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CHAPTER I

THE USE OF SIMULATION IN TEACHER PREPARATION: °
THE STATE-OF-THE ART

A new and exciting training methodologzy has
moved into the educational field. Proper-
ly designed, utilized, and evaluated,
simuiations will add a new dimension to
programs intended to prepare educational
professionals. Although wmuch time and
research will have to be devoted to these
tasks, the potential is almost limitless.t

The above waé the concluding stateﬁent made byVCtuickshank and
Broadbent in a recent document on the topic of simulation. These
asthors, Donald Craickshaak and Frank Broadbent, hafc done extensive
research and writing in the area of the‘usc of simulation in teacher
education, and in February 1970 they cén;*iﬁﬁtﬁﬂltheir abilities to
the ERIC Clearinghouse in-the form of a state—of—the~art_paper entitled
"Simulation in Preparing School Personnel."

Due to the recency and comprehensivencess of Cruickshank and
Broadbent's contribution the author of the present report has drawn
heavily from their report for the information which is discussed in
the present chapter.

This chapter summarizes the present state-of-the—art in the
developmenf and utiliéation of simulation as an instructional

approach in the preparation of teachers.

[:RJ}:‘ As it 1s referred to in this chapter simulation is defined and

Aruitoxt provided by Eic:



described as o

a simulation is a representation of secveral
variables in the same arrangement as

they occur in a particular natural or
artificial system. Once such arrangements
or conditions are established, the resultant
display can be secen as a model of reality
which may be amendable to interaction aud
manipulation.

Using this as an operational definition, the following aspects
concerning the utilization of simulation in teacher preparation are
discussed below: 1) the purposes for which instructional simulation

is being u§zd in professional ecducation; 2) the theoretical dirmen-

sions of instructional simulaticns; 3) present simulation pronrams
for the pre-service or in-service preparation of teachers; 4) issues
to be resolved; 3) the advantages of simulation; 6) the disadvantages

<0

of simulatiem; and 7) questions in need of rescarch.

The Purposes for Which Instructional Simulation
1s being used in Professional Ecducation
Cruickshank and Broadbent found that simulation in professional

education has been used largely as an instructional methodology

although they did find it being used for other purposes, such as

situational testing: orientation or exposure to reality, research,

and design and operational analysis. Four uses for instructional

simulations presently being employed in professional education have

been identificd. These uses are to make content ~f instruction more
[:RJ}:relevant by involving participants in lifelike experiences; 2) to

@ yed theory and practice; 3) to modify behavior; and 4) to teach



principles, procedurcs, criteria, or other higher cognitive level

materials. Below {g a short description for each of these uses.

- Make Content of Instruction ilore Relevant

Simulatfons are being used to make material relevant to the student
teacher by involving hLin in & deeciwion-naking situation, using skilis
and knowledge that wculd not normally be applicabie §nt11 his firsc
tenching lituatiau.3 In speaking to the point Tansey and Unwin state:

In the lecture, tutorial or sezinar situvation where
the student is learning the nethodolory of the c¢lass-
roon situation, the context of learning 18 not the
context fn which the Xnwrledge will have to be applied.
Thic is an incoupatibiliry which is nuch more than a
physical one, and makez ft difficult for the trainec
to relate vhat is said In these circunstances to Lhe
sftuation that exists when he 18 in the classroom
actually tcaching. It e this ax tiuch as anything
that causes the charge of encegsive tleoriZing to be
Jatd at ithe doors of colleges of education,

LaGrone argues for such an expericnce by stating:

The profeasional component of a program of teacher
education for the last 25 or 30 years has taken
for granted that the teacher education student
will put together the talk about education and his
teaching. The recent rescarch in teaching and
work {n theory indicates that an assunption of
this magnitude iz more likely false then true.?

Marten, Dunfce and Buffic state:

A major theme running throughout the simulated pro-
gram...was that the elementary teacher i{s a decision-
maker. Attention and encrgies wevre concentrated on
the decisions that teachers wust make in every fact
of their wverk.

All the materials were gathered to serve one prime
objective: to force the_student to take action
apon a critfcat sftuitien ccearrine n the en-
viroument of the school and/or clanstroon,




Mcquigg appears to be a little more cmphati: on this point,

++.the simuiated package allows a great deal of
emphasis to be put on the decision waking as an
important part of the teacher's role.....This is
in contrast to the student sitting in the regular
class, waiting for somcone elsec to sucgest a
decision to he rade. He dozs not have to take

a stand one cr another in a situation that is
discussed in gencral terms. However, if he is
“playing' the part of the teacher and a decision
is called for..,.he will have to take a stand one
way or another.

Wed Theory Into Practice

This purpose is similar in many respects to the previous one.

Simuletions are being used to ved theory and practice by providing

a setting in which the student practices applying principles and

knowledge to complex problens.s

Tansey ané Unwin have a great amount to say concerning this

DUrposc.

They state!

It is clained by the critics of collegee that
they are too theoretically based, that their
students do not grt encuzh time in the class-
roon actually practicing the art of teaching,
and that nuch of what studente are taught has
Jittle direct relevance {n the classroom. A
good deal of this criticism nay scem to be
Justificd, but 1f the teaching service war-
rants the status of proefescion than surcly
the teaching of these background disciplines
{6 fundamcntal and necessary.

It could be that colleges of education have
gone too far awvay from t¢his practical approach.
»+e.but students do nor get enough time in the
schools: they maintadin that this is so, and
lecturers are aware of {t. Yet there 48 a
stalemate because there just ara not places

in the schools to accommodate all the people
ve are trainiung.



It is necessary in these circumstances, if we
wish to relate the theory of teachiung with its
practice, to search for afi alternative to visits
to an actual classroom. We must apply the theory
of teaching to the classroom and try to relate
the two within the confines of the college if

it cannot®be done in the schools.?

They go on to state that simulation seems to offer this alternative.

Modify behavior

Cruickshank and Broadbent found that a few simulations are appar-—
ently attempting to mold or shape behavior while others are more in-~-
terested in assisting the student in sensing problems and developing a

. 1 . 10 . .
rationale problem-solving approach. On the other hand as they point
out, "All feedback systems involving humans are behavior shaping, that
. N . . - - nll
is, their intention is to steer the participant on a current course.
It is dif{ficult to conceive of any simulation experiences which would
not have a great degrece of behavior modification thrust with it.

Teach Principles, Procedures, Criteria,
or Other Higher Coznitive Level Materials

Probably the greatest number of simulation programs teach prin-

. o . U : i2
ciples, procedures, criteria, or other higher cognitive level materials.
Appavrently thie purpose is closely related to problem—-solving and
decision-making. In a recent article Buffie, Trojcak and Winkler

point out that in terms of the cognitive domain "the student will

learn to make more effective decisions and to identify the salient

: . 13
characteristics (components or elements) related to decision making."

~.

ERIC
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In support of such an objective they contend:

"0f the myriad of possible objectives which could

be incluvded in the training of teachers, three seem

to be most encompassing. An individual learning to
become a teacher must also learn to be an effective
decision maker (problem—solver), an effective human
relater, and an effective professional. Ores effect-
iveness in the latter categories is significantly
effected by the decision chat he makes. In reality,
the sum of ones decisions is the sum of his effective-
ness.

The ways in which teachers identify and interpret
existing conflict and their making of decisions per
se, certainly leaves much to be desired. Neverthe-
less, the coniidence in their decisions suggest
that teachiers feel considerzble assurance that they
possess sufficient informavion upen which to base
their decisions and that all reasonable alterna-
tives have been explored prior to the making of a
final decision,

W

«+ve.Througch such si t b
build up, @s it were, & repertod
tased on his own emerging f values....But ;
practice and simulation can offer a strong possi-
bility that beginning tecachers will be more aware

of the existence of problems, more capable of

choosing alternative solutions to such problems,

and more sensitive to the consequences of their
choices.l4

ere can gradually
2 £ a

.
re oI reactions

This emphasis by Buffie et.al. appears to be significant, due to
the fact that their program is focused.on human relations.
Theoretical Dimensions of
Instrucpional Simulations
Cruickshank and Broadbent have discovered that existing instruc-
tional simulations can be understood in terms of a‘theorétiéal three-

dimensional cube with scope, mode, and model as the dimension.

[:RJ}:‘ This cube is illustrated in the Chart on the following page.

Aruitoxt provided by Eic:
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In describing the components of thils theeoretical model, these

authors state:

The scope of the simulation is smallest when
the model is meant to teach functions. An
example of a function that could be taught
through simulation is making ecffective
clagsroom tosts,...The second category  of

the scope dinlension is the one most used by
developers of simulations in professional
education. The role of the teacher, prin-
cipal, and counselor have all been simulated
more than once. Simulations of full svstens
are probably the miost comion types es of in-
structional sinmulations in the Soeial Studies,
but very few of these are to be found in
professional education.

The second dimension, mode of representations,
extends irom simulations which » nresentod
almost completely through specially structured
huran groups, such as T-groups, to si
vhich are presented entirely by me ¢z, such
as the Link Trainer. (CdTn~aqude sinula-
tions a&re the most common in the materials
presently available in professional educatien
since they provide a good combination of con-
trol and flexibhility.

il

The third dimension, the nature of the model,
is perhaps the most important one and the
nost difficult to define. Tt describes the
dynamism of the model. The external model

is a static piysical model, such as the space
simulator in which the astronauts familiarize
themselves with a svace envirenment. A back
ground modcl is similar to the materials used
in case studies. 1t is often a classroom
within a school within a community. Tlz2se
are the most common models in professional
education, while equilibrium models of full
systems are most cowmmon in other areas.
Equilibrium models are economic models that
can be easily presented in a game mode. A
paerceived model is dynamic cnou0h to deter-
nine ithe main features of the simulation,

yet nct so dynamic as the uqntllbrwup model
which allows for rhe manipulation of many

10
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variables. Many machine simulators are
nrocedural trainers teaching oune partic-
ular function, such as how to operate a
machine.}?

Present Simulation Programs for the
Pre~Scrvice or In-Scrvice
Preparation of Toachers

Cruickshank and Broadbent found that the largest number of simula-
tions in professional education concern the preparation of teachers.
These simulations include: (L) Classroon Simulation, (2) Low-Cost
Simulation, (3) Teaching Problems Laboratory, (4) Inner-City Simulation
Laboratory, (5) Problems of Racia;ly Desegregated Schools, (6) Project
Insite, (7) Model Elementary Teacher Iducation Program (Teachers
College), (8) Sizulated Classroom Situationsz, (4} Science Inquiry
Laboratory, (10) Informal Réaﬁigg Inventorv, and (11) Stimulus Films.
These authors point out the faét ﬁbat the.simulations listed here do
not include all of the‘dhcs available in professional education, but
they do represent the field-iﬁ:its present state.17 The‘following is

a short description of the simulations listed above.

Classioom Simu].ation18

The pioneering work in the field of simulation in teacher prepar-

ation was done by Kersh. He developed a classroowm simulation initially

based on behavior-shaping principles.

Multiple projection techniques were used to present particilpants
with episodes occurring in Mr. Land's sixth grade. The participant

reacled to each episode on the basis of information galned from the
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film and from btackground materials, such as cumulative records. He
is then shown a possible consegqience of his decision as another shert
film projects the pupils' prediéted reaction.

Kersh's classroom simulator provided "specific-other" feedback to
the participant after he responded to each problem sequence. The feed-
back provided was intended "to communicate to T (Student teacher) the
most likely consequence of his teaching behavior.”l9

In general,.fqr each response by T, an 'alternative feedback (usually
sclected from two or three predeterminad by the jury) was provided.

Since no more than three feedback alternatives are available, there is
an inherent limitation. Kersh maked no claim that the feedback pro-
vided is absolute. lle explainad that the teachers were told that the
student reactions on the film are representative of what one group of
experts believe.20

It became wpparcnt that one shortcoming of fhe technique is that

it is tutorial in nature and required a great deal of skill on the

part of the evaluator or supervisor.

Low-Cost Simulations22

Kersh and his associates at Teaching Research carried out sub-
sequent research on variables associated with the effectiveness of
simulation and continued into a low ceost simulation project.

Currently two sets of "low cost'" instructional simulation
materials have been developed. One of the sets of materials deals

with problems of classroom manacecnient and the other deals with

Q .
ERICiscovery teaching. The Classroom Management series is geared
i
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toward helping participants "become more effective classroom managers

' 022 .
and thus better teachers," Two phases of the simulation are pro-

vided. One phase is ta teach cextain principies of classroom manage—
ment; and the second phase is to ewercise the application of these
princinles.

In Phase 1, participants, using an exercise book and a film-tape
presentation on an Audascan projector, react to the way a teacher
handles classrooﬁ management. Seeing two t%aching episodes, the par-
ticipant must choose which teacher behavior is preferable and state
why in the exercise book. The particiﬁant receives feedback as he
compares his written respense with one contained on the following pagc
in the book. During the final part of Phase I, participants see a
film on how the class would respond to the two teaéhiné strategies
enployed.

Phase II "gives the participant an....cpportunity to practice...
application of the principles (lear;ed in Phase I).23 In this phase
participant responses to filmed incidents are compared with res-
ponses to the same incident made by "expert teachers." Finally, a
third section of the f£ilm depicts how children would probably respond
to the “expert teacher's" behavior. Ultimately, feedback is obtained
as the participant compares his response with that of the "expert."

A more detailed account of the "low cost" simulation. project is given

in Chapter III of this present report.
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Teaching Problems Laboratory24

The Teaching Problems Laboratory was the first of a group of media-
ascendent role simulations with a background model.. This simulation
wvhich is presently available commercially, can be used in pre-zervice
or in—service training of teachers.

Teaching Problems Laboratory was intended to give student teachers
a chance to make decisions in a lifelike classroom environmcnt.25 A
fictitious school district called "Madisor" has been.created. Each
participant, all assuming the role of Pat Taylor, a first year fifth
grade teacher, is introduccd to the community, the school district
and the school by means of two film strips. Pat Té;lor also receives
progress cards, soclograms and readinz progress cards for thirty-one
children, seventeen boys and fourteen girls; and also things such as
faculty handbooks, course of study, and A V manuals.

There were thirty-one teaching problems in the exercise including
thosc of student behavior, parentai relationships with the school,
curriculum planning, teacher method, classroom management, and
evaluation of learning. It was not suggested by the designers of the
simulation that thefe are single correct answers to the problems, but
the written answers given by students form a focus for discussion.

The problems which make up the in~-basket were presented in written
incidents, on film and by means'qf role-playing. The Teaching Problems
Laboratory contains two units, an Institutional Unit designed for the

, agency conducting the training program, and a Participant's Unit con-

El{l(zaining those things that Pat Taylor has alrcady been stated to have.,
o '
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The Imstitutional Unit contains the two f£film strips and a gramophone
record that goes with them and on which the 'superintendept“and the
'school principal’ intfoduce the community and the school. kpart from
this they contain the film, role-playing cards and written problems
which make up the in-basket and finally a Participant's Unit.

Cruickshank and Broadbent point out that this simulation pro?ides
a more open~ended vehicle wherein feedback is not limited to specific
responses.26 Rather, participants working in groups value each other's
responses by projecting possible consequences of the response for the
child, teacher, administrator, or.othef ("specific~other™). 1In so
doing participants are encouraged to role play cénfrgntations o
differences of opinion,

On the other hand, it is limited by the ability and expericnce
of the group members. Responscs of pre—serﬁice teachers are not those
of experienced tcachers. However, additonal feedback can be provided
by having professors or school persénnel evaluate participant alter-

natives. Unlike Kersh's work no attempt was made to formulate norma-—

tive data to shape behavior in a predetermined fashion.

Inner-City Simulation Laboratory27 and P{oblems
of Racially Desegregated Schools?8

Venditti's Problems of Racially Desegregated Schools is similar to

the Teaching Problems Laboratory, as is the Inner-City Simulation

Laboratory developed by Cruickshank.
O

ERIC
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As a rationale for the development of Inner-City Simulation Labora-

tory, Cruickshank states ﬁthc inner city_is the most difficult kind of
teaching".z9 He found that most universities are doing nothing about
preparing teachers for the titijes and many have no intentions of cor-
}ccting this situation in the futvre.20 Ho hopes that Tuner-City Simula-

B

tion Laboratory will provide a "safe

setting wherein both the profess-
jonal college and its students can explore the phenomenon they under-
stand so little. It is hoped the exploration will produce teams of
teachers along with professors who will be ready for the realities

of life that have too long been avoided.31

Cruickshank proposes.two uses for Inner-City Siﬁﬁl@ﬁi?ﬂaﬁéhﬂﬁﬁﬁﬂﬁl

TRE INNER~CITY SIMULATION LABORATORY, like the
TEACHIRG PROBLEMS LATORATORY, iz deosigned to provide
opportunities for pra- and in-sorvice teachers to

acconplish two goals that are not readily attained
through normal modes of academic inquiry. First,
the Inner-City Simulatien Laboratorv attempts to
create a lifelike model of a ghetto school and
neighborhood so that the learner can study the
setting and attempt to understand it. The learner
can operate like the anthropologist and obsecrve
the phenomenon of culture—-in this case both the

neighborhood's and the school's.32

Thus overall use of the Inner-City Simulation Laboratory permits
the learner to inquire as a social scientist in to the.educational

scene and reflect upon its ptsblems.33
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Project In-Sight and the Model
Elementary Teacher Education Pro-
gram (Teachers College)

The use of integrated simulation systems is being undertaken by

Project Insite at Indiana University. Separatc materials are being

used for elementary and secondary education students. A detailed

description of the use of simulation in Projecct Insite is provided

in Chapter II of the present report.

The Model Elementary Teacher Education Program developed by Teach-
ers College, Columbia University, describes a teaching game and a sim-
ulated school which are to be Integrated into the proposed program.

"These two programs are probably the most ambiticus simulation systems

. . . . £
in tcacher education at this time."3%

Simulated Classroom Situations

Simulation Fxercises for secondary teacher education by Swan and

35

Johnson is a scaled-down version of.a role simulation. No background
model is developed. The exercises appear to be a few isolated incidents,
some workbook excrcises, and a few photo situations. A more recent
adaption of this type of simulation exercise entitled "Simulated Be-
havioral Teaching Situations" has been developed by Hearn and Reddick. 30
This book of simulations includes 54 different simulation exercises.
These 54 exercises are brolen down into nine major areas which are: (1)
objectives, (2) planning and motivation, (3) psychological principles,
(4) techniques of teaching, (5) innovations and recent trends, (6)
discipline, (7) student evaluation, (8) teacher evaluation, (9) non-

O

El{l(hstructioual duties, problems, and responsibilities of teachers. The
B o]
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authors of this book stated threce objectives for the book. Theée in-
clude: (1) a provision of behavioral simulation experiences for students
and teachexs based on problems actually coﬁfron;ing elementary and
secondary classroom teacher; (2) placing students and experi;nced
tecachers in problematic classroem situations which involve them in
critical thinking, logical analysis, and role playing; and (3) the
improvement of the student or teachers ability to solve classroom
problems and thereby improve instruction.37 Although these materials
may be wvery effective, they would unot be élaésified as a simulation

according to the definition provided earlier.

Others
Cruickshank and Broadbent cite examples of simulations which have
been created for improving the training of teachers in subject areas.
Lehman used a structured form of peer teaching which he called Simulated
Cla;sroom Situations, to assist pre—éervicg science teachers.38 In
many ways, this method is similar to microteaching, but it is truly
a human-ascendant role simulation using a background model, while
microteaching is considered scaled-down tcaching.39
In a more recent article, Rogers points out the need for the de-
velopment of simulations in the preparation of social studies teachers.%0
She found that there were no comﬁeycial simulation materials designed
specifically for use with social studies teachers. She goes on to say:
Consequently those used by college teachers
of social science education or by supervisors

as in-service training have been designed or
made by them for their individual use. The
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application and utilization of these materials
by other instructors must be examined and the
better materials and ideas disseminated.
Careful examination is needed to determine
the areas in which simulation makes its
biggest im{act in preparing social studies
teachers.
A
Utsey, Wallen, and Beldin produced film simulations te train
tecachers in the use of the Informal Reading Inventory to assess a
child's reading level. %2 They concluded that film simulations may be
a powerful tool for establishing referents common to instructors and
student teachers.,
Cruickshank and Broadbent note that it is obvious that role simu-
lations with background models dominate the field. This is due to the

need for students to be able to assume their future roles during periods

ol their training.

Criticism of Commercial Simulations

It appears that most of the criticisms of commercially available
simulations are similar to those once leveles against programmed
learning. OQObjectives are either not givgn or are vague. Minimum and
maxjmuin entry levels for participants aré not specified, nor is research
on the effectiveness of the simulation available. Two of the greatest
deter%ents to use of commercial waterials aze lack of proper training
of the instructor and lack of a clear presentation of how.the siﬁulation

should be integrated with the rest of the program.43

ERIC
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Issues to be Resolved

Cruickshank and Broadbent haveiideutified numerous fundamental
isgsues surround the development and use of simulations for the pré-
paration of educational personnel. However, these issues may be sub-
surted within feur overlopping categories: developmental, aduinistra-
tive, instructional, and evaluvative. The following section describes

soma of the issuecs involved in the development of the simulation.
Issues in the Development of the Simulation

Several issues concerning the desizn and development of success—
ful simulations have to be resolved. These issu¢s center around the
(1) object of the simulation, (2) scepe of the simulation, (3) quality
Gf the system employed, (4) game quality, (5) feedback, (6) realism

and (7) content—proccss.!*/4

Object and Scope of the Simulation

The first problem for the designer is to decide why and how
simulation can be applied to the total professional education training
program. In other words, what part of the,training system, if any,
is likely to be improved or complemented through the utilization:of a
simulation? On the other hand, the simulation-can be an addition
to the training system and nced not modify nor replace ex;xting parts
of it. |

Once the place of the simulation in the training system has been

determined, the designer is faced with the decision of what refercnce
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system to analyze. In referring to this issue Cruickshank and Broadbent

state:

The relationship between a training system and
its reference system is dynamic, that is, the
svstems are responsive to one another. Train-
ing systems constructed without careful attention
to the refervence svsten are not likely to be
useful unless the intention ig to craate a

new or different social institution. A simula-
tion, like any part of the training system, is
based upon a model generated from an examination
of reality. The simulatiecn, therefore, will
vary in its effectiveness in direct proportion
to the validity of the wodel upon which it is
based.4>

Quality of. the Sinmwulation Employee

Once the place of the simulation in the training system has been
doeteynined and cereful anulyeis of the reference system has been made,
the designer is faced with several decisions. One of these is whether
the simulation will contain elements of.competition either interpersonal,
intrapersonal, or man-machine. Should the simulation be qharaéterized
by interpersonal competition it probably will be known as a simulation
game.

The designer must also determine whether he can or wants to create
an open loop or closced loop feedback simulation. 1In the former the
trainee can be subjected to and affected by independent variables pro-
duced during the simulation over which he has no control.

In a closed loop system interaction and manipulation of variables

are possible. Most simulations in education are closed loop.
O

ERIC
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Feedback

Another major issue which the designer must decide on is the nature,
extent, anud reliability of the fecedback to be used. Feedback is used to
refer to the return to the participant by himself or others of percep-
tions or sensations resulting from his reasctions to or interactions
with the simulation.46

Simulation feedback may be general or specific and received from
self or others (either man or machine).

All feedback sygtéms_iuvolving humans é}e behavior shaping, that is,
theiy intention is to steer the participant onto a correct course. As
such, simulations are not neutral.

Participant responses are evaluated (vewarded or corrected) accord-
ing to normative data. Receucly this appears Lo precent 2 major problem.
Present undérgraduates question very seriouzly whether Qny past norms
are valid in light of the fact of the present conditions of most
schools. Many refuse to accept the norms from past practices and
ideas of teaching. It is difficult to find a model school, let alone
a model school system.

Due to the fast changing nature of social norms, simulations built

or rigid feedback mechanisms may become outdated very quickly. In all

the cases described feedback is limited in some way.

Realism

Another issue which must be faced in the development of simulation

. is realism. low lifelike must the simulation be? Appareantly in most

ERIC

g imulations for preparing teachers, physical realism may be far



less important than psychological realism.

Content—-Process : .

Still another issue facing the devcloper is the dilcumma of process
versus content. Is the intention of the simulation to replicate an
enviromment in which the participant practices an act learned elsevhere,
or is the simulation a teaching device itself? Some simulations may
have both charactéristics. The low-cost simulation material from Teach-
ing Research teaches principles (thus content) and then tests partici-
pants on their ability to note the principles and to apply them (thus

practice or process).

Summary
twalker has outlincd 13 steps to ho tzRon in designing sinwlation
systems. One can get a general idea of the complexity of this process
from. looking at these steps. They are:
1) define the instructioéal problem
2) describe the operational educational system
3) relate the operational system to the problem
4) specify objectives in behavioral terms
5) generate criterion measures
6) determine appropriatenecs of simulation
7) determine type of simulation required
8) develop specifications for simulation cwperience
9) develop simulation system prototype
O

[ERJ!:‘ 10) try out simulation system prototype
P o o
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11) modify the simulation system prototype
12) conduct field trial
13) make further modifications to the system deeme
appropriate from field trial evidence.47 i
Issues Invelving Administraticn
of Simulation-

A second broad category cf problems which have been identified,
faces administrators of simulation programs. Included are: (1) place-
ment of simulation in training programs; (2) practice; (3) group size;
and (4) length of simulation. The folloﬁing sec;ions provide a brief
description of these issues.

Placement of Simulation in the
Training Program

Depending upon its character and objectives, simulations could be
placed from first to last in the total professional education curric-—
ula. Cruickshank and Broadbent explain if.the simulation is intended
to provide an orientation to the reference systeﬁ (This is what it
will be like.), then early placement is logical so that the experience
can be used to assist the participant in making a more informed
career choice. Early engagements of this nature can also help to
make participants aware of the kinds of training needed in order to
function adequately in the reference system. In tﬁis sense simula-
tions can serve to make the subseéucnt teacher education curriculum
more relevant. Such simulation should be environment rich-—réalistic

and concrete. On the other hand, placement of the simulation late in



. i
the program permits the participant an opportunity to synthesize and

apply principles learned in education courses.48

i
. l
- Practice i
Another issue facing the administrator is whether involvement in
a simulation should be massed or spaced. Arguments have been proposed

for both approaches. In the case of the use of simulation in Project

Ingite, one full week was devoted to the simulation program. On the

other hand, it was found in the Classroom Management Series, the
students tended to become L[atipgued if too much of the simulation ex-
perience came .at any one time. Aunother consideration are the advantages

~

of the integrated use of siwmulations with other parts of the training

program.

Group Size

Size of the simulation group i¢ another factor of concern to
administrators. When vimulations a;e developed for use in groups, the
question of size is significant not only in terms of learning outcomes,

but also in terms of per pupil cost. 49 The Insite Project simulations,

Teaching Problems Laboratory and the Inncr-City Simulation Laboratory,
\

are examples of simulations requiring group interaction, while Teach-
ing Research's low-cost simulation combines both tutorial and group
approaches. .
On the issue of group size, Cruickshank and Broadbent state:
The question of size seems to be related to features
and purposes of the simulation. Depending upon the
o objectives sought, the group can vary in size up to

[ERJ!: a critical point. For each simulation the critical
Pz e ‘ )
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point can be a function of space, instructor skill,

group characteristics, time, or other. Therefore,

it prob#bly would be difficult to predict an

optimum uumber of participants without attention

to these variables.”0 j
Length of Simulation

Administrators face the issue of using parts of a simulation pro-

gram, cor haviug to use the whole program. It appears that in some
cases, parts of a multifaceted simulation can be used in isolation.
However, in most cases, developers see the whole as being greater than
the sum of its parts and caution that selective use of episodes, in-
cidents, oxr moves will have less impact out of the simulation's con-

text.

Issues Involving the Instructor

>

of the Simulation

The third set of i;sues which have been identified is primarily
a concern of the instructor or simulation director.”l This set re-
lates to the director's role and motivation of participants.

In general, most developers of instructional simu}ntions seem to
view the director as a facilitator of learning. In discussing the
instructors role in the Inner-City Simulation, Cruickshank strongly
suggests a non—-directive role for the simulation director. He states;
"For the director, the point to be remembered is that che participant

N 11
should have every chance to succeed or fail on his own. 52 Such

simulations require the director to set the stage by providing
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orientation and materials and then to keep participants working accord-
ing to some predetermined schedule. >

The role of the director appears to be significant and this aspect
needs investigation. It was found that in research on classroom simula-
tion at Teaching Research more variance was contributed by instructor
differences than by treatment variables.54

"Unless a participant in a simulation perceives the conditions,
physical and/orlpsychological, as realistic enough eperationally, he
probably will not acéept his role play (if a role—aséumption simulator)
or behave himself.”SS Participant motivation may be considered a re-
sponsibility of the developer, the way the simulaticn is presented, the
instructor's behavior, and the content of the simulation itself. In
addition, although the majority of participoutls are cxtremely motivated
in simulations, desire and ability to function in a simulation appears

to be related to participant personality differences.

.

Issues Involving the Evaluation of Simulation

A final set of issues relates to the evaluator's rolé in simulation.
These include (1) specificity of simulation outcomes, {2) objectivity or
subjectivity in evaluating performance, and (3) transfer Qf traiﬁing.56
These issues are bricfly summarized below.

Much more rescarch is necded on the ouf:comes of,teaqher.behavior

before rcal specificity in simulation outcomes can be demanded or ex-—

pected. "Since there are no valid predictors of teaching effectiveness,

‘each simulation director -must define his own or borrow from the work
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n37 Because of the

regarded as acceptable by professional educators.
factor and probably others,simulations often are guilty of involving
participants with little attention given to the outcomes expected.58
Cruickshank and Broadbent suggest that since developers have
given less attention than necessary to the problem of defining out-
comes, the instructor or the simulation group itself should develop.
some boundaries which define the limits of acceptable participant
behavior if suchvboundaries.59
In focusing on the issue of transiet df-traihing, Cruickshank
and Broadbent conclude that simulation'iﬁ professional education have
been available long enough to generate research findings about transfer
160

of training. In fact a substential awmount of research is required

to investigate most of the dimensions of simulation, and to validate

61

the use of simulation in general.
Advantages of Simulation

Threugh their own work and their knowledge they have gained from
an exhaustive study of the liferature; ruickshank and Broadbent have
identified several major advantages for using simulation in preparing
teachers. 7They have found that simulations (1) are relevant, (2) per—
wit the traince to be himself, (3) are safe, (4) permit control, (5)
permit the wedding of theory into practice, (6) are,eéonomical, (7)
are engaging psychologically, and (8) promote knowledge of and skill

1 -
[E T(ﬂn group dynamics.62 These advantages are briefly explained below:
P oo
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Simulations are relevant: '"Very often undergraduate students who

have just completed student teaching bemoazn that what they have learned

in their cducation classes seems to have little or no application to

what they must do as teachers."63 Those simulations which have drawn
Yy

carefully from the real world can'hopefully provide a means by which

personnel in training can be exposed under controlled conditions to

the most critical aspects of their future work or to elements that

cannot be reproduced except in laboratory settings.64

~

Simulations permit the trairee to be himself: It is evident that

the intern or student teacher must attempt, at least superficiully, to

take on the characteristics of the master tecacher, even to look like

him. "This phenomcnon, which can be callad submergence of identity,

[}

prohibits the trainee from being himself. However, suppose that

the novice is able to be himself. Since the class is conditioned to
behave in rather well defined ways,"introduction of another teaching

style can cause anziety among the children.66

"on the other hand,
simulations are intended (with few exceptions) to permit the participant
to be himself--to learn about himself as he tries out his unique be-

havior. There usually are no prescriptions.”67

Simulations are safe: The first time a novice teacher encounters

critical decisious, he is usually alone in a classroom. Many unnecess-
ary errors occur as poor decisions are made in the heat of emotion or
in an cffort to maintain the power of the teacher's role. On the other

Q v
E[{l(:hand, sinulations permit participants to engage in very serious
oo i o
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encounters where they must make decisions and consider the consequences
thereof. As Cruickshank and Broadbent explain

" The opportunity to confront real problems in
hypothetical settings permits one to work to-
ward gaining intellectual control over be-
havior. Errors can be made and studied and
situations recnacted until the participant
and/or his instructor feel he is conifident
and able to meet the problem at an iatellect-
ual rather than at a visceral level.08

Simulations permit control: Simulations permit the instructor to

control what happens to the trainee even- to the extent that different

trainees can be exposed to different cdnditions.69

Simulations permit tne wedding of classroom theéory and pracilce:

Although wuch of professicnal edvecztion is theoretical, the laboratory
requisite for cortrasting the theory with reality or for testing
hypothesis is usually uravailable. Simulations can be used for such

purposes.70

Simulations are economical: Providing iaboratory cxperiences in

student teaching is unusually time-consuming for staff, not to men-

tion the interruptions to public school activities. Although it is

not likely that simulations can substitute for all labora@ory exﬁericnce,
sufficient cvidence exists that they can replaée some of it. As.
Cruickshank and Broadbent report: -

Simulation training when tested under the most -
stringent conditions was an unqualified success
as a teaching device.... It was at least as

1 effective aé_du cqual amount of studcntvtcaching.7l

¢ / .
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Simulations are psychologically engazing: The most important

reason for interest in simulation appears to be the overwhelming ex-—

citement and involvement it crecates in participants. In Project Insite,

the simulation week was the most exciting part of the program for many

of the students.

Sinulations are effective in prowoting knowledge of group dvnamics,

in providing opportunity for improvement of personal skills in group

work, and in aiding self—evaluation.72
Disadvantages of Simulation

Some difficulties surrounding the utilization of simulations have

boeen ddentilied. Sowne of thago df

4

ficulties ars deserilbed below.

(3

Y

Simulations do not fit neatly into the program. Since they are

departures from the textbook, they are difficult to intreduce into

the traditicnal patterns of teaching load, student credit, schedules,

-

classroom space, and equipment.73

Simulations often fail to provide empirically derived feecdback.

Even those simulations that are closed-ended, that is, those th.t pro-
vide fecdback to sclected participant responses, fail to provide auy-
where near the range of possible responses to the many different teacher,
administrator, or counselor behaviors. Simulations that are open—ended

depend upon the wisdom and training of the participants.74
O
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Instructors are not well enough acquointed with or trained to

utilize simulations fully: Publishers generally do not feel that train-

ing persons in the utilization of commercial products is their respon-

O
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sibility, although limited assistance usually is available.75

Simulations may not be weil founded or valid: Simulations and
simulatign games are often developed which have little relationship
to real training‘needs. Each simulation should be based upon care-
ful study of the reference system. "Evcp when simulations result from
study of the reference system, the resultant selection of problems to
be solved, operat.ons to be performed, and so forth may arise from

. .y e s 76
intuition rather than empiricism."

Questions in Need of Research

Pe Yot}

Cruickshank and Broadbent suggest the following questions for
further research. :
. Do persons react under simulated conditions
in the same way as they do in real life?
Are simulators useful for prediction?
» What is learned during a simulation?

. What can be done to increase feedback capabilities?

. What cffect does simulation training have on sub-
sequent performance?
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INTRODUCTION TO PART II

Part I of this report summarized the state-of~the-~art in the use of
simulation in teacher preparation. Much of the information that was pre-
sented was taken from a recent state~of-the-art report written
by Donald Cruickshank and Frank Broadbent. The major areas that
were discussed in Part I were 1) the purposes for which instructional
simulation is being.used in professional edqpation; 2) the theoretical
dimensions of instructional simulations; 3) present simulation pro-
grams for the pre- and in-service preparation of teachers; 4) issues
to be resolved; 5) the advantages and disadvantages of simulation

e and questions in need of resnarch, -

Part II of the report presents a detailed description of three
simulation programs which are presently being used in tecacher prepara-~
tion programs. Each of these prcgrams is presented in separate
chépters. The following is a summary of each of these chapters.

Chapter II - Project Insite: The utilization of simulation in

Project Insite is an example of the use of an integrated simulation
system. Due to this fact, a rather extensive description is pre-
sented, detailing the aspects of the total teacher preparation program

provided by Project Insite. This was done to illuystrate tec the reader

the context in which the simulation is integrated into the total pro-

gram. An extensive account of the procedures used in developing the
) ' : .
E i(j simulation is also provided. It is hoped that as the reader studies

Aruitoxt provided by Eic:
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Chapter II, he will be able to identify and relate the aspects summarized

in Part I to this specific case example.

Chapter III - Low-Cost Instructional Simulation for Teacher Educa-~

:Eiég: The "low-cost" simulation project is an eﬁample of a simulation
based on the theory of operant conditioning. It illustrates the use

of established norms for providing feedback to the participant. Again,
a rather extensive account of the historical development of the system
is provided.

Chapter IV - Tnner-City Simulation lLazboratory: This system is an

exanple of a commercial progranm yhich is available. itxis especially
appropriate in this rcport,for it has been developed by Cruickshank.

Due to this fact, many of the aspects discussed in Part I‘are easily

ifteni iTichle ag one studics the developmont and use of this specific

casc example,

In all of the above-mentioned case examples, sample items and in-
cidents have been provided in the descriptions. " Again, it is hoped
that the reader will identify and relate the general aspects pre-
sented in Part I to the speeific case examples in Part IT. vThe

authoxr suggests that, after studying the case examples, the reader

should reread Part 1.

ERIC
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CHAPTER II
PROJECT INSITE

An Overview of the Project

Project Insite was a six—~year teacher education project at Indiana
University. The progran was funded by a Ford Foundation grant that
amounted to almost a million dollars. The grant began in July 1963
and terminzted in June 1969, The project involwved an accelerated and
innovative program for elementary and sccondary teachers. The purpose
of whicii was

1. to examine old systems of tracher education

N

to develop innovaticnus

3. to conducﬁ experimentation

4. to sponsor research ang

5. to produce teaching aids.t

From the beginning the prﬁject made two major guarantees; (a) a

resident tcaching expericnce, and {b) both the Bachelor of Science and
the Master of Science in four academic years. The students participating
in Prdjcct Insite enjoycd a special program which carried them through
an undergraduate and a_graduate program with four special characteristics:

1. the combination of several sets of related courses into
“"blocks"” or "seminars' or "workshops"

2. the "acroclinical™ semester, utilizing educational thecory,
y simulation, obscvvaticn, participation, methods instrvction,
E T(j and student teaching in a synthecized or integrated expericnce

Aruitoxt provided by Eic:
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3. a resident tecaching expericace for one semester in the
fourth academic year

4. a final graduate semester including a Prgfessional Studies
Package to complete degree requirements.

0f special interest to the present report are the activities in-
volved in one of the components in thé four yeaf program; this being
the acroclinical semester. The acroclinical semcsterh during the Insite
Project broke with tradition and practice by structuring a program which
required the full'time of the student for an entire semester. For both
the eclementary and setondary majors the program cowbined the arcas of
methods and student teaching and was coxducted in the environment of
University Elemcntary School. Members ~f the faculpx from the School of
Edvcation and Insite staff associates moved into offices and classrooms
in the University Schoeols., The gozl in tho acreoclinical saemester was
correlation and interrelation of instruction in professional methodology
with the psychology of learning and student_teaching in the hope of
closing the wide gap between theory &nd practice. The major thrust for
the'use of the simulation materials for both the elementary and secondary
programs were found in the acroclinical scmester.

Due to the fact that the utilization of simulation was somewhat

different in the elementary and secondary programs, these progwams are

‘treated separatrely in this resport. The following section describes

the elementary program.

O
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. , 5
The Flementary Teacher Education Program

As was stated earlier the elementary portion of the Insite program
.made two major guarantees to the students (1) the resident téaching
experience, and (2) both the B.S. and M.S. degrees in four academic years.
Thg number of hours of credit required for the M.S5. degree at the end
of four years is 160. Although the program is not actually broken down
into two distinct sections--it continues from the tﬁird year into the
fourth, which no application.requirements or special procedures—-~the
undergraduate requireﬁcnt for graduation is 124 hours, the remaining
36 hours fulfilling the M.§. requirement.

Although individusl student's 4 year programé ma§ vary somewlat,
the diagrem illustrate.! on Figure 1 presents one possible entire plnﬂ
sct out for the Insite student.® Ag illustrated in this diagram, the
undergraduate phasc of the Insite program is divided into three major
areas. In terms of preparation in the academic areas, Insite students
are required to take a minimum of 63 semester hours of general education
including work in the arts, the language arts, mathematics, science; and
social studies. 1In addition, each student is required to have an area
of academic specialization (24 semester hours).7 Work in special

.education or early childhood education may also be psed to satisfy this
requirement. It is in the area of professional education - 29 semester
hours - in which the greatest amount of innovation in‘teachcr education
occurs. The three one-hour seminars noted beléw in this category may
JVso be used to satisfy the penéral education requirements. The Behavioral

ERIC,

momam -ences Block of coursces arc alse required of elementary majors.
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Undcrgraduate Progran® Greduvate Progranm

General EFJducation &3 hours Puofessional Educ. 21 hours
Profcssicnal Educatien 29 hours Resident Teaching (15)
Speciali:ation 24 hours Professional Study Pxg. (6)
Elcctives 7-26 hours :

s Electives 15 hours

Sequence of Professicnal Studigs++*

SEMESTER I SEMESTER 11 SﬁMHER
First Ycar . Katural Sci. Sem. (1 hr.)
.Second Ycar Social Sci, Humanities Sem,

Sem. (1 bhr.d (1 hr.)

Third Year Creative Arts
Voxkshop ( S hrs.)
Acroclinical
Human Growili and Sao. (16 hrs,)
Leazning (3 hrs.) _

Fourth Year Resident Teaching Frofessioual Study
. (15 hrs.) _Packajpe (% hrs.)

-

¥ig, 1==The entire plan set out for the Insite
student: one nossible alte

The following section describes the innovations introduced into the

professional education component of the program. -

Innovations in Professional Education

The 29-hour professional education group consists of new courses
developed to implement the experimental program and to determine if such

‘changes are effective in programs of teacher education.

The Seminar Courses: The seminar courses were designed to desonstrate
the interrelatedness of disciplines within each of the three major fields

of study as well as to provide students with an opportunity to see how
O
ERIC scholars actually deal with problewms, concerns, and/or issues related to-
rorecrosieio enc) ) . ‘
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a given discipline and field.8 Each seminar, though moderated by a faculty
member from the School of Education, was planned and taught cooperatively
by faculty from several colleges and schools on the Indiana University

campus.,

The Creative Arts Werkshop: The Creative Arts Workshop, offered ex-

clusively to elementary education majors, was developed as an experimental .
. . . . . . 9
design involving the areas of art, music, and physical education. The

workshop was planned and taught cooperatively by representatives from the
) ~
Schoold. of Husic; the School of Educationy and the School of Health, Physical

Educotion, and Recreation.

The five major concepts premeating each of the arts, which were

o

~Lloctp§ffor the purposes of the workshop, were the following: rhythm

7

and time, space and distance, melody and line, color and dynamics, and
. 10 . . .

form and design. Two weeks of the workship were reserved for actual

work with elementary pupils.

Human Growth and Development: The framework of the new course,

P280 Human Growth and Learning, was intended to provide the backdrop

against which observation, interpretation, and analysis could be made of
teaching-learning situations. This frame of reference had five major
corponents, each consisting of twe or three models of theories: Motivation,
'pcrsonality, learning, developmcnp, and cognition, Each component con-
sistced of two stages: the interpretation and dcscriptiou of whuat was
actually taking place in a learning sitﬁation; and action, based upon

interpretation. -

ERIC
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In general, the cmphasis of the course was upon the development of
psychological inquiry skills as these related to the various topics under
consideration. Recognition was given to the fact that many different
kinds of learning arc possible and that there are different theories for

. - . 11
each type of learning.

The Acroclinical Somester: The most extensive and most comprehensive

of all the innovations in the Insite program was the acroclinical

12 . . . . . .
senester. Its primary purpose is to bring into closer relationship the
tecaching of methods -(professional study) and”the actual cxperience of

oo pnprans L3 .
~practice teaching. The diagram in Figure 2 presents an overview of

- . 14
the acroclinical semester for elementary majors.

:' PSYCROLOCGCY SEwINANS I
1
! Csse Study Teachker-Funil] Group Inter- Doviate i ’
'L Techniques Internction reletlionshice Behavior |
-t~ T Individeal Clessroonm Resporsiiiteids . 7 707 —l
(including obLservetion, plannlng, preperatlon,
participation,. teaching) |
e e e e e o ! Block #5
: ! ¥
Block #1 . Bluak #2 f 1 3011 Tesehing
m - s 1 !
Fiold ¥ork | 1 | Fesponsibilitics
| Professional - !
Simulation | |
Study ] Bleck 43 1 I
Orientution Block #4 {
! |
!
| Profossional l
1 | Professionsl I
! ' Study |
- 8tud
[ i I y :
- t
] 3 )
! — L ! Professional
! KAJOR TOPICS :sc;,n"smd
! Ojoctives - Plerning- Evalustion - 1 Clinics us
L yparning Content Moterials lothods Reporting Pupil Progress , Appropriate
! 1

‘o Tis. 2-~An overvicw of the Acroclinicol Scmester for Elcmentary majors.
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The acroclinical semester places the entire time of the student into
an integrated experience for one full semester, cowbining methods, prin-
ciples of advcation, and student teaching. Responsibility for students'
entire program has been placed in the hands of a faculty team consisting
of nine members-—-five college faculty plus four college interns. 1In
addition to methods, and student teaching, a multi-faceted flexible pro-
gram has been devised which also includes use of a simulatibn package,
major topic presentations, video-taped teaching, focus on instructional
media, and a program of standordized testing in the elementary school.

Below is a summary of each Block in the acroclinical semester.

Block One: During this block the students were urged to spend
from one to two wecks in the field prior to tihe beginning of the
semcster, usually in schools in their home communities. This
evpericnce later was comparced to situaticns in the simulated school
and in tha Universi gchigol. In this wmenner, students
were expesed Lo different methods of operating CTQnentaré schools
varying from the conventional to the innovatiwve school.

The worx on campus began with an orientation phase. During
this time students participated in a concentrated period of obscrva-
tion in their assigned classrooms. In addition to observation,
students were taught the use of daily attendance records and any
other forms and/or procedures dealing with the mechanics of running
a class smootiily. These include any practices or materials which
the cooperating teacher might feel appropriate for the person Jjust
beginning his student teaching.

Cy clemn

\f"'

Block Two: This entire block concentrated on the "major
LOplCo,' those basic clements of teaching which are common to all
method arcas: (1) objectives, (2) learning, (3) content, (4) matecr-
ials, (5) educational media, (6) inquiry, (7) mecthod, (8) planning

and organizing, (9) evaluation, and (10) reporting pupil progress.

The general aspects of each topic were presented to the students
as a whole by one of the members of the faculty tcam, followed by a
small group discussion with individual methods ?rofessors.l8 Classes
werce lield regularly throughout the day during this block.

. Block Three: During this perioed there was a continued emphasis
E i(j on professional study, but opportunity was provided for student

S teaching activitics (four half-days). During this time students
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participated in the first major overall evaluations of their work
thus far in the semester. The college faculty was divided into
two teams for conference purpcses. FEach team consisted of a re-

. »nyesentative from each of the specialized methods areas. Individ-
gal f-culty-student conferences were scheduled for each student.

Block Four: Students now moved into half-time student tecach-
ing responsibilities. Only two formal methods classes were scheduled
cach day. ilajor topilc presentations vere limited to one a week.

The najor emphacis of tha student's professional study during this
period dealt with evaluation.

Block Five: As students began full-time teaching, their con-
tacts with the University faculty continued on an individual basis,
except for seminars that were scheduled one afternoon a week. The
content of these seminars variced considerably. Freguently, the focus
was upon instructional problems relatad”to the various acadenmic arcas.
At otheyr times they dealt wich organizational probicms or centered
attention on discipline and classroomn management.l9

The Use of Simulation in the

Acroclinical Seunester

The vrogram of tha acroclinical semestcer was formally initiated

through simulation. A schedule of the activities provided during Elock

; ' - . . s . 20
#1 of the acroclinical scmester is provided in Figure 3.

Mlock #1

Weeh of Septenbeor 12-16

Sitwletion Acliviiies

Yeck of Septerbor 19-23
Oricntation Lo Unsicrsity Scheools
Ocvientation (o individusl elessroons
“Introduction te prolcssional study

Fige 3--The schedule of activities provided in
Block #1 of the Acroclinical Scmester.
O
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As is indicated in Figure 3, a full week of instruction was devoted

to a study and analysis of a simulated community and its schools. At
Y

this juncture simulation served to provide a common reference point for
elementary majors as they began their professional study and analysis of

. 21 .
teaching. As an introductory component, the neophyte teacher was . n-—
troduced to teaching in its larger context rather than relating to class-
room procedure per se. Simulation, then, was a type of readiness activity
in which students develop an appreciation and understanding of the

. . 22 , e . .

total role played by the teacher. The folJ¥owing section provides a
further ratiomale for the use of simulation in this program.

The Rationale of Simulation as it was
Used in the Elementary Program

The simulation phase of tho prosran was designed to provide a commnn
experience in seeing and observing a total school setting. From it a

student could be expected to gain an understanding of the responsibilities

and the problems related to an actual school environment before he begins
. . . . 23 . .

his student teaching and professional study. The simulated experience
helps students get off to a smoother start and, at the same time, helps
them maximize the advantages of their total experience in the acroclinical
semester.

Through simulation it is anticipated that college students in this
preparatory stage will develop

1. greater sensitivity to the varying roles that elementary
teachers must play and to the demands made on them.

Q 2. greater sensitivity to the tremendous impertance of
[(i knowledge and uaderstanding of the nceds of the pupils

to be taught.
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3. awarcness of the ways in which communities and schools
differ in terms of philosophy, policy, and modes of
operation.

4.  awareness of the importance of the climate and atmosphere
which teachers develep ‘n their classrooms.

Through their simulated experiences it was hoped that Insite students
would become highly sensitive to an understanding of the great variation
. . 26
to be fouund in America’'s schools.
"A major theme running throughout the simulated program and the acro-
clinical semester was that the elementary teacher is a decision-maker.

Attention and enexrgics were concentrated grcatly on the decisions that
. . . s . . s 27
teacheis must wake in every facet of their work.

All the mazterials that were gathered for the simulatnd school wers

. . . 28
gathored to serve one prime objectiva: to force the student to take

action upon a critical situation occurring in the envirounmont of the

school and/or classrocm.

The simulated situations involved pupils, teachers, principals,
parents, and other personnel. 1In each case, one peint was outstanding:
the student teacher was required to make a decision about it.

In this way, the Insite student enjoyed the
rare opportunity of examining a problem,
deciding what action to take, but aveoiding
the need to "suffer the consequences' of a
possible mistake. He became familiar with
the respounsibilities of a tecacher before

he actually exercised them himself.30

The Planning for the Simulation

The initial planning began during the 1964-65 academic year whon
[:R:kjlnsitc staff members made an exploratory study of simulation and its

Aruitoxt provided by Eic:
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potential for the Insite Projzct. The Univérsity Council for Educational
Administration (UQE&).Eaterials were studied in great détail, in addition
to other reserved mat;rials, (including Kirsh's materials).

Dr. Luvern Cunningham of'the University of Chicago was invited to
make scveral presentations of UCEA materials which seemed to hold special
promise for the training of elementary teachers. By late spring 1965, the
decision had been made to move ahead in the development of a simulated
program to be used by students participating in the acroclinical semester.
Exploratory coﬁtacts were made with the Griffith, Indiana, public schools
regarding possible cooperaiion ir the dcyelopmant of a simulated program.
Dr. Cunningham agreed to participate as a consultant on this wspect

of the Insite Project.

AN

= 1
5. oy

Davelopmant continuaed duving tho siomery of 19 The Elemontary
Acroclinical Planning Team (EAPT) identified the kinds of materials,
data, and types of situations which might prove desivrable in the develop-
ment of a simulated progfam. These werc categorized in several distinct
vays:

1. instructional activities and problems

2. discipline or behavioral problems

3. relationships with professional and non professional staf{

4, parent—teacher relationships

5. matters of policy31

The kiﬁds of data to be gathered for the mythicél classroom included

the class roll, ages of pupils, I.Q. and achicvement test scores, report

cards, other data from accumulative foldérs, samples of pupil work
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including routine assignments, classroom texts or examinations, and
special project-reports, themes, and so forth. Other significant facts
such as the pupils’ attendance-and health records and information about
his family were also available. Other information requestedlof teachers
included weekly lesson plans, grade books, and copies of letters or
notes {rom parents and/or principals.

There were then two things to consider in the development of the
s‘mulated program. One had to do with the gathering of various types of
data which would help the student develop a reasonable understanding
of and feeling for what was taking placeAin the community, in the school,
and particularly in the simulated classes. Here the -focus would be on
observation. The other kind of daté would be those in which a problem
was involved, or at least in wvnich sone kind of action or decision by
the teacher was rcquired.32

Early in 1966, efforts were concentrated on the cellection and pro-
duction of materizls. Heétings vere held with each respective principal
and classroom teacher who was cooperating in this phase of the project.

The decision had been made to use two classrooms, one at-the intermediate

level and the other at the primary level, for purposes of data gathering.
N
Early focus was on collecting materialé\}llustrating actual work of

N

students, primarily in the areas of language arts, mathematics, social
studies, and science. A photocopying machine placed in the Griffith
elementary school made it possible to copy materials before as well as

after they had been cvaluated and marked.33

ERIC

Aruitoxt provided by Eic:



48

Arrangements were made to do filming during tlie month of April. One
day was spent in cach of the two classroqms for this purposce. Additional
slides were taken of the simulated classrooms and of their respective
schools. HMany slides of the community had been taken previously during
eérlier visits to the community.

In May attention was directed to the developuent of audio tapes. A
list of the topics for "critical incidents' was developed by the EAPT
and sent to the cooperating faculty meubers at Griffith for their
reaction. Some of the incidents, of course, had never occurred in the
actual classes. Other incidents had teken place and could well serve
the purposes of Insite's simulated program. Dr. Buffie and Insite
audio~visual persconnel went to Griffith for two days for the purpose of
cudio taping. Dizcussions werse held with each principal and teacher
regarding the final selection of incidents to be taped.

The tapes werce developed so that they could be used in two ways:

(a) to introduce a problem, or (b) to follow up a problem that had been
presented to college students earlier (the concern being the solution
rather than the introduction of a problcm).35 Other tapes involved
discussions among the supcrintendent and his principals regarding
various community and school matters.

The Materials that were Produced

for the Simulation

For produétion purpéscs, two schools and two classrooms were
selected.  One school was a very, very old building which at one time
)

¢ . :
E l(:sod all of the elementary and secondary students in the entire
P v : ‘
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community. The other school had been built within the last five years.
There were, of course, some rather marked contrasts between the Focilitics
of the two buildings. For purposes of film production and collcction of
"eritical incidents,'" two classroom teachers were selccted, onc from each
building. One teacher wio taugiht at the fourth grade level, waz an ex-
perienced teacher of some seven or eight years and had a rather relaxed

. 36 .. - .
style of teaching. The other teacher was a second grade teacher in

. s . 37 ...

her second year of teaching and was very highly organized. Filwus,
slides, and audio tapas were produced in .cach school setting. These

are described in detail below.

idotion Pictures: TFour films were produced, two of each class.

These films run approximately 20 minutes each. For ecach classroom,
one film depicts a typical morning's activities, another the aitcrnoon
activities. Rearly all aspeocts of the curriculum--including the appear-
ance of special teachers for music and art and the physical education
activities directed by the classrooﬁ teachers——have been'dcalt with at
one time or another throughout the school day.

Film Clips: 1In addition to the four films, there is also availeble
a short film clip of three or four minutes in length. This excerpt is
taken from the actual film of the fourth grade class at work. In:this
excerpt are three Yeritical incidean"-—situatibns-wbich require action
by tne teacher. In one situation a boy accidentally nhits a girl in
the head with his chair aé he is carrying it to the recading circlc.
Anotier incident involves a boy\who is cleaning out his desk during the

Qo . . . . S
F [(?1ddle of a class discussion, and the third incident relates to a boy
P o o :
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searching through the teachexr's desk. Tiiig exceupt is used during the
simulation week as one example of situutions requiring immediate de-

. s ; 38 . e e .
cisions on the part of the tecacher. In this situation college students
see the actual results bccause each situation actually occurs in the
film itself, showing how the teacher handled it.

S51ide Transparencies: In addition to the filwug, hundreds of 2 x 2

39

colored slides were taken of every aspect of cowmunity and school 1ife.
Through slides themselves it was found that one can learn a great deal

about the community as well as about tlic schools nud thedir operation.

In addition to the slides and films, a special ¢lide-tape presentation
was developed. An audio tape contains a running commentary of the older
school provided by Robert Kurtz, primcipal of Franilin Elementary School.
A complete tour of the school facilitios and grouads is provided by the
color slides. The tape narration was edited to fit the slides showing
the scheol. This presentation runs approzimately 15 minutes in length.

Audio Tapes: Each classroon tcacher cooperated in the production of
two audio tapes. On one tape the teacher provided background information
on a number of her students. fost oftcn these were students who had
some kind of problems that caused her to be concerned about them, such
as .poor academic work, behavior, grading, or some physical ailmeﬁt; An
effort was also made “o get background information about the average and
extremely capable students as well. The other tape deals with actual
situations and/or criticdl incidents that occurrced during. the academic
year in which these materials were being produced or collécted. In the

o preparation of this schnﬁ tape, teachoers, administrators, and parents

ERIC

s Participated in various role-playing situations.
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It was through the use of these tapes that many of the critical
incidents were introduced. These incidents dealt with such matters as
grading, promotion or féilurc, swearing.cn the.playground, academic
difficulties, calling the teacher by his f{irst name, and so forth. One

of the actual transcriptions used in the Tnsite program is presented

c oy 41
in Figure 4.

ITL.  W—-
Mrs. C (teacher): W is really working up to
his potential and making
fine progress.

Mrs. J (parent): How do you determine this
potential?

Mrs., C: Oh, w2 hava several
achievenant Test scores
znd §.Q. scores. They're
quite accurate and give
us a prelty good picture
of what to expact of ecach
child.

Mrs. J: What is W's I. Q. score?

Fipe 4--~4 - example of one of the transcripts taken Irom an audio-
taped "critical incident.®

In addition to the above tapes, interviews were held with thg
principal of each building and with the superintendenp. Each.prinéipal
spoke specificéily_about his individual building situatioﬁ«—thc‘facili—
ties, background, and capabilities of tgachers and pupils, educational
, "rogram, personal philosophy, school policy, and so forth. The sup&r—

ERIC

mmmeam Btendent focused his comments more broadly on thcﬁpommunity at 1apgc and
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the relationship of the school to the community.

.Haterials Used Directly as it Came from the School: Besides the

materials which actually involved production, a great many materials

vere simply reproduced. A Xerox machine was rented and placed in the
school system for a period of two months. In addition te cumulative
folders,_thé actual products from the pupils were copied before and after
the teacher had evaluated the students' work. The materials that were
reproduced included reports, texts, thcﬁes, routine assignments of wvarious
types and communicationg frem parents and adminisnrafbrs. Actual last
names of parents and children were, of coursc, removed from all printed

matter used by the college students.42

In—-basket-out-hasket dMaterials: The materials received via communi-
cations from parents, adudlnicirators, and other professional znd non-—
professional personncl were used in the development of our in-basket-out-
basket materials. These items were used in a variety of assignments to
stimulate decision making. Such mat;riais as the following typically
cross a teacher's desk and require action of some type or another. Some
of the situations described in this set of materials are represented in

Figures 5 through 8.

The School Survey and the Sociological Study: In addition to the

materials which were reproduced for use ia the teacher education program,
two other publications were also used. The first of these was a school

survey conducted by Indiana University, while the sccond publication
49
IE- S .
consisted of a sociological study of ¢H¢ community,
Q
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SITUATION 1

One rnorning shortly after school opensd in the
fall Miss Ewart found the following note in her box.

\ilng,&fYVuO. ng)aJJf‘

U,Lzo — f«,uJ’ ontlF w?u&/dﬂuw‘
LA -I.LN'Z 5 }‘(.z)-epl ettt \;7
e A SR

o

LM««/-'

_)- tﬁ[a. B e /)6" /{’,—«,

Zor S Rl (/an/.’///u{;,«, - (/me_,u:// LGt }o

' 7 Lo
Sn 25Nl Aadlmet P S N {'
F L i

| d; - o -
- P‘z}xﬁéy&%c;J Y /L‘Z:"”"‘L'ﬁ

Please be prepared to doscribe: one, vour
fumediate reacticn to su:in a notc; two, the various
tction zlternatives you would consider in this sit-
vation; three, the possible consequ2nces of cach
elternative; and four, your decision and subscquent
ection. :

Fige S5--An example of a Sitnation utilizing the In-Da
approeachs
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SITJATION 5

Most states have compulsory ailtendance luws which
require pupils tv be in scheool tetween the ages of &
and 16, Generally speaking, pupilis nay be absent froa

school only for reasons of personal illness or reli-
gious cbservance.
In Griffith, s heol ne]'c/ reguires that pareats
¢ secure peraission before taring supils cut of schoo!l
for recasons other than the a.u:c. During the 1565-696
school year Mrs. Chandler and Miss Ewart rececived the

following notes:
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. Khat action would you take regarding these notes?

: ¥etlce that the second
’ Hanak end rcturned with

nate has been seat to

hr,
nhis comment. .

Consider the following: What responsibility does
the teacher have to help pupils with “make-up work"
in each cuse?

Fige 7-~-An example of a Situation utilizing the

O
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SITUATION 7 ~

The following is taken from an actual conversation
botveen Mrs. Chandler and Mr. Kurtz {principal).

“This worning during some of our morning excrcises
Greg walled behind =y desi cud just casuaily T
that he hoped that this time he wouldn't tave !
in reading, that he needed all A's on his report card
in order to get that $5.00 frow his dad, de just
walked right on past me and back to his scat,

o

oo

Had this happened to me, T would

SITUATION 8 .

One day in March, Mr
grade class 20 nuliiplic
-
digit factors by a one dig
vlarly interested in her
{atso known as '"carrying")} s
aosuYacy was ais0 ol iateres

See Appendix A. "grade' each paper (key provided).

Cnce the

H , yYou wiil
be shown the

Be prepared to discuss the following guestions:

R
¥hat distinciion, if v, should be made between
~ grading routine assignments, s 55 this on and

Tests ©T exa atians?  After
£ this assignanent, what would
instTuctional step?

€ ks
lyzing the rosuitls
U see a5 the next

SITUATON 9

Hot uncormnon for the beginning teachers is &
#{7uavi4n such as the following.

I do kave zn unusual f£i
f when *the children actual
the buiid turn around and say, ‘'good
Czar,*' or as they go y zhe window they yel
*s¢e you later, Oma ." . ’

Had this happet | to mc I would e

ige 8~-An exuzmule of three situations utilizing the
In-bhasket approach.

56
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Simulation in Action
As indicated previcusly, this program package of simulated materials
vas designed for a 25 hour block of instruction and was used to introduce
the acroclinical sewmcster. It was, in fact, the foundation on which
everything else was built--the professional study and student teaching

instruction, students were re-

activities. In addition to the cla
quired to do some. outsids work. Thir usually referrved to the reading
of handouts (the IU and Purcdue studies) or the preparation of Qritten
statements resarding the solution o .0 "eald dncidents.  The following
section describes the cluzsrvoon cvpenizations wirich vere employed during

the simulation.

bifferent types of claszroom org

a

tion were used during the

1

sinulation period as well as throughout the academic semester. For
certain purposes, large group sessichs appeared to be ideal. 'Large
group' in this case usually referred to a student body numbering from
25 to 45 studeats. For other actjvities in which maximum student
participation was desired, the large group was subdivided into four

smaller groups for inguivy-discussion purposes. These groups ranged

in sdize from six to twelvae students.

During the dinitial states of the simulated work, focus was on
hypothesizing, making obscrvations, and generalizing about the simulated

compunity and its schools. Once the general background of the community

and its schools had been accemplished, focus was on various types of
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situations which actuully occurred in this school system. Generally
speaking, none of the incidents utilized in this prograﬁ related specif-
ically to instructional procedures used by the teachers in direct face-
to—-face contact with pupiis. Rather, attention centered on those kinds
of activities that typically reclate to the besinning tcacher's exper-
ience—-—-for that matter, on situations that constantly cccur in the
experience of all teachers. The kinds of situations depicted were
seldom dealt with to any appreciable degrce in the regular conventional

teacher program. The following scctionsg arize the scssilons and

s

daily activities for the week of the simulation.

fhe First Day

5 - - - N - 1 4 1., v - - SR P PR i m A mae - N $
Socavte tne fdvst dey of tht o cinodated noegran van aleo the in--

troduction to the acroclinical scmester, it was necessary to provide
some sort of general orientation to the entire program at this time.

The diagram in Figure 9 illustrates an outline of the first days

T
act1v1t1es.'3

Mondry Jriveduction P-H. The Community . . .
A.M, ¥iclcore to the Insite Acroclinical Semester” 2??; questien: e yoghhcrchgo1Lg.t§ e Jn_a
Dr. Arthier Rice, Exccutive Coordinator y:u?crcnt comnmunity, what things would concern
List suggestions on transparcncies: e.5 .
housing, jeb groups, religicnas, cultural and
tecrectional facilities, politics, social prob-
tems, cte.
Study of sinmulated community by means of
naps, slides, transyarencies, and taj
Discussion of first impressious teros
of dnitial exrecistinns as ensified in nuestion,
Use of tape excerpts rram school superin-
tendent to provide. additicnal infortatien or to
verify initial hypotheses and/or cbservations.

“Introduction of Faculty, Overvicw of Progranm,
snd Some Ceneral Comoents, Dr. Edward G. buffie
Associate Coordinator for Elcmentary Education

Catpus Orientation Yours, College Interns

“"Resdiness for Simulation--The Dimcusions of
Teaching”--An introductory liectule

fasigned readings:
1.U. Survey: ™A Cocvperatave Study of the Pub-
lic 8chool of G__ , Indiana."
Purdue Sociologzical sStudy: "The Study of Social
Change {n G__ s+ Indiana."
(Thece sheuld e:t

substantiate observations
er provide additionz! information abour the
rconcunity.)

O
FEI{!(;~An outline of the first day's activitics of the simulatlion program.
Fe o ;
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The introduction to the simulation program consisted of the first
and only lecture during this phase of the acroclinical scemester. The
lecture was entitled "Readiness for Sinulation--The Dimensions of

Teaching."

Using the work of Anderson and Bruner as primary bases

for commentary, the teaching profession was contrasted to other pro-
fessions, particularly that of the medical profession at the turn of

the century. Various stercotypes of "successful" teachers were described.
Students' attention was directed to .three major aspects, or dimensions,

of teaching; the learner, the teachicy and the curryiculum.  The abilitics

;nosia were tho skills that were emphasized

44

of observation and diz

e

1 o EERT a1 e oy Ty e s lanyiea Vol
throughcut the siwulated phosce of the students' work.

The afternoon session V&

3N

dovoted to an analysis of the simulated

community and, in a sense, the real thrust of the acroclinical semastor
_ 45 . . vr o N

was uderway. After the introductory lecture, nine distinct sessions

followed with focus beginning on the community and centering more

specifically on individual schools, classrooms, and children.

ar

The first session (P.x.) focused on the simulated community.
The stated purpose of ‘the session was:

A3 -a result of tuhis expericnce students identify .
with the simulated community of which they will
be a part during simulation sessions.

The wmedia and procedures used ars described in Tigure 9.
It appears that at the close of the experience students were be-

ginning to become involved with the life of the community and to evidence

. . , : .. 46
Q concern about its strenpgths and weaknesses in relation to family living.

ERIC
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"he Second Day (Sessions II & TIT)

The focus for the second session (day two, A.M.) was The Schools.

The stated purpose for 'this session was: )

As a result of this experience students boygin
to study the schools of the community from

the point of view of the teachoer making a de-
cision about joining the faculiy.47

The focus for the third session (P.}M.) was The Classrooms. he

stated purpose being:

Az a result of this exmperience studonts identif
viith teachers and children in

tho simulataed

classrooins and becom: involved in selvin:

s

The diagram prescnted in Figure 10 presents the schedule of

49

for the second day. It was found that

activities

Nuring the thdrd sessicn studants ceve whla
to confirm o1 reject ecarlier conclusions ot
which they had arrived regarding the sirulated
scheols on the basis of additional infor:

el

1tion
afforded thew by the films. Their involvoment

in the "critical incidents" further intensified
their identification with Doth pupils and teachers.>0

The seccond session involved the students further in the life of the

community and its rweflection in the schools.

Host of the students began to have a special
interest in one or the other of the schools
as they recacted strongly to the principals
and to the physical sctting. Thay were in-
trigued by the "eritical incidents' and eager
to explore the problews. suggested by the

film clips.>1

O
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AM.

.physital

The Schools )
Tcad question: If you were gelng to teach in

one of the schocls irn this community, what things
wvould you hope to find?

P.M,

List suggestions on transparcncies: e.g. N
facilities. . ., pupil secrvices, spgcc
instructional resources,
professional ma:eria;a,
inservice

and heuriag prograsns,
A-V materials, libréry. €59
suppleaentury tecaching material. o .,
TaMS C. A
prOLt;n£;o§:c:ion cf the two schools to be studied.
A, F School .
(1) 15-minute slide type presentation
describing the scrnooi
(2) appropriate cxcerpis
principal
w e School
{(T) s7ide preseatation and discussion
in teras of initial cxpectations
(2) appropriate tape excerpts from
principal

from the

B.

(small groups)+

Discussion of the two schools covering such
questions as thesc: .
A. In what ways were the schools alike and
differenty
¥hat cvidence was
. that the schools
of the couzuntey?

given to show or
were moeiing the

C. YNas there any evidence thet the atro
in the tvo scheoals Wag dilferent? &
By Tn which scheol woulg you preler t

¥hy?

Int?oduc:ion to filnmed excerpts of two
Incidents

A Desk cleaning situation

B. "Cracked headv tvent

t
dhe follouing iz
the critical inecide:
A. Possible alie
take
The cousecguences of these
The sctioy you would choos
tion for this choice

Asgiepn

used in Teacting to
7atives of action one could

B,

c Iternatives

and justifica-

a
[\

6l

Tho Classes (small groups) . ’
iveussion of assipument on the two criticsl
Ineidents

A,

Discuss possible causcs of the incident
in terns of jts being "eritical.
Aralyze pessible alternatives and sun-
Porting rationale as well as tacir con-
Scquences.

Choose one position representative of
the groups best choice. ’

B.

C.

inel
proup--react:
follow each presentation

Ecports on best ways of handling eritical
dents from ome student from vach
from total class to

Films (Part I--morning sessions) of Mrs. C.

(F o Schocl) and Miss E. {w Schooij

in @cticn in the vlassroom in orisT T
A. Sec how the eritical incicents were

actually hindled,

Introduce the simulation of two differ

teachers and their pupils,

Contrasi the two classrooam situations.

B.
C.

(small groups)

Discussion on ceatrasting the two classes in
terms of
4. Opening activities
B, Teacher-pupil learning situation
C. Mutivation
D, Teacher's expectations regarding pupii:
scademic performance and social behzvic

Transitions from one activity to another (proc-

dures, nacing, etc.)

Leavning eavironments--bulietin boards, use of
shelves and cormers, leaTning centers, ete,

Fe Z iwe ciiiacul incids

(introduced with tapes) using the guidelines 2
viously rentioned:
(1) s
-(2) B

swearing
. ¢copying from the encyclepes

Fige 10~~An outline of the second day's activities for the simulation pProcrame

O

[E
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The Third Day (Sessions IV and V)

Sessions IV and V were both focused on the students.

for these sessions are as follows:

Session IV:

The purposc

As a vesult of this experience

Efiabntsuzhlarge thelr view of available
sources of iuforamation about pupils and
begin to use this information in decision-

making about pupils.52
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Session Vi As a result of this experience .
students nave further opportunitics to sce
pupils as individuals and to recognize the

need for wmeeting individual differences.

2

The diagram in Figure 11 presents the schedule of activities for

Session IV and V chncsdéy A.M. and P.M.)

Vedrnesday
P.M,

Presentation of “best” proccdures for handling cri-
ticoi incidnets foliowed Ly these aetivities:
A. Listen to tapes describing the background
of the two pupils.
B, Re-cval oravious decision
cf new rzation.
4 C. Listen ic tipe deseriBding tne teacher's
actual han 5

e

in light

[

[

iing of e two incicdents.

2N

Shs ©

s

Individusl analysis and swall group discuss
class waterials:
A, Cum folders
B. Standaxzdized t1est scores (cozposite)
€. Class scuedules

Discussion of class
ha General
£, Fost zoald
C. Intellce

Cradual presenta
order to arrive
ning with a tap
the decision Lo
¢f s:udepts woer
information and
pass or fail J
scale bascd on iie 3
’ A. Groupn i--p
previcusly
. “cum folders
5. Gfoup J--in additiona to Group 1°
tion, given authentic exauples o
school work, o.g. scionce Tesg,
language arts and social studies
{for the most pa unteadable)
C. CGroup 3--in addi above, visowed

& tyanrsparency o J
mother stating poor
and explaining iating to J

previous w_obbed

D, C?Oup <“~-recoived eadinder of the total
pleture, o seven-minute taped descviption of
background

Fige Y1=~in outline of the activities for the third

ERIC

Aruitoxt provided by Eic: .

f

Student reports on four groups' decisions :o pass
or fail J
A. Sharing of total information given ia
rmorning session
B. Discussion of criteria to e used
Arriving at pass or fail decisions
eral

Continued analysis of pupils in the total claws-
roen situation--pressatation of O ol T
fitus (Pare i1-- ernoen sessivis] 4
€iscussions pi ne

inent guestion
A. What prov
differcenc

1905 wWeore fade fGf ihnwaiviaual
8. In what

ferent?
€. Yhat pizht be happening duriny L:ucx
not viewed in the fiinm?
0. ¥hat inovessed you cither posi
negatively conceTning individus
E. tiaw wouls you compure rcertann
fortiances in the

vere the two teachars dif-

the cu=n
F.oodowid you hzve
roecat situations ¢ -
6. In what voys night J hawe i S

dealt with differentTy oy Miss t. or by
You a5 her teacher?

. In what voon would you prefer to be plated
2s a student teacher? Why?

Assig ta be
Reactions follow askets Gui-~basiets

iten:

A. Relations and attitudes toward uon-p-c-
fessional persouncl (Situstien ! T
the custoaian)

B. Schooi poiicics
1. Tardiness (Sitwatien 2--over-sleepiug

nother)
2. tbsences (Situation J--chichew poz,
swollen glands, and smupps})
8. Vaceriions (Situvation 5H--3 erampics)
4, MHzke-up work (Situation §)

frea

day of the simulaticn progrua.
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The Insite staff discovered that

As students learned more about pupils, their
interest in individuals heightened and their
insights about nceds emerged. They began to
center their discussion on causes of behavior
and to look more deeply for pessible ex-
planations.54

It was also discovered that

Viewing additional f£ilwms of the two simulated
classrooms after attention had been given to
information about individual pupils proved
to be a useful way of stimulating reaction
to the problems teachers experience in work-
ing with a groun of pupils who vary widely
in physical, sccial, emotional, and jutel-
lectual characteristics. The introduction
of the in-basket items, especicliy the
custodian's note, opened up the whole aregh
of relationships among faculty and staff. 2.

Fourth Day (Sessions VI and VII)
Session VL focused on School Policies and its purpose was.
‘As a result of this experience the student
recoghizes the usefulness of policy state-

ments in solving school and classroom
problems.5

Session VII focused on The Pupils and Their Parents with the

stated purpose being

As a result of this e»perience students take

the role cof teachers in resnonding to the

conceorns of parcuts and to discover patterns

of relationship existing within the class group.57

The diagram in Figure 12 presents the schedule of activities for

these two sessions (Thursday A.M. and P.H.).

63
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Thursday A.M.
Inter-Trrsonsl R-lationships and School Policy (s=mall
proups) o
Discussion of pre.lous assignaent
A. Various ways of dealing with cach situition
desceribed
B. The group's decision and supporting rationale
Reports from suwall group discussions on inter-per-
sonal relationships and school polacics
A. Focus on tecacher-pupils Tespomsivility for
physicil environment of school and reiation-
ships with other professional angd nan-pro-
fessional personnel

B. Discuss School Policy (contents) rela-
ting to pupils in teras of

1l11ness
tardiness
honcwerk
grading
accidepts
fieldirips

loss of schoel naterial
adoinistering first aid
supcrvisors and visitors

play ground areas znd equiprent
vacations during schpol ycar
early dismissal

' Discussion cf jnplications of above iteus as re-

lzted to student teaching and resident teaching
essignuents

Fig,

&« 12-~in oulline of the activities for the foirlk day of

64

ildren ¥e Teach:

. e ach Parent-~
small groups)

teaaher relationships fronm
ftens

nother [Situation 4--responsc to

A. C

etiendance at cducation progran, implicas
tions of concern)

B. M mother (Situation ¢--descrip-
tion of doctor's recormaendaticns)

C. 6 grades (Situation 7--giades and
noney -~naking)

Exploring techniques for learning about pupil-
pupil relationships

A. Use and interpretation of sociogrewns

B. Discussion of how contact patterns vary

the simulaticn progrom.

1t appears that neeting practical problems in light of established

policy intrigued

most dnleresting to wnoce how indeptl
'

produced changes

problems posed

ud9

be ‘an exacting task.

The staff found that it was quite

the students and stimulated lively discussion.

discussion

"It was

of tha dn-basket iteuns

in the approaches studeunts decided to take to solve the

by various items. Writing simulated replies prcved to

apparcnt at the close of session

VII that students had begun to realize that teaching is more than work-—

ing with pupils, that working with parents is sometiincs. an important

factor in the child's performance at school.

The socio-grams, contact

patterns, and discussion chavts offered a change of pace to tho session

and stimulated extended analysis and discus

sion.

At this point the

students were responding more and more like the teachers they were pre-

» . 60
. paring to be.
<

RIC
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The Fifth Day (Sessions VIII and IX)

65

The focus of Session VIII was on the pupils and their work. The

stated purpose for the session was

i
1

As a result of this expericnce students sharpen

their perception about the p

and evaluating pupil's work.

riblems of analyzing
b

Session IV was the culminatory activity and it centered on "from

simulation to assimilation and reality.'’

' During this windup the students'

artention was directed to the importance of simulated experiences (a) as

proeparation for student teaching aclhnv
to the professional study of padagogny.

(b) nz =zn introduction

The diagram in Figure 13 presents the schedule of activities for

these final sessions.

(3

Friday
ALM.

Justructionel Conc
fiiscussion of pap sding ascignment
A. Coupilc a co site of ziudent
gredes for each pupil's work
Discuss reasons for variations in grades
by discussing the criteria and diflerent
standards used for paThilg popers

teschers’

B.

Fige 15-=~An outline of the activities for the

Session VIII opened the whole problem of

reperting to parents, and the bas
which the

periences, and the great variation in

¢ for both.

students had employed revealed much

M. From Sizulation to Assinilation 2nd Realit

- ae
Culrination)

Sirulaticn experiences and their inplicaticns fo:
student teaching

Simulation experiences as an introduction to the
professional study of pedagogy

Sumnary and evaluation

fifth day of the simulation procran.

pupil evaluation--grading,
Standards for grading

0%

i

of their own school

results impressed them with the

degree of subjectivity which goes into the evaluation process.

O

ERIC

Aruitoxt provided by Eic:
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With thesec sessions, the simulation experiences were brought to a

close. The students had become quite immersed in their schools, quite

involved with their pﬁpils, and rather used to assuming the thought

processes of the teacher. Connccting this attitude to the study of
methodology and to practical classroom participatiorn bLecame immediately
possiblc.6a
During the sumeary and evaluation period the ssudents, divided into

sevaral groups, were asked to consider one of the following questions:
1. Hew have your idoas about teaching children been influencod

2. 7To what extent has simulation activity sharpened your
avareness of the needs and characteristics of children?

3. What cautions or warniags have become apparent as the
result of exploring tie si raunicy?

4. To what extent have you develmped a sympathy for the
problems which confront teachers as they deal with children?

All groups were asked to identify and consider questions that came

to mind as they tried to translate their simulaticn experiences into

anticipation of student teaching.
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The Secondary Tceacher Education Program

There were some similarities in the use of simulation within
secondary and elementary portions of the Tnsite Program. On the other

hand there were some major differences. These similarities and differ-

ences are described in the following sections.
The Secondary Acroclinical Semester

Tne secondary Acroclinical Semester combined student teaching,

B

methods, and principlos of secondary cducaticn into a one lé—wcck
semester.

Five major subjiect areas were represcntoed in the acroclinical
semaster on the secondary level. These wore "neligh, science, mathema-
tics, social studles, and wmodern forveiyn languages. Prior to entering
the acrocliuical semester each student wouid have completed 90 or mors
hours of work toward his bachelor's degree (124 is required for grad-
uation). Of this college work approximately 30 hours wouid be in the
student's major area. In addition to the general education require-
ments, work in his major, and work in his minor, the student would
have completed a course in Human Growth in Learning as well as the
three Insite seminars which are described in the report on simulation
for students preparing for elementary schoel teaching.

The instructional pattern for the acroclinical semcster was as

follows: 65

Yhase Y (first four weeks): Phase I was designed to teach

et to obscrve classrvoom instruclion aufectively and to
plan a lesson or a unit of instruction in keepiag with statecd
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goals and objectives., After a consideration of long-range goals,
performance objcct%vcs were introduced; and the student was taught
to plan for both. :

Phase I1 (sccond four weeks): During thdis phase the student
moved from observation to a more active role in the classroom in
wihiich he participated, assisted, and taught on a limited scale.
From a consideration of goals and cbjectives emphasized in the
first phase, he wnoved toward prepaving varicd aotivities in keep-
ing with his abilities and needs. ¢ began tihe work in statistics,
tests, and mcasurements required to assess student performance
effectively.67

Phase I]I (third four weeks): Student teaching itself was
the main activity during the third rhase. The methods teachers
met weerkly with the stud in tiindir method

thedir dnstruction around tha actusl problems

soctions, owgnnizing
- N ((‘
faced by the students.b®

Phase IV (Fourth four weeks): Althoush the student continued

to teach during a large portion of this phase, he returned to speclal
methods and princinles classes lor JuanLr worik on evaluation of
student pcrformdﬂce, and~~after ‘ of the tcacher's life--

a close luok at the profoseion e last week of the
senester, tue secondary nts veytlio pated Inotha TUnpotone™
experience, during whch the studonis dealt with some of tho prob-
lews facing the beginning teacher, 0

The acroclinical semester is fOl]O”Lu by a program similar to that
described in the earlier section of this report (o1cwnnLary program).
Those students electing to go on into recsident teaching do a full semester
of teaching in one of the cooperating school districts and then rcturn to

campus to take additional work on their master's degive, and the six

hour follow-up course called Graduate Study of Teaching, in which elemen-
P

o2

ary and secondary teachers arc again put: back intoe the same scction. Tha
M.8. in Bducation decgree requires 36 hours of work, 15 of which would be

for resident teaching, six would be graduatc study of teaching, and up

to 15 graduate hours in the student's chosen major subject areca.
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The "Cavstone™ Fxperience

. As it was employed i.. the acroclinical semester, the Capstone ex-—
perience was a concluding type of ewperience for the semester. It
followcd methods, principles and student teaching. The Capstone exper—
ience was an attempt Lo encourage prospoctive teachers to tie together
their experiences in the acruclinical semester and to project themselves
into thcir role as a2 beginning teacher in an actual systemn.

The Capstone.qu a sumnarizing, a testing. It had the student
play the role of a beginning teacher in contrast to tha role of a student

2
teacher.7

As used in the acroclinical semester, the

Copstona expe meisicus for wiidch they had

become, hopefully, cquipped to make. The wish was for them to be able
to make decisions as a beginning teacher who would already have had the

73

experiences of student teaching and methods coﬁrse work.
This section deals primarily with tﬁn Capstone, but also includes
a description of those introductory activities which come under the
gencral heading of "simulation." Some cases, based on actual expariences
of student teachers, were used to stimulate discussion during the in-
troductory phase of the acrcelinical semester.
In additien te the introductory cases (simulat{,g the student teache;
experiences) and the Griffith material (simulating tﬁc beginning teacher's
role), a portion of the Capstone was devoted to a study of cumulative

]

o Ty . , . .
F l(fccords collected in a large city senior high school.
] o
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The Simulation Experiences in the Introductory Phase

The simulated experiences used in the introductory phase of the
acroclinical semester, father than bLeing based on a specific situation
'in Griffith, were based on hypothetical situations that might occur in
eny school. Thus, they were calculated to help the prospective student
teacher make the transfer from the role of cé]legc student to student

tcacher. The class was asked to make a series of decisions confronting

. . 4
a student teocher, An cxample of this kind of activity will 111ustrato:7*

~

S;EP i1 . . . -
The student is getting out of his car and
as he begins to walk :cn:re the senior
building ke neotices s .
& junicr or szaior In
~~  against the plvsical
the student fmes over
if he can hc]g, The .
end says, "1tl] be all rig e vit,
please do not report ue. uuat g0 on in and
pretend you dida't sce nie

-\‘*J

The college student was asked to make a decision as to his next
acﬁion and to develop a rationale for that action. Some interesting
discussions ensued from this simulated case. The simulation experiment
tried to get the class to define for itself an attitude and a way of
dperating which puts the health and safety of the high school student
above any other concern. hdny obstacles seemed to appear in getting the
student teacher from thinking clearl} about the physical help for the
child.

The situation could be changed by baving the students compare their

[ERJ!: decisions in the light of mew evidence. For example, in Case Neo. 1, as
P iz
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the student approaches, the boy says, '"Please go on in. 1'11 be alrigat.
Some boys dared me to drink a cup of whiskey on the way to school, and
I'm sick, but I'1l be okay.™

Now the college student was asked to give his next step. In this
particular case one could analy e wicther the fact that the boy had
misbeliaved by drinking whiskey was the cssential factor in his being re~-
ported, or whether the welfare of thc voungster was, indeed, the most

important clement.

-

Another illustration of the kinds of simulated situations used

at the beginning of the acroclinical semester is the following:

Cass £2

Your critic (supervising) teacher has told
John B. the next tine he zfures to class late
he cannot be adrmitted withour o slip ¢
the principal. Several deys ister you
critic teacher is called to the office duri

- the third period class and asks vou ta tukhe
over until she returas. You finish the
third period lcsson aad, since she has not
returned, start the fourth., Fifteen minutes
efter the fourth period begins, John B,
coues in. - You do what? .

o

vt

ng

-

The prospective student teacher was now confronted with analyzing
some of those relationships he hopes to establish with his critic
76
teacher.

One could alter the situation in this case considerably if one said

the critic teacher was to be absent from the class for several days

ERIC

Aruitoxt provided by Eic:
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As you walk into your ciassrosm, two girls are
having an avgument. {ne ol the gzirls calle the

other "a dirty S.C.5." The ¢ir) rvetziioten with
2 slap across the face., Since your criic is
not there, you do what?
"
Case 4 -
As you are handing cut study guides for the
vnit you are intreducing, You apswer n knock
at the door. A student hands you the follow-
ing nete: "1 am terribly sorry teo ask this
favor, but 1 n:ool : rbax
this period. 1t ¢ t
stapge will be avai
their nuzber prieoy
tany thanks., (Sizre:
¥hat?
Case §6

These ave only

As you are goirg to your car rnear the Physi-
cal Education building, 15 %o 20 boys are
throwing snow bails whilte waiting {or the
buses. The teachecr “on duty' is not there.
You de what?

a few of tho cascs which.wcre‘utillzed

the s:tudent tecaching experience.

72

prior to
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The Berinning Teacher Simulation Packago

The Griffith materials were collected in oxder tovallow fer the
simulatior: of a beginning teaching expericnce in an actual scheool system.
The student analyzed the community from various data presented, and was
then faced with a series of problems in which he needed to make some
decisions as to his course of action.7)

Griffith was used as the school district because it is not.so large
or so complex as to be difficulﬁ to. represent clearly to the prospective
teachers in the class. O the other hand, Griffith did not repyosent
the "kinds" of districts in which the students would like to becoms ba-
ginning tecachers. This may appear to be quite g contradicticen to the

+~
-

ameunt of time available for the Capstone exporvieonca in

¢
0
(o]
©
ad
“
jen
-
ot
ling
jun
©

was Limited, XU wes dmportant not to represont
a school system and city so complex that it would be difficult, il not

impossible, to get students to make considered decisions because of the

complexity of the setting.
The slides of the Griffith community, the audio tape in which the
superintendent talks about Griffith, and the gwo written reports (all

used for the elementary program) were also used in the secondary pro-

gram. They were presented in a very similar maanner.

They found that the tape recordings prepared by the superintendent
appear to be an effective way for the student in the Capstone class to
learn more about the community. Listening to the chief school a 'min-
istrator discuss Griffith seems te be more eflfective than morely readisg

written rueports.



74

wo serics of slides were develovped which portraved the secondary
schools of Griffith., Thege werce uscd in a siwmilar manﬁcr as the slides
for the elezmentary scheool.

Several situations werc providod for ths sceondary students during
this portion of the simulation. Tue followiag are some cxamples
situations:

Adnministrators Discuss Appliconts in order for the principal and

superintendent to discuss two diffcrent kinds of teachar applicants a

‘situation was created for them prior to tapn yecording their comments.

The situation is as follows: Two zpplicants for a position are re-

gquasting interviews. His critic teacher decoribes oned

~
Dovid is the no horoughly cvrvyz o Vofeend thet Lis eacellent academic vecord
: nt w vate rvefleciien of

st ot

- dent trache: [ Yave ever
A o
dz

Frem the first day, [ was hesw it Do war dajng, waeve
picssed with the detaii of he vaoo roring, and whol 3L teei to get thers,
" vm he started actualdly toachin )

coisses, 1 feund that he had cach

cetivitles cacviutly pranned for

of the eight veekst The plannang

cluded approalante tines 1o be cansuned

by cach actlvizy and tho necessary study .

guidos, assignecnts, instructicns, work .

sheots, ete, were olready ditfocd and
ran wlt.  Periodic quizzes and a uniz exan
woero slwmilarly ready for use 2 net o
pleanned his work, ho woarked kis plan,

The other applicant is dascribed eos:

llarry?s high college grades show that he
has a love of studying unusual in collive
students, ot least of the students
as student ccachers. in class 1 found hin
to be imaginative and enthusiasstic to an
omazing degrec. The students, though a iittle T ostep A disc
overwhelmed at first by his "r nece™ with saselity to v
books, reading, and didicyuc, could not
help but be caught up 1n the speil he wove.
Since I could notr do it nearly so well,
admit to some discowfort as I watched hin
take a student's question, make it an im-
portant one for every student in the cluess,
Q@ then lecad the student to some work or

[E l(:‘au:hor who had scwme of the answers to his

query, .

sore scublanee of order (and I suspect,

futervupt very' fow times -- conce it was
ien oi middle-clasus
nd Horry and ¢he class

had to be in “ondny -- after the test

thosc cssay enswersl

Aruitoxt provided by Eic:

of these

Lesson plans were made uercly to acquire

1've had . beenvse I reguired them), but the inter-
ests cf the students came rfirrt. i had to

1t wns S-weelkr test dzy and Teport cards

111 taken and cortected, foor Harryld -1 wnow
he spent wany hours that wreekend reading
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Tne tape recording bepins as the principal of tae high school and
the superintendent discuss which of the twe yeung men thoy want to ipvite
to Griffith for a personal Jnterview. Studenls are asked to speculate
on tne basis of what they know about the superintendent which candidate

. 80
he would lean toward.
The tape concludes with the lmpres sion tiut Loth ycung uen possess

K

many strong traits and that they both_gill be asked to come over for an
interview and that a selection will bcgmada attey thece intervioevs.
Later in the Capstone expericnce, studear*s vould be ashed to assuae
the role of one of two teachers in Grif{fith pascessing these widely
divergent teacbing styles. In other words, they were zsied to play the
role of a téachcr'comﬁng into 3 classroom'in,whichra distinctive tcach-
ing Sty]e and way of doing things hos boeen ¢deorls sat.Gl
Another tape recording complected by the high scﬁool principﬁl and

the superintendent concernaed the follouing casic:

YEACHER SELECTION: THE BYG!VNIHG TEACHER

Miss Alice Jenkins is described as follows:*

"Miss Alfce Jenkins hss been reconmended for a
position in Criffith by a neighvoring superinten-
dent, Miss Jenkins giaduated at rid-ycay and has
taught just ohie semester. During this scnrster
she was unable to cope with several unvuly classes
or to work cffectively with her pecrs, The neciga-.
boring supcrintendent is guick to peint out that
they p'obabiy didn't give her enough nelp and thinks
with proper supervision she'l) do a Tine job. Gu
three differcnt days vhen she was ill, the substi-
tute found very inadequate . lesson p,nnl and revported
this to the prineipai. The teacher she replaced for
a senester has resuned ker teuching job and theve is
« no vacancy for Miss Jenrins at the snearby scheol. Inm
an fnitia) invervicw, the superintendent fourd Hiss
Jeakins to be very pursonablc. imtelligent, and in-
T terested in teaching in Griffith "

Y T (Bcfore the tape) houid !hvsc administrator% be
interested in hcr? , t -

B, W¥hat ave pajor peinie far the begpinning teacher
. 'to be aware 8f which are brought out {n the dis-
. cussion concerning Miss Jenkinst oo, -,
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As the tape begins, the superintendent and principal zre discussing

vhetaer they should employ ifiss Jenkins. This case alléws the superin:--

tendent and principal to bring out several particular concerns regarding
the beginniag teacher.

The bigh school principal mentions the three "cardinal sins of

" vhich are (a) inability to bring about good dis-

beginning teachers'
cipline in a clasgroom, (b) inadequacy of lesson plans, and (c) inability
or unwillingness to cooperate with peers.82 -

Both men comment that one should not always judge a beginning
teacher too harshly if the previous employcer has been willing to ro-
commend that person for another job. Major points in the tape were
that she probably wasu't given enouéh help and probably will do better
with more supervision.

. . 3 8
Other areas in which experiences were provided are as follows: 3

The "OUT" Group Case The prospective teacher in the class was

asked to assume that he was a beginﬁing teacher charged with serving

on a committee to devclop additional extracurricular activities which
might appeal specifically to some of those youngsters in high schoo)

who were not participating. In crder for tﬁcm to become better acquaint-
ed with some of these students, they were asked to listen to a tape re-
corded interview vwith two senior boys who had not participated in
activities in the school for a considerablé period of time. {(In fact,
these boys considered themselves in the "ouc™ group in Griffith and were
well aware of this when the tape recording was made at the high school

in Griffith,)
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The boys.bring out several rcasons for not participating such as
jobs, wanting to smoke, and cliques in the school. The tape ends with
a rather ressimestic note as to whether the high school can and indeed
should prcvide activities to interest cvery young person.

ixarination of Prejudice Another segment of the project allowed

the students to inves.igate cvidence of racial prejudice and to examine

his own views of the teacher's role when confronted with such evidence.

Students were given a collection of papers which actually had been

"written in an English class at Criffith and titled "The Va2gro and I."

The assignment was intended tou include the following points:

1. Do you think that Negrocs are equal to or inferior to
whites ~ why or vwhy not?

2. Do you think Negroes should have equal legal rights
such as voting - why or wity not?

3. How would you fcel i1f Negrooss were in class with you?

4. How would you feel if a legro family moved next door to
you? .

5. How would you feel about having Negroes in your social
group, sharing ip your partics, games, cte?

The assigument indicated that the teacher did not intend to grade
these papers. The acroclinical students were asked to assume that they
have been placed in charge of the class in which this assignment was
ﬁade.- In other words, they assumed the role of beginning teachc; in a
class in which the first scmester was alréady complete nna they were
taking charge at the beginning of the second semester. They wc;e asked
to take the papers home overnight and make any marginal comments on them |

that they wished prior to handing them back (without grades) during the’
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high schoos English class the next day.

The discussion in the Capstone class dealt with the rather trouble-

some question of how to confront prejudice as it exists in a high school

cluss.

Parcntal Relations After the students' marginal comments (or lack

of them) have been analyzed in class discussions on the previous incident

(prcjudice) each student in the class is given a copy of the following:

You receive a note: {The follewing appearcd as a
hand-writien letter in the excrcise.} -

Princips),
Criffith #igh School
Criffith, lndiana

bear Principal, . . .

1 wish 10 vbject to the assignuent given
recently in Jith prade Englisa cencerrning XNezroes.
I scelise this 1 3 tirely topsc, but { 2z sici
e death of Licar,og 3doar it, arc I fesl oy daughe
o7 should rat wiie to wrjte 4, ut her feelings
cencerning the ccuinved in 4n trolish class.,

1 also reatise this assignnent was given by
the teachcr rezertly repiaced, but [ understasnd
the new teacher nas handed then backh sna discusring
them {n class.

1 weuld appreciate L rnote frem hinm regarding
* his reasons for such an 8551 ument aud such a 956~

Y

- cussion, e

. 3oy

Ay Yo what extent is the novice teacher committed
_to cxp?ainin;ijustifytng assignuents to questioning
parents?

B. Write your pote to Mrs. Spith here:

Further discussion can center on whether a tcacher should accept

a teaching job in a community which reveals attitudes or values which

@"" cannot accept.

ERIC

Aruitoxt provided by Eic:
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Question of Organizations Two briex messages are placed in the

teacher's mailbox concerning teacher organizations. They are both
addressed to Harién Smfth (the name to be uscd for the beginning teach-
.cr whose role is being assumed by the individuzl students within the
class), One nmessage was {rom the GRA membership chairman., It ended
with the following:
I do, Y do not, intend to join the local,
state and mational professional organizaticns
(GEA, 1STA, NEA) for the following reasons ..
The other unossage was from the A¥T membership chairman. It ended
by sLating:

We would appreciate a note from you rogard—
ing your intenticns concerning joining.

Students were asked v [ wspond to ltoth of the notes, Their resnonnes
were then analyzed through .. class discussion. Many of the students, of
course, object to having te answer Lo a teacher organization concerning
his joining, and the reasow.s why. 4 crucigl question remains: Can a
beginning teacher remain neutral or aloof from tﬁe competition between
B4

tcacher organizations?

The Problem of a "Creative" Pupil This incident involved a series

of rather complex situations. They were as outlined below,

1. Students ares given a copy of an essay entitled "Wonderful
is Worth Saving,” which was written by Cynthia Milsap, a senior in high
schiool. The teacher is asked to iook over this essay and sece Lf he
thinks Cynthia has cresiive writing ability. The principal explains

o (the teacher is new to the -system and has not had much opportunity to

ERIC

mrmmm become acquainted with Cynﬁﬁia) that the girl has been president of the
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Future Teacher's Club and extremely active in high school., The school

is interested in h2lping her obtain a scholarship because she comes

from a large/fawily without many resources.

O

ERIC

Aruitoxt provided by Eic:

Students were asked to take the essay home, read it, and be rcady

to express their reactions to it when the)y return the nexc day.

2. Vhen they arrived the following day, they were given a

copy of a note from the principal stating:

Since you have had the opportunity to
read one of Cynthia's essays and have sc o
idea of whether or not she porsesses crecative
writing talent, I'm going to asi vou to make
a short statement alony with several otacer
teachers to accompany a scholarship applicacion
for her.

Students then write a scholarship stetenmsn! Jater in the class,

3. After discussing the stateme.ts in class they were ashed

to reconside. what they have said in the statement and submit it to

the principal. Subsequent explanation made it clear that tim> was an

urgent factor.

When the primcipal pickdd up the statement, he said:

» By the way, I saw Cynthia Milsap's mother
in the grocery store last night and she told
me how anxious they vil) be to find out

if Cynthia can grot o scholarship. With

50 many childrer and such limited ryescurces
they don't think there is nuch possibility
that Cynthia could po to collpge without
considerable help,
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Principal's statement continued:

] told her that in addition to our
scholarship application we were entering
Cynthia's ¢ssay entitled “wonderful is
Worth Saving" in a creative writiig con-
test conducted by one of the ragazines,
Yer mother NLadan't heard atocut that, of
course, since Cynthia may not know it
either. Everyone in the twelfth grade
English class submitted onc and Cynthia's
paper was sclected without her knowledpe.

-

Her nother did say that Cynthia’hes¥d
been getting work done just in the nick of
tine lately, a2nd has been staying up very
late to do her honework, She belicves
that Cyathia is involved too heavily in
school activities but tohes thenm so seri-
ously that she works until very late hours
in order to get her honework done.

4, After tue scholars.'p application ctatement had been sent
to the pri..cipal's office, (i.e., collected in the class) the teacher
received an envelope addressed fo hi@ and delivered to his door by a
student vho informed hinm tgat it had been left in the priné;pal's
office and was to be given to the new teacher, ®Jarion Smith," Students
are asked to read the envelope's contents carefully, and then to jot
down their next steps in specific terms. In the envelope was a page
torn from Seventeen magazine which carried the essay 'Wonderful is
Wi.rth Saving." It actually was written by a J9-year-old girl {rom
Topeka, Kansas. Cynthia had plagiarized the article verbatim.

The students were asked to list their next sceps.

5. In an attewpt to see if students were influe' ed in thelr

isessment of Cynthia's writ'ig ability and their willingness to
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recoamend her for a sclholarship by some suggestion of Cynthia's economic
status, the iastructor varies the information given the student regard-
ing'Cynthia's family., In one note, for example, the principal wrote

to half the class: "Cynthia is from a large and very poor family and
needs to get a scholarship if she is to attend college;" to the other
half the note differed in that it stated at the end: "Cynthia is fron

a widely-traveled, extremely cultured family and they are anxious that

she get into a gdod school, probably an Eastern women's collcge."85

Summary Discussion

After the various activities within the Capstone werc completed,
the dnstruvctor conducted a summary discussion, developed from how
clearly he felt the class understood each of the succeeding steps.,

Cenlral questicns evolved as £ollods:86

1. What are the critical behaviors fo> the beginning teacher
in Griffich, as brought out by community attitudes and
the opinions of school administrators?

2. VWhat are key relationships for the beginning teacher in
a situation (administrator-teacher, teacher-teacher,
teacher-pupil, teacher-guidance department, etc.) and
what information about eac { these might a beglnning
teacher wish to seek early in the teaching experience?

N

3. VWhat special resources are available to the teacher in

Griffith, both within and without the school setting?
+

4, VWhat clements in Griffith are intevesting to you as a
beginning teacher and are there cleaents within the
cormunity or schools which you feel would prevent your
being an effective teacher there?

After the instructor had several opportunities to use the simula-
tiofis material with Capstone groups, he developed a format for students

ERIC

. .
g F@actions to the va;ious elements in the package of materials. lHe found
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that the material was wuch more effective if students in the class
kept a running account of t'air reactions to the various information

and problems confrontidg them within the study of Griffith. The reaction

sheets used by students provide for space in which reactions are writ-

&7

ten.,

School City Cumulative Records

There were scveral important learning experiences for students in
the Capstone class through use of cumulative records from School City.

They were confronted with a ciznable packoge of information composed of- -~

€«
s

grades, notes, test scores, etc. It beocame apparent i Lhém that in
order to make effective use of the cumulative reqord they must know

how to interpret different sets of data.88 Giving the students an
actual record and allewing them to discover for themselvas that there
is much data in it which they are not yet equipped to interpret appears
to ie more important and a rore effective way of conducting this leqrh—
ing experience than merely lecturing'.89

A second important learning expericence dealt with the fact that
most of the information submitted by teachers to the cumulative rocord
other than grades is negative in nature.

There were larger questions and ones which Capstone students
demonstiated a willingness to discuss at length: What kinds of evidence
should the teacher submit to the cumulative record? What criteria
for submitting or not submitting information should be employed? An
additional part of this latter guestion is "What kind of information

should remain in the cumulative record over a numbér of years, what
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kind should be weeded ocut, who is to weed it out, and, if it {s not

. 90
weeded out, how can the teacher learn to overlook extrancous information?

In summary, the usec of cumulative records in the Capstone exper-
jence is designed to scnsitize students in the class to the importance
of learning how to interpret data in the records, and learning how to

. . 91
contribute ecffectively to the permunent records of yovuugsters.

Jimitations in Use of Capstone
Simulation Package

With secondary teachers there appears to be a built-in difficulty
in using materials vhich provide for a simulated introduction to a
teaching job in a particular community. This difficulty deals wi?hwthﬁ
fact chat a sccondary teacher is geing to be primarily concerned with
one subject aren, Consequently, the activities, problews, and cx-
periences one wishes Lo simulate have to be of the nature that all
sccondary tcachers would find of inpsrtancc.gz The major categories
included in the CGriffith material j;st described are essentially of
this pnature. They dealt with

1. seclecting a community in which to teach
2N .

2. analyzing the secondary schools in that community to see
if they would be an appropriate place for the individual

3. ildentifying factors concerning the beginning teacher
which are deemed important by the administrators in the
school district

4. dealing with parcen\ : concerning the curriculum

5. working with students who are not active in schecl

1.  developing a rationale for cines choice of teacher organ-—
izations, and

7.

making deecisions in the cuse of serilous student misconduct,

Ed
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These are all meaningful topics for the prospective tcachér, but
they do not necessarily add up to a realistic teaching assignment in
the school.gh

It appears that what is neecded to make this sort of package more

cffective is to develop tasks within each of the major subject arcas

!
appropriate to the teaching of that subject in the given school district.gJ

But even once this is done the teacher training institution faces the
problem of scheduling and conducting all these various sections.
Mcquigg states a very important factor

The teacher training institution hoping to develop
a simulated tezching experience for the prospcctive
teacher must be prepared to deal with the school
community In considerabie depth., A cursory leok at
the communliiy, using a f[ew photographs und perhaps
some written material, dozs not provide the informa—
tdon about the community rreesfsary {or nakding gfood

. decision#., This kind of depyth takes a great length
of time, not only to develop or collect simuiation
naterials within the community itself, but also to

present them to the college class.96
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Assessment of the Simulation Program

In Center ?quCCt Insite

The following is a description of the assessment that was made of
the simulation portion of the acroclinical semester. TFirst the concerns
of technology and then the observations and evaluations made by both

the faculty and the students are described.
Technological Concerns

In general, the college faculty and technological advisers and
consultants were very nuch pleased with the quality of the materials
that were produced and the rcproduétions that were made. This was
particuiarly true of the slides, audio tapes, and slide-tape material,

The wse ol tuz role playing teconique in the introductiou of
critical inecidents was very realistic and well done. The cost of
development of these materials appeared to be very reasonable, partic-
ularly in vieuv of the benéfits deri;ed from them in the pfogrnm.97

The production of sound films was successful, but was confronted
with problems. The films depicted a fairly typical school day in
their classrooms and the children and teachers had not behaved or
reacted in any unusual way.98

Normal classroom accousties proved to be a problem in getting
sound-on-{ilm records. At times the backg?ound npises were quite

distracting. Despite this obvious disadvantage, the usec of such

film is most desirable. It was the films which helped to make the

r

Q
Emczh_ildren and teacliers lifelike., "It is difficult to sce how one

Full Tt Provided by ERIC.
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could develop the same degree of identity in a simulated situation

without the use of films.""9

Faculty Reactions

The subjective evaluation of the college faculty was most en-

. . . 100 . ) .
thusiastic and positive. Rich interaction betwecn instructors
and students, the use of a wide variety of instructional materials

. L]

and techniques, and total involvemznt of all participants were in-
strumental in develeoping this kind of response.

A review of the experience of the past several years suggests

&

-

two things concerning the elementary program. First, a broader appli-
cation of various types of pupil products should be made. Second,
wore exteunsive use of the sccond gfade {174 should be made. Except
for the purpose of contrast,‘lhis film was not used very extensively.
"Therc is tremendous value in helping students to recognize alterna-
tive styles of teaching-aﬁd orgnniz;tion of claésrooms and noting

different responses due to children's ages."101

Student Evaluations

Student evaluations played an important role in evaluating aud
impreving the nature of our offerings. While these evaluations did
not generally lemd themselves to highly sophisticated critical

analysis, they did serve 2o give considerable feedback regarding the

[:R\f: instruction.
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\

Secause the group of students inveolved Qas relatively small and
bccavse of the rapport that is quite easily developed in proprams
such as the acroclinical semester, much evaluation feedback to faculty
came through rather informal procedures, Since students were not
given grades for their work during this semester; they felt quite
free to be candid, Recognizing that this was an experimental pronran
and that many impertant changes had been made because of their con-
trihutioﬁs, studénts reacted in a helpful way. As one might anticipate,
they were tremendously enthusiastic azbout this pliase of the Tnsite pro-

gram, as indicated by their verbal responses and their responses on an

attitudinal questionnaive which was given.102

Recomnendations

/
The Tnsite staff made the following recommendations:

For those educators who are interested in develop- ///
ing a simulated program of their own, there are
only two major suggestions. The first would ro~
late to the matter of allowing for ample develop-
ment activity prior to the actual use of the
simulated materials. The correclation between
careful planning-development and successful
implcowentation is, of course, very high.103

The second point relates to the fact that in the

initial exploratory sesslons, when plans are being
- wmade for the production and collection .of mater-

ials, it is advisable to collect as much material

as is possible within budget limitations., As

vas judicated previcusly, preparatien of audio

tapes and slides, and reproduction of materials

is nor a particularly expensive proposition,

Ample materials of this type should he produced

and appropriate reproductions made, In the long

run, both time and money will be saved., The

matter of filming is entirely-diffcrent because

quite obviously much greater expense is involved, }04

L]
=
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Further Develorment

Simulation is now being used in other aspects of the clementary
.education program at Indiana University:

1. In the fall semester, 1967, the TFA'f Project utilized the
CGriffith materials in a way similar to the Insitc progran,

2, Beginning with the spring semester, 1969, the Encore Project
revised and extended this Insite simulat- on,

3. Deginning with the fall, 1969, the "Triple T" project began
: the use of the Griffith simulation, :

4. As the result of the Insite simulation, Dr. Idward G. Buffie
moved on to develop a new simulation packaze fnr cemercial
distribution, It was to Eage been tried in the experimental
prograns in spring, 1970,

Both TEAM and ENCORE were operating with a level of resouices that

wvas only slightly above that of the regular pregraz, All told, #dout

"

w3lf“of its students will have simulated expericnces in their profcas-
ional training and education during the 1969-70 acadcmic year., Un-
doubtedly, thc simulated phase of various programs on the Bloomingtem

compus will go through many changes as ways are constanlly sounght Lo

refine the sinulation proccss.106




CHAPTER IIIX

“LOW-COST INSTRUCTIONAL SIMULATION"
FOR TEACHI'R EDUCATIOXN

Two sets of low-cost instructional simulation materials for use in
teacher cdvcation prozrems heve been deﬁélbped at Orcpon State System
of Hligher Education, !Honmouth, Teaching Resecarth Division. One of the
sets of materials deals with problems of classroom management gnd the
other deals with discovery teaching; The new "low-cost" simulation
packages are to serve teacher education jinstitutions that are faced
vith the problem of providingz practical experiences for student teach-
ers. They have been designed in an atteupt to soivc-the growiug problew
of placing students in schools withort Interfering with the congoing
program of education for the classes or groups being obgervcd.l

Originally based more on the opcraﬁt éonditioning model, the
"low cost" simulation materials provide a different opportunity for
the student than the materials used in Project Insite. A second diff~
crence appears to be in the fact that the "low cost' materials were
designed to allow the supervisor to be in the situatien with each in-
dividual student, pointing out important behaviors and features of

instructional practices.2 A third apparent differeunce is that the

"low cost" materials were not nccessarily designed as an jategral part
of a specifie teacher training program.

For the puxpose of gaining a better understanding of the rationale

Q
[ERJ}:Eor the use of the "low cost' simulationg a brief history surrounding

Full Tt Provided by ERIC.
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this development of these materials is presented in the following section.
This is followed by a description of the set of materials which deal

with classroom managecment.

Brief History of Rescarch and Development

The idea surrounding the development of these simulation materials
has been “ased somewhat on the concept of the "Link Trainer."3 I= 1961,
Dr. Bert Y. Kersh, funded under NDEA Title VIT, built a simulation
facility and initiated a variety of simulated classroq@ gituations.
The situations were simulated through the nedium of so;nd motion
plctures, and were called '™r, Landfs Sixth Grade." P®ssentially, a
traince undergoing the simulation.expcricnce was presented with problem-
atic situations filmed so that the class appeared to be reacting
direcctly to the student teacher, who was viewing the sequences. Several
alternative feedback sequences were available for cach problem that
showed the traineec how thé children might react to his handling of the
situation., A largc rear projection screen permitted life-like images
to be projected for the trainec who responded to the scenes by physic-

¥§\Q&1y advancing toward the Bcreen.h

Chart 2 diagrams a plan view of the prototype Classroom Simuiator
which has been developed by Kersh and his associates.

As 1is {llustrated in this diagram, tﬁe learner stands in a position
relatively close to a large central projection screer and is observed
Pv the supervising teacher through wicwing ports in the smaller wing

Full Tt Provided by ERIC.

QO
IERJ!:ncls. The large screen allows a life-size visual image to be projected,
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Appropriate stage props are used to further enhance the illusion of
reality which was considered desirable at this point.5

The situations wer; presented by three 16 MM projeétors controlled
remotely {rom the supervisor's position behind thu wing panel. The
supervisor in control started and stoped the projectors and selected
from among pre~filmed sequences as required.6

The essential aspects of the simulation techniques were (1) that
a suitable (filmed) stimulus situation be presented to the learner,
(2) that the physical practice situation-be sufficiently "realisticf
to give the learner the experience with sore degree of psycﬁological
fidelity, nnd (3) that the student teacher be required to "act out”
the response under supervision just as he would in a role—piaying sit-
uation.7 The feedback characleristics of the prototype apparatus
added continuity #d scrved to confirm immediately the adequacy of the
student~-teacher's behavior. Various schedules and formats of the
feedback sequences were explored. .

For research, classroom simulation was satisfactory; for training
it was limited. The recasons are:

a. The materials required an elaborate simulation facility

cquipped with three or four modified projectors, & large
rear-projection screen, and an electronic control gystem;

b. Only one student could be trained at a time;

¢. An prxperienced teacher was required to act as the tutor=-
instructor-therapist;

d. The most students that could be handled i{n one laboratory
was abeut 80 per term, assuning that two instructors were
avallable merning, noon, and nfght;

-



94

e. A technician generally was required to be on call at all times
to fix the hardware when it broke down;

f. The filmed materials were scquenced in such a way so as to
make their use in extra-laboratory situations (e.g., the
classroom) very difficult, if not impossible c¢xcept for the
most patient instructors.

Conducting extensive and intensive research on the use of the class-—
room simulator, Kersh came up with some intercesting conclusions whiclh
had significant implications for the consequent development of the
"low cost" materials. This rcsearch9 had two primary objectives as
follows: (1) to develop the principles of skills required in the pro-
duction of classroom simulation materials and the techniques for using
the procedures in pre-scrvice education of elerentary school teachers,
and (2) to conduct an nxpcriﬂent ained at deternining the need for
Yrealism"” (fid.lity) in a simulation procedurc used in teaching., 0f
these variables possibly contributing to fidelity in simulation, the
size of and motion in the projected image were explored. The findings
indicated the small projections resultea in higher post—-test scores
then life-size (realistic) displays. Results from experiments also
indicated no significant differences in post-test scores between
subjects who enacted and subjects who verbaijzed their responses.
These results added further support to the suggestion that lower cost
classroom siuulation could be adapted to individualized or group based

instruction where the projections are smaller than life-size and

responses are described,
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These limitations and research remuits Jed to the forsulation of

the Low-Cost Simulation Project, vhose prim:ry objective was to develop

an assortment of low-cost instructionz) sisviation materials for use
in teacher cducation programs. The sfmu.allon materials were to be
modeled after the “classroom simulatien® materials developed originally
by Kersh., A total of two sets of instructioral materials were to be
develcped:

A, 5ne dealing with problems of classroom menagement, and

b. omne dealing with problems of teaching subject matter
using the “discovery teaching technique", 30

Clessrooms at lewvels ranging from Grade 4 through Grade 6 were to be
sjmulated.

1t was cxpected that through the use of the classreom simulation
wateriazs, students would be give. an opportusity to develop respousive
ness to cues and skill in applying gencral‘ptinciples of instruction in
the classroom. The materials to be developed were to be of such a
nature as to permit their use in a variety of scitings (c:g., inAivid-
ualized instruction, small group instruction, conventionsl instruction,
and tutoraal instruction (laboratory instruction similar to the proto-
type) in large as well as small teacher education institutions. Further,
they were to be of a nature as to eliminate the need for expensive
equipment and highly traired operation., The new materisls also take
account of the research concerning size of image, mode of feedback,
mode of response, motion in imsge, and the effects of promptings that

O
Rdﬂjad heen carricd on at Teacher Re§cnrch.11

IText Provided by ERIC
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The following scrtien prec-nts a description of the Classroom
Menagement series, onc of the tro sets of "low cost" simulation in-

structional matcrials which were ‘'eveloped.

This section prcrents a detailed description of the set of "low

cost" simulation materials entitlcd The Clascroom Manajement series.

This description is divided in.o two majo~ areas. (1) Purpose of
Iraining and (2} Mode of Traininy;. The following secction presents a
brief description of the purpsurz c¢f the "lous cost'" raterials, in-

cl-ding the content, the audicnce. and the objectives,
Pur o ooyl Tridiaie

Content

The Classroom Manayement series teach and exercise the student

.

in two widely applicable teachling princiﬁlcs. They are focused so that
the teacher might control childrens' social behavior in a way which
enables the teachers to dcvofe thelr maxiiuen ef fort and time to de-
veloping childrens’ knovledges, skills, attitudes, and mental and
physical health. In the context of these materials teaching principles
arc Chought of as stratcgy rules uvsed in the decigion-nmaking process.
They describe the behavior a tcache: should display 1f he anfs to
acconplish stated objectives with children who are exhibiting a partic~
ular hehavior. The twoe teaching principles were chosen to he taught In

Q
E[{l(:he Classroon Managenent sense. They were felt te be crucial prineiples

Provided by ERIC
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that are reliable and believed to be itporteout authoritics in the ficld.l2

These principles are as follows:
Trinciple I:

If an activity is about to berin wnere standards
of social behavior have edither not been extablish-
ed or have not been previcusly followed, and the
teacher desiras to achi ve specilicd mans - ment
outcumes, then the te:cher should use a social
standard establisha.nt stratesy.l3

Principie I1:

If in an ongoing activity a child, or children,
behave in a way which viotates ‘h_ Wanaieadent
outcomes, aund the teacher deciden to attain

the managenent outcolc¢s, then the teachker should
use a desist strategy which will attain the
management outcome with the lca«t nossible dis-
ruption of the iwnstructioral objectives. 14

The Audiearc

The Classroom Manajcment serics was dCaL;UPd specifically for

college students entering for their firse time a teacher preparation
program. A typical population for whom the materials were preparced
way be found at the Oregon College of Education, where a "junior
block" progrem has been developed. In this program, junior-level
college students participate In a number of laboratory experiences
with children while receiving instruction in educational psychology

and teaching wmethods. In this context, the Classroom Management

serics is supportive of the progvmn, as well as supported or comple-

mented by the program.l5



The Objectives

_Ideally, after training, the student would be expected to exhibit
behaviors in the classroom that are consistent with the two principles
taught. 7That is, if a new activity were about to begin and standards
of social behavior had been established, the student (teacher) would
be expected to establish social standards in an acceptable way.l6
Also, if a situation arises where children do not follow management
objectives, then,'the student (teacher) would be expected to use an
appropriata desist strategy -- one that weculd attain'the managenent
objectives with the least possible description of the instructional
objectives. Since adequate (and practical) tests to assess classroom
perforuanes velated to the two principnlen tavzht sre uot available,
the stated objectives of the Classroom Manazement scries might better
be stated as follows:

Given a .umber of novel, filmed episodes that represent problem-
atic classroom situations, the studeht will use a desist strategy
that attains stated wmanagement objectives with the least possible
disruption of the instructional objectives.

Given a verbal statement about a classroom situation that involves
a new activity, or onc where social standards have not been previ&usly
established, and givén an accompanying film of the class, the student
will use a social standard establishment sﬁrategy. le wili be per~

mitted to ask other students to role-play the parts of children in the
O

[ERJ!:A claSS.l7'
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Modes of Training

"The instructional system is divided into two parts or phases.
Phase I introduces students to the traiﬁing, and teaches the two prin-
ciples of classroom management to.them. Phase II ezercises the student
in the application of these principles, and provides an opportunity
for the student to evaluate his learning. The following sections

describe these phases separately.

-

Fhase 1
The Phase I instructional program uses an integrated set of
materials, including a student manual and a film—tape presentation.
The film~tape presents a series of classreoon apisodes to illustrate
the principies and concepts boing taughe,
The instructional prograwn for Phase I contains five parts, as

listed below.
Tart 1. The three major roles of the classrocm
teacher are presented; instructer, classroom
manageyr, and therapist.

Part 2. Techniques of preparing children for a
new activity or for an activity where their
social behavior has unot been previously satis-
factory arc presented.

Parr 3 and 4. Verious teacher strategles for
dealing with disruptions in the inciructional
program are given.
. 18
Part 5. Review.
Generally, threec modes may be used in Phase I training. The
@ couventional classroom instructicemal node, self-iustruction and the

ERIC
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P . .

W

small group instructional mode. jThese three modes are bricfly described

below.

Conver,ricnal Classroom Instruction: In this case, the instructor

makes use of a carouscl slide projector, tape recorder and program
synchronizer to present the claésroom situations. Each student is
provided with a manual in which he may take notes and write his re-
sponses to exercises. Class discussion is used to answer guestions
about an episode or an exercise.

Self-Instyuction: Here, a student is provided with a projection

systen that synchronizes tha slides and tapes. Typically, a study
carrel or other private area is used. If noise is a factor, earphonecs

d

o

may be used. The manual is written so that the student is gudld

frow slide-tape to manual aund back &

. ALV L any oculglie asnlaiandd.

When the self~instructiona] node 1is used, it is receouamended that
oppertunity be given regularily for small group discussion. An
alternate to this plan wouid be to p;ovide a tutor that wduld always

be available to answer questions and help students straighten out

any difficulties. A schedule cauld be arranged to have several students
studying in a rcom at one time, always within reach of support and

. - , . 20
guidance from an assistant or tutor in or near the room.

Small-Group Instructicon: In this mede, thrcee to five students
could work teogether with the slide~-tape préjectiou system. An advan-
tage to this system 1s that students have an cpportunity to discuss
between themselves pertinent points raised by the program. A dis-

o '

[ERJ!: advantage is that it, like the couventional classroom mode, paces
o o e ‘
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every student with the group, not individually'.21

Phase II

The Phase IT instructional program uses motion pictures integrated
with an orientation boecklet and student manual. The motioﬁ pictures
are used to present the simulation episodes filmed from the point of
view of the student to which he can react. Both programs are supple-
mented by class of small group discussion or student—-instructor {(tutor)

discussion either during or after the [ormal . .Lraining session.

<.

h

The instructioral program for Phase IT consists of three parts:

"meet! the children in the simulated class. Also,

students Jearn about the schocl and the community.

- stusioat gncountore afvulated prob-

gituations in tho series (called "davs'") of
twelve problems each.

Y

Twvaluation -- A third '"day" of simulated situation
is reserved for the student to assess himself .22

Again three modes of instruction may be used in Phase II training.

These are classed as 1) Mode A: Individualized Laboratory (Tutorial

Instructioa), 2) Mode B: Conventional Classroom Instruction (Larce

or Small Group); and 3) HMode C: Self Instruction

These three Modes are bricfly summarized below.

Mode A: Individualized Lahcvatorv (Tg&qrial)lnsrrnction. The

individualized laboratory instruction mode is identical to that cm-—

ployed in the original "Kersh Simulator,'" a special laﬁpratory
-
facility (Sce Figure 1). 1In brief, the instructional procedure which
Q .
[ERJ!:has been developed for instruction with the tutorial mode is as follows.
o
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rirst, the student tecacher (T) is oriented to the simulation
facility énd to the procedﬁres.ZB Then, T is given the instruction
in the simu'ation facility with the projections adjusted to the par-—
'ticular degreoe of realism desired. The filmed problem secquences of
actual classroom situations are presented and T is requested to enact
his response to each. Depending upon tlhie reaction of T, the instructor
(I) selects and pyojects onc of two or three alternative feedback
sequences. In the Individualized laboratory instructional mode, the
student teacher is "stecred” into incressingly wove effcctive response
modes by the laboratory instructor who o¢bserves, evaluates, and commun-—
icates through the selection of "fecdback sequences" and through his
indirect guidance and discuﬁsﬁon. 1t ie belicved that this wmode is
Jdesily suivea to stud. ts o ar Lo boowing sone Lifdceliy da the
teacher education program, or feel =oie need for this hipghly individ-

ualized (and intensive) training. Scme have remarked that this train-

2

-

ing is "half-instruction, halfmtheraby."
After the instructional phase, T's performance is tested in the

simulation facility. Twelve new filmed problem sequences, different

from the instructional scquence, constitute a test of transfer. Briclly,

T stands in a position relatively close to a large central projec;ion

goraeen énd is observed by the instructor from the side. The large

screen allows a life-size visual image to be projected. Aﬁpropriate

state props are used to further enhance the illusion of reality.

The instructor controls three motion picture projectors remotely,

starting and stopping the projectors and switching from one or anothet
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as required. An automatic control system keeps the problem of fecdback
sequences in the proper arrangement.

Mode B: Conventional Classroom Instruction. The classroom simula-

tion materials arc also adapted for use in conventional classroom sct-—
tings. Use of the materials with groups usually preludes the exten-
sive use of student feedback sccucnces as used in the individualized
laboratory mode., However, by climinating the feedback sequences and
substituting demonstrations by a master teacher, so that studeuts may
compare their responses with a model, the insTructicoal materials may
be used to good advantage in grouved dnstructional settings.26 The
recommended procedure is as follows. As in the other instructional
wmodes, a problcit secouence on film Is first shown, but this time to the

1

LICLUYO pYejoctor ant Livoin,

<
1
B

OOOCTnVentioTag

entire c¢lass, usin
The projcctor is stopped and students are asked to decide what their
response would be, (writing down their responses if necessary). Next,
the classroom instructor conducts a éiscﬁssion designed to reveal
alternative modes of responding to the problem and the explanation
for the different responses which the student teachers volunteer.
After the classroom instructor is satisfied that the major response
alternatives have been revealed and analyzed, he may ithen start the
motion picture projector again and vproject the model tcacher demon-
strating his (or her) technique for handliﬁg the par;icula; problom
and the pupil consequence. Also, the classroom instructor may com—

municate to the class the "texthook" explanation for the master teach-

er's behavior. By using the master tecacher on film as the standard,
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the classroom teacher is able to remain neutral if he wishes. The
claégroom instructor may also choose to disagree with the "textbook"
standard and analysis and, in so doing, communicate the important fact
that there are no hérd and fast rules in teaching.

After the discussion and comparison with the standard master
teacher films, the classroom instructor may repeat the process using
another problem on film. Depending on the length of the discussion,
three to five problem sequences may generally be Eovercd in one class
hour. This is a slow process at best and may have a balling effect
if continued for prolounged periods of time. It was generally more
effective to utilize only selected problems from the total set of class-
roon simulation meterials and to devote onlv 2 povtion of the instruce-
tional period to thom. The systematic use of the simulation materials
in the classroom sctting was possible and is perhaps the least expen—
sive way of using the materials. '"However, it makes it difficult to
employ the available materials to fuil advantage."

An alternate to this technique would involve splitting the class
into several groups of four to six students cach. One of each team
might role-play a response in front of the others while the film is
shown, and then discuss the reasons for the particular respomse. At
this point, teams might be called on to report, followed by a gcnefal
class discussion and the showing of the moacl teacher fespénsé and
pupil consequence. A team of instructors and assistance should be avail-

29
Q@ ble to the teams for help and consultation.

ERIC
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Mode C: Self-Tnstruction. When this mode is used, the student works

alone in a study carrel situation with the motion pictures and manual.
A typical sequence is as follows:
STEP HMATERIAL STUDENT ACTIOXN

1.. Student Manual Study the bacizround, the
situation, i.e., the time
of day, the activity, and
other pertinent information.

2, Classroom View the situztion. Respond
Simulation Film when approprizte, :
3. Student MNanual Complete Exercise 1 (what was

your responsa, ote.?),

4, Classroom View the proboble class response.
Simulation Tilm
5. Student Manual Compare cosnonse with the

teachnrn' veanosnse.  How did it
diffexr? Coaplcte Fzercise 2.
Conclusion:
In order to alilow the reader to gain a greater perspective of the

Clagsycom Management Scries the pages included in TFigures 16 through

19 present sample parts of the Student Manual. These include 1) the
Table of Contents, 2) the Introduction and 3) the first exercise in

each of Parts 1 and 4 of the Series.

ERIC
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INTRODUCT 10N

An elcmensary teacher plavs three major roles, He 4s en instructor.
lic s a therapfst. He is a Rroup mamager,

in his rcle as instructor the teacher develops the pupid's
koowledpe, atxitudes, and swfils L0 larpuage, mathematices,
recial sludice, science, nusic, art, and physical eduration,

In liis role a5 therapist ~he teacher §5 coencerned with developing
emotfonally well-adjusted individu~ls.

In his role as grouﬂ tanaper the teacher fs conctirned with orpon-
{zing the children's soctal behavior in a wvity which enables him to
do 8 morc effective job of instruction ani therapy,

As teachers customarily tlay thefr volrs of instructer and therapist in
prowp situvaticns, they must T0rsl be skallen ot errandan:t froeps to be
effective in those roles. If the zeacher uist spend seve nly~tixc percent
of hip tine munaging a class, he cen devote cily twenty=~Iive percent of
his tioe to finstruction and therapy., Couversely, the teactur vho can devote
twventy~-f{ve percent of his efferi to manzping can e-.poerd tre remaining
seventy-five percent of his effort to iastrectien and therapy.

The poai of the Classtroom Manarepent Instructional Simulation Materials
ie to hielp you brcome @ better classreon nanacet and thus, we hope, a more
eflective texcter, There materianis are ¢ 4 ol te ac-uiint yeu, 2nd gplve
you practdce wion cv orieginicn of el o L Fa.el. ThUTe are hovewor
maay principles o ¢lassbosm tinagesints oo Laow belecstod tie two we 1ccd
vill be most usecfud to a new teachier. These tvo priociples are:

J) the setting of dchavior standards for the classroom and
2) the privacy and forccfulness of the conmunication between the
tcacher and his students.

It 1B our immediate objective to provide you with an introduction to these
principles and then give you an opportunity to apply then.

The specific examples In the slide-tape presentation of teacher behavior
should be thought of as "benehimarks,” A beachzark, in surveying terms,
refets to a2 reference point from which further gpasurements ray be taken,

The epecific clessroom techniques shown should be consideted in that light,

’ Tlhey are not the only way to handle the sitvation, In fact, in most
citvations you would handle it differcariy, Yet, both techajques, the ones
ve thow and yout wen, will illustraie ghe principle, Remember a geological
benchmark 1s not necessarily pold-plated, 1ts usefulness lies in the fact

“that other ponints ray be established from it. The usefulness Af the teaching
examples awd techiniques we show lies in the fact that they tay be used as
exawgles {or comparison, They furnish you vith & atarvina polnt, a founda-
tion upon which ¥ou can levelop and bulld yeur ovm Indfvidual teaching skills.

In the next few vecks you will be involved in two phases of instruction
vith the Classtoom Hanagenent Matersls, ¥hase ] will acquaint you with
tvo principles of classroons panagecwent, Phase J1 will give you ¢he oppor~
tuaity o &pply these two principles in simulated elassroom sitvacions,

v ge 17--Informalion presented to the student in the Introductien te

[MC the Student lfanual,
o o
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Phase 1. . Phase II,

The student is orlented The student is given the

to the two principles ) chance to prncticb the two

of classroon managemeni. principles of classroom
management that he was
oriented with in Phase I.

The instructional program for Phase I contains five parts,

~Part 1, The three major roles of the classroom teacher are pre-
sented: instructor, clussroem manager, and therapist,

~Part 2, . The presentation of the technigues of p
for a new activity or for an activity wiere thel
bas not been previously satisfactory.

reparing children
r social behavior

~Part 3 and 4. Various teacher strategies for dealing with disrup-
tions in the instructional programz.

-Part 5. Review,

5

You, as a

o
st
cdvantages of usiy

ot
i

[ IO
n

|23

.= .0 stage presoentations

. ~ 16 vse less thau oprisun classroen eguipsent arrangement for filming
purposes

~ to include teacher stratepies used to implement the principles that
are not always the most desirable

-~ to have the situation exaggerated in order to show clearly the desired
principle and its izplication

In some places instruction may seem less than adequate., The problems
arising from these situations way not have occurred if the instruction had

been presented in a different manner.

Instructional Procedures

The Phase 1 instructional program uses an integrated sct of materials,
including:

R o (@

HANUAL FILM-TATE
PRESLITATION

ERIC

17 continucd
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~ Follow the manual carefully., It is written to puide you along each

step. The materials are written to-be used in sequence.

~ The iIntroduction is usually divided into twe parts - 1) background
information and 2) objectives of the episode aund exercises,

~ After becoming familiar with the classroom backpround and the
instructional objectives, watch the filum-tape presentation,

~ The written oxcrcises ave de.igned to give you the opportuunity to
apply the principle set forth in the instructional objectives,

~ Sume comments have been prepared to help you evaluate your work.

In review: 1) read the intraduction
2) watch and listen te the film-tape
3) complete the exercisuy
4) evaluate your responsces

These materials are designed to be used in an "audio-tutorial
fachiou, An audi ror ien has cach stwdent working
alone, but with imn 2 aveilable from a tutor orvr
the dnstructor to ausw ues : ar straighten out any dif-
s, Jf a wuter iz 1on soailable,

£

noLoon oL Gt LR 2]

2
e
]

4

ctudenls way d B 3
be dons with a small group of students woriivg are:ad one Audli-
scan wachine, but each working in his own manual., Our resnarch
has shown the “zudio-tutor:=1'" system to be the most effective
way of working with Phase I.

DO el DL Te T NI

17 continued

109



110

PART 1
The Three Hajor Roles
Introducticn

The filw-tape sequences which follow show two classroom episodes.
In cach cpisode rhe teacher has the sane children and the same instructional
objectives, The walor difference betwien the episides §5 the teacher's
yuse of clissrcoa managerent procedurcs. In each episnde the reacher's
effectiveness in classroca management is direetly related to his e¢ffective-
ness in Instruction and therapy., when a teacher uses the more effective
classroon managenent procedures he has the opporturity to do a move effac~
tive job of ifustructics and therapy. As you watch each episuvde:
(1) determine what tecacher behavior characterized the tole of instructor,
therapist, and classrcorn manager, and (2) determine which episode has the
least managcnent tire and the most instruction agg therapy time,

The objectives ef Parc One, stated in terms of what yow will be able to
do after instruction are:

.

Jdentify from a series of examples the three roles an elementary
teacher piays: dnstrunsor, therapist, and group nanager.

Jdent 3¢y vhich episale has the lesvt vanape=ent tive and the rosct
Fretroipien ard th om0ty e,

- NOW WATCH THE FILM-TAPE PRESENTATICH MARKED "PHASE 1. CLASSROOM
MANAGEUENT, PART 1.

Erercise 1.

In which of the two cpisodes was Mr.-Warrcn a more cffective therapist
and instructor. Indicate your answer with a check.

Epicode A
Episode B
In a rhore paragraph,-state vhy, 1f you nced nore room, write on the

back of the page,

COMPARE YOUR VORN WITIl THE COMDENTS ON THL FOLLOWING PAGE.

Q . 18~=The intreducticn and first exercis. for Part 1 in the

Student l_-i:mual .
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COMMIINTS -~ EXERCISE I

Episode A.

Mr, Warren had rore time in
and therapist. lie was able
halping hinm with the nusber

as a classroom manaper, He
than he did in Episode A.

clags for mistebavivg, Ia E

Episcde A to be an effective instructor
to give Doup a fecling of success by
line, iie &id not have ta punish the
picgode B, Mr. Warrven was less effective
spent more time managing in Episode B

HOW CONTINUE ¥ITH ENERCISE 2

18 continued
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PART 23
Dealing with Disruptions
Introduction

A tecacher continually faces the problem of coping with disturbances
vhizh arise fn the classroem. In the situations in Part 3 vou will obscrve
one tecacher waking two diffcrent responaes to the same disturbance. You
Vi1l be asked to ffeatily the rore effectdve tosiher responnt to each
disturbance. The wost effective teacher response will achieve the management
objoctive with Jess disruption to the instructienal program.

The objective of Part Three, stated tn terms of vhat you will be able
to do after fnstruction, is:

ldent ity from a series of paircd epfsoaes the rost effective
teaching strategy for achieving desired manageuent objectives
with less disruption to the ifnstructional prugran,

In 811 cpisodes in Part Three, norus for Lehavier have been previcuuly
Léle

BOUV UATCH e PILMSTAVE PRLSENTATION MNAT "IHAS:L I, CLASSROOY
helaLt . Wi ’ e .o

QuestSon 1

What teacher response did Mr. Warren uee in Episode A?

-

Questfion 2

Phat teachier response vas vsed in Episcde B?

-

O3 TO EXERCISE 1, OW THE YOLLOWING FACE,

E TC. 10-=%¢ introduction und first exercise for Part 3 in the

Student lNanual, :
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ANSWERS -~ QUESTICHS 1 AND 2

i, Nr, Warren vithout a vord stands beside the two boys to suggest
they get bLack to vork,

2, Y, Yairen, standing beside the two boys, vocally teils them to
£o back to work,

ANSWERS - EXERCISE ]

1, Yow rmuch did the teacher's reeponse dierupt the instructional
prograa?

Episode & None Episcde B Little
2, Vcre the cauagewent objectives accomplisﬁud?
Episode A Yes * Fpifcode B Yes

3, V¥hich teacher response accomplished the mansgement objectives with
the lesser disruption of the fnstructional program?

Epicode A

The teacher respeuse My, Warren cood $n Yrdeo®s A vas tare of fective
bocause ft Acaes ol 0 s i N e Tl thl Jeeser dopeption
of the fnstructicnal progten, In Lyisede b three children stopped what they
vere dojug and looked up,

HOW CONTINUT WITH SITUATICH 2 ON THE FILM-TAPE PRESENTATION,

Pig. 19 continucd
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Fxercise 1.

How much did the teacher's response distupt the instructional program?
(Write none, little, or puch in each blank.)

Episode A Episode B

Vere the management objectives accomplished? (Write vos or no in
gach blank,)

Episode A Episode B

Vhich teacher response accemplished the moragzement ouiectives with the
Jesser disruption of the imstructioral progran? (Write & or B) :

Fnisode

CO ‘ARE YOUR COMMENTS WITH THOSE GIVEN ON THE FOLLOWING PARE,

'El{l\C

ey .3 19 continucd
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CHAPTER IV
INRER-CITY STMULATION LABORATORY

The Toner-City Simulation Laboratory (ICSL) is the second simula-
tion program for teacher preparation developed by Cruickshank in corpor-
ation with Science Research Associates (SRA).l The first simulation
program was the Teaching Problems Liaboratory (TPL) which had been
publiched in 1967. 3In the overview of ICSL Cruickshank describes the
JCSL program asz follows:

An inmner—city elementary school is re-created
wherein participants assuice the role of Pat Taylor,
J 68

a siwth-grade teacher, and practice solving cl
room nprolile x. These prabl faont
by 287 tecchers oi fourtcen inner-city schools
located in twelve American cities. EHach problem
is presentoed cither on film, through role plays,
as a playlet, as a written incident, or as some
combination. Prior to the presentation of
classroom problems, partiéipants arc oriented

to the community and scheol in which they will
work. 1In additiocn, they receive a faculty
handbook, cumulative recerd folders, sociometric
data, case studies, and miscellancous reports2
for a class ol sixth-gradars.

—rr T o
RGDEEA

Yo N H

The present chapter describes the ICSL in some detail, The secc-
tions include 1) the rationale for developing the ICSL; 2) uses
for the IC3L; 3) the components of the ICSL; 4y the incidgnts and-
methods of - presentation} 5) building the simulation laboratory: the
rescarchy () possible schedules for using the XICSL; and 7} conducting

the laboratory.
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Thee Raticnzle for Developing the ICSL

According to Cruickshank, the inner city is the most difficult
- kind of tcaching”.3 On the other hand, he found that most universities
are doing nothing abcut preparing teachers for the cities, and many have

no intenidons of correcting this situation in tho future.d TIo honad
that ICSL would provide a "safe" setting wherein both the profecssional
college and its students can explore the phencomencn they understand so
little. This exploration may possibly produce tecams of teachers along
with professors who will be ready for the realities of life that have
too long bcen avoided.5
In summarizing this rationale for developing the ICSL, Cruichkshank

staltes

"The simulation experience is designed basically

to help reduce the "reality shock” expericncad

by teaclicrs who wish to work withh the disadvantaged,

but are poorly equiped to do so. 0

The following scction briefly outlines the uses for ICSL proposed

‘.

by Cruackshank.

Uses for the ICST

Cruickshank proposes two uses for ICSL. In describing the first
of thege, he states
THE INNER-CITY STHULATION LADORATORY,  like the TEACHING -

PROBLEMS LABORATORY, is desiguned to provide opportun-—
ities for pre- and in-service teachers to accomplish

= two goals that are not readily attained through
. normal modes of academic inquivy. First, the ICSL
E i(j attempts to create a lifelike medel of a ghetto school

Aruitoxt provided by Eic:
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and neighborhtood so that the learner can study
the setting and attempt to understand it. The
learner can operate like the anthropologist and
observe the phenomenon of culture-—in this case
both the neighborhood's and the school's.

Thus it is felt that the ICSL permits the learner to inquirc as a
social scientist into the educational scene :nd reflect upon its
problems. Such investigation allows for the use of a general framework

of questions, such as the following, in order to enalyze the inner-

city school environment:
1. VWhat groups are involved in the inner-city school setting?

2. What cultural factors in the school or outside it are most
pertinent?

3. Phnei cultural waluos bLoor cliond v ¢n tha problem?

4. What channels of communication are open and ati what points
are there blocks or breakdowns?®

A second advantage (or use) of the ICSL is that it provides a

. : 7 ,
classroom, albeit simulated, wherein the learner can assume the rolc

.

of the teacher and work toward solutions of the most frequent, most
N 4]

severe problens reported by samples of teachers from different settings.”

In the case of the ICSL the exposure and analysis of eritical problews

t

reported by teachers would "prove to be an advantage in avoiding sowe

damaging effects of cultural shock, 10

Thus the ICSL can be used as a carefully controlled laberatory ti-
perience as well as a vehicle to provide anthropological and socioclogic-

al insights.
Q
ERIC
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The Components of the ICSL

" The materials for the INNER-CITY SIMULATION LABORATORY are separ-—
ated into (wo units--the Dirccter's Unit and the Participant's Unit.

These are described below.

The Director's Unit

The Director's Unit contains all the materials needed to conduct
the simulation. Ineluded in this unit are twe filmstrips with accompa-
nying recoxd, fourteen sound-and-color films, & set ol role-play cards,

r
i

a bLoak of sypirit masters, the Simulation Divector's Guide, and a

completc Participant's Unit.

hey TN Piloctrinag end

+ 1 . T P Thoy . ey
tle ].Lr:.':-_' S iy 2T O a

In the first {filmstrip, Orientation to |

ison ‘Schaol, the principal,

tarvey Utter, grects Pat Taylor, the participant, who has come to the
cchool A few dayn befowe closses bcéin. ‘Mr. Utter briefly describes
the commnity of Gordnev Park, its agencies, and its problems. He
then describes Edisen Schoel and its students, faculty, and programs,
and gives the participunt some orientation material.

The sccond filnstyip, Orientation to the Urban Public Schools,

recrectos a citywide wmeeting held for new staff members. Three speakers

Y

address the Pat Taylers during this presentation: Mr. Martin of the

Jureau of Teacher Personnel; Dr. Gurney, assistant to the superintendent;

w7 M. Corey, president of the Urban Teachers Union.

ERIC
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Movies

. Each. of the fourtcen gound-and-color movies presents on
thirty-four critical incidents. The showing times of these
{films range from ! 1/2 to 4 1/2 ninutes, with the averape Voo
3 minutes. In each wovie the participsns, Pat Tayler, ohe::
incident through the lens of the camera. Pat's wvords are 1.

but appear as subtitles In the movies.ll

Role Play Cards -
Role plays have been develoned to be used in several e

cidents.

Book of tpirit Mosters

This component consists of 58 gpirit nasters to be vo:
of the thirty-four incidents and both oricntation ser: -
of spirit masterc in this book are (1) audio secripts of t!
orientation gessions and each of th; foﬁrtccn moviec; (M)
and data for all the non=~filued incidents, such as memos,

homework assignments, and playlet scripts; {3) an Alternu.

Resporse Form; and (4) the Interaction Jnventory.

fiimvlation Dircctor's Guidc
This provides information foxy the simulation dircct -
suggests that this Director's Guide should be studicd carciu.

a si{nulation is conductcd.lz

Yr
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The Participants' Unit

——

The professional materials normally available to teachers ave
replicated in the Participant's Unit, which consists of the DATA BOOK

and a set of cumulative record folders.

Data Book

Much of the resource material necessary to establish the context
of the simulation is rontained in the DATA n1(MUI,  Ccetion 1 consists of
oricntation 1:nterisle~-tle FACULTY IANDTONN, (- 'ty informat {ion,
and so forth., Section 2, the Response Guidelines, sugpests consider-
ations and activities for the participant as he cngages in resolving
the problem situations. Section 3, lists biblicgraphical referencrs

!

1elating Lo ool Incidet, Soaticn c-nusfoe o7y cgiemstyic data
for the class, and Section 5 containg supplemental data--psycholaglc.)
reports, letters, discfpline records and so fowth--for wost of the

children in Pat Taylor's sixth grade class.

Cumulative Record Folders

A cumulative record folder is provided for cach child. The infor-
mation is recal except that namew, dates, and other identifying data
have been changed to ensuvre the anonymity of the actual children and

school.
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The Incidents and Methods
of Presentation

The critical incidents in the ICSL are presantad to the parcicipant
through the use of movies, playlets, written items and written role
play. On the chart presented in Figure 20 4is provided a list of
the incidents in chronological order, with an identifying title, the
statement of the problem as reported by inner-city teachers, and the

method of presentaticn used in the sinulation.

Summary

From the informzation prcscnggd in thz previous sections onc can get
a geneval understanding of the f&%matc of the ICSL. In the following
ccetion Is presente’ the orclycis of the vef-renrs urstem which vos
cenducted in order to Luild this simulation progra.-.

Buildiny the Simulation lLaboratory
The Rescarch

In constructing the INNEXR~CITY SIMULATION LABORATORY.two basic
tasks were determined. The first task was to identifly the day-to-day
problems of fnner-city teechers. The second task was to create a
lifelike setting in which these problems could unfold.13 These tasks

are summarized in the following sections.

Determining the Problems for the Critical Incidents

Since the problems occur in inner~city schools, the sixicen cities
B
in the United States with the largest school systems were identified.

O
[ERJ!:‘]ctter vas addressed to each superintcendent of Schools requesting

Full Tt Provided by ERIC.
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