numbers to be selected pzr ecach stratum:
University A = 138
University B = 120

39

University C
Graduates in each stratum were then numbered sequentially. A
table of random numbers was consulted (Ostle, 1969) to select numbers
of graduates for the sample from within each stratum to assure that
every element in cach of the stratum would have a known and equal
probability of being selected for purposcs of statistical analysis of

the findings.

DATA GATHERING INSTRUMENT DESIGN

The preliminary plans for the deveclopment phase of the

questiomizire included an examination of the catalogs from the three

Ity

selected universities, The aim was to compile a common listing of
courses winich scmantically had similar meaning to all respondents for
their rezctions as to the relevance of the courses for professional
and/or personal life. Selected catalogs from institutions outside
Avizona wevs also reviewed to ascertain common nomenclature for course
liztings sgince the rospondents with master's degrees may have attended
other than Atizona institutions. Once the coursc listiﬁ; had becn
forwulated, ¢ jury of 1l home cconomics professors evaluated the
listing iov cempleizness so that no essential components would be
excluded from the rescarch design.

In addition to the relevance of courses for professional and/or

personal coupctenecivs necded, the demographic characteristics of age
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distribution, marital and family status, identified major, and
institutions attended were solicited from the respondents. Whether or
not the subjects were presently employed was asked, and if the home
economists were unemployed, they were queried as to the major reason
wiiy. Respondents were also asked to list the three courses which
"contributed most' and the three courses which were "least beneficial
to them in terms of their first and present employment. A like
question was comstructed about the courses which "contributed most"
and were "least bencficial' to their personal competencies. When
courses were viewed as being "least beneficial," the home economics
graduates had the option to indicate reasons for the cvaluation.

The questionnaire was then constructed and submitted to the
jury of howe cconomics professors for criticism. They suggested
conbining the listings into less categories sc that the length of the
questionmaire would be reduced. The questionnaire was then administered
to 32 undcrgraduate scnior students who were majoring in home cconomics.
The studcnts were asked to respond with opinions and criticisms on the
wording of the directions, length of the questionnaire, and general
understanding of the infommation sought. Buscd upon the comments and
suggestions from the pre-test sample and the home ccononics profcssoré,
modifications were uade uud.thc final rescarch questicnhaire was
developed for collecting the data. A self-aduministered mail question-
nairve, cxhibited iP Appendix B, and an acceupanying lcetter of transmittal,
Appendix A, were sent Lo a strotified proportionate rundom sample of

home cconomics graduates fLrom the three Arizona universities.
>
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The instrument was designed to yiecld information relative to
the three stated null hypotheses:

1. Not more than 507 of the courses will be rated as
"beneficirl" or "adequate" by, the graduates for the development of
the competencies nceded professionally.

2. Not more than 50% of the courses will be rated as
"beneficial' or "adequate" by the graduates for the development of
the competencies neceded personally.

3. There are no significant differences among graduates of
various professional majors with respect to rating of courses as
"beneficial" or '"'adequate" fe1 .ie development of competencies needed
in their professional employment.

The questionnaire method was selected because the same responses
would he solicited from each particinant in the investid
of the advantages of the questiounaire method for eliciting responses
to a curriculun survey is stated by Cronbach (1968),

But questiornnaires insufficiently valid for
individual testing can be used in cvaluating
curricula, both because the student has little

motive to distort and because the evaluator is

comparing averages rather than individuals (p. 46

5).
Compton ond 1all (1972) indicate other advantages of the questionnaire
arc that the respondent is permittad as much tiwe as he wishes to
consider an answer without feeling under pressucse, and provision can
be made for anonymity of the respoundents.

A scrious disadvantage of the mail questicnnaire, Kerlinger

(1964) states, is the possible lack of response with return rates of
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less than 40%. In order to increase the rate of return, telephone
calls were made to non-respondents in Arizona., In some instances,
sampling with rcplacement, as recommended by Hays and Winklcr (1970),
was utilized in order that the 297 respondents, stratified by pro-
portion of the population, would furnish point estimators that were
unbiased, efficient and sufficient. 1In these cases the relevant frame
was entered via randomized tables and rcquisite additional responses
were selected to complete the 297 sample. According to Deming (1960)
this additional selection by replacecment does not affect the repre-

sentativeness of the data so gathered.
STATISTICAL TREATMENT OF THE DATA

The data were coded and key punchad onto IBY cards for
stusequent processing, The tabulation of the data was accoupliisied
thirough the use of the Univac 1100 Statistical Package for Social
Sciences and was recorded on magnetic tape at the Arizona State University
Computer Center. -
- -
To test the hypotheses, the following formula for chi square was

used to determine if a significant diffecrence occurred from the obtained

data (Downic & ticath, 1970):

whore

>
!

tlic chi square

H
i

the obscrved frequency of response



E

Hh
1

e the expected frequgncy of response

2,

The number of degrces of freedom used to determine the significance

the sum of the data

level for chi square was determined by the formula:

df = (r - 1)(c - 1)
where

r

]

the number of rows in the contingency table

c the number of columns in the contingency table

In this study the first and second null hypotheses that not
more than 50% of the courses will be favorably rated by the graduates
for their professional and personal lives respectively are rejected if
the value of chi square is equal to or not less than 3,841 at the .05
level of significance for one degree of freedom, The third null
hyvpothasis of ne difference among courscs of various majors with
respeel Lo prepavation for competencies needed in their professional
crployment is rejected if the chi square of the cowmbined majors for each
course listed is equal to or exceeds 15.507 at the .05 level of signifi-
cance for eight degorees of frecdom. Chi‘squaro tables were cntered for
interpretation of the computed values (PLowvnie & Heath, 1970).

Further analyses were wmede of frequencics and percentages of
the open-cnded questions that periained to thosce courses which the
respondonts identified as "centributed rost" and "least beneflicial" to
compelencics needed.  Descriptive data and sclected cross-tabﬁlations

were made to provide additional information about the sample population,
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CHAPTER 4

RESULTS AND ANALYSIS OF THE DATA

The members of the sample who participated in this home
economics curriculum study represented the threce state-supported
institutions of higher education in Arizona., The demographic data
obtained and the answers of the respondents serve as the basis fo;
the conclusions and recommendations concerning the relcvance of the
university courses to the competencies needed professionally and
personally by contemporary home econémists.

The results and analysis of the data ﬁre discussed under
sections on the characteristics of the respondents, the rank order of
beneficial courses, the relevance of specific courses [or respeciive

majors, the validation of Lhe hypotheses, and the additional analysis

of answers to the epen-endad questions in the instrument.
CHARACTERISTICS OF RESPONDENIS

A number of items of demographic nature were asked of the
raspondents because vhat the graduates ave doing after ¢arning theix
degrees has implications for the relevance of home cconomics programs
which meet the prefessional and personal necds of the graduates. The
297 respondents vepresented in the study were from nine arcas of

specializotion ju home cconomics.
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Thirty percent of the sample had attended a community college
prior to enrollment at a university. According to Garbin and Vaughn
(1971), this is only slightly less than the estimated one out of three
students who enter universities with prior community college experience.
0f the total population, 90.6% had graduated from the three Arizona
educational institutions. Only 77 of the respondents had obtained an
advanced deg;ce, and 89.6% of thcse degrees were earned at Arizona
universities (Sece Table 26, Appendix C).

The largest proportion of respondentes or approximately 45% had
majored in Home Economics Education. Table 1 indicates the numbers and
the percentages of cach of these identified majors from the three
institutions of higher education depicted in this study.

The highest percentage of the liome economists in this study
werc between the 20 and 30 age range, with onlv 19,7% being 31 vears or
older. 'The answers in this study, therefore, are reflective of a youth-
ful population. (Table 27, Appendix C).

The fiﬁdings revealed that of the 297 respondents, 23.6% were
single, 8.7% werce divorced, .03% werc widowed, and the majority, 67.3%,
were marriced. Only 39.4% of the sawple population had children.

O0f the married graduates, 67% were cngaged in full-time or
part-time employwent, This~suﬁports the recommendation by 0'Toole (1961),
Simpson (1968), K. P. Cross (1968), Kicvet (19068), and Hughes (1969),
that preparation for the dual rc.e of homcinaker and wage earncr should
be stressed in huine economics curriculwins.

The majority of the sample from all majors.were presently

o

employed in full-time positions, with 55.8% of the group engaged in the
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Table 1

Home Economics Majors
Represented in the Study

Institution Institution Institution Total

Majors A B C
N=138 N=120 N =39 N = 297
Ne. % No. % ¥o. % No. %
Education 66 47.8 40 33.3 28 71.7 134 45.1
General ‘ 27 19.5 4 3.3 1 2.5 32 10.7
Foods, Nutrition 13 9.4 8 6.6 3 7.6 24 8.0
Textiles, Clothing 14 10.1 29 24,1 3 7.6 46 15.4
lChild Development, ‘
Family Relations 9 © 6.5 16 13.3 0. 25 8.4
Foods, Equipment 8 . 5.7 0 i 2.5 9 3.0
Dietetics 1 .7 2 1.6 3 7.6 6 2.0
Management, Consumér
Economics 0 7 5.8 0 72.3
Interior Design 0 14 11.6 0 14 4.7

teaching profession, This effirms an cxpected outcoms since the highest
pércentn;e of majors sampled had a background in Home Economics. Education,
Of all those exployed full time, only 11;“% were working outside of the
home cconomics profession. A 7,6% decrease in full-time employment and’
an 8.4% dccrease in part-time work was reported between first and present
positions of emplowment. This may bé related to the fact that over 80%
of the respondents in this study are in the child-tearing stage of the

family life cycle. Table 2 further indicates specific eomployment
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classification for the first position held after graduation, as well as

the present cmployment.

Table 2

Employment by Specialization
First and Present Positions

} First Position Presenlt Position
Specialization Full-Time Part-Time Full-Time Part-Time
N = 227 N = 39 i N = 172 N = 33
No. e No. % No. yA No, A
Foods, Equipment 9 3.9 I 2.5 8 4.6 2 6,0
Textile, Clothing 26 1l.4 2 5.1 21 12.2 0 0
Interior Design 5 2.2 0 0 5 2.9 0 0
Dietetics . 17 7.4 3 7.6 12 6.9 3 9.0
Teaching 125 55.0 22 56,4 9¢ 55,8 17 51.5
Cooperative Extcnsimd,
Social Welfore : 5 2,2 2 5.1 3 1.7 2 6.0
Public Kelations I 4 1 2. 1 .5 0 0
Sales | 8 3.5 2 5.1 6 3.4 1 3.0
Other 31 13,6 6 15.3 20 11.6 8 24,2

Forty-one percent of those unehploycd at the tiule 6£ the survey
stated that the major rcason was family respounsibility which prevented
their absence from the howe. A job shortage in the arca was cited by
206.3% as being the prime factor for uncmployment, and only 17.27% indi-

cated it vas by personal choice that they werc not working. The return
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to school for advanced work was reported by 10.9%, and the lack of
geographical mobility was a major factor for 2.7% of the respondents
who were unemployed. Only 1.8% of those currently not working cited

insufficient qualifications as the reason for not having a position.

‘Family responsibility and local job shortage were also cited by home

economics graduates as the major reasons for unemployment in the

McGuffec (1966) study and the Mullen (1968) survey.
RANK ORDER OF BENEFICIAL COURSES

The graduates were asked to respond to the relevancy of specific
home cconomics and related area courses for the competencies nceded in
their present profcssionazl and personal roles. The recspondents had the

option to indicate from the total listingz only those 36 home economics

z
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responses and percentages for all three universities were calculated,
raitk order tables were established which list courses the respondents
perceived as being "beneficial' to their present professional and
personal roles. For recporting purposes here only the top third.of the
courser arc cited. Complete rank order listings of the total home
economics courses are presented in Appendix G, Tables 25 and 29,

The data clecarly indicate that the top third of t one cconomics
courses sclected by graduates as beneficial to proiessional competencies
were, for the most part, sclected as being beneficial for personal com-

wetencies, Toxtiles; Hlome Feonomics Teaching Methods, and Demonstration
I 5 & »

Techniques were the exceptions. Only two courses, Tailoring and Dress



O

ERIC

Aruitoxt provided by Eic:

| 54
Design, liéted as bencficial to‘personal competencics wcrcjnot included
in the top third of the professional competencies. Tables 3 and 4
follow and identify in rank order by percentages of responses those 12

courses sclected for professional and personal competencies respectively.
Table 3

Relevance of Hoine Economics Courses
Bencficial to Professional Competencics
Perceived by all Graduates

COURSES  percintaes courses o

1. Meal Managcment 66.6 7. Applied Foods 57.4
2. Intern,-St, Teach, 65.1 8. Clothing Construction 55
3, Field Study-Work 60.6 9.'Sclf-Dcvelopmcnt 51.9
4. Nutrition 58.9 10. Child Development 50.5
5., Home Tic Teaching 11. Marriage - Family

Methods 58.8 - Relationships 48.6
6. Demo. Techniques 58.1 ' 12. Houschold Equipnacnt 48.1

134 oo

From the 12 top courses, 065,17% selecﬁcd Internship or Student
Teaching as bencficial to nceded professicnal competencics. VField Study
and/or Work Expericnce was also chosen by 60.6% as benc{icial. The need
for practical application, as indicated by the respondents, correlates
with the belief of Dressel (1968) who vicws community sor%icc and work~
study expericnees as relevant vocational expericnces., Application of
lwowledge in a practical situation is also in agreement with the recom-
mendations by Shanme (1971) that students should have active participation

in the real world.



O

Table 4

Relevance of llome Economics Courses
Beneficial to Pcrsonal Competencies
Perceived by All Graduates

COU&SES Pgizgizzzcs COURSES ‘ PZSizzQZZes
1. Meal Management 72.3 7. Child Developnent 63.2
2. Clothing Const, 70.4 8. Dress Design . 58.8
3. Nutrition 68.8 9. Tailoring 58.5
4. Applied Foods 65.9 10. Intern.-St. Tecach. 58.2
5. Houschold Equipment 64.5 11. Self-Development 57.8
€. Marriage-Fam. Rel. 63.9 12. PreSchool Fducation 56.0

™ oaxer VoA a1 P Y [P
SUQVELORHIGHC ally cialfiape UL
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The respondents identificd Sel
Family Relationships courses at the bencficial level for both professional
and personal competencies. This ranking supports the ideas of Metcalf
and Hunt (1971) that ia terms of velevancy, a quest should be undertaken
by students into persconal development and self-analysis. Courses velated
to family ovientation would be expected Lo receive high rating siace the
najor cmphasic of home economiqs is to serve [lamilics,

In the Related Area, Commnunilcations: Specch vas indicated by
54% of the respondents as the most beoneficial course. Of those courses
listed in the top third of the related arcu all, with the exclusion of
Advertising, were listed unnder Lhe top five of the courses most beneficial

to the puersonal competencies. Biological Science was included in the
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upper third of the beneficial courses for the personal competencies.

Refer to Tables 5 and 6.

Table 5

Relevance of Related Area Courses
Beneficial to Professional Competencies
Perceived by All Graduates

Response
] B
COURSES Perce.itages
1. Communications: Speech 54,0
2. Public Relations 53.4
3. Advertising 52.0
4. Psychology 51.5
5. Sociologzy 44,6
Table 6
Rzlevance o. Rolated Area Coursces
Beneficial to TPevsonnal Covpetencles
Perceived by All Graduates
et Response
COURSES
. Percentages
1. Psycholewny 55.7
2. Cormunications: Specch ' 53.7
3. Sociolegy 46.9
4. Public Relations 45,0
5. Biolnzical Science 44,2
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The answers from the respondents to tne related area courses
support the findings by Lyle (1957), Nichols (1961), and Wham (1965)
for Arizona graduates also agreé that communication and psychology
courses are beneficial for professional and personal competancies.
The respondents, unlike the recommendations from the Wham (l965)
survey, did not include art and journalism in high priority. The
results from this study concerning related area courses concur with
the recommecndation of Johnson and Swépe (1972) that intcrdisciplinary
courses are a desirable adjunct to home economics programs. Complete

rank order listings of the total related area courses are presented

in Appendix C, Tables 30 and 3i.

RELEVARCE OF COURSES FOR PROFESSIOUAL

COMPETENCIES BY SPECIFIC MAJORS

The rank Qrdar distribution of beneficial courscs perceived by
the nine scparate majors may provide insight into the courées which
contribute to professicnal competencies. The discussion following is
concerined with the courses which graduates identified in the upper
third of thc¢ home cconomic:. area andvthe upper third of the related
arcas,

The Home Econouics Education majors, who compriscd 45,.1% of the
total sample, appearvd to select courses which had thceory applied as
indicated in Tal.e 7 following.

Comnunications: Speech was identified as top priority for
courses in the related arca By 48,6% of the Home Economics Lducation

respondents.  Refer to Table 8.



Table 7

Relevance of Home Economics Courses
Beneficial to Professional Compectencies
Perceived by LEducation Majors

Response Response
COURCES Percentages COURSES Percentages
1. Meal }Management 72.7 7. Field Study - Work 59.7
2. Interr - St. Teach 65.0 8. Nutrition ' 58.6
3. H. Ec Teach Methods 64.4 9., Child Development 55.2
4. Applied Foods 61.7 10. Mgmt. in Family 53.2
5. Demo Techniqu~s 6L.5 11. Household Equip. 51.0
6. Clo*hing Const. 60.4% 12, Self-vevelopment 50.6
Table 3

Ralevance of Related Arca Courses
Beneciicial to Frofcssional Comupetencies
Perceived by Education Majors

Response
COURSES Percentages
1. Comnunications: Speech 48.9
2. Psychology 46,8
3. Sociolog 40.4
4. Public Relations | 39.5

5. Biological Science 38.9
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Tﬁe Textiles and Clothing majors were quite diverse in terms
of their choices of courses most relevant to their professional
competencies, Their ranking of courses for the upper third of the

home economics courses were as indicated in Table 9:
Table 9

Relevance of Home Economics Courses
Beneficial to Professiunal Compctencies
Perceived by Textiles and Clothing lajors

—————

Response Response
COURSES Percentages COURSES Percentages
1. Textilcé 77.7 7. Socio-Psych of Clothing = 35.0
2, Dewo Techniques 62.5 8. Clothing Selecticn 52.1
3. Consumcr Economics 61.5 9, Intern - St. Teach 44,4
4, Field Study - Work  58.§ 10, Interior Design 42,8
5. Drese Design 58.8 " 11, Home Furnishings £2.8
6. Clothing Const. 58.3 12, Tailoring 42,8

The majors in Textiles and Clothing placed a high ranking on

Marketing -~ Sales and sdministration as noted in Table 10,

Genceral llone Economics wajors did not include three of the
courses listed by 2ll the majors as being the most beneficial courses
for thelry professiun. Field Study and/or Work Experienca, Nutrition
and Demonstraltion Tachniques were deleted by the Ccﬁcral nainrs from
the upper thivd of the most relevant courses. Clothing Selection,
Talloring and Home Furnishings were chosen as beneficial by these

-~
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Table 10
Relevance of Related Area Courscs

Beneficial to Professional Competencies
Perceived by Textiles and Clothing Majors

Response
COURSES Percentages
1. Public Relations 81.8
2. Marketing - Sales 80.0
3. Advertising 72.7
4. Administration 68;7
5. Communications: Speech 65.2

majoxrs, as indicated by Table 1l1. 'This area tcnds to be less Speci;lized
thicar ot -
base of courses may be indicative of preparation for diversity in the
field and a high interest in the family role,

General majors placed a high cmphasis on Mavketing - Salcs in
\the relnted area as reported in Table 12, '

Child Development and Family Relationships majors: identified
Preschool Education, Gereral Teaching Methods, Cﬁrriculum and lousing
as bzneficial for profcssional.competcncies. The top third ranking for
the sclected courscs are listed in Table 13,

Psychelogy and Sociology received top listing by Child

Development. and Foamily Relationship majors as is noted in Table 14,
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Table -1
Relevance of Home Economics Courses
Beneficial to Professional Competencies
Perccived by General Home Economics Majors
Response _ Response
COURSES Percentages COURSES Percentages
1. Marriage - Fam. Rel. 85.7 7. Meal Management 72.7
2. Intern - St. Teach 8§0.9 8. Tailoring 72.2
3. Applied Foods - 78.9 9. Child Devclopment - 71.4
4, Self-Development 78.9 10. Houschold Equipment 66.6
5. Clothing Const. 78.2 11. Home Furnishings 66.6
6. Clothing Sclection 73.9 12. PreSchool Education 66.6
Table 12

Relevance of Related Areca Courses
Beneficial to Professional Competcncies
Perceived by General Home Leconomics iajors

Response
COURSES Percentages
1. Sociology ) 59.0
2. Public Relations 58.3
3. Communications: Speech . 55.5.
4, Marketing - Sales 34.5

5, Psvchology 52.3
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Table 13
Relevance of Home Eccnomics Courses

Benceficial to Professional Competencies
Percelved by Child Development - Family Relationships Majors

Response Response

COURSES Percentages COURSES ' Percentages
1. PreSchool Education | 78.9 7. H. Ec Teach Methods 58,3
2. Self-Development 75.0 8. Intern - St. Teach 55.5
3. Gen'l. Tecach Methods  75.0 9. Demo Techniques 53.8
4, Family Relationships 72,2 10. Curriculun 53.8
5. Child Dévelopmcnt 71.4 11. Housing | 50,0
5. Ficld Study - Work 64.2 12. Nutrition . 50.0

Table 14

Relevance of Related Area Courses
Beneficial to Professicnal Competencies
Perccived by Child Development - Family Relationships Majors

Response
COURSES Percentarses
1. Psychology . '66.6
) 2, Sociology 50.0
3. Biological Science 38.4
4, Public Relations | 33.3

5. Physical Scienc- 33.3
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Graduates who majored in Toods and Nutrition placed considerable

emphasis on food oriented courses as evidenced in Table 15:

Table 15

Relevance of Home Economics Courses
Beneficial to Professional Competencices
Perceived by Foods and Mutrition Majors

Response Response
COURSES Percentages COURSES Percentages
1. Nutrition 84.2 7. H. Ec Teach Methods 62.5
2. Intern - St. Teach 76.9 8. Consumer Economics 6l.5
3. Meal Maﬁagement 76.4 9. Applicd Foods 61.1
4. Experimcntal Foods 76.4 10. Demo Techniques 58.3
5. Field Study - Vork 69.2 11. Dress Design 57.1

6. Dict Therapy 68.7 12. Quantity Fcod Product., 53.3

The Foods and Nutrition rajors Included Marketing - Sales as onc
of the beneflicial top third courscs in the related area. Table 16
ipdicates the bLencficial courscs witﬁ a strong relationship to a business
orientation,

Accoxrding to the Interior Design majors in this. study, courscs
perceived as heneficial to their professional recds are indicated in
Table 17.

The related area couvses for Interior Design majors were business
oriented with Administration ranking the highest or 71.4% of the ru-

sponscs. Table 18 lists. the courses hy priority.
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Table 16
Relevance of Related Areca Courses

Beneficial to Professional Competencies
Perceived by Foods and Nutrition Majors

Response
COURSLS Percentages
1. Public Relations 63.6
2. Administration 60.0
3. Communications: Speech 58.8
4. Marketing - Sales 54,5
5. Sociology _ 43.7
Table 17
Relevance of Heme Econcmics Courses
Beneficial to Professcional Conypetencies
Perceived by Interior Design Majors
Response Response
COURSES Percentages COURSES Percentages
1. Home Furnishings 72,7 7. Houschold Equipment 55.5
2. Kitcheun Design - 70,0 - 6. Demo Techniques 50.0
3. Intervior Design 69.2 9., Field Study - Work 37.5
4, Textiles 66,6 10. Meal Management 28.5
5. Lighting © 63,5 11. Clothing Sclection 25.0

6. Housing 60.0 12, Dress Design 25.0
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Table 18
Relevance of Related Area Courses

Beneficial to Professional Competencies
Perceived by Interior Design Majors

Response
COURSES Percentages
1. Administraticn 71.4
2. Psychology 60.0
3. Economics 55.5
4. Public Relations 50.0
5. Communications: Speech 50.0

The courses identified as berneficial professionally by the Foods

and Equipment in Business majors arc listed in Tables 19 and 20:
Table 19

Relevance of Houme Fceconomics Courses
Bencficial to Professicneal Compctencics
Perceived by Foods and Eguipment in Business Majors

Respohse Response
COURSES Pcrcentages COUIRSES Percentages
1. Applied Foods 75.0 7. Experimental Foods 60.0
2, Tood Purchasing  6C,6 8., Houschold Equipment 50.0
3. Ciothing “oust, 66.6 9; Kitchen Design 50.0
4., Drces Design 66.0 10. Field Study - Work 50.0
3. Meal Management 60.0 : 11. Dcimo Techniques 50,0

6, Consumer Lcon. 60.0 12, Intcrn -~ St. Teach 50.0
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Table 20

Relevance of Related Area Courses
, Beneficial to Professional Competencies
Perceived by Foods and Equipment in Business Majors

Response
COURSES Percentages
1. Communications: Speech 83.3
z. Journalism 75.0
3. Administration 66,6
4, Public Relations 66.6
5. Advertising 66,6

Courses selected as beneficial by respondents in the Management -

Consumer Economics majors are listed in Tables 21 and 22:
Table 21

Relevance of Home Economics Courses
Beneficial to Professional Competencies
Perceived by Management - Consumer Economics Majors

Rasponse A ' ‘ Response
COURSES Percentages : COURSES Percentages
1. Consumer FEconomics 100.0 7. Marriage ~ Fam. Rel. 80.0
2. Family Finance 100.0 8. Mgmt. in Family 75.0
3. Field Study - Work  100.0 -9. Intern - St. Teach 66.6
4. Tood Purchasing 100.0 10. Seli-Developacnt 66.06
5. Household Lquip, 80.0 11. Curriculum 50.0

G.. Meal Management 30.0 12. H. Ec Teach Methods 5G.0
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Table 22
R: avance of Related Area Courses

Beneiicial to Professional Competencies
Perceived by Management - Consumer Economics Majurs

Response

COURSES Percentages
1. Public Relatiocns | 100.0
2, Journalism : 1066.0
3. Advertising - 106.0
4, Communications: Speech _ 80.0
5. Physical Science - 80.0

Many of the beneficial courses identified by the Dietetic majors

as relevant to their profession were foods oriented. Refer to Tables

23 and 24,

Table 23

Relevance of Home Economics Courses
Beneficial to Professional Competencices
Perceived by Dietetic Majors

Response Response
COURSES Pcrccnpaggs COURSES Percentages
l.-Applied Foods 'lQ0.0 7. Meal ilanagement 75.0
2, Nutrition 100.0 8. Quantity Food Prod. 75.0
3. Diet Therapy 100.0 o, field Study - Work 75.0
4, Food Scrvice 100.0 10. Kitchen Design 66.6
5. Intern - St. Teach 100,0 11, lome Furnishings 66.6
6. Curriculum 100.0 ' 12, Nouschold Yquipment 60.0
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Table 24

Relevance of Licluted Area Courses
Beneficial to Professional Cowmpetencies
Perceived by Dictetic Maijors

Response
COURSES Percentages
1. Biological Science 100.0
2. Psychology 60.0 .
3. Communications: Speech 50.0
4, Physical Science 40.0
5. Administration 33.3

VALIDATION OF THE HYPOTHESES

The first null hypothesis was rcjected for over 20% of the
college courses.were rated as "beneficial’ or "adequate' by the graduates
for the development of the competencies necded in their professional
lives. The chi square test was applied to the frequencies obtained from
the homz cconomics graduates of the threc universities for each of the
50 courses. Torty-one out of the 30 courses werve considered beneficial
or adequate hy home cconcuics graduates for the compctcdcies nceded
professicnally. The chi square values obtained were significant at the
.05 le?&l or beyond with one degree of freedom, the criterion accepted
Tor this study.

Historic

Seven courses, Gourmet Foods, TFooud Scrvice, Lighting

[0 1

Costume, Statistics, Journalism, and Cowmunications: Radio-TV, received
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more ''bencficial' and "adequate' responses than "not beneficial' ones,
but these differences may have occurred by chance for significant chi
squarc values were not obtained when the responses were analyzed.
Quantity Food Production and Photography received more "not beneficial"
answers than "beneficial' or favorable ones. Also a chi squarc test
of significapcb was apélicd to the 41 courses which rcached a signifi-
cant level of .05 as ccmpared to the nine courses which ¢id not reach
this level of confidence. A chi square value of 30,45 for onc degree
of freedomﬂwas obtained which was significant at grecater than the .00l
level. The first null hypothesis, "'not more than 50% of the courses
will be rated as "beneficial"” or "adequate" by the graduates for the
development of the competencies neceded professionally,"” was therefore
rejccted. (Refer to i-ble 32, Appendix C, for chi square valucs for
cach course.)

The same chi square testing procedure of significance was
performcd on the sccond null hypothesis that the proportion of the
courses rated as "beneficilal" or "adequate'" by the graduates for the
competancics needed in their personal lives was not more thaun 50%. The
calculated chi square value was greater than 3.841 for one degree of
freedon for 45 out of 50 courscs, and thercfore significant at the .05
confidcnce level. A majority of the home cconowmics and relatcd courses
were beneficial or adequate personally to the rcspondenté.

The three courses, listoric Costume, Journalis:y an
Comnunications® Radio-TV rezeived more "beneficial" and "adequate"

responses than "not beneficial.' but these differcences may have occurred

by chance for signiflicant chi squarce values were not obtained when the
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rcsponses.were analyzed. Statistics and Photography received more "not
beneficial" answers than "beneficial" or "adequate" ones. A chi square
test of significance was applied to the 45 courses which reached a
significant level of .05 as compared to the [ive courses which did not
rcach this level of confidence. A chi square value of 32.00 for one
degrce of frgedom wos obtained which was significaut at gfeater than
the .00l level. The sccond null hypothesis, '"not more than 50% of the
courses will be rated as "beneficial" or "adequate" by the graduates
for the development of the compctencies needed personally,'" was there-
fore rejected. (Chi square values for all courses listed in Table 33,
Appendix C.)

The third null hypothesis was that there are no significant
differences among courses selectc. as "?eneficial" or "adequate' by
varicus najers in respoect to preparation for competencies needed by the
graduates in their professional cmployment. Chi square was applied for
cach respective major for cach of the coursces listed on the questionnaire.

The null hypothesis of '

mo difference" among majors was accepted for 16
courses and rejected for 34 courses at the ;OSZ level of significance
with eight degrees of [reedom. The 16 courses which were not signifi-
cant at .05 confidence level were: Diet Thevapy, Gourmet Foods,
prérimcnfal 'oods, Food Purclinsing, Quantity Fooud Prodﬁction, Food
Service, Liybting, Educational Psychelogy, llistoric Costume, Tailoring,
Statistics, Journaliswm, .dvertising, Conmunicaticns: Radio~1V,
Photography and Administration.

Also, o chi.squnru test of significance was applicd to che 34

home economics and related courses which reached a significant ievel of
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.05 as coﬁparcd to the 16 courses which did not reach this-confidcnce
level. A chi square value of 6.48 for one degrce of frecedom was obtained
which was significant at greater than .02 level. The chi square values
for courses rated by the nine majors in this ~tudy are noted in Table
34, Appendix C. Graduates from the different majors perceived unique
courses as beneficial or adequate professionally, but the respondents
did not consider all home economics or related cources as contributing

to professional employment. ' .
ANALYSIS OF OPEN-ENDED QULSTIONS

Each respondent was queried, by means of an open-ended question,
to identify a maximum of three courses which she perceived as contri-
buted most to her first ecmployment situntion. She was also requested
to idantify three courses which ecartributed most to her present posi-
tion. The same question was asked as applied to the respondent's
personal role,

These who responded to the question on courses which contributed
most in regard to their presecant employment indicated Nutrition and Home
Economics Teaching Methods.  The findings revealed a wide distribution
of spucific courses with frequencies too small to indicate any distinct
differences. )

According Lo the heowme cconomists who responded to the question
on the courses which contributed most to their personal vole, highest
in priority were: HMeal Management, Nutrition, Clothing Construction,
Management in the Family, and Child Development., It was noted that

Nutrition was identified as the course which contributed wmost Lo the

graduates' professional and personal roles.
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A tabulation of the thrce selected courses as contributing most
professionall& and personally was obtained and a logical analysis was
made to ascertain if therc were diffcrencgs between: range of age
groups, married and unmarried persons; irdividuals with or without
children; and majors with differing specializations. The variety of
courses chosen for contributing most to the professional and personal
roles were so diverse that a distinct pattern did not emcrge. The
numbers in cach cell were for the most part so small that statistical
analysis secemcu unwarranted,

The graduates were also given the opportunity to answer
open-ended questions for the threce least beneficial courses to their
first and prcsént employment and the three courses least beneficial to
their personal roles. Of thz total popuylation who responded to the

e}

3 - . + e .
qucstion on couwses lcast beneficia

T T R
cial to the preseut employment position,

e

Clothing Selecction and Child Development were reported. Thore ware no
distinct differences betwoen majors in the fi st and present employment
positions in regard to courses sclected as least beneficial. Clothing
Sclection was indicated as lcﬁst beneficial to both professional and
pérsonal roles.

Vhen vespondents were asked to indicate one or more factors

vhich coutributed te courscs being least beneficial to tneir profes-
sional and/or perscnal roles, the rcasons noted are listed in Table 25.
(Table 35, Appendix C, identifies factors by universities.)

The graduates were afforded the opportunity to suggest

additional home ccounomics or related courses they felt would have

contributed to their professional competencies. Many of the respondents
! J 11
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Table 25

Factors for Least Beneficial Courses

Total Number

n Factors . of Responses
Facilities'inadequate 25
Lack of depth in subject matter a . 125
Inadaquate class preparation by faculty , 76
Insufficient compectency by faculty 95
Methods of presentation 167
Repetition of high school courses . 48
Duplication of other college courses 41
Irrelevant to major ) 120

mentioned need for periods of greater length in sgudent teaching, and
they wanted morc opportunity fox indepcndent study. This coincides with
the Eshbaugh (1965), Blodgett (1955), PBeasley (1968), Burnett (1968),
and Gebs (1971) surveys in which the graduates requested oxtended length
of viime for obscrvations and student teaching.

The respondents also indicated a dzsire for more practical,
rcalistic courses for college pregrans which would prepare them for
everyday life cxperiences.  The need for practical apriication of the
college preparation was also expresscd by graduates in the Heinz (1963),

Norton (1964) and debo (1971) studies.




CHAPTER 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

SUMMARY

This study was designed to ascertain the relevancy of the
university courses for meeting the contemporary needs of the home
economists. Further, the study endeavored to recognize how graduates
evaluate their university preparation for the competencies needad in
their prescnt professional and personal roles,

The population for this investigaticn was limitced to the
home econonrics graduates within a five year period, 1968 through 1272,

fram the fhvee state-suppor.ed universitics of higher cducation in

Arizona. A stratificd proportionute random sampling of the three
universitics vielding the predeterimined sawple size of 297 was uscd
to collect the data, The saipling methods, together with the size of
the sample, was assumaed to yield statistics vhich would ba2 suificiently
indicative of the population for this investigation,

[

The samplingz instrunent was a self-adninistered mail
questionnaire sent to the home cceonomies graduates in the sample who
resided in the continental United States. The questiornaire was de-
signed to gather data to test the following three null hypotheses:

1. ¥Wot more than 50% € the course. will be rated as
"beneficial" or ”ad:qugtc" by the graduates fotc the development of

the -ompctencies nceded professionclly.
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2; Not more than 507% of the courses will be rateq'as
"beneficia'" or "adequate" by the graduates for the development of
the competencies needed personally.

3. Therc arc no significant differences among graduates of
various professional majors wi+' respect to rating of courses as
"bereficial™ or "adequate" for the development of competencies nceded
in their professional employment.

Descriptive data was also solicited from the respoundents on
marital status, number of children, employment held, age, and educa-
tional background. Information was gathered pertaining to the courses
which the graduates perceived as being most contrigg;ive and least
beneficial to their professional and personal roles.

The findings revealed that 30% of the graduates had attended
a commmity college. Only 77 vespondents had carned o lvanced degrees,
an. of those degrees, 89.6% were carned at Arizona universities. The
largest preportion of the popuiation, 43,1%, had wajored in Henc
Economics Education, follcwed by Textiles and Clothing, 15.4%, and

.
General lome Econowmics, 10.7%. The study was represcntative of a
youthful population with over 80% of the re;pondcnts in the 20 to 30
age range. Over 0607 of the graduates were married and cngaged in
full-time or part-tine employinent. Only 39.4% of the sémple had
children.

The majority, 55.8% of the respondents were prescntly cmployed
full-time in the tcaching field, aund ouly 11.6% were cengaged in full-

time cuploynent outside the hwnme cconomics profession, TFamily

° 1 e

responsibility was stated by 41% as the major reason for not workiug.

A job shortage in the area was cited by 26.3% as being the prime

75
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factor for unemployment. Other reasons given for not working were a
return to school for advanced work, personal choice, an lack of geo~-

graphical mobility. Only a few respondents rcported insufficient job
/.
qualifications as a reason fo: unemployment.

A rank order of the top third of the home cconomics courses
selected by the graduates as "beneficial" or "adequate™ to professional
competencies listed in priority were: Mcal.ﬂanagemcnt, Internship or
Student Teaching, Field Study and/or Work Expericnce, Nutrition, Home
Economics Teaching ¥ethods, Demorstration Techniques, Applied Foods,
Clothing Construction, Self-Development, Child Development, Marriage or
Family Relationships, and Houschold Equipment.

The top third of the related arca courses perceived by the
graduates as "beneficial" or "adequate" to the development of profes-
sional corpetencies vhen listed in rvank order were: Communications: Specch,
Public Relations, Advertising, Psychology, and Sociology.

The home economics courses indicated by the respondents as
"beneficial™ or "adeguate" to the development cf competencies necded
personally, werc, in rank order: Mcal Managecment, Clothing Construction,
Nutrition, Applicd Foods, Houschold Equipment, Marilage or Family
Relationships, Child Davelopment, Dress Lesigna, Telloring, Interuship
ox Student Tecaching, Self-Doevelopment and Preschool Education.

The upper third rclated area courses which the respondentks

indicated as "beneficial"” or "adequate" to personszl competeo “ies were,

.

in rank ordcr: Psychology, Conmunications: Speech, Sociology, Public

Relations, and Bioclozical Sciences.
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The rank order distribution of the top third of the home
economics courses perceived by the nine professional majors as
"beneficial" to the development of professional cor 'etencies was
quite diverse with the cxception of the following courses listed by
over onc-half of the majors as ''beneficial': Internship or Student
Teaching, Fi?ld Study and/or Vork Experience, Meal Management, House-
hold fﬁuipment, Demonstration Techniques, and Applied Foods.

The testing of the first null hypothesis indicated 41 out of
50 courscs were rated as "beneficial' or "adequate'" by the graduates
for the compectencies needed professionally. The chi square values
were significant at the P .05 level. The first null hypothesis was
therefore rejected.

The second null hypothesis was rejected for the data revealed
that 45 out of 50 courses were rated by the graduates as being "bene-
ficial' or "adequate" for competcncies needed péfsonally. The chi
square values were gignificant at the P .05 confidence levei.

The third null hypothesis was also rejected for 34 courscs

revealed a significanut chi square value at the P .05 confidence leve?,

17

indicating the nine professional majors ratced these courses differently

as "beneficial™ or "adequatce” for the development of competencics
neetled in professional cmployment. Sixteen courses indi.ated no

significant difference between the nine professional majors.

The respondents indicated Nutrition and Home Lconomics Teaching

Methods courses as most contributive to their prescnt employment, and
Clothing Seclection and Child Development as the lcast beneficial,

According to the gradrates who responded on courses which contriluted

RIC
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most to their pecrsonal lives, the fcllowing courses were identified:
Meal Management, Nutricion, Clothing Ceri. :ruction, Management in the
Fanily, and Child Development. Clothing Selection was indicated as
least beneficial to their pe;sonal lives. The factors related to courses
being least benefici . to the respondents were predominately: Methods
of preseutation, Lack of depth in the subject matter, and Irrelevant to
the major, listed in that order.

Many of the respondents indicated a desire for more realistic
courses which ane applicable to their lives, They also mentioned a
need for increased opportunity fqr independent ctudy, and for extended.

periods of student teaching.

CONCLUSIONS

1. On the basis of the data collected, home cconomics graduates
of the three institutions appeared to find most of their courses relevant
to the development of prbfessional and personal competencies. Since
graduates, however, indicated that not all courses were beneficial of
that some courses were not relevant to the respective professional major,
evaluation of howe cconomics curriculums is an ongoing process. Aware-
ness of the differing needs of.the various speécialized majors is a
factor to comsider in designing home economics programs: Nelson (1964),
Jefferson (1967), Hurt and Alexander (1969), Wiscman aad Pidgeon (1970),
aud Johnson and Swope (1972) also report on the importance of regular
planned evaluation of ho@e economics programs.

2. Hlome cconomics programs must be planned to fulfill a twofold

function of preparing graduates for their professional and personal
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roles since a majorit;, or the graduates are marrigd and also engaged in
full-time employment. Tris fiading may imply a need for including some
commont concepts in curriculums offered 511 spccialized home economics
majors. O'Toole (1951), Stevens and Osborn (1965), Simpson (1968),
Kievet (1968), and Hughes (1969), also report that professional home
economists assume the dual role of wage earner and homemaker and expect
to utilize their home economics knowledge professionally and rersonally.

3. The data presented in this study identifi ‘s the gravity of
offering in-depth experiences in the laboratory within the university
or community environments which applies the thenretical subject matter
of howc economics. Individualized programs, inclusion of independent
study and diffe.ing methods of presentation by the faculty are essential
components of home economics curriculums or programs. Lippeatt and
Brown (1965), Dressel (1968), hlexander (1968), and Goldman (1971) also
agree that the above are essential in planning viable home economics

programs.
RECOMMENDATIONS

1. Because a study bascd upon the answers from a mailed
questionnaire may not allow for a number of individualized answers,
in-depth intervicews with a limited sample of gradv~tes could add a
further dimension to the evaluation of the home economics curriculums
offered by Aricona universitjes. Graduates would be able to relate
specific competoncies nceded professionally and personally and could
identify the courses which could be modifind or "mplemented to make

the home cconomics programs relevaat to thoeir contamporary nceds.
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The probe may also prove the need for additional interdepartmental,
interdisciplinary and interiustitutional program modifications.

2. The faculty and administrators involved in designing home
economics curriculums'§ould benefit from a state-wide‘evaluation of the
various programs. The development of measurable objectives for each course
would make it possible to evaluate each offering more precisely in
terms of relevance to professional competencies. Both students and
employers, especially school administrators, are important components
to consider in offering suggestions for program revisions. Some
studies by Wham (1965) and Clemens (1971) have involved a limited
sariple of employers of home economics in businoss majors but other
employcrs such as scheool administrators have received little considera-
tion as a source of evaluation of the curriculum. Faculty from the
three ins

:lan *ogather so that coumonality

i

b
achieved in iwpleomenting identified revisions.

3. A cemprehensive study of the personality characteristics
and professional and personal expectations of home economics majors.
may be worthwhile to pursue so that:curriculums may be designed to
match these chovacteristics and anticinations. Expectations of
cmployers and the home economi;s students themselves may be compared
to ascertain if the cmployment requivements are compatille with the
expectations of the students themselves. 1f not, do home economics
students pursue the field because they are personally interested in

the cowprioncies develeped from the specialized majors?
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Hoze Economic% Curriculur Project

t bty mamidng X in the appropriate
twe spaces rrovided. All infor-ation
tasulated for statistical purroses oaly.

Did you attend a junior collcge as part of your education? Yes (:)lb (:)

Institution of undergraducte degree Year 19

llame of Institution if a graduate degree obtained Year 19
vhat was your Home Econornmics lajor?
Undergraduate . Graduate

Age Range: 20-24 O 25-30 O 31-40 O L1=55 O L6 and over O

larital Status: Single O Divorced O “arried O Widowed O

Chiléren: Yes O noO

If you have becn or arc presently empleoyec, £ill out the table below:

Present Ponition

Business (pieasc speeify -tyve)
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Tfeacher

Cooperative Futension
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Social Velfare

O0O00O0O0
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Farily recponsibilities (:) Lack of geographical sobility (:)-
Job shortage in area Irnsufficient job qualifications (:)

School attendance Othrer (please sypecify) (:)

Personal choice

000
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Duplicaticn of other college courses

irsufiicient coumy ot tency by faculty (:) Other (plea2se specify)
A . ethcds of presentation ()
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e

contribuied to your professional compeiencies?

THAVK YOU FOR YOUR COOPERATION,




Table 26

Undergraduate and Graduate Degrees
By Universities

Undergraduate Graduate
University N = 297 N = 77 Total Degrees
No. % No. %
A 116 39. 44 57,1
B 119 40. 16 20.7
C ' 35 11.7 9 11.6
Total Ariz. Univ. 270 90.9 69 89.6 339 90.6
Eastern Area 3 1. 3 3.8
Midweétern Area 13 4.3 3 3.8
Western 11 3.7 2 2.5
27 9.0 § 10.3 35 9.3

Total Degreecs 297 77 374 -




Table 27

Aze Range

98

Years Number Percent
N =297 100
20 - 24 111 37.3
25 - 30 127 42.7
31 - 40 38 12,7
41 - 45 11 3.7
46 and over 10 3.3




Table 28

Relevance of Home Economics Courses
Bencficial to Professional Competencies

Perceived by All Graduates

99

: Number of Benceficial
Courses by Rank Order Responses Responses %
Meal Management 177 118 66.6
Intern Student Teach 175 114 .65.1
Field Study Work 150 91 60.6
Nutrition 207 122 58.9
Home Ec Teach Methods 163 96 58.8
Demonstration Techniques 148 86 58.1
Applied Principles 162 93 57.4
Construction 178 98 55.0
Self-Dcvelopmentl 156 81 51.9
Development of Child 186 94 50.5
Marriage - Fam. Rel. 179 87 48.6
Houschold Equipment 160 77 48,1
.Textiles 172 82 47.6
PreSchool Education 161 76 47.2
Cousumef Economics 165 76 46.0
Management in Pamily 172 79 45.9
Dress Design 130 59 45,3
General Teaching Methods 136 61 44,8
Tailoring 115 49 42.6
Experimental Foods 126 52 41.2
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Table 28 (Con't.)

Relevance of Heme Economics Courses
Beneficial to Professional Competencies
Perceived by All Graduates

Number of Beneficial

Courses by Rank Order Responses Responses %

Food Purchasing 96 39 40,6
Clothing Selection 183 74 40,4
Home Furnishings 146 . 59 40.4
Curriculum 137 55 40.1
Kitchen Design 119 47 . 39.4
Family Finance 148 57 38.5
Interior Design 152 57 37.5
Sccic-Povehs, Aspocts 118 L4 37.2
Food Service 82 29 35.3
Housing 127 43 33.8
Diet Therapy 101 32 31.6
Ed. Psychnlogy 150 45 30.0
‘Quantity Food Prod. 85 25 29.4
Lighting 104 27 25.9
Gourmet Foods | 97 22 22,6

Historic Costumne 108 17 15.7
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Table 29
Relevance of Home Economics Courses

Beneficial to Personal Competencies
Perceived by All Graduates

lumber of Beneficial
Courses by Rank Order Responscs Responses %
Meal Management 242 175 72.3
Construction 240 169 70.4 -
Nutrition ‘ 270 186 68.8
Applied Principles 229 151 65.9
Household Equipment 217 140 64.5
Marriage - Farl. Rel. : 236 151 63.9
Development of Child 234 148 63.2
Dress Design 163 96 58.8
Tailoring 147 86 58.5
Intern Student Teach 139 81 58,2
Self-Developnent 190 110 57.8
PreSchool Education 193 110 56,9
Field Study Viork 132 74 56.0
KRitchen Design 154 85 55.1
Managoment in Tamily ‘ 219 118 53.8
Textiles 218 116 53.2
Intcrior Design 195 99 50,7
Home Furnishiugs 190 94 49,4
Consumer Leenociics 203 100 49,2

Family Finance 178 87 48,8
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Table 29 (Con't.)
Relevance of Home Economics Courses

Beneficial to Personal Competencies
Perceived by All Graduates

. Number of Beneficial

Courses by Rank Order Responses Responses %

Food Purchasing | 113 54 47.7
Clothing Selection 240 114 47.5
Housing ‘ ‘ 168 78 46.4
Demonstration Techniques 123 54 43.9
Gourmet Foods 125 53 42.4
Ed. Psychology 115 o 47 40.8
Home Ec Teach Methods "~ 108 | 44 40.7
Socio—Psycho.lAspects ' 128 - .50 39.0
Experimental Fooés : j - 145 56 38.6
Lighting | 136 52 38.2
Diet Therapy 111 | 39 35.1
General Teach Nefhods | 94 32 34.0
Quantity ?ood Prod. 92 - 28 30.4
Curriculum ‘. 89 27 30.3
Food Service 85 24 28.2

Historic Costume 125 30 24.0
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Table 30
Relevance of Related Area Courses

Beneficial to Professional Competencies
Perceived by ALl Graduates

Number of Beneficial
Courses by Rank Oxder Responses Responses %
Communications: Speech 161 87 54,0
Fublic Relations 116 62 53.4
Advertising 100 52 52.0
Psychology 200 103 51.5
Sociology 195 87 . h4.6
Marketing - Sales 110 49 44,5
Biological Sciences 160 64 40.0
Adminisiration 35 37 37.7
Physical Science 153 55 35.9
Conmunications: Radio TV 68. 20 | 29.4
Economics - | 156 42 26.9
Journalism 86 21 24.4
Photography 66 i3 19.6

Statistics 106 20 : 18.8
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Table 31

Relevance of Related Arca Courses
Beneficial to Personal Competencies

Perceived by All Graduates

Number of Beneficial
Courses by Rank Order ' Responses Responses %
Psychology 190 106 55.7
Communications: Speéch 147 79 53.7
Sociology ' 183 . 86 46.9
Public Relations . 91 41 45,0
Biological Science 156‘ 69 44,2
Physical Sciernce ' 128 : - 47 36.7
Marketing -~ .Sales 87 30 34.4
Economics - 136 .39 28,6
Advertising 70 20 28.5
Communications: Radio TV 58 16 27.5
Administration ] : 73f 18 ' 24,6
Photography A 57 12 21.0
Journalism 63 12 | 19.0

Statistics 83 8 9.6
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Table 32
Chi Square Test for lome Economics and Related Area Courses

Beneficial and Adequate to Professional Competencies
Perceived by All Graduates

Course Chi Square Probability
Nutrition 88.043 .001
Diet Therapy 6.180 .02
Gourmet Foods .092
Experimental Foods 14.000 .001
Mcal Management 99.937 .001
Applied Foods ' 74.691 .001
Food Purchasing 12,041 ' .001
Quantity Food Production .105
Food Service ' 1.219
Child Developument 62,709 .001
PreSchool Education 51.434 .001
Marriage - Family Rel. 59.2068 .001
Self-Development 69.333 .001
Houschold Equipment 72.900 .001
1nterior Design 46.421. .001
llousing 31,251 .001
Kitchen Design 33.352 .001
Home Furnishings 37.506 .001
Lighting 1.884

Demo Techniques 52.324 .001
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Table 32 (Con't.)

Chi Square Test for Home Economics and Related Arca Courses
Beneficial and Adequate to Professional Competencies
Perceived by All Graduates

Course Chi Square Probability
Ed. Psychology 16.666 - .001
Home Ec Teach Methods 62,582 .001
General Teach HMethods 30,117 .001
Curriculum 22,080 .001
Management in Family 60.488 .001
Consumer Economics 80,151 .001
"Family Finance 31.243 _ .00l
Clothing Selection 45ﬁ251 001
Clothing Construction 89.191 | .001
Historic Costume | ' .000
Textiles © 60,488 ..OOl
‘Socio-Psy Aspects ‘ - 21.186 ‘ .001
Dress Design - 20.800 .001
Tailoring . 10.652 010
Eield Study - Work 47.040 .001
Intern - St. Teach 60.035 .001
" Statistics . ..000
Journalism - . ;646
Advertising . . 16.000 ' ' .001

Physical Science . 64,058 .001
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Table 32 (Con't,)
Chi Square Test for Home Ecohomics and Reclated Area Courses .

Beneficial and Adequate to Profcssional Competencies
Perceived by All Graduates

Course Chi Square Probability
Biologicaf Science 90.000 - .001
Sociology 104,866 .001
Psychology 98.000 o .001
Communications: Specch 68.478 .001
‘Communications: Radio TV 1.470 |
Photography 4.909 .050
Public Relations 39,862 ’ . 001
Administration 11.795 | .001
Economics : 23,076 .001

Marketing ~ Sales 20.945 .001
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Table 33

Chi Square Test for Home Economics and Related Area Courses
.Beneficial and Adequate to Personal Competencies
Perceived by All Graduates

"Courses Chi Square Proba§i1ity
Nutrition ~ 195,925 .001
Diet Therapy 23.432 .001
Gourmet Foods 16.200 .C01
Experimental Foods ' 45,248 .001
Meal Maﬁagcment - 185.719 . 001
Applicd Foods 149,456 .001
Food Purchasing | 39.725 . .001
Quantity Food Production 4,347 ' .050
Food Service 6.222 .020
Child Development 129.384 .001L
PreSchool Education ; 83.569 .001
Marriage - Family Rel. 128,288 . 001
Self-Development | 94.505 .001

'Household Equipment 161.147 | . 001
Interior Design . 93.461 | .C01
Housing 82.880 .001
Ritchen Design 99.844 .00L
Homwe Furnishings 75.789 ' - 001
Lighting 28,264 .001

Demo ‘fechniques 38.717 A . 001
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Table 33 (Con't.)

Chi Square Test for Home Economics and Related Arca Courses
Beneficial and Adequate to Personal Competencies
Perceived by All Graduates

Courses Chi Square Probability

Ed. Psychology . 24,426 .001
Home Ec Teach Methods 31.148 .001
General Teach Methods 12,297 .001
Curriculum 7.022 .010
Management in Family 121.319 .001
Consumer Econcmics 112,320 .001
Family Finance 80.898 .001
Clothing Sclection 96.266 .001
Clothing Construction 173.400 .001
Historic Costume - . 648

Textiles 105,981 .001
Socio-Psy Aspects Cloth 28.125 .001
Dress Design 67.638 .001
Tailoring 51.489 .001
F}eld Study - Work . 33.000 .001
Intern - St. Teach 54,453 .001
Statistics 2,710

Journalism . 396

Advertising 9.657 .010

Physical Science ‘ 75.391 .001
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Table 33 (Con't.)

Chi Square Test for Home LEconomics and Related Area Courses
Bencficial and Adequate to Personal Competencies
Perceived by All Graduates

Courses Chi Square Probability
Biological Science 95.410 .001
Sociology 111.743 .001
Psychology ) 118.421 | .001
Communications: Speech 53.884 .001
Communications: Radio TV 2.482
Phétography 017
Public Relations 28.582 .001
Administration 11.520 .001
Economics » 16.941 .001

Marketing - Sales 15.735 .001




Table 34

Chi Square Test for Relevancy of Courses
to Professional Competencies by Majozrs

1 2 3 4 3 3 7 8 9 Total Majors

Courses N = 134 N =32 N = 24 N = 46 N = 25 N=29 N =56 N=7 H=14 Y = 297

df = 8 x“ value x“ value x2 value x° value xZ value x2 value x2 value X% value x° value xZ value
Nutrition 23.55%% 4,45 9.50 .03 1.0G 1.78 2.50 2.00 .07 44 0¥
Diet Therapy .l‘i 2.72 6.12 1.00 .00 .16 2,50 .16 .90 14.00
Gourmet Foods .30 2;; .50 2.25 l.38A .50 .90 .00 .90 8.97
Experimental Foods 3.70 2.38 4.97 .50 .07 .10 .90 .50 1.78 : 14.91
Meal Management 40,00%+%  9.09 6.61 .07 .04 .10 2.00 2.50 .07 604 50%
Applied Foods 25, 32vcicx 9.50 4.00 . .07 .40 .50 1.50 1] .00 45, 0%k
Food Pu;ing 7.75 .50 .83 1.50 .07 .16 .90 .50 .33 12,55
Quaatity Food Pred. .33 ; 2.70 2.00 .25 .16 2,00 1.00 1.33 10.11
Food Scrvice .6.7‘ .33 2.70 1.30 1.00° .16 1.50 «50 .90 9.07
Child D(‘\'Clopmi‘nli;:;;** 6.68 1.28 .04 5.35 .00 .10 2.50 .64 40,8952
PreSchool Educ. 21.80 7.11 .64 .20 7.60 .00 .50 1.0¢ 1.33 40, 207 -
Mar. =~ Fa::.'Rn-l. 17.15% 10.50 3.11 .50 4.00 .10 .16 .90 .25 T3g, 7k
Self-Dieveloprment 16.92% 5.92 3.20 1.13 —-::00 .00 - .50 1.50 .25 37. 429k
Houschiold Equip. 25, 70%% 5.44 .96 1.00 .80 1.33 1.00 2,50 1.38 40, 22%%%
lnLc:io.r Design 14,34 7.60 .60 1.28 .20 A6 1.00 - .?0 1.88 27,1 5%
Housing .12 6.61 .50 .20 - 1,00 .16 W16 ) 1.50 3.20 19,47
K{Lch;x';('nii;n 8,33 s 1.13 W05 .25 .10 1.50 . 1,50 3.20 20,57k
Home Purnishings 10.02 5.35 - :.-3; 1.2% 04 .16 1.50 1.00 2.22 22,994
Lighting _.—.-OG .83 1.00 W00 .07 A6 1.00 .50 A0 .03

1. Education 4, Textiles, Glothing 7. Dictetics *P .05

2. Gracral 5. Chlld Levelopiunt - Family kelatienships 8. ¥anagcient, Consumer Economirs *%p .01

3, .}'cmds, tutrition 6. Yoods ~ Lguipmwent 9. Interior Design kP L0001
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Table 34 (Con't.)

Chi Squar~ Test for Reievancy of Courses
to Professional Competencies by Majors

1 2 3 4 5 [ 7 8 9 Total Majors
Courses N_=» 134 N o= 32 N = 24 o= 46 N =25 N=393 N =0 N=7 N = l4 N = 297
df = 8 x“ value x° value x“ value x2 value x? value xz value x° value x° value x° value x© value
Lemo Techniques 14.,02% S.44 1.50 .25 .96 1.78 .16 .90 7 50 27.5;
Ed. Psychology 5.3-5 1.60 .03 .10 3.57 .00 .10 ) .00 . 10.93
H. Ec Teach Methods 26.32%*% 9,53 .25 .10 766 .00 . 50 .00 1.50 38,9 3%k
Gen'l Teach Metheds 7.07 3.60 1.78 .33 4,50 .00 +50 .00 .16 17.95%
Curriculum 8.39 5.44 .10 .10 1.80 1.00 .50 .50 1.50 19.42%
Mgats in Fanily 18,25% 9.58 .96 .04 1.28 1.78 1.50 2.00 .33 35,78
Con. Econoz.ics 16.9%% 3.1¢ 3.11 3.1 3.20 3.00 50 2.00 1.33 41,354k
Family Finance 10.25 2.50 1.13 .20 .66 .50 .16 .00 .00 17.42%
Clothing Scliection 17,50 .34 W14 3.67 6 .50 .16 16 .00
Clothing Const. 35,624 T.24 W40 6.75 .00 1.50 1.60 .00 16 52.69%ix
Historic Costyime L0 .65 04 .90 2.72 +50 . G0 1.00 2.50 8.93
._T.r.xtiles 16.26% 6,40 50 8.16 .07 1.50 .00 1.00 2.72 36, 62%tx
Soc. - Psy., Cloth 3.0 §.50 07 2.50 2.25 1.00 .C0 .00 .09 lS.Ii*
—{:r(-ss Design 3.02 3.12 64 3.55 3.50 t.50 ) N4y 1.00 00 21.3.;'-*
'lallnri;z;; 3.61 5,44 W17 1.78 3.50 1.00 .00 6 .16 15.27
Field Study - Work 13,54 3.1 6,50 1.44 1.23 .10 .50 2.00 0C 28,358 -
Inu-rn-SL: Teach 21, 78%% 3,07 4,65 .05 1.77 02 1.50 1.50 50 ;5.@»
Statistics 2,06 3 .66 1.00 1.50 .50 6 . .90 .00 11.32
Journalfsn 1,83 1.00 .25 4 .CO 2.00 6 1.50 .64 7.53
Hafors . - -
1. Educotien S. Textiles, Clething 7. Dictetics *P .05
2. General 5. Child Levelupment = Faally Relationships 8. Manogomont, Consumer Econemies e L0l
3. Pc-s)ds, Butrition 6. tweds « Fquijment 9. Intcriov besign ¥t L Cul
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Table 34 (Con't,)

Chi Square Test for Relevancy of Courses
to Professional Competencics by Majors

1 2 3 4 5 6 7 8 9 Total Majors

Courses N o= 134 =32 N = 24 N = 46 N = 25 N=29 N=6b N=7 N = 14 N = 297

df = 8 x? value x? value x?2 value x? value x% value x2 value x2 value x? value x2 value xZ value
Advertising .05 2,22 .25 7.36 .10 .16 .00 1.50 2.25 13.91
Physical Science 16,45+ 7.50 .83 3.60 6.00 +50 2.50 2.50 .07 39,962
Biological Seci. 21,09%k 6.28 6.12 2.6% 4.65 2.50 2.50 2.00 .64 48, 45
Sociolopy 24,59%% 7.36 8.C0 6.75 2.00 .90 2.00 .90 1,38 53,89%
Psychology 16.65% 3.67 9.50 6.23 4.00 1.33 2.50 2.00 3.20 49,17
Corzmunications:

Speech 13.08 7.11 2.38 7.84 .20 3.00 1.00 .90 2.25 37,77
Corrmunications:

Radio .06 .50 .25 1.38 .50 .16 .50 t.50 0.00 4.86
Photography 1.80 0.00 .33 .10 1.50 1.00 0.00 6.16 k] 5.26
Public Relations 4,16 2,56 3.65 9,02 1.33 .16 .16 1.50 «25 23,025
Administration .0l .50 3.20 4,50 .33 .16 .16 1.50 1.73 12.16
Econonics .55 5.63 1.44 4,45 04 .10 .16 1.50 4,50 185.69%
Matlweting - Sales W21 3.5 2.22 12,50 .10 3.00 10 1.50 1.02 24,29k
Hajors
1. Education 4. Textiles, Clothing 7. Dleteties %P .05
2, General 5. Child Bevelopment -~ Family Relationships 8, Managcment, Censuzer Economics L N
3. Fowuds, Kutrition b, ¥Yrods - Lguipment 9. Interior Design wxP 001
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