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CHAPTER I -
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Tne 1mportance of schoo; accountabxl:ty is def- o

1nltely being stresged todwy not only in the educa-'
‘tional therature,ygnt in speeches and the popular )

Ispress?es well, Even ?resxdent leon: in his Educa-
. tion Mcssage (March 3, 1S70j, has stated that there -

o '%;ia'néed for teachers and adhinistiaéors to'be held SRS
4 - . L . & o i

/ accountable for»theif pérforﬁance.' Schbol boards, - "

v

° government agencxes, local agencxes, and 1ndLV1dual
3 ( N
| parents have all demanded that the relevance and

*

effectlveness of currlculnm and teachxng methods be

‘-';/- establlshcd. SR ‘*-‘ _‘ . o "—" o

| Eddcétors, as profe331onal éroup, have tended 3
to reacL to crltlclsms of tﬂe profess:on by dlsmlsSLng'

:,’ thelr accuser° as. laymen who lack knowledge of the
fxeld. Howeves, to proflt frdm thls new era of ac-f
countabllzty, lt seems esqentlal that educators Irew
examlne tgb educat1onal process, and sp°c1ﬁ&cally the'
teacher, oftcn ldeeﬁlxled as the most crueldl varia—‘ o {

ble w;thln ‘this prdEEss. if teachcr behaV1or is to - '.'é

change, then Lhe nethods and proccdures for the. edn '

- \;e ucatlon of teaehvrs must also change-:f

Ty .

There are v&xzous dx*getzons that the rqodﬁanl-




-

a zation‘o{ teachgr edgcatidn'could take ang tﬁgre aie
" ﬁany elements of traditidnalrpfpgrams that'coula be
| reviowcd or e%cn discarded. Perhaps the dichoEBmy,.

fy ‘ b;twecn prc-«crv1cc and in-service educatlon coul& be

-eradlqated. Teachcr chcatLon mlght bettcr be con—~
' s£rﬁed.qs an on-go;ng process, responsiﬁe to need’

rather than tradition.

It might befhhat we can n 1oﬁ§er‘§fford'£he_lux-

. «. .
ury of tralnlng teachprs in th semi—vacuum of the uni-

$

verq;tv where the theoretlcal i often dlvorced from
the practlcal t could be that~student~teachers would
+ - profit from immersion in the real world ofothe publlc
o sghoal before dealing with the abstract in'the college
oo élassrodm,‘ Or pelhaps a marrlage of theory and pruc-_'
f.tige in the cllnlqal settlng of the publlcigchool 1;
.the answer to.the"problems»of teacher e&ucapi?n‘j.
: It fs“ce:éainly evideﬁé that'the old patterns of
_}teaqher éducati§n no'loﬁgé¥ fitlﬁhe'demands of,a éhang~
‘ iﬁg'society. Teachers -are called upon to 1nd1VLdua11ze
knstkgctlon, yct the ﬂradltlonal model in whlch they
- -are tralned dlsregardc thclr 1nd1v16uallty.' The typ-
1'V ‘ ical teachchcducatlon program recognlzeq onc hypothet—
lcal ideal Leacher and With Procrustean logic attempts

- ’

- to mold all prospectlvc teauhers 1n thls image. - _/




AThefe is no stétistical evidence to prOVe thét*
- e .
e thq;e is onlv onec effectlve way‘ﬁp become a good teach—

°

T oer. ;bt tradltlonul teacher pre-serv1ce and 1n-uer-
SN

vice programs.persaatﬁgn~th;s«asoumptlon.w;Whyfmugt g
ﬁro-ServiCp educatidn rcqﬁire that all studehté go

through tha: same core’ currlculum at a unlver51ty”
Why mﬁst student teachlng k> a short. and often unre-
\_A - lated adjunct to the teacher p“eparatlon program° y-*
| Must 1n-serv1ce programs be an onerouﬂoduty thrust ‘o
upon unW1111ng staff membe*s or can they be creatxvely
des1gned to foster the 1nd1vadua] competen01es-of
.teachers dedlcated to 1hprov1ng their profeéssional.
‘expertise? - | _ 7 ‘

2 The past decades have’ produced a varlety of be~
w1]der1ng changes,\Qot all of them technologlcal
_There is no reason to suppoge that in the decades ahead
- such rapld change wxll not contluue. As the demands

lhpon the »chool to keep pacc W1fh societal changes
mount, the demands made upon teachers W1]1 also increase,
o :

New ways of coplng w;th thls phenomenon mu«t be found

and new dlrcctlons in teacher educatlon must be‘explored;

P

The tlne is ripe for the establlshmcnt of creative
partncrshlp in the teacher educatlon process. Local
involvement in this proccss couid provc to be a truly

'benefiC1al “esponge to the call for accountdballty.

8 “
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the local role, ,‘ -

Although not - nccessa;aly advogating a’pre-serviceZ
\-

’ : in—éervxce-dlchotomy, the two areas will o;ten be troat

ed separately here for rurposcs of expllcatlone We W1ll
: 5
'~bevd SC“SQLRQ what has been done, what 13 belng done, |

/
and what should be ‘d ekln'teacher/educatlona
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- only 11m1ted 1nf1ueﬁeenw1th these 1nst1tutions*in the‘&c&él—

T ) _
SO . L a, i o !
. .. TCHAPTER II . - = " =
st : ) “, . ; - </ - B -~ :. i ) . . hd . s .
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I(‘("I‘sT SC ("OL TI‘V(JLV:JUFN'P 1"\1 PRF‘-SERVICF EIJUC_ATIOZ‘I:

S wTHp/QBADITTQhAL MODEL B O

'_ - Q‘ » - o 1, - - .F‘ ’ . .
[} / N : _Y
It lq 1Pon1c that the publlc school, as the IECLPLCHt

of ‘the graduates of teacher eduﬂatlon 1ns#1tutions, has ‘had

‘ 1 N .
-

N 'Y
i

oping of p;ograms.:'Iﬁdeed,“tﬁrou?heﬁt!the hlstory of g, .

teacherzedueaticn: tte“rele'df loeal sChcols in the _training:
7/ ,
Qi‘future teachers can best be descrlbedlas mlnimal;

' In researchlng the’ 1nvolvement of 1<calisch0015‘in

pre—serV1ce educatlon, the wrlter has fo.used on the decade

4 .

of}the sixties, Hewever. if the, decadee of the fortles an&\

/ - : -

fifties had Been'lncludedsin'the gearch, it is likély that -

the facte dlsclosed would not have’ dlffere@ siéhﬁticantly.

It is clear that the Lnfluence of the 14cal school Onﬂpre-a'

service cducatlon has been, and remalns' sllght- LT

The extent of co-operdt}an bet ween ﬁhe teacher tralnlng

v

-
the matter of—p_acement of student'tea

/ . !

stitution and thc local school is tyjic lly conflnea to
ere. The college

toordlnd%o* calle a pllnClpal‘Or a cepéral.oiflce adm1n1°--

a \

trator end 1nq%; ee the numbvr of/stuaent toachers uvallable
:k

© admlnl traton/asglgns these student" to

L

for placcmeﬂt

ﬂti?cher° who may or may not haye Lndlcated a dc51reeto work

Kds R ".»‘ » - < f .
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) wlth ;nternq.. More 1mportantly} ?he se. Leachers may or may

. ;knce nave evldenced capablilty i

LR —
B 8.

may not have evidenceg exceller

“art of tea hlng.;.v\‘ S

ST : The c llege or un1versxty

v1s1tat10n ‘or the purpose of

v

oa

e ™

Nl

ce or even adequac; in the

-

n: tralning procedures.” They

Y

Z' R oo
: i T @ e
Ty IR

supervxsor may. make onJELte e

supervmslng the student :ff.:;

teachens., Yet, the.number of’ #he e v;slts varzes w;dely. L

[}

Mofe importantly, the‘effeCt-o these v;51ts-var1es.< As .’

N

is—.

-COndltlons presently exlst, the college s 1ntern.superv1sor

\

’ .

“has llttle or no. control over. the. behavxor of the superv151ng

~‘teacher and the quallty of the student teachlng experlence. <

leew;se, the publlc school aﬁd the superv151ng teacher

4

. 'have practxcally no\control oJer the type of preparatlon s
- the student'teacher has underQOne prlor to reportlngtto ..L-Q;—_

i 3 .. . - .
e the&publlc school for practlceﬁteachlng. . ,7"f1"-3

1

- R

-

s -

)

-

”

'WEAKNESSES IN TRADFTIONAL STUDENT TEACHING PRACTICES .

»

[ :
o

* The trad1t10na1 student teachlng model baa constituted '

the onlv maJor degree of loc 1 school 1nvolvement in the :‘

[

\

)

- pve- crvlce educatlon-of te hers durlng.the_sxxgeesw-nlnfﬁ

: o e
"~ an ana1y51s of. this trault/Onal model, the following

/ "l .
SR |

”weakbnsses emerged’ e

© , 'LQ
. - 1. Thc 1nddcquacy\ef

prc;cntl{ exzst and as

3.

. 'i;'p

e
’

“ Y

”cthods courses as they

they relqte to;teacbxnéf‘F
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_ﬁgﬂ:f By J;““Thexinadbquacy of.the,tlme,gerxou-allotted,.

A in publlcudchools. o y“.”r
. o ty ' . 3-- ~ . v\g\

I
}%ﬂ 2.Q-The lack of correlat;on bctween the thenry
(R - . : <

e '; -anJ prgctlcp phases of pre SGerCP educataan.\:

' p a \ . “1 B '_ . . AR

R S for the stu&bnt teach‘hg. o Do W

(.:: : . A \ ) . . R . =N ‘
: Thc ]ack of c01t¢01 over the quallty of the

\ .

ot .‘i 32
\ . . ‘ u_h\.

- superv1¢1n tteacper

54 The. ack of reaplty in ‘the gﬁactlue »eachlpg
v N .

<y o phase“of pre—sarblce edutatlon-. s

2 w o ﬂ~_ - Lo i o T f
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Voot : L L i L e
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As teacher'prcparatlon now genevally ELLStS, the

R

S N
'prospectlve teacher gnrolls in so—called metho&s courses”

B
[ \\ ] N by i ! .
. . E . ! . - - . i
- \ “ -
. 1 hd . .

befoféfﬁeginhind étudent teaching; Theée éoﬁrées emphésize,}
s i

thc theoretlcal, oﬁten at the expense of the practlcal.
\ - A
Mulﬁern statea that\in educatlonal theory that could be h;;g
LE N

1 tr

presented in methods courses is obv;ougly lack;ng.l ’I‘he\\‘J
\: ' " 3 o
need for such a thcofy can be apprQC1aLcd when one, observeS'

: : ‘ / ‘
' tcachers makJng’aVOldele errors, t c résults of Wthh could

\
have been predlcted ?h:s lack'of theory also becomes

_ obv1oug .when tcachcro are cncograged to cngagc in se;;/and

e .

'-peer eValuatlon. Mulhe%n states that 1t almos; seems as if

Q . Cbntral As socxatlon QuarLcrly, ALII (Fall, 1957), AOO~°Oi,‘,

PN - 1 ; - RN

1. John D, Mulhérn,."Tmc Now Empharls in Teachlng," North

Y

s T -

7
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.

B. O. Smith, while advocating that the training

institution and the school remain separate entities,

- stresses the necd for more systomatic presentations in.
e 1S

thoory‘courses.l "He also stresses the importance of

re;afing theorétical’knowledge to behavioral situations.

This leads to the next are¢a of weakenss in the traditional

model of teacher preparation;'

:

LACK -OF CORRELATION BETWEEN THEORY AND PRACTICE,

Brown invesﬁigated the consistency between what
‘teaéhero profess to belleve apout teacher effectlveness
and what these same teachers were obsevved to practice
in their_:las§roows.2‘ While Brown's stu%y.dealt speci=-
ficially with Déwey's philosophy, his findinags have ’;

épplicabilityvfo the whole theory-practice dilempa. He

discovered that while teachers tendé to agree verbally wiﬁh\

3

~

1. 'B. Othanel ‘Smith rith Saul B. Cohen and Arthur Pearl,
Teachers for: the Real World, (Washington, D. C., .
A”SOCldtlon of Collcgca for Teacher Educatlont‘1909)

2. */B55 Brrton Brown, "Congru1tv of Student Teachers'
Beliefs and Practices with l):*-'vev‘f‘ Philosophy,”
-§§pcatiqg Yorum, xxxIIT (Januarv 1969) 163-168.

BN



=10~
Dewey's suggestions as to what should take pl&ce in the

classroom, they fail to use these practices in their

teacﬁing. /é

~

This suggests that a pre-service cducation model

-
v .

= which isolates the thcoretical_will.th produce . the
desired results in the practical realm. Iron;call;, in
view of the study just cited, it was Dewey, hinself, who
$§ver-fifty years ago warncd against the uhhappy consé-
quences of a failure to relate theory to practice.
The émp}rical eQidence lends support ¥o what gducators
. have been saying for some time., There is an obvious dis-
paritj between thcory as it is taught in a college classroom'
and practice in the actual school setting. Thig‘theory-
léfactice gap may stem from tﬁe imprecise conceptions‘of
the nature and goals of effective teaching, Studies by
Bellqck,l Ryan2 and ;Eandexs3 reveal the importance of
syastematic appraisal'of the teaching act.

If theory and practice should be rclated, then the

'Y

- -
N

1. Arno A, Bellach and Jool Davity and\Othexs, The Languaqce
of the Claznvorn, (Coiumbia University, U.$.0.E, Co-
operative iescarcn, Project Ro. 1497, 19613).

2. David G. Ryuns, Characterirtics of Tcacherysz:  Their
Descrintion, Cannarizon and hooraical, (Washington,
D. C, Amcrican Councal on kducation, 1960).
A

3. Ned A. Flanders, Teicher Influence, Pupil Attitudes ~nd
Achicevements  Stuliq. in JInteraction hnalyoas,
(Minncapoliat University of Minncsota, U.S.G.E. Co-

operative Research, Project No. 397, 1960), P
Q .

ERIC .
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"most brodactive phase cf a teacﬁér preparation program
shoula be the student tcaching'éxperience. ﬁnfortunate;y,
this 1s not the]usual case: The next two'éreas Bf'weékness
in the tfaditional tecacher preparation program to be dis=-
cussed pertain to this point, |

I

) , e e
THE INADLEQUACY OF THE TIMBJQERIOH

-~

" ‘The studéntﬂteachingwph;‘ of te?chér preparation
progréms generally involves a time period of froﬁ four
weéks to onc séﬁester.. Rarely does this periocd extend
peyond a seﬁeéter: complet2 waivers of the préctice
7€eg¢hing‘requirement aré not\uncoﬁmdn..'. “

' Student teachers often deVefop inaccurate percep-
‘ﬁions'about teaching from their truncdted experier.ce in
£he schools. Because of the time limitgfion, they may
nave no idea of what thé first day of ééhgg} is like;
jthey ﬁﬁy fail to appreciate the continﬁity in cuffiéglum”
developmént;and they may have no time to become acquainted
Twith¢varying éradc levels or types of classes, Durihg a
‘shbrt studgnt teaching period, a prospective teacherAmay
have the opportunity to observe only one teacher, the

teacher to whom he is assigned.

.
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Andrews, in his didcussion cf the initial pre- , /
] ., .- ]

paration of the career teacher succinctly summarizes /
these limitations. "Preseni-day, terrinal, 6ne-shot/
' ]

student teaching can be demonstrated to be educatlonally
‘ . “/’l n

psychologically, opérationally_and financially unsoynd 1
. / '
.

-

LACK OF CONTROL OVER SUPERVISING TEACHER QUALITY

2

¥
.!

Silberman has pbserved that,
“Perhaps the weakest link in the chain of |
practice tecaching, and the one that is most
difficult to correct, is the public school
teacher in whose classroom the student teacher
A large body of

!

does his practice teaching.
experience corroborated by some rescarch,
1sider<

indicates that this teacher exerts co
~

ably more' influence -on, the student teacher's
style and ‘approach than do his superv1sors
! | '

or the educatjon pro‘essors under whom he *

t

- has studled ne i
Silberman notes that,the«studeqx’t§r¢her, Witbout
[ L N A \

v

adéqhate superéision and without a thorough grounding
in the theory of Eeaching or learning by which he can
judge and analyze the tzaching bchavior, of the teacher

with whom he is‘placéd, nqﬁurally tends to imitate him.
be
:"

L. O. Androws,
Fdlrdtvonal Lnuacr ship, @ol.
-

'l-'
Teacner"
1970}, 553-JJJ.
2. Charles E. Silbc"man, Crisis g the Classroom,
(New York: Random House, 1969 458

[

3. Ibid.

Q -

"Initial Preparation of the Career
XKXVII (Maxch,
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With a poor Qirccting teacher, the results will
inevitably bhe unfortun&&é.

Mﬁlhern'statcs that‘onc of the serious problems
facing teacher gducation is th: failure to maintain the
h;ghest profess;onal criteria iﬁ selecting the cooperating
teacher in the public schoo]u.1 It is entirely posaible
that student teaching might bg m re meaningful if we ad-
;;itted tﬁat every teacher was not qualified to be a

v
cooperating teacher.

L

Surveys of clementary and secondary principals who

-

N
'~

conduct exiensive tcaching programs in their schools also
reveal that not every teacher has the appropriate dis-
position to work with inexperieﬁced, young adults wh6~need
guidance, not criticism, in theitﬁformative experlcnbég.z

The directing teacher may not Qllow the‘student té%@her
sufficient opportunit;\;n which to/praccice his developikg
skills. Conversely, tﬁé cooperating tcocher may offer little
or no direction to the insérn,fforcing him to "sink ér swim®,
In cither of thc above situations, th~ unfortunate but —

V. y

1. Mulhern, Joc, cit , p. 202,

2. As reported in intervicws conducted: by Dr. Thomas i,
Peeler, . (Dircctor of Elcmentary Education, Northeast
District, Dade County, Florida, 1971).

’
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obvious‘rgsult is that the student tcacher derives little
benefit from his practice tcachiqg qxperiencé.

The respons;bility for ‘identifying thosc tcachers
pfofgcicnt in rclating to student tcachefs and. for
augrenting the quality and skills of.tmese supervising

~ teachers must rest in part with the local schoois.’-As
conditions pteséntly xist,*khese directiné téaqpets are
- not under the qughor(i; of the universities which sﬁrply
the student teachers, but are responsible to the lo€al
school administration. By choosing which teachers will
participate in the lraininq of prbgpeétive teachers, the
local school implicitly assumes the responsibility of
guaranteeing their suitability for the task; Even Lif
the univergity reserves the right of sclection, the
element of authority cver the selected tecachers' behavior
in the classrooms still resides with the local school
administration, '
Thers exists yet another nfea of wcakness in tg;
traditional studcqi Loaéhjng experionce, one which could
b@‘sparactcrizod by its lack of relevance to the reality

of tcaching. .
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+~  The National Institute for Advanced Study in Teaching

A 4 - ’
. hDisad¥antaged Youth conducted a two year study: ) hich re-

sult d in the publication, Tecachers for the Real World 1

A

ﬁThe thes{jfof the report is ‘that we need a systematlc

training program-to prepare teacHers;ta,teach all children

| regaxdlers of their cultural background or .social origins.

Smlth &oncludes that . the baglc problem is that teachers '
are*not adequatbly prepared 'in thelr fleld The;r education’

cd§51sts of théory that is vaguely related to thelr teaChl g

W1th little ‘or no training in the actual subject matter

A
they are going to teach; thelr practlcal classroom exper-
T
ience is not training, but rather learning by trial and

. N\ _

erfor. Even in the more innovative programs where commv:j}y

. R o , .
e¥§eriences are included; these usually consist ‘only of

féjbésure to the community, not a systematic training pro-

3

gram that W111 £oster understandlng. .

Smith contcnds that the trad;tlonal program of teacher

preparation equips the prospective teacher to perform veyry

I} v

few SpeC1flC tasks and to undcrstand the 51tuat;ons he

rd

must deal with aS'a_teacher only in the most’ superf1c1al‘
way;

3

1. B. O. Smith, log. cit. - - o ..
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- " When the prospective teacher does get a chance to ~

experience the reality of a classroom, other factors may
m%litate,against his developing a tfue picture. of the
natnre of teaching. _ﬁé may have to spend too gréqt_a pro-.
portion - of his time in attempting to maintain the same
evenness of control astormerly malntalned by the co-
operatlng teacher. The eeeperatlng teacher may even demand
that disciplinewbeffﬁe foremost concern of the intern.

’ The student teaehSr may. Se.requlred by the unlver51tyf\
or the dlrectlng Le%?her to spend an inordinate amount of
time writing unrealistic lesson plans which have littie
relation to his teaching. .He may be required to devote
more time to the dé¢velopment of ﬁhese'plans thqnjactual
teaching or intefaction with children. '

'8 . . LY . .
onsideration is that the intern teacher

A further,.

_\\‘mgx,practlce teach the way he believes that hls super-
‘ /

visors wish him to.. Because his student’tegéhlng will
earn him a 1etter grade and will eount tonﬁrds his grad-
uatlon from a university, a student tedchér may npt
attempt inneVative practices, preferrinq/to remain in the
sefer area of the'fraditional.- Or he may be "innovative"

if that.is what ‘is expected by his unlver81fy superv1sors,

reserving the’ 1ldht to try it his way . once hc is real}y

. teachin¢, In elther case, the student is not practicing

9

FRIC -

wll Toxt Provided by ERIC
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what he will be dOJng, but only pract1cxng con;ormlng to

temporary expcctatlons

T

" CONCLUS ION

Wilhelms states that over the years teacher edu-
cation has been improved. He con ands, however, that. it
Stlll suffers from its .ms:.stencn on puttlng the theory

Pt
first Egg\the practice las% .Accordlng to Wllhelms, it
iz from tﬁls one fallacy that the many. serious conse-
~quences thich plague all nhases of the teacher education

AN . program arlse It serves %o produce a callow beglnnlng

teacher, one who may soon beeome d15111u51oned wfth the
profession. Wllhe*ms feels that this process is not_
.inevitable, but remediab1e~th}bﬁgh alternative teacher
education programs. He contends that an essential feature

of such programs should be & better school-college partner-
" ship. _ , :“:”
Combs states, "Some of—thibimprovcments-We'éeek in

education can be brought about by spending more money,
/e b§‘bu1~d1ug better schools, by iﬁtroducing new courses of

<

g

1. Fred T. Wilthelms, “Before the Beginning”, Bulletln
of the Nationcl. Asnociation of Secondary School
Principals, LII (Hay, 1968), 137-143,
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study,'newnLtandérds'ar new equipment. But the réally
e : : S - |
A important changes will come abcut enly as teachers change."

1

e

HDecause institutions are made up of people, it is teacher
‘bdba&ior that will ulitimately determine thc~effect;veness

of our schools. He feels that our teacher preparatipn .

”(/ programs are crucial and that a reovganization of them is

critical if the educdtional process is to.be_improvéd.z»'

If Combs' thesis is correct, the involvement ¢f the

'local\§cﬁbél iq‘the improvement of education becomés imper-
ative.k It ﬁay very well be Lhat the preparation of teachers
can best be accomplished within the public_schoqi classroom.

df It is certainly obvious that it is within the pﬁblic\schpol

vclassroom that the;end'product of feacher educd&ion will

N éither further the progress of education or'rééard its

pqteqyial for benefiting our nation's childrgﬁ.'

From a réview of the literature, the neéessity fof
greater cooperation between the pu£liﬁlschcéis and uni@er-

sities is becoming evident. Most educators agree that

internship,is.vitaily important -and that the extension of

1. Arthur w;kESN§s. The Professional Education %f Teachers,
(Boston: Allyn and Bacon, Inc. 1965) p.v.

2. 7Ibig.
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this phase of pre-scrvicé education would help to close
» the gap hotween theér? and practice. llowever, they alsco
y%z-nq.rce that mere extensibp OE fhg pefiod,of internship will
not automatically produce hi§ﬁ1y ¢om§etent professional
peacher;. The quality of the experience mqst also change;
and it is here that local efforts could have a greatgnd'
salutary ef‘ect
- Hayes, ln hlﬁ analysis of imperatives for student
teachihg, concurs with th;s viewpoint when he states,

"For too lohg the profession has permitted the colleges

to pay lip servicé to the pre-~teaching laboratory'exper-.

iences without demanding action to equal what has been

“1

stated He'calls for local initiation of éooperatively

deveIOped new, more meanlngful tecacher education programs.

"It is 1on7 past the timc when we
need to tcke the leadership to make
student tecaching what it must be,
Our ¢hildrcen need teachers. They’
deservc good ones. Good ores must
have the best student teaching ex-
perience which we can provide."

1. Robert B. Haycs, “Viewing Imperatives for Student
Tecaching in 1967," Tcachers Colleqge Journ11 X IX
(Octobe:, 1967), p. 32.

2. 1bid, p. 35.
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.The programs referred to in the follQying chapter
are attempts on the part of public schools and univer-

sities to rise to this challenge. Nl

~e

<

\giN
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CHAPTER IIX =

/

SEIFCTED MONPLS OF PPU-SERVICE EDUCATION STRESSING

10CAL INVOLVEMENT

(
The preceding chapter concentrated on analyzing the
traditional model of teacher education with particular
emphasis on local invol&ement in the student teaching
phaae; The major weaknesses gf the program as it generally
exists were discnqsed under five hcadirgs:
1. The inadequacy of methods courses as they
relate to teagﬁlng in the public schools.
Z. . The lack of ébrgelation between the theory
and practice phases of pre~service education.
3. The inadequacy of the time period allotted for
student teaching. .
4. 'the lack of cuntrol, over the'quality of the
suporvising teacher. o
S. The lack of “recality” in the practice teceching
phase of pre-service education,
Enlightened qducat;ra have atiacked this traditional:
modc)l and have begun to search for ;lternntives. Although
the traditional model predominates, exporimental programs

have been developed which attonpt to compensate for the -

-21=
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weaknesses. The basic changes which these programs,

call for are:

~ ) . . . \
. \
r

"). Greater emphasis on 2, merglng of theory

-

nd practice,

[

2, Extension of the internship period with
a minimun of one year being recommendbd.

3. Qualltatlvc changcs in the cognltlve con-

~

tent of unlver51ty ‘course offerlngs in

-

-

educ&@xon.

4, Greater provision for suitability and

4 . . ] 3 v ‘

;//KT/ ) applicability of cofitent in teacher‘edu-
cation programs\. , : {
cat prog QT - .

[ e o L
5. Closer more productive copperation between

v

)

the universi%§ and the public school. . ::}

It is the intqnt of this chapter to outline variogs
prograns of teacher edudation which attcmpt to ov¢fcomé the I
» - a5 *

Aweaknewses of the traditional model Programs whi<h have
becn selected for review. StreSb “docal 1nvolvenent 1n the’

developmeqt and/or implementation phases.~ Although dif-~ -
. _ I .
ferences in emphasis on the other aforcmentioned factors .
. o] oo N ] ) o
may be hoted among th? programs prcsentcd,'a-hlgh degrecc

‘,gooperatlon between the unlvcrglty and thc local school

as the mdjor Crltethﬂ for 1nc1us;dﬁ-1n the prescnt section.

> i .
- 3.
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THE FLOKIDA EXPLRIMENTAL PROGRAM IN ELEMEYTARY EDUCATION

-
Ve

Cpmbé, in his book, The Profécsibnal Education of
Teachcrs, looks at pre-service teacher—éduCation through
a2 ncw set of glasses provided by éurrent tﬁinking in
perceptual-existential ?sychology.l In 1968 the Elementary
TEdQcation Department of the Universitf of Florida, under

Coml 3! direction, implemented a program designed tc in-
-éorporate many of the book's suggestions. |

This ptogram2 aims to accelerate change in teacher
education and attempts to narrow the gap betwecen theory
;nd practice. As soon as the student enters thevprogram,
he is involved in some form 6f Jocal school experience.

The organizing priiciples 0of the Florida Program are
that one learns best when: |

1. Learning is made personally meaningful
and felevant.
2. Learning is ?djﬁsted to the rate and the
needs of the individual.
- 3. Self direction is emphasized.

4, Theory ard practice arec closely related.

1. Combs, loc. cit,

2., Ag summarized by D. L. Avila, A, W Combs, W, Olson,
A, Packer and J. Shea in a mincographed description
of the I'lorida Expcrimental Program in Elcmentary
Education.
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The résulting structurc has threc parts, the first
of which is tHe scminar. There are thrce seminars cur-
™ rently in oggration consisting of one faculty member and
thirty students each. After a stuané is assigned to une
of there groups, he remains with icv for ﬁhe balance of
the time he is enrolled in the program. -

The functions of the seminar are as follows:

1. Through interact: >n with an empathic
faculty member, and with his peers, a
student's education experience becomes
personalized and humanistic,

2. 1t serves as the place where the personal
relevancy of thg didactic aspects of the
program can be\}calized.

3. It functions to maintain éﬁe indi?iduél’ _ f,

‘ records of the stﬁdénts; - 1

4. It allows for the dissemination of infor-
mation about forthCOming'brogram acitivites
as wcll as information concerning community
events of particular interest.,

The sccond part of the program is called the Substantive
Panel. Faﬁulty members of varying specielties which pertain
to the c&rriculﬁm in the elementary school help the seminar

students to develop competencics in various areas., There is

no course content in thc usual sense. Students determine
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how and‘how fast thcy:will achieve competencies that
have bcen determined by the panel on the basis of the
students' entering pfoficiency. The panel members are
available for small group and individual consultation
with students,

The third part of the program, the field expetience,
relates directly to local involvcmeﬁt and contains some
novel elements. A student immeaiately engages in some
aspect of teaching upon entrance into the program., With
his seminar leade} he selects an appropriate level of’
experienéé.

Level 1l: The first level combines classroom
observation and individual tutoring
in a local school. The time spent
in observing may vary from four to ten
weeks, Tutoring takes place one hour
a week for at least ten weeks,

Level 2: At this level the student becomes a
teacher assistant and pafticipates in
such activities as record keeping, small
group work or individual tutoring.

Level 3: At this level the student gecomes a
teacher associate and assumes increasing
responsibiliﬁics until he is able to take
the class on a full time basis. It is at

Q “ this level that the student fully develops
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the competencies that have been
prc—established-for him,
An example of a minimum competency in the area of
reading woulé~require a student to properly administer
an informal rqading inventory and an interest inventory to
several children. le Qouid then write a report on each -
'child stating what has becn-discovered about each child

94
and what steps would be required for remediation.

/ The faculty members 1nvolxed in the Florida Program
feel that by subd1v1dxn~ methods courses into a series of
' c?mpetenc1es and by requlplng students to work with children
;g achieve these competencies, a much hore effici?nt Pro=~
éram is provided ~ one that serves to bridge the éap

between theory and practice.

j A student receives two major evaluations, one mid-

!way through his program, the other at the end. This is
;doﬁe by a panel of étaff members inc;uding one Qf the //

{ »royram co-directors, the student's seminar leader and
i ‘

| one Substantive Pancl member, This group considers all

W
N

|

' the information available on a student to assess his

progress,
Some ma;or advuantayes of the program appeax to be:
1. StUJCHLa are actlvcly WOVklng with children
in some stage of field experience for a

period of approximatély two ycars.
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2. Courses are subdivided into a series of

éompctencies, Students can work with

' _ ¢hildren in éompleting each competency,
thereby deriving a-greater serse Df its
relevance to the teaching process.

3. Students can work at their own rate through
the progran, aliowing for their individ@al
differences, ;

Although the F;oriéa model just described includes
a degree of cooperation with ;he local schools not gener-
ally present in trg@itional programs €or teacher education,
it does not include a gxea£ degree of lpcai participation

in program development.

THE COCPERATIVE STUDENT TEACHER TENTER CONCEPT

An interesting emergiﬁg trend which demonstrates a
high degree of local and university collaboration in the
student teaching phase of teacher education is the Co-
operative Sﬁudent Teacher Centcer. VanderLinde defines a
Cp&feratiue Studcnt Teaching Center as "a field unit for
the supervisioﬁ and instruction of student teachers and
' teacher interns".l He describes the center as generally

4

a

1. L. 5. vanderLinde, "Cooperative Student Teaching Centers,”
in E, B, Smith, U. C, Olson, P. J. Johnson and C. Barbour,

gﬂ‘ Editors, Pavinership in Teacher Education, (Washington,
ERIC D. C., The hmerican Association of Colleges for Tcacher

Fducation, 1966) p. 53.
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consisting of fifféen or more' student téacﬁ;ng stations
located in rearby schools. The résp;nsibiiiéy for de~ .
veloping and supervising the prograﬁ is shared by thé ’
collegz and local school. Eené}ally, some sort of cqm-z
mittee or advisory board (reflecting this collaboration R
and its membershiﬁ) is responsible fcr supervising and
directing the student teaching phase. Membership on Lhe
committee may inclucd:~ only schopl and university persoqpel;
or, in some cases, may include representatives of the ~
commuhity or the staté”board.of\\certification°
. There exists a great vafiety of organizétional
patterns in these centers, and differences can also be
" noted in many areas of operation. There are, however,
commonalities that can be lisfed. VanderLinde describces
these in terms of underlying assumptions and activiﬁies.
From bis survey of cxi;king cooperative student teaching
centers, he extracted somé‘common specific objéctives.
These are as follows:
1. ‘To foster communication between the local
schools and tﬁg teaciier training institution.
_ s
v 2. "To cxpand the Scopc and the responsibility
involved in decision making, i

3. 7To meke tecacher preparation a matter of

team work,




To facilitate more efficient procedureé and
policies through improved-organizati;n.

To establish ways of providing, in~service
education for supervisory personnel.

To provide an experimental setting for the

']analysis of- teaching.
! 2

Those activities that he found common to the centers

thas- Bt exatmonss azc - uonfollows:

1.

They are providing for cooperative training 
of local and university personnel in pfoviding
new directions for the laboratoxry phase.of
teacher preparation,

New types of administrative structures are
being devised and new ioles arevbeingkdefined.
lines of communication between the school and
the university aie’béing'improvéd.

All the centers he surveyed are providing

for preéstudent teaching observation. . Some
are providing foundatieris and methods courses
in an'Of?—campus setting,

Centers are providing for innovation and
experimentation in educational practices,

They are¢ actively searching for new techniques

and instiruments for amalyzing teaching.
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VanderLinc ¥ raises some questions and issues that he
feels nced clarification if successful Cooperative Student
Teaching Centers are to be established. Thece relate to

the matters of control, fole definition, scope and financingul

MERCER COUNTY TEACHER EDUCATION CI:]I’:.I‘ER
| \
w'~A'§eacne1 Euucauio;-program which adheres Eo a center
concept is the Mercer County Teacher Education Center.2 |
This project revolves .around a cooperative ceﬁter organized
and operated by Bluefield State College, Concord College,
.Merref Cognty'Public Schools, and the West Virginia State
Department of Education.
- The Cenﬁer was des%gned fdr the.improvement of teacher
education and grew from the following assumptions:
~1., Teacher education preparation can be accom-
plishéd best in the "action" atmog here of
the public school and the local community,
2. For effective teacher cducation, cooperation

between the university, county and loca

‘ community is essential,

1. Ibid, p. 53-72.

2. "Mercer County Teacher Edd%ation Center, " ERIC, ED,
046 W68, May, 1971.
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3. The-public_schools of the future will play a
more active roie in the preparation of teachers,
4. Teacher preparation should be based on edu-
cational experience modules, many of which
will requiré on=-site e#pgrience in the éublic
school setting. ﬂ

5, Local district staffs and college faculties

have much to gain through joint in-service

&

ventures,

6. The center concept offers many benefits to
beginning teacﬁers.' |

7. Graduate credit should be aﬁ'integral'com-
ponent of.continuing education,

8. The center concept, through its Advisory
Committece, offers unique opportunifies for
control over Lhe program, "

The program as developed at the Mercer Qounty Education
Center’(which wés founded in July, 1969) incorpofate§ a’
comprchensive approach teo teacher education. It qontains
components désigned for a pre-student teaching module, a
student teaching lakoratory and a program for continuing
education for both beyinning and experienced tcaéhers.

At the heart of ‘he program is the Advisory Committce,

P o

This committee includ:s representation from the institutions
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.0of higher educa?ion, the Wes£vVir§iﬁié Stateibepartmcnt
of Education, Mcrcer Cbunty Administrative &dnd Teaching
Personnci, aﬂdkthc community at large. The committee is
responsible for formulating Center policy, selecting a

co-ordinator for thé program and for providing general

supervision. oo by

[ T Vt’n\.usa. B O En-"PRAUITICNAL M(I)BL

SECONDARY TEACHER INTERNSHIP PROGRAM AT U, C, I, A,

Akaecondary pilot intern program was established
at U. C. %, A, which concentrated on an introductory
summer school progrﬁm which indoctrinated interns
yradually to the classroom setting.l Student teaéhers

devoted four hours a day to practice teaching in the

summer session at a local high school.

\

l. Jeryry E. Wulk and Ralph M, Miller, "A New Approach
at U, €, L. A: Seccondary Teaching Internships, '™
The Journal of Teacher Education, XVI {(September, 1965)
300-3G2,
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The major differcnce between this pregram and more
traditional internship pregrams appears to be the intensive.
surnmer progr&m followed by a full year's salaried teaching
position. thing both phasés of the program the interns.
were carcfully supersiscd.by cxoperienced, coopérating
public schoo} teacheré who were given released time in
oééer to instruct and consult with the interns. In addition,
a university supervisor viéited the interns periodically.
The major advantage gained through this program was thé
close working relatioﬁship that developed among the interns,

uriversity and public 'school personnel.

THE LINCOLN SCIIOOL CLINICAL MCDULE PROJLECT

Goddu reports on a jéint public school and teacher
preparatiénlproject in Washington, D. C. in an articie
entitled “X Hope Lost at Birth."l The project points.up
the nced for restructured roleslif a university=-school
rartnership is ﬁo succeced,

Essentially, the program combined university and
public school personnecl on a team. It was assumed that

a team of trainers consisting of a clinical professor, a

—a? .
e -l

\ -
1. Rcland Goddu, "A Hope Lost at Birth, " The Journal of

Tcachcr Education; XXII (Summer, 1971), 199-204,.
&
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) N
resident supervisor and selected teachers is essential

for the development of training modules for prospective
teachcfs, Although the theoretical assunptions for an
optimum teacher training program appcared sound, the
prdject vcry—quickly ran into probiems because of con-
flicting university and puklic school philosophies ¢n
the best approach to th? teaching-learning act,

The divergence of training - researcher versus
practitioner - created a hierarchy which placeé the re-
search college professor in a dominant éosition. This
hierarchical movement did not facilitate compatibility
or flexibility: it forced pcréonnel to assert their
expertise rather than to search for ways of combining
abilitieg and talents, _

As could 'be expec{ed, the interns in the program
became confused by a professional traihing team which
could not agree én the process or structure of teacher

s education, )

Ladd indicates that if schools and universities are
to cooperate closely in the production of viable teacher
‘education programs, each side will nced to—be weli uware of
sohe differences between the public schéol culture and
the university culture, ~ >

“Leadership will em2rge in both groups from those
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who recognize ahd_accegﬁ(the subcultural difierences and

learn to work with them rather than against t.hem."1

-

FLORIDA ATLANTIC UNIVERSITY - DADE COUNTY TEACHER

EDUCATION PROJECT .

Durxing ghe 197p~71 school,year the Northeast
District of Dade cOunty and Florida Atlantic University
entered a cooperative teacher education program in twd
Northeast District Elementary Schodls. This project
was endorsed by Dr,.E. L, Whigham, Superintendenc. of
Schools, Dade County, Florida and DBr. Robert Wiegman,
Dean of the School of Education, Florida Atlantic
Universitye. The basic design of this program evolv..d

from a committee made up of the Northeast District

" Superintendent; Director of Elementary Education; two

principals;: two teachers; chairman of the stucent teach-

"'irg department; Dean of the School of Education and the

. Director of the Dade Center, Florida Atlantic UﬁTVersity.

A teaching team at cach of the two clementary. schoqiﬁ

opted to take one less professional member‘fo; their team

1. Exynest T, Ladd, "Tensions in School-University
Collaboration," in Partuershiv in Teacnor Educntirm,
Ed. by E. Brooks Smith, ct al (The Amcrican Associa-
tion of Colleges for Teacher Bducat;dn:’1966) p. 104,
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and use tue profesgsional salary to pay‘three'thibré:and
three Seniors for working 180 days on this team.. Although

the tean had one less profe551onal member, it was aug-
z .
¢ .
mented by-six unlverﬁlty 1ntefhs.

1

At the end of the first,ngr of thé program,?teachers, ~

administrators, university personnel and the university

k]

interns were in agreement that the pxogram had the follow-

ing advantages: : c o ' 2 ' ;

&

i There was a gfeater dcégee oﬁuindividual-
iz;tioﬁ fq;fchildréﬁqprimariiy because of
‘the aaditional help from the interns.

2, The Senior interns whc worked féil timé
for 18c days felt the yearég internship
had provided them with mani:opportuﬁities
fors \1mprov1ng Lhe climate, for 1earn1ng,

galnlng greater knochdge in the use of a

va-lety of dlffercnt audlo-V1sual materlalg

L ~
Sy

and equipment; understandlng of fhe proce«s \'
. /\ T
'ihvolved in lnGLV1duallzlnv 1natruct10n= oy

and,  understanding of the varlous lea:nlng‘

. : e

styles of childxren,
3. The Junior interns who worked hﬁlf time for,
: 180 days felt the program provided them

with an opportxnlty to: . gradually betome
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B

finvolved withlthe/6a¥ious learning styles
of children; use of a vériety of materials;
use varying tcaching techniques; become
actively involved in the teaching process
without-assgming overall responsibility
for the total class.

Aithough the first yeéar of tne program was deemed
highly successful by all invelved, one of the glaring
weékneésés was the fact that the students still had to
takeé@ilegé courses on cémpué which seemed to perpctuate
‘the theoéyéprdctice,diéhotomy which plagues traditional
teacher qducation. ’

Near-th? end of the lQ?O-?l-%chool year the decision
was made by the Northeast District;Supe;intcndent, Dr,
David N, Thomas and Dean Robcrt Wiegman to expand the
program for the 1971-72 school year to thirty Juniors
{(working half-time for 180 days) and thirty_Seniors
{working full=-=time for 180 dayé) and to inérease the
number of participating schools from two to five,

In reorgani;ing the program the first major decision
was to assign three Florida Atlantic University profes-
sors to the Northeast District Center schools, During
the spring and sumner the profcssofs met with public
school perseonnel in order to get feedback from teachers

and administrators as to possible ways to restructure



courses for a more clinical approach.

Dufing the summer of 1971 the tspchers of Norwood
Elemcntary (onc of the five center schools) took part
in a six-weck summer training session whici, utilized
both resident and non-resident consultants and which
emphasized the following areas:

1. The use of the reciprocal cgtegory
system and the Performance Assessment
Record for ,Teachecrs. (Dr.'B. 8. Brown)

2. Applying'Piageéian theory to practical
classroom‘situations.

3. Numbers in Color.

4. Bchavior modification techniques.

5. Use of Spalding'‘'s technique for systematic
analysis of teacher-pupil classrocm
interaction. .

6. Advanced.Supervisory'Techniques.1

The results of the tréining.sesaion will serve as
a modclgfor the remaining four schoois,and workshops
.will be scheduled throughout the yecar with all public
school teachers working in the F. A. U.N- Northeast
District program. The major thrust of the training session

will be in the arca of advanced supcrvisory technigues, the

1. Conducted by Jdr. Joseph Shea, University of Fiorida,-
kased on "Pec¢r Supervision Process® deveioped by
Dr. Danicl Michalak, Universitv of Indiana.

-
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use of systematic observation, and the relation of theory
to practice in classroom settings,

As the program enters the second year the cooperation
between public school and university personnel remains
high, Having uniyersit§ ppoféssors assigned and housed

in the public schools is a unigue and interesting concept.

The success of this year's program will probably be

[ . : ~ -
R

1. How successfully the professors and public
schooi teachers are abie to operate as
a team,

2.h Hw sophisticated the professors can be in
changing traditional courses to c¢linical “
practices in classfoom settings,

.(In other worés relating theory tc practice.)

3. How suécessful a clinical approach to teacher
cducation is =as opposed to the campus setting
for univérsity students.»(In this program,
the F.A, U, studeats aFtcnd Miami~Dade Junior
Collcgé_and will, with the exception of
elignteen ﬁours of elecctives, complete all
their remaining university work in a public
school.setting with public school teachers
and university proieséors providing thc'

- instruction,)
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fﬁ 4. How,sophisticaﬁed the public school

| teachers can become in terms of advanced
supervisory techniques, the rclating of
theorry te practice, and learning to analyze
teathing with systematic classrcom obser-
vation techniques,

The evaluation design is being jointly developed by
the Dade Couhty Division of Research and personnel of
Flofida Atlantic Universi}y. Hopefully, by the end of
the 1971-72 school year some objective data‘wi;l be
availablerwhiqh will decermine the effectivenessAbf the

programol

SCHCOL UNIVERSITY ’I‘EACI{ER EDUCATION CENTER

A program which appears to be working out a col-
laborative effort in teacher education is the SCHool

2 which_ is a jecintly

Univegsity Teacher Education Center
planned operation of the Roard of Educatiocn of New ¥York

and the Department of Education of Queens College of

1., Additicnal lnformation'on this program can be cobtained
by contacting Dr, Thomas H, Pecler, Director of
Elcmentary Edvcation, 14027 N, E, 16th Court,

North Mlami, Florida 3¢161

2, Collaberativ. Iffort of the SUTLC staff, "School
University "~ ac}cr Education Center," The Natioral
Elementary - neipal, XIVI (February, 1967), 6-13.
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2. Pre-tenure teachers continue to be super-
vised by University énd public school personnel
until they are well eguipped to servé as leaém
ers in schools in disadvantaged aréas,of
Ne& York City.

3. The make-up of the advisory council pfovides,‘
the leadership -often lacking in public school-
univérsity progfams. |

4. The program concentrates on developing pro-
fessionals who have;the attitudes, knowledge,
and skills‘that will enable them to functien

in an effective, creative way. This requires

D, :
- . . » . . o
» an unde:'standing of children in their in-and

out-of~-ichool experiences, the ability and
freedom to create resources, and the ability
to concuive of and respond to the changing

role of the school within an urban setting.

TEACHER CORP3

One of the more innovative teacher preparation bro—
grams has been the eacher Corps. The Corps was foxrmed
by a marriagcﬂof two separate bills. Onc, introduced by
Senator Gaylord'Nclson, was modeled on thé Cardozo-Peaca

Corps Program in Urban Teaching; the second was spohsorcd

.
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oyseaator Edward Kennedy; with its prime concern beingyr
-the developmonr of-experienced teachers who coalé perform:‘
approprlately in dlsadvantwged'areas. | |

| Graham lndlcates that the Teacher Corps has prov;ded
intern wltﬁ three experlences most begxnnlng teachers;
do not have; actual exg,ﬁlence 1n teachlng dlsadvantaged

chzldren over an cxtended perlod of fourteen months to

Ly

two years in thelr regular schools. personal knowledge

of the partlcular dlsadvantaged communlty, and relevant'

T unrversmty tralnlng closely tled to sohools.1

There were ‘at least flfty Teacher Corps Programs , v
. /

establlshed across the natlon Wlth prdbably as many’

ﬂvarlatlons in each program.- However, the major concern

2

of all the programs was to prepare teachers to work in .

dlsadvaataged areas and hopefully to remaln/an these

-

areasg Some ev1dence has been accumulated thch Lndlcates

o
hS

Teacher Corps personnel are remalnlng ln the dlsadVantaged
- areas.'/The hlring and retarnxng of spec1ally trained |
/teachers should be a deflnlte advantage to schoola in
/”sthe dlsadvantaged areas,
/ - " » ..
/ . ) ‘A ' ~
Yo 1. Richard Graham, "The Tcacher Coros- A Place to Bchn,"--

P The Rulletin of the Notional Association of Secordary
/ _School Erlncrpals, LIX (Ocrober, -1968) , 43-60,
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POLICY OF LOS ANGELES CITY SCHOOLS TOWARDS |

TEACHER PREPARATIONS - . B {

Cogperation with teacher education institutibns in
the preparatlon of teachers is an. 1mportant pollcy of ”,l(l-l
: the Los - Angeles czty schools. BroWn, Nasluu., and

nederlckl

report the types of cooperatlve coopexatlon
range from.-A _ " ' A
1, Long range recrultment-zn keeplng teacher.lﬂ  “?‘
,educatlon 1nst1tut10ns 1nformed concernlng |
'_teacner needs, flelds of shortage, and
_special recrultment problems.'
2, Evaluatlng and reportlng to the college the

success of new teachers. 1&

" ‘3; 'Provxdlng coordlnators who jointly: serve a
the school distrlct and teacher educatlen |
;1nst1tutlons. (The district pays the salary’n
of these coordlnators, one—hqlf of WhICh |
is relmbursed by the college 1nvolved. |

_These coordlnators help assign, superv1se,

ang evaluate student_teacherg fo: the

. college and the school.-system, )

1. Wllllam R Brown, Mildred - Naslund, and Nellie Dcderlck,
-"Los Angeles City Schools -~ Partner in Teachexr Education,”
The Journal of Tcachcr Educatlon. XII, {(March, 1961), 60-65
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ot Assisting local colleges in determinlng the
:'-subject‘setter, background and profesqlonal'

skllls necded by teaohers.

Thls partlcular cooperatxve venture in preparlng new

teachers offers great. hope for the future. Results achieved

Aln recent years in the Lor Angeles area’ provmde conv*nblng

\
\

'eV;denLe of the value of partnershlp both for the publﬁc

.schools and for the teacher educatlon xnstltutlons.“

) - ) ., . . ‘ g B
GRAND VALLEY STATE COLLEGE TEACHER PREPARATION PROGRAM:

N\

AN

| DeLong ;epdrts:on a teaeher.preparatioh program at

'\Gxandlvalley State bbllege which appears to incorporate

many

\?orthwhlle changes in. a. trend toward more cooperatlve
ventures between publlc schools and universxties.l |
‘e

A major assumpt1on in thls program 13 that students

‘ can best dlscover and develop phllOSOpthS and methods

fox

- for. testlng through dlrcct'part1c1patloﬁ in many phaees
of publlo school'operatlon.. Therefore, a tenjweekﬁgeaehege
aide progr%mvhes_been deﬁelopeg which.allowe'univeieitfr
students toibeeohc-famiiiar Gith students (kindergarten
through twelve), and'thgough participatioﬁ.to3bee3me

; S

1. Greta DcLonq, "Toward More Mcwnlngful Teacher ;
. Preparation” Journal of T01chcr Educat?i on, XII (Sprlng.
T 1971), 15-19, o -




famlllar w1th the servxces-of the school admxnistratorq,

nurse, 11brar1an, psychologlst, custodzan and other staff

. :’

Thevalde program prepares\tzz prospectlve teacher
forunlnety full days of -student terngh;p in a-pub11C. o
.;\,\\
R \ o
e ’7t"~frt red*hew-s.,I apnreyg of thls program for the Iollew-‘_
AR~ B y . _ R
ing reasons.
v‘/ ’
/e

Publmc school and universzty personnel, as well as P

1.,_Schools are consulted 1n en al desxgn o

A 'and modlflcation of the acher'ﬁreparatlon
program and exert maw r'_nfluences._fif”i“'
e ; L 2, Sehool personnel share responsib;lity ‘in the
 ;ﬂy‘;eva1uat1en o~c prospective teacher candxdates.i
3. Permanent te chlng p031t10ns are often G
.filled wrth appllcants prepared 1n the'e};'fr
system whlle they were aldes or student |
teachers. v H ' |
4. The ellmlnatlon of a varlety of - less
profztable courses 1n educatlon is eco-hv
nomicals _
5."Interns feel the varlety of experlences

\

prov:desopportunmtles to explore peruonally

Sy

“'many fécets of publlc school edueation

e -

’,ﬁ‘.,- .
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. before deciding vocationally on a'specific
teaching assignment.

6., Prclonged contact with schools makes the
transition from teacher candidate to
teacher relatively easy.,

7. Method courses, which are tedious for
‘inexperienced learners, are replaced by

studying methods while working in classrooms.

CCOPERATIV™. PROGRAM - UNIVERSITY OF ILLINOIS

AT CHICAGO CIRCLE

$

%A cooperative program in urban teacher edugation
repo%ted'on by Monroe and Talmagel was developed.at the
newly crgated College of Education, University of Illinois
at Chicago Circle, The uniquenéés of this program stems
from a trlpaxtxte consortlum of community,, unlver51tv
and public school represent;tlvese

_ : 2
In response to Davies® call for an open system,

1. George E, Monroe and Harriet Talmage, “Cooperative
Progrcm in Urban Education, " Journal of Teacher
Edugaticn, ¥XI (Winter, lq70), 469-477,

2, Don Davies, “"We Have Mect the Enemy," Paper read at
the Tri-University Project in Elementary Education
Confercnce, Minneapolis, Minnesota, September, 1963,
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the éooperative Program in Urban‘Education Model i§-
predlcated on an equal partnershlp of dlverse ‘inter-~
justed parties’ that not only tolerates dlffcrences

among its partners but is also capable of capltallzing -
e
on them. ThlS consortium cooperatlvely develops the
It' '«_»~;_ R

teacher educatlon program.. The 1nterface of_thls

S
(A

fcooperatlve planningis the advisory committee and
the learnlng center.
The advisory. eommlttee (commun1ty-school-un1ver—

51ty) formulates policy and encourages program develop-

£

© - ,. . ment in keeplng with prev;ously stated assumptlons.
The 1earn1ng center is a selected school, 1t is béth.

a’ physxcal settlng and a group phenomenon. Teacher"

-

candldates spend considerable time. in all these areas,, '

®
center,'community and the university. ' Members of_the‘
b

dV1sorv commlttee, worklng commlttee and the learnlng

s

«

center evaluate the on-golng program and suggest alterna-

. //

s

tlve”procedures.
A very 1nterest1ng assumptlon of.thls program. is °
that a self-renew1ng mechanlsm must be dev1sed to assure
_a dynam:c program over time; too often, follow;ng the
. ' initial Hawthovne effect of. 1nnovat~ons, the malnteéance
of an 1ntact program becomcs the major goal Therefefe,

.. ' the CPUTE model mu...t prov:Lde for effective opportuna.tles‘

}for all membexs.to ﬁunctlon is a number of roles.'




. TEN MODEL TEACHER EDUCATION PROGRAMS

~Z
¢

A‘far—reaching and innovative'attempt to concgive

‘a “total. approach to teacher educatxon at the elementary 5;
) school level is the Model Teacher Educatlon Project of

;9‘ '~ the U.S. o B. Although the ten accepted programs are

\ ) dlverse in nature, they all stress the lmportance of

o behaV1ora1 objectlves and systems ana1y31s. All of

.A<- he models have questloned the relatlonshxp between the -

_prenteachlng exPerlence and the subsequent classroom per-r

formance. Although ‘they dlffer As to the extent of
1nvolvement necessary between local schools and unlver-

sities, none of them have, found it adV1sab1e to asSLgn

'the task of teacher tralnlng to“elther the univer51ty

. or the local school exc1u51v Yo
»In all the ten models, deflnlte efforts have been
made to- promote coopergglve communication among the
| groups 1nvolved in ‘the preparatlon of teachers.
.'Syracuse has proV1ded for local dlStrlCt and other.out-
side group involvement 1n the plannlng and operatlon of
thelr modtl through fhe establlshment of a protocooper-
atlve vgroup. Florida State [ portal school" concopt
‘calls for~thevestahlishment‘of an innovative school in

‘each cooperating district, Thehfaculty of each school

- -

o .
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is to participate in both the design and operation
of the student teacher program., School disfricts,.
state departments of eduéation; industry representatives;
and professiocnal and community groups participated in .
the planning'of the Northwest Laboratory and Tcledo
models through g-ébnsortium. Community interaction is
2"so a feature"of the Michigan Staﬁe Clinic School Networkol

. The universities that were awarded grants to develop
tﬁeée systematic comprehghsive teacher preparation
pfograms incorporated such concepts as the folloWing
in their models. o

1., Systematic approaches tc teacher education

2, The language of "models"

L]

Performance~based criteria

Personalized teacheryeducation programs

Field centered experience

A

Clinical internship

- Protocol material?

Differentiated staffing patterns

O (w0 ~ (o) W R W
°

Training complexes

1. Judith Klatt and Walt Le¢ Baron, A _Short Summary of
Ten Model Tenachernr Hducation Programs, {Systems
Developnent Corporation research rcPort for the
National Center for Lducational Research and
Development, Novembexf:§9b9 o)

Q ,,)-?
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Several of the exemplary programs cited in this
search are incorporating some of the concepts listed
above., It can.be noted, however, that attempting to
develop a single teacher ecducation program which

incorporaves most of the above concepts is a herculean

Task Force '72, fo;medrgecently by the Burcau of
“wducational Personnel Developmenti, will study the broad
problems af educatior 41 fefogm, The task appears to be
one of conceptualizing:the major elements of several
different models and providing several alternatives

to any one model.

CONCLUSION

The decade of the 60%s can be characterized as a
peribd which saw a move towards the development of a
nurmiber of difterent tcacher préparation programs, all
attempting to devise ways of producing better trained
teachers to enter the profession.

In gencral, thase programs stressed the followiﬁg:

l. Greater coﬁpcra*ion hetween jpublic schools
and universitics.

2. & more practical approach %o cducation
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courses, with some programs advocating
a clinical setting in public school
classrooms rather than a university-based
setting for the impartation of course
et content,
3. -InCreased periods of internship, generally
extcndingvfor one year or two years.
4, Qualitative changes in the internship
process.,

Wheﬁher or not éhe decade of the 70's will beccme a
period"of realization for the dreams of improved education
through teacher training remains to be seen, Much will
depehd on the guality of the models devised and the degree
of cooperation inherent in their design and implenenta-
tion, It is becoming clear that teacher education can
no longerqbe the exclusiyc province of one group, but
must become the responsibility of all those concerned
with the improvement 6f‘education.

The models reviewed in this chapter have reflected
the belief that new modes of teacher education must be
defined and that new ways of establishing cooperative
ventures in pre-service cducation must be exﬁlored and

validated through implementation.
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CENPTER IV

LOCIL SCPNOL,_ T I7OLVSAY TN=SERVICE EDUCATION:

e . ety e W——— & o

THE PAST AND THE PRESENT

-

As far back as 1957, Corey pointed out that it would
be impraétical tq expect most teachers to mezke continuing,
independent attcmpts to improve themselves professionally,
Although individusl teacher efforts at self~improvement are
désifabla, too viten they do not cccur, It Sust also be
noted that such individual efforts even if they do occur,
may relate only obliquely to the aims and objectives of
the school program. It secems clear that for these reasons,
if for no other, carefully planned creﬁtive in-service
programs for teacﬁers are necded.  Unfortunatcly, such
proyrams are not the usual cose,

2

Toffler's Future Shock and Reich®s The Greening of

.3 . ‘
americs  represent just two of the more popular works which

——

1
Stephen Corny, "Intredaction, " In-service Tiucction,

56th Yearbook, (Chicago: Unlversity ol Chicago Proc., 1957),
p. 1. : '

Alvin Toflfler, Future Uhock, {Wow York: Randonm louse,
1967).

Charles . Dedich, Th Greening of “merica, (Now York:
PRandam House, 19G67).

RIC
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are affecting our socicties and institutions, 'Anyonc‘who
has read these books or similar ones can_egsiiy relate these
theses to his personal exPnriéncc. Rapid and massive
changes are producing new stresses. It is imperative that

\\4, /

we osrepare for these changes,

The ecducational institution, ‘as all of society's
institutions, has experienced great change and innovation
in the past decade, perhaps more in this period of ten
yezrs than in all the éreceding fifty. The relatively
rgcenﬁ d;velopment‘and implemcentation of suéh concepts
as flexibile scheduling, differentiated staffing, non-
graded schools, and educaiional systems approacﬁes are just
a few of the mere ob&ious examples of this innovative
explosion. )

-As cach of these innovations appeared on. the educational
scene, many schools looked te the traditional means for.
disseminating them to practicing teachers - summer or after-
schocl workshogs. Even progressive school systoms s&on found,
however, that as soon as teachers became acquainted with the
bazic elements of a new concépt, technique or method,.one
or several odditional or significant innovations émergod.

The inevitable conclusion ' is that the traditional modaels of
in-service educaﬁion arc insdequate for the vital took of
c#cgﬁing }ongér:qgg continuous programs for teachers' in-

!

servica,

ERIC ,

Aruitoxt provided by Eic: . -
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After surveying the available literature éublished
during the past'doc;dc on the in-servicé cducation of
teachers, we have discovcgnd the following recurring weak-
ne .ses among existing in-service programs: C
1, m&hny have restricted their focus to the

remediation of teacher weaknesses, rather
than capitalizing on current teacher strengths.

2, Their objectives'havc been irrelevant to the
p;iority neceds of teachers, students, and the
comrunity as each of these groups has perceived
their necds.

3. No one has béen held accountable for the
success of in-service programs,

4, In-servicé instructors have had limited recent
clinical exposure, “ ’

5. Those who have initiated in-service programs

have failed to coopcrate.with local univer-

sitics and colleges in jointly planning the
varticulation of pre-service with in-scrvice
&

instruction,

6. In-service programs hiave not taken full
advanﬁagc of modern communication media,
thercby failing to reach a significant
numbacr ol teuchers, |

7. In-service programns have {ailed to -offor

¥ v . .
F T(j adesunte incentives to the tinured teachrr,

: ~
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A _LIMITED FOCUS ON _THE REMEDIATION OF mﬂACHFR DEFICIENCI

‘Waynant observes that a significant cause of teachef
criticism and laék of response to traditional in-scrvice -
program. “eoesech e e rris s O s placed on teachers
deficiencies, . According to Waynant, too often the
adﬁinist;ator, supervisor, or consultant have looked for
whet is wronm rather than vivat is right with teachers in
their classroom performance, a

Teachers' interests, wishes, and teaching strengths
have been given low or no priority in the design of in-
service programs, 2Because their needs and talents have not
been acknowledged, the tradihional in~service program
represcents to them an unacceptable threat to their security
angd professional status, The. usual procedure has been
for an administrator or superviscr to evaluate teacher
weaknesses as part of an annual cvaluation proccés. Too
often, Brighton notes, such cvaluation processes have
beén gearcd to the administrator's objectives:

The tcacher's tcnure, promotion, dismissal,
assignment, and pernanent rcecord are involved,
Bvaluations made for purcly administrotive or
oxgﬁnlxatjonwl recoons held some potontially

ominous ond threatening ixplications for the
teacher, ?

Louise F. Waynant, "Teachers® Strengths: Basis for
Shccessful In-Service bBxperiences®, Pducational T dcdrshin,
X WIII, (aoril, 1971), pp. 710-1.,

v
i

?Stwynor Brightoen, Ih““vw;-ngm_nur MCCULACY in
Tacher Bivalustion, (succesciul ochool anagement oo Llco,
Now Jersey: brestice 1lall, Inc.) pp. 12-13,

K
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Little wonder that in-service programs founded on such a
threatening base haQé net with little tcacher enthusiasm,
Seldem hsvc administrators aimed at "helping the Feacher
to succeced, torimprove his pcrforménce, and to advance his
profegsion."l Seldem have they invélveé teachers in any
kind of sygtematic way in planning programs to assess their
respective strengths and weakﬂesscs in a non-threatening
atmosphere,

Harris lends further support to'the notion that
teachers generally have found in-service programs
threétcning, con%using, or irrelevant.2 ‘Agreeing with
him, Conlin adds that such teachers may feel their
skills are inadequate.3 Because of their se1f~dou5t,l_,
they may fcar to attempt innovative tcaching methods.

If in-service programs present new techniqués thut conflict
with their present practices, tcachers may become confused.
According to larris, teachers becomc uneaQQ about. what

they are doing, yet are uncertain about what to do

differently,

2B.M. Harris, !"Ip-Scrvice Crowth: The Essential
Roquirement, " Ivtucationol Loe-dorshin, MXIV, (Decenber, 1966),
pp. 257-60,

_3M.R. Conlin, "oupervising Teachers of the
Disadvantaged, " Educ-tional Ieadershin, NXIV, (February, 1967),




ORJECTIVES OF IM-SERVICE PROGR™MS HAVE REEN IRRELEVANT TO
THE PRIONTIV jTRLNS OF THAACUERS, STUDLNTS, ~ND THE COMMUNITY

Given the nature of the evaluation process, adminis-
trators and/or supcrvisors frequently fail to note those
arcas of performance that the teacher himself feels need

strengthening., When supervisors evaluate, they generally

4

a

cmploy cﬁecklists with vaguélcategorics for describing

the teaching behavior they observe, The very existence

of such checkliszs presumes that 'a set of valid, ‘“best"
teaching behaviors exists, and more astonishingly, that
the quality of teacﬁing can be adequately qssessed in one
or twoAéhort visits to the classroom. The ;}esumptioﬁs,
of}course, are innacurate, yet the praétice with all its
attendant threat persists,

If the administrator should uncover valid weaoknesses
in a tcacher's performance, the Eask of conveying the need
for improvement to the teacher remains, If the teacher
does not perceive this need, he will noﬁlact to changé his
teaching b~havior. & checklist does not scem to provide
cufficient’ evidence to prompt him to change., Because of
fhe threat inherent in such on evaluative procedure, the
teéchcr‘s defense mechanisms may significantly alﬁer his
ycrcoptions,' Lven giVbn the attendant weaknesses of
checklist evaluation, the situation would not be all that

terrible if the cvaluators then translated the discovered

Q : ) . . . - : . ; ~
“Ri(i"needsu into objcctives for in-service programs, Sadly,

A ruiToxt provided by ER
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even this h;s not been the case.

Although we in éducation generally have acknowledged

the importance of individualizing instruction forvchildren,

©we still Ecnd to teach groups of teachers as if they all
had the Same needs, Mény authors, Téylor among thaom,
stress the importance of recognizing the nced for greatexr
individualization of instruction for teache:s.l Teachers

- enter the teaching profession at different levels of
development, and these differences persist throughout the
different levels of t@e professién. It is desirable, if
not imperative, therefore, that each teacher's program
of continuing in-service education be suited to his
personal needs,

It is unfortunate but true that educators in the
public schools are not customarily tréapcd as individuals.
Their pre-service training consists mainly of a sequenée |
of education courses with little Variatich in content and
approach from onec student to the next, But with the"

_encouragement and direction of university faculty members
and locaol school personncel, they could learn to identify
their strengths ond wcakncsses.r Through new educational

~designs, they could gain and maintain a clear understanding

of those arceazs in which growth is necessary.

a——r——

¢

1 ' . N )
B.L. Taylor, Peggy A Doyle, and Jeffrey A. Link,
"A NMore llunmne Teacher Education, " Pducotional Iesdership,
{ pril, 1971), pp. 098-701, - :
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Teachers with bachelor's déérbes were Oncc‘considered-
adequately and permanently pGCared to enter the profeséion
and progress in it. It seccms incrédiblc that not very
Jong ago many teachers were cuployed without having attained
even this level of formal educaﬁion. |

Today teachers share with other profcssionals‘ﬁhe
urgent neced for in-service improvement. ' They are
confronted with a host of new dc&elopmenté. Among theﬁ
are the new mathematics, the new science, new media, new

’patterns of flexible staffing, not to mention the Wholex
galaxy of challenges inherent in teaching in éentral cities..

Chaplin stipulates that during the first years of |
tcaching, certain basic conditions ih the school must be
_aaaptcd more closely to the neecds of trainingcl The
local school must accept more direct responsibility for
the training—gg/taachcrg. |

Present arrangements for the continuing education bf'
teachers dand specialists, according to Chaplin, are wholly

/inadcquate.z They must be radically redesigned to make

them more effective, Probably no aspect of contemporary

practice is less saticfazctory than the education of

J.T. Cheplin, "Practice in Tecaching, " Harv-rd

1

PAucationnl Rvview, XNXMIII, (Winter, 1963), pp. <0-14,
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:eacher:s and specialists after thoy'hafe joined-the full-
cime staff of a school system. Much of the ﬁrainihg is
-poradic and lacks relevance to the prcscﬁt or future
ieeds of the individual on the job. - It is usually provided .
:y‘university staff ond is givenﬂin the traditionzal class-~
."oom manner, ¢ven though thenteachers might derive more
Lenefit from a "dlinical® épproach similar to that in
progxams,for doctors and nurses in teaching hospiteals,
’n many c~ses, the school syséem does not participote in
the training .of itsvpersonnel, since the salary structures
often provide for an increase in pay aﬁd rank only after
in indivigual has completed a course sequence at a
universitgi‘ ‘
. If the university is to give increased attention
to the development of programs of advanced study for novicce
and special teaéhers, some changes in the usual preocedures
i1l have to be made, It is often difficult if not
impossible for teachers to find university instruction
appropriste to their real needs. It is aléo truc tﬁat
only a minority can attend a college or university full-
time during the regular acndémic ycar. Then again, some

. N o
trpes of gradunte work might be heitter taugit on the b

b speciolly trained, =killed memben:

9]

than by a univercity stalf in a typical classroon setting,

Q
ERi(kgconstfuctive change in the traditional procedurcs is to

T
4
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he made,

“ Coursecs and progrzms in cducation offered by colleges
nd univcrsitfes tend to be of two kinds: ‘those of |
ntrogductory nature offeer to pre-service teachers, and

N
hose leadihg to specialization in one of the fields of.
cducation such as guidance, administration, or research in
keduca;ional psychology. The laétcr type presumes that the
teacher desirﬁs to prepare for advancement out of ;he class~=
room. The novice teacher is thus induced to undertake
premature s?ecialiZation away from teaching, because these
zre primérily the cnly courses available,

As we further investigatcd.the literature, we turnpd
to programs designed to train the supervisors necessaryd}f.
the school is to accept responsibilify for the tra;ﬁing‘ok
teachers. In this area Qe found that work is almouct
conf}ned to courses in.cdgcation. Further study in the
coﬁtént areas has been neélected. The aim seems to be to
dcvélop general supervisors who will leave the classroom
.themsélves, rather than special subject supdrvisors well
vchea in a specific discipline and capable of making
contributions to curriculum and tOlthc‘tnaining of'novice
teacher# while remaining in the clascrcecem themselves,

Robinson,'Chaplin, and Keppel argue for an individual
diagnosis gfwthe practice needs of the novice(and the

h

arrangefment (practicec appropriate to his pdrtiéular ‘e

(e

l:‘. , - .4 -

r
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stage of developnent, Te acceomplish this, the authors
’ ' -
imply that thosce in charge of the in-service programs.

must hove considerable control over the practice arrange-

ment, Jb‘omc novice teachers are ready to accept responsibility;

in fact, they dqmand it. Othcrs necd a gradual induction into
teaching with increases 'in responsibility as warranted by

performance, .

An additional consideration relative to in-serxvice
-
programs concerns the community,.! Thc\local community

certalnly has a Valld right to be v1ta11“ interested in the

L

education of its children. Yet, the community's influence

in the develgpment of in-~service programs designed to

7’

increqse the skills of those who téach their ciaildren has
been noticeébly slight., 4s a result, the teachers, and
hence thé efucational program, have not always been respon-
sive to the needs and éesires of thewcommunity they serve,
Surely there is cause for reform in this regard, The'

next weakness in in-service programs pertains to this point.

A LACK O ACCOUNTADTLITY _ s
Agnes Ridley has noted that ‘o5 amccican socicty
ond its culture have grown moro COWﬁllCatLd, the cmploying

b

Frincis Keppel, Judson T, Chaplin, apd Wade Robinson,

"ecent Developments at the Harvord Guaduate School of
[Rk(}ucataon," The High School Jou:nw] ,43:6, {(February, 1960),
s, 242-61. p - \
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public has come to expect more ?xtcﬁsive and'di§q;iﬁfhating
service from tnabhers.l. assuming that the quality of a
teacher's ;ervi;p 1s detcrmlncd not only by what he dogs
afore he oaters thewpronSSion, but also by Whatihe
accompli.? .- ©'¢n entry, the public has a right to 6gmand
ocLﬁcr structurcd 1n-scrv1ce as well as pre-serv1ce
Jrograms, Thé public once equatcdﬁhumber of years taught,
dc;xccs,atta;hed, and sé%ester hours of earned creéit _ ' {
with the'professionalfquallty of'teachers. In recent yeafg |
hdwever, the whole idea that quanlity of preparation yieids
quallty of service has come under close publié scruﬁiéy.
Salary schedules havc generally, éecr uased upon the quantity
assumption lcss for its validity and more for the convenience
of administrators, as Ridlcy has so astutely observed.

i Never before, Darlaznd has warned, has so muth beég
cxpected of teacl.ers in this country. From new conditions
riew demands have spruﬁéh grcatly altering what is cépedtea
//cf cducation. The'ﬁmcrican £eacher hns become a likely

. P 20 gl
candidate for scapeygoat of the 1970°s. Evidence cun be ~

noted in the current drive to hold teachers accountable I

for guality educd‘ i >n in our schools. Althecugh this demand

for accountability anpears difficult to fault, it has

1 : . ’ ‘
: Sones I, R.d1ﬁ] "In-Sexvice Rducation and the
nf f(?ctl‘f" Domain, " . rj_nrxc cn_Vowotionsl Jounnnl, (Jaauary, 1971},
1)1'9. 46-63. ) Pt
2 " . ‘
- IJ D. Darl-nd, "T.c Profoession's Quest for

3 czponsibility ond Nccountobility, ™ Phxfnﬂltw Kaniron,
[}{J:uLpbOAbﬂL 1070), op. “1-=11,

wll Toxt Provided by ERIC
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re¢ached the point where outside agencies arce offering to
succced 1f our schoolc cannot produce the desired
cducntional improvement, 'Perhaps the problem lies in the
.iact that in-uscrvice progroms have not kept pace with

the educational innovations. Egducational improvement
through in-service training caninot b¢ effected however,
unless definite guidelines are established for the assess-
nent and evaluation of apprepriate techniques and content
{or in-service education. The nged for accountability must

extend to in-service programs if it is to be applicable to

education in general,

LIMITED CLINTCAL EXPOSURE OF IN~SERVICE INSTRUCTORS

Tréditionally, in-service programs have utilized
upervisors who have not been recently involved in public
schoel teaching. s a result, they tend to lack under-
vtanding of the meny problems facing the practicing teacher,
according -to Cole, prolecsors of cducation are toq Ofteﬁ
charged, and rightly so, with not practicing what they

1 :

preach. It igs certainly true that many who teach in=-
service coursces leck recent, relevont clascroom toaching
experience -- cxpericnce vhich could.validate op alter the

nethods ond techniques thicy are espouzsing.

1
Jmwmes C. Coleo, "Inmproving Te acher .ducatl-n. A
Propo,ul for P~~Bxpwxi(wmun"j13i} ing_the World of the

aresy Torcher, (Wechington, DU, I.,xt_.l()n“l Bducution
[}{U: ;L0 Llion, lJ L), ppe 136-30.
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According to Iencmark, we are still not taking
:dvantage of the talents of varlious teachers that are
:n the staff, The use of master tecachers or outstandinc
~arcer tcachers as consultonts in teaching iﬁmscrvice
courses 1s not a2 general practice, Teacher-educators
wérking ccoperataively with the area collcges and universi-
ties to provide in-service training is =till a largely
untried practice, able classroom teachers are often
promoted out of the classroom rather than being induced
to stay where their talents could be more beneficially

utilized to upgrade the skiils of their peers.

L CK_OF COOPERATIVE PLANNING TO_RELATE PRE-SERVICE TO
IN-SFRVICE TRAINILG

Howlis Moorc cobserves that:

Onc of the most dramatic changes
wnich could be made in the career
development of teachers would be for
schoonl systems and collivges and uni--
versities to accept a joint recponsi-
Lility tor the developuent of each
tecochor Lo profassionel status,.+<

Lic feels that thoe two most comion pprouches, icolated
collcge courge: apid unrolated, locally initiated vork-

chops, will rot culiicee ve achieve this objective,

e

‘Goorge W, Denmmork, "Ot, Louig, " Remsling Aiha World
B ERENN] el v, (Wadhington, DLC,: Lationol
lacatioh  LooGiation, J960), pp. 89-97, '

1owl. is Moore, "lh‘f‘i“h. Rrweling the Vorld of
Coarcoi Mescher, (Wachington, D.C,: lational

1S
ERJ(LHCJ?LO! ”Juonndtlon, L966), P. 25,
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Because both traditional approaches fail to diagnose and

)
prescribe to romediate deffcicncics, they rcﬁard rather
than ennance professicenl growth., Cooperative pianning
could provide the impetus for beneficial individualization
of teacher éducntion.

Another rezson for advocating cooperative planning
of in=-scrvice programs relates to the teacher dropout
problan, It couid be that this probiem stems from the
guif between proésorvice and in-gervice education of
teachers, All toooften, thore is little articulation
between the college and the school systam with a resgltant
lack of continuity between pre- and in-service teacher
ceducation programs. This lack of continuity could create
confusion in teachers and lead uitimately to disillusion=-
mentgwith educatilion as a profession.

It scoms clear that a systematic extension and
enrichment of pre~service programs is desirable. The means
for accomullgh*ng this best is proﬁably cooperative planning

- by schools_and universities in order to casure thot what-
cver benefits exist in the pre-cservice phase arc not lost

N

in th* in-gservice phase of teachor cducation,

IoJLuRs To 30N SRV G Qi 2l 80T U“Tr‘ STION MEDTA

e et e i s e 8 ewn e e L N e

-

There have been many technical innovations which

) . . . . . .
E T(j c~ald be utilized Qor in-scorvice cducation of teachers.

Aruitoxt provided by Eic:
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Allen and Ryan have reported on the beneficial uses of
ﬁcchnologlcal hardware in the upgrading of tecacher skills.l
They stress the benefits to be gained from systemntic use
of vidco tape rccordinés of class seccions, micfo—teaéhing,
and‘timc—lapse photog;aphy. %

Attéa, in reporting on the Wilmecite Public Schools'
use of video tape recorders to improve instruction noted
many bencfits, especially for bcginning-teachcrs.2 The
Irenefits accruing to tnachérs were reflected in an improved
educational setting for the students involved., |

Unfortunately, manyrinfservice efforts neglect to
take advantage ol media. Instecad, they concentrate on
traditional lecture type presentations, failing thereby,

‘ {
to tap a very potent tool for tecacher improvement,

IN-SERVICE PPOGRAME HAVE FATLED TO GFFER ADDQUATE INCERTIVES

TO Tile TELURED THCHLR

Differentiated ctuffing could be a vehicle for the

restructuring of the school organizitrion in ordor to permit

e ey b -t e e gt —

- . . : . . .\ -
Dwight W, “dlon and Eavin . Ryen, "A New Dooce for

Supervicndcoa, " sy the Ao ‘e Coreer Cenchor,

o

(Washin_ ton, U.C.: Ditlongl “ouc.vion associolion, 1406),
cp. 121-00, ;
2
- jowmoJ, sbtes, "W In-loervice Vool [or
"ifbhliilln“j Thﬂjvruhip,{ﬁovcmbcr;

VWil
Improving Ins
1970), ppe L17-00,
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1

tcachers to make maximum use of their talents.
Too often, the highly compctcnt‘teﬁchcr must leave
the classroom if he wishes to advance himseclf. Many
experienced and excellent teachers might be induced to
stay in the profession og teaching if they were provided
with opportunities for grcater professional satisfaction
éﬁa recogﬁition.2 Tﬁrough innovative and creative in-
,serv;ce programs tied to flexlbly organlzed staffing !
models. skilled teachers could find adequate incentive
not only to take in-service courses, but to remain in-
the classroom as well. The ensuing benefits of their
\;{;:}eased:expcrtise could have a dramatic_efféct on

education.

CONCLUSION

In essence, preparing.teacﬁers for innovation is
a joint responsibility. With the pressure and responsi-
bilities being placed on educatio. tecacher education

,institutions and public schools have much to gain from

>

' =

Richard W, Saxe, “New Ways to Differentiate Assign-
ments Within a School,” Reomaking the World of the Carcoer
Tcachey, (Washington, D. C.: Nutional Education Association,
19606). ' '

//zNationu] Commicsion on Tcacher Education and Pro-
fessional Standards, Ii_Position: Statement _on the Concept
o of Differentiated SLa;fz_g, May 11, 1909, 6-8
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coilaborative efforts. It is implied in this chapter
that '‘closer workihg relationships BetWeén séhools and
colleges in planning and condicting not only pre-service
but also in-service teacher education programs must be
established. It has beeh pointed out by some writers
that such relationships have bée? for the most part,
ceremonial. It has been SJ;Zssed in this chapter thag
rather than unilateral decisi‘ns by admiqistrators as to -
what teaéhers necd, thé teachers'them§elveé ought to be
involved in the decision making process. New training
orograms for school administrators,;pfograms geared to
the changing needs of ;he teachers, the schools, and the
cbmmunity must be developed. To accomplish these
objectives, Davies statgé that "without truly cooperative
work on the part of both schools and colleges, the

possibiliﬁies for remaking the world of the carcer teacher

by the use of conducive in-service programs are slim.*l

Ipon pavies, "An Era of Opportunity," Remaling the
World of the Carcer Toeacher, (Washington, D. C.: National
Education fssociation, 19606), pp. 199-204,

\ . ’ . “

¥



CHAPTER V

EMERGING TREUDS OF TN-SERVICE BDUCATION IN THE 1970'S

N

S,
3

In Chapter Iv; the importance of in-gervice
cducation was stressed., The weaknesses in traditional
progréms were outlined. This chapter will attempt to
describe speaecific projecte in in~service educétion which
attempt to overcome these wesknesses. Emerging trends
and suggesticis for rerediation of these weaknesses will

also be discussed,

BUTLDING ON TE'CHER STRENGTHS

Waynant cmphasizes that relevant and effective

in-service programs can b2 established if they are built

&
. ) l
around teacher strengths and concerns., Waetjen lends

csupport to this assumption when he states, "If a pexson
. e

-

: e
is accepted and valued and estecemed, he becomes an
. 2
inquirinyg person and he actualizes- himself,” DeCarlo
anl Clcland rencort the renults of a study which illustratas

-hat teachers reshond positivelsr to in-scervice programs

i - — —
Weyn ot, loe. git.. p. 710. ; S ¢
2 "

: Wal- oo B, VWaebjen, "Jocts MDout Learning, " Rondings
in_Curayicoiyys, (Sonzon: 21Iyn and 3acon, 19G65), '

.
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1
geared to what they want and need.

Wayhant has offerecd some useful_guidclined for
nlanning in-service work based on tcacher strength and
providing for maximum involvement,

1, Identify teagher strengths, intcrests, and
conéernsabhrdugh obscrvation and discussion.

2, Utilize teacher strengths, interests, and
**~ ™ g 1 planning and conducting the in-

, service program,

3. Provide a feedback system whereby teachers
can 1n£orm ronsultants if information is
useful, reIGVant, and clear enough for
implementation. :

4. Guarantee consulting results in performance

\ E :
. terms,

MANIMYIZING TEACHER INVOLVEMENT

Harric stresses that planning for in-~service

: 3
programs should be a cooperative venture. Those who will

.

l .
Mary Dalarlo and Donald L. Cleland, "A Reading in
- In=scrvico Bducetion Programs for Toachers, " Tne Reading
Teachoy, XNII, (Yovember, 1968), pp. 163-069,.

2 o
Waynant, leoc. cat.

. MR =t AN

3Bcn M, Haorric; "In-Service Grthn "Pduco~tional
ER&C Iesdershion, (Decomber, 966), pp. 257- 6b , —
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be affected by the in-scrvice program, the teachers,
should be systcmatically involved in the planning at all

stages.

PROJECT_ RONUS -~ CARROLL COUNTY, MARYLAND

An in-service program which atfempts to maximize

teacher involveément and capitalize on teacher strengths
1

is Project Donus.

Project Eonus iaydlved two phases. Phase I

consisted of a weck of in-service training in reading
for tecachers, and Phage II consisted of six weeks  of
pupil instrpcﬁion. An important feature of the project
was the consultant assistance which all the teachers
-involvcd in the project commehted favorably on at the
concludihg work§hop. They implemented the techniques
they learned in the workshoﬁ with their'pupils and .
observed positive changes in both attitudc*and‘bchavior
\ih a majority of thc students. Principals indicated.

that not only werc Projcct Bonus teachers using their

1ew skills in the {211, but wvere sharing their know-
ledge with their colleagues.
It appexrs that the success of Vrojeoct Bonus

. . , L
was due in large measurce to the high amount of Eg:chgr

1
Waynant, loc. cit.
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A : _ »
involvement in its planning and implcmentation. Another

success factor was the emphasizing of teacher strengths
| N

-~

and intecrests rather than weaknesses and deficiencies,

B
/

.

CALIFORNTIN TW OCIIIR _DEVELORIIENT PROJECT . : /

v

P ‘ In ar attenpt to correct anrnther major weaknesé,‘
(the irreicvanqd of progrzms to the needs of teachéfs)
the“California Teacher Develbpment Projact for Systeﬁs
of Iﬁdividualized Instruction, a‘Title IIY, E.S.E.A.
Proposal, was funded in 1968.1 Teacher ond stuéqﬂfl

: N
représentatives of all grade levels, except kindéégatten,
from five California public school districts and tﬂ?
parochial schools of the Catholic Archaiocese of éqg
Franciscolparticipatgd in this project. The objective
of the project wac to provide in-service training for

N _teachers and adrinistrators who werc moving towards

individualized instruction and away from Staﬁic group’

instruction. The program was designed as an individua~-
lized workshop where each part%cipant sclected five orx
sik components on_vwhich to concentrute for the five day
poriod. The rcsource~mntoriél for the compoﬁents was

gathered .from inony sources, but significantly, each

o

i . . X

Drnnis Carmichael and Warren Kallenbach, "The
California Teacher Develor-nent Project: An Individualized
_pprosch to In- iervice Lducation, " Journal of secondory

) mducation, XLti, (Januacy, 1971), pp. 16-20. . -
v ' .

s
b ~
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component, with only nne or two exceptions, was prepared
by a teacher cxperienced in that arca of individualized
instruction,

Y

TACKSOM _COUNTY, cor_._o“rtgnb bitch_:frsc-.cirr_;\rd PROGRAM

Another emerging trend in in-service programs
pertains to micro-tecaching, First introduced in 1963‘
“at Stanford:by Dwight Allen;»micro-teaching has bécome
an established teacher t;gining-p;occdure in many colleges,
universities, and school districtc, 'Jaékson{ébﬁn%y,
Colorado's summer:program vas dcéigned arouﬁd thé use
of micro—teaching.l The program was developed to up-
grade the entire instructional program in the school -
district by providing in-service training opportunities -
in team teaching and fleiible scheduling. Each teaching
team used the micro-teaching technique to perfect theiri
skills befoxc teaching a whole class. The video tapéa.h‘
of th§ micro~lessons were then critiqued bxfth@ team,

4

During the swimer more than onc hundred teachc:g and
(suveoral hundred children prrticipoeted in the micro-

t~aching experience. !Meier renorts that the schoel system

—— A

1 VoL . . .
John I, Meler, "ntionale for and anplication of
Micro Training to Improve Teaching, * The Journal of

Teachor Bducstion, (Gwaver, 1968), ... 145-57,

ERIC
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derived many benefits from this type of in-service
training progron,  Many of the inndvations_validatcd
dur1ng tho Summar were subs nnuontly introduced lPLO the

regular school year's program.,

CHILD STUDY TNATITUTE _ :

Meiqg also reports on another in-service program
which'was developed sunder the auspices of the Natdonal
Defense Education ict, Title X ’bv the Child Study

3 1
Institute at Colorado utatc Collcege, On~ hundred

country recceived training in-management of new programs
for pre;school and beginning échool;children. To conduct
this ﬁrogram, filmed leprning episodes and video tepe
recordings of actual teaching situbtions were utilized,

Supervision was provided by personnel located at the

Child Study Institute in Greency, .After watching the

filmed lezrning episodes and reading accompanying written

material, ecach teacher attempted to achicve the objectives
of the cpisode through o micro-teaching wrocess, Liter
scveral practice sessions, the Looacher would make a

video tapo2 of his eflforts and mail it to the Child Study

———— . —

John "o, Ronoloe Teoining of 1Thly Childnood

PdocoLeare, Titie XI, INGLitute 6. €he Hational Deocnse

lucrcien Jot, (Sroeenev, Celorado: Colorado siate
Colleye, July, 19G6U) .
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Institute where a tecam critique and evaluation wvere made,
These were then mailcd to the teacher.’ After %he teacher
was satisficd that he had accompliuhcd the ob;ectxves

| of the episodc, he would rcqq;ve a‘'new unit, Upon.
completion of the course, the participating teacher re-
ce@véd university course credit frqﬁ Colorado St;té
Coilege. .

The é}fcctivcness”df‘the training program was
determincd by assessing the teachers' attitudes and opinions
about the method of training,  and bj}observing chdnges |
in their cognitive and affective behavior as observed on '

the tapes. The trainces showed grewth in both the

cognitive and attitudinal areas, -

- ' 4 I

1,7.T, PROJECT .

A projccé @eéigned to strengthen the clinical
approach to tcacher .training is the govctnment gponsored
T.T.T. cogcept.l Single T's arc thought of as pre-sorvice
students (interns or novice tecachers in their first?yebr
of goaéhing).‘ Double T's ara cxperionced teachers who
act as cooporating teachers to train single T's or.as
tcacher retrainers vho implomcnt xnnovatxona within the
uchoel or diutrict., Teiple T'u arc traino"a of trainerz

of tcachoers,

1 . :

TIT Final {evori, fSan I'ranciceco, Colifornias San
[R\(juncigco state Colleye, San lranciuco Unicied school
g ytrict, JScatenber 1, 1909 to auwguot 31, 1970).,
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At the wnshington;Univcrsity‘Triplg T Project, an

attempt was made to establish a new professional role, the

7

"clinical associate,™ an éxpcricnccd public school teacher
whio assumes university icﬁponuiﬁilityufor_teacher prcparation.
The cliL;calnc;sociat:,cogldinatcs prd—sef&ice/ahd in=service
teacher trainigg progxrams wﬁ%ﬁin a p@blic Schoql @cd;énatea
aL Qa triplc T teaching center. . - o . {

T 69-~70 a_joipﬁ teacher education program bf

vt

San Francisco State College and the £an Francisco Unified
N ' .

© N

School Dis*.ict assigned tcaching-lesrning roles according

. . - - ’l N 3
to a carecr ladder outlined below.’? S
i ‘ 2
oo : : . -
1., TTT -- Ten college instructors and demonstratiom
S ,' . N . . . t’v ’ - 1“‘%"\ uv' . . . ' e ] )
supervisors trained mutually for superVLS;on’and

. . (4
instruction focused on gencral strategy and the

N

TABA Curriculum Projcct.' ) © e
. . -
’ 2, TT -~ Fiftccn district‘sdpcrvising‘Classnoom
5 teachers who are traincfﬁ of thc teacher candi-
daﬁns and are trained ky the TTT instructoré.
/
3. T -- Twenty-four first ycar tcacher graduates
7 . of the 1968-69 progr:om,
4, TC ~-- Thirty-Iour toachexicand;datcs trained
Dy TTT‘:tﬁiﬂ ond supervising classroom tcachcrs.ﬂ
Iy this progfpn, virtually all the training tool plncoﬁin

‘tho Leneols. The progrim also invelved liberal arte fzculty

~from the univeroity, community leaders, and parents,

o i ' j — -+
EMC J:}.-).j-.:.'.’f p. 50,

Aruitoxt provided by Eic:
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Be? «= TEACHER TRAINING MODULES

n in-goervice nroject furnded under the Education
Profession: Doveles.ant fet (Title V of the Higher Education
Act of 1667y h-~ Te~ initised in the stake of Florida‘
which cmbhasi;cs the concent of an individualized approach
to iﬁ-servicn cducation, ‘ |

The o wfinx nbéﬂﬁg:ﬁs of this prbgram,was to develop
iﬁdividualizod teacher training material., Approximately
fifty trainini modulecs had becn»cémpleted and field _ ;

the 1971-72 school vyear. The

th

tested by the start o
matcrialsbpresently developed fall into secven generai
headings with approximately eight modules under each
hewding. The gencral headings are listed below:

1. Defining the Role of the Teacher Aide

2, Using Bchavioral Objectiveé

3. Establishing Appropriate Frames of Reference

4, Set Induction

5, Pucstion Upgrading Improvement Paclkage

6. Evaluating Learning and Instruction

7. rethods ol Introducing and Summarizing ! Unit
\

———

A genersl topic such as "Using Behavioral Objectives”
is divided into cight ihdiviﬂunl modules., A teacher or
groun of tenchors can selact this topic and work throuyh
the modules cither indiv:dunlly or in grouns, A resource
pcrson is provided feor thic purpose of monitoring and

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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assisting the teacher through the module or cluster of
modules.
Bach module is designoed so thaot th2 teacher takes

a preassesument test and after following the procedures

~outlined, then takes the post-assessment test. all

materials nceded to commlete the suggested acﬁivities are
either included or described in ~ach medule,
The advantages of the program are listed below:
1. Teachers can select topics they feel would
improve’their teaching skills. |
2. Teachers can progress at their own cate
through each module or choose to work 3=
.pai:s or groups,
3. Each module is "self-contained” with the
objectives, rationale, materials, procedures,

and cvaluation very spcéifically indicated.

DIPFERENTTIATED STAVIING AJD IN-SERVICD EDUCATION

A promising emerging trend in in-service is the
development of diffcrentioted staffing patterns in many
school syctems. In the TFlorida Schicol staffing Study

purticular cmphasis is placed on the role-of the tcacher

~_in training other teachers and working with interns. In

onc- of the project schools in Miami, Ilorida, the role of
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the naster teacher has bcén éstablishcd. This tcacher

has responsibility for trainihg.as wcil as assigned
classroom rcsponsibiliticu. By assisting thoe growth of
othere, ~nd Ly bainyg raquived to maintain and improve

his own skilis, the master teacher bccomcs a koy figure

in the improvement of educotional practices, Additional
prestige and componsation sérve to make the role of master
tcacher an attractive one, thereby providing for the
retention of highly skilled péoplc in the classroom.

The University of Massachusetts is participating in
the Miami.program by supplying interns‘for't%e project,
Byxbee describes the procodure for 1nternAeva1uatlon and
improvemcnt.1 The teacher and intern would ment reqularly
to work orn various methods and teghnlquea for more effective
teaching, They would isolate a patticular area that they fecel
needs impfovcmént. ‘Theﬁ:during a pre-conference, they
would'c00pefatively dévc10p a conticact. Thé intern would,

as specifically as ,possiblc, delineate the ultimate goalu

»‘”
.

of the lcéson. The supervisor would then desceribe the

way; in which he will evaluate the» success of the lesson,
AN 509N as c.ch person fecals that he knows what he is goiag
to do and how he will arpprooch the task, the intern goces
through a micro-tenching Coscion to worlk on the skill,

fhe two theon have a post conieorence cddressing themselves

I P .
Qo ;i William Dy:xbee, Intern Sdvisor, University of
FRIC Massachusoltts, Personal intervicew, (dugu"“ 24, 1%71). .
'
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LOCAY. MDD UNTVERSITY COOPERATION

The positive resulits of cooperative! planning have

been stressed but, uniortunatcly, in many «ases, ln-servids
-, Ny - l

programs have been nandated by administrators. A pro-

Gram wio o PR the benefits to be gained from

cooperative wlanning for a sp2cific purpose 1s the Rockdrlo

COUNTY, GEGRGIA PROTZTT

Tne Rockdéale County Zoard of Education in Ceoxgia
operated an in-service prodram focusing on desegrecation
in 1969. The purpose 2f the pregram was to make the

cesegregation process smoothner for the school svysten and

[ O

the community through the teaclhiing and administrotive stnll.
& Coorxdinating Conmitice ceomposced of teachers, adminis-

¢ community was esiablisnhut.

A

tratory and lay membcérs from th

This comitt purtilcipated in scnsitivity training and
“Carl W, lassel, "A Stuvdvy of Certain Factors to
lL"LL&V ce BEducation in Selcectcd scheool Districts in
' York State,: Doctoral dissertation, Syracusec
Universi ty, 1960.

.

H, g, Shcaroasc, in-—-
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v

workshop, for example, classroom practice was designed
so,£hat purils ond tecchers could alternate as teachers
“and obscrvers,  aAdministrative and fupervisory personnel
wérc involved in additional workchops so that. they would
be equinped to aid Ecgchcrs as they implemented the new
techniques, Thz program participants considered thé

workshcps success.

o

PHIIADLLPHIC TP CHER CPIITE!

- $
A booklet entitled "Model Programs: Childhood
Education" is one of a series of thirty-four recehtly

publishéd for the White House Confercnce on Children, -

1 1t deseribes the Philadelphia. Tcacher

December, 197Q}
Center, a place where tcachers can develop matcridls

for their classroems and exchonge idras. The center,

a unique :oncept in staff development, provides the
teachers with materials and toﬁls‘and conducts wbrkéhops.
BExamples of things that can be made with the materials
providﬁd and a iibrarxy ofvprofossiondl b ‘ _m;ndals

arc on display.

Sy

1

Podel progyooii CGhildheod Bhue-tion, (2hiladelphiac

Phi]adejphju 1J:chcrrtwntor ~ 1'2lo Jleo, Colifornia:

Smerican Incbitutes fLor Research), 1970,

ERIC -, L o

s : : ™~ ¢
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CONCI,USTON ' e

It 15 appcrent that gréatcr cbopcration of
school dictricts and'un.versities in programs of teacher
cducation can ﬁenciit‘ooth institutions, Through the
cs?ablishrcnt of cooperatively developed career ladders,
iﬁduction into the profession could become a more natural
and gradual proccss. Teqchcrs would move back and forth
from colleje campus to school di§tricts, theory and practice
might be more profitably combined, and cafcer education
and.re-cducation could bé planﬁod for a%fthe outset,
Througﬂ cooperat.ve planning, the interests and néeds of
teachers, as well as those ofkuniversitiés, the local
school, and the community coula be more adcq@atcly mgto

Other considerations‘rclative to imprévedﬂin-serviceb
education have been impl. zd throughout Chapters IV and V.,
Teachers in the seveaties will nced to be involvéd\}ﬁ the
creation, organicsation and impiamchtationkéf_in—scrvicé
pro rams,., Such progfamﬁ will :Qquiré the éophistication
that the usc of gsystenmatic observoetion technngcs can
provide. Technological hwfdwarc will oficr_ngwimpportunitiﬂq
‘or the ipprovansnt of teaching sﬁills and Should;'thcrciorc,
be empleyoerd M in-se.vice cducation. |

Individual ecacher necds muasi ..o met through new

lesigns and tecchers should have the option of purticipating
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in such designs. New roles will have to be defined with
in-service instructors having the unique coxperience of

-

participating in a dual educaticnal environment, familiar

- a
with the-goals and: aims of the unfﬁcrsity,\brt concerned
and knowlcdjyecable about the public school as well,

A majbr concern of new in-service programs should
be the development of incentives for remaining inithe
teaching profession and for the upgrading of tw:aching
skills, Pregrems which capitaligc on teacher strengths
and WEich stress teacher self-ronewal are vital in this
regard, The dcvclophent of differentiated staffing\

mddels was suggested as a vehicle for promoting incentive,

O

RIC

Aruitoxt provided by Eic:
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CHAPTER VI

REQORGANIZATION OF TEACHER EDUCLTION

One does not have to go to the popular press or
to pcrennial critics of cducation to find support for
massive changes in tecacher education, Eduqaﬁors such
as B, O, Smith, Afthur Combs, Roy Edelfelt, and

Theodore Sizer; and professional organizations such as

the Natiqnal Commission on Teacher Education and Pro-

fessional StandarC are all calling for sweeping changes.

At present, a major weakness in teacher preparation

W

programs i< the lack of public school involvement,

' Although there are fragmented coope-ative university-

public.school preparation programs in existence, these
programs have not changed the overall structure of
either the public school or the university in terms

of tra.ning tcachers. As Combs has stated, “Wﬁht is

7

needed is moré than a Lihkering job.“'l
Puﬁlié school input has becn and remains minimal

in tcacher prcparation pfograms. Subﬁ issues as

cu.riculum, internchip and entry rites remain the

exclusive responsibility of the university and the

1. Combs, loc, Cit.
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Sthte Department, Howcver,“the mgjor criticisms of
,,éacher preparation could be remcdiated.in the public
- schools throigh programshthat,in001ve working with

studénts in 1r=2al situations,

The theory-practice gap has been a critical?
issue at least since Dewey’s first writings. Tracition-
al teacher preparation programs have assumed that
theory could be sufficiently explored in the university )
setting. -This has proved to be a false assumption; new
directions are clearly nceded, ‘and mew ways of applying
theories to practice-in classroom“situations must be
exploréd. A professor can expouhd"at gieat leﬁgth rbout
‘Piaget's concrete;operationél stage. It is onl§ when
an intern actually eXperienéeS‘the stages of development |
through working with chiidren, however, that the fuli
impact of Piagetian theory becomes apparent.

As can be inferred from the aone paragraphp
professors and teachers working apart cannot conjoin
theo?y and bractice. Prochsors-speﬁd a 19rge
proporcici. of their time lecturing, and the classrcom
‘teacher lacks the p. dagogical expertis2 to amalgamate
theory with practice,

What is needed are cooperative programs whercin.

university, and public school represcatatives joinfi}\*




share the responsibility for developing and imple-
:ménting models which abridge the theory practice gap;
State Departments of Educaticn could aid in this re-
allghmcnt of function:. : . allocating _urds for teacher
preparation prog fzﬂs » cooperativ:ly formed consortiums
_rather than to individual universitics, No longer can
the univefsity retain the exc;usive right > control
pré;service training., However, éimply allowing the
publicfschool system more‘authoriiy in pre~-service training
without revising the present 6rganization of schools will
do 11tt1e more than perpetuate po st practices, albeit
through different chuunels.
~ Many educaf rs have proposed revisions of the
traditional'model; 'Representatiwe suggesﬁions'are as
follewe: |
1. Methods coufses are nore eéfective if
iaught“in clinical settings in real
1ife(cla;srooms- ' :
2. Theory aaa practice can be‘ﬁused if ‘
1eéturesuund seminars are'combined with
practicpl application in classroum scttingé,
3. Pelagogical technigques such asJTaba's'Teach—
) ing Strategy, use of higher ‘order qucs.-
14

tioning, micro—ueachlﬁg and systematic

observation can onlv be effected through

ERIC . S

t
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direct contact with children.

4, Length of internship must now be viewed
as at least a two year program with -
additional years spent in externship
before actual entry into the profession,

5. New and specific précedu;es for the

L training of public school cooperating
teachers muét be devised in order that
they might become the most -ighiy trained

. _
professors in thré teacher preparation
program.

The vehicle often proposad to transform the above
suggéstipns_into programs is the teacher preparation
center wh ~h has been establiched &ith universities
ana public schools sharing res?Gﬁsibility for teacher
training. “

The establlshment of such centers wmuldvdo much
to impfage teacher preparzavion and henre education in
gener:1, ,The\tgmptation to hail these\ccntgrs as th>
panacea for alllthe problems facing the scbpo;: today

must be resisted, however, +Drugs, intugration, ecology,

{y .

k4

ctec, ~ these are all problems which impinge upon the

school., 1Yeot, other of sociecty's institutions must
Y
L3

]

share the burden of, thesce modern--Jlay complexitices, II

i
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other agencies of society assume responsibility for
certain aspects of the educational process appropriate
to their functién. and if they are adequately funded,
the improved tecacher education programs will not require
massive .inancial support. The grea!est propqrtion of
financial support would be the initial piloting of
models such as The Model of Prvfesaional Educator
Tru.aing reviewed later in this chapter,
Teacher prcéatatipn centers must be established
where resources, both financial and human, can be
' combiﬁed in a concerted effort to improve pre-service
traiﬁing. Most of the programs referred to in Chapter
3 were accomplished in teaching ccenters, However,
simply designating centers without substantially
improving the competence of the teacher trainers will
do little to improve the overall competence of the
beginning teachér,
The appointment of *he cooperating tecacher must

be shéred by the public school and the university, The
rdle of the traditional college intern supervisor will
probably be dLésolved. The coopcrating teacher works
with the intern for a one to two year period;. he obviously
should be more qualified to judge the éompetcnce of the |

beginning tcacker ' than the collcge proﬁgssor who drops

@
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in once every few wééks to view a canned l&sson,

The timc'has co&e to develep a degree program
leading to a dC”torate for cooperating  tcachers. These
pecple should be the brightest, most hlg .y trained
profe551ona;s in elucation. ‘They ai> the ones who
must have'gotAonly a sound theoretical background bhut
also the ability to translate theories into practice.
The ',‘ 5t be expert in terms of teaching
strategies and able té work comfortably with both
student teachexs and children ip the affective and
cognitive domains, Thé& must be aware of the lates”
supeivisory technlques ‘and capable of systpmatlcally
analyzing *pachcr-pupvl behav1or. There seems to be
a pressing neod for prllC school and un:verSLty
personnel to cooperat1: 1y de51gn proposed programs whlch
‘would train teachers to th: level 1nalc§ted above,

The foilowing proposcd program is gn effort to
inccrporate some of the aforementioned features. it
has reccived state suppoit’'in Florida and has beon
revicwed fa;u;ably in Washington., Portions of the
;program a.c being implemented in the Northeast Disﬁrict
of Dade County, Florica qnd hopcfully by the 1972--73
schqdl ycar all phases of the program will be in

operation,
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PROSPECTUS J'OR MG) L OF PROFESSIONAL EDUCATOR TRAININGI
=~ _ - . :
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™~

¢ ' N
~

INTRODUCTION . : 3
* : - . v .

. - .

Toaébinghhas'beéome a comglcﬁ art. The diﬁensions
‘ot teacnlng;{gsPonsibiliﬁie§ and. opportuniti€s incrcase
with each advance in understanding the nature ;f chil-

4

dren and learning; In-an Ameri¢an community in which

i ~wl.'  .>reasingly serves as -an- important ;?eét
of soéiai,éhange,'the.prchrétion of teachers aésuﬁésl
' éVér moreXCOAplex dimensions. Present wrograms, which
have tradltlonally provided pre-service study of theo-
.'retlcal coﬁponents of teachJ;g ;na rather short, often
unre}ated, observatlon, part1c1patlon, and student
teachlng, have often 1eft the beglnnlng teacher woefully
unprepaxed for the "real world" of teachlng. -
At the present time,” there are nodc;ea:'nafidﬁgl
g séandards of medsurable perfqrmancé‘drite;ia in the
ciﬁséroom situation for uge ab the basis for teacher:
_déttif{cation dand éntfy into the té@chiné profession,
‘Educators "in Fldrida have become conﬁerned with setting‘
. up gutdclJnc< for accountublllty crlterna in the grant—
ing of tteacher certification. A model- in whieh school
systems; tedche; prcpgggtion institutions, and certi=-

fiecation agencics.cooperatively develop programs based

-chvolopmﬂfby Thomas 1. Poeler;and,Jéromc R. Shaéiro,
£]{U: D;dc COunty,-F;p:ida,_%97;. : :
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on: differentiated and clearly defined levels of

"
A

,

1 measurable performance leading to teacher certification

- L}

is obviously desirable, - ‘ Yo

In order to implchnt:a successfdl.certificatioh
program, it is prépéscg that p;fsite tgaéher training
| centers stréssing combeténpg-based teachér education
be established ingécgoois\throughoﬁt Ehe»state; It is

» ]

I

proposcd also” that a consortium be establishéd’to
‘ipitiate such -a program, : In agreement‘at this time

with the need for the establishment of such a consortium

” i

ih Florida are Ilorida Atlanti¥ University, Fibrida A,
K 3 . . i

,w and M, University, .the University of Massachusetts, the -

Northeast District of Dade County Public Schools, and .

the Florida State Department of Eqﬁcdtion as répre«’
. ’behgeq.bnghe Florida School Stafifing Stﬁdy.
Eventua%ly, an inngvative certification progran
¢

as is, herein proi?sed might serVe gs afprdtoﬁype for
1

’ ‘
subseguent estab

ishment of teacher certification
centers throughout the nation,
. 1 ’

H
7

-

" IDENTIFTCATICH OF TRRMS AS USED IN THE MCDEL OF

y PROFESSIONAL ENUCATOR TRATNIRG (MOPET) . °

3

The COnsbftihmz; The combinéﬂ cfforts of tﬁqy

( . | . r [V

.



aforemcntloncd agenC1es, all of whom are concgrned
with- teachlng, tcacher cducation, and/or teacher
certlflcatlon, with additional reprcsentatives f;om.
';community agenciésbwill.scrvc to- promote a more

;. » . i
releyant‘teacher training»proggam¢ -Reprdse@tativcs
of tﬁe Consortium will setve'as tﬁe poiicy making body,

The Teacher Training Center - The Center would be

ry

located in a functioning school exeémplifying individ-
”uallved educatlon and cmploylng Qrganlzatlonal pattcrns_
and 1nstructlona1 stratcgles conduC1ve to the imple-

8

mentatlon of 1nd1V1duallzed rnstruct;on,_ The Teacher

Training Center would'also, by-virtue of its assccia—

1

'tlon w;th the rlorlda State Departmcnt of Educatlon

through the Conscrtium, be deSLgnated as a Certificatien

Centeir.” : : ‘ <y

#The gpéff - The staff of the Center will be made

up of university and school personnel, A Ccnter_staff

member will be capablé of working with both schodl

L3

- pupllS and collcge students and will posseus compctency

&

in dcveloplng pupil and tcachcr 1earn1ng act1V1tleU

. In addition, staff_mcmbers will be,committed to the

concept of individual progress and will demonstrate

! .
this commitment thrcugh activitics’adaptcd to specific

'molcls of individualized ins Lructlon. ’

—
s

ke .



. The P“Tt1C1pantS - Undcrgraduate tecacher candldates

wh0~heve completed the bzslc llberal arts .requiremcnts

at an accredited instltutlon of higher learning will

. ' _

work through & three-year professional studies

" sequence termed a Carcer Ladder. Preblously»certlFlcated
5

N
teachcrs on the Staff may work throughva Career Ladder

towards an_advanccd degree,

N .

The'Career Ledders ~ The Centér will provide for
all levels of a differehtiated staff. 1In aééitidn,
provision will be made for movement up Career Ladders.
Howcver: the deslre to move up the Ladders w1ll not
.,ye a'pnpreQulsrte for enﬁrance into the program. Steps
lﬁonrthc Career Ladder for prespective teacﬁers are
as“follows:

_i.‘ Junior Intern . | LT
2, .S?ﬁior Intern. T o ~
3. Teacher Assistént {Baccalaureate Degree) |

k
4o Teacher (Master s Degree and State approved

, Ccnter ccrtlflcatlon)
~ T s m ) . .
Steps on the Carcer Ladder for Staff teachers are

."

as follows: 4 - : b

1.- Master's Degree
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2. Educational épécialist Degree with a major in
.l l o at
Student Teacher Training )

3. Doctor.of Educaticn Degree with a major in

. ]
e )

. ’ Certification Assessment .

' Asscsqmcnt of Noedq ’ B

‘Teacher preparat%/n-programs are needed which. provide

&

for:
1. Longer periods of time in school settlngs in

whxch students of teacnlng may relate aound

educatlonal theory to pracLlce in the proth51on,

o
L]

2. More adequate supervision znd guidance in
.initial.teaching experience
3. Closef cooperation amongateacher preparatlon
‘ o '  institutions, teacher CertlflCdthB agenc1eg,
. public schools, and community in planning .,
and implementing professional prepgrét;on\
iF - roglams, ﬂ I
4, P1o£ess;onal dcvelopment for publlc school and
unxvc;sxty,staﬁf-members to.up-dqte their
knowledge and répertory of teaching skills,
specificg;ly as they relate t5 the training of

student teachers.

-
]

General Ohjecctives -

'MOPET is defined’ specifically a5 a ‘program where

O ) ]
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pros pDCthG teachers. arxe asolgncd to the Northeast Dlstrlct
for_longer periods of time thaﬁ;the usudl short term stu-
dent teaching expericncc; A formal program for the pre-

service and'in~service training of teachers. will be a

function of this program and will be accompllshcd chrough

K}

the Consortium. _Student teaohors' classroom performance -

will be evaluated through selected measurable‘tooch;néj

orfier“a. _ | o - |
Sgwf basic ideas presented ¥n this prospectus are:

-l. To develop a consortium from representatives
). :

- of‘Flori&alAtlan:,c University, the Univer-
sity of Paosqchusetoéﬁ Florida A, and M.
'Uoiveroity, the Northeast District of Dade -
x County Publlc Schools, the Florlda State
‘ Departmcnt of qucatlon, and various
community agencies.

\
2, To establish competency-~based certification-

procedures for prospective teachers. -

© 3. To;establish perfo:manco ciiterio for-
studont-teacher trainerse _ ‘._ | C
4. To develop through -the Conaortlom pccific i~
rltcrll for the grantlng of an Lducatlonal )
pQClallho degrce for_studcnt—teacheL
trainers and an Educational DoLtorate d?greo

A
for ccrtl;lcatlon 1vsessmcnt speeialists,

3. To utlllzc 1nqtructlonal c’ements designed to

P




t

individoalize teodhor fraling.
N |
‘Philosochical Bases of MOPET
Yy . L \z__ )
The fOllOWlng value commltments and educatlonal goals

.~

are bqslc to the development of MOPET

l.“ Contlnuous progress Q},ail 1evels‘of qgucatipn
L 2. Indi&idualization_énd pefséhaliéation of

-~ B ':instruction | o
'3, Uniqueness-of teaching and learning stfie
. B T4, Neé%ssity of pfoviaing a variety pf alternatives -
ih learning activities and experiences |
5. Develbpmenf éf-ébility to self-evaluate and
!"self-direct one‘s own lea;ning

§- Elelltatlon of inguiry--learning how to learn

o think . D CoL .
: ink N

7. . Importance Qf positive self-~concept develmeent
+f? 8. .Need fo.explore néw épproachés toAﬁhe’%;c;unt—“'
ablllty er evaluatlon process~-e, g. identificaﬁion
of performance ba°od crltprla or pcrqus;nce

1nd1cators~%nd examination of the role of feedback .

10. Necd to examine the changing roles of teacher and

o~

learner at all. .levels

11.” Necd for .cooperation among -the varicus agencies

and institutions involved in the cducation of

children
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implications

".)4

9

7

-

for tecacher education: . -

1.

7-

-

, interrelate theory and/practice
. . B

~100~ .

) * E . y 3

& -

Commitment to”the above leads to several kinds of

~

.. .
v > v
e

Need to estabfishjbertification Cehtefs-which
will provmde for more cooperatlon among agenc1es' s
1nvolved in. teacher education and’ ccrtlflcatlon

Need to. explore efféctlve ways of utlllzlng i

v i
teacher educator personne1~-both unxvers;ty

S
/

_and pdbllc school -/ : x ) Q

Need to 1dent1fy knowledge, skllls, and attltudes
Wthh wlll be desxrable outcomes of de51gne&
learning eXPGILCHQES“ . o
Need—to.examine wayS‘%f anaiyzing teaching‘

behavior which will help individuals to grow

in selﬁfevalﬁative'abi}itiés o . 2.
Need to ﬁcs;gﬂ, describe, lnvent Lnd appralec .
the klnds of learning act1v1t1es Wthh make up

a teacher preparatlon program and tne appro~i:'
‘prlate placement of the abgve- \ ' '

Need'to'search for new and-better ways:fo .

Need to examine a variety of alternative, |
approaches to.the @icld-experiencc~componentlf

-/
of the pxogram ¢ /

In preparlng teachers to cope thh a rapldly changlng I
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world we can no longcr afford to be 1nst1tut ion bound at

-

,eltner the unlverolty or puhllc.bchool 1cvel " Isolated and

-

chort term klnds of=expe¢1enceu seem to. v1olate the notlon

A

of continuocus progre55»and 1ntegratlon of theory . and pracc1ce.

b 3
Teachel rauators are beglnﬁlng to v1ew teather preparatlon
. -1,

as more proper Ly znvolVLng a contlnuum of experlences. w§ (

Secondly, the accountablllty qyestlon is becomlng cr1t~

<. U

dcal, mat .ff'ﬁccssary ‘for teacher educators to deal with

w

the problem'of:identifiCation of performqnces pegessary'fOr
} . . . e

beglnnlng teachlng effectlveness. 'The traditional 8-10 or

;..

even 16 wcek student teachlng experlence‘has been 1ncreao~'

¥

1ngly viewed as 1ﬁadequate in thls regard Three~year in-

J .
7

ternshlps and Certlflcatlon Centers are among the alterna—

tlves belng suggeated to brldge the gap between pre— er;ce

r . A y °

and 1n-serv1cé development 5 ' ~ v L

: _ It is clcar -that new models for teachev educatlon which
'have some unlversal and'transferable.qualltles must be developed

slnce teacher cducatlon can no longer be dealt 'wit efcectively

by one 1nst1tutlona1 body . It is w;th thlS in mlnd that

. o /

MOPET is belng propose )
" ' X B % o .

Program Provisions of MOPET
IR . ' - T "l ‘ - » '

‘ ‘ L .
, W _ A .
Phase I - J\?é - " :

1. Reprcsentatlvcs from thc part1c3pat1ng agenC1es

o s |
° L]

¢

{o
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- T of the COnsortlum wxll be ldentlflEd

2. - The representatlves wlll cooperatxvely 1dent1fy '

® Bl t

_CIUSLLIS of teacher tralnlng competen01os"

The proposed 1n1t1a1 Ccrtlflcatlon Center has been «

' 1dept1f1ed as the Northeast DlStrlCt, Dade County, A
Florida. = . . -
. SpeCifications for atteinment:ofkbacdalaureate?

[

masters, spec1a11st and doctonate degrees will be

agreed upon by the Consortlum\members. R \

+

~

S.:; Proposed‘tralnlng proecdures necessary for achiev-
- ing the 1dent1f1ed c0mpetenC1es will be coopera- L

L tlvoly deve10pcd throuah the Consortlum.‘
6. Training experlences wlll be 1n1t1ated

¢ N

7.- The Consortlum W1ll monltor progress of MOPET and

— oy

PR Y

. S contlnually "edeflne goals and program componenf*
'\‘G ’ X Iy [N

a a : on the bas1s of feedback fromovarylng source ."Ié “
phase IT + o C ey
v . ‘3 .o ’ . ) " S - ; Vs

1. On the basis of cooperatiQely'conSidered evaluation, -
, appropriate revisions will be implemented. Co
2. The Conscrtium will dissemindte’materials'and reports

as to the eﬁ;octivehcss'of the program.. . ~ . = -
| ; T .

Pnase III ' : ; . @

4
\

Phavc III might lel be the cstabllshment of other o

D

ssuch centers 1n.varlous;geograph1c localltles,_wlth _the'
) . ) . Ny!.. - . . . N .

ullToxt Provided by ERIC . 1 L . . -
. . .

LR
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Northeast District ‘sefving as the prototype Center, - =« &
C AT ' N . B
". = . ‘1:‘1 ’:- | . . j=' ’/;’ﬂ\a . .,. . . ..
© .- f..' .. CONCLUSIONS - .
. - : el A

“;LSMOPET rcpresents an effcrt té cooprratively develop
. : P 2 T

a v1ab1e teacher educatlon proqrama 'It;is-characterizea
4 by a_ number of unlque featurﬂaw :
L \ . -
-;" . ;1. '-Unrversgty student teachers wxll engage 1n a
x R 2

" programlthat emphaslzes meanlngful classrcom @
[ .

e
4

. . < 4

eyperlences as the ba31s for teacher certlfl-
L& e catlon and entry lnto the teachlng prcfessmon..
1 : '

L .12; _An 1n-serV1ce prograﬁAW1ll be 1mp1emented

+

;fcooperatlvely through a Consortlum of 1nst1—

- tutlons devoted to teachlng, teacher edu&atlon,

<

L and teacher certlflcatloﬁ \ [",, s

4
y &

The. Unlverslty and the,school system will be

@
R
L ]

L restructured to’ permlt a shared 1nstructlonal

\ ’ b

\

\ responsrbllaty in the teacher educatlon program.

- 4. \ Staff 1n bothrthe University and school system

ﬂ\ a

! will engage in a contrnuel sel%-reneWal program

-vas data from the varicus feedback systcms
L L AR ' 3 . -

- bight_indiqate. o i
\ - y o - : SN
5. » Teachers of exceptional ability will he ‘afford-

R PR e - e
,eq10pportqn1tlés for professicnal advanccrent
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Q“"ii to hlgher degree status whlle thelr serv;ces
_“/}3]3; are still belng utlllzcd/by the publlc school
. _119. ) s - L = : : Y ,
R - The entry lnto thp pro£0951on would now. be- _
: < : N
;- f’ /éome tne respon51b111ty bf a Consortlum -
' / A . =
. :// UnlverSLty - Publlc School - State Department
/ : R . . .
. ' of. Eduuatlon - Communlty
. LT TR -1n1ng of teachens WQuIéffakéfpiaéeﬁ N
L . B unde" an open aystem W1th input and pro- L
e . Lo ':v1s Lons for self rencWal comlng from several’
-, . ' _}.subm;yg ems;jf ,wﬁ‘ ..{ e j ' : f
S Vo T 1. Publlc Scncol R e Ly
o g " f;f \ - » . Q‘ ’ ..’4
. \ : éhmmunlty C e e o i
' S ’=.. =N \ - ‘ . B a . . b : ]
e o s T T , . ' |
N I “ s 3. Unlver51ty& S | |
. ' _ . o . ) ’ |
o : . __xq. State Department of Education
S t Programs of thc nature cited: above, Derhaps comblned
. i ¢ ‘v o > o
. . w1th some features_*rom ‘the models cited 1n Chapter 3 ;,; g
_promlse -to greatly change thc overall tralnlng progran ’
‘ .
“for teachers.: It is oncouraglng to»note that practlcal]y

all the emerging modele are str0551ng cooperatavc ventul

wlth publlc schopls 3nd unavcrs;tlcs, W1th a fcw of the -
. //, , o

models including_the comTBnlty.i . - L
- e’ ' s N \
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. _
in" the Consortlum or aGVLsory COUhCll could be an -

Voo . . - . ‘e g W B -

@

MOPET and. .other similar cooperetive models

previously described could be'theabase from which

»1mprovnd apprdaches to 1n—serv1ce tralnlng emerge. f';

MOPET already mak 5 pr0v131ons_ﬁor the:specxallzed &*\\‘
. - . . ‘.\‘,. . N

era;nlng of teachersVin supervisory techniques.. .

<

Through tue“cooperatlve approach to plannlng and

1nplementatlon stressed in these models, 1n-serv1ce

* v J

8
educatxon could become ‘more respon51ve to-the necds
& ." \

- of-those\concerned -\ the teachers, the loesx’admin-

\
\
1
\

'istraxive‘bpdy;_the éommunity end the state depart—.::-

-ment ofse&ueation.' Tne unlver51ty representatlon

" o

¥

:lmportant factor in the development of more SOEhlS-

Pa

= L.

‘ticated teéchnidues of tralnlng._ o

.

€. Lo o 7 o
P If more effective pre-service training programs
. IR ' N
are -instituted on a large scale, the effect will be
P ’ 7 ’ :
l \‘ R . ) 4 . ) : . L] - .
cumulétave,‘leadlng to new‘and'dszerent in-service -

needs. The focus of - 1n—serv1ce tralnlng W1ll un-

T 4!“

~ T

1nnovat1ve concepts.”” e T '

doubtedly have to change to 1ncorporate more

g T ...
If the, benefits derived from new and exéiting :
o . i /\\

pre-servxce t acher educatlon programa are not to e

=

l
4

be diss 1paLed then SpCClal efforts to extend these

\ - .

benefits to in-scrvice partlcxpan;s must be. made,

)

.
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~ New technlques and new approaches (o teagher edu~ -
Yok i,

Aczzron must not be rcserved for pros pective-teachers

pat must: be ddapted for career teachers as well

« - Throughout this pdper, cooperatlve approacheq
- v,

to teacher educatlon have boen advocated Although

“such apprcaches are probably )ust as dc51rab1e for

.o

'1n-serv1ce.tza1n1ng ag for pre-service txalnlngf

the individual nee&giof'teachers“shOuld reéeiVé'-<

.without actlvely 1nvolv1ng them in. 630151on maklng o

v1olates the very prlnc1ples that our,more en- :

llghtened educators espouse,

4

_The sikties have brought'manyrchéﬁgés.to society

and tofﬁducationi But as-has‘been'poipted out in

_this aAd previous chapters, teécher education’ still

1

/ _ r
has a. long way to go. It has been said that the

¥ . . \ . .
seventies- dre a time for giant steps in educatlon,;~

Surely one of 'the most preséing needs fnr giant steps
pertains to the reorganization of teacher education,

And'surely"theilocal cffort in rhis régard will be. /

instrumental in not only the extent but also the

quallty of’ thls reorganl atron.
. 3 ! A‘ _}’-'. .

P

1. Joe L., Frost and G, Thomas Roland, "The Seventies:
a Time for Giant. btepa," The Educataon D1qoqt,
(Fcbruary, 1970), 1l -4, :

"

prrime céngideration.' Merely prescrlblng for. teachersrmwv
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