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STATE OF ILLIMOIS
OFFICE OF THE SUPERINTENDENT OF PUBLIC INS’I‘R[BTION
RAY PAGE, SUPERINTENDENT
ESEA TITLE II] STATISTICAL DATA
Elementary and Secondary Education Act of 1965 (P.L, 89-10)
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SECTION 1 - PROJECT INFORMATION

A. REASON FOR SUBMISSION OF THIS FORM (Check one)
1. . Initial application 2, ___Resubmission 3. __ Application for 4, _X End of budget
for Title III Grant Continuation Grant period revort
e et it e e o et b 0 e e LBER0G L EPRY
B. M k 8
U‘U Oi%zc'(;‘rgom BER In all cases except initial application,
- —emteemmmeeme. give assigned I11inois Grant number
C. MAJOR DESCRIPTION OF PROJECT: (Check one)
Y. ——TInnovative = 2, — Exemplary @ 3..X Adaptive
D. TYPE (s) OF ACTIVITY (Check one or more)
1. __.Planning of 3. X Conducting 5. — . Construction
Program : Pilot Activities
2. __._Planning of 4, 2% _Operation 6., —— Remodeling
Construction - of Program .
E. PROJECT TITLE (5 Words or Less)
Maine Township Diagnostic Learning Center
F. BRIEFLY SUMMARIZE THE PURPOSE 6F THE PROPOSED PROJECT,
Teacher in-service demonstration center developed for the training
of teachers in understanding the learning process, learning problems
of children, remedial approaches and the latest innovations and
_curriculum materials. '
G. NAME OF COUNTY ’ H, CONGRESSIONAL DISTRICT
. Cook . _ ‘10th
I. NAME OF APPLICANT (Administrative District) J. ADDRESS (Number, Street, City)
- 1131 So. Dee Road
Maine Township o - PArk_ Rld%eu _I.ll o e e
____Higr School District No. 207 Coge 00068 [Code 312 ‘Nu;g:r 696'3600
K, NAME OF PROJECT DIRECTOR L. ADDRESS (Number, Street, City)
. 33 So. .Prospe
Dr. Thomas V. Telder : Parﬁ ng e!plii_ :
) e e, 60068 o 312 Mt 692-4222
M, NAME OF SUPERINTENDENT (Administrative Dist.) |N, ADDRESS (Number, Stree Cit -
_ (hauinistrative Dis P36\ Bes " Roaget ¢ty
Dr. Richard R. Short -..Park Ridge, TI11..  _. . ___ R
Zis :
Ein 60068 trii 312 flere 696-3600

SIGNATURE OF SUPERINTENDENT (Administrative District) ‘DATE SUBMITTED
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" tion 1 - Continued ' i

0. Complete if the Proposal is Considered to be a Handicanped and/or Demonstration Program

3

Program for Handicapped

1, ‘Percentage of Expenditures for Handicapped
2. Demonstration Program _lggﬁi Percentage of BExpenditures for Demonstration
3, —___ Both | '
4, ‘Not Applicable

P, List the Number of Each one
Congressional District Served

Q. 1. _ 1 - Total Number of Counties Served
2. 2 Total Number of School Districts Served

3. JEEELJTEE_N Total Estimated Population in Geographic Aresn Served

————— o . e [RUSRT N
- g e el b e

Re $ '712 AVerage Per Pup1I’(KDA) Expendxture (fxrst preced:ng year)
2. 1 7 Average Per Pupzl (ADA) Bxpend1ture (second preceding year)

v
g g S - e e —— . an ®1
et -

P

S. Distribution of money by areas served

1. _____ Inner ‘ 3. ...___ Program for ' 5. .

Program for
City Minority Group , . Handicapped
2, Geographically 4, Pre-Kindergarten 6, QOther
Isolated Areas . Program :
T. Of the Total Number of Persons Served Give the Percentage of Ehlldren which come from
Families wzth Annual Incomes of: .
. %.$2000 or less . %_$2001-$3000 3,100% % over $2000
oECTION 11 ~ BUDGET Slﬂmﬁﬂi? FOR PROJECT (Include amount from item G 3 below)
PREVIOUS: ILLINGIS - %GINNING DATE ENDING DATE FUNDo REQUESTED
GRANT NUMBER Month, Year {Month, Year

A. Initial Application or //, / S ) : ,
Resubmission A ' 7-1-67 2-28-69 $ 364,890

B. Application for First : R : ;
: Continuation Grant . ' 3-1-69 ~ 6-30-69 130.913 .

C. Application for Second o
. Continuation Grant 7-1-69 6-30-70 161.301

57 o et 1 s/ ///////’///// /f////// 57,108

T

. g:;ogi Budget Perdod | | 1 // /]///;

Complete only if this proiect includes construction, acquisition, remodeling, or leasing
of facilities for which Title III funds are requested. Leave blank if not appropriate,

F. Type of Punction (Check applicable lines)

1. % REMODELING OF FACILITIES 4, ____ ACQUISITION OF REBUILT-IN EQUIPMENT
¢ 2. _._. CONSTRUCTION OF FACILITIES 5. . ACQUISITION FACILITIES
3, % LRASING OF FACILITIES

G
+ . 2900 ;
o 122270 ToTAL SQUARE FEET _12.2?_0.9_ TOTAL SQUARE FEET IN THE 3% 2+ 20Quounr OF TrTLE
ERIC N THE PROPOSED . ; FACIL™™ TO P% USED POR . FUNDS REQUT D
A Fuioxt . nrrw . S ’ o :
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SEQI—;O\{. JII E\ROLLW\’I‘ PROJIZCT PAR'I‘IL, IPATION DaTid AND STAFE MEMIERS E\ZﬁAGg
A,

STAFF MEROER

; GRADES ACULT | CUT OF | ENGAGED IN
Tmek | kL 1 1 2 | 3 T e Tonp fexelude lscioo ans‘E‘%;lSC?rV\ =
. ; PRE= ! f 1 ' l teachgrﬁ YOUTH ’q oTs
1. School i{a) j i
Enrolinent in  Public | 2813 2358 2456 253]_ 7096 15,503 ,32,757
ieogrgphicd {{b)lon I ' i ! |
ed * ven= : i o | !
rea served 7 Trublic | E 762 735 2196 4,402 8,770
(a) : 1 ‘ E
" eubtic | 550 590 57§ 600 1000 1,400 14,295 8
2, Persons (b)Non , ' l" [ ;
Part ti ! ; !
:“Pr'_gjz;‘t'“? Public ! ! l7Q 195J 2ld 330 360 1,265
l(c)Not ? i - H ; | l l |
: Er"‘oned[ : 5 ' : : : P i : o i
8, TOTAL NUMBER ‘OF PARTICIPANTS BY RAC: (Applicable to fiqures qiven in fiem above) ) .
AMERTCAN PUERTO l T MEXTGAN 7 OTHER T
WHI TE a " NEGRO - 1505 AN : RICAN ORIENTAL i AMERICAN 1 (Specify) TOTAL
. ’ f} : . - f j ! :
5,170 | 75 i 20 30§ ; 5,295
C. RURAL/URBAN DISTRIBUTION OF PARTICIPANTS SERVED OR T0 BE SERVED BY PROJECT ,
: RURAL METROPOLITAN AREA
; ‘ CENTRAL-CI TY
PARTICIPANTS =i FARM | NON-FARY LOW SGCi0- SUBURBAN OTHER

i - ! i ECONOMIC AREA
! ! : :

1
N

| | | 100%

PERCENT OF TOTAL KUMBER SERVED

L, . Daa

S.EQILQ:LIY-”&SMNE&EQB.AMMAILQN.AHD_LJPLE\IERTATION OF PROJECT
A. PERSONNEL PAIO BY TITLE 111 FUNDS

R:.‘GULAR STAFF ASSIGNED NEW STAFF BIRED
. _TO PROJECT FOR PROJECT

FULL TIME FULL-TINE
PART-TIME EQUIVALENT - FULL-TIME PART-TIME EQUIVALENT

2 2

TYPE OF PAID A

PERSONNEL !

; FULL=-TINE

1. ADMINISTRATION SUPERVISION
2. TEACHER: ‘
" {a) Pre=Kindergarten
__Lq) Kinderqarten
{c}) Grades 1-6 . :
(d) Grades 7-12 . . B 4 : 4
(e} Other ) :

3. SUBJECT-MATTER SPECIALISTS
(Artnsts, Scientists, Musicians) .

" 4. TECHNICIANS (Audicyisual, B ’
Cemputer Specialists

5. PUPIL PERSONNEL WORKERS(Coun-
selors, Psychologists, Sécial Workers)

SYRGUIGHENRS Sy, S ——

€. MEDICAL AND PSYCHIATRIC - {
PERSONNEL i
2. - RESEARCHERS, EVAWATORS. ,
8, PLANNERS AND DEVELOPERS [
9. DISSEMINATORS (Writers, Public '
Relations Personncl, Editors .
10. OTHER PROFESSIONAL ] .
11. PARA~PROFESSIONAL (Teacher
Aids)
12, OTHER NON-PROFESS|OHAL
Clerical, Bus Drivers
B, CONSULTANTS TO BE PAID BY TITLE 111 FUNDS
1. Total Number Retained -
2, Total Calendar Days Retained 8

o R
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PART II: Narrative Report




PART II - NARRATIVE REPORT
SECTIONVI AND II - PROGRAM OEJECTIVES AND EVALUATION
July 1,1967 - June 30, 1970

The Maine Township Diagnostic and Remedial Learning Centers
were established to provide educational, diagnostic, and remedial
services to selected students in Maine Township who were so
handicapred ky their inability to make use of the communications
skills, particularly reading and writing skills, that their school
experience became one of frustration and failure. Based on these
needs the Diagnostic and Remedial Learning Centers proposed:

(1) to identify the student working below capacity;

(2) to diagnose the problem limiting his achievement;

(3) to prescribe remedial work to bring him up to his
potential;

a. specialized remedial work outside the
normative class situation

b. remedial work to be conducted within the
regular classroom

(4) to provide in-service training to teachers and
cther educational personnel to make them more able
to recognize and work with the child in the classroom;

(5) to provide an information and advisory service for
parents, to insure their understanding and receive
their cooperation in aiding the child;

(6) to identify and provide remedial work to help reclaim
the potential dropout who almost invariably has learn-
ing difficulty in communication skills.

In order to implement the foregoing objectives of the

project, a Diagnostic Learning Center was established in rented

]ERJ(:faCllltles which were centrally located to township schools.

IToxt Provided by ERI
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Remedial Learning Centers were then established in the high schoc .

district and three cooperating elementary districts.

The objectives of the Maine Township Diaynostic and Remedial
Learning Center as outlined in the original proposal were clear
but rather broadly stated. Consequently, the actual implementation
of the objectives in behavioral terms needed continuous evaluation
and revision. Was the project making the most effective use of
time, effort, pversonnel, and funds in accomplishing its stated
tasks? 1In order to find an answer to this question a professional
consultant from Northern Illinois University was contacted to
assist the Learning Center staff in performing a functional
analysis of the project through the application of Program
Evaluation and Review Techniques (PERT). This analysis then became
a study of how the staff was actually expending their time and
efforts. Information was gathered through observation of the staff
by the evalﬁator in the respective center setting: and in-depth
interviewing of the staff, cooperating administrators. and teachers.
The outcome of this study was beneficial in drafting the organi-
zational plans for develospment of the pProject and the operative
objectives for Phase II. These organizational plans and objectives
were then presented to the total staff for their reacticns and
recommendations. These recommendations were incorporated in the
study and presented to a combined meeting of selected staff
members and an advisory committee of teachers from cooperating

school districts. The analysis was revised again and presented




to the Title III Advisory Council of Superintendents at two
administrative level meetings for their reactions, recommendations
and eventual approval. This procedure which was undertaken

during Phase I of the project produced the following list of

operational objectives for Phase II.




OBJECTIVES OF THE DIAGNOSTIC AND REMEDIAL
LEARNING CENTER PROGRAM

1. Identification—Diagnoéis

1;1 Identification and screening of all students in the model schools
working below capacity because of the following difficulties:

1.11 Children with neuroclogical learning deficits below the
prescribed level of performance in one or more of the follow-
ing areas. The prescribed level of performance will be
determined after the collection of relevant-data.

VISUAL
Discrimination
Recall
Sequencing
Motor

AUDITORY”
Discrimination
Recall .
Sequencing

"1.12 Childrén with emotional problems that interfere with their
ability to learn as determined by the teacher and/or teacher
consultant in consultation with the background psychological=-
psychiatric services of the Diagnostic’'and Remedial Learning

_ Center. .

1.13 Children w1th reading deficiencies in classroom pecformance
in spelling, - reading, arithmetic as determined by tie class-
room teacher, and the teacher-consultant by the use of diag-

nostic -procedures of the Diagnostic and Remedial Lear 1ing
Center. '

It is understood that children wiih'learhingkdifficulties often

possess deficits in more than one of the-above areas ani .dentifica-

tion on one segment may lead to identification of defi:its in other -
. areas, :

2. Remediation
2.1 Learning Abilities

Following the diagnosis of learning difficulties a major objective

is to provide specific remedial curriculum activities for the

children in those areas where weakness is found. Compensatory .

activities will be planned for the areas in which the child shows
® strength.




2.11 A random selection of cases will be re-tested following
remediation to determine any changes in the child s
learning abilities in the following areas:

VISUAL
Discrimir 1
Recall
Sequencing
Motor
AUDITORY
"Discrimination
Recall
Sequencing
ASSOCIATIVE AND CONCEPTUAL
Visual and auditory association

2.2 Adademic Abilities

The remedial and/or compensatory curriculum activities should

" influence the child's learning in a positive direction. Another
objective is the improvement in the child's grade placement as
measured by a standard achievement test.

2.21 All -children seen by the Title III teachers for remediation
will be tested pre and post remediation in reading, arithmetic,
and spelling to assess changes in achievement.

2 3 Personality Variables

Another major goal of" the remediation program is to bring about-
an improvement in the childrens' self concept. Some Title III
-staff will see children in small groups for the purpose of helping

these children cope more appropriately with social and academic
school problems.

2.31 A personality questionnaire will be administered during the
first week and during the last week of the group meetings.
Changes between the two assessments will be indicative of
the influence of the group, when matched with a control group
not involved in the Title III project.

In-service Training Progrem for Classroom Teachers

As ‘a result of the 1n—service training program each classroom teacher in
the model schools should have a:

3.1 Knowledge of the reading and communication problems prevalent in
some students and the resultant effect on their learning ability,"
classroom behavior and future life.



Measurement of teachers in model scyabls

3.11 Measurement of teache¢ understanding of reading and communica-
tion problems that influence the behavior and performance of
children 1n the classroom.

3.12 Measurement 3f teacher undersnandlng of the immediate results
of such probliems on ‘classroom pertormance, grades, behavior
of the student.

3.13 Measurement of teacher understanding of the long-range results
of such pzoblems on the student's tuture academic performance
and behaviocr.

3.14 Measurenent of teacher understanding of the vast difierences
in ind;vldgals and the need to treatr each child as an
indaividual, '

3.2 Knowledge ot the cbjectives and proced:ires ot the model programs of
the Diagnostic and Remedial Learnitig Center. ‘

3.21 Measurement i teaches understanding ot the objectives of the
D.L.C.

3.22 Measurement of reather unde.scand1ng of the procedures of the
D.L.C. to solve pioblems. :

3.3 Knowledge of xnd ability to utilize che idencification and screening
procedures employed in locazing children with specific learning
difficulcies. (i.e., neurological, emotional) ’

3.31 Measurement of teacher sklll in i1dentifying the student as a
rererral.

3.32 Measurement of -teacher awareness of neurological and emotional
symptoms possessed by studencs through the use of the check
list and psycho-educaticnal diagnostic guides

3.4 Knowledge of temediai activities utilized.by reading and communica-
' tion specialists to improve the students ability to learn.

3.41 Measurement ¢t teacher undarstanding of the ﬁurposes and procer
- dures used by specialists' ia working with the individual student.

3.42 Communication between specialiét and teacher.

3.5 Knowledge of and the ability .to utilize group activities, individual
: class wotk, speclal assignments, and special materials to improve
the student's learning ability within thé classroom.

3.51 Measurement of ceacher ability ;oAutilize'various group activities
in the classroom that enhance learning for children with learning
difficulcies.




3.6

3.52 Measurement of teacher ability to utilize individual cless work
that is specifically designed to account for the learning
difficulty of the student and enhance his learning.

3.53 Measurement of teacher ability to provide special homework
assignments that enhance learning for children with learning
difficulties.

Knowledge of the role of the teacher-consultant and the ability to
provide an interaction between the classroom activities and the
Diagnostic and Remedial Learning Center program.

3.61 Measurement of teacher understanding of the role of the
teacher—-consultant.

3.62 Measurement of the degree of interaction between teacher-
' consultant and classroom. teacher.
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EVALUATION OF STUDENTS RECEIVING REMEDIAL SERVICES FROM TIT.Z I1

—

Phase II - July 1, 1968 - June 30, 1969

In the fall of 1968 those students that were screened, diagnosed
and accepted for remedial training were given tests prior to
their entering remediation. When remediation was complete, or at
the end of the 1969 school year, if the students were still in
remediation the same tests were again administered to determine

what change, if any, occurred in the achievement level of those

youngsters.

In defining a remedial group our research data includes a com-

posite of the following types of rehedial situations:

1. Students seen one period per day five days a week.

2. Students seen one period per day two or three days
a week. :

3. Students seen fifteen or twenty minutes a day five
days a week.

4. Students seen fifteen or twenty minutes a day two
or three days a week.

5. Students not actually seen by a Title III remedial
teacher, but a student a Title III teacher pre-
scribed remedial programs or material to be used
by the classroom teacher.

6. Students seen in small group, two to eight chil-
dren, for remediation one period a day for several
days per week.

We did not feel that it was worth the expenditure of time and

o 2ffort to separate these groups for determination of differential




14.
effectiveness since it was our objective to evaluate the total

program. It was more important for us to devote time and energy
into developing the remedial program than in developing an in-
tensive research operation. We feel the combined groups give a

general overall picture of the effectiveness of all remedial

activities.

The tests administered were the Wide Range Achievement Tests in
tne areas of arithmetic and spelling. This test was administered
for all grade levels. —The Gatés-MacGinitie Reading Tesﬁ was ad-
ministered fo.those students in the first grade through eighth
grade. The Diagnostic Reading Test, survey section, was admin-

istered to students in the ninth through the twelfth grades.

The results of the pre and post-testing are available in the
following tables. The tableg are based on the numbér of months
the various groups of children were in the -remedial situation.

it was felt that it was best to keep those students who ‘-had been
_in remediation four months separate from those who had been in
remediation five months; etc., to get a clear cqmparative picture.
It is also possible to get some idea whether longer remediation
can produce greater change than short term remediation. With

the Gates and the Wide Range Tests the population was selected

a

in .the following manner:
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Studeﬁts who scored below their grade level in all or any one of
the areas of arithmetic, spelling and reading were judged in need
of remediatibn in those areas. 1If the student scored above his
grade level in any of the sub-tests mentioned he was not included
in the.reseérch data, as it was felt that éhis student did not
need remediation in that particular arez. 1In the case of the
high school group utilizing theFDiagnostic Rezading Test, all
stﬁdent; were included regardless of their percentile score:-

Measurement was simply made between pre and pdst—percentileo




Evaluation Procedure

In each of the remedial groups the differehcé between pre and
post testing was calculated. These calculations are expressed in
the range of scores, from the greatest regression in achievement
to the highest progression in achievement between the two testings,

~and the mean change'for each group. It was not possible to com~ .
bine the mean changes for éll the scores because of the different
lengths of remediation for the children. Hence, the statistical
b?eaidown has been computed for gfqups from four months of re-
mediation up to eight months of remediation separately. As a
‘further refinement, with each remedial group the.differences were
broken down into three main areas designating loss‘in.achieve-
ment, no improvement and considerable improﬁemeﬁt. The criteria
for these three areas is based on the amount of change between
pre and post testing. if-the_gain in academic achievement per
remedial group is the same number of months gained as the numbér
hof'month's remediation was required, or bhetter, it qualified for
the considerable.impfovement group. The no improvement-group
covers\the range‘of one and two months' gain below thé numﬁer of
months in actual remediation. The loss of achievement group-
covers those students who failed to gain at least three months
below fhe nﬁmber of gctuéi months in remediation. As an example,
‘a student who was in remediation eight months and gained ten

months in achievement would be placed in the Considerably Improved

Q
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Group. Had he gained only seven months he would be included in
the No Chanée Groupf aﬁd if he gained only five mﬂnths he would
be in the Loss of Achievement Group. This formula is predicated
on the belief that those children who are behind in.grade place-
ment and gain in the number of months in achievement equivalent
to the number of months seen for remediation, or above, arc
catching up on lost academic ground. As demonstrated by tne-pre
achievement test and previous school records, these students
were unable in the past to match academic achievement month for
month with the number of months of schooling. Those students
who come within a two months' gain of the.number of months they
have been in remediation are probably holding their own. Those
students who failed to gain at least three months below the
number of months in remediation have regressed in their academic
achievement.

With reéafd to the Diagnostic Reading tests for the 9th
through 12th.grédes ail those students who gained six percentiles
or better were included in the Considerably Improved Group.
Those studénts who gained from zéro to five pepints were in- ’
cluded in the No Change Group and those students who lost .in
percentile were included in the Loss of Achievement Group.

- In computing the hean diffefences, they were broken dcwﬁ
into two major groups. The Expected Level of Improvement Group

is defined as having gained at least the»numbef of months in

Q
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achievement that the child was in remediation. A child in re-
mediation four months should have gained at least four months,

or better, to be iﬁcluded in the expected group. The other group
is Below the Expected Group. A child who was in remediation four
months,.buﬁ gained only three months on the achievement test was

included in the Below the Expected Group.

Discussion

Table 22 indicates that 61% of the students improved in
academic achievement considerably. Only 14% showed no improve-
ment, while 25% regressed in.academic achievement. Table 23
demonstrafes that all but five of the 35 remedial groups showed
academic gains at the expected level, or above, in the Wide Range
AéhievementAand Gates-MacGinitie pre and post testing. Clearly,
the implications from this data support the hypothesis that
tutorial help for children with learning difficulties can help
the majority of them improve in their achievement compareé to
_their past performance. While our data cannot tell us the pre-
cisé factors thaf bring-about this improvemeﬁt we are at least
comforted in the démonstration that the children were helped with
';heir school work. It would require much more sophisticéted re-
search to be able to isolate and determine the precise factors

that go into helping the students, and that would be beyond the

scope and purpose of this Title III project.
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‘It i8 interesting to note that more students showed regressed
academic achievement than no improvement. In fact, there ap-
peared to be a tendency for groupings to occur at each end of the
spectrum, either at the low end or the high end, with fewer stu-
-dents falling in the middle. It would appear that with remediation
we find essentially two groups of students, the first that responds
well to remediatidn.and the second group tﬁat, in spite of re-
mediation, iittle is accomplished. In terms of future remedial
programs, it would be greatly important to be able to determine in
advance which students respond well to remediation, and which do
not.

In looking at the épecific areas of remediation we find that
Table 18 reveals that according to the Gates-MacGinitie testing,
in the kindergarten through sixth grade grsup accuracy is the one
area that is eésiest to remediate. Comprehension was.slight;y
more difficult and vocabulary appeared to be the most difficult
area to remediat;. ‘The same configuration holds true for the
seventh through twelfth grades, as noted in Table 20. Here,
vocabulary appears to be not as difficult to reﬁediate and com-
prehension appearé.;o be more difficult. These results are
probably not too unusual, since vocabulary and cqmprehensibn re-
quire more complex skills in reading than the skills going into
the accuracy scores. The improved accufacy probably reflects the
increased ability of the child to recognize more caréfully'written

symbols.
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Tables 17 and 19 show that on the Wide Range Achievement Test,
arithmetic lends itself to remediation better than spelling. In
both the kindergarten through sixth grade, and some through
tweifth grades, this was consistent. However, the differences
between the two groups were not particularly dramatic.

Some rather interesting differences occurred in the changes
of achievement levels between the group from kindergarten through
sixth grade, as compared to the group from seventh grade through
high school. It appears that in spelling and arithmetic, the
junior and senior high groups improved ﬁore readily than the
elementary group. However, on the three areas of reading, as
measured by the Gates-MdcGinitie Reading Test, the junior high
school group showed a greater increment in all three areas of
accuracy, comprehension and vocabulary, as compared to the ele-
mentary group. This was somewhat of a surprise, as was suspected
the lohger the child was iﬁ school the more difficult it would be
té remediate his learning problems: We anticipated finding a
greater number of students improving at the lower levels than at
the higher levels. However, our prediction was both out with
regafd to the high school group. The percentage of increases on
‘the Diagnoééic Reading Test for thé hiéh school-grouﬁ was the
lowest of all three groups, and when it éame to reading they
appeared to be the one group that was most resistant to improve-

ment.
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Displayed in the following tables is the statistical analysis
of the change that occurfed'between pre and poust~testing in each

group, Gepending on the number of months of remediation.




TABLE I

FOUR _PMONTHS OF REMFDIATION

WIDE RANGF ACHIEVEMENT TEST

i

Arithretic ' : |
35 situdents 5 one ronh and helow gain
4 lost months 11 two and three :-onths gain
31 cained months _ 12 four ironths and over gain
range 6 ronths loss to 2 yerars 5 ronths gain
average gain 5 months :
Snelling
48 students 4 one ronth and below gain
1 lost-ronth 13 two and thres ronths gain
47 cqained ronths 31 four 1 onths and over gain
ranae 3 ronths loss to Z yrais 74 ronths gain

- averade gain 5.3 7 onths



TABLE II

FIVE MONTHS OF REMEDIATION

KINDERGARTEN THROUGH SIXTH GRADE

'WIDE RANGE ACHIFEVEMENT TEST

Spelling

1 student
¢ nonths gain

Arithretic

1 student
1 year 4 ronths gain




TABLE III

SEVEN MONTHS OF REMEDIATION

KINDERGARTEN THROUGH SIXTH GRADF

WIDE RANGFE ACHIEVEMENT TEST

Spelling
23 stcudents O four ronths cain and below
4 lost nonths 5 Five and sir ronths aain

19 gain~d ronths 17 seven ronths gain and atove

range 7 rronths loss to 2 years 3 ronihs ~ain

average gain o ronths

Arithretic
24 stucfents ' 7 four roanths gain and below
2 lost ronths - .45 average 2 £ive and siy ronths gain
22 gained ronths - 1.22 years 15 seven nonths ~ain an” above

average

range 5 rronths loss to 3 years 7 nonths gain
averanqe gain 1 year 8 ronths




37

36

26

24

TABLE IV

EIGHT MONTHS OF REMEDIATION

KINDERGARTEN THROUGH SIXTH GRADE

WIDE RANGE ACHIEVEMENT TEST

Spelling

students 4 four months gain and below
lost month 10 five through seven months gain
gained months 23 above eight months gain

range 6 months loss to 3 years 7 ronths gain
average gain 1 year 8 months

Arithmetic

students . 5 four months gain and below
lost months 2 five through seven months gain
gained months _ 19 above eight months gain

range 8 months loss to 6 years 9 months gain
average gain 1 year 2 nonths
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17
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TABLE V

FOUR MONTHS OF REMEDIATION

KINDERGARTEN THROUGH SIXTH GRADE

" GATES-MacGINITIE READING TESTS

Accuracy

students | 1 one month and below gain
lost month : '3 two and three months gain
gained months 8 four months and over gain
range .4 years loss to 1 year 4 months gain

average gain 6.4 months

Conmprehension

students 5 one month and below gain
lost months 8 two and three months gain
gained months 9 four months and over gain

range 7 months to 1 year 2 months gain
average gain 2.9 months

Vocabulary

studehts 2 one month and below gain
lost months 4 two and three montiis gain
gained months 14 four months and over gain

range 9 months loss to 2 years 2 months gain
average gain 7.1 months



30

21

36

32

30

22

TABLE VI

FIVE MONTHS OF REMEDIATION

KINDERGARTEN THRQUGH SIXTH GRADE

GATES-MacGINITIE READING TESTS

Accuracy

students ‘ 9 two months gain and below
lost months 1 three through four months gain
gained months 20 five months gain and above

range 1 year 9 months loss to 4 years 4 months gain
average gain 1 year 2 months

Comprehensioﬁ

students : 9 two months gain and below
lost months 1 three throuch four months gain
gained months 26 five months gain and above

range 1 year loss to 2 years 6 months gain
average gain 8.5 months '

Vocabulary

students : 10 two months gain and below
lost months : 5 three through four months gain
gained months 15 five months gain and above

range . year 2 months loss to 2 years and three months gain
average ¢ain 6 months
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27

20

25

21

TABLE VII
SEVEN MONTHS OF REMEDIATION

KINDERGARTEN THROUGH SIXTH GRADE

GATES-MacGINITIE READING TESTS

Accuracy

students | 8 four months gain and below
lost month 1l five and six months gain
gained months - 13 seven months gain and above

range 1l year 6 months loss to 4 years 4 months gain
average gain - 1.05 years

Comprehension

students 13 four months gain and below
lost months 1l five and six months gain.
gained months 13 seven months gain and zbove

range 8 months loss to 3 years 5 months gain -
average gain 6.1 months

Vocabulary

students 8 four months gain and below
lost mwonths _ 5 five and six months gain
gained months 12 seven months gain and above

range 3 months loss to 6 years 7 mwonths gain
average gain 9.5 months



TABLE VIII

IGHT MONTHS OF REMEDIATION

KINDERGARTEN THROUGH SIXTH GRADE-

GATES-MacGINITIE READING TESTS

~ Accuracy

6 students 2 five monthe gain and below
0 lost months 2 six and seven months gain
6 gained months 2 eight months gain .and above

range 2 months gain to two years 2 months gain
average gain 7.1 months

Vocabulary
9 students 3 five months gain and below
1l lost month 0 six and seven months gain
8 gained months : 7 6 eight months gain and above

range 4 months loss to four years gain
average gain 1 year 3 months

Comprehension

11 students 6 five months gain and below

3 lost months 0 six and seven months gain
8 gained months 5 eight months gain and above

range 7 months loss tc 2 years 3 months gain
average gain 6.5 months
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TABLE IX

FOUR MONTHS OF REMEDIATION
SEVEN THROUGH TWELVE GRADES

WIDE RANGE ACHIEVEMENT TEST

Spelling
students - 3 one month gain and below
lost months 0 two and three months gain

gained ronths ‘ ; 21 four months and over dain

range 6 months loss to 4 years 1 month gain
average gain 1 year 3.7 months

. Arithmetic
students 1 one month gain and below
lost month 4 two and three months gain
gained months 19 four months and over gain

23

range 6 months loss to 1 year 9 months gain
averadge gain 8.1 months
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TABLE X
- SEVEN MONTHS OF REMEDIATION

SEVEN THROUGH TWELVE GRADES

- WIDE RANGE ACHIEVEMENT TESTS

Spelling

students | 2 four months gain and below
lost months 0 five and six months gain
gained months _ 2 seven months gain and above

range 5 months loss to 2 years gain

average gain 7.5 months

Arithmetic

students 0 four months gain and bhelow
lost months 0 five and six months gain
gained months 4 seven months gain and above

range 8 montns gain to 2 months gain
average gain 8.5 months



TABLE XI

EIGHT MONTHS OF REMEDIATION

SEVEN THROUGH TWELVE GRADES

WIDE RANGE ACHIEVEMENT TEST

Arithmetic
14 students 5 five months gain and below
2 lost months 1 six and seven months gain
1 remained the same 8 eight months gain and above

11 gained months

range 8 months loss to 6 years 9 months gain
average gain 1 year 3.7 months

Spelling
13 students 3 five months gain and below
1 lost month 1 six and seven months gain
12 gained months 9 eight months gain and above

range 6 months loss to 3 years 7 months gain
average gain 1 year 2.7 months
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TABLE XII

FOUR MONTHS OF REMEDIATION

SEVEN THROUGH TWELVE GRADES

GATES-MacGINITIE READING TESTS

Vocabulary

students 1 one month gain and below
lost month 2 two and three months gain
gained months 7 four months gain and above

range 3 rorths loss to 3 years 3 months gain
average gain 9.7 months

Corprehension

students 1l one month gain and below
lost month 2 two and three months gain
gained months : 5 four months gain and above

range 4 months loss to 2 years 7 months gain
average gain 7.2 months
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TABLE XIII

" FIVE _MONTHS OF REMEDIATION

SEVEN THROUGE IWELVE GRADES

GATES-MacGINITIE READING TESTS

Accuracy

students’ 0 two menths gain and below
lost months 1 three and four months gain
gained months 15 five months gain and above

range 4 months gain to 8 years 3 months gain
average gain 2 years and 3.8 months

Vocabulary

students 1l two months gain and below
lost months 1 three and four months gain
gained months 14 five months gain and above

range 4 months gain tc 4 years and 1 month gain
average gain 1 year and 6.2 months

[ 4

Comprehension

students 1 two months gain and below
lost month 2 three and four months gain
gained months 11 five months gain and above

range 7 months loss to 3 years and 1 month gain
average gain - 1 year and .09 month
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TABLE XIV
SEVEN MONTHS OF REMEDIATION

SEVEN THROUGH TWELVE GRADES

GATES-MacGINITIE READING TESTS |

Accuracy

students 2 four months and below gain
lost months 0 five and six months gain
gained months _ 2 seven months gain and above

range 6 months loss to 8 months gain
average gain 1 month

Vocabulary ' i

. .
students 0 four mon Q\ELG below gain
lost rmonths 0 five and six months gain
gained months 2 seven months gain and above

range 2.0 years gain
average gain 2.0 years

Comprehension

students 0 four months and below gain
lost months 0 five and six months gain
gained months 4 seven months gain and above

range 1 year 7 months gain to 2 years 5 months gain
average gain 2 years 2 ronths
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12

18

40
11

24

27
11

15

TABLE XV

FOUR MONTHS OF REMEDIATION

NINE THROUGH TWELVE GRADES

DIAGNOSTIC READING TESTS

General ﬁ@ading

students ' . 14 no percentile gain or below

lost in percentile ‘ 3 one through five percentile gain
no change 15 six percentile and above gain
gained

range .22 loss to .80 gain

mean .199 percentile gain

Vocabulary

students 16 no percentile gain or below
‘lost in percentile 3 one through five percentile gain
no change 21 six percentile and above gain
gained

range .26 loss to .53 gain

mean .093 percentile gain

Comprehension

students 12 no percentile gain or below

lost in percentile 5 one through five percentile gain
no change 10 six percentile and above gain
,ained

range .47 loss to .61 gain
mean .086 percentile gain



TABLE XVI

SIX MONTHS OF REMEDIATION

NINE THROUGH TWELVE GRADES

DIAGNOSTIC READING TESTS

General Reading

5 students 4 no percentile gain or gelow
4 lost in percentile 0 one through five percentile gain
1 gained 1 six percentile and above gain
range .28 loss to .14 gain
mean .07 percentile loss
Vocabulary
5 students 1 no percentile gain or below
1 lost in percentile 0 one through five percentile gain
4 gained 4 six percentile and above gain
range .03 loss to .57 gain
mean .32 percentile gain
Comprehension
5 students 2 no percentile gain or below
2 lost in percentile 1 one through five percentile gain
3 gained 2 six percentile and above qain

range .32 loss to .66 gain
mean .175 percentile gain




Spelling

Arithmetic

Total

TABLE XVII

TOTAL REMEDIAL GROUPS

KINDERGARTEZN THROUGH SIXTH GRADE

WIDE RANGE ACHIEVEMENT TESTS

Loss of No Considerable
N Achieverent Improvement Inprovement
109 | 16 - (15%) 28 - (26%) 65 - (59%)
86 17 -~ (20%) 15 - (17%) 54 - (63%)
195 33 - (17%) 43 - (22%) 119 - (61%)




TABLE XVIII

ALL REMEDIAL GROUPS

KINDERGARTEN THROUGH SIXTH GRADE

GATES-MacGINITIE READING TESTS

Loss of Mo Considerable
N Achievenent Irprovement Improvement
Accuracy 70 20 - (29%) 7 - (10%) 43 - {61%)
Comprehension| 96 33 - (34%) 10 - (11%) 53 - (55%)
Vocabulary 84 23 - (27%) 14 - (17%) 47 - (56%)
Total 250 76 - (30%) 31 -~ (13%) 143 - (57%)




TABLE XIX

TOTAL REMEDIAL GROUPS

SEVEN THROUGH TWELVE GRADES

WIDE RANGE ACHIEVEMENT TESTS

Loss of No Considerable
N Achievement Inprovement Irprovement
Spelling 41 8 - (20%) 1 - { 2%) 32 - (78%)
Arithmetic 42 6 - (14%) 5 - (12%) 31 - (74%)
Total 83 14 - (17%) 6 - ( 7%) 63 ~ (76%)




TABLE XX

TOTAL REMEDIAL GROUPS

SEVEN THROUGH TWELVE GRADES

GATES~MacGINITIE READING TESTS

Loss of No Considerable
N Achievement Irprovement Inprovement
Accuracy 20 2 - (10%) 1 - ( 5%) 17 - (85%)
Vocabulary 28 2 - ( 7%) 3 - (11%) 23 - (82%)
Corrprehension | 26 2 - ( 8%) 4 - (15%) 20 - (77%)
Total 74 6 - ( 8%) 8 - (11%) 60 - (81%)




TABLE XXI

TOTAL REMEDIAL GROUPS

SEVEN THROUGH TWELVE_ GRADES

DIAGNOSTIC READING TESTS

Loss of No Considerable
N Achievement Irproverent Irproverent
General Reading 37 18 - (49%) 3 - ( 8%) 16 - (43%)
Vocabulary 45 17 - (38%) 3~ (7% 25 - (55%)
Conprehension 32 14 -~ (44%) 6 - (19%) 12 - (37%)
Total 114 49 - (43%) 12 - (11%) 53 - (46%)




TABLE XXII

TOTAL REMEDIAL GRCUPS

KINDERGARTEN THROUGH HIGH SCiiOOL

GATES-MacGINITIE, WIDE RANGE ACHIEVEMENT

TEST, DIAGNOSTIC READING TESTS
Loss of No Considerable
Achievenent Inproverent Inprovement
Total
716 178 - (25%) 100 - (14%) 438 - (61%)




TABLE XXIII

REMEDIAL GROUP MEANS

Groups with average gains Groups with averages
at or above expected level below the expected level

GATES-MacGINITIE READING TESTS

Accuracy 5 ' 1
Comprehension 6 2
Vocabulary 6 1

WIDE RANGE ACHIEVEMENT TESTS

Spelling 6 1

Arithmetic 7 0

TOTAL 30 5
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EVALUATION OF THE IN-SERVICE TRAINING PROGRAM
FOR CLASSROOM TEACHERS

Phase II - July 1, 1968 - June 30, 1969

Introduction

A major objective of the second year of operational
activities of the Maine Township Diagnostic and Remedial
Learning Center Program is stated in the application for con-
tinuation as "(2) to provide in-service training to increase
teacher competence in helping disabled learners." The
rationale behind this objective is consistent with the over-
all program philosophy that much of the identification and
remediation necessary for children with learning difficulties
can be accomplished in the classroom by the regular teac' er.
In fact, the work of properly trained teachefs in the earlier
grades will function as a preventive measure before serious

learning problems can develop.

Behavioral Objectives

For purposes of evaluation the objectives for Phase II
of the program were further refined and stated in terms of
behavior, knowledge or attitudes that the teacher was ex-
pected to have at tﬁe conclusion of the program. These be-
havioral objectives provided a checklist of ipn-iividual teacher

accomplishments that could be evaluated by various measures
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and thus indicate the degree of success or failure of the
program.

The behavioral objectives for the In-Service Training
Program are presented elsewhere in the report and each
specific item will be analyzed in the following section on

Evaluation Results. The six major headings of the objectives

are paraphrased as follows:

l. Knowledge of problems prevalent in c¢:ildren with
learning disabilities.

2. Knowledge of the objectives and procedures of the
DLC Program.

3. Ability to utilize identification procedures.

4. Ability to provide remedial measures to indi-
vidual students.

5. Ability to provide group activities and special
work to help the students.

6. Knowledge of the function of and ability to use
the teacher-consultant.

Methods of Evaluation

The means used to evaluate the results of the In-Service
Training Program are complicated by the following three fac-
tors:

1. While results of the in-service training program
are evident in the daily activities of the teacher,
they are usually not isolated instances but instead
are blended into the classroom routine and thus
harder to observe. The results may not be evident
immediately or at any predictable time in the fu-
ture. They may not manifest themselves for two or
more years. In brief, the ultimate pay-off of the
training program results in a difference in what
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the teacher does in the classroom, but because of
various reasons this is more difficult to measure
than a paper and pencil test.

2. The nature of the program objectives does not lend
itself to any standardized tests that would measure
the knowledge, skills and beliefs involved and
therefore locally constructed instruments were
used. These instruments are not standardized and
the results are predictable only to the degree the
instruments are valid and reliable.

3. The degree to which the teachers already possessed
the knowledge and skill being measured and held the
attitudes deemed necessary before entering the pro-
gram is difficult to obtain. A comparison to the
previous year's results and a comparative rating of
knowledge skill, and attitude before and after the
program yields this information, but the factors
being measured are so enmeshed in the teachers'
general knowledge and experience it is difficult
to obtain a precise measure in this area.

To overcome these limitations, the means of evaluation
were varied so as to obtain information in several different
forms. The evaluation techniques were also aimed at ob-
serving the teacher and DLC staff member in actual working
situations. Discussion of the classroom activities of the
teacher to determine the degree of implementation of certain
factors was also utilized when class observation was diffi-

cult to arrange.

The following means of evaluation were utilized:

Participant-Observation

The evaluator observed teachers in their classroom ac-

tivities, teachers in group meetings, teachers working with
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DLC staff members, teachers in parent jroups, and DLC staff mem-
bers in small group meetings. The fact that the evaluator was
present as an observer obviously influencad the situation, but
man situations appeared to be normal activities and much in-
formation was gathered. The evaluator okrserved and at times
entered into the discussion in these various groupksituations.

He took notes of conversation, activities and interactions be-

tween members in the group.

Interviews

During the year the evaluator interviewed all DLC staff
members and selected teachers and administrators in all of the
model schools. The interviews were informal and a structured
checklist was not used. The interviews were conducted with the
behavioral objectives in mind and information related to evalu-

ating these objectives was obtained and recorded afterwards.

Simulation Exercise

To measure the teachers' knowledge about the functions of
the DLC program and their ability to work with DLC staff members
in utilizing the available services and resources to solve a
problem a simulation exercice was constructed and administered
at East Maine Junior High School in May 1969. The purpose of
the simulation was to place the teachers in a miniature school

situation with time compressed from a month to a few hours so
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that their reactions to a problem situation could be observed.
(An additional purpose of the simulation was to use it as a
pilot study for developing a simulation program that could be
used for training purposes in Phase III of the program.)

The actual simulation exercise consisted of three phases:

l. Presentation of student biograph.cal data and cumu-
lative record folder to teachers-May 19.

2. Simulation exercise-May Zi.

3. Follow-up critique-May 23.

The teachers worked in groups of instructional teams ex-
actly as they'were arranged during the school year. Each member
of an instructional team received a packet containing extensive
information about four hypothetical, but very real, students
with various learning difficulties. The packet contained a
record of all the test scores, interviews, school records and
special help the student had received. On the day that the
simulation exercise was conducted the teams were instructed to
diagnose the learning problem of each of three students and then
prescribe remedial activities for each student. These remedial
measures were to include in class, as well as special out of
class, instruction and homework measures that would enhance the
student's learning ability.

Available to the team members during the simulation were
all of the regular facilities and personnel of the school and

the DLC, such as counselors, psychologists, assistant principal
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and the teacher-consultant. By utilizing these auxiliary person-
nel the team members could receive additional information, hypo-
thetical test results,and advice.

At the conclusion of the game portion of the program each
team submitted their analysis of the child's problems and their
prescription for improving the child's learning ability. These
reports were then analyzed and utilized for the final phase of
the simulation.

The critique of the exercise concluded the simulation and
it consisted of open discussion sessions in which the team members
were questioned as to why they made the decisions they did, and
why they secured, or did not secure, certain types of . uxiliary
aid in the miniature sctting. The critique measured both their
ability to diagnose and prescribe remedial action as well as
their awareness of the system procedure for obtaining help and
relating to the DLC.

The evaluation of the simulation exercise itself is not
part or this report, but the results obtained from the simula-
tion are useful in evaluating the objectives and are incorporated
into the next section of this report. The evzluatcion of the
exercise will be made in program planning for Phase III.

Questionnaire
To measure attitudes, knowledge and the teachers' concept

of the skills they obtained during the program a questionnaire was
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administered at the conclusion of Phase II. The questionnaire
was answered by 96;teachers who were involved with Ehe érogram.
The quéStionnaire is énclosed at the conciusion of the next
section.

Analysis of the rgspondents indicate that 60 of the 96
respondents worked closely with the program; A cdmparison of
the responses of these 60 teachers who knew the.prqgram in some
" detail with the 36 responseé of>£hose who were not.as'involved
revealed that the reépénse patterns of bofh groups were almost

identical. The group that was not as familiar with the program
left more questions blank but where they did respond the dis-
tribution of the response percentages v==ied less than 3%lfrom
~tha responses of those familiar with the program. It waé con-
cluded that the éroup was 86 similar that their responses could
be combined for statistical purposes.

The analysis of each individual question‘revealed definite
patterns of attitudes or knowledge in which more than 85% of the
respondéﬁts concurred. In the measurement of change in atti-
tudes ér gain in knowledge or skill the responses pinpointed
- many areas where 75% or more of the respondents indicated there
had been a change as a result of the program. The results of
the questionnaire are presented’at the doﬁclusion of the section

on Evaluation Results.
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Evaluation Results

This section will relate the results of the fcgr evaluation
_ techniques to thé hehavioral objectives of the In-Service Train-
ing Program

Objéctive 3;1 - Knowledge of the reading and communication prob-

lems prevalent in some students and the resultant eifect on
their learning ability, classroom behavior and future life.

As one teacher remarked during an interview, "fhe DLC pro-
gram sure reveals to the teacher the problems some of these kids
face." Observation of in class situation did not disclose too
many instancesvof feachers utilizing an awareness of a student's
particular learning difficulties, but follow up interviews often
revealed that the teacher was aware of the student's general
problem a&nd its detrimental influence on his work. The analysis
of the simulation game pointed out that three of the teams were
aware of the reading and communication problems as presented in
.the case .studies.

Relating the responses on certéin items of the questionnaire
to the sub-hehavioral objectives in this area yields a more
specific evaluatioq of the feachers' cpinion of tha achievement
of this objective,

3.11 Measuremenrt of teacher .nderstanding of readihg and

communication problems that influence the behavior

and performarce of childiren in the classroom.

Question: 2. Understanding of learning limitations
of certain students.

Response: 90% of the teachers indicated a change or
marked change as a result of the program.
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Question: 3. Awareness of learning problems that the
normal classroom sometimes imposes on
children with learning difficulties.

Response: 77% of the teachers indicated a change in
their awareness of these problems.

3.12 Measurement of teacher understanding of the immediate
results of such problems on classroom performance.
grades, behavior of the student.

Question: 5. Understanding of the child's attempts
to correct his learning difficulty.

Response: 75% of the respondents indicated a change
or marked change in their understanding.

Question: 6. Awareness of the child’s attempts to
compensate for his learning difficulty.

Response: 73% of the teachers indicated an increased
awareness as a result of the program.

Question: 8. Recognizing that behavior problems often
result as a consequence of the academic
failure caused by the learning disability.

Response: The degree of change was not as great because
this is a relationship that most teachers
already know, but still more than half (58%)
recorded a change in their awareness of the
problem.

3.13 Measurement of teacher understanding of the long-range
results of such problems on the student's future
academic performance and behavior.

Question: 7. Awareness of the need for success to
strengthen the self-image of the child.

Response: 61% of the teachers indicated an increased
or marked increase in their awareness of
this problem.

Question 8 above also relates to this topic
and indicates greater awareness as a result
¢f the program.
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3.14 Measurement of teacher understanding of the vast
: differences in individuals and the need to treat each
child as an individual. '

Question: 1. Greater awareness of individual differ-
: ences in children's ability to learn.

Response: 89 of the teachers responded that they
had a change or marked change in their
awareness of the individual differences in
children's ability to learn.

Question: 4. Importance of treating children with
learning difficulties as unique
individuals.

Response: 73% of the replies indicated an increased
awareness in this area.

Question: 10. Possibilities for individualized course
of study for the child with learning
difficulties.

Response: 71% of the teachers indicated that there
was a change or marked change in their
knowledge of these possibilities.

Objective 3.2 - Knowledge of the objectives and procedures of
the Diagnostic and Remedial Learning Center.

Interv;ews and observafions indicated‘that the personnel in
the model elgmentary schools were very knowledgeable about the
objectives éna procedures of the DLC pfogram. The personnel in
the junior and senior high schools were less familiar with the
objectives and procedures of the DLC staff primarily because the
program was (1) not embraced as an auxillary aid and in-service
program for the school as in the elementary centers, (2) the
ratio of teachers to DLC staff was much greater (3) and many

teachers at the junior and senior hign school level are more
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oriented to subject matter mastery and not concerncd with defi-
ciencies of irdividual students.

As indicated above and as expected, the achievement of the
objective was largely a function of the number of JLC staff mem-
bers in relation to the number of teachers in the school being
served. The teachers in the two elementary schools that served
as model centers and had three or four DLC staff assigned to
them throughout the year had a much greater awareness of the pro-
gram objectives and procedures than the Junior and senior high
school centers. The DLC staff worked with individual facﬁlty and
teacher groups more frequently in the elementary schools and this
resulted in greater ungfstanding of the program. The simulation
exercise, eséecially the critique session, revealed quite clearly
that the teams that had at least one person who had worked with
the DLC staff during fhe year were much more adept at utilizing
that experience to solve the problem presented. |

'The extent of awareness of the program aims and accomplish-
ments in schools other than the model schools varied greatly and
obviously is not known exactly. 1In one of the elementary dis-
tricts, knowledge 6f the program was known in other éehools with
a resultant demand by parents for similar services in these other
schools,

Comparison of questionnaire responses to these objectives
again provides a view of how the teachers perceived they achieved

QO objective.
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3.21 Measurement of teacher understanding of the objectives

3.22

of the D.L.C.

Question: 16. Awareness of how staff from the D.L.C.
can demonstrate methods of working with
individual students in the classroom.

Response: 73% of the respondents indicated an aware-
ness of staff purposes and activities in
this area.

Question: 20. Awareness of the learning resource room
and its use.

Response: The awareness of the use of the learning
resources room indicates an awareness of
the program objective of materials prep-
aration, and 64% of the teachers indicated
such awareness.

Question: A. Did you feel you understood the pur-
poses of the program of the Diagnostic
Learning Centexr?

Response: In response to the direct question about
program understanding, 91% of the teachers
replied that they understood the purposes
of the program.

Measurement of teacher understanding of the procedures
of the D.L.C. to solve problems..

The achievement of this sub-objective can be evaluated
by a look at the extent of teacher awareness of the
methods used to identify, diagnose and provide remedi-
ation for children with learning difficulties.

Several items on the guestionnaire relate to this point
and only a few will be presented.

Question: 13. More understanding of different types
of physical or psychological learning
difficulties.

Response: 95% of the teachers indicated a beneficial
change of understanding in this area.
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Question: 14. Awareness cof available methods of work-
ing with children with learning diffi-
culties.

Response: 91% of the respondents indicated a greater
awareness as a result of the program in
this area.

Question: 15. Awareness of available materials to be
used in working with children with
learning difficulties.

Response: The methods of the D.L.C. staff in preparing
and making available useful materials was
understood more as a result of the program
by 88% of the teachers.

Question: 16. Awareness of how staff from the D.L.C.
can demonstrate methods of working with
individual students in the classroom.

Response: 77% of the respondents had an increased
understanding of the staff demonstrations
of various methods of aiding individual
students in the classroom.

Objective 3.3 - Knowledge of and the ability to utilize the iden-
tification and screening procedures employed in locating
children with specific learning difficulties.

Interviews with teachers and observation of teachef groups
working with DLC staff membefs indicated that the teachers had a
knowledge of identification and screening techniques. What is
not as clear is the ability of the teachers to utilize these
. procedures on their own in identifying a problem. The usual
idéntification procedure in the school wa; for the DLC staff
member to interpret the test results to fhe teacher and then help
the teacher identify the problem. When the teacher had a problem

student and secured his cumulative folder, she usually went to
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the DLC staff for help in identifying the problem. The success of

the staff in providing knowledge about identification and screen-
ing procedures was evident, but the ability of the teacher to
utilize this knowledge was not demonstrated primarily because the
staff was available and willing to do it for the teacher.

The simulation program might have provided some of this in-
formation, but here again the game was set up under normal
conditions and the team members went to the DLC staff member for
h2lp in identification. One team in the simulation did the
identification of the problem on its own then went to the DLC
staff member for confirmation. 'This was primarily because one
member of that team had experience in diagnosis and was also a
strong leader.

A comparison of questionnaire responses to the specific sub-
objectives yields the following results.

3.31 Measurement of teacher skill in identifying the student
as a referral. -

Question: 17. Ability to pinpoint learning problems
through the use of referral forms to
the Learning Center.

Response: The responses of the teachers answering the
guestionnaire indicated that 73% of the
teachers felt they could identify student
learning problems much better as a result
of their work with the program.

Question: A. Did the DLC staff provide information
and assistance that was helpful to you
in identifying and diagnosing the
learning disability of the individual
students?
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Response: In response to this direct question, 96% of
the teachers indicated they had received aid
in this area.

3.32 Measurement of teacher awareness of neurological and
emotional symptoms possessed by students through the

use of the check list and psycho-educational diagnos-
tic guides.

Question: 17. Ability to pinpoint learning problems
through the use of referral forms to
the Learning Center.

Response: Here again, Question 17 provides information
that demonstrates that 73% of the teachers
increased their understanding in the use of
psycho-educational diagnostic guides, and
consequently increased their understanding
of the symptoms of learning disabilities.

Question: C. Did the DLC staff member provide in-
service activities that increased your
understanding of the children with
learning disabilities and how to help
remedy their problems?

Response: 91% of the teachers responded that they had
been helped in understanding children with
learning difficulties by the in-service
activities.

Objective 3.4 - Knowledge of remedial activities utilized by

reading and communication specialists to improve the students
ability to learn.

The success of the reading and communication specialists from
the DLC staff in providing teachers with a knowledge of various
remedial activities utilized for enhancing the students' ability
to learn is evident in all of the evaluation methods utilized.
This objective is aimed only at the teachers' awareness of various
remedial activities and not at their ability to use them in the

classroom. Through observation of teacher-DLC staff conferences
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and interviews with teachers it was evident that the majority of

teachers who worked with the program were aware of the special
activities that the staff specialists provided for the children.
Many teachers felt that the special remedial activities given out
of class on a one to one basis were the strongest parf of the DLC
program. Typical teacher comments were, "My children with severe
learning disabilities were helped tremendously by the special
work the staff did with them", and “The program is great because
it can give the child the individual help he needs and can't get
in the regular classroom". The participants in tne simulation
game all .ecommendeé special out of class remedial activities as
a means of helping the students in the case studies.

Whether éeparate remedi;l instruction for children is the
best way to solve the problem in the long run is an important and
different point, but it was obvious from the various evaluation
measures that the teachers were aware of the purposes and avail-
ability of the special remedial activities of the staff. The
teachers not only had knowledge of this rcmedial help, but looked
upon it as an important aid in helping the child with learning
disabilities.

A comparison of a few questionnaire responses with the sub-
objectives provides further reinforcement of the above conclusions.

3.41 Measurement of teacher understanding of the purposes

and procedures used by specialists in working with
the individual student.
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Question: F. Did the special tutoring work of the DLC
staff members have a noticeable effect

on the lezarning ability of some of the
children referred for assistance? .

Response: The response indicates that 72% of the
teachers felt the special remedial help was
beneficial to the student. The guestion
doesn't directly answer the point of whether
the teachers understood the procedures used,
but in conversation with teachers it was
evident that they definitely knew the pur-
poses, and, in most cases, understood the
procedures utilized in the special remedial
work. '

3.42 Comaunication between specialist and teacher.

Question: D. Wwas the DLC staff readily available when
you tried to contact them?

Response: The replies indicate that 94% of the teachers
felt that the staff was available when
needed.

Question: H. Was the communication between the DLC
staff =nd the teachers open and informa-~
tive?

Response: The responses to this question revealed that
' 100% of the teachers working with DLC staff
believed that the communication was open and

. informative.

Objective 3.5 L'Knowledge of and the ability to utilize group
activities, individual class work, special assignments and
special materials to improve the student's learning ability
within the classroom.

The achievement of this objective in the classroom is the
final stage in the enhancement of the learning ability of the

child with learning disabilities. When the classroom teacher has

reached the level of understanding and skill necessary to implement



these remedial activities in the classroom, the program has
achieved its goals and verified its basic operating philosophy.

The evaluation of the achievement of this objective has to
be considered at two leveis, first the teachers' knowledge of
these special in-class activities and second the teachers' ability
to utilize them. The evaluation revealed that many, but not all,
of the teachers interviewed were familiar with special activities
and materials that could be used. This is difficult to evaluate
precisely because their knowledge in this area is a matter of
degree and varies widely with each teacher. For example, one
teacher indicated she knew about possible classroom remedial
activities but when questioned in detail it was found that she
knew two possible activities “a detail and beyond that her know-
ledge of other activities was superficial. The depth and range
nf knowledge varied tremendously from feacher to teacher and it
was impossible to evaluvate this knowledge on an exact quantita-
tive basis. Suffice it to say that of the forty-three teachers
interviewed and/or observed, thirty-eight (88%) demonstrated that
they had some kndQIedge of activities and materials to be used in
classroom remedial activities and that they learned of thése
activities and materials as a result of the DLC program. Five
teachers (12%) indicated they were not familiar with such activ-
ities or materials.

The recommended remedial activities from the instructional

teams in the simulation exercise revealed that three out of four

Q
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of the teams involved utiliZed'their knowledge of possible remedial
. measures.- The reply of the fourth team was difficult to evaluate,
but was sO general that it was concluded it could have been written
without association with the DLC program and, therefofe, it was
disregarded.

The second part of the objective is the teachers' ability to
utilize classroom activities and materials to improve the student's
learning ability. The measurement of the ability to utilize is
difficult and primarily depends oii observation. The observation
of such teacher behavior in class was limited and in only a few
cases was é clear use of gpecific remedial activities observed.
Interviews with DLC staff indicated that some teachers were'using
remedial measures in class, especially after the staff member had
demonstrated a method to the teacher or a group of teachers. No
quantitative data is available on the extént of utilization and
the full extent of utilization of the classroom activities may
not be evident for another year.

One measure that indicates usage is the rate at which
teachers checked out materials from the Materials Center in the
schools. The check out procedures at one elementary school indi-
cated that approximately three times the amount of materials were
used during Phase II of the program than in Phase I. This is
partiall§ misleading because there were many more items during"

the second year, but still the rate of use was significantly
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greater. The teachers were very appreciative of these materials

as indicated by the following quotation from an elementary
teacher, "their (the DLC staff} p;eparation of materials to use
with these children in the classroom is of real value and is
precisely the sort of thing the classroom teacher hasn't time to
do, however wmuch she ﬁight like to do so."

A comparisori of the sub-objectives in this area with the

questionnaire responses provides more evaluation information in

this area.

3.51 Measurement of teacher ability to utilize various
‘group activities in the classroom that enhance learn-
ing for children with learning difficulties.

3.52 Measurement of teacher ability to utilize individual
class work that is specifically designed to account
for the learning difficulty of the student and en-
hance his learning.

3.53 Measurement of teacher ability to provide special
homework assignments that enhance learning for chil-
dren with learning difficulties.

These *hree sub-ocbjectives have several gquestions
that relate equally to all three, and thus the ques-
tions will be presented as a group below. The degree
to which a teacher is able to utilize group activi-
ties as distinguished from individual work or special
homework cannot be determined from these questions.
It is presumed from the questions that the teachers
were aware of and felt they were able to utilize.all
three of these remedial work modes in varying degrees.

Question: 10. Possibilities for individualized course
of study for the child with learning
difficulties.

ReSponée: 71% of. the teachers reflected increased
understanding in this area.




Question:

Response:

Question:'

Response:
Question:

Response:

Question:
Response:

Question:

Response:

Questicn:

Response:

65.

11. Setting goals that are realistic with
the student’s ability.

This question revealed that 75% of the
teachers believed they had a greater under-
standing in setting realistic goals for
students with learning disabilities.

l4. Awareness of available methods of working
with children with learning difficulties.

The highest favorable response was reported
on this question whzn 91% replied they had
a greater awareness.

18. Awareness of several methods of working
with the student and his problem, in case
one method does not work. '

70% of the teachers indicated greater aware-
ness in this area.

15. Awareness of available materials to be
used in working with chiidren with learn-—
ing difficulties.

The responses reported that 88% of the
teachers increased their knowledge of the
availability of special materials.

C. Did the DLC staff member provide in-
‘service activities that increased your
understanding of the children with
learning disabilities and how to help
remedy their problems?

In reply to this question, 91% of the
teachers reflected they had received such
in-service activities. .

B. Did the DLC. staff assist .you by providing
materials and suggested activities for
improving the child's learning ability?

Like the previous guestion, the teachers'
responses indicated that 91% of the teachers
had been assisted in learning about materials
and activities for improving the child's
ability to learn.
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Objective 3.6 -~ Knowledge of the role of the teacher-consultant
and the ability to provide an interaction between the class-
room activities and the Diagnostic and Remedial Learning
Center Program.

The position of teacher-consultant, as a person with a role
that was different as compared to the duties of other DLC staff,
changed during Phase II of the program. The differences between
the person labeled teacher-consultant and other staff members be-
came less distinct to the point where most staff practiced a
teacher-consulting role and most teachers.saw all staff members
as direct advisors. This generalized statement does not apply
equally to all centers, but in comparison to the role definition
of staff members during Phase I of the project it is a true state-~
ment. With this change to a blending of roles as perceived by the
teachers, the evaluation of this objective will center on the
teachers attitude toward the entire staff responsibilities and
services and not just to teacher-consultants.

With only a few exceptions, the observations and interviews
revealed tremendous appreciation and respeqt for the JLC staif.
The open ended statements on the questionnaires provided many
laudatory testimonials to staff competence and willingness to
help. Tﬁe fact that the DLC staff members came from the teaching
ranks and considered that provicing an auxillary service was
their primary purpose was‘instrumental to this success. Undoubt-

edly one of the strong points of the program was the ability of
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the staff to interact with the teachers in such a way as to bene-
fit both the teachef and the DLC program in solving the problem.

The one center where there was not complete acceptance and
cooperation with the DLC program bears this point out because part
of the.trouble in this center was the inability of some of the
DLC staff to relate to the personnel and the situation. It should
be added that the trouble was not all the fault of the staff as
there were some built in resistances to the program and resultant
failures in communication.

A comparison of the questionnaire responses to the sub-
objactives, bearing in mind that the evaluation is not just for
teacher-consultants but for all DLC staff, reveals the extent to
which the staff was important to the program success.

3.61 Measurement of teacher understanding of the role of
the teacher-consultant.

Question: A. Did you feel you understood the pur-
poses of the prcgram of the Diagnostic
Learning Center?

Response: The teachers replying to this question
raflected the feeling that 91% understood
the purposes of the program.

In addition to this specific question, the
results of all the questions in Part III C
of the questionnaire, Working with DLC
Staff, reflect participant understanding

of purposes of the program of the Diagnostic
and Remedial Learning Center.

3.62 Measurement of the degree of interaction between
teacher-consultant and classroom teacher.
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There is no qguantitative or questionnaire data to
supply information for the evaluation of this sub-
objective. Although no exact count was made, it was
the opinion of almost all of the second year staff
members interviewed that their contacts with class-
room teachers were greater than in the previous year.

Conclusions

The analysis of the in-service portion of Phase II of the
Diagnostic and Remedial Learning Center Program indicates the

success of the program in increasing the knowledge, skill and

understanding of the teachers. The data from the various evalua-

tion methods utilized continually reflect the accomplishment of
the behavioral objectives established for the in-service educa-
tion of teachers. 1In almost every instance, the discovery of
program success by one evaluation methodology was reinforced by
findings in the other three evaluation methods used.

It is important to remember that the bulk of the evaluation
data was gathered from teachers and DLC staff members who were
involvea in the program and personal identity feelings may have
influenced some participants to lean toward a more favorable
response. Interviews with a few non-participant teachers indi-
catéd that they either knew little about the program or that they
had heard favorable comments about the program and they would
like to participate. Rather than considering the responses of
the teachers as biased and restricting the validity of the evalua~r

tion, a more proper conclusion should be that the enthusiasm
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demonstrated by the teachers was a definite positive factor in
achievirg the success of the in-service program.

The following three conclusions represent the major positive
accomplishments of the in-service program:

1. The program made the teachers aware of the special nature
of the problems facing students with learning difficulties and the
fact that there were many activities that could be used in the
classroam to help these children.

2. The program provided the teachers with informaéion,
demonstrations and training on techniques, activities and materials
that could be used in diagnosing and providing remedial measures
for children with learning difficulties.

3. As a result of the program activities the center schools,
particularly at the elementary and junior high level, developed a
positive and cooperative attitude toward the students with learn-
ing difficulties because there was a strong sense among all con-
cerned that the means of helping such students were ope;ative
and successful,.

The following two major weaknesses of the in-service program
were also identified as part of the evaluation analysis:

1. The ability of the teachers to actually put into practice
in the classroom the remedial activities that they had learned as
a result of the program was not clearly shown. Some teachers did

utilize some of the individual or group remedial activities and
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several teachers used the special materials made available for the
program, but less than half of the teachers evaluated demonstrated
that they practiced the remedial activities in the classroom.
Whether this failure to utilize the new methods is due to the
teachers' lack of ccnfidence in their ability, to the teachers'
clinging to older accustomed ways or to the fact that the DLC
staff was always present and the teacheré could lean ~n them is
not‘known: but the lack of wide impler.entation by the teachers
in the classroom was a limitation to the success of'the program.
2. The long-range goal of the program should include pro-
visions for extending the successful features, not only into the
classroom of every teacher in the model schools, but also, into
every classroam in the school district participat’'ng in the pro-
gram. This was not an objective of Phase I1 of the program and
is, therefore, not a weakness of the program; but the evaluation
of Phase II illustrates the potential of such long-range ac-
complishments and not to recommend consideration of possible
long~range activities would mean that the evaiuation had not been

totally and properly used.



EVALUATION CUFSTIONNAIRE

PROGRAM PHASL 11

I. CONTACT WITH PROGRAM

Please check the uppropriate space or spaces to tudlcate tha degree
vi contact you had with the programs spounsored Yy the Plavnostic
Learning Center - Thtle II1. (If you check answer A, then complete
only secticns Ii and V.)

A. Jo or very little contact with the jrogram.

B. Referred children to D.L.C. pi:rcunntel or discussed
vreblems of students with learning disabilities
with D.L.C. staff nnvbers.

C. Participated in in-service activities directed by
the D.L.C. staff in the school.

D. Participated in in-secvice workstops conlucted Ly
th2 D.L.C. stafi at the Center offfce in Park Ridge.

E. Participated In a sumner wockslop cunductaed by the
D.L.C, sraflf. :

1I. BASIC CONCEPTS RELATED 70 CHILLREN WITH LEARNING DISABILITIES

Please answer the followlng questions by checking the appropriate
space. Yes No
A. Do you feel that children who are two or movre years

behind grade level in their readinug ability have

difficulty in a regular class and should be placed

in speclal sections on a full tlme basis until chelir

readlng ability impreves to the point they can learn

adequately in a regular class? 30X 702

B. Do you feel that children vho are two or mocte years
behind grade level fin their readinz ability have
difficulzy in a regular class and should be given
individual remedial wark by specialists ourside of
the classrcom for part of the day but remain in the
teguiar classroom for all other class activities? 9247 0%

C. Do you tfeel that children who are twa or more years
benhind grade level in their readisz ability have
difficulty in a repular class but the student is
better off remaining in the clasg with the class-
roorm teacher working with him to remedy his learn-
ing problem?
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D. Do you teel that a specialist working with a
student outside of the atnosphare znd contoxt
of the repular class is more able tn help a
student {mprove his leerning abilities than
the clessroom teacher?

E. Do you fecl that a specialist working with a
student cutside of the atmosphare and context
of the regular class 1s less abtle to help a
student improve Lis learning abilities than
the clagsroom teacher?

F. Do you feel that given adegquate dlagnosis of the
cause of tie studert's learning disability you
can work with him ia youv classroom ana in extra
class assignments s0 &s to improve his learning
ability?

G. Do you fezel that even though you are given ade-
quate disynosis of the cause of the student's
learning disability you will bLe unable to pro-
vide any significant remedial help 1in your
reégular classroom setting?

Conmenta:
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11. Sctiing geals that are reslistic 251 502 5L
with the atudent's abildcy.

12, Evalustion of c¢hild on factors Ly 48X 16%
related to iadividual goalos and not
on competizive norwa in ail subiects.

C. Working with D.L.C. Staff

13. More understanding of different types 5% 61% 342
of physical or psvchologlcal learning
cifficulties.

l4. Awvarcness of avallable astheodg of 9% ! 512 242
vorking with children with loarning
difficultieg.

l

15. ZAwareness of avellavle meteriale to i 12% 55X 334
be used in working with children with i
learnlng difficultiea.

16, Awarenass of how utua€f from the D.L.C. a3l 46 1 292 .
can deronstrate methods of working !
with individusl students in the {
clazsroon.

17. Ability to pinpoint lezaraning problems 27% 60% 132
through the use of referral foroe to
the Learning Centaer.

18. fwareness of several methods of work- 302 002 10%
ing with the student and his prebleam,
in caxe one method does not work.,

{

19, Understanding the importance of the 43% 42% 15
social eavirornzent, especizlly the
fenily situation, in working with
the student.

20. Awareness of the leatming resource 36% 673 172
room &and its uge.




ITL. wielURAM INSLURNCE

AlL teachers have an avarenese and uadexrstandling of the ttenag 1fored
beJow, but 1t s necessary to evaluate any additfonal chanpe that ban
occurded ag o result of the Dlagnostic Learning Center Proguvam.
Piloane mark the appropriate cesponasc in the column next to the {ten oy
indicate your opialon as to the change that hag resulted from working
with the proycam,

Parved
Mo change Change chonee
froem witich winlch
previous has has teen
under - benn very
standing wuseful  ucetul
A. Relatloaship to Children !
1. CGreater awareness of {ndividual differ- 11X (1374 217
ences in children's abilfty to leain.
i
2. Understanding of learning limitatcions ’ 20% 67 233
of certain studeats.
3. Awareness of iearuiag problems that the SX) S 53% 1 24%
notmal classroom qometiwes lwposes on
children with learning difficulties. i
l
4. Iwportance of treating children with 277 9% 342
learvninyg difficulties as unique
indfviduals.
5. Understawding of the chiid's attewmpts 25% E 692 6z
to correct his learning difficulty.
6, Avareoezs of the chlld's atteapts to 272 591 147
compensate for his learning difficulty. |
7. 4&varencss of the nced for success to 39% 46% 152
streagthen the gelf-image of the child.
8. Reuognizing that behavior problems 42% 442 143
eltan result 48 a consequence of the
acadenic feilure caused by the learn- !
ing disabiliiy. '
B. Vlorking witn Children
9. Acceprance that chilldren with learn- 277 65X 8z
Jing Jdifficulties can be helped in .
regular classrooms.
10. Possibilitizs for individualized 292 53% 182
courae of study for the child with
o lesrning difficulties.




IV. STAFF EVALUATION

?lease answey the followin- questions with refereace to the D.L.C.
staft membar or members thiat you vorked with in the proazram. Please
feel free to make additionel cowments belus each guestion.

_ Yes Ko

A. Did the L.L.C. stuaff provide infornatica end aasiat

zace that wae heipful to you {n iden%ilyiaz and

diagnoslng the learning disability of the {ndividuel

siudents? 96X 47
B. id ¢hie DLL.C. ataff saeist you by providing marariale

and suzgested activitise for isproving the child's

lesrning abilicy? S17 9%
C. Did the D.L.C. graff mrader provida in-gsrvice

activities thet Incroasaed your understanding of

the childrea with Jearning disabili{ties and how

to help remedy their problems? 917 9%
D. Was the D.L.C. staff rezdily available when you

tried to contact thzn? 94 2
E. DId you often have difficulty contacting ths D.L.C,

gtaff members when you needed them? 72 932
F. Did the special tutoring vork of the D.L.C. sraff

menbers have a noticeable effect con the learning

ability of some of the children referred for

sssistence? 723 282
G. Did the D.L.C. sraff manber havs:a cooterative

attitude and naintain good rapport with you? 10G%
H. Wes the communlication betwzen the D.L.C. ataff

and the tedchers open and iniornatlve? 1002
I. Weculd you like to have the D.L.C. staff mraber with

viica you worked clogest return to your schosl uext

year? 38X 2

V. ©PROGCRAM CHANGES

Plessr answer the follewing questicus with a check {n the sppropriate
cpace and provide any additional commencs in the space below the
question. .

A, Did you feel you uaderstood the purposes of the
progran of the Diagnostin Learning Center? 1% 9%

b

k)

3




B. ho you £acl that next yzar's progrem chould place
g2 primavy exphauvis on tha {n-uarvice treinfog
of tecchurs 30 they are betzer qQuuliflied to iden-
tify, diagznose and rewmady tha problone of students
uith learning disabflities wichin the regulsr

cléssroom? 692 31

C. Do you feel that n2xt yaar's program should place
its pricury euphanis on providing epecialized
sssistance to students refarred to the D.L.C. acuff
by classroom teachers? 205 302

D. Do you feel that next vear's progrem should
establish and operate &pecial classrooms for
children with lesrning disabilitiest 60X 402

E. Sugguetions for prograa improvement.
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PROGRAM OBJECTIVES AND EVALUATION

July 1,1969 - June 30.1970
Phase III

In planning the method by which the outcomes of the stated
Title III program objectives of Phase III would be measured, the
following system of evaluation was developed. A case study
simulating a junior high school age child with a learning
disability was developed bf the project staff. (See Appendix A)
The case study included pertinent school information such as
teacher's comments, grades, and academic progress throughout the
child's school career. Home background information as well as
pertinent medical history was compiled. Five questions were
developed for the case study. Each one dealt with a different
phase of what we hoped to accomplish with the workshops.

Question 1: Joe is having difficulty learning. List his
learning problems.

Comment: This question refers to assessing
the respondent's ability to be uware of
possible learning problems that would exist
with a student.

Question 2: How would you identify Joe's learning problems?
What techniques would you use to determine his
type of difficulty? wWho would ask for help in
this problem?

Comment: This question refers to determining
what proce 3s the respondent would go thru to
determine the learning difficulty that existed
with a student.

Question 3: Joe's written expression is poor. He communicates
poorly on paper. What measure can be used to help
him?



Comment: This guestion relates to finding
out what techniques a teacher would use to

help a child with a specific learning diffi-
culty.

Quastion 4: Joe has reached an impass in learning reaiing. What
otheir techr.iques can you think of to help him in
learning your subject area other than thru reading?

Comment: This question refers to determining
how a teacher would help a child compensate
for a particular learning difficulty.

Question 5: Joe reads several years below grade level and needs
constant help in cumpl. :ing assignments. Briefly
describe what requirements and types of assignments
you -vould expect from him.

Comment: This guestion deals with expectations
a respondent would have for a child with
learning problems.
It is noted that these five questions were designed to correspond

to the Tirst five of ou. six objectives for Phase III.

PHASE III OBJECTIVES:

(1) to increase the classroom teacher's awareness of the
learning process and the various difficulties that may
interfere with it;

(2) to help the classroom teacher identify children wich
learning problems within the classroom;

(3) tc train teachers to develop and use remedial teaching
techniques with children with learning problems;

(4) to train teachers to develop and use compensatory learning
techniques for children with learning problemns:

(5) to create new curriculum ideas and instructional materials
that can be built practically into the normal curriculum
for children with minor learning difficulties;

(6) to establish the Child Study Center as a learning resource
center for instructional materials.
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In employing the simulated case study we used pre-and pcst-
testing techniques. During the first day of the workshop after
the introducticn was made and prior to the actual beginning of
workshop activities the teacher trainees were asked to read the
case study and to answer the five questions. The same case study
and identical five quesiions were then administered during the
last day of the workshop., some four weeks and eight workshop days
1atef. We were able to collect 77 matched ére-and post-test
questionnaires from 86 participants. Some qugstionnaires were
lost due to participants missing a pre-or post-testing day
because of illness or other work duties and some questionnaires
were lost due to the unwillingness of some participants to return
the questionnaire. However,we collected questionnaires from E£9%
of the total group of teachers participating in the Title Iii
workshops. Congsidering the usual r&te_&f questionnaire returns
this is a large percentage and 2 highly significant number upon

which to hase an evaluatic. of the tocal program.

In order to pull out significant inform: .tion from the
participants' responses to the questionnaire, we decided to use
a key wora count. Keeping the objectives of the program in mind,
a list of 90 key words or descriptors of ideas, concepts, and
approaches was developed. These descripters included such items
as awareness, diagnosis, remediation, and compensation for children
with learning problems. Oice the pre-and post-test questionnaires

Q s
FRICre collected they were tabulated for all five guestions on the

IToxt Provided by ERI
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p0st-test.-lEach question had its own unigue set of descriptors
as well as some descriptors which were held jointly for more than
one question,

The frequency with which each descriptor occurred on both
pre-and post-tests was tabulated and statistically compared by
means of a chi square. It was hypothesized that the descriptors
would occur with statistical significance more frequently on the
post-testing than pre-testing. This belief was based on the
pPremise that the workshops could offer ideas and approaches to
assist participants in being able to discriminate and make judg-
ments about the learning problems of their students. Using the
chli square statistical technique 28 of the 90 descriptors were
found to be statistically significant at either the 1% or 5%

level. These significant descriptors are shown in Table VI.

The frequencies of each descriptor for each question are
shown in Tables I thr; V. In order to determine if th2are was
any differential between the effectiveness ox the earlier workshops
as compared to the later workshops, the descriptors were separated
by question intd two groupings. The first étouping included d%ta
from workéhops I through V and the second grouping included data
from workshopé VI through x.' Finally, data from all ten work-
shops were compiled for the five questions in order éo attain an

overall evaluation. These groups are included in Table VII.
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TABLE I

Frequencies for Question One

| GROUPS 1 -5 6 - 10 1 -10
DESCRIPTORS 7
1 TESTS Pre gPost Pre | Post| Pre ‘PosF
1. Self image (Self-concept, }
Self-confidence) 11 8 10 10 £ 18
2. Visual perceptior. 8 8 5 17 13 25
3. Visual nemory 4 10 13 20 17 30
4. Visual attention - - 1 2 1 2
5. Coordination 7 8 0 3 7 11
6. Motor problems 2 1 0 4 2 5
7. Visual sequence 5 8 1 12 6 20
8. Visual moto. - 3 5 8 5 11
9. Visual association 1 1 3 1 4 2
10. Visual learning 2 3 5 5 7 8
11. Visual learner 0 4 0 .2 9 6
12. Motor skills , 1 5 7 17 8 22
13. Organization skills 5 7 10 15 15 22
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TABLE 1II

Frequencies for Question Two

GROUPS l -5 6 - 10 1l -10
DESCRIPTORS

T
TESTS Pre | Post| Pre| Post| Pre | Post

l. Self-concept 3 1 1 2 4 3
14. Observation of student's
learning 9 5 11 12 20 17
15. Visual screening test 6 6 7 21 13 27
16. Hearing screening test 7 1 12 11 19 12
17. Analyze cumulative folder 5 3 4 3 9 6
18. Listen tc him read S 6 2 9 7 15
19. Readaing tests 0 1 3 4 3 5
20. 2Aask him to write 6 2 6 7 12 9
21. Check his comprehension 3 1 1 4 4 5
22, Teacher interview 6 3 - - 6 3
22. Self-analysis 1 7 0 1 1 8
24, Slingerland 0 8 0 12 0 20
25. Pupil analysis 1 1 0 1 1 2
26. Detroit test 0 4 1 1 1 5
27. WISC 0 3 0 1 0 4
28. Durrell test 0] 4 1 2 1l 6
29. Bender 2 12 - - 2 12
30. Psychological or psycholeyist 18 16 9 20 27 36
31. MNeurological 4 11 1 3 5 14
32. Social worker 8 8 0] 7 8 15
33. Doctor - - 1 4 1 4
34. Teacher consultant 3 5 - - 3 5
35. Reading specialist 14 3 14 5 28 8
36. Learning disabilities ‘ '
specialist 3 9 4 15 7 24
37. Nurse 4 3 6 12 10 15
38. Auditory screening tests - 2 - - 0 2
39. Counsellor 6 2 2 3. 8 5
40. Parent 11 4 3. 4 14 8
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TABLE III

Frequencies for Question Three

CROUPS 1 -5 6 - 10 1 - 10

DESCRIPTORS
| TESTS Pre

}
|
|
Post | Pre .Postl Pre IPost

2 12 15 14 17
S 24 15 42

41. Vocal expression
42, Tape recorder
43, Visual instructional

(o 200 N
[
@

material 5 4 4 11 9 15
44, Organization 4 3 2 3 6 6
45. Sequential material 1 3 2 9 3 12
46. Oral reading y 2 1 8 3 10
47. Student tutor 3 2 0 6 3 8
48. Oral expression 5 10 10 15 15 25
49. Compensation 0 1 3 13 3 14
50. Auditory instruction 0 3 - - 0 3
51. Records - - - - - -
52. Language master 2 0 - - 2 0
53. Tachistoscope 0 3 - - 0 3
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TABLE IV

Frequencies for Question Four

. |
GROUPS 1 -5 ] 6 - 10 1 -10

DESCRIPTORS

TESTS Pre ipostgipre‘ Post| Pre| PosH
; I

1. Self-concept 2 2 2 1 4 3
42. Tape recorder 9 19 7 37 16 56
51. Records . 11 9 8 17 19 26
53. Tachistoscope 0 3 - - - c 3
54, Listening & visual aids .

(audio wvisual) 12 16 13 16 25 32

55. Oral reports 5 5 4 10 9 15
56. Ready orally 1 0 2 8 3 8
57. Tactile - Kinesthetic approach 2 2 1 4 3 6
58. Minimize abstractions 0 1 - - 0 1
59. Read to him 3 6 2 8 5 14
60. Student tutor 4 2 4 6 8 8
6l. Visual games 1 2 7 14 8 16
.62. Verbal learning 2 0 7 7 9 7
" 63. Auditory sense - - 0 4 0 4
64. Sound - - 0 1 0 1l
65. Films 8 19 12 23 20 42
66. Transparancies 3 1 0 7 3 8
67. TV 6 4 3 6 9 10
68. Radio 2 0 2 1 4 1
69. +Video tape 4 10 o 3 4 13
70. Controlled reader - 0 3 1 2 1 5
71. Projectors 0 5 2 0 2 5
72. Newspapers/Magazines 3 5 - - 3 5
1 5 1 5

73. Pictures, Graphic arts
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TABLE V

Frequencies for Question Five

GROUPS l1 -5 6 - 10 1 -10
DESCRIPTORS T 1
TESTS Pre| Post| Pre | Post| Pre| Post

49, Compensate 0 5 5 17 5 22
52. Language master & other

teaching machines 1 5 - - 1 5
69. Tapes 0 9 1 11 1 20
74. Assignments orally 13 13 11 19 24 32
75. Assignment on tape 3 5 4 11 7 16
76. Minimize reading 4 1 5 7 9 8
77. 1Individualizing instruction 7 3 15 21 22 24
78. Giving the child options 0 5 8 13 8 18
79. Interest level 8 1 8 9 16 10
80. Flexible requirements 1 1 5 16 6 17
8l. Phonics approach 0 2 - - 0 2
82. Oral instructions 0 5 8 14 8 19
87. Lower standaxds 5 1 15 18 20 19
84. Build self-concept 12 1 9 6 21 7
85. Illustrate assignments 1 2 5 7 6 9
86. Role playing - movies ) 5 0 2 0 7
87. Seek help from teacher

consultants or remedial

reading teacher 1l 1 - - 1 1
88. Short assignments 9 6 - - 9 €
89. Grade level work 1 5 - - 1 5
9¢. Charts, pictures, graphs 4 7 - - 4 7




2.

3.

7.
12.
15.
18.
23.
24.
29,
30.
31.
35.
36.
42.
43.
45.
46.
49.
51.
56.
59.
65.
69.
75.
78.
80.
82.
84.

TABLE VI

Significant Descri

Visual perception

Visual memory

Visual sequence

Motor skills

Visual screening test

Listen to him read
Self-analysis

Slingerland

Bender

Psychological or psychologist
Neurclogical

Reading specialist

Learning disabilities specialist
Tape recorder

Visual instructional material
Sequential material

Oral reading

Compensation

Records

Read orally

Read to him

Films

Video tape

Assignment on tape

Giving the child options
Flexible requirements

Oral instructions

Build self-concepti

86.

ptors
1-5 6-10 1-10
1 5
5
1 1
1l 1l
1l 1
1l
1l 1l
* %
1l 1l
1l
5 1l
1
5 1l 1l
1l 1l 1l
5
1l 1l
1l 1
1l
5
1l
1
1l 5 1l
1
5 5
5
5 1
1l
5

See NOTF for explanation

of numbers 1 and 5.

* .. This ivem did not ocrur in the responses for the pretest so
chi square value could not be computed but the divergence
must be regarded as significant as the 1 percent level.

NOTES

1 - The chi square value exceeds the value at fcvr (4) degrees cf

freedom 1 perceut level.

The difference for posttest minus

prepest frequencies is significant and would happen only once
in 1190 repetitions of administering the test.

5 - The chi square value exceeds the value at four (4) degrees of

freedom S percent level.
and must also be regarded as significant.

The divergence is not cue to chance



TABLE VII

Significant Questions

Question One
Question Two
Question Thiea
Questibn Four

Question Five

1-5 6-10 1=-10
1 . 1 |
1 1

1 1 1

1 1 1
1 1

See NOTES for explanation
of number 1.

87.
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Discussion;:

In looking at Table VI it should be noted that there were
more significant descriptors in the VI to X groups than the I
to V groups. This same trend was noted in Ehe feedback system
of evaluation. Th2» workshops were far more_effective during the
VI to X groups than in the I to V groups. The notable lowering
of statist: ~al significance of the I to V groups was a result
of the data collectedlfrom the first two group sessions. G.oups
I and II were less enthusiastic towa.-ds the program than any of
the other groups. This is more fully covered in the feedback
evaluation system but it appears that the problems encountered
in getting the project underway accounted for a lack of

effectiveness within the first two groups.

As a result of this poorer beginning, it is noted that only
seven descriptors were significant with the I to V groups.
Eighteen descriptors were significant in the VI to X groupns but
not for the total ten groups and only oné descriptor was
significant in the I to V groups but not in the total ten groups.
In tccal, twenty eight descriptors out of the total of 90 were

sigrificant in either the I to V VI to .~ or all ten groups.

In z.aalyzing the twenty eight significant descriptors we
get some ‘dea of the areas in which the participants seemed to
gain the most understanding. The first four items; visual

perception, visual memory, visual sequence. and motor skills,
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refer to information that would indicate an increased awareness
of the2 specific nature of learning disabilities. On the pre-test
it was noted that most of the learning problems relating to the
child in the case study were described in generalities. Such
comments as "he was a pocc reader" or "had learning problems® or
was "possibly brain;damaged" occurred. On the post—-test the
teachers were able to come up'with a more accurate diagnosis.
Here they were able to aifferentiate a perception problem from a
memory problem froma conceptual problem. Instead of lumping all
learning problems into one broad category. they were able to

see differences among various types of learning problems. This
qffered evidence that the participants might becoﬁe more competent
in creating remedial or compensatory activities for children with
various types of learning difficulties rather than to treat them
all with "the séme dose of medicine" regardless of the problem.
The fact that these descriptorsfwere significant also indicates

a greater awareness on the part 6f the teacher trainees that
these p.oblems do, indeed, exist. In the past these same
behaviogal manifestations may have been ascribed to lazinéss, or
to a concei.. that the child had an emotional problem. There was
also a notable lack of labeling a child on the post-test with
such indefinable terms as learning disability, brain damaged or

immature.

The next five items, "visual screening test, Listen to Him

ﬁead, Sélf-Analysis, Slingerland, and Bender," refer to diagnostic
LS




90.
techniques or approaches that -an be used to determine more
specifically the nature of a ch*1d's learning problem. In this
area there was much emphasis on helping the trainees develop
their own set of diagnostic skills. The fact that these
descraiptors proved significant attest to the success of that
approach. The Title III staff also developed simple screening
techniques for learning disabilities that can be used effectively by

a classroom teacher.

In the public school setting there is often the complaint
that the teacher has to wait months for a psychological, medical,
or neurological evalvation to be completed. This caused undue
time lapses before it was determined if a child had a learning
problem and before the teacher could get recommendations as to
what he or she could do about that problem ‘n the classroom. While
it is not the intent to have the teacher replace the psychologist
or vhysician it was concluded «hat the teacher could be helped at
least to come to some ;reliminary conclusions about the nature of
the learning problem before the child is referred to th2 special-
ist. Techniques for improving classroom observation of children
in a learning sitﬁation were demonstrated. These demonstrations
were intended to show the teacher how to look at samples of a
child's work and make some preliminary conclusions on the basis
of the mis akes the child had made. The staff psychologist also

demonstrated specific, simple techniques that could be used by a

classroom teacher to determine whether a child has a visual

O
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reception problem. written expressive problem. auditory memory
problem, or other such specific types of problems that occur
within the broad range of learning disabilities. During the
course of the workshop many of the teachers tried these techniques

on children within their classrooms and brought the data ba:.. to

the Title (II staff psychologist for further analysis.

Items 24 and 29,the "Slingerland" and the "Bender Gestalt
Test" refer to specific tests for learning disabilities that
weré demonstrated to the féachers. Again, some of the teachers
learned how to administer these tests under the supervision of
the Title IIi staff so they could bacome more proficient in
picking out, not only general léarning inefficiencies that may
occur in many students, but alsc specific characteristics for the
child with a more severe learning disability. It is noted that
on post-testing the teachers made mention that they would use
these techniques for analyzing the child's learning problem where-

as on the pre-test no mention of these techniques was made.

Items 30 to 26, "psychologist. neurologist. reading specialist,
and learning disabilities specialist," refer to specialized
personnei w..chin the district that could be utilized in helping

)
the teacher diagnose and remediate the child with lezarning dis-
abilities. Use of the term "reading specialist" decreased e.g.

it occurred much more frequently on the pre-test than it diéd on

the post-test. It appears that in this situation the classroom
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teacher had turned very often to the reading specialist for help
in learning problems prior to the workshop and for some reason
found less need to turn to the reading specialist aiter the work-
shop. The other three terms identifying specialists increased in
usage by occurring more frequently on the nost~ than on the pre-
test. 1In this instance. it appeared that the classroom teacher
found greater need to use the psychologist, neurologist, and
learning disabilities specialist than tney had thought neces-~ary
on the pre-test. It should also be noted that the reasons for
referral to the specialists were much more specific than on the
pre-test. With .egard to the learning disabilities specialists,
it is poseible that prior to the workshop many classroom teachers
were not aware that such a person existed or how to make use of
one if he was available. This was probab.y true of the neurologist
as well. Most teachers have little contact with him or have any
notion cf the types of information he can offer. Participant
responses indicated an increased awareness of the varievy oOf uses
for a psycholi'gist in addition to the somewhat static tradition
of psychological testing. Responses showed an understanding of
how psychologists can consult with a teacher to help them clarify
their own ideas in developing learning activities as well as to
give them some insight iﬁto causes of behavior. Descriptors
referring to social worker, doctor, nurse, counselor and parent
showed no significant shift. References to these people occurred
as frequently on the pre-test as they did on‘the post-test. Since

\}here was little contact with these professionals during the
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course of the workshop it was not surprising that this would
show little change. However, it was surprising that the
descriptor concerning parents did not show a significant change.
A point emphasized by the Title III staff was that too much
negative communication is frequently sent home concerning the
troubled child. Teachers were encoufaged to have more POBifiVO
contact with parents in terms of mutual planning and two-way
feedback concerning the progress of tha child. However, as

indicated, the responses on this item were not significant.

Item #49, "Compensation," refers to the concept of providing
the child with a means to work with his learning strengths. Here
the Title IIi staff took the viewéoint that too much help given
to a child can aétually be harmful at times. FPFor example, a
child having difficulty reading may be forced to spend year after
year in remedial reading until £eading‘becomes a tremendously
frustrating activity, and a negative attitude develops. It was
our attempt to help teachérs come to the conclusion that if a
child cannot read, he should be helped to develqp other ways in
which he can approach the same material. Here the practice of
using audio‘tapes, visual aids, simulation games, etc. for use
with the poor or non-reader was emphasized.' Apparently it was

. something the trainees felt.to be worthwhile because the use of
mul£i—media activities significantly increased on the post-test.

The rest of the significant descriptors, "tape recorder, visual

instructional materials, sequential material, oral reading,




94.
fecords. read to him, films, video tape, assignments on tapa,
giving the child options, flexible'reQuirements, and oral

"instruction" refer to areas of either remediation or compensation.

Oﬁt of the'broad numbér of possible remedial and
compensatory approaches, these were the ones which apparently
made the greatest impact upon the teachers. It is noted that
some of the other descriptuvrs of similar content whiéh showed
no significant shift tended to be descriptors more closely allied
with elementary rather than secondary schools. Such items as
the ianguage master, tachistoscope, projector, and graphic arts, *
did not prove to be significant. Since over three-quarters of
the workshqp trainees'were junior high or.sécondary school
teachers it is not surprising that they would focﬁé on those’

descriptors that apply to upper levels of instruction.

The:trend towards increased'flexibility in planning for
children was shown by items suéh as "giving the child options".
If a child is having difficulty in the area of reading for
example, he may be allowed to learn through another approach
such as listéning. This would by necessity change the nature of
classroom and course requiremeﬁts. Such items azs "giving oral
instruction, visual instructicnal materialé, using records,
films and video tape" show a fuxther rgduction of rigidly using
common edugational experienceé for all children. The statf

emphasized the concept that reading is not the only vehicle by
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which children learn. Use of other forms of visual presentations

and auditory materials was continually encouraged in working with

the learning disabled child.

Since part of the Title IIT workshop was devoted to helping
teachers creatu their dwn audio and visual curriculum materials
for these kinds of problems we were pleased that these items’
showed up as being significant on the post-test. It does indicate -
that the participants wére willing to incorporate these ideas into

the planning for their own classroom.

One interesting note is with item 42 "tape recorder." It .
shows up as being a very significant descriptor. Since most
teachers are familiar with a tapg recorder and since the tape
recorder has been a standard fixture in ﬁhe schools for some
time it was surprising that much more mention of it was made on
the post-test. 1In analyzing the data from the post-test, it was
clear that teachers had not known the wide range of uses that
exist for the tape recorder until they became involved in the
workshops. Their perspective of the tape recorder changed from -
seeing it only as a reprdductive instrument to using it creatively.
It was not only used as a listening device but as a speaking and
language creating device for the child with poor communicative

skills.

The last item number 84, "building self-concept" was

significant only‘in the I to V groups. 1In going back cver the
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questionnaires it was noted that it occurred much more frequently
on the pre-test and we think it was often used as the "acceptable,
pat answer" by the teachers for the child having difficulty.
Almost every teacher made some comment on how one ought to
enhance a child's self concept but it appeared that this was
little more than repeating the rhetoric of what a “good" .
teacher should say. Once it was discovered that the child had
identifiable learning problems and, that there were techniquea
that could be used to help him, they quickly abandoned using
salf-concept as a trite phrase and made more important comments
about the child and his behavior. Learning how a child can be
helped through remediation or compensation is more significant

in buiiding the child's self-concept than simply using the term.

Table VII refers to the significant questions. It will be
noted that only questions 3 and 4 appeared significant in the
first five groups. These questions refer to use of remediation
and compensation. The questions in regard to identification,
diagnosis apd creation of new materials were not significant.
Apparently in the beginning workshops our staff was unable to
develop effective presentations in these areaﬁ. However, the
picture changed drastically with groups VI through X as one
notes that all five questions ghowed statistically significant
responses. This indicates improvement. in staff effectiveness as
the year progressed. When data from all ten workshops were

¥ _mbined, all five questions prerd statistically significant.
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Since these five questions were based on our first five objectives
for Phase IiI we feel comfortable in that we have reached the

goals set for it.

The sixth objective relates to the use of the Title III
Center as a resource center for learning materials. 1In add}fion
to providing materials, equipment, supplies to the 86 workshop
several hundred teachers in our cooperating schools. Judging
from the data collecﬁed from our audio-visual accounting system
we feel this goal has been achieved. We found that the requests *

continually outnumbered resources available.
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EVALUATION OF FEEDBACK SYSTEM
PHASE III

In an attempt to keep awafe of the éffectiveness of the
‘Title III In-Service Workshops a system of continual feedback
was instituted. While the participants wefe receiving training
at the Center during the first four weeks oOf the six week ;Srk—
shop period a questionnaire was given to them at the end of each
two days of workshop activity. The participants were asked to
rate the workshop in terms of effectiveness from a low of 1 to
a high of 10, and to list the weak and strong points of that
particular two-day period. With the ten workshops running
throughout the school year and with our collecting data on the
first four weeks for each workshop we collected 40 sgts of

questionnaires,

This continual feedback system was based on our belief
that we should consider the needs of the participants to a very
high degfee, even if it should be opposed to the needs Of the
Title III staff. We felt that‘the workehop belonged to the par-
ticipants and that they should have the opportunity to direct it
as much as possible. As the questionnaires came in the Title III
.staff would review them and make appropriate changes in the work-
shop structure or their own behavior to eliminate the weak points
and accelerate the strong points. Following each group of
questionnaires Title III staff would sit down and-have a lengthy

o discussion concerning the weak and strong points noted by the
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participants of that week. In the beginning of the year, with
groups I and II, we discovered that the participants focused on
complaining about a lack of organization, too much freedom given
to participants and a lack of diréctiOn from the Title III staff.
While in part it appeared that they identified the Title III
staff's lack of experience at in-service training, and time and
schedule problems not yet worked out for the year, for the most
part they were complaining about the freedom that we had planned
and hoped they would like. Prior to the workshop it was the
thinking of the Titlae III staff that teachers coming into aﬁ in-
service situation most often complained that they had too much' )
direction and little opportunity to use their oﬁn initiative in
discovering learning on their own. Essedtiélly, from the numerous
complaints about this during the first two sessiohs we discovered
that what they wanted was more instruction and direction. There-
fore, with the future groups much more lectu;inq about learning
probhlens, theif cﬁaracteristiqs, diagnosis and remediation was ’
given and apparently to the satisfaction of the pacticipants as

-ne8 weaknesses did not occur in future questionnaires.

Another weakness noted that had merit, especially in the-
-beginning of the year, was the complaint that much of the
remediation offered as a solution to learning problems for the
classroom teacher was impractical from the classroom teacher's
viewpoint. Many of the techniques learned by the Title III staff

came from special individual tutorage or small group situations
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and had to be adapted to large classroom situations. The Center
staff spent considerable effort in the beginning of the workshop
to make these changes in the remedial techniques for the classroom
teachers. Some concern from math and science teachers was
expressed in that less was offered to them in terms of remedial
teaching for learning diaabiiities than for the teachers in °‘the
language arts areas. The math and science teachers felt that

much of the Title III staff's experience had been in the areas

of reading and motor activities and that these were stressed over
their own academic areas. Again, attempts were made to rectify
this difficulty although, math and science were unfamiliar subjecl
areas to the Title III staff and did not lend themselves easily

to this task. 1In essence this complaint continued throughout the

school yeaf.

Even in soﬁe of the latter groups, participants complained
that it was not always possible to implement the suggestioﬁs of
the Title III staff even though they may have been appropriate.
The participants felt that eithér the school system would not
allow for such changes, that they wére overworked, or that the
curriculum did not allow for the suggestions to be ingested.
Many teachers felt that the suggestions for remediation apﬁly to
only a few children which could not or should not be isolated
from the mainstream of the class. High school teachers in
particular complained that many of the suggeations concerning

diagnosis and remediation applied more to the elementary level
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than to the secondary level. Particularly in the area of helping
students with perception, motor and memory problems.high school
teachers falt that the kinds of techniques that were offered to
them were too game-like or were too simple in nature to fit the

high school student.

There were some nota2d weaknesses that persisted throughout
al}i ten of the workshop groups. However, many of these have merit
because they were a siuple matter of individual differences among
people or they were complaints that were beyond the scope of the
Title III staff to correct. Some people felt that too little
time was given to them while otﬁers felt that too much of their
valuable time was taken away from the classrooms. Some teachers
felt that there was too mu.h opportunity for discussion among
the participants while others felt that thefe was too little.
There was some complaints by participants that other people talked |,
too much while other people felt that the group was too large and
should have been broken down into smaller groups. While most of
the participants volunteered for the in-service training there
were a few that were requested to attend by their school
administrator. These teachers felt some resentment for this and
mentioned that cne of the weak points of the program was that all

involvement should have been voluntary.

Concerning the strong points, probably the most frequently

mentioned comment was the.opportunity for the teachers to exchange
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ideas with Title III staff. The participants felt that they had
some real communication and personal contact with learning
disability teachers and other professional staff from Title III
which they had not found within the regular structure of their
school systems. Here they found that their special service
Personnel were very busy and had little time to talk to them at
iength. The participants felt that they were getting valuable
information about children with learning problems aad that they
had the opportunity to discuss these individual children at
length with the staff. Many teachers noted that they felt that
they had become much more aware of the possible kinds of learniné
problems that can exist among children. They found that they had
ascribed other motives, such as lazineass or emotional problems to
children who were sufferning the pain and frustration of learning

disabilities.

Another strong point Of-the fitle III program was that the
teachers felc that as classroom teachers they were yetting
valuable informatior on how they coculd observe the child, analyze
previous testing information and teacher's commenfs, administer
their own screening devices and make some kind of preliminary
diagnosié of children with learn.ing disabilities. They found
rather tunan grossly labeling a child as being perceptually handi-
capped, brain damaged or disabled reader, that they could more
specifically pinpoint the child's actual difficulty. They were

able to see if the child had a visual mamory problem or auditdry
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sequencing problem which gave them a better idea of how t¢ or‘ceed
with the child than to just know that he had some kind of a
"terrible malady." The demonstration of remedial materials
coupled with allowing the teachers to borrow the materials and use
them in their own classrooms was a significant strong point. The
teachers had an opportunity to try out different learning materials
that they would not ordinarily have access to or even be aware of
its existence. The participants felt that here the Center was
able toc support tham with very concrete and specific help, as
well as providing them with a philosophical basis for understanding

learning problems. Many teachers used Center facilities and staff

to create their own visual learning material and listening tapes

for their students with learning problems. Many ~f the participants
mentioned that their faith in in-service training was greatly
strengthened and it appeared that they began to show signs of
feeling that they should have these services made available to
. them. The participants felt that they could do a lot more in
terms of working with their students if they had the backup
resources and know-how from specializéd personnel such as the

+ Title III staff.

Lastly, but perhaps the mcost significantly, many participants
felt that the workshop gave them a new perspective toward the
student with learning and behavior problems. They realized that
these children were not having learning problems deliberately,

© “hat they were, in fact, victims of their own poor neurological
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development and that there were specific approaches available

that could be used to help them.

On the following page begins a summary of typical strong
points and weak points from the weekly feedback forms gathered
throughout the school year. Following the summary of weak and
strong points is a copy of the feedback instrument and a
statistical breakdown of the numerical ratings and their

significance.
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SUMMARY OF WEEKLY EVALUATIONS BY CHILD STUDY CENTER
WORKSHOP PARTICIPANTS FROM SEPTEMBER 1969 - MARCH 1970

STRONG POINTS:

I felt that Monday afternoon (self and group predictions, group
agreement, etc.) was especially exciting, but there wasn't ernough

of it. I learned things about myself I had never considered be-
fore and this is good.

One good point should be emphasized: If I want something to change

in the classroom, I will have to be the first to change. Really,
what is my goal?

These sessions give us the opportunity to learn what we have to
offer and to consider the things which we are most interested in. .
I feel as though I am getting something specific that I can sink
ny teeth into. The individualized work is really great.

For me becoming more able to develop my own philosophy of what I

believe about how kids learn. Have a better idea of how I can

function differently within my own classroom to bring about more

effective learning. Have learned a great deal about problems and
. methods encountered at the high school level.

It forced me, somewhat against my will, to re-evaluate what I am
really doing and achieving in my classes. The staff is most will-
ing to aid in setting up a program that might be more meaningful.
No strong all-encompassing promises are made by the Learning

Center. One ‘is not presented with ready-made solutions of dubious
worth. * '

I am getting more out of these sessions than can be articulated
precisely. I continue to be impressed by both staff and parti-
cipants. The interchange of ideas and comments made during coffee
breaks will be of value in some future situation, I am sure.

Often times a technique is mentioned that I think I can adapt at
some future point in a totally different situation and manner.

Some of these ideas will suggest other ideas that may also be
rodified.

I seem to be getting more involved and the information seems to
fit better (into my needs). I wonder if I am big enough to re~
late some of what I think is good to men in my department. I

think I get some re-~direction from some of the ideas presented.




STRONG POINTS:
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This was without a doubt the best session so far. I particularly
enjoyed the participation in Judy's presentation on emotionally
disturbed children and their relationship with their teachers.

Getting individual help on problems and a chance to look over
materials. The whole group of sessions have been valuable to me.

I feel I can go back to work refreshed and filled with new ideas
to try.

Very appropriate timing as far as concrete suggestions for the

individual student.

Dick's presentation - meaty, sound ideas for innovation that can
be used.

Jean's presentation - recognition of learning problems by personal
example. Very instrumental in changing my
attitude toward a few "difficult" students.

The informal atmosphere of sharing ideas. The évailability of
help and suggestions from staff. '

Individual work periods to begin work on implementing our new
"tools". Very personal presentation on Wednesday by Mary Kay,

also information, cc texts, etc. Good A.V. ideas by Bob - workable,
too, at minimum teacher time commitment.

This morning's session (Tuesday ~ discussion of Modalities of
Learning) helped me become aware of the specific areas of the
learning process and some symptoms of each weakness.

- I was given much individual help in planning curriculum. I appre-
ciat~d being able to actually prepare some materials to use in my
classroom. I also appreciated the help given to me in preparing
these materials. I appreciated the actual testing on the VTR more
than the discussicn. I alsoc enjoyed the speaker on Monday after-
noon.

The session on classroom assessment Vic gave was very good. I need
help with diagnosis. I would have liked to talk more about the
relationship of the teacher and the student who is a behavior
problem because of his learning problems, though I think we made

a good start Monday. Dick's presentation!

The groups have been relaxed, short and to the point, yet detailed.
We have gotten help on specific problems in our classrooms because
the groups are small, yet the learning disabilities field as
intricate and technical as it is, each person in our group is
learning to become independent in dealing with her own problems

in the classroom.
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Giving the classroom teacher the opportunity to learn about these
children who have learning problems. Many "food for thought”
ideas were presented that can be taken back to the classroom to
help in analysis and improvement of the learning situation. Like
the informal atmosphere.

They are realistic about problems, ideas, therapies, methods, it's
what we can use. I have grown to understand what's going on with
some Of these problems - how to go about looking for and using
materials. The sessions are functional and important to me as a
teacher, a human being. Great help for me to work with my class.

Specific suggestions for developing awareness of learning diffi-
culties. Specific sugyestions for testing by teachers.. Specific
suggestions for metlods to try to cope with disabilities. Inter-
ested and enthusiastic interaction between leaders and members of
workshop. Relaxed atmosphere.
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WEAK POINTS i .

Participation in the program should be voluntary.

There were times when I felt we were all trying to tell about
ourselves, 'and not interested in anything else. Maybe we
should do more of this earlier, and get it out of cur systems.

There seems to be too many times when we get off the track
and onto discussions of philosophy - and we don't all have
the same philosophy! It seems to me that before these

sessions can be truly beneficial we need to look into our-
selves and know what our own needs, both psychologlcaL and

emotional, are and how we are using the students to satisfy
them.

Unfortunately, it may not be as easy to incorporate some of
Dick's ideas. (Video tape of class). I would like to try
it----at least on a part-time basis, but I'm quite unsure of
myself.

I am not willing to give up my curriculum for a hit-and-miss
approach; therefore, all materials and aids used must fit
into what I am doing. I like the materials you have demon-
strated, but I still have to learn how to adapt them (ma-
terials) to what I know I will be able to carry ‘out.

The teacher consultants are individuals with different view~
points. This tends to confuse me. Just when I think.I am
making progress someone turns me around.

There are weak points in everything. The few weak points in
the sessions are not worth mentioning, espec1ally in light of
what I have learned.

The area of learning difficulties is of such magnitude that
one or two sessions can hardly do more than touch on anything
slightly. I would have preferred to take one area and go
into this in greater depth. There are so many different
teaching assignments involved that thie would be difficult.

The format was a little slow at times. (It might be that I
am not used to sitting for long periods.)

!
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WEAK_ POINTS

I wish I could be in on all sessions. The fact that two
interest areas are going on at one time means I ml3s half of
what is going on, and I need all the help I can get.

We scem to get off the subject a lot. I'd like to see more
concrete ideas about what to do with the problems we have
been discussing. '

The group seems to be splintering into smaller groups. Maybe
we need to begin working on more task-oriented projects in
smaller groups. Philosophical and political discussions,
while interesting, seem to get out of control.

Lack of time to digest much material. Some areas had to be
cut off before it q0qld be finished.

Would like to relate it to specific individuals in classes we,
have right now, and begin to find out how we can help these
children to learn.

Sidetfécking into educational philosophy.
Time -~ need more!

You need to have more of éhese qualified Centers for both
teachers and parents to aid children!:!

The fact that there is still no feasible way to implement
some of this in the classroom at any level - maybe this i=
vyet to come. Much of this material I already knew. I still
am concerned as to what I, the teacher, can do.

More option time would be of value. I would like to hear a
little more about independent study for high school students.

Just now are we getting to work together in a less inhibited
way - wish we could go on from here.



DIAGNOSTIC LEARNING CENTER
33 South Prospect Avenue
Park Ridge, Illinois

- ‘ WEEKLY FEEDEACK

I. Give your ra. ing of these ,workshop sessions.

L |

10 © 9 8 7 6 5 4° 3

Outstanding Poor

II. What are the strong points of the sessions?

III. What are the weak points of the sessions?

110.
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Discussion of Feedback Ratings

Tables VIII through XIT give a numerical breakdown of how
the participants rated the individual weeks of the workshop
session from a low of 1 to a high of 10. The tables are com-
puced on the basis of a range and mean score for each of the

four weeks of the workshop and the same for the total of all

- v
-

weeks combined.

In looking at the totals of all feedback questionnaires it
is noted that most of the responses occur in the higher end of
the ratings. The numerals 8, 9 and 10 appear to be the most
frequent ratings given consistently throughout the workshop
session. The mean for the total ratings is 8.20 which reflects
a feeling on the paft of the participants that the workshop was
in.the direction of being outstanding.

In analyzing the data from an individual week's standpoint
a very interesting trend appears. The first week of the wbrk-
shop was rated on a whole, the lowest. Here *he mean séore is
only 7.59. The second week of the workshop shows a higher de-
gree of effectiveness, getting a mean score of 8.34. The third
week of the'workshop shows an even higher score, getting 2 mean
réting of 8.45. Apparently the l#st week of the workshop was
considered by most participants to be the most effective and the

‘mean score for that week iz 8.80.

)
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There are probably a number of reasons why this trend
occurred. During the first week of the workshop much had to be
done in terms of making introductions, explaining procedures,
and in general orienting participants to the workshop experience.
Ig ié quite likely, that while this was important to communicate
to the participants, the' did not feel ﬁhat they were greatly
benefiting from this kind of knowledge and therefore were not as
excited about the first week as they were about later weeks.
Also in the beginning weeks of the workshop time was structured
more to lecturing and making presentations to the participants.
In the latter weeks the participants had more time and oppor-
tunity to work on their own and felt that this was beneficial.
In general, it appears that the spirit of the workshop experi-
ence increased as the workshop progressed in time. The
participants and the Title III team got to know each other
better-and developed closer relationships and it is most likely
that the paiticipants felt that they were getting more from the
staff the closer that this relationship developed. This is
prqbdbly the most significant reason for the rétings becoming
iﬂgréasingly higher as the workshop progressed. In any event it
is clear that the vast majority of the participants rated the
workshop as being oﬁe that was yaluable for them consistently -

through the initial four weeks.
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It is further noted that after the fifst two groups, the
ratings were very consistent among groups III through X. There
was a notable lowering of the %?tinga during the first two
groups and this was most likely, as discussed earlier, due to
the difficuléies inherent in getting the workshops going. hftér
the initial beginning period the various groups of participants
responded to the workshop with aluost identical mean scores and
ranges of rétings. This would give some indication as to not
only the high guality of the workshop, but also its consistency.
While one might expect the level of effectiveness to fall off
near the end of the year, this was not demonstrated in the

rating scores. The participants in Groups IX and X responded

almost identically to those in Groups IV and V.




TABLE VIII

1i4.
Weekly Feedback Ratings of Ten Workshop Groups

For Week One

110112133 !20 Je !2 Lz Iz]zl J

10 9 8 7 6 5 4 3 2 1
Outstanding ' Poor
N - 86
Total - 676
Mean - 7.59
TABLE IX

Weekly Feedback Ratings of Ten Workshop Groups

For Week Two

L17 ‘25]3016 Ls |3 |2 IlL LJ

10 9 8 7 5 4
Outstanding Poor
N - 85
. Total - 717
- Mean - 8.34
TABLE X

Weekly Feedback Ratings of Ten Workshop Groups

For Week Three

[ = {2 {2 |5 = | | 1 | |
. - v -‘L - = v
10 9 8 - 7 6 5 4 3 2 -1
Outstanding Poor
N - 85
Total ~ 719
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TABLE XI
Weekly Feedback Ratinges of Ten Workshop Groups

For Week Four

Ll [ ol o | | |

10 9 g 7 6 5 4 3 2 i
Outstanding _ ' Poor
N -~ 63
Total - 538
Mean - 8.30
TABLE XII

Total Weekly Feedback Ratings of Te¢a Workshop Groups

For All Four Weeks

L_és‘ ' 92 ’104 ] 37 ! 16 ! 10 1 3 | 3 I 2 l l
10 s 8 7 6 5 4 3 2 1
Outstanding ' Poor
N - 323

Total - 2650
Mean - 8,20
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PART II - NARRATIVE REPORT

Section III

A. Describe the greatest change(s) in the local educat.onal
acencies served by the project as a resuit of the project.

The greatest changes in the local educational agencies
served by the project occurred in increased student services.
Since the establishment of the Title III Diagnostic and
Remedial Learning Centers in 1967, cooperating school districts

have implemented new and expanded diagnostic and remedial services.

One of the cooperating elementary districts whose Board of
Education rejected direct district involvement in the Title III
program in it's first year of operation has developed a parallel
program comparable to the diagnostic and remedial program
deveioped by Title III. It should be noted that since its
inception this program, although inspired in part by the project
proposal for Title III funds, has been supportgd totally by local
educationa. funds. Consequently, proposals for project
continuation have not been necessary in this district. However,
through a change in Board of Education policy this district has
been able to participate in Phase II and III of the Title IIIX
project. This decision has made it possible to offer supportive
in-service experiences for teachers in schools with established

diagnostic and remedial programs.

Another cooperating elementary district has developed a

E]{fc‘building and personnel program since 1967 to enable them to

IToxt Provided by ERI
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to establish a learning disabilities resource room staffed with
a learning consultant in each of the district's elementarv schools.
This program has been coordinated with the district‘'s reading and

ir.structional materials programs.

This Title III project was well timed for Maine Township in
that it was developed at the same time as the legislation for
establishment of mandatory special education programs in the
State of Illinois. This has made it possible to develop mutually
compatible diagnostic and remedial programs in the first two
years of the project in addition to insuring greater continuation
.0f Title III activities following the termination of Federal Funds.
It is further noted that upon completion of Phase II and III
several Title III staff members have joined the faculties of each

of our cooperating districts.

Based on thgir experiences in the Title III program during
the 1969-70 school year, several township junior and senior high
school teachers began to see the continuing need for in-service
activities as well as coordination of the services of special
district personnel e.g. psychologist, social worker, counselor,
dean of students, etc., which are already available to the schools.
A request also was forwarded to district administrators for
continuation of a centralized program with resource consultants

and materials which can serve faculty members directly.
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B. List the commurnity agencies that have cooperated in
the project.

Following is a list of the types of co-operating agen-zies
utilized duri:ng the term of the project:

a. Other Title III projects.

b. Private and parochial schools not served
dire~tly by the project.

Medical and educational professionals in

the geographic area.

Hospitals serving the community.

Local newspaper and periodical publishers.
Local and national professional organizations.
Neighboring universities.

0

O 0

In addition the following list includes the specific agencies
contacted by the Center staff.

Northwest Suburban Welfare Council - Des Plaines YMCA

Family Counseling Service ~ Park Ridge, Ill.

Cook County Public Health, North District Office

: Des Plaines, Ill.

Forest Hosital - Park Ridge, Ill.

Lutheran General Hospital - Park Ridge, Ill.

Park Ridge School for Girls - Park Ridge, Ill.

FUND for Perceptually Handicapped Children - Skokie, I1l.

COULD. Council for Children with Learning Disabilities -
Mt. Prospect, Ill.

West Suburban Assn. for the Other Child - Glen Ellyn,Ill.

Jewish Family Service - Skokie, Ill.

Catholic Charities - Arlington Heights, Ill.

Community Counseling Center - Salvation Army ~ Des Plaines,

Illinois

Maine Township Child Guidance Center - Des Plaines,Ill.

Elgin Zone Center - Elgin, Illinois

Suburban Cook County Tuberculosis Sanitarium District -
Park Ridge, Ill.

Y.M.C.A. (re camp opportunities)

Public Welfare (re family assistance)

Park Departments (re summer recreation facilities)




C. Discuss the results of the cooperation of éommunity
agencies and any changes cccurring in such agencies
as a result ofvthe project.

Regﬁlar'meetings with directors éf area Tifle III projects
were exceedingly useful-in assisting all projects in coérdination
of activities, dissemination of information to one anothgr, ahd

" more efficient utilization of Title IIT service from the State
Title III'Difector's office@ ‘In addition, it was felt that
througﬁ the combined efforts of all Title III programs it'wag
possiblé to do a more effective job of communicating the Title
III "image" to the extended'community.

Private and parochial schools and instituticns not directly
served by the project; medical and educational profeséionals in
the geographic area; and community héspitals were especially co-
operative in assisting the project in the organizational stéges
of development. These agencies were helbful in offering con-
sulting.help to bur specialists and-inférming us of their services
which would be available to some of the children referred to the
project. This articulation was necessary to insure that Federal
Funds would not bé spent in the duplication of services which

were already available.

Local newspaper and periodical publishers were most willing
to publish any information of which they are apprised. This
service has been helpful in disseminating a sequential description

of the development of the Title III program to the community. In
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addition to this, local and national service and professional
education orggnizations have assisted by inviting members of the
project staff to'serve as speakers, panel members, and consultants

at area and national meetings.

A major source of assistance came from neighboring
.institutions of higher education. Most of tﬁe specialized cén-
sultants to the Diagnostic and Remedial Learning Centers have
come through contacts with Northwestern Universitv, National
College of Education,'Northern Illinois University ahd the
University of Illinois Circle Campus. Futhermore, the project
director has served on a committee to assist a major university
in the designing of a new teacher preparation program in learniné
disabilities. Thrbugh'theée contacts the director has also

served as a program participant at national conferences.

All school districts of Maine Township have been served by
the project in varying degrees. In addition to the direct
services to students and teachers in the cooperating public
schools in-service meetings, individual student diagnosis,
and staffings have been offered to non-public éducational

'agencies in Maine Township. Based on these services some
children from the private and parochial schools received direct
assistance through our Kemedial Centers in the public schools,
and one of the teacher-consultants spent one-half ¢f her time

in private and parochial schools during Phase II. In addition,
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special seminars for administrators have been held with our

psychiatrist, and a special curriculum materials display was

held for 50 parochial school teachers.

Following is a partial list of types of activities that the

Diagnostic and Remedial Learning Centers have addressed them-

selves to during its operation.

1.

Several medical specialists held seminars at the Center:

A. An optometrist conducted in-service instruction
to staff members on visual training.

B. The psychiatrist held weekly seminars for
elementary, junior and senior high teachers,
guidance counselors and administrators.

C. Neurological examinations were conducted involving
teacher observation of the testing procedures. All
township district public and non-public schools
were involved in this activity.

D. The language pathologist instructed a group of
staff members on "Teacher Diagnostic Skills."

E. A physical therapist conducted staff in-service
on "Diagnosis of Gross Motor Learning Disabilities."

The itinerant teacher consultant has done in-service
on "Identification and Diagnosis of Children with
Learning Disabilities" in the non-public schools.
Several in-service meetings were held with all of
the non-public schools in the township.

In-service videotape recordings and accompanying
printed handout materials were prepared for
teacher education.

The entire staff contributed to local district
institute programs for teachers.

An area Title III Director's meeting was held
at the Center.
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11.

12.

13.

14,

15.

l6.

Several visitors, both from within and outside
the township came to the Center to learn about
the program.

A slide-tape presentation with accompanying script
has been developed for use by staff members in
speaking engagements to community organizations.

The Maine Township Reading Strategy Committee con-
ducted several meetings at the Center.

Numerous parent meetings were held at the Center
with seminars by staff members, psychologist,
psychiatrist and social workers.

Several in-service workshops were held for district
junior high teachers at the Center in the areas of
Language Arts, Industrial Education, Math, Social
Studies and Reading.

High School English‘teachers met ‘to discuss imple-
mentation and improvement of summer workshop materials.

Teaching demonstrations utilizing the Center's
demonstration classroom and one way mirror were held.

Materials and curriculum displays were held during
the normal school day, after school, and on Saturday
for interested public and non-public school teachers.

Non-public school principals' seminar to explain
Title III services were held.

Material displays for parents along with appropriate
films were presented.

Numerous in-service programs in addition to the

regularly scheduled workshops of Phase III were

held at the Center, covering a multitude cf subjects
and concernring all grade levels from kindergarten to
senior high.
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Section IV ~ Project Continuation .

Based on the positive responses of In—Sefvice Demonstration
Cen;er workshop participants spd the submission of'é proposal
‘-fos program_coﬁtinuafion by the Title IIX difectsr, tﬁe -

administration and the Board of Education of High School pistrict
- #207 has approved the_establishmest of a locally funded In-Serviée
‘Education Program with an annual budget of approkimately $50,000.
The team members will continue the approach taken by the Title III
proﬁect during thé 1969-70 school yéar in heiping fhe teachers
of District #207vdeal more effECtively with the individual
lea:sing'patterns of shsir_stsdents. The 'Title IIT staff along
with the materials created and pufchased through the Title III
project wiil.be ﬁsed'for this purpose. -

The team will.consist of three teacher consultants and a
part time psychologist aﬁé will be-ﬁoused'in a new facility in
one of the district high schools. The puréosé of the team is to
help in the development of improved instructional sexrvices in
each of the high schools in Maine Township.

The following services wili be offered:

l. Self-improvement in Inssruction

This goal is approached initially by teacher invitation.
The methods involved will be discussion, classroom
observation, videotapes and/or objective analysis by

systems such as PFlandars' analysis of teacher-student
interaction.

2. Curriculum Innovation
The exploratiun of possibilities for expansion or new
usage of existing curricula. New or adaptable areas
will be considered under this classification.
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Methodology Consultants
This general area will have as it's goals, suggestions

and/or ideas for instructional formats. Teacher
personalities and 3ubject matter will be determing
factors in this regard and the emphasis will be
toward individualization of learning instruction.

Demonstration Teaching :
A demonstration classroom(s) is presently being con-

sidered that would be available for visitations and

~critiques.

Experimental and Research Gathering Projects
Since education continues to be over-flexible, a need

is obvious to not only be aware of recent developments
in subject matter, methodology and the psychology of
learning, but, where possible, contribute to these
developments.

Testing
Emphasis in this area will be given to describing

and explaining tests that are designed for the class-
room teacher. Their validity, application, and
inclusion in educational programs will be the basis
of this phase.

Special Diagnostic Ingtruction
In specific situations where diagnosis of a learning

problem is especially difficult, individual sessions
may be arranged.

Assistance to Pupil Personnel Services

Where assistance appears feasible in an educational
or emotional context, staff members may avail them-
selves of consultation.

Train Personnel

The development, training and utilization of para-
professional, student teachers and students in an
economic and educational context.

Availability of Resource Center

A central area located in the district for the
gathering of materials and research, and for the
educational interchange of ideas.
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Through such programs as described in Sections III and IV
of this report, many of the activities developed and implemented
by the Title III project in Phase I and Phase II or procedures
similar to them have continued on as lécally funded educational

programs in each respective district.



Section V - Dissemination

A. State each method of dissemination used and discuss the

reason for its success or failure.

Several methods of dissemination have been utilized by
this program during its various phases of operation. The most
successful means of dissemination have been those which involved
personal contacts between staff members, teachers, and other
professional groups. The entire staff has accepted requests to
speak to after-school faculty meetings. professional groups, and
to parent and service groups at their evening meetings. These
meetings not only included explanations of the Diagnostic Center's
philosophy and approaches to iearning problems, but also offered
suggestions in the are; of curriculum innovation, demonstrations
of materials and m®thods of working with parent and student groups.
In addition to these regional meetings, the director presented a
series Oof sessions to a Language and Learning Workshop sponsored
by the Manitoba Associatida for Children with Learning Disab: lities

which was held at the Universityaof Manitoba in Winnepeg,Canada.

Durings its first tw' years of operation the Center prepared
a comprehensive slide tape pﬁisentation describing all phases of
fhe project, its operations. philosophy and objectives. Copies
of this presentation have been sent to the Office of Education
in Springfield and Washington, D.C. An additional copy was
available for loan to interested groups. This slide tape

O (resentation was also utilized prior to/or in conjunction with
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most speaking engagements involving the Center staff. This method
of dissemination provéd highly effective in showing the different
aspects of the program. With the slide tape presentation, a
comprehensive fifteen minute review of the Center's philosophy
and operation could be shown. The slide presentation was followed
by a question and answer period which allowed greater group
participation in disucssion of topics pertinent to the individua1>

group being addressed.

A videotape of the slide ﬁape presentation was also prepared
and utilized within the dissemination system. This videotape
was incorporated in the display at the Illinois Association for
Supervision and Curriculum Development, held at the Sheraton-

O'Hare in Des Plaines, Illinois.

Major features of this system were the ability to lend
the videotape to interested school districts with compatible
videotape equipment and to playback the presentation with a

minimum of effort.

Other videotapes have been prepared in conjunction with the
slide tape presentation, and have been helpful in presenting the
project to Diagnostic Center visitors, Boards of Education, and
at teacher institute and in-service meetings. These videotapes
have also been utilized by surrounding colleges in their
presentations on related subjects within the area of the learning

process.
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These tapes have proved to be most effective in actually
showing the work of the neurologist, psychologist, language
pathologist, and other specialists heretofore unavailable to
most classroom teachers. Requests from surrounding listricts
and institutions have been made to the Center for the use of
these videotapes iﬁ their own programs or presentations. A
complete annotated listing of these videotapes is included in

Appeadix B.

Information has also been requested and disseminated at
several state and national conventions, conferences and workshops.
Following is a list of these conferences at which the project
was presented and/or represented durings it period of operation.

1967 - 68

State Social Worker Conference (Illinois Beach State Park
Zion, Illinois)

Illinois Council for Exceptional Children (Chicago)

Association for Children with Learning Disabilities (Boston)

American Orthopsychiatric Conference (Chicago)

Council for Exceptional Children (New York)

Illinois A.S.C.D. Conference (Peoria)

International Reading Association (Boston)

1968 - 69

Dyslexia Memorial Institute (Chicago)

Illinois Optometric Association (Chicago)

National Council of Teachers of English (Wisconsin)

Title III Evaluation Seminar (Illinois)

Association for Children with Learning Disabilities (Texas)

Title III Dissemination Seminar (Illinois)

Association for Supervision and Curriculum Development
(Chicago)

American Orthopsychiatric Association (New York)

Council for Exceptional Children (Denver)

Illinois Association for Supervision and Curriculum

Development (Des Plaines, Ill.)




SRA Creative Techniques (North Aurora, Illinois)

SRA Learning Disabilities (Rosemont. Illincis)

International Reading Association (Kansas City, Missouri)

1869 - 70
American Orthcpsychiatric Association (San Francisco)
Association for Children with Learning Disabilities
(Philadelphia, Pa.)

International Reading Association (Anaheim, Calif.)

Council for Exceptional Children (Chicago)

EDL Reading Development (Northbrook, Ill.)

Association for Supervision and Curriculum Development

(San FPrancisco, Calif.)

A brochure describing the project’s basic premise, objectives
and functions was published and disseminated to all teachers
within Maine Township (public and non-public schools). Brochures
have been mailed to interested groups in twenty states and to
thirty two organizations within the State of Illinois. Copies
were given to all visitors who attended meetings at the Center.

This brochure was used extensively during the first two years of

operation at the Center.

During its third year of operation, and the change in
emphasis to in-service training, a newsletter was published at
the Center and disseminated to teachers throughout the township.
This newsletter was disseminated in June at the close of the 1969.
school year. 1Its purpose was to explain the Center's program for

the 1969-70 school year starting in September.

One of the most successful means ¢f dissemination has been

the Center's development of the Modalities Training File(Volume II).
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This file lists over 700 ac 'iv.%*¢: that can be used in
strengthening the different modalities of lea ::.ing when working
with children. This file has been disseminated to over 23 staies
and Canada, more than 80 colleges and universities, numerous
local school districts throughout the United States, professional
organizations, and interested teachers. In addition, reqjuests
have been received from school districts witiiin the United States
and Canada to reproduce the file. Recently, the CEC Information
Center on Exceptional Children has chosen this document tc be
reproduced by the ERIC Document Reproduction Service in
microfiche and bound copy. The resume appeared as ED 0233517 in

the March 1970 issue V~lume 5, Number 3, of Research in Education.

In conjunction with the ﬁodalities Training File the Center's
staff has produced several write-ups in the area of learning.
(See Volumes 1III and IV.) These write-ups cover a wide range
of topics and grade levels. They have been disseminated in the

same manner as the Modalities Training File.

A paper presented by the director at the 1968 Association
for Children with Learning Disabilities Conference was selected
for inclusion in the published proceedings of ghat conference.
Furthermore, the article describing the project which appeared
in the 1968 APSS Yearbook is included in the material listed
by the ERIC Counseling and Personnel Information Center. 1In
addition, requests for materials and information have come to

O :he director through the Center's listing as an ERIC Educational




Information Center. Another major source for dissemination has
come through the Center listing in the Spring, 1970 Information
Retrieval System Index for Educational Practices and Programs

published by the Wisconsin Department of Public Instruction.

Newspapers, school publications, professional and PTA
pamphlets have all been utilized in disseminating information
on the Center's activities. The use of newspaper publications
was most successful dufing the first two years of operation.
Some of the responsibility for this dissemination was handled
by the high school district public relat;pns staff. Because of
district-wide commitments in public relations, adequate coverage
of the Title I1I project was not always possible. Subsequently,
pilot schools within the local districts obtained their own
newspaper publicity. Due to lack of time and staff, this type
of dissemination never reached its full potential. However,
several excellent articles were carried in local and regional

newspapers in Maine Township and the Chicago area.

During the third and final year of operation and the change
of emphasis to in-service instruction for district teachers,
periodical coverage was confined toc school and professional

publications.

As a final service to schools, institutional agencies,

special service personnel and administrators in the geographic

~area s2rved by the project, a Directory of Community Resources
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in the Chicago Area for Children with Learning Difficulties
{see Appendix C) was developed by the staff social workers. A
total of 412 directories were distributed in the Chicago area;:
299 were disseminated to cooperating schools in Maine Township;
and an additiocnal 113 were sent to former staff, resourcrs listed

in the directory, and other counseling and welfare agencaics.

The Center has been visited during its period of operation
by visitors from Wyoming, California, Massachusetts, Louisiana,
Australia, Indonesia and Canada. 1In all cases, copies of the
Modalities File, Staff Reports and other pertinent information

were made available to the visitors.
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B. List the school districts in the state or cutside the
state that have adopted your project or elements of
your project. :

Because each project is unigque and builds on past
experiences and data from a variety of sources, claims of
specific direction in the formulation of new projects become
difficult. However, some aspects of the Center program have
been incorporated in the development of hew projects. out of
stéte and local visitors have come to the Diagnostic Center to
observe its functions and receive suggestions in preparing
application grants anri establishing working pfograms. Information
received from individuals and oLher agencies indicéted that the
Modalities Training File and other Center instructional matérials
‘have been utilized in sevefal local and national prcijects.
Appendix D ihcludes a few of the letters commenting on various
aspects of the Center operation and uses o1 materials produéed.

Section VI - Dissemination
A. List all items disseminated Ly your project such as
newsletter, brqchures and newsclippings,etc.

Appendi# E includes copies of the major dissemination
materials and newsclippings produced during the term of the

project.
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APPENDIX A

Case Study (Used for Phase III Evaluation)




1 MAINE TOWNSHIP
DIAGNOSTIC & REMEDIAL LEARNING CENTER
33 South Prospect Avenue
Park Ridge, Illinois 60068

Name: Ellad, Joseph Birthdate: January 18, 1956
Grade: 7 Fathef's Occupation: truck driver
Siblings: Male Female Mother's Occupation:

Age: 1952 1951

1959

Scl, 1 History:
1. Assigned (social promotion) to grades 3 through 6
2. Poor performance throughout the grades
3. Very poor in reading skills.
4. Remedial Reading - Grades 3-6
5. Summer School -~ Grades 4-5
6. Referrals
Speech -~ Grade 2
' Social Worker - Grade 3
Psychological Evaluation - Referred but not tested.
Family Background
1. Parents have always been cooperative in attending pareﬁt
conferences.
2.'.Mother_héé helped Joe at home with reading assignments given
by remedial reading teacher.
3. Parents are concerned about his poor skills in reading.

They are apprehensive about his future in school.




£11ad,

Joseph

Behavioral Charactefistics

1.

Gets along well with classmates.
It ature ~ acts silly at times.

Is easily influenced by others.

~Poor self-concept.

" Very dependent.

Poor study habits and organizational skills.
Poor coordination - awkward.
Dependable and cooperative - has had own paper route for

two years.

Evaluation of Performance

Learning Abilities.

1.

Study Habits.

He usually needs the teacher's help to complete class assign-
ments. He has trouble following directions and "tunes:-out"
if he doesn't understand assignments. He needs to both hear
and seé direcﬁions; he cannot be expected to read instruc-
tions - needs oral reinforéement. Listening comprehens:ion is
adequate if he is ‘interested in topic. He is able to follow
discussions and understands concepts fairly weli but has

trouble expressing himself.



sEllad, Joseph

2.

Written Expression.

He is very poor in written work. He has trouble with organi-
zation and sequence. He is very poor in mechanics of writing
such as sentence structure, grammar and format. Poor
séelling and slow rate of handwriting-iméede written ex-
pression.

Spelling.

This is a major problem érea. He consistently misspells
common sight‘words° He tries to sound out words but often
the sequence‘of letters is incorrect. He can't remember how
to spell words after he has studied ther.

Reading.

Sight vocabulary is limited, Word recognition skills are
very weak. He appears to know phonics skilis but is unable

to apply them. He-.trizs to sound out words but has trouble

with word synthesis. His listening vocabulary is better

than reading; he knows meanings of words but cannot read
them. - He relies on context clues to figure out new words.
He is a slow, plodding reader and therefore seldom reads a

book. If he is interested in a particular topic he will try

to learn about it by using other means than reading a book.
He doesn't always remember what he reads but comprehension

level is sufficient if he is interested in material and if

it is at his level.

This seventh grader reads several years below grade level

and lacks basic word recognition skills.
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MAINE TOWNSHIP
DIAGNOSTIC & REMEDIAL LEARNING CENTER
33 South Prospect Avenue
Park Ridge, Illinois 60068

Narmre

Date

Joe is having difficulty learning. List his learning problers.

How would you .dentify Joe's learning problem? What techniques
would you use to determine his type of difficulty? Who would
you ask for help in this process?

Joe's written expression is poor. He comrunicates poorly on
paper. What measure can be used to help hir?



4. Joe has reached an impasse in learning rcading. What other
techniques can you think of to help hir learn your subject
area other than through reading?

5. Joe reads several years below grade level and needs constant
help in completing assignments. Briefly describe what re-
quirements and types of assignments you would expect from
him.




APPENDIX B

Video Tape Library
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ERIC



VIDEOTAPE LIBRARY

Title or Subijert: The Mystique Is a Mistake, by Jean
McCarthy

VIR #1
Time or length of tape: 40 minutes
Participants: Dr. .J. McCarthy

Description: Dr., McCarthy discusses how,because of special
education reguirements, children with learning
disabilities have been placed into special
categories. These categories have led to the
mystigue some teachers have of today's child-
ren withr learning problems. Dr. McCarthy
gives "15 Commandments" to follow when work-
ing with these children.

Title or Subject: Mort Lewis, Physical Therapist - Motor

Involvement -~ 2 tapes - v

VTR #2
Time or length of tape: 1st tape - 40 minutes (comblgte)
2nd tape - 40 minutes (complete)
Participants: Morf Lewis -~ Title III staff in workshop
session
Description: Mr. Lewis, a physical therapist, discusses
theory of physiological aspects of the body,

relationship of parts of the brain to motor
ability, and explains concept of mid-line.




Title or Subject: Dr. Vuckovich - Neuroldqical Examination

VTR #3-4-5-6
Time or length of tape: 40 minutes each
Participanta: Dr. M. Vuckovich

Description: A series of tapes which show neurological

: examinations of elementary., junior high and
senior high students conducted by Di. Vuckovich,
pediatric neurologist. These tapes show the
techniques employed during an examination and

- the reactions to same. After the actual

examination, Dr. Vuckovich conducts a seminar
with the student's teachers. Diagnostic find-
ingg are discussed anéd suggestions for class-
room adjustments are made. '
Tapes may be seen as separate units; i.e.,
elementary junior high or senior high.

Title or Subject: Dr. Gross, Psychologist

VIR #7
Time or length of tape: 40 minutes
Participants: Dr. M. Gross

Dascription: A discusgion of children with minimal brain
. dysfunction and their characteristics.
Suggestions for parents and teachers in work-
irg with these children is presented. Drugs
used in working with this type of child and
use of EEG are also reviewed.

Title or Subject: Elgmentagx Summex Workshop
VTR #8




Time or length of tape: 35 minutes
Participants: Staff members -~ Jean Callaghan and Jan Pigman:
elementary school teachers.

Description: This tape includes teachers' presentations of
instructional devices and materials which they
developed for teaching elementary school chil-
dren with learning difficulties. Activities to
improve visual and auditory skills in the areas
of language art, arithmetic and social studies
were demonstrated. Teachers developed audio-
tapes and numerous wvisual aids to teach specific
skills in spelling, phonics, grammar, subtrac-
tion, addition and concepts in geography and
history.

Title or Subject: Jr. High Summer Workshop

VIR #9
Time or length of tape: 40 minutes each

Description: Tape I
Teachers explain instructional devices and
materials they created for classroom use with
children experiencing problems in learning.
Subject matter areas included social studies,
language arts and science. Audiotapes, over-
head transparencies, slide presentations,
puzzles, games and numerous devices were deve-
loped to teach .gpecific skills as related.to
units of study in the subject matter areas.

Tape II
Math teachers explain the materials they de-

signed. Methods and materials included prac-
tical application of skills; such as, use of



catalogs to teach basic skills. Units in
division, multiplication, fractions and
measurement were also presented.

Title or Subject: High School Summer Workshop - Tape I

VTR #10

Time or length of tape: 40 minutes

Participants: Don Wixted introducing Maine South and Maine
East participants.

Description: Social Studies and English teachers explain
the techniques and instructional materials
they cxeated in the workshop. Units and
materials were designed to be used in the
lower tract classes for pupils with learning
‘difficulties. Teachers created slide present-
"ations, transparencies, audiotapes, vocabulary
worksheets and other <levices to be used in
various units of study. Readability formulas
were implemented to determine level of text-
books. Bibliographies of high interest, low
level books were compiled to correlate with
specific units of study.

Title oxr Subiject: Hi&h School Summer Workshop - Tape II

VIR #12 N

Time or length of tape: 20 minufes

Participants: Maine South - Maine East Workshop participants
Jescription: Techniques and materials designed for low

achievers were presented by teachers in the
subject areas of General Business, Architec-



tural Drawings and Earth Science.

Title or Subject: First Grade Reading Program - 2 Tapes

VIR #12
Time or length of tape: 40 minutes each

. Description: The tape presents a discussion with several
primary grade teachers on grouping children

for reading by perceptual strength. Discussion
of screening technigques, remedial approaches,
characteristics and demonstration of materials
and equipment is also included.

Title or Subject: Maine Township Diagnostic & Remedial

Learning Center

VTR #13
Time or length of tape: 15 minutes

Description: This video tape presentatation shows the first
year's operations of the Maine Township
Diagnostic & Remedial Learning Center. The
organization's functions within the township
district and philosophy are shown and discussed..

N

Title or Subject: Junior High Reading Class; Reading - Use

of the Newspaper - Listening Skills

VTR #14

4

Time or length of tape: 10 minutes

Description: This presentation illustrates an instructional



program concerning the use of the newspaper in
teaching specific reading skills.

Title or Subject: Mother's Group - Elementary School District
#63

VTR #15

Time or length of tape: 40 minutes

Participants: Lucy Hayward, Judy Graham and Mothers

Description: Parent-teacher discussion group where topics
such as; parent's role in the school and comm-
unity, volunteer services, teacher, teacher-

parent relationships, feelings about all child--
ren are discussed.

Title or Subject: Debate on Viet Nam

VIR #16

Time or length of tape: 12 minutes from #645 to end.

Participants: - 7th grade class - Lincoln Junior High

Description: Formal debate presentation. Discussion, ,
questions and answers, rebuttal, and closing

statements are included. Good overview of
debate procedure.

- Title or Subject: High School Seminar

VIR #17
Time or length of tape: 25 minutes

Participants: Lucy Hayward and Laura Johnson and 4 Senior




High Students

Description: Discuss students' and teachers' code of ethics,
rules of dress, discipline standards, adminis-
trative role, student-teacher relationships,
and student (senior) smoking lounge, etc.

Title or Subject: South School District #62

VTR #18

Time or length of tape: 40 minutes

Participants: Remedial Students and staff members - Rose

Pech, Jean Callaghan and Jan Pigman

Description: This videotape shows teachers working with
children experiencing learning dlfficulties.
Methods to improve motor skills, handwriting,
reading comprehension, auditory and visual

memory are demonstrated by teachers working
with elementary school children.

Title or Subject: Gross Motor Work

VTR #19
‘"Time or length of tape: 30 minutes
Participants: Elementary and High School Students

Description: This tape demonstrates gross motor discrepan-
.cies in elementary and high school students.
The tape commences with four hig¢h school boys
with mild to severe motor problemz engaged in
normal gym activities. Reproduction of geo-
metric forms, classroom work, obstacle course,
balance beam, etc, are also demonstrated with




elementary students.

_

”

Title or Subject: Spelling Program

VTR #20

Time or length of tape: 8 minutes

Participants:' Mary Kay Newman, East Maine Junior High School-
Language Arts Class

Description: The program presented on this tape demonstrates

the use of commercial games in teaching spelling
at the junior high school level.

Title or Subject: High School Screening

VIR #21
Time or length of tape: 30 minutes
Participants: Don Wixted - Neil Bennett

Description: The Botel Reading Inventory is described, and
its use at the senior high level is presented.
Discussion of frustration, instructional and in-
dependent reading levels and related problems is
also included. -



AUDIO TAPES

Title or Subiject: Listening Ski.lis - Clagsification

Audio Tape #1

Speed: 3 3/4 -

Time or length of tape: Each lesson is akout 8 minutes in

length.
Participants: Mary Kay Newman - Jr. High Level
-Description: This tape is designed to help students improve
: their skills in listening and in categorizing

objects. There are six lessons which include
approximately 10 exercises. Students are to

-~ listen to the tape and write the category to

which objects belong. Answers are included at
the end of each lesson. '

Title or Subject: Feelings About School

Aﬁﬁio Tape #2

Spééﬁé 3 3/4

Timé or length of tape: 35 minutes

Pafticipantsz 2 Junior High Studeﬁts, 1 Senior'High Student

| and Judy Gréha@

Description: This presentaﬁipn includes discussion about
school and teachers through the eyes of the

individual student. WNegative and positive
feelings are voiced, unedited.’



Title or Subject: Listening Skills -~ Following Directions

Audio Tape #3

ASpéed: 3 3/4

Time or length of tape: Lessons are 10 minutes in length
Participants: Mary Kay Newman - Junior Hio% LéVél'

Description: The five lessons on thls tape are designed to v
" improve students' =kills in following dlrectlons.
Students are to follow instructions on the tape.-
Each lesson contains approximately ten exercises.
Answers are included at the end of each lesson.
The lessons can be used as a group activity or -
individual activity.

‘Title or Subiect: Listening Skills - Discrimination

Audio Tape #4

Speed: 3 3/4

- - Time or length of tape: 7 1/2 minutes

Description: Environmental sounds.  Students are to identify
- various sounds they hear on the tape. Sounds
include: telephone dial tone, alarm clock, etc.

Titi2 or Subject: Listening Skills

Audio Tape #5
Speed: 3 3/4
Time or length of tape: 12 minutes - 3 sections, approximate-

, ly 4 minutes each.



Description: Sound effects - three geparate sections. Each
set of sound effects contains sounds that car be
connected on sequence to form a story. Students
are to identify sounds and then construct a
story.

Title or Subject: United States History ~ Jr, High

Audic Tape #6
Speed: 3 3/4
Time or length of tape: Study Sheet and beksheet 1 - 20
| minutes; Study and Worksheet 2 - 20 2
minutes.

Description: A brief overview of constifution, Study and

' Worksheets on Constitution. This tape is.
designed to be used with written script of the
study and worksheets. There are two study and
worksheets which briefly discuss the three

branches of government and the preamble of the
constitution. :

Title or Subject: U.S. History - Jr. High Level

Audio Tape #7
Speed: 3 3/4
Time or 1ength of tape: 1 hour

Description: A detailed study of constitution. Study and
worksheets on the United States Constitution.
This tape should be used with written script
of study and worksheets. There are seven ,
study sheets which include major points of the



three branches of government, and the amend-
ments. Worksheets contain questions about the
material. This is an inclusive study of the
constitution.

Title or Subject: Interaction Analysis Training Tape - The

Role of the Teacher in the Classroom

Audio 7Tape #8

Speed: 3 3/4

Time or length of tape: 65 minutes

Description: Examples of teacher's role: Math, Social
Studies, Science. The ways in which to eval-

uate the teacher's interaction with the student
through the use of the Flander's scale.

SLIDE PRESENTATION

Title or Subject: Slide Tape - Title III Program

Time or length of tape: 15 minutes

Description: This slide presentation and audiotape shows the
first year's operations of the Maine Township
Diagnostic & Remedial Learning Center. The
organization's functions within the township
district and philosophy are shown and discussed.
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LISTING OF COMMUNITY RESOURCES
IN THE CHICAGO AREA

EOR CHILDREN WITH LEARNING DIFFICULTIES

Maine Township.

Diagnostic & Remedial Learning Center
33 South Prospect Avenue

Q Park Ridge, Illinois 60068
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Section I ~ Hospital Clinics, University Training
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The Maine Township Diagnostic and Remedial Learning Center
has compiled this Listing of Community Resources available
to children with learning Jdifficulties in ‘the Chicago area,
hoping it will be helpful to parents, counsellors and
community family agencies. It should be noted that this
list is not completely comprehensive, but includes the
resources knowri to the staff members of the Center at the
time of publication. The Center does not select or
endorse, but rather suggests that parents contact and
evaluate those programs which appear most helpful to their
children's particular needs.

Compiled by: Lucy Hayward, Social Worker
Title III Project ESEA
May, 1970



SECTION I

HOSPITAL CLINICS, UNIVERSITY TRAINING CENTERS

AND MENTAL HEALTH CENTERS



HOSPITAL CLINICS




Children's Memorial Hospital
2300 Children's Plaza
Chicago, Illinois
Phone: 348-4040

Child Development Clinic - Division of Child Psychiatry

Director: Dr. Jerome Schulman

Intake Secretary:
Miss Tomasic

Ages: Serving children 3 to 16 years (some younger are ac-
cepted) with developmental learning and other intel-
lectual problems, and their associated behavior
disorders.

'Egggggggg:Generally referred by private physicians,'schools. or
other departments of the hospital. Intake interview
with parents by Social Worker. The waiting period
up to nine months. (Clinic services are only avail-
able to residents within a specific geographic area
surrounding the hospital. Private patients referred
directly to the Division of Child Psychiatry by their
pediatricians may come from any area of Chicago or
environs.)

Evaluation:
Evaluation includes examinations by various team mem-
bers, including social worker, public health nurse
(including a home visit), psychologist, speech
therapist, special educator, pediatricians, and
child psychiatrist. The diagnostic process ends
with a conference at which all data is reviewed and
recommendations evolved. Your private physician is
invited. A written summary will be sent to him.

Treatment:Both private and clinic patients = includes both group
and individual psycho-therapy, counselling with par-
ents, work on behavior modification with younger
children (ages 3-6), speech therapy, follow=-up with
other agencies.

Educational! TherapVy: _
Educational therapy is done on an individual basis,
hourly sessions, one to three per week. Older chil-
dren have one two-hour session per week. The
Educational Therapist, Miss Judy Chambliss, follows
o ‘up her work with the public school staff.




Children's Memorial Hospital (cont.)

Bees: Private patients - billed on a fee per service basis.
Clinic patients - fees adjusted according to income.
Each appointment rarnges $.50 to $5.00 (not more than
$10.00 per week). -




Evanston Hospital
Ridge Ave. at Central
Evanston, Illinois
Phone: 492-2000 Ext. 6470

Evaluation Center for Children with Learning Disorders

Director: Miss Carol Ceithaml

Program: Diagnostic testing done over a period of four to
five weeks. Approximately 13 appointments. Social
history included. After staffing, recommendations
are made. (No treatment done at Evaluation Center.)

Ages: Serving children up to 12 years of age.

Fees: $650.00, but scaled according to family income.




Michael Reese Hospital and Medical Center
29th St. & Ellis Ave.
Chicago, Illinois
Phone: Ca. 5-5533

Evaluation Center

Director: Mrs. Naomi Abrams
Dysfunctioning Child Unit

Program & Procedure: -
Diagnostic Clinic. Should be referred by pediatri-
cian, although parent or school may make the initial
contact. A multi-diagnostic approach. The child is
examined by psychologist, psychiatrist, pediatrician,
orthopedic and other specialists. After a profes-
sional staffing, recommendations are made to the
parents.

Treatment is given on a very limited basis. This is
primarily a diagnostic service; very few children
receive treatment. '

Ages: - Children up to and including eight years of age.

Fees: On a sliding scale, according to income of family.




Presbyterian-St. Luke's Hospital
Child Development Center
1753 W. Congress Parkway
Chicago, Illinois 60612
Phone: 942-5351

Program Director:
Dr. C. Edward Stepan

Ages: 3 to 21 years

Services: Diagnostic and testing facilities offered for the
aphasias, dyslexia, speech, minimal brain damage
syndromes, slow learner, psychiatric disorders.

Referral Sources: ‘ . .
Pediatrician, school, psychi;trist, psycholog;st.

Staff: Total child, multi-discipline team approach, with
emphasis in the”neurological. psychological, audi-
ometry, pediatric, ophthalmology, visual training,
optometry, psychiatric, endocrinology.

Educational Facilities: _
Tutorial, half-day program, full-day curriculum;
annual basis at Day Hospital.




University of Chicago Hospital
Child Psychiatry Clinic =~ Dlagnnstlc Center
950 E. 59th Stre=t
Chicago, Illinois 60637
Phone: Mu 4-6100 - Ext. 6501

Director: Dr. John Kenward

Administrative Staff Coordinator:
Mr. Thomas Wood

Ages: Pre-school to 18 years

Procedure:
Intake interview with pavents (or agency) by
phone with social worker. (Primarily a training
center fcr graduate students.) Limited treatment
offered.

Fees: $25.00 per diagnostic session (usually 2-3 sessions)
' $20.00 per treatment session




UNIVERSITY TRAINING CENTERS




Illinois Institute of Tecnnology
Institute for Psychological Services
3329 S. Federal

. Chicago, Illinois
Phone: Ca. 5-9600 (Ext. 757)

Reading Services

Director: Ruth Robbins

Program: Study and evaluation of children having difficulty
in educational adjustment and progress. Remedial
and developmental instruction in skills necessary
for effective reading.

Ages: 5 years and up

Testing Program:

1% days - followed by evaluation and conference
with parents. :

Fees: $125.00 for 20 hours of instruction.

No waiting period.




Loyola University Guidance Center
1043 W. Loyola Avenue
Chicago, Illinois 60626
Phone: Br. 4-3000

Program: Diagnostic and testing facilities for children
primarily with emotional problems. Children are
seen who have problems of aphasia, dyslexia, speech,
minimal brain damage syndromes, slow learner,

 psychiatric disorders.

Referral Sources:

Parents, with supportlng material from relevant
specialists.

Ages: 3 to 15 years.

Professional Services:
A total-child, muxtlple discipline team apprcoach.
Psychologists, psychiatrists, speech pathologists.
Emphasis on psycho-therapv.

Educational facilities:
Individual and group methods of intervention for
outpatients. Pre-school, primary, elementary,
junior high levels. Students may be enrolled for
a remedial program until the age of 15 Yyears.

-Fees: Sliding scale, according to family's income.

Waiting period:
Six months.




Northern Illiinois University
DeKalb, Illinois

Ray Graham School for Exceptional Children

Director: Dr. Eugene Klemm
Phone - 815-753-1000

Program: Class for children of normal or above intelligence
who have learning difficulties

Ages: Primary grades. Approximately 6-10 years old.

Referrals: '
Made through De Kalb Countyv Special E£ducation -
Mr. Dan Hurd, 503 Oak Strceuv, De Kalb, Ill. 60115.
(Suggests working through Maine Township Special
Edu~ation, Mr. Gaydon Brandt, phone 696-3600, who
will contact Mr. Hurd.)

Fees: None




Northwestern University
Learning Disabilities Center
Speech Annex Building
Evanston, Illinois

Phone: 492-7170

Director: Dr. Harold J. McGrady

Program: Functions as both a service agency and a training
center. Emphasis on work with children who have
specific disturbances in oral communication, read-
ing, written language, mathematics, or certain
aspects of non-verbal learning.

Ages: 3 years through school age.

Procedure:

1. Parent completes questionnaire. Other forms are
completed by child's physician, school, other
persons or agencies who have had prior contact
with him.

After this material has been reviewed, it is de-~
cided whether the Center can be of help to this
child. He is then placed on the waiting list

(6 to 8 months).

2. D’.agnostic evaluation. Children under 6 years of
age seen for a half day study, school children a
full day. (One or two school ch.ldren are seen
per week, only one pre-schooler.)

3. Consultatisn with parents and recommendations are
made. If Center does not feel they can be of help,
they suggest other follow-up services. '

4. Remediation at the Center includes work with
language problems, reading difficuvlties, and non-
verbal children. Work is done on a one-to-one
tutoringibaﬁis. However, small groups of 2 or 3
preschool children work together on oral language
problems.

Fees: Diagnostic fee for preschool child is $50.00; for
school age child $75.00. Remediation fee is $60.00
per gquacter term.




MENTAL HEALTH CENTERS




Irerie Josselyn Clinic
<405 Central Avenue
Northfield, Illinois 60093
Phone: 446-8910

Director: Dr. Mary Giffin

‘Psychiatric Social Worker:
Mrs. Eleanor Lander

Program: A low-cost or no-fee community psychiatric clinic and
aducational program serving children and adults who
cannot afford private psychiatric care, and who live -
in the North Shore suburban area (Wilmette, Winnetka,
Highland Park, Glenview, Northfield, etc.). ,
Diagnostic testing, group therapy., individual, con-
joint and. family therapy are offered. The clinic
accepts for evaluation and treatment people whom the
staff think can most benefit from its services.

The educational program {(North Shore Mental Health
Association) includes seminars (6-12 sessions) for
teachers and school administrators, group counselling
for parents of children with special problems, and
classes in child development.

Staff: Twenty-two professionally trained staff mémbers.

Referrals:Self-referrals are often made. Also physicians,
clergymen, school or social agency staff members,
friends and relatives contact the clinic regarding
referrals.

Waiting period:
Normally up to six months.

Fees: Based upon family income, family size, and other
factors affecting ability to pay. Those who are able
to pay private fees are referred to qualified private
practioners. -




Maine Township Child Guidance Center
1032 Lee Street
Des Plaines, Illinois 60616
Phone: 297-2912

Executivza Director:
Mr. william Hall

Director of Social Services:
Miss Janet Ruthhart

Ages: Pre-school through adolescents ;-
(adults on a limited basis)

Serv1ces- Psychiatric evaluation, psychological testing,
neurological examinations, social studies, individual
psycho-therapy, family therapy, group sessions,
guidance for parents, pharmacological therapy.

Staff: Psychiatrists, psychiztric social workers.
L]
Fees: Sliding scale - acccerding to financial ability of

family.




Suburban Mental Health Referral Center
Leaning Tower YMCA -
6300 W. Touhy Avenue s
Niles, Illinois 2
Phone: 647-8222

Director: Mr. B. G. Gross

Hours: Monday, Wednesday, Friday afternoons

Referral Staff includes:
' Psychologist, doctors, neurologist, child
psychiatrist

-

Program: Testing, diagnostic and referral services for under-
achievers and children with emotional problems.

A. Individual Testing for children 5 through 15 vears
of age, follo ~d by consultation with parents.
Diagnosis and prognosis is made. Referral- sug-
gestions for treatment are given.

B. Remedial Reading taught - grades 5th through 9th,
30-minute appointments individually arranged.




SECTION II

PRIVATE SCHOOLS
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Ashlock Learning Center

820 Ontario St., P.O. Box 35132
Oak Park, Illinois

Phone:

383-5040

Director: Dr. Patrick Ashlock

Purpose: To provide direct services to students who havée’

II.

various types of educational problems; to provide
parents with information and counseling services;
to provide teachers with professional information
services.

Descriptive Testing Program

Ages - 2% to 22 years.

Procedure: :

l. Parents call for appointment for testing.

2. Parents request copies of previous testing be sent
to Ashlock Center.

3. Appointment for testing will be given.

4. Fees: Deposit of $50.00 for .children under 9 years;
$100.00 - 10 years old and :«lder. Applied toward
testing fee of $20.00 per hour, $30.00 for written
report and final parent conference. (Average testing
fee is $150.00.)

5. Testlng - results and recommendatlons sent to parents.

6. Parent conference. and plans made for educational
program,

Tutoring Program

A specialized educational program for students in pre-
school through college, who have average or above average
intelligence, and who have learning problems which pre-
vent optimal school performance without this supportive
tutoring.

One-to-one tutoring is arranged for Saturdays, weekdays
and jyenings.by special appointment.

Fall term September to December; winter term January to
April.

Fee: $15.00 per hour, plus :$330.00 for written report
and parent conference.

(Cont. next page)



Ashlock Learning Center (cont.)

III. Elementary Day School Program

A private, specialized educational program for students
in grades 1 through 6, who have average or potentially
average intelligence, but are having learning problems
S0 severe that little benefit is derived from regular
school attendance.

/,——"~» Location: 820 Ontario, Oak Park, Illinois

Children attend 8:30 to 3:10 each day. Maximqm number
of children in each class is six.

Procedure:

l. Admission - Testing and consultation with parents
Fee: §15.00 per hour, applied to tuition if accepted
in school.

2. Parent information and counseling.

Discussion of test results and recommendations.

3. Educational therapy and remedial instruction.

4. Evaluation (continuously) and return to rzgqular

- school (eventually).

Fee: $3,000.00 per year (public schools reimburse
parents for day school)

IV. Summer School Program

Dates: 6~week session - June 22-July 31, 170

Ages: - Preschool through college level.

For children who have average or potentially average
intelligence, and have learning pr-hlems so severe that
individual instruction on a daily basis in one or more
academic or pre-academic areas is needed.

Admission: Procedure primarily the same as for
Elementary Day School Program.

Fees: Deposit of $50.00 for children 9 years and under;
$100.00 for children 10 years and over, to be applied .
toward testing fee of $20.00 per hour, $30.00 for writté‘
report and ..nal parent conference.

(Cont. next page)



Ashlock Learning Center (cont.)

Tuition Fees: 1 hr. per day $ 450.00
2 hrs. per day - 900.00
3 hrs. per day 1350.00

All testing and parent conferences must be completed and
tuition received before summer school begins June 22nd.

A daily report is sent home communicating to parents the
-.work done that day, child's attitude, suggestions for
parents and other notes.

e



Cove School
2109 Sherman Avenue , !
Evanston, Illinois
Phéne: Gr. 5-6646

Directcr: Dr, Laura Lehtinen

Program: Private school for children 6 to 12 years of age
with learning difficulties. Small classes. '
(Younger children - no more than 7 per class.
11 and 12 year olds attend half-day sessions, 3
students per class.) Screening done at Cove
School. Parents bring reports from former schools,

pediatrician, etc.

Enrollment:
Approximately 50 students.

Waiting period - 1 year.

Faculty ratio - 1 to 4.

Tuition: $2500 for 9 months - full day sessions.




The Day School
800 Buena Avenue
Chicago, Illinois 60613
Phone: 827-6000

Princigal:Mr. Charles Getman

Ages: Children 5-18 years with average or above average
intelligence, who need rehabilitation and remedial
education, and who have failed to adjust and function
in regular school situation. Teacher-pupil ratio
-=5.

Staff: 14 teachers, part-time consulting psychiatrist and
psychologist. School is psychiatrically oriented,
and works closely with community agencies and
therapists working with individual children.

Admission procedure:
Referrals made by parents, hospitals, physicians,
social agencies, schools, educational consultants
-and guidance clinics. All children and parents are
interviewed by consulting psychiatrist before ad-
mission. Admission to school is based on psychi-
atrist's recommendations. (Waiting list.)

Tuition: §$275 per month.

School Year: .
11 months. 5 days per week - 9:30-3:30.




Grove School
409 014 Mill Road
Lake Forest, Illinois 60045
Phone: 234-5540

Director: Mrs. Edward Matson
Ages: 3 years to youny adults

Program: An educational treatment center for the excepticnal
child. '

Classes: Small groups -~ 6 days per week

Staff: Ratio 1 teacher to 4 children. Staff includes
certified teachers. social workers, nurses' aids,
visual education expert. The staff is supplemented
by corps of volunteers, poth adult and youth, who
match every hour of professional time with an hour
of volunteer time.

" Referrals:

Referrals are made by parents, physicians, psy=
chologists, clinics, school and special education
districts. '

Enrollment:
50 students currently.

Tuition: $225 per month plus transpor‘ation. (Consult the
school regarding reimbursemen. 'y the State De-
partmnent of Education. Scholarships are also
available.)




Shore School
2525 Church Street
Evanston, Illinois
Phone: Un 9-6610

Director: Mr. Alan Goldstein

School Principal:
Mrs. Helene Cohn

Program: C(Classes for children with learning disorders
3 to 9 years of age. Bussed by public sclool
busses from north and west suburbs. Reinwuurse-
ment from State Education funds applied toward
tuition.

Summer School:
June 22-August 14, 9:00-12:00. Classes for 8
weeks - $70.00 tuition.




Summit School for Exceptional Children

417 W. Main (Educational Building of First Congregatlonal
W. Dundee, Illinois Church)
Phone: 428-2484 ‘

Director: Mrs. Ruich Tofanelli
P.0O. Box 232
Dundee, Illinois 60118

»

Ages: Grades 1 thru 12
Staff: Dr. Mortimer Gross, Dr. Joseph Wepman, and seven

other staff members.

Educational Plan:
Primarily 1l-1 tutoring program 8:30-12: 30 only.

Afternoons the students return to their regular
classes in public schools.

Present enrollment:
36 children

Tuition: $265% per month (prorated according to family's
income and eligibility for reimbursement by
school d‘strict and State of Illinois).




Tikvah Schools

Director: Miss Carolyn Brenner
Office: 616 N. Rush, Chicago, Illinois 60611
Phone: De. 7-6700 - Ext. 206

Schools: Tikvah - North
3635 W. Devon Avenue, Chicago, Illinois

Tikvah - Park Forest
1l Dogwood, Park Forest, Illinois

Tikvah - Glencoe
(opening September, 1970)

Note: All calls and correspondence must go
through Rush Street number, and not
through the schools.

Ages: 4-16 years

Program: A non-graded, not-for-profit, non-sectarian,
interracial school for children who are per-
ceptually handicapped. Classes of 6 children,
each having a teacher trained in Learning Dis-
abilities and two teacher aids. Classes
organized in 4-year spans: Children 4-8 years
of age, 8-12 years, and 12-16 years. Schools
approved by State and County. Reimbursement up
to §2,000 per child by the State Department of
Education. Classes meet 9:00-3:00 five days
per week for 10 months.

Unique features of this program: religious
2ducation taught by ministers of each faith =~
Catholic, Protestant, Jewish. Also, mandatory
parent counselling is done with psychiatric
social workers and other members of the staff.

Screening: Each applicant must present reports from a
pediatrician, psychologist and neurologist.
If the advisory board approves of his eligibility
he is further screened by the staff, and the
parents meet with the psychiatric social wor .er.

(Cont. next page)




Tikvah Schools (cont.)

Enrollment:
Currently 30 children.

Tuition: $3600 per school year of 10 months. (Bussing
in Chicago area is included, also’ textbooks.)

Reimbursement of $2000 from State Board of
Education.




SECTION III
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PARENT-TEACHER GROUPS




COULD - Council on Understanding Learning Disabilities
(Northwest Suburban)
1836 Sycamore Street
Des. Plaines, Illinois 60018

President:

Mr. Robert Scanlon
Phone: 255-4756

Organization and Purpose:

Organized in 1967 by a group of parents and pro-
fessionals that recognized the need for increased
understanding of the child who exhibited average
or above average intellectual abilities, but be-
cause of neurological, perceptual, coordinative
or behavior difficulties experienced failure when
trying to learn in a regular classroom setting.

It is a not-for-profit organization operated and
administered by volunteers. Affiliated with the
International Association for Children with Learn-
ing Disabilities, and the Illinois Council for
Children with Learning Disabilities.

Program: Sponsors monthly (lst Wednesday of each month)
meetings, open to the public, where leading re-
searchers, educators and other professionals
share information regarding these "other children".
Before some meetings pre-sessions are held, where
parents and others share their concerns informally.

Each month the COULD newsletter is mailed to over
800 interested persons in the community.

COULD has sponsored a Seminar on Learning Dis~-
abilities, cooperated (1969) with a local Day

Camp to accommodate children with learning diffi-
culties, has offered support to local school
boards, and assisted persons preferring to teach
children with learning disabilities. It has
sought the cooperation of the local press in help-
ing to increase undérstanding of these children.

Dues: $1C.00 per year for families. $5.00 per year for
professionals.

Meetings: First Wednesday evening of the month at 8:15 P.M.,
Little Theater of Prospect High School, 801 W.
. ' Kensington Road, Mt. Prospect, Illinois.
EMC g P ’ .




FUND -~ Fund for Perceptually Handicapped Children
Box 656

Evanston, Illinois 60204

President:
Mr. Howard Lurie (Phone: 433-2345)

Film Librariar;
Mrs. John Fenton (Phone: 251-8765)

Organization and Purpose:
A non-profit crgarization of parznts and pro-
fessionals. Dedicated to the advancement of the
education and general welfare of children and
youths of normal or potentially normal intelli-
gence, who have learning disabilities of a per-
ceptual, conceptual, or coordinative nature, or
related problems. The goal of FUND is to help
these children attain the fullest medical, social,
educational, and vocational adjustment possible.

Program: Monthly meetings (2nd Wednesday evening) are held
at the Winnetka Community House, 620 Lincoln
Avenue, Winnetka. Speakers include neurologists,
educators, psychologists and other professionals
covering various aspects of learning disabilities.
Talks are followed by questions - and further
discussion at coffee hour.

This group has provided scholarship funds for 182
public school teachers to attend specialized
courses in Learning Disabilities and related fields.

A monthly bulletin, "Perception", is mailed to 1300
people.

Dues: $10.00 per family, $5.00 for an individual pro-
: fessional membership.




West Suburban Association for the Other Child
P.O. Box 548
354 Prospect Avenue
Glen Ellyn, Illinois 60137

President (1970-71):
Mr. Robert Kelly

Public Information Chairman:
Mrs. Lois Gartner
Phone: 469-5735

Objectives:
A non-profit organization of parents and pro-
fessionals dedicated to the advancement of the
education and general welfare of the children
and youth of normal or potentially normal intelli-
gence, who have learning disabilities of a per-
ceptual, conceptual or coordinative nature,
sometimes accompanied by behavior difficulties.

Meetings: Third Wednesday evening of ﬁonth. Main St. School,
Hill & Main Sts., Glen Ellyn, Illinois.




ADDITIONAL COMMUNITY ORGANIZATIONS .
__INTERESTED IN CHILDREN WITH LEARNING DISABILITI?S

Chicago Association for Children
with Learning Disabilities

10628 5. Lawndale Avenue

Chicago, Illinois 60680 . m
Phone: 238-4861

Illinois Council for Children
with Learning Disabilities
P.O. Box 656

Evanston, Illinois 60204

‘Lake County Council for

Children with Learning DlSabllltles
134 Sunset Drive -

Libertyville, Illinois 60048

Mlnlmal Brain Dysfunction League
P. O. Box 393
Carpentersville, Illinois 60110

Northwest Chicago Association for Cchildren
with Learning Disabilities

6713 N. Olympia

.Chicago, Illinois 60631

Northwest Suburban Couricil ¢n Understanding
Learning Disabilities

- 816 W. Haddon
Arlington Heights, Illinois 60004

South Suburban HELP

P..O. Box 104

Park Forest, Illinois 60466

Mrs. Ronald Lapin (Chicago Heights) 481-5589
Mrs. Earl Arkiss (Park Forest) 748-5113
Meetlngs 4th Tuesday of montn at

Salk Tralls School




NATIONAL DIRECTORY

Association for Children With Learning Difficulties
2200 Brownsville Road
Pittsburgh, Pennsylvania 15210

Price - $1.00
Lists parent-professional groups throughout the

country. Especially helpful for families on the
move.



SECTION IV

SUMMEﬁ CAMPS, SCHOOLS AND TUTORING PROGRAMS



Camp

SECTION IV - CAMPS

Arrowhead

Reading camp for boys - Minocqua, Wisconsin

‘Director: Mr. Jim Doran, Teacher in Crystal Lake Public Schools

Ages: Boys 7-17 years of age
Dates: June 28th - August 15th
TwoO sessions:
4-week session - June 2g8-July 25
3-week session - July 26-Aug. 15
Cost: $100.00 per week ($650.00 for 7 weeks)
Contact: Mr. Jim Doran, Director
1605 N. Riverside Dr., McHenry, I11. 60050
Tel: 1-815-385-3119

Timbertop Camp

Location: Asbury Acres, Almond, Wisconsia
(Approx. 225 miles from Chicago)
Director: Mr. Fred Smith
7128 Lyndale Ave. S., Minneapolis, Minn.
Phone: 866-5740 or 474-8662

Ages: Boys and girls 9-12 years
(Enrollment 30 children)
Dates: June 21-July 18
Cost: $450.00 for 4-week session
Camp Mikguano

Camp for children with reading problems.

Location: Nelsonville, Wisconsin (near Stevens Point, Wisc.
240 miles from Chicago)
Tel: 715-869-3605

Director: Dr. Robert Schmatz (Dept. of Education, Michigan

Ages: Boys 6-14 years State University)
Dates: Tune 28-August 8

Program: Tutoring assistance in reading for those with
learning difficulties. Approximately 15% of the
campers avail themselves of this opportunity.

Regular camp activities offered to all. Coun-
sellor ratio is 1 to 4 campers.

Fees: $90.00 per week. Camp periods are 2 weeks each.

Contact: Dr. Robert Schmatz, 1160 Woodingham Dr., East Lansing
Michigan, 48823. Tel: 517-351-8376.



Section IV - Camps (Cont.)

Farm Club

Location: 60th & Garfield, Burr Ridge, Hinsdale, Ill.

Program: A weekend recreation program all year for the
entire family of children with learning ditfi-
culties.

Contact: Mrs. Warren Ores - Wo. 9-6753
P.0O. Box 224, Hinsdale, Ill.

National ACLD Camp Directory

Send to: Association for Children with Learning Difficulties
2200 Brownsville .ocad
Pittsburgh, Pennsylvania 15210

Specify: Camp Directory

Cost: $1.00




SECTION IV - DAY CAMPS

Day Camp sponsored bv West Suvburban Association for the Other
Child (Glen Ellyn)
Location: Wheaton Ccllege Campus, Wheaton, Ill.
Edward Caray Alumni Gymnasium

Date: 2-.reek session July 6-17
Half-days - 9:30-12:30
Ages: Boys and girls - 3 group levels:

Pre-schoolers, Grades (-6,

Teenagers (used also as Junior Counsellcrs)
Cost: $10.00 per week
Contact: Dr. & Mrs. Robert Baptista

1218 Howard Court, Wheaton, Ill.

Tel: 665-1586 or Office 682-5254

Do-Mor Day Camp

Location: Half Day ~ 4 miles west of Skokie Hwy. on Rt. 22
(Half Day Road)

Director: Dr. Dorothy Bernstein
Phone: Ke. 9-7729 (evenings)

Ages: Boys and girls 6-12 years
Dates: June 29-Aug. 7, 8:45 A.M.-2:30 P.M.
Cos:: $450.00 tuition for 6 weeks

Program: This 1is a cooperative program with Northeastern
State College Department of Education. It offers
diagnostic and remedial help as well as a full
day camp program.

Farm Club bdy Ccamp

Location: 6(th & Garfield, Burr Ridge, Hinsdale, Ill.

Director: Miss Molly Mills
Phone: 584-8772

Camp Registrar: :
Mrs. Ted Kovack, 5808 Middaugh, Downers Grove,
Ill. 60515

Ages: Children of all ages, both "normal" and those with
learning difficulties.

Program: This is a family-oriented camp; i.e., families of
children are encouraged to attend together.
During the rest of the year the entire family
participates in a recreational program on week-

ends.
Dates: June 23-Aug. 6 Tuesdays, Wednesdays & Thursdays
10:00 AcMa-3: 00 P.M.
Q Cost: $45.00, which includes family menbership in the

Farm Club, plus a swimming charge.




SECTION IV - SUMMER SCHOOL AND TUTORING PROGRAMS

Ashlock Learning Center, P.O. Box 35132, Chicago, Ill. 60635
Phone: 383-5040
Location: 820 Ontario, Chicago, Illinois
Director: Dr. Patrick Ashlock

Dates: June 22-July 31
Cost: Individual tutoring §15.00 per hour

1 hour per day - $450.00 - 6-week term
Ages: Pre-school through 12th grade

Grove School Summer Program, Lake Fcrest, Ill.

Location: 40 E. 01d Mill Road (Tel. 234-5540)
27 acre - former Ridge Fairm site

Ages: Boys and girls, pre-school and all school levels
grades 1-12

Dates: 9:00 A.M.-2:00 P.M. June 15-Aug. 8

Cost: $300.00 plus transportation for B-week session

Director: Mrs. Virginia Matson

Northern Illinois University Summer School, De Kalb, Ill.

Location: Ray Gral.am School for Exceptional Children

Ages: Primary grades (6-10 years of age)

Director: Dr. Eugene Klemm (Tel: 815-753-1000)

Program: Classes for children of normal or above intelligence
who are having learning difficulties. Also soOme
1-1 instruction.

Schedule: 6 weeks June 22-July 31
9:00-12:00 Mon. through Fri.

Fees: No tuition

Referrals:Made through De Kalb County Special Education -
Mr. Dan Hurd - 503 Oak St., De Kalb, Ill. 60115.
(Suggest wnrking through Maine Township Special
Education, Mr. Gaydon Brandt, Phone: 696-3600.
He will contact Mr. Hurd.)

Summer School sponsored by West Suburban Association for the
Other Child
Location: Congregational Church
Glen Ellyn, Illinois
Dates: June 15-July 3 (3 weeks) 9:30-11:30
Ages: Kindergarten through 12th grade
Fees: Approximately $60.00
Contact: Mis. Robert East - 668-9658 - Evenings
Mrs. Kenneth Cole - 469-3668 - Evenings
B : Small classes; some individual tutoring. Volunteer mothers
ERi(: assist.




Section IV - 3umm.r School and Tutoring Programs !!QEF')

N

Tikvah Sunmmer Camp Schools

Director: Miss Carolyn Brenner
Office: 616 N. Rush, Chicago, Illinois 60611
Phone: De. 7-6700 - Ext. 206

Locations:
Tikvah - North
3635 W. Devon, Chicago, Illinois

Tikvah - Park Forest
1l Dogwoed, Park Forest, Illinois

Ages: 4-16 Years
-
Dates: July 6-August 14 - 9:30-3:30, 5 days per week.

Program: Classes in morning; trips and recreational
activities in afternoon.

Fees: $300 feor 6 weeks (hot lunch and other activity
: fees included).

Shore School
2525 Church Street ]
Evanston, Illinois
Phone: Un. 9-6510

School Pr:ncipal:
Mrs. Helene Cohn

Dates: June 22-August 14, 9:00-12:00

Ages: 3-9 years of aqge
Feos: $70.00 for 8 weeks.
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DEPARTMENT OF HEALTH. EDUCATION, AND WELFARE
OFFICE OF EDUCATION
WASHINGTON. D.C. 20202

Bureau of Education o : . . . '
for the Handicapped |

"

November 3, 1969

Dr. Thomas V. Telder, Director

Maine Township Dlagnostlc and
Remedial Centers

33 South Prospect Avenue

Parkridge, Illinois 60068

Dear Dr. Telder:

- It was indeed -a pleasurc for me to be able to visit your fine
project. It is easy to see that you are not only making a fine
difference at a. variety of levels, but are doing so in a creative
as well as an excitinz way. We have learned from our own research
here in Washington that innovation does not stem necessarily from .
facilities or funding but from human beings who possess innovative
qualities within themselves. It-was a pleasure for me to meet so
many of these fine 'innovative' people in your project. Their
efforts I know act as a necleus for many of the fine experiences
which go directly and directly into the lives of the children in
that area. .

Your facilities were ones that any administrator would envy, also
the personablencss of your staff as well as the sincerity of purpose
and graciousness are impressions which I appreciated. I have taken
the liberty to lecommend your project to many other directors so
that in time they will contact you and hopefully reflect in their

, efforts much of what you have done so admirably.

If in the future we can be of any help or assistance, please feel
. free to contact us. In the meantlime, I wish you well in every way
‘both personally and professionally, my regards to everyone.

f{}x erely yours

\
Dr. Wa en‘J. Aayonson
Chief, Kitle III Progranm
Aid to States Branch

O

ERIC

Aruitoxt provided by Eic: . . . . : eh '



RAY PAGE
SUPERINTENDENT

cc-Mr. Frost, Dr. Telder 1/6/70 ca

State of Yllinois
WOffice of the Superintendent of Public ,Jushurtmu _
Sprinagfield 62706 s ‘r':-;;»-.\'.\‘

January 5, 1970

Dr. Richard R. Short
Superintendent ‘

Dempster Street & Potter Road
Park Ridge, Illinois 60068

Dear Dr. Short: .

Dr. Reuter and I would like to extend our thanks to you and Dr. Telder
for the many courtesies we received during our recent visit to the Title
I1I, E.S.E.A., Diagnostic and Remedial Learning Center. We were
extremely sorry that we did not have the opportunity to meet you. The
circumstances were unforseen as mentioned per our telephone conversation.

Upon reviewing the data collected at your project, all areas indicate

that you are accomplishing the goals and obJectlves set forth in the
proposal. We were impressed with the ‘devotion of the staff and especially
the efforts belng made by the Director, Dr. Telder. His enthusiasm and
professionalism towards the Title III project holds great promise for
continuation of the projects ideals and hopefully for the local support

of the Diagnostic and Remedial Learning Center. At this point, it is
recommended that a structured scheme be finalized for the end of the pro-
ject report. ¢

If you have any questions concerning the evaluation or if Title III can
be of service to you, please feel free to contact this office.
r . . :

- ' : / : .
We wish you continued success with your project.

Sincerely,

S A )?blkﬂf»_g
“Stan Nelson

Supervisor
Title III, E.S. E A.

SN/gb
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RAY PAGE
SUPERINTENDENT

. LM/rm

v State of Yllinsis
Office of the Superintendent of Public Ynstruction
Ppringfield 62706

August 19, 1969

Maine Township Diagnostic &
Remedial Learning Centers

33 South Prospect _
Park Ridge, Illinois 60068

Dear Park Ridge Project People:

Congratulations on the production of the Modalit:es Training
File, It really is quite-an accomplishment] After re:ding through .
it, I have an even stronger desire to have some type of exchange of
ideas between you and ‘the staffs of projects in Southern Illinois.
But North is North and South is South and getting the twain to meet -
is not easy.” ' ‘ :

Sincerely,

Aids Pt

Lelia Marvin
Supervisor
Title III, E.S.E.A.

i



STATE OF LOUISIANA
DEPARTMENT OF EDUCATION

WILLIAM J. PODD
STATE SUPERINTENDENT
BATON ROUGE 70804

May 16, 1969

. Dr. Thomas Teldcx
33 8. pProspect Street
Park Ridge, Tllinois 60068

.-Dea:ll': Dr. Telder:

Relative to our telephone conversation, the Louisiana
Advisory Council members of Title III, ESEA, Federally
Assisted Programs, would appreciate the opportunity. to
visit your City for the purpose of discussion.and review
of your "Maine Township Diagnostic and Remedial Learning
Centers" Project.

Our visitation day with you is scheduled for
June 3. o '

This party will consisit of six.couril members,
Dr. William J. Dodd, State Supariniendent of Education
and myself. L

-

Thank you .ur your cooperation and hoping- to see
you soon. : :

- _ - Sincerely, .
Samucd ). Mecliio

Samuel J. Medica, Coordinator
Title ITI, ESEA

SIM zcnw -




STATE OF LOUISIANA
DEPARTMENT OF EDUCATION
WILLIAI1 J. D' DD

STATE SUPERINTENDENT

BATON ROUGE T0B0O4

June 6, 1969

Dr. Thomas V. Telder, Director
Maine Township Diagnostic

and Remedial Eearning Centers
33 South Prospect Avenue
Park Ridge, Illinois 60068

Dear Dr. Telder:

This is to express the appreciation of the Advisory
Council members of Title III, ESEA and myself for the won-
derful visit we made to your "Maine Township Diagnostic and
Remedial Learning Center" project. You.and your staff are
to be commended for the exceptionally fine presentation of
this program. The knowledge we have gained from this visit
will enable us to further advance our own Title III projects.

The many courtesies extended us will be fondly remem-
‘bered by all. If ever we can be of assistance to you, please
feel free to call on us and give us the opportunity to try to
repay your kindness. :

Sincerely,

, Sovmircd ). Medca
t Sanuel J. Medica, Coordinator
Title III, ESEA :

SJIM: mw

cc: Superintendent William J. Dodd



SCHOOL DISTRICT NO. 175

HARMONY SCHOOL
35 NORTH 75TH STREET
BELLEVILLE, ILLINOIS 62223
EXPRESS 7-8444

*January 16, .1969

""" Dr. Thomas Telder.
33 South Prospect
Park Ridge, Illinois 60068

Dear Dr. Telder:

I very much enjoyed talking to you on the phone today and -
appreciated the time that you gave to my questions. We have
decided to visit only your center and not Geneva and Arlington
Heights as previously planned. As per. our telephone conver-
sation we would like to meet with you and examine your program

- on Friday, January 31. We will be staying at the Park Ridge
Inn. :

Enclosed please find a list of questiqné the answers to which
we feel would be of help to .us in planning our Title III pro-
Jject. ' :

Thank you again for your time. I am certainly very happy that
Mr. Hanks recommended your center to us. There will be four
people in our party. ' '

Superintendent
LDP:rtg

Encl.




SCHOOL DISTRICT NO. 175

HARMONY SCHOOL
35 NORTH 75TH STREET
.BELLEVILLE, ILLINOI{S 62223
EXPRESS 7;8144

February 3, 1969

Dr. Thomas Telder
33 South Prospect |
Park Ridge, Illinois 60068

Dear Dr. Telder:

This letter is to express our thanks and
appreciation for the courtesy and hospitality
shown us during our recent visit. All four
of us felt that the visit was very worthwhile.
We definitely feel that you should be very
proud of your program and that what you are
doing will help-many children.

Please extend our’ thanks to all of your
staff. ' .

Sincerély yours,

Leonard D. Parrish
Superintendent

LDP:gxrm



NORTHWESTERN UNIVERSITY
EVANSTON, ILLINOIS 60201

INSTITUTE FOR LANGUAGE DISORDERS

November 16, 1967

Dr. Thomas Telder

Maine Township Diagnostic & Remedial Center
33 South Prospect Avenue

Park Ridge, I1l. 60068

,:"]

Dear_Dr. Telder:

Thank you for agreeing to appear on a panel at the meetings
‘of the Association for Children with Learning Disabilities
(ACLD) in Boston, February 1-3, 1968. :

The panel on which you will appear is deallng with teacher's
preparation, particularly in-service training at the public
school level.. We are looking forward to a helpful presenta-
tion from and to professional personnel at the grass roots
level. We assume that you will not only present to the atten-

~dance a description of your reprgsentative program, but that
you will provide useful guidelines for the persons who are
wishing to develop such programs.

Communities represented on the panel will be Olathe, Ka.,
Whitefish Bay, Wisc., Skokie, 1ll., and Park Ridge, Ill.
Your panel will be chalred by Dr. Don A. Olson of North-
western Unlver31ty

If you have further questions, they . should be addressed

to Dr. Naomi Zigmond, Child Development Laboratory, Massachu-
setts General Hospltal Fruit street, Boston, Mass. 02114.

She is the general program chalrman and w111 provide you with
all further information.

Again, thank you for agreeing to appear on this panel. We
are looklng forward to it.
Slncerely,

S arold/J. McGrady Ph D
Associate Professpr

Language Pathology

9 ‘ cc Naomi Zigmond; Ph.D.
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‘been or is to be

.Many kind thanks.

JIA:ce -

November 15,

Felder:

RETCRLY

Dear Dr. ¢

Re: In-Service Training at the Ppublic School Level:

Yyour paper-is one of sixty-two which will he included.
in the PROCEEDINGS. OF THE 1968 FIFTH ANNUAL COWFERENCE

1968

of the ASSOCIATION for CHILDREN with LEARNING DISABILI-

TIES which was

selected by an A.C.L.D. Screening Committee.

The anticipated date of publication is December 15.
Therefore time is critically important. Would you.
fill out the enclosed vita sheet and return it immed-
iately. Since editing for uniformity is now
place it may be necessary for Mr:.
tact you by phone,
number,

taking
Harrington to con-
so would you be sure to list your
and include the area code as well.

Would you also indicate whether this maauscript has
published in another journal or com-

name of the publication, date of’
forth.

pilation,
issuance,

giving
and so

You will receive five complimentary copies of the
compilation as soon as it is off the presses.

you right away.

I

Sinceregly vo Fé,

neld at Boston in February of *his year.
_The papers to be included in this compilation were

We will look forward to hearing from
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SusaN MILLag ’ Dear Dr. Telder:

CONTRIBUTING EDiTORS

Norma _Banas

Thank you very much for “he copy of "Modalities

B oorke Harly Training File" you sent us. It is surely a com-
Heloy, Nicktin. 1. D. prehensive compilation. Mrs. Kimmell, Ccorxdinating
AT Editor, and I both reviewed it it and congratulate
you and your staff on the organization and clarity .

of presentation.

Boarn oF CONSULTANTS

$am D. Clements, Ph,D. ~We are sending this to our clinic so that our readlng
Unizersity of JArka: :

e ot therapists there can refer to it. :

Litle Rock, Arkansas v

1

Wayne M. Deatsch, M.D.
San Francisco, California

Frances B, DeWite, BA,  ~  Many kind thanks. If we can be of service*'to you,
DeWVitt Reading Clinic : - .
Sun Rafudl, California - please let us know.

Joseph H. Dil.eo. M.D.
Foundling Flospitel
New York City

G. N. Getman. O,D. o Slncerely yours,
Pathicay School ’ N . .
Norristoren, Pennsylvania ) P ) . =
" Lena Giétcr : ,-' ! J
Montessori Society ~ /
of Greater Washington, D.C. - /JL/{’( /
Sol Gordon -1 [
Highland P'ark, Ncwe Jersey / ud ( {’l ‘(
Lovell F. Jennings, M.A. . . John I. Arena
Jefersan School District T .
Duly City, California ,-/Edltor

Kermit Kors, O.D.
University of California, Berkeley
Francis E. Lord, Ph.D, R
California State College at Los A ngeles JIA:ce
Jeannette B. Moore, R.N., \LA.
Sparta, Tennessee
Sylvia O, Richardsou, M.D.
University of Cineinnaty
Medical College
Cincinnali. Ohio : : :
Edward G. Scagliotta
Midland Schoo!
Nortl: Branch, Newe Jersey
Harley E. Schear, M,D.
San Francisco. Celifornso
Frieda Decker Simpson, M.A,
Mt Digblo School District
Pleasant Hill, Culifornia
Taylor Smith, M, D,
San Rafad, California
Randolph T. Snively
Chicago. Ilinois .
Marion Fenwick Stuart, M.A.
Palo Alto. California
Charles A. Weenirg
N(,-’ wrsey Rehabilitation Copsmission

ERIC
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21 Chailes Sueet ’ Astronomy Center, i “¥es. St
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RoBERT R. Lye, Executive Direcior ‘ 4 Porry H, VANEK, Di}et/or, Astronemn }:‘-:':.r..rion.”

ViLLtam F. Fravy, Director Special Education

September 26, 1869

DOVER-SHERBORN REGIONAL
DEDHAM Dr. Thomas V. Telder, Director
DOVER’ Title III ESEA
Maine Township
4 NATICK,' ] Diagnostic £ Remedial Learnlng Center
. 33 South Prospect Avenue
NEEDHAM  Park ‘Ridge, Illinois

NORWOOD Dear Dr. Telder:

~SHERBORN  In accordance with your instructions on the introduction page
N of the MOdall'tJ_eS Training File. I am J.nformlng you of my intention
- WALPOLE = of reproducing. 50 copies of the File for the teachers and tutors
\WALTHAM of the learning disabled in the twelve communities listed on the

: left margin of this page. Due recognition will be given to your
WA?I.AND‘ cen‘ter as the source of origin of this material.

WELLESLEY [ have found this to be an excellent collection of instructional '
- : activitins and I feel sure that our instructors and students will
WESTON .- benefit greatly from their use of this material. ‘

WESTWOOD Ycu also sent té me a bibliography of Related Subjects in the Area
of Learning Disabilities and Curriculem Adjustments prepared by your
staff. . . '

If it is possible for you to do so could you send me a single copy of
any ‘or all'of the articles listed below:.

"Article 101, 102, 103. Lo4, 105, 106, 107, 108, 109, 110,
111, 112, 113, 11, 115, 116, 117, 118, 119, 120, 121, _.—
122, 123, 124,-125, 126, 127, 128, 129, 130, 131, 132, 133,
134, and 135. ' - ;

I am sendlng to you, under separate cover, some of the results of our
study groups and some of.my own work: in the area of special education.

- Continued -




Page 2 of 2 pages.

We have very little to offer in the area of learning disabilities as we
are just starting our programs but as new materials are developed I will
send these along to you.

Thanking you in advance for any consideration you might give my request,
I remain,

Sincerely yours,

THE EDUCATZION COOPERATIVE . ' !

-

<
WM v éf’- 7‘,";}- LA
Frary i . (7

D;rector of Special Education

WEF: ik : _ I _ L




DR. D. MICHAEL VUCKOVICH
© 104 .SOUTH MICHIGAN AVENUE
CHICAGO, ILLINOIS 60603

TELEPHONE 372+.4630

May 11, 1968

‘Thomas V. Telder, Ed.D.,
Maine Towhship Diagnostic
and Remadial Learning Center
33 Soutih Prospect Avenue
Park Ridge, Illinois 60068

Dear Dr, Telder: _ -

For your convenience, a copy of the neurological resume on
is enclosed with this Jletter.

It was a great pleasure for me to have been able to talk
with the memebers of your staff and well as with you person-
ally. I hope that time will permit further similar sessions
in the future. ‘ '

‘With best wishes, T remain;.

. " l s -
Sincerely yours, .y

i y /

VT M. Vuckovich, M.-D.,
Pediatric Neurologist

DMV :sb

Enci. 1



JOSEPH L. CARROLL
Principal

JOSEPH KROB

. HARRY ERICK3EN

HOWARD RINKER
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Assistants Principals

LEROY TOL3ERT
Acting Acsistant Principal

BOARD OF EDUCATION
CITY OF CHICAGO
DAVID GLASGOW FARRAGUT HIGH SCHOOL
2345 South Christiona Avenue
Chicago, lllinois 60623

March 30, 1970

ar

Dr. Thomas V,Telder, Director o -

Maine Township vaiagnostic Learning Cenucr

33 South -rospect Avenue . -
Park Ridge, Tllinois

Dear Dr. Telder:

Thank you for the hos nltvllty eytendcd to me atb the Center during wy
visit on March 16th, 17th and 18th.

I regret that I was unable to mecet you personally, howcver, I do want
you to know that I was deoply impressed with the enthusissm, dedication
amd professional conpuuence of your staff. All were gracious and gave
villingly of their time to be of assistance to me. .
¥r, Victor Constanza, Mr. Dob Jacobson and Mr, Richard Dervin uere _
especially helpiul; each hzs the compelence and skills needed to gz=neralc
in teachers a real desire to know more oi the theory and practics of
learning. It was a dellvhb for me to be with them during iy three day
stay. ‘

Best wishes for continued success of your project.

Sincerely yours,

/ -

\ ’Zc/
\,,//1 .l A /) et r\(\_ [P
//

L e A'\/ {:
oseph T Carrorl

[ R

-

JLC/mp | {
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LEC Information Center .

on Exc_eptiona / - Children An Educational Resources iriformation Cent-er‘

MEMBER OF THE SPECIAL EDUCATION

* May 18, 1970. .
. IMC/RMC NETWORK

Maine Township Diagnositc and
; Remedial Learning Center
Park Ridge, Illinois

Sir:

‘

The Cx"’*- micrmation Center oh ixe aptl onu] c h.lmeu is plensed {0 send you

(e €l GAD POsL e ol FUY puuijesiion, z -
’.'l‘-iu-:_rc.-*.un'yc ' J[‘F‘dff‘d 28 ED 033 517 in the Mapeh 70 ssue volum‘e 5
number 3 cebl i Bonesiion, the monthly .dv.ly et publz. ction of e

1t e 04 pan por

Fducativas) Re oy GlE ,niﬁrr“ i O CRers,

XXX  Copies of l]w comaplele document maybe ynu'-ch;:.'s?d
[ ——————— microfiche ant hard copy reproduction at {he price .
- ' indic ~aladt in h.e reaun: from FIGC Document 1».c.|,r\;-
due i -'-,c:viﬂn "L"nc '.'..L.'fm 1l Cash. Register Conpany,
4038 Faivraahl Avenre. 5::1119..=c...,' Marviand 50014, Ay
T . c-:.jder form xs_ez.‘.::lv.)s;-.r:c.x icr 5'})111* aopveniance.
: T hlb ocmru ¢ is not availablz iu reproduced farm fr o
T the FRUC J‘cw wnert ».eploc "cinm Borviee,
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publicalion Bxeepdnnal Child luc.w.a’('_gmt_;_f'wt is nd in hibliegrsphies issued
by tt:ic Infurm'mo.u Centcr

(4. s s : : ~ et mnen [ N A ) se. Caenen o e Tyns
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Thark you for your cooperation. .

Yours truly,

S ~ ) /) .
N Ao _
V \‘-—-A"’n--w el '1 LI b -...d..- J”“m‘.)

f,.« , )
Benee Johnson
nformation Cocrdinaicr

Rd:wvbh : : ' e
Enci _ THE COQUNCIL FOR EXCEPTIONAL CHILDREN

JEFFERSON PLAZA SUITE 900
Q 1499 JEFFERSON DAVIS HIGHWAY

Aruitoxt provided by Eic:



42 Document Resumes
the following are included: an introductory arti-
cle. a study of cingulate gyrus epilcplogenic foci.
and ohscrvations -on the pathogedesis of the bi-
lateral spike and wave pattern. Concerning neu-
rophysiological bascs are articles on
pathophysinlogy of the EEG pattern, focal sub-
cortical fesions, the evolution of ictal discharges,
photomyaclonic. epilepsy, seizute from a focal
discharge. intracarolid sodium amytol tests, and
evoked potentials of epileptics. Also presented
are discussions of new [indings by the contribu-
tors and a conclusion by H. H. Jasper. (IM)

ED 033 516 EC 004 541
Wolf. James M., Ed.  Anderson, Robert M., Ed.
The Multiply Hand:cappcd Child.

Pud Date 69 -

Note—468p.

Available from—Charles C.” Thomas,
East Lawrence Avenue, Springfield,
62703 ($21.003,

Document Nat Available from EDRS.

Descriptors— Anomalics, Aurally Handicapped.
Cerebral Palsy, Classification, *Clinical Diag-
nosis. Educational Diagnosis, *Educational Pro-
grams, Etiology, *Exceptional Child Education,
*Incidence. Learning Disabilities, Mentully
Handicapped. *Muliiply Handicapped,
Preschool Children, Psychological Ewvaluation,
Rubella, Tnxunomy. Visually Handicapped
Articles presented in the area of the medical

and educational challenge of the multiply han-

~ dicapped child are’ an overview of the problem,
the increasing “cha¥enge, congenital maiforma-
tions, children whose mothers had rubella, pre-
matutity and deafness. the epidemiology of
reproductive casually, and new education for old
problems. Discussions of incidence are the health
of well children. .huridicapped children in Geor-
gia, a followup study, a survey in Alamance
County, North Carolina, and the Onondaga €en-
sus. Concerned with cducation are selcctions on
the multiply handicapped deaf, the multiply han-
dicapped returded. a multidisciplinary approach
to preschoolers, the  multiply  handicapped
cercbral palsied and  visually impaired, cou-
rageous action, and learning disabilities. Articles
on evaluation include evaluation of cerebral pal-
sied preschoaolers, advances in assessment of the
cercbral patlsicd since 1938, psychological evalua-

“tion of the blind, diagnuosis and recommendations

for placement, and r;mcdnuon for learning diss-

bilities. Development of 2 taxonomy for special
education, a proposed conccplual framework,

consideration of issues in special education, a

suggested classification for the handicapped, #nd

" a compendium and commt'nls comprise the con-
cludxn%‘chdplcls (RJ

303-327
Tilinois

P Y F AT ,-.,m;n——-;rsy:'r-“w
5D 033 517 e e

“ECT004 642

Modalitics Training Files Title 111 ESEA,

Maine Township Diagnostic and Remedial Learn-
ing Center, Park Ridge. IH.

Spons Agency-—-Oich of Educauon (DHEW)
Washington, D.C.

Puh Date [67) .

Note—223p. '

EDRS Price MF-$1.00 HC-$11.25

Descriptors—Arithmetic, Auditory Perception,
Behavior, Comprechension, *Exceptional Child

Education, "Expressive Luanguage, *Learning
Disabilities, Memory, *Perceptual Motor
Learning,  Psycholinguistics,  Psychomotor

Skills, Reading, Reccptive Language. *Remedi-

al Instruction. Space Orientation. Spelling. Tae-

tual Perception, “Yeaching Methods, Visual

Perception

A compilation of ideas and teaching methods
to be used for remediation of learning problems
is presented with skills coded to four differcnt
- colors of paper. Auditory skills, visual skills. and
auditory-visual association (all three both recep-
tive and expressive) are discussed as are non-ver-
bal skills. The stated purposes of this type of-
compilation are as follows: to increase the
teacher’s awareness of the learning process. to
aid in identification of those with -learning
.problems, to train teachers 1o develop and use
remedial teaching and compensatory learning
techniques, to create new curriculum ideas and
|nsh'uclronul materials. und to establish a learning ®
qlruchun.nl mnterm

"EC 004 644

ED 0 3 5 18
8§ -*or. Powrie, Ed.
oty of Services for the Deafl in the United

. notebooks. Visual and awditory aids,
recognition, naming and recall, motor speech pat-.

Lt 3
Confercnce of Exccutives of American Schools
for the Deaf.

Spons Agency—Social and Rehabilitation Service |

(DHEW ), Washington, D.C. :
Pub Date May 69 .
Note—632p.
Journat Cll-—Amcncan Anmnals of the Deaf; vil4
n3 pl21-744 May 1969
EDRS Price MF-$2,50 HC-531.70
Descriptors—Adult  Educatson Programs, *Au-
rally Handicapped. Comping, Day Schoals,
*Directorics, *Excepticmal Child  Scrvices,
Hearing Clinics, Interprzters. Orgunizations
'(Gruups). Professional Personnel, Rehabilita:
tion Programs: Religwus  Organizations,
Research Prajects, Residemtial Schoals, Special
Classes. State Programs. Teacher Education,
Teacher Educators, Teackers
The directory contains 2 listing (made in Oc-
tnber, 1968) of teachers of the deaf, teachers in
training, teacher educators. and taining centers.
A dircctory of services lists seligious workers with
the deaf. American organizazions, adult education
- prngrams. international programs, agencies of the
United Nations. summer cz-ups, social and rcha-
-bilitation services, rehabiliizzion and professional
personnel. psychiatrists anct sacial workers. cen-
ters and services for the c=af-blind, community
services, and trainifg pregmms supported b)
rehabilitation centers. Privaie and government
. sponsozed, research, publications on deafness,
nccrologd* and state depariment programs are
discussed. A directary of schools, clusses, and
clinics for the deaf in the U8, and-Canada is in-
cluded along with informatzon fram the U.S. Of-
fice of Education on instuz
ters and mediz services. (Jhe

ED 033 519 EC 004 646
Agranowitz, Aleen  McKerwen, Milfred Riddle
Aphasia Handbook for Aduns and Unldrcn

Pub Date 68

Note—319p.

Available from—Charles C. Thomac Publ:shcr )

301-327 East Lawrence Avenwe, Springlicld, 1-
linais 62703 (812.75).
Document Not Availalle fmn EDRS.
Descriptors—Adults, *Aphzsia, Asithmetic, Au-
diovisual Aids, Audnorx Agnosia,~ Auditory
Training, Chmcal Dmgm\.gc Diaznostic Tests,

Emotional Problems. ‘!'.v:cplmn.xl Child Edu-

cation. Expressive Langirage, Group Therapy,
Instructional  Materials.  *lLanguage  Han.
dicapped, Reading Commrschension, Receptive
Lunguage, Speech  “Lherapy,  *Teaching
Methods, Visual Percepzion, Word Recogni-
tion, Wriling Exercises
The occurance of aphusi in adulls and chil-
?}dren is . discussed along with therapeutic mea-
¥sures. An orientation of wiat aphasia is and the
problems it presents for achuhs is followed by a
statement-of present metheds of retraining. Con-
sideration is given to un ew..!uauun of dcfccl\, at-
titudes and technigues £n rctraining. group
therapy, and  utilizatiom  of  personalized
auditory

terns. oral formulation, jezpon and parbled jan-
puage. fcading recognition.: and comprehension,
writing. and arithmetic are aiso discussed. Special
rabicms inherent in childrem are mentioned with
information addressed to garents. Also included
are presentations on the evaluation of defects,
special techmques, group therapy involving chil

" dren,-terapy materials, trzining for visual und
auditory rccognmun. namirag, formuknung con-
cepts, .:mcul;umg. and mdmg. writing, and
arithmetic. (J.4

ED 033 520

Case, Maurice

Recreation for Blind Adults. Organized Programs
in Specialized Seitings, -

Pub Date 66

Note~-208p.

Available from—Charles C. Thom.«s Publisher,
3G1-327 East Lawrence Ave,, Springfield, ll-
linois 62703 ($8.75).

Document Not Available fremn EDRS.

Descriptors—Administration. Administrative Pol-
icy, *Adults. Dance, Dramatics, *Exceptional
Child Services, Graup Activitics, H.md:crafu
Incidence, Individual Chasacteristics. Languuge
Arts, Leadership Quabzses. Music Activities,
Pragram Planning, *Recreation, Recrcativnal
Activitics, Socialization. Social Work, * Visually

tional materials cen-

EC 004 647

The cffects of blindness in adulis, activily pro-
grams, and the administrative fechmcs alibes of
these programs uare discussed. A dehinition of
blindness, historical background. and mention of
social group work serve as introduchon to the im-
pact of blindness. Under these activities are in-
cluded the following subjects: arts and cralts.
study and participation tn dance and drama,
group aclivities and social events, hterary and
language activities (hrafle, lecivres. reading
groups, music apprecistion and contrtbution), na-
ture outings, sporting events, and miscellancous
features. The qualifications of paid and volunteer

. staff are considcred as is their traipmg. The chain

of administration, programing, financing, and
physical facilitics. including operational pioblems,
are included in addition to the practical problems
of recruiling. transporting, and charging paticnts
for the services. (JM) .

ED 033 521 ) EC 004 655,

Lillywhite, Hevold . Bradley, Doris P.

Cemniunication Problems in Mental Retardation:
Diagnosis and Management,

Pub Date 09

Note—196p..

. Available from-—Harper and Row, Publishers. 49

East 33rd Street, 10016

($5.95).

New York, N.Y.

“Doemnent Not Available from EDRS.

Descriptors— Auditory Evaluation, *Communica-
tion Problems, Dental Health. Educational Pro-
grams, Etiology, * Exceptional Child Education, -
[denification, Language Development, *Men.
tally H.mdu:dpmd 'SPtcCh Handicapged.
Speech Therapy. Voice Disorders
Diroussed are the problems of communication

in mental retardation with an introductory

backgreund and definition of this problem, in-
cl.:dmg the ctivlogicai factors and gencral charac-
teristics. A presenistion of dixgrostic methods
leads into discussions of the problem of medicalk
dental management and cducational munagement

. of the retarded child. Specific diagnosis of com-

munication disorders, and management of and
therapy procedures for these communization dis-
oréers are treated and include the following sug-
gestians  for assistance: individunl attention in”
speech proprams: social goup situations; and the
establishment of socially useful goals in commeni-
cation skills. Also provided are notes on future
trends in the ficld. {(JM)

ED 033 522
Tomatis, Alfrrd
D\sk‘xla.
Pub Date 69
Note—102p.
Available from— University of Ottawa Press, Ot-
tawa, Ontarie, Canada,
Docanent Not Available from EDRS.
Dewcriptors—Auditory Agnosia, Auditory Percep-
tion, Auditory Training, *Dysleaia. *Excep-
tional Child Education. Historical Reviews,
- Human Posture, Lateral Dominance, *Learning
Disabilities, *Listening, Physicians, Psycholo-
gists, Teachers
It 13 statea that dyslexiz is a disorger of audito-
ry origin, The meaning of dyslexia is divided into
the medical and educational aspects of the dis-
ease in uan attempt to lcad the teacher to
emphasize hearing in education rather than mere-
ly sight. The role of the teacher, doctor, and
psvchologist in  the  history of dyslexia s
discussed, In dealing with the pmpos;d canceplt
of dysleaia, it is sunguud that there is an interac-
tion betwecn audio and phonatery functions and
that this function js important in reading. The

EC 604 666

‘methods of audio-psychn-phonologic  diagnosis

arc treated along with audio-psycho-phonologic
trearment using (iltered music, the maternal vo-
ice, and clectronic suditory equipment. The con-
clusion reached is that better lts:cmng leads to
better teading. (IM

ED 033 523 EC 004 667

Atademic Achievement Test Perfdrmance of Hears
ing Impaired Students; United States: Spring
1969. Data from the Annual Survey of Hearing
Impaired Children 2and Youth.

Galtaudet Coll., Waushingtor, .D.C. Office of
Demographic Studics.

Spons Apency—Office of Education (DHEW),.
Waskington. D.C,

Report No~Scrics-D-1

Pub Datc Scp 69 -
Note—5{)

Ip.
H.mdl:dpped Volunu:crs EDRS Pnce MF-$0.25 HC-$2.68

l: MC ite;; American Annals of the Deaf.
:



// - // “{ /-, "'-v
/L_« A 2. // \—)’/*’~/ N G

/ Ws.—-— - 4

. ' L/
N -'////4.-/) //‘ - /// /// i f.7.//,, ’/ ( :.'....‘ :
"7//77/" ’f /7 /// e ./:

///

/ . ,
.- L : . . s

_ : : . ,-' ' / - . '\_'.

A Nl //

: 17 o Ry
S ' A Y G L LS i e i
ot e ~ IR RO . A i
. .. b /7‘ ; / ./' .o '~. .,-"’-’.. - . j/l/.,/ / / ' A-- . ‘r - .

! E /. SR S—
o Neel T 4 o )
- . Tos- {)t,v‘h_ ot - ,—
. - ' R Lo
. o
A -
y

/ . ’ L I
/ 7 //f_/é///"// ’-l._._,,/"*

/\/) "/[’/ "////4/" ~-.‘/'/'.’;. ' ,‘W//"f C7 B

.-

n/ / / o~

. :‘ . /; ._-—I:» /'"‘l:' . Ly i // co— A
. A S . _ N
| ]/ -.r’ .// ESEA
- , ’ s e
/L/U / / e //4 A /V s-""‘ S L

i '"'7"
|

}\\. i f/;r 4/,( b

~.

! ' ' . m___’;__;_; ,' '
/J.-__,/ , //) M S
=R AL ,/"V/ S ///// ~Z

l/ ,;,,%/;, / ,,\,// (:(¢/7 /__/.-,// / \//(_/L//////z /.
" -' / T

N
W\
N
\
\: X
i
\

’,,. -—

/

7 [y ‘V"-: "// / , ‘ ’ o - ) .
A / 71‘» R
\iC,v/‘/<» ¢! /, A } - ?7_/ { N / 7T //”/ ~ :

. f

A~ e / %Z_/ -
A4 A —z 2 zi./f, ,.N// EAAC = f; 7 i
' . : D\ et T s :‘4':'.’2,'/4'/,’ ,
"7///‘// ///} - ///‘ «‘-»./_ / y\"(" . y' :

P,

: / . = j

/ .4} i//;'\ //(/L/// j dl \——j 7 ',' % /—« T / f}
/

: /

~.~?—~~J ) / 7//44,.// ’7\;»{ /M_ ;/// ‘ZL, [




ALEXANDER ELEMENTARY SCHOOL
1545 COTY STREET
SHREVEPORT, LQUISIANA 71101

Mildred J. McCormick, Principal
June 20, 1969

Mr. Robert Jacobsen 4
Coordinator of Renedial Centers - .
Park Ridge, Illinois 60058

Dear Mr. Jacobsen:

Your card file has kent me entranced for days: The format
and the analytical index are intriguing and I find myself
engrossed with it, complotely oblivioua to the dozens of other
things that I should ds doinges It is beautifully done and
will certainly prove most helpful to me and my co-workers. I
can see that it represents many hours of work on the part of
many people and you are kind to share it with us. Thanksa a
million for this most gencrous gesture.

~ Our visit to your center was delightful and in retrospect
I enjoy it more and more. All of us felt that it was most
" profitable as well as being such a pleasant exnerience.

Your "cold and cloudy city" was really a welcome respite
_from our 90-degree and above westher. Too, I am very proud of
my wall hanging that you so patiently waited for me to purchzse.

Do give my regards and best wishes to a11 the personnel
there and know that we feel despast appreclation for the time
and effort that you expended in making our visit such a worth-
vhile and enjoyable one.

¥ost sincerely,

W!x{%m

Mildred ¥cCormiock

Home Address:

Mras. L. P. McCormick

5260 Dixie Garden Drive
Shreveport, Louisiana 71105



NINTHI DISTRICT EDUCATIONAL SERVICES CENTER

P. O BOX 348 / CLEVELAND, GECRCIA 30528 / PHONE (404) 865-2141

August 20, 1969

Maine Township Diagnostic

and Remedial Learning Ceater

33 South Prospect Avcnue

Park Ridge, Illinois 60068

Dear Sirs:

Your generous packot of material has gratefully been

received. It will be very helpful to us in serving
the children of the Kinth Congressional District.

Thank you very much for your prompt reply to my
request. -

Sincerely,
'7}@'{#—"1/«/ Y0 iﬂ/

Mrs. Naoma Price, Coordinator
Langvage Developuent

NP/mf



Township High School District 113

1040 PARK AVENUE
HIGHLAND PARK. ILLINOIS 60035

HIGHLAND PARK HIGH SCHOOL : .

February 2, 1970

Superintendent of Schools
School District No. 207
Dempster and Potter Road

o/

Park Ridge, Illinois 60068 aﬁ e
\(./:':.", c?‘ g
Dear Sir: '\\n:':_~ 9"-__,'

I recently received from the Office of the Superin-
tendent of Public Instructicn a list of Title III
(Elementary and Secondary EdQucation Act of 1965)
Special Education Projects.

According to this information you have background
materials available describing your program titled,
Maine Township Diagnostic and Remedial Learning
Centers. -

I would appreciate receiving a copy of this mdterial.
Thank you.

Sincerely,
N
: A 1 . /!
/7£JLL?7{4-7/ JLLC AQ(L(
Martha Jo Mathews (Mrs.) ‘
Administrative Assistant Fgu.ﬁ- /‘;/
to the Superintendent ;7 Ly LA

MIM/fr




BRANDON SCHOOL .D!VIS.ION""NQ. 40

e ceicnennei ALK SCHOOL.
’ ‘ Brandon; Nanltobq
. .Canada ..
.. hMay 26, 1970
Maine Township DlaQDOSbIC
& Remedial L"F?Jn antre

14 -

33 South rFroswect ‘r\':,.
Park Ridge, Illinois

© Dear-Mr, Teélder,

Those of us from Brandon- erjoyed your present~
ation at the Yinnipeg Conference very much, - e - T
went home with a real drive to share our. pxperlenccs -
with the other teachers of our division and at '
present are planning a series of short workunoos
for the primary depa 1Lment here.

There are Some LOOLC on the list of related
subjects. in the area of learnlng disabilities and
curriculum adjustments that we would very much like
to have. See attached llot. '

Would it be possible for you to send us these
materials together with a statement or. costsy e
would see that the money reached your office promptly.

- If this possible send tne materials to:

Marion Roblnson,,
Fark. School . , , . T
Brandon, Manitoba, Canada

Thank you again for your enthusiasm and encouragement.

Yours 31ncerely,

/)"(z/w”% [ ,/’f "‘7274"70

'l Co darion A, Robinson YA
MAR/ag ' : Adjustment Teacher //624442 v

. - o %:d
9 | . S , ﬂﬁv .
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Maine Township High School Dist.#207, Dr. Richard R. Short, Superintendent

MAINE TOWNSHIP TITLE III PROGRAM FOR 1969-70 SCHOOL YEAR

The following plan for Phase III of the Maine Township Diagnostic
and Remedial Learning Center Program is based on the premise that as
long as the 1969-70 school year .s the final year for federal funds
that measures be taken to insure greater service for a greater number
through the establishmert of a teacher in-service demonstration center
referred to as a Child Study Center. This concept is based on the
premise that instead of developing special education programs as a
dumping ground for many children with problems we bring professional -
services directly to the classroom teacher where they can be more
effectively utilized.

This in-service training center will be developed within the
school districts in Maine Township for the training of teachers and
the understanding of the learning process, learning problems of
children, remedial approaches and the latest innovations in curriculum
and curriculum materials. - Teachers will be selected on a quota basis
by their respective school districts. Teachers will be released from
their classrooms two full days per week for a total of four consecutive
weeks for training at the Center, 33 S§. Prospect in Park Rldge. Sub~
stitute teachers will be assigned to the regulwr classrooms by each
district. Six more days of training will be provided within the
teacher's own classrcom following the trulnlng period at the Child Study
Center. .o

The last six days of training within the classroom should eliminate
the use of extensive substitutes and will also provide very direct
services to the classroom for the teachers, The specific activities
conducted in the Child Study Center willlfall under the categories of:

a) diagnosis

b) curriculum development
c) teaching practicum

d) follow up

[}{j: Based on *his projected program for Phase III the Maine Township

A ruiToxt provided by ERl

viagnostic and Remedlal Learning Center proposes:




- v MRINLG TOWNSHIP TITLE ITD PROGRAM FOR 1969-70 SCHOOL YLaon

The following plan for Phase III of the Maine Township Diagnostic
and Remedial Learning Center Program is based on the premise that as
long as the 1969-70 school year is the final year for federal funds
that measures be taken to insure greater service for a greater number
through the establishment of a teacher in-service demonstration center
referred to as a Child Study Center. This concept is based on the
premise that instead of developing special education programs as a
dumping ground for many children with problems we bring professional
services directly to the classroom teacher where they can be more
effactively utilized.

This in-service training center will ke developed within the
school districts in Maine Township for the training of teachers and
the understanding of the learning process, learning problems of
children, remedial approaches and the latest innovations in curriculum
and curriculum materials. Teachers will be selected on a quota basis
by their respective school districts. Teachers will be released from
their classrooms two full days per week for a total of four consecutive
weeks for training at the Center, 33 S. Prospect in Park Ridge. Sub-
stitute teachers will be assigned to the regular classrocms by each
district. Six more days of training will be provided within the
teacher's own classroom following the trsining period at the Child Study
Center. . .

The last six days of training within the classroom should eliminate
the use of extensive substitutes and will also provide very direct
services to the classroom for the teachers. The specific activities
conducted in the Child Study Center will fall under the categories of:

a) diagnosis

b) curriculum development
c) teaching practicum

d) follow up

Based on this projected program for Phase II1I the Maine Township
Diagnostic and Remedial Learning Center proposes:

l. to increase the classroom teacher's awareness of the
learning process and the various difficulties that may
interfere with it;

2. to help the classroom teacher to identify children with
learning problems within the classroom;

3. to train teachers to develop and use remedial teaching
techniques with children with learning problems;

4. to train teachers to develop and use corpensatory learning
techniques with children with learning problems;

5. to create new curriculum ideas and instructional materials
that can be built practically into the normal curriculum
for children with minor learning difficulties;

6. to establish the Child Study Center as a learning resource
center for instructional materials.
- THE COMMUNITIES OF: DES PLAINES, GLENVIEW, HARWOOD HEIGHTS. MORTON GROVE. NILES. NORRIDGE & PARK RIDGE




Based on the foregoing obiectives the following program is planned
for the 1969~70 school year under Title III:

Curriculum for the Child Study Center

A, Diagnosis

l. One day will be scheduled for training in identification of.
children with learning difficulties.

2. Two days time wiil be allotted for a workshop involving the
teacher trainees and the diagnosis of learning difficulties.

3. One day will be scheduled for a workshop in which
the teacher trainees will try out their diagnostic
knowledge, under supervision, with school children
designated as having possible learning problems. The
children will be selected by the teacher trainees from
their own classrooms. This will enable each trainee to
get diagnostic service for his or her own classroom.

B. Instructional Materials

Four days will be allotted to the exposure of the teacher trainees
to instructional materials for children with learning difficul-
ties.

C. Teaching Practicum

Four days of time will be aliotted to the teacher trainees %0 go
back to their classroom and work with their students with the
help of the Title III staff. The knowledge gained in the iden-
tification, diagnosis and imstructional materials workshops will
be put to use i1 the teacher's ciassroom.

D. Foliow-up

An amount of time equal to two days will be used for consultation
and questions concerning the application of the diagnostic and
remedial principles learned in the project to the teacher's own
classroom. The Title III staff will return to the teacher's
classroom to answer any questions upon the teacher's request.

A total of 90 teachers can be accommodated by the Cepnter through— . .




2. wa days.time will be allotted for a workshop involving-the

teacher trainees and the diagnosis of learning difficulties.

3. One day will be scheduled for a workshop in which
the teacher trainees will try out their diagnostic
knowledge, under supervision, with school children
designated as having possible learning problems. The
children will be selected by the teacher trainees from
their own classrooms. This will enable each trainee to
get diagnostic service for his ¢r her own classroom.

Instructional Materials

Four days will be allotted to the exposure of the teacher trainees
to instructional materials for children with learning difficul-

ties.

Teaching Practicum

Four days of time will be allotted to the teacher trainees to go .
back to their classroom and work with their ctudents with the
help of the Title III staff. The knowledge gained in the iden-
tification, diagnosis and instructional materials workshops will
be put to use in the teacher's classroom.

Fcollow-up

'An amount of time equal to two days will be used for .consultat:ion

and questions concerning the application of the diagnostiec and
remedial principles learned in the project to the teacher's own
classroom. The Title III staff will return to the teacher's
classroom to answer any questions upon the teacher’s request.

A total of 90 teachers can be accommodated by the Center through-

out the school year. (Bach district may select any school personnel
they deem appropriate for the training sessions.) Following are the

beginning dates of each -of -the ten

training periods:

H

Gxoup 1 - September 22,1969 Group 6 - January 12,1970
" 2 - September 24 ' " 7 - February 18

o 3 - November 3 ' \ " 8 - February 23

* 4 - November 5 " 9 - April 13

“ 5 - - April 15

January 7,1970 e *. 10

Any interested pefsons are askedrto~coﬁtact their respective

building principals for further information.

MAINE TOWNSHIP

LR

DIAGNOSTIC & REMEDIAL LEARNING CENTER
33 South Prospect Avenue
Park Ridge, Illinois 60068



Administered by: _
MAINE TOWNSHIP HIGH SCHOOL
DISTRICT NO. 207

DR. RICHARD R. SHORT

Superintendent

MR. RALPH J. FROST

Assistant Superintendent

BOARD OF EDUCATION:

Mr. L Weslev Hartzell, President
Mr. Roy O. Makela
Mr. John L. Means
3 Mr. E. Hoy McConnell
Mr. William T. Newport
Mr. John W. Wilkins
Mr. William P. Wuehrmann

PARTICIPATING
SCHOOL DISTRICTS

Des Plaines School Dist. No. 62

Dr. Leon Smaage, Superintendent

East Maine Schoo! Dist. No. 63
Mr. Hugh E. McGuigan, Superintendent

Pennoyer School Dist. No. 79
Mr. Deno J. Fenili, Superintendent

‘ Non Public Schools of

EMC Maine Township

Maine Township
Diagnostic and Remedial
Learning Centers

Title 11l ESEA 1965 (PL 8‘_?-10)

DR. THOMAS V. TELDER
DIRECTOR

33 South Prospect Avenue
Park Ridge, Ill. 60068
(312-692-4222)
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Maine Township
Diagnostic and Remedial

Learning Centers

ESEA TITLE 1l

In 1965, Title il of the Elementary and Sec-
ondary Education Act was passed by Congress,
creating a program known as PACE—- Projects
to Advance Creativity in Education. PACE is
designed to encourage school districts to de-
velop imaginative solutions tc educational
problems; to more effectively utilize research
tindings and to create, design, and make in-
telligent use of supplementary centers and
services. Primary objectives are to translate
the latest knowledge about teaching and learn-
ing into widespread educational practice and
to create an awareness of new programs and
services of high quality that can be incor-
porated in schcol prograims.

Approval for the establishment of what nas
become known as the Maine Township Diag-
nostic and Remedial Learning Centers was
granted under Title 1ll, ESEA, to High School
District #207 on June 30, 1967, with a three
year budget of $850,000.

BASIC PREMISE

The premise of the program arises from the
concept that every child should have the op-
portunity to perform ot the level of his poten-
tial capability. Many children in our schools
at all levels of ability fail to perform at their
potential level of achievement, but the focus
of the Diagnostic and Remedial Learning Cen-
ter is upon the child with learning difficulties
in reading and communication skills. Children
with learning difficulties in these basic areas
are normally doomed to failure in school,
prone to become schoo! dropouts and destined
to have difficulty in adult life. The basic
premise of the program is, therefore, to enable
children with reading and communication dif-
ficulties to have the opportunity to perform at
the level of their potential capability so as to
improve their chances of a successful school
experience and prepare them for a meaning-
ful life as an adult.

MAJOR OBJECTIVES

The Maine Township Diagnostic and Remedial
Learning Centers propose:

(1) to identify the student working below
capacity;

(2) to diagnose the problem limiting his
achievement;

(3) to prescribe remedial work to bring him
up to his potential;

a. specialized remedial work outside
the normgctive class situation.

b. remedial work to be conducted
within the regular classroom.

]

(4) to provide in-service training to teachers !

and other educational personnel to L
make them more able to recognize and

work with the child in the classroom;

(5) to provide an information and advisory
their

their co-

service for parents, to insure

understanding and receive

operation in aiding the child;

(6) 1o identify and provide remedial work
to help reclaim the potential dropout
who almost invariably has learning dif-
ficulty in communication skills.

FUNCT|ON

Assistance in early identification, skillful diag-
nosis, and successful remedial techniques will
be provided by the centers. Specifically, the
diagnostic and remedial services are provided
by the following means.

When a child with serious reading retardation
or learning difficulties has been identified, the
teacher-consultant, or educational diagnosti-
cian, interviews the teacher or teachers of the



child, observes the child in classroom situu-
tions, examines the child’s cumulative school
records, and makes an initial educational as-
sessment based on accumulated data. The
teacher-consultant then decides whether (1) to
administer additional diagnostic screening in-
struments; (2) ta enroll him with the reading
specialist for out-of-class remedial teaching in
an individual or small group situation; or (3)
to assign him to the learning disabilities
teacher for perceptual motor training, im-
provement of linguistic deficits, as well as
remedial reading instruction; or (4) to leave
him in his classroom and help his classroom
teacher by initiating ti.e corrective teaching,
demonstrating techriques, ond providing ap-
propriate instructional materials. In addition,
the teacher-consultant can refer a child to the
Diagnostic Learning Center for a differential,
multi-disciplinary diagnosis for a mare exten-

sive evaluation. The Diagnostic Learning Cen-
ter can provide a further estimate of learning
capacity; preliminary assessment of percep-
tual-motor skills and linguistic abilities; sen-
sory screening and a compilation of personal,
family, and schoo! history.

REFERRALS

Because of the innovative nature of this
project, referrals far student services generally
will be limited to children attending schaols in
which a Remediol Learning Center has been
established. Principals in the “‘pilot’”’ schools
will forward their approved referrals to the
teacher-consultant in the lacal Remedial Cen-
ter.

PILOT SCHOOLS

The term "pilat’’ under Title lil refers to an
activity which is designed to test the feasibility
of an exemplary and innovative pragram on a
small scale. Therefare, services of the Center
are concentrated at certain “'pilot’’ schaols and
then extended to as many other public and
non-public schools as possible after insuring
the “pilot’ schools an adequate amount of
diagnostic and remedial assistance. In-service
activities are made available to other Maine
Township educators and parents thraugh the
"pilot”’ school Remedial Learning Centers and
@' 2 Diagnostic Learning Center at 33 South - .
EMC:)spect Avenue in Park Ridge, Illinois. Participation

Aruitoxt provided by Eic:




REMEDIAL
LEARNING
CENTER
DIST. #62
Elementary Teacher
Consultant
Jr. High Teacher
Consultant

Learning Disabilities
Teacher
Reading Specialist

REMEDIAL
LEARNING
CENTER
DIST. #63

| Elementary Teacher
Consultant

1 Jr. High Teacher
Consultant

| Learning Disabilities
Teacher

I Reading Specialist

MAINE TOWNSHIP
DIAGNOSTIC
LEARNING CENTER

Director

Program Coordinator
Psychologist

Social Worker
Teacher Coordinator

Medical Professionals

REMEDIAL
LEARNING
CENTER
DIST. #79
Elementary Teacher
Consultant
Jr. High Teacher
Consultant

Learning Disabilities
Teacher
Reading Specialist

REMEDIAL
LEARNING
CENTER
DIST. #207

3 Reading Specialists

{ Teacher Consultant
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Remedial ’]I‘ramg@enter
Is Planned for Schools

A lyear feleral grant of and 19 Lutheren and ¥omaa center will be Thomas Telder,
$364,890 has been awarded to Catholic elementary anc high presently an assistant professor
Mpine High school district 207 schools. of education at Northern Ill.
[To estavlisH & cealef 0 provices The director of the new nois university, De Kalb,
remedial readiag and speech .
therapy for all public and paro-
chial - elementary and high
school students with learning
disabilities in the district, ]

The proposal to establish the
center for three years recently !
was approved by the United |
States Office of Education, and
the grant was made under title
3 of the Elementary and
Secondary Educalion act. The
money will fund the center for ;.
the first year of operatlon,
which begins in September,
according to E. Hoe M Connell
Park Ridge Hoard o1 Exiicaion
Invoives Readlng, Speaking
* Frank Newton, public infor-
mation director for distriet 207,
said the major objective of the
center is to provide therapy to
students experlencing difficulty
in reading and spesking, thru,
special teaching and consulta.
tive services furnished by doe-
tors and therapists, The center
will have a full time staft of 26 !
teachers and the part time !
services of eight stafl mem-
bers, including a pediatrician, a -
speech therapist, a nurse, and .
an ophthalmolopist, he said. |

The center also will provide .
in-servies trawming lo wicrease
teacher competence in helping |
disabled learners. Newton said
the district would hire several |
new teachers (o supplement the I -
district’s staff. Teachers and: :
therapists will counsel the:
parents of the children with:
learning disabilities so0 thet -
creatment will extend into the i|-
home, he said. !

Alms at Droponts 1

One of the goals of the center |

Is to reclaim high school |

"‘h.' ‘

dropouts by using the remedial | T .
. and therapeutic secvices of the | .
Q - center and initialing a work
E lC i wtudy pmm‘am,.he said. ) i

Aruitoxt provided by Eic:
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Federal Fu

Dnst. 207 For- T earmng Cf-*m

- A federal grant of $364,890

has been awarded TovamshipHigh

‘School Dist, 207 to establish a -
learning center for the develop-
~ment of reading and commumica=
tdons potental, according to E, .

‘Hoy McComell, Park Ridge,
_ Board of Educadon president,

by the United States Office of
Educadon, The $364,890 grant
will fund the program for its
; firat year of operadrn which

" Wil begln September of 1967,

_ Over a three-year period, as
officially sanctdoned by the Of-

‘fice of Educaton, the project
will provide a mode] program -

designed to prescribe and fupe

nish correcive and remedial-
trefning for students experienc-

'me_bmposal to inidate the .
center was recently approved’

s Wiﬁ] ue UEE%E ]

ing an levels of difficulty tn

‘reséing and communicaton, Ser~

vices ranging from cleysroom

chelp v a complete muld—disw

ciplinary dagnosly will be of=

" fered public and parochial school

-students of Matne Township, -

*The -major ¢b
program are: (1) w provide a
successful model program, X-12,
for furmishing ‘remediadon and

therapy, to children experience®

ing any degree of reading and
communication diffiiculdes, thru
a muld-disciplinary dlegnosis,
‘t'rescriptve teaching rnd eSo-
sultatdve services; (2) to pro
vice in-service training mw in-

crease teacher competence in

helping disabled learners; @)oo
provide an effecdve counseling
pmgmm for parents of children

‘r-wnmv.s—-—n,.wn Y 2
‘?

dves of the

J~y0 -(,7

. ,\‘:-h

\‘v"

with learniny d!mm:es' {4)e:
reclaim drop-outs by using the |
remecin! and  therapsutic ser- -
vices of the'cantz.r und Iy work- ;
smdypmgram. el

R A.ocoxdln.g to Dr. Rldu.rd R.
Short, Superinmendent of ‘Hieh .

" School Dist, 207, director of the .

program will be Dr, Thomas V,
Telder, Dr, Telder, presently
_an assistant professor of educa=

4on at Northern [llinots univers’
* sity, DeXalb, will asqume hlsj

new dutles early In Auzust, e
The project appllcmon forthe

" establishment: of the learning

center wes prcpued by three
members of the Malne Township
Hgh school staff; Nell Eemetr,
Jesse Garrott and Fred Swinners .
ton, who served as dmmnmot

..the group,
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Tederal T ‘.mas WM
‘-:Dﬂsﬁo 207 For'Learning: Cérier

A federal grant of $364, 890'

has been awarded Township High
‘School Dist, 207 o eswblish a
learning center for the deveiop-

“meat of reading and communica-
dons potentlal, according to E, .
Hoy McConnell, Park Ricge, .

Board of LEducatdon president,

center was recently approved
by the United Stawes Qlfice of

Education, The $364,890 grent °

will fund the program for it

" first year of oporadon which
" will begln September 0£ 1967..

Over a three-year perlod, as
‘offlcially sancdoned by the Ofe
‘fice of Educadon, the project
‘will provide a model program
desiznad w prescriboe and fure
alsh correcve and remedial
_tralning for swdents experience

The proposal o inldate she .

nu levels of d’.fﬁcuty in
n,..dmb and comrundcaton, Serw
©.vices runging fron: classroom
“help w a complewe sult-dise
cipilnary dizgmosis vill be ofe
" fercd public and parochia’ school
_students af Maino Township, -

program arc: (1) © provido a
successiul model program, K-12,
for turnishing ‘remedlaton ard
therapy, 10 children exparience "
ingz any degree of recdlng and
communicadon dlfv'm‘..Acs. thru
a muld~disciplinary dl..:;nosL..
‘prescripdve tcaching and cone
sultadve services: (‘2) I pProe~
vide In-service walning w in= |
crease teacher competence {a
helping disabled learners; (3) w
provide an effectve counsellng
program for parents of children

Penn K@ye; S

Wgize e

A $365,890 grant under Title
III of the Elementary and
Secondary Education Act of
1865 was recently awardedl
to the Maine township schools |
to establish learning centers
in order to davelop students'

. reading and communications
potential.

Pennoyer school is one of
five such centers for the
Maine township schools.

During a three year period
the project, recently ap-
proved by the United Stales
Office of Education. will pro-
vide model programs de-
eigned to preseribe and fur-

e
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*The malor objecdves of the
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wit learainy d!:ﬁaﬂ“cs- (4)::)
reclaim drop-outs by using
remedial end, thcrnpcatic sere

vices of the-ceater r...;\'n woﬁc- -

scmyp-ozr.u... el
. Acoordlzg ® Ds’ R.lr....nl R
Short, Superinieadont of ::'.y
program will be Dr, Thomas V.
Telder, Dr. Telder, prescaily
_an assistent professor of cducs=,
~tdon at Nortiern Ilirols tniver’
* gity, DeKalb, will assumo bis*
now dutias eulyln August, .

'Ihe projoct appncauon for ..ho

" establishment: of the learaing
center was prepared by thn:a
members of the Maine Township
High school staff; Nell Beaners,

Jesse Carrvott and Fred Svimnor- |

wn, whe served as c.h..eranof
.-the group, Y

sel ,Lepter For a.QJ)

Jtﬁ
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nish corrective and remedial

f‘\rp n—r,'«p
huth
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; training is provided to in-

training for students experi-
encing all levels of difficulty
in reading and commupica-
tions.

The program includes a
counseling program f{or par-
ents of children with Jearning
difficulties, and a work-study
program to rcclaim drop-
outs. In addition, in.service

crease tcacher comipeience
in helping disabled students. -

Dr. Thomas Telder, asst.
~nf. of education, Northern
Illincis university, Dr Kalb,
directs the program. Other

RIC
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specialists on the staff in-
clude psychologists, social
workers, teacher consuitanis,
learning disabiiities teachers,
and reading specialists,

Supplementary medical
profezsionals associated with
the program include pedia-
tricians, psychiatrists, neur-
ologists, nurses, opthalmolo.
gist and otolaryngologist.

The Pennoyer echooi pro-
gram began Nov. 2.

a2 Ge .

.

School Disy, 207, direcwr of tio -
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Hstablished Here

DES PLAINES—~

A diagnostic and remedial
learning center will be estab-
lished in Des Plaines at South
school in the mext two to three
weeks, as part of the Maine
Township program for learning
problems.
; The program is funded by the
federal government under -the

)

Title 111 allotment, and i{s hand«
led through the state,

District 62's commitment in '
the program is to supply part

of the personnel to staff it. Three
of the four teachers will come
from the district. All will be
reading specialists, one at the
junior high level, the other three
elementary.

O
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The program is funde der thejelementary.

'tederal  government umt :
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Dr. Thomnas V. Telder, new
director "of WMaine Township
Diagoostic Remedial
Canter, has qualifications, one of
which might seem very impor-
tant to parenis of area students,
He has threc daughters of his
own, aged 10, 12 and WM.

Dr. Telder am\'ed in August
to fill the direcior’s position of
the newly funded Center, in
which school districts of Maine
Township will participate.

“As yet, the program: has not
been  set inlo operation.’' said
Dr. Telder, “But {enative plans
are for a reincdial learping cen-
ter to be set up in enrch district,
stoffed with reading specialist,
clementary  and  junier high
ieacher consultant, and a learn.
ing disabilities teacher.”

Also plans are for one ding-
nostic center to be located at
33 Prospect ave.,, Park Ridge.
“Fere a social worker would be
employed, an itinerant teacher,
and a phsyeologist,” stated Dr.
Telder, “*And medical profes-
signals’ services could be con-
tracted, such as  neurclogist,
pediatrician, psychiatrist, and
others.”?

“he Center is not intended to
ta%e over any of the wery f{ine
services already set up.in the
distriets, but is intended to sup-
pinment existing preqdrains, ac-
cording to Dr. Telder. .

Students, recommended Dy the
schoals, would not be mentally
retarded or low ability, but
wotud have met with a lack of
sugcess in learning. And with.
out being able to rdad, or to
read well, it's a bit difficull to
complete study requircinents.

“Phere are so many difficul-
ties which arise due to reading
problems, such a5 emotional
nstability and. other social

preblems,”  commented Dr,
Telder. .
Dr. Teclder was a. speech

.| therapist for T years, coordina-
;I tor for the specch departments

in Grard Rapids school, ele-
mentary school principal.

Then he went back te school.
He roccived a doctorate at
Michigan State, and studied
teacher cducation and human
development.

“I4 has becn cstimated that
6 per cont of students may need
this heip in remedial reading,”
stated Telder, **If this is cor-
rect, the number in Maine
Township could run into 2,225,”

“The basic concept of this

Reading . 'b

- -
o \,/'\: N TR
N ‘ X ‘, (IR et
e ke il £
ey
Ly
; L
¢ cat
: :
;
!
;
oo
.
R
1
g
[
-
f...,’-‘r",ﬂ" .
ry
‘ v
o : -
ot R
- e i
4,
L -
faanal
e
FLRpNA ; - --:Iﬂ; - . e ae Bba ey
.

center was considered two years
ago,'” told Dr. Richard Short,
superintendent of Disiriet 207,
“To receive fedaral funds under
the Title 1T of Will, & project
must be submilted which would
be innovative, creative or ex-
emplary.t —- '

“We opplied for and received
a p‘annm,, grant to probe this
area in eduecation in 1356, Three
seheol stafi members, one from
elemoentary Distriet 62, two from
high school District 207 went
argund the country to observe
zod get ideas.”

“When we presented our con-
cept, it consisied of 100 pages.
Il was accepted, and we were
granted {unds for a three year
e‘cpcnmenta program. So this
is an origingl plan.*

Schoo! distvicts which sent ac-
compaayiag statements with the

TEQIAS V. TELDER

grant application were Maine
Township High School District
207, Des Plaines Elementary
Schon! Distriet 62, Bast Maine
Elementary School Distriet 63,
and Peneyor Elementary Schoo)
Distriet “(located south of the
tellway on Cumberland). )
"“Services are to be available
to ali students in Maine Town-
ship, inecluding parochial
schools,” said Dr. Short,
. The purpose of the program
is defined by Dr. Short. “We
woent to solve some of these
learning problems early in the
ehild’s school carcer, so that he
may acquire a different kind of
education than would be pos.
sible if nothing was done, The
ionger a problem persists, the
more problems we will have in
providing an adequate ecduca.
tion,"
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Telder to Direct

Dr. Thomas V. Telder, new
director of Maine Township
Diagnostie Ramedlal Readin?
Center, has qualifications, one of
which might geem very impor.
tant to parouts of area students.
He bas thrce daughters of his
own, aged 10, 12 nnd 14.

Dr, Tellet arrived in Avguct
to fill the director's pozition of
the mewly fusdad Center, in
which zchool distriets of Llaine
Township will participate,

“As yct, ©o prograra has pot
been zet Into operation,” sald
Dr. Telder, “But tenative plans
ere for & remedial learning cen-
ter to bo get vp In each distriet,
staffed with reading speclalist,
elementary end junior high
teacher consultant, and a learn-
ing disabllitles teacher.”

Also plans pre for one diag-
nostic center to be located at
33 Prospect ave., Park Ridge.
*Here a soclal worker would be
employed, an itinerant teacher,
and a phsycologist,'* stated Dr.
Telder, “And medical profes-
siounals’ services could be con-
tracted, such as neurologist,
pediatrician, psychistrist, and
others.”

The Center is not intended to
take over any of the very fine
services already set up in the
districts, byt is intended to sup-
pPlement existing programs, ac-
cording to Dr. Telder.

Students, recommended by the
schools, would not be mentally
retarded or low ability, but
wovld have met with a lack of
success in learning. And with.

- School’s Crucial
Reading

Center

out being able to read, or to
read well, it's a bit difficult to
complete study requirements,

“There are so many difficul-

tizs which arise due to reading|:

prodlems, such as emotional

instability and other social|

problems,” commented Dr.
Tedder.
Dr. Telder was a speech

thorapist for 7 years, coordina-

tor {or the specch departments|*

Ao -Grand Raplds school, ele-
mentary school principal.

Then he went back to school.
He rcceived a doctorate at
Michigan State, and studied
teacher education aad human
development.

“It has been ¢stimated that
6 per cent of students may need

this help in remecdial reading,” |

stated Telder, "If this is cor-
rect, the number ia Maine
Township rould run into 2,225."

“The basic concept of this
center was considered two yYears
ago,” told Dr. Richard Short,
superintendent of District 207.
"To receive federal funds under
the Titie I[I1 of hill, a project
must be submitted which would
be innovative, creative or ex-
emplary.”

*“We applied for and received
a planning grant to probe this
arca in education in 1966. Three

school staff members, one from |-

clementary District 62, two from
high school District 207 went
around the country to observe
and get ideas.”

*‘When we presented our con-
cept, it consisted of 100 pages.

heeney st & New Enclan) ave. |

It was accepted. and we vere

" granted fupds for a Ihrev Yeat

" Distriet (located south

raperimental program
'S an oniginal plap,”
Schaol districts“which sent sc-
ompanying statements with the
trant application wers Maine,
Fownship High School District
W7, Des Plaines Flementary
ichoo!l Distriet €2. Fast Mame
Elementary Schoo! Ihstrict 63,
ind Peneyor Elementary S hool
of the!

So this.

ollway on Cumbertand).
The purpose of the program
s defined by Dr. Short "We
Actt 1o solve «ome of these
caraing prohlems carly n the
tirld < schou) career, so that he |
eV acquire a different kind of
«ducation than would be pus-l.
iible if nathing was done. The
onger a prohiein persiste the:
nore problems we w:'i have in
)rov.idmg an adeguate educa.
100."
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. Dr. Thomas V. Telder, (center), director of Maine Township’s Diagnostic and -
‘. Remediol Leaining Centers, hoids a typical stoff meeting at centers offices,
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}:.Dlao'nostlc and Remedlal

Learning Center Begins

The Maine Township Diagsos-
tic and Remedial Learning cen-
ter, administered by Township
High School Dist. 207, is rapidly
beginning to fulfill the needs of
the young people of Maine town.
ship.

Located at 33 S. Prospect
ave,, Park Ridge, the center,
which serves both public and
non-pubhc schools, has been
busy since August, 1967, de-
veloping its role within the edu.
cational structure of lhe com-
munity.

.. The center intends to provide
educational, diagnostic and re-
medial services to selected stu.

#re so handicapped by their in.
ability to make use of com.
1unications skills, particularly
reading and writing skills, that
their school experience becomes
one of frustration and failure.

This project provides innova-
tive and exemplary educational
services as outlined by Title III
of the Elementary and Second-
ary Education—act (P.L.89-10),
which granted the district $364,-
890 for the iu‘st year’s opera-
tion.

“According to Dr. Richard R.
Short, .superintendent of schcols
for Dist. 207, this Title III Pro-

“maodels' within school sys-
tems. . :
Therefore, only a relatively

small number of students within
a school district may be served

dircctly in selected ‘*‘model
schools.” :
Federal funds will be

gradually phased out after
a three-year period of time,
and_local-school districts, if
‘they so desire, may then de-
velop parts of the model
programs whiech have
proven successful and may
continue the programs with
local school district financ-
ing.

ning grant of $22,629 was
awarded to the high school dis-
trict, and a planoing cummittee
was employed that summer tol
prepare the project application.:
- Members included: Fred G.!
Swinnerton, Jesse Garrott and
Neil Bennett. < '
Some time was spent in}
traveling to observe outstanding
hospital, community, public:
school and university programs
designed for children with read-
ing and communication prob-
lems. .
The planning committee
learned that there are large
communication gaps be-

dents in Maine township who

posal

limits its preogram to

In the spring of 1966, a plan-

tween the medical and edu-

To Fulfill Youths® Needs

g

D O v

cauonal professions’ under--
standing of children with

;. learning problems. A school

program which brought in

medical and university spe-.

clalists for intense interac-
tion was needed.

To accomplish this, the plan-
ning committee, in cooperation
with local school administrators,
public service agencies, univer-
sity consultants, the oifice of the
Cook County Superintendent of

‘1Schools and the office of the

Illinois Superintendent of Public
Instruction, prepared an appli-
cation which was approved and

funded by the Office of Edu-|

Q
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The Title III program has
been developed to establish the
following educational service for
Maine township:

1. A clarification of the extent
and types of reading and com-
munication problems among
Maine township children ages
4 through 21,

2. Cooperation by the township’s

. public and private school ad
ministrators in the discussion
and solutions.of common prob-
lems associated with under-
achievers.

3. Cooperation amoug the fields
of education, psychology, and
- medicine 1n the interest of
seeking out’ solutions for the

™

o

problems of sehool failure.

. Provision for innovative and

exemplary diagnostic and re-
medial school programs which
will be observed by other
communities, -

. Exploration of the possibili-

ties “of an expanded work-
study and job traiping pro-
gram for potential or actual
dron.outs through an in-
creased involvement of com-
munity resources.

Planning for necessary cur-
viculum changes. )
7. Provision for in-service

training for teachers and for
parent counseling.

It is for children'with special
problems and their parents and -
teachers that the- Maine Town-
ship Diagnostic and Remedial
Learning center ' has been es-
tablished . . . to provide equal
educational opportunities to all
children, remembering that
equality is not achieved by pro-
viding identical school pro-
grams for all children, but
rather by making .available
through special teaching pro-
cedures and curriculum content.
the necded adjustments that
will enable any child with an
unusual problem to work toward
his potentialities ‘at his own
pace. ’

Py




" the teacher consultant,
ing with her are Jean Roth-|

" Maine’s Remedial Centers

+ Continue

The Liagnostic and Remedial
Learning Centers foer Maine
Township, sponsored by Town-
ghip high school District 207 and

- operating " under a Title III
ESEA grant, are well into the
second Yecar of meeting the
needs of youngsters in the
Maine Township area having
learning problems.

The Centers, under the direc-
tion of Dr. Thomas V. Telder,
are designed to identify the stu-
dents working below ecapacity,
diagnose the problems limiting
their achievement, and pre-
seribe remedial work to bring
them up to their potential. Serv-
ices ranging from special class.
room help to complete multi-
disciplinary diagnosis is offered
all publie and parochial students
in the township.

Remedial Learning Centers
iave been set up at Maine
South high school and at cer-
tain “‘pilot” schools in each of
the three participating elemen-
tary school districts (Districts
- 62, 63, and 79.) These remedial
centers are staffed by teacher
. consultants, reading specialists
and learning disabilities 'teach-
ers.

At South school in Des
Plaines, the *“‘pilot" schosl for
District 62, Rose Peeh is the
center’'s  teacher
Jean Callaghan.is the learning
disabilities teacher;

"ist.  Rcoert Jacobsen is the
teacher consultant at Iroquois
Juniov high school in District
62,

At the Pennoyer school in Dis.
trict 79, Margaret Perez is the
reading specialist assigned . to
the Remedial Learning Center
there;  Suzonne Sieger is the
teacher consultant, and Anne

Finger is the learning disabil-|

ities teacher.

At the Mark Twain school's
Remedial - Learning Center in
. District 63, Judith Graham is
Work-

baum, language specialist, and
Shirley Schechtman, learning
disabilities teacher Mary K.
Newman is the Junicr hlgh
school teacher consuliant at
East Maine Junier high school.

The Remedial Learning Cen-
ter at Maine South high school
has three reading specialists
working with Do Wixted, teach-
er consultant, They are: Laura

consultant; |-

and Janet)
- . Pigman is the reading special-

Johnson, Mario Campanaro and
Richard Dervin. °

In addition to the Remedial
Learning Centers at the *pilot”
schools, there is a Diagnostic
Center located at 33 S. Pros-
peet ave., Park Ridge. Directed
bv Dr. Telder, it is staffed
with a social worker, itinerant
teacher,. psychologist and psy-
chiatrist. Here, the student
with a more complex learning
disabilities problem can be pro-
vided with a comprehensive,
multi-disciplinary diagnosis for
a more extensive evaluation.

Personnel of the Diagnostic
and Remedial Learnlng Cenfers
provide in.service training to

‘Aid to Student

teachers and other educational
personnel to make them more
able to recognize and work with -
the child having learning diffi-
culties. .The centers: also pro-
vide an information and advis-
ory service for parents, to in-
sure their understanding and re-
ceive their cooperation in aid-
ing the child with learning dis-.
abilities.

Another function of the cen-
ters is to identify and provide
remedial work to help reclaim
the potential dropout who al-
most irvariably has Jlearning
difficulti jn  communieation
skills. .

=
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.« Diagnostic Center
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0 Fulfilling Needs
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THE MAINE Township Diag-  ginning to fulfill the needs of o
" nostic and Remedial Learning the young , people of Maine
. Center, administered by High ' Township, *- Lo
. School Dist. 207, is rapidly be- .~ Located at 33 8, Prospect .
- - ave, Park Ridge, the center .
. serves both public and non.
- public schools. .
. This project provides innova-
tive and exemplary education- -
« al services as outlined by Title o
] III of the Elementary and Sec- .
; . . -ondary Educatior Act, which -
o : : <" granted Dist, 207, $364,890 for .
7+ the first year's operation, - -
" Dr. Thomas V. Telder, for- . ' .
..~ merly a professor of educa-
' tion at Northern Illinois Uni-
; versity Is project director.
- Aecording to Dr, Richard
. Short, superintendent of schools
for Dist. 207, this Title III pro- -
. posal limits its program to
o, "models™ within school sys :.
_ tems,
.. Therefore, only a relatively _.
) -~ small number of students with-
~ . ’ _': in a school ‘district may be
TR Lo served directly in selected -
[ . ""model schools.”
) HOWEVER, all schools in :
. i.. Maine Township, both public
I g . ;" and private, will benefit through
P&H‘@ﬂ‘f' . : .-, their evaluation and observa- -
. B Co tion of Title III activities within ]
\ﬁi @{‘- . ' the model schools, he said. e
T@ @ ~ o The Title .IJII program was

begun’ in 1967 to establish the -

-
k;::(o
o
___-i
=
=

Parents cf children attending

o eram o Dist . ;olloz';;in.g ?rducat}i]qnal services .
the Title III PT 0 uoié . for Maine ownship: B
62 =i South S“f}g&‘ ?)neds ¥19§nes. : -+ 1 A clarification of the ex-
. Junjor high sehool, sformational : .. tent and types of reading and

ore lovited ° dny ovea Feb.| - ‘tent and types of reading
day evening, Rk -and communicntion problems
-~ among Maine Township child-
+* ren (ages 4-2i). . .
"#l ;. 2 Cooperation by the town- .
t this meecting the - 17 administrators - s hon.
. en?s will see the m?:;ie';. S “glon and solations of et .
Loy g r;lil(;lymEE:.:oulh:ﬁ' P L :gzggteh]lpesve::sociated with up-
Learn, , 5 ‘ .
ild* her, as well as . . | .
f}?;li:r:r‘:rscof other children 4 2 (‘.oop.e.r.au‘ox?I | fi m °‘n g» ﬂ.le‘
i rogram, .
" :thg 1:vil‘. be an opporiunity |.
1o ask questions _a‘bout tho
- child's involvement ‘0 the pro-{.
“gram, the type of work that is.
being' done, and how this worky
.is expected to aid the child in

meeting Thurs

| m. . .
22:1‘:; ?ngeting will be held at

L ine Township Diagnostie__;‘-
‘::d ngl?r?midial Learning centery
33 S. Prospect ave., Park Ridge.

7

R . his regular classroom perff)rm-j.
SR . .soce, e ' ,
pmmn g Ly N ‘ :
o " N .
T T ; ao U page s |
T F ‘ ' SRALD . : S SO ,
e EMC . Park RldgolH Rﬁ‘mdm February, 15, 1988, .
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Now In Session

Remedial

Summer Workshop

difficulties.

et R . T |
Jonet Pigmon (extreme left) and Jeon Callaghan
(standing), membaers of the Diognostic ond Remedial
Learning Center staff, working with Maine Township
teachers Ursula Harvey, Karen Chopek ond Barbara
Knight, in developing techniques ond matericls for
helping children with reuding and communications

Center

“raOTRR e

Py

A scleeted group of 48 ele-jmembers of the center’s staff

mentary, junior high, and sen.
ior high school {eachers and ad-
miuistrators are atlending a
summer workshop conducted by
the Maine Township Diagnostic
and Remedial Learning center,

under the direction of Dr. Thom..

as -V, Telder,

The workshop at Iroquois
Junior high school, started mid.
June and continues until July
26.

The Maine Townshiy Diagnos-
tic and Remedial Learning cen-
ter, 33 5. Prospect in Park
Ridge, is set up to provide in.
novative and exemplary educa-
tional services as outlined by
Title 111 of the Elementary and
Secondary Education Aet, It is
admivistered by Township high
school district 207, under Dr.
Richard R. Short, superinien-

_ dent of schools.

At the workshop, mecting at

. Iroguois Junior - high school,

work with teachers in develop-
ing instructional techniques and,
currievlut  materials for use
with studenfs with reading and
communication difficuities.

Pupil Failuves '
Workshop teacher's are also)!
becoming acquainied with the!
causes of pupil failures and the .
necessity for early educational:
remediation. :

A group af schoeol admipisira-
tors are working with teachers
and children during the summer
to gain more -experience with
the learning problems of chil-
dren and the educational madi-
fications which these problems
reguire. ’

Neil Benneit, workshop co-or-
dinator, and the staff of the Di.
agoostic and Remedial Learning
ceater are providing leadership
in the administration of this
summer iraining program.

s LT
" ;

A

;Sew Teuci:i'ﬁg Methoc

$ ot

Miss Janet Plgman is shown teacddng ohilldren of the Tiide 1

. -y e Doeenin of ohikiren aitending
program at South elementiry school, Parcns of chikiren amtendi:v

™ ' "\ "t . ala
the Tide Hl program in Distriet 62 at Sowdh

Junior High school are invited Rm :nfc§ 'Feb.. bt
laine Township Diagnesrc aud Remedial Leaming coic )
ol P c .see the movig, "Wy

Prospect ave., Park Ridge, Paremts will S
Billy Couldn’t Learn,”’ and meet thelr child’s
be a question period.

sciwol and (roqiois
23, B pan,, at U!:’;.‘
er, 35 8,

tcacher, Thers will
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A select group of 48 clemen. interested In Targer markets tend. The
ant’ seniar offcred by standard texts,

|tary, junior high,
Ah|gh schoal teachers and ..
| miristrators frem the north.
| west wuburbs are working hard
'um summer to bring slow
readers Into the educational

+L process.
1

The teachers and administra-
ltms are attending a specinl
"workshap run by the Muine
; Tow nisitip Dla;'nmuc and T
1m-rl|nl Learning comir, 33 S,
{ Prospect av., Pack 1tdge Five
.mnrun.;,q a v.(-ok for six wiels
 the parlicipants plan and
create new curricnlum  ap.
proaches and niterials  foe
¢ students needing reinedial edu-
cation,

“At a spacial “bring and brag”
> session laat week the workshop
lgroupi shared some of t‘ﬁclr
idens. “The results have been
i fantastic,” saild  Neil
workshon director.

Naew Approaches

Some nard developed entirely
new approaches lo  tcaching
senlence construction, he said,
many of them [eaturing ma-
terials thal can be listened to
ar scen pictorially. The listen-
ng Hiwary, for instance, allows
fa stwlent who bhas difficully
,madmr assirned material to go
i to the special tape Jlbxary apd
hstcn to an abridged version,

P s approach  can  often
.rekindle  the  interest -of &
j student  vha has become dis-

enchanted with standard ene-
"ricuiums and their heavy em-
phasis on rmdmg and writing
skilis.

Such malerials are time-con-
suming to prepare, however,
and seldom -attract the interest
of educntional supply houscs

Benoet,
. parumpan.s Oue high bchool

\.

! g § N\ . T " -‘? / ‘-'7.“ “ -h)
Slow Readers Bro
| ’fr ‘é‘ 1 1] 4‘—-7 .

} N0 g xu;;,'u, ‘“" 2 '*"

$ireak Fajlure Pottern .

Yhe -vrlshop o prograra s
desipned tu give a small group
of leachers und adminisirators
the knew-how and tlimo lo
create specinl materials which
wiill break the failure paltern of
slow students.

Thomuas Telder, director of
tho center spoasoring the som-
mer  workshop,  buelieves  the
classtoom teacher upproach is
the key. “'Too ntany curriculum
programs are designed on a
generul devel for 4 whole
district, Ir tils workshop we
are  lett’ teachers  design
spccxflc pog‘ams for their
classos he said

‘Generates I‘xcxtcnunt

"The approach has fenerated -
considerable excitement among

»

seience teacher is deeply In-1
valved in sclecting  special]s
slides used for aqunccd §Ci-
ence cirnses, editing them for!'
video tipe renrcscnlanon and
adapting scnplr.
scientific jargon,

Another group of administra-
tors works -one day with

problem students, the next with
workshop leachers.
Roles Rt\crscd f»; Ty

“"What aro you doing for the
kids we taught ycqterda}'."
they ask.

By revorsing -administrator
and -teacher rolcs, the workshap
leadurs hope to expand both
groups’ sensmvily to the:slow,
student. -

Bennet said the. workshop wm

** back Lo their scacois.”

lo excludo .

i »
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Maing Township

school disiricls nre providing
money for materials, winch can
be uied apain neit year.

Jrunded by Tito IiY
Money far the wekshap
comcs from Titlo 131 of Zlee
mentary snid Secoadary Bduca- |
tien ac’ Cancds which ul";-\"dl
the disznostic cartir o bejtn

last  year. Tibe NI ¢
provide sesd o .u fur pila
programs, i€ =il w‘uch

it is hopwd, wili convince
districts tu fond faeir own. .

“Teachars have long felt the
need for time to develo) special
materinls,” Bennet said. Ay
are f{inally ;‘!,i\'ir.g. thom s thnt
time. September rhowld bo vaiy,
exciting when theso people "o

local

The workshop Is held at Lhe L

Iroquols Junfor high school in {
Deog Plalnes . and yuns . Al'Om il

Juoe i7toduly 25, .o o -

-:A--, R T I DU

(1]

/s;_-_...---.-.....-.‘.... N

cost £34,000. Teacbers are paid
regular rummer woges to at-,

!
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Area Educators Take Part %/”5‘55
In Remedial Workshop

A group of 48 elementary junior and senior high school teachers
and administrators are currently attending a summer workshop
conducted by the Maine Township Diagnostic and Remedial Learning
Center in Iroquois Junior high inDes Plaines under direction of Dr.
Thomas' V. Telder, _

The workshop, will continue: _ the Elementary and Secondary
until July 26, ‘ Education Act. It Is administer-

The Maine Township Center, 33  *ed by Maine Township high school
S. Prospect, in Park Ridge, Isset  District 207, under Dr. Richard
un to provide innovative educa- R, Short, superintendent,
tional services as outiined by the .

‘ederal government Title IIf of
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A aeleet group of 43 elemen.
!tary, junior high, and aenior
i high schon) teachers and nd.
 mivisteators  frora’ the north.
{ west suburbs are wurking hard
|this ssmmer to bring slow

’ jreaders Into the educational

' Erocess. .
.| The teachers and administra-

tors are allending & speclal

workshop run by the Maino
. Townsirip Diagnostic and Re-
tmedial Learning conter. 31 8,
| Prospect av., Park Ridge ™ Five
i mornings a week for six wreks

the participants plan ond

create new currienlvm  ap.
and  materials  tor
| students nceding remedial edu-
| ~ation,
i Al a specisl “bring and brag”
. session |ast week tie workshap
: groups shared some of their

- [ideas. “The resulls have becn
fantastic,'" said Nell Bcnnet, -

- workshop director. ”

New :\ppronchcs'

Some had developed entirely
gew napproaches to tecacliing
sentence construction, he said,
many of them [caturing ma-
tevials that con be listeneg to
or scen pictorially. The-listen-
ing library, for instance, allows

! reading assigned material to go
1o the special tape library and
{isten {0 an abridged version.

i\ ‘This appreach can often

irekindle the interest of a

|stndent who has become dls-

lchchamcd with stundard ciir-;

riculums snd their hoavy em.
phasis on reading and writing
skills.
!~ Such malerials are time-con-
| suming-tn prepare, however,

and seltom attract the interest -

of educational ;uyply hovses

a student whe has . difficulty.

.groups* scnsitivity to

CHICAGO TRIBUNE, SUNDAY, JULY 14, 1668

T gi' R o
Slow: Readers Br
Into Edueation System !

‘Interested In Yarger markets

olfered by standard texts,
HBreuk Fatlure Pattern -~ -
The -vewhisiop program s
designed to give a small group
of teachers end adminisirators
the know-how and (imo to
create spectal materinls which
will break he {allure patiern of
slaw students. : .
Thomas Telder, director of
ths conter sponsaring the sum.
mer  workshOp, believes the
classronm teacher approach is
the key. *Too rusny curriculum
programs are designed on &
general Jevel for & whole
digtrict, In this workshop we
are lJetling teachers dosign
specific  progroms  for thoir
classes,” he sald. .

""Generales Excitement " back to thelr schools.”

"“Tbe approach has gencrated
considerable excitensent among

+ participants, Oune high school

science teacher Is deeply In-
volved in. seclecting special
slides used for advanced scie
ence cinsses, editing them for
video Lipe representation, and
adapting scripts to
scientific jargon, B .
Another group of adminlstra.
tors works one day with
prohlem students, the next with
workshop teachers, - .
Roles Reversed - ° ~
-"What are you doing [or the
kids we taught yesterday,”
they ask. i B
By reversing . administrator
and teacher rols, the workshop
lcaders hope to ‘expand both
the slow

will

student, . . "o i

Bennet said tha workshop

cost $34,000, Teachers are pald|

exclude |,

M eeadtrsccacnsssecrrm et s

P S R
ught -

R
i’.;.;'.

o
Sy

i
Togpen K
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. .

tend. The Maine. Towrship
school districls ore providing
money for malerials, which ¢an
be uard agaln next year,
Funded by Tlle TT .o
Meney for - the workshopl
comes fromn Title' [If ¢f Llee
mentory gnd Secondary Edtuca.
tion acl fumds which allowed
the dingnoslic ccater to herin
last year. Title I il
provide seed monty for nua
programs, the sucoens of which,
it is hoped, will convinco. losal
districts Lo fund thelr owa.
*Teachers hove long felt the
need for time to develop special
maoterials,” Beonet soid, ‘‘Wo
are finglly giving ithem: that
time, September abauld bo very
exciting when these poople 8o}

v

The workshop s held at thel
Iroquols Junior high school fa
Des ‘Plalnes - and runs . from
Juoe {7 to July 26, .-, .Sl

A we A

e ety

e o

regular summer weges to at-|
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Necond of Sere , 5

W & B )
Workshon Alde Children |

With i 'Tvﬂg ?ro?ﬂemg .

Egitors Note: This atticle is 1o/ ndrs who hrve jast vome Daiicd to achieve success in it.
the seeend article of a series of . plete! -« sy weock summer work:.  The children with Jearning dif.
three that are appearing in the <hop st 3-oguois Jr. hiph school.” ficulties are those who are hav.
TIMES to Inform our eitizens' Tue cameer. workshop wus | ing problems with reading and
of the programs and atilization . sponsoped by the Maine Town-!language prablems. This néw
of iroquois Junior high school, :Lin Juavnostic and Remedial | material will help those having
Maple and Touhy aves:, Des'center. 33 & Prospect, Pork|these difficulties from kinder-|
Claines, during the summer’ Ridee. was made possible by the: ; §arten through 12th grade.
mouths. The third and last arti-: Tille 111 prorram  which was _Neil Bennett, gircetor of the
cle will appear in Thu: Sda) s, jinitiated carly last year by a! summer workshop, and assisted !
TIMES, ‘fuieml nrant. Ly Don Wixted, and Boh Jacob. |

by Carmen Knoblock i TAlL of the workshop partiei. . sem, is hnpeful that not just

The child with learning dif-ivants have heen planping, writ .thf-w 54 tenchers will know how
ficulties will now have availableying, adupting. and ercaling new iy, deal with these childrea, bui
curriculum for his kpecific lcarn. curriculam  for the child that tha eventually all teachers will
ing problems duc to the study’ kas become disillusioned with: he attuned to the child with!
of {4+ Maine Township area; thc standurd curriculum and has | foarning  difficuitics and  be

— "~ trained to help them,

3] The workshop, costing $34,000
.| has long been nceded to de-
21 velop special material for chil-
dren with jearning problems,
which- do not .get that cxtra
needed attention nine. months of
‘the vear,

All of the. participants re.
ccived summer salaries and |’
‘have found that the workshop
’has been very fruilful {a pro.
;ducing new  jdeas. and ap-
| proaches to help this pameuiar
|d\|ld who is in the minorm in

Yilenam

Nongd

Mobty fub lhe.workshop was;
supplied hy Title 1IT of Flemen. |
tary and Sccondary Edueatmn*
ael funds which - aliowed the!
Maine Township Diagnostic and
Remedial center in Park Ridge,
= to begin last fall,

S Title 111 program was lmuated
. . and born from a *Rcading and
: : Communication'” proposal hy!
three Muine township teachers
in Distriet 207 a few years ago,
The proposal was approved by
the superintendent and assistant
superintendent of District 207, It
then went to Washington where
money was provided for a study
to be taken on a npation wide
scale of other children with
learning problems in various
citics and suburbs. Finally, a
. prant was obtained and Title.

. oo . 71 program was launched,
o R ’ - ] Titie 111 program, which just
: . . ended its first year in action,
has two more vecars to’ go under
the federal grant, and then it
will be up to the taxpayers to
support or to chect it.

The summer workshop of Totlc

uu program, in conjunction with

) ithe Maine Township Diagnostic |-
land Remedial center, is provid:

‘ ing strong and sound help for

. those children who have needed
{the same attention as the chill.

idren who do not have lenrnmg

i problems. |

| The third and last article will

vdeal with Title 1 summer pro-

gram which is vurkin;, u.u“
) g A - “evin
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. - TEACHERS WORK at creattng curvicilir: for Sehanl, tast, A% and Mary Kay Relly, also

~children with learning difficuldes during Jig. 1 L from tie cenddr, Nei! Dennett 13 Yroctor of
program at Iroquois- school this sumumcr, At e sessions, Citie cemter 48 looawd at Park
table are (left) Janet Sator, Dist, 62; Bok Ju nb- Ridre and’ - reves children frond adl Maine Towne
_son, Tide Il (center) staff membur; Lvnda ship schools, " Sims plago)
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\'IL F. ORIZNC. ..-oq'mif !an::uag~ar‘ts teacher L-s himaeli’
a student at the school his summer, under die Titde 11 program’
funded by federal grant, Teachecs are qc—zdug up special curptes
Cculone {or children with Jearning difftculties, ‘!hcy wtil{ze manv‘
means. and: {mprovise new wayg of presenting materizl, Ormlé.'
“who {3 slso prhmem of Des Plaines bducaﬁon Assmctmon, 8
‘lemxm ereadng a wond game. s :
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PICKWICK NEWSPAPERS —Thursday, October 31, 1968
Maine Remedial Center
Begins Second Year

The Diagnostic and Remedial Learning Centers of Maine Town-
ship, sponsored by 'High Schoo! District 207 and operating under
a Title OIESEA grant, are beginning the second Year of operation.
A Dist. 207 release this week explained the operation.

The centers, under direction of Dr. Thomas V. Telder, are de-

signed to identify students work~
ing below capacity, diagnose
problems limiting achievement,
and prescribe remedial work to
bring them up to potential.

Services ranging from special
classroom help to complete
diagnosis is offered all public
and parochial students in the
{ownship.

Remedirl Learning Centers
have been set up In Maine South
and at certain pilot schools in
each of the three participating

. elementary school districts. The

Area Educators Take Part f

In Remedial Workshop

A group of 48 elementary junior and senior high sghooi teachers
and administrators are currently attendipg a summer worksho%
conducted by the Maine Township Diagnostic and Remedial Learning
Center in Iroquois Junior high in Des Plaines underA direction of Dr.

Thomas V. Telder.

The workshop, will continue-
until July 26.

The Maine Township Center, 33
S. Prospect, in Park Ridge, s set
up to provide innovative educa=-

- tional services as outlined by the

federal government Title IIT of

the Elementary and Secondary
Education Act. It is administer-
*ed by Maine Township high school

District 207, under Dr. Richard. .

R. Short, superintendent,

centers are staffed by teacher

cunsultar ,, reading specialists . -

a1d lear-.ing disabilities each- '
ers.

The center in South has thres
reading specialists working with
Don Wixted, teacher consultant,
They are Mrs, Laura Johnson,

‘Mario Campanaro and Richard

Dervin,
A diagnostic center located

in 33 8. Prospect, Park Ridge, - .

directed by Dr, Telder, it is
staffed with a social worker,
itinerant teacher, psychologist

-and psychiatrist, The student with

1 more complex learning dis- .
abilities problem may be diag- -
nosed in the center, ,

Personnel of the diagnostic
ad remedial learning centers
provide in-service training to
teachers and other educational
personnel to make them more
able to recognize and work with
the child having learning diffi-
culties, The centers also pro-
vide an information and advisory

. service for parents to insure

understanding and receive co-
operation in aiding " the child.
Another function of the centers

- 13 to identify and provide remed-
. 1al work to help reclaim the po-

tential dropout who aften has
learning difficulty in communi-
cation skills,
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Maine’s Remedial Centers

The Diagnostic and Remedial
Learning Centers for Maipe
Township, sponsored by Town-
ship high school District 207 and
under & Title 111
ESEA grant, are well info the
second year of meecting the
nceds of youngsters in the
Maine Township arca having
{earning problems, .

The Centers, under the diree-
tion of Dr. Thomas V. Telder,
are designed to identify the stu-
deots working below capacity,
diagnoese the problems limiting
their achievement, and pre-
seribe remedial work to bring
them up to their potential. Serv-
ices ranging from special class-
room help to complcte multi-
disciplinary diagnosis is offercd
all public and parochial students
in the township.

Remedial Learning Centers
have been sct up at Maine
South high school and at cer-
tain “pilot" schools in cach of
the three participating elemen-
tary school districts (Districts
62, 63, and 79.) These remedial
centers are staffed by tcacher
consullants, readiag specialists
and learning disabilitics teach-
ers.

At South school in Des
Plzines, the “pilot” school for
District 62, Rose Pech is the
center’s teacher
Jean Callaghan is the learning
disabilities tcacher; and Janet]
Pigman is the reading special-
Robert Jacobsen is the
teacher consultant at Iroquois

Junjor high school in District
62 :

: At the Peanoyer schoot in Dis-
trict 79, Margaret Perez is the

reading specialist assigned tol

the Remedia) Learping Center

there; Suzanne Sieger fs the;.
teacher coasultant, and Anne|;
_ Pinger is the learning disabil. |

—

ities teacher,

At the Mark Twain school's
Remedial Learning Center in
District 63, Judith Graham is
the teacher consultant. Work.
ing with her zre Jesn. Roth.
baum, language specialist, and
Shirley Schechtman, learning
disabilities teacher. Mary K.
Newman is the .Junior -high
-school teacher consultant at
East Maine Junior high school.

‘The Remedial Learning Ceo-||

ter nt Maine South high school
has three reading specialists
working with Don Wixted, teach-
er consultant, They arc: Laura

I x|
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Johnson, Maric Campanaro and
Richard Dervin,

In addition 0 the Remedial
Learning Centers at the “pilol”
schools, there is a Diagnostic
Center located at 33 S: Pros.
pect ave, Park Ridge, Dirgeted
by Dr. Telder, it is staffed
with a social worker, itincrant
teacher, psychologist mpad psy-
chiatrist.  Here, (he student
with 2 more complex learning
disabilitics problem can be pro-
vided with a comprehensive,
multi-disciplinary diagnosis fop
a2 more cxtensive' cvaluation,

Personnel ‘of the Diagnostic
and Remcdial Learning Centors
provide in-service training to

Centinue Aid to Student

teachers and other educational
personnel to make them more
able to recognize and work with
the child having Jearning diffi-
cultics. The centers alse pro-
vide an information and advis-
ory scrvice for parents, to in-
sure their understanding and re-
ccive their cooperstion in gid.
ing the child with learning dis-
abilities.

Another function of the cen-
ters is to identify and provide
remedial work to help reclaim
the potential dropout whe al
most invarlably has learning
difficully in  communication
skills. . .
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Remedia! Learning Cénters.
33 S. Prospect ave., Park Rid
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(céntér),’ director of lMOi?fe Township’s Diagnostic and
holds a typical staff meeting
e. The c);mers, overating under a Title 1] ESEA
grant, have helped many chiﬁdren in schoo! Qisfricts,_62, 63, 79 and 207.

at centers offices,
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Il Program To

South School PTA

South school PTA will present
a unique program describing the
*Maine Township Title III pro-
gram Tuesday, Feb. 18, 8 p.m.
in South school's multi-purpose
room, Everelt and Cora sts,

Title III is a three-year Fed-
eral graot program to educa-
tion in lerrning problems. It
“has been in existence for two
.yea?s in Maine Township and
iSouth school was seleeted as a
ipllot school in this endeavor.

Children selected for Title III
are those who have difficulties
fn one or several subjects no-
ticed by the teacher under nor-
mal classroom conditions. Both
parents and teachers have found
the program highly* beneficlal
during the past two Years. It
is hoped that the ‘aid to teach-
ers that this program affords
and the demor-‘ration of tech-
niques will c<ncourage area
schools to set up similar pro-
grams financed by their parti-
cular school districts. -

Mrs. Rose Pech, Miss Janet
Pigman, Miss Anne Finger and
Mrs. Luey Hayward, all mem-
bers of Maine Township Title
III Center staff will conduct the
PTA program. A demonstration
of special materials used in the
program and slides prepared by
the Center's staff will be shown.
‘The integration of information,
materials and methods into the

classroom curriculum will be
discussed.

Parent groups have been an -

integral . part of the Learning
Center Program and informa.
tion concerning development in
this area-will be presented. A
discussion of the future develop-
ment will conclude the program
with time being allowed for par-
ents and.teachers to ask ques.
tions they might have concern-
ing Title IIL

Feb. 18 also is Founders Day
for the PTA. Honored Buests
at the megting will be South

school's past PTA presidents. A

brief business session will be
held, and the nominating com-
mittee will report on the election
of PTA officers for the 196970
school year.

Tuesday evening's  meeting
will begin with colors presented
by Webelo Den 2. Frank Pintz
will play the Star Spangled Ban-
ner on the accordion, and moth.
ers of fifth grade students will
serve refreshments at the close
of the meeting.

Regretting  yesterday and
fearing tomorrow will get us
noplace, today.

Our word ‘“Kernel” comes
from “Canis’ meaning dog, as
Zrains of corn often looked lke
the tgeth’of puppies. -
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- VISIT €]

., SIX LOUTSIANA cducators
visited the Malne Township
l Diagnestic and Remedial

‘ Learning Center, 33 8, Pros-

. Ministers the project under

© pect, Park Ricge, recemtly
to learn first hand of the

functions of the Tile Wl .

Center and the progTess and
suceess whicli this federally
funded project has had In
the community,

The center, under the
‘direction of Dr. Thomas
. Telder, had been recom.

mended to the group as one
+ of the outstanding Title IMT

projects in the coumry,
school representatives said.

DR, RICIHARD SIORT,
. Superintendernt of High
School district 207 which ad.

the Elementary and Second.
. ary Fducation act. was on
"hand to greet the visitors,

He spoke to them about |

“the organization of the
" schoo! districts fn the town-

foship, cooperation and plan-

- ning for this and other town.

. ship programs in education,

- and current plans for the
“* continuation of the project

i through an In-service train-

ing program for teachers

., during the 15970 school

year,

The wvisitors, representa-

“ves of the Louisiana State

* Advisory Board for Title Il
* inciuded Dr. B. M. Wood.
‘ward, member of the Louis.
{ana State Board of Educs.
tion; Samuel Medica, Louls.

. lana State coordinator of Ti.

tle III; Wade Davis, superin.

',- tendent of Schoels in Alexan.
© dra, La,; G. J. LeDet, spe.

{ clal- advisor for rcdcrmy

e [ﬂ

NNg CeJ

o, t"\
M

gave a brief history of the
center sinee Jt was estab

ighed In 1967 toe mect the

needs of youngsters in the
area having :carning prob-
iems,

The center 1s designed to

« dlagnose the causes of learn.

Ing problems and provice
programs o gvercome read.

*ing and communication d!sas

blrrties. Serviees ranging
from classroom help to a
compiete  muiti<i sclphmry
dmL,nosls is offered to ail

“public and parochlal school

stucents of Maine township,

A SLIDE-TAPE presenta.
tion of the center was shown
to the visitors, and members
of the siaf assisted Dr.
Telder In explaining its func.
tions, is teacher-training
and |n-service programs,
and answering visitors® Gues.
tions,

The Louisiana educators

were especially interested In |

the center’s program for the
coming school year, -
Because this will be the
final year for 1cderat {funds
for this Title T program,
TIeasures are bcmfv taken to
insure preater service for a
greater numbder of young-
sters with learning disabiji-
ties - through the establish.
ment of a leacher [nservice

gl MWJM Sty
fP\" @rs ' A. ‘
ey

TS

training program to be con. .

ducted, center representas . -

tives said

HERE, TEACHERS wiy
be trained to help them up.~

“derstand botter the learning

process, the learnlng proh. .
lems of children, remedial .
approaches, and the latest’
Innovations In teaching teeh. -
niques, curriculum and cur
riculum materials,

S

Y

- funded programs In Loujss -

 #lana,

MILDRED  McCORMICH,
principal of Alexander El.
mentary school n Shreve.

- port, La, and Curtls Brad'

. - shaw, superintendent of Ver.
*"non Parlsh Schoois In Lees.”
lvllle La.

Dr. Telder (mroduced his
sl to the visitors and
——
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Diagnostic Learning Center !
Evaluates-Student’s Capacity

" Dy ELAINE MEHLMAN | [ To help thess sfudents, tenchers™
‘" Dr, Thomns V, Telder, direcis> must know the process each child
- of the Maine Township Diegrostie’ . goes through to learn, Endless
Learning Center, éstimates that - specille programs for too many
15 to 22 percent of students {n  Eroups often result In walting too
schools have problems scvere
enough to keep them from reach-  that contalns little that ls now,”
ing thelr full potential, . aceording to Dr, Telder, :
.. Pilet programs ‘In High School’ The best single sourco of recog-’
- Distriet 207 brlng professlonal nlzing a chlld with learning prob- -
* services dircctly to the classroom - lema ls the classroom teacher, he

teacher where they can bo utillzed  #ald.  Informal asscssment Ly

. program  which  becomes
: “dumring ground” for children

wit", problems.” L . many eommunities these students
. Dr. Telder was a guast speaker Aro not served beezuso the agene
st the recent two-week "Voman ¢les don't work together, He

«+ Power" semlnar sponsored by ths believes a elngle Individual or a .

. Natlonei College of Education, 8inglo group la needed to effect a
" The rzemlnar stressed ald to change. ' oo
children with learning dlsabilitles . Because of the lnnovatlve na
" a3 weil a3 opportunltles open to lure of the project, referrals for,
. women In education, . studen{ services pgenerally unro,
The Dlagnostle Learning Center. limited to . chlldren altending
“ls part of an overall project schools In .which a remedlal"
" xnown a8 PACE, Projecls to- learning center has been estnb.
Advance Creativity In Educatlon, llshed. -0 .
. PACE was crealed by Congress in’  Tho  Intralning” Diagnostle
" 1865 under Tille 1{ of the Ele.. Learning Cenler (s located t 33 S, .
menlary and Secondnry Educa. Prospect Av, Park Ridge.: It
tion Act, Maine Township High .w = . L.
School Distriet 207 was granted e
threc-year $550,000 budget by .- - B ]
ESEA to operate the cenler, S BRI
Thé, propram focuses on the |
child with learning difficultles In 3 = °* |
.. teading and communication skills,~} '/ -
Sludents -with problems In these ~
arcas,- Dr, Telder sald, usually |
aro doomed to fallure In school, -
They: often become school drop~1§ . .
quts which leads to difticultles [n” 7
adult Ue. np
Tho center's gos! Is to Imprave -
thelr chatices of success by identl. ;
{ylng thelr problems as early as
possible, helping to overcome
them, and preparing the young -
people for a more frultful adult
life. : .
. "This is a large order to flli,
helping the Individual child who
+does not Jearn llke other stu.
dents,” Dr, Telder asserted, “but -
"it can bo done with the cooperz- .
-tlon of psychologists, parents,.
socla]l workers, medical profes. .
. slonals, and the individual class. | . .

PR
F; :

. long and ending up with & report .3

,._:"moda'.ed by the center throughout N
" the school year, which is divided . far more extensive evaluation and

. tas hyperactlvity, short attentlon

- teacher or leachers, .

%7 enrolis him with the rending t

- .1, group,

'1- disabllitles teacher for perceptual’

. serves partlelpating schoo! dis- . elassroom teacher with the use of

.. tricts East Maine, Pennoyer, Dex - - appropriate Instructional materi.
Plaines, Maine Township High ? al, . - N

. .School District 207, and the non- .. In mddition to these combined
public schools of Maine Township. - elforts to asslst the Indlvidual =

. Nlnety teachers ean be nccoms - -student, the Dingnostie Learning:

. Into 10 training perlods. The-- .& {urther estimate of the studeni's
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The establishment of an In-service
educntion program designed to help
the professional staff of the Maine
high schools deal more effectively with
the learning problems of their students
was proposed, discussed and approved
y the District 207 Board of Education.

The in-service education team, com-
prised of three teacher-consultants and
a psychologist (serving part time),

IR AN S WP} & L o TR

~

Maine Township Diagnostic and reme-
dial Learning Center, a Title IlI pro-
gram now in its third and {inal year
under federal funding., The education
team will provide consultative services
to any high school teachers secking
ways to help students with learning

L
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able at the .beginning of the 197071
: school year,
o5 Color schedules for materials and
surfaces of the new Maine North high

1)

O

ERIC

Aruitoxt provided by Eic:

207 Qkays r

will be retained from the sta¥f of the

3
.‘? disabilities. The program will be avalil-
3
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school were also considered at the
board, meeting. Donald Stillwaugh,
school architect, presented samples of
materials and colors proposed for the
environmental design and .treatment
at the new school by the architectural
firm of Caudill, Rowlett & Scotit, Inc.,
of Houston. Walls, flooring, lockers and
equipment will he color correlated
throughout the facility.

In other action the board authorized
Harold Markworth, the district's busi.
ness, manager, to negotiate for the
sale of $900,000 in tax anticipation war-
rants for the educational fund at the
lowest possible interest rate, not to ex-
ceed 6 per cent.

Toy Makela, chairman of the build.
ing and grounds committee, reported
that Phase 11 of Maine East's biulding
project is expected to be completed by
June 1, The project includes the new
learning resource center and the spe-
cial edueation facility, as well as reno-
vation of a small greenhouse area..

In a repert to the houws regarding
the staffing of Maine North, Fiwcipal
Robert A. Wells said the transfer of

" tenchers from the three éx:’sting high

schools has been completed, barring
unusual cireumstances that may arise.
It is expeeted that the certified staff
of Maine North will not exceed S5,
with 59 staff members transferred.

The annual school board election
was another -matter, discussed at the
meeting Monday ecvening.  Petitions
have been filed with the board secre-
tary to place the following names on
the ballot for the April 11 election:

Michael' W, Bartos, 3122 Stiflwell dr.,

Des Plaines; Roy 0. 3Malela, 8051
Octavia ave., Niles; Mrs. Sylvia M-
Nair, 8150 Davis ave., N'es; and the
Rev. David L. Graham, 9046 Home
ave., Des Plaines. Makela and Graham
are present members of the board.

William Slivka and Joann Loeding,
of Maine West's office occupations pro-
gram, were commended for winning
first place in area contests.

Voting precincts will be the same

as those established by School Districts
34, 52, 63, 64, and 79.
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APPENDIX F

In-Service Demonstration Workshop Schedule for Phase IIX



MAINE TOWNSHIP
DIAGNOSTIC LEARNING CENTER
33 So. Prospect Ave.
Park Ridge, Illinois

Morning Session 9:00-12:00

Welcome and Introductions
Administration Information
{(Workshop schedule, attendance, parklng. coffee, etc.)

Program Outline:
Four weeks at Dlagnostlc Learning Center

a.
b.
c.
da.
e.

Introduction to child with learning problems
Identification '

Diagnostic Tools

Remedial techniques

Creation and use of materials

Two weeks in class with Diagnostic Center staff ass;stants

Coffee Break

- Group Interaction (Agree - Disagree)

Afternoon Session 1:00 - 3:00

Case Study (Evaluation)

Introduction and Definition of Learning Difficulties




SECOND DAY
Morning Session
Introduction and Definition of Learning Difficulties

Lecture and Discussion of the Following Learning Processes

Visual Learning Auditory Learning

Discrimination Discrimination
Memory Memory
Sequencing ‘Sequencing
Motor :

Auditory - Visual Association

Symbolic Concept Formation

Afternoon Session

Lecture and Demonstration of Teacher Diagnostic Tethniques

a. Observation
b. rating scales
¢c. student self learning analysis



THIRD DAY

Morning Session

Classroom Assessments

a. WISC

b. Detroit

c. Bender - Gestalt
d. Figure Drawings

Emotional Factors as Influence on Behavior

a. Interaction with children
b. Weakness, neurosis picked up in teacher by child
¢. Help from special services
d. Relationship with home and parents
e. Example given by Teacher:
Child that emotionally disturbed the Teacher

Afternoon Sessinn
General Classroom Technigues
VIR English L. Classes

A presentation describing a specific method of
teaching that contains implications for education
in general. Included is a lecture, visuals, video-
tapes, guestion and answer periods, suggested
alternatives for classroom presentation, and write-
ups of entire procedure given to group members.

The process is conducted in an informal manner in
order to stimulate responses, either positive or
negative, to the procedures described.




FOURTH DAY

Morning Session

Modalities of Learning

Auditory
Reciptive
Expressive

Visual
Reciptive
Expressive

Auditory - Visual Association

Receptive
a. Reading
b. Arithmetic

Expressive
a. 8pelling
b..- Written Language
c. Arithmetic

Listening Skills

Presentation of program designed to improve skills
in area of:

a. Following directions

b. Selecting details

c. Detecting the main idea

Listening Library
a. Technique used with poor readers
b. Demonstration of prepared and teacher
made materials
c. Tapes used as supplementary instructional
materials in several subject matter areas




Afternoon Session

Reading Assessment and Instruction

General Discussion
a. Difficulty of textbooks
b. Readability of books - Reading Calculator
c. Does a student have to read a textbook to learn?
d. Should all teachers teach reading?

Assessment
a. Level of reading - independent, instructional,
frustration

b. Reading tests - group
c. Informal inventory of skille in comprehension
and vocabulary

Reading Skills
a. Developmental skills in subject matter areas
b. Techniques used to improve skills
c. Compensatory methods




FIFTH DAY

Morning Session

Visual Aids

Controlled Reader (EDL & Cenco):
Designed to improve reading rate & comprehension.
Discussion of:

a. Reading rate at grade levels

b. Fixations & regressions in reading

c. Use of guided slot to aid eye movements

d. Programs )

Tach-X and Flash-X (EDL & Cenco): ,
Designed to improve sight vocabulary skills, visual
memory & visual discrimination.
Program
a. Seeing skills
b. Instant words
c. Instant word phrases
Flash~-X & programs

Reading Programs & other subject materials for the
"reluctant reader"

a. "The Way It Is" :

b. Simulation Unit & other Social Sc1ence material

c. Science (Globe books, etc.)

d. Math programs, Continental Press

e. High interest low vocabulary material

f. Language Development Kits (Ginn, Peabody)

Auditory Aids _
a. Use of tape recorders & creation of tapes
b. Head sets, earphones & listening station
c. Sound effects, records & tapes

Auditory - Visual
a. Checkered Flag Series, Bowmar Records, etc.
b. Creztion of slide-tape programs (student & teacher)
c. Language Master
d. Creation of reading tapes to supplement reading materials




Games in areas of:

a. Gross Motor

b. Sequencing

Cc. Visual Memory

d. Categories

e. Phonics :

f. Subject Areas (Math, English, etc.)
Practical demonstration & group participation.

AftcLaoon Session

Gross Motcr Development: Use of large muscle groups
a. Rolling
b. Crawling
c. Running
d. Throwing
e. Walking

Sensory Motor Integration
a. Balance & rhythm
b. Body spatial orientation
c. Tactile discrimination
d. Directionality
e. Laterality
f. Time orientation

Perceptual Skills
VTR Gross Motor Work
Gross Motor as they affect classroom vork

Remedial technique (games)




SIXTH DAY

Morning Session

Use of Special School Services

To determine and assist in meeting individual studeni needs:
a. Use of cum folder
b. Confer with Guidance Counsellor
c. School Psychologist as Consultant
d. Nurse re medical problens
e. Dean, Principal
f. Parents

When contact? by whom?
Parent~Teacher conferences the answer?
Group discussions

g. Student group discussions

6th, 7th and 8th DAYS

OPTIONS

Individual Conferences

Individual Planning

Follow-up Session of Learning Process - (Vic)

Review of Filmstrips (EDL, Tach-X, etc.)

Classroom Visitations with Staff

Prepared Summer Workshop Materials

VTR Presentation (Vuckovich, Gross, McCarthy)

Development of Listening Skills

Screening Instruments - Slingerland, Botel, Frostig, etc.

Practice in use of Audio Visual Aids

Creation of Instructiona’ Materials - Catalogs, Overlays. Tapes,
Audio Visual Aids, etc.

Agree~Disagree

Movies (if available)

Student and Parent Discussion Groups

Paraphrasing Center Write-Ups
Establishing Rapport and Effective Working Relationships

with children




Language Development

Brief Discussion on Analyzing Reading Problems
Written Language

The L.D, Student as Reader

DEALS and Alternative Methodology
This is a presentation of teacher-made exercised that served
multiple functions:
1. to teach reading through the utilization of various
methods
2. the teaching of basic skills; such as, concentration,
retention, recall, etc. thr~ugh the eight basic areas
of learning
3. to be used as a teaching and diagnostic instrument
The method of presentation is lecture, visuals, videotaped
examples and session for questions and answers (critique).




