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PREFACE

Since the Fall of 1971, the goals of CAP workshop proceedings
have been centered on providing a forum for institutional teams to plan
curriculum changes while maintaining program continuity during
transitional periods. The CAP programmatic thrusts in curricular
revision are also designed to afford each college/university involved an
opportunity to review its own uniqueness and to share its com-
rmonalities and differences with other consortial institutions. These
efforts encompass the presentation of operative curriculum programs
which are geared toward mecting the expressed needs and interests of a
concerned and sometimes restive student population.

Based on CAP’s involvement with over fifty (50) institutions of
higher learning during the past two years, we can surmise that quality
education via rigorous innovative curriculum is still a major area of
cogitation for predominantly black colleges and universities. it is clearly
evident to these particular institutions that these educational ventures
must evolve along well designed schema in order that relevant critical
issues may be adequately identified and assessed. Many institutions
must, on the basis of evaluative evidence, redefine their traditional goals
and objectives and transform developmental abstract ideas into func-
tional reality.

There seems to be a consensus of opinion among the present
teachers and administrators in higher education that today’s students
are vastly different from their earlier counterparts. Students now
appear to be more vocal about what an education should do for them.
Gone forever, on the basis of current trends, is that student who is
steeped in passivity with regard to his educational needs. Current trends
further reveal that students apparently want to be active participants in
the determination of their individual learning outcomes. It is our wish
that this new awareness can be channeled into resolving and reducing
the recurring problem of high student attrition rate.

In order to provide a permanent record of the workshop activities,
the CAP office has published three previous reports for the 1971-1972
consortial institutions. These published reports are:

Curriculum Change in Black Colleges | — April 19-21', 1972, Atlanta
Workshop




Focus on Curriculum Change in Black Colleges || — June 13-23, 1972,
Dallas summer workshop

Curriculum Change in Black Colleges 11l — Part | — November, 1-3,
1972, Atlanta Workshop; Part {| — April 4-6, 1973 Atlanta ‘Workshop

This publication consists of the proceedings of two workshop
activities. Part | gives an account of the December 4-6, 1972 ortentation
workshop proceedings for the 1972-73 consortial schools. Part Il
reports on the summer workshop in Dallas, Texas, June 4-13, 1973 for
the same colleges/universities.

We of the CAP staff extend our appreciation to the writers and
presenters of the educationally rewarding conference materials which
contributed substance and enhancement for many thought provoking
workshop sessions.

£. Oscar Woolfolk

Joel Nwagbaraocha
Roosevelt Calbert
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PART I

PLENARY SESSIONS ON CURRICULUM
CHANGE AND IMPROVEMENT




PART |

This section reports on the proceedings of the December 4-6, 1972
workshop. The specific objectives of this workshop were to: 1)
introduce the participants to the use of systems analysis approach to
curriculum development at their colleges; 2) and acquaint the partic-
ipants with the task of preparing curriculum problem documents for
their colleges.

The workshop involved three plenary sessions, three small group
sessions and two cluster meetings of college teams with their con-
sultants.

The proceedings of two plenary sessions are reported in this
volume.

In the small group sessions, five groups of approximately twenty
participants each (organized by placing each member of a college team
in a different group) discussed among themselves salient observations
and questions stemming from the plenary sessions and addressed
themselves to the following questicis:

-~  WHAT ARE THE CHARACTERISTICS OF THE STUDENTS
WHO ENROLL AT YOUR INSTITUTION?

-~  WHAT ARE THEIR NEEDS?

-~  WHAT KINDS OF LEARNING EXPERIENCES AND SKILLS
DO THEY BRING WITH THEM?

—  WHAT QUALITIES DO YOU WANT YOUR GRADUATES TO
POSSESS? :

-  WHAT SHOULD BE THE MISSION AND ROLE OF YOUR
INSTITUTION IF ITISTO MEET THE NEEDS OF THE BLACK
COMMUNITY, THE STUDENTS AND SOCIETY?

—  WHAT KINDS OF GOALS AND OBJECTIVES SHOULD FLOW
FROM THE MISSION OF YOUR INSTITUTION?

— WHAT KINDS OF PROGRAMS SHOULD BE DESIGNED TG
SUPPORT THESE GOALS AND OBJECTIVES? :

At the two cluster meetings of college teams with their consul-
tar:ts, an attempt was made to initiate curriculum problem documents
for their colleges. :

At the closing plenary session, each of the five groups gave a
report on their deliberations.



NEW ROOM AT THE TOP: A SOCIOLOGICAL WINDFALL
WITH CURRICULAR IMPLICATIONS FOR BLACK COLLEGES

Albert N. Whiting

There has been, for the past decade, great ambivalence and
equivocation in predominantly black schools and, as a result, indeci-
siveness and faddishness have evolved in curriculum planning. This has
tended to militate age.nst the best preparation possible for our students
and will be in the future, we believe, an additional factor used against
us by ethnocentric critics such as Reisman and Jencks who tend to view
"black schools’ as "‘academic disaster areas.”’ Regardiess of the extent
to which this view may lack merit we must avoid giving substance to it
in any way, not to save face but rather for the benefit of our students.

The pressures of the “‘mood of blackness’” which characterized the
middle 60’s and early 70’s and the politics of militincy have been
formidable deterrents tu intelligent, logical, rational ‘ninking, particu-
larly when the flaming rhetoric and emotional imagzry touched upon
racist episodes not uncommon to our own experieaces. It is much to
our credit that education of any measure continued in our institutions
and that we did not become embittered centers of revolutionary
fantasies generating implacable, unrelenting radicals completely une-
quipped for life and work in this society.

We rush to admit that what was experienced in predominantly
Negro schools was but a part of what was occurring nationally. The
point, however, is that the militancy and revolutionary talk in the black
community sprang from visible oppression which broadened the base of
support and generated genuine hope. Therefore, it had more of a
general impetus than its counterpart in the white community and it was
this that caused the dilemma of the black educator. What disagreement
there was revolved largely around strategies and tactics. There was
general abhorrence for political revolution and aestructive tactics. For
most the thrust was geared to wringing concessions from the majority
community and improving the conditions of the black communities
through community control and self-determination. Fortunately, the
political revolutionary mood appears to have abated. Now the focus is
on the cultural revolution, and it is from this perspective that | would
like to devote the rest of this paper. The nature of the cultural
revolution you will recall is, perhaps, best described in The Greening of




America by Charles Reich. The essence of the “greening’’ phenomenon
resides in opposition to the basic values of bourgeois society,
particularly those values that since Max Weber have been commonly
referred to as the "Protestant ethic’—which involves discipline,
achievement and faith in the onward-and-upward thrust of techno-
logical society. These values are now viewed as ’repression” and
"hypocrisy” and the potentials and promises of technological society
are rejected as illusionary and categorically immoral. In the place of the
"Protestant ethic’” a hedonistic ethic is proclaimed designed to
"liberate” the individual from the bourgeois inhibitions in all areas of
life from sexuality through aesthetic experience to the manner in which
careers are planned. Achievement is perceived as futility and alienation;
its ethos as up-tight and inimical to life. Of course, implied in all this is
a radical aversion to capitalism and the class society and a leaning
towards leftist ideologies of one kind or another.

It is important to note that while traces of this cultural revolution
are encountered throughout all ethnic youth groups, the cadres of the
revolution are to be found largely among the college-educated children
of the upper-middle class and, ethnically, among Wasps and Jews. The
naiural locus of the revolution is the campus {(perhaps more precisely
the type of campus attended by such groups) and satellite communities
springing up on the fringes of these campuses.

In addition to its economic implications, tihe “greening’ impulse
in academia is deeply anti-intellectual. Colleges become essentially
places in which certain existential experiences are to be mediated.
Students want to become personally moved rather than instructed by
course materials; they want to relate to faculty on the level of personal
encounter; and they want the institution to provide whatever services
are necessary for personal growth. Conversely, they are opposed to
whatever smacks of intellectual discipline, objective standards and
external regulation (e.g., objection to specialization and popularity of
pass/fail grades). |f this impulse is traced to its final consequences, it
would entail the transformation of colleges into identity workshops or
youth culture preserves. :

As a result of all this, many of the “"Greeners” are "coping out.”
The staunch advocates of the “greening’’ impulse drop out to become
sandal makers, so to speak, and live in Gongenial enclave groupings. And
those who seek the euphoric claims of the cultural revolution but
hesitate to effect a complete break with "“the system’’ repudiate what



they consider the more obvious devilish careers within the system,
namely those in sciences, technology, business and government.
Instead, they shift their majors to the humanities and the social
sciences. _

With regard to revolutions, there is a two-fold hypothesis, we
believe, which must be kept in mind: first, only the most avid and
religious leaders of leftist publications could ever believe that a political
revolution at the present time in this country has even the slightest
prospects of success; and second, that whatever changes emerge out of
the so-called cultural revolution {counter-culturs} the technological
society wiil continue to exist and the personnel re'jyuirements of the
"technostructure’”’ will undoubtedly expand. The notion that, as a
result of automation, fewer and fewer people will be necessary to
maintain the technological society, thus allowing others to do their own
thing and still enjoy the blessings of electricity is in contradiction to all
the known facts. Automation has resulted in changes in the occupa-
tional structure, displacing various categories of lower skilled labor, but
it ‘has in no way reduced the number of people required to keep the
society going. Rather, it has increased the requirements for scientific,
technological and bureucratic personnel. The recent decfine in science
and engineering jobs is due to recession and does not, we believe, affect
the long-term needs of society. Therefore, the positions disdained by
the counter-culture group will, therefore, have t= be filied by someone’
else. The upshot is simple: There will be or thera is new '‘room at the
top.”

Who is most likely to benefit from this sociological windfall? [t
will be the newly college-educated children of the lower-middle and
working classes and the hitherto excluded ethnics. Some refer to this as
the blueing of America. | hasten to add that we should not assume,
however, that the children of the lower classes or minority groups
remain untouched by their contact with the youth culture during thair
school years. Their sexual mores, their aesthetic tastes, even their
political opinions have probably become permanently altered as
compared with those of their parents. We assume, though, that they
will reject the anti-achievement ethos of the cultural revolution. This
assumption is based on the historical fact that as similar phenomana
have occurred in the past (i.e., comparable to "“greening’’} there has
followed a type of process called by Vilfredo Pareto —~ the circulation
of the elite. Pareto emphasized (rightly, we think) that such circulation



is essential and inevitable if a society is to survive. In a Paretian
perspective much of the “green revolution’” would have to be seen in
terms of decadence which, let us remark in passing, is not necessarily a
value judgment since some very impressive flowerings of human
creativity have been decadent in the same sociological sense.

This brings us finally to the implications of the ‘‘greening”
phenomenon for black schools. Already thev are obvious, | am sure.
But, before | attempt to elaborate the obvious, let me say that pre-
dominantly black schools are at a crucial crossroad. Faced with financial
difficulties, loss of historic identification, black nationalsim, the prob-
lems of increasing integration, and a lack of public confidence in
higher education in general, it is particularly important that we engage
in serious, comprehensive and profound thinking and planning with
regard to their future. As black educators we cannot be led in this. We
must assume leadership ourselves. We cannot and must not be
intimidated by cries for student power, by unreasonable demands for
blackening the curriculum or the total thrust of the institution to the
neglect of what is essential for life and work in the American society,
nor should we be persuaded by the majority group and prevailing
modes of education in this country to define our educational goals in
terms of anything other than what is good for our students. The models
of yesterday — The Harvards, The Yales, The Princetons — are not
adequate for all of higher education. They are the greenhouses for the
"greeners’”’ and not the scources of inspiration needed for the new,
emerging college population.

For our future and for our students, it is my view that structured
curricula are very much in order instead of the cafeteria style of
education which is so often confused with intellectual freedom. To
this 1 would add emphasis upon objective standards and criteria of
evaluation instead of the currently fashionable chaos of subjectivity;
respect for hard intellectual labor instead of the cult of self-expression
and creativity; and an understanding of the value of specialization.

fn the area of general education, | encourage a curriculum
desinged to do four things:

1. Stimulate broad-gauged literacy in the major areas of
learning, namely: the humanities, the social sciences, and the
physical sciences.

2. Develop an understanding of the interrelatedness of
knowledge.



3. Expose students to the concepts and methods of the various

disciplinary classifications.

4. Elevate the student’s manner of self-regard through personal

development, knowledge of self, and pride in identificaticn.
Exactly how this may be implemented will most certainly differ from
school to school, but the overall objective should be to lay a foundation
for the development of a thoughtful, humane person capable of the
type of empathy, flexibility and global view required in today's world.

To accomplish this along with genuine competence in an area of
specialization is difficult in our séheols because so many of our
students are culturally arid educationally disadvantaged. We cannot,
therefore, ignore this reality. Consequently, we must forthrightly
develop in all of our programs a remedial component which will strike
effectively at the deficiencies which our students exhibit in the tool
subjects — English, mathematics, speech — and at the general lack of
training in abstract and multi-dimensionaf thinking.

Finally, if we are alert and sensitive to the opportunities suggested
as a result of the ''greening impulse”, we should place high curricutar
emphasis for our students on the sciences (chemistry, biology, physics,
geology), engineering, mathematics, various technological areas, govern-
ment service at all levels, public administration and public policy, urban
planning, international affairs, media specialities, ecology, penology,
criminal justice, business administration, management sciences, and a
host of other areas which wiil fill the breaches in the occupational
system opened by the “"greening syndrome.”

Beyond this, it should be noted that our planning must take into
account the fact that our society is becoming more pluralistic. There is
an ever increasing plurality of life-styles, of values, of institutional
patterns. To illustrate, | will mention only the possibility of pluralistic
definitions of marriage and family patterns that may emerge from the
current feminist movement. This, and other pluralizing trends, tend to
suggest greater choices for the individual in relation to society, more
options in identifying with specific roles in society and thus alternative
career aspirations. Such a plurality of career patterns will inevitably
have effects on our institutions and on education in general in the
United States. We must, therefore, prepare to play our role in this
society of the future.



Discussion

Question: Dr. Whiting, | think | kind of sensed it in your fourth
segment of a general education program in terms of educational
programs at black colleges. The question | want to raise is in the
document on educational planning that CAP has developed. To what
extent do you see a need in our educational programs ¢n our campuses
as being a means of socializing and politicizing our students?

Dr. Whiting: Well, | think that this is part of personal growth.

Comment: Well, | thought | read it that way.

Dr. Whiting: !t would be included there. And also, of course,
appreciation for their identification would atso include some thinking
with reference to how our groups might organize as political entities to
get what we need.

Question: Getting down to the nitty gritty, to what extent in our
social science classes as well as cur humanities classes — literature and
the like — do you see a definite effort or a need for us tc work at the
business of dealing with this issue of institutionalized racism in this
country in terms of alerting our students and bringing them to a leve! of
awareness so that they can deal with it?

Dr. Whiting: Sure, | think we must deal with it in all of the social
sciences. As a matter of fact, | think we must deal with it broadly
across the entire school, but | think we should especially deal with it in
the social sciences, not only in political science, but also in sociology. |
think you would have to look at it in economics, public administration
— all across the whole spectrum of things. ! think the htimanists need to
look at it and the humanities through the worl:s that they analyze,
fiction and non-fiction, and | do not think the scientists can ignore it
because how science is used or how the resu!ts of science are used may
be important in terms of this. So | certainly wou:ld not ignore this and |
would hope that none of our schools are.

Question: You made the observation, Dr. Whiting, about the need
for a remedial component, particularly as it relates to bfack college
students today and of the future supposedly. Now, about two decades
ago or more, remedial took on much ill repute. We are aware of this.
Now, how are we going to deal with this concept and hopefully stay
away from such language as "‘remedial’’? Yet | concede that something
by another name is needed.



Dr. Whiting: | am well aware of the need to avoid stigmatizing
such a program by using the concept or the term “remedial”. In our
institution, we use academic skill center. It is just another name. You
might as well face it. What we are doing is remedial work. What we
must do inevitably is remedial work, and this does not only apply to
black schools. North Carolina Appalachiar State University must do
remedial work just as we do at North Carolina Central, and if they do
not, they are not wise, because | krnow the condition of their students
requires it, just as the condition of our students requires it. So | think
that we must interpret this scei ~ to our students as part of the whole
educational process and as part of our thrust to facilitate personal
development and academic development on their part.

So while | recognize the practical aspects of avoiding the use of
the term that might stigmatize it, at the same time | do not want us
to avoid the phenomenon with which we are dealing.

Question: | would like to make one observation ar.d then get to
my question, if | may. | do not understand why educators are so careful
about labeling something for what it is. A student presents himself as a
candidate for the varsity football team or any other endeavor in
athletics; he either survives or he is eliminated. There are students who
aspire for the varsity team and who need remedial help, and they are
eliminated until they are ready. | do not understand why we in
education are so delicate about this. The question | want to raise,
however, is the following: | agree whoieheartedly with virtually
everything you have said, and it is quite possible to hear sociologists say
these things that the people in the sciences feel so strongly and agree
with. Now you say, check me if | am getting the right context, that
years of competitive underexposure need to be compensated for when
these students get to coflege. How can you do this in four years, and
how are we going to deal with this on the part of what appears to me to
be the part of modern educators to cut down from four to three years?
in other words, we have a job to do with a special group of students
who really need all of those things you beautifully outlined and as | see
it, we need at least four years to do this rather than cutting back to
three. .

Dr. Whiting: | do not know whether | will be able to answer your
question satisfactorily or not. but first let me say that | am not wedded
to the idea of four years. It could be five or six years, or it could be
three years.

Question: For some students?



Dr. Whiting: Yes. However, 1 have the feeling that for some
students we can go to a three-year program, because when they come to
us from high school, they have already had many of the substantive
courses. Although they still may need remediation in the tooi subjects,
they do have sufficient background knowledge in the substantive areas,
and they might even, after they have overcome their remedial
deficiencies, really get out within the three years, but | do not hold to’
the four-year idea. So that in our institution, if you will pardon a
reference to our institution, we assign students to our academic skill
center, and our dean is here and can tell you much more about it than |
can. We asked them to reduce their load to the minirnum full-time load,
whiich means that we are already saying to them that you are making a
commitment to the possibility of more than four years.

Comment: | wouid like to comment on two things. | would like to
comment on your observation and make an analogy. |f | understand
what you are saying when you talk about just phasing them out like a
football coach does — then | would like to make an analogy between
the school that has thousands or millions of doliars to recruit only the -
best football players. Most of the black schools have such little money
and have to recruit the second best. So we have to play along with
those to win in our own field. But | would like to go back to the
question you asked about racism. Speaking here as a sociologist, |
would hope that besides merely identifying the fact that racism exisis
" in this country, | do not think we have to do a terrific job of teaching,
because that is quite evident, but | think we cught to also emphasize
the damage that racism has done to our society, both from a political,
sociological and economic peint, so that when black students give
evidence of this same kind of racism, we can make it clear to them what
this will cost them in terms of full participation in a plurallstic society.
That is my concern when we talk about identifying the fact of racism,
to talk about it in terms of what it will do, what it has done, and that it
will do as much harm to me as a racist as it had done to the white man
or any other ethnic group in this society that has practiced it.

Dr. Whiting: Well, this is why | stressed the notion of global
perspective as one of the outcomes of the program.

Question: | hope | did not misunderstand you, but it seemed to
me that at the outset you tended to negate or play down the effects of
the various values of revolutionary counter culture on the educational
system. Did | understand you correctly?




Dr. Whiting: | did not play it down. | said that | do not think the
possibility of a successful political revolution in this country should
even be visualized because revolutions only occur when people have
reached the point of utter desperation, and | do not think we have
reached that point in this country. We are too weli off economically.
Even our poor are well off, comparatively speaking. | have traveled
through ten countries in Africa, and our poorest people would not have
any conception of what poverty is tike there, or in Haiti, or in the
Caribbeans. We are very happy, so | do not think there is any
possibility, really, of a political revolution in this country. Now | am
not speaking just of blacks. | am speaking of all the people in this
country. | said that the cultural revolution has affected the upper-
middle classes most of all, and that as a result of this, they have copped
out. They have withdrawn from anything occupational or academic
that would support the technological society, and consequently, this is
the phenomenon which is creating new room at the top. That, in
essence, is what | said. _

Now, | said also that the lower-classes and the minority groups
were not unaffected by the cultural revolution tlhat has changed their
life styles. It has changed their political views, but | do not think they
have yet reached the point where they reject achievement.

Question: | think James Baldwin said that a black person in this
country that remains relatively conscious must be in a rage all the time.
| am wondering if it is possible for educators to develop in human
beings inner personal tranquility and harmony in the midst of such
circumstances?

Dr. Whiting: | would say psychiatrically no. This is the whole
thrust of the book, Black Rage.

Question: |s it necessary?

Dr. Whiting: | would say no, it is not necessary, but what is
necessary in my view is to repair the damage done by the racism he.
referred to. | think you repair this by elevating the matter of
self-regard, one's conception of self, and when you do this, then { think
you tend to reduce the rage so that the person can at least operate
within the confines of the society without becoming psychotic.

Question: | want to get back t& your first exponent of general’
education on broad literacy. It is interesting to me that sc many of the
young and not-so-young blacks seem to want to redefine broad
literacy. Some people would contend that there are certain concepts




from the multi-disciplined ‘that have been perpetuated on Western
culture which still constitute a part of broad literacy. In so many
instances, however, you come into contact with young people, and they
start talking .about Something that is very now. If mathematical
considerations — quantitative thinking, are deemed a part of broad
literacy, they say, "Make it black.” Well, certain fundamental under-
standings of mathematics, disregarding hue, involve what we consider
broad literacy in that realm. How would you comment on that?

Dr. Whiting: | think | answered that by saying that we must resist
undue blackening of cirriculum on the thrust of our institution.
Obviously you cannot make everything black, but | think that at the
same time many of our schools have not made enough things black. |
think in order to elevate the matter of salf-regard of students and make
them proud of their identifications, they certainly must be taught
contributions of the black scholars. They certainly must know
something about the anthropology of ethnology and the movement in
the black countries of the world. Sometimes they are very schizo-
phrenic about this blackness anyway because on our campus, and most
of the campuses, | believe there is a tremendous exodus from French.
Yet black people of the world who speak anything other than English
speak French, and it is much more important to know French than it is
to know Swahili. You go to Africa, and you have to travel thousands
and thousands of days befare you find anybody who speaks Swahili.
That is the eastern part of Africa, not the western part of Africa where
our progenitors came from. \

Question: You mentioned the need for expansion and planning in
the technical age, and | agree that most of our institutions are heavily
weighted towards teacher training. What do you see as being the future
of black teacher training programs and the need for black teachers in
our society?

Dr. Whiting: | think the need for black teachers will probably hold
up for a while. As a matter of fact, black teachers are being sought all
over, as you well know. | think that the need in some of these other
areas has increased so that we must be reminded of the necessity to
prepare our students for these other areas, and this is why | stressed the
sciences as a result of this thing | am talking about. | think that because
our schools have prepared people in education historically, faculty
people and deans need to push towards the consideration for
preparation in these other areas. If they do riot have a good chemistry
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building, then they ought to be pushed into giving priority to a
chemistry building, or a geology lab, equipping physics as it ought to be
equipped, etc. We have not put out any physicists because most of us
do not have good physics laboratories. Our schools do not have
the kind of equipment that a physicist needs today. | think this is a
crime that black administrators are guilty of having committed. They
need to face this issue. This does not mean that | am necessarily
pro-faculty. Do not make that mistake.

Question: You mentioned the need for something in relation to
liberal arts. (f you were setting up an ideal liberal arts curriculum what
subjects would you teach? :

Dr. Whiting: An ideal curriculum? You mean what would | select
to teach myself? : '

Question: Well, assuming that you were setting it up, what would
be in the curriculum?

Dr. Whiting: Do you really mean a strictly liberal arts curriculum?

Comment: Strictly liberal arts. Yes, | do.

Dr. Whiting: No business administration, teacher education?

Comment: No.

Dr. Whiting: Well, if you mean strictly liberal arts, { am going to
answer in terms of what | think you mean. | would set up a program
that would not be too rigidly prescribed. It would be prescribed with a
certain kind of experience in the humanities areas. For the experiences
in the humanities areas, | would set them up initially with the use of
the language, and go through some kind of inter-disciplinary experience
in the sophomore year that would expose the student to the methods
and concepts of the humanities. | would then allow them to reinforce
this experience with in-depth experiences in such things as music and
art or maybe literature and philosophy, or maybe religion and
philosophy, and then at the senior year, some kind of an integrated
synthesizer would be invoked that would bring to bear on the problems
they have learned as they progressed through this. | would do the same
kind of thing in terms of a puttern in the social sciences; starting
perhaps with a broad general course on man, and then going into
something a little more narrow that would focus on sociology and
anthropology, political science, government, history, and on into a
narrower focus. In the sciences { cannot speak too fluently because |
am somewhat illiterate in the sciences today. But | would start with the
history of science. Most schools do not want to be bothered with this.
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Maybe scientists do not want to be bothered with it, but | think you
can learn a lot of science from the history of science. | would then
provide certain kinds of laboratory experiences on the upper level.
These experiences in these three areas would, as { say, be brought to
bear in this general integrated synthesizing course or whatever you
want to call it. | would have all of this occurring in decreasing emphasis
while the student irnicreases emphasis in his major area.

Now, | would not, if | were setting up a “liberal arts curriculum,”’
eliminate such things as business administration, public administration
or education or home economics. | would include them in the
curriculum because | would be developing a program which | thought
would be useful to the kinds of students who were in my institution.

Question: | would like to ask a question about the curriculum that
you did not touch on. How would you see the role of fraternities and
sororities in the training of future students? They are still very strong in
the school where | teach and | imagine in a lot of other black schools.

Dr. Whiting: Well, { have gone through several phases in my
thinking with reference to them. | have been in higher education for
thirty-two years and | have seen periods when fraternities and sororities
really had a tremendously deleterious effezt upon academic achieve-
ment. | have done studies myself where | noticed a drop in grade-point
average in the semester in which probates were initiated. |t was such a
dramatic drop in some instances that the student never really recovered.

At that time, | was just violently opposed to sororities and
fraternities. 1 think my attitudes are beginning to soften a little now
because on our campus we are getting an increasing emphasis on what is
called the service fraternities.. They have community projects which are
the focus of their activities, and they also volunteer to do constructive
projects on the campuses. This has been good because the old Greek
letter social fraternities have imitated and they are beginning to take on
similar characteristics. | had lunch just the other day with a certain
group on our campus, and | was most impressed by what they told ine
they were attempting to do.

So my attitudes have softened, but under no circumziances should
an administration and a faculty permit fraternities or athletics to lag the
school.

Comment: | would like to make one comment on this issue. There
is probably a dereliction on the part of the social fraternities and
sororities because there is not one that | can think of that does not have
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the most roblest goals, and it s simply a departure from these goals
that are set out by the fraterniii2s and sororities that are causing the
kinds of phenomena that we see. | ihink it is simply a fact that these
sororities and fraternities on our campuses are not really implementing
the things that they were established to do. There is not one that | can
think of that does not have manhood, perserverance, uplift and all this
kind of thing in their charters.

Thusly, they are missing the boat themselves in not carrying out
what they set out to do. If they tried to achieve what they were doing,
| think we would have a very enhancing effect on the academic program
and on the self-regard of the individual students.

Dr. Whiting: | agree with you perfectly, and | think that | would
add that there is also some negligence on the part of the administration
and the faculty where fraternities abuse their goals. | think that we
need to look very critically at what is being done, and if we find what is
being done is not heipful, then we need to step in with firmness and lay
down the law without equivocation.

| have some siudents here. They are going to go back to school
and say that. But | ‘will tell anybody on campus, and | think this makes
a difference.

Question: | am concerned about this alarming drop-out rate in the
freshman class. Do you think it is caused by the curriculum, the
contents, or the professors that freshmen are exposed to? Something is
wrong somewhere. What is your opinion?

Dr. Whiting: | can only strengthen that. | have not done any
studies on it. We do have our research office looking at this kind of
problem, and we have attempted through our academic skill center, and
through .ur counseling offices, to deal with this problem, and | think
that our recent s*atistics show that our retention rate has increased
now. | do not know what the causes are. | like to think that much of it
is due to the deficiences which a student brings to the school and the
subseguient unwillingness of the school to deal forthrightly with these
deficiences by developing programs to deal with them. Some of us are
trying to be little Harvards. | do not think we have to be. | think we do
a much better job than Harvard. If we look at what happens to the
student over a four-year period in our schools,-and compare that with
what happens to a student in over a four-year period at Harvard, |
believe that we will have been far more effective.
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The American Association of State Colleges and Universities has
put out a little pamphlet called "Effectiveness and Quality in Higher
Education’” where they take exactly this point of view, and they point
out that what we do is far more effective in terms of end results.
Harvard does not have to do much because they select all of their
students. They do not need to teach them, for the most part. They can
just go along in independent study or with a little guidance. But we
have to get down to hard-level grass-roots teaching.

| want to say one other thing — this is a favorite of mine, and then
I will run if anybody asks me another question. The teaching in our
black schools, in my experience, has in many instances crippled our

- students, and part of this is due to the fact that we do so much fact

teaching, rather than teaching our students to think. We were not
sensitive either. When | was a dean, | went into an English composition
class — | will not tell you at what schoo!l — It was not at North Carolina
Central — and this teacher had on the board this topic for a composi-
tion: ""If | were to die tomorrow."” )

Well, freshmen students, seventeen and eighteen and nineteen
years old, do not know what to write about "If | were to die
tomorrow.”

And so understandably all of the kids were frozer and could not
write a sentence. | think that this was a completely inappropriate type
of topic to select for students to write about. They ought to select
topics that they can write about out of their experiences and feelings.

Question: | want to ask you to comment on this plight that we are
all very acutely aware of — the sheer survival of black colleges. This
seems to be a central concern. Do you or others have any suggestions
for strategy to pass on to young black college students the message that
this would possibly be the greatest challenge that they should have
today? In Ebony, it is stated that "'I'm so busy thinking about my baby
that | ain't got time for nothing else,” and college slipped right from
under them.

Dr. Whiting: Well, | would be, | think, perhaps redundant in
attempting to answer that, you know, in toto. | have opinions which |
do not mind sharing. | felt first that the title of the article in Ebony was
inappropriate. The title of it, in case you did not 'see it, was “"Our Black
Coiteges Dying.” There is no statistical data to show that black colleges
are dying, because overall there has been a marvelous inciease in
enrollment. There has been a tremendous increase in budgets. There has
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been improvement in the quality of the fzculty as measured by degrees.
There has even been improvement in terms of the SAT scores of the
students accepted, and in many instances the SAT scores of the
students presenting themselves for acceptance. So | do not think that
they are dying. | am aware of the fact that there are the Fort Valleys,
the Arkansas A.M. & N’s, the Tennessee States, Florida A & M's —~
which | will put into one category because | think they do represent
situations where there may be delijberate attempts to scrounge, but { do
not think this is true of Cheyney, West Virginia State, Bluefield or
Lincoln, Missouri. | think those situations are entirely different. Those
are situations where the schools were located in areas where whites did
not have an opportunity to go to college, and when the 1954 decision
came, these schools were open to them, and they were no longer
stigmatized if they went to them.” They took advantage of the
opportunity to get an education. And | do not think this is bad. | do
not think there was anything that we could have done to turn back the
integration there. | like to describe them as schools under black
administrators. That may be a weasel way out, but they are under black
administrators. So | differentiate — and this is what the article did not
do. The article did not differentiate between this type of school — the
Cheyney’s, the Lincoln’s, the Bluefields’s and so on as against the Fort
Valley's, the Tennessee States, the Arkansas A. M. & N’'s and so
forth.

| do not fear the inclusion of the black schools in the state-wide
systems. As long as the legislation which sets up these state-wide
systems does not change the mission of the schoo!l and does not change
the function of the type of minister. The evidence is not in yet as far as
I am concerned. | do not know that Arkansas AM&N is really being
merged out of existence. Arkansas A & M is part of the University of
Arkansas system. | do not think | am being more sanguine than the
facts would warrant.

Question: You are a chancellor now. Formerly, you were a
president. How have your duties changed?

Dr. Whiting: Not a bit of change; not a bit of change. | still have a
local board of trustees. Qur system is unique. All of our institutions
retain their local boards of trustees, and then we have another board set
over that.

Question: How will your budget go up under the new setup as
compared with the past?
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Dr. Whiting: My feeling is that we will get a more sensitive
response to our budget requests than we have in the past, becaue in the
past each person had to go to the legislature as an individual. Unless
you had a whole lot of political moxie behind it, they did not pay
much attention, and it was a most disenchanting experience to go to
the legislature committees to submit your budget and then getting up
and walking out. The governing board is a different experience because
the governing board is such an administration where largely educators
and other highly educated people give us a much more sensitive
hearing. Not only did they do that, but they had more time to come to
each campus after they had established their priorities. They said,
""Now, what do you think of these priorities? Can you live with them?"
And we had an opportunity for two or three hours to say what we
thought and suggest changes and so on, which we did and which they
accepted. | never could have done this under the other system.

Now, it is too early. There may be some things down the road that
| cannot see at this point, and if there are things that are against us, |
will be the first to yell.

Comment: | think that your situation in North Carolina is
somewhat different to some other parts in the South.

Dr..Whiting: Well, | am appalled by Tennessee State’s situation. |
think that is horrible. :

Comment: | think it only fitting that you have one guestion from
a woman.

Dr. Whiting: | was just hoping that this would occur.

Question: | do not know if you can answer this, but you
mentioned a pluralizing trend specifically related to the feminist
movement, and | understand that some colleges have already instituted
courses in woman studies. Do you feel that this issue has any
significance for us here at this meeting at this time?

Dr. Whiting: | think | would have to say yes, because years ago
when | first started teaching sociology, | wanted to make the plight of
the Negro in the United States dramatically obvious. | referred to the
Negro as the "lady of the races.” The “lady of the races’” because the
women'’s status was so parallel to the status of blacks. They were both
isolated, both excluded, you know. And so this is why | did it.

'So | think that since | made this parallel way back, that | would
have to say yes. We ought to look at the special problems relating to
women, and | think that there ought to be a course or several courses in
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different areas, particularly in sociology, related to the role of women
in the technological society or the role of women in our social system.

Question: | would like to ask what steps would you take to focus
the objectives of our college sororities or fraternities back to the
original objective rather than letting them subdue the college programs?

Dr. Whiting: One, we have encouraged the development of the
service fraternities where the objective is not strictly social, but service;
and two, if they are violating the regulations the panhellenic council
develops, then | would suspend them for a year, and as Dr. Riley has
said, | think we would have the support of the regional and national
offices. As a matter of fact, | know we would because | was involved in
such a case at another institution, and the regional office and the
national office were very, very helpful. That turned that fraternity
around. However, it takes a little fortitude to suspend them. You might
get a little demonstration, but who cares about the demonstrations.
Suspend them.

Question: One more question in an area you have not touched on,
but one that | think is relevant. What about the curricutum in relations
to the working student? We have a high percentage of students that
spend an awful lot of their time on the job working to pay the tuition,
and also the older students, the married students, the men and women
that come back and have family obligations and work obligations.

Dr. Whiting: Well, | think we have an obligation to develop all
approaches to higher education, approaches which would enable
students whom you describe, particularly the mature ones, the working
ones, to participate in non-traditional forms of higher education. |
think, for example, that we might think in terms of the development of
a weekend college with degree programs for working people; night
programs, possibly night courses not on the campus because some
recent studies by the Educational Testing Service show that older
people prefer not to go to the campus even if the campus is nearar to
them than the off-campus center. They would prefer to go to the
off-campus center. You can get that study from the Educational
Testing Service. It is now out.

And then | think that we have to do away with these residence
requirements at the masters level, for example, or the doctorate level
.where the people are required to spend so much time on campus. |
think this is a lot of nonsense. Let us give the students an opportunity
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to study. If they are really motivated to study, then do not worry
about residency and things of that sort.

Question: What about releasing hour loads, specifically with
students that work too many hours? ‘

Dr. Whiting: | have been trying to encourage our people to
develop a three-year program where you reduce the number of hours
required for graduation and so you really have a three-year curriculum.

Comment: | just quickly thought that there was some sort of
contradiction in what you just said there — the idea of going to a
three-year academic program as against the first point you said, and
that is make certain you are giving a solid academic program.

Dr. Whiting: This would .be solid. It would only be for students
who could tolerate it, you know. | said | was not wedded to the
four-year concept so | would go over four years just as well as going
under it if there were students who could benefit from it.

Comment: | guess what you are saying is that the basic principle
is: if the student gets the stuff in three years, fine, and if it takes him
six years —

Dr. Whiting: Right.
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PAST GOALS, PRESENT MISSION AND FUTURE PROSPECTS
OR OUR COLLEGES AND UNIVERSITIES

Broadus N. Butler

It is a mixed pleasure to be here at a time like this. It was at a time
like this in this same city in 1895 that Booker T. Washington—whom
many of our present young people try to stigmatize by the term "“Uncle
Tom''—spoke to the Atlanta State Fair, which attracted people from all
over the nation. What he said at that time, in effect, saved the
institutionalized Negro college movement and caused the South to be
the major section for the development of Negro colleges.

| would like to think for a while about the early goals, the
formation of the institutions you represent, the circumstances under
which they came about, and the peculiar process that is now tending to
establish a repetition of history that may not be so good for us unless
we do something about it.

The man whom these young people stigmatize as Uncle Tom
instead of honor was the Reverend Josiah Henson. He was the founder
of one of the earliest of the colleges for the education of slaves. He
organized it in 1839 in Dresden, Canada, and it was called the British
American Institute.

He had come out of slavery in Washington, D.C., and in Kentucky.
He had walked as the leader of nineteen or so people across from
Washington to be freed in Kentucky, but he was betrayed and had to
escape as a fugitive. He took all nineteen with him to Canada.

Josiah Henson’s master who was in Washington had made a
compact with the Reverend Jesiah Henson that his family and the
others upon payment of a certain amount of money to his brother in
Kentucky would be manumitted. The Rev. Mr. Henson vowed to earn
the money on the way, and he did so.

When they reached Cincinnati, some people advised them to go on
across the river to the north. He exercised a neculiar trait of wisdom.
Even our faculty people who resist the teaching of Uncle Tom's Cabin
or do not have the knowledge of Harriet Beecher Stowe's book which is
called The Key To Uncle Tom’s Cabin do not know that at the time
that the Reverend Josiah Henson reached Cincinnati, Cincinnati had a
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law enacted which required any fugitive to post a $1,000 good behavior
bond. And moreover, more Negroes were shot trying to get across the
river than were welcomed on the other side. He decided at that point,
on listening to this advice—-and particularly on knowing that he had
earned the money to pay off the contract—that he would rather have
these people go north as free people than have them hunted down as
fugitives. .

When he reached Kentucky, he found that the Washington
brother—there were two Riley brothers—before sealing the contract had
changed the figures. Even when he saw the new higher figures, he still
agreed to work out the terms. In the process of working out the new
amount, the brother in Kentucky also betrayed him. Mr. Henson never
betrayed the nineteen people. The Riley brothers betrayed him. Mr.
Henson was unaware that Mr. Riley had sent his son along with
instructions to sell Mr. Henson. This son took ill in New QOrleans. Mr,
Henson nursed this son back to Kentucky, only to find that there was
no gratitude even for this deed. '

When he discovered that the situation was desperate, it was then
that he became an underground operative and took his people out,
Later he even came back and assisted many others to escape. Some 200
people eventually were settled by him in an area near Dresden, Canada.
There he founded an institution, which is now regarded in Canadian
history as the first vocational institution of higher education in that
country. He organized it for the education of slaves.

In addition to this, he became the minister of Bethel M.E. Church
in Chatham which he also founded. In addition to the church and the
British American Institute, which he founded, he beught some 200
acres of land for these people. There stemmed from this community a
group which, in effect, estatilished a charter to set up a new territory in
the United States in which all people would be free.

Every time | hear present day young separatists saying ““we need a
new republic in the United States’’ | cannot help but think that they
just do not know how old this idea is. At that time, new territories were
being founded, and this group planned to establish a new territory in
the United States in which all people would be free and in which
anyone could live.

Harriet Beecher Stowe heard about Mr. Henson and his work
through Frederick Douglass about 1847. She later based her own great
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documentary on his life and work. She published the Uncle Tom's
Cabin in 1853. '

John Brown also heard about this man and his work. In the
process of maturing the plans for the Harper's Ferry raid, there were
meetings in the Bethel M.E. Church in Chatham called the Chatham
Conventions of 1858 and 1859. The conferees, including John Brown,
tried to get Frederick Douglass and Harriet Tubman to come there.
Frederick Douglass knew John Brown and he knew what his purposes
were. Douglass refused to come to the 1859 meeting. However,
Frederick Douglas was invited to Detroit to speak in the Second Baptist
Church, When Douglass accepted, they brought the people over from
Chatham to Detroit to meet with Frederick Douglass at the home of
William Webb. |t was there and on that night that the final decision was
made to engage in the Harper's Ferry raid. The only survivor of that
raid was one of the Negro men who volunteered that night to go with
John Brown after Frederick Douglass failed to dissuade them from that
course of action. In that climate, our nation went into a tail-spin which
deteriorated into the Civil War.

Immediately following the Civil War, some very interesting
developments took place. There was a very rapid formation of colleges
and hospitals by missionaries, missionary organizations and the
Freedman’s Bureau. There was also one major antecedent to the Civil
War which led to the formation of these institutions.

in 1839, a ship which was built in Baltimore and which was named
the Amistad, was used in the illegal slave trade in Cuba. A group of 53
Africans were to be transported from Havana to Principe, which was
just to be a 40-mile, overnight trip. A mutiny occurred on the ship, and
it wound up in Long Island, New York. The Africans had mutinied and
" tried to steer the ship back to Africa. The Ship zig-zagged up and down
the Atlantic. Rumors went up and down the coast that there was a
ghost ship out there! The people on this "ghost” ship became the
subjests of the first civil rights case to reach the United States Supreme
Couit. The case involved two presidents, a former president and a
Supreme Court Justice who had been the political enemy of the former
president. John Quincy Adams was the former president who agreed to
argue the case before the Supreme Caourt. The Court had to decide two
questions. Well before Abraham Lincoln’s Emancipation Proclamation
even, the question of slavery was decided by this Supreme Court. .
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What the 1841 Supreme Court decided—even though the Chief
Justice at that time was a ‘‘strict constructionist’” under the present
conception—was that no human being could be legally considered to be
chattel. Secondly, it decided that any human being before the Court
had the right to due process. This was almost 27 years before the 14th
Amendment was written and incorporated into the Constitution and
22 years before the Emancipation Proclamation.

There was a precedent for this legal interpretation in the
Noithwest Ordinance of 1787 and in the earlier Declaration of
Independence. These precedents had not been included in the Constitu-
tion. Two things were thus established in judicial law. One, that every
man, in spite of the fact that the Constitution had not counted every
man a #ill person—every man was a full person in American law and
that, in effect, the slavery institution was illegal. Every man had full
citizenship rights which were to be respected in the concept of due
process. )

With that interpretation came the first court confirmation of the
efforts of the first of the anti-slavery organizations which had
developed as early as 1830 and 1831 in Philadelphia. This and other
anti-slavery organizations were developed initially by Negroes. lron-
ically, the first major incident which established church segregation also
occurred in Philadelphia in 1787 at the St. George Methodist Church.
There is a strange paradox that the State of Pennsyivaria was founded
by a Quaker and was the first of the states to eliminate slavery; yet, it
was also the first to broadly institutionalize segregation. It was in
Philadelphia that the Reverend Richard Allen and the Rewversnd
Absolom Jones were lifted from prayer on Sunday morning and invited
out of the church. That was the incident which was the background for
the formation of the AME Church and the first civil rights organizations
in the United States. The AME Church by 1856 also was thiz founder of
Wilberforce University. The Wilberforce community also become the
site of Central State University in 1947.

From this historical background and in this historical context
there developed a fundamental pattern which became both a way of life
and a goal for present Negro institutions. They saw education ac a very
special mission. Several missionary groups which came out of the
Amistad case, one of which was the American Missionary Association,
directly promoted the ideal of education to elevate both persons and
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people from servitude to self sufficiency. This is the relationship which
people have now distorted. The educational link was more viable under
those circumstances than now. In the 1840’s, the first effort of the
American Missionary was to assist the group of 63 Africans who had
been freed by the court. They first formed what was called the Mendi
Mission Society. |t assisted the Africans to return to Sierra Leone where
they established a school. The missionaries continued to work with the
African group.

in 1846, the organization became the American Missionary
Association. |t turned attention to the American South and began
educational and anti-slavery programs. By the end of the Civil War this
and other groups began to develop educational institutions. They
organized hospitals, churches, community programs and total social
efforts which rival the present day OEOQO. These institutions grew and
they multiplied.

In my hometown, Mobile, Alabama, immediately after the Civil
War, there was a conference. | am very proud of that conference,
because it was out of that meeting that two things happened, The
conference committed itself to found educational institutions which
would be chartered under a commitment that "in the admission of
students and the employment of faculty none would be debarred
because of race and color.” Secondly, these institutions were to be total
systems from elementary school through college.

As a result of this conference, the same commitments began to be
inscribed in the public school constitutions in the Southern State
Conventions of the Reconstruction period. [t was because of the
Negroes in these conferences and because of the interracial groups in
the missionary associations tirat when the public schools began to be
formed in the South during the Reconstruction Period there was
constitutionally incorporated in states like South Carolina, Alabama,
Louisiana and Georgia the phrase, ""None shall be debarred for reascns
of race, creed, and color’” in the public schools, So initially, the
public schools of the South were organized under a concept and
commitment to integration and that was mainly because of the private
missionary-founded institutions which you represent. Moreover, where
there was resistance to organizing public schools, other initiatives were
taken in the private sector.

The free Negroes of North Carolina you should read about.
There are those here who know the story of Charles W. Chestnutt and
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Charles Chestnutt's father and the five men who gave up their land and
a considerable amount of their meager fortunes in order that the first
Howard University could be founded. That Howard University is now
Fayetteville State College. |t was founded as a private institution before
the Howard University in Washington, D.C. Charles W. Chestnutt later
became its President. This brilliant man was the Faulkner of North
Carolina because he was the most brilliant writer of that period. He also
was a lawyer and an administrator. He was, | think, the first President
of that very institution. The important thing is that most of the present
public institutions were first founded as private institutions under
similar conditions and later converted into public institutions.

The Morrill Act was passed in 1860 for the purpose of using the
Education clause of the 1787 Northwest Ordinance to bring about the
land-grant colleges. This Act did not anticipate the participation of
Negro institutions in the land-grant concept. | think that present-day
students should know about P.B.S. Pinchback and the struggle that he
had with the Louisiana legislature to establish Southern University as a
land-grant coliege. He had served in so many capacities. He had served
as Governor and he had served as Lieutenant Governor of Louisiana. He
is one of the few men in the political history of the United States who
was elected both to the Senate and to the Congress by a State. He was
not seated in the Congress. There is a record showing that the United
States government paid him $16,000 in lieu of seating him after he was
duly elected by the State of Louisiana. He came back and served in the
Louisiana legislature. He also served as President of the New Orleans
School Board and as State Superintendent of Education. | do not know
what else a single man could do; but other things that he did included:
in 1876 he got through the Louisiana legislature the legislation to
establish the first of the land-grant colleges which serves primarily
Negro students. Even P.B.S. Pinchback said that the institution grew to
become the largest of the Negro administered land-grant colleges—
Southern University of Louisiana.

The past goals of all such institutions, private and public, were to
provide the best education to as many deprived young people of all
groups in the United States as possible. Because these institutions
remained so firmly committed to these goals, they survived even the
post-reconstruction commitment to-the resegregation of the nation.
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To digress a bit, | think that those of you who are historians and
sociologists also should look into the relationship between institu-
tionalized slavery and segregation. | am thoroughly convinced that the
North eliminated slavery because segregation was in the better interest
of the unprepared immigrants who could not compete with the skills
and the economic labor arrangement that was involved in urban slavery.
Slavery uses the total skills of people. Segregation cuts off from access
to the economy persons who possess skills. When a labor union or
management discriminates, it cuts off from the economy persons who
would be utilized in that skill. In slavery there is @ commitment to the
total use or to the maximum use of those personal skills. For an
understanding of the early days of northern slavery, | recommend to
some of you a little book called Early Slavery in New York. You will
see that when the Dutch came into New York in 1604, they were not
committed to the total slavery of people. Their version was very much
what we now called "'involuntary servitude.”

The strangest thing about this period from 1604 before the British
" took over in 1664 was that the slaves under those contracts had legal
recognition. If a master did not uphold his contract, the slave could
take him to court and get a hearing or get a judgment. But Jews and in
some instances others had no civil rights and had no hearings in court.
Discrimination at that time was religious rather than racial or social as
in our present conception. i _

When the British took over in 1664. they had to dea! with another
problem. They had to deal with a large number of immigrants who were
coming into New York and with the fact that these immigrants could
not compete on the market with slave skills. So the preference became
to eliminate slavery and to erect segregation as the modus operandi of
economic control. There were early emancipation proclamations in
Pennsylvania, New York and Massachusetts and other states, but there
was also the first institutionalization of what we now call segregation
'pheﬁomenon. .

This is the pattern which also reached the South after the slavery
institution was eliminated. The sentiment for segregation quickly closed
down the reconstruction period. The thrust came from national
patterns as well as local centers in what is presently interpreted as the
results of - the Hayes-Tilden election of 1876. This was somewhat
replicated in our present history in 1968 in the Nixon-Humphrey
election. That is the reason that | have a present concern that one of
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the landmarks of the recent election"was not so much what happened-in
the two political parties. This latest executive victory brought the
balance of power into the Executive Branch in a way that the balance
has never been since the Hayes-Tilden election of 1876. In it came also
specifically the power of the Executive Branch to shape the composi-
tion of the Supreme Court. _

When the court was shaped in the aftermath of the Hayes-Tilden
election, the first impact of that change of the court was to eliminate
all of the reconstruction laws, most of which were parallels to what we
have just seen in what are presently. called the Civil Rights Laws. (The
1869 Louisiana Open Accommodations Act, the 1875 Civil Rights Act,
and the incorporation of the integration commitments which | just
recited 10 you iff the public field were all reversed in the South by the -
United States Supreme Court in the 1880's.)

Our educational institutions which were founded during the
reconstruction period survived even that kind of impact. They survived
the period of the eighties. They survived the period in the nineties when
the nation also turned its back upon the Indians and other minorities.
They survived the lynching period that came about in the late eighties
and lasted through the 1930’s. They survived two great economic
depressions—the Pre-World War | depression and the depression of the
late twenties.

“Many people who look at these institutions and talk about black
illiteracy do not realize that it was not until 1941 that 50 percent of all
the high school age students in the United States were in high school,
and that at the turn of the century the number was less than 10
percent. This is not a black statistic, it is a statistic about the total
population of the nation.

Through these institutions, we have brought this nation to a new
plateau, particularly through the educational methodology, the moral
goals and the successful development of civic leadership in these
institutions. We have brought this nation to commitments which are
beneficial to this nation, one of which is the civil rights commitment
itself. In the wake of the civil rights commitment, this nation made__. -
preparations for a larger commitment to education not just for Negroes, =
but for all Americans. In 1964, the college population was about 3.3
million. There are now some 8,000,000 people in higher education. In
1964, there was an estimated 128,000 Negro youth in colleges, and that
128, 000 has grown now to an estimated 500 000.
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{ would like now to guote a few passages from a previous talk
which | made in 1969 expressing the main concerns w’mch I wish you
to consider today.

“This period should well be used by most Negro-Americans for
sober reflections upon where we are as a component of this nation,
from whence we have come and whither we go now. !t is obvious that
we are in a period of rapid and sometimes apparently uncontrollable
change. We have seen upheavals in over 200 college campuses Between
1967 and 1968, there were riots in 176 cities.

“The greatest problem is not so much the fact of change as
whether or not we as a total national community can direct and shape
the quality of that change to our own best interest and in the best
interest of the nation.

“We have seen the recent plea of Mr. Roy Wilkins that Negroes
themselyes begin to address themselves more forthrightly to the maore
serious problem posed by the few black power advocates who are
constantly fed into the limelight by the ‘white news and television
media.

“This is a very serious matter. Who are they tc lead us back to the
same conditions of segregaticn, alienation,” and untenable group
weakness that their. forefathers revolted against and that the Walter
Whites, the Roy Wilkins, the Thurgood Marshalls, the Martin Luther
Kings, and the Ralph Bunches struggled so valiantly and successfully
over a period of 50 yeais to lead us and this nation away from?

”Many of the present young people have not even taken the time
to find out who Walter White really was. How many of you know why
it is that we have had no lynchings for the past decade as compared to
some 2,000 in the peak years of the lynch period, which Walter White
and the NAACP successfully eliminated?

“"Most of these young people have little knowledge of the 30 years
of brillant and difficult legal efforts to integrate the colleges and
universities of this nation starting with the Gaines case in Missouri in
1938. All of these efforts have made it possible for them to be admitted
to the colleges and universities of their choice on the basis of
recognition of their intellectual talent and merit instead of their race.
And even a greater amount of difficult legal effort went into the
removal of the very same segregated conditions of ail the universities
and colleges which they are now demanding to be restored.
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"What do we now find? Negro students are being used by large
university administrators and faculty people on the major university
campuses to demand institutionalized segregation in direct violation of
all of their own predecessor-student’s efforts and commitments dating
back to 1960 in Greensboro, North Carolina. All of their own early
demonstrations and all of their own successes in setting this nation and
its educational institutions and systems on a right path are now being
frustrated and reversed by a new crop of students less than one decade
removed.

" "What disturbs most of us about all of this is not so much that the
young people are not well intentioned, but present youths are so
gullible and feel so confused inside themselves as to be manipulated
most effectively by politicians, by organized operatives, even by some
religious and philanthropic foundations, and by both black and white
extremist groups. These are driving them right baek into the psychology
of ghettoization under the name of black power.”

(Note: It is very strange that we never used the term ‘‘ghetto”
until it came to us during this period. | remember Dr. Frederick D.
Patterson saying, "'l am just now learning that | was born in a ghetto.”)

"It is pitiful as | read the present proposals of Negro students that
all of the major universities establish black colleges on their campuses
and feed as many students as possible into them. Most of these
universities only have a handful of Negro students on their campus
anyway, and these. students are already segregated. They have never
seen a truly integrated northern university campus.

"Now they are being given all the possible encouragement to be
the instruments of their own further segregation. There is nothing
either creative or novel in reinforcing the segregation that already exists
on practically every major university campus and college campus in
every major university town.

"The irony is that people that really have the power have
manipulated these students into the position that the students
themselves are asking for all of this. There are those who have always
argued that this is good; that this is what Negroes really want; that this
is what is best for them. And one will also hear these arguments even
now in highly respected and highly respectable Negro circles. When we
view the students of the period 1960 to 1964, the whole world
recognized the merit of their appeal. Their appeal was for an
opportunity to fully demonstrate their knowledge power and their
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moral power in the mainstream of this nation. And most nf these same
people were asking even then, 'Why do Negroes want to be integrated
when they are so ill prepared to even feel comfortable in the
mainstream of American life?’

Those students who were involved in the early civil rights
demonstrations proved their point to all of the cynics because they are
now in the mainstream. They are listed among the major achievers in
this nation. One of these is the distinguished U.S. Congressman Andrew
Young right here in Atlanta. A man of earlier comparable stature, Mr.

“Joe Black, is Vice President of Greyhound Corporation. Negroes are
listed among the major achievers of this nation—as corporate officers; as
bity, state, and national officials; as university professors; and as
constructive citizens in the mainstream of American life. And now they
themselves are being called “Uncle Toms” by the present group of
young separatists.

There is nothing more troubling than a report | received from Mr.
Joe Black last week, that some of the $100,000-a-year young Negro
athletes refused to go to the funeral of the great Jackie Robinson,
saying that they were not going to attend the funeral of “that Uncle
Tom.” _

Strangely enough, not a single one of them, not a single one of
them can pick up the business that Jackie Robinson at the time of his
death had developed.He was bringing some$29.000,000 in contracts he
had just completed to the Negro community. Mr. Robinson had a
clause in each of his contracts which required that all his subcontractors
shall either be black subcontractors or shall have substantial participa-
tion by blacks in all of their employment rolls.

The fast thing that Jackie Robinson said as a public statement in
Oakland, California where he was guest of honor of both leagues at the
World Series of 1972, was: "While you pay a tribute to me, | think you
will do it more sincerely when | see a black manager of a major league
team.”” Can you imagine young athletes, because they can run and catch
a baseball and make $100,000 a year—and even spend a million dollars
for a home instead of contributing $1,000 to their colleges—saying, *’|
will not attend his funeral because | will not attend the funeral of an
Uncle Tom.” They do not even know Uncle Tom! ,

I have already given you the story of Uncle Tom, but you should
also know that this man, while the United States was passing the
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infamous Fugitive Slave Act of 1850, the same Reverend Josiah Henson
was being honored by the Queen of I'ngland. And by sheer coincidence,
when the Hayes-Tilden election results were being reported in 1876, the
same man was being honored again in England and in Canada for his
great work.

Now, just where are we going? Are we going to educate and
develop our youth for maximum productive participation in the
mainstream of American life and equip them with the fundamentals by
which they can gain a real foothold in the areas of economic power,
political power, knowledge power, and moral power in this nation? Or
are we going to sit by and see them continually duped into returning
themselves and their whole generation right back into the void of
powerlessness which we have overcome through the long, half century
of the civil rights movements?

If they are to exercise real power, they had better get those other
four prior elements of power first. To communicate this to them and
even to you will not be easy because there are powerful forces
supporting the present distortion of this goal. These forces are giving
highest visibility to black militants and any other Negroes who advocate
separatist goals. They invariably characterize them as leaders. Moreover,
they constantly surround these people with the same kind of
hypocritical aura of respectability that was given to Professor Timothy
Leary and other adovcates of the drug scene when that phenomenon
was suddenly made intellectually respectable.

No Negro would be so blind to his own, long-term, best interest
as to become so easily convinced that all of these efforts by both
conservative and liberal whites make black segregation again re-
spectable,

As | listen to them, | get quite a different version as to why they
are so completely willing to help black men resegregate themselves.
Negroes are helping them to reverse the very tenets of the 1954
Supreme Court decision and the 1964 Civil Rights Act which made it
illegal to segregate anyon2 in the first place. And they now take a
peculiar and perverted pride in claiming that the law and the court
decisions did not make it illegal for Negroes to segregate themselves.
Their claim is that they are helping blacks to satisfy their own deep
need to be segregated in spite of the law.

Their version is that Negroes are indeed inately inferior and so
naturally desire segregation. They are socially and economically
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incapable of being members of the mainstream of an affluent society.
They claim this is really what is best for them. This .they believe. It
constitutes no change whatsoever from what has always been their
belief. v

My puzzlement about Negroes is that in spite of what Negroes
have said and fought for throughout the full half century—indeed,
throughout two centuries—they now are invaribly making the segrega-
tion thesis appear to be circumstantially right. And here the stakes are
high, because we are looking at real problems, not theories.

The Negro population of the United States comprises more than
12 per cent of the people, but it shares in less than 3 wer cent of the
gross national product, It is equally serious that the Negro unemploy-
ment rate is twice the national rate which itself has gone beyond the
crisis point of 5.2 per cent. The Negro rate is now at 12.2 per cent.

Most devastating is the fact that in spite of the increase in
numbers, the totdl educational system has failed to produce a
proportionately larger number of Negro scholars. The present system
not only still underutilizes, ''nderrates, and possibly denies their
potential; but it constitutes a most positively stiffling instrument to
prevent their more rapid incorporation into those economic areas with
the national life which will lead to a greater sharing of the gross
econc.ic productivity of this nation.

It seems that societies can survive depressions, and they can
survive low points much more effectively than they can survive
affluence. Look at the history of Rome; the history of Greece; the
history of Egypt. All these systems collapsed at the time of highest
affluence. We similarly stand as an affluent nation. For example, we
have a one trillion dollar gross national product. The Dow-Jories average
just went over 1,000 for the first time in history; and yet we have the
highest unemployment ever recorded in the history of the nation
because the country is convinced that it can be productive but it does
not need people. The whole business of tying education to the needs of
productive economy is now being questioned by economists them-
selves.

vn New Orleans, there are plans to build a half-billion dollar
superport, but they are not planning to use more than a couple of
hundred people to operate a half-billion dollar superport. One factory
in Louisiana is producing a half-billion dollars in plastics, but it uses only

31



about 340 people and only about 48 professionals among these. A
petrochemical industry, which is producing three billion dollars worth
of chemicals is using less than a thousand people. This §uggests that
production no longer requires large numbers of people. Even in the
professions last year, there were something like 30,000 doctorates
produced and less than 14,000 were employed. There is reported to be
presently a surplus of over 100,000 credentialized teachers who are
unemployed in that profession.

My specific and present concern is that there appears to be a move
afoot both in a major educational circle and in some public and private
funding sources, to use the continuance of the present black appeals for
black spearatism to reestablish segregation in education and again to
reduce the Negro part of the s2gregated pattern back to the lowest
common denominator. Unfortunately, Negroes are helping to carry the
ball for them.

You must know what is happening, and you must know what
serious purposes for this nation are vested in the conduct of your
institutions now and into the future. You must also know that you may
not expect the proper amount of support toward the development,
enlarging and refining of your institutions which have been for, lo, a
hundred years the promoters of a unique educational tradition. So you
have a double mantle to bear: The mantle of history and the mantle of
that future which only you yourszlves must produce for our youth and
for our nation.
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PART 11
SECTION A

PLENARY SESSIONS ON CURRICULUM CHANGE AND iMPROVEMENT




PART I

" The central purpose of the summer workshop (training program)
was to provide an opportunity for a selected group of students, faculty
and administrators to meet with each other and with consultants and
speakers in intensive study and discussion sessions to consider ways and
means for improving the quality of the curriculum at black colleges. A
basic assumption of the program was that every institution of higher

_,education was a unique entity with its own specific ovjectives.
Consequently, it was recognized that each institution must work out its
own curriculum improvement design by defiring its own problems,
setting its own priorities, and solving its own problems in the light of its
own traditions and resources. To this end, much of the emphasis of the
training program was geared toward the participants conceiving and
developing plans of action for curriculum revision at their respective
institutions.

This section is organized in three parts:

SECTION A — Papers given at the four plenary sessions in which
ideas and thoughts on curriculum improvement and
change were discussed.

SECTION B — Synopsis of four educational systems which ad-
dressed themselves to the educational needs of students
matriculating at black colleges.

SECTION C — Abstracts of curriculum documents prepared by
each college team; the documents were addressed to
specific academic problems at each institution repre-
sented.




CURRICULAR DEVELOPMENTS
AND NEEDS IN BLACK COLLEGES

Hugh M, Gloster

| am pleased to have the honor to address this Summer Workshop
in Cooperative Academic Planning on ""Curricular Developments and
Needs in Black Colleges.”” This is a subject which has occupied a very
important place in my career during my experience as a student, as a
teacher, as a department chairman, as a summer session director, as a
dean, and as a president in black colleges. This morning you may not
hear the voice of wisdom, but you will certainly hear the voice of
experience.

In the discussion of curricular needs and developments in black
colleges, it is helpfu!l to give some background concerning the past out
of which these institutions have come and the present in which they are
struggling for survival and success.

The private black colleges of the United States are by-products of
slavery and segregation, and they still bear the stigma and scars of these
two infamous American institutions. The first two private black
colleges, Lincoln University in Pennsylvania and Wilberforce University
in Ohio, were founded before the Civil War. Most of the others were
founded between 1865 and 1900 by Northern missionaries and Negro
churchmen who believed that education would lead the freedmen to
equal citizenship. The initial purposes of most of these institutions were
to give training in the three R’s and to prepare teachers and ministers;
but from the beginning most of these schools were called ““normal
schools,”” ““colleges,”” and universities,”” not because of what they were
at the time of their founding but because of what they hoped to be at
the time of their fulfillment.

As we all know, black colleges were started because Southern
colleges generally barred Negroes altogether and Northern colleges
admitted them either in small numbers or not at all, With the doors of
white colleges either closed entirely or only slightly ajar, private black
colleges carried almost the full responsibility for the liberal arts
education of Negroes for inore than a half century after the Civil War.
It was not until 1922 that the first state-supported liberal arts college
for Negroes—North Carolina College—was founded.
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During the century after the Civil War Negro colleges existed
outside the mainstream of American higher education and picked up
weak nesses that still plague many of them—insufficient funds, poorly
prepared teachers, underachieving students, inadequate libraries and
laboratories, and cultural isolation. Within this segregated system a
tragic cycle developed among the weaker Negro colleges in an
educational system stressing the preparation of teachers: poorly
prepared teachers trained poorly prepared students who in turn became
poorly prepared teachers who trained other poorly prepared students.

From the beginning the Negro colleges were victims of prejudice
and poverty. Prejudice was an external and poverty an internal deter-
rent to their progress. Despite the handicaps of prejudice and poverty,
private Negro colleges survived and progressed during the century after
the Civil War. While the black man himself was changing from slave to
freedman to citizen to elector—he is still not an equal citizen in this
country—the Negro college was generally evolving from elementary
school to normal school to teachers college to liberal arts college. Two
of these institutions—Atlanta and Howard—became bona-fide uni-
versities.

In 1896 the decision of the United States Supreme Court in the
Plessy versus Ferguson case held that the separate-but-equal concept is
not in conflict with the equal protection provision of the Fourteenth
Amendment, With segregation thus constitutionally sanctioned,
Southern states passed statutes to separate the races "in the use of
schools, churches, cemeteries, drinking fountains, restaurants, and all
places of public accommodation and amusement.” As far as Southerr
education was concerned, constitutions were adjusted and laws were
passed requiring that "'all public schools must be separate and pupils of
the white and Negro races are not permitted to attend the same
school.”

. Between the Civil War and World War | most American Negroes
lived in the South; and most blacks got their higher education in Negro
private colleges, which became not only the main promoters of black
history and black hope but also the principal avenues to higher
education and professional careers. In 1916, 1,643 students were in
college; and of this number 1,487 or 91 percent were in black private
colleges. During this-period black private colleges proved that Negroes
could and would obtain and use higher education; and they trained
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leaders and professionals—teachers, ministers, lawyers, librarians, social
workers, physicians, dentists, nurses, businessmen, and politicians—
needed by a race moving from slavery toward freedom.

In 1957 fifteen black four-year colleges—ten private and five
public—and three junior colleges, all private—were admitted to the
Southern Association of Colleges and Schools; and at the present time
63% of the Negro colleges are accredited, and all of these institutions
are admitting only high school graduates and are showing impressive
strength as educational institutions. ‘

During the 1930’s the NAACP began to attack the separate-but-
equal ruling handed down by the Supreme Court in the Plessy versus
Ferguson case and gained a favorable decision in the Gaines case, which
opened the University of Maryland to Negroes. In_ the 1940's the
NAACP broadened its attack and won important victories in the Sweatt
and McLl.aurin cases, gaining the admission of Negroes to the University
of Texas and the University of Oklahoma. During the early 1950's the
NAACP struck hard blows at public school segregation in cases in
Clarendon County, South Carolina; Topeka, Kansas; Wilmington,
Delaware; and Prince Edward County, Virginia. Eventually, in a
decision given on May 17, 1954, the Supreme Court overthrew the
separate-but-equal provision of the Plessy versus Ferguson case and
ruled that segregation in public education is unconstitutional.

As far as Negro colleges are concerned, the Supreme Court
decision of 1954 plunged them into a new world of competition and
problems. Prior to 1954 Negro colleges competed chiefly with each
other for students, faculty, and support. Since 1954, however, they
have been contending with predominantly white institutions in these
three areas.

Prior to 1954, black students in the South usually had only one
choice in seeking a higher education, and that was to attend Negro
colleges. Since 1954, however, they have gained several other options.
They may also attend predominantly white colleges of the South as
well as of the North and West, including scores of two-year community
colleges that are mushrooming in the metropolitan centers of the nation
and are less expensive and often more accessible.

The increasing use of these new options by black students is
reflected in growing black enroliments in predominantly white cofleges.
Althocugh the enrollment of students in black colleges, public and
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private, increased from 63,333 to 160,000 between 1953-54 and
1970-71, an increasing number of Negro students are entering pre-
dominantly white institutions. For example, between 1953-54 and
1970-71 the number of Negro students in Southern white colleges rose
from 453 in 1952-53 to 51,000 in 1970-71; and the number in
Northern colleges soared from around 45,000 in 1953-54 to 120 000 at
this time, The black enrollment spurt in Northern institutions has been
stimulated by the northward and westward Negro migration, which has
reduced the percentage of blacks in the South from 77 percent in 1940
to 65 percent in 1970; by the expanded recruitment of talented black
students by white colleges; and by the promotional activities of the
National Scholarship Service and Fund for Negro Studerts (NSSFNS)
and the National Achievement Program, which guide black students to
integrated colleges and provide scholarships and financial assistance for
them. As a result of these new trends, predominantly white colleges are
now enrolling a majority of black students.

Incidentally, this financial encouragement of black students going
to white colleges has never been paralleled or matched by similar
support for white students going to black colieges. As a result of this
lack of inducement as weli as of the power of precedent and prejudice,
onty a small number of white students now attend black colleges in the
Middle and Lower South.

Not too Iong ago Negro teachers were almost totally neglected by
white colleges, and white faculty members in biack colleges were rarely
recruited by other institutions and were frequently stigmatized. In the
old days, moreover, teachers were usually motivated by service and
sacrifice as they taught ex-slaves in an unfriendly land. At present,
however, teachers generally seek positions offering the best advantages
in salary and security; and predominantly white colleges and univer-
sities vigorously compete with predominantly Negro colleges for both
white and Negro teachers. Some predominantly white schools are
seeking black teachers in an effort to right a centuries-old wrong or to
get the best possible personnel. Others are seeking one or more "“token”
Negro teachers in order to provide racial window-dressing or to qualify
for Federal grants. Regardless of the motives, black colleges are hard
pressed to compete with richer white schools for black faculty and
staff. ‘ '

There is also the formidable task of competing with wealthier
predominantly white schools for funds. These institutions frequently

36



have an awesome advantage because their endowments and fees are
much larger and their alumni are generally the owners and controllers
of the wealth of the country. Negro colleges have an especially difficult
time in raising money for land, buildings, and equipment. Moreover, the
short-term grants which Negro colleges receive for programs, salaries,
and scholarships leave an uncertain future after the expiration of these
awards. So far black colleges have only scratched the surface in getting
financial help from affluent Southerners, many of whom have gained a
considerable part of their fortunes from the Negro market.

Black college curricula, like the institutions in which they are
offered, Istill show the influence of the segregated society in which they
developed. After the Civil War the main purpose of black colleges was
to train teachers to meet the immediate needs of the black population.
Teaching was attractive to young Negroes because it offered profes-
sional people the easiest possible access to white-collar positions which
provided a degree of dignity and represented a considerable advance
from a subordinate status. As a result, because of the need for teachers
and the attractiveness of the profession, black colleges placed primary
emphasis upon the training of elementary and secondary school
teachers. Because of this emphasis, almost half of the students in black
colleges today are preparing for emoloyment in elementary and
secondary schools despite the fact that the job market is becoming
increasingly limited.

At the graduate level in black colleges the concentration on
teacher education is even greater, and most of the programs leading to
the master’s and doctor’s degrees are in teacher education. As a matter
of fact, graduate programs in black colleges are rather thin and
unsubstantial except in the field of teacher education. In the South
more than twenty black institutions offer graduate work, mostly in
teacher education; but only two, Atlanta University and Howard
University, offer the Ph.D. degree, which is available only in a few
fields. Other doctorates at black ‘nstitutions in the South are available .
at Meharry, which offers the M.D. and D.D.S. degrees, and at Tuskegee,
which offers the Doctor of Veterinary Medicine degree.

In addition to teacher education, black colleges have stressed
several other' key professional fields that were judged to be greatly
needed by black people. These fields are theology, medicine, dentistry,
nursing, law, social work, librarianship, and business education.
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Recent studies disclose heavy orientation toward teaching and the
above-listed professions in the curricula of black colleges. For example,
the study of black colleges by Earl J. McGrath in 1965 revealed that 46
percent of the majors in black colleges were in professional or
vocational programs, chiefly teacher education, twenty percent in the
humanities, eighteen percent in the social sciences, and sixteen percent
in the natural sciences. The McGrath study and similar investigations
show that many important fields—for example, engineering, physics,
electronic technology, allied health fields, psychology, economics,
architecture, mass media, and business administration—are sometimes
omitted or neglected in black colleges despite the fact that employment
opportunities are numerous and rewarding. It should be parenthetically
mentioned that there are serious shortages of personnel in medicine,
dentistry, law, nursing, and other fields which black colleges have
stressed and that there is a serious disproportion between the
percentage of white and black workers in these fields.

The first item of business on the agenda of black colleges should
be the formulation of curricula which will permit escape from the
time-worn academic programs of the past and preparation for profes-
sional employment of the present and immediate future. Negro youth
will not be able to prepare themselves for new job opportunities unless
their colleges provide the necessary training. In many cases the absence
of appropriate curricula at the undergraduate level automatically blocks
or delays the advancement of students to further education and
lucrative employment in new fields. Black colleges have the obligation
and the responsibility to provide academic programs needed to prepare
black students to compete successfully for career opportunities sought
by other American students.

The next most important item on the agenda of the black college
is to provide the remedial and compensatory education needed to
enable academically handicapped black students to succeed and survive
in college. It is absolutely impossible to escape the obvious fact that
many black students are handicapped in college by poor elementary
and secondary school! education and also by deprived home and
community backgrounds. Since the most glaring deficiencies occur in
language skills and mathematics, black colleges must provide for
disadvantaged students the best possible training in communication and
guantification. Such training cannot be provided in an academic
program in which upper-level professors flee from remedial courses and
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assign them to young teachers recently awarded graduate degrees and
uninterested in remedial instruction. What is really needed is a first-class
program of remedial and compensatory education designed to develop
competence in basic tool subjects and to enrich fearning in areas of
cultural deprivation. These programs should be directed by teachers
trained for this important task and periodically strengthened through
participation in institutes, workshops, and graduate study.

Programs in remedial and compensatory education may be
conducted successfully in a number of ways. Some may be offered
during the afternoons and evenings or on Saturdays during the high
schoo! years, others may be handled during the summer prior to
entering college, and still others may be made available through
remedial or compensatory courses offered independently or in con-
junction with other courses during the first iwo vears of college. The
chief goals of these courses are to strengthen educationally deprived
students in basic disciplines and to fill cultural gaps in their academic
experience. Along with such instruction should go academic counseling
designed to reduce the number of voluntary withdrawals and failing
grades by academically deprived students. ‘

In many cases, black colteges have done a good job in helping
educationally disadvantaged students to reach the point where they can
do successful college work and then move on to satisfactory per-
formance in graduate and professional school as well as in employment
and citizenship. Black colleges have proved again and again that
disadvantaged students can make enough progress in a single academic
vear to insure successful performance in college. For these students the
black college represents the best avenue to professional success because
many American colleges admit only the top 25 percent of their
applicants, while others expect their students not to reguire remedial
work. .

Along with .programs for the educationally disadvantaged and
culturally deprived should go programs for the mentaily gifted.
Superior students should have honors programs, tutorial courses,
independent study and research projects, outside reading assignments,
and other enriching academic experiences. Too many talented students
are not properly motivated and developed in black colleges.

Attention has already been given to fields that many black colleges
have omitted or neglected. These fields include physics, engineering,
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electronic technology, allied health, psychology, economics, archi-
tecture, mass media, and business administration.

Let us now turn to other areas where curricular improvements and
innovations may be made in black colleges.

(1)

(2)

(3)

(4)

General Education

In the area of general education most schools have required
survey courses in the humanities, the social sciences, and the
natural sciences. In some cases these courses are thin and
superficial and demand little time and effort on the part of
the student. Efforts should be made to make these survey
courses broad and deep so as to give students a good
introduction to civilization.

African and Afro-American Studies

Black colleges have generally neglected African Studies but
have emphasized Afro-American Studies. At least a minor
should be-available in African Studies and the equivalent of a
major in Afro-American Studies. Afro-American studies
programs should be more than historical and cultural
offerings; they should seek sofutions to the problems of black
people in America and Africa. Black colleges in Washington,
Hampton, Durham, Greensboror, Atlanta, Tuskegee, Nash-
ville, New Orleans, and Houston should become national
centers of research and instruction in African and Afro-
American Studies. '

Community Improvement Programs

Black colleges, many of which are located in ghetto areas, are
in strategic positions to conduct effective community im-
provement programs offering academic credit. Such programs
may be supervised by departments in the areas of business
administration, the social sciences, teacher education, and
physical education. '

Interdisciplinary Courses and Majors
Black colleges should develop more courses that cross
disciplinary or departmental lines. Interdisciplinary majors
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and minors should also be offered in Afro-American Studies,
Urban Studies, |nternational Studies, and similar fields.

(5y=Adult Education

Oniy a few black colleges have strong programs in adult and
continuing education, and this deficiency should be corrected
as soon as possible. Since black aduits must be prepared to
enter new occupational fields now open to black Americans,
they must depend partly on black colleges to teach the
knowledge and skills which will perinit them to shift to fields
demanding vocational training and re-training.

(6} Interinstitutional Cooperation

Black colleges can expand and enrich their offerings through
interinstitutional cooperation involving two or more schools.
Such programs may be operated in a metropolitan area, a
state, a region, or a nation; and participating schools may be:
public or private or both, and they may be black or black and
white. In many cases black colleges lose thousands of dollars
and an abundance of curricular enrichment by not launching
interinstitutional programs with colleges in their own com-
munities.

(7) Non-traditional Studies

Since many able and talented black people have not
completed college because of poverty, marriage, or family
problems, non-traditional studies offer an excellent oppor-
tunity to permit talented individuals to obtain college degrees
“and to improve themselves academically. Non-traditional
studies include external degree programs, credit by examina-
tion, and credit for courses offered by business, industry,
government, etc. Such studies place less emphasis on ‘'time
{prescribed years of study), space (residence on campus), and
systems of academic accounting {credits or honcor points
earned).”

In the {aunching of curricular improvements it is understood that
the black college must provide adequate faculty, facilities, libraries,
laboratories, and other instructional resources. In this listing the quality
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of the faculty is especially important in a black college because the
development of academically disadvantaged students cannot take place
without first-class teaching. Despite the fact that highly trained black
teachers are now in demand not only in black colleges but elsewhere
throughout the country, black institutions must give priority to the
employment of able teachers and must compete with other institutions
in salaries, work loads, and research opportunities.

Black colleges must also remember that they cannot be financially
and academically strong if their enrollments are less than 1,000
students. Guidelines ‘for optimum size, which are just as applicable to
black as to white colleges, indicate that liberal arts colleges should
enroll at least 1,000 students and that comprehensive colleges should
enroll at least 5,000 students. The time has passed when black colleges
can claim that they maintain an enroliment of fewer than 500 students
because they are quality institutions, when the truth is that they have
such low enrollments because they receive such a small number of
applications for admission.

In conclusion, | should like to recommend that each college
undertake a thorcugh study of its curriculum with a view to make
revisions which will meet the academic and professional needs of its
students. This study should evaluate both general education and
departmental requirements as well as the content ‘and continuity of all
courses. New approaches to planning of the academic calendar and to
methods of teaching and learning should be considered. The resulting
curriculum—which should be supported with adequate faculty, facili-
ties, library, laboratories, and other resources—should prepare students
to compete on egual terms for career opportunities which are available
today as well as for admission to graduate and professional schools.

The future welfare and progress of the Negro in American society
will depend, to a large degree, on the kind of curricuia which are
furnished by black colleges. To provide ihe best possible education for
our young men and women is a task-which will challenge our best
abilities and demand generous support by foundations, corporations,
philanthropists, churches, and alumni.
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THE FRESHMAN INTERDISCIPLINARY PROGRAM:

AN EXPERIMENTAL PROGRAM AT FISK
Rosentene B. Purnell

The main issue facing us today is the provision of the best
educational experience for the students entrusted to us. Such an
endeavor must be thoroughly cognizant of the rapid and far-reaching
changes that affect the climate in which it takes place and for which it
takes place. All people do not learn or respond to the same experiences
in the same way. Therefore, a sound educational venture must adapt
itself to the huge variousness by which people develop intellectual
nower and understanding. It must constantly evaluate and reevaluate its
aims and objectives and the means by which and the extent to which
these are realized. A sound and vita} program should, then, be geared to
an expansion of the student’s range of options. It must not circum-
scribe individual interests; nor must it fail to meet the other
responsibilities and functions inherent in an effective educational
process. :

The experimental Freshman Interdisciplinary Program at Fisk is
part of the institution’s response to its desire and responsibility for
academic pertinence and prudence. Aware of the peculiar problems
facing higher education today, it is not only timely, but wise, for a
university to address itself to the concerns of intellectual and emotional
relevance in its curricular offerings, while still retaining the broader and
more tested aspects of sound academic pursuits. [t must then
constantly reassess its capability and commitment to deliver the goods
and services to its clientele, as well as the larger society; if it is to
remain a viable and vital force.

Presently funded under grants from the National Endowment for
the Humanities, principally (Fine Arts, Ways of Knowing and Commu-
nications) and the Kenan Foundation (Modern Culture and Black
People and Environmental Science), the experimental Freshman |nter-
disciplinary Program (FIP) is currently in its second year. Under the
general supervision of the Office of the Dean of the University and
based on the rudimentary concepts initiated by a special sub-committee
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of the Educatianal Policy Committee, it is designed as an alternative to
the present Exsiz Civiege siructure, and offers five courses (each two
semesters in length) which combine approaches and insights from the
disciplines now included in the Basic College, as well as others not
included. The FIP courses and their Basic College correlatives as
suggested by a Task Force, 1971,! are:

FIP
Communications 10-11 English Composition 11 and 24
Fine Arts Ensemble 31-32 Music or Art, Literature
Ways of Knowing 104-105 Mathematics, Philosophy
Modern Culture and Black History 14 or Western Civilization,
People or African Civilization

Environmental Science 22-23 Biological Science

The Freshman Interdisciplinary- Program attempts to reduce the
number of hours spent in general education (thus allowing students to
take more major or elective courses), but at the same time to provide
students with basic competencies and methodological insights from the
disciplines included in FIP as well as Basic Collage, generally. It also
attempts to make students aware of the interrelatedness of disciplines
(rnusic, literature, and arts, for example) which have traditionally been
presented in isolation. |t aims to teach students how to think, not what
to think, ‘

.During both the 1971-72 and 1972-73 academic years, students,
selected by stratified random sampling, participated in FIP by choice.
Pre-tests and post-tests were administered to FIP students and to a
control group (students enrolled in the Basic College) in fall, 1971 and
1972 and again spring, 1972 and 19732. Although changes in scoras
received in the 1971-72 testing were significantly different for the
experimental (FIP) and control groups in only two instances, in both
cases the difference favored the experimental group.® (The results from
1972-73 testing are not yet available.)
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However, the major differences between FIP and Basic College
courses (as perceived in 1971-72 by students and faculty who
participated in both) appeared not in statistics, but in terms of
student-student and student-taculty relationships. Because the F!P
adopted a Pass-No Credit grading system, both students and faculty
were forced to deal with motivation outside the both familiar
""punish-reward” grading system. While students and faculty
experienced some difficulty in changing their A-E orientation; positive
experiences resulted for both faculty and students. Many students,
freed from a feeling of competition against their classmates, worked
with their peers to share learning experiences. Faculty members, unable
to depend on grades for motivation, experimented with new teaching
techniques. Because instructors were expected to accompany their
Pass-No Credit grades with descriptive cor:ments for each student, most
FIP teachers became well acquainted 'wvith their students during the
course of the year.*

Since the Freshman Interdisciplinary Program is experimental,
faculty meetings, workshops, and retreats have been held on a
continuous basis since the spring of 1971. On these occasions, faculty
members, both inside and outside the Program, have had the oppor-
tunity to discuss objectives, methodology, and course content with
each other as well as with expert consultants from outside the
University. All division coordinators, department chairmen, and instruc-
tors have been extended a standing invitation to all deliberations of the
Program. So have administrators. Such contacts have proved valuable to
instructors in FIP and have made it possible for the 1972-73 program to
develop interrelationships, not only among the discinlines included
within individua!l FIP courses, but among at! the courses in the Program.

Now in its second year, the Freshman Interdisciplinary Program
has retained the best features of last year's program and is experiment-
ing with solutions to last year’s problems.> The faculty has approved an
experimental period of four years. An Advisory Committee, consisting
of representation from each department and ccnstituency, has been set
up to facilitate communication and constructive input from all areas.
An Evaluation Committee has been elected to conduct a longitudinal
study of the various facets of the Program as compared with Basic
College. At the end of the four-year period a recommendation,
based upon these and other appropriate studies, will be made re-
garding the future direction of the Program. Academic excellence is
the concern of both faculty and students in FIP; the Program hopes to
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make clear the contribution that experimentation and interdisciplinary
studies can make toward that goal.

Background

The development of the interdisciplinary programs at Fisk was the
result of a series of discussions and studies over a period of
approximately five years. In the Spring of 1970, a student-faculty
committee on concerns for a Black University met and submitted a
report; during 1969-70, a sub-committee of the Educational Policy
Committee reported on its evaluation of the structure and function of
the Basic College; a review of the Report of the Visitation Committee
of 1966 was taken into consideration; and the proceedings of the
meetings of a committee consisting of students, faculty members,
alumni, administrators and members of the Board of Trustees con-
cerned with the problem of governance, were examined as these groups
pointed up similar though basic strains in our present and past practices
as an institution of higher learning vis a vis our professed goals and
objectives.

It was further felt by many students and faculty members, as
indicated by written responses to our surveys and oral statements at
conferences and meetings, etc., that specifically, the Basic College at
Fisk — a two {2) year academic program for freshmen and sophomores
— had not kept up with the changes in society and, as a result, was no
longer relevant to the needs, wishes and aspirations of many of the
students at Fisk. It was thought to be too rigid, too heavily centered in
departments and, therefore, did not encourage adequately the view of
the interrelatedness of knowledge and the reality it attempts to
illuminate. :

On the basis of these studies and findings of nearly a decade,
certain basic changes were felt necessary and, therefore, desirable. To
effect these ends, two preliminary questions were asked: '

First, what skills and competencies would we desire in a
student who earns a degree at Fisk?

Secondly, what set of learning experiences could most
likely accomplish these ends in the most economical way?
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The first answer is suggested in the objectives of the University. (p.
1, Fisk University Bulletin, 1970-71:)

1.

To pass on to the students the accumulated universal
knowledge and values so as to produce the final product,
namely, a black college graduate possessing a '"free mind.”

To develop in the student the skills of his specialty necessary
for application of individual creativity, earning of livelihood
and the concomitant growth of the society in light of the
dictum; “Man is the archetype of societv’’ — society is free
and content only to the extent that an individual is free and
content.

To produce a graduate possessing respect for invividual
freedom and the democratic processes, and capable of
contributing to constructive community consolidation facil-
itating liberation of black people so that they become "free”
in the strictest sense, sociany, economically and politically.

To the second, the answer would seem to lie in exploring some
fundamental curricular changes. It is to this end that the Program
herein described addresses itself.

Summary of Aims and Objectives

The development of a set of learning experiences designed to
eliminate the weaknesses of the present Basic College and further
characterized by exploring new dimensions in learning constitute the
primary aims of the Freshman Interdisciplinary Program.

As a result of the involvements and deliberations outlined above,
the following areas of agreement became evident:

1.

The great need for Fisk University to incorporate into its
curricular offerings some aspect of the intellectual relevance
of the Black experience. The basic assumption here is that
this will be related to the development of a positive
self-image, self-concept and ego-identity, and that these will
be related to personality development and learning. The end
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result, conceivably, will be a person who is highly motivated
towards learning and the learning process. '

2. The strong belief that learning must be more realistically
attuned to real life situations. It should, thereiore, have an
interdisciplinary thrust with some outreach involvements.

3. The feeling that excitement of the learning and the intellec-
tual process must be somewhat self-generating and self-
perpetuating, and that this cannot be accomplished by
exposing students to rigid and inflexibie learning situations.
Concepts, key ideas, principles and modes of inquiry must
not be learned in a segmentalized way, but within a system of
meaningful interrelationships.

More specific applications of these overriding concerns as they
relate to-the five areas are set forth in Appendix A.

Procedure

A sub-committee of the Educational Policy Committee addressed
itself to the specific task of devising a corrective program for Fisk and
came up with the basic outlines of a program described in the following
pages. It was adopted by the Educational Policy Committee in May,
1971, with the recommendations to the faculty that since the proposal
has such significant implications for the whole academic program at
Fisk University and was such a departure from the traditional
educational manner with carefully thought out, measurable steps and
procedures and with a built-in criterion for evaluation. Hence the
undertaking of the planning and experiment of this Program, 1971-72.

After faculty approva! for the development of the experimental
phase of the Fisk Interdisciplinary Program, the Dean appointed a
coordinator, Dr. R. B. Purnell, who in turn enlisted the services of a
staff of fifteen (15) from the Fisk faculty with expertise and/cr broad
backgrounds and interests. Seminars and workshops were set up for
detailed planning of the perimeters of the areas of study, goals, and
objectives, content, methodology, and forms of evaluation. Consultants
in the various subject areas involved were invited to guide the staff
under the direction of the coordinator, in a realistic development of
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goals, content, methodology and evaluative criteria. Staff inter- and
intra- disciplinary discussions ensued. Tentative syllabi were drafted at
the June seminar and refined and adopted at the September workshops.
Surveys and studies were conducted during the summer by the
Program’s administrative staff to gather data to guide our actions.
Additionally, a brochure describing the Program and a staff manual
containing detailed information regarding the basic guidelines, philos-
ophy, objectives, procedures, syllabi for each of the courses, and
biographical data on the staff were prepared and distributed to the
University community and, in the case of the brochure, to all freshmen
and parents of participants.

Description of Program
The Freshman Iustitute

This preliminary phase of the Program focuses on the crucial
initiation of the student to the college experiences. It aims to explore
the level of and the best means ot further developing his communicative
effectiveness, for we believe it is the degree to which one masters the
meaning of symbols and models his thoughts and behavior thereby that
he loses his dependence on others, grows in self-esteem, and moves
toward true freedom. ,

The Institute, varying in length, is designed to be an intensive
introduction to the demands of college, conducted as an extra-class
phase of the Program to increase communication and ease the tensions
of the first weeks. One of the main purposes of the Institute of 1971
was to select by a stratified random sampling method, with the aid of
tests and academic records, a cross-section of students representing
various backgrounds and disciplines for this experimental group of the
1971-72 Freshman interdisciplinary Program, the details of which are
explained in the Appendix. The method of selection and timing showed
some weaknesses, perhaps, so we explored other possibilities in this
respect for 1972-73. The Institute. of 1972 involved an intensive
one-day conference with students and pareniz who were able to attend.
Follow-through on various designated focuses, using guest lecturers,
department chairmen, representation from the community of business,
churches, medical schools and the legal profession took place during the
month of September. Also, the Institute, 1971 was further handi‘r/:apped
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in fulfilling its aims because the University could not undertake the
additional expenses needed to sustain the activities and personnel of the
Institute. The 1972 Institute was able to engage a staff of faculty and
ten students to help with orientation of new students. The latter, we
feel, was highly successful.

Tutorial services, concentrated in the English Department’s Center
for Intensive Instruction in Writing Skills, and other tutorial facilities
are used by the Freshman Interdisciplinary Program participants as
needed. Such services are felt to be crucial to our individualized
activities and concerns as well as to our quest for academic excellence
and humane methods of achieving it.

The Freshman Interdisciplinary Program

The primary aim of the Freshman {nterdisciplinary Program is to
provide students a foundation for quality education taking into account
their wide range of interests, talents, and goals. The Program em-
phasizes exploring new and various methcds by which knowledge is
discovered and utilized. {t is organized around the primary structural
elemenis, concepts, key ideas, principles, and modes of inquiry. An
underlying principle or aim is the emphasis on the interdisciplinary
nature of experiential, not just theoretical, knowledge and the demand
for a high fevel of intellectual activity and involvement at an early stage
in the student’s college career. It aims to remove the artificial barriers
that separate life from learning, exploring new contexts and contents
for the learning experience. :

The Freshman Interdisciplinary Program, as developed, consists of
-five (two-semester) areas of study:

1. . Communications — the development of expressive skills, both
oral and written. It is highly investigative in nature, aimed at
preparing a student to be linguistically operative in any
setting in which he finds himself. Adopting the dialectical
approach to language study and usage, the course will involve
preparation and presentation of dramatic action, debates and
other forms of speaking activities. 1t would cultivate ex-
pressive skills in various media (including actual experiences
in radio and television production and performance) a
cystematic study of language as it functions in society,
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" teaching varying aspects of standard English for what they

are to millions of Americans, the dialects of a different
though correlative culture. The study of communications is.
conceived as a process by which students, through using and
responding to language, develop an understanding of their
world, themselves, and their problems. Such a-transaction
needs the beriefit of the insights from several disciplines.

. These will be used as needed.

Students were generally quite.satisfied with the progress of
this course. Activities involved the use of mass media,
popular culture, field trips, library units, researching, writing
on and speaking out on a controversial issue, small and large
group discussions and individualized conferences to facilitate

" the process of communication, verbal and non-verbal. Two

different members of the English Department staff were in
charge of the four sections in this area of study.

Ways of Knowing — the methodologies of several disciplines
including the mathematical, scientific {natural and social),
and religious, are studied in order to discern the modes of
inquiry and processes of reasoning which are peculiar to each
discipline and those which are common to all. Of particular
interest in each discipline is its logic of justification, the
rationale on which it bases its acceptance or reJectlon of
hypotheses, beliefs, etc.

This year, the course concludes with multi-discipli‘hary
investigation of the issue of freedom and determinism at the
level of the individual person. As we attempt to understand
the issues involved as well as to evaluate the varied positions,
we will have occasion to explore questions to which our prior
study relates. Such questions are (1} Does natural science
view causation as a deterministic model? (2) Is causation in
the physical world of a different kind from that in human
history? and (3) f human actions are casually determined,

- what. becomes of our idea of holding men responsible for
~misdeeds? These and other questions will force the students

and teacher to bring to bear the insights and methodolcgical
tools of all the disciplines whlch have been conS|dered
heretofore :
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This course was taught by five staff members drawn from all
the disciplines involved, 1971-72. The first semester em-
phasized a multidisciplinary approach to the ways each
person seeks to discover knowledge. The methodology
proved less than satisfactory during this first attempt. So this
year, 1972-73, it was taught by a single person with a
satisfactory cohesion and expansiveness.

Fine Arts Perspectives — this course provides a comparative
study of the arts: literature, drama, music, dance, and the:
visual arts of various historical periods. The arts as a form of
expression of the culture that produced them is the focus of
this course. The students not only learn about different
media, but may also do individualized creative work in one or
more of these areas on a tutorial basis or in small groups.
Various activity units and workshops are set up for further
development of individual talent. All students so exposed
gain an appreciation for the forms of creative expression in
the arts and are given an opportunity to discover and develop
their potential in a selected area. Individualized instruction
and study further enhance the desired ends of this course.

This course makes use of the team-teaching method. It has
been highly productive and resourceful in its use of subject
matter, both effectively and cognitively. The professors
employ a variety of creative techniques in presenting the
content, in an enjoyable, compatible, and informative way.
Although some of the typical resistance to the arts has been
experienced, correctives have been initiated where necessary
or possible and practical. The goals of communications are
also enhanced, and forms of multimedia are used both in and
out of class by groups or individuals. In this way both
students and faculty are encouraged to cultivate their moral
sensitivity, imagination, a catholicity in tastes and perspective
as the reassessment and appropriation of man’s usable past
engage a new generation confronted by the tentacles of
technology and the invasion of privacy. Each student is
inspired to explore ways to meet this challenge both as an
individual and as a member of the community of which he is
a part.
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4. Modern Culture and Black People — this course seeks to
investigate the various facets of the Black heritage and their
refationship to contemporary culture. Historical in approach,
the course aims to help the student understand himself, his
peers, his ethnic or racial group, hopefully, enabling the
student to better define and articulate his own insights,
needs, problems, and aprirations and also those of his people.
Students in the course are provided opportunities to become
familiar with local institutions and cultural artifacts. Oppor-
tunities for community involvement are indeed an integral
part of this experience, a major thrust being to sensitize the -
students to problems of a social, political and economic
nature. Qutside consultants and community residents con-
tribute to the development of ego-identity and insights, and
the relationships of these to learning and the learning process.
Carryovers to student-centered actlvmes have been decidedly
noticeable.

5. Environmental Science — thls area of study is a correlative of,
the conventional course. in-Biological Science with a more
practical investigation of the interactions of biological sys:
tems with geological systems. The emphasis includes compar-
ative analysis of natural (species, nati:ral habitation, etc.) and
induced (cities, community, etc.) eco-systems as well as a
look at systematic tendencies of certain species in certain
environments wnth some discussion of economic influences
on environmental changes drawing upon the expertise of the
departments of Biology, Chemistry, Physics, Economics and -
Urban Affairs as they engage all human problems and
_perspectives. independent research, growth of a sense of -
wonder about man’s problems and the capability of science
to solve them have been highly evident. Students are much
more knowledgeable about the issues of birth control and
genocide, kinds and sources of pollution, and so on, and can
present intelligent arguments or discussions on them as well
as initiate action on several levels.

" The Freshman Interdisciplinary Program may be completed in one
year, but must be completed by the end of the student’s sophomore
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year, allowing for some flexibility in the rate of a student’s progress and
for pursuing more individualized departmental or basic requirements
decided upon by a review of the student’s academic history, testing,
and the interests and goals of the individual student under the
supervision of trained academic counselors and faculty advisors. The
total program presently consists of thirty-four (34} hours of a student's
academic requirements for graduation. The remainder of the student’s
curriculum is highly flexible and individualized allowing for exercises in
freedom and responsibility to! develop self-concepts and professional
competency. J )

SUPPORTIVE PHASES OF THE HUMANITIES PROGRAM

Traditionally, Fisk University has emphasized the concept of
learning the mechanics of a discipline through applied study in the
college of higher studies. This method included an examination of
written documents relating to various works as well as first-hand
examination of and practice in an art or skill whenever possible. This
form of study was confined almost exclusively to persons who were
planning to enter into careers in the particular area.

In order to establish a more. purposefully functional program in
the Humanities and the Sciences serving the needs of the entire college
cornmunity, it seemed expedient and necessary to extend these services
generally reserved for students of a particular discipiine to other
disciplines. . .

The inauguration of a program of guest Iecturers and visiting
artists featuring poets, writers, painters, musicians, .dramatists,
theoretician's scientists, urban affairs and political spemahsts
encourages a healthy plan toward innovative teaching. Persons who
have galned wide acclaim in their areas of specialty, but who are
broadly knowledgeable and recognized as vital contributors, humanis-
tically oriented, aie sought out to serve short-term assignments as
visiting artists or guest lecturers. Such a pfogram is in the formative
stage at Fisk University, but it is envisaged that it would ultimately
enable the entire college community to be exposed to a wider range of
services in the common and special phases of the total program of
learning at Fisk.

‘A program of guest artists and lecturers is used to strengthen the
curriculum by providing students with a model of success and
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accomplishments in the arts and sciences as well as a chance to see and
gain- from such a person valuable insights into the exercise of his
medium or craft in a practical and individualized manner. Each person
chosen to.come as a guest lecturer or artist is expected to communicate
his humanistic orientation and involvement through his choice of media
- and by oral articulation so as to teach students in ail disciplines and at
all levels of study at the University.

This adjunct academic program should strengthen student writing
and oral presentations. The general student, along with aspiring artists,
poets, writers and musicians, politicians, scientists, ¢ic., needs the.
inspiration of those who have succeeded in the various areas, as these
persons may often serve as consultants and liaison personnel between
the academic community and the professional world. However, the
ultimate aim of the program hopefully centers on strengthening our
interest and participation in the humanistic process of learning—The
enrichment of our Writer's Workshop, the establishment of a Scholar-
Lecturer Bureau and wider involvement of these with the community
will do much to enhance the cultural and academic development of the
Fisk student as well as its several community-oriented activities. Such
minimal exposure as that outlined above doubtless had an influence on
the development of such outstanding artists and scholars as Nikki
Giovanni, Donald L. Graham, William Demby, John Hope Franklin, and
even W.E.B. DuBois, to hame a few. ' _

Three outstanding lecturers and guest artists were contracted for
1972-73 to enrich our regular course offerings. Maya Angelou, Alex
Haley and Jeanne Noble. Voices, Inc., a performing group, conducted a
workshop and culminated their - engagement with a performance
including al! the emphases of our Program in April. Numerous lecturers, .
local and nationally known speakers are used from time to'time. These
speakers or performers also spend.time in informal discussions with our
students. A calendar of activities is dlstnbuted to the entlre University
commumty

. Problems and Perspectives
The Interdisciplinary approach to learning is not new. In fact, the
compartmentalized approach is newer, as the nature of reality and

approaches to its understanding are not obtained by a single view or
_perspective,- but by the collective insights gathered from several
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disciplines or branches of learning. Yet the interdisciplinary approach,
by its nature, lends itself to unlimited innovativeness. Coleridge
describes in Chapter XVI| of his Biographia Literaria an educated man
as one who chiefly "seeks to discover and express those connections of
things” from which "“some more or lass general law is deducible.” He
further adds that such a person shouid vaiue facts as "‘they lead to the
discovery of the indwelling law.” This, | relate to the insights of each
discipline. The task is, then, to bring these together in a meaningful,
general understanding. This wouid seem to be the prevailing con-
tribution of the interdisciplinary approach. .

Interdisciplinary studies may be particularly valuable for a small
liberal arts college, such as Fisk, because of their flexibility and
potential economy in time, if not in money. Such studies seem to have
at least two advantages over disciplinary studies: they may provide a
course of instruction which relates more directly to the student’s own
life and understanding of it and they help the student to better
understand the relationships among the intellectual disciplines and his
daily experiences.

The approaches to interdisciplinary studies are many. A course
may be problem oriented, or governed by a single concept, situational,
thematic, or chronologically centered. These might be organized into
modules, mini-courses, individualized instruction, team-teaching, multi-
media and/or any combination of the above, among others. Nne danger
to be avoided is the mere patchings together of various existing
disciplines — mere collections of various points of view without a
meaningful interaction among them.

Interdisciplinary studies require transformations of structure, the
realignment of relations between teacher and teacher, teacher and
student, administration and faculty, college and community. Com-
mitment by the student to view himself as a ""passive” recipient of
knowledge; commitment by administrators to inflexible modes of
assessing teaching loads, systems of rewards and allocations of
resources; self-concepts by the teacher that imply a thoritarianism,
all-knowingness, insularity, or the notion that his classrrom is his
private sanctuary — all of these are major obstacles to effective
interdisciplinary work. An interdisciplinary pregram requires a greater
degree of unity, rapport and teamwork, a community in which
authoritv and responsibility are shared to a greatey extent than does the
traditional educational prcaram.
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Listed below are some general problems emerging from the
specific interdisciplinary program at Fisk and, in some cases, recom-
mended solutions:

1. Goals: Goals should be clearly set and the content and
pracess -of the course should adequately reflect the ways they
are to be achieved. All should be consonant with the overall
_oals of the University, including other enlightened concepts
of education.

Remedies: A statement of goals for each course must Le
contained in each syllabus, reviewed and revised from time to
time in light of the team's evaluative comments aind
measurable outcomes.

2. Contemporaneity: To what extent must the concept of
relevancy govern the perimeters of a given course? There is a
place for the positive concept of relevancy, but students
should pursue knowledge in all of its dimensions, times and
places. Only then can a sound perspective be established.

3. Evaluation: New criteria are needed both by faculty and
students to evaluate cne another’s performances and capa-
bilities. Is the Pass/NC system including descriptive evalua-
tions sufficient, or does it present attendant problems more
serious than the ones it seeks to eradicate? Does the present
monitoring system serve as an adequate guide to actual
performance when read along with other written and oral
evaluations? '

Remedies: Review our system of evaluation of boih students
and faculty often and make such changes zs indicatad by an
indepth annual or otherwise periodic study.

4. Standards: How can we arrive at sound standards by which to
measure the overall success of the Program? Should these be
particularized? To what extent will these be influenced by
conventional systems?
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Remedies: Standards should exist in a clear, meaningful
form. Nothing is acceptable short of competency of an
adequate level for full participation in a community of
educated persons or any area of life .which the student
chooses. A student is encouraged to be the best that he can
be.

Transferability of credits: How acceptable are credits derived
from interdisciplinary studies in other academic institutions
and on the job market, and so on? To what extent is the
student’s mobility affected by participation in a program
such as the Fisk tnterdisciplinary Program?

Remedy: Conduct an external and internal survey. (See
results of such included in this report.) Keep a running
account of students’ problems in this area and of the
corrective measures indicated or taken.

Mechanisms for accommodating the FIP and general inter-
disciplinary structure into a traditional-oriented structure,
such as Fisk. Students in the pregram suffer hardships placed
on them by the traditional system’s restrictions and reguta-
tions which were made without allowances for the existence
of such a program as FIP and all of its ramifications.

Remedies: Keep the Administration aware of such difficulties
and press for remedial measures. (An outline of various
hardships and recommendations for changes has been sent to
the Administration, some of which have been acted upon.)

Teacher loads and demands: Interdisciplinary teaching de-
mands thoughtful, careful planning and the freedom to
experiment with new methodology, media and materials.

Remedies: Administrators should exercise more flexibility in
determining class loads for teachers in the interdisciplinary

program. -

Communication and cooperation from other departments in
the university: More thorough integration is needed of the
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10.

interdisciplinary program into the fabric of this university
which is traditionally structured along departmental lines.

Remedies: (a) Continue to distribute all data on program
to all departments. emphasizing their free-
dom to participate in any way they see fit.

{b) Visit all department heads and discuss
program with them and solicit their co-
operation and inform them of the worth of
the program and the importance of their
cooperation. {Has been in process since
September) ‘

(c) Print more about efforts and activities in
communications media.

{d} Set up an advisory body consisting of
representatives from each department who
would reflect their departmental concerns
to us as well as the Program’s concerns to
their department.

Creating and preserving a healthy team spirit among all
participants and the university at large: A learning com-
munity within which the goals and objectives of the program
can be fully realized is vital. Atmosphere is important.
Constant meetings, although these place a severe burden,
sometimes, on the staff, are needed, especially during the
period when the Program is seeking its identity. A high level
of commitment and dedication is imperative. To create and
sustain this atmosphere, faculty’s working conditions,
rewards and incentives must be at a suitable level. Official
recognition of their contribution should be manifest.

Proper space and accommodations: Our particular focuses
require suitable accommodations to realize their full
potential. At the present time, space allocations and the
comfort factor have been much below par.
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11.

12.

13.

Recommendation: That the University provide a suitable
amount of space for the Program selected with its particular
needs in mind or give it top priority in selecting from among
available space.

Traditionality — strong commitment of some to conventional
disciplines and to traditional modus operandi. Conservatism
in concepts and approach.

Remedy: An innovative program must prove itself. We accept
the challenge.

A Sense of Direction — An overall statement of the goals and
directions of the University is needed to guide any internal
development of program. We experience hardships in many
areas because we have no clear policies on the changing
mission of the University as it attempts to embrace the
interdisciplinary thrust. The how and why need to be clearly
spelled out to the University—Vthh its full participation and
sanction and, concomitantly, its commitment of resources
and goodwill.

Rernedy: A recommendation to the administration for
development of such guidelines. (A Task Force has now been
set up for this purpose.)

A clear and consistent definition of terms wsed in the
educational program at Fisk. Terms such as Fine Arts,
Humanities, etc. are used inconsistently in the same educa-
tional contexts. Such inconsistencies are sometimes the
source of misunderstanding and hinder the development of
clear goals and areas of input. While the Interdisciplinary
Program herein described is indeed interdisciplinary and thus
no course falls solely within any divisional framework as they
are now defined, questions of jurisdiction do arise. ldeally, all
divisions are equally related to the entire program, temporary
isolation for fund-raising purposes notwithstanding.
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CONCLUSION

The Freshman Interdisciplinary Program committee, consisting of
at least fifteen (15) staff members plus six {6) student representatives
elected from among the participants in the Program, shows growth and
vitality in planning and implementing this program. The Program is
dynamic and continually changing in detail as recommended by our
constant evaluation procedures. Periodic eva!uations are administered
by the Program and the University Testing Services, and, of course, in
the respective areas of study. Regular staff and student meetings are
used to gather appropriate data and discuss policies, procedures and .
perspectives. Weekly observation by selected student monitors and the
staff reinforce these insights. All of these data help to influence desired
and necessary change in the Program. The coordinator spends 15-20
hours each week in counseling and conference activities relative to the
Program. To answer questions and address concerns of general interest,
she also compiles and distributes, as needed, a ""Fact Sheet’’ which
facilitates communication.

Five retreats and one workshop have to date been held with the
complete staff, student representatives, department chairmen or the
Advisory Committee, the Librarian, Director of Admissions and other
administrators of the University. These are held generally at the
beginning of the fall semester, at the end of the first semester, and at
the end cof May each year. The summer ten-day workshop, May
30—June 10, 1972 and May 21~June 1, 1973, is used to explore the
Program in-depth by using the data collected from siveral types of
surveys and general evaluation tools administered throughout the year
and during the Retreats to explore the Program’s:- strengths and
weaknesses and to .set up corrective procedures. We hold discussions
and demonstrations on methodology and motivation, select an overall
theme, which for 1972-73 was ""The Search for Personal Freedom’’ and
for 1973-74, "Images of Man: Process and Change,” recommend text-
books and materials to be used in courses, speakers, etc., and develop
syllabi for the subsequent years. The staff also participate in a “Self-
Awareness’’ session during the Retreat and Workshow.

It must be kept in mind that the educational process is not a
mechanical action, analogous to an industrial process. Rather it is a
social process in which human being are the agents, activators, and
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reactors. Their continual interactions with each other can be measured
only to a certain extent; and even to a lesser extent are they pre-
dictable. We are, therefore, as educators, dealing with living minds that
are instinctively concerned tirst with coming to terms with the world
around them. No one can ever under these circumstances guarantee in
advance a ‘'finished product;”” but a responsible educator must ever
strive to develop within each individual, according to his potential, a
sufficient awareness of his own incompleteness to make him want to
keep on growing &id learning and trying to solve the enigma of his own
existence in a world that is constanily changing in directior:s that he
nor anyone else can fully understand or predict. The Freshman Inter-
disciplinary Program at Fisk sees this as the sense of its purpese and is
exploring all avenues to effect these ends. '

Sme—

- YDean of the University, division c:snrdinators, the Registra and Director of Student Support
Services Program.

2The tests administered were: Cooperziive English Test - Form 1A: Cnoperative Naiural
Science Test — Form XX; Cooperative Social Studies Test — Form XX; Watson-Glaser Ap-
praisal of Critical Thinking — Form YM; California Analogies and Reasoning Test; |ssues and

Views ~ Dogmatism Scale. In the Spring of 1973, the CLEP tests were added. See Appendix
B.

3See Appendi)’: c

*This situation was enhanced by the comparatively low student-faculty ratio in FIP as well as
by the two-seriester duration of each course. -

*Pichlems and potential solutions are discussed earlier in this report..
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APPENDIX A

OBJECTIVES OF FRESHMAN INTERDISCIPLINARY PROGRAM

Designed to serve as either an alternative to or a substitute for the
traditional Basic College at Fisk, the Program aims to do the foliowing
things, among others:

1.

Reduce the number of hours spent in the general phase of a
student’s education from two years to one, yet developing
the same breadth and depth of background needed for any of
the student’s future endeavors through the interdisciplinary
approach, a combination of the focus and perspectives of
several areas in a single course. For example, Fine Arts com-
bines the perspectives of music, literature and art showing
how a knowledge of their interrelatedness is not only closer
to the realities of life, but richer. The student completes five
{5) two-semester courses plus two years of Physical Edu-
cation for a total of thirty-six (36) semester hours. He then
moves into his major area for advice on electives, intro-
ductory or major courses, thus giving him the opportunity
for a richer, more individualized program.

Expand the student’s range of options by allowing him more
freedom and flexibility in the development of his program.
He is allowed more opportunities for creativity and individual
interests within the context of the program.

Promote a more healthy interaction between student and
teacher, and thus a more concerted opportunity for mutual
growth and respect. :

Explore the intellectual and emotional relevance of Black
experience as it relates to ego-identity, the self-concept and
the learning process.

Provide for a sound development of the communicative

skills: listening, speaking, and writing. The new program calls
for shared responsibility by all members of the faculty in
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helping the students develop adequate communicative skills,
not just those of English and Speech. It provides ample
opportunities for self-evaluation and self Eelp in developing
the student’s individual powers of. expr ssion. It aims to
explore bold concepts of linguistic behavior on all levels
aimed at developing fuill knowledge of an appreciation for
the manipulative and creative potential of that tool, language.
The course, COMMUNICATIONS, will be the focal point of
this objective.

Provide for the student a greater understanding of himself
and others through study and interaction. The historical per-
spective of Black culture approached through the most effec-
tive instructional methods available should broaden under-
standing and foster the development of seif-concepts and
ego-identity. Such a siudy provided insight into con-
temporary issues such as alienation, racism, imperialism and
places these in an historical perspective valuable to any
informed, rational man. All courses promote this objective,
but especially ‘the courses in MODERN CULTURE AND
BLACK PEOPLE, WAYS OF KNOWING, COMMUNICA-
~TIONS, and the FINE ARTS ENSEMBLE.

Promote a spirit of true intellectual inquiry. Through the
interdisciplinary approach to learning and instruction, both
students and faculty will be giver fresh incentives to intel-
lectual growth. By pursuing knowledge from the Black
perspective, new methodology and insights should develop. It
~ is important that the climate for this inquiry be set early in
the student’s career; also, it is during this stage that the broad
exposure to knowledge is best and the potential for develop-
mental benefits greatest. A siudent should, then, have a
sounder basis on which to select his area or areas of concen-
tration. By combining the strengths of the various disciplines,
we serve to advance learning throughout the University. Itis
important, too, that such a program be characterized by
variousness through which students learn and respond. Thus,
the Freshman Interdisciplinary Program serves this end.
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8. Provide a challenging beginning to a liberal arts education
that would prove equally attractive to both men and wuomen
students ‘because of its broad base. Although historically, the
curricula of liberal arts schools, including Fisk, have been
more attractive to-female students than to male students
because the latter tend -to prefer those schools that
“specialize’’ in such areas as, engireering, the vco.tional

" sciences, or industrial arts, we believe that the inter-
disciplinary approach exhibited by the Freshman interdis-
ciplinary Program will offer the male and female student an
excellent chance to see the current broad and versatile
approach to those areas heretofore thought of as highly
speciaiized, and that it will unequivocally validify the view
that a liberal arts education offers an excellent and, indeed,

- necessary base for success in the 'specialized’’ areas.

APPENDIX B
METHOD OF SELECTION AND PROCEDURE

From the original 100 students drawn out of the freshman class
1971-72 for eligivility, the group met with . Purnel! and members of

the teaching staff. After having been apprised of what participation‘in

the program meant, they were given the option of declining or
accepting participation in the Program. Of this group, eighty-two (82)
formed the first semester’s experimental group and seventy-four (74)
the second. They were divided into three {3) experimental groups of
students, consisting of approximately twenty-five (25} for each group.
The experimental groups, both 1971-72 and 1972-73, were selected by
the Testing Services in accordance with stratified random sampling
methods with the assurance that it was representative of the total popu-
lation of freshmen admitted to Fisk University for that academic year.

The experimental groups in 1971-72 were differentially exposed
to five (5) interdisciplinary courses in thé’folld\ﬁy'ing ways:

s A 3 % S e

1. Experimental -Group A will be ekposed to three (3) courses
- that emphasize the Humanities — Communications, Ways of
" 'Knowing, and Fine Arts Ensemble.
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2. Experimental Group B will be exposed to the above three {3)
courses plus the course Modern Culture and Bleck People
with a social science orientation.

3. Experimental Group C will be exposed to the above four (4)
courses plus Environmental Science with a natural science
focus.

During Orlentatlon Week, both 1971-72 and 1972-73, the follow-
|ng tests were given to all freshmen
1. Cooperative Engllsh Test — Form 1A {mecsures achievement
and aptitude)
English Essay Test (measures achievement)
Algebra Test || {measures achievement)
Natural Science — Form XX (measures achievement)
Social Studies — Form XX {measures achievement)
Otis Quick-Scoring Mental Ability Tests — Gamma Am
(measures aptitude)
7. Kuder Preference Record — Vocational — Form G {measures
Vocational interests and aptitude)
8. The Adjustment Inventory (Bell} Revised Student Form
(1962) (an index to adjustment level).
9. College Student Questionnaire (Part |) (General information
solicited from all college students)
10. American Council or ©ducation — 1970 Student Information
Form (general information solicited from all college students)
11. Conperative Foreign Language Test in Spanish, French or
German — Form 1A (given to selected studénts) (measures
achievement)

S

Durmg the month of September, 1971, the following tests ‘were
given to available-freshmen:

]
P

1. Watson-Glaser Critical Thinking Appralsai — Form XM
{measures critical awareness) :

2., California Analogies and Reasoning Test — Form A (measures
ability to reason and see similarities)
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3. lIssugs and Views (devised by Rikeach) {measures open-
mindedness and close-mindedness)

We had available from the Admissions Office scores on SAT and
ACT tests.

Of these tests, number. one through six (excluding algebra) were
administered as post-tests. In the second category, all three tests were
readministered to see if the students had shown significant changes in
the areas measured.

The experimental groups were matched point by point wil a
primary unidentified (except to the Testing Service) control group
within the larger control group constituted by the remainder of the
freshman class. The priziary and secondary control groups were
exposed to the traditional iisst year Basic College courses. At the end of
the academic year, the entire freshman class was again tested to see if
there were significant differences in the performances of the experi-
mental groups and the control and also to determine if these differences
were statistjcally significant.

The committee is in the process of studying ways to assess out-
comes not readily measured by any of the standardized test of which
we are aware. We desire measurement rnore geared to our particular
goals, objectives and achievement in the content offered in our inter-
disciplinary areas of study.

For 1972-73, a list of one hundred twenty-five prospective stu-
ovunts was drawn up on the basis of SAT scores, high school records,
sex, hometown arid socio-economic standing. The Coordinator sant
letters and brochures describing the Program and inviting these students
to participate if they so desired. Prospects who felt they needed more
information prior to a decision were asked to request it‘and, upon
request, were supplied it either by mail and/or at a special Orientation
Session Sunday, August, 27, to which both parents and students were
invited. Other students not included in the original selection were also
given the option of electing to participate as space became available.
From this procedure, we assembled a final group of eighty participants
for the 1972-73 Program. .

The remainder of the students from groups A and B, 1971-72,
were enrolled in Environmental Science and/or Modern Culture and
Black People in order to complete their requirements in the Freshman
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Interdisciplinary Program. All of the 1972-73 class take the five
courses, except in certain cases where this procedure would seriously
impede the student’s progress toward his major, as in the case of certain
prospective music or pre-med majors. The primary and secondary con-
trol groups were set up in the same basic way as were those of 1971-72,

APPENDIX C

EVALUATION OF CHANGE IN SCORE FROM FRESHMAN
INTERDISCIPLINARY PROGRAM EXPERIMENTAL CONTROL
GROUPS BETWEEN FALL, 1971, AND SPRING, 1972, ON
STANDARDIZED TESTS

The following is summary material based on the results of Fall and
Spring testing of experimental and control groups of the Freshman
Interdisciplinary Program. The results presented are limited to com-
parisons of change in score (i.e., actual pre-test and post-test means are
not given).

Table 1 indicates that the data for the groups are in varying
degrees of completeness in terms of comparison of the number of cases
available with their respective group N. While it is assumed that the
students who took the tests are not systematically different from those
students who did not, the possibility exists that this is not the case; and
further, that any bias which exists may not be the same for experi-
menta! and contro! groups. The results should, therefore, be evaluated
with this caution in mind. (See Table 1)

From Table 2, it can be seen that there were only two instances in
which the change in score was significantly different for experimental
and control groups (Effectiveness of Expression for Group C. Social
Studies for Group A). In both instances, the difference favored the
experimental group. Apart from the question of statistical significance,
overall there was no tendency for change to be greater in experimental
than in control groups. All Natural Science differences, however,
favored the experimental groups, while there was some tendency for
differences to favor the control groups on the various parts of the
English test. (See Table 2)

There was a general tendency for most groups to show a signifi-
cant increase in scores on the content tests. The majority of these

68



increases, :'owever, though statistically significant, were relatively small,
and may not indicate any mea‘ningful change in achievement as
measured by these instruments. In contrast to the English and Social
Studies tests, theie was an average decline in scores for all groups on tlie
Natural Science tests.

There were so few cases available for the special tests administered
that these results should be interpreted with extreme caution. For all of
these instruments, however, differences between total experimental and
control groups favored the experimental group (i.e., larger gains or
smaller losses). (See Table 1)

The complete titles of the instruments used are as follows:

Cooperative English Test — Form 1A

Cooperative Natural Science Test — Form XX
Cooperative Social Studies Test — Form XX
Watson-Glaser Appraisal of Critical Thinking — Form Ym
California Analogies and Reasoning Test

Issues and Views — Dogmatism Scale

M

The results of these and other data will be studied and reviewed periodi-
cally to see if there are significant differences in the performances of
the experimental groups and the control group. Interpretations will be
made of these data as to the significance of the differences indicated in
the performance of the experimental and control groups. On the basis
of evidence gathered so far, the Freshman Interdisciplinary Program
Committee recommends a gradually increased enrollment so as to study
all phases of the program carefully as we proceed toward upward or
complete involvement of the freshman class.

69



O

ERIC

Aruitoxt provided by Eic:

Pretest and Posttest Scores Available
Freshman Interdisciplinary Program Testing, 1971-72

TABLE 1

Experi- Experi- Experi- Total ToTa_I—
mental | Control | mental | Control | mental | Control | Experi- | Contro!
Test
A A B B @ Cc mental
Watson-Glaser 5 4 8 7 9 5 22 16
CART 4 4 8 7 9 5 21 16
English 17 15 14 15 28 28 59 58
Natura!l Science 16 15 13 16 27 27 56 58
Social Studies 16 15 14 16 28 27 58 58
Issues and Views 4 1 5 5 7 4 16 10
Group N 22 22 22 22 36 36 80 80
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TABLE 2

Mean Change in Test Scores for Freshman I nterdisciplinary Program
Experimental and Control Groups from Fall, 1971, to Spring, 1972

Group A Group B Group C Total
Test
' Experi- Experi- Exper- Exp 2ri-
mental |Control { mental | Control | mental | Control | mental | Control
Cooperative English
Test
Total Englisn
M 79 2.13* 4.04* 6.07% 2.39* 1.34 2.32* 2.77*
SD 4.7 4.6 5.4 6.0 3.6 5.2 3.3 56
N 17 - 15 14 15 28 28 59 58
Total Reading }
]
M 1.35 2.43* 3.86* 6.03* 2.38* 2.39* 243" 3.28*
SD 6.1 4.7 5.2 68 46 5.0 5.2 5.4
N 17 15 14 15 28 28 59 - 58
Vacabulary
M 1.53 2.27* 2.50* 5.47* 3.46* 1.50" 268" 2.72*
SO 7.7 35 3.3 6.2 4.4 4.6 5.0 5.0
N 17 15 14 15 28 28 59 58
Speed
|
M 2.0€ 3.60" 4.00 8.13* 1.50 3.25 2.25* 4.60*
S 5.9 5.1 8.9 8.6 59 10.7 6.6 9.0
N 17 15 14 15 28 28 59 58
Leve: ’ !
| |
W 141 ¢ -13 514* | 4.0V -1 1136 158 .36
S0 47 b 9s lios 110.9 6.6 8.0 7.3 9.4
N 17 g 19 | 18 28 28 59 58
o 71
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TABLE 2 {continued)

Group A Group B Group C Total
Test
Experi- Experi- Experi- Experi-
mental | Control | mental | Controi | mental | Control | mental | Control
1. Effectiveness of * *
Expression
™ 82 1.67 4.71* 4.20* 250* | —1.32 254" 88
sD 7.4 6.6 7.4 79 6.1 79 6.9 76
N 17 15 14 15 28 28 59 58

2. Natural Science

M 56 —-1.53 —.38 -1.50 —96 —-1.67 -1.18 —2.21*
SD 3.5 5.3 5.3 6.0 4.7 5.6 45 5.5
N 16 15 13 16 27 27 56 58

3. Social Studies

M 6.56* .60 2.29 6.00* 5.68" 441" 5.10* 3.86*
SD 5.6 54 8.5 7.5 6.0 84 6.7 76
N B 16 15 14 16 ' 28 27 58 58

4. Watson-Glaser
Appraisal of
Critical Thinking

M 2.4% —25% | 1.88°| 3.43%| 978%| 440°| s523* | 281+
SD 6.3 4.6 6.8 45 14.6 15 109 4.0

N 5 4 8 7 9 5 22 16

5. California Anal-
ogies and
Reasoning Test

M —50° | 550° | 6.25° | ~1.708 | —44% | —2.40 2.38 -125
SD 11.4 15.1 16.0 86 18.8 13.2 16.2 115
N 4 a 8 7 9 5 21 16

6. Issuesand Vieas

— Dogmatism

ScaleP
M -5.26° | 6.00% [26.0° |—208" | —357%|—11.07 | —9.88 [14.20*
D 19.4 - | 146 | 226 |271 | 107 |223 |[184
N 4 1 5 5 7 4 16 10

* P < .05 for difference within Experimental or Control groups
**P < .05 for difference between Experimental and Control groups

ot tested for significance of difference due to small number of cases available

High scores indicate closed-mindedness, low scores open-mindedness. A decline in score thus indicates an
increase in open-mindedness,
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DEVELOPING AN EDUCATIONAL COOPERATIVE AT
PRAIRIE VIEW A & M COLLEGE AS A PROCESS
FOR IMPLEMENTING CURRICULUN REF2RM

Bill Orman

- The times are changing and we are changing in them. T hese rapid
changes in society and in education, signal the need for better systems
and more relevant modes for successfully solving the pre-service and
in-service teacher education needs of our institutions of higher edu-
cation, public schools, and communities within our state and through-
out our Nation.

In September, 1971, the Prairie View Performance-Based Teacher
Center was established as part of the Texas Teacher Center Project. The
Center serves as an inter-agency educational cooperative designed to
consolidate educational resources for improving the learning experi-
ences and opportunities of its students, the quality of their educational
personnel and the relevant responsiveness of educational systems,
through the dissgmination and installation of validated products and
practices resulting from research and development. The Center is
designed to purposefully affect changes in people, programs, and per-
formances, within a network of rural and outlying city school districts
who plug into its delivery system.

‘ On September 29, 1971, the Prairie View Performance-Based
Teacher Center Consortium was officially formed. The Consortium as
developed includes: Regions IV and VI Educational Service Centers,
Prairie View A & M College, and 17 schoo! districts: A & M Con-
solidated, Aldine, Bellville, Bryan, Cypress-Fairbanks, Brenham, Brook-
shire, Houston, Katy, Magnolia, Montgomery, North Forest, Navasota,
Sealy, Hempstead, Conroe, and Waller. During 1973 three {3) addi-
tional districts were added including, Burton, Klein and Spring.

A Prairie View Consortium Board of Directors was organized to
include the executive representative from each member institution.
By-laws were developed and officers elected. The Consortium’s 1971-72
officers were Max Schlotter, Executive Director of Region V! Edu-
cation Service Center, President; T. S. Hancock, Executive Director of
Region IV Education Service Center, Vice-President; Ross Clark,
Director, Consortium C, Secretary; Bill Shirley, Superintendent of
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Hempstead Independent Schoo! District, Treasurer; and Bill Orman
Director, Prairie View Performance-Based Teacher Center at’ Prairii.
View A & M College, Executive Director. The 1972-73 officers elected
were 1. S, Hancock, President, and Max Schlotter. Vice-President with
all other officers retaining their positions. ‘

The Consortium Board through its monthiy meeting determines
policy, examines assessed needs, and establishes program priorities for
the Consortium.

An Advisory Counci! is heing developed that includes leadershis
representatives from: Colleges/Universities, Public Schools, Teache:
Associations, Community Educational Programs, Parents, and Students

During October, the Prairic View Teacher Center Consortiun:
Board established its general and specific objectives, developed a threc
year in-service Teacher training goals, and scheduled immediate short
term priority in-service training activities. .

General Objectives of the Teacher Center Consortium are:

7. Development and deliverance of guality pre-service and in
service teacher renewal training programs addressed to rele
vant needs and effective learning experiences of children.

“. Cooperatively plan and install mechanisms tc facilitate
delivery of proven educational products wsthin designed edu
cational cooperative mode! of federal, regional, state, and
local partners. '

IS

Install and/or deliver validated educationai products and
design new teacher training programs and practices specifiec
to assessed consortium needs for in-service teacher training

=

4. Develop and install competent performance-based pre-servicy:
“teacher education training program cooperatively designec
with teacher training institutions and publiz schoo: system:
in Consortium Centers,

5. Create systeme for dissemination of competent instruction:.’

matcoials resources and services developed within and/e
without the Consortium and  instail = network
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communication linkages for evaluating feedbacks for deter-
mining accountability and developing regeneration supports.

6. Development of educational renewal cooperative for
recycling parity resources of people, performances, products,
and programs within the Consortium and effecting the estab-
lishment of an interdependent self-supportive organization of
renewal competency teacher education services and training.

An initial needs assessment mechanism was initiated to ascertain
Consortium member in-service training commitments, interest, reeds,
and resources. Also, the assessment instruments identified Advisory
Council members, Renewal Resource Agents io serve as training
contacts and consultants, training centers, priority educational products
for immediate and future installation, and resource accessibiity.

The systems for establishing an ‘’Educational Cooperative’ within -
the Prairie View Consortium began emerging. It is taking form from the
initial needs assessment, and a plan for development toward future
interdependence is being designed.

The Texas Educational Renewal Center through Dr. Kyle Killough
{TERC) and Mrs. Lee Ellwood developed plans with the Prairie View
Consortium for delivering a pre-pilot in-service training program of
Mini-Course | — Effective Questioning. The minicourse involves a
three-step instructional sequence and utilizes video-tape equipment and
evaluation materials. Training sites and centers for Mini-Course | were
identified, and orientation sessions held with center officials for -
product installation.

Mini-Course | was installed November 1, 1971, as a pre-pilot
in-service teacher training program in the following Consortium
member institutions: Aldine, Bryan, Cypress-Fairbanks, Hempstead,
North Forest, Prairie View A & M College, and Sealy. instructional
fessons were scheduled at Prairie View A & M College with video
microteaching being done in each teacher representative classroom.
Videotaping equipmient for pre-taping and post-taping was furnished by
Region 1V Education Service Center, Prairie View A & M College,
Waller Independent School District, and Aldine Independent School
District. Pupils for pre and post-taping sessions were available in the
-Waller Independent School District. Product materials were delivered
by TERC and consultant services as needed were available from Region
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V| Education Service Center. Pre-pilot monitoring and feedback were
evaluated by officials from TERC and the Prairie View Consortium.
Release time for teacher participants was provided by their school
districts.

Prior to the installation of the Minicourse as a pilot program, the
Consortium identified dissemination training centers in nine Consor-
tium districts. In these districts: Aldine, Bellville, Brenham, Brookshire,
Cypress-Fairbanks, Hempstead, North Forest, Sealy, and Waller, a
process for realizing specific objectives of the Prairie View Center was
installed.to include:

Providing the developmental and technica! ussistance, education
and training required to:

1. Assess local needs.
2. Develop strategies and priorities based on these needs.
3. ldentify and murshal local and national resources.

4. Utilize valid practices and products not previously known or
widely utilized in the local areas.

5. Adopt 'practices and products in response to local needs.
6. Install and evaluate new practices and products as needed.

7. ldentify, train and establish active ""Resource Agents’
services for coordinating and recycling in-service teacher
training products and programs.

Provide training in skills and understanding related to performing
effective competent teaching and learning.

During early December, Prairie View A & M College’s President
Dr. A. |. Thomas, the College Deans, Department Heads, and teacher
representatives, including the teacher center, initiated plans for a
college-wide Faculty Conference in Performance-Based Education.

The Mid-Year Faculty Conference held January 4-12, had as its
theme: Performance-Based Teaching and |ndividualized |nstruction —
Ways to Effective Learning. The shift in emphasis to Performance-Based
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Education was timely as the College had just completed an in-service
teaching training program installed in September, 1968 with the thame
“'|_earning The Major Objectives of the College.” Technical assistance
for the workshop was provided by Dr. Robert Houston and a
developmental assistance team from the University of Houston includ-
ing: Dr. Jake Blakenship, Dr. James Cooper, and Mrs. Sarah White,
together with Dr. Jarmes L. Gant-Florida State Department of Higher
Education and Dr. Harry Rob*1son of Prairie View A & M College.
During an eight day retreat, the Prairie View Faculty became actively
involved in: Examining Key Elements of Performance-Based Teaching,
Writing Behavioral Objectives, Developing Behavioral Objectives in the
Instructional Program, Individualizing Instruction and Creating Instruc- -
tional Software and Modules.

Following the workshop, the college faculty committed them-
sefves enthusiastically to a college-wide program of Performance-Based

Teacher Education. All course outline objectives for the second--

semester were written in behavioral terms, and some packaged materiais
were introduced as various departments have installed modular pro-
grams.

A task force will be named for developing the Prairie View
Compentency-Based Model in teacher education. An in-service training
program in performance-based education will be installed to afford
planning support and guidance. Within the model, teacher education
interns and training centers will be identified, and a program leading
toward certification on the basis of competency will be installed.

A pre-pilot training program for develcping Minicourse V Mathe-
matics Resource Agents was installed in Consortium districts of Aldine,
Cypress-Fairbanks, Hempstead, North Forest, and Sealy. Material
support was provided by the Texas Educational Renewal Center;
technical assistance by the Prairie View Center; and release-time
afforded teacher participants by their schoal districts.

During February, the Prairie View Teacher Center received
Minigrants from the Texas Educational Renewal Center to install as
pilots Minicourses | and V in nine Consortium school districts involving
one hundred and one in-service teachers in Phase | and to replicate the
training in Phase || for a similar number of teachers during April and
May. Six active Resource Agents trained earlier in pre-gilot programs
for both Minicourses were afforded leadership roles in installing these
teacher training programs in six training centers. These Resource Agents
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include: Elizabeth Péterson-Aldine, Vicki Bergin-Cypress-Fairbanks,
Isabell Kusee-Hempstead, Debra Foreman-North Forest, Mary Lou
Schaare-Sealy, and Barbara Gray-Prairie View A & M College.

Of the six centers, two cluster sites were designated. Sealy became
the tl;ainin‘g site to also include Brookshire and Bellville; Waller became
the training site to also include Hempstead and Prairie View A & M
College in the clustered units. Teachers were granted release time during
the school day to cross district lines to receive the minicourse training
from their active Resource Agents. Teachers in Aldine, Cypress-
Fairbanks, North Forest, and Brenham were granted release time to
trave! to designated central sites within the district for training. The
educational products were well received by teachers and their students.
Evaluations of the programs indicate very positive reactions.

In April, three Match Box Instructional Products: A House of
Ancient Greece, The City, and Japanese Family were instalied in six
consortium schoot districts. Support funds for product installation were
granted by the Texas Education Renewal Center to train fifty-one
inservice teachers in Phase | of the Program.

Vicki Bergin of Cypress Fairbanks ISD, the projects active
Resource Agent, was sent by the Prairie View Teacher Center to
Boston, Massachusetts for a training workshop on Match Boxes in order
to provide the leadership for training other Resource Agents in
instalting the Match Boxes. Vicki has received permission from the
school district to cross district lines in order to coordinate the Match
Kit project in the other five Consortium districts and to travel within
the state and afford technical assistance for TERC during Match Box
Awareness Conferences.

Thirty teachers were identified by Consortium districts of Aldine,
Bellville, Brenham, Houston, Cypress Fairbanks, Hempstead, North
Forest, Sealy and Waller for a planned three weeks Mini Institute in the
Prairie View Teacher Center at Prairie View A & M Coliege during June.
The participants, who are granted three graduate college hours, become
active Resource Agents for replicating their training in installing the
three additional educational products in selected teacher training
centers in their districts during next school year.

In September, three new buildings will open in Prairie View A & M
College: A Women’s and Men’s Residence Hall and a cafeteria.

Each building is designed to facilitate Performance-Based Educa-
tion. Each Residence Unit has sleeping quarters and a special study
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room that .nc'udes a isrge desk, bookiase, touchtone telephone that
has a dial access retrieval capability to pick up taped lectures and
recording, T.V. reception for educational T.V. on the Prairie View
System in the Learning Resource Center. The public address system is
designed for plugging in educational cartilages for regularly scheduled
programming. :

Each Residence Hall has an educational community of 46 students
assigned to two junior fellows. Each community has its learning lounge
of study carrels and other educational materials to facilitate learning.
Each building has a comrnois with ciassrooms, seminar rooms, library
and media materials and study cabinets.

The Dining Hall has space for 1500 students to utilize study carrels
for audio and/or video input.

All new buildings will be designed as mediums for facilitating
learning continuously.

The newly designated teacher center building becomes the active
Learning Center. Consortium personnel will be provided with ready
access to new and tested materials, processes, and products so that they
may keep up to date with the latest educational technigues and
methods and/or upgrade their own professional competencies. Also
planned is the development of an informational data bank, through the
services as provided.by Informational Resource Agents of the Texas
Information Service. Development of a reference library and a

" technology laboratory is also included. Planning for the future

effectiveness of the Center continues with Dr. Harlan Ford, TEA, and
Dr. Kyle Killough, TERC, as the Center Phase | program for affecting
changes i1 people is well underway. A vital component will be the
continous identification and training of Active Resource Agents within
the Consortium member institutions as an active mechanism for
recycling, delivering, and/or disseminating educational products,
matrrials and services. These change agents afford the valuable linkage
necessary to meet the existing and emerging in-service and pre-service
teacher training needs of the Prairie View Consortium.

In selected dissemination centers, a responsible feedback system
will provide input for designing pre-service teacher education programs
geared to the changing educational needs of the local community.

A delivery system has been installed in Consortium schools to
provide process, product, and personnel resources.

Phase |1, affecting changes in programs, during 1873-74 will signal
the instaliment in Consortium schools of a more sophisticated needs
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assessment system for determining and developing pilot program
centers within Consortium Clusters. Included also is the dissemination
of information, materials, products, and developmental personnel
resouices to selected pilot educationai renewal centers.

During 1974-75, Phase |11 affecting changes in performances
comes in clearer focus as established pilot educational renewal centers
provide the necessary linkage for installing pre-service Performance-
Based Teacher Education Internship Programs.

The Center becomes the delivery system for providing
performance-based instructional materials to Field Centers; developing
small group seminars and mini institutes; the dissemination of loan
equipment within the Consortium; producing materials; and dispensing
informational services and reference library resources.

The Center continues its program for installing proven educational
processes, products, and practices in Consortium schools in order to
provide for assessed needs of their educational clientele as the Prairie
View Teacher Center’s program becomes fully operational.

Students will receive relevant learning experiences from a variety
of resources to include pilot programs, proven materials and Active
Resource Agents. T

Teacher Education interns will receive earlier experiences with
children from multi-ethnic backgrounds in rural and city communities.

In-service teachers will be exposed to proven aducational practices,
processes, and products and assume key leadership roles as resources for
program design and intern development.

Community and professional agents and agencies as co-planners of
relevant educational services will be involved in understanding and
applying innovative strategies designed to improve the quality of
learning opportunities for their children.

College/University staffs will afford technical assistance to schools
and will have many opportunities for planning earlier fiela experiences
for their teacher education interns, as well as become recipients of
valuable input for program design.

Education Service Center personnel will provide leadership,
materials, and_special services to Consortium schools and receive the
needed support to bolster and expand their program activities.

Cooperatively, the idea of developing people, programs, and
performances become more clearly focused, and needs of the ‘'real
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world”’ for relevant education are more nearly defined as more effective
training delivery mechanisms and systems become installed. Thus, the
learning experience and opportunities for our children become greatly
enhanced.

81




O

ERIC

Aruitoxt provided by Eic:

THE BLACK COLLEGE IN TRANSITION
=tias slake, Jr.

It is extremely important and it goes without saying that persons,
who have to deal with the pressures of new deas and change, sometime
resent such pressures because they feel that these pressures are artificial
and really grow out of the impact that results when society forces many
of its concerns on black colleges unfairly. However, even if these factors
are unfair and are in many instances ill-conceived, they are nevertheless
real. My views about all the pressures are that we cannot hope to have
the luxury of trying to plan or develop strategies in an atmosphere
where the people that we are dealing with, on whatever level—in the
private or public sector, are sympathetic to our problems. |t would not
be the first time, either in terms of individuals or in terms of
institutions, that misguided people, because of the decisions they make
or the power they might wield, can do irreparable damage to people or
to institutions. It is on this basis then, that | think that we have to take
these things seriously.

| would like to do three things today, given the nature of the
activities that you are involved in. First, } would like to indicate the
new forces in higher education which represent the need for those
institutions that are going to get ahead of these forces and develop new
postures. The second thing which | will do is talk briefly about some
strategies or approaches to the business of curriculum development that
| think have not at this point been used very much anywhere. The
institutions that are able to solve some of the problems that | will be
laying out are institutions that are able to meet the current demands for
educational innovations. They are not only going to be in the forefront
in terms of educating blacks, but in the forefront in terms of educating
all students. Educational institutions of all kinds are traditionaily fairly
conservative and thus changes will be difficult.

The third thing that | want to do is simply to indicate what | think
the whole business of being predominantly black institutions has to do
with the kind of changes that | am talking about. | prefer, however, to
begin with a more general level and then end with that because | think
we have to operate in the broadest context. Because we are predom-
inantly black institutions, we have special responsibilities, but we have
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to carry themi out in the framework of American higher education and
in terms of our intricate relationship to the larger society.

The first tactor th2t we will deal with has to do with the
developing patterns fos *inanciai aid in higher education. The funda-
mental change that is taxing place in that area has to do with what | call
the movement from a; institutional-based series of financial aid
programs to a student-based tinancial aid program. It ssmply means that
the current thinking is to shift more and more ot the financial aid
resources into the hands oi the students rather than as they are now-in
the hands of the institutions. '

The new program, the Basic Educational Opportunity Grants, for
exampile, represents the first example of that principle in terms of
financi=! ai¢. | am assuming that you already know how heavily
dependeni black institutions are on federa! financial aid. This conse-
guently makes them more vulnerable than any other institutions in the
country to changes in these programs simply because a high proportion
of their students require financial aid and the federal financial programs
tend to be the largest source of that aid. So we have to be particularty
sensitive to any changes in these programs. The problem s that with the
consumer orientation, the college is in a difficuft position in terms of
offering students financia: aid per se as an inducement for them to
attend. If you want a particular student, it is very easy now to indicate
that you have a certain financial package iti the ;ompetition between
you and other institutions to get a particular student. However, if you
do not have that, then vou have to attract students by other means;
whirh means that you must present a basic portfolio which Spech‘ies
your educational programming and represents an attractive package for
the students. Behind this portrait, of course, is the reality of those
programs, that s, whether or not what you portray is actually the casc.

Educational institutions, then, are going 1o have to move closer in
a certain sense to the way in which the commercial sector operates. Far
example, people are going te have to become smarter at marketing their
educationat programs, because the consumer will be in an enormous
posttivin ¢! power if this trend continues. A student will have ohligated
to him a certain amount of moeney. He can then take that money 1o any
paruicular institution that he chooses That means colleges will have 1o
compets irom 3 different puint of view.

The second trend, whicr is also a competitive trend, has 0. do
witls the developmaent of somathing called post-secondary educetion,
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Post-secondary education is an expansion of the rormal definition of
education beyond high school. Post-secondary education includes more
than just the four-year colleges and two-year collugas; it includes what
are called proprietary schools--which means schools for profit. Propri-
etary schools train people for everything from a barber to a computer
technician, to a certificate program in truck driving. All of these things
are considered a part of post-secondary education. The fastest growing
part 6f higher education is in the community colleges and they are
closer to proprietary schools in some characteristics than they are to
some four-year institutions of higher education which grant bacca-
laureate degrees. This means, then, that the so-called traditional sector
of higher education is the sector that is likely to come under the
greatest pressure in terms of competition from these new forces.

For example, in the financial aid legislation, for the first time since
it was initiated in 1965, these institutions are eligible fc: the programs,
that is, the National Defense Student Loans, the Basic Educational
Opportunity Grants and the Work Study programs. These proprietary
institutions can now have their students qualify for these programs.
One then sees another kind of competition; a kind of squeeze in terms
of sources of funds for education. These proprietary schools are already
very good at marketing their programs whereas the traditional higher
education environment is not. | have never seen, for example, an
undergraduate institution promote its educational program in television
- commercials. But almost any evening in any major city, particularly in
the late evening, if one is watching one of the late shows, sooner or
later a broadcasting school, or computer schoo! or something of that
nature will advertise via television in very much the same manner that
soap or anything else is advertised because these are profit making
enterprises seeking the student market. In other words, they are in the
education business to make money. They can only make money,
however, if they can validate the training which they give to the
students and the students can get jobs at what they train them for. So,
they have a very straight-forward motivation but they also have to deal
with straight-forward criteria. You will not get students if it becomes
obvious that they cannot work at a high level of placement in a
post-school environment. ‘

The third force impinging on higher education has to do with what
| call manpower arguments for the validity of higher education
programs. The manpower argument simply says that you scan the
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general manpower rieeds of the society. Once having scanned these, you
look at where there is a declining market for certain kinds of jobs and
where there is an increasing market for certain kinds of jobs. You look
next at your educational programs and try to determine whether or not
the kinds of programs you are having students major in represent the
areas in which the highest proportion of them are going to be able to
get work. That is one level of the argument. The second level, however,
has to do the the perceived relationship between institutions of higher
education and the functional needs of a technological and industyial
society.

Decision makers have recognized now that higher educational
institutions do, in fact, furnish crucial manpower without which the
society could not functiorr. They are asking: Can we leave this to
chance or must we begin to put pressures on the institutions in order to
make certain that we do not have manpower distortions? These
pressures have been increased by the so-called glut of people in some of
the physical sciences and, for example, the under-employment of
certain people in humanities fields with a Ph.D. Some of these trends
are false, but higher education people have not been very effective in
demonstrating that in the long run these things represent only
temporary dislocations as opposed to long-term trends that may require
sharp cutbacks.

The ineffectiveness of people in higher education in these areas is
seen in the literal wiping out of almost all of the programs dealing with
graduate support in higher education. The programs in NDEA, the
National Science Foundation program, the Nationatl Institutes of Health
program; almost all of these programs are fighting a losing battle trying
to hold on to funds for graduate and professional school training. The
general argument being, “We are all overloaded with Ph.D’s, therefore,
we do not need these programs.” That, however, is going to hit blacks
with a great dea! of force in two to three years and you will find
graduate schools telling you sadly about your best students: ‘"Yes, we
can admit him or her but we do not have the money to support the
student.” This means that, as you know, to admit most black students
to graduate or professional school without substantial financial aid is
not to admit them at all. They simply cannot continue after four years
of undergraduate school except that small proportion of students who
come out of professional families, whose parents are doctors, lawyers,
or other successful professionals and that is a small percentage of the
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students. Consequently, some very serious probiems are developing in
this area. All of these things and particularly the last issue, put higher
education under a great deal of pressure that it has never been under
before.

New questions about productivity and accountability are being
asked of people in education and people are insisting on answers.
Higher education was considered a public good. No cone questioned its
value. Now all of a sudden, in the last five years, almost everyone is
guestioning everything in higher education from, what kinds of
graduate students it turns out to what do college teachers really do in
their five-day week. This is an area where educators are going to have to
o quite a bit of work and do it rapidiy. In California, for example,
there was a move at the state legislature to validate whether or not the
teachers were putting in a 40-hour week as is the case in other arsas.
The educators were not able to show data indicating precisely what
teachers did to take up the rest of their time. If they were meeting
students 12 clock hours per week in terms of contact hours and of
course one said there are 2 hours of preparation for each one of
teaching, then they were asked a simple gquestion—Can vou document
that? Now, of course, you know that people in education have not
always tried to document that sort of thing. They could not and so
they were in a very difficult position. But this is just an anecdote on the
new kinds of pressure and how they can do damage if we do not begin
to deal with these things.

Another factor has to Jo with the fact that people in higher
education misread the world in which they live. We have become too
much enamored with how important we are to the broader society. But
it is sobering to remember that 50% of the people in this country do
not even have a high school diploma. In the 1970 census, for the first
time, the median level of education approached 12 years. Thet means
that 50% of the peopte in this country are not even high school
graduates. Only about 20% of the men, in the last data | looked at, are
college graduates. Qverall, 10.7% of the population over 25 completed
four or more years of college. Therefore, as long as only 11.7 millior
Americans are in that category out of 110 million Americans who are
25 vyears of age, the politiciarn chooses to put praessure on highe:
education i terms of a cost-price sgueeze; they have -~ firm
environment in which to do it. Their electorate is no? likely 1o fin< you
extremely important to them if you are too expensive. if you cost too
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