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FOREWORD

This Evaluation Ingtrument was developed By teachers, pavents,
and administrators of the Baldwin, King, and Brennan Schools of New
Haven, with the assistance of School System Supervisors, faculty of
E.I.C. member colleges and staff of the New Haven Education Improvement
Center Tnc. (E.I.C.) The instrument will be field-tested during the
1973=7: school year, with ten provisiona;ly certified teachers and
the practice teachers from the University of Connecticut and Yale

University assigned to Baldwin, King, and Brennan Schools.

The Evaluation Instrument includes a review of the project's
background; general procedures for the use of the instrument; and
teacher competencies and assessment procedures for three clusters of
competencies deemed of highest priority by the School Performance

Evaluation Committees.

Note: The project was funded in August 1972 by the New haven
Foundation for $53,350, and by the Joint Tsacher Education
. Committee (Public Acts 761 and 230) in June 1973 for
$7,000. The project-is administered by the New Haven
Education Improvement Center, Inc. 16 Gem Street,
New Haven, Connecticut, 06511.
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Background of the Project -- the First Year

In July 1972 the New Haven School System, the University of Connecticut, Yale
University, and the New Haven Education Improvement Center collaborated in ths
development of a proposal to implement a Competency-Based Teacher Education
Pilot Project. The proposal was funded by the New Haven Foundation in the
amount of $53,350.

During the initial year (1972;73) the following events were significant
in the progress of the project: .

+ Three elementary schools, Brennan, Baldwin, and King, were
designated as participant schools by the Board of Education and
participation was agreed to by the staffs and Parent Body of the
respective schoolse

+ The Bremnan School staff and the combined staffs of Baldwin and
King each elected Performance Evaluation Committees that included
administrators, special services personnel, teachers, and a parent.
In addition, the School System named a Supervisor to serve on ea‘h
of the two committees.

+ Eighteen teachers requested to participate in the project. Due to
time and financial constraints, it was possiblz: to accept only nine
of the eighteen. The nine teachers all have their provisional
certificates and hope to attain the Standard Certificate on the
basis of achisving specified competencies. Five of the teachers
are at Brennan School, three at King and one at Baldwin.

+ The five teachers at Brennan received support during the year from
Dr. Rose Verdi of the University of Connecticut. The responsibiliiy
of the University of Connecticut, as spelled out in the project
proposal, was for Dr. Verdi to spend one~half of her time at Brennan
Schools The time at Brernan was to be divided between support of
the participant teachers and support of the University of Connecticut's
practice ‘teacherss

‘+ The three teachers at King School received support during the second
gemester from Mrs. Caroline Zingser of Yale University.

+ The teacher at Baldwin School received support rdaring the second
semester from Mr. Roger Landrum of Yale University. The responsi-
bilities of Yale University were basically the same as those of
the University of Connecticut.




+ The practice teachers at the three schools wers also considered
as project participants. The support each practice teacher '
received from Dr. Verdi, Mrs. Zinsser, and Mr. Landrum was much
more extensive than usual due to the additional time each of the
three gpent in the schools. '

+ The significance of the first year for the participant teachers and
the practice teachers was in terms of the additional support
received from the responsible college faculty person. None of the
participants were evaluated as having demonstrated and achieved
specific competencies, because the competencies and the assessment
procedures had not yet been formulated.

+ A 35-~hour workshop to formulate plans for the development of teaciier
competencies and assessment procedures was conducted in the spring
“of 1973+ Participants were members of the two Performance Evaluation
Committees (PEC) and other staff members invited by the PEC. The
leadership of Dr. Lawrence Tilley and the materials he utilized
(developed by Northwest Regional Laboratories) were invaluable to
the participants in their development of three sets of blueprints:

Set 1 = Brennan School staff -- the development of teacher -
competencies in Teacher-Pupil Relations

Set 2 - Baldwin-King Schools -- means and methods for developing
competencies in the Teaching of Reading

Set 3 = Baldwin-King Schools -- the development of competencies
in the Teaching of Arithmetic.

+ In workshops held in July these three blueprints were the bases
for the detaiied models culminating in the present document --
An Evaluation Instrument for a Competency-Based Teacher Egpcation
Sysgtems. '

#* The document designed by the workshop participants is available
from the New Haven Education Improvement Center, 16 Qem Street,
New Haven, Ct. 06511.




PHASE "WO -~  The development of Teacher Competencies and Assessment

Procedures

During July 1973 three committees worked to develop Teacher Competencics
and Assessment Procedures. Each Committee was responsihble for following and
completing the set of plans developed by the participants in the Spring
Workshop- :

Fach committee worked on one of the three categories of teacher
competencies and assessment procedures deemed of highest priority by the
two Performance Evaluation Committees: i.e. Teacher-Pupil Relations, the
Teaching of Reading, and the Teaching of Arithmetic.

Each task was complex, difficult, and often frustrating. DMembers
discussed, agreed, talked, rambleds wrote on long charts all over the room,
used reams of paper, revised, refined, brought in college faculty, and
other teachers and supervisors to serve as sounding boards; revised some
more, and finally produced a first draft.

The revision of each committee's first draft was based upon suggestions
from the other two committees. The second draft, with a request for
suggested revisions, was mailed in late July %o the staff members of the
three schools, members of the Board of Education, the Superintendent of
Schools and his staff, approprizte parent and community groups, college
faculty of the University of Connecticut and Yale University, +the New Haven
Federation of Teachers, the New Haven Education Association, Board members
of tre New Haven Education Improvement Center, and other interested groups
and personss The suggested revisions will be read and considered by the
three committees in early September and incorporated into the instrument
that will be field-tested during the 1973-7L school year.

The three committees who determined and defined the teacher competencies
and developed and described the assessment procedures contained herein, worked
long,. hard, and with real dedication. Their concerns, expressed in many ways,
and throughout the effort were three-fold: :

(1) We need to identify those teacher competencies that are
absolutely essential for maximizing the emotional, cognitive,
and sorial development of children.

(2) The description of the assessment procedures must convey to
the evaluatees and the evaluators that the primary purpose of
any evaluation system is to provide maximum information to
the evaluatee and to do so in a supportive and helpful way.

(3) The desdription of the assessment procedureé must convey %o ths
evaluatorg, and to certain supervisors as specified in the
pProcedures, that they hdVve very spscific obligations and
responsibilities to the evaluatee and to the successful
implementation of the evaluation system.
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Those who participated in the present effort realize full well thaa%
their results are not the acme of accomplishment ~- rather they look upon
it ag a breakthrough -- a "man-will-never-fly" kind of effort. For the
present, you, the reader, are invited to study and judge the potential of
the work of these committees in tha development of an evaluation instrument
for a Competency-Based Teacher Education System.

Present Status of the Project

The project's present status can be explained ian terms of its
relationship to a complete and operationalized Competency-Based Teacher
Education Program. Such programs, according to Elam,” would include five
essential elements. These five elements are shown in the chart on the
following page. The chart describes the New Haven Pilot Project and thas
evaluation document in relation to these five elements.

The chart reveals that the New Haven Pilot Project will become a
fully operational Competency-Based Teacher Education Program during the
1973-7L school year. The provisionally cer ified and practice teacher
participants will progress toward the gtandard and provisional certificates,
respectively, on the basis of demonstrated competencies. The competencies
which can be demonstrated by the participants during the 1973-7L school
year fall into three clusters:

+ Teacher-Pupil Relations
+ The Teaching of Reading.
+ The Teaching of Arithmetic

A review of the 60-some competencies listed within these three clusters reveals
overlap between competencies within a given cluster and competencies that
are generic to all three clusters.

As the project entewrs its second year it- becomes possible, for the first
time, to have a clear picture of where we've been, where we're going, and

how we'ie going to get there. The first year was characterized by extensive
study, dissemination of CBIE information, closer collaboration tetween two
colleges and the New Haven School System, and acquiring rew Skills, Knowledge,
and avenues of communication -- all necessary prerequisites to the design

and implementation of a fully operationalized CBTE program. Cne other
accomplishment of the first year's efforts is the present svaluation

document which represents a major breakthrough for the project and enables

it to become operational. .

# Stanley Elam, editor, "Performance-Based Teacher Education:
What is the State of the Art?", AACTE, One Dupont Circle, N.W.
Washing‘hon, D.C. 20036. . :




The Essential Elements of a
Competency-Based Teacher ' A
Wducation Program

—  complete
1. The Competencies;(Knowledges, . and
Skills, Behaviors) are operation-
derived from explicit con- alized
ceptions of teacher roles; CBTIE
stated so as to.make Program
assessment possible, and
made public in advance. would
includs
2. The Criteria to be employed in
assessing the competencies are the
based upon, and in harmony with
specified competencies. The =~ Compe-
expected level of mastery is tencies
explicit and made publioc in -and
advarice. !ssessment
*  Procedures
3. Assessment of the partici- for all
pant's competency uses per- facets
formance as *‘he primary of the
snurce of evidence; takes ' peaching
into account evidence of
the participant's knowledge Process
relevant to the specified ' and
competency; and strives ' provide
for objectivity. . Profes-
. sional
L. The participant's rate of Growth
progress through the - Oppor-
progran is determined by tunities
demonstrated competency ’ +0
rather than by time or Achieve
course completion. all

Compe tencies
5., The professional growth '
program is designed to
facilitate the development

and evaluation of the
competencics specified.

The New Haven Competency-
Based Teacher Education
Projsct

1 & 2
The first draft of the evalua-
tion instrument containing
teacher competencies and asgess-
ment procedures for Teacher-
Pupil Relations, the Teaching
of Reading, and the Teaching
of Arithmetic was completsd
in July 1973 by Committees
of teachers, parents, and
administrators/supervisors. The
revised, operational draft will
be ready for use in September

1973.

3. The evaluation instrument
will be operational in
September 1973 for field-
testing throughout the
1973=7k school year in three
elementary schools with
provisionally certified and
practice teachers.

L. To be operationalized as
of September 1973 in concert
with the professional
growth program and the
evaluation process.

5. A professional growth program

' designed to facilitate the
development and evaluation of
selected competencies will be
operationalized ag of Septem-
ber 1973« This will be
accomplished through the
collaborative efforts of ths
New Haven School System, the
University of Connecticut,
and the Edvcation Improvement
Center of New Haven.



The Project's Third Phase -=- 1973=7L

Field-testing the newly developed instrument with the participant
teachers and a profegsional growth program designed to facilitate the
development and evaluation of selected competencies will be the major
thrusts during the 1973-"4 school year. , In addition, the extensive support
to the provisionally certified and practice teacher participants will continue.

A. TField-Testing the Evaluation Instrument

1. The Instrument'!s Format and Terms

a) The competencies, while clustered, are not listed in any order
or priority.

b) The assessment for each competency has four parts:*

(1) Context -- the conditions of performance for evéluation purposec
) Tevel A -- Knowledge
Level B -- Simulated data (micro-teaching, peer-teaching)
Level C -- Real Setting (the classroom)

Level D -~ In-Service (courses, workshops, modules, seminars)

(2) Indicator what would you observe, ask or test to deterhine

competency of evaluatee.

(3) Criteria =-- what level of competency will be required? i.e.

8 out of 10, 60%)

(L) Procedure == Who will do what?

How and when will it be done?
F4

By whom will the final judgment be made?

c) Other terms -- a glossary of terms used in this document is included
in Appendix B.

¥* Adapted from materials developed by John Hulls, Educational Research
and Testing, Florida State University, 1971.



2. Who will demonstrate competency?

The instrument will be utilized with ten provisionally certifiad
teachers who elected to participate in the project.

The instrument will also be used with the practice teachers at Baldwin,
King and Brennan Schools. However, the criteria and procedures for each
competency will need to be revised; as deemed necessary by bhe college

faculty supervisor and the master teacher.

3. Who will evalnate competencies?

a)

b)

There will be a two-member evaluation team (ET)* for each

provisionally certified teacher, one member of which will b.
the principal or his designates The second member will le a

peer of and selected by the participant (the peer muvsc be a
holder of the standard ~ertificate).

The observation or evaluation can be done Ly either Evaluation
Team Member (ETM)* or by both members as long as this is clearly

understood by &ll persons concerned prior to the observation or
evaluation.

The first responsibility of those ETM who are teuchers is to their
students. Therefore, the participation of classroom teachers in

the evaluation process will be limited by two constraints: (1) No
person will serve on more than twe Evaluation Teamsy and (2) the
number of observations or evaluations made.for each participant will
not exceed fifteen 1-1/2 hour blocks of class time. (Substitute
teachers will be provided through the wasual channels and paid for

from project funds for those classroom teachers who are members of
ar Evaluation Team. )

Le Which Competencies?

The participant and the ET will discuss which competencies are of

highest priority to ‘the ‘téachers While the ET may suggest competencies, the
final decision is that of the participant. While provisionally certified
teachers generally have up to five years in whiich to - earn the standard
certificate, the continuing obligations of this project to the participants
are limited to the 1973 7h school jaar.

For the -sake of brevity,  ET and ETM will ‘be used to designate
Bvaluation Team and Evaluation Tean- Mbmber, respectiwely,.

in the fbllowlng Pagess
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5. i'ader what circumstances will competencies be evaluated?
Prior to each informal or formal evaluation the following procedures
will occur:

a) The teacher and the ET(s) will discuss the competency, the
context, indicator, criteria, and procedure.

b) While the competency statement must remain bssically intact, tﬁe

agsessment can-remain as printed, be mod1f1ed, comple tely
revised, or riew assessments can be determlned.

c) The assessment agreed upon by the participant and the ET needs
to be indicated in writing (or checked if one of the listed
assessments is used).

d) Al questionnaires and interview questions nesed to be discussed
and formulated by the teacher and the ET cooperatively.

6. When will competencies be evaluated?

The participant and the ET will discucs the time schedule for informal
observations, formal evaluations and the rate at which competencies can be
demongtrated. The time, dute, and rate is up to the participant, with
consideration, of course, as to the schedule and responsibilities of the
members of the ET.

7« What follows the evaluator's visit?
Following each visit the following procedures will occur:

a) As soon as pdssible the participant and the ET(3) will meet to
discuss the assessment of the specified competency (more than one
competency can be observed and evaluated at one tlme)

b) The data gathered by- mhe evaluator w111 be present=d to the
participant. If the data indicate that evaluatee has met the
criteria, the achievement of competency will be -indicated in-
Appendix A of the Participant's Ewvaluation Document. If the
data do not indicate demonstrated competency, the evaluator will
so indicate.

In those assessments where the achievement of the competency is
based more on the evaluator's judgment than on objective criteria,
the evalator will present all the data, notes .and assumptlons that
were used as the basis for the judgments o .

(¢}
N’



d) A copy of all data collecﬁed and an account of the discussicn
and decisions reached will be written by the ET ard left with

the participant. .
8. What about disagreements?

Every effort will be made to develop confidence and trus* between
the participant and members of the ET. However, in those cases where an
houcu bt disagreement occurs, the following course of action will be followed:

a) The participant and the ETH will prepare a brief statement
explaining the disagreement: i.e., in terms of the indicator, the
context, the criteria, the procedure, a combination of any or all
of these, or the interpretation of the data.

b) The participant and the 3TM will present this statement to the
other ZTM. A decision will be mzde by the three whether the
resolution of the disagreement will be reached through (1) a
separate assessment by the second ETH, (2) an independent
interpretation of the data, or (3) some other means.

¢c) In those situations where there is'ébntinuing disagreemznt
between the participant and an ETM,the participant can discuss
the question with a member of the Performance Evaluation
Committee (PEC) and request a replacemente

B. The Professional Growth Program

(1) Rationale --

The primary purpose of all evaluation is to promote the growth
of the evaluatce. The degree to which any evaluation system
will be successful in promuting growth is dependent upon three
interacting factors:

+ The precision with which the competency can be isolated,
identified and observed; :

+ The attitudds, skills, and understandings of the evaluator;
+ The relationship between the information and understandings

gained through the evaluation process and the professional
growth program.
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(2) Precfessional Growth Opportunities -- 1973-7L

a) The provisionally certified teachers have applied to
the University of Connecticut Graduate School. They.
will be considered as a special project group by the
University.

b) The project will provide, through the University of
Connecticut, three 3-credit graduate "courses' during
the y2ar. The "courses™t will be administered on the
basis of exit requirements, specified as competencies
in this instrumente.

¢) Two additional "courses™¢ will be offered by the
University of Conmecticut during the summer of 197k.
Thes3 '"courses" will be offered in Now Haven and will
also be .administered on the basis of exit reuynivements.

d) In addifion, workshops, seminars and classroom
vigitations will be plammed on the basis of requests
from the participants and the g vluators.

e) Information regarding the requests for workshops
et ale from the participants and evaluators will be
conveyed to the School System's Office of Staff
Development. The In~Service Education offerings
provided by this office will in turn be communicated
to the participants and evaluators.

s Because of the uncertain status of proposed legislation that
would mandate certification programs of a competency-based
nature as an alternate to present requirements, the
provisionally certified teachers will also earn graduate
credits toward a Master'!s degree.




TEACHER-PUPIL RELATIONS

The Committee consensus is that teacher and pupil rapport is the
foundation upon which the successful application of all other taacher
competencies depend,

The qualifications deemed important for the development of effective
Teacher-Fupil Relations are presented in three categories: Personal
Cualities, Knewledge, and Teacher Competencies/Assessment Procedures.

Personal Cualities: Among the myriad desirable personal qualitias, Lho
Committees feels those listed below are vital:

l. The teacher %“as a Positive Se¢lf-Image and
+ accepts consbructive criticism and differences of opinion;
+ resgponds in a positive way to students? questicns;
+ deals with emergencies with a sense of equinimity.

2. The teacher is honest with own feelings and limitations and
+ works for self-improvement; |
+ utilizes self-evaluation techniques for self-improvement;

+ knows own personal biases and is able to deal with them
in order to treat each pupil fairly.

3. The teacher is a continuing learner and

+ @avidences a broad knowledge of and keen interest in local,
national, and world events;

+ reads professional literature, particularly that related
to child development.,

L. The teacher has warmth for and empathy with children and
+ sees humor in a situation and can laugh: with her class;

+ 1is sensitive towards child's feelings.



12

KNOWLEDGE

The Committee to develop Teacher Compatencies and Assessment Proce.duras
related to Teacher-Pupil Relations elected not to list specific Knowl :dge
Competencies. The Committee's position was iaat the achievement of tne
Teacher Competencies listed in the following section would only be possible
with a comprehensive base of Knowledge in --

Child Development

The Social Interaction of Groups
Communication Theories

The Mores and Expectations of the Community

+ 4+ + 4

A thorough knowledge of these catggories should enable the teacher to be
more effective in establishing realistic sxpectations for her students; in
communicating with students and parents; in assessing special interests and
capabilities of children; in understanding the social interaction that takes
place and whe . it means in terms of feelings and emotions of the children
involved; in determining the peer status of children and designing ways to
improve that peer status; in the recognition of severe social or psychological
problems; in designing self-evaluation instruments that wi’l provide data for
professional and personal growth; to understand the expectations of the home

and mores of the community and to use this in working with parents and
pPlanning for students.

Competencies Related to the Development of Effective
Teacher-Pupil Relations

Compe tency No. 1 The teacher can give corrective feedback which pupils
accept as supportive.

A. Assessment Procedure -~ Context: Ievel C (Classroom)

+ Indicator -- The teacher's cofrections are prompt and to the point.

+ (Criteria -- In 3 out of 5 instances where corrective feedback is
used, the teacher is judged by the ET (Evaluation Team)
as prompt and to the point.

+ Procedure -- ET observes énd raecords (written, tapes, video) the
teacher in 5 corrective situations, and discusses results
with the teacher.

B. Assessment Procedure -- le
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B. Assessment Procedure -- Context: ILevel C

+ Indicator -=-

+ (Criteria --
+ Procedure --

Competency Noe 2

A Assessment Troce

+ Indicator =--

+ Criteria =~-

+ Procedure -=-

B. Assessment Proce

The student accepts teacher's responseg without evident
frustration. * '

With 3 out of 5 students there is no evident frustration
on part of student and student is able to continue
constructive participation in class.

ET observes and records child's respcnses to teacher's
feedback and discusses results with the teacher.

Teacher utilizes learning modalities and spocial abilitiocs
of student as a basis for learning actiylties.

dure -~ Coutext: Ievel C

Teacher has made provisions for individuals' learning
modalities and special abilities.

Teacher can explain why 10 students, chosen randomly, are
using special activities that are based upon learning
modalities and special abilities of each student.

The ET will observe and record the special activities that
the randomly selscted students are using during a 30~
minute period and following the observation ask the teacher
to explain the relationship between the activities and the
individual interests and special gbilities for each of the
ten students.

durve -~ Context: Level C

+ Indicator -~
+ Criteria -

+ Procedure ==

C. Assessment Proce

The teacher has set up interest centers.
ET shou™ +hote at least 2 interest centers in classroom.

ET observes, counts number of interest centers, and
discusses results with the teacher.

dure -- Context: _Level C

+ Indicator -=-

+ Criteria -~

+ Procedure --

Tha students choice of interest center materials and
activities reflect their own special gbilities.

The ET judges that 80% of the students' selection of
materials or activities reflects special abilities of
children as described by the teacher.

The ET observes and records studeunts'! selection of interest
center materials and activitiés. " These records will be
discussed with the teacher and judged appropriate in terms
of the teacher's interpretation of the spscial abilities of
cach student observed.
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Competency No. 2 The teacher establishes a climate in which children
feel comfortable to express th' .r own opinions.

A. Assessment Procedure -- Context: Level C

+ Indicator -- Children express their opinions orally.

+ Criteria -- A count by ET of number and distribution of opinions
' expressed.

+ Procedure -- Evaluator videotapes or otherwise records discussion in
classroom and records the number and distribution of
opinions expressed. This information wi11 be discusscd
with the teacher.

B. Assessment Procedure -- Cortext: Level C

+ Indicator -- Teacher provides varied opportunities for children to
express opinions orally and in written form.

+ Criteria ~-- A count by ET of the number of opportunities the teacher
provided for children to express opinions.

+ Procedure -- The ET observes and records the number and type of oppor-
tunities the teacher provided for children's oral or
written expression. The ET discusses these records with

. the teacher.

C. Assessment Procedure -- Context: ILevel C

+ Indicator

- Verbal and non-verbal responses from teacher and
students are positive.

+ Criteria ----- 080% of the verbal and non-verbal responses by the feacher
and by students ar: judged positive by the Evaluator.

+ Procedure -- The ET observes and records (written, video, audio;, the
responses from the *° ~her and students during a 60.-minute
period, judges the «z.ponses, and discusses them and the
judgment with the teacher.

D. Assessment Procedure -- Combexts Tovel C

+ Indicator -- Students feel comfortable in expressing opinions.

+ Criteria - Number of times in observed and recorded situations
that children respond.

+ Procedure -- The ET counts and records children's responses and
discusses results with the teacher.
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E. Assessment Procedure -- Context: Ievel C
+ Indicator -- The range and quality of opinions expressed by children.
+ Criteria -~ The quality of student responses ranges from concrete

to abstract.

+ Procedure -~ The ET will observe and record student responses, place
these responses on a scale from concrete to abstract
and discuss findings with the teacher.

Competency No. Q Teacher glves directions which are understood by children.
A. Assessment Frocedure -- Context: Ievel C
+ Indicator -~ Children have enough information to begin task with a

minimum of questions.

+ Criteria -- 80% of children can begin task successfully without asking
further questions.

+ Procedure ~-- The ET records the names and number of children who cannot
begin work because they sgpparently do not understand
directions, and discusses records with the teacher.

B. Assessment Procedures -- Context: Ilevel C

+ TIndicator -~ Children can repeat directions.

+ Criteria -- 80% of children asked can repeat questions.

+ Procedure -- The ET selects at random 5 children to repeat. a set of .
directicns given: by -the teacher. Their responses are
juzzed by -the ET in terms of basic ideas or context (not
word for word).

Compe tency No. 5 Teacher Develops Children's Self-Reliance

A. Assessnment Procedurs -- Context: ILevel C

+ Indicator -~ Teacher provides independent activities

+ Criteria -- The ET will observe and record the number and variety of
independent activities available for children's use.

+ Procedure ~-- Teacher will discuss with and explain to the ET the
provisions made for independent activities, and the ET will
share with the teacher the number and variety of independent
activities.
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Be Assessment Procedure -- Context: Level C

+ Indicator -- Children know how to use independent activities.
+ Criteria -- 80% of the children use independent activities with succese.

+ Procedure -- The ET will observe and record ten children,selected at
random, using independent activities. The ET will ask
each child to explain the independent activity following
which the ET will Jjudge the degree of success the child
is experiensing with the activity.

C. Assessment Proce@ggg -~ Context: ILevel C

+ Indicator -- Children show growth in ability to use independent activitics.

+ Criteria -- The combined level of success in the use of independent
activities by 10 children, selected at random, will increase,
over ‘a 6-month period, by 30%. '

+ Procedure -- The ET will video tape 10 students, selected at randoms, on

- at least 3 occasions over a 6-month period and judge the
level of success each child is having in the use of
independent activities.

Comretency’ No. é Teacher hag ability to select and assign tasks that are
appropriate to the interests and capabilities of children.

A. Assesswent Procedure ~-- Context: level C

+ Indicator -- Children understand assigned task.
~ + (Criteria -- 80% of childrén'complete taske
+ Procedure -- Teacher will collect product of assigned tasks for all
children., The product will be reviewed by teacher and

ET in terms of completion and accuracy.

B. Assessment Procedure -- Context: Ievel C

+ Indicator -- Children indicate interest in assigned task.
+ Criteria -- 80% of children show interest in assigned tasks

+ Procedure -- Through video tape and/or interviews with 10 children, chosen
at random, the evaluator will judge interest level (questions
to be asked will be developed cooperatively by evaluator
and teacher).
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Ca Assessment Procedure -=- Context: Ievel C

+ Indicator -~ Teacher assigns a variety of tasks. that differ in
kind and level of difficulty.

+ Criteria -- 80% of children are working at instructiohalllevel (i.e.
challenging but possible ).

+ Procedure -- The ET will observe and record the responses of the children
as they work on an assigned task. The ET may also review
the products of assigned tasks and determine whether each
assignment was appropriate to the child's capability.

Compe tency No. 7 The teacher responds to inappropriate behavior in ways
that are clear td, appropriate for, and supportive of
each child.

A. Assegsment Procedure -- Context: Level C

+ 1Indicator -~ The child understands teacher's response to a specific
inappropriate behavior.

+ Criteria =- L out of 5 children who have been the recipient of a
teacher's response to inappropriate behavicr can express
understanding of that response.

+ Procedure -~ The ET will observe at least 5 situations in which teacher
: responds to inappropriate behavior. Teacher, in the presence
of the ET will interview children to determine each child's
understanding of the teacher's response.

B. Assessment Procedure -- Context: Level C

+ Indicator -- The teacher responds to similar kinds of inappropriate
behavior in a variety of ways.

+ Criteria -- The ET will observe and record the teacher's response to
one kind of inappropriate behavior evidenced by at least 3
children.

+ Procedure -- The ET will discuss with the teacher the records of the
observation. The teacher will explain the rationale for
the responses to each of the 3 children. In addition, the
teacher will be asked to discuss the three most common
kinds of inappropriate behavior and explain what response
would be appropriate for znd supportive of each of five
children, selected at random.
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C. Assessment Procedure -- Context: Ievel C
+ Indicator -- Decreasing inappropriate ktehavior by students.
+ (Criteria -- In a 6-month period, the ET finds evidence of fewer

instances of inappropriate behavior with 60% of the
students in the class.

.+ Procedure -- The ET will use videov tape for a minimum of 3 observations
to record classroom behavior over a 30-minute period.
The ET and teacher will view and discuss the video tape.
The ET will judge discussing inappropriate beavhior on
the basis of a count of inappropriate behavior as observed
on the video tare.

Compgtency No. & The teacher can establish boundaries that are clearly
understood by the children.

Ae Assessment Procedurs -- Context: Ilevel C

+ Indicatcr ~-- Children understand boundaries.

+ Criteria -- 70% of children are able to list class rules for behavior.

+ Procedure -« The ET will select 10 children, chosen gt random, and ask
them to list class rules for behavior. 90% knowledge of
class rules will be deemed adequate.

B. Assegsment Procedure -- Conté;t: Ievel C

+ Indicator -- Student's behavior is consistent with boundaries.
+ Criteria -- 70% of observed behavior is within established boundaries.

+ Procedure -- The ET will obrarve/count/list or viedo tape behavior and
judge whether the behavior is within established boundaries.

Competency No. 9 The teacher recognizes the potential for frustration and
provides for acceptable ways of dealing with it on the
part of the group and/or the individual.

A. Assessment Procedure -- Context: Ievel C

+ Indicator -- The teacher revises scheduled activities to reduce
group frustration level.

+ Criteria -~ In 80% of those cases where the teacher revises schedul=d
' activities there is a noticeable reduction of childrent's
frustration.

+ Procedure -~ The ET observes and records the level of frustration prior to
and following a schedule revision, judges the decrease in
the children's level of frustration; and discusses the
results with the teacher.
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B. gséessmant Procedure -- Context: Isvel C
+ Indicator -- Children understand what to do and where to go at
point of frustration.
+ Criteria -- 80% of children reaching frustration level choose an
: appropriate alternate activity.
+ Proceduire -~ The ET observes children who have reached frustrat:on level

and determines if they are able to find alternate antivities.

Compe tency No. 10 Teacher makes provisions for understanding each crild in
terms of his outside school interests and family informubion.

.-

Mo Assessment Procedure -- Context: Tevel C

+ Indicator -- The teacher communicatés with parent.

+ Criteria --- The teacher communicates with 90% of parents %o gain
necegsary information about child's family background at
least twice during year and as many additional times as
deemed necessary to gain information. ‘

+ Procedure -- The teacher indicates to the ET the number of times he/she
has communicated with parents and describes data gained
concerning the student'!s outside school interests and
pertinent family information. Following discussion with the
teacher, the evaluator makes judgment as to adequacy of
visits and completeness of information.

B. Assessment Procedure -- Context: Ievel C

+ Indicator -- The teacher utilizes all availabie school resources to
gather data. '

-+ Criteria -- Teacher can list and describe function of all available
schaol resources with 80% accuracy.

+ Procedure -- Teacher submits a 1ist and description of available
resources to the ET who in turn may utilize other school
personnel to verify completeness and accuracy.

C. Assassmeﬁt'Procedure_-- Context: Ievel C

+ Indicator -- The teacher uses appropriate inventories to determine
student interests.

+

Criteria -- The interests determined by the inventory correlate, with
75% accuracy, with the interests specified by %he parents
in assessment procedure A.

o3

Procedu s -~ The teacher discusses the two lisis of student interests with
the ET to determine the agreewsnt between the two listse.
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Competency No. 11 The teacher can determine and uriderstand the status
' I of eag¢h child in his peer group.
A. Agsessment Procedure -- Context: Ievel C
+ Indicator -- Teacher utilizes sociogram or other status assessment.
+ Criteris -- Teacher can describe peer status of all children in the
. .classroom.

+ Procedure -- The ET and teacher will review the resulfé of the sociogram
and discuss what activities are planned or in operaulon to
change or modify peer status.

B. Assessment gzgcedure -- Context: ILevel C

C.

A.

+ Indicator -- Segbing arrangement indicates understanding of peer status.

+ Criteria -- The seating arrangement for 80% of the students can be
eXplained on the basis of peer status or otheir data the
teacher considers pertinent.

Assessment Procedurs -~ Context: Level C

+ Indicator -- Teacher uses interaction analysis to determine inter-peer
communicatione

+ Criteria -- Teacﬁer‘s prediction of peer communication patterns agrees
in 80% of the cases with analysis of intsraction chart.

+ Procedure -- The teacher will complete a "Flanders type!" interaction
chart, which will be sent to the University of Bridgeport
for analysis. The teacher'!s prediction of peer communica-
tion patterns will be compared by the teacher and the ET
to the analysis of the interaction chart.

Competency No. 12 The %eacher knows and utilizes all available resources and

procedures to resolve children's social and/or
psychological problemse

Assessment Procedure -- Context: ILevel C

+ Indicator -- Teachers refers children.

+ Criteria -- The teacher has referred 80% of all children in need of
_social or psychological services to other sch.ool or
nutside resources.

+ Procedure ~-- The teacher and ET will request the school's social and
: psychological service personnel to meet with them to discuss
each child's need for special services. The teacher and the
ET will then determine the accuracy and correctness of the
teacher's referrals.,
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B. Assessment Procedure -~ Zontext: Level C

+ Indicator -- Teacher cai indicate the resource people available for
specific kinds of social or psychological problems.

+ Criteria -a) The teacher is 90% accurate in describing resources
a¥ailable to assist with social or psychological problems.

b) Simulated -- given 10 case studies the teacher can describe
referral procedure and appropriate humsh reséurces with
90% accuracy.

+ Procedure- a) The teacher describes (written r oral) the vesources
available.

b) The ET develops case studies (with assistance of
appropriate personnel. The teacher selccts and analyuzos
10 of these case studies.

C. Assessment Procedure -- Context: Level C

+ Indicator -- The teacher identifies children with social and/or
psychological problems.

+ Criteria =~- Teacher's judgment of children with social and/or
psychological problems agrees $0% of time with judgment
of social workers and gchool psychologist.

+ Procedure ~- The teacher presents information for all children referred
to the ET who in turn, requests assistance from the social
worker and school psychologist to wverify validity of
referral.

Competency No. 12 The teacher develops a climate in which inter-action
between students is encouraged.

A. Assessment Procedure -~ Context: ILevel C

+ Indicator -- Student-student communication is open and comfortable.

+ Criteriag =~ Observation-recording-videotapes and/or interaction
analysis indicate that 90% of student-student interaction
is opan and comfortable.

+ Procedure -~ Evaluator assesses data and discusses finding and
‘ judgment with teacher.
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Be Assessment Procedure -- Context: Ievel C
+ Indicator -~ Students perceive peer-communication as being
encouraged by teacher.
+ Criteria -~ 80% of children interviewed feel that peer communication
is encouraged and provided for by the teacher.
+ Procedure -~ Teacher and evaluator design an interview instrument

to determine the students' perception of the amount cf
time provided und the ways in which open communication
is encouraged by the teacher.

Competency No. }Q The teacher can clearly state and plan for realistic
long-range objectives for the social developnent of
the students as a group.

A. Arsessment Procedure -- Context: Ievel C

+ Indicator -- The teacher can write or express orally the long -renge
social development objectives.

+ Criteria =-- 90% of the objectives are realistic.

+ Procedure ~- The teacher will explain long-range objectives to the LT,
who may wish to consult with the social worker and school
psychologist for their view as to how realistic the
teacher's objectives are.

Be Assessment Procedure ~- Context: ILevel C

+ TIndicator -- The teacher provides activities and situations that
are consistent with these objectives.

+ Criteria -~ The teacher can describe and give rationale for planned
activities that are in agreement with lcng-range social
development objectives. -

+ Procedure =-- The teacher explains to the ET classroom activities and
the rationale for these activities in terms of the
objectives. The ET will judge the relationship between
the planned activities and the objectives.

Comptency No. lé The teacher develops positive and cooperative relation-
ships with parents to the dogico that two-way communication
takes place.

Ae Assessment Procedure -- Context: ILevel A

+ TIndicator -~ The teacher knows the parents of the children in the
classroom.
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+ Criteria =-=- Over a p2riod of 6 months teacher will be able to
discuss with the ET knowledge gained through
communication with parents and provide ET with
anecdotal records that also reflect contact with
parents.

+ Procedure -- The teacher will discuss with the LT the means and
frequency of communication with parents and the
knowledge gained thereby.

B. Assessment Procedure ~-- Context: Ilevel A

+ .Indicator -- Parents understand teacher's expectations for class
and for their child.

+ Criteria -- Questionnaire will be sent to parents to ascertain
their understanding of teacher's expectations. Of
the questionnaires returned, 80% indicate that the
teacher has communicated effectively with parentc.

+ Procedure ~-- The teacher will prepare and distribute questionnaire
to parents and discuss results with the ET.

C. Assesswent Procedure ~-- Context: Level A

+ Indicator -- Teacher provides avenues for cooperative coomunication
with parents.

+ Criteria -- Over a period of 6 months teacher will have provided at
least 3 different tyres of communication with parents
which will be recorded and discussed with the ET.

+ Procedure -~ Teacher will provide a variety of types of comminication
such as those listed below or any other that the teacher
feels are appropriate for providing adequate
communicatione

The types of communication utilized by the teacher will be discussed with
the ET. Some possible types of communication include the following:

1: Invitations to special classroom activities
2. Parent-teacher conferences

3. Class trips

i Informal letters to parents

5. C(Class rewsletters.
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Competency No. lé The teacher uges the physical environment to promote

A.

B.

C.

and reflect interests of the students.

Assessment Procedure -~ Context: Level C
+ TIndicator =- Teacher rearranges and renews physical environment.
+ Criteria =~-- Over 6 week reriod there will be at least 10 changes

in the physical environment of the classroom: i.e.,
bultetin boards, interest centerg, displays, furnitnve
arrangement, or different materials of instruction.

+ Procedure ~- The ET will observe and record changes and discuss
observations and records with the teacher.

Assessment Procedure -- Context: ILevel C.

+ Tndicator =-- Teacher uses interest inventories.

+ Criteria =-- 80% of interests expressed through an interest
inventory are evident in the classroom.

+ Procedire -- The teacher will construct or adapt an interest
inventory and administer it to the students. The
ET will observe and record the evidence throughout
the classroom and discuss findings with the
teacher. The ET will judge the relationship between
the informstion from the interest inventory and the
evidence of student interests in the classroom.

Assesswent Procedure -~ Context Level C

+ Indicator =- The teacher uses the physical environment to reflect
the cultural background of students in the classroom.

+ Criterias =- Over a 6-week period the teacher provides at least
5 displays (books, paintings, articles) that focus
on the cultural background of the students.

+ Procadure -- The teacher will explain to the ET what culturally
related displays have been provided for the students
over a six-week period.
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Competency No. 17 Teacher can correctly interpret non-verbal
‘commqnication from children.
A. Assessment Procedure -- Context: Ievel C
+ Indicator -- Teacher interprets children's non-verbal communication.
+ Criteria -- The teacher interprets children's non-verbal
commumication with 75% accuracy.
+ Procedure -- The ET will video-tape three 30-minute class sessions

Be

and watch gpecifically for non-verbal communication.
The ET and the teacher will view the video tapes and
the teacher will indicate what the non-verbal responses
of ten children indicate. Those ten children will view
the video tare with the teacher and the ET and indicate
vhat they meant by the non-verbal responses.

fAssessment Procedure -- Context: Level C

+ Indicator -- Teacher reacts positively to children's non-verbal
communication.

+ Criteria -- 75% of the time teacher reacts positively to children's
non-verbal communication.

+ Procedure -- Using the same video tape as indicated in Assessment A

the BT will judge the teacher's response to children's
non=verbal communication. '
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ARITHMETIC

TEACHER COMPETENCIES --- The Teaching of Arithmetic in Grades K-6

l. The teacher demonsirates a general knowledge of Mathematics content
appropriate for Grades K-6

A. Assessment Procedure -- Context: ILevel A (Knowledge) or
lavel D (In-Service).

+ Indicator -- The teacher demonstrates knowledge through oral or
written test.

+ Criteria -- BO% correct response to oral or written questions.

+ Procedure -- Test designed or selected by the Mathematics
Supervisor. The test can be administered and srored
by the ET or by the instructor of an approved
In-Service Education course.

(2) The teacher demonstrates a general knowledge of cognitive development
as it pertains specifically to children's understanding of
arithmetic concepts.

A. Assessment g;scedure ~-- Context: Ievel A or D

+ Indicator -~ The teacher shows knowledge through oral or
written test. -

+ Criteria -- 75% correct responses to oral or written questions.

+ Procedure -- Test designed or selected by the Mathematics
Supervisor. The t2st can be administered and scored
by the ET or by the instructor of an approved
In-Scrvice Education course.

B. Assessment Procedure-- Context: Level B (simulated data)

+ Indicator -~ The teacher can determine students' stage of cognitive
development from sirmlated data.

+ Criteria -- Given simulated data on 5 different children, appropriate
to the range of cognitive development within the tclassrocm,
the teacher can accuvately determine the stage of cognitive
development in four of the five cases.
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+ Procecdure -- The Mathematics Supervisor will develop or select
simulated da“a appropriate for children's cognitive
development ages 3-1ls The ET will seclect 10 situations
from which the teacher will choose five., Judgment as to
accurate determination will be the responsibility of the ET.

(3) The teacher identifies and describes the major instructional
strategies (methods) and the learning theories from which the
strategies originate.

A. Assessment Procedure -- Context: Ievel A or D

+ Indicator =-- Teacher indicates ability to identify and describe
through oral or written test. .

+ Criteria =-- 80% correct responses to oral or written test in
which at least four strategies and the related
theories are included.

+ Procedurc -~ Test designeé or selected by the Mathematics Supervisor.
The test may be administred by the EC or by the
instructor of an approved In-Servize Education course.

B. Assessment Procedure -- Context: ILevel B

+ Indicator -- Teacher < lentifies and describes instructional strategy
when presented with data on specific learning theories.

+ Criteria ~-- Given descriptions of four learning theories the
teacher can accurately identify and describe the
major instructional strategies related to those
theories with 75% accuracy.

+ Procedure -- The Mathematics Supervisor will develop or select
appropriate descriptions of learning theories and
identify and describe the related instructional
strategies. The ET will be responsible for administer-
ing and judging the results.

(L) The teacher identifies and describes diagnostic and other
assessment instruients appropriate to the achievenent range
of the students in the classroom.

A. Assessment Procedure -- Context: Ievel A or D

+ Indicator -- The teacher indicates knowledge through oral or
written test.

+ Criteria -- 80% correct responses to oral or written test in which
at least L instruments are included.
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+ Procedure -- Test designed or selected by the Mathematics Supervisor.
The test can be administered by the ET or by the
ingtructor of an approved In-Service Bducation course.

B. Asscssment. Procedure -- Context: Ievel B

+ Indicator -- The teacher selects appropriate diagnostic or
assessment instrument from simulated data.

+ Criteria -- Given data simulating five different class groups
and the purposes for which data are needed, the
teacher can select the most appropriate instrwrent
in L out of 5 cases.

+ Procedure =-- The Mathematics Supervisor will develop or select
a set of data for ten or more class groups and state
the purpose for which data are needed for each group.
The EC will select five of those sets of data for
the teacher to analyzse.

(5) The teacher identifies and describes instructional material
appropriate for and available to studenis in the classroom.

A. Asssssment Procedure =-- Context: Ievel A or D

+ Indicator -- The teacher indicates knowledge through oral or
written test.

+ Criteria =-- 80% correct response on oral or written test.

+ Procedure -- The Mathematics Supervisor will develop a listing of
instructional materials that are classified according
to cognitive development of the learner and to the
concept or skill for which the instructional material
would be appropriate. From this list the Mathematics
Supervisor will develop an examination that will be
administered by the evaluation committee (EC) or
by an instructor of an approved In-Service Education
cowrse.

B. Assessment Procedure -- Context: Ievel B

+ Indicator -- Teacher identifies appropriate instructional material
from simulated data.

+ Criteria =-- Given data regarding the cognitive readiness and
achievement 1level of 10 children, the teacher can
identify appropriate instructional materials in 8
out of 10 cases.
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(7)

A.

+ Procedure =~ The Mathematics Supervisor will develop or select
case studies for the cbildren, indicating the
cognitive readiness and achievement level of each
child, and listing appropriate instructional
materials for each case study. The EC will select
ten case studies to administer to the teacher and
will use the Mathematics Supervisor's list of
Appropriate Instructional materials as the criterion
me asure.

The teacher demonstrates a knowledge of various procedures that can
be utilized to record individual pupil performance and anecdotal
comments.

Assessment Procedure -- Context: Level A

+ Indicator -- Teacher indicates knowledge through written or
oral test.

+ Criteria =« The teacher can describe at least three ways in which
individual pupil performance and anecdotal comments
can be recorded. The evaluator should be satisfied
that the teacher has gelected record-keeping procedures
for the classroom from a knowledgeable base of
possibilities.

+ FProcedure - -- Tha EC will develop a listing of possible record-
keeping pruccdures to use as a criterion measure.
However, the committee, in its discussion with
the teacher, should be open to new procedurss or
modifications of procedures already listed.

The teacher utilizes knowledge of mathematics content and
understanding of students! cognitive development and achivement
levels to design a set of year-long goals.

Assessnent Procedure -- Context: ILevel C or D

+ Indicator -« Teacher presents year-long goals to ET verbally or
in written form.

+ Criteria -- 90% of the year-long goals are, in the judgment of
the ETs ccnsistent with the appropriate mathematics
content and the students! cognitlive readiness and
achievement levels.

+ Procedure -~ The ET is responsible to judge the appropriateness
: of the year-long goals. The ET may invite the
Mathematics Supervisor or his designate to assist
with this process.



(8)

A,

B.

Ce

Teachar writes short-tern instructional objectives that are
consisted with year-long goals, and pre-assessment information
about individual students and utilizes these data as the basis
for ' planning the instructional program.

Assessment Procedure -- Context: Level Aor D

+ Indicator -- Teacher can present, orally or in written form,
a set of instructional objsctives.

+ COriteria -- 90% of the instructional objectives are
: consistent with the year-long goals.

+ Procedure -- The teacher will present the instructional objectives
along with the year-long goals, to the ET or the
instructor of an approved In-Service Education
course. The ET or the instructor will judge the
consistency of those objectives with the yeavr-long
goals. (The ET and the Instructor could also do
this cooperatively.)

Assessment Procedure -- Context: Ievel A or D

+ Indicator -~ Instructional objectives are consistent with pre-
agssessment information for specific children.

+ COriteria =-- In 9 out of 10 cases the instructional objectives

spacified for a specific child are consistent with
tha pre-assessment infoimation on that child.

+ Procedure -- The teacher will present the instructional objectives
for 10 different children aleng with all pre-
assessiment information related “o each of those
children, to the ET. The ET will judge the con-
sistency of the objectives for each child against
pre-agsessment information for that child.

Assessment Procedure -- Context: lLevel B

+ Indicatosr =- The teacher can determine appropriate instructional
objective(s) for a given set of students.

+ Criteria =-- Given simulated data for 5 children, the teacher can
determine at least one instructional objective with
80% accuracy.

+ Procedure =-- The ET will prepare or select case studies in which
all necessary assessment data are included. The
teacher will select 5 case studies and write at least

" one instructional objective for each child.
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(9) Teacher selects and utilizes assessment instruments that
identify pupils' achievement level in terms of specific
objectives.

A. Assessment Procedure -- Context: Ievel C

+ Indicator -- Teacher can identify pupils! achievement level.

+ Criteria -- The achievement level, as identified by the teacher,
is accurate for 90% of the pupils in the classroom.

+ Procedure -~ The teacher will present, orally or in written form,
the achievement level of the students, in terms of
specific objectives, and give rationale for the
determination. The ET, given the same data from the
assessment instruments, will judge the accuracy of
the teacher's determination.

B. Assessrent Procedure -- Context: Ievel B

+ Indicator -- Teacher selects aasessment ingtrument to determine
achievement of specific instructional objectives.

+ Criteria -- Given specific instructional objectives the teacher
can select appropriate assessrent instruments in 9
out of 10 cases.

+ Procedure -~ The Mathematics Supervisor will describe and list
assessment instruments (diagnostic, survey, achieveuent)
and the instructional objectives for which the
instruments are appropriate. The teacher and the fC
will select cooperatively 10 instructional objectives
appropriate to the achievement level of the students.
The teacher will select the assessment instruments
appropriate for each instructional objective. The list
of assessment instructions and objectives will be used
as the criterion measur by the evaluation committee.

(10) The Teacher develops and utilizes diagnostic instruments to
determine precisely what kind of difficulty a child is having
with a specific skill or concept.

A. Assessment Procedure -- Context: ILevel A or D

+ Indicator -~ The teadher describes diagnostic instruments that
have been developed and gives rationale for their use.

+ Criteria -~ In L out of 5 cases the diagnostic instrument utilized
is a valid one for measuring a child's difficulty with
a specific skill or concept.

+ Procedure -- The teacher describes, ’6 the ET, five diagnostic
instruments that have‘ﬁ:en developed (formal or
informal) and presents’ the information that has been

o gathered through the use of these instruments. The
[ERJ!:‘ ET will judge the validity of each instrument.
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B. Assessment Procedure -- Context: ILevel C

+ Indicator -- Children are engaged in learning activities that
provide for specific difficulties that have been
diagnosed.,

+ Criteria -- In 8 out of 10 cases in which student activities have
' been based on diagnosis of specific difficulties the
students are making progress to overcome that
difficulty.

+ Procedure -~ Having received information from the teacher concerniung
the specific difficulties diagnosed fer 10 students, -
the ET observes each child involved in instructional
activities and judges whether the child is making
progress toward overcoming the difficulty.

(11) The teacher selects and utilizes instructional materials that
are appropriate to a specific objective and to the learner.

A. BAssessrent Procedure -~ Context: Ievel C

+ Indicator -- Children are using instructiocnal materials.

+ Criteria -- In those situations where the use of instructional
materials is vital to the achievement of the
objective, at least 80% of the children are using
the materials.

+ Procedure -- The teadher will identify those children whose use
of an instructional material is vital to the
achievement of a specified objective. The ET will
observe those children to determine the perdent
actually using an instractional material.

B. Assessment Procedure -- Context: Ievel C

+ Indicator -- Children can explain what the materials they are
using are for.

+ Criteria =-- Four of 5 pupils chosen at random, using materials,
can accurately descrite the reacon why they are
doing so.

+ Procedure -- The ET selects five pupils who ars using materials
and interviews them to determine whether they can
explain why they are using the materials.
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C. ifsessment Procedure -~ Context: Ievel C

+ Indicator -- The ma*erials utilized were beneficial to
children in achieving a specic objective.

+ {riteria -- Four out of five pupils who have been utilizing
instructional materials are making progress
to the achievement of a specified instructional
objective.

+ Procedure -~ The ET selects 5 pupils who have been using
instructional materials and intervieuws each to
determine whether or not progress toward a
specific objechive has heen mades

D. Assessment Procedure -- Context: Level B

+ Indicator -- The teacher can identify instructional material
which assists children to achieve speeified

objectives.
# Criteria -- Teacher can identify with 80% accuracy the materials
appropriate for assisting children achieve certain
“objactives. )
+ Procedure -~ The ET prepsres or has preparc? case studies which

clearly delineate the instructional objectives for
each of 10 children. The teacher will select

five of the case studies and identify the instruc-
tional materials that would be appropriate for

the child and the objective.

~

(12) The teacher selects and utilizes a variety of teaching
gtrategies and matches strategies to the individual child.

Ao Q§§gssment Procedure =-- Context: ILevel A

+ Indicator -- The teacher can describe the teaching strategies
that are being utilized and give rationale for
their use.

+ Criteria -- Four of the five teaching strategies are judged
appropriate.

+ Procedure -- The teacher will describe the teaching strategy and

) the rationale for that strategy. The ET will judge
appropriateness on the basis of the relationship
tetween the strategy and the rationale.
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B. Assessnent Procedure -- Context: Level C

+ Indicator -- Teaching Strategies are planned for individual

children.

+ Criteria -~ In 8 out of 10 cases those -chiliren for whom a teach-
ing strategy has been designed ave achieving
successfully.

+ Procedure -- The teacher will identify 10 children for whom
specific teaching strategies have teen designed to
assist each of the children to achieve a pre-
determined instructional objective. The ET will
observe, interview or test these children to
determine whether or not the objective islteing
achieved.

(72) The teacher selects and utilizes a strategy for grouping that is
based on adequate assessment, that maximizes learning, and is
supportive of a child's self-image.

A. Assessment Proccdure -~ Context: Ievel A

+ Indicator -- The teacher canvdescribe the grouping strategies
that are being utilized and give rationale for
their use.

+ Criteria =-- Four of the five grouping strategies are judged

appropriate by the ET.

+ Procedure -- The teacher will describe the grouping strategy and
the rationale for each strategy. The ET will judge
appropriateness on the basis of the relationship
between the grouping strategy and tle zationale.

B. Assessment Procedure -- Context: Ievel C

+ Indicator -- Grouping strategies are planned for individual
children.

+ Criteria =-- 80% of those children for whom a specific grouping
strategy has been designed are achieving success.

+ Procedure -~ The teacher will identify 10 children for whom specific
gronping stratugies have been designed to assist each
of the children to achieve a pre~determined
instructional objective. The ET will observe, intervie
or test these children to determine whether the -~ -
objectives are being achieved.
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(1) The teacher establishes a climate in the classroom which pupils

A

B.

C.

D.

perceive as open to their responses and supportive of their
answers and ideas.

Assessment Procedure -- Context: Ievel ©
+ Indicator -- Students seek and receive assistance from the teacher
or peers.

+ Criteria -- 90% of those who seek assistance from teacher or pecrs
receive it.

+ Procedures -- The FT obe~rves class and makes a count of the
numter ~f times pupils seek and receive help from
teacher or peers.

Assessment Procedure -- Context: Ilevel C

+ Indicator -- There is a range in the quality of questions asked
of teachers and peers.

+ Criteria -- The quality of questions ranges from concrete to
abstract tyres.

+ Procedure -- The ET records responses and orders them from
concrete to abstract and discusses these responses with
the teacher.

Assessment Procedure -- Context: Ievel C

+ Indicator -- Verbal and non-verbal responses of teacher are positive.
+ Criteria =-- 9C% of the verbal and non-verbal responses are positive.
+ Procedure =-- The ET observes and records verbal and non-verbal

responses of the teacher and determines to what
degree each response is positive.

Assessment Procedure -- Context: Ievel C

+ Indicator =~ Students feel positive about the responses and the
support they receive frpm teacher and peers.

+ Criteria -a) In 90% of cases where pupil received support from
teacher or peers no evident aggravation is observable.

-b) In 8 out of 10 cases the pupils who received a repcnse
from teacher or peers feel positive about the
response.
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+ Procedure ~a) =-- The ET observes pupils' reactions to responses
of teacher and peers and judges each on a
continuum from negctive to positive.

-b) =~ The teacher and the ET cooperatively develop a

. set of individual interview questions or a
group questionnaire. The teacher adminisiers
t1is interview or questionnaire to 10 pupils
who received responses and then analyzes the
data in cooperation with the ET.

The teacher modifies her objectives and learning activities on
the basis oif ccntinuing assessment.

Assessment Procedure -- Context: Ievel C

+ Indicator -~ The teacher explains changes that have been made
and the rationale for those changes.

+ Criteria =-- The teacher can explain and give rationale for
L out of 5 changes.

+ Procedurg -- The ET and teacher discuss changes in objectives and
learning activities in relation to assessment data.
The ET judges the appropriateness of the changes on
the basis of the relationship btelween the assessuculb
data end the change.

Assessment Procedure -- Context: Ievel C

+ Indicator -- Children are working at appropriate levels of
achievement.

+ Criteria =-- 80% of children for whom objectives and learning
activities have been reformulated are progressing
successfully in the achievement of the specified
objective.

+ Procedure -~ The ET observes and interviews at least 6 children
for whom objectives and learning activities have been
reformulated and evaluates their progress in achieving
the specified objective.

Assessment Procedurs -- Context: Ievel C

+ TIndicator -- Teacher determines student gttitudes toward avithmetic
and plans on the basis of the findings.

+ Criteria -- The teacher presents the data from the attitude scale
and describes at least 10 program modifications that
have been impliemented brocanse of the findings.
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+ Procedure -- The ET and teacher discuss the results of the

attitude scale and the program modifications. The
ET will judge tne appropriateness of the program
modifications in light of the data.

(16) The teacher keeps and utilizes individual purpil performance
records to provide adequate information to the teacher, the
students, and the parents.

Ae Assessment Procedure -- Context: Ievel C

+ Indicator -~ Teacher uses the individual pupil performance

+ Oriteria

+ Procedure --

records to set objectives and plan learning
activities.

Teacher can explain the direct relationship between
individual pupil performance records and the objectives
and learning activities for at least 10 children

with 80% accuracy.

The teacher and ET will discuss the records,
objectives, and learning activities for at least
10 children selected at random., The ET will judge
whether the objective and learning activities
coincide with the rerformance records for each

of the 10 children.

B. Assessant Procedure -- Context: Ievel C

+ Indilator ~

+ Criterg -«

+ Procedure ~-

Children are able to explain their achievement
level in terms of specific objectives.

8 out of 10 children who have received information
during the past week can accurately describe their
achievenent level in terms of specific objectives.

From a listing of children who have received
informaion within the last week, the ET will
gselect .0 to interview. The ET will record tha
respons of each child and compare it with the
data giren by the teacher.
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C. Assessment Procedure -- Context: Ievel C

+ Indicator -- Teacher uses a variety of means to provide
parents with information and does so on a
continuing basis.

+ Criteria -- The teacher presents evidence of or plans for
providing parents with information in the form
of progress folders, conferences, newsletters, or
cther means.

+ Procedure -~ The teacher will present or describe means or
methods that have been used to provide information

to parents. The ET will judge on the basis of
adequacy and frequency.

(17) The teacher assists students to develop skills in self-cvaluatlion.

Ae Assessment Procedure -~ Context: ILevel C

+ Indicator -- Students understund teacher's interpretation
of assessment data.

+ Criteria -- 90% of the children who received interpretation
of data from the teacher can explain that
interpretation accurately.

+ Procedure -- The ET will observe teacher providing students with
interpretation of assessment data and will interview
those students. The ET will compare the students'
explanations with the interpretation provided by
the teacher.

B. Assessment Procedure -- Context: ILevel C

+ Indicator -- The siudents can explain their own strengths and
weaknesses in terms of specific objectives.

+ Criteria -- 70% of those students who in the opinion of the
‘teacher, have received interpretation of assessment
data can explain their own strengths and weaknesses
in terms of specific objectives.

+ Procedure -- The teacher provides the ET with a list of children
who have received this information. The ET will
select at least 7 of these children to interview
to determine whether the child can explain his/her
own strengths and weaknesses in terms of specific
ot.jectives.




39

(18) The teacher utilizes information on children's experiences
out of school and in other school subjects to develop an
understanding of the application of arithmetic.

A. Zlssessment Procedure -- Context: Ievel C

+ Indicator -~ The word problems given orally or assigned to
students are related to cut-of-school experiences
and other school subjects.

+ Criteria -- 50% of the word problems are based upon out-of-
school experiences or related to other school
subjects.

+ Procedure -- The ZT reviews the word problems agsigned to

individuals and groups over a period of one week.
The ET then discusses with the teacher the
information base for each of the word problems

and makes a judgment as to the relationship betueen
the word problem and out-of-school experience and
other school subjects.

B. Assessment Procedure -- Context: Level C

+ Indicator -- Children can identify the relationship between
word problems and their experiences out-of-school
or in other school subjects.

Ten students, each having a different set of word
problems can, with 80% accuracy, identify those
word problems that relate to their expeilences
out-of-school or in other subjects.

+ Criteria

+ Procedure -- The teacher will supply 10 sets of word probiems,
designate the child for whom each set would be
appropriate and indicate the word provlem that
do relate to the child's experiences. The ET
will take this information and discuss the set
of word problems with each child.

(19) The teacher assesses own strengths and weaknesses in terms of
knowledge, attitudes, and competencies.

Assessment Procedure -- Context: Ievel C or D

+ 1Indicator -~ The teacher utilizes the varied assessment techniques
and tools supggested in this evaluation document.
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+ Criteria -- The teacher explains the assessment techniques
and tools that have been utilized for self-
appraisal and describes the benefits that have
been derived in terms of competencies achieved
or being pursued.

+ Procedure -- The teacher and the ET first of all must recognize
that this competency is continuous. The responsibility
of the ET is to discuss with the teacher the self-
appraisal techniques and the benefits derived and
to suggest other self-appraisal tools, workshops,
observztions, courses, or other activities that
might be beneficial to the teacher.

(19) The teacher identifies, describes and utilizes available
human resources to strengthen the instructional program.

A. Assessment Procedures -- Context: Level A

+ Indicator -- The teacher can list and describe available human
resources.,
+ (Criteria -~ The teacher can list three individuals from each

category listed below and describe the particular
skill that each person can offer:

Category Name Particular Skill

Community 1
2

3

Peers 1
2

3

Supervisors é
3 B

1

Parents 2
3

Students é
3

+ Procedure -- The teacher will complete the above chart and
discuss it with the ET. The ET may suggest
other resources.
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B. Assessment Procedure -- Context: Level C

+ Indicator -- The teacher uses available human resources.

+ Criteria -- The teacher utilizes at least 10 of the 15
individuals listed above.

+ Procedure -- The teacher presents information to the ET
as to who was utilized to strengthen the
instructional program smd how helpful tho
services were.

C. Assessment Procedure -- Context: Level C

+ Indicator -- The teacher evaluates the effectiveness
of the human resources utilized to strengthen
the instructional program.

+ Criteria -- The teacher will design instruments to assess
the effectiveness of 80% of the hwnan resources
utilized to strengthen the instructional
program.

+ Procedure -- THe ET will discuss the data from the assess-
ment instruments with the teacher to
determine their effectiveness.
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B.

TEACHER COMPETENC

The teacher de
emotional, cog
children speci
of readinge.

Assessment -~ Co

+ TIndicator

+ Criteris --

+ Procedure --

Assessment --

+ Indicator --

+ Criteria --

4+ Procedure =--

L2

IES == THE TEACHING OF READING IN GRADES K-6

KNOWLEDGE

monstrates general knowledge of the physical,
nitive, and psycholinguistic development of
fically related to the learning and teaching

ntext: Level Aor D

Teacher indicates knowledge through oral or
written test.

80% correct response to oral or written questions.

The test will be designed or selected by the
Reading Supervisor. It will be administered
and scored by the Evaluation Committeec (EC) or
by the instructor of an approved In~Service
Education course.

Context: Ievel B

The Teacher can determine students' state of
psycholinguistic development from simulated
data.

Given simulated data on each of five children,
appropriate to the range of development within
the classroom, the teacher can accurately
determine the stage of psycholinguistic
development in four of the five cases.

The Reading Supurvisor will develop or select
simulated data appropriate for the psycho-
linguistic development of children ages 3~-1lk.
The Evaluating Team (ET) will select 10
situations from which the te%pher can select
five.s Judgement as to accurate determination
will ke the responsibility of the ET.



(2) Teacher demonstrates a knowledge of those skills students
need to become proficient in reading.

A. Assessment -- (Same as A for Competency No. 1)
B. Assessment -+~ Context: Ievel B
+ Indicator -- The teacher organizes skills in proper sequence.

+ Criteria -- The teacher can organize a given set of skills
into the accepted order for instruction with
95% accuracy.

+ Procedure ~- The Reading Supervisor will prepare a set of cauls
each listing a reading skill. The. instimcticnal
crder will be given on a separate sheet. The ET
will administer, seora, and discnrs vesnlts with
the teacher.

(3) Teacher demonstrates a knowledge of methods of teaching reading.
A. Assessmen. (Same as A for Competency No. 1)
B. Assessment -- Context: Ievel B

+ Indicator -- The teacher can select the appropriate
method for a given simulated zituation.

+ Criteria -~ Given the data for simulated situations,
the teacher can select the appropriate
method in L out of 5 cases.

+ Procedure -~ The Reading Sapervisor will develop or
select at least 10 simulated situations
and indicate agppropriate methods for each.
The ET will select 5 of these situations
for the teacher!s analysis.

(L) The teacher demonstrates a knowledge of the instructional
o\ jectives in reading as stated by the School System and
the school.

Assessment: level A (Same as assessment A for Compancy No. 1)
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(5) The teacher demonstrates a knowledge of instructional
materials appropriate to the interests and range of reading
achiavement of the students.

A. Assessment -- Context: Level A (Same as Assessment A for
Competéncy No. 1)

B. Assessment -- Context: Ievel B

+ Indicator -- The teacher selects appropriate materials
for a given simulated situation.

+ Criteria =-- Given simulated data for 5 situations the
teacher selects appropriate materials with
80% accuracy.

+ Procedure -- The Reading Supervisor will develop or select
at least 10 simulated situations and indicate the
appropriate materials for each. The ET will
select 5 to administer to and discuss with the
teacher.

(6) The teacher demonstrates a knowledge of formal and informal
tests and procedures for diagnostic and achievement
assessments.

Le Assessment -- Context: Ievel A (Same as Assessment A for
Compe tency No. 1)

Be Assessment -- Context: Level B

+ Indicator ~- The teacher selects appropriate assessment
instrument.

+ Criteria ~-- Given simulated data for 10 situations,
involving individwals and groups, the teacher
can select the appropriate assessment
instiument(s) with 80% accuracy.

+ Procedure -- The Reading Supervisor will develop or select
at least 20 simulated situations in which the
appropriate assessment instrument is formal,
and for groups or an individual, and
diagnostic or achievement. The ET will
administer and discuss the findings with
the teacher.
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C. Assessment -~ Context: Ievel B
+ 1Indicator -~ The teacher interprets assessment data.

+ Criteria -- Given assessment data for 8 simulated situations,
the teacher can interpret the data with 80%
accuracy.

+ Procedure -- The Reading Supervisor will develop or select at
least 15 simulated situations and indicate the
appropriate interpretation of the assessment data
for each. The ET will select 8 of these to
administer and discuss with the teacher.

(7) The teacher dem ustrates a knowledge of individual pupil
racord-keeping systems.

A-  Assessment -- Context: Level A (Same as Assessment A for
Competenoy No. 1)

Bs Assessment -- Centoxts Ievel A and C

+ Indicator -- The te:cher adopts and develops a record-
keeping systems.

+ Criteria -- The record-keceping system adopted or developed
by the teadher is selected from a number of
possible alternative systems.

+ Procedure -~ The teacher explains and gives ratinnale for
the record-keeping system to the ET.

CLASSROOM IMPLEMENTATICN

(8) Teacher determines each student's instruotional level.
A, Assessment -- Context: Level C

+ Indicator -- The teacher can state rationale for the
determination of each child's instructional
level.

+ Criteria =-- The teacher's determination of the instruc-
tional level of all children in the class-
room is 80% accurate.

+ Procedure -- The ET and teacher meet to review all data
used for determination of instructional
levels Teacher explains her ratiocnale and

the evaluation committee makes an
indopoudent jndpmant as +n accuracy.




L6

B, Assessment -- Context : ILevel C

+ Indicator -=- The student responds without evident
frustration to assigned task.

+ Criteria -- 8 out of 10 children observed doing an
assigned task do not evidence frustration.

+ Procedure ~- The ET observes 10 children selected at
random and judges whether there is evident
frustraticne The ET will need to distinguish
between boredom and frustration and judge

accordingly.
C. Assessment -- Context: Level C
+ Indicator -- The children work af ingtructicnal level.
+ Criteria -- Cn a given day the product of each child's

agsigned task is completed with 80% accuracy.

+ Procedure -- The ET and the teacher, on a mutually agreed
upon day, will review and assess the product
of each child's assigned taske.

(9) Teacher utilizes available data to plan instructional program
for each student.

A Assessment -- Context: Level C

+ Indicator -- There is a relationship betwesn the available
data and the plans for individual students.

+ Criteria -- The instructional plans for individual
students represent an accurate reflection
of the available data with 80% accuracy.

+ Procedure -~ The teacher will present the available data and
the instructional plans for each of 10 children
selected at random.  The ET will judge the
accuracy of the relatiohship beiween the
plans and the data.

(10) The teacher utilizes available data to determine grouping of
students for reading ingtruction.

Ae fssegsment -- Context: Ievel C

+ Indicator -~ There is a relationship between the available
data and the grouping pattern.
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+ Criteria -- The grouping pattern represents an accurate
reflection of ‘the available data with 80%
accuracy.

+ Procedure -- The teacher will present the available data and
rationale for the grouping pattern for the entire
class. The ET will judge the accuracy of the
relationship between the grouping pattern and
the data. The data to be considered needs to
include student interests, instructional levels,
peer relationships, and learning modalities.

B. Assessment -- Context: Ievel C

+ Indicator -- The children in each group are interested and
responding in a positive manner.

+ Criteria ~- 80% of the children in a group are interestled
and giving posiiive responses.

+ Procedurs -- The teacher and the ET will identify the group
to be observed. The ET will observe the group
and record (written, audio or video) the
children's verbal and non-verbal responses. The
ET and teacher will discuss these data and
cooperatively judge the percentage of students who
are interested and responding in a positive manner.

(11) The teacher utilizes a variety of teaching techniques and
matches techniques to the individual child.

A. Assessment -- Context: Ievel C

+ Indicator -- The teacher can state rationale for teach-
ing techniques that are being used.

+ Criteria -- The rationale is judged to be accurate in
Ly out of 5 cases.

+ Procedure -~ The teacher will describe the teaching tech-
niques and the rationale for them. The
evaluator will judge appropriateness on the
basis of the relationship between tlie sliabopy
and the rationale.
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B. Assessment -=-Context: Ievel C

+ Indicator -- Teaching techniques are planned for individual
children.

+ Criteria -- In 8 out of 10 cases those children for whom a
' teaching technique has been planned are
achieving successfully.

+ Preccedure -- The teacher will identify 10 children for whom
specific teaching techniques have been designed
to 2ssist each of the children to achieve a pre-
determined instructional objective. The ET will
observe, interview or test “hese children to
determine whether the objective is being achicved.

(12) Teacher selects ingtructional materials that are suitable for
the instructional level, the independent level, and the
interests of the students.

Ae IAssessment -- Context: Ievel C

+ Indicator ~—vThe materials selected for the instructional
level of students is suitable.

+ Criteria =-~- The rationale for the selection of materials is
judged to be accurate in 80% of the cases.

+ Procedure ~- The teacher will describe the matorials being
utilized and present the rationale for the
selection of the materials. The ET will judge
suitability on the basis of the relationship
between the materials selected and the instruc-
tional level of those students for whkom the
materials were selected.

B. IAssesswment == Context: Ievel C

+ Indicator -- The children are using instructional materials
with no evident frustration.

+ Criteria -- 80% of the children observed are using instruc-
tional materials with no evident frustration.

+

Procedure -- The teacher and the ET will identify 10 children
representative of a cross sample of the classroom
in terms of instructional level. The BT will
observe, interview, or test (informal) the 10
children and discuss the data with the teacher.
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C. Assessment ~=- Context: Level C

+ Indicator --

+ Criteriag -~

+ Procedure --

Students select appropziate instructional
material for independent use.

The students! choice of instructional material
for independent use is judged appropriate in
8 out of 10 cases.

The teacher will present the ET with the pattern
of selection of instructionei-materials-for-
independent-use for 10 children. The ET will
observe and interview the 10 children to deter-
mine appropriateness of choice against two
criteria: (1) VWhether the child undevslon:is
the instructional material selected and (2)
whether the pattern indicates a selection of
materials that are too easy, too difficuit, or
overly repetitious.

D. Nssessment -- Context: Ievel C

+ Indicator --

+ Criteria --

+ Procedure --

The instructional materials available reflect
the interests of students.

8 out of 10 children interviewed indicate specific
instructional materials that meet their interests,
and are available to them.

The ET and the teacher will identify 10 children
to be interviewed. The teacher will indicate her
perception of their interests prior to the
interview, The ET will interview each child to
determine and record: (1) the student's
explanation of interests; and 2) +the student's
awareness of instructional materials available

to ieet those interests.

(13) The teacher organizes and manages the reading instructicn
reriod in a manner that is understood by the students and
provides independent assignments appropriate for them.

A. Asséssment -- Context: Tevel C

+ Indicator --

+ Criterig --

Students can explain the time schedule of the
reading instruction period and their responsi-
bilities throughout the time period.

80% cf the children can explain (or through the
observation of an evaluator show knowledge of)
the time schedule and their responsibilities
throughout the reading instruction period.
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+ Procedure -- The ET will observe or interview 10 gtudents
chosen at random, to judge their understanding
of the time schedule and their responsibilities.

Assessment -- Context: Ievel C

+ Indicator -- Students begin and complete assigned activities
independently.

+ Criteria -- 8 out of 10 children observed are working
inderendently to complete, in the specified
tire and with 80% accuracy, the assigned
activity.

+ Procedure -- The ET will observe 10 children working
independently and evaluate, with the teacher,
the accuracy of the product and the degree of
independence shown by the child in completing
the assignment.

Assessment -~ Context: ILevel C |

+ Indicator -- Students utilize independent activity time.
+ Criteria -- B80% of the children observed are utilizing

their inderendent activity time in ways that
reflect the child's interests or specific
instructional needs and coincide with the
instructional pattern established by the

" teacher.

+ Procedure -- The ET will observe 10 students who have com-
pleted the teacher's assigned task. The ET
will record the ways in which those students are
utilizing their time and Jjudge against two
criteria: (1) do students choose activities
that coincide with interests or ingtructional
needs; " and (2) are student: activities in haviony
with the organizational pattern established by
the teacher?

The teacher uses a record-keeping system that provides adequate
feedback to the teacher, children, and parents.

Assessment -- (Same as Competency No. 9)
Assessment -- Context: Level C

+ Indicator -- The children can explain their owm instruc-
tional level in terms of specific objectives.
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+ Criteria -- L out of 5 children interviewed can explain
why they are engaged in a particular assignment
and what the successful completion of the assign-
ment will lead to in terms of a specific objective.

+ Procedure --The teacher and ET will identify 5 children for
interview. The evaluator will interview each
child individually, and judge the degree of
~glationship between the child's awareness of
sssignment/objective and data available from the
record-keeping system.

-*

C. Assignment -~ Context: Level C

+ Indicator -- The teacher uses a variety of means to vrovide
parents with infoumation and dees su ou a con-
tinuing basis.

+ Criteria -~ The teacher presents evidence of or plans for
providing parents with information in the form
of progress folders, conferences, newsletters,
or other means.

+ Procedure -- The teacher will present or describe means or
methods thave been used to provide information
to parents. The ET will judge on the basis of
adequacy and frequency.

C. Assessment -- Context: Ievel B

+ Indicator -- Parents are aware of children's progregss in
reading.

+ Criteria -- L out of 5 parents, when given data on the
reading progress of seven children, can select
the particular data describing their own child's
reading progress.

+ Procedure -- The teacher and the ET will randomly select 5
parents for interview. The teacher will prepare
a reading progress profile from the recorded data
for the child of each of the five parents. The
teacher and the ET will prepare 6 simulated read-
ing progress profiles. The teacher and the LT
will mdet with each parent and request the parent
to selact the reading progress profile that
describes treir owm child.
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(15) The teacher establishes a climate in the classroom which
is seen by pupils as being open to and supportive of their
rGIponses.

A. Assessment -~ Context: Level C

+ TIndicator -~ Students seek and receive assistance from the
teacher or peers.

+ Criteria -~ 90% of those who seek heip from the teacher
or peers receiv it.

+ Procedure -- The ET observes class and counts the number of
times pupils seek and veceive asnistmee from
teacher or peers.

B. Assessment -- Context: Ievel C

+ Indicator -- Verbal and non-verbal responses of the
teacher are positive.

+ Criteria -- 90% of the teacher's verbal and non-verbal
responses are judged by the ET to be positive.

+ Procedure -- Th: ET observes and records verbal and non-verbal
responses of the teacher and indicates to what
degree each is judged positive.

C. Assessment -- Context: ILevel C

+ Indicator -- The students i'eel positive about the responses
and support given by teacher and peers.

+ Criteria -a) In 90% of cases where pupil received support,
observer sees no evident frustration.

-b) In 8 of 10 cases pupils receiving a response
from teacher or peers, regard it as positive.
+ Procedure-a) The ET observes pupils' reactions to responses
of teacher and peers and judges ezch as teing
negative or positive. Results are discussed
with the teacher.

-b) The teacher and ET cooperatively develop a
questionnaire or questions for an individual
interview. The teacher administers the
interview or questionnaire and analyzos the
data in cooperation with the cvaluator.
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HOME-SCHCOL RELATIONSHIFS

(16) The teacher develops a positive relationship with parents
to the degree that each child's reading progress, interests,
end expectations, in school and at home, are mutually shared
and undsrstood.

A. Assessment -- Context: Level C

+ Indicator -- The pupil record coards and anecdotal comments
reflsct commmnication with the hone.

+ Criteria -~ The record cards, or anecdotal comments for 60%
of the children indicate the parent's perception
of the child's reading prograss, interesls, and
expectations.

The teacher and the ET will review the records
for all children and the class. The EI will
judge the completeness of the records.

+ Procedure

B. Assesswent -- Context: Level C

+ TIndicator -- Parent can explain how child is progressing in
comparison to the teacher's expectations.
+ Criteria Questionnaire will te sent to parents to
ascertain their understanding of the teacher's
expectations for their child. Of the question-
naires returned, 80% indicate that” the parents
do know how their child is progressing in
comparison to the teacher's expectations.

+ Procedure Tha teacher will prepare and distribute a question-
naire to the parents and review the results with

the ET.
C. Assessment -- Context: ILevel A

+ Indicator -~ Teacher provides avenues for cooperative
communication with parents.

+ (riteria =-- Over a period of 6 months *eacher will have
provided at least 3 different types of communica-
tion with parents which she will record and discuss
with the evaluator.

+ Procedure

Teacher will provide a variety of types of communi-

cation such as those listed below or any other

that the teacher fesls are appropriate for providing
adequate communication. The types of communication
will be discussed with the ET. Some possible types

include the following:
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+ Invitaticns to special classroom activities
+ Parent-teacher conferences

+ Class

trips

+ Informal letters to parents

+ Class

newsletters.

D. Assessment -~ Context: Level C

+ Indicator --

+ Criteria -~

+ Procedure --

The child perceives a positive relationship
existing betwesen the teacher znd the parent.

80% of the children intervieved perceive a
positive relationship existing between
their parents and their teacher.

The teacher and the evaluator will design the
interview instrument. The questions asked of the
student should elicit, as accurately as possible,
how the student feels the parent or teacher would
behave in a specific situation. The teachoer and
the ET will interview 10 children, chosen at random.

(17) The teacher actively encourages and assists parents to promote
and support children's interest and progress.

A. Assessment -~ Context: Ievel C

+ Indicator --

+ Criteria-a)

-b)

+ Procedure --

The parents do promote and support the child's
interest and progress in reading.

80% of those parents interviewed can explain
3 ways in wvhich they promote and support their
child's interest and progress in reading.

60% of those parents interviewed are able to
describe ways in which ideas, information, or
materials provided by the teacher aided them iu
promoting and supporliug their childls interost
and progress in reading.

For criteria a) and b) -~ The teacher and ET will
cooperatively design the interview instrument and
administer it to 10 parents, chosen at random.

B. Assessment -- Context: Level C

+ Indicatour -- Tarents are involved with the reading program

in the classroom.

+ Criteria -~ 50% of the parents are involved at least once a

month with some aspect of the reading program.



+ Procedure -- The teacher will indicate parent involvement
in the reading program by keeping a record
that includes name, date, time, and purpose
of involvenent. This record will be reviewed
and discussed by the tcacher and the evaluator,

EVALUATION AND REVISION

(18) Competency Goal Statement: Teacher revises program frem
results of formal and informal
achievement tests.

Assessment -- Context: Ievel C

+ Indicator -~ There is a relationship between the available
test data and the plans for individual students.

+ Criteria -- The program represents an accurate reflection of
the available test data with 80% accuracy.

+ Procedure -+ The teacher will present the available test data
and revised program for 10 children selected at
random. The ET will judge the accuracy of the
relationship between the data and the revised
progranm,

(19) The teacher uses self-evaluation techniques and suggestions
from pcers, administrators, and parents to medify the reading
progranm.

A. Assessment -~ Context: Iewvel C

+ Indicator -- Teacher explains revisions of program based on
sugges?ions.

+ Criteria =-- In a 3-month period teacher has implemented
Ly out of 5 suggestions deemed appropriate.

+ Procadure -- The ET will observe reading program 5 times in a
3-month period. The teacher will discuss or
review plans with the evaluator regarding the
changes made on the basis of suggestions.

Be. Assessment -- Context: Ievel C

+ Indicator -- The teacher uses a variety of self-
evaluation techniques.
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+ Criteria -=- During a 3-month period the teacher has used
at least 5 different self-evaluation techniques
including video tape, student interview, parent
interview, questionnaire, and visitation to
other classrooms.

+ Procedure -- The teacher will present data on the self-
evaluation techniques used. The 5T will judge
the variety of techniques.

C. Assessrent -- Context: Level C

+ Indicator -- The teacher uses the information gained through
self-evaluation techniques to modify the
reading prograi.

+ Criteria =-- From the data obtained in Assessment B (above)
the teacher can explain the relationship between
the data and five program modifications.

+ Procedure -- The teacher will present the data and the modifira-
tions in the reading program to the ET, who will
determine whether the program modificotions are
justified on the basis of e data.

(20) The teacher utilizes available human resources to enhance
professional growth and to provide services to individual
children who have specific reading problems. :

A. §§§¢ssmg§£ -= Context: Ievel A

f Indicator -- The teacher uses . self-evaluation data to plan
for or participate in reading workshops.

+ Criteria -- During a 3-month period, utilizing the self-
evaluation data, the teacher will plan for or
request, and then participate in 5 workshops
specifically related to the data.

S

Procedure -- The teacher will present the data as rationale
for workshops planned or requested. The ET and
the teacher will discuss the self-evaluation data,
‘ne degree to which the data and the workshop
results coincide and the ways in which the ET
can assist with fu'ure workshop requests.
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B, Asseggment ~= Context: Level B

+ Indicator -- The teacher can select the rupen resource(s)
appropriate for a given simulated situation.

+ Criteria -- Given 10 simulated situations the teacher can
choose the appropriate human resource(s) with
90% accuracy.

+ Procedure -- The Reading Supervisor will develop or select

at least 15 simulated situations each of which
! represents an individual, group,; or professional

problem related to reading and each requiring
the services of a human resource from the
community, the school system, or the college.
The ET will select 10 simulated situations,
present them to th= teacher and judge the
completeness and accuracy of the response.

C. Assessrent -- Context: ZIevel C

+ TIndicator -- The teacher uses human resources to strengthen
the reading program.

+ Criteria =-- The teacher can explain and give rationale for
the use of at least 5 human resources during a
3-month period.

+ Procedure -- The teacher will explain and present ratiocnale
for the choice of specific human resources that
have teen used to improve the reading program.
The ET will judge the appropriateness of the
choice in relationship to the rationale.

(21) The teacher assists students to develop skills in self-evaluation.
A. Assessment ~-= Ccntext: Level C

+ Indicator -- Students understand teacher's interpretation
of assessment data.

+ Criteria -- 90% of the children receiving interpretation

of data from the teacher can explain that
. interpretation accurately.

+ Procedure -- The ET will observe teacher providing students
with interpretation of assessment data and will
interview those students. The ET will compare
the explanation of the students with the
interpretation provided by the teacher.
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Context: Level C

+ Indicator -- The students can explain their own strengths

4

+

Criterig --

Procaedira --

and weaknesses in terms of specifiec objectivan.
70% of those students who in the opinion of
the teacher, have received interpretation of
assessient data,can explain their owun sbicugbhs
and weaknesses in terms of specific objesctivea.

The teacher provides the ET with a list of
children who have received this information.
The ET will select at least 7 of these
children to interview to deterinine whelhiev thc
child can explain his/her own sbrenglhs and
weaknesgses in terms of sywcifie objectives.
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APPENDIX A

The following is an example of the Evaluation Record of Competencies
Achieved planned for inclusionin the final draft of this Document.

A RECORD OF COMPETENCIES ACHLEVED

Te acher

Teacher-~Pupil Relations

1. The Teacher can give corrective fredback which pupils accept
as supportive.

Comrments:
Evaluation Team

2.

3, etc.

Teacher:

Arithmetic

1. The teacher demonstrates a general knowledge of cognitive development
as 1t pertains specifically to children's understanding of arithmetic
concepts.

Comments:

Evaluation Team

2

3, etc.

Teacher:

Reading

1. The teacher demonstrates general knowledge of the physical, emotiocnal,
cognitive, and psycholinguistic development of children, specifically
related to the learning and teaching of reading.

Comments:.
Evaluator

2
3, etce.
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The following Glossory of Terms is included as a result
of requests or suggestions from members of the three committecs
as well as from some parents and teachers not members of the
committees but interested.

These definitions are given here in the hope that
readsrs may find them helpful in their interpretation of

the mnaterial in this instrument.
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GLOSSORY O TERMS

Achievement level -- how well a person is doing in relation to a
specific instructional objectivz or group of
objectives.

Mnecdotal records -- A written record of conversaiions tetween
students and students, student/parent,
teacher/student, teacher/parent.

Assessment data -- Information that tells how well a pupil is
. doing or what difficulty the pupil may be
having in relation t¢ a specified objective.

Assessment instrument -- A test, or questicrnaive designed to provide
information to the teacher about any facst of
a child's behavior.

Boundaries -- Boundaries beiween acceptabla and mmacceptabila hahavieod
the rules of the classroom.

Competency -- 4 statement of the Knowledges, Skills, or Behaviors
expected of the teacher. Each statement will be
accompanied by at least 1 Assessment.

Continuing assessment -~ The use of evaluation as an ongoing process
utilized to continually refine and .amprove
instruction.

Corrective feedback -- Infocrmation given a pupil about performance
or behavior in relation to an objective or
a classroom rule.

Diagnostic . .. instruments -- Tests (formal or informal) designed to
indicate why a person is having difficulty
learning a given skill, knowledge, or concept.

Flow chart -- A method of diagramming a procedure or process,
! step-by-step.

Feedback -- Information provided to the learner aboui how he Is
progressing in relation to a specific objective.

Grouping and grouping strategy -- refer to the way in which a teacher
organizes groups of children for instruction -~ includes
entire-class grouping, small-gronp, pairing, individualira-
tior or ccmbination of thiese categories.

Independent level -~- The degree to which a pupil can work on an
independent basis, without help and without
undue frnstration.
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Instructional level -- That level at which a child understands
at least 80% of the wrrds or idsas.

Instructional materials -- Books, films, object; and such used to
help a learner achieve a specified
instructional objective.

Instructicnal material =-- Any resource -- bocks, films, objects, and
such-~used to help pupils achieve an
instructional objective.

Instructional objective -~ A teacher's objective for the learner --
What the teacher wants the pupil to know or
be sble to do as a result of instruction.

Instructicnal program -- Long-range plans and objectives for children.

Interest inventory -- A check-list or open-ended questionnaire used
to determine the range and depth of student
interests.

Learning activities -~ What the teacher plans for the learner to do
in rclation to a given instructional objective.

Learning medalily (learning style) -- The way or the circumstancec in
which the pupil seems to learn best -- for example,
a pupil may respond best in a structured setting as
opposcd to a more open envircnment -- or he may
learn _est from visuals, as cpposed to eudio raterials.

Non-verbal responses -- All the ways we comrunicate with peoprle other
than through the spoken word -- writing, facial
expressions, gestures, all kinds of '"body talk."

Peer relationships =-- Social relationship with other children in
the class.

Peer status -~ A pupil's standing in relatiecn to all pupils in the
classrocm in teims of a designated kind of behavior, i.e.
social, leadership, athletic, size, weight, etc.

Performance records -~ Data on how & pupil is doing in relatiova to a
sat of objectives -~ might include information

showing growth over tims.

Psycholinguistics -- The study of the interrelation of lenguage and
the behavioral pattern of its users.
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Reading instrusztion period -- That amount of time estecblished by the
teacher for reading instruction -- may
be at the game time each day, for the
amount of time, or varied.

Record-keeping procedures -=- Means and methods of collecting, cataloging,
stdring, and meking:ovailable -
student data.

Simulated -- A hypothetical situation but representative of a real
class.’oom situation -~ such ss a role-play, game, case
study, and such.

Sociogram -- An interview or check-sheet in which the pupil indicates
those peers he would most like to work with, sit next to,
atc., and those peers that he would least like to work
with, sit next to, etec.

Status assessment -~ The process of determining where a pupil stands
in the social environment of the classroom in
the eyes of other pupils, in his owm eyes, in the
ayes of the teacher.

Teaching techniques -- Like "teaching strategies" -~ the rethods a
teacher uses, as opposed to the materials
used, i.e. lecture, individualizaticu,
small group instruction, etc.

Teaching Strategies -~ Gensrally refers to the methods used by a
teacher -~ as opposed to the materials or
resources used -- incluces such techniques as
lectare, Bocratic, dialogue, individualization,
drill, etc.




