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~ INTRODUCTION

" This unit is suggestive and must be adapted and modified each year. It has been written this

pose, since 1t is believed that the teacher and class must use current materials, datz, and i

The unit is only one of a number of units which treats intergroup relations. 1In the primary
is an effort to teach children to sccept diversity and recognize the psychic unity of mankind
study of families and communities around the world. In grade six there is a heavy emphasis u
history in the context of American history. In grade seven, the course culminates in an ansl
ment of intergroup relations. Grade eight uses case studies on the Little Rock crisis, and ¢
of the Civil Rights Acts of 1960 and 1964 in the units on the executive and legislative proce
legislative unit also suggests that pupils study more recent congressional legislation on civ
Moreover, pupils study some of the civil liberties cases which deal with minority groups wher

he Judicial process. In grade nine, students spend considerable time on a unit on Poverty i

tates. This unit has considerable material on poverty among minority groups. Because of tt
upon minority group relations in earlier grades, less attention is given to the topic in grac
attention is paid to immigration in one unit and to Negro-white relat’ons in the unit on the
eleven does not deal with minority group reletions except as it is related to U. S. foreign 1

The unit in grade twelve should build upon all that students have learned earlier. It is des

(1) help students find out what has happened to minority groups since they last studied them (

legislation, the extent of discrimination, minority group actions,), (#) develop an increase
of the growing crisis in raciel relations in this country, (3) help pupils ‘arolyze caueal fac
than was possible in the seventh grade,.(4) help pupils look more carefully and analytically
movements among minority groups, (5) have them analyze alternative courses of action which mi
The choice amo:.g activities must depend upon what students have studied earlier, either in ti
developed by the Minnesota Project Social Studies Curriculum Center or in other courses.

Since this unit should be changed to fit new issues and crises and to take advantage of new t
sociological studies, films, etc., the bibliography is only suggestive, and specific films h:
recommendec. Teachers should identify current films dealing with the unit topic and use ther
are appropriate. They should use local members of minority groups and others as resource pei
they should use the most current books and statistics available, :
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elieved that the teacher and class must use current materials, data, and issues,

e of & number of units which treats intergroup relations. 1In the primary grades there

ch children to accept diversity and recognize the psychic unity of mankind through the

nd communities arcuund the world. In grade six there 1s a heavy emphasis upon Negro

ext of American history. 1In grade seven, the course culminates in an analyticsl treat-
relations. Grade eight uses case studies on the Little Rock crisis, and on the passsege
Acts of 1960 and 1564 in the units on the exccutive and legislative processes. The

50 suggests that pupils study more recent congressional legislation on civil rights.

udy some of the civil liberties cases which deal with minority groups when they study

s In grade nine, students spend considerable time on a unit on Poverty in the United

has considerable material on poverty among minority groups. Because of the heavy emphasis
relations in earlier grades, less attention is given to the topie in grade ten, although

o immigration in one unit and to Negro-white relations in the unit on the Civil War. Grade

1 with minority group relations except es it is related to U, S. foreign relations.

welve should build upon all that students have learned earlier, It is designed largely to:
hd out what has happened to minority groups since they last studied them ( in terms of

tent of discrimination, minority group acticns,), (2) develop an increased awareness

is in racial relations in this country, (3) help rupils aralyze causal factors mcre deeply
n the seventh grade, (4) help pupils look more carefully and analytically at the varied
ority groups, (5) have them analyze alternative courses of action which might be tsken.
tivities must depend upon what students have studied earlier, ecither in the courses

nnesots Project Social Studies Curriculum .enter or in other courses.

uld be changed.to fit new issues and crises and to take advantage of new books, articles,
s, films, etc., the bibliography is only suggestive, and specific films have not been
ers should identify current films dealing with the unit topic and use them where thoy
hey should use local members of minority groups and others as resource persons. And
most current books and statistics available.

i,
e
~p"—"




i

-1 -

Although the Center's staff does not believe in trying to have students reach consensus on ar
issue, this unit does provide a good opportunity for pupils to take action to help achieve ti
They should learn to do 80 only after studying the probavle consequences of different coursecs
but they should be given an opportunity to find out that people of their age can make indivi¢
tributions toward helping reduce certain social problems. No student should be forced into at
project; however, those who wish to take action ghould be encouraged to do ‘so. Moreover, the
whole may well become involved at the end of the unit in an attempt to increase communicatior

‘ groups in the community in order to find cut more about the thinking of such groups,
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s staff does not believe in trying to have students reach consensus on any value

s provide a good opportunity for pupils to take action to help achieve their values.

" do 80 only after studying the probable consequences of different courses of action,
iven an opportunity to find out that people of their age can make individual con~- .
ping reduce certain social problems. No student should be forced into any action
ose who wish to take action should be encouraged to do 'so., Moreover, the class as a ‘
e involved at the end of the unit in ‘an attempt to increase communication with minority
ity in order to £ind out more about the thinking of such groups.
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OBJECTIVES
This unit should make progress toward helping
students learn the following:
GENERALIZATIONS o 5. People try to work out ratio
: , havior which is inconsistent,
1, Differential treatment of individuals because values. Raclem is a rvelativ

"ment which has served as a r

they are membeérs of a particular group presents discrimination against other

& problen to society because of the conflict
with our basic cultural values and because
of wide~-ranging effects of that discrimin- 8+ Raclal bellefs involve s
vwhich affect behavior bot
ation upon society as a whole and on in- and unconscious level,|
dividual meémbers of the society. ' e

a. Frustration snd/or celf-hatred or self- 6. The‘na:;{e‘of diszriﬁinatiod
doubts can lead to apathy. ' & specillc group 18 the resy
‘ : interactions over time,
- b Perceived deprivation and the belief that
such deprivation is not inevitable con-
tribute to revolutionary and other protest

T» Human beings are members of
they are far more alike phys

movements . are different.
2. Authoritarian personalities tend to be ccn- ‘ 8 gzﬁzrgzizn ;tézgzinbzgigg
' formist, to use stereotyped thinking.and to tends to eg gasize the
project their own traits onto other people; " emphasize tﬁé similaritie
many prejudiced people are authoritarian per- mpnas
sonalities. . 8, Much of man's behavior is ac
3+ Frustration may lead to aggression. X 3 process of soclalization (b“

values into the individuals)

Lk, Groups amy engage in power conflict; one group o
tries to dominate another in order to take some- a. Through the process of so

uals become members of &
thing from it, such as its labqr or wealth. role expectations and to

variety of tasks.,
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reffects of that discrimin-
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5 of the society.

and/or self-hatred or self-
rad to apathy,

privation and the belief that
Lion is not inevitable con-
rvolutionary and other protest

:rgonalities tend to be con~
stereotyped thinking,and to
tn traits onto other people;
people are authoritarian per-

 lead to aggression.
e in power conflict; one group

e another in order to take some-
buch as 1ts labor or wealth,

b,
-

5. People try to work out rationalizations for be-
havior which is inconsistent with their bvasic
values. Racism is a relatively recent develop-
ment which has served as a rationalization for
discrimination against other races.

a. Racial beliefs involve strongly-held attitudes
which affect behavior both at the consgcious -
and unconscious level,

6., The nature of discrimination and prejudice against

a specific group is the result of particular

interactions over time,

7. Human beings are members of the same sgpecies;
they are far more alike physically than they .
. are different.

(&- Separation of human beings into races is
done on a physical basis; this separation
tends to emphasize the differsnces and de-
emphasize the similarities among humans.

8, Much of man's behavior is acquired through a
process of socialization (building group
values into the individuals).

a. Through the process of socialization, individ«
uals become members of a group by learning
role expegtations and to perform a wide
variety of tasks.,

ig

e




are e ——" s 1y

ANy |

PN,
O\ i vl WAV, 15 e

9.

10,

11.

b. Through the process of socialization,
each individual acquires a self,

1) Some members of minority groups rave
exhibited hatred of their own group;
they have learned {been socialized)
to accept the majority group's per-
ceptions of their own minority
group, '

¢, Discrimination against & minority group
tends to isolate members of the group
and promotes retentign of their cultural
values and norms.

d. The exercise of freedom is culturally
determined; the individual has to be .
taught what the options are, how one goes
about exercising them, why he shouwld
éxercise then,

Any deciaioﬁ is affected.by the perceptions of
the persons making the decision.

People'ls ideas of what constitutes an adequate
level of living on one hand or poverty on the
other change as average living levels change.

The unequal distribution of power reflects the
fact of political organization; individuals
Join into aggregates (parties, interest groups,
etc.) to increase their political power by
Joining it with others.

--1v -

12,

The developnent of group pri
ification with one's group,

. determined efforts to achiev

13,

1h,

15, The type of leader tends to
situations which require dif
leaders if they are to be ef

16, Political revolutions are us
of multiple causes. e

SKILLS -

1, Attacks problems in & ratlon

.tain group cohesion and also

crimination.

a. Peovle do not work active
organizations unless they
group rride, of positive:
the group.

Protest movements are most s
cowditicns for change in a ¢

chieved, the cbject of prote
form of proteet is consider
im&te. -
The leadership of any group

strategies and provide intel
a. The different tasks of le

assumed by one man or sgha
of people.

a., Is alert to incongruities
and is concerned about th
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The development of group pride, positive ident-
ification with one's group, is essential to
determined efforts to achieve an end to Ais-
crimination.

a. Peovle do not work actively in voluntary
organizations unless they have a.sense of
group rride, of positive identification with
the group.

Protest movements are most successful when the prec-
cuiditions for change in a socicty have been a-
chieved, the cbjeet ot protest is clear, and the
forta of proteot is considered eppropriate and legit-
imate,

The leadership of any group must try to main-

tain group cohesion and also organize its

strategies and provide intellectual leadership.

a. The different tasks of leadership may be
assumed by one man or shared by a number
of people.

The type of leader tends to differ in different
gsituations which require different kinds of
leaders if they are to be effective.

Political revolutions are usually the result
of multiple causes,

SKILLS

Attacks problems in a rational manner.

a, Is alert to incongruities, recognizes problems;
and is concerned about them. .
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b. Identifies basic a’seuniptions. ' ¢. Uses the reputational

c. Identifies value-conflicts.

o . h, Evaluates information and

4, Identifies factual questions which need : : G o
to be answered. ‘ 8. Checks on the complete

_ , ‘ - ‘ vary of generalization

e. Considers the relevance of social science evidence,
diseiplines and uses the type of questions ‘ C : o
asked and the analytical concepts used in ‘ 1) Examines sample use
the relevant disciplines’ to help him it 18 representatiw
analyze the problem. for which generalim

' made.

L. Having determined the causes of a.social PR
problem, considers alternative courses of ~ 2) Constantly looka'fo:
action and hypothesizes about probabvle .con~ ‘ other -than thoge me:
sequences of each course of action. ' information.

8. Deduces if-then statements from hypotheses. - : a) Rejects assumptic

' relationship in c
1) Uses deduced consequencee of hypotheses to for another factc
guide him in the eollection of relevant affected both par
d&tﬂu ) . ) ’
: - ) 5. Organigzes and analyzes inf
2. Locates information efficiently. conclusions. , .
a. Uses Reader's Quide to locate 1pformation. - 8 Applies previously-lear

‘ : generalizations to new
3. Gathers information effectively.

'b. Draws 1nferences from &
a, Interprets tablesa

Ce Tests hypotheses againe
b, Uses contenttanalyaia techniques to gather

information, o | N 1) Checks, refines, and
o . working out new ones
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Probe : other than thoge mentioned in gouree of
ouree of action, oo information, <
Tétgtémehts from hypotheges, a) ReJeots'aésumption of cause-effect -
E - ; relationship in correlations; looks :
' consequences of hypotheses to . for another factop which may haye ;
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c. Teate'hypotheses against data, i
1) Checks, refines, and eliminates hypotheges, f

working out ney ones where hecessary, k




d. Generalizes from data.

e, Having determined the causes of a social

6.

problem, scrutinizes possible ccrsequences
of alternative courses of action, evalu-
ates them in the light of basic values, |
lists arguments for and against each pro-
posal, and selects the course of action
which seems most.likely to prove helpful
in achleving the desired goals.

Works well with othere. ) .

a. Is able to empsthize with others, seeing
things through their eyes, ‘

ATTITUDES

1.

2.

3.

L.

5

Values the scientific method and rational thought
as applied to social as well as to natural data.

Is comitted to the free examination of socisl
attitudes and dats.

Respects evidence even when it contradicts
rrejudices and rreconceptions,

Is geepticel of the finality of knowledge, and
demands that popular notions be Judged in

accordance with standards of empirical validation.

Believes that the social sciences can contribute
to men's welfare by providing information and
explanatory generalizations which help them
achieve their goals. : '

{1

9.

10,

Is sceptical of theories of
the social sciences.

: Is gceptical of panaceas.

Feels a sense of responsibi
informed about current proy

' 1
Believes in the possibilit%
social conditions.

Hus a sense of responsidbil

‘action ebout problems conf

11,
12,
13,

14,

'Values-human dignity.

Evaluates proposals and evd
their effects upon individl

Treats people as individua]
a particular group., ’

Desires to protect the rig:
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1 the causes of a social
ze8 possible consequences
arses of action, evalu-
light of basic values,
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3 the course of action
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eir eyes.

¢ method and rational thought
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cial sciences can contribute
providing information and
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.7.
8.

9.
10.

11,

12,
13.

14,

Is sceptical of theories of single causation in
the social sciences.

Is sceptical of panaceas.

Feels a sense of responsibility for keeping
informed about current problems. ‘

Believes in the possibilities of improving

" social conditions.

Has a sense of responsibility for taking informed
action about problems confroanting the nation.

Values human dignity.

Evaluates proposals and events on the basis of -
their e¢ffects upon individuals as human beings.,

Treats people as individuals, not as mexbers of
a particular group, ‘

Desires to protect the rights of miporities.




OBJECTIVES - - - - OUTLINE OF CONTENT

I. Racial relations in this country have resul
vtslence and threats of violence in recent

A, Riots and individuel acts of violence hd
“threatening proportions.

R

G. Differential treatment of in-

- dividuals because they are
members of a particular group
presents a problem to soclety
because of the conflict with
our basic cultural values and
.because of wide-ranging effects
of that discrimination upon
society as a whole and on in-
daividual members of the society.

S. 1Is alert to incongrnities, rec-
ognizes problems, and is con-
cerned asbout them.

A. FEELS A SENSE CF RESPOUSIBILITY
FOR KEEPING INFORMED /BOUT CURRENT
PROBLEMS

G. Frustration may lead to aggression.

()
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ESPONSIBILITY
"ABOUT CURRENT

ad to aggression.

OUTLINE OF CONTENT
I. Racial relations in this country have resulted in mass
violence and threats of violence in recent years.

A, Riots and individual acfs of violence have reached
threatening proportions.
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TEACHING PROCEDURES

lr‘—

Note: The suggested procedures for developing parts one and two of

this unit must be general rather than specific, since the procedures to

be used should depend upon: (a) current developments in minority
group relationships, (b) the local situation, and (¢) whether or not
pupils have come through earlier courses, either those suggested by

~the Center or by others, which have dealt extensively with minority

group relations and problems. However, the following general

suggestions should help the teacher develop a teaching unit for each
class. ,

l To introduce this unit, it is important for the teacher to make
use of the most current examples of disorders, civil rights move-
ments, and demends. Local examples should be used when possible.

.. An attempt should be mede to illustrate the growing demand for
- rights and the willingness on the part of many minority group

members to use violence if they cannot achieve their ends by
any other means.

§o-

2, In addition to using such current examples to introduce the im-

portance of minority group problems, the teacner should do the
following:

{ 3 - )
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CHING PROCEDURES , MATERIALS

procedures for developing parts one and two of
ei'al rather than specific, since the procedures to
“upon: '(a) current developments in minority
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8. Interprets tables.

S

G. Differential treatment of in-
dividuals because they are
members of a particular group
presents a problem to society
because of the conflict with our
basic cultural values and be-
cause of wide-ranging effects

"B. The assasination of Dr. Martin Luther Kin

of 1968 brought the death of the chief 1
violence movement among the Negroes.




ment of in- B. The assasination of Dr. Martin Luther King in'the spring
‘they are | of 1968 brought the death of the chief leader of the non-
cular group violence movement among the Negroes.

n t0 soclety

1flict with our

.ues and be-

ring effects
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a. Have pupils study (through articles, books, or films)some of the
xiote vhich have taken place since they last studied minority
group problems in this country. For example, in the next few
years, they should study such riotes as those at Watts in 1966,
in Detroit in 1967, and in Chicago and Washington and Baltimore

in 1368 (immediately after the assasination of Martin Luther
King v ~

b, Show the class tables on the 1966 survey of Negro attitudes toward
the possibility of achieving equal rights without violence, toward
the effects of the riots, toward participation in riots and towsrd
the probability of further riots.

*

Discuss: What does this data seem to indicate about the reactions
of a majority of Negroes toward the need for violence? What
change was there in their reactions toward the need for violence
from 1963 to 19667 What does the data seem to indjcate about the
reactions of the majority of the Negroes toward.the riots of 1966%
toward personal partvicipation in the riots? toward the probability
of more riots in the future? Do there seem to be any differences
in responses by region? by class? ’

¢. Have pupils spend some time studying reaction in both the Negro
and the white community as a result of the assassination of a
aumber of civil rights workers, and Dr. Martin Luther King.
Students might read accounts of the lives of these people before
analyzing reactions of both blacks and whites to their assassin-
ation.

For a disturb
of viole
"Plottin
Life, Ju

For riots, se
and Murp
(on Watt
The Report of

Mbvement

- Brink and Har

P, 260-
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tudy(through articles, books, or films)some of the For a dlsturbing article on thrests

ave taken place since they last studied minority of violence, see Sackett,
s in this country. For example, in the next few : "Plotting a War on 'Whitey,'
hould study such riots as those at Watts in 1966, -~ Life, June 10, 1966, pp. 150 ff.

1967, and in Chicago and Washington and Baltimore

For riots, see such books as Cohen
diately after the assasination of Martin Luther = and Murphy, Burn, Baby, Burn!

(on Watts)

The Report of the National Advisory

Commission on Civil Disorder

{on 1967 riots), and
Friedman, ed., The Civil Rights

Movement, pp. 21k-221 (on Watts).

8 tabies on the 1966 survey of Negro attitudes toward Brink and Harris, Black and White, -

ty of achieving equal rights without violence, toward DD 60-261,
f the riots, toward participation in riots and toward
ty of further riots.

t does this data seem to indicate about the reactions
of Negroes toward the need for violence? What

ere in their reactions toward the need for violence
1966t What does the data seem to indicate about the
the majority of the Negroes toward .the riots of 19667
al participation in the riots? toward the probability
in the future? Do there seem to be any differences
y regiont Dby class?

oend some time studying reaction in both the Negro

‘community as a result of the assassination of a

i1 rights workers, and Dr. Martin Luther King.

¢ -read accounts of the lives of these people before
stions of both blacks and whites to their assassin-
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A,

of that discriminatioh upon

‘society as a whole and on in-
dividual members of the society.

Frustration may lead to
aggression. ' s

IS COMMITTED TO THE FREE EXAM~
INATION OF SOCIAL ATTITUDES AND
DATA, .

‘ ‘Identifi§3'value-conflictsg

Identifies basic assumptions.

Identifies factuel questions
which need to be answered.

Applies ypreviously-leerned
concepts and generalizations to

new data.

- 5 - .
1. His death led to both riots and furthe
ment with peaceful means of achieving

. of eome Negroes and.a renewed determin
his lead on the part of other Negroes.

2, His death shocked the white community;
this shock will have lasting effects v
to achieve real equality for Negroes @
seen., '

C Violence and riots may have differing ef]

majority of the populations

1. Some see it as an indication that the
~grant rights to minority groups has g¢
that they must be controlled by more i

2, Some s2e it as an indlcation that move
-greater equality have been far too sl¢
1little and that riots and violence wi.
unless the country moves rapidly and ¢
to achieve in practice its professed :

3. Many cannot understand why the riots ¢
' ‘have increased since the passage of ¢:
“lation to do away with political and .

ation.
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X,

2,

His death led to both riots and further disallusion-
ment with peaceful means of achieving rights on the part
of gome Negroes and a renewed determination to follow
his lead on the part of other Negroes.

His death shocked the white community; whether or not
this shock will have lasting effects upon efforts

to achieve real equality for Negroes remains to be
seen. v

C. Violence and riots may have differing effects upon the
majority of the population.

1.

2.

3 ; X ;
' _have increased since the pagsage of civil rights legis-

"Some see it as an indication that the movement to

grant rights to minority groups has gone.too far and
that they must be controlled by more force.

Some sce 1t as an indication that moves to grant

- greater equality have been far too slow and too

little and that riots and violence will increase
unless the country moves rapidly and dramatically
to achieve in practice its professed ideals.

Meny cannot understand why, the riots and other violence

“lstion to do away with political and legal diserimin-

ation. ) '

by e
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4. The class should identify the value conflicts involved in:
(a) the control of rioting, and (b) the proposal for bringing
greater equality to minority group members. They should also
identify the basic assumptions and different positions on
such propossals. :

S

e. The class should draw upon what they have learned about past
revolutions to try to decide why riots and other violence in-
creased after the passage of civil rights legislation in the
1960's, They should analyze different theories about Pactors
causing revolutionary activity as opposed to social reform

Z
.
S
-,
S
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FrustratiOn may reeult in a, These people ignore findings from ma

‘aggression. . « tions; those whorevolt tend to Le tH

- o , o big gep between their conditicn and

G, Political revolutions are cce to think possible. It is not dg

it ©usually the result of mul- but rather perceived deprivation whi
i S tiple causes, ., ‘ to revolt.

S B R s 1) The Negro community expected much

G, People's ideas of what con- "~ legislation, but their expectatio!

stitutes an adequate level ' reached in the majority of cases.

of living on one hand or
.poverty on the other changes
as average living levels
change, |

G. Any decision is affected by
the perceptions of the persons , . : l
making the decision. . : ‘ ; )

0. Perceived deprivation and the
‘belief that such deprivation
is not inevitable contribute
. to revolutionary end other
protest movements.

G. Peolie do not work actively in . 2) Their leaders and many vhite peop]
voluntery organizations unless Negroes to believe that they need
they have & gense of group pride, : that they can obtain vhat they wan
of positive identification with ) o ']
the group. .

G: The development of group pride,
positive identification with one's
group, is essential to determined

o efforts to achieve an end to die-
Q - crimination.
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a. These people ignore findings from many past revolu-

tions; those whorevolt tend tbo te thcge who see a

big gap between their conditicn and what they have .

cce to think possible. It 1s not deprivaticn as such

but rather perceived deprivation which causes people

to revolt, .

1) The Negro community expected much from oivil:rights
legislation, but their expectations have not been
reached in the majority of cases.

2) Their leaders and many white people have led the
Negroes to believe that they need not be passive,
that they can obtain what they want by action,

N,
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%i movements. (e.g. They might review Smelser's thecry of collective
%f action, and they might examine once again the factors in other

T ' countries.)

L

3

1

? o

f. Review what pupils learned in the seventh grade course about the
: " importance of the development of group pride and identification
upon the actions of minority group members., Or, if pupils did
not study the earlier unit, use some of the activities suggested
in that unit or similar kinds of activities to help pupils wnder-

stand the importance of group morale in leading to activity for
civil rights.




a.

S.

Differential treatment of in-
dividuals because they are
members of & particuler group
presents & problem to society
because of the conflict with
ourr basic cultural values and
because of the wide-ranging
effects of that discrimination
upon soclety as a whole and on
individual members of the
soclety.

Is alert to incongruities, recog-
nizes problems, and is concerned
about them.

Differential treatment of in- 1I.

dividuals because they are
members of a particular group,
presents a problem to soclety
because of the conflict with
our basic cultural values and

.because of the wide-ranging

effects of that disc¢rimination
upon society as a whole and
on individual members of the
gociety.

Racial beliefs involve strongly-
held attitudes which affect
behevior both at the conscious
and unconscious level.

-9 -

b, Those people who cannot understand ti
understood the Kinds or extent of die
deprivation which have in the past ar
to exist.

Minority groups have faced continued and seric
and discrimination in the United States; this
contradicts the American ideals of equality an

A. A number of groups have faced discriminatic
white inmigrants of different nationalities
the Chinese and Japanese, Indians, and Negr
the most obvious and largest minority grour
erimination is that of the Negroes. Howeve
portance sometimes overshadows serious disc
other minority groups.
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b. Those people who cannot understand the riots have not
understood the kinds or extent of dlscrimination and
deprivation which have in the past and which continue
to exist.

II. Minority groups have faced continued and serious prejudice
and discrimination in the United States; this discrimination
contradicts the Americ¢an ideals of equality and freedom.

A. A number of groups have faced discrimination, including
vhite immigrants of different nationalities, the Jews, -
the Chinese and Japanese, Indians, and Negroes; today,
Ahe most obvious snd largest minority group facing dis-
crimination is that of the Negroes. However, their im-
portance sometimes overshadows gerious discrimination against
other minority groups.



g. Use the consideration of the increased rioting and disorder

following the passage of civil rights legislation to lead into
; the importance for studying the amount of discrimination in
g more detail, including the amount of discrimination which has
continued since the passage of the civil rights legislation.
Read aloud quotations by leaders of both the black and white -
community after the passage of “the Civil Rights Acts of 1964
and 1965 to illustrate the promise held out.

L A .

Then suggest the need for finding out more about the degree to
which the promises have or have not been fulfilled.

e PIRG4S b Pty e

3. Bow much the cless should do in developing part II of this unit,
depends in large part upon whether or not they have studied the
Center’s earlier courses in grades 6-9 or other courses which have
dealt extensively with minority group problems. If pupils have
not come through earlier courses which have dealt with minority
group problems, use some of the same types of activities suggested
in the seventh grade unit on minority group relations, the eighth

i . grade case studies in the legislative unit, and the ninth grade unit

Lo ~ on poverty to help pupils develop a better understanding of dis-

‘ crimination, prejudice, and reactions of minority group members,

If students have come through the earlier courses, the teacher

should try to use many of the following activities.

E T gy
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G. Differential treatment of in- ‘ 1, Minority groups have suffered econon
dividuals becsuse they are widespr-~ad unemployment than among o
members of a particular grovp, poorer Jobs, and from lower incomes
presents a problem to society for white people with similar traini

because of the conflict with
our basic cultural values and
because of the wide-renging
effects of that discrimination
upon society as a whole and on
individual members of the
soclety. o

G. Differential treatment of in-
dividuals because they are _
members of a particular group,
presents a problem to society
because of the conflict with — 2
our basic cultural values and
because of the wide-ranging
effects of that discrimination
upon society as a whole and on
individuel members of the
goclety. :

S. Is able to empathize with others,
geeing things through their eyes.

A. VALUES HUMAN DIGNITY.
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1. Minority groups have suffered economically from more
widespread unemployment than among other groups, from
poorer Jjobs, and from lower incomes than those found
for white people with similar training.
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S 4. Review what pupils learned earlier about prejudice and discrimination
‘ : and about legislative and Judicial decisions sbout discrimination.

§ 5. Use current articles, events and data to arouse greater interest in the

study of causes of prejudice and discrimination and a study of the

protest movements as well as to find out the extent to which civil '
rights legislation has affected discrimination.

P 6. Use some reading of biographical fictional materials dealing with See bibliography
§ minority groups to help pupils identify with minority group members Use others in yo
; in order to better understand their feelings. Point out the need add current book

for such understanding if pupils are to understand the actions of
: protest movements. Although pupils read biographies and fiction
dealing with discrimination in the unit on intergroup relations in
the seventh grade, they can now read much more adult materials and
: more current bocks. After pupils have done the reading, hold =&

; general class discussion on the questions: How would you feel if
: you had been the minority group members described in your books?
P How do you think you would nct? Some of you have read books about
; : the situation since the passage of the 1964 and 1965 civil rights

acts. How much do the people in your books think the situation has
. changed as a result of these acts?




learned earlier ahout prejudicé end discrimination
ve and judicial decisions about discrimination.

:8, events and data to arouse greater interest in the

prejudice and discrimination and a study of the
18 well as to find out the extent to which civil

has affected discrimination.

' blographical fictional masterials dealing with
help pupils identify with minority group members
understand their feelings. Point out the need
ling 1f pupils are to understand the actions of
Although pupils read biographies and fiction
mination in the unit on intergroup relations in
they can now read much more adult materials and
After pupils have done the reading, hold a
1ssion on the questions: How would you feel if
.nority group members described in your books?
a would act? Some of you have read books about
: the passage of the 196k and 1965 civil rights-
the people in your books think the situation has

. of these acts?

See bibliography for some titles.
Use others in your library, and
add current books each year.



A,

G.

S,

DESIRES TC PROTECT THE RIGHTS
OF MINORITIES.

Differential treatment of in-
dividuals because they are
members of a particular group,
presents a problem to society
because of the conflict with
our basic cultural values and
because of the wide-ranging
effects of that discrimination
upon society as a whole and on
individual members of th
society. .

Any declsion is affected by
the perceptions of the persons
making the decisions.

Checks on the completeness of
data.

Examines sample used in study
to see if it is representative
of the population for which gen~
eralizations are being made.

Interprets tables.

.13 -

“ a. In spite of recent legislation

crimination, such dlscriminati
in many places, and unemployme
group members remains high,

b. This economic discrimination h
health and family life, as wel
to obtain higher education nee
kinds of Jjobs.
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CT THE RIGHTS
atment of in- ~ 8. In spite of recent legislation against job dis~
e they are crimination, such discrimination still continues
ticular group, in many places, and unemployment among minority
e to society group members remains high.,
onflict with . '
al values and b. This economic discrimination has had effects upon
ide-~ranging ' health and family 1ife, as well as upon opportunities
diserimination to obtain higher education needed for certain
a whole and on kinds of jobs.
rg of the

affected by
of the persons
ions.

apleteness of

aged in study
representative
a_for which gen-
being made.
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7. Have pupils look at current tables on unemployment among Negroes as Use Reader's
£ compared to white people, average incomes among Negroes and whites, recent i
] average incomes esmong Negroes and whites of similar educational bvack- tables a
- ground, and perceptions of Negroes sbout their economic opportunities. c¢hanges
Compare these tables with similar tables for the early 1960's. Discuss: and ever.
4 What has happened to economic opportunity among the Negroes? Does it see Ferm
[ make any difference whether we are talking about different ecucational Negroes
levels among Negroes? How do Negroes perceive their economic oppor- 16-17, 1
, tunities today? How important are their perceptions as compared to 24, 71
P the actual situation? Why? Also discuss the sources of the data Franklin and
: and samples used in collecting the data. in 20th
§ | . . For Negro
and 1963
% Harris,
: pp. 222-
§ See also the ¥
Harris S
Gap" for

i L NI
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rrent tables on unemployment among Negroes a

1le, average incomes among Negroes and whith,
Negroes and whites of similar educational vack-
is of Negroes about their economic opportunities.

rith similar tables for the early 1960's, Discuss:

:conomic opportunity among the Negroes? Does it
iether we are talking about different ecucational
How do Negroes perceive their economic oppor-
aportant are their perceptions as compared to
Why? Also discuss the sources of the data

>llecting the data.

.‘._.

., For Negro

Use Reader's Guide to locate most
recent information. For
tables and figures showing
changes TIrom 1939 to 1964
and even some 1966 figures,
see Ferman, et. al,, eds.,
Negroes and Jobs, pp. 10, 1k,
16-17, 19, 2%,763, 65, 9295,
124, T1.

Frankiin and Starr, eds., Negro
in 20th Century Am., p. 493.

perceptions in 1966
and 1963, see Brink and
Harris, Black and White,
pp. 222-525.

See also the widely-reprinted
Harris Survey on "The Racial
Gap" for Ap 18, 1968.
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G. Groups may engage in power
conflict; one group tries to
dominate another in order to
.take something from it, such
as its labor or wealth.

S. Interprets tables.’ 2. Minority groups .have suffercd sccial
various kinds: in education, in ch
in recreation, etc.

a. Despite recent 1egislation and <«
hiviting discrimination in public

S. Interprets tables. education, much discrimination o«

1) There is still widespread dis«

G. Differentiel treatmeni of in-
dividuals because they are
members of a particular group,
presents a problem to society
because of the conflict with
our basic cultural values and
.because of the wide-ranging effects
of that discrimination upon society
as a whole and on individual members
of the society.

( )

Wl P APt 1 v 8 6 e
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2. Minority groups .have suffered sccial discrimination of
various kinds: in education, in churches, in housing,
in recreation, etc.

a. Despite recent legislation and court decisions pro-
hibiting discrimination in public places and in
education, much discrimination continues.

1) There is still widespread discrimination in housing.
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8. Have a pupil report on discriminatory practices in labor unions and Ferman, et. ¢
apprenticeship and training programs. Then discuss: How would such Jobs, pj
practices affect the Job opportunities of Negroes and other minority on perce
groups? Also have pupils look at a tabls on the Negro's perceptions 235 of I
of labor unious . in 1963 and 1966. | and Whi:

9. Have pupils look ut current articles and tables dealing with housing Use Reader'c
and Negro perceptions of discrimination in housing. Compare these data.
dsta with data for the early 1960's. Discuss: How much has the sit- For Negro 's
uation changed? Has the Negro perception of the housing situation in 1963
changed much? Also have pupils examine tables on health and sanitation and Har:
conditions in Negro ghettos. pp. 22k

For sanitatis
of the I
on Civi.
273,

81s0, see Jac
(section

10. Have several students check with local social sgencies about any recent
studies of housing in different parts of the e¢ity. If possible, they
should prepare maps and graphs to illustrate findings about differences
in housing tonditions in areas with large minority group populations
and those without large groups of these people.
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. on discriminatory practices in labor unions and

training programs. Then discuss: How would such
e Job opportunities orf Negroes and other minority
bupils look at a tabls on the Negro's perceptions

‘n 1663 and 1966.

|
| .

|

. current articles and tables dealing with housing
vtions of discrimination jun housing. Compare these
the early 1960's. Discuss: How much has the sit-
\s the Negro perception of the housing situation

b -have pupils examine tables on health and sanitation
L ghettos.

.t8 check with loeal sociel) agencies about any recent
in different parts of the city. If possible, they

} and graphs to illustrate findings sbout ajTferences
in8 1n areas with large minority group populations
large groups of these people.

k

Ferman, et. al., eds., Negroes and
Jobs, pp. 277-322, For table-
on perceptions see pp. 234-
235 of Brink and Harris, Black
and White,

Use Reader'c Guide to locate current
data.

For Negro 's perceptions of housing,
in 1963 and 1966, see Brink
and Harris, Blsck and White,
pp. 224-225, 228-229,

For sanitation and health, see Rep't.
of the Nat'l. Advisory Commission
on Civil Disorders, pp. 269-

273.
f1s0, see Jacobs, Prelude to Riot

(sections on housing and health).




S.

8,

S,
8.

a.

Interprets tables.,

Is able to empathize with
others, seeing things through

their eyes.

Interprets tables.

Generalizes from data.

Differential treatment of in-
dividuals because they are members
of a particular group presents a
problem to society because of the

ST -

2) Schools in the South have ha
gration, and those in the KO
segregation because of housi
minority group areas hes fr
from poorer facilities and :
in other areas or from curri
appropriate for the pupils.
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28, 2) Schools in the South have had only token inte-

’ gration, and those in the HOrth suffer from de facto
thize with segregation.-because of housing; education in
1ings throuzh minority group areas he8 frequently suffered

from poorer facilities and materials than schools
in other areas or frum curriculea which are 1n-
appropriate for the pupils. :

n data.

eatment of in-

se they are members
group presents a
ety because of the
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12,

13.

1b,
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Several students interested in photography might take pictures of
housing and recreational facilities in minority group dominated
areas of their own or a nearby large city. Have the class compare
these photographs with what they know of other housing situations
in the same city.

Show the class a current table dealing with integration “in southern

schools. Ask: How many years has it taken to achieve this degree
of integration in southern schools since the famous Supreme Court
decision outlawing school segregation?
would you be satisfied with this progress? Why or why not? Why

do some people speax of "token" integration in many southern cities?

Now have the class look at data on de facto segregation in northern
communities. Ask: How can you explain this datat Have students
compare current data with data on de facto segregation in the early
1960's, Ask: How much has the situation changed? What demands
have many Negroes made because of this de facto segregation?

Have pupile investigate, if possible, current expenditures per
pupil in schools which are in inner city areas of a high Negro
population as compared to those in the better residential areas.

Also have one or several pupils take photographs to show the class
of the physical conditions of schools in the different districts.
Then have the class compare these conditions. 1Is there discrime
ination against the Negroes on the basis of these criteriat

If you were southern Negroes,

Use Reader's
data. I
1966, -s¢
Rights 1

- and Rosgr
Minorit:
232,

Franklin and

in 20th
Ld do

Use Readsr's

fornatis
of schor
Franklin and
in 20th
9-10.

Consult Stat:
ucation
local 8
office.

Ferman, et. :
Jobs, p
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nterested in photography might take pictures of

itional facilities in minority group dominated

} or a nearby large city. Have the class compare
-with what they know of other housing situations

wurrent table dealing with integration in southern
)W many years has it taken to achieve this degree
southern schools since the famous Supreme Court

7 school segregation? If you were southern Negroes,
3fied with this progress? Why or why not? Why

:ak of "token" integration in many southern cities?

8 look at data on de facto segregation in northern
How can you explain this datat Have students
ata with data on de facto segregation in the early
w much has the situation changed? What demands

made because of this de facto segregation?

tigate, if possible, current expenditures per
which are in inner city areas of a high Negro
pared to those in the better residential areas.

geveral pupils take photographs to show the class
onditions of schools in the different districts.
88 compare these conditions. 1Is there discrim-
he Negroes on the basis of these criteria?

Use Reader:g_cuide to locate current
data. For figures prior to
1966, -see Sobel, ed., Civil
Rights Leader, pp. 412-513,
and Roege and Rose, eds.,
Minority Problems, pp. 231-
232,

Franklin and Starr, eds., The Negro
in 20th Century Am., Selections
ta-0d.

Use Reader's Guide to locate in-
formation.Use local statistics
of schools. Also use:

Franklin and Sterr, eds., The Negro
in 20th Century Am., Selections
9.10.,

Consult State Department of Ed-
ucation researchdivision or
local school district business
office.,

Férman, et. al., eds., Negroes and
Jobs, pp. 121, 227-



A,

A,

conflict with our basic cultural
values and because of the wide-
ranging effects of that dis-
crimination upon society as a
whole and on individual members
of the society.

Interprets tables.

IS COMMITTED TO THE FREE EXAM-
INATION OF SOCIAL ATTITUDES AND
DATA.

- Interprets tables.

IS COMMITTED TO THF FREE EXAM-
INATION OF SOCIAL AITITUDES AND
DATA. - ‘

- 19 -

3) Social discrimination still aj
dices against minority group
is felt through a wide variet;
iating acts of discrimination]
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basic cultural
» of the wide-
* that dis-
ociety as a
ridual members

[E FREE EXAM- 3) Social discrimination still arises because of preju-
ATTITUDES AND dices against minority group members; this prejudice
_ is felt through a wide variety of small but humil-

iating acts of discrimination.

[E FREE EXAM-
ATTITUDES AND

-
M«-A/
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T AT AR

15. Show the class a table on the median number of years of schooling

Ferman, el
for whites and non-whites in the U. S. in 1960. Use current data and ¢
for comparison if possible. For curret

of Ex
; ' . Read:

oy dambn

16. Invite a representative of a local human rights commission or & rep-
regsentative of a minority group in the local area to tell the class
* about kinds of social discrimination which he thinks still exists
in the city or state, other than in housing or education.

17. Show the class tables on Negroes' perceptions of changes in social Brink and
discrimination between 1963 and 1966. Discuss the data presented. D, ¢

PSR

18, Have several.students investigate the attitudes of local social clubs,
auto clubs, athletic clubs, etc. toward minority group membership:

Nmen 4o

e L,
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able_én the median number of years of schooling
-whites in the U. S. in 1960. Use current data
208s8ible.

itive of a local human rights commission or a rep-
inority group in the local area to tell the claas
ial discrimination which he thinks still exists
te, other than in housing or education.

les on Negroes' perceptions'of changes in social
ween 1963 and 1966, Discuss the data presented.

ats investigate the attitudes of local social clubs,
te clubs, etc. toward minority group membership.
!

Ferman, et. al., eds., Negroes
end Jobs, p. U47.

For current data, see U. 8. Office
of Educetion figures or use.
Reader's Guide to locate data.

Brink and Harris, Black and White,
pp. 226-228,




S.

G.

A.

- A

Draws inferences from data.

Differential treatment of in-
dividuals because they are
members of a particular group,
presents a protlem to soclety
because of the conflict with our
basic cultural values and because
of the wide-ranging effects of
that discrimination upon society
as & whole and on individual
members of the society.

Interprets tables.

Differential treatment of in-
dividusls because they are
members of a particular group,
presents a problem to society
because of the confliet with our
basic cultural valuee and because
of the wide-ranging effects of
that discrimination upon society
as & whole and on individual
members of the society.

Is sble to empathize with others
seeing things through their eyes.

VALUES HUMAN DIGNITY.

DESIRES TO PRCTECT THE RIGHTS
OF MINORITIES.

- 21 -

b. These kinds of discrimination, parti
crimination in education, have made
for minority group members to cbtain
needed for teking advantage of emplo
even when they are available,

3+ They have suffered frcm a leng history
legal discrimination.

a. Despite recent legislaticn removing
and other legal réstricticns, discri
continues, in rart because of lack ¢
of laws snd in rart because minority
retaliation if they take advantage ¢
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b. These kinds of discrimination, particularly dis-
crimination in education, have made it more difficult
for minority group members to obtain the skills
needed for teking advantage of employment opportunities
even when they are available,

3. They have suffered frcm a lcng history of political and
legal discrimination.

a. Despite recent legislaticn removing voting restrictions
and other legal réstrictions, diserimination still
continues, in jart beeause of lack ou enforcement
of laws and in part because minority group members fear
retaliaticn if they take advantage of such *laws.
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FURTRVI

19, Hold a discussion on the residual effects of past discrimihation upon

20.

the law has beeéen enforced.

the ability of minority group members to take advantage of new legal
rights. Also discuss the effects of continued social discrimination
of various kinds upon their economic opportunities.

Show the class current tables on percentages of Negroes who are reg-
istered to vote in southern states.
tables for years prior to the voting act of 1965. Discuss: What has
happened to voting registration among Negroes since the Voting Rights
Act was passed? Why aren't even more Negroes registered to vote?
Draw upon students! reading to discuss types of retaliation which
have been used by whites against people who have tried to organize
Negro registration drives. Or have students read sbout examples of
such retaliatiod. Also have pupils investigate the degree to which
They should use the Reader's Guide to
locate current articles on this topic. Also discuss: Do all white
people register to votet Why not? Which groups are least likely to
register and vote? Why might you expect the same thing to be true
smong minority group members? (Review what students have learned in
grade eight, or show them tables illustrating the data needed. )

Compare these tables with similar -

Sobel, ed,; Civi
1966, p. L
Ferman, et. al.,
- Jobs, p. 5¢
figures).

"For a descriptic

drives, see
Cleghorn, ¢
Ladder, The
Negroes in
Franklin and St¢
in 20th Cer

" p. 373,
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the residual effects of past discrimination upon
ity group members to teke advantage of new legal
8 the effects of continued social discrimination
n their economiec opportunities.

Lnt tables on percentages of Negroes who are reg-
southern states. Compare these tables with simllar
tor to the voting act of 1965, Discuss: What has
registration esmong Negroes since thé Voting Rights
7 aren't even more Negroes registered to vote?
reading to discuss types of retaliation which
1ites against people who have tried to organize
irives. Or have students read about examples of
\lso have pupils investigate the degree to which
forced. They should use the Reader's Guide to
:les on this topic. Also discuss: Do all white
rote? Why not? Which groups are least likely %o
Why might you expect the same thing to be true

p members? (Review what students have learned in
« them tables illustrating the data needed.)

]

Sobel, ed., Civil Rights 1960~
1966, p. 428 (1965 figures).

Fernlan, et, al., eG.B., Ne rer’ and
Jobs, p. 52 (1952 -a_n'ld 1962
figures). .

For a description of regiletration
drives, see Walters end
Cleghorn, Climbing Jacob's
Ladder, The Arrival of
Negroes in Southern Politics.

Franklin and Starr, eds., Negro
in 20th Century America,

" pe 373 “
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G. The exercise of freedom is

G.

A,
A,

8.

A,

culturally determined; the
individual has to be taught
what the options are, how one
goes about exercising them,
vwhy he should exercise them.

The unequal distribution of

power reflects the fact of
political organization; in-
dividuals Jjoin into aggregates
(parties, interest groups, etc.)
to increase their political power
by joining it with others.

VALUES HUMAN DIGNITY.

DESIRES TO PROTECT THE RIGHTS
OF MINORITIES.

Is able to empathize with others,
géeing things througn their eyes.

IS COMMITTED TO THE FREE EXAM~
INATION OF SOCIAL ATTITUDES AND -
DATA.

L o3

b, Despite recent legislation, 1
Jury verdicts against white p
Negro rights in the South.,

¢. Minority group members freque:
are treated brutmally or impo:
ways in which majority grouyp 1
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b. Despite recent legislation, it is difficult to get
Jury verdicts against white people who violate
Negro rights in the South.

¢. Minority group members frequently complain that they
are treated brutally or impolitely by police--in
ways in which majority group members are not treated.
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21, Have a pupil or a group of pupils investigate studies of growing Negro

22.

23.

- 24 .

power in elections in both the South and North. They should report
their findings to the class, Then discuss: Why do you think the
growing voting power of the Negroes 1s important?

Have a student ; =pare & reéport on a number of murders of Negroes in
the South, the evidence in€8Ch case, the decision of the jury in each
case, and any follow-up federal action which took place. Discuss:

If you were & Negro living in the South, would you expect justice

in the courts if attacked by white men? How would your attitude
atout the pcssibilities of Justice affect your reactions to ways of
achieving greater equality?

Invite & member of the Negro community living in a poorer area of a

~ laerge city to class to discuss the reactions of Negroes to their

treatment by police and courts. Then invite a representative of
the police department to class to pregsent its view. (Instead, you
could have pupils read accounts of cha™’48 of unequal treatment).

Use the Reade
articles
1966 ste
electior
electior
Also, see Wal
Climbing

EET'ZZ':

Rose and Rose
Problen:
Sobel, ed., (

1966.

Mississippi )
Rep't. og th
Commiss
pp. 302
Jacobs, Prel
on poli
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roup of pupils investigate studies of growing Negro
in both the South and North. They should report

he class. Then discuss: Why do you think the

r of the Negroes is important?

;are & report on a number of murders of Negroes in
lence ineach case, the decision of the jury in each
weup federal action which tock place. Discuss:

. 1iving in the South, would you expect Jjustice
.tacked by white men? How would your attitude
.ties of Justice affect your reactions to ways of
:quality?

the Negro community living in a poorer area of a
3 to discuss the reactions of Negroes to their
> and courts. Then invite a representative of
:nt to class to present its view. (Instead, you
sead accounts of cha™(@8 of unequal treatment).

]

Use the Reader's Guide to locate
articles dealing with the
1966 state and federal
elections and the 1967 local
elections and current elections.
Also, see Walters and Cleghorn,
Clinrbing Jacob's Ladder,
Ch. 2,

Rose and Rose, eds., Minorit
Problems, pp, 175-161,

Sobel, ed., Civil Rights 1960-
1966. (Use index).

Mississippi Black Paper.

Repﬁgi:og the Nat'l. Advisor
Cormission on Civil Disorders,
pp. 302-307.

Jacobs, Prelude -to Riot (section
on police).
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G. Through the process of social- b. As a result of other kinds of discri
ization, individuals become : _ puffered serious psychological effec
menbers of a group by learning
role expectations and to perform “a. At times this discrimination has
a wide variety of tasks. or at least loss of self-respect

members who have been "socializec

G. Through the process of social- perceptions which majority group
ization, each individusl ac~ minority group members.

quires a self.

G. Some members of minority groups - b, The self-concept developed by mar
have exhibited hatred of their : repeated frustration have led at
own group; they have learned a belief that it is useless to tr
(‘veen socialized) to accept things.

the majority group's perceptions
of their own minority group.

G. Frustration andfor self-hatred
or self-doubts can lead to

apathy.

G. Political revolutions are usually
the result of multiple cauees.

G. People's ideas of what constitutes
an adequate level of living on one
hand or poverty on the other changes
as average living levele change.

/”"\
it
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4. As a result of other kinds of discrimination, they have
suffered serious psychological effects.

a. At times this discrimination has led to self-hatred .
or at least loss of self-regpect among minority group
members who have been "socialized" into accepting the
perceptions which majority group membfrs hold of the
minority group members. |

b, The self-concept developed by many Negroes and/or
repeated frustration have led at times to apathy--to
a belief that it is useless to try to do certain
things.
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Show the class tables presenting the results of studies which have
shown that young Negro children frequently take on the views of

vwhite people toward the Negro race. Ask: How can you account for
this data? Review what students learned in earlier years about role
rerceptions .and the development of a self concept through the process
of socialization. Discuss: How do these concepts help .explain this
data? : ‘

Have pupils read various statements by Negroes or articles which
examine the development of negative self concepts among Negroes
or other minority group members, the rezsons for this development,
and the effects of such self concepta. Then discuss: How would
such self concepts affect progress in school? Low would they
affect attempts by Negroes to get shesd in Jobs or even apply for
Jobs? How d> you think such self-concepts might be changed?

Have pupils examine articles by men in the Black Power movement
vwhich deaxl with the importance of developing different self-con-
cepts and price in their race. Also examine studies done on
attemrpts to improve Kegro self-concepts. Dlscuss: Why is pride
important in any attempt to end discrimination?

Rose and Ros
Problen
Saenger, Soc
pp. 26-
Goodman, Racg
Childrey

Ferman, et,
‘Jobs, p

Kvaraceus, e
Concept!

i

Friedman, ed
© ppe 135
Carmichael &
Ch, 2.
Kvaraceus, ¢

A




i

1 ) - 26 «

bs presenting the results of studies which have
;ro children frequently take on the views of

the Negro race. Ask: How can you account for
phat students learned in earlier years about role
development of a self concept through the process
Piscuss: How do these concepts help explain this

ious statements by Negroes or articles:which
1ent of negative self concepts among Negroes
'oup merbers; the reasons for this development,
such self coneepts. Then discuss: How would
ffect progress in school? How would they
legroes to get shead in Jobs or even apply for
1ink such self-concepts might be changed?

articles by men in the Black Power movement
irportance of developing different self-con-
their race. Also examine studies done on
Negro self-concepts., Discugs: Why is pride
tempt to end discrimination?

Rose and Rose, eds., Minorit
Provlems, pp. 260-263.
Saenger, Soc. Psycholcgy of Prejudice,

p. 20-27.

-Goodman, Race Awareness in Young

Children,

Ferman, et. el., eds., Hegroes end
Jobs, pp. 129-161.
Kvaraceus, et. al., Nezro Self-

Concegt.

Friedman, ed., Civil Rights Reader,
pp. 139-1L7.

Carmichael and Hamilton, Black Power,
Ch, 2.

Kvaraceus, et. al., Negro Sz1f-~
Concept, Section 3.
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olners, seeing things through
srelr oria. ‘ '
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Differential treatment of in-
sividuals because they are
watbars of a particular group,
pmneats a problem to soclety
because of the conflict with
oJr basic cultural values and
becauge of the wide-renging
effects of that diserimination
upon society as a whole and on
individual members of the
society.

Racial beliefs involve strongly-
held attitudes which affect be-
kavior both at the conscious
anl ucconscious level,

ixucrelizes from data.

Differential treatment of indi-
viduals because they are members
of a particular group, presents &
problem to society because of the
conflict with our basic cultural

- 27 -

e¢. Discrimination has made it more
group membera to obtain psycholo
from identification with the nat
within the nation.

5. The Negroes are not the only minori
digcerimination in this country. Th
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B. Although the cost of prejudice and disc
most heavily by the minority groups, p
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e. Discrimination has made it more difficult for minority
group members to obtain psychologicsl satisfaction
from identification with the nation or with groups
within the nation. '

5. The Negroes are not the only minority group to suffer
diserimination in this country. There still. exists
much diserimination against other groups, even though
gome groups which once faced discrimination are no
longer considered minority group members.

B. Although the cost of prejudice and discrimination are born
" most heavily by the minority groups, prejudice and discrim-
ination are also costly to the white majority in the country.

-,
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28.

29.

- 28 .

Discuss: What personal satisfaction“do'you get from belonging
to a highly respected group? (Usd school organizations as an

example.) What personal satisfaction do you get from recognition

that you are a citizen of the United States? Do you think min-
ority group members would be able to get similar satisfactions?
Why ar vhy not? Examine requests by Negroes for more Negro
history in the schools. Ask: Why do you think they are making
such demands? :

Although the chief focus of this unit will probably be on Negro-
white relations, have some members of the class or all of the

class investigate other minority group problems in this country,
particularly those of importance in their own areas. Have them

make a presentation of their findings to the class and then have

the class compare the situation faced by these minority group
members and that faced by Negroes.

Summarize the costs of prejudice and discrimination to minority
groups and then explore the costs to the white majority. This
summary and exploration should include an analysis of the psy~
chological costs. You may wish to have pupils read some articles
or sections in books describing the costs to majority group
members before you hold this discussion. You might also have a

Simpson and '
Cultura
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1, They suffer economic cc:ui:

Q.

The country as & whole has a 1oy
because it falls to rak- il w
potential,

b, Busihegsmen have smaller market:
minority groups had gres ' r puxk
minority group boycotts ..s30 hu

ce The citizen at large m: ° ay hi
and coats for other - 2nt ¢
necessary to help the = - riy-si
minority groups. .

d. Riots and other acts . iing 1
great economic destruc: .

2, Discrimination contributes - crime
nmay result in physeical dangr. and ¢
group rembers.

-3 Thosé who digcriminate vsus i suft
~cost because it 1s diffi. - for t&
guilty, despite all of thei: ratior

4, The nation sufférs in its ;. iatione
* world which has far more non-vhites

I1I. Probably a number of féqtors % ~ethe
andidiscrimination egainst minue. . coup

.

S. 8Sets up hypotheses.
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of the wide- 1.
that discrim-

ty as a whole

nembers of the

2.

3.

hl

They suffer economic costs.

a. The country as a whole has a lower nationasl income

because it fails to make full use of its human resource

potential,

b. Businessmen have gmaller markets than they would if
ninority groups had greater purchasing power; moreover,
minority group boycotts also hurt business.

c. The citizen at large must pay highér welfare costs,
and costs for other government services which are
necessary to help the poverty—striken among the
minority groups.

d. Riots and other ac¢ts resulting from frustration cause
great economic destruction.

Discrimination contributes to crime and to riots} both
may result in physical danger and even death to majority
group members.,

Those who discriminate usually éuffer gome psychological
cost because it is dAifficult for them not to feel
guilty, despite all of their rationalizations.

The nation suffers in its relations with the rest of the
world which hag far more non~vwhites phan whites.

A\

. III. Probably a number of factore work together to produce prejudice
and discrimination against ninority groups.

3
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student prepare & chart showing the estimated costs of some recent
: : riot. Another pupil might check with welfare agencies and the
§ local fire department on differences in costs for areas which are
heavily populated by minority groups as.against other areas of the
c¢ity. You should be able to develop the costs related to our
i relations with other countries by drawing upon what pupils have
; learned in the eleventh grade, (or in the unit on Africa if
) pupils have studied Africa earlier in the year). '

s e e

30. Hold a general class discussion on the question: What do you think
may be the cause of prejudice and discrimination against minority
groups in this country? If students do not themselves use sociological
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a.

G.

Considers the relevance of social
science disciplines and uses the type
of questions asked and the analytical -
concepts used in the relevant disci-~
plines to help him analyze the problem.

Applies previouslg;uaed-concepts-and
general;zations to new data,

Deduces if-then statements from hypotheses.

Uges " deduced consequences of hypotheses
to guide him in the collection of relevant
data.

Frustration may result in aggression;
whén cultural norms are strongly

opposed to aggression toward certain
people (e.g. parents) or people are
frustrated by events beyond their
control or the control of people whom
they know, the aggression may be turuned
against others who become scapegoats.

Authoritarian personalities tend to
be conformist, to use stereotyped
thinking and to project their own
traits onto other people; many prej-
udiced people are authoritarian per-
sonalities.
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A. A number of gocial scientists have inv
factors related to prejudice; psycholc
explain vwhy people are prejudiced and
goating but not why they choose certa:
obJects of their prejudice.

1.

2.

Some social scientists have develor
aggression theory to explain prejud
However, the theory does not explai
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groups become the onmjects of prejud
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A. A number of social scientists have investigated personality
factors related to prejudice; psychological theories help
explain why people are prejudiced and resort to scape-
goating but not why they choose certain groups-as the
objects of their prejudice.

1.

Some social scientists have developed & frustration-
aggression theory to explain prejudice and discrimination.
However, the theory does not explain why some types of
frustration do not result in prejudice nor why the

- frustrated person turns against particular groups

2.

rather than others.

Some social sclentists have developed a theory about

the relationship beiween an authoritarian personality

and prejudice. Again, such a theory helps explain

some prejudice, although social scientists have raised
questions about some of the research techniques used,
However, the theory does not explain why certain

groups become the opjects of prejudice and discrimination.,

-
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concepts in their formation of hypotheses, ask: What sociological
concepts which you have learned earlier might provide possible
leads to an anaucy %o this question? -Have the class develop a -

. gperies of hypotheses und if~then statements to guide the collection
5 ~ of data to test these hypotheses., Then divide the class into. groups
L to try to investigate each hypothesis.

2 -
e o L A

If the class does not come up with any hypotheses about frustration
or personality factors as causes of prejudice and discrimination,
do the following to stimulate hypothesis-making and lead to the
establishment of groups to investigate the hypotheses further.

3 (a) Ditto or present figures on the board on the results of studies These ‘studies
4 : ~ lated to the effects of frustration upon prejudice. For Simpson
o example, give the class the results of the study by Miller and _ and Cult
L Bugelski who uged attituce tests before and after a long exam pp. Sh-f
4 wnich kept boys from attending the bank night at the local _ The sadme auth
; movie theater. Also present results of the study by Cowen itations
; and others of the effects on prejudice of an experiment in chapter

frustration of college students. In addition, give the results
of the Frenkel-Brunswick study of prejudiced sixth to eithth

E' - graders. Let students set up theories to explain this data,

. (b) Give pupils the results of the Hartley studies on prejudice For data, see
o toward non-existent groups. Ask pupils: What hypotheses would Racial a
? ’ - you suggest as possible explanations of this data? Now give PP, G2-F
& pupils the results of scme of Hartley's follow up work to

z
x

test his hypothecia that prejudice might be generalized. Then
give pupils data fcund in the study cn the relationship of prej-
udice to the authoritarian personality. Ask them to set up
hypotheses about prejudice which might explain this data,

If no one comes up with any hypotheses related to the group con-
flict theory or to the cultural learning theory, you might suggest
that these are theories which have been suggested by social
scientists. 'the class might try to develop if-then statements to
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ne class the results of the study by Miller and _ and Cultural Minorities,
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Also present results of the study by Cowen : itations of the theory in
he effects on préejudice of an experiment in chapter 3.

zollege students. In addition, give the regults
Brunswick study of prejudiced sixth to eithth
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S.

a.

Tests hypotheses against data.

Checks on the completeness of T
data and is !%;y’onganeralizations
based on insu icieﬁf'evidence.

Rejects assumption of cause-effect
relationship in correlations; looks
for another factor which may have
affected both parts of the corrclation.

Examines sample uged in study to_sze
if 1t is representative of the yropu-
lation for which generalizations are °

beigg made.

Congtantly looks for causati?eﬁfactors
other than thoge mentioned in source
of information.

Frustration may result in aggression;
when cultural norms are strongiy opposed
to aggression toward certain people
(e.g. parents) or people are frustrated
by events beyond their control or the
control of people whom they know, the
aggression may be turned against others
who become scapegoats.

—

- 33 -
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test these hypotheses also, and groups might be selected to check on
tre hypotheses. (The teacher should be able to get pupils to suggest
such hypotheses therselves by asking questions.) '

Bave the groups which have investigated the frustration thesis and
the authoritarian personality theory present their findings to the -
class. Each should study criticisms of the theories before making
their presentations. They should present both the evidence for and
the evidence against the theories in order to help class members
assess the usefulness and limitations of the theories. After each
presentation, be sure to discuss: Do you think that the data
supports your hypotheses? Why or why not? Do you think that the
data provides support for a more limited or a modified hypothesis?
Why or why not?

e.g. see,
Simpson and Y,
_ Cultural
@11port; Natu
i Chs., 15,
Saenger, Soc.,
Chs. 8-9

-Raab and Selz

Problems

!
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heses aiso, and groups might be selected to check on
. (The teacher should be able to get pupils to suggest
therselves by asking questions.)

w#hich have investigated the frustration thesis and
n personality theory present their findings to the
uld study criticisms of the theories before making
one. They should present both the evidence for and
inst the theories in order to help class members
lness and limitations of the theories. After each
"sure to discuss: Do you think that the data
votheses? Why or why not? Do you think that the
pport for a more limited or a modified hypothesis?

e.g. see,

Simpson and Yinger, Racial and
Cultural Minorities, pp. 65-79.

Allport, Nature of Prejudice,
.Chse. 15, 21.22, 25.

Saenger, Soc. Psych. of Prejudice,
Chs. 8-Y. '

Raab and Selznick, Major Social
Problems, pp. 210-213,
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S.

Authoritarian personalities tend to
be conformist, to use stereotyped
thinking, and to project their own
traits onto other people; many
prejudiced people are authoritarian
personalities.

Groups may engage in power conflict;
one group tries to dominate another
in order to tske something from it,
such as its labor or wealth.

The nature of discrimination and
prejudice against a specific group
is the result of particular group
interactions over time.

People try to work out rationalizations
for behavior which is inconsistent with
their basic values. Racism is a rel--
atively recent development which has
served as a rationalieation for dis-
crimination against other races.

Checks, refines, and eliminates hy-
potheses, working out new ones where

necessar;! f

.
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B. A number of social scientists have d
prejudice and discrimination based 'u

1. Diserimination is coneidered a we:
group win economic or political ¢
group [ )

2. Prejudice, according to this theo
rationalization to Justify discrii
which do not }ibe with other -a

3: This -theory helps vxplain how lis
prejudice arose but does not expl
in situations eveu where it would
benefit or political benerfit to t
to end the discrimination.
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B. A number of social scientists have developed a theory of
prejudice and discrimination based upon group conflict.

1.

2,

3.

Discrimination is considered a weapoun to help one
group win economic or political conflict with another
group . ) :

Prejudice, according to this theory, arises as a
rationalization to Justify discriminatory pract. 'es
which do not jibe with other als. '

This theory helps explain how liscrimination and
prejudice arose but does not explain why it continues

~ in situations even where it would be of économic

benefit or political benefit to the majority group
to end the discrimination.

s g
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Have the group of students investigating the conflict theory present
a panel discussion on the question: To what extent can prejudice and
discrimination against minorities in this country be explained by the
theory that ‘it is a weapon in group conflict? Afterwards, the
class should test its original hypothesis against the data and decide

. whether or not to reject it, accept it, or to limit it in order to

('

fit the data better.

quo Sée, S:
Racial
Ch. &.
Raab and Se.
Probler
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tudents investigating the conflict theory present
on the question: To what extent cen prejudice and
nst minorities in this country be explained by the
- a weapon in group conflict? Afterwards, the

ts original hypothesls against the data and decide
cject it, accept it, or to limit it in order to

e.g. see, Simpson and Yinger, .
Racial and Cultural Minorities,
Chl h. .

Raasb and Selznick, Major Social
Problems, pp. 220-221.

_,,»...A;



- 37 -

S. Tests hypotheses against data. - C. Sociologists insist that an important f:
and discrimination is socialization; pe:
S. Draws inferences from data. ‘ prejudiced beliefs and norms of those a:
: \i ticularly of those in their families an
G. i'ich ol man's behavior is ac~- groups .
‘ qui.red through a proccess of - '
socialization (building group ’ 1, This theory helps- explain existing p
values into the individuals). : why they developed in the first plac
‘ ' , history; nor do they explain all pre
who have grown up in families or gro
not exhibited such prejudice. -

2, Those- who hold this theory believe t.
get rid of legal discrimination help
by getting rid of one c¢bvious factor
ization into prejudice.

G. Human beings are members of the 3. Racism provides a rationalization fo
: seme species; they are far more discrimination; such beliefs are not
alike physically than they are scientific data.
different.,:

G. Separation of human beings in-
to races is done on a physical
basis; this separation tends to
emphasize the differences and
deemphasize the similarities
among humans.,

8. Checks on the ccmpleteness of
data.
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against data. C. Bociologists insist that an inportant factor in prejudice
K and discrimination is socialization; people learn the

from dats. prejudiced beliefs and norms of those around them, par-
3 ticularly of those in their families and other primary

avior is ac- . groups. ;

process of

111ding group 1. This theory helps explain existing prejudices but not

ndividuals). why they developed in the first place in our country’s

history; nor do they explain all prejudice smong people
who have grown up in families or groups which have
not exhibited such prejudice.

2+ Those who hold this theory believe that legislation to
get rid of legal discrimination helps reduce prejudice
by getting rid of one cbvious factor supporting social-
ization into prejudice. _

members of the - 3. Racism provides & rationalization for prejudice and

:y are far more discrimination; such beliefs are not supported by

than they are scientific data,

van beings in-

. on & physical ‘

ration tends to .
fferences and : : ’
ﬁimilarities

apleteness of
7 _
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Simpson and Y
Cultural

33, Have the group of students who have investigated the culture learning
hypothesis about prejudice present & panel discussion on the question:

3[}-

To what extent‘can prejudice and discrimination be explained by
cultural learning or socislization? = Afterwards, have the class test

Allport, Natu
Saenger, Soc.

the hypothesis againgt the data presented by the panel and other Ch, 10,
data presented earlier, Also ask: Why do you think that those who Raab and Selz
accept this cultural-learning theory hold out high hopes for the Problems
effects of civil rights legislation as a means of reducing prejudice 220.

and other discrimination?

Review what pupils learned in the seventh grade course about races.

See Ferman, e

Be sure to review the analysis of race and intelligence in terms of Jobs, pp
kinds of tests used, the relationship of education and class member- intellig
ship to test results, ete, If pupils did not have the seventh grade Allport, Natu
course or some similar course, use some of the kinds of materials Che To
suggested in the first and last units in the seventh grade course Saenger, Soc.
to develop an understanding of race and the way in which miscon- Chs. &5
ceptions are learned and contribute to prejudice and discrimination. Simpson and Y
‘ Cultural
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tudents who have investigated the culture learning
‘eJudice present a panel discussion on the question:
prejudice and discrimination be explained by

r soclalization? Afterwards, have the class test
nst the data presented by the panel and other

iier., Also ask: Why do you think that those who
tl=learning theory hold out high hopes for the

ightes legislation as & means of reducing prejudice
lation?

l
|
|
|
I
|
|

learned in the seventh grade course about races.
'he analysis of race and intelligence in terms of
n, the relationship of education and class.member-
rg, ete, If pupils Adid not have the seventh grade
lar course, use some of the kinds of materigls
tret and last units in the seventh grade course
rstanding of race and the way in which miscon-

:d and contribute to prejudice and discrimination.

]

o€

Simpson and Yinger, Recial and
Cultural Minorities, Ch. 5.
Allport, Nature of Prejudice, Ch. 18.
Saenger, Soc. Psych, of P Prejudice,
Ch. 10, ‘

Raab and Selznick, Major Social
Problems, pp. 213-214, 216~
220,

See Ferman, et., al., Negroes and
Jobs, pp. 161-17% i race and

Intelligence).

Allport, Nature of Prejudice,
Chl 7|

Saenger, Soc. Psych, of Prej_ﬁice,
Chs. 4.5,

Simpson and Yinger, Racial and
Culturesl Minorities, Ch. 2.
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a.

a.

Q.

G.

S.

Through the process of social-
ization, individuals become
members of a group by learning
role expectations and to perform
a wide variety of tasks.

Discrimination against a minority
group tends to isolate members
of the group and promotes re-
tention of their cultural values
and norms,

. .
Frustration and/or self-hatred
or gelf-doubts can lead to

apathy. ’

Differential treatment of in-
dividuals because they are members
of a particular group, presents

a problem to society because of
the conflict with our bvasic
cultural values and because of
the wide-ranging effects of

that discrimination upon society
&8 a vhole and on individual
members of the society.

Checks, refines, and eliminates .
hypotheses, working out new ones
ere necessary.

-39 -

D. Some people believe that the minority
contribute to the prejudice by thelr e
it is true that some of the minority g
rexhivit the behavior found in stereoty
it is also true that many do not and t
frequently do so as a reaction to the
discrimination which they have faced.
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1 our basic

ind because of -
effects of

on upon society
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D. Some people believe that the minority groups themselves
contribute to the prejudice by their actions. Although
it 1s true that some of the minority group members do
exhibit the behavior found in stereotypes of their group,
it is also true that many do not and that those who do
frequently do so as a reaction to the prejudice and
discrimination which they have faced.
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35. Reveiw the meaning of stereotypes and the way in which sterectypes Allport, Nature of Pr
about minority group members have developed. Then analyze the - Simpson and Yinger, R
reasons why some minority group members fit such stereotypes. Cultural Minorit

Discuss the relationship between discrimination and these types
of behavior., :

o 3C, Bave groups investigating any other hypothesis developed by the ' ‘
: class present their findings at this time, Have the class anslyze : |
3 the hypothesis i{n the same way that they did the others and per-

; haps work out & modified bypothesis which fits the data better
g than the original hypothesis which may have been far too broad.

G TR | )
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tereotypes and the way in which stereotypes

mbers have developed. Then analyze the
ty group members fit such stereotypes.
p between discrimination and these types

ng any other hypothesis developed by the
dings at this time, Have the class analyze
ame way that they did the others and per-

d bypothesis which fits the data better
heois which may have been far too broad.

{

Allport, Nature of Prejudice; Ch. 12,

Simpson and Yinger, Racial and

Cultural Minorities, Ch. 6. .

-
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A,

A

A,

8.

S.

S,

G.

RESPECTS EVIDENCE EVEN WHEN IT
CONTRADICTS PREJUDICES AND PRE-
CONCEPTIONS.

IS SCEPTICAL OF THE FINALITY OF
KNOWLEDGE, AND DEMANDS THAT POPULAR
NOTIONS BE JUDGED IN ACCORDANCE WITH
STANDARDS OF EMPIRICAL VALIDATION.

16 SCEPTICAL OF THEORIES OF SINGLE
CAUSATION IN THE SOCIAL SCIENCES.

VALUES THE SCIENTIFIC METHOD AND

RATIONAL THOUGHT AS APPLIED TO SOCIAL .

AS WELL AS TO NATURAL DATA,

Considers possible consequences
of alternative courses of
action. ‘

Uses Reader's Quide to locate
informatggg.

Generalizes from data.,

People do not work actively in
voluntary organizations unless
they have a sense of group
pride, of positive identifi~
cation with the group.

- -

IV. Minority group members have organized a nu
movements to try to achieve greater equali
discrimination. Those most in the forefro
today seem to be the Negro protest movement

‘have also worked to improve the lot of othe

A.: Revelutionary movements seem to have a .
climax, decline, and reaction. Whether
‘Movement is a revolutionary movement or
matter of definition and interpretation

B. Protest movements are most successful w

- for change in a society have been achie

protest is clear, and the form of prote:
appropriate and legitimate.
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WHEN IT
AND PRE-

NALITY OF

, THAT POPULAR
CCORDANCE WITH |
. VALIDATION,

ES OF SINOLE
\I, SCIENCES.

m:mop AND '
PPLIED TO SOCIAL ) '
DATA,

agequences IV. Minority group members have organized a number of protest
movements to try to achieve greatér equality and overcome

s of
- diserimination. Those most in the forefront of public affairs
today seem to be the Negro protest movementa, although groups

o locate ~ have also worked to improve the lot of other minority groups.
A, Revolutionary movements seem to have a life cycle of rise,

. climax, decline, and reaction. Whether the Negro Protest

' - Movement is a revolutionary movement or not, seems to be a

" matter of definition and interpretation. .

tively in

n8 unless .

group B. Protest movements are most successful when the preconditions
lentifi~ for change in a soclety have been achleved, the object of

. protest is clear, and the form of protest is cc 3idered .
appropriate and legitimate. o

.

da
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37. Now have the class discuss: To what extent does any one theory
explain prejudice and diserimination against specific minority
groups in this country? What factors must be considered in
attempting to explain this prejudice and diserimination? How can -
an analysisiof factors be helpful to anyone trying to decide what
might be done to reduce prejudice and discrimination?

et S 1 B R T s

| 38. Ask: What kinds of things have minority groups, and particularly See bibliography
Negroes in-this country, done to try to get equality? List all of and Reader!

the actions and movements of which pupils are aware at this time.
Then identify some of the major movements and have the class in-
vestigate these further. They should try to find out about the pur-
poses of each organization, the techniques it uses to achieve its
goals, 1its past successes and accomplishments, difficulties it has

faced, and whether or not it seems to be achieving more or less than
in the past. ‘ ’

The investigations may be carried out by the class as a whole, by
individuals, or by groups of students. If the work is done by in-
dividuals and/or small groups, urge them to use some form of pre-
sentation other than a panel or symposium. They might role-play
discussfons between leaders of 8 group or between a leader of a

group and a group of ‘Negroes from &'slum ares. They might prepare

T S P OND it s 5015 ey e + e s Aol

N
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discuss: To what extent does any one theory
hnd discrimination against specific minority
Miry? What factors must be considered in

iin this prejudice and discrimination? How can
tors be helpful to anyone trying to decide what
2duce prejudice and discrimination?

f things have minority groups, and particularly - See bibliography, current books,
untry, done to try to get equality? List all of and Reader's Guide.

vements of which pupils arec aware at this time. .

of the major movements and have the class in-

rther. They should try to find out about the pur-

nization, the techniques it uses to achieve its

ccesses and accomplishments, difficulties it has

or not it seems to be achieving more or less than

may be carried out by the class as a whole, by
groups of students. If the work is done by in-
3all groups, urge them to use some form of pre-
nan a panel or symposium. They might role-play

1 leaders of a group or between a leader of a -
>f Negroes from a slum area. They might prepare
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G.

G

The development of group pride,
positive identification with one's
group, 1is essential to determined
efforts to achieve an end to dis-
crimination.

Protest movements are most success-
ful when the preconditions for
change in a society have been
achieved, the object of protest is
clear, and the form of protest is
considered appropriate and legit-
imate. '

- 43 -

1. The Negro Protest movement arose becau

strongly felt dissatisfaction with exi
on the part of those who were affected
ditions but who were unable to express
through regular decision~-making channe

1

The Negro Protest movément was succese
period from 1954 to 1965. ‘
a. It was widely recognized that pract
racial discrimination and segregati
with the ideal of "equality of oppc
that other political, economic, 80¢
national factors made change necest

b. The destruction of the legal basis
was & clear and precise objective.,

c. Direct action and non-violent demo:
related directly to the object of ;
widely accepted as legitimate and :
of protest. '

For at least a time, it appeared that
Negro Protest Movement had been reach
on Washington" and the subsequent ena
Rights Act of 1964 and the Voting Rig

1. The relationship between the "Marc
and the enactment of these two law
one of cause and eflect.

2, The Civil Rights Act of 1964 and t
Act of 1965 have the potential, if
to eliminate déliberate racial dis

employment, public accommodations,

e
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7 group pride, 1. The Negro Protest movement arose because there was a
ration with one's strongly felt dissatisfaction with existing conditions
1l to determined on the part of those who were affected by those con-

: an end to dis- ditions-but who were unable to express their discontent

through regular decision-making channels.

are most success- 2. The Negro Protest movement was successful during the
onditions for period from 1954 to 1965,

ty have been

ect of protest is a. It was widely recognized that practice of deliberate
m of protest is racial discrimination and segregation was inconsistent
riate and legit- with the 1deal of "equality of opportunity" and

that other political, economic, social, and inter-
national factors made change necessary. '

b. The destruction of the legal basis of discrimination
was & clear and precise objective.

¢+ Direct action and non-violent demonstrations were
related directly to the object of protest and were
widely accepted as legitimate and appropriste forms
of protest.

C. For at least a time, it appeared that the climax of the
Negro Protest Movement had beer. reacied with the "March
on Washington" &and the subsequent enactment of the Civil
Rights Act of 1964 and the Voting Rights Act of 1965.

1..The relationship between the "March on Washington"
and the enactment of these two laws is not .necessarily
one of cause and effect,

2, The Civil Rights Act of 1964 and the Voting Rights
~Act of 1965 have the potential, if properly enforced,
to eliminate deliberate racial discrimination in

employment, public accommodations, and voting. b

L]
-
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bulletin board displays which they can explain to the class. They
might prepare written materials of various kinds. They might combine

a presentation of their own with & presentation by a speaker from the
group investigated., In this case they should prepare the class for the
speaker and develcp a seriea of questione to ask him.

After the present&tions have been made, have the class discuss the
following questions- ’

(a) Do you think any of the Protest movements should be classified as revoluticnary
: movements? Why or why not?

(b) What ractors made for the success whicu the different movements have
had? What factors slowed down progress after 19657 (Be sure to
analyze sdme of tue points suggested in theﬁoutline of content.}

(¢) which groups seem to-be gaining support among the Negroea? What
methods do they advocate? -

(d) How hes the division arising among the different'gfoups'as to methods
affected the success of the movement?

(e) How do you think we can ‘account for the passage of the 1968 Civil
Right#s bill? Do you think conditions have changed enough to provide

the impetus for further changea in the direction of equality? Why
or why not? v
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3. These legislative rerorms have had great impact on the
South and upon upper and middle class Negroes but have
not affected significantly the problems and perceptions
of the majority of urban Negroes.

A Employnent opportunities and incéme have improved for
the Negro middle class but have remained essentially
the same for the ghetto-dwelling, lower class Negro.

b. The gap beiween expectation and reality seems to be
‘ widening for the lower class Negro; this widening
. gap contributes to an increase in alieuation and
violence in our vrban ghettos.

D, From 1965 until at least the spring of 1968, the Negro
Protest Movement eeened to be in the stage of decline
or reaction because the conditions necessary for success-
ful protest were not pregsent in our society.

1., Our society has been divided and ambivalent about the
solution of problems associated with de facto segregation
and past discrimination.

a. The Civil Rights Bill of 1966, which contained &
provision aimed at the elimination of discrimination
in housing. A factor in de facto segregation, failed
to pass a similar bill,reintroduced in 1967, had
very little probability of passing, without drasiic
revision and weakening, until after—the assasination
of Dr. Martin Lnther King.

b, Compensatory progrems such as the Urban League's
program for a domestic "Marshall Plan' provoked
serious opposition.




8.

Uges content analysis techniqyes

to;ggther information.

“6 . u1 -

c. Federal funds for a general'war on
could benefit the Negro greatly, wi
severely.

d. The Supreme Couri seemingly reverse
ruling on civil rights demonstratia
struction of property. -

e. Groups opposed to further social ct
active.,

1) The "white back lash vote" seems
outconme of‘several elections dux

2) Action by civil rights groups p
creaged amount of counteraction
For example, schools were boycod
rights groups and those who wist
the status quo.

2. The object of protest, the problems of
gation and past discrimination, are ng
or as easily understood as the probler
gation. Assuming that the basic goal
test Movement is the "equalization of
Negroes, "1t .is.not clear'(a) How much
tae Negroes and how much tust be done
(b) To what extent the piight of the I

to the present structure of our e




ysis techniques

tion.
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Ce Federal funds for a general war on poverty, which .
could benefit the Negro greatly, wvere cut back
severely.

d. The Supreme Court seemingly reversed its earlier
ruling on civil rights demonstrations and the de-
struction of property. )
~ i

o €. Groups opposed to further social change became more

active,

1) The "white back lash vote" seemed to affect the
outcome of several elections during 1966.

2) Action by civil rights groups produced-an in-
creased amount of counteraction by other grcups.
For example, schools were boycotted by both civil
rights groups and those who wished to preserve
the status guo.,

2. The object of protest, the problems of defacto cegre-
gation and past discrimination, are not clearly defined
or as easily understood as the problems of legal segre-
gation. Assuming that the basic goal of the Negro Pro-
test Movement is the "equalization of life chances for
Negroes,"it .18 not clear:(a) How much should be done for
the Negroes and how much must be done by the Negroes, or
(b) To what extent the plight of the Negro is related

to the present structure of our economy.

A
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39, Use the cage study on Negro Leadership when 1t becomes available.
Follow the suggestions in the study guide for this case. This
cnse should help pupils understand better both the concept of rels
ative deprivation and the concept of situational leadership., It
should help pupils understand changing 1eadership and tactics of
the protest movement. The case study also provides a good lead
into the activity described in the next paragraph.

&

'Leadershi?;gg;g
A Case Study. of.

See teachoer's. M
Student Manual.
iological Resou
Schools, (At p:
for general dis:
it should be av:
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‘on Negro Leadership when it becomes available.
ions in the study gulde for this case. This
upils understand better both the concept of rel-
and the concept of situational leadership, It

understand changing 1eadership and tacties of
nt., The case study also provides a good lead
lescrited in the next paragraph.

Leadership in Amep;can Society, .
A Case study of Negro Leadersh;gg .
See Teacuer's tenuel aid

Student Manual. Produced by Soc~
1ological Resources for Secondary -
Schools. (At present not available
for general distribution; however,

1t should be available before long.)

IR
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a.

G.

G.

a.

8.

Uses ﬂheLxeﬁutaﬁional msthod
3?iga%me¥ing‘aa.a.

The leaderehip of any group must
try to maintain group cohesion and
also organize its strategies and
provide intellectual leadership,

The different tasks of 1eadership
may be assumed by one man or shared
by a number of people.

The type of leader tends to differ
in different situations which re-
quire different kinds of leaders
it they are to be effective.

Perceived deprivatibn and the
belief that such deprivation is
not inevitable contribute to rev-
olutionary and other protest move-
ments.

.Interprets'tables.

. —

3. The Negro Protest Movement {8 divided b
over "means and. ends." ‘

8. The advocacy of "Black Power" by SNC
- provided a widespread controversy am
- wh ites . :

b. Direct action and non-violent demons

‘been effective in the past but like .
and dramatic experiences are subaeet

)
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3+ The Negro Protest Movement is divided by controversy
over 'means and ends."

‘a. The advocacy of "Black Power" by SNCC and Core has
provided a widespread controversy among Negroes and
whitefs . ‘

b. Direct action and nbn-violént demonstrations have
- been effective in the past but like all intense
and dramatic experiences are subject to the



Whether or not you use the case study on Negro leadership, show the
class tables comparing current and past attitudes: of Negroes to
different groups and leaders of groups. Ask: Do you see any trend
- here in the type of movement or leader which is gaining and the type
1osin32 Which kind of movement seems to have mote support among‘the
poorer Negroes? among those who are better off economically? in the
North? in the South? Ask: Does this data gupport your. conclusions
which you drew as a result of the data presented by other students
“in class?

Brink and Har
Yp. 2’+|+-:
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the case study on Negro leadership, show the Brink and Harris, Black and White,
- eurrent and past attitudes. of Negroes to pp. 2hk.257.

eaders of groups. Ask: Do you see any trend
vement or leader which is gaining and the type
movement seems to bave more support among the
“those who are better off economically? in the -
Ask: Does this data support your conclusions
sult of the data presented by other students

) V | | | £)
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_ : : : psychological law of'diminishing'i
P o : ' : not the assasination of Dr. King 3
: : ' sustained impetus to such movernen]

c. Violent protests by ghetto dwelle

~creasing, raising the danger that)
will come to regard the Negro proj
forcement problenm.

8. Interprets tebles. E. The dynamic proéess,of.éoéial'systems 1

° F , : randon; systems seem to move toward pay
8. Draws inferences from data. ‘ inaginary. 7
: T 1., Any particular -social system is more
/,f : _ : some directions than in others.
— ' " 2. Protest movements designed to push ¢

a direction that it has a high p: va
anyway are mofe likely to be gucc-ss
is trying to push the social system
has & low probability.

3. The successful solution of the race
run seems to be inevitable if our gy
real cconomtc, moral, ‘and political
maihtaining the present "imaginary“

+ That the eatiéfactory resolution.

i . ' ' 'will produce real economic, mora]
; : - , payoffs 13 beyond dispute.'

(St
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: psychological law of dininishing returns. Whether or
‘not the assasination of Dr. King will give renewed,
sustained impetus to such movements remains to be seen.

¢, Violent protests by ghetto dwellers seem to be in-
creasing, raising the danger that the white majority
. will come to regard the Negro protest as a law en-
forcement problem.

E. The dynamio process of social systems is not entirely
random; systems seem to wove toward pay off, real or
imaginarye : - r

l. Any partieular social system is more likely to change in

2.

some directions than in others.

Protest movements deslgned to push a social system in

a direction that it has a high p: vability of going
anyway are more likely to be succ-saful than one that
is trying to push the social system in a direction that

“has a low probability.

The successful solution of the race problem in the long
run seems to be ineyitable if our system moves toward
real economic), moral, and political peyoff ratzer than
maiﬁtaining the present "{maginary" onea. -

8e That. the- eatiéfaetory resolution of the race problem
‘will produce real economic, moral and political
payoffs is beyond dispute.




. 10, Now show the ‘slass 8 table presenting the reactions of Negroes to

-questions in the Newsweek Survey ‘of 1966 about vhether or not the

*Negroes corld getfgiaﬁgr§ighggt_whitg‘help in their drive for equality,

| ~ Also shoy tables on white reactions to ¢ivil rights. Use these tebles

o ‘Play. In this introduction to the tart Tart of the unit, raise the
following questions: o ER
(8) What seemed to cause the decline in white support for new leg-
. 1slation between 1965 and 1968t - What seemed to provide the impetus
for the passage of the 1968 vi11s : '

(b) To what eftent does there 'se‘ﬁem to be agx‘ee’mént among the members of
the vhite commnity about the need for further action? =

- ‘Brink and 'B,a‘r
 Frenklin end

PP, 262.]
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thlg.preaenting the reactions of Negroes to Brink and Herris, Black and White,
PWeek Survey of 1966 about vhether or not the o PPe 262.265 and Cha, 5.6, o
Png without white help in their drive for equality., Franklin and Starr, Negro in 20th i1
bhite reactions to ¢ivil rights. Use these tables ~ - Century America, pp. 211.215, 3
plon of the role which the white community might B ° ) PR L !
juction to the last part of the unit, reise the : '

use the decline in white support for new leg- ,
1965 and 19687 What seemed to provide the impetus - '
£ the 1968 bi11? ,

es there seem to be agreement aﬁong the members of , . _ | ' L
ty about the need for further action? ; ‘ . :

-4,
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b The assassination of Dr. Martin Lut]
~ April, 1968 created a great outpour
guilt feelings, and resolutions to
the direction of greater equality;
nmomentum which brought the passage
Rights Act within one week will be
~ is not yet known., -

¢. The majority reaction to Negro prot
probably have an effect upon the gy
moverments of other minority gronis

8
|

S. Having determined the causes of V. Equality can hardly be achieved without the
. & social problem, considers al- white mo jority as well as those of the minOv
ternative courses of aé¢tion and
hypothesizes about probable ' A. Social sclentisis have investigated the
consequences of each gourse N kinds of action in both: (a) reducing p:
of action. ‘ ' wsmb*rb of the majority end (b) improvin

i ‘ ) of minority group members.
S. Deduces if-then statements

from hypgpheses. 1, Studies have been carried out to inve
. of different kinds of contact situati
A. RESPECTS EVIDENCE EVEN WHEN IT these studiea provide some useful lea
CONTRADICTS PREJUDICES AND PRE-~ acticn which might be taken. '
CONCEPTIONS. : :
‘ ‘ ' , 2. Educational experiments have been car
A. I8 SCEPTICAL OF THE FINALITY OF " what methods seem effective in improy
KNOWLEDGE, AND DEMANDS THAT POV concept of Negro children and providi
ULAR NOTIONS BE JUDGED IN ACCORD- A motivation to achieve.
ANCE WITH STANDARDS OF EMPIRICAL ) ’ :
VALIDATION.
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b. The assassination of Dr. Martin Luther King in
April, 1968 created a great outpouring of remorse,
- guilt feelinge, and resolutions to move rau*d'J in:
the direction of greater cquality; whether or aot the
momentum which brought the passage of the Civil
Righis Act within one week will. be suﬂtained or not
is not yet known.

‘c} The majority reaction to Negro protest movements will;‘
. probably have an effect upon ithe success of protest
movements of other minority gxc~c: also

£he causes of V. Equality can hardly e achieved without the efforts of the

congiders al- white majority as well as those of the minority groupa.
of action and . , :

probable ‘s Social scientists have investigated the effects of certain
ch course < kinds of action in boti: (a) reducing prejudice among

members of the majority and (b) improving the self.mage
of minority group members.

ratementa

' 1. Studies have been carried out to investigate tne effects

: _ of different kinds of contact situations upon prejudice;

EVEN WHEN IT ) theze studies provide some useful leads to types of
PICTS AND PRE- acticn which might be taken.
R ’ 2. Educational experiments have been carried on to see
E FINALITY OF - _ what methods seem effective in improving the sclf-
{ANDS THAT POP~ concapt of Negro children and providing them with

ED IN ACCORD- motivation to achieve.

bS OF EMPIRICAL
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Several groups of students or individuals might also investigaté move-
ments of other minority groups, They should compare them in terms of
goals, tactics, and degree of success with those of the Negro move-
ments., : o B ‘ ~

Lead from the discussion of possible reactions of the vhite community =
into a discussion of what the majority might do to try to reduce prejudice
and discrimination.  Say: If the majority really wants to bring about
greater ‘equality, vhat kinds of action might it take individually and
collectively? Whs Xiri: of action might be most likely to reduce
prejudice? to reduce economic discrimination, etc.? Have pupils make
proposals for courses of action which might be taken, They should also
set up hypotheses about possible consequences of each suggested course -
of action, And they should list the value conflicts involved in each.
The class might als> hypothesize ebout ways of preventing and controlling
riots until greater equality can be achievead.

If no one sugg.sts some of the proposals which have been tried, advo-
cated Or experimented with, ggk questions designed to get pupils to
predict the possible consequences of such courses-of action.,  For ex-
ample, you might say: Some people have thcught that greater contact.
among majority and minority group members would bring about a reduction
of prejudice among white people? - , A
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students or individuals migrt alsc 1nvestigate move - _"‘ f;f¢Use examples from local c
ority groups, They should compare them in terms of = :community 1 POSSiblean, L
3d degree of success‘witb those of tne Negro move- ;m’~~ : -

Seeton ot possible reactions of the white cormnunity ff'e.g;.‘ see Simpson and Yinger,

of what the majority might do to try to reduce prejudice;]; s ’f’ Racial and Cultural

Say' If the majority rcally wants to bring sbout . - =  Minorities, Chs. 22 2223,
|1t~ Linds of action might it take individually and Allport, Vature of- Pre;udice,
5o Rkird of cotion might be most likely to reduce . ch,16,

uce economic discrimination, ete.t Have pupils make =% ;ijaenger, Sody ‘Peych.

ces of action“which night beytaken. They should algo., ‘dice, Chy 14, 7 7

about pousib on equences 0 each suggeqted course ‘“’é"ag_port Of the National Ad~
‘1l value conflicts invol ‘ ry COmmissi
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.. ATORY-OENERALIZA ZATTONS WHICH HELP 5 =,3;Hff,k;,*“'group members;overcome the effeets °

EVALUA'I'ES PROPOSALS AND EVEN'I‘S ON B. Ve.rious kinds of efforts have been made

- THE BASIS OF THEIR EFFEQCTS UPON -‘";~j.ﬁ,r; reducing discrimination.af~a
INDIVIDUALS AS HUMAN BEINGS. B SRS T e
' 1 Some favor further legislation to re

 BELIRVES THAT THE SOCTAL scraNceS o o am legal disorimination,
| CAN_CONTRYBUTE TO MEN'S WELFARE BY =~ .
 FROVIDING INFORMATTON AND EXPLAN- S 2 Some argue for magsive appropriation

W&MAM?“W’TEL‘GWES.




4AN BEINGS.
l.

SOCIAL SCIENCES
MEN'S WELFARE BY -
;‘I.‘ION AND EXPLAN- 2
IONS WHICH IR

the Lauqés of :‘ﬁf5»é.=_1¥~z

3;
L‘thefcommunit > take constructive action if much-

1%

_;,55:;?:};;‘.

uS AND EVENTS ON fﬁ'i" B. Various kinds of efforts have been;madé,éﬁd>pio§o§SAffof;ff7 o
R EFFEQTS UPON v f\;,é reducing diserimination.,;f~;. 1';;;”, Coteie e e T

Some favor further legislation to reduce eocial, economio,o

o and legal discrimination.

Some argue for massive appropriatione to help minority e
group members overcome the effeets of paet discrimination.j?,i;éj

Nost‘believe that businessmen and other people wi‘hin

1shéd| they believe hat legislé‘ive
is<not suff”‘i t. S, v
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What ,wou’ld you prediot wOuld be‘ e

;lthe,}resulw Do you { think’ the i ‘Tesults Would be tiie same in all |

~ kinds of contact’ situations? Why or why not? :What kinds of con=
' taot situations do you think would be most likely to'lead toa
 redudtion of prejudice? ‘Have pupils set up hypotheses and then ,.,‘ S e
© deduce if-then statements which might be used to guide the 7 zij
e collection of data to test these and the hypothesee they estdbliehed

: : earlier. e

'"f ff;fNow have,the clase use o variety of sources of informntion to try

sibilities;of each?course of actionvwhichu



Bav1n determined the causes,of a
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c. Many communitiea have engaged in a multi-

roblem, gorutinizes porsi ié _* . problems of reduoing discrimination, prev

‘evaluates them

8 of action,
ight of basic valves, 11

reduoing prejudice, and trying to open . up

8t8 arg ’j*f, -{eation between ' the white and the black ¢
‘oposal,

“'7men 8_for and against each pro

11nes of communication seem to facilitate

. and selects the course of acti

Lo wﬁicha{‘9/~ action.fr,.

"“,'v:seemsﬁmogtfl‘kelf to prove hel




the causes of &

rutinivzes possible -

";‘idliMany eommunitiea haVe engaged ina multi-approach o the

. evaluates them in

values, 1iAts argu- f ,

nst eéach proposal; .

nrge of action whi

ch

%o prove éLgfuli;

SR :

- problems of reducing. discrimination, preventing violence,

 ‘57_reducing preéjudice, and trying to open up lines of commun- ,‘7; “g '

- leation between the white and the black community. ‘Such
lines of communication seem to faeilitate other kinds of

 ;‘ﬁaction. o
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h3. The class should be sure to consider any current propoaals for 8 general,n”
- community attack upon problems of prejudice and disorimination., They =~ -
~_should investigate the proposals and what ias been or is being done, =~
- (Tney may use newspaper articles, interviews, outside speskers, etoc.)
S ~'I'hen they ehould enalyze the pros a.nd cons of the proposals in olass.
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