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* HOW DO SPECIAL EDUCATION SERVICES HELP THE HANDICAPPED?

1. Reimbursement to local and intermediate school 3. Guidance and funding for experimental projects 5. Cooperation with other agencid
districts of funds to assist in financing programs : to search for better ways to teach handicapped more adecuate total ed: :cation
for the handicapped. children. ] " handicapped children and yout]

2. Provision of leadership for inservice training to 4. Assistance in assessment of program needs—
special education personnel. personnel, facilities, equipment, etc.
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CHAPTER | — INTRODUCTION SPECIAL EDUCATION SERVICES

Purpose:

The major goals of Michigan Special Education
Services encompass the needs for comprehensive and
guality special education programs and services, as
well as the organizational communication structure
necessary for the detivery of these programs and
services to Michigan’s handicapped children and
youth.

Services to Students:

The overall goal of the Special Education Service
Area is to insure that each handicapped child in
Michigan has the opportunity to develop into as
self-sufficient and as contributing a member of his
community as possible. Each child must be given the
opportunity to develop his personal, social, and
vocational skills to the fullest extent of his capa-
bilities.

Goal 1: To provide every handicapped chiid in
Michigan with comprehensive educational
pragrams and services appropriate to his
needs.

Goal 2: To insure quality educational programs
and services for all handicapped children
in Michigan.

Goal 3: To establish an organizational structure
for delivery of special education programs
and services.

Goal 4: To promote the understanding and
acceptance of handicapped persons within
the educationai profession and the
general public.

Population Served:

To be eligible for special education services a child
must be one of the following:

1. Mentally handicapped {educable, trainable, or
severely handicapped)

2. Physically handicapped (visually impaired,
hearing impaired, crippled, or otherwise
health impaired)

3. Emotionally disturbed

4. Multiply handicapped

5. Speech defective

G. Learning disabled

7. Perceptually handicapped

In addition, the child must be certified by the
appropriate professional or agency for placement in
the program most suited to his needs.

It is estimated that 12.5% of Michigan’s school-age
population of 3,969,000 are handicapped and in need
of special education services.

Approxirnatety 138,741 children are in'state-
supported special education programs. In addition,
approximately 4,191 are also served through day-care
(mental health} and institutional settings. The State
School for the Deaf and the State School for the Blind
serve approximately an additional 700 students.

Special Education Statistics



COMPARISON OF PUBLIC ACT 220 AND U.S. OFFICE OF EDUCAT!ION
INCIDENCE RATES

Disability Type

Mentally Handicapped
Educable Mentally Handicapped
Trainable Mentally Handicapped
Severely Mentally Handicapped

Physically Handicapped
Visually Handicapped
Blind
Partially Seeing

Hearing Impaired
Deaf
Hard of Hearing

Crippled and Otherwise Health tmpaired

Crippled
Otherwise Health impaired

Emotionally Handicapped
Emotionally Disturbed
Socially Maladjusted
Personat Adjustment Problems

Multiply Handicapped
Deaf-Blind
Blind-Mentally Handicapped
Deaf-Mentally Handicapped
Crippled-Mentally Handicapped

Other Conditions
Speech Defective
Learning Disabled
Perceptually Handicapped

STATE TOTAL

*Based on U.S. Census Bureau estimated Michigan age 5-19 population for 1969 of 2,186,777.
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Public Act 220
Total
(ages 5 - 19)

51,935
6,482
1,815

4,809
1,237
3,672

6,757
1,540
5,217

11,725
10,847
878

32,874
27,927
1,529
3,418

281
23
41
41

176

131,901
10,146
15,670

274,304

P.A. 220"
Incidence
Rate

.023749
.002964
.000829

.002199
.000565
.001633

.003089
.000704
.0022385

.005361
.004960
.00401

.015033
012770

.00069¢
.001563

.000128

.000010
.000018

.000018
.000080

.060316
.004639
.007120

.125437

US.O.E.
Incidence
Rate

.02

.003

.001

.001

.005

.005

.02

.0005

.035
.01

.10035



Agency Resources:
Funds:

The Special Ecucation Service Area will operate on
a totat budget of approximately $61,123,000 of Stat:
and Feclerat funds during 1971-72, In addition, local
and intermediate school funds of approximately
$652,222,000 are expected to be expended on pro-
grams for the handicapped.

State and Federal funds are distnibuted to local
and intermedhate districts for approved programs
and personnel and for programs State operated in
institutions. All phases of handicapping conditions
are included.
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SUMMARY OF FUNDS FOR 1972 BY SOURCE OF FUND
Estimated Expenditures for Fisca! Year 1972 By Source of Fu

Federal Sources

Title | Part B
Title 11 Pubhc Law  Pubhc Law  Public Law EHA Other
ESEA (90-57G 89 313 89-313 ESEA Fedueral
VE HE GE SE

: 5694,000  $1,259,000 $200,000 $2,368.000 S1,400.000 $202,00(

Non-Federal Sources

| Je— - ——

State

(State Aid) [ ocal Non-Public
$55,000,000 $52,222,000
TOTAL
BASIC EDUCATIONAL PROGRAMS
e e e e - R
Number of
Handicap Programs 1970-71 Fu
Educable Mentally Handicapped 2,319
Trainable 393
Crippled or Otherwise Health |mpaired 270
Emotionatly Disturbed 282
Severely Mentally Handicapped 215
Visually Handicapped
(Blind, partially seeing) 87
Hearing Imparred 274
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SUMMARY OF FUNDS FOR 1972 BY SO''RCE OF FUNDS

Estimated Expenditures for Fiscal Year 1972 By Source of Funds

Federal Sources

Title § Part B
Titie 11 Public Law Public Law  Public Law EHA Other
ESEA (90576 89-313 89313 ESEA Federal
VE HE CE SE

5694,000 81,259.00(5 5200,000 $2,368,000 $1,400,000 $202,000

—ooo_.. . Non-Federal Sources

State

Total

S 6,123,000

$107,222,000
$113,345,000

(State Aicl) Local Non-Public
555,000,000 $562,222,000
TOTAL
BASIC EDUCATIONAL PROGRAMS
Number of
Handicap Programs 1970-71
Educable Mentally Handicapped 2,319
Trainable 393
Crippled or Otherwise Health Impaired 270
Emotionally Disturbed 282
Severely Mentally Handicapped 215
Visually Handicapped

(Btind, partially seeing) 87
Hearing Impaired 274

Full Service Objective

3.

110

416

1,

31t
552
598

116
583
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WHERE THE SPECIAL EDUCATION DOLLAR GOES

Mentally Handicapped
Emononally Disturbed
Phy sicatly Handicappedd

Other Services

Total

EXPENDITURES

special Education Basic Programs
SURPOT Live Services
Other Specral Education Costs

lotal

FUNDING SOURCE

Local
State
Federal

Total

S 48,738,345
6,800,699
30,603,147
27,202,797
$113,344,988

S 62,430,426
48,556,988
2,357,576
$113,344,890

$ 52,222,000 (approx.i

55,000,000
5,123,000
$113,345,000

6" Emotionally

AN
Mentally
Handeappedd

24
Oiher
Sevices
) 27,
’/" Phystcatly
Handicapped

Disturbed

r .
SR Suppot tive
Basic Survices

Progranis

4",
Other Costs U

46", Local

48" Srate..
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Manpower:

Nine consuftants and two supervisors, under the
direction of the director of Special Education Services,
provide assistance to Michigan on the various educa-
tional needs of the handicapped.

The consuttant rofe in twofold - regulatory and
consultive. Inservice, program planning, evaluation,
certification, financial recommendations, and general
leadership are some of the services available from the
Special Edacation Services staff.

SUPPORTIVE SERVICES

Actual Number of
Personnel {(1970-71)

Directors 111
Supervisors _ 60
Teacher Counselors of the Deaf and Hard of Hearing 35
Teacher Counselors of the Physically Handicapped 60
Teacher Counselors of the Visually Handicapped 28
Teachers of the Homebound, Hospitatized 170
Teacher Counselors of the Mentally Handicapped 177
Teacher Counselors of the Emotionally Disturbed 118
School Social Workers 655
Physical Therapists 52
Speech Correctionists 1,049

Full Service Objective

100
300
518
389
155
194
1,040
2,056
1,244
205
1,555
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CHAPTER Il — SPECIAL EDUCATION BASIC EDUCATIONAL PROGRAMS

Baute educational programs for handicapped
children are defined as primanly tlessroom programs
for those children who are so hani'.capped that they
cannot benehit from a regular classroom, even with
supportive services, These hasic classroom programs
would include not only o specially trained teacher,
but also vehatever supportive services ate needed to
maretain the handicapped children in the special
class program.

A. MENTALLY HANDICAPPED

Educable Mentally Handicapped:

A pupil shall be considered enrolled as a member
of the program under this act, as determined through
adequate diagnostic study, if (a) be is mentally handi-
capped and potentially socially competent, (b) hes
mentally handicapped but prognosis is such that he
may appear neither academically educable nor
potentially socially competent hut who may, with
training, become at least partially self-supporting.
Excluded under this act is the pupil who is intellec-
tually able, but who is not making satisfactory
progress and adjustment.

The needs for basic classroom programs for educa-
ble mentally handicapped are based on the following
population estimates, incidence rates, and professional
personnel--student ratio.

Protessional |

Esumated Personnel- ‘

Age Incidence  Client Student |
Group Population Rate  Population Ratio .
{

o4 969,000 .0075 7.267 1:156 \
519 2,500,000 015 37.500 1:15 !
20-25 500,000 .00075 375 1:15% J

6

Trainable Mentally Handicapped

A non-educable but rramable meeiaa handicapped
child s an individual, os determin cd threagh diagnostic
study who:

1. Is developing at approximately the rate of 1/3
of the normal ntellectual development and
whose intelligence guotient (s approxmately
between 30 and b0, as determined by indi-
vidual standardized intelligencettests; and

2. Has potential for self-care, social adjustment
to home and neighborhood and for supervised
economic usetfulness in the home or in a
sheltered work situation within the community.

The neerts for basie classroom programs for
trainable mentally handicapped are based on the
totlowing population estimates, incidence rates, and
professional personnel-student ratio.

! Protessional

' Estumatey  Personnet |

| Age Incidence Chent Student ,

i Group Population Rate Population Ratio :

“ 0.4 969,000 .0015 1.453 115 ‘
5.-19 2.500,000 .003 7.5040 1.15 i

L2095 500,000 .003 1,500 1:1% i

i .

[

L. e

Severely Mentally Handicapped

To be considered severely mentally handicapped,
a child should meet the following criteria:

1. Have less than a 30 1.Q. on an individual

intelligence test.

2. Lack the abitity for a trainable program.

3. Have potential for learning basic self-care and

communication skills.

Neeas for basic classroom programs for severely
mentally handicapped may be based on the following
population estimates, incidence rates, and professional
personnel-student ratio.

Age '
Group Populabion

0-4 949,000
519 2,600,000
20-25 500,000

B. PHYSICALLY
Visually Handicap

Visually handicap,
fegaily defined, accor
follows:

1. Bhind persons o
acuity of 20/2(
correchion, O «
that the widest
an anguiar dist;

2. Partially seeing
central visual i
in the better ey

Needs for basic cld
handicapped arz bast
estimates, incidence
student ratio

Age |
Group Population

0-4 469,000
5-19 2,500,000
0-25 500,000

Role of the Michi

The basic assumpt
Michigan School for
hensive iK-12 educat
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Trainable Mentaily Handicapped

A non-educable but trainable mentally handicapped
child is an individual, as dezermined through diagnostic
study who:

1. Is developing at approximately the rate of 1/3
of the normal intellectual dovelopment and
whose intelligence quotient is anpr ximately
between 30 and 50, as determined by indi-
vidual standardized intelligencettests; and

2. Has potential for setf-care, sociat adjustment
to home and neighborhood and for supervised
economic usefulness in the home or in a
shialterea work situation within the community.

The needs tor basic classroom programs for
trainable mentally handicapped are based on the
following population estimates, incidence rates, and
professional personnel-student ratio.

' R [ .,_,__,_,__,,___,___.]I
Professiongi |
: Estimated  Personnek )
' Age Incidence Client Student :
; Group Pepulation Rate Poputation Ratio :
|04 969,000 0015 1.453 115 :
! 5-19 2,500,000 .003 7.500 115

L2095 500,000 .003 1,500 115

1 - i

Severely Mentaily Handicapped

To be considered severely mentally handicapped,
a child should meet the following criteria:

1. Have tess than a 30 1.Q. on an individual

intelligence t :st.

2. Lack the ability for a trainable program.

3. Have potential for leatning basic sell-care and

communication skills.

Needs for basic classroom programs for severely
mentaily handicapped may be based on the following
population estimates, incidence rates, and professional
parsonnel-student ratio.

! Professional
Estumaied  Pursonnel :
! Age Ineidence hient Student i
' Group Fopulation Ratio  Population Ratio .
|
i o4 369,000 .0005 4384 1:6
H 5-19 2,600,000 .00t 2,600 1:6

20-26 500,000 .001 500 1.6

B. PHYSICALLY HANDICAPPED
Visually Handicapped {Blind and Partially Seeing)

Visually handicapped persons are traditionally and
fegally defined, according to madical diagnoses, as
foliows:

1. Biind persons are thase having a central visudi
acuity of 207200 or less in the better eye, after
carrection, or a peripheral fietd so restricted
that the widest diameter of such fickd subtends
an angular distance no greater than 20 degr-es

2. Partially sceing persons are those persons with a
central visual acuity between 20:70 and 20/200
in the betier eye after correction.

Needs for basic classroom programs for visually
handicapped are based on the tollowing population
estimates, incidence rates, and professional persorinel-
student ratio

Pratessional
Estimated Personnel
Age lncidence hient Studant

| Group Population Rate Populaton Ratio

I

Cc-4 969,000 .00015 145 1:8
5-19 2,500,000 0003 750 1:8
20-25 500,000 .000015 7 1:8

Role of the Michigan School for the Blind

The basic assumptions tunderlying the role of the
Michigan School for the Blind in provicling compre-
hensive K-12 ecducation and related services for the



visually handicapped chitdren of Michigan are as
follows:

1. The programs and services ot the school are a
part of the total range of comprehensive educa:
tonal programs and services avatlable to Mich-
igan’s visually handicapped children.

2. The School for the Blind, as o part of the
Michigan Department of Education, works
closely with the Special Education Services
Area withun its framework in the State plan far
the education of the visually handicapped as it
carries out the legal responsibility with which
it 1s charged.

3. The School far the Blind 15 legally charged with
the responsibility for providing elementary and
secondary education for atl visually handicapped
children who can be brought to the point of
demonstrating a capacity for useful iearning and
who cannot be satisfactorily educated in their
local schools because of a lack of program base,
lack of trained staff, lack of adaptive equip-
ment, need for resident controls, or for other
good reason.

4. As a State school, its fFacitities, statf, and serv-
ices should be resources for the extension and
improvement of educational opportunity.
Visually handicapped children, their parents,
colleagues in special education, the Special
Education Services Area, local school districts,
and higher education should expect the School
for the Btind to be helpful in every appropriaie
way.

Hearing Impaired (Deaf and Hard of Hearing)

in defining hearing impairment which is educa-
tionally significant, »nt only audiometric tests results,
but also other factors must be considercd as follows:
Age at onset of deafness;
Languége development, if any;
General health status of child;
Spzcial and emotional adjustment;
Intellectual abilities;
Academic status;
Home, school, and community understanding;
Preparation and experience of child's teacher.

PO E LN~
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1 N T T - ST T —".1‘
Protessiwonal |

Estimated  Personnet

Age Incrdence  Chent Student

Group Population Rate Population Ratio

0-4 969,000 00075 726 18 ,
519 2,500,000 .0015 3,780 18 .
20725 500,000 000075 37 18 .
. '

Needs for basic classroom programs for hearing
impaired are hased on the followmg papulation estimat
estimates, incidence rates, and professional personnet
student ratio.

Role of the Michigan School for the Deaf

The basic assumptions underlying the role of the
Michigan School for the Deaf in providing compre-
hensive educational programs and services for the
auditorily handicapped chitdren of Michigan are as
follows:

1. The programs and services provided at the

Michigan School for the Deaf in Flint are a
patt of the total range of comprehensive pro-
grams and services available 10 Michigan's audi-
torily-impaired children.

2. Every child is entitled to a free public education
and should not be required to leave his home
and community in order to exercise this right.
Therefore, programs and services appropriate to
meet the needs of vevery auditorily-handicapped
child should be provided by the local or inter-
mediate education agency whenever feasible.

In regard to these basic assumptions, it is recog-
nized that there will always be a need to operate a
State school for the deaf. However, due to the chang-
ing nature of the population of deaf children and the
growth of local and intermediate {regional) programs
and services the role of the State school must change.

The full-time residential population of the
Michigan School for the Deaf will decrease as the
“winber of comprehensive local and intermediate
(regionat) programs and services increases. However,
there is an increasing number of multiply-handicapped
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Needs for basic classroom programs for hearing
mpatred are based on the following population estimat
estimates, imcidence rates, and professional personnet
student ratio.

Professional |
Estimated  Personnel
Age lncidence  Client Student
Group Population Rate Population Ratio

-4 969,000 000/5 726 t8
519 2,500,000 .0015 3,750 18
20-25 500,000 000075 37 18
‘ . U

Role of the Michigan School for the Deaf

The basic assumptions undertying the role of the
Michigan School for the Deaf in providing compre-
hensive educational programs and services for the
auditorily hanaicapped children of Michigan are as
follows:

1. The programs aad services provided at the

Michigan S-hool for the Deaf in Flint are a
part of the total range of comprehensive pro-
grams and services available to Michigan's audi-
tortly-impaired children.

2. Every child isentitled to a free public education
and should not be required to leave his home
and community in order to exercise this right.
Therefore, programs and services appropriate to
meet the needs of vevery auditorily-handicapped
child should be provided by the local or inter-
mediate education agency whenever feasible.

In regard to these basic assumptions, it is recog-
nized that there will always be a need to operate a
State school for the deaf. However, due to the chang-
ing nature of the population of deaf children and the
growth of local and intermediate (regional) programs
and services the role of the State schoo! must change.

The full-time residential population of the
Michigan School for the Deaf will decrease as the
number of comprehensiive local and intermediate
{regional) programs and services increases. However,
there is an increasing number of multiply-handicapped




deaf children who will need a total residential care ind
educational program. In addition, there will continue
to be a few deaf students who, because of living in
extremely isolated areas or because of unsatisfactory
home conditions wustid be appropriately served at

the State schoot.

Although there will be a decrease in the number
of fong-term residential students at the Michigan
School for the Deaf, there should be an increase of
short-term or temporary students who attend the
school to receive high.y specialized services which are
not available throual the local and/or intermediate
school districts.

Crippied and Otherwise Heaith 1mpaired

The orthopedic, or traditionat “cr;ppled”, child is
one who is defective in bone, joint, or muscle to the
extent that he requires special services in order tnat he
may develop to the timit of his mental, social or
physical potentials. Sucit a child may be significantly
handicapped by cerebra!l palsy, muscular dystrophy,
spina bifida, an impaired heart, epilepsy, trauma, or a
physical anomaly, etc.

Needs for basic classroom programs for crippled

and otherwise health impaired are based on the follow-

ing population estimates, incidence rates, and profes-
sional personnet-student ratio.

ERICE
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Profzssional
Estunated  Personnel:
Age Incidence Chent Student
Group Population Rate Population Ratio

0-4 969,000 0025 2,422 115 '
5-19 2,500,000  .005 12,500 iy
20-25 500,000 .00025 125 115

Emotionaily Disturbed

An emotionally disturbed child who is found to be
emotionally disturbed through a complete medical
diagnostic evaluation and:

1. Whose emotional disturbance appears to cause

an education ceficit; and/or

2. isso disruptive within the regular education

classroom that intensive education and thera-
peutic services are needed to assist in the re-
chuction of disruptive behavior; and/or

3. The child has a serious pathalogy not exhibited

by disruptive behavior (withdrawn, poor sociali-
zation patterns).

Needs for busic classroom programs for emotion-
ally disturbed are based on the following population
estimates, incidence rates, and professional personnel-
student ratio.

Professional

Estimated Personnel-

Age Incidence  Client Student
Group Fopulation Rate Popuistion Ratio

! 0-4 969.000 .0025 2,422 110 ,
! 519 2500000 .00% 12,500 110
. 20-20 500,000 .00025 125 1:10 |

!
|
Y |

Learning Disabilities

Learning disabihities are now defined in Federal
legislation. Public Law 81-230, dated April 13, 1970,
slates:

“The term ‘children with specific learning dis-

abilities” means those chuldren who have a dis-

order in one or more of tl
processes involved 10 undde
laniguage, spoken or writte
mantfest itself in imperfec
speak, read, write, spell, o
calculations. Such disord
ditions as perceptual hand
minimal brain dysfuncuior
developmental aphasia, S
include chitdren who have
which are orimarily the re
or motor handicaps, of ms
emotional disturbance, or
disadvantage.”
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Age
Group Population

04 369,000
519 2,500.000
2029 100,000

E stirnated
Incidence  Chent
Rate Population

.0025 2.422
.005 12,500
.00025 125

Emotionally Disturbed

Professional
Personnel
Student
Ratio

115
15

An emotionatly disturbed child who is found to be
emotionally disturbed through a complete medical
diagnostic evaluation and:

1. Whose emotional disturbance appears to cause

an education deficit; and/or

2. lIs so disruptive within the regular education

classroom that intensive education and thera-
peutic services are needed to assist in the re-
duction of disruptive behavior; and/or

3 The child has a serious pathology not exhibsted

by disruptive behavior {withdrawn, poor sociali-
Zation patterns).

Needs for basic ciassroom programs for emotion-

ally di

sturbed are based on the following population

estimates, incidence rates, and professional personnel-
student ratio.

e ) i T
i i
) Professionat

; Estimated Personnel

i Age Incidence  Chient Student

Group Population  Rate

Population Ratio

! 0-4 969,000 .00% 2,422 110
5-19 2,500,000 .005 12,500 1.10
; 20-25 500,000 .0C025 126 110
]
| |
I

Learning Disabilities

Learning disabilities érn now defined in Federa!

legisia
states:

tion. Public Law 91-230, dated April 13, 1970,

“The term “chitdren with specific learning dis-

abi

lities” means those children who have a dis-

order 11 one o1 more of the baswe psychological
processes volved in understanding or 1 using
language, spoken or written, which disordes may
manifest itseh i imperfect ability to tisten, think,
speak, read, write, spell, or do mathematicat
calculations. Such disorders include suen con-
ditions as perceptual handicaps, brain imury,
minimal bramn dysfuncuon, dyslexia, andd
developmental aphasia. Such term does not
include children who have learning problems
which are primarity the result of visual. heariry,
or motor .andicaps, of mental retardotion, cr
cmotional disturbance, or of environmenta,
disadvantage.”



CHAPTE‘B il — SPECIAL EDUCATION SUPPORTIVE SERVICES

\,
\\

Supportive sekvices for handicapped children are
defined as those itinerant or non-classroom services
designed to enable l\e§s eseverely handicapped chidren

- toremain in the regulé{ classroom for their basic edu-
cational program. An eually important function of
supportive services is to ﬁ\ﬁovide services to more
severely handicapped childﬁ\rj who receive their basic
educational program in speciz [educatlon classes.

Stpportive services for hanowcapped children
encompass a wide variety of func.glons. These func-
tions include direct service to childen, suppartive
service to teachers, and administrative planning and
leadership support for special educatiGn programs.

N
Directors and Supervisors A

All programs and services for the physica\y handi-
capped, mentally handicapped, and emotiona l\y handi-
capped should come under the direct superwsron of

Teacher Counselors

Teacher counselors may be employed by local and/
or intermediate districts for each area of handicap.
One full-time counselor will be reimbursed for each
2,600 pupils who are enrolled as public school mem-
bers in the district. Their role is to provide part-time
teaching and/or counseling in order that handicapped’
students can succeed in their regular classes.

School Social Workers

These itinerant personnel provide counseling for
children with behavioral problems. These children
may be exhibiting inappropriate behavior in the per-
ception of the referral source, whether it be a teacher,
parent, outside agency, or the child himself. The
degree 1o which the inappropriate behavior has per-
vaded the child's personality and the destructiveness

special education directors and supervisors. \\ of that behavior to society or the child himself de-
Acutal Number \\ Estimated Full
of Personnel Numbers ¢f Directors and Supervisor Units Service
1869-70 70-71 71312 72-73 7374  74-75 Objective
Directors 104 103 1 02'\\ 101 100 100 100
Supervisors 81 100 120 \ 160 220 300 300

Curriculum Resource Consultants

The concept of the Curriculum Resource Consul-

termines the child’s eligibility for the school social
work program.

_ tant has been developed onty within the last two years.

. Due to the newness of ‘this position, it wili be neces-
sary to continually upgrade the training of existing
curriculum resource consultants.

At the present time, if is estimated that every
regional/intermediate school district and each local
school district with abaut 20,000 enrollment should
employ a curriculum resource consultant for their
special education program. There are approximately
60 persons in Michigan receiving training for the role
of the curriculum resource consultant. It is estimated
that approximately 70 curriculum resource consultants

l: lCNlli be needed in Michigan by 1974-75.

Aruitoxt provided by Eic:

Speech Correctionist

The speech correctionist works with children who
have difficulty communicating with others by speak--.
ing, and it is predicted that they will regress in com-
munication if they do not receive assistance. Under
present rules and regulations, speech correctionists
work with children who have the followmg classifica-
tion of speech problems:

" 1. Articulation problems, such as omission or sub-

stitutions of sounds;

2. Noticeable and repeated speech interruptions,

e even when continuous speaking is intended or

repetition of sounds, v
tences;
3. Defective speech due (
organs, such as cleft pd
Meaningless jargon or a‘

&

(&)

Defective speech, due

Physical Therapist

Any child who has o defel
joint, or who is otherwise ph
the extent that a modificaticg
program is desirable, may bej
a physical therapist. Childre§
whom piescription for physi
a qualified medical specialist
of the therapist to translate &
therapeutic activities designef
mum degree of physical restc
individual child.
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Numbers of Directors and Supervisor Units
71-72 72-73 73-74 74-75 Objective

TION SUPPORTIVE SERVICES

repetits fs 5 5 ases sen-
Teacher Counselors petition of sounds, words, phrases, or sen

tences;
Teacher counselors may he employed by local and/ 3

or intermediate districts for each area of handicap.
One full-time counsefor will be reimbursed for each
2,500 pupils who are enrolled as public school mem-
bers in the district. Their role is to provide part-time
teaching and/or counseling in arder that handicapped
students can succeed in their regular classes.

. Defective speech due to matformation of speech
organs, such os cleft palates;

. Meaningtess jargon or no speech at all;

. Detective speech, due to hearing impairment,

[0~

Physical Therapist

Any child who has a defect in bone, muscle, or
Schaool Social Workers joint, or who is otherwise physically handicapped to
the extent that a modification of the regutar school
program is desirable, may benefit from the services of
a physical therapist. Children served are those for
whom prescription for physical therapy is ordered by .
a qualified medical specialist. 11 ts the responsibility
of the therapist to translate such prescription into
therapeutic activities designed 1o achieve the maxi-
mum degree of physical restoration possible for any
ndividuat child.

These itinerant personnel provide counseling for
children with behavioral problems. These children
may be exhibiting inappropriate behavior in the per-
ception of the referral source, whether it be a teacher,
parent, outside agency, or the child himself. The
degree 1o which the inappropriate behavior has per-
vaded the child’s personality and the destructiveness
of that bhehavior to society or the child himself de-

Estimated Full

Service

101 100 100 100
"a0 220 300 300

termines the child’s eligibility for the schoo! social
work program.

Speech Correctionist

The speech correctionist works with children who
have difficulty communicatin:g -« sith others by speak-
ing, and it is predicted that they wil! regress in com-
mnunication if they do not receive assistence. Under
present rules and regulations, speech correctionists
work with children who have the following classifica-
tion of speech problems: ,

1. Articulation problems, such as omission ot sub- AL

stitutions of sounds;

2. Noticeable and repeated speech interruptions,

e even when continuous speaking is intended or

)
'



Occupational Therapist

Occupational therapy is the art and science of
directing man's response to selected activity to pro-
mote and maintain health, to prevent disability, to
evaluate behavior and to treat or train patients with .
physical or psychosocial dysfunction. The fu ncti011s"
of occupational therapy are specifically evaluative, .
preventive, restorative, or corrective in their applica-
tion. They are administered by, or supervised by, a
registered occupational therapist. The Michigan
Occupational Therapy Association recognizes two
other types of personnel, the Certified Occupationat
Therapy Assistant aiid the Occupational Therapy Aide.

School Diagnostician Service

R 340.923 of the General School Laws specifi-
cally uses the reference ""school diagnostician for the
mentally handicapped” and assigns to this role the
responsibility for conducting diagnostic studies and
continuous evaluation for children being considered
for ptacement into programs for the mentally handi-
capped. Upon completion of a diagnostic study, the
school diagnostician 'makes a recommendation to the
local superintendent regairding the eligibility for
placement of the child, and, if the child is retarded,

-the diagnostician continues to function as a consultant

Aruitoxt provided by Eic:

resource to parents, teachers, and administrators in
meeting the child’s [earning and management. needs,

Area Special Education Learning Center Services

A special education learning center should be
established by intermediate or local districts to pro-
vide materials and equipment to special educators of
a designated area. The center would provide the serv-
ices of an approved resource consuliant {supervisor)
to assist special education personnel in the appropri-
ate selection of materials and to provide inservice
education in curriculum and practices.

The special education learning center may be
established as part of an existing center or as a new
service for an area. The funding for a special educa:
tion learning center and curriculum resource personnel
would be determined through application of the
intermediate or local district to the Michigan Special
Education Services Area. t

Special Education-Vocational Rehabilitation
Cooperative Programs

The cooperative agreements are contractual rela-
tionships between local and intermediate school dis-
tricts, and the Michigan Department of Education,
Vocational Rehabilitation Division. These are staffing
agreements, whereby the school assigns staff to work
under the technical supervision of the rehabilitation
agency and the rehabilitation agency assigns its staff
to work with students'referred by the city school
system. Through joint programming and the utiliza-
tion of resources of both agencies, unigue rehabilita-
tion and education services can be provided to the
adolescent to enable him to take full advantage of
his high school program before he has had to face
the many frustrations and failures of seeking employ-
ment for which he is neither vocationally nor physi-
cally prepared. The primary goal of the special educa-
tion-vocational rehabilitation program is to aid handi-
capped students to use their twelve years of public
education as a tool for economic self-sufficiency.

The Role of State Schools and Institutions

In the past, state schools and institutions have
played an important role in the delivery of services to
Michigan's handicapped children and youth. However,
with the growth of special education programs and
services in public schools, the roles of state schools
and institutions have been changing. As more and
more handicapped children and youth are served by
the public schools in their home communities, the

population of state schdi
generally been reduced §
remain tend to be more
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Inter-, and intra-dep 8
prime concern to speciz
departments, divisions,
with the handicappad nj
facilitate the rnost apprg8
and long-range goals.

To this end, one are/
capped) has had regiondg
State cadre of represen
ments,

In addition, special f{l
education and vocation
itated planning and projd
through grants, workshdg
projects.

Title HI

The purpose of E.S.
to school districts to def
and exemplary prograim§
to critical educational nj

The current ES.E.A Y
tess than fifteen percenty
state in any Fiscal year s
signed to meey i educ]
children.

Title !

The purpose of Title
Secondary Act is to prof
to meet the specialized
tionally disadvantaged
be in or out of school -}
schools. It is intended
children in school atten
concentrations of child
for children in instituticg
guent, and for handicapg
tions. Title | can providl
tional assistance and suj
that the achievement lef§
can be raised sufficientiys
successfully in our soci



unctions
Ruative,
applica-
R:d by, a

ks for the
Ile the

consultant
iors in
it needs.

Aruitoxt provided by Eic:

Area Special Education Learning Center Services

A spectel education learning center should-be
established by intermediate or local districts to pro:
vide materials and equipment to special educators of
a designated area. The center would provide the serv-
ices of an approved resource consultant (supervisor)
to assist special education personnel in the appropri-
ate selection of materials and to provide inservice
education in curriculum and practices.

The special education learning center may be
established as part of an existing center or as a new
service for an area. The funding for a special educa-
tion learnin  center and curriculum resource personnel
would be determined through application of the
intermediate or local disirict to the Michigan Special
Education Services Area.

Special Education-Vocational Rehabilitation
Cooperative Programs

The cooperative agreements are contractual rela-
tionships between local and intermediate school dis-
tricts, and the Michigan Department of Education,
Vocational Rehabilitation Division. These are staffing
agreements, whereby the school assigns staff to work
under the technical supervision of the rehabilitation
agency and the rehabilitation agency assigns its staff
to work with students referred by the city school
system. Through joint programming and the utiliza-
tion of resources of both agencies, unique rehabilita-
tion and education services can be provided to the
adolescent to enable him to take full advantage of
his high school program before he has had to face
the many frustrations and failures of seeking employ-
ment for which he is neither vocationalty nor physi-
cally prepared. The primary goal of the special educa-
tion-vocational rehabilitation program is to aid handi-
capped students to use their twelve years of public
education as a tool for economic self-sufficiency.

The Role of State Schools and Institutions

In the past, state schools and institutions have
played an important rote in the delivery of services to
Michigan's handicapped children and youth. However,
with the growth of special education programs and
services in public schools, the roles of state schools
and institutions have been changing. As more and
more handicapped children and youth are served by
the public schools in their home communities, the

populiation of state schools and institutions has
grnerally been reduced in size and those children who
remain tend to be more severely handicapped.

Cooperative Programs

Inter-, and intra-departmental cooperation s of
prime concern to special educators. The many State
departments, divisions, and public agencies involved
with the handicapped must use joint planning to
facilitate the most appropriate training, education,
and long-range goals.

To this end, one area of disability (mentally hand:-
capped) has had regional committees correlated by a
State cadre of representatives from five State depart-
ments.

In addition, special funds allocated vy vocational
educatinn and vocational rehabilitation hove facil-
itated planning and programs for the handicapped
through grants, workshops and other special needs
projects.

Title 111

The purpose of E.S.E A. Title Il is to provide funds
to school districts to develop and establish innovative
and exemplary programs which demonstrate solutions
to critical educational needs.

The current E.5.E.A. amendments require that not
less than fifteen percent of the funds atlotted to each
state in .y fisral year shall be used for programs de
signed to meet the cucational needs of handicapped
children.

Title |

The purpose of Title | of the Elementary and
Secondary Act is to provide direct financial assistance
to meet the specialized educational needs of educa-
tionally disadvantaged children Such children can
be in or out of school — in public or nonpublic
schools. Itisintended for the most seriously deprived
chitdren in school attendance areas where there are
concentrations of children from low-income families,
for children in institutions for neglected and delin
quent, and for handicapped children in State institu-
tions. Title | can provide the supplementary educa-
tional assistance and supportive services necessary so
that the achievement level of handicapped children
can be raised sufficiently to permit them to function
successfully in our society. The priority of Title | is
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Lo intervene in the cycle of poverty through the pre
vention of educational failure of children, rather
than remediation, which is costly and generally n-
effective.

Vocational Rehabilitation and
Vocational Education

The recent amendments to the Vocational Educa-
tion Act of 1963 make Federal funds now available
for "vocational education for handicapped persons
who, hecause of their handicapping condition, cannot
succeed in the regular vocational education program
without special educational assistance, or who require
a modified vocational education program’’ [Public
Law 90-576 of 1968).

Special Education, Vocational Education, and
Vocational Rehabilitation Services have joined re-
sources to:

1. Make maximum use of funds available to each

agency;

2. Stimulate the development of new vocational
training programs for the handicapped;

3. Establish a continuum of services su that special
education, vocational training, and rehuabilitation
services enable the handicapped to make the
transition from school to the world of work.

Scholarship and Grant Programs

Financial aid in the form of grants and scholar-
ships in available to persons who are preparing to be
special education teachers. This includes teachers of
the blind and partially seeing, deaf, and hard of
hearing, mentally retarded, emotionally disturbed,
orthopedically handicapped, hospitalized and home-
bound, students with speech defects, and others.
Limited financial assistance is also offered to per-
sons preparing to be school social workers or
school diagnosticians. Scholarships and grants for
persons in‘erested in entering the field of special
education are provided under three different pro-
grams.

Act No. 155 of the Public Acts of 1966

Regular classroom teachers who wish to take a
course of study in preparation toward becoming
special education teachers may receive financial assist-
ance through the program provided by Act No. 155,
Grants for this purpose are awarded to school dis-

Academic
Year

1966-67
1967-68
1968-69
1969-70
1970-71

TOTALS

Academic
Year

1966-67
1967-68
; 1968-69
1969-70
1970-71

TOTALS

Grant
Year

1967-68
1968-69
1969-70
1870-71

TOTALS

*Data not available

ACT NO. 155 - SCHOOL DISTRICT GRA

Grants Approved Grants

Applications No. Amount No
155 116 S 09,854 111
218 136 109,270 12
164 160 102,811 146
206 175 106,036 166
209 147 101,739 141
952 734 $519,810 685

ACT NO. 156 — INDIVIDUAL SCHOLARS

Schotarships Scho

No. Individual Approved Acci
Applications No. Amount No.
427 324 $102,985 306
450 245 103,470 235
387 2F0 101,571 250
432 2712 102,689 264
355 147 101,866 243
2,051 1,354 $512,581 1,298

PUBLIC LAW 91-230 — INDIVIDUAL GRANTS

Fellowships Traineeships
No. Amount No. Amount
15 $71,325 46 $21,090
98 46,125

96 44 565
81 36,720
15 $71,325 321 $148,500
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Acddemic
Year

1966-67
1967-68
1968-69
1969-70
1970-71%

TOTALS

Academic
Year

1966-67
1967-68
1968-69
1969-70
1970-7

TOTALS

Grant
Year

1967-68
1968-69
1969-70
1970-71

TOTALS

ACT NO. 155 — SCHOOL DISTRICT GRANTS

Grants Approved Grants Accepted
Applications No. Amount No. Amount
155 116 S 99,954 111 S 88,619
218 136 109,270 121 84,964
164 160 102,811 146 88,315
206 175 106,036 166 98,425
209 ~ 147 101,739 141 96,130
952 734 $619,810 685 $456,453

ACT NO. 156 — INDIVIDUAL SCHOLARSHIPS

Scholarships Scholarships
No. Individual Approved Accepted
Applications No. Amount No. Amount
427 324 $102,985 306 S 96,887
450 245 103,470 235 99,461
387 266 101,571 250 97,995
432 272 102,689 264 98,548
355 147 101,866 243 99,630
2,051 1,354 $512,581 1,298 $492,421

Average

Gran

$799
702
6505
692
680

t

Avernage

Scholar-

ships

433
392
370
409

PUBLIC LAW 91-230 — INDIVIDUAL GRANTS

Participants

Fellowships Traineeships in Institutes
No. Amount No. Amount No. Amaount
15 $71,325 46 521,090 52 S 4,585

98 46,125 183 14,819
96 44 565 366 25,020
81 36,720 y :
15 $71,325 321 $148,500 591 543,424

*Data not available

M
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tiicts which may submit an application for a grant on
behalf of teachers within the district. Only persons
with a Michigan teaching certificate are eligible to
apply for a grant under the provisions of this pro-
gram. Persons preparing to be a school social workers
and school diagnosticians are not eligible to receive a
grant. The sum of $100,000 has been appropriated
annually for the past four years for this program.

For the 1971-72 fiscal year, $50,000 has been appro-
priated for the program.

Act No. 156 of the Public Acts of 1966

Scholarships are provided under this program,
essentially for full-time juniors, seniors, and graduate
students who are preparing to become special educa-

tion teachers, school social workers, or school diagnos-

ticians. Students with a minimum of 60 semester
hours of credit are eligible to apply for a scholarship.
The sum of $100,000 has been appropriated annually
for the past four years for scholarships under this pro-

12

gram. For the 1971-72 fiscal year, $50,000 has been
appropriated.

Public Law 91-280, As Amended

This program provides summer session traineeships
for full-time study in preparation toward becoming a
special education teacher. Special study institutes are
also conducted, and participation in an institute may
be open to all personnel providing services for handi-
capped children in a school or institutional setting.
Institutes are essentially operated as an inservice type
of program, designed to improve the professional
competency of persons actually working with hanai-
capped children. Funds for this program are provided
by the Federai gcvernment and the sum of $200,000
has been made available for 1970-71.

This Year's Achievements

~There was 10 percent increase in the number of

handicappec
Programs arf
school dist
There were
personnel ad
and services
Ten iservic
approximal
personnet
State conter
workers ant
Therc were
of special ec
Federal fun
- Initiation of
for 12,744 ¢
).
-Initiation of
multiply ha
Title VI,
--Initation of
For 2,506 h
--Comprehen
grams and s
District.
~Developmer
evaluation ¢
services.
—Completion
Special Edu
Completion
capped Chil
results of th
- Beginning o
ment of edt
--Assisted the
Special Edu
Special Edu
--Involvemen
mediate sch
programs {
children (Pd

Next Year’

GOAL 1: To
Michigan wit
and services a



ition for a grant on
ct. Only persons

e are eligible to

ns of this pro-
hool social workers
ligible to receive a
een appropriated

r this program.

00 has been appro-

ts of 1966

this program,
hiors, and graduate
me special educa-

of 60 samester
for a scholarship.
ropriated annually

Qs this pro-
ERIC

PAFullToxt Provided by ERIC

s, or school diagnos-

gram. For the 1971-72 fiscal year, $50,000 has been
appropriated.

Public Law 91-280, As Amended

This program provides summer session traineeships
for full-time study in preparation toward becoming a
special education teacher. Special study institutes are
aiso conducted, and participation in an institute may
be open to all personnel providing services for handi-
capped children in a school or institutional setting.
Institutes are essentially operated as an inservice type
of program, designed to improve the professional
competency of persons actually working with handi-
capped children. Funds for this program are provided
by the Federal government and the sum of $200,000
has been made available for 1970-71.

This Year's Achievements

—There was 10 percent increase in the number of

handicapped children served by special education
programs and services in tocal and intermediate
schoot districts.

There were 462 professional special educat.on
personnel added to speciai educdtion programs
and services,

Ten inservice traming institutes were held for
approximately 500 professional special education
personnel.

- State conferences were held for 350 school social
workers and 150 school diagnosticians.

- There were 553 scholarships awarded for training
of special education personnel from State and
Federal funds.

- Initiation of 8 innovative and exemplary programs
for 12,744 handicapped children (E.S.E.A. Title
1.

—~Initiation of operation of programs for 586 severely
multiply handicapped children through £.S.E.A,
Title VI.

-~Initiation of 34 specific vocational training programs
For 2,506 handicapped youths.

—-Comprehensive evaluation of special education pro-
grams and services in the Kalamazoo Public School
District.

—Development of technigues and instruments for
evaluation of special education programs and
services.

—Completion of the “"State Plan for the Delivery of
Special Education Programs and Services™'.

—Completion of the Public Act 220 Survey of Handi-
capped Children and Youth and publication of the
results of the survey.

—Beginning of the study of the diaynosis and place-
ment of educable mentally handicapped children.

—Assisted the Citizens' Committee for Madatory
Special Education in the drafting of the Mandatory
Special Education 8ill (substitute House Bill 4475).

—Involvement with legislation which allows inter-
mediate schoo! districts to own facilities to house
programs for trainable mentally handicapped
chitdren {Public Act 7, 1971). -

Next Year's Goals

GOAL 1: To provide every handicapped child in
Michigan with Comprehensive educational programs
and services appropriate to his needs. ’



» Objectives for Goal 1;

Objective 1.7 ~To find every handicapped child
in Michigan and rcfer him to the appropriate
agency for diagnostic services.

Objective 1.2 -~ To assure that every child who is
suspected of being handicapped receives appro-
priate diugnostic service which will determine his
educational needs.

Obijective 1.3 — To assure that educational place-
ment of each diagnosed handicapped child in
Michigan is carefully studied and prescribed by an
educational planning committee.

Obijective 1.4 — To assure each handicapped person
in Michigan that he wi'! have a full range of educa-
tional programs and services designed to meet his
needs up to the age ol 25.

GOAL 2: To insure quality educational programs and
services for all handicapped chifdren in Michigan.

Objectives for Goal 2:

Objective 2.1 — To insure a suffictent number of
well-trained professional personnel needed to pro-
vide special education programs and services.
Objective 2.2 — To assure that special education
programs and services are operated in appropriate
facilities with the necessary and appropriate equip-
ment and supplies.

Objective 2.3 — To assure that the curriculum of
all special education programs and services is rele-
vant to the needs of the handicapped persons they
Serve.

Objective 2.4 — To assure that an adu:quate supply
of well-trained, experienced, and knowiedgeable
speciat education leadership personnel are avaii-
able at the state, intermediate, and local levels.
Objective 2.5 — To assure that every handicapped
prerson in Michigan is successfully integrated into
F:is school and community to the degree appropri-
ate to each person’s needs.

Obijective 2.6 — To develop the instruments and
methods by which to evaluate special education
programs and services.

the delivery of special education programs and
services.

Objective 3.2 - To revise the rules and regulations
governing special education programs and services
to facilitate the delivery of these programs and
services to the handicapped childrenof Michigan.
Objective 3.3 - To recommend the complete and
specific revision of the Michigan School Laws re
lating to the delivery of special education programs
and services.

Objective 3.4 - T modify the role of staff of the
Michigan Department of Education in facilitating
the delivery of special education programs and
services to the handicapped children in Michigan.

GOAL 4: To increase the understanding and accept-
ance of handicapped persons within the educational
profession and with the general public.

Objective for Goal 4:
Obijective 4.1 — To establish a formal communica-
tion retwork with special education personnel in
Michinan.
Objective 4.2 — To increase the knowledge and
understanding of handicapped persons among all
educators in Michigan.
Objective 4.3 -- To establish formal communica-
tion contacts between the Michigan Department
of Education and parent organizations. {One of
the major forces behind the growth of special edu-
cation programs and services has been support of
organizations composed of parents of handicapped
children.}
Objective 4.4 — To increase the knowledye of the
general public about special education programs
and services for handicapped children,

GOAL 3: To establish an organizational structure to
insure the delivery of special education programs and .
s*rvices to the handicapped children of Michigan. .

o es for Goal 3:
Emc‘ctive 3.1 — To establish accountability for




