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‘ GOALS FOR THE COURSE

The resource units make it clear that the elevenih
grade course is designed to teach attitudes and
skills as well as concepts and generaslizations.
This section deals briefly with objectives for the
course. Charts appended to this guide indlcate
more specifically the way in which goals were {s-
veloped in the different units.

Behavioral Goals Related to Values

The eleventh grade course was developed with a view

to helping students develop most of the scholarly values
identified by the Center's staff for the entire social
studies program. It was designed also to develop a
number of the public values or values related to the
ground rules of a democratic society. It should be
noted, moreover, that some of these attitudes are
basic to an overall value not stated for

each of the units--the value of human dignity. Most
pupils will come to the course with a fairly well-
developed value for human dignity as a result of
previous experiences at home, in school, in church,
and in their many informal groups. Probably some
specific values of this course will develop as punils
see the need for certain things to protect tii:. .:zjx
value. However, the content used to teach thesc other
values, such as those related to procedural safe-
guards, freedom of thought and expression, and equality
of opportunity ray also help reinforce students®
attitudes toward human dignity. The value for human
dignity is closely related to two behavioral goals
stated in .several of the units--those of evaluating

both institutions and proposals in terms of their effects -

upon human beings.

The eleventh grade course is also 4
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from the study of soclal science cd
exarple, most of the units try to

velop a scepticism of single~facto
the social sciences and of panacea

It should not be thought that some
neglzcted merely tecause. there is
thein under a specific unit in the
indicate those units where the goal
portant in designing specific actif
the others will be reinforced in
they are not checked. u;

Skills

This ccurse atiempts to develop ma

" large number of the skills are rel

of inquiry, but they are not the o
taught. Most of these skills afe.
for the first time in this course.
are taiaht in earlier courses are
caotae cuort on sequential develop
on pagee 15-18.

I¥ should be noted that although s
skills are not listed as objective!
one wnit , jater units give studen
to practice and improve the skill.
find that they should work intensij
skill in a number of units. If so
list it as an objective of the lat




JALS FCR THE COURSE

ake it clear that the eleventh
gned to teach attitudes and
ncepts and generalizations,.
riefly with obJjectives for the
nded to this guide indicate

e way in which goals vere (g
rent units.

ated to Values

ourse was developed with a view
develop most of the scholarly values
nter's staff for the entire social
- was designed also to develop a
values or values related to the
mocretic society. It should be .

t some of these attitudes are

value not stated for ’
he value of human dignity. Most
the course with a fairly well-
human dignity as a result of

at home, in school, in chvrch,
formal groups. Prdbdblx gsome
his course will develop as punils
tain things to protect +&L.:. .:ujzx
content used to teach thesc other
e related tu procedural safe-
hought and expression; and equality
1so help reinforce students'
an dignity. The value for human
elated tc two behavioral goals

the units~-~those of evaluating
d proposals in terms of their effects

The eleventh grade course is also designed to de-
velop several attitudes which are likely to arise
frcm the study of social science content. For
axanple, mest of the units try to help students de-
velop a scepticism of single-factor causation in
the social sciences and of panaceas.

It should not bte thought that some of the goals are
neglzzted merely because there is no check against
theim under a specific unit in the chart. The checks
indicate those units where the goals have been im-
portant in designing specific activities. Many of
the others wi/ll be reinforced in units in which
they are not checked.

Skills

This ccurse attempts to develop many skills. A
large number of the skills are related to methods
of inquiry, but they are not the only skills
taught. Most of these skills are not introduced
for the first time in this course. Those which
are tmirghv in earlier courses are marked by stars
cnooade chiert on sequential development of skills
on pugee 15-18.

It should be noted that although some of these
skills are not listed as objectives in more than
one unit | later units give students opportunities
to practice and improve the skill. Teachers may
find that they should work intensively on the

skill in a number of units. If so, they should
list it as an objective of the later teaching units.



Some of ‘he skills objectives should be taught in
all of the units for which they are listed. These
are the thinking skills related to inquiry and crit-
ical evaluation and some of the map~reading skills.

Other skills, toc, are listed for more than one
unit. However, the teacher may decide to postpone
teaching the skill in the first unit in which it
is listed. Or he may think that it is unnecessary
to teach it to all pupils in the second unit in
vhich it is found, even though he may wish to work
.on the skill with a small group of students who
still need help on it.

Goals Related to Concepts and Generalizations

The Center has chosen to identify important concepts '
‘and generalizations from the vaerious social sciences

and has tried to provide for a sequentisl develop-

ment of them in the K-12 curriculum. The eleventh
grade course is interdisciplinary. It draws upon the
concepts and generalizations from all of the disciplines.
Since the course follows other courses which have
focused largely upon individual disciplines, pupils
should draw upon the concepts and generalizations
learned in earlier courses as they examine the adif-
ferent areas of the world. Indeed, one reason for

the course is to have pupils test generalizations

. léarned while studying the United States with data from
other cultures to see if the generalizations are culture -
bound and should be limited. Most of the concepts and
generalizations have been tausht in earlier zourses.
.Those which are reviewed from earlier courses and/or
tested again in this one are marked with stars in the
sequential charts on concepts and generslizations.
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Although this course is interdisciplinary, the
concepts can be grouped in such a way that each
group constitutes one possible structure for one

of the disciplines. The staff's point of view
about structure in disciplines is explained in
background papers #'s 1 and 2. For further anal-
ysis of each of the disciplines, the teacher is re-~
ferred to the background papers on the different
disciplines.

Most of the generalizations to be developed are pre-
sented in terms of the social scientist.. No attempt
should be made to have pupils learn the statements
as they are giated in the resource uvnits. Rether,
pupils should be encouraged to generxalize in their
own woxds.

The Rationale for the Number of Objectives

These resource units differ from mAany units in part
because of the large number of generalizations and
skills to be taught. The teacher should remember
that many of these generalizations and skills are
found in & number of the units in the eleventh grade
course. The sequential pattern from one unit to

the next can be seen in the charts at the end of
this guide. Moreover, many of the objectives are
reviewed from earlier grades and almost all will

be taught through different content in later grades.
This means that it is not necessary or wise to
spend too much time clinching & single generaliza-
tion in any one unit. Rather, children should
generalize and hold these generalizations as tenta-
tive-~-as hypotheses to be tested more fully as

they study other units. At the end of the course,
for example, they can generalize more fully about



factors causing change or persistence of cultural
traits than they can in the first unit. However,
pupils should still understand that generalizations
muy need to be modified later, that they should be
held tentatively, always subject to change in the
light of new evidence.

Because of this reinforcement and further develop-~
ment of concepts, generalizations, and skills, it
is important for the teacher to read through the
objectives of all of the units before he begins the
course. It would be wise, nlso, to exemine the ob-
jectives of earlier couraes. The charts on goals,
which are found at the cnd of this guide, s keyed:
to ghow which ones were tavzht in carlier grades. Tae
ovexall chart in Backzground Paper #1 indicates at
wvhat levels each concept, gereralization, skill, or
attitudinal behavior appears.

TEACHING STRATEGIES

This course relies heavily upon an inquiry approach to
teaching. For a more complete discussion of inquiry
strategies in teaching the teacher rhould read a
number of the background pepers. Background Peper #l
analyzes in more detail the Center's point of view
about inquiry as a teaching strategy and what inquiry
‘involves. Background Paper #13 examines learning
theory in relation to the use of inquiry., Background

paprrs on the individual disciplines focus upon inquiry

methods and technigues used in those disciplines,.not
upon inguiry approaches to teaching. However, they
discuss inquiry techniques which might be taught to
pupils in some of the courses.
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The eleventh grade course emphesizes & teaching strategy
which encourages pupils to find out things for them-

‘selves rather than one which emphas:zes the absorp-

tion of generalizations presented ready-made by the
teacher or a book. Pupils are asked to set up hy-
potheses by drawing upon previously-learned concepts
and generalizations. They decide that some idea

they have learned in the past might help them make
sense out of this new situation. They cannot be sure,
but they think that this might be so. Inquiry also
involves gathering data, evaluating sources,testing
their hypotheses, and generalizing from their
findings.

The Center's staff does not believe, nor does this
couvse reflect a belief, that all learalnz must de
developed by this type of teaching strategy. Some
skill goals call for having pupils lecarn to use
certain kinds of references or evaluate sources of
information. Such godls cannot be met unless pupils
use a wide variety of materials which present dif-
ferent points of view. Moreover, pupils may need
to read materials which include opinions in order
to gather data to test their hypotheses. Some
accounts suggested in the units are included to
help pupils find out how people who are affected by a
problem or event feel about thatproblem or event.
The fiction,biography,or firsthand accounts give
pupils a chance to identify with the people in

the books and so to understand their feelings as well
as their cultural values and perceptions. Ewven when
pupils read other people's accounts of topics, they
should be evaluating the ideas against other data,
discriminating between normative and non-normative
statements, identifying basic assumptions, trying to
£ssess the bias and competency of the author, and
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using the data they find to either stimulate new
‘hypotheses for testing or to test earlier hypotheses.

At times the teacher may wish to use an informal
lecture to present certain facts, but he can then
ask questions to help pupils arrive at their own
generalizations from these facts. Indeed, he can
intersperse questions and discussion with his pres-
eatation. The purpose of such an informel lecture
is to give pupils the raw data from whlch they can
develop concepts and generalizations-~information
which perhaps is difficult for them to find elsewhere
or to read for themselves or which can be presented .
more quickly in this fashion. The informal lecture
should seldom present ready-made generalizations.

At times ¥the teacher may use an informal lecture to
present the main points of a theory which pupils are
then to analyze in terms of basic assumptions or to
check against data. The teacher can present the
theory in simpler terms than it can be found in
reading materials. He can also leave out the evi-
dence provided by the author of the theory to sub-
stantiate it if the teacher's purpose is to have
pupils test the theory against data. Although pupils
should develop many of their own hypotheses for

testing, they should also have the experience of-testing

social science theories which have gained considerable

attention. Such a lectwre differs from the well-organized
lecture which begins with a thesis and then develops it.*

Clearly, the achievement of varied goals requires varied '

teaching strategies. The strategy used in each in-
- stance, however, should be appropriate to the specific
. objectives to be developed.

Teachers should encourage pupll guesses as being as

worthwhile at some stages of thinkin
ments which present a commentary on
books, articles, or films. At othex
should be asked to look for things
to test the’r hypotheses. They sho
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* For seversl different types of informal lectures, see the history sub-unit on the U.S.S. R., PP

and the unit on India, p.38-40.
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worthwhile at some stages of thinking as are state-
ments which present a commentary on facts found in
books, articles, or films. At other times pupils
should be asked to look for things which can be used
to test their hypotheses. They should learn that an
untested opinion of a non-normative nature is not as
good as a tested opinion or generalization. Even

at this stage, however, pupils should be rewarded
for coming up with new ideas about possible hypotheses
or for asking relevant questions which have not been
raised earlier. Whether or not pupils will learn to
ask questions, set up hypotheses, and generalize for
themselves, depends in part upon whether or not such
behavior is discouraged or encouraged by teachers.
However, the teacher should not always say "yes,"
"right," or "good" when a pupil presents an idea
wvhich the teacher considers good. Rather, the
teacher may wish to suggest that it is & new or in-
teresting idea and ask for other ideas from the
class. Then pupils can test different ideas. Teachers
can reward or encourar: the kinds cf behavior desired
in many ways other than by saying ‘hat the pupil has
come up with a 'correct" answer.

Some teachers worry about having pupils read dif-
ferent materials. They may telieve that ell pupils
should have read something in common as & basis for
discussions and for tests. Although all pupils may
be reading different accounts, they can read materials
focused upon the same questicns. Pupils.can be evalusted
on the basis of what they lcarn from class discussions
or from various kinds of rcports as well' as upon what
they read. By testing for concepts, generalizaticns,
end skills, rather than the specifics withik any -
plece ~f writing, the tcacher can avoid

renclizing eny pupil who has

[

»n India, p.SB-hO-

IToxt Provided by ERI

| fferent types of informal lectures, see the history sub-unit on the U.S.S.R., pp.16L ff,



read something different and can make it clear to
the pupils that he is in earnest when he says that
he is more concerned about important ideas than
about details. In some tests the teacher may ask
each pupll to evaluate one of the accounts which
he has read.

Providing different accounts for different students
makes provision for varied reading lecvels and in-
terests; it alsu'makes it possible to work toward

the development of evaluation skills as well as to
gather more data than that found in one account.
Discussicns based on a wide recading program froquently
encouirage greater puorticlraticn by the less able
reader who knows that other students have not read his
book. He is the authority on this particulsr book.
Many of the accounts which are suggested for the wide
reading program should also stimulate far greater in-
terest than the typical text account.

-
' <ot

TEE POCUS CF OFE ELAVENTH GRADE COURSE

This course focuses upon area studies. It uses all of
the social science disciplines to analyze the culture
and problems of four selected areas: Western Europe,
the U.S5.5.R.;, China, and India. The reason for the
choice of these particular areas is noted below under
the general outline of tte course. The relationship
of these area studies to other area studies and other
parts of the curriculum is examined later. Here it
should be noted, that there is no attempt to cover many
areas; sather, each area is covered in some depth. An
attemz{ is made to help pupils understand how different

of the area with other parts of th
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social scientists mi ht study an area and how the
kinds of questions which these social scientists

would ask help develop a better understanding of

the area.

Emphasis is placed upon developing transferasble cone
cepts and generalizations which can be used when
studying other places. However, the area studies
were also chosen because they deal’ with important
parts of the world-~countries which pupils need to
know about if they are to understand the modern
world and analyze the problems facing our country
in trorld affairs. Thevrefore, pupils are expected
to learn many important ideas about each of the
arces chosen. These ideas are listad in the outline
of contcas, hewever, rather than in the list of ob-
jectives which pyvesents only transferable generali-
zations.

The unites are organized so that they can be taught
as problem-centered units. Each unit beging with
an introduction which attempts to help pupils under-
stand the importance of the area and some of the
policy conflicts or problems faced by the United
tates in dealing with the area. Pupile suggest or
look briefly at policy alternmatives. and then study
each area in scme depth in order to gein the back-
ground needed to help them make tentative choices
about foreign policy altermatives. Each unit in=-
cludes some geographic study, an examination of his-
torical developments which are important to under-
standing the area, and a study of the political,.
economic, and s6cial systems in the area today.
The last part of each unit focwses upon the relations
of the mrea with other parts of the world and partic-
ularly with the United Gtates. Pupils return to an



analysis of policy alternatives facing the United
States -in its relations with the area.

The course emphasizes cultural values which give
unityto the social system cultural change, and
cultural continuity. In each of the area studies
the historical section includes & look at the total
culture of the people in some past period prior to
important changes. Pupils then look at some of the
changes in a semi-chironological or a topical manner,
They examine the total culture once more after
these changes have taken place prior to another im-
portant change. For example, pupils look at the-
total culture of Russie in the early 1800's, then ex-~
amine some of the important changes of the 19th cen=-
tury, and look at the culture once more prior to the
revolutions of the 20th century. When they study China,
they look at China around 1700 prior to the period of
Western imperialism. They then examine Western im-
perialism and developments which led to the rise of
nationalism. They look at .China in more detail again
prior to the Communist Revolution in the 1940's. A
similar type of approach is used in the other area
studies. This organization, which is borrowed from
Ethel Ewing's area study approach, should help pupils
understand the integration of culture and factors pro-
moting cultural change or persistence of culture
traits. :

Although each of the units follows somewhat the same
pattern of organization, there are importart variations.
For example, the approach to the study of geography in
each area differs somewhat. In the unit on Western
Burope, this section focuses upon regionalization and
criteria which might be uscd in separating Western
Europe from other parts of the world as well as in

- potheses against other meps and date

-for having pupils gpply previous kn

perceptions, and level of technolog
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For example, pupils look at the
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lism. They then examine Western im-
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mmunist Revolution in the 1940's. A

P approach is used in the other area
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lrea study approach, should help pupils
integration of culture and factors pro=-
| change or persistence of culture

nization, there are important variations.
e approach to the study of geography in
brs somewhat. In the unit on Western
:ction focuses upon regionalization and
might be used in separating Western

er parts of the world as well as in

gf the units follows somewhat the same

the 20th century. When they study China,’

regionalizing Western Europe itself. However, the
secticn also reviews and develops further a number
of transferable generalizations which are applied
in the later units,

The section on geography in the U.S.S.R. begins by
having pupils study a physical map and set up hy-
potheses about other physical features and human
activities in the U.S.S5.R. They check these hy=-
potheses against other maps and data, develop new
hypotheses about other features, and check those
against various kinds of dnta. In this process,
pupils apply mrny of the conzupia, generalizatlons,
and skills Acveloped in epvllior sziades and in unit
one, '

The gecgraphy scction of the unit on China also calls
for having pupils apply previous knowledge in setting
up hypotheses about China. This time, however, they
begin with a different kind of map pattern and spend
more time dealing with population problems.

In the unit on India, pupils learn in the intro-
duction about the low living levels and compare
the levels of living in India with those in China.
They are then asked to do independent study to try
to decide whether or not India has the geographic
potential for as rapid economic growth as does
China, ‘ :

Each unit emphasizes the idec that man uses his
environment in terms of his cultural values,
perceptions, and level of technology. In the
geographic scetion and in each of the other scctions
of the area units, pupils apply and test generaliza-
tions as they study .each new area of the world.




GENERAL OUTLINE OF THE CCURSE

The course includes the following units:

Unit 1: Western Europe (approximately 12 weeks)

Western Europe is taught as an area study, not

in chronological fashion as in many aream study pro-
grams. It was selected for study because of its im-
nortance to the 'Inited States and to the world as a
vhole, Ordinarily, it should be itavght at the Lo
gimning of the yoor, since a muber of developmzn’s

in other powts of the world are related to 1t in the
other units. ¥owever, a teacher could shift the order
of the units and tegin with a different one if it

were prominent in the world news because of some crisis
situation. Moreover, it might be wise to begin with
the U.5.5.R. the first year in which someone teaches

gn area study after having taught world history in the
past. It is easier to adjust to an area study approach
to content if one begins by teaching an area not
treated chronologically in the past.

Not all of Western Europe can be studied in detail in
one area study. Therefore, the focus is upon Britain,
France, and Germany, although other parts of Western
Europe are introduced at various points in the unit.
The teacher is referred to the introduction to- the
history sub-utait  for an analysis of the chief
features of the organization of that section of the
unit. The sub-unit dealing with the social, political,
and economic systems of the three countries calls for
much coriparison among them and uses ideal types to
help pupils make such comparisons.

- The last part of the unit on fore

at attempts to bring about closer
rolitical relationships among the
Western Europe. This is the plac
when pupils study concepts neede
international trade. Pupils alsc
ralsed for the United States in
velopments as well as other poli
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weeks)

The U.5.S.R. was chosen bscause
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of cultural cohtinuity between Tj
the Soviet Union. This section
lengthly section on Marxian idea
been developed when studying the
Europe but which seem to fit mor
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The last part of the unit on foreig . relations Jooks
at attempts to bring sbout closer economic and
political relationships among the countries of
Western Europe. This is the place in the curriculum
when pupils study concepts needed to understand
international trade. Pupils also examine the problems
raised for the United States in some of these de-
velopments as well as other policy conflicts facing
this country in relationship to Western Europe.
Unit 2: The U.S.S.R. (appro§imately 11 or 12
woeeks »

The U.S.S.R. %as chosen beeause of its fLmportaice
in the world and because it tjas the first great
communist power. The section on geography helps
develop some idea of the potential of the area
for industrial and agricultural growth.

The section on history helps pupils understand aspects
of cultural continuity betweer Tearist Russis and

the Soviet Union. This section includes a fairly
lengthly section on Marxian ideas which could have
been developed when studying the history of Western
Furope but vwhich seem to fit more naturally into
this area study.

’The politicel, economic, and social systems are
studied in one sub-unit in order to help pupils
understand the relgtionships asmong them and the
extent to which the government influences sll
aspects of life. Pupils should understand that ti =
system is not static and that to label countries
totalitarian or democratic really i .volves the use
of ideal types, similar to the ideal types used for



social systems in unit one and economic systems in
earlier grades. They should try to decide where
they would place the U.S.S.R. and the U.S. today
in terms of a continuum from democracy to totali-
tarianism.

The last sup-unit on foreign pollicy treats the
relations of the U.S.S.R. with other countries and
introduces its split with the Chinese Communists.
Pupils try to analyze alternative courses of action
for U.3. foreign policy in terms of what Lhey have
learned about the Soviet Union.

Unit 3: China (approximately 7 or-8 wezks)

China was chosen because of its importance in world
affairs because it is the second most important
commnist country in the world--and perhaps the most
dangerous one to world peace, and because it represents
an important Asiatic culture. Ihpils are able to com-
pare the different policies followed by communists in
China and in the Soviet Union. They also can examine
our policies toward China in the light of the split
between these two communist powers and the knowledge
they have gained about China as a whole.

At the end of their study of the social, political, and
economic systems in China, pupils should compare China
with the U.5.S.R. and with other countries they have
studied so far. They might try to place China on nne
continuum showing political systems, another showing
social systems, and another showing economic systems

as they make these comparisons.

. similar kinds of population pressure

.and social systcems.

- should examine and refine generaliz:
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‘Unit 4: India (approximately L7 weeks)

- India was chosen hecause it is an Aseatic culture

and important in world affairs. It is e
large country which began its independence at Jjust

about the same level. of living as that found in

" China when China turned communist. It is faced with

similar kinds of population pressures and social

and economic problems, but is trying to solve these
problems through democratic means and a mixed market-
command economy. Pupils should make coaparisons be-
twoen India and China and also betwzen India and
Western Europe in terms of the econcwic, politieal,
end social systcms.

The unit on India is used as a vehicle to de-
velop a number of anthropological concepts related
to the cultural problems of introducing technological
change into a society. The unit also calls for
testing a theory of economic growth studied in the
tenth grade course on American history as well as a
theory about which factors lead to revolutionary

and which to reform movements.

Culminating Section (approximately one-half week)

At the end of the year pupils should compare the
different areas of the world in more detail and
should examine and refine generalizations which
they developed in the early units.



THE PLACE OF THE COURSE IN THE OVERALL CURRICULUM

It is important for teachers to understand how

this course fits into the rest of the Center's
curricular framework, If pupils have come through
the Center's courses for the elementary school,

they will have developed considerable understanding
of the culture concepts, including on understanding
of hov cultural values affect other aspects of

the total social system, including the econcmic -~
and political systems.

In the Pourth grade course, pupils will have locked
at a village in Iadia and at a rural and an urban
ccaminity in the Soviet Union as they studied, at

an elementary level, comparative economic systems,
This course, which develops a number T economic con-
cepts, includes the contrasting systems o emphasize
the relationship of the economic system to cultural
values and the social ifngOIitical systems,

The eleventh grade coyrse®is not the only one t: in-
troduce pupils to othér areas of the world. Pupils
will have studied the geography of the U.S., Canada,
and Latin America in grade five. In earlier courses,
they will have studied some geography in connection
with their units on femilies and communities around
the world. For example, as they studied families a-
.round the world in gracdes one and two, they will have
found out something sbout Japan, some of the people in
Peru, the Hausa of Nigeria, Soviet life in Moscow, and
a Kibbutz community in Israel. In grade three they -
will have studied life in Paris as well as life 1n one
of the South Pacific Islands. In grade four they will
have studied geography in relationship to .the U.S.S.R.,

India, and the Trobriand Islands.
either grade eight or nine, pupilg
an area study on the Middle East.
grade course, pupils will encounte
Africa South of the Sanara and wil
& number of countries particularly
and Southeast Asia in the unit on
Countries. Moreover, the case sty
the unit on War and Peace includes
study of Southeast Asia. Almost 4
areas of the world, with the excej
are included in some place within

The eleventh ginde course is builld
high sequence in the behavioual &
study sociology and some anbhiropo!
seven in a course on Man and Socij
the American political system in |
they study economics, with en emp)
American economic system in grade
East study in grade eight or nine
to develop concepts in anthropolo;
economics, and political science.
American social, political, and e
developed in greater time depth i
courge in grade ten. Therefore,
eleventh grade course in area stu
learned a large proportion of the
generalizations needed to analyze
economic, and political systems.

and refine these generalizations

other cultures. Economic concept
are also taught in several of the

Pupils will have a chance to expal
of factors affecting technologicsa
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India, and the Trobrisnd Islands. Moreover, in
either grade eight or nine, pupils will have studied
an area study on the Middle East. In the twelfth
grade course, pupils will encounter an area study on
Africa South of the Sahara and will look briefly at
a number of countries particularly in Latin America
and Southeast Asia in the unit on Underdeveloped
Countries. Moreover, the case study on Viet Nam in
the unit on War and Peace includes some geographic
study of Southeast Asia. Almost all of the important
areas of the world, with the exception of Australia,
are included in some place within the curriculum.

The eleventh grade course is built vpon a Junior

high sequence in the behavioial sciences, Pupils
study sociology and some anthyopotogy in grade

seven in a course on Man and Society. They study

the American political system in grade eight. And
they study economics, with an emphasis upon the
American economic system in grade nine. The Middle
East study in grade eight or nine will have continued
to develop concepts in anthropology and sociology,
economics, and political science. The study of the
American sociel, political, and economic system is
developed in greater time depth in the U.S. history
course in grade ten. Therafore, pupils 1in the
eleventh grade course in area studies should have
learned a large proportion of the concepts and
generalizations needed to analyze other social,
economic, and political systems. They can test

and refine these generalizations against data from
other cultures. Economic concepts and generalizations
are also taught in several of the twelfth grade units.

Pupils will have a chance to expand their knowledge
of factors affecting technological, economic, and
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social change when they study both Africa and the
unit on Underdeveloped Countries in the twelfth
grade course. They will look at the issue of se-
curity and freedom in the United States st that
level also, and can compare the way in which this
issue 1s handled in this country with the way in
which it 1s handled in the areas gtudied in

the eleventh grade course. '

This eleventh grade course includes much of the con-
tent on American foreign policy which is uswally
tavght in American history courses. For axomple, the
tenth grode course does not droal with bgonbisth cen-
twy foraign policy matters, with the Werld s or
with the Xcrean War. These wars are tanght ia con-
nection with the history section of the arca study <n
Western Burope. Forcign rclations with -each of the
arcas studicd is trecated at some length in cach of the
units. Nor is the cloventh gradc cour:zc the fimal
coursc in which pupils will study questions related
to American forcign policy and war and peacce. In the
twelfth grade, they will study U.S. relaticus with
Africa, a long unit on War and Piace, and questions

rulated to foreign aid. Pupils study U.S. relations with

the Middle East in the junior high school and our
relations with Cuba in the eignth grade unit on the
executive system.

THE FORMAT OF THE RESOURCE UNITS

The main part of each resource unit is set up in a
..double-page format to help teachers see the relation-
Ships among obJjectives, content, teaching procedures,
and materials of instruction. The objectives are
found in the first column on the left-hand page.
This coliuwn answers the questions: Why should we

-

use this procedure or iteach this conter

 be the focus of the procedure? The sec

the left-hsnd pege presents an cutline
This column answers the question: Whai
we teach? The first column on the rigl
includes suggested teaching procedures
answers the question: How can we teac!
and this content? The final column on
of instruction answers the question:
materinls can we teoch these objective
conbeut?

A Xoy ds vizd in the cbjanblios eolusn
type of ¢djoctive gband oub olanyly.
ave precied by & G and ~re In plain @
pre precsded by en S and eve underllios
behaviors ore preceded by on A and are
letters,

I no objective is found in the left-~k
a particular procedure, the teacher st
the last objective (s) listed in the ¢
single procedure., An objective is not
& different objective intervenes.

The generalizations are presented in
social scientist. Teachers should not

‘have pupils memorize the generalizatbic

are stated. Rather, pupils should be
generalize in their own words.

It should be noted that any one teach
may help develop several generalizatic
more skills, and one or more attitude:
most useful procedures are frequently
help achieve several types of objecti-
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use this procedure or teach this content? What should
be the focus of the procedure? The second column on
the left-hand puge fresents an outline of content.
This column answers the question: What topiecs shculd
we teach? The first column on the right-hand page
includes suggested teeching procedures. This column
answers the question: How can we teach these obJectives
and this content? The final column on materials

of instruction answers the question: With vhat
materinls can we teach these objectives and this
conbent?
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7 neswlizaticas

ace preeadtzd by adﬁi and ove underlinad, Athliudinal
behiwviors are preceded by on A and are da ¢apilal
letters, ) :

If no objective is found in the left-hand columm for
& particular procedure, the teacher should look et
the last objective (s) listed in the column for a
single procedure. An obJective is not repeated until
a different objective intervenes.

The generalizations are presented in the words of the
social scientist. Teachers should not attempt to
have pupils memorize the generalizations as they

are stated. Rather, pupils should be csncowraged to
generalize in their own words.

It should be noted that sny one teaching rrocedwre
mey help develop several generalizations, one or
more 8kills, and one or more attitudes. Indeed, the
most useful procedures are frequently those which
help achieve several types of objectives,



By knowing what generalization (s) are listed for a
particular procedure, the teacher can direct his
handling of the procedure to appropriate ends, As
stated earlier, however, he should not feel that
pupils should learn & generalization as the result

of this one procedure. The procedure should help lead
to the development of the generelization but is almost
never the only procedure aimed at accomplishing this.
end, even within the same unit.

If nothivng is vinbed jn the ccniant colwnn opposite
a parblenlay poocodure, the tooshoe should look it whe
Jast conbent pooszated for an cavlior procoduves b
i3 nob ropzivad for each nsw oeoooduve,

The materinls coluan does not luclude complete hib-
liographic data nor sll of the references which might
be useds The bibliographlc data can be found in

the bibliography at the end of the main body of

the unit. The bibliography frequently includes other
books and materials which may be used in the unit
but which are not so necessary as those listed in
the body of the unit. Teachers are encoureged to
add other materials as they are published or suit-
able materials which are in their school libraries
but which are not listed in the bibliograrphy.

ADAPTING RESOURCE UNITS TO SPECIFIC CCURSES

‘The units provided by the Center are resource units.

Naturally, teachers are expected and encouraged to add
their own ldeas for materials and teaching procedures.,
These units are intended to suggest possibilities, not
to present a cut-anc-dried course.

Since these units are resource units
not expected to use all of the sugge
Indeed, they could not do so in any o
a tescher should select and add proc
are most suitable for each class. H
a number of factors as he makes his |

1.

2,

The objectives which he wishes ¢
the unit,

Swppose the teacher discovers tj
nore help cn certain skills suc!
scurcas of information in Lewns
cenpatoney of suthors. e can b
evrzises to develop this skill ai
the activities desigrcd to cchie
Jectives, On the other hand, hd
that his pupils have developed£%

petency in this skill, and he
the procedures in the last unit
teach the skill. (However, he
use some of them so that pupils
transfer value of the skill and
help come to some conclusions &l
S‘budied. )

The general ability level of %

For example, in & class with ls
pupils, the teacher may wish to
of the Smelser theory related %
olutionary movements in the unj
may wish to reduce the amount g
some of the historical material
units. He may need to omit so
on the more difficult reading

nay wish to use more gudio-vis
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ided by the Center are resource units.
zhers are expected and encouraged to add
s for materials and teaching procedures,
= lntended to suggest possibilities, not
ut-and-dried course. o

Since these units are resource units, teachers are
not expected to use all of the suggested procedures.

Indeed, they could nXt do so in any one clags.

Rather -

a tescher should select and add procedures which

are most suitable for each class.

He should consider

a number of factors as he makes his selection,

1.

2.

The objectives which he wishes to emphasize in
the _u_g}j_s_ N

fippose the teacher discovers that pnpils nced
e help eon ceitain skills such ns cvoluabing
gcuresa of informotion in tavps of bing and
ceripzboney of suthors. He con build nore ox-
ercises to develop this skill and omit scme of
the activities designad to cchieve different ob-
Jectives. On the other hand, he may discover
thet his pupils have developed considerable com-
petency in this skill, and he may omit some of
the procedures in the last unit designed to
teach the skill., (However, he should probably
use some of them so that pupils will see the
transfer velue of the skill and can use it to
help come to some conclusions about the area
studied. ) ‘ :

The general ability level of the clasgs.

For example, in a class with largely low-ability
pupils, the teachér may wish to omit the testing
of the Smelser theory related to reform and rev-
olutionary movements in the unit on India. He
may wish to reduce the amount of time spent on
some of the historical material in all of the
units. He may need to omit some activities based
on the more difficult reading materials, and he

may wish to use more sudio-visual meterials.

3



5. The rest of the school curricu

3. The different abilities and interests of class
) studies and in other rfields.

members.

This criterion is particularly important in
selecting individual and small group activities
and reading materials.

Previous experiences of pupils in the class.

The selection of objectives, content, prccedures,
and materials will depend in part upon: (a) pre-
vious expekiences oulside of school, iucluding
ticse resulting frca prwils! socin-cocasmic back-
ground and their swork end travel exparlzasces; and
(b) carlier school experiences, including zhether
or not pupils have come through earlizr ccourses in
the Center's curriculim,

If pupils have not studied the junior high school -
courses, for example, the teacher will need to
spend much more time developing some of the con-
cepts and generalizations needed to analyze theé
political, economic, and social systems of the
area being studied, If pupils have not studied
the unit on the Middle East or some geography unit
or course in the junior high school, the teacher
will need to spend more time developing geographic
concepts, generalizations, and skills. Indeed, the
time needed to teach these units may be expanded
encugh so that it would be wise to omit the final
unit on India. :

It will meke a difference,too, if some pupils have

had the earlier Project courses and others have not.

Procedures will have to be included to help those
who have not had the other courses build the needed
background while the rest of the class studies new
materials.

-

The teacher will need to consi
as the following:

(a)

{b)

(c)

Will pupils study the twel:
this Center's curriculum?

might wish to substitute ti
Africa South of the Sahara
India. Or he might want t{
spent on the other waits ol
India to make xoom for the
on Var and Peace, If pupi]
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heavy eumphasis upon foreigi
teacher might reduce the i
relations with the U.S. in
studies. Moreover, he mig}
world wars and then focus \{
in the history section on ¥

What are pupils studying ir
classes, if anything, abouf
which might be related to {
or about communication skil
possibe to correlate some ¢
two classes. For example,
pare papers in which they 4
social studies on content 4
classes on writing skiils.
unit on the Soviet Union, 4
Russian literature in Englq

Does the school have a comg
use in math classes which w
taking math to develop comq
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‘nees cutside of school, including
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2ir work end bravel cxpasicnces; and
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curriculum.
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spend more time developing geographic
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5« The rest of the schuhl curriculum, both in social

studies and in other fields.

The teacher will need to consider questions such
as the following:

()

(v)

Will pupils study the twelfth grade course in
this Center's curriculum? If not, the teacher
might wish to substitute the area study on
Africa South of the Sahara for the unit on
India. Or he might want to reduce the time
spent on the other wnits or ciwit the unit on
India to make ioom for the Lrelith grade unit
on Var and Peace. If pupils rave atulied a
traditicnal U.S. history couwse, iincluding a
hee ; euphasis upon foreign policy, ~the
teacher might reduce the time speut on foreign
relations with the U.S. in each of the area
studies. Moreover, he might only mention the
vorld wars and then focus upon their effects
in the history section on Western Europe.

What are pupils studying in their English
classes, if anything, asbout world literature
which might be related to the areas studied
or about communication skills? It might be
possibe to correlate some of the work in the
two classes. TFor example, pupils might pre-
pare papers in which they would get help in
sociel studies on content and in English
classes on writing skills. Or during the
unit on the Soviet Union, studeats might read
Rusgien literature in English classes.

Does the school have a computer hookup for
use in math classes which would enable pupils
taking math to develop computer programs to
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help solve some of the problems they en-
counter in the area studies. For example,
pupils have developed a computer program
to help predict population growth in
China, given different sets of assumptions.

6. Materials aveilable for the course.

Some procedures will have to be omitted or modified
if certain materials are not available or if other
materials cannot be substituted. Certain suggestions
for modifications have heen made for the unit on the
Sc7let Union where gozne of the most usefl raterials
are now out of print. These out-of«print books
should be used if they are available in the local

or achool library, ond so they are incluied in the
bibliography. The teacher should attzmpt to obtain
some of them through second-hand book stores, and

he should watch for re-issues in paperback form.

The bibliographies for this course are extensive.

The teacher should examine his library to find out
what is available, and should then order the other
books which are most crucial, planning to add to

the library and classroom facilities each year.

The teacher should also be on the lookout for new .
books presenting varied viewpoints about the areas
studied. He should also begin to build a file of
magazine clippings which have reference to current
aspects of the topics taught in the course.

It is important when purchasing books to provide
books presenting varied points of view, particularly
on the modern situation in each of these areas.

- Otherwise, it will be difficult to develop skills of
critical evaluation of materials or to have pupils
arrive at their own generalizations about these areas.
Presenting books and articles with only one viewpoint
would predeteriine their findings and run counter to

8.

4

the attempt to have pupils inve
situation themselves and draw
clusions. |

Current Affairs

Some of the suggested procedur
or modified and others added t
of current affairs. Unbappily,
related to these units occur al
These events should be used to
in the units and to provide le:
of specific topics within each
important crises might make it
the order of units to take-adw
interest.

Tactors in the comaunity which
the teacher can handle certain
issues or the kinds of resourc

The need for variety in proced
to the next, from one day to t
within any class hour.

As te-chers adapt and add to

keep .n mind certain things ab
has been developed. First, th
each unit. Certain things are
and other things later because
develop certain concepts or pr
before other ideas are present
order of procedures or content

‘teacher needs to analyze the ¢

needed to teach each procedure
whether the shift is wise or,

" what else needs to be shifted
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Certain suggestions

Te

8.

the attempt to have pupils investigate the
situation themselves and draw their own con-
clusions.

Current Affairs

Some of the suggested procedures may be dropped

or modified and others added to take advantage

of current affairs. Unhappily, serious problems
related to these units occur almost every year,
These events should be used to stimulate interest
in the units and to provide leads to the study

of specific topics within each unit. Particularly
important crises might make it wise to shift

the order of units to take advantage of current
interest.,

Tactors in the community which might affect how
the teacher can handle certain controversial ”
issues or the kinds of resource people available.

The need for variety in procedures -from one unit
to the next, from one day to the next, and
within any class hour.

As teachers adapt and adid to units, they should
¥eep in mind certain things about how the course
hag been developed. First, there is a flow to
each unit. Certain things are placed first

and other things later because of the need to
develop certain concepts or present certain data
before other ideas are presented. Before the

. order of procedures or content is shifted, the

teacher needs to analyze the concepts and data
needed to teach each procedure in order to decide
vwhether the shift is wise or, if it is made,

what else needs to be ghifted in order to provide
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the background needed for carrying cut the pro-
cedure. Whatever the teacher does, he should
develop a logical flow. A jumbled order which has
no logical progression may interfere with the pupils'’
organization and development of ideas. Moreover, if
many topics are treated superficially at one point
early in the unit and then treated again later,
pupils' interest needed to motivate their study may
be blunted. By all means, the flow of the units
should not be determined just by who happens to be
ready with a report or panel discussion first. Nor
is it wise to set up a scries of repoirts to be pre-
sented one after enothar, with no veuinitiea in pro-
cefure or withouu eny witempt to Libk

~

Bon lnto their
proper place in the scheodule of obhar pwtodures for
develcping topics.

The teacher will need, of course, to adapt the teaching
unit from day to day to make sure that he provides a
variety of procedures within each day's lesson. Except
in unusual classes, 11th grade pupils should not be
expected to maintain a high interest level if they are
asked to do the same thing for the entire class period.
Although the resource units have been written to pro-
vide a variety within the present order of procedures,
the main responsibility for providing this variety must
lie with the teacher. Since he will not use all of

the procedures suggested in the resource units, and
since he will add others, he could end up with little
variety from day to day or within one class hour.
Moreover, he will get behind in his plans or shift his
plans somewhat from day to day depending upon what
happens in class. This does not mean that he must
make marked changes in the flow of procedures. It does
mean that even a teaching unit must be adjusted from
day to day. TFew teachers, if they are flexible enough
to take into account pupils' questions and interests,

can build lesson plans for even ong
making adjustments from one day to
plans will fit into the overall uni
cannot be developed ahead of time 1
lesson plans to be followed day aff
sequently, small adjustments in thq
cedures may have to be made each dj
provide variety in the lesson.

The teacher must keep in mind othej
he decides which procedures to omij
procedures to add. Tirst, hos he ]
some proceduwes to teach ¢ach of U
nas decided to iy to achlewveg IT
others to achieve these ends? Suv
procedures to ieach all of the i
LT not, does e think this conteut
If so, he nust think of other ways
At the present time there are a nw
to teach most of the objectives an
to teach some of the same content.
also be cut if all of the procedur
teach it are omitted. This statem
evident. However, sometimes teach
come to a certain point in a unit,
to teach content they think import
easiest thing at the last moment--
it. An informal lecture may he us
this guide makes clear on page ¢
other procedures might be better o

self might be cut in some classes.,

As the teacher shifts activities a
also remember that each procedure

accomplish certain objectives., If]
activity is shifted to a later poi
probably needs modifying to provid
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also be cut if all of the procedures designed to
teach it are omitted. This statement seems self-
evidert., However, sometimes teachers suddenly
come to a certain point in a unit, with no plans

to teach content they think important. They do the
easiest thing at the last moment--lecture to cover
it. An informal lecture may be used at times, as
this guide makes clear on page four ; however; -
other procedures might be better or the content it~
self might be cut in some classes.

As the teacher shifts activities around he should
also remember that each procedure is written to
accomplish certain objectives. If an initiatory
activity is shifted to a later point in a unit, it
provably needs modifying to provide for greater
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analysis than is called for in a procedure designed
to explore pupils' existing knowledge, skills, and
attitudes, arouse their interest, relate the unit
topic to previously-studied material or to develop
an overview for the unit. Similarly, if later pro-
cedures are shifted to the introductory stage, they
will need modification. Use of a film to introduce

a unit will differ from its use during the develop-
mental stage of a unit which will in turn differ
from its use during a culminating stage. Its in-
troductory use might be designed to raise questions,
present conflicting points of view, or provide an over-
view for the unit. During the development stage, it
might be used to provide data for thorough analysis
of a specific topic or to help teach & skill or de-
velop an attitude. During a culminating stage it
might be used as a summary or even as a test device
in which pupils are called upon to suggest limitations
of the data or to compare its presentation with what
they have already learned in the unit. Usually, the
same film is not equally useful for all three pur-
poses; however, some films could be used at any stage
if the teacher adepts the procedure to the purpose.

These resource units are already voluminous. It is
impossible to suggest all of the ways in which one
procedure might be varied or one material might be
used, Naturally, pupils could prepare written reports
rather than oral reports on certain topics. Or an
oral report could be turned into ¢ symposium, a panel
discussion, or role-playing. Or pupils might present
the same material through charts or bulletin board dis-
plays, through mock newspapers, through dittoed written
reports, etc. The decision on which form to use may
depend upon the teacher's assessment of how important
it is for tbe entire class to obtain the information,
upon the extent to which he has relied upon oral reports

in the last wiit, and upen his asq
relative effectiveness of using o:
particular class. Of course writ
other types of written materials ¢
class use,and charts and bulletin
can be studied by the entire clas
teacher muet decide whether or no
suggesied for an oral presentatio
the entire clasa or crucial to th
decides whether or not and in whaf
the susgested procedure.
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ground Psper #1l. A tentative curi
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they were needed. No attempt was
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taught with materials currently a

The Curriculum Center at the Univ]
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in the last unit, and upon his assessment of the
relative effectiveness of using oral reports in a
particular class. Of course written reports or
other types of written materials can be dittoed for
class use,and charts and bulletin board materials
can be studied by the entire class. However, the

teacher must decide whether or not the topic

suggested for an oral presentation is important for -
the entire claida or crucial to the unit before he
decides whether or not andé Irn what ways to modify
the suggested procedure.

THE DEVELOPMENT OF -THESE MATERIALS

The Curriculum Center at the University of Minnesota
has as its major goal the development and try-out of
a new curricular framework for grades K-12. The
basic assumptions of the gtaff and the criteria for
selecting topirs are discussed in the Center's Back-
ground Paper #1 A tentative curricular framework was
used in develop.ng a series of resource units and
sample pupil materials at various levels where

they were needed. No attempt was made to develop

a complete set of materials for pupils. Rather,

the aim was to try out the curriculum, using as

many materials availab:e from other sources as
possible, supplementing these materials with

a few developed by the Center only where they were
needed in order to teach thne units. At some future
date, members of the staff may work with publishers
and audio-visual producers to develop more complete
sets of materials. However, tryout of these materials
has shown that the eleventh grade course can be
taught with materials currently available.
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c—es ey U SKTITS Western {U.S.S.R. | China Ind
Eurore
ATTACKS PROBLEMS IN A RATIONAL MANNER
*1. Identifies and defines problems X X
*a. Identifies value conflicts X X X
¥2. Sets up hypotheses . X X X X
¥a. Sets up hypotheses by applying previously-learncd con=-
cepts and generalizations. X
*¥3. Sets up ways of testing hypotheses X X
*a. Deduces possible consequences from hypotheses (if-then
statements) to guide collection of data. X
L, Considers the relevance of each of the social science dis-
ciplines, and uges the types of questions asked ond
anolytical zoncepts uvsed in the relevent disciplines to
help him snalyze the problem. L X X X £
*5. Coueiders alborintive courses oF RYRIoRL e X x|
LOCATES INFORMATION FIFFIC{ENTLY _ 3 L
*]." Uses appropriate reference books to locate information X 1~
*a. Uses almanacs and encyclopedias b
*b. Uses Reader's Guide to locate information o
' X X )
c. Uses Statemen's Yearbook
X
d. Uses references to locate information about 1iving
authors. X
*2. Locates information by using the index in booOKs X
GATHERS INFORMATION EFFECTIVELY
*¥1. Adjusts reading rate to purpose in reading X
* 2. Reads for the main ideas X X X
* 3. Reads for details ' X
* L Interprets tables, graphs, and charts. Tub.& Graj Graphs |Tab.&Gra} -
*a. Draws inferences from tables, graphs,and charts X X X X
0. Looks for graphic devices which may be misleading X
* 5. Interprets cartoons X X X
* B, Listens for details X
¥ 7. Tistens for main ideas X

“¥Intrcduced in earlier course.
QO # Tauglit but not stated as objective,
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Jt stated as objective.
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Western |U.5.5.R. China
Europe '
EVALUATES INFORMATION AND SQURCES OF INFORMATION
*1. Checks on the accuracy of information. X X
*a. Checks facts against his cwn background of information
and collects additional information when he needs it
to check the facts. X
~ ¥b. Checke on the bias and competency of witnesses, authors,
and producers of materials. X X X
*l) Differentiates between primary sources and secondary
accounts X
*c, Compares sources of informetion X
¥1) Looks for points of egreement ana“alsagreement among
witnecses ond authors and other sources of informa-
tion. . . X X X
T%d, Tdentifics and examines asstupbicas to decide whother
or not he con accept them. . X X ) S
_ "#1) 1deatiiics cultural assuaptions T X '
% e. Recognizes differences in ditficulty of proving
statements. X
*1) Differeatiates between facts and estimates X
**2) Differentiates between facts, inferences :.ud value
Judgements X
¥2., Checks on the completeness of data and is wary of general-
izations based on insufficient evidence X X X
“¥a, Rejects post-hoc arguments; looks for another factor
which may have caused the later event X X X
*b. Rejects assumption of cause-effect relationship in
correlations; looks for another factor which may have
caused both parts of a correlation. X X
___3“‘ c¢. Rejects whole-part falacies X
¥ 4. Jdentifies card stacking X X
¥ e. Examines sample used in study to see if it is represeat-
ative of the population for which generalizations are
being made. X X
#f. ITooks for causative factors other than those mentioned
in source of informetion. X
*¥3, Detects inconsistencies X X X
* L, Distinguihes beftween relevant and irrelevant information | X
* a, Identifies persuasiion devices X X
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Summe,ry

IATION AND SOURCES OF INFORMATION
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Western
Europe

U.5.5.R.

Chiua

USES EFFECTIVE GEOGRAPHIC SKILLS

*], Has a sense of distance and area

*a. Compares distances with known distanceg

*b. Compares areas with known areas

b e i

als

*¥2. Uses the atlas index to locate places

*¥3, Interprets maps

*a. Differentiaies between small-scale and large-scale mans
and knows wnen to use each

¥b. Identifies distortions on maps.

*1) Comperes map grid with globe grid to detect distor-
tions on maps

2) Selects the appropriate type of :ap projectioa (or
globe) for a specific pucpess

Uses the mzp or globe to estimate distances north ond

T L R Wus P}

C.

south and to compere waps of diffivont seale. oo

d. Uses meridians to identify differences in time zones.

¥ e, Draws infeverces from mapg

#) Draws inferences from a comparison of different map
patterns of the same area

* 4. Develops a system of regions to fit a particular purpose

HAS A WELL-DEVELOPED T]IME SENSE

* 1. Makes and interpretsg timelines

* 2. Looks for relationships among events wzthin one country
and within a worldwide time framework

¥ 3. Has a gense of the pessage of time

a. Ccmpares lengths of pericds or eventg

* 4. Bees meaningful differences between eras; notes relation-
ship within any era between institutions and cultural

assumptions

ORGANIZES AND ANALYZES INFORMATION AND DRAWS CONCLUSTONS

. Identifies differences in data

. Categorizes data

. Applies previously-learned concepts and generslizations to
nevw data

. Belates ideas to ideas acquired from other soirces of

information, and organizes own structure for topic
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Western |U.S.S.R.{China Indie Summary
Europe )
:EOGRAPHIC SKILIS
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LOPED TIME SENSE
cerprets timelineg # X X —
lationships among events within one country *
worldwide time framework X X X
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JALYZES INFORMATION AND DRAWS CONCLUSTIONS
.fferences in data X
lata - X
Lously-learned concepts and generalizations to
: X X X X
; to ideas acquired from other sources of i
X

and organizes own structure for topic
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*¥5, Studies data to see if he nepds to gather more data before
coming to conclusions X
*¥6, Tests hypotheses against data X X X X
7. Uses ideal types in analyzing social cystems X
*8. Generalizes from data X X X X
*9, Revises generalizations, if necessary, in the light of new
data X X
%10, Considers possible consequences of alternative courses of
‘ action X X X ]
T ¥gl Having examined the cause of a problem, scrutinizes
possible consequences of alternative courses of action,
evaluates them in the light of basic zalues, lists
argunents for and egainst each propesal, and selects
tentative courses of action which scem most likely to
prove helpful in achieving desired goals. 5 B
COMMUNICATES EFFECTIVELY WITH OTHERS X 1
*1. Presents effective symposia X B |
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*1. Is curious about social data and wishes to read and study
. further in the social sciences. X X X
¥2. 1Is commitfed to the free examination of social attitudes
and data. Searches actively for different points of view and
interpretations. X X X
*¥37 Is sceptical ol the fmalily of knowledge; considers genmer-
alizations and theories as tentative, always subject to
change in the light of new evidence. X X X
*I"Is sceptical of conventional truths and demands thaf*widerw
: held and popular notions be judged in accordance with
standards of empirical validation. X X
* 5. Values Objectivity énd desires To fwsp his valies From -
affecting his intorpretation of cwvidcace. A R R S
T®& . Respects ovidciice even whea 1t COALTAALeEs PrelTiicIs T
and preconcaptions. X X #_ﬂ
#*B, Evaluates 1ntormation and s6urcds of Taformaticn Gorore ™ B '
accepting evidence and generalizations. X X #
*{."Values the scientific method &nd rational thought as -
applied to social as well as to natural data. X X
8 VaTues knowledge for the sake of Knowledge, a5 & means of
helping men understand the world in which he lives. X
# 3. Believes that the social sciences can contribute to men's
R welfare by providing information and explanatory general-
iza s which en oals., X X
*¥10. Is sceptical of theories of single causation in the social X X X
. —__Sciences.
*¥1l. Is scepticel of panaceas, X X X
¥12. Appreciates and respects the cultural contributions of other
countrie a X i
#13. Values change as a means of achievifig goals but does not # :
: ] gress. X #
1k. Is patient with attempteG reforms; looks at current situa-
tion from the perspective of the time needed for changes in
the past. X
*15. Believes in the possgibilities of improving social
. conditions. X
¥16. Values human dighity. X T F 4

* Introduced in earlier courses.
# Taught but not stated as cbjective.

P
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at the social sciences can contribute to men's
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dc i Qals, X X X X
1 of theories of single causation in the social

X X X X X
41 _of panaceas., - . X X X X X
- and respects the cultural contributions of otherz
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‘n earlier courses.
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*17. Values institutions as a means of promoting human welfare,
not because of tradition; is willing to change ingtitutions
ae times create new problems. X
*1Y8. Evaluates conditions, proposals, events, and programs on thel -
) bagis of effects upon individuals as human be . ngs. X # i
¥19. Has a sense of respounsibility for taking informed action :
about problems confronting the nation. X
-* 20.Feels a sense of responsibility for keeping informed about
current problems. X X X )
®1l. Supports freedom of thought and expression. X X - X
%02, Values procedural safeguards for those accused of crimes. X X X
#3. Desires to prctect the rights of minorities. X X i
U, Has & reasoned loyalty to the United States and desires to
. make it an ever-better place in which to live. X X
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*1, Social scientists set vu, ssifications to suit their purposes;
the use of different cri...ia result in different classifications| X X
“a. A region is an area of one or more homogeneous features. The |[(First
core area 1s highly homogeneous, but there are transitional sentence |
zones where boundaries are drawn between differant regions. X
# 1) A region is delimited by some degree of homogeneity of
phenomens which sets it apart from other regions.
*2) Regions are delimited on magy different bases, dependlng (First i
upon the purpose of the study. Some are delimited on the sentence)
begis of a single phenomenon, some on the basis of multiple
phenomena, and some on the hngis of functional relstionships. X .
2. Social scientists develop hypotheses to guide their investigations. X 1]
%3. A peraon's frame of vcievence sifccis his perceptions and inter-. :
pretations. e 0. S S
a. A persons’ frame of reference is affcocted by his total life '
experiences and sffects his perceptions and intervpretations. X B

#b. It is impossible to understand the meaning of a piece of
writing without understanding the author's frame of reference
“and use of vocabulary. X
*L4, All maps contain distortions of one kind or another, each map
projection has both advantages and disadvantages,depending upon !

__one's purpose in using a map. X
*#5. Men uses his physical enviromment in terms of his cultural
values, perceptions, and level of technology. X X
*a. Whether or not a country's size provides more advantages or
disadvantages depends upon the problems -  inhabitants face
at a particular time, upon their goals, and upon thelr level
of technology. ) X
*¥b. The significance of location depends upon cultural developments
both within and outside a country. X X

* c. The topography of a region may present llmltations given a
specific level of technology; however man has learned to
overcome many of the earlier limitatiomns. X X

d. Obstacles to communication may be sociel as well &s pﬁysical. X

*e. Climate may set up limitations upon man's activities given
a specific level of technology, but man has learned to over- |
come many of the earlier limitations. i X

¥ mtroduced in eerlier
course, + Introd
# Taught but not stated as objective. Foduced in part in earlier course.




|Western | U.S.S.R. China |India | Sumary :

] d

INTTAT, DEVELOPMENT CF GENERALIZATIONS Europe i
ntists set up classifications to suit their purposes;

iifferent criterla result in different classifications X X

is an area of one or more homogeneous features. The [(i'irst

g is highly homogeneous, but there are trangitional sentence

ere boundiries are drawn between differant regions. X

ion is delimited by some degree of homogeneity of
mena which sets it apart from other regions. X

ns are delimited on mapy different bases, depending (First
the purpose of the study. Some are delimited; on the sentence |
of a single phenomenon, some on the basis of multiple

mena, end some on the bhasis of functional relationships. X 3
PLthS develop hypotheses to juide their investigationg. X _ . o
frane of roference aifccos his perceptions ond inter- ‘ 1 ” ]
hs ' frame of reference is uffeutcd by his total life | )
iceg and affects his perceptions and interpretations. x -J

upossible to understand the meaning of a piece of
without understanding the author's frame of reference
of vocabulary. X
ntain distortions of one kind or another; each map
has both advantages and disadvantages,depending upon !

yse_in using a map. X

is physical environment in terms of his cultural

cceptions, and level of technology. X X X X
or not a country's size provides more advantages or

atages depends upon the problems inhabitants face

rticular time, upon their goals, and upon their level

nology. X X
nlflcance of location depends upon culturaI’deveIopment

thin and outside a country. X X X

pography of a region mey present limitations given a
¢ level of technology; however man has lcarned to :

e many of the earlier limitations. X X X X

e¢s to communication may be sociel as well as physicel. X | ‘7
may set up limitations upon man's activities given

fic level of technology, but man has learned to over-

lny of the earlier limitations. X X X ;J

. in earlier course. . + Introduced in yert in earlier course,

. not st"ted as objective,

EKC

wll Toxt Provided by ERIC




- 23 -

Western
Burope

U.SIS.R.

China

¥f. Types of agriculture in a region uepend upon man's cultural
values, perceptions, and technclogy as well as upon climate,

soils, and topography.
g. Population distribution reflects man's values and his technol-
ogy as well as physical features of an area. -

* 6. Unesgai;-distributed phendmena form distinctive patterns on the
map.

# 7. Population is distriubted unevenly over the earth's surface; many

of the land areag are sparsely pupulsted,
*a. A number of factors--clinate, surface features, natural re-
LY (1! 517 R U

%*1) Moist arens tend to have a higher Looulation denszity then
dry arcas. Hovever, popwlablon diztribution reflects man's

values and his technology @28 well as physical features of aq

aren.

———

accagsnrhiliby and history- effect settlement patlernsd.

o Y e o et ® 0™ 1

e

N

*2) Given cultural assumptions in which a large proportion of
the population is engaged in intensive agriculture, the
population distribution will be relasted to the distribution

of usable land.

%*3) A country with a large pupulation and & limited amount of
fertile land will have extremely heavy population densities

on the fertile land.

% 8. Overpopulation represeuts a lack of balance between available

income end population. The coucept is relative and is defined by
the value patterns and expectations of a particular cultwmre. The
starvation of a large proportion of the society amounts to
absolute overpopulation.

9. The degree of hopizontaL mobility within a 50ciety(including
shifts of population from rural to urban areas) can have impor-
tant effectsupon society.

+10. Changes in the birth and death rates and in the ratio between

sexes can have important effects upon a society.

a. An increase in pooulation occurs when the birth rate plus

immigration is greater than the death rate plus emigration.
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b. A country in which the proportion of the population in the age
group from 18 to 30 increases, is likely to show an increasing
rate of population growth, other factors remaining the same.

¢. Indistrialization and scientific developments which accompany
it, usually bring an eventual drop in the birth rate; however,
the death rate usually drops first, resulting in an initial
increase in the rate of population growth. . :

+11. Temperature iIs affected by the distance from the equator, eleva-

tion, distance from warm water bodies, wind patterns (including

prevailing winds), air pressure systems, ccean currents, and

rhysical features which block winds from certain directions. X e

~ ¥a. Places 16 the {nterior of eontineats Thud Lo have proater T B T
extremes of temperature than places along the coast. ; X

*I) The cccan and other [Rrgé bodies of wabdr o ot heat g0 o "™ = 7
rapidly as land nor cool so rapidly as land. ‘ X

*2} Winds vhich blow over vaim bodies of water (or "land areas) | B

carry warm air to nearby land areas. , . X

*12. The rotation of the earth produces day and nlgrt, while the
inclination of the earth and its revolution around the sun result

in seasons and differences in temperature on the earth's

surface. ) X

*¥13. Rainfall is affected by distance from bodies oF warm water, wind:
direction, temperature, and physical features which block winds

carrying moisture. : X

* 14, Vegetation Is affected by temperature, ralnfall, and soil.
*a. Vegetation Ts affected by temperature. (Grass will grovw in
some areas which are too cold for trees to grow.)

A

X
*¥15. So0il iIn & particular place is affected by the type of basic bed
rock in the region; the climate; vegetation; erosion; wind,
glaciers and rivers which move soil; and by how man treats
the soil. : X )
¥a. Nature changes the earth through biotic processes., ¥

+16. Both man and nature change the character of the carth. (Man cuts
foresis, causes erosion, changes the course of rivers, traasports
Phenomena, removes the fertility of the soil by agricultural
practices or builds up the fertilit' by other practices, builds (2
dams, wells, and canals for irrigation, etc.)
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¥*a. Biotic processes transform unconsilidated earth mantle into
soil and help change the vegetational pattern.

¥b. Neature fills 1n seas.

*c. Nature changes the earth by physical processes.

¥d. Man changes the character of the earth.

L] kot

¥1) Irrigation rakes it possible to grow crops on land which
otherwise would be too dry.

5 -

*2) Terracing makes it possible to grow crops on areas which
otherwise would be too steep.

*17. Rivers flow from higher elevationsg_to lower elevations.

Lol Lo

*a. A river vwhich moves rapidly carries with it much sediment and
frequently cuts deep valleys; it tends to cut relatively
straight pakhhs rather itlan acalerning catberos,,

+b. A river vhich noves bJO/ly across a pla]n d;op" o el and

sand that it has moved from higher areas; it n];o Lcads to
twist and turn back on ltself. in sany loops~wto develop the
ox~-bow river pattern. e e e e

- ot AW s s Y st o

*18. Some things can be produced better in one place than anotrer
because of climate, resources, transportation routes, access
to resources, access to markets, people's skills, etc.

SNPUAUTPIVIPRRE I SIS SR SRR A S

e

[4
i><

¥a. Coal and iron are needed to produce -steel which is & basic
product needed in industry.

¥b. Power for industry is obtained from the use of coal, oil,
natural gas, water, wind,and nuclear energy.

*c. Differing crops need differing amounts of rainfall and differ-
ing temperatures and number of frost-free days in order to
grow; they need water and dryiness at different times during
their period of growth.

*1) The 1and in hot regions dries fast as the warm air picks
up moisture; therefore, more rain is needed to grow Crops
in these regions than in regions which are nbvt so hot.

*d. A place needs cheap and rapid transportation in order to
carry on much trade with other places.

%*1) Improved transportation facilities make possible wider
and bigger markets for goods as well as greater and less
costly access to resources.

*19. Every economic system faces scarcity or a lack of enough productiv
resources to satisfy all human wants.
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¥ a. FEconomic wants of people seem never to be satisfied, since
many goods and services must be replenished constantly es
they are used up, since population is expanding, and since new
inventiong create new wants,

*b. If resources are used to satisfy one want, they cannot be used
to satisfy another. Only when resources are unemployed, will
more expenditures on one thing, lead to the production of more
of something else.

+c. If productive rescurces are fully employed, investment in
cepital goods for future production requires some sacrifice
in current production.

TT#J. Mizallocation of resuurces costs consumers what they could

otherwise have had.

*20. AT 7 specific time, the total economic ouwtput is affected by the
quantity and quality of productive resources (natural resources,
labor, and capital goods), by the levels of technology, and by thy
efficiency of the orgenizational structure.

v

*a. Qutput is affected by the quality as well as the quantity of
natural resources.

*b. Economic output is affected by the quality of labor or labor
skills as well as by the gquantity of labor.

¥1) The quality of labor is usually increaged by education and
training.

27 labor productivity may rise both from the activities of
workers themselves and from the accumulation of capital
and technological and managerial advance.

“c. Output can be increased by technological progress in the
development of tools and machines and power to replece manpowe

*d. Capital formation through saving~is a major means of increasing
an economy's -total output over tlme because it increases pro-
ductive capacity.

*1) The larger the productive capacity in relationship to the
population, the less the hardship involved to consumers
in making the savings (and investment) needed to achieve
a given growth rate. |
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¥e., The organizational structure of the total economy -or dny Bl 1
large sector of it {such as agriculture) affects efficiency
o7 sweoduetion end output, just as does the organizational

fT:u“*ure wirhin a cingle firm. [ X

*l) The ratlonal use of resources calls for the use of more
a7 those rezowrecs in large supply as & substitute for
Touse 1n s\d-: supply, even if a different balance might -

increase output per man hour. X
¥2§ Mvizion of labor and specialization in any mass producticn _ _
o lTsn poomdibs reduction of cost per unit produced, X X

al %ass productlon permits reductions in costs, but it is.
sreadeut upon a big enough market to make it profitnble; ey X

=34 GuL uut can be increased by a more efficient combination
of productive resources (by the way in which production is
" orgenized). X
“#4) The technology of a society may be made wore efficieat both
by the introduction of new machines and tools and by the
way in which production is organized. X
21. Differences in productivity and in levels of living may result
from differences in the stage of development rather than in the
tvpe of economic system per se. X
* 22, Ac:ﬁri* 3s of the kind of economic system, societies usually &80
through roughly the same stages of economic growth, even though
the stazes may not be clearly separated from each other. X
* &, G- t:rn51txrnal stage prior to rapid industrialization sees
g~ciuy of Binsbor vhich upset traditional beliefs and practices,
give rise bo more favorable attitudes toward technological
¢touge and businessmen, create larger markets, lead to more
accumulation of savings, lead to an increased productivity
in agriculture and mining, lead to improve transportation
syztems, and give rise to the establishment of banks and
other financial institutions. Most, though not -all of these
factors, are needed to bring about rapid industrialization. X
#b. During the period of rapid industrialization (or what some
have called the takeoff stage), there is an emphasis upon
technological development, investment in capital goods, aad
" the development of new industries. X
3. Living levels in the U.S5. are very high compared to those in mosL
countries. : X
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ticn and ouuput, Just as does the organizational
Lw1xﬁ1n 3 single firm.

T

|

tional use of resources calls for the use of more
3@ resowvres in large supply as a substitute for
in siwrv supply, even if a different balance mlght
ise output per man hour.

JS S

RIS

o posmits reduction of cost per unit produced. g

s productlon permits reductions in costs, ‘but it -is
c2acent upon a big enough market to make it profitsble

) 2 of labor and specimlization in any mass productlon
s
|
{

cen be increased by a more efficient combination
‘ductive resources (by the way in which production is
ized).

chnology of a society may be made more efficient both
> introduction of new machines and tcols and by the
1 which production is organized. '

in productivity and in levels of living may result
:nces in the stage of development rather than in the
omic system per se.

>f the kind of economic system, societies usually go
;hly the same stages of economic growth, even though
1y not be clearly separated from each other.

;itirnal stage prior to rapid industrialization sees

* & i%;570r vhich upset traditional beliefs and practices,
: ©0 more favorable attitudes toward technological

1d businessmen, create larger markets, lead to more
»ion of savings, lead to an increased productivity

2lture and mining, leed to improve transportation

'and give rise to the establishment of banks and
anc1al institutions. Most, though not all of these
‘are needed to bring about rapid industrialization.

1e pericd of rapid industrialization {or what some
.ed the takeoff stage), there is an emphasis upon
<ical development, investment in capital goods, and
iopment of new industries.

ts in the U.S. are very high comrared to those in most
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*2& It is difflcult to compare real wages between’ countrles ‘because oﬁ

differerces in the imporience of different types:of goods for
- conz.n: v, because of difficulties in assessing the comparative
purch: 21y power of different monetary systems, because of - )
difficuilbies of estimating_cOst of living (because of different

-prices for simil:- c.:.»! ) be:nuse of the differences in quality -
of goods, and because of differences in the amount of s0c1a11zed

Trovided bv the different countries.

=TS d3 7 T i 2ige unless’ output of productlon grows at a
2 then ;opul_ulon

I){

:“"ﬁﬁ“‘IL & TP IenITwal economy The . rate S food pro&vction muEt
" increase as ¢apidly as the populotion if a given 1C“°J of

- 1ivipg i is to he maintained.,

¥b. In the long run a rise in real [otakedet w1ll be aPh1F¥ﬁd only by

D KPR

. *c. Levels of . living are affected by the amount of gocds and
services vhich money incomes can buy, not just by changes in

_money. 1nconmmLJﬂxuﬂLJmuLJmaJa£ﬂected_lnalﬂuurya&_in_pzlcesc

26, Although there is no correlation between population density: and

dependency. upoen agriculture, non-industrialized countries whlch
are denselygpopulated tend to have low levels of- living.

¥27. In-all societies, people have certain econouic goals..Althouph
some economic’goals are very much alike, dlfferent soc1et1e."
place differing emphasis upon “them.

../"

¥a. People’ usuallv would like to see their economic system prov1de
both economic ‘growth (ang so higher levels of living) and
stahwllty (and" 80 ‘economic security), however, the emphasie
on c.ch goal may.differ.:

| *1) People s ideasof what constitutes en adequate level of
: t living on one. hand or poverty .on the other changes as
" . average living levels change and dlffer from one country
to another. =

o +b People differ in the d egree to’ whlch they de81re freedom of
. economic choice (of occupatlon and/or disposal of 1ncome) as a
“ goal of their economic system.

fc._People diffei in the degree to which they des1re & reductlon in

.1nequallt1es of economic' opporuunlty or income.

."\.Vf'. X
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Lt to compare real wages between countries because oﬁ

h the importance of different types of goods for
cause of difficulties in assessing the comparative
fwer of different monetary systams, because of

of estimeting cost of living (because of different
milis £.0's), because of the differences in quality
| because of differences in the amount of socialized

#ided by the different countries.

Td5 T Yige unless output of production grows at a
hen rupulziion.

’cw ‘Eral economy the rete of food produccion mubt
's rapidly &s the population if a given level of

o he maintained,. . —

g cun a rise in real cegaes will be avhlbved only by
Jﬁb@QNJLduchxmjuum-m____ S

living are affected by the amount of gocds and
thich money incomes can buy, not just by changes in
mes vhich may be affected hy changeg in priceg.

R ]

esmen wmarergsen, vs) s

‘e 1s no correlation between population .density and
on agriculture, non-industrialized countries which
opulated tend to have low levels of living.

.ies, people have certain economic goals. Although
. goals are very much alike, different societies
.ng emphasig upon them.

ally would like to see their economic system provide
mic-growth (and so higher levels of living) and
‘(and so econocmic security); however, the emphasis
Bl may differ.

's ideas of what constitutes an adequate level of
ron one hand or poverty on the other changes as

: living levels change and differ from one country.
her. ‘

fer in the degree to vhich they desire freedom of
‘hoice (of occupation and/or disposal of income) as &
:eir. economic system.

‘fer in the degree to which they desire a reduction in

.es of economic opportunlty or income.
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* 28, In general, people wish to sell their labvor, land, or capital for
the highest incomes possible in order to obtain the largest amount
of desired goods &and services possible.

*a. People tend to work hardest at those jobs for wiich they receivp
the greatest incent:ves (monetary and nor-monetary.)

¥1) In practice economic incentives in commurist couctries do
not differ greatly from those in mature capitalist countries

bl B ]

¥Y. In general business firms try to maximize profits.

¥1) The incentive to achieve as large an income as Possible is
modified by other incentives. '

¥29. Prices (including wages) are affected by supply and dewand.

>

*ga., Other things being equal, the price of a good rises when the
good is in short supply as comperzd to the demend for the good
and falls when the supply of the gcod is lsrger than the demand
at the existing price.

_:"“b Wage rates are affected by the snnnly ‘and demand for labor.

c. If the money supply increases while the supply of goods remains
the same, the demand for goods usually rises.

*30. Other things being equal, the higher the price for a good ( &
product, labor, capltal), the larger the quantity which will
become available for sale.

*31. Adjustment of supply to demand is hampered by factors which
decrease the mobility of productive regources.

+ a. The use of large amounts of capital outlay for machines and
buildings, etc. makes possible the reduction of costs per unit
if they are fully employed; however, they make adjustment to a
decline in demand more difficult.

+32. In a competitive system, many of the producers and consumers do no
have a perfect knowledge of prices and quality of goods and methodg
used by others to reduce costs; consequently, the market system .
does not always work out in practice as described in theory.

*33. Collective bargaining enables workers to agglomorate their bargain
ing power in dealing with employers.
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cople wish to sell their labor, land, or capital for |
ncomes possible in order to obtain the largest amount
bods 8ud services possible. X
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being equal, the higher the price for a good ( a
br, capital), the larger the quantity which will
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* supply to demand is hampered by factors which .
mobility of productive resources. X

' large amounts. of capital outlay for machines and -
etc. makes possible the Teduction of costs per unit

‘e fully employed; however, they make adjustment to a
demand more difficult. X

tive system, many of the producers and consumess 4O nof
't knowledge of prices and quality of goods and methods
's to reduce costs; consequently, the market system
s work out in practice ag described in theory. X

.rgaining enables workers to agglomorete their bargain-
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*34k. Economlc systems differ as to how questions are resolved about
what and how much to produce, how it shall be produced, and who
shall get what goods and services., X

- e e

¥, The rundamcntal diiference betweel economic &;:la:hd L5 In ECW
and by whom the basic economic declsions over allocation of

resources a&re made, rather than in who ounsz the regcourses. X X
8I10Cate TEesSOUrces 18 Lnmwltiit oo whs 20FeY
to control what and how much will be produced, X

JYelaTe] systems are usually mixed, with both public end
private ownership and with decisions made both by the
government and by consumers. X

¥37In & HusET Of "50c16£ 188 HeTEACY the govertant nor &
market system is lmporteut in alffecting now resowoes
gshould be allocated. Svech ccoromic systems srz bascd large-

up in the past. In all systeis reciprocal ielatlonships
are ccubined with a market syscen pDr a command rysten, X

¥4 ) In a private eénterprise system, it is the mariket waich
permits buyers and sellers to deal with one another, which
translates demand and supply into a price; system, and which
is chiefly responsible for the way in which basic economic
questions are worked out. The market serves to determine
largely what shall be produced, how it shall be produced,
and who shall get what part of the production (or national
income). In other words, the market is the main allocating
device. However, government policies and factors which
interfere with perfect competition also affect the

allocation of resources. X
*g} Government polinies affcect the operation of the
market. X

*i) Goveriment policles toward moncrolies and restrictive
practices affect business activities both directly -

by affecting priccs and output and indirectly by
aifceting income distribution.

'5) Ir proceticc in conmunist countries most means of produc-
tion are owned by the gevernment, although
— the proportion of government ownershilp varies. i X
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c systems differ as to how questions are resolved about
d how much to produce, how it shall be produced, and who
et what goods and services.

Tundamental diI1erence bEetWeen economic &, -1amd "I In Fow
oy whom the basic economic decisions over allocation of
urces are made, rather than in who ouis the recourneg.

NS POWEE TO alllcate resources 18 Laiwiuhit 4o Ly BOrer
o control what and how much will be produced,

CONOMIC Bysuems are usually mixed, with both public and
rivate ownership and with decisions made both by the
overmment and Ly consumers.

0 & DISEr O S0CIetIfs Neivner the govarrsiant nor a

arket system is importeut in affecting how rusovices

hould be alleczted. Such cconomic systews ars bascd largew
y ngen tradition and recipicerni relaticnships wbich grew
lp in the past. In all systens reciprocal velablorships

ire ccabined with a market system or a command cvstem,

in & private enterprise system, it 1s the market which
ermits buyers and sellers to deal with one another, which
ranslates demand and supply into a price system, and which
8 chiefly responsible for the way in which basic economic
uestions are worked out. The market serves to determine
argely what shall be produced, how it shall be produced,
nd who shall get what part of the production (or national
ncome ). in other words, the market is the main allocating
evice. However, government policies and factors which
Interfere with perfect competition also affect the
i1location of resources. )

- .

e e ey Ay

e

.} Government polincies affect the operation of the
market.

*i) Goveravent policies toward nonorolics and reétrictive
practices affect business activitles both directly

_ by affecting pricces and output and indirectly by
aifceting income distribution.

't. procctice in communist countries most means of produc-
‘ion are owned by the gotvernment, althcugh ’

X

- nrovortion of government ownership varies.
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*0) In. commend €eoncmiss WOSt OFf the basic econcmic decis:.ons ,

are-made by the government,

%a) The. allocation of resources in & command economy is
determined bas:.ca.lly by the centr\.l. planners, not by
free consumer demand.

~ b) Centrally planned economics find it easier to divert
. resources to certain goals than dc economics based upon
a market system.

¢) Even in'a centrally planned econonmy, economic planners
cennot make all of the decisions as to all of the de-
- tails of what, how much, and how things shall be.
. "preduced,

xT) By its taxation policies, 8o POt TnETnencs Tho Bhad

get wheb proporticn of certain kinds of out sl of tae

_economic syuhem. e

a) Trdirect Taes toke & 131';:1;' naxt of he Goome of
those ia lower income levels than of those 1n upper
income levels if bobh gicuns buy the gc*ls on. mich
the texes are placed. -

s LSS R8s 4 B

R i

[
X

*87 Government lsbor policies affect business a.ctivity
- directly by affecting hours of work or by re stricting :
'child and women lsbor,

+9Q) Government spending on goods and serv:.ces and for transfer
payments (pensions , social security, welfare) my make.
"up for a lack of ‘demand by the private sector and bring
- & rise in business’ activity.

*b. Most economic systems are in the process of constant
" change.

35+ As economic systems become more mature and complex ’ centralized
planning becomes more difficult, although modern computers '
facilitate the detailed planning needed.

- & The lack of techniques for measuring the value of ca.pital
.makes it difficult to determine the most efficient use of
capital investment in achieving goals and to decide when it
1s cheaper or more economic to build new factories or. buy
new machines rather than to repalr old ones..

b. The lack of a free market system makes it difficult to
- evaluate the efficiency of managers of _plants. '

i
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fommend econcmies most of the basic econcmic decisions
made by the government.,

'he allocation of resources in & command econcmy 1g
Hetermined basically by the central planners, not by
Cree consumer demand.

’entrally planned economics find it easier to dlvert
esources to certain goals than do economics based upon
. market system. :

iven in a centrally planned econcmy, economic planners
:ennot make all of the decisions as to all of the de -
t2ils of what, how much, and how things shsl& be
preduced.,

1t8 taxation PO]JbTeB, go‘=rnnmnts *u?1uenr° ho shall
wnat proportion uf certain kinds of output of the
nomic sygtem. . e ) e e e

powssrr

X

x

tvdlrec, fsmes “teke a lerg T nart oF ihe ino ono “of
,noze ia lower income levels than of thene dn wpper -

necze levels if both greups buy the gc‘ 13 on waich
the toaxes are placed.

M e U MUV RS S T

ernment labor policies affect’ business activity
ectly by affecting hours of work or by restricting
1d and women labor. =

eroment :spending on goods and serv1ces and for transfer
uents (pensions, sociml security, welfare) may make

for a lack of demand by the private sector and bring
ige in business activity.

conomic systems are in- the process of constant o

ic gystems tecome more mature and complex, centralized
becomes more difficult, .although modern computers
e the detailed planning needed.-

lck of techniques for measuring the value. of capital
1t difficult to determine the most efficlent use of
1 investment in achieving goals and to decide- when it
aper or more economic to ‘build new factories or buy
pichines rather than to repair old ones.

:k of a free market system mskes it difficult to
te the efficiency of managers of plants.
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c. Both centralized and decentralization of economic planning
have advantages and disadvanteges in terms of the rational
use of resources to achieve the major goals of planning for
&n entire ewoonomy.

# 36, Culture is learned, not inmborn.

* &, Human belngs bave slmiTer drives but they satisfy theése drive
in different ways depending on their culture.

b. Man"s physiological characterlstics and personalities are
affected by learning,

1) Even romantic love is lcarned ana 18 not pregent In ail
socicties.

2) i impoet of ComECi pALLeras of 4Nl L veRring and EoY
Gthar situaticas in any culture tends to develop perzonsal.-~
Jties with scye common chevactecistizs(modal psrsonalitisg
different frcimn those in otber soctlehlna.

scclety, some emoblcis and sentiments exe strorgly ro-
pressed; others are encoursged. As & receult any cne
group has a modal personality or personalities among
its adults.

EEE C AWty

Le e o R

8] In diiferént soci:iles or In diivii X groups wiwiia a (

[ m—raeea e A e

St © I SR UP I,

+ c. Members of a group Influence the beﬁEvIor orofﬁér mEmbETrs by

setting up and enforcing norms for proper behavior; they even|

influence the perceptions of other members.,

*37. SocIal control 18 entorced by social sanctions,; Tormal abd Th-
formal.

* 380, One of the major causes of ractlonallism WIthIh & EIo group 15 the
involvement of some of its members in other groups. and organiza-
tions with competing goals and values.

* 3. ¥embers of any group mey join 1t Tor ;8 or
which have nothing to do with the goals of the organization.

* 40. An ludividual brought Up in one culture and Then tATust 1nto
another (or returning from another), faces serious problems of
edJustent to the new culture; the resulting culture conflict
involves mental conflict and tension.

* LY. Families in difTeérent socletics Have dITTCrent fﬁncﬁons and

differing cmphasis upon similar functions.
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ntralized and decentralization of economic planning
vantages ard disadvantages in terms of the rational
resources to achieve the major goals of planning for

ire eqonomy. :

8 learned, not inborn.
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ed by learning.

n romantic love 1s Icerned and 18 not present 1o all
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=k sltuaticas in ony culture tends to develop perzonal.~
e with some common ebsvacteristizs{wodal pzvsonalitizg)
Terent frcm those in other socciehlsa.
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scclety, some cmoticus and sentiments ore strorgly vre-
pressed; others are encouraged. As a result any cne
group has & modal personality or personalities aEong
its adults. '
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. 8o Family functicns msy. vary ever time and from group to group :
within a sd ::'_e_-l,_;-'. : - X
* 1+2. The structure of i€ family varies from soolety to society and. : -
from group to group within the: sl;nlo"y. : 2k . X . X
- a. All cultures pave the nuclear Tamily, even if the ideal com- . -
bines the nuclear fa.mlly in a more-complex extended family ‘ _ |

system. X
43, Methods of mate selec.ion vary ovex tme and from one society to
another. They are in:imately tied up with ’che position of women,
with attitudes toward property, with the stratification of . : :
socilety, and with other 'am"m* 2 of‘ cdbure, : - X

..... et

Lt The o*ﬁ’sT:iace of o e is oeponuem up0n man's abll*py to vice

R s e T pp—— - -

A T f, 3 #on . 6o mehe hig Cgxperiences ¢ cor.Llnuobs a.ud
to app1y p; rvioug oxperience with problews to new Problen
beyond nctual physicel experience; 1t ngskes the cumwu l&tjve-a o :
ness -of culture possible. - . X
*b. [anguege facilitates cormmunicats. on, ‘the develogulenﬁ of an on-| -
. going culture, and reasoning. | X
*c. Writing facillta.tes communicatlon aad the cumu.'lativenees of :
culture. = X
¥ J+5. The broad outlines of the grougd plen of &1L culﬂ reg are auout ) o
-the same because men always and evcrywhere are faced with - ' SR
certaln une.voldable problems ariL ng. out of the s:LtaatJ.on given A (TR B S
by nature.. ' SR '
* &, Fvery culture must provide for uhe nceds for Sdtl faction of
. hhe elementary biological requirenents such as wermth, food, .
and sex and the "need for positive affect" or gregariousness'
of man. .

‘b.- All cultures have the nuclear fa“.xuy eitner &s the sole pre-'

: vailing form or as the basic unit from which more complex
family forms are compounded 't(l'lla the nuclear fazm:Lly :Ls
universal, -

+¢. The culture of every human socichy }._"I'I_Vidbs for differentia

' tion of status and role among its members on the dlmonsions
“of age and sex plus aodltiom‘ srects of dlf‘f‘erentia+ion
such as auth or::y. ' - ' : :

.7 . . )
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d. Every culture has a language capable of expressing all
concepts necessary to the. people who are a part of that
culture.

¥ e, All cultures require a certaln minimm of reciprocal behavior
for cooperation to obtaln sub81stence and other ends of
social life.

+f. All cxdtures have a standard system cf mutually accepted
values.

* 1) In all societies people are expected to behave in certain
ways and are taught that certain things are good and cer-
tain things sre bad.

~+g. ALl cultures heve a Mreligion" in the sense that 2.l provide

a nct of behaviors which apply to thope ospects of 1liPfe which
are believed to be not rationally imcarstandable or contiol-
able empirically and vwhich inclrdes on aspect of @ non-
ewpirically known crder of the uiverse with relevance to

the fate of the individual, his relstionships . in soecilety,
and his position_in the universe.

* 46. Whenever things valued by a society are scarce, there will be

differentiated access to and control of those valued and scarce
things by sub-groups within the gociety. These scarce things

may be material or non-meterial.

- %a, Control of one or a few scarce things may enable the group

to get control of other scarce and valued things and thus
pyramid theiyr contyol or power.

~%¥b. Class membership has certain effects on life and behavicr
{class coryelates).

¥c, Societies differ’ “in the relative :uvumber of ascribed and
achieved statuses they provide and in the relative emphasis
gn.each, -

¥1) Bvery society provides for a dlfferentiation of status
among its members on the dimensions of age and sex plus
additional sspects of differentiation,

*2) Members of a caste cannot move out of their caste, al-
though as the caste system changes, there is more likeli-
._hood of vertical mobility,

a) Members of a caste must marry within the caste.

¥L) Members of a caste usually follow specific occurations.
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 culture has a langusge capable of expressing all
s necessary to the people who are a part of tpat
Fe.

hltures require a certain minimum of reciprocal behavior
operation to obtain subsistence and other ends of
life.

dtures have & standard system of mutually accepted
H o

all societies people are expected to behave in certain
's and are taught that certain things are good eand cer-

in things sre had. ). S

Ntures heve a "religion" in the zense that 011 provide
| of behaviors which apply to those ocapects of 1ife which
:1icved to he not rationally indorstandable or contirol-
eplrically and which ineludes an aspect of a non-
ically known corder of the wniverse with relevance to

ite of the individual, kis relatioanchips 1n soclety,

ig pogition in the universe, .

things valucd by a society are scarce, there will be
tiated access to and control of those valued and scarce
y sub-groups within the society. These scarce things
hteriel or non-material. X X X

>l of one or a few scarce things may enabie the group
7 control of other scarce and valued things and thus

id their control or power. X X
membership hes certein effects on life and behavicr _
3 correlates), X X

ties differ in the relative number of ascribed and

I’ed statuses they provide and in the relative emphasis ; X X X
ch,

:ry society provides for a differentiation of status
hng its members on the dimensions of age and sex plus
iitiopal aspects of differentiation, X

nbers of a caste cannot move out of their cacte, al-
>ugh as the caste system changes, there is more 11ke11-

nd of vertical mobility, X
Member:z of a caste must marry within the caste. X
Members of a caste usually follow specific occupations. X
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* 3) Castes have a fixed relationship, one to the other,
which may involve exchaenge of services and Jmtual
responsibilities and obligations.

d. If an individual 1p aware of his memtership in a class, this 1. _
avareness may affect his behavior. ' X

*47,. Members of glass can move out of & cless by various means, and
this mobility may be up or down. The degree of vertical mobility
varies from society to society. X X X.

+&, Changes in the educational system may affect class structure.
The more widespread the system of eduoatlon, the greater the

i mobility betwcen. classes. = - X X
“b. The more indrsteielized and wrbanized bhe society, the more .
differentint=zd snd open the zytten of atratifications; the -
less dndugtrisalized and webon the nociety, the less 4he to-

_-Dillty butween clesses, . X
"*c¢, Soeleties difisr in the donrae of Geeial ndbilluy b,,zePn , B -
classes which is possible. . ' ' X

1) Althovgh it is difficult to change & caste system, such
systems do change as & result of economic. and idpological
changes.

L8, The amount of class conflict is related to the degree of
difference among classes, the degree of vertical moblllty poss-
ible, and the degree to which propaganda is used to arcuse or ;
prevent class confllct. - X X

*149., Groups may engage in power conflict; one group tries to domin-
ate another in order to take somethlng from it, such as labor
or wealth. : X X X

¥ a. In political conflict there is & struggle over gearce values | —
or goels; each side tries to use the polltlcal system to
attain its goals. - X X

¥b. Conflict or struggle may brlng together otherwise unrelated
groups. Coalitions and temporary associations will result
from couflict vhere primerily pragmatic interests of the .
rerticipants are involved. . X X X

- +¢. Groups engaged in continued. struggle with the outside tend
to be intolerant within. They are unlikely to tolerate more .
then limited derartures from group unlty. A X
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¥ 1) Countrier arc morc intolerant of those they consider sub-
versive - in times of cirisis ard threats frcu abrcad
than durirng times ‘when they facc no such threots. X
*3, Conflict serves to esuablish and maintain the identity and :
boundary lines of societies and grnups. X

1) In one-party countries it is necessary to ldentify the
party with the country or invent an "enemy" to hold the
party together. X
~ ¥g¢, Conbinued engagement in conflict tends to tring about the
acceptance by both parties of common rules regulating the ,
conduect of conflict. - X
¥ T, Couflicts in which pzople feel that they ave fighting for
ideals are likely to befiercer than those which involve only
perconal. reasons. Religious conflict may be fierce and ala at
the complete annihilation or conversgicn of the enemy. X
1) Whether or not & religious group will ottempt to annlnlJﬁtF
members oOf other groups or will adopt some of the bellefs
of other religious groups depends upon the basic beliefs
and values of the religion.

* g. Conflirt with another group (as in war) leads to the mobiliza
tion of the energies of group members ana hence to increased
cohesion of the group.

“h. Industrial conflict does nbt occur in all societies; it does
not occur in & dictatorship which uses force to suppress
internal conflict. X X

* 50. Accommodation may occur among individuals having equal status

-and power or it may occur when one individual or group is in

L.

[REC SRR S

a dominating position and can force others to accommodate. X
a. Minority groups are scmetimes foiced to accommodate. X
b. In autocratic goveruments, those who refuse to accommodate
are punished. X ]
#c. When one country wins & wer, it may force the defeated rarty
to accommodate, ) X

*q. Compromise is easier where there is not an ideological per-~
ception of the issues, that is, where the issues are not mor-
alized and seen as related to ther issues, o

C
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1) Individuals tend to moralize their ideologies into right-
wrong, good-bad, true-faize, black and white dichotomies
which make compromise difficult if not immoral.

* 51. Frustration may result in aggression or scapegoating.

% a. Frustretion mey result in aggression

4 b. When cultural norms are strongly opposed to agarcssion towaia
certain people, or people are frustrated by events beyond
their control or the control of people whom they know, the
agegression may be turned against others who beccme scapegoats/

*52. Atthoritarian personalities tend to be confor:iist, to use
stereotyped thinking, and to project their owu traits which
they considor undesirable cnto other ncople; megy prejudiced
people are asuthoriterian perscnalities.,

* 53, Pepple try Go work out rationelization. for benaivor which ~
is inconsistent with their hasic values; rocism is a relatively
recent develppment which has scrved as a rationalization for
discrimination against other races (or so-called races).

* &, Racial beliefs involve strongly-held attitudes which affect
behavior both &t the conscious and unconscious level,

%4. The behavior of people in crowds differs from thelr behavior
in institutions.

# 55. Discrimination against a minority group teads to isolate members
of the group snd promotes retention of their cultural values
and norms.

*56. Although culture is always changing, certaln parts or elements
mey persist over long periods of time.

*a. Culture traits may change through a process of diffusion.

*1) People who are In contact with each other are IiFely to
borrow cultural traits from each other.

*2) Migration of people from one part of the world to arother
involves the movement of culture and materiel objects,
thus resulting in changes in the area to which people
migrate.

#b. Culture traits may change as a reEult of innovation from

within a society. .
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% o. People change their culture if they feel a real need for
change, if they are dissatisfied with present aspects of theix
culture. (People do not change their culture unless they feel

a need for change, X !
1) Persons brought up in one tradition tend to think these B
ways good ways of behaving. When people in a society lose
this belief about its weys, they are likely to change
them,
d. Chonge introduced from ebove or without is more likely to ‘1
occur if it is enforeced, that is, if conchtions are applied to
pecple ore desives to shange, providing a nesd for chnnge they
30 10t Foel SPORLARECUEMe e oo e mr e B e L
¥ e. Scae volues are cocducive to cbﬁ~gv, srne moke sheng dipfi-
SOy e e e e X DS .

—+i§ tlhere people hewve aﬂoptcd a fatalisole auLiLude, choge
is much less likely than in societies vhere the people
belicve that "a high degree of mastery over nature ond
social conditions is possible."”

%¥2) Treditional societies, which look to tradition for guidance 1

and do not welcome technological change, hawe very slow
rates ef economic growth,

*f, Persistence of cultural traits may be a result of the lack of
exposure to conditions which further change or to a reluctance

_to change. _

¥1) Change in society is likely to occur more freguently or
more readily in the less basic, less emotionally charged,
more instrumentel or technical aspects than in such things
as basic valueg, primary group relations, territorial and
religious atability, and prestige systems.

*¥2) The more & social change threatens or appears to threaten
the traditional velues of society, the greater the resisg-
tance to that change and the greater its attendant cost

e 3n socisal and perscnal disorpionization. .

*3 Supernatural bveliefs involve complexes of oehavior which
are usually very resistant to change.

“z, Certaln facets of the social structure may inhibit marked

social change and innovation. : X X

PR
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L change their culture if they feel a real need for
, if they are dissatisfied with present aspects of theiyx
2, (People do not change their culture unless they feel

for change.

Sons brought up in one tradition tend to think these

3 good ways of behaving. When people in a society lose
3 belief about its ways, they are likely to change
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| do pot welcome technological change, have very slow
es ef economic growth.
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e inscrumental or technical aspects than in such things
basic values, primary group relations, territorial and
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ice to that change and the greater its attendant cost
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Pernutural beliefs involve complexes of behav1or which
: ygually very resistant to change.

a facets of the social structure may inhibit marked

Fchunge and _innovation,
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*]1.) Class structure may inhibit social change because upper
class members will fear loss of rights and not accept
ideas of people of lower classes. X

+a) Those who benefit most from the stratification system
are most likely to accept it and most likely to oppose
change. (Those on top tend to rationalize the justice
- of the stratification system as something natural--
justified by religion or ability.) X

b) The division of labor and responsibiiites among castes
rroduces & mitually interdependent, very stable, and
slow~-charging society. X

) c)'TLu «rzatost push Uo dmyrove Iévels of Living is more
. likely to come from these sbove the boitom phtiuta of
o society than from those at ine bottom. _ X

Ve r - e -,

2) Family structure and cownunal structure may make change .
difficult. X X

h. When an individual is strongly attached to a group and is
in continuing contact with it, his group-anchored beliefs
and behaviors are much less likely to change than as if he is
far removed from the group. X

i. Frequently, change introduced from the outside is accepted
for a time, with resulting loss of traditional values and
conflict between generations. later, as members of the societ)y
discover that they cannot participate fully in the dominant
culture (or dominating society), or as they develop feelings
of insecurity, they react by developing nativistic movements
to reject the foreign culture anl restore thecir old
cultural values. X

57, To be successful, a person who tries to introduce Technological
change into a country must enalyze many factors before select-
ing techniques to be used. '

a. Attempts to introduvce change may fail if those trying to brin
ebout the change do not try to meke changes congruent with,
existing structures. X




Viestern
Europe

U.S.S .R‘

China

India

Sunmary

lcture mey inhibit social change because upper
ers will fear loss of rights and not accept
leople of lower classes.,

ho benefit most from the stratification system
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Outsiders may fail to introduce change if they fail to fit
the change into the velue system of the society to be changed

C.

Those Irom &nother culture who attemnt to induce technologi-
cal change may fail because they fail to communicate with the
people of the underdeveloped country.

*d,

Securing perticipation by the people in all phases of the
innovation process gives people & chance to dewvelop a feeling
of need for it and enables them to work out adjustments in
their own way.

-T T¥e.

It helps if someone with gresat aunthority and prestige cen be
induced to be first in adopting an inngvation. __ .

,*fl

Uhonge is more Jikely to occur if 1t is enforced; that is If
genctions are applied to people one decires to chavge,
providing & need for chenge which geonle do not feel
spontaneously.

PRV

g

T T-considered wiieipts to Introduce change may backiive and

arouse resistance to future attempts &t change.

e e ———

n.

Troad-scale trends in the emergence of cultural forms are
demonstrable; over time these forms have passed from simplic-
ity to complexity. An important consequence of cultural
evolution is the progressive increase of the amount of energy
put under contrel for utilization by men.

%8, &

postulates or values.

given culture is an integrated whole, based on fundamental

* 8o

A1l The Institutions in a socilety are related; because of
this interrelationship, & change in one institution is likely
to affect other instituitions. (Changes in the family are

reflected in other institutions and changes in other institu-
tions are reflected in the family.)

T) Major ehifts in the economic basis »f livelinood are almogt
always followed by significant changes in the nature
of family organization and role of women.

¥Z2) En Institution is an interrelated cluster of roles and the
attached meanings and values; changes in institutions are
congurated by changes in roles and consequently by
changes in relations between these members and outsiders.
Unless these role relations change, the institution dces

not change despite change in the particular people who

assume the roles.

A%
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#Db. Changes in one aspect of a culture will have effects on

. other aspects; changes will ramify whether they are techno~
logical, in social organization, in ideology, or whatever
else ig a part of the cultural system.

*#1) Technological change may create serious problems in a
society.

* 59, Political revolutions are usually the result of multiple causes.
*¥60. Each culture is lnigue.

Ed Ead e

* 61, Ideologies are important for the structure they give to the
. political system, the answers they give to ambiguous situations,
and the cues for responses they suggest,

62. Ideology is associated with those people in the pclitical
system with the greatest political owareness, involvenent,
and informntion,

a 63. People with different ideolngies way perceive the cone scene
and their ideologies will give 1t sherply differznt meaning
and significance ~-maybe even Jdirfferent percepblons of the
facts.

*a. A person's perceptions are affected by his alues and
ideology,

*6h. No country lives up completely to its ideology,

* 65. The contrast between democratic and non-democratic political
systems may be looked at as a ccuflict in basic underlying
values.

*a. The ccrmunity demands order and stability--goals which may
be incompatible with the demands of individuals. The
continuing attempt to solve the dilemmas of this conflict
is the central problem in all attempts to create and modify
political institutions.

#1) In totalitarian countries the individusl's rights are
sacrificed for the good of the state.

* 2) The democratic system includes the following values:
respect for the individual personality and individual
freedom, belief in rationality, equality, Justice, rule
by law, and constitutionalism.
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*¥a) There is a difference in value assumptions about the
individual, his worth und competence; democracy eccordg
the individuasl a greater role in the direct determina-
tion of his destiny. ' X

*b )} The history of democracy over the 1ast several centur-
ies has been one of the gradual expansion of elector-
ates by the elimination of voting qualificatiouns. X

*b. Frecdom's relationship T0 democracy is & ©lose and obvious one;
the organizetions of wajorities, the competition in goals, and
the ability to oppose which desocracy prozupposes all depond
on high degree of gorsonal frecdom. X

c. Goverument action way erdite tie Cond1tioas voy The  sA Jo ment o
of freedom and basically, it may create the conditions of
order and stability without which the frecdom means nothing;
it may also curb non-goverumental menraces to freedom. ,

#0. Totalitarianisms extend the scope of pofitics &Y beyond the Usial]™ — N
to include almost all aspects of life. X X '

&. The unity and homogenlety of Iife which GOt&Litarianism denands
is contrary to the pluralism of liberal democracy. ( Totali-
tarianisms cannot tolerate the existence of groups or institu-
tions which may be the source of loyalties which compete with

o - e e e b

or diminish those of the state.) X X
b« Totalitarianism Iifds It 1mpossible toO coerce a large popula-
tion constantly; instead, it coerces indirectly by controlling { X X

wills, fears, etc., through the use of symbols, mass media, ete
1) Totalitarianisms may seek to alter the content of the arts t
use them for the propegandistic and symbolic purposes of the
totalitarian political system. X X
*2] Agencies of pciiticel soclalizetion includs those within
the political system as well as those without (such es mass
medla, social groups, etc.); in fact, totalitarian politicall

O

. ~__systems are marked by govermnmental dominance of this processjy X X
*c. Since democracy is the chief political expectation of the
tincs, ologarchies have had to accept the symbols and

fcrms of democracy, if not its substance. x X
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I There is & difference in velue assumptions about the
. individual, his worth and competence; democracy accordb
the individusnl a greater role in the direct determina-
tion of his destiny.

; The aistory of democracy over the 1Ast several centur-
ies has been one of the gradusl expanr'on of elector-

__ates by the elimination of voting slifications.

‘s relationship o demncracy is & close and obvious one;
snizations of wajorities, the competition—-in gonls, and
lity to oppose which demoeracy praswpposes all depend
degree of parscnal frecdom. '

2nt action way ¢rcite Gfie ComliTIons Tor The 8/ Joyment
dom and basically, it may create the conditions of

nd stability without which the frecdom means nothiing;
alsp curb non-governmental meraces to freedom.

e ———
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anisms extend the gcope ol poliTics TET beyond £Tie usual
almost all aspects of life,

Ty and"homogeniety of life which totalitarianism demands
rary to the pluralism of liberal democracy.:{ Totali-
sms cannot tolerate the existence of groups or institu-
‘hich may be the source of loyalties which compete with
-nish those of the state.) o '

-arianlism I'inds itﬂimpossIbIE*to_éoerce_a large popule~
snstantly; instead, it coerces indirectly by controlling
fears, etc., through the use of symbols, mass media, etc

:Litarianiems maey seek to alter the content of the arts €
‘them for the propegandistic and symbolic purposes of the
tlitarien political system. :

FEles of political socialization Imclude ThHose within -
[political systemyas well as those without (such as mass
‘e, social groups, etc.); in fact, totalitarian political

lems are marked by governmental dominance of this process

lemocracy is the chier political expectation of the
ologarchie; -~  have had to accept the symbols and

' democrazy, if not its substance. :
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*1) Oligarchiecs maintain themselves within the forms cf democrac)
by control of resources, information, attention, and exper-

tise,

*d. Recent totalitarianisms have often been symbolized by the
political leader.Instead of demanding the full and total loyalt)
to the abstraction of the state, the totalitarian regime
personalizes that loyalty in the leader.

Oligarchies have had persistent troublies in solving the
problem of succession, especially where they have abandoned
the succession by bicih.

f. There are strains between the political ideal of dictatorship
and the organizatioral der
‘aloy becomes bhe

In coutemporary olig uih the \olirw U
e of of rany.

asftnment by gbich U2 Few govern ia the i«
7. Indlvunnﬂls know the 1011‘1c31 cydtem ns & ,bt of imqbes “ud

*g.

inwggs ;nther tban to u%° neal world ‘nd rcal w-'n_fg)le‘,_ I
¥a., Individuals know a foruign culture &8 a set of images and
plctures created for them by communicators; they react to these
images rather than to the real world and real people.

sands cf modarn irdustrial society. .l

s s s wen o]

*b. Control of political communicatica lS effective control of
political behavior.

* ¢, Most political communication depends on the use of negative and
positive symbols, stereotypes, and other communication short-
cuts; effective communication depends on the effective man-
ipulation of those symbolic tools,

%* 68, Political scientists have long assumed that there are sociaml con-
dicions which a society must meet before it can maxe a go of
democracy; they hardly agree on vhat they are, but most suggest
common values, a communication system, a stable society, a
minimum economic well being. Although literacy no longer appears
to be indispensible, there is a need for a communication system
of some sort.

* a. Democracy does not vear up well in societies in which basic

dicsatisfactione with the social and economic institutions pre-| -

vail and become the focus of political competition.

*¥b, Obgtacles to communication may create the belief thu¢ other
peoples are outsiders and/or enemies.
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5 maintein themselves within the forms cf deﬁbcracy
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¥1) Obstacles tc communication mey be social as well as geo-
graphic.

¥ c, Iftective political communication depends both on technologicad
skills and on the skills of the population.

¥1) Effective political communicatinn depends in part upon the
skills of the population (literacy or at least a comron

langusage ).

¥ d, Freedom is culturally determined; the individuwal has to be
taught what the optioas sre, how one goes about exercising them
vhy he should Pxercise them.

e

V;ox ps and is bj,ut L0 rvﬂs and llmlua *-«q.
"4&. ol TEIsal Tousrig n"ﬂvenLy AT AR TErotgh & copilubion,
T ) The Hnegnnl Tintribation of poriticdl pover "ParIeetE b

basic ane@ual Aigtribution of wopources, skills, end
motivation in the society.

¥27) The unequal dietribution of poter reflects” TReFaeE oF T T
political orgenization; individuals joiy into eggregates
to increase their political power by Joining it with -others.

B LY A SN

#3) Political decision-making in a democracy is shared by
several groups and is subject to varying influences.

*#1) Political power may rest in formel governmental positibns,
but need not.

5) Decision-making in an‘Bligarchy rests with a small group.

a) In a totalitarian country there is no separation of"
powers between those who meke and those who carry out
policy.

#*b) 1t 1s unllikely that one could Iind many genuine autocracles
(rule by one) in a complex modern government; they are very
likely really oligarchies. The scope of goverruent and the
variety of clienteles demands a variety of skills that one
man does r.ot possess.

*a ] bvery decision-meker 1s dépendent on advice, knowledge,
information, political intelligence, and as a result,
those advisors who can provide him with it have an im-
portant base for exerting powsr and jufluence on the
official.
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.8 to cormunication may be social as well as geo-
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*¥p) A lav or policy must be effectuated and applied; in that
__process the whole decision-making process goes on agaln.

*b, Decision-meking is affected by many factors.

*1) Any decision is in part the product of the internalized
values, the perceptions, and the experiences of the person
making the decisions.

*2) Political decison-making is limited by many factors: permis-
sability, available resources, available time, available
information, end pvevior commitments,

*a) The ingbituhions of woverrnent constitute ~he nvonas or
the shrechbhie withlo which the authorltablve dacizions of
the fidoal mrocess ave male: actual frssitvttons way

onfnoa il thone dn Cwitven doeuents,

v e o

.._“;1
&
cupior for a tooolitovian system to make drastic
chongeg mopldly then it s sor a dcmocraibic system to
do Q.

— e m—a s 4P ——

#b) The duclrion-zaker reacts ©o pressures from ciner desision
makers arc to public opinion; however, the way in which
these factors influence decision-making differs in dem-

ocratic and totalitarian societies.

70. The means used may make it difficult to achieve the stated ends.

*71. Taking the policy-making process as a whole, the general strategic

advantages lie with the status quo.

* 72. The leadership of any group must iry to maintain group cchesion
. and must also organize its strategics and provide intellectual
leadership,

a. Dictators may be aggressive in order to build or not lose
support &t home,

“13. The type of leader differs in different situations.

&. The requirements for leadership may chage; as an organization
or government develops, “he need for leaders with edministra-
tive skills tends to :cplace the need for a charismatic leader.

*74. The number of rolitical parties in the system will depend on the
basic nature of the coheaions and conflicts in the society, on

. the government strustiwre, and on the electoral gystem,

*75. One-party systems tend to develop a competitiveness within the
Aominunt party, but this factiomel competitiveness lacks the

stebility and predictability of inter-party competition.
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* policy must be effectuated and applied; in that
the whole decision-making process goes on again.

g is affected by many factors.
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#75. The relative centralization or decentralization ¢f power within
rolitical parties is related to the centralizetion of authority
within the political system as a whole. X X X

*77, Every legislature is directly & product  of the electoral and !
congitutency system which produces it; the composition and loyal-
ties of the members affect access of different groups in society
to the legislative body. X

*18. Federalism pays greater homege than unitary systems to local dif-
ferences and autonomy but, it also pays the greater price in in-
congistency and diversity. o

#79. The seroration of powers is intended to and does produce institu-
tional deadlcck snd delay move often than the porlicmentory

—egystemdeas, e N B
a, Deadlock 1s ruled out of the operation of parliamentary sysic b
by the dcreudence of bhe cubinet on the on-going support of a
majority of the legislators. U 7 ' X
80. The political importance of the Jjudiciary depcnis largely on
whether or not it has responsibility for declaring scts of the

e e s o]

other two branches unconstitutional. X X
81. Larger complex bureaucracies result from the growing governmental
roles in mature, industrial societies. _ X
82. Selective recruvitment of bureaucracy r4y be and often has been
responsgible for its definition of its political role. _ X
* 83 . Constitutions may be written documents, but in some cases they
exist whelly or inm large part as custom or interpretation. X

Bh. Representative democracies have almost eutirely replaced direct
democracy, largely for the practical reasons of greater numbers
and geographical area and the increased need for exrertise in
policy-making. X

* 85, The individual citi 'n or participant in the political aystem
- approaches the political process with a compiex of politiecal
—attitudes, outlooks, velues, and goals,. X
* 86. Political activity, which the .ndividual secks his goals end in-
terests through the political system, takes any number of forms,
depending on the nature of the system, and varies greatly in
incidence. X
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87. All of the places of earth are tied together oy forces of man
___&nd nature,

8, Man has speeded spaiial interaction. Trade has ‘drawn the world
closer together,

*#1) People in most societies of the world depend upon people
who live in other communities, regions, and countries, for
goods and services and for markets for their gocds.

e

b. City 1life is heavily dependenf urwn trade.

c. The development of cities is dependent upon the development
of agricultural surpluses, specimslization, and trade,

*00. The wcrld is a community of “aterdependent countries. 'Important
happenings 15 one jart of t& _uorld affect other parhs.)

¥ a, war seeus Lo be the result of multip1e, interxelated causes,

¥ b. War has cceious physical and psychological affects upon people
in wartorn sreas.

* 1) Wars nave an important econcumic impact unon peorile,

8G. Netionsiism ugually maskes people prepered to divert regources
and effort into channels in which they will meke a maximum
contribution to national power.

¥a. Nationalism leads to a high degree of intemse support
within the country for the goals and instruments B nation
chooses to use in interpatldnal affairs.

*90. Imperialism, and particularly attitudes of superiority vy members
of the imperialist country, give rise to feelings of frustration;
when combined with the diffusion of naticnalistic ideas, from
other countries it helps gi're rise to feelings of nationslism.

#91., Political revolutions are usually the result of mulkiple causes.

*32. The international system may be looked at as & series of power
relationships.

¥ ga. There are macy sources of national power in dealing with other
nations.

% 1)} Military capacity is an importent factor in the develoyment
of pational power, but not the only one or even the dom-
inant one.

#a) Military power as a means of nationsl power depends upon
the willingness to use it. )
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. b) Force as &= means of national power depends not only
on the effective preponderance of force but the
possibility that its use may alienate the support of
‘other naetions,

U.

*ré) Differences in populétion, resources, and economy may be
reflected in differences in national power; that is to
say, they are important bases or components of national
mwero )

2

a) Industrial capaicity and energy sources are important
bases of naticaal power,

b). Scientific and technological dewelopment provide en ime

portent somponent of national power.

b.

Tational power,mxy'bo TDrovght to bear ou ovher . raticns thlo=gh
nany chanrels and mechanisms: force, Alploumacy, internsticnal
law, internatiomel crggnizations; the cholce among bhem
depends.on the natuve of the goal, its Lwportence, the
effectiveness of the means, Its acceptability, ete.

1) The instrumenig of netional power are not mutually exclusive;|

the use of diplomatic channels. may have behind it the pos-
sibility of military or economic sanctions.

Nations may pool their power behind common goals. in varying

- systems of alliances and ccombinations.

.*d.

Foreign policy considerations are affected by ideology,

considerations of national self-interest, perceptions of
power relationships between countries, expectations about how
other nations will act, and domestic problems at home.

1) The process by which a nation sets its foreign policy is -
very much a part of its intermal policies.

In the international system, inequalities of power only
invite the use of .some form of coercion.

l) The balance of power strategy is based on this premisea

Ea T - ]
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OBJECTIVES

GENERALIZATIONS

1. The broad outlines of the ground plan of
all cultures are about the same because
men always and everywhere are faced with
certain unavoidable problems arising out
of the situation given by nature,

a.

A1l cultures have the nuclear family
either as the sole prevailing form or
as the basic unit from which more com-
plex family forms are compounded; thus
the -auclear family is universal,

The culture of every human society
provides for differentiation of sta-
tus and role among its members on the
dimensions of age and sex plus addi=-«
tional aspects of differentiation

-such as authority,

Every culture has a language capable

- of expressing all concepts necessary

to the people who are a part of that
culture,

All cultures require a certain minimum
of reciprocal behavior for cooperation
to obtain subsistence and other ends of
social life,

A1l cultures have a standard system of
mutually accepted values,

f. All cultures have a "religion" |
sense that all provide a set of
which apply to those aspects of
are believed to be not rationali
standable or controllabie empir]
which includes an aspect of a n¢
cally known order of the univers
relevance to the fate of the inc¢
his relationships, in society, ¢
position in the universe,

g. Every culture must provide for t
for satisfaction of the elementa
logical requirements such as war
food, and sex and the ‘'need for
affect' or gregariousness of man

Broad-scale trends in the emergence
tural forms are demonstrable; over
these forms have passed from simpli
compiexity., An important consequen
cultura! evolution is the progressi
crease of the amount of energy put
control for utilization by men,
Culture is learned, not inborn,
a. Human beings have similar drives
seatisfy these drives in differen
pending on their culture,

b. Man's physiological characterist
personalities are affected by le:
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3.

f. All cultures have a "religion'" in the

sense that all provide a set of behaviors
which apply to those aspects of life which
are belleved to be not rationally urder-
standable or controliable empirically and
which includes an aspect of a non-empiri-
cally known order of the universe with
relevance to the fate of the individuel,
his relationships, in society, and his
position in the aniverse,

Every culture must provide for the needs
for satisfaction of the elementary bio-
logical requirements such as warmth,
food, and sex and the ‘'need for positive
affect'" or gregariousness o man,

Broad-scale trends in the emergence of cul-

tural

forms are demonstrable; over time

these forms have passed frem simplicity to

complexity,

An important consequence of

cultural evolution is the progressive in-
crease of the amount of energy put under
control for utilization by men.

Culture is

a,

b.

learned, not inborn,

Human beings have similar drives but they
setisfy these drives in different ways de-
pending on their culture,

Man's physiological characteristics and
personalities are affected by learning,



b,

1) in different societies or in dif-
ferent groups within one society,
some emotions and sentiments are
strongly repressed; others are en-
couraged, As a result, any one
group has a modal personality or

. personalities among its aduits,

2) Ever romantic love is learned and
is not present in all societies,

c., Persons brought up in one tradition
tend to think these good ways of be-
having, When people in a society
lose this belief about its ways, they
are likely to change them, :

A region is delimited by some degree of
homogeniety of phenomena which sets it
apart from other regions.

ATTITUDES

1.

3.

Eelieves that the social sciences can
contribute to men's welfare by provid-
ing information and e¢xplanatory general-
izations which help them achieve cheir
goals, '

Values the scientific method and ration-
al thought as applied to social as well
as to natural data.

Is sceptical of theories of single causa-
tion in the social sciences and is equal-
ly sceptical of panaceas.

9.

16,

Appreciates and respects the cultur
tributions 5f other countries, race
religions,

Believes in the possibilities of imj
social conditions,

Has a reasoned loyalty to the U,S. .
sires to make it an ever better nl:
which to live,

Supports freedom of thought and exp
is committed to the free examinatio
social attitudes and data., Searche:

ly for different points of view,

Values change as a means of achievir
but does not equate change with proc

Feels a sense of responsibility fcr
informed about -current problems,



fferent societies or in dif-
it groups within one society,
remotions and sentiments are
gly repressed; others are en-
ged, As a result, any one

} has 2 modal personality or
Palities among its adults,

romantic love is learned and
t present in all societies.

brought up in one tradition
think these good ways of be-
When people in a society

s belief about its ways, they
ly to cnange them,

delimited by some degree of
of phenomena which sets it
bther regions,

6t the social sciences can
Fo men's welfare by provid-
Lion and explanatory general-
ch help them achieve their

cientific method and ration-
s applied to social as well
bl data.

of theories of sirgle causa-
social sciences and is equal-
of panaceas,

10.

Appreciates and respects the cultural con-
tributions of other countries, races, and
religions,

Believes in the possibilities of improving
social conditions,

Has a reasoned loyalty to ‘the U.S. and de-
sires to make it an ever better place in
which to live,

Supports freedom of thought and expression,
Is committed tc the free examination of
social attitudes and data, Searches active-
ly for different points of view,

Values change as a means of achieving goals
b1t does not equate change with progress,

Feels a sense of responsibility for keeping
informed about current problems,
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SUGGESTED PROCEDURES

1. iHave pupils think back over the entire course, Hopefully, thej
a good deal about each culture studied. Discuss: What advantg
krowing something about these cultures? What other advantages
ing these cuitures than just knowing more about each one? Try
generalige about the importance of comparative study for devel{
izations

2, Discuss: Would you agree that culture means ''shared meanings aj
you agree with the anthropologist Wallace who thinks a culture
some shared behaviors and few shared meanings o+ values? What
you have learned about the concept of culture?

3. Ask students to think back to the cultures studied during this
have studied in earlier years. Discuss: Do you think there at
versals, regardless of the society? Would you agre2 w~ith thosg
who argue that there are broadsscale cultural trends in the emg
forms from one society to another? Why or why not?

L, Ask pupils to think back to what they learned about cultural rg
on Western Europe. Discuss: Do you think, in the light of wha
these four areas we have studied this year are properly separaf
gions? Why or why not?

5. Discuss: Would you agree with the social scientists who argue
evitable since it is cultural and therefore learned? Or do you
inevitable?

6. Discuss: Suppose you are asked to attend a conference at the
in order to give your advice about U,S, foreign policy decisior
as sure of what specific decisions should be as you were when
Why or why not? Can you think of any principles which you now
gest for policy decisions, regardless of what country the U,S.
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SUGGESTED PROCEDURES

think back over the entire course, Hopefully, they have learned

about each culture studied. Discuss: What advantages do you see in- .-
thing about these cultures? What other advantages are there to study-
ltures than just knowing more about sach one? ?Try to get pupils to
bout the importance of comparative study for developing some general-

uld you agree that culturemeans 'shared meanings and values?" Or would
th the anthropologist Wallace who thinks a culture can exist with just
behaviors and few shared meanings or values? What else do you think
rned about the concept of culture? '

to think back to the cultures studied during this year and others they

in earlier years, Discuss: Do you think there are any cultural uni-.
ardless of the society? Would you agree with those social scientists
at there are broad-scale cultural trends in the emergence of cultural
ne society to another? Why or why not? N

o think back to what they learned about cultural regions in the‘uhit
urope, Discuss: Do you think, in the light of what you now know, that

reas we have studied this year are properly separated into cultural re-
or why not? - A

uld vou agree with the social scientists who argue that war is not in-
ce it is cultural ‘and therefore learned? O0r do you think. that war is

opose you are asked to attend a conference at the U,S. State Department
give your advice about U,S. foreign policy decisions, Do you think you are-
vhat specific decisions should be as you were when you began this course?’
t? Can you think of any principles which you now think you would sug-

ic O isicns, regardless of what country the U,S, is dealing with?
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'Tel1'pup|1s about how.'the Post Office Department has at times kept U,S, social

such a practice was wise? Why or why not? .

should follow such procedures of indocttination? Why or why not?

b

Discuss: In the light of what you have now learned:about other cultures, what chal-
lenges do you see facing the U,S5.? Do you think we can learn anything from other
cultures- which might be applled in this country? Do you think you have learned any-
thing about internal problems which face this country as well as about our foreign
policy problems?

R

scientists from getting materials printed in y,$,S.R, - Discuss: Do you think

Tell pupils about some comments a few years ago about the need to keep controver-
sial issues out of schools -~ including the study of U,S,S,R, Also point out the
demand by some that pupils not be given materials written by communists or by those
who disagree withour system of government, Discuss: Do you think it hurt you to
study communist countries? to read .material written by communists? Have your at-~.
titudes toward the U,S, changed at all during the course of the year? . Should contro-
versial issues be banned from the schools? Tell pupils about some of recent laws.and
statements requiring teaching about communism and about the way it is done in some
places as indoctrination, Discuss: Do you think courses dealing with communism

Have pupils consider what they have learned about change other than that there is
change and-that there is also a persistence of.cultural traits, Discuss: Some peo-
ple resist almost all changes of a non-technical variety, Others are quick to suggest
a great variety of changes when problems arise, Do you think change is bad per se?
Why or why not? Do you think change a]ways means progress? Why or why not? Do you.
think that progress is inevitable in man's affairs? Why or why not? What implica-
tlons do your ideas have toward your action as a catlzen of this country?




