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Introduction

BACKGROUND PAPER
SOCIAL STUDIES TEATHER COMPETENCIES:

COMMUNITY, SCIOOL, AND PROFESSIONAL RELATIONS COMPETENCIES

ED 081668~

This paper was developed by members of the Task Force
to Study Programs Lcading to Certification for Teachers in
the Arcas of Social Studies, It illustrates the approach
taken by that Task Force as it worked to develop a new
regulation for certification of social studies teachiers in
the state of llinnesota.

The Task Forece has reversed the approéch of many of

‘those who have attempted to identify tecacher competencies.
father than beginning with teacher behaviors and knowledge
_uneeded to teach social studies, the Task Force began with
‘the assumption that the major way of measuring a teacher's
‘conpetency should be to. assess the degree to which the
‘teacher is able to help pupils make progress toward goals
“identified for a social studies program. 1In other werds,
- the.Task Force began with a competency mcdel focused upen
< student outputs rather than with one based upon teacher
© inputs to the learning process. Such a model scems rorve

cppropriate in a day when the public is demanding greater

. accountability from schiools,

The Task Tovece began its work by identifying a ‘1list

<, of social studies outcomes on which members felt there

aight be considerable agreement, These outcomes are

.. listed in the other two background papers on the cogni~

R Y

tive and affective arease A few are found ina~the left-

?3 hand column of Part One of this paper. Along with the
‘goals from the othexr background papers, these community-
- gpecific goals have been abbreviated oand are found in the

IToxt Provided by ERI
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condensed version of Compétencies for Social Studies Teachers
found in the Appendix of the Position Paper. That list makes-
it clear that the Task Force believes that teachers should be
ahlc to help pupils progress toward social studies geals
identified for any class.

Task Force members then tried to identify those teacher
behaviors in the classroom or in other teaching situations
which would facilitate pupil learning of each outcome. These
behaviors are found in column two of the first part ol this
paper, opposite the outcome which they should help achieve,

The sccond column in part one of this paper shows
arother type of competency. Task Force members have tried to
identify in this column those behaviors and competencies
which make possible the teacher classroom behaviors found in
column two. They are placed opposite each of the behaviors
which they should facilitate.

.The rest of this paper is divided into two columns. The

first represents some community relations or professional
behavior which shiould indirectly facilitate the achievement
of goals with pupils. The second column identifies compe-
tencles which should make possible the behaviors in colummn
one, These columns are explained in more detail in the body -
of the paper.

Tha competencies in this background paper have been
categorized and condensed to get rid of overlap. Those



which are related to compectencies. found in other two back-
ground papers are combined with them inm Parts 1I, III, 1V,
and V of the condensed version of the Competencies for Social
Studies Teachers found in appendix B of the Position - Paper.,
The others have been condensed and included as Part VI

of that appendix,

This background paper and the others developed by the Task
“Force were prepared primarily as a means of identifying broad
areas of competencies to be included in the new regulation on
certification and in the guidelines to accompany that regula-
tion. Consequently, the papers are not attached to the -
Position Paper prepared by the Task Force. llowever, much
thought and effort have gone into the development of these
papers, Some colleges may wish to use a similar model for
develeping their programs. If so, they should feel frece
to make what use thiey can of this and the other background
papers. The Task Force wishes to emphasize, howecver, that
‘neither the background papers nor the condensed list of
competencies found in Appendix.B of the Position Paper con-
stitute any required list of competencies to be adopted by
‘Minnesota colleges. Indeed, no institution could hope to
:develop so many competencies within four-or even five years.
gNor is the list of competencies comprehensive, long as it
is. Each institution must develop its own sct of compe-
tencies nuder each broad area identified under section
‘three of the regulation. However, it is not required to
iuse any of the specific suggestions found in the condensed
-1ist or this background paper. This paper is being made
. available only because some educators may find it helpful
‘as they seek to develop their own list of competencles and
their own program for developing and evaluating them,




COMMUNITY, SCHOOL, AND PROFESSIONAL RELATIONS COMPETENCIES

These competencies are divided into two main parts, with each part subdivided.
directly related to making progress toward achieving pupils goals in the classroom. Part two q
Competencies in this second part are divided into thrs
petencies in the.area of community-school relationships which make it possible for a staff to !
curriculum, (2) professional relationship competencies within a staff which make for cooperatiy
the curriculum and other school programs, and (3) professional relationships which help the tea

tencles indirectly related to this end,

competenc1es and thercfore, indirectly, help achicve pupil goals.

PART CNE: COMMUYITY RELATIONS COMPETENCXIES DIRECTLY RELATED TO GOALS FOR PUP

MAKES PROGRESS TOWARD
ACHIEVING STUDENT
OQUTCOMES LISTED

REPRESENTATIVE TEACHER COUPETENCIES AND BEHAVIORS USEIUL
ACHIEVE OUTCOMES

Part one identi

Behaviors in Classroom and Other
Teaching Situations

Competencies Whi
er Classr

BELOW

I. Cognitive Goals
A.Knowledge and Comprehension,

1.Identifies physical and human
resources in the community.

. 2¢1dentifies community problems
and agencies or institutions
attempting to deal with them,

Provides opportunities for pupils to
survey community resources for pur-
poses related.to topics which they
are studying, .

Uses human and physical resoutrces of
the community tq develop or illus-
trate concepts and generalizations.

In some classes pr.-vides opportuni-
ties for direct study of the commun=
ity as a part of a study of geography
or some aspect of community life.

Uses community issues, problems, and
situations where relevant and appro=-
priate, being aware of possible
damaging effects from such study
which might arouse undue hostility.

Identifies and d
usce in studying
in identifying

Develops a resot

Studies the comn
identify ways of
or illustrate cg

Identifies and ¢
using fileldtrips
speakers,

Identifies and ¢
in studying a cc
munity problems,
troversial issuc
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pd to this end.
communlty-school rclationships which make it possible for a staff to improve the school .

bnal relationship competencies within a staff which make for cooperative efforts to improve
school programs, and (3) professional relationships which help the teacher improve his own
fe, indirectly, help achieve pupil goals,

ivided into two main parts, with.each part subdivided.
Eg progress toward achieving pupils goals in the classroom. Part two deals with compe~

COMMUNITY, SCIIOOL, AND PROFESSIONAL RELATIONS COMPETENCIES

Part one identifies competencies

Competencies in this sccond part are divided into three types: (1) com~

DNE: COMMUNITY RELATIONS COMPETENCIES DIRECTLY RELATED TO GOALS FOR PUPILS

REPRESENTATIVE TEACHER COUPETENCIES AND BEHAVIORS USEIFUL FOR HELPIVC PUPILS
ACHIEVE OUTCOMES

Behaviors in Classroom and Other
Teaching Situations

Competencies Which Would lelp Achieve Teach-
er Classroom Behaviors

bn ,

human
ty.

Provides opportunitiles for pupils to
survey community resources for pur~
poses related to topics which they
are studying.

Uses human and physical resources of
the community tq develop or illus=-
trate concepts and gencralizations,

In some classes pr.-vwides opportuni-~
ties for direct study of the commun-~
ity as a part of a study of geography
or some aspect of community life.

Uses community issues, problems, and
situations where relevant and appro-
priate, being aware of possible
damaging effects from such study
which might arouse wundue hostility.

Identifies and can explain techniques to
use in studying a community, particularly
in identifying human and-physical resources,

Develops a resource file fdr his classes,

Studies the community himself/hevself to
identify ways of using resources to develop
or illustrate concepts and generalizations,

Iaentifies and can explain steps to take in
using fleldtrips, 1nterviews, or guest
speakers,

Identifies and can explain techniques to use -
in studying a community, particularly com-
munity problems, and issues, lncluding con-
troversial issues.



. 1
3.Identifies institutions handling

different social, political, and

economic functions in the com—~
munitye. :

Provides oppottunities for pupils to
aid in defining and resolving com=-
munity problems or at least aid in
collecting information needed to

‘reach decisions,

Uses parents and other community
members as resource people in
studying community problems and
agencies

L)

Uses exarmples of community institu-
tions to teach pupils the meaning of
"function" and of "institution" as
well as to identify specific func-

tions and institutions in the commun=

ityo :

Gives pupils opportunities to inves-
tigate local institutions to find
out how they carry cut certain func-

tions. For example, has pupils study

Identifies commy
which can be usq
different types
pupils to engagy
for community ag

Identifies perv;
in the communitj
with a study of
require special

Uses some probié
cludes study of
as of value quej

Uses community ]
and developing 1

Develops a resoy
talk to pupils ¢
interviewed by

Identifics and ¢
use when arrang]
speakers or whert
Can explain way:s

~either, \

Can explain the
of "institution'
omic, and polit:
in the communit;

Identifies and ¢
follow in using
guest speakers,’
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Provides oppotrtunities for pupils to
ald in defining and resolving com=-
munity problems or at least aid im
collecting information needed to -
reach decisions.

Uses parents and other community
members as resource people in
studying community problems and
agencies. ’

\

Uses examples of community institu-
tions to teach pupils the meaning of
"function" and of "imstitution" as
well as to identify specific func-
tions and institutions in the commun=
itye. '

Gives pupils opportunities to inves=~
tigate local institutions to find

Q : how they carry out certain func~

ms. For example, has pupils study

Identifies community problems and issues
which can be used to initiate a study of
different types of problems or to motivate
pupils to engage in action activities for
for community agencies.

Identifies pervading values or conflicts
in the community which might interfere
with a study of community problems or
require special precautions. '

Uses some probiem=solving model which in-
cludes study of factual questions as well
as of value questions.

Uses community liaison people inm planning
and developing progranis.

Develops a resource file of people whe can
talk to pupils or who are willing to be
interviewed by them. '

Identifics and can explain procedures to
use when arranging for and using outside
speakers or when arranging for interviews.
Can explain ways of preparing pupils for
either, :

Can explain the meaning of "function" and
of "institution", Identifies social, econ=
omic, and political functfons carried out
in the community by specific institutions.

Identifies and ¢an explain the steps to
follow in using fieldtrips, interviews, or
guest speakers.



the school as a social institution
for carrying cut an educational
function. Or has pupils examin
political -institutions in the com=-
munity, such as the clity council,
a municipal court, or a city park
board as they carry out specific
political functions. Or has them
examine specific economic institu-
tions such as a business corganiza-
tion or a bank as it carries out
certain economic functions.

4.Identifies opportunities within Gives pupils opportunitics to in=- Identifies and ¢
the community, such as educa- vestigate different types of of the organizaf
tional, economic, and recrea- opportunities within the community ities and beneff
tional. : which should help enrich their lives munity.

and the lives of other members of the
community. Where possible, provides
opportunities for pupils to use some

of these facilities or at lcast visit
them for a short time. Such study might
involve investigating, among other
things, occupational, further educa-
tional, and recreational opportunities.
Uses this study to help pupils under-
stand that towns and cities have advan—
tages as well as problems. ‘

5«Tldentifies cultural differences Uses people of different cultural Can identify dii
existing in the community. background as resource:people to the community.
speak to pupils ab- :: their cultures
or about other topics of interest to Identifiés and
- : them, . use when arrang
speakers or inte
Gives pupils opportunities to inves=- cormunity.
tigate the ethnic backgrounds of :
pupils and/or people within the com- Identifies poss
munity, Involves them in some par= _ provide for coo
ticipatory activities with people of ticipation irn ¢
other ethnic backgrounds., of other cultur

in separate bac
in the affectiv
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the school as a social institution
for carrying cut an educational
function. Or has pupils examin
political ‘institutions in the com=-
munity, such as the city council,
a municipal court, or a city park
board as they carry out specific
political functions, Or has them
examine specific economic institu-
tions such as a business corganiza=-
tion or a bank as it carries out
certain economic functions,

Gives pupils opportunities to in-
vestigate diffcrent types of
opportunities within the community
which should help enrich their lives
and the live= of other members of the
community. Where possible, provides
opportunities for pupils to use some

of these facilities or at lcast visit
them for a short time. Such study might
involve investigating, among other
things, occupational, further educa-
tional, and recrecational opportunities.
Uses this study to help pupils under-
stand that towns and cities have advan-
tages as well as problems. ‘

Uses people of different cultural
background as resourre-people to

speak to pupils ab- .t their cultures

or about other topics of interest to
them. ‘

Gives pupils opportunities to inves—
tigate the ethnic backgrounds of -
pupils and/or people within the com=
munity. Involves them in some par-
ticipatory activities with people of
other ethnic backgrounds.

Identifies and can explain the work of some
of the organizations providing opportun-
ities and benefits to people within the com~
munitye. '

Can identify different cultural groups in
the community.

Identifiés and can explain procedures to
use when arranging for and using outside

‘speakers or interviews with people In the

community.

Identifies possible activities which would

provide for cooperative endeavors or par—
ticipation in common activities with people
of other cultural groups. (See elaboration
in separate background paper on competencies )
in the affective area.)



B.Skills

l.Develops and carries out community
surveys based on a questionnaire.

2.Conducts interviews with people in

the community; uses interview tech-.

niques which are effective in
gaining informat’un and which dem-
onstrate courtesy.

Providas opportunities for pupils to
develop questionnaires and conduct
surveys in the local community on
topics of interest to them. Precedes
such activities with a study of
sampling and of reliability and
validity of questionnaire scales.

Asks pupils to establish criteria for
arranging for, preparing for, and
conducting interviews, Helps them
prepare z guide on conducting an

interview.

Provides opportunities for pupils
and/or adults to role play both good
and poor interview techniques.

-

Provides opportunities for pupils to
arrange for interviews and to write
letters of appreciation afterwazds.
Checks letters for usage and for
clarity and any expressions which
might offend. lielps pupils examine .
letters in terms of how they will
affect those receiving them.

I

and expressing ap

Identifies ways d
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tionnaires and pj
validity of scalgd
of sampling and Y
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Develops own que§
study,

Identifies limitd
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Provides opportunities for pupils to
develop questionnaires and conduct
surveys in the local comnmunity on
topics of interest to thom. Precedes
such activities with a study of
sanpling and of reliability and
validity of questionnaire scales.

Asks pupils teo establish criteria for
arranging for, preparing for, and
conducting interviews., Helps them
prepare 2 guide on conducting an
interview. ’ )

Provides opportunities for pupils
and/or adults to role play both good
and poor interview techniques.

rovides opportunities for pupils to
arrange for interviews and to write
letters of appreciation afterwards.
Checks letters fer usage and for
clarity and any expressions which
might offend. llelps pupils examine .
letters in texms of how they will
affect those receiving them,

Identifics ways of carrying out surveys in

a community, Can explain the usc of ques-
tionnaires and problems of reliability and
validity of scales. Can explain tlie meaning
of sampling and ways of obtaining good
samples.

Develops own questionnaire for a sampling
study,

Identifics limitations of a questionnaire
stale or of a sampling study,

Identifies behavior which is needed for
arranging, preparing for, and conducting
interviews, Identifies appropriate bechavior
for avoiding problems arising out of possgi=-
ble discourtesy or other factors which might
lead those interviewed to take offense.

Identifies steps to follow in an interview,

Presented with a vidco«tﬁpe of an interview,
identifies ways in which the person doing
the interviewing might have modified his
behavior to put the person interviewed more
at case, to have avoided antagonizing hin,
to have introduced himself/herself better,
to have asked questions designed to elicit
more Information, and to have ended the
interview more tactfully.

Writes cffective letters making requests
and cexpressing appreciation.

Presented with a student's letter asking for
an interview or expressing appreciation of
vhat & person has done, identifies elements
in the letter which are poorly stated or
which might offend some adults.



3.Evaluates information and sources
of information drawn upon in the
community, whether written, spoken,
or visual. '

4.0rganizes data collected in the
community and uscs some type of
visual, written, or oral pre-
sentation to present the data
2ffectively.

I1. Affective Goals

1.Shares talents to help others in the

community through work with commun=~
ity agencies or community action
groups.

See competencies in separate back-
ground paper on the cognitive area

Also:

Makes sure that all points of view
arc presented and that critical com=
ments arce examined to help pupils
understand possible reasons for
information presented. Avoids sit-
vations which might antagonize
community members.

Sece competencies identified in
separate background paper on cogni-
tive area.

Also:?

Sec competenci
paper ou the ¢

Identifics pre
in ev-"aating
ticularly in s
Can cxplain wa
uation without

Identifies cri
troversial iss

Gives students opportunities to classify

data for particular purposes.

Uses a discussion strategy designed to
help pupils classify or organize.

Illustrates the purposes and values of

Identifies the
cussion strate
categorize or

using different types of descriptive de-

vices such as charts, graphs, film- -
strips, illustrated reports, etc.

Provides opportunities for pupils to
become acdquainted with community
problems and community agencies
which are working to overcome them.

Uses people from the community to ex-
plain what agencies are trying to do.

Identifies com
working to all

Davelops a resq

community who
ferent agencie
are willing to
students.

1
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See competencies in separate back-~
ground paper on the cognitive area

Also:

Makes surc that all points of view
are presented and that critical com-
ments are examined to help pupils
understand possible reasons. for
information presented. Avoids sit=-
uations which might antagonize
community members.

See competencies identified in
separate background paper on cogni-
tive area.

Also:

See competencies in separate background
paper on the cognitive areca.

Identifies precautions which may be nceded
in evaluating sources of information, par-~
ticularly in small towns or urban arcas.
Can explain ways of handling critical eval-
uation without antagonizing people.

Identifies criteria to use in handling con-
troversial issues.

Gives students opportunities to classify’

data for particular purposes.

Uses a discussion strategy designed to Identifies t.e steps to follow in a dis-

help pupils classify or organize.

Illustrates the purposes and values of

cussion strategy designed to help pupils
categorize or organize.

using different types of descriptive de-

vices such as charts, graphs, film-
strips, illustrated reports, etc.

Provides opportunities for pupils to
become acquainted with commnunity
problems and community agencies
which are working to overcome them,

Uses people from the community to ex-
plain what agencies are trying to do.

Identifies community problems and agencies
working to alleviate them,

Doevelops a resource file of people in che
community who can discuss the work of dif-
ferent agencies, who speak well, and who
are willing to volunteer time to speak with
students '



2 Views social science data with
caution; evaluates information and
sources of information before accept-
ing conclusions of source of arriving
at own conclusions,

Provides opportunities for pupils to
participate in the work of local
agencies.

Provides pupils with feedback about

their effegtiveness in communicating
with poople and in working with the

agencies,

Provides opportunities for pupils to
exchange ideas and information about
their work., Reclates this community
work to other work in-course when
possible.

When pupils engage in investigations
to gain information about the commun=
ity, asks them to evaluate the ways
in which they have collected their
data and the completeness of their
data.

As pupils study materials provided by

Identifies steps
resource people as
be interviewed.

Identifies types g
which pupils may 4
the work of commur

Can explain the in
the learning proce

Can explain the in
evzluation of inf(
of information if
caution in arrivig
social science dat

local groups or reported in newspapers,
asks them to look for other sources and
to examine all sources carefully. Uses

examples to illustrate the need for eval-

uating information,

Models the desired behavior.

Reinforces behavior when pupils raise
quest.ions about sources, particularly
when they do so without being asked
to evaluate them.

Can explain the us
effect behavioral

Can explain the us
effecting behavior
ways of reinforcin



Provides opportunities for pupils to
participate in the work of local
agencies,

Provides pupils with feedback about
their cffegtiveness in communicating
with poople and in working with the
agencies, '

Provides opportunities for pupils to
exchange idecas and information about
their work., Relates this community
work to other work in course when

" possible.

When pupils engage in investigations
to gain information about the commun=—
ity, asks them to evaluate the ways
in which they have collected their
data and the completeness of their
data.

As pupils study materials provided by

Identifies steps to follow when using
resource people as speakers or as people to
te interviewed.

Identifies ivpes of action activities in
which pupils may engage in coanection with
the work of community agencies,

Can explain the importance of Ecedback to
the learning process.

Can cxplain the importance of frequent
evaluation of information and limitations
of information if pupils are to learn
caution in arriving at conclusions from
social science data. :

local groups or reported in newspapers,
asks them to look foxr other sources and
to examine all sources carefully., Uses

|

examples to illustrate thc need for eval=

uating information.

Models the desired behavior,

Reinforces behavior when pupils raise
questions about sources, particularly
when they do so without being asked
to evaluate them.

RIC

IToxt Provided by ERI

Can explain the use of modeiing behavior to
effect behavioral change.

Can explain the use of reinforcement in

--effecting behavioral change; identifies

ways of reinforcing behavior.



3.Rejects single=factor causation of

Aruitoxt provided by Eic

4.

complex problems and also rejects
panaceas for such problems.

Organizes and carries out action
prograns in the community,

Provides pupils with opportunities to
investigate in some depth one or more
social problems in the community.

Asks them to hypothesize about causes
of the problem and to test their hy-
potheses against data collected in

the community or in other places with
similar problemse Interjects other
possible causes for study if pupils
tend to restrict their hypctheses to
one or only several possible causes.
Also asks pupils tc hypothesize about
the consequences of following zlterna-
tive courses of action and to test
these hypotheses against the best data
available from similar situations.

Gives pupils opportunities to inves~
tigate the historical development of
community agencies or past attenmpts
to solve certain problems. Encourages
them to look for the unanticipated
consequences of such reforms.

Models the desired behavior.

Reinforces pupils who exhibit the
desired behavior.-

Encourages pupils t. discover commun—
ity problems and to work. out possible
action programs to alleviate the
problems. However, emphasizes the
importance of studying the problen,
its causes, and alternative courses of
action .prior to plaaning and engaging
in action.

Models the behavior in community
affairs. .

Identifies
problem~so
developmen
causes of

analysis o
and which

sequences

tives,

Studies loc
reforms in

Can explain
ments somet
consequence

Can explain
to effect b

Can explain
effect beha
of reinforc
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analysis of
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Can explain
to effect b
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Provides pupils with opportunities to
investigate in some depth one or more
social problems in the cemnmunity,

Asks them to hypothesize about causes
of the problem and to test their hy-
potheses against data collected in

the community or in other places with
similar problems. Interjeccts other
possible causes for study if pupils
tend to restrict their hypetheses to
one or only several possible causes.
Also asks pupils tc hypothesize about
the conscequences of {¢llowing zlterna-
tive courses of action and to test
these hypotheses against the best data
available from similar situations.

Gives pupils opportunities to inves~
tigate the historical development of
cemmunity agencies or past attempts
to solve certain problems. Lncourages
them to look for the unanticipated
consequences of such reforms.

Models the -desired behavior.

Reinforces pupils. who echlbit the
de51red behavior,

Ericourages pupils t. discover commun-
ity problems and to work out possible
action programs to alleviate the
problems. However, emphasizes the
importance of studying the problen,
its causes, and alternative courses of
action prior to planning and engaging
in action,

Models the behavior in community
affairs. -

Identifies the steps to follow in some
problem—-solving model which asks for the
development and testing of hypotheses about

~causes of the problem before any thorough

analysis of alternative courses of action
and which calls for the prediction of con-
sequences of following different alterna-
tives,

Studies local agencies. and the history of
refoerms in the local community.

Can explain the way in which reform move=
ments sometimes lead to unanticipated
consequences. . .

Can explain the use of modeling behavior
to effect behavioral change.

Can explain the use of reinforcement to
effect bechavioral change; identifies ways
of reinforcing behavior.

Can explain the steps to follow in using
some model of problem-solving which includes
analysis of causes and alternatives and

the prediction of consequences from follow=
ing different alternatives.

Can explain the use of modeling behavior
to effect behavioral change.



PART TWO: COMPETENCIES INDIRECTLY RELATED TO GOALS FOR PUPILS

Not all learning occurs in the classroom. The social studies teacher plays a teaching role,
the community, in non-class activities in the schcol 'and in the community. Communities operate o
behavior to achieve many goals. Teacher participation in the pursuit of common goals, whether 1lo
vides a model for pupils.

A school is limited in what 1: :an do by way of instituting curricular change of programs o
school does not maintain good realationships with members of the community, Consequently, the te:
mote good community-school relationships in many ways.

A school is a social institution. It engages in far more.than just class activities. It can
staff members cooperate with each other and assume their fair share of non-class responsibilitie

- Much curriculum change involves cooperative efforts by teachers from different arcas of inst
develop useful curricular programs, teachers must demonstrate a willingness to work on curricular
ulum development, and a willingness to make changes in the way he/she has been teaching.

Both society and the social sciecnces are changing at an ever-more rapid pace. Teachers cann
competencies they nced as the result of college training, nor can they expect to continue to ope
without persistent efforts to keep up with new literature in the social sciences, with current af
in educatioral thought. The professional teacher engages in many activities to achieve greater p
as « means of helping pupils achieve the goals identified for the social studies program.

A, COMPETENCILES IN THE AREA OF COMMUNITY-SCHOOL RELATIONSIIPS

BEHAVIORS IN RELATIONSHIP TO COMMUNITY COMPLTENCIES WHICH CONTRIBUTE TO

_ BEHAVIOR
1. Maintains effective communicatioh with parents and Can explain the importance’of ef
other members of the community in his work as a member parcnts and community if a schoo

of the school staff. strong educational program for p

4, Secures—cooperation of parents in school activities, Can explain the advantages of ob

, adults in some of school activit

1) Encourages parental invelvement in the curricular of involving them to the best ad

and extra-curricular parts of the school program.




RT TWO: COMPETENCIES INDIRECTLY RELATED TO GJALS FOR PUPILS

> classroom. The social studies teacher plays a teaching role, along with other citizens in
cies in the school ‘and in the community. Communities operate on the principle of collective
hcher participation in the pursuit of common goals, whether local, state, or rnational, pro-

¢ can do by way of instituting curricular change of programs outside the classroom if the
cionships with members of the community. Consequently, the teacher should be able to pro-
1ships in many ways. .
ion. It engages in far more.than just class activities. It cannot operate effectively unless
ther and assume their fair share of non-class responsibilities.

25 cooperative efforts by teachers from different areas of instruction. If a school is to
, teachers must demonstrate a willingness to work on curricular change, skills in curric-
; to'make changes in the way hLe/she has been teaching.

iences are changing at an ever-more rapid pace. ‘Teachers cannot hope to develop all of the
.t of college training, nor can they expect to continue to operate throughout their careers
up with new literature in the social sciences, with current affairs, and with developments
;sional teacher engages in many activities to achicve greater proficiency in his teaching

e the goals identified for the social studies program.

COMPETENCIES IN THE AREA OF COMMUNITY-SCHOOL RELATIONSHIPS

P TO. COMMUNITY COMPLETENCIES WHICH CONTRIBUTE TO ABILITY T0 DEMONSTRATE THESE

BEHAVIORS
on with parents and Can explain the importance ‘of effective communication with
in his work as a member parents and community if a school is to be able tc develop a

strong educational program for pupils.

ts in school activities. Can explain the advantages of obtaining help from community
‘ ' adults in some of school activities. Can also explain ways
vement in the curricular of involving them to-the best advantage.

s of the school program.

ERIC
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2) Sccures parental consent in writing for taking
. their children on fi 1dtrips or sending them on
interviews.

3) Works with community liaison people in planning and
developing programs or policy statements such as a
statement on the handling of controversial issues
in the school.

————

b. Keeps parents informed of their children's progress
and of special aspects of the school's ~programs in
which they are involved.

1) Encourages parents to. visit regular classes and
special school events,

2) Conducts individual and group conferences with
parents in such a way as to increase understanding
of the school program and the staff's concern for
their children's welfare.

3) Interprets important aspects of social studies
offerings at open house programs or PTA meetings,

4) Keeps parents and public informed of school activ-
ities through bulletins, class letters, and news—
paper articles.

«

5) At-times visits pupils' homes to talk with parents
and gain an additional perspective on pupils' back=
. grounds.,

c. Works within’ school policies as well as policies
@ stablished by the PTA or other cooperating groups in
[ER\!:arrying out activities in the community and other
CEEEZxtra-curricular programs,

Identifies steps which should
consent to sending children on
fieldtrips. Can explain the 1
Provides other safeguards to c¢
advantages of program.

Can explain the importance of
of community leaders for schoo

Identifies community leaders w
in the community and who shoul
programs and policy statements

Identifies criteris to use in

Can explain the importance of

on their children's progress a
school. Identifies ways of doi
grade reports.

Communicates effectively on a
groups.

Speaks weil in front of large
X
Communicates effectively in wr:

Can explain the importance of 1
munity informed about special :

Caﬂ explain the importance of «
child and learning more about :

Can explain the importance of {
community members for such prof

|
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At in writing for taking
dtrips or sending them on

ftaison people in planning and
policy statements such as a
ing of controversial issues
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their children's progress
the school's programs in

lbisit regular classes and

d group conferences with
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spects of social studies
e programs or PTA meetings.

ic informed of school active
S, class letters, and news-

' homes to talk with parents
perspective on pupils' back-

fes as well as policies
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n EI{I(?mmunity and other
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Identifies steps which should be taken in obtaining parental
consent to sending children on interviews or taking them on
fieldtrips. Can explain the legal necessity for doing so.
Provides other safeguards to convince parents of safety and
advantages of progran.

Can explain the importance of obtaining the backing and help
of community leaders for school programs and policies.

Identifies community leaders who represent different groups
in the community and who should prove helpful in developing
programs and policy statements.

Identifies criteria to use in handling controversial issues.
Can explain the importance of providing feedback to parents
‘on their children's progress and on their activities in

school. Identifies ways of doing so othg: than sending home
grade reports,

-

Communicates effectively on a one to one basis or in small
Broups. ' '

Speaks well in front of large groups.

Communicates effectively in writing.

Can explain the importance of keeping parents and the com=- .
munity informed about special aspects of the school's program.

Can explain the importance of communicating interest in the

child and learning more about a child's background,

Can explain the'importance_of obtaining cooperation among
community members for such programs,



2.

~d. Displays tact and discretién when dealing with commun=-
ity members concerniqg school functions and problems,

Is active in community affairs and gets to know members
of the community in a capacity different from that of a
teacher-parent relationship.

a. Participates in various community groups, including
organizations working with youth outside of the
school setting as well as those unrelated to work
with young pcople. '

b. Participates in community activities such as celebra-
tions, social affairs, drives, etc. .

c. In role as a community member, helps explain the school
program and so enlists community support. Assists lay
groups in understanding modern education.

1) Initiates opportunities to discuss educational
préblems and accomplishments with friends, neighbors,
and community acquaintances. Or explains when asked
about school.

2) Accepts invitations to speak upon educational sub-
jects, s

3) Displays tact and discretion when speaking about
other staff members or the school.

Identifies types of things which
members. :

Presented - with a video tape of a
or a teacher—-community group meet
which the teacher does which migh|
munity members and those which wo
between school and community,

Can explain the importance of get'
members in unofficial settings, b
tion as a member of the community
respect and therefore support for
school,



ES’
3

cretion when dealing with commun=—
g school functions and problems.

[

frfairs and gets to know mcmbers
pacity different from that of a
hip.

us community groups, including
with youth outside of the
1 as those unrelated to work

niiy activities such as celebra-
,» drives, etc. :

y member, helps explain the school
s community support. Assists lay
ng modern education.

ities to discuss educational

plishments with friends, neighbors,
aintances. Or explains when asked

s to speak uponreducatibnal‘sub-

discretion when speaking about
Fs or the school.

Identifies types of things which would antagonize community
members. :

Presented with a video tape of a teacher-parent conference

or a teacher-community group meeting, identifies those things
which the teacher does which might antagonize parents or com=-
munity members and those which would promote good relations
between school and community.

Can explain the importance of getting to know community
members in unofficial settings, both for personal satisfac=
tion as a member of the community and in terms of gaining
respect and therefore support for his/her program in the
school, ' '

'



B, PROFESSIONAL RELATIONSHIPS WITH SCHOOL STAFF

. .
BEHAVIORS IN RELATIONSHIPS TO SCHOOL STAFF COMPETENCIES WHICH CONTRIBUTE TO A

) BEHAVIORS

1. Works in a professional way with colleagues on the staff Can explain the importance of main
and with administrative officials, other staff members if one is to b

a. Is friendly, cheerful, and helpful; does not criticize 3

other staff members unprofessionally.

b. Attends programs and events sponsored by other staff . Can explain the importance of demo
members; informs them of programs he is sponsoring. curricular activities, whether one
' or not,
c. Makes arrangements with staff and administrators well Can explain the need for making pr
ahead of time if any special program which he/she is programs well ahead of time. Ident
sponsoring will interfere with the regular activities ments which should be made.

~ of students,

d. Shows flexibility in modifying plans and procedures
.to, fit those of the entire school.

e, Accepts constructive criticisms and attempts to Identifies some of the jobs of sup
improve his own teaching effectiveness, in a school system. Can explain th

Can explain the need for all teach
petencies beyond those which they
service training. '

2. Accepts his share of responsibility on staff committees, Identifies many of the types of re
in planning and supervising extra=-curricular activities menmbors must assume 1f a school is
and other out-of=~class activities, in carrying out provide for pupils' needs.

administrative responsibilities related to class, home=-
room, or other non-class activities,

3. Works with other staff members on curriculum development Identifies educational goals which
or evaluation programs. teachers in all areas.




B, PROFESSIONAL RELATIONSHIPS WITI SCHOOL STAFF

'IPS TO SCHOOL STAFF

COMPETENCIES WiHICH CONTRIBUTE TO ABILITY TO DEMNONSTRATE THESE
BEHAVIORS

with colleagues on the staff
‘cials.

id helpful; does not criticize
»fessionally.

1ts sponsored by other staff
programs he is sponsoring.

r
staff and administrators well

Eial program which he/she is
b with the regular activities

ifying plans and procedures
re school.

ticisms and attemptséﬁo
effectiveness,

sibility on staff committees,
. extra-curricular activities
Llvities, in carrying out

[ties réelated to class, home-
Ptivities,

bers on curriculum development

Can explain the importance of maintaining good relations with
other staff members if one is to be effective as a teacher.

Can explain the importance of demonstrating interast in extra-
curricular activities, whether one is the sponsor or advisor

or not.

Can explain the nced for making preparations for spacial
programs well ahcad of time, Identifies some of the arrange-

ments which should be made.

Identifies some of the jobs of supervisors and administrators
in a school system. Can explain their role in supervision.

Can cxplain the need for all teachers to increase their com=-
petencies beyond those which they have acquired in pre~
service training.

Identifies many of the types of responsibilities which staff
members must assume if a school is to run efficiently and to

provide for pupils' needs.

Identifies educational goals which require cooperation of
teachers in all arees. ' L



a. Appreciates the role other disciplines play in a
student's educational experiences and cooperates with
staff members in those disciplines upon joint projects.

b. Works on curricdlum development projects in social
studies or across discipline lines.

4, Works effectively within the school structure, but also
is gffective as a change agent when the need arises.

a. Identifies the people who must be consulted or kept
informed about things which one is doing.

b. Identifies those who can help obtain needed resources
or effect changes.

c. Demonstrates familiarity with handbook for teachers
and/or for pupils.

1) Follows proper procedurcs when asking for mater-
ials, arranging for outside speakers, etc.

2) Helps enforce school rules; does not decide on his
own to enforce only certain ones. Works to gain '
faculty and administrative support for changes in
rules if such changes secem important,

d. Demonstrates a capacity to become a leader for change
when change seems important.

o .
E}ﬁ;g; 1) Assumes leadership in curricular development pro=
E— jects or other programmatic changes. .

Identifies topics and prob
an interdisciplinary stand

Explains specific ways of
special projects, correlat
units.

Identifies common steps to
Demonstrates ability to wo
manner.

Can explain the need for s
of a new curricular progra

Can also explain the advan
development of such a prog

Dcaws upon knowledge of so
the formal and the informa
which one is teaching.

Can explain the need for s
operation of any social or

Identifies the specific pr

Identifies and can explain]

Identifies and can explain
promoting and factors hind
generalizations about ways
crease their chances for s
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le other disciplines play in a

nal experiences and cooperates with
hose disciplines upon joint projects.

u development projects in social
iscipline lines,

1in the school structure, but also
ge agent when the need arises,

»le who must be consulted or kept
gs which one is doing.

10 can help obtain neceded resources
iarity with handbook for teachers

procedures when asking for mater-.
for outside spcakers, etc.

chool rules; does not decide on his
only certain ones. Works to gain
inistrative support for changes in
hanges seem important,

acity to become a leader for change
important.

ivc in curricular development pro=
‘AR\!:matic c¢hanges.

Identifies topics and problems which might be approached from
an interdisciplinary standpoint.

Explains specific ways of working with other disciplines on
special projects, correlation of units, or interdisciplinary
units,

Identifies common steps to follow in curriculum development,
Demonstrates ability to work on each of them in an effective
manner,

Can explain the need for some compromise in the development
of a new curricular program.

Can also explain the advantages of group thinking in the
development of such a program.

Draws upon knowledge of social organizations to identify both
the formal and the informal structure of the school system in
which one is teaching.

Can explain the need for some rules and procedures in the
operation of any social organization.

Identifies the specific procedures to be followed.

Identifies and can explain’ the school rules.

e

Identifies and can explain generalizations about factors
promoting and factors hindering change. Also identifies
generalizations about ways in which individuals can in-
crease their chances for success in inducing change.



2) Persuades others to experiment with some changes,

3) Facilitates changé by helping those who feel
insecure or fear change,

C PROFESSIONAL ACTIVITILES TO IMPROVE PERSONAL COMPETENCE AS A TEACHH
L

BEHAVIORS WHICH PROVIDE FOR PROFESSIONAL GROWTH

COHPETENCIES~WHICH FACILITATE

1. Joins professional organizations at the local, state and
national level and participates in their work.

- a. Attends meetings and conferences.
b. Helps plan conferences or special meetings.
c. Serves on committees of organization.

d. At times helps make a presentation at one of the con-
ferences.

e. Reads the journals of such professional organizations,

2. Follows current affairs.

a. Reads newspapers, currcnt news magazines, and maga=-
zines representing various opinions about current
affairs.

b. Reads books dealing with current problemns.

c. Views or listens to news programs on IV or radioc.

3. Participates in various actlvities to lmprove own knowl=-

edge of the social sciences and to keep up with changes
in these fields,

[Kc

wll Toxt Provided by ERIC

"social sciences because of :he

Identifics professional organi
related to social studies teaﬂ

Can explain the purposes and J
organizations.

Can exblain the importance of
is a social studies teacher,

Identifies different sources 7
identifies the bias of each.

Can explain the necessity of i

o
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to experiment with some changes,

gé by helping those who feel
Fchange.

C PROFESSIONAL ACTIVITIES TO IMPROVE PTRSONAL COMPETENCE AS A TEACHER

COMPETENCIES WHICH FACILITATE FURTHER PROFESSTONAL BEHAVIORS

VIDE FOR PROFESSIONAL GROWTH

anizations at the local, state and
ticipates in their work.

d conferences.

ces or special meetings.
s of organization,

a presentation at one of the con~

of such professional organizations.
S.

urrent news magazines, and maga-
various opinions about current
with current problems.

news programs on TV or radio.

s activities to improve own knowl-
ences and to keep up with changes

Identifies professional organizations, particularly those
related to social studies teachers. '

Can explain the purposes and activ1ties of each of these
organizations.

Can explain the importance of keeping up with the news if one
is a social studies teacher,

Identifies different sources of information about the news;
identifies the bias of each,

Can explain the necessity of further reading and study of the
social sciences because of the rapid changes in these fields,



4.

S.

a. Reads books on a fairly regular basis.

b. Takes collefie or in—%ervice courses designed to in-
crease knowledge of one or more of the social sciences,

c. Travels to widen own knowledge of otheF places and
peoples. !

d. Reads magazines published by professional groups of
social scientists; uses their bibliographies to help
select books to read.

Participates in other activities to keep abreast of new
aducational developments., ’

a. Takes college or in-service courses designed to in=-
crease knowledge of such developments.

b. Reads widely about new developments in books and '
magazines.,

¢. Examines and tries out parts of new curricular pro-
jects.

Tries out new ideas in the classroom, and gets construc~
tive criticism from others. Also uses some system of
self-evaluation,

a. Does not react negatively to constructive criticism.

b. Cooperates with other teachers on learning new ways
of doing things.

c. Uses a video tape or sound tape of a discussion or
- other activities in own classroom. Uses some analysis
system to analyze pupils' thinking, interaction in
the classroom; the classroom atmosphere, and factors
which might have improved any of then.

Identifies weak areas in ownt prepa
to overcome them.

Can explain the necessity of follo
the light of rapid changes in educ

Identifies some of the magazines +
ful for keeping up with educationa

Identifies new curricular projects
them.

Can explain the need for feedback

Demonstrates flexibility and feeli
out many ideas in student teaching
position. Demonstrates willingness
criticism and to try to put it int

Identifies several systems of anall
and interaction, Can explain the u
purposes.

Uses such systems to analyze trans
sions or video-tapes of class acti
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sroom, and gets construc-
so user rome system of.

constructive criticism.
rs on learning new ways
ape of a discussion or
sroom. Uses some analysis

inking, interaction in
atmosphere, and factors

ore of the social sciences.

Identifies weak areas in own preparation and plans program
to overcome them.

Can explain the necessity of following new developments in
the light of rapid changes in education.

Identifies some of the magazines which are particularly use-
ful for keeping up with educational developments.

Identifies new curricular projects and sources for locating
then. :

Can explain the need for feedback in the iearning process.

Demonstrates flexibility and feelings of security by trying
out many ideas in student teaching prior to taking a teaching
position., Demonstrates willingness to accept constructive
criticism and to try to put it into €ffect.

Identifies several systems of analyzing classroom thinking
and interaction. Can explain the use of each and its specific
purposes. :

Uses such systems to analyze transcripts of classroom discus-'{

sions or video-tapes of class activities.’



6.

7.

Reads widely in books for pupils of age which one is ‘
teaching. Also previews\new audio-visual materials for
them,

Uses organizations to find out more about curricular
developments and resources for pupils.

a. Uses stzate agencies and, where available, help from
colleges and univer51ties.

b. Uses resource center in area.

c. Becomes acquainted with local and school library mater—-
ials in own field,

. d. Secures help of librarians and uses library reference

works to locate appropriate materials,

" Can explain the importance of |

‘Identifies any state agency or

them prior to use.

consultative help and/or show
materials and materials for pu

\
Examines local library resourc
resources, Identifies referenc
ials.
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of age which one is " Can explain the importance of using multi-mediz and evaluating

o-visual materials for them prior to use.

‘Tdentifies any state agency or organization which can provide
consultative help and/or show or demonstrate new curriculum

materials and materials for pupils.

lore about curricular
wupils.

‘e available, help from °
' Examines local library resources as well as school library

" resources. Identifies reference tools for locating new mater- .
ials,

-

{ and school 1library mater-

ad uses library reference
naterials.
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3.Rejects single~factor causation of
. comnlex problems and also rejects
panaceac for such problems.

4.0rganizes and carries out action
programs in the community.

ERIC

Aruitoxt provided by Eic:

Provides pupils with opportunities to
investigate in socme depth one or more
social problems in the community.
Asks then to hypothesize about causes
of the problem and to test their hy-
potheses apainst data collected in
the community or in other places with
lar problens. Interjects other
possible causes for study if pupils
tend to restrict their hypotheses to
one or only scveral possible causes.
Also zshks pupils to hypnothesiza about
the conscquances cof follewing alterna=
tive courses of gzction and to test
these hypotheses against the best, data

5
available from similar situations.

Gives pupils opportunities to inves=—
tigate the historical development of
community zgéncies or past attempts
to solve certain problems. Encourages
them to look for the unanticipated
consequences of such reforms,

Models the desived behavior.

Reinforces pupils who exhibit the
dasired behavior.

Encourages pupils to discover commun-

ity prodblems and to work out possible.

action programs to alleviate the
problems, However, emphasizes the
importance of studying the problen,
its causes, and alternative courses of
action prior to plarning and engaging
in action, _ .

Models the behavior in community
affairs. ‘ '

Identifies ¢t
problem-solv
development
causes of th
analysis of
and which ca
sequences of
tives.

Studies loca
reforms in t

an explain
ments sometis
consequences

Can cxplain
to effect be

Can explain
effect behav
of reinforcei:

Can explain
some model o
analysis of
the predictdi
ing differen

Can cxpléin
to cffect be




Provides pupils with opportunities to
ate in scme depth one or more
social p oblcmé in the community.
Asks them to hypothasize about causes
of the problem and fto test their hy-
potheses agninst data collected in
the community or in other places with
similar problems. Interjects other
possivle causcs for study if pusnils
tend to restrict thelr Lypotheses to
one or only scveral possible causes

S

POSS
Also asks pupils to hyrothesize about
the conscquences eof follewing alteyna-
tive courses of zction and to test
thecse hypotheses against the best data
availzble from similar situations.

Gives pupils owporttnlt1 s to inves=-
tigate the histerical development of
communit y agencies or past attempts
to solve certain problems. Encourages
them to look for the unanticipatad
consequences of such reforwms,

o
o

Models the desired behavior,

Reinforces pupils who exhibit the
desired behavior.

Encourages pupils to discover commun=—

ity proolems and to work out possible.

action programs to alleviate the
problems, - However, emphasizes the
importance of studying the problem,

its causes, and alternative coursces of

action prior to plarning and engaging
in action,

”~4Olv the behuvior in community

[:Rdf:llr

Aruitoxt provided by Eic:

Identifies the steps to fo1lov in sorme
problem-solving model whlch asks for the
development and testing of yp otheses abou

causes of the problem before any thorough
nalysis of zlternative courses of action
and which calls for the prediction of con--
sequences of following different alterna-
tives,

Studies local agencies and the history of
reforms in the local ccmmunity.

Can explain the way in which reform move-
ments sometimes lead to unanticipated
consequences,

Can cxplain the use of modeliang behavior-
to effect behavioral change.

Can explain the use of reinforcement to
effect behavioral change; identifies ways
of reinforcing behavior.

Can explain the steps to follow in using
some model of problem=-solving which includ
analysis of causes and alternatives and
the prediction of consequences f{rom follow
ing different alternatives.

Can cxplain the use of modeling behavior
to effect behavioral change.
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" competencies they nced as the result of college training, nor can they expect to continue to
cwithout persistont efforts to keep up with new literature in the social sciences, with curres
N - 1]

. in educational thought. The professional teacher engages in many activities to achieve great

WEMC-

Aruitoxt provided by Eic:

PART TWO: COMPETENCIES INDIRECTLY RELATED TO GOALS FOR PUPIL

Not all learning occurs in the classroom. The social studies teacher plays a teaching r
e community, in non~class activities in the school and in the community., Communities opera
chavior to achicve many goals. Teacher participation in the pursuit of common goals, whethe
ides a model for pupils.

<&

A school ig limited in what it can do by way of instituting curricular change of progra
cchool dees not maintain good relationships with members of the community. Consequently, th
mote good community-school relationships in many ways.

A school is a2 socizl institution.. It engages in far more than just class activities, It
staff members cocperate with cach other and assume their fair ‘share of non-class responsibilJ

Huch curriculum change involves cooperative efforts by teachers from different areas of
develop us2ful curricular programs, teachers must demonstrate a willingness to work on currig
]

ulur develonment, and 2 willingness to make changes in the way he/she has been teaching.
- H) o [a) Py

Both society and the social sciences are changing at an ever-more rapid pace. Teachers ¢
2s a mezns of helping pupils achieve the goals identified for the social studies program.

. | ' A. COMPETENCIES IN’THE'AREA OF COMMUNITY-SCHOOL RELATIONSHIPS

BEHAVIORS IN RELATIONSHIP TO COMIUNITY - COMPETENCIES WHICH CONTRIBUY
. L : ElA

L 1

: ¥

Maintains effective communication with parents and Can explain the importance ¢
other mcmbers of the community in his work as a member parents and community if a g
of the school staff. ' Co strong cducational program f
#. Secures cooperation of parents in school activities, Can explain the advantages ¢
. adults in some of school act
1) Encourages parental involvement in the curricular of involving them to the beg

and extra-curricular parts of the school program.. .




5
¥ THO: COMPETENCIES INDIRECTLY RELATED T0 GOALS FOR PUPILS

classroom. The social studies tecacher ﬁlays a teaching role, along with other citizens in
es in the school and in the community. Communities operate on the principle of collective
her participation in the pursuit of cemmon goals, whether local, state, or national, pro-

can do by way of instituting curricular change of programs outside the classroom if the .
ionships with members of the community. Consequently, the teacher should be able to pro-
ships in many ways.

bn, It engages in far more than just class activities. It carnot operate effec tzvely unless

ther and assume their fair ‘share of non-class responsibilities.

s from different arcas of instruction. If a school is to
lingness to work on curricular change, skills in curric-~
she has been tearhing.

s cooperative cfforts by teacher
teachers must demonsty a wil
to make changes in tne way e/

ar ever-more rapid pace. Teachcru cannot hope ‘to devalop 2ll of the
nor can they expect to continue to operzte tnroughout their careers
up with new literature in the social scicnces, with current affairs, and with developments
sional teacher engages in many activities to achieve greater proficiency in his teaching

e the goals identified for the social studies program.

icnces are changing at
t of college training,

COMPETENCIES IN TUE AREA OF COMMUNITY~SCHOOL RELATIONSUTPS

COMFETENCIES (HICH CONTRIBUTE TO ABILITY TO DEMONSTRATE THESE

P TO COMIUNITY
- _BEHAVIORS

on with parents and Can explain the importance of effective communication with

in his work as a member parents and community if a school is to be able to develop a

stroeng cducational program for pupils,

Can explain the advantages of obtaining help from community -
adults in some of school activities., Can also explain ways
vement in the curricular of involving them to .the best advantage.

s of the school program.

ts in school activities.

3
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2) Secures parental coasent in writing for taking
their children on fieldtrips or sending them on
interviews,

3) Vozrks with

developing programs or policy statements such as a
statement on the handling of controversial issues
in the school. "

-~

zats informed of their children's progress
veeial aspects of the school's programs in
which they are involved, .

e

1) Encourages parcnts to visit regular classes and
special school events. -

2} Ceonducts individual and group conferences with
parents in such a way as to increase understanding
of the school program and the staff's concern for
their children's welfare,

3) Int ets important aspects of social studies
offcrings at open house programs or ITA meetings.

4) Xeeps parents and public informed cf school active
ities through bulletins, class letters, and news-
paper articles, :

homes to talk with pércnts

5) At times visits pupils!
and gain an additional perspective on pupils' back=
"IOL‘... S A !

riks within scheol policics as well as policies
tablished by the PTA or other cooperating groups. in
rrying ocut activities in the community and other
l(:tra-cu-.zcular programs,

Aruitoxt provided by Eic:

cozmunity liaison people in planning and

teps wileh should be
to sanding children on in
Can explain the legs
ther safecguards to cony
s of program,
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Can explain the importance of obd
of communicy leadexs for school {

Tdentifies community leaders who
“a the community and who should g
programs and policy statemants.
Identifies critcria to use in har
Czn explain the anortance of pry
w. their childrea's progress and
school, Identifies ways of doing
3rade reports.

re
i

Communicates effectively on a oni

g£roups.

Sroeaks well in front of lar

ge gr

Communicates effectively in writ

Can explain the importance of ke
munity informed about special as

Can explain the importance of co

¢hild and learning more about a

Czn explain the importance of ok
corrunity members for such prog:



>

writing for tazking Identifies steps wihich should be taken in obtaining parental
3 or sending them on consent to sending children on interviews or taliing them on
ficldtrips. Can cuplain the legal necessity for doing so.

: Provides other safeguards to convince parents of safety and
advantages of program.

1 people in planning and Can explain the importance nf obtaining the backing and help
&y statements such as a of community leaders fo. ,chool prograns and policies,

{ controversial issues
Ideatifies community ~ .aders who represent different groups

in tle community an who should prove helpful in developing
programs and policy statements,

Identifies criteria to use in handling controversial issues,

fr children's progress Czn explain the inportance of providing feedback to parents
school's programs in orn. their childron's progress and oa their activities in’
- school, Icdentifies ways of doing so other than sending home

Irade reports.
t regular classes and

oup conferences with - Communicates effectively on a ona to ¢ne basis or in small

o increase unc rstanding £roups.,
the staff's concern for

rrs of social studies Speaks wall in front of large groups,
rograms or PTA nectings. '

informed of school activ=~ Comnmunicates ef fcctively in writing,.

class lettets, and news=-
Can explain the importance of keeping parents and the com-

munity informed about specizl aspects of the school's progreax.

omes to talk with parents Can explain the importance of communicating interest in the '
rspective on pupils' back- child and learning more zbout a child's background,

2s well as'pclicies ’ Czn expléin the importance of obtaining cooperation among
her cooperating groups. in corarunity members for such programs.

the eommunity and other
LS

ERIC
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d, Displays tact
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and discrecion when dealing with comnun-~

Caes

ity mexzbers concerning school functions and problens.

in community affairs and gets to know members
comnunity in a capacity different from that of a

~parent relationship,
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community activities such as celebra-
al affairs, drives, «tc,

In role as a comnunity member, helps explain the school
program and so enlists community support. Assists lay
groups in understanding modern education.

tos opportunities to discuss educational
problems and accomplishments with £riends, ncighbors,
and coumunity acquaintances. Or explains when asked
about school.

2) Accepts invitations to speak upon educational sub-
jecets,

3) Displays tact and discretion when speaking about
~ other staff meambers or the school.

ies types of things which

! with a video tope of a
teacher—-community group meed
which the teacher dows which migh
munity members zad those which wo
between school and community.

L

nmemoers in unofificial settings, H
a menber of the community
respect and therefore suppor:t fox
school, ‘




»

1en dealing with ccomun~
Zunctions and problems.

id gets to know members
fferent from that of a

Wty groups, including
:th outside of the
s@ unrelated to work

|

t
tvities such as celebra~
I' ¢tce,

.

» helps explain the school
ity support. Assists lay
n education.

discuss educational
its with fricnds, neighbors,
fs. Or explains when asked

sak upon educational sub-

|
fon when speaking about
e school.

O
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Identifies types of things which would antagonize community
meabers.

csented with a video tzpe of a teacher-parent confcrﬂnce
teacher-community group meeting, identifics those things

h the teacher does which might antagonize parents or qom-
ity members and those wnich would promote good relations

ctween school and community.

Ho0O

exnlain the importaznce of getting to know community

in unofficial settings, both for personzl satisfac-
tion as a membor of the community and in terms of gaining
respact and thercfore supao:‘ for his/ner progran in the

school.



B. PROFESSIONAL RELATIONSHIPS WITH "SCHOCL

STAFF

SEHAVIORS IN RELATIONSHIPS TO SCHCOL STAERT

WALCH COWTIRIBUTE 1
BEHAV

COUPETENCIE

[
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fes ional, way with colleagues on the staff
istrztive officials,

frieadly, cheerful, and helpful; does rot criticiz
e f members unprofessicnally.

b. Attends programs and events sponsored by other staff
members; informs them of programs he is sponscring

c. Makes arrazngements with staff and administrators well
ahead of time if any special program which he/she is
sponzoring will inter;ere with the regu‘a* activities

of srudents, '

de Shows Tloxibility in modifying plans and procedures
to f£it those of the entire school.

e, Accepts constructive criticisms and attempts to
improve his own Lepchlwg effectiveness,

aQ

Accepts his share of responsibility on staff committeces,
in planning and supervising extra~curricular activities
and other out-of-class activities, in carrying out
administrative responsibilities related to clﬂss, home-
room, or other non-class activities,

Works. with other staff members on curriculum development
or evaluation p:ograms.

" provide for pupils'

Can explain the importance of
other staff mombers if one is

Can éxplain the importance of
curricular activities, whether
oTr not, ' '

Can explain the need for makin
programs well ahead of time. Id
ments which should be made.

Identifies some of the jobs of
in a school system. Can explaiﬁ

Can cxplain the need for all t
petencice beyond those which t
service training.

Tdentifies many of the types o
menbers must assume if a schoo
needs.

Identifies educational goals w
teachers in all areas.




B. PROF

ESSIONAL RELATIONSIHIPS WITH

S7J0CL STAFF.

TO SCHGOL STAFY

COyPETENC. 3 WiILCH CONTRIE
BEHAVIORS

SUTE TO ABILITY TO  DEMONSTRATE THESE

i
fr

th colleagues on the staff
als.

helpful; does not criticize
ssicnally,

spensored by other staff
ograms he is sponsoring.

£ and administrators well
1 program which he/she is
ith the regular zctivities

ing plans and procedures
school,

isms and attenpts to
fectiveness,

ility on staff committces,
:tra=-curricular activities
ies, in carrying out

~§ related to cl ss, home-
ities,

on curriculum development
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Czn explain the importance of maintaining good relations with:

other staff mombers 1f one is to be effective zs a teacher.

Can explain the importance of demonstrating
curricular activities, whether one ig the sao“aor or advisor
oY not. ’

.Can explain the need for making preparations for special

programs well ahead of time. Identifies some o; the arrange-
ments which should be made, .

Identifies some of the jobs of supervisors and administrator:

in a scheool system. Can explain their role in superv151on.

Can cxplain the need for all'teachers.to,increase their com=-
petencies beyond those which they have acquired in pre-
service training. '

Identifies many of the types of reéponsibil*t4es which staff

menbers must zssume 1f a2 school is to run efficlently and to

" provide for pupils' needs.

Identifies educational goals which require cooperation of
teachers in all areas. :

interest in extre



a, Appreciates the role other disciplines play in a
stu ‘cwt s educational experiences and cocperates with
- staff members in those disciplines upon joint projects.
b. Wozrks on curriculum development projects in social
studies or across discipline lines.
J
4. TWorks effectively within ti school structure, but also
is effective as a changa agent when the need arises.
a., Identifics the people who must be consulted or kept
informed gbout things which one is doing.

D,

Identifies tho

se who can help obtain needed resources

or effect changes.

Ce

Demonstrates familiarity with handbook for teachers

and/or for pupils.

1) Follows proper procedurcs when asking for mater—
ials, arranging for outside speakers, etc,

2) Helps enforce school rulcé; does not decide on his

Ide
in

t

™
i

ta

fies tor
ardisci

B 33
|
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O

Lxplains specific ways of working
special projects, correlation of

.
unitse.

Identifies common steps to follow

Demonstrates ability to work on ¢

.manner.

Can explain the need fnr some com
of*a new curricular program.

Can also explain the advantages o
development of such a program.

Draws vpon knowledge of social or
the formal and the informal struc
which one is teaching

Can explain the need for some rul
operation of any social organizat

Ideatifies the specific procedure

Identifies and can explain the sc

d.

owrt to enforce only certain ones. Works to gain
faculty. znd administrative suppert for changes in
rules if such changes seem important,

Demonstrates a capacity to become a leader for change

when change seems important,

ERICY

| o
“

Assumes lea
jec

ts or other programmatic changes.

dership in curricular development pro=

Identifies and can explain genera
promoting and factors hindering c
generalizations about ways in whi
crease: their chances for success



lisciplines play in a
ences and cooperates with
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2lopment projects in social
line lines.

e schiool structure, but also
gent tnen the need ar 1ses.

1o must be consulted or kept
aich one is doing.

n help obtain needed resources
y with handbook for teachers

dures when asking for mater-
outside speakers, etc.

rules;
certain ones., Works to gain
rative suppo¥t for changes in
s secem inportant,
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tant.

n currlcular development pro-
¢ changes.
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plines upon joint projects.

dees not decide on his -

to become a leader for change

Identifies topics and problems which might be approached frex
‘an interdisciplinary standpoint. '

Explains specific ways of working with other disciplines on

spoc"al projects, correiation of units, or interdisciplinary

uni

Identifies common steps to follow in curriculum development,

Demonstrates ability to work on each of them in an effective

.manner.

Can explain the need for some c0mpromise in the d&v;lopnent
of*a new cur—ricular n“ogram.

Can also explain the advantages of group thinking in the
development of such a program.

Draws upon knowledge of social organizations to identify bott
the formal and the informal structure of the school system ir
which one is teaching, ' '

Can explain the need for some rules and procedurgs in the
operation of any social organization.

Ideatifies the specific procedures to be followad.

Identifies and can explain the school rulgs.

Identifies and can explain generalizations ahout factors
promoting and factors hindering change. Also identifies
generalizations about ways in which individuals can in-
crease their chances for success in inducing change, ;



2) Persuades others to experiment with some changes.

3) Facilitates change by helping those who feel
insecure or fear change,
C PROTESSIONAL ACTIVITIES TO IMPROVE PﬁRSOHAL COMPETEHCE AS A TEACHER
ﬁgﬁBENAVIORS WHICH PROVIDE FOR PROFESSIONAL GROWTH ) ,' éGHPETENCIES W TCH FACILITATE ¥
L. Joins professional organizations at the local, state and Identifies professional organiz
national level and participates in their work, related to social studies teacn
a. Attends meetings and conferences. . _ Can explain the purposes and ac

o*ganlz“tﬂone.
b. Helps plan conferences or special meetings.

c. Serves on committees of or"anlzatlon.

1

d. At times helps make a presentation at one of the con-
ferences,

e. Reads the journals of such professional organizationms.

2. Follows current affzirs, ‘ - Can explain the importance of k
is a social studies teacher,
a. Reads newspapers, cvrrent news magazines, and maga-~

zines representing varicus opiniors about current Iéentifies different sources of
affairs. - ‘ identifies the bias of each.

b. Reads books dealing with current problems.
c. Views or listens to news programs on TV or radio.

3. Participztes in various activities .to improve owa knowl- . Can explain the necessity of fu
edge of the social sciences and to kecp up with changes cocial sc1eﬂces because of the
in these fields,

O
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inge,

experiment with some changes.

by helping those who feel

ROTESSIONAL ACTIVITILS TO IMPROVE PERSONAL COMPETENCE AS A TEACHER

1

éGHPHTEVCIES WHICH TACTLITATE FURTHER PROFESSIONAL BEHAVIORS

ipates in their work,
cnferences.

or special meetings.
f orﬂaniéati;n.

presentation at one of

ith current problems.

. FOR PROFESSIONAL GROWTH

zations at the_local, state and

the con-

such'professional organizations,

ent news magazines, and maga=-
icus opinions about current:

ws programs on TV or radio.

cctivities to improve own knowl-
es and to keep up with changes

Idontifics professional organizations, particularly those
related to social studies teachers,

Can explain the purposes and activities of each of these
organizations. - ' '

Can explain the importance of keeping up with the news if one
is a social studies teacher.

Identifies different sources of information about the news;
identifies the bias of each.

Can explain the necessity of further reeding and study of the -
social sciences because of the rapid changes in these fields.

+
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a. Reads books on a fairly re gular basis.

b. Takes college or in-scrvice courses designed to in-
crease knowledge of one or more of the social sciences.

c. Travels to widen own knowledge of other places and
peoples.

d. Reads magazines published by professional groups of
social scientists; uses their bibIiographies to help
select books to read. ’

Participates in other activities to keep zbreast of rew

educational developments.

a.

Takes college or in=-service courses designed to in-
crcase knowledge of such developments.

Reads widely about new duvelopments in books and
.“gazlncs.
Examines and tries
jacts.

ut parts of new curricular pro-

“Tries out new ideas in the classroom, and gets construc-

tive

criticism from others. Also uses some system of

self-evaluation.

=

-

b.

ERIC ﬁ

Does not react negatively .to constructive criticism.

Cooperates with other teachers on learning new ways
of daing things. : .

Uses a video tape or sound tape of a discussicn or
other zctivitics in own classroom. Uses some analysis
system to analyze .pupils' thinking, interaction in
the classrcom, the classroom atmospnere, and factors
which might have improved any of them.

Aruitoxt provided by Eic:

Icentifies wezk areas in own prepa
to ovarcome them.

Can-explain the necessity of follo
the light of rapid changes in educ

Identific some of the magazines vl
ful for k:eping up with educaticna

Identifies new cu¥riclilar projects
then.

Can explain the need for feedback

Demonstrates flexibility and feelild
out many ideas in student teaching
position. Demonstrates willingness
criticism and to try to put.it.int

Identifies severalﬁsystems of anal
and interaction. Can explain the u
purposes. -

Uses such systems to analyze trans
cions or video-tapes of class acti
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=S to keep abreast of new
courses designed to in-

clopments,
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of new curricular pro-

sroom, and gets construc~
so0 uses some systen of

constructive criticism.

rs on learning new ways
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s.sroom. Uses some analysis
ninking, interaction in

2 atnosphere, and factors
y of them,
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nore of the social sciences.

Identifies wezk arecas in own preparation and plans program
tO ovarcome them.

Caneexplain the necessity of following new devclopments in
the light of rapid changes in education.,

ifies some of the magazines which are particularly use-
or kecping up with educational develspments,

Ideatifies new currlcular projects and sources fcr locatlng
then.

Can explain the need for feedback in the learning process.

Demonstrates flexibility and feelings of security by trying
out many ideas in student teaching prior to taking a teaching
posicion. Demonstrates willingness to accept constructive
criticism and to try to put it into effect.

Identifies sovaralusystems of analyzing classroom thinking
and interaction. Can explain the use of each and its specific
purposes. - B '

Uses such systems to analyze transcripts of classroom discus-
cions or video-tapes of class activities.



Reads widely in books for pupils of age which one is
teaching. Also previews ncw sudio-visual materials forx
them.

Uses organ

zations to find out moie a2bout curricular

developments and resourcas for pupils,

S

Uses state agencies and, where available, help from
colleges and universities.

Uses resource center in arca.

Sacurcs help of librarians and uses library reference
works to locate appropriate mdterials.

\‘\ . -
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Can explain the importance of using
them prior to use.

Identifies any state agency or orga)
consultative help and/or show or de
materials and materials for pupils.

Exanines local library resources as
resources, lLdentifies refereance to
ials. ) j



~

-
1s of age which onec is Can explain the importance of using multi-media and evaluatin
dio=-visual materials for them prior to use,

3

} more about curricular Identifies any state agency or organization which can provide
t pupils, consultative help and/or show or demonstrate new curriculua

| materials and materials for pupils.

‘ere available, help from
conines locai library resources as well as schoosl library

sources. Identifies reference tools for locating new mater-
ls

N
.
fc]

a

Heorg b

La.

tal and school library mater—-

and uses library rcference
r materials,
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