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ABSTRACT
| This paper explores some of the attributed of guality
day care programs for infants, age 0 to 30 months. High-quality
interactions with adults result in positive developmental outcomes
for infants. Adults involved in day care should focus on Providing an
environment of stimulating experiences, which help infants to develop
satisfactorily. Other critical factors in adnlt behavior are values
and attitudes, particulary interpretations of good and had behavior,
.methods of discipline, use of materials, and the degree to which
daily housekeeping chores interfere with constructive adult-infant
interaction. Tips for teaching infants are provided along with an
outline of appropriate developmental tasks for infancy. Important
aspects of Physical layouts for centers concern safety precantions
and the divisicen of the facility into interest areas. Daily schedules
are discussed; strong organization and planaing are stressed.
Continuity of care is vital and may be facllitated by having few
caregivers for each child, enccuraging caregiver-parent -
communication, and maintaining a low level of staff turnover. {(DP)
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Introduction
I will attemnt to discuss today some of the practical aspects of

group infant day care, and my overriding concern will be to try and

ED 082877

identify those factors which are characteristic of quahtu day care
programs -- programs which follow what might be called the child develop-
ment approach. For purposes of this paper, the term infant will be uscd

to refer to children from biruh up to opprox1mate1y 30 montﬁs of age. 1

-
-

gh“u]o ment10n tnat 1 w111 not have time to discuss in cvery detail many
areas that arcimportant to quality child care, such as how to provide
for the health and nutr1t10na] nceds of young children; nor do I feel
particularly qua11|1ed to give advice on techniques and routines such
as how to prepare a bath, change a diaper or prep, ‘e baby formulas.
Instead, as you will see, wy talk will benter primarily on how to help
insure that a day care program provides a stimulating intellectual
envirorment for the child, as well as a positive social and emotional
exper%ence. For, as we are all aware I am sure,,manylcritics (such as
?2?9 Kagah and Whitten, 1970) have observed that day care can be dangerous.
Q;:i> They have warned that the family must bé recognized as responsible for
Lj;) the child, and that it is dangerous to give that responsibility to any
‘J:D person or agency. And yet, as we shall see, qroup day care for infants

and toddlers can provide positive experiences, indeed developmental
=
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experiences for chitdren vhich can p:oJucL dividends for thow and for
our society as well. In many cases day éérbican provide cxperiences that

children are deprived of at home. Therefore, I think it will become

"obvious that day care experiences for young children can range fream oplimal

to deleterious -- as is also the case with experiences within the family
setting.
Components of Day fare Ecological Systers

tcology and environunentalism are currentily very popular terts,

_ and they will guide this examination of the attributes of quality day

care. For I believe that we will all agree withthe statement that the
child's enviroment affects him -- and with that as the .~jor focus of this
paper, I would like to procced to analyze the day care envi, wuont

as it affects the child. In dbing this I have sub-divided the lay care ‘
envirvonment into four of its major components:

}  The behavior of adults;

;' The physical Jayout of the cenhter;

)

The daily schedule;
The continuity of the care provided.

I Lo B -

Hhat I shall try to accomplish in this paper is to outline how the above
four characteristics of the environment in a day care setting'may affect

the child's development ih different ways.

The Behavior of Adults

Goalis, va]ues, and assumptions concerning children. In our diverse
society with its multiple sets of goals and values, there seems to be
moye of a uniformity of goals and values with respect to whét adults
desirve for infants and toddlers: that is, all groups -- black and white
and rich and poor, seem to desive very similar things in terms of the
development of very young children (see Elérdo and Caldwell, 1973).

He are all able to agree more or less on a Tist of developmental objectives
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for infants and toddlevs. At the Center for Ear1§mﬁé;éiohment and Education,
for example, we have forﬁu1ated:a list of 1860 developmental objcctives
toward which our program is directed ~- Objectiyes such as:

{6) The infant sheuld develep favorites_apmong: the people he knows;

(17) He should enjoy life-smile, bounce and laugh, etc;

{20} Crying should be Tiwited to situations which have ciearly

discernable causes;
{45} e should eat most of his nmeal with a spoon:
(146) He should be able to chain large beads, getting ten or
more across the tip in a five-minute period.

Yhile adults may qgéee on common goals and objectives for children
of this age period, pr9b1mns often pccurr in arother area —;_that is,
in the adults' conception of hgg‘cﬁiidfén achieve these goals and
objectives. This involves our basic assumptions about why a child develops.
I believe it is important for all day care workers to carefully exauine
their assumptions about child development. 'For as Hunt (1951) has observed,
during the first part of this century therc was a strong general balief
that a child's development was largely predetermined. Thai is, people
believed that the deviecopmental stages which chf1dren go through in
Tearning to walk, and talk, and eat, etc. unfolded almost as if they were
independent of the environmental circumsfances surrounding the child.

Similarly, ideas before about 1950 rcgarding‘intelligence viere
that intelligence was fixed by the genes at birth and did not change
significantly throughout the Tifespan. Currently, hovever, scientists
realize that development of various characteristics, inciuding the develop-
ment of intelligence, is oot fixed at birth but rather is influenced to
a significant degree by the kind of environment provided for the child. .-
For example, Professor Wayne Dennis (1960) reported that babies.in an

orphanage in Teheran became so apathetic and retarded that fewer than

half of them learn to sit up alone by the age of two years, while the rormal
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age tnat babies learn to sit up without sUppdrt'is'approximate1y eighﬁ
months. At the age of four, 85% oY these children still failed to walk
a1oné. This tag in development amony tiie orphanage-chderen was attributed
to the fact that no one provided stimulating experiences fdr'tﬁem. Simitarly
studies by Harvard's burton White (see Whité, 1971) have demonstrated

that infanit's reaching behavior can be accelarated through a program }
of -stimulation. The pﬁint 1 am tryiné to clarify is that it is dimportant
for day care vorkers to understand the féct that they -should not merely
expect the infant to gror and develop on his own, but rather they'shnuld

" understand that infants need a carefully p1aﬁned series of stimulating
encounters with the environment, encounters which must often be under

. the guidance and direction of an altencive adult. Finally, our incorrect
conceptions of Fhi1dren may also affect them. II an thinking of a statem?nt-
which I have often heard: that is, th.t a particular infant is “bad.”

As far as I can understand from what science tells us, human infants are
born neither bad nor good; rather théy are born "neutral” and the
environment teaches them badjand good behaviors over a-long period of time.

Quality of Interactions. The maintenance of high-quality interactions

between the adults and children in the day care center is probably the most
important factor in providing quality child care. A center might provide
its chitdren wifh proper safety, nutrition, sanitation, space, and with
. a low adult-child ratio, and still be qute unsatisfactofy. A§ Kiester
{1969) put if, moe important than the number of substitute mothers per
number of children is the attitude and genefal philosophy of the adult.
"If she does not believe that cuddling, tatking to,
Toving, spending special time with each infant by a speciaily
assigned child care worker is important, then no matter how

many people she has, they will not be giving the babies the
. kind of attentiot they need." p.33
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ihat then are desirable attributes for day care center crployees?
Axelrod and Trager (1972) reported these qualities:

"Likes children, is congeinial, dependable, and has
a good feeling about himself or herself, has a good sense
of humor, is patient, encrgetic and flexible, and s in
yood health. He or she should also be symathetic with
the goals of the cente? and display ab}]ity;and tect in
talking with parents:™ p. 3? /

P

Research evidence is beginning {0 accumwulate whiEﬁ“i§ maring it clear
that there are som2 adult-beiaviors uh1hh are consistently related to
more positive outcom;s for children. K11mer {1971) has found that tha
gonéfa] atmosphere or tone of interaction with the ch11dren, contro]
techniques, ard the quality ef presentation of infermation arc relevant.
She noted that adults who are warm, friendly, somewhat child contered
and who present clear and well-organized instructions are most
frequently associated with better outcomes for children. She furtner
stated that when the adults were hosti1e; authoritarian, rigid and disorgan-
ized, the children tended to perform fess well in school, have lower
self-concepts, and have less materc social interactions. I think that’

perhaps one of the most harmful philosophies, especialiy harmful for

S

disadvantaged children, maintains that the role of the adults in an

-«
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educational or day care setting is to interfere Mminimally in the child's
activities, so that the adult's role becomes that of a passive observer}

- with @ teaching style for the larger part of the day which involves being

b
il passive, watchful, and retiring , while allowing the child to interact
» .
‘{f} with various materials or toys. The feeling behind this commwon philasophy

is that if an adult simply guards the child against emotional damage, some

kind of natural growth force will take over and assure the child's maximal




development. As we can see, ihis type of adult caretaking behavior appears
to be clharacieristic of whaf has been talled *custodial care,”™ and thus
those of us who are intercsted in providing developmzital environnents for
young children will want to avoid this type of teaching style. Furtharmnrg;
it is not the mere quantity of contact which will optimize a child's develop-
ment, but, as stated before,;it is the quality of intcraction that is
important, particularly with regard to factors such as the warmth of the
caretaker, her sensitivily to the child, her language style, és well as
her teaching strategy. ‘

0f course, as Province (1967) observed; we must realize that the
person we sclect o0 care for babies cannot do so properly unless those
who plan the program make it possible. Theability of zdults to E
provide good care is dependent on many things which sowetimes are noi under
their control, such as the type of physical plant and equipment prﬁvided;
tnelnumher and kind of staff that are hudgeted, and the policies wade by

administrators and hoards in regard to schedules and routines.

Naterials, Equipnent, and the Personal Touch. To put it briefly,

my view on materials and eguipment §s: "It's not what you have, it's

how you use it." Too often I have visited day care centers and have had
the hostess point out to me the attractive building and elegant cquipment
present, as if to indicate that such visible material objects were the
primary indices of quality of a day care center. But as you may suspect,

I view the human components of a child's environment as the more important
and powerful influences on his behévﬁor. I believe that certain preschool
programs, for example, have tended to put too much emphasis on equipment
and materials. The Hontessori pPrograms come to ﬁind, for example. Of
course, evary center.for young children should have some equipment such

as small stairs to develop large muscle skills, as well as things to smell,



-7 -

see, touch and taste, to develop the sensory abilities of children. liowover,
this zquipment does not have to be the newest or "the best." For as
Kritcheyskly, Prescott, and Kalling (1969) have observed, traditinnal
equipment may be "old het" to adults, but we need to remind ourselves
that it is new to young children. Indeed, common toys and equipment have
perhaps become traditional bécause they supply important and often unique
experiences. .

In carly institutions and ovphanages, it was sometimes obsérved
that children, even though they had enough toys, often failed to play
with them.

-A logical explanation of this is that there were not enough
meaningful adults to interact with the children and who could thereby
invest the toys with value. Onze again, the crucial nature of what is
done by the person who cares for the infantis emphasized. Day care
settings in wh%ch adults are not animated, interactive, verbal and
Toving people will mos t Tikely be undesirable settings fof young
children. In this section on materials and cquipment 1 should mention two
things which have come to my attention recently in visiting several day
cart# centers, things which I believe have been detrimental to the
provision of quality care. These things are television sets anhd desks.

I am not against the te!gvision industry, but TV in a day care center can
be easily misused. I have visited more centers than I care to mention

in which the adults were “Watching TV while the children wer playing by

. themselves. Or conversely, the children way often be planted in front
of the set when they could be more profitably doing other things. To

paraphrase Aristotle, mcderation in ali things, including TV, 1is desirable.



e

Evans and Saia (1972) go even further and state that they feel TV has

no place in quality day care for infants. Thay feel that active adult-
child involvement is muchmore importent for child development than arve

TV programs. Therefore, TV is dangerous in that it may ehcourage custodiai
"baby-sitting" care. As was the case above, the desk can similarly serve
as a setting where 1little chdres that nced to be done interfere with
qua]it} care giving. If a3 day care worker seems to be spending inordinate
amounts of time behind the center's desk,time which should be spent
interacting with the children, a prebiem exists. One of. the-causes of
this problem may be poor planning of the day, which will be discussed
later.

Adult Behavior and the Daily Rituals. Uhen working with small chiidren

there are many chores wvhiclh must be attended to every day. A study by
Rahmlow and Kiehn (1967) found, after contacting 259 child care workers
from 98 day care centers, nurseries and headstart projects in the state
of Washington, that the most frequent activities or rituals engaged in

by these workers were those dealing with housekeeping duties, the preparation
of food and the care and preparation of materials. Wheeler-Liston (1972)
refers to the daily rituals as eating, sleeping, and elimination.

Rituals comprise the behind-the-scene activities of the staff; the dirty
work they would 1ike to forget about: changing diapers, cleaning up,
preparing materials in advance for meals, programming activities, etc.
According to Wheeler-Liston, the reward of proper management of such
rituals is that once you have them under your control then you have the
time and the relage& environment to respond to each child’s needs so that
you can function as an enabler of his development. This is'ﬁhy a staff

must plan together to help these rituals become part of smoothiy
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functioning day. Some parts of each'd9y will Probably need special advance
planning by the statf; for examp]e; the interval just bofore meal time,
when children are tirved and hungry.  The table must be set, children must
be cleaned up and pfeparqd to eat. A staff should have discussed this
situation well beforehan&iand should have planned ways of dividing up the
task. Fach staff person must know who is responsible for what duty. If
two staff membérs heip get everyone into clean diapers and hands washed,
one other one might be responsible for setting the table and preparing the
baby food, wiile another tukes the infants for-a warom ridé with fhe aide
of an older child. It is also important to remember heve that the way
in which adults behave whi1e-perf0rﬁing the daily rituals is crucial.
SincE”thé ritual will always be with us, and will comprise a large portion
of the daily time, it is necessary for them to be a pleasant and a
stimulating time for children. Diaper changing time should be a time
to talk and taugh with the child. Toilet training occasions should not
be punitive. Meal times should bé occasions of warm adult-child interaction.
To summarize, it is-imQOPtant for us to remember that what are daily rituals
for us as adults, are important social and learning experiences for young
children. Since every interaction that a baby has with another person
is meaningful and important to his development, it is important for each
staff to plan for the management of daily rituals.

Discipline. Textbooks are full! of many vague statements which may
or may not help you decide what to do in a particular situation with a
par;icu]ar child; statements such as "Different children respond differently
to various methods and degreeé of contré],“ 6r "A balance should be
achieved between restrictiveness and pérmissivennss.“ To be more

specific, many studies have shown that discipline in the lower classes
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is likely to be physical tnecker, 1964, Bronfenbrenner, 1958, Herzog, .
¥1967). It is my oniniton that physical punisiinent or spanking has no .
place with children 1nder a year of age in day care setting. Leti's
stop and think a minute about what consfitutes bad behavior for babies
up to approximately one year of age. [Fighting? Disobedience? Perhaps
sex play or "gettiny into th{ngs?" I think we can see that with these
kinds of situations there are betteor ways to contrrol behavior than physical
_punishment. HNamely, the technique of preventing such incidents from ever
occuring in the first p]ace; qnd_the technique of distracting the child.
One iﬁé}dent that comes to mind involves an eleven-month-old girl in a
center who emptied ‘a drawer of ciothes cnto the Floor. A caretaker
slapped her on the hands and she started to cry, then the caretaker tried
to make her put the clothes back into the drawer. It seems to me that
this situation could have been avoided inh the first place by Putting some
fape on the drawer if it was not to be opened. ]t certainly seems that
the child should not have been slapped for engaging in vinat was, to hér;
a forﬁ of exploratory behavior. Another common situation with infants
under a year of age arises when one sees & neighbor vith an atfractive toy’
and goes over and tries to take it away. As we shall discuss later,
infants are vefy egoceniric énd when they see something they want, they
try to take it. Again ing tances such as this should not be handled with
physical punishment, but may be managed by providing enough materials for"-ﬁ
all to play with in the first place, thus trying to avoid any unnleasant
incidents. Rgain, if one should occur, the caretaker'ﬁight try distraction.
Hith toddlers, 1 can think of some instances in which many of us may
consider it alright to deliver a sma]1_spanking with a Toud shout of "No!"

One such case was a 2% year old ¢irl who would occasionally bite another
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child. Another involved a child wio was nearly three years old, who
uo_qu pick up large wooden chaivs and atteept to hit'-ntiser children

with thew. You can sce that in both titese exaén;ﬂcs, another child's
physical safety was in danger. lowever, ! believe that in most centers
.spankincs can casily becomz too frrequent; and therefore that we should
strive not to use them at aH) as a formm of dicipline.

| ATl in all, the issue of discipline with children is a very complex
one, but I think that tﬁe behavior modification literature (see Krumboltz
aﬁd Krumbeltz, 1972, or Patterson and-Guillion, 1968) have nade many
heneficial suggesti0n§ for disciplining cIn"IcIrén. One of the main pm’nt; '
made is that the best-technique to eliminate bad behavior is to reward
good behavior.. That is, if children get much praise, attention ard
affection from .adulis while they are engaged in appropriate behaviors,
this will tend to increase the frequency of children's appropriate
behaviors; and thereby will serve to decfease the time in which children
engage in inéppropl“iate or "bad" behaviors. One discipline problem we
tend o have several times a year at -ouf center involves chiidren who
exhibit temper tantrums. One two-year-old who did not always 'get to have
all the toys e wanted wou]'d throw himself down and yell and scream and
hit his head on the floor. 'This-waslres.ulting in His getting more
attention by the caretakers and usually more toys also. We remembered
behavior modification principles and reasoned that this was. teaching him
that wheneve; he wanted toys or attention all he haa to dq was throy @
temper tantrum. So we decided that thel best thing to do whenever the
child went into his tantrum act the adults should pot pay the s:]ightes"t
bit of attention to- him, Aftersévera] days of occasional episodes, the

Q ‘cl-'n']d began to-realize that no Tonger did adults grant favors after a
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tantrum. Within a week to two weeks, the child stopoed the worst of
his tantrums, because they now now Tonger "paid off." 1In this case we
felt that it was in the hest interest of the child for the adults to

ignore him for certain behaviors.

Tips for Teaching Infants. I would tike to'suggest several gencral
rules of thumb for how and wHat to teach babies. These ideas have been
derived from the exn riences of many people who have been involvad with

the education of infants at our Center in Little Rock.

Rule 1. Hake learning time a fun time-kecp it light and easy
Don't push if the child isn't interested. Try
another activity, or try again later. Doh't feel
bad if the child doesn't want to play.

Rule 2. Continue the activity only as Tong as the children
remain interested in it. This may be on2 minute
or twenty minutes but seldom lunger.

Rule 3. Concentrate on praising the children's accomplishments.
Smile, laugh, Yook proud if he does what you are trying -
to teach hir. to do. Don't scold him if he doesn't do it.

Rule 4. Show the children how to do each activity.

% .
Rule 5. Talk to the children a lot. Don't forget to imitate the
sounds and words that the children themselves make.

Rule 6. Say each child's name often. Say a child's .name when
you praise him, -- "You did it, John. That's gyood'"

In order to belter understand how and what to teach infants of
various ages, a brief deve]opmenta? outtine will next be presented, and -
for each of the age periods a 1{st of sample activities for various age
Tevels is inf]udea. They have been selected from the following sources,
which should be consulted for .dditional suggestions: Gordon's (1971)
"Baby Learning Through Baby if’lay;';l Painter's {(1971) "Teach Your Baby;"
and Caldwell et al {1973) “Home Teaching Activities."
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Age: 6~9 Honths (Developmental Characteristics)

Babies at this age are abTe to roll over completely {back to belly)
although there are wide variations. Some babies begin to crawl more
during this time and others can stand with help. Betwaen 6-9 montns
about half of all babies show stranger anxiety. Children wiii sometimes
cry and become upset when a ch person enters the room. However, a wise
stranger will keep his distance and only gradually move toward-the infant.
Stranger anxiety is normal and shows that an infant has formed a strong
attachment to his caretakers. Babies at these ages like to engage in the
same activity over and over again; adults usuaily find-fk‘s boring but
fhe baby is continually learning from the fepetition. Infants are becoming
more social and enjoy -engaging in imitation games using gestures and sounds.
Imitation is a social game where babies imitate adulté and adults imithte
the infant, particu]af1y the sounds he makes. Babies can begin Teelding
themselves at ihis age using a spoon; théy aré always quite messy wien
they do this becaﬁse feeding is a very difficult task fbr them. The
reason for the difficulty is that babies have not qﬁite learned where
their-mouths are. The way they learn this is by lots of praétice. Children
engage in solitary pTay Zxcept for tbejr interactions with adults, and
sharing is something that occurs rarely. Babies usually bang many
obiects together whenever they h.ve an 6pp0rtunity; again this ié the way
they learn about their environment. Babies also Tove to play a "drop"
game where they drop things off the table and adults pick them up; although
this may be annoying at times babies are learning about spatial relations

~ when they are doing this.
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6-9 tionths {Suggested Activities)

Language/Thinking
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-~

Personai/Sociai

1.

IMien a2 baby makes a speech
sound, act pleased; smile,

laugh, and imitate his sound.

Read out loud to the babies
individually or in small
groups each day. Remember,
how you read is important--
be excited about the book.

Talk to the infant censtant-
ly. Tell him what you are
doing. Say "See, let's

rol1 the ball," "Up we go,"
"this is your nose" etc.

Encourage imitation. Get
the babies to "“do what you
do" such as clap your
hands, sit down, point to
the light, etc.

[FL]

———

Place an attractive
toy Jjust beyond baby's
reach so he will creep
1o it.

Provide small blocks
for baby to grasp.
Show him how to stack
them,

Show baby how to drop
blocks into a cereal
box.

Place a different ob-
Jject in each of baby's
hands. See if he can
hold and manipulate
two objects at a time.

Show: baby his
irage 1n a mirroy
at his age Tevel.

Play Qaines with
baby’'s hands and
feet (such as
"This little piygy
went to Illarket" or
"Pat a cake")
Stand Lehind the
baby and ring a
bell, let him find
it by turning his
body toward 1t as
it 15 rung. He
will learn that his
body can be used to

~ find objects.

Age: 9-12 Months {Developmental Characteristics)

By 10 Months some babies have reached the point where they cam

recognize themselves in a mirror; this represents quite a step in scocial

avlareness. Imitation is becoming more frequent and babies enjoy enuaging

in simple games such as pat-a-cake.

The understanding of single words

is apparent and babies can point to a few things when given the word such

as "glass," "shoe,” mama," "book," etc.

Babies are very interested in

smaller objects now; most of the time babies are exploring and learning

about their environment by putting everything in their mouths. Sone

babies may begin wvalking during this period but the variation is very large

(6-20 months). Most babies can take a few steps with help between 9-12 T



months.
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Babies are becoming more interested in their bedy parts and

“some begin to show adults upon request “ear","eye,""hand," etc. Babies

at this age may still have trouble finding their mouths hut adults

must remember that the infants are learning so wuch during feeding time,-

especially if an adult is giving them attention.

Babies love lto play

hiding games with adults; this type of game nust be simplified by the

adult., The adult must aitlow the baby to see where the object is being

hidden and then give the cihtild the opportunity to find it.

attend to pictures in books and can turn pages in large books.

_Age: 9-12 Months (Suggested Activities)

Language/Thinking

IMotof

Babies can

Personal/Social

1.

Bhile baby watches, cover
a toy part way with a
hankie and say, "Find

the M

Collect different
cbjects from cutside.

Let the baby explore each
object as you tell him
about it.

With baby watching
“place his favorite toy
i a bag, and help him
get it out.

Put your hand over your
mouth and say "wah wah."
Now try to get the

baby to do this.

.....

Give the baby a lengtih

of string with a toy tied
to the distant end. Show
him to pull the string to
get the toy. .
Build a pyramid with
blocks or cans. Knock it
down and encourage the
baby to imitate you. -

Fi11 a jar with objects. and
screw the 1id on. Help
baby get it off.

Show baby how to drop
clothes pins intc a cup.

.Let the baby eat

while looking into
a mirror,

Let baby see himself
in wirror with funny
ctiothes on. Take

a funny hat off your
head and put it on him.

Help him drink from
a cup.

Play hide and seek
with the baby.




- 16 -

fge: 12-18 Monti.. {Developmeital Characteristics)

Upon entaring this pzriod, babies can usually say single vords

which refer to something the child wants such as fgod items, rnama, or dalda.

Children at this age usually engage in “sentence play” wheve they put

sounds together in the same rhythm as a sentence.

0f course these

strings of sounds have no meaning but arc only the babies' way of

jmitating the adult. Ouring this time babies love to wanipulate small

objects and will do this for long periods of time {20-30 minutes).

By this time children have usually begun to walk. Thcy now love

rhythm games, and dancing is enjoyed greatly.

are very cautious and will usually cling to their caretaker.

In new situations they

tihen they

feel more at ease they may begin to explore the new enviromment or approach

the new person. Children of this age are actiuvn-oriented:

they love

to play with large toys such as wagons, trucks, large dolls, etc.

The most exciting development during this period is the child's

beginning use of language.

The child can now comprehend s¢me of the

adult's language although he is not able to Produce much speech himself.

At first the zhild speaks in single words, then two word sentences and

then his sentences grow lo numerous vords.

Children at these ages show

interest in picture books if an aduit is attentive and responsive.

fge: 12-18 Months (Suggested Activities)

Language/Thinking

Motor

Personal/Social

1. Go on a walk outside.
Keep saying things like
see the bird” ‘feel

the grass” and "Listen

to the cars”.

2. Play "which hand is
the toy in." Let the
civildren try to find
‘the toy as you switch
it from one hand to
another,

1. Allow freedom to
walk around and to push
objects such as a
tricycle, large box

or a chair.

2. Play ball with
the child.

1. Show child pictures
of People. Get him to

say, baby. mqna, dada,

etc.

2. Give the child a doll.
Show him how to give it
a kiss, comb its hair,
rock it, iove it, etc.
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Language/Thinking . _tiotor . Personalysocial
3. Let the children 3.  Show him how to 3. Help the children
Tisten to records rol11 gver and do a learn to point at things.
wnile they play sonersault,
with drums and bells.
4. Trovide things 4. telp the children
to climb cn such as throw away garbage frow
stacked wmattresses. snack oy Junch., Provide
a convenient garbage
5. Show the child pail. Let them help
how to scribble on wipe the table.

a piece of large
paper with a crayon.

6. DBlow bubbles and
et the children try
and catch then.

Moge; 18-24 Monthg_(ﬁeveiomnenta] Characteristics)

Now cnildren enjoy lecarning to name objects in their environment and also
to describe certain situations -- "new shoes," "want drink," "please read
book." By 24 months children have begun to use language more proficiently
zind at times speak in several full sentences to adults. At this point they
can sit and listen to a story, point to the characters, name the colors,
ard talk about the story line. Usually children love to hear the same story
over and over again. At 18 months a child's vocabulary is about iO words
and by 24 months the vocabulary has grown tremendously.

The child at this age engagés in many large-muscle activities. He is
forever exploring his envfronment and finding out how things work -- faucets,
drawers, telephones, etc. It is likely the child may leave a project before
it is completed. Children find quiet activfties fun also and can spend
many minutes sitting and discovering hew small obJjects work,

Lots of dramatic play is seen during toddlerhood; toddlers love to
imitate adults. This is a good time for adults to facilitate language

by becoming a part of a socio-dramatic episode -- "Oh; I see you are



making supper (child is playing in a foy kitchen).

Sure looks cood.”

- ]88 -

What ave you fixing?

Toddlers are not usually able to engage in cooperative play but can

engage in paraliel play -- playing a]ongsidh a playmate.

By 24 months children are almost toilet-trainced..

|

Agn: 18-24 Months (Suggested Activities)

Language/Thinking

Mo tor

1. Get the children

to pretend to serve dinney
with toy plates and to
pretend to drink from a
toy cup.

2. Attach balloons to the
children's wrists with
string.

3. Put substances with
different odors in

baby food jars (garlic,
perfume, cloves, mint,
etc.) Pass the Jars
around and discuss the
different smells.

- Personal/Social

. Help children make
a tower with blocks.
They should be able to
stack blocks 4-8 blocks
high now.

2. Play record and
piractice marching
backwards.

3. Help children
to make a straight
Tine with a crayon.

1. Heip children
make huinan-shaped
figures out of
clay. Hame and
compare body parts.

2. Cut a Targe
picture of a person
out of a magazine
and make a 2-piece
puzzle out of it.

3. Help children
nanie different
objects in theirv
room.

Age:  24-30 Menths {Developmental Characteristics)

Children are now able to relate experiences in simple Tanguage with

prompts from adults.

Sonie can tell their name and age.

This period in

a child's 1ife is very important for Tanguage development -- some say
“

1S the most important.
whenever -possible,

discussions of stories.

1

Children should bedencouraged to verbalize

Snack and mealtimes are good times for stories and

A child's movements are becoming mere coordinated. The child can

make representations of the world through media such as paints, clay, and



dramatic play. Children can spend long periods of twse playing as if

they were adults.

They engage in the vegularities of everyday life --

cooking, getting dressed, getting washed, going shopning. etc. However,

a youny child dozs nol understand how the real world operates,

Children

should be encouraged to engage in sociqﬁramatic play {pretending} and

this type of play becomes even more meaningful if adults invest their

intervest in the child's activities.

-

Children arc growing wore independent and many can dress themselves

with some assistance.

Age: 24-30 Months (Suggested Activities)

Motor

Personal/Social

Language/Thinking

1. Poker chips and thyee
cans can be used to teach
children Lo sort-all the

red chips in one can, etc.

2. Show children pictures
of common objects and ask

them to name what is pictured.

3. Ask each child to
show you different things.
Say "lhere's the door --

,the—wipdow -- the table,

etc._

1. Play "Ring around
the Rosey” and “London
Bridge is Falling Down“

2. Play "Walk

between the strings."
Use 2 strings placed

on the floor, far apart
at-one end, close
together at the other.

3. Show children how
to draw a circle.

1. #ake hand
puppets from old
socks. let the
children make
then dance and
talk to cach
other.

2. Let children
take turns helping
you set the table
and serve spnacks.

3. Play "dress up"

by putting oid

adult clothes on
the children.

4, Encourage the
children to pretend
they are dogs or
cats -- get down

on the floor and
start barking.

5. Make a life

size picture of

each child. Let
him draw in the

details.
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The Physical La, out of the Center

While there are many variations .in the arrangement of space found at
different cencers, there are common féatures vihich qua]ity centers share:
-§g£g£x. A quality gnvirdnﬁgnt will, ofcourse, meet all applicable
rules and regulations ?ﬁr a day care center.l In addition to federal
and state codes which way appTy,-the %merican Acédemy of Pediatrics
(1971) has published a helpful booklet .which déy care centers should meet.
While all of fheir recommendations camnot be listed here, I would like
to mention several of which We may not be aware. For example, they
suggest having a “sepﬁration area" equipped with one crib for every 20
or fewer children in a separate room; they state that cribs should be
three feet apart.on all sides; th;t exit doors have panic release Eardwafe
and that there be at least fwo such doorS-Téading from the infant area,
and that no perméﬁent wading or swinming pool be permitted.

Each caretaker in a setting for young children can do many little
things to. improve safety and reduce hazards -- thingé whjch m&y not
appear in anyone's official list of rules and regulations. For exaﬁp]e,

one center I know of had trouble with toddlers opening cabinet doors and

occassionally piching their fingers in them. The staff solved this problem
by putting « heavy rubber band over the handles. We should always remember
to try and anticipate accidents and prevent them by providing a safe
environment, for young children have not yet developed what adults call
"judgment," and anything that appears inviting to them will usually

be pursued. ;

Interest areas. While no singlé arrangement of space can be said

to be ideal, quality environments for young children tend to have several
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features in common. That is, tiey usually include a variety of interest
areas ranéing from space for Targe yusclie toys and actiéities to quiet,

. private areas where one child may be alone. Evans and Saia (19?2)1
suggest-that thése-interest or “activity" areas are characteristic of
g09d programs: (1) Large mofor‘activity areas. fhesa are spacious parts
.of the_room, pernaps covered with indoor-outdoor carpeting, where infants
may play on the f}ooé with large toys, wialkers, or oh sméT] s1ides dr
other climbing devices. A_ti1ed'area is also desirable for riding
tricycles and wagons and kiddie cars. Other tdys in these areas wight

be infant bounce chairs, tumbling mats, and beach balls. (2) Block
area . This area should be partially screened off from the main part of
the floor. (3} Housekeeping area. This area m{ght include a minature
kitchen with pot§ and ﬁans, and a bpdroom setting with assprted dolls.

© Much rb}e—playing and sociodramatic play can be stimulated in this area.
Let us remember that this setting is, perhaps nore than any.other, the
place where the earliest sex-role }egrning may occur. At 6ur éenter

we encourage the boys,(even at the age of 6 menths) to get those dishes
washed! (4) Table areas. Several low tables should be present in the
room for art activities, play dough, finger pdinting (infants can finger
paint with chocolate syrup), coloring with crayons, etc. One thing to
remember is to rotate your toys. This technique will help provide more
novelty in the environment. After a toy has been used for a week or

two, put it away for two weeks and then get it out again. Tﬁis will

he}b prevent boredom. On the othér.hénd, be careful not to put too

many different toys in the room, for overstimulation is also possible.’
(5) Book area. Certain books should be within the children's reach,
while others may be kept oh a higher shelf. A felt board and colorful

posters might also be present in this area. (6) Special areas. From
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time to time, provision may be made in part of the roon for sand or
water play. At our Center we frequently Tet one-yzer-olds stand on a
chair by the sink, with a plastic bib on, and play with water toys.
Music should not be neglected-from time to time leil the children use
rhythm band instruments if you can horiow them from an older group.

We should all be aware that the arrangement of available space and
the manner in which a room is arranged will affect the behavior of children.
As Caldwell (in Elardo and Pagsn 1972} explained,

"~ “a piece of equipment {Tike a sand box or water
tabic) which can accommodate as many as eight
children wilt, if it is placed where the
children cannct freely wove up to it and around

it, elicit quarrels and aggression rather than
sharing and cooperation.” p.81.

The Daily Schedule

A carefully planned daily schedule ié-a vital part of a quality day
care environment. Schedules are beneficial to children because they help
insure the consistency and regularity that he]ﬁs feelings of security
develop. Schedules are beneficial from the adults' point of view in
that théy help everyone to know who is to do what, and when to do it.
Therefore,_ the daily schedule sheuld %nc]ude assignments for routine
cleanup duties, for planned Tearning activities, and for breaks. The
planning and schedule-making should be done in the afternoons, while
chderen‘nap.

The following is a tybicaT schedule from our Center's baby house.
He have oné teacher and two paraprofessional co-teachers, and twelve
children witio now range from 11-20 months of age. (Most are about 15 months

of age). Tt is a full-day program, which runs from 8 to 3, and provisions
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are made for a fey children who arrive earlicr or stay later. It should
be remeuwberad that in practice the schedule is not as rigid as it might
appear on parer; if interest and attontion are high an activity will

be continued for a Jonger time, and if the childreh are not interested

in an activity, a substitute wi11 be of fored.

Schedule for Thursday

8:00 ,

Teacner A - read books on couch

Teacher B - change children's clothing

Teacher € - give individual attentions begin water play
8:25 |

Teacher A - give individual attention during free Dlay
Teacher B - do pasteing activity-at round table

Teacher C - do puppet play in doll corner

8:50

Teacher A - block building in block corner
Teacher B - give individual attention, turn in lunch count and attendance
Teacher C - show filmstrip in back rooi:

9:15

Teacher A - sit at snacktable and read story

Teacher B - sit at 2nd shack table and read story
Teacher C - serve shack and clean up.

9:30 _

Teacher A - Break (9:30-9:40)

Teacher B - Sing songs, play records on rug

Teacher C - Sing songs, play records oh rug

19:40 '

Teacher A - make sock puppets with older children at round table.
Teacher B - water play in kitchen with younger children
Teacher C - give jndividual attention

10:10

Teacher A - play group games outside (recess)
Teacher B - Break {10:15-10:30)
Teacher C - give individual attention outside.

10:30
Teacher C - Break (10:30-10:45)
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11:[§ :
Teacher A - serve lunch
Teacher B - wash hands

~Teacher € - take off shoes

12 Hoon

Teacher A ,

Teacher B.j% Begin naptime for most cnildren, lunch for teachers
Teacher C ' '

1.00

Staff meating, planning

2:00-3:00

Teacher A~ _ : -

Teacher B }% as children wake up, give quiet individua) attention
Teacher € during free play.

Duties for the week

Teacher A - serve Tunch

Teacher B - prepare snacks, wash sheets

Teacher C - keep bathroom clean S

Continuity of Care
Margaret Mead (1972) expressed the epinion that children under two
need a great deal more continuity than day care centers can provide; but
this qﬁestion remains for those of us in day care -- "How cén ve provide
the continuity and stability of care that iﬁfants apparently need to
establish secure and predictable relationships with other human beings?”
| Infants have a basic need for atfachment'(see Bowlby, 1959‘0?

Ainsworth, 1969). That is, they need to form close and enduring

relationships with one or a small number of adults who care for them.

From what we know about the development of attachment, we can say that

an infant should have only a few caretakers. Iﬁ day care settiﬁgs, an
infant should not be exposed to large numbers of adultg who take turns - o
iﬁ,providing care for him. He should have a "major caregiver” wh;“;;
assigned to him and to perhaps to three other infants. This arrangement
provides a more stable and “continuous“_enQironment for the infant.

Meers and Marans (1968) have cautioned against having a multiplicity

of caregivers who are interchangeable and warn that psychological damage
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may occur as a_conséQUence of this practice. Again, what this fimplies
for day care workers ;s, for example: " if you "ave a center with 15
children, one adult should become a-Sp‘fia] caretaker for-fivelof the
children. This mighf mean that at snack time, the adult would <it with
"her" five children, and at nap time she might put them to bed or Tikewisc
get them up when the nap'timé is over and try to change theiv diapers,:
and the other adults would do this for their five children. How
should—babies in a da& care center be assigned to the special caregivers?
There are probably many ways to decide this. One idea which comes to
mind is that you should not give any one particular caregiver all of the
"fussy" infants. You can. see in fhis type of arrangement vou would expect -
that the caregiver would come to know her five chi1dfen and hgpéfu11y
their families much better than if she was Jjust providing raﬁaok care to
the entire group. This getting to know one particular small group of
infants is one way to provide for continhity. For example, with
mother of one of “your" infants you can discuss some of the sounds
that he is making. The mother might tell you that when he says,
"poo-boo" that means that he viants to go to the bathroom. This is'again
a way to provide contipuity with regard to the understanding of the
infant ~- continuity from home to the day care setting.

Since the parenté of most children in day_care will be at work
all day, a weekly phone conversation between caregiver und parent
(perhaps in the evening) iﬂ one wa& to get together and share information
about the child's progress. Of course, more parent input to the prbgram
is desirable. |

In brief, then, day care programs can attempt to insure the
continuity and stability that infants need by working to avoid a high

rate of staff turnover, by employing a "major carcgiver” system of care,
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and by providing a means of parent input.

Summary

e have explored some of the attributes of 'a quality day care
program -~ the kind of program that research {see Caldwell, 1972)
has shown canAbe heneficial to child and family development. Studies
of the effects of quality group,dAy care indicate that the infants'
health can be maintained, his intellectual development can be stimulated,
and his attachment to his mother {and vic1~vefsa) does not decrease.

It should be our aim to see that all day care programs become quality
programs, so that the positive benefits of such an experience can be

enjoyed by all children.
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