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The Stetus of Black Studies Programs
at American Colleges and Universities
I.
This paper is the joint effort of two sociologists and

one Black Studies director. The senior author, Goldstein,
became interested in knowing the extent to which the Bléck
Studies movement was making an impact on curriculum
offerings throughout the country. Newspapers had reported
the birth of Black Studieé at various well-known colleges,
but little information appeareé about less prestigious
institutions. Periodically the New Yofk Times summarized
its journalistic surveys of the state of Black Studies,
usually quoting certain key spokesmen.

Goldstein had misgivings about the superficia%ity of a
survey approach to Black Studies, recognizing her involvement
in its development as peripheral. Opinions_of £hose students
and faculty members at Douglass College who were centrally
involved in the new discipline were sought. Their encourage-
ment was such that it was decided to mail a cuestionnaire
survey to all four year colleges and universities in the
United States. The chairman of the Douglass College African
and Afro-American Studies program, Thomas Slaughter, agreed
to sponsor the research, and cuestionnaires were distributed
in Fall of 1970. Slaughter was later approached informally
about the authenticity of the.project at various Black Studies
conferences. In discussions with the co-authors he pointed
out that our surveay could be seen as an intrusion, as one
more attempt of white social scientists to gain knowledge
and information which could betray or violate the Black
experience. The poetic and holistic nature of Black
Studies would be denied in this attempt to break ¢t down
and cuantify it. The persons consulted may have

balanced this reaction against the possible contribution
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or possiklc harmlessness of the research when they advised
us to go ahead. W2 felt that patteras of non-response might
refiect a négative view of the survey, and made a mental
note to studyv then. _

The survey metiiod is clearly that of sociology rather:
tﬁan that cf Elack Studies. Most white sociologists, including
those of liberal persuacion, have heen writing from a maingtream
or Euro-Arerican perspective, and oux methods reflect this.
Though ethnic origins are not definitive, according to Charles
Valentine, who has written perceptively cn this issue, the white
rcilologist tends to write from a Eurc-Américan perspectivo.?
aArt of courses the builders of Black Studics Qrite from an
altbgether different, Afro-American perspective. The Black
Studies perspective pretends:.nd neutrality, is proudly and
cpeirly pro-Black, and recognizes predominantly white universities
as part of the Aﬁerican political structure. B&t'in addition
to the fact trat the discipline of sociology has a historic
Euro-Amexrican bias, many of its practitioners have felt

particularly threatened by the Black Studies movement. As

- Wilson Record and Robert Blauner point cut, some sociolojists

of race have been forced to leave an academic field in which
iiey had 2 nuge.investwent of timeand emotional resources.
Goldstein and Albert, the two sociologists involved in this
proiect, felt it important to subject our data to a Black
Ctudies persnective or critique. Slaughter joined us in
avaluating our data and we had 2 series of exploratory “rap"
sessions on how Biack Studies programs couald be meaningfully

evaluated.

O
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The literature on Black Studies clearly reveals the tw»
perspectives deccribed by Valentine. There is the Euro-American
appréach to Black Studies, which views it from a white.mainstream
perspective. And there is the Afro-american approach, most
evident in writings by Blacks, to Blaéks and for Blacks. White
scholars can get some idea of the Black perspective through
various published sources. This perspactive can be studied in
the pages of Black World (formexrly Negro Digest), particularliy

he March issues of 1968, 'G9 and ‘70, and in all icsues of

The Black Scholar. Sid Walton's The Black Curriculum: 2avelopinu

4
2 Program jin Afro~American Studiss providec documentation of a

"~ stzong Black approach to the developuent of Black Studies. 'This
pexrspective was demonstrated ait the October 1969 meeting of the
African Studies Asgsociation in Montreal, in which persons

or African ancestry reclaimed their turf from vhite Africanists
wiro had labored long and hard ian thé field.s The internal
Gizlogue among Elaczlk: Studies kuilders does not take as its poinl
of departure the institutionalization of another academic
discipliné. The aim is not to hecome "assimilated" into wiite
racist education. Black Studies, as part of aﬁ_dﬁgoing social
movement, is intent on developirng its owa frame of feference.
“hie success of Black Studies is not necessarily to be measured
by the numk=2z of courses offered, or the number of campuses on
waicn they are cfféred. Indeed, Black scholars and students
frequently view the response of university administrators to
the demand_for Black Studies as a "short-term sop thrown to
febellious students," as a panacea or placebo to quiet them.6
Vincent Harding, one of the Chief‘spokesmen for Black Studies,
i3 pessimistic about the possibility of developing really sound

progrzms in Black Studies on any mass basis, but hopes that a
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fer good programs can be created.7 PFowever, the fact that the
nnjority of Black college students now attend predominantlf
wiaito colleges, and their need for some version of Black Studies,
is =mometimes used {0 counter Harding's arguments for quality.
Wherever they are, EBlack students demand a more relevant
surriculum,  Similarly, the argument against a "brain drain®
¢f Black scholars from predominantly Black schools is met by
tle same statistic - aboat 56% of the nation's Black students
cttend precdominantly white 1nst1tu+1ons.9 The final sectlon of

t“;s vaper will return to a dls-Lsolon of the major issucs

'J

the evalua%ion ¢f Black Gtudies prograns, from a Black
rnerspactive,

The Lro-American stream 6f writing about Black Studies
gtzrts with the scene of the university in crisis, and is des
cribed in several collectlons dealing with student disruptions.
“h2 movemant cangnt universities by surprise, and sociologists
“ave been busy explaining it ever since. After the Black Studies
movznent erupted, it was easily tied to the demise of the Civil
nights mowvernent, the hot summers, the special programs for dis-
advantaéed ctudents which were created in the mid-60°'s, and the
cacassination cf Martin Luther King, Jr. Few dispute the fact
that Black Studies received its impetus from the new type of
Black student vho was brought on to traditionally white
cainriises, and vwho didn't know how to be grateful.

Euro-Amarican writing, while not always hostile to the
creation of Black Studies, views it from the perspective of the
white university, the vhite faculty and the white students. These
kinds of questions are discussed: how should administrators
handle Black student demands? Is the university being destroyed
by Black militancy? Should white faculty be allowed to teach

Black Studies? Are white students being closed out of Black
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Stuvdies courses? And, are all-Black dormitories and cultural
centers a case of reverse racism? Questions are raised about

txe academic quality of both the students and the courses.
Redsitatration figures for Black courses are carefully scrutiniz~d.
An exampie cf how Black Studies is discussed from a Euro-Americaa
perspective can be found in The Campus and the Kacial Crisis,

11 The 1969 annual

edited by David C. Nichols and Olive Mills.
meeting of the American Council on Education was devoted to this
question aud both the papers given and commentary on them appear
in this volune. ‘The collecticn shows how enlightened college

azministratcrs and high educational officials view Black Studies:

st

cfricia

ly and publicly. We know little about their private

ialecgues;, There is little acknowledgement in mainstream

2

writings of the existence of the Institute of the Black World
in Atlanta, which is training Black Studies leadership.

Seme symposia tryiinw to bridge the gap between the Evro-
farerican and Afro-American perspectives, including ¢original
pizces by a variety of people. Thus G. Kerry Smith's volume;'

‘ 12 . . . . .
‘he Troubled Campus includes concise .pieces by Vincent Harding

wund James Turnsr. And variocds case studies of particdlar
campuses have been published whirh include many first hand
documents.13 The views of administrators, faculty, and Black
studcat groups arz presented in such collections as The

. . .. .4 . . R
niversity Crisis Reader, Vol. I.l. Tiuis reader will be valuahlier

when the history of the period is under dispute. Ard of course

the famous VYale symposium, Black Studies in the Universitv, is

rccognized as a landmark.ls‘ |
Amongrﬁhose writing from a perspective wﬁich scunds Euro-

American because of their acceptance of the current economic

and political system (as modified by need reforms) are a few
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welil-known and freguently quoted Blacks. These spokesmen are
coucerned with Black mobility within the system, and their
writing differs in flavor from that of the Black Studies
rrotagonists. They see themselves as hard-headed rather than
poetic and often minimize the significance of the cultural
aspects of Black Studies., Bayard Rustin and Sir Arthur Lewis
are probably the most distinguished Black critics of Black
.Stuﬁies.

Writings on Black Studies contirue to eme-ate from college
adminiétrators, faculty members, and‘Black Studies propsdnents. .
Interesting ¢ime légs occur in the conceptualizations of issues
anl problems. While college administrators were stiil debating
the validity of the new discipline, Black scholars and students
were considering and reconsidering 'its objectives, drawing up
curriculum models, working out relationships between the prograﬁﬁ
and Black communities. Descriptions:. of individual programs
preared in publications geared to both Euro-American and
hAfrd=hmerican audiences. While universities ¢ nsidered how
8lack Studies'could be integrated without violating the
mniversity, Blacklﬁtudies people were considering how to
avoid cooptation and maintain the conflict relationship

itherent in the birth of the discipline. By September 1970,

Nathan Hare could ediporializa in ggg Black Scholar about
the "pseudo-black studies" being foisted on Black students,
the role of fpundations in supporting establishment-oriented
Black Studies and the opportunicstic role being played by
moderate Blacks.17 A different view was taken by scholars
 who attended a Black Studies conferenée in Binghamton, New
Yor~, in the Fall of 1971. They maintained that Black Studies

still enjoyed only a tenuous existence, but that quality zhd
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had improved and students had bernome mire terious about th:
courses.

Some surveys appeared, bazed both on questionnaires and
interview data. Professional educational bodies undertoovk
Tegional and statewide surveys.19 The major relatively '
autinomous programs were reported in séme detail. 1In 1969,
the Information Center on Education in MNew York undertook a
comprehensive survey on tle status of Black Sctudies in all of
the colleges and universities of that state.zo The survey was
a nedel of restrained reporting, cffering little commentary and
quite a bit of ugeful quantitative information. For example,
the survey noted the ethiis origin oi *those teaching Blachk
Studies ccurses., By 19¢3-70, barely 30 perceant cf those teaching
such courses in New Yorlt 3tate were listed as "nonwhite". These
"nonwhite" instructors were fournd te be relativel; new faculty
m:rhers at their institutions. Black Studies were more .- ...
available in four year than ia two year colleges at the timre
of the study.

A well-financed nationwide study, of Black Studies in

Tommanity Colleges, by John Lorbardi and Edgar Quimby was

published in 1971.21 A hafty 88 page monograpn repredent the

findings of their ocae page guestionnaire, which had been
heavily supplemented by the reading o primary source materials,
college catalogues, rublished and unpublished commentary.

Unlilkes the New York study, the junior college study is heavily
k%%gz‘ with opinion and advice. Most of the major issues in
Black Studies are discussed. 1Its annotated bibliography is
excellent, but its serious discussion of use of the terms
"Black", "Afro-American" and "Megro" seems less important.
Lombardi and Quimby found that the largest number of junior

ERIC
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colleges offering courses in Black Studies were located in
urban areas, thé n2xt lérgest number in suburban areas, and
“he fewest in rural areas. The largest number of coﬁrse offerings 9.
weare in history, followed by English, social science, arts and
humanities. Biack students were found to be in the majority

in most classes, though opposition to including whites in
classes appeared to k= lessening. Control of Black Studies was
in the hands of Blacks. Lémbardi and Quimby came to the.
conclusion that it was the number rather than the pefcentage

of Black students on a campus that wzas qorrelated with the
presence cf bBiack Studies offerings. Tﬁus,.a small percentage
of Black Students on a very larce campiaz provided the needed
irnpetus for the develcpment cf Black Studies.

Threce "significant transitioas in institutional aims and
objectives” were seen to be emerging in the Black Studies
meovement, ramely: 1. the tranéformation of the entire curriculum
to promote the "black agenda", which wa3 being ﬁromoted in scme
urban colleges with almost 100 per cent BlackAenrollment,

2. the broadening of the aims ahd objechivés of starndard

courses to include the black experience, and 3. the supplementinc
oxr suppianting of the aims and nbjectives of Black Studies by
those of Ethnic Studies.’’ | ' '

Black Studies can be viewed as one more discipline vying
for the resources of the university, and its success estimated
by the degree of its institutionalization into academic
structures. Large enrollments, including many white students,
could be seen as a m2asure of zespeqtabilify,. Or, Black
Stuvdies can e viewed as a continuing conflict element in
univérsities, consistently opposing racist structures and

continually fighting for change. The demise of any particular




Black Studies program or the creation of any new program can
be viewed differently from Euro-American or Afro-American
perspectives. The appeal of Black Studies for large numbers
of white students might reflect approaches that are less
pro-Black. These points are made in order to indicate the
dangers of drawing unwarranted conclusions from our data.
Thé guantitative Jita presented must be taken for what

it is ~ a tolly of the extent of Black Studies programs,

of their organization within the colleges, of student
involvement and the other items discussed - as reported by

cullege administrators and program heads.
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II -- The Datsa

Using the Directory of the U.S. (ffice of g£ducation,
1969-70 edition, we established a card file cf all four-
year colleées in the United States. 'e recorded the size
of the school, che nature of its sponsorship, whether it
was coeducational, all female, or all male, traditionally
white or Black, accredited, or selective, as well as the
region of the country in which it was located and the level
of degree awarded. All of this information came from the
Directory 2xcCept level of selectivity, which was o®tained
from Barron's Guide to Universities and Cclleges. 1in
Lctober, 1970, we mailed a three-page nuéstionnaire to 1734
schools. Gf thic number, %55 did not respond, 712 were
exclucded as not appropriate to our purpose, and 967 remain in
our sample. These colleges comprise 64% of the relevant
population.

Those who responded compare closely tc those who did not
in sponsorship, sex, and ra2cuviorn, except that our sample hes
more colleges from the iniddle Atlantic and sast North Central,
and slichtly fewer from the Northeastern, and East and .est
South Central regions than the group of nonrespondents.
Large, accredited, selective schools and those with graduate
programs were especially likely to respond. None of these
differences ex¥ceed ten percent, and most are less than half
of that. Traditionally Black schocls had an 84% response, but
they are so few that'they account for only 4% of the sample

and 1¥ of the nonrespondents. {See Table 1.)
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Table 1. Comparison of Respondents with
Non-respondents. rercentages.

Respondents Ncn-respondents
N-967 % N-5E55 Zo

Size To 1500 £2 60
1501-40006 23 21
.4001-9000 13 10
9000 + 12 5
No information - 1
Sex Men only 8 3
Women only 12 12
Coed - 80 80
Sponsorship Public 32 | <9
rrivate Nonsectarian 2 28
Private Religious 35 43
Accredited Yes 88 82
No 12 18
Region Northeastern o 12
‘ Middle Atlantic 18 16
Bast North Central 19 14
V’est North Central 12 11
Scuth Atlantic 15 15
past South Central o 10
WWest South Central 6 10
Mountain 4 3
Pacific 9 10
Fossessions and Territories 1 -
Selectivity Selective 2] 12
Competitive 34 29
Less Competitive 25 31
N¢ informacion 2 29
Degrees Undergraduate only 46 56
Undergraduate and Craduate 54 46
Race Traditionally Black 4 i
a9

O . . .
: Traditionally White 96
ERIC Y

IToxt Provided by ERI
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Cf the colleges responding, 18 percent have Black Studies
programs, another 46% offer courses in the field, another 2%
have African studies, Ethnic studies or lecture series only.
The student looking for Black Studies can find something so
qléssified in 640 colleges in our s:

Thirty percent of the colleges which reported some
form of Black Studies did not answer our question on the age
of'this development at their school. Gf those who did
answer the cuestion, only 4% report some form of Black
Studies before 1966, the year of Stokely Carmichael's
Black Power pronouncements; the figure became 7% by the long,
hot summer of 1967, and rose to only 14% by the time Martin
Luther King was assassinated in 1968. E&ighty-six percent of
the Black Studies offerings were established after this
avent, with 388 schools reporting starting dates after the
summer of 1968.

Sixty percent of the schools having Black Studies
designate a specific person in charge of the program and
26% say that their program has its own faculty and staff.

Ve asked if anyone had been hired specifically to implement
Black Studies. Thirty-two pevcent reported hiring academic
personnel! full-time, while ahbther 6% had hired academics
part-time only. Nineteen percent had hired full-time, and
another 2% only part-time staff members.

Forty-six percent of the colleges offering Black Studies
list more than two undergraduate courses for the 1970-71
academic year. This was an increase over the 35% cluaiming
to have more than two courses in the preceeding year. 7Two
hundred thirty-five colleges report an increase in the number

of courses from 1969-70 to 1970-71, while only forty report
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a decrease. Ten percent of thcse offering Black Studies
had ¢graduate courses in 1969-70 and this increased to
12% by the next year; sbout half of these schools list
one Or two courses only.

Sixty-five colleges indicate that they have an under-
graduate major in Black Studies and four report a graduate
major. Sixty-nine say they have a minor in Black Studies.
iore majors were reported by more schools in the second year
than in the first but response was too boor on the guestion
asking the numbér of students enrolled in the major to draw
any detaile?d conclusions. Two hundred and eighty-two
schools indicate that they are planning to initiate Black
Studies or to expand their present offerings.

Students have been involved in develcping Black Studies
at an impressive number cf institutions. Fifty-one percent
of those having Black Studies say that students had asked
to have them. Twenty-two percent say students sorve the
program in a decision-making capacity; thirty-two percent
that students advise and help to plan Black Studies, and
five'percent report that they are on the staff.

As mentioned above, answers about the numbers of majors
and minors were too sketchy to be of much use. About half of
the schools reporting majors or minors in Black Studies claim
that white students are enrolled in these programs; all say
that Blacks are. Nine schools mention cther races. Cf all
schocls cffering Black Studies in some form, fifty-five
percent indicate that whites are enrolléd 1n courses, and a
lictle over half of these say whites are the majority of
gtudents taking Black Studies. Only half of the 967

respondent.s answered the cuestion about proportions of
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Blacks and Whites enrolled in their school. All but eight
of these claimed to have Blacks enrolled. Except for the
traditionally Black schools, most of these said they had
from 1 to 5% Blacks, with 113 schools claiming that 6 to 25%
of their enrollment is Black.

There were four groups of schools which differed enough
ffom each other in the establishment and timinyg of Black
Studies to warrant separate examination. (See Table 2.)
Traditionally Black colleges form the first group. Since
all but two of them are coeducational, we did not divide
this group further. The other three groups are traditionally
white colleges: male, female, and coed.

Using these categories, Blzck, White Male, White Female,
and Yhite Coed, we measured the association between size,
sponsorshib, selectivity, and percentage of Black enrollment,
and five variables: presence of Black Studies, starting date
of Black studies, existence of staff swpecifically for Black
Studies, exristence of a major or minor in the field, and
students' role in establishment cf or decisions about Black
Studies. Ve also examined the racial composition of the
Black Studies courses and of the colleges themselves.

Since we are interested in the establishment of a
course of student relevant to the experience of Black people
in the United States, we decided that we should exclude the
2% reporting "African", "Ethnic", or other types of programs
or lecture series from our category "Black Studies". \ie
decided also to exclude "no answers" from our analysis.

All tables give percentages of colleges actually answering
the relevant cuestion. Te have eliminated all cells
containing less than 10 cases and used an asterisk to

@  indicate those with ten or more, but less than twenty cases.




Table 2. Compariscn of Colleges by Race and Sex.
Percentages.

Type of Traditionally Traditionally ¥hite
School Black Male Female Cced
_ Gk = % % %
Have Black Studies 89 51 68 64
Began Black Studies by
carly 1968 17 10 23 1z
Specific staff for ]
Black Studies 21 20 40 35
Major in Black Studies 30 13 6 11
minor in Black Studies 41 11 4 13
Students isked for
Black Studies 70 G2 58 74
Students Ilake Decisions
About Black Studies 78 32 38 40
Yhites are in the Majority
in Black Studies Courses 0 86 73 69
3laek Students ara at Lehst 6%
of College inrollment 100 19 24 29

*"Black Studies" does not include Bfrican Studies, Ethnic
Studies or lecture series.

**R11 percentages in this table ars based on at least twenty
(20) cases.
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Table 2 shows that Black schools are the most likely
te have Black Studies, to report z major or minor in the
field, and to report that student: take part in decision-
making about Black Studies, 1n all cf these respects this
group of schools is far ahead of tne traditionally white
groups. They are not as likely as the white female schocls
to have begun Black Studies by early 1908, and not as likely
as any of the white schools to have a pecific staff for it.
VVhite coed schoolsare slightly ahead of the Black colleges
in having establishecd Black Studies in response to student
demand. Of course, whites are never the majority in Black
Studies courses in Black colleges, ar? Black students are
always the majority in the schcol.

Detailed analysis of Black colleges is almost impossible
due to the small number of traditionally Black schools in
the sample (37) and loss of cases through nonresponse Lo
individual cuesticns. {5ec¢ Table 3). Narrcwing it down to
schools of 1500 students or less does raise or lower some
percentages, but only slightly, except that the likelihood
of an early start is reduced tc 6%, only a third of the
original percentage. Limiting the category to schools of
1501 to 4000 enrollment nearly doubles the likelihood of
an early start. Private schools seem to have been less
likely to do anything, especially private religious schools,

which are represented on six dirwensions. Removing the two

colleges classified competitive results in raising the
percentage which have Black Studies, began eariy, have a
major established in response to student derand, and lowers
it for those with a specific staff and where students make

decisions about Black Studies. Standard categories of
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selectivity were usea. It shoula bemmaberca that these are White
criteria being imposea on Black schools. Wote also that the gquestion-
naire oic¢ not incluae criteria for student adecision-making anc there-
fore the replies refisct subjective incerpretations.

Table 3. Comparison of Black Colleges by Size,
Spongorship, ana Selectivity

Sponsorship Selectivity

All Black Size Private Private Less
Colleges to 1500 1501-4000 Public ionsect. Relig. Compet.
% % % % % % %
Have Black Stuaiss 89 92 Bo* B8* Q2
Began Black Studies
by Early 1968 17 6% 33* g% 12% 20
Have Specific Staff
for Black Stuaies 21 21% . " g% 18
Have a Major in .
Black Stuaises 30 30 g% 36
Have a Minor in
Black Stuaies 41 42% 25% 41
Stuacents Askea for
Black Stuaies 70 65% 55% 79%
Stuaents Make Deci~
sions Ahbout 8Black :
Studies 78 T7%* 69%

All percentages are calculatea on a base of at least ten colleges. Cells
with less then ten colleges in them are left blank. Percentages accompaniea
by an asterisk (*) are basea cn more than ten, but less than twenty, cases.
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It is at the travitionally White colleges that the confrontations
about Black Stuoies are most likely to take place, ani there that the
legitimacy of the fisla is challengea. Table 4 presents oata on the
axistence of Black Stuaies for the three groups of White colleges. He:rs
we see that the larger the school, the more likely it is to have Black
Stuaies, but that small White female colleges are not nearly as resistant
to establishing them as are schools where maiés atteno. Private schools
are less likely to have Black Stuoies than public, anao religious private
schools least likely of all, but here again, White female colleges shouw
8 percentage of Black Stuaies offerings higher than their sponsorship
category woula leada one to expect.. The more selective the school, the
more likely it is to offer Black Studies in all three groups, schools
with females attenaing showin¢, higher percentages than the all-male
group. It is oifficult to say anything about the percentage of enroll-
medi.;%ich is Hlack in connection with the existence of B8lack Stuaiss,
although the trena is oz Black Stuaies to be more likely where there
are more Blacks, up to a percentage of 10, growing somewhat less likely
if there are more than that.

After the death of Dr. King in early 1968, Black étudies was
initiatec at a great many schoolsj the year following saw the number
of colleges offering some form of Black Stuoiss more than treblea. 1In
the acaoemic year 1969-70, the number nearly ogoublea again. We thought
it worthuwhile to look at the character of the colleges which haa
initiatea Black studies before the_assassination of Dr. King., Table 5

presents adata on the timing of Black Studies establishment.
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Table 4. Parcentage of Colleges with Black Stugiss by Sizse,
Sponsorship, Selectivity, ang Percentags of School
Enrollment Which is Black. White fale, Whits
Female, and White Coed Colleges

Typs of School White Male White Female White Coed
% % %
WUhole group - 51 68 64
Size - to 1500 ' 38 67 45
. 1501-4000 78*% 73*% 71
4001-9000 . 80
9000+ 87
Sponsorship -- Public 75
Private Nonsect. 65 76 57
Private Religious 49 65 56
Selectivity - Selectivity 69 71 75
Competitive 50 69 70
Less Competitivs 50* 62
Percentage of Blacks - 1-5% 79 93 87
6-10% 100 94
19+% 89

All percentages calculated on a base of at least ten (10) colleges.
Cells with less than ten are left blank. Percentages accompanied by
an asterisk (*) are based on more than ten, but less than twenty, cases.
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Table 5. Percentage of Colleges with Black Stuoies by Early 1968
by Size, Sponsorship, Sslectivity, ana Percentage of
Black Students Enrolled in School. UWhite fiale, White
Female, ana White Coea Colleges

Type of School White Male White Female White Coed
% % %
Whole group 10 23 12
Size - to 1500 ‘ 13 23 15
1501-4000 13
4001-9000 10.
9000+ ‘ 111
Sponsorship - Public 11
Private Nonsect. g# 29 20 '
Private Religious 12% 20 15
Selectivity - Selective g* 7* 8
Competitive 35 14
Less Competitive o 14
Percentage of Blacks = 1-~5% 6 22 g
6~10% 27% - 12
11+% 22

All percentzges calculated on a base of at least ten (10) colleges.
Cells with less than ten are left blank. Percentages accompaniag by
an asterisk (*) are based on more than ten, but less than twenty, cases.
Size does not seem to be an important variable associatea with an
early establishment of Black Studies. Private, nonsectarian colleges
are more likely to have started early in the White female ano White coed
groups, but not in the White male group. The most selective schools are
less likely to have started early than the merely competitive or the
less competitive. The more Blacks enfolled in the schools, the more
likely they afe to claim an early start on Black Studiss. For thess

comparisonsg, White female schools are definitely leadgiing the way and

White mals schools lagging behind.
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Table 6. Percentage of Collizges with Specific Staff for Black
Stuoies by Size, Sjionsorship, Selectivity, and
Percentage of Schocl Enrollment Which is Black,
White Male, White Fesmale, ana White Coea Colleges

Type of School White Male White Female White Coed
% % %
Uhole group 30 40 35
Size ~ to 1500 12+ 38 32
1501-4000 28
4001-9000 34
9000+ 46
Sponsorship - Public 40
Private nonsect. 50% 63 36
Private Religious 20 26 26
Selectivity - Selective S5* 50+ 49
Competitive 26 30
Less Compsetitive 29
Percentage of Blacks - 1-5% 4% 28 36
6-10% T3 30
1149 . 44

All percentages calculateo on a base of at least ten (10) colleges.

Cells with less than ten are left blank. Percentages accompanieo by

an asterisk (*) are baseu on more than ten, but less than twenty, cases.
Table 6 pressnts cata on the presance of spsacific staff for Black

Stuoies. Here there is a tendency for large schools to be more likely

te have specific staff; also nonreligious schools, more selective

schools, and those with more Blacks enrolled. Again the presence of‘

females in the school seems to be essociated with a higher probability

of having a specific staff for Black Stuoies in several comparisons.
Although White tolleges are more likely to have a specific

staff for Black Stugies than are Black colleges, White colleges ars

nowhere near as likely to offer a major or a minor in the fiseld. (See
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Table 2.) Tables 7 and 8 show the breakdown. In Table 7 we can see
that size, public or non-religious sponsorship, selectivity ana an
.enrollment which is more than 5% Black are all associated with the
likelihood of the colleges offering a major in B: .'k Studies. Size,
public sponsorship, selectivity andg higher numbzrs of Blacks are also
associated with having a minor in Black Stuoies, except that in whige
maie schools the most selective are much less likely than the merely
competitive to have the minor.
A1l female schools are least likely of the thres categories to
have a Black Stiudgies major except where Blacks constitute more than 6%
of the enrollment, ana they are least likely to have a minor except in
small schools or private religious schools. This is interesting in the
light of the strong tendency for White female colleges or coed colleges
to have Black Studies and to have started it early, ana the slight
tendency for them to have a specific staff oesignatea for it. It seems
to me that this unaderlines the neea to consider two influences which
may affect the response of the White establishment to the cemana for
Black Stydies: resistance ana resources. It is certainly no news that
the Whits power structure in the Unitec States is also a male power
structure, It should also be clear that the training of males in this
country is training for leacgership while the training of females is not.
Nor is the training of femazles supportea as well as the training of
males. The demand for Black studies ana the presence of Blacks should
logically be more threatening in éxclusively or predominantly male
settings than it is in exclusively or predominantly female settings.

Q Although the much-discussed interracial sexual rivalry is minimized in
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Table 7. Percentage of Colleges with a Major in Black Stuoiss
by Size, Sponsorship, Selectivity, ana Percentage of
School Enrollment Which is Black. White Mala, White
Female, ano White Coeo Colleges

Typa of School White Male White Fesmale White Coed
% % B
Whols group 13 6 11
Size - to 1500 4 2 3
1501-4000 18% 4
4001-3000 12
9000+ 32
Sponsorship - Public . 18
Private Monsect. 27% 16 6
Private Religious 8 0 6
Selectivity -~ Selective 27% 2% 23
Competitive g% O* 13
Less Competitive 0% 4
Percentage of Blacks - 1-5% 22 0 11
6-10% 33% 14
11+% 14

All percentages calculated on a base of at lgast ten (10) colleges.
Cells with less than ten are left blank. Percentages accompaniea by an
asterisk (*) are based on more than ten, but less than twenty, cases.
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Table 8. Percentage of Colleges with a Minor ir Black Studies by
Size, Sponsorship, Selectivity, and Percentage of School
Enrollment Which is Black. White Mals, White Female,
ana White Coed Colleges

Type of School White Male White Female White Coea
_ _ % % ?
Whole qroup 11 4 13
Size - to 1500 ’ 0 : 5 4
1501-4000 8
4001-9000 : 16
9000+ 30
Sponsorship - Public 23
Private Monsect. 4 8
Private Religious 15 4 2
Selectivity - Selective g% 6% 17
Competitive 27 . 3 15
Less Competitive. g 0% 10
Percentage of Blacks - 1-5% 14 5 1
6-10% 9 16
11+% 29

All perﬁentages calculated on a base of at least ten (10) colleges.
Cells with less than ten are left blank. Percentages accompaniea by
an asterisk (*) are based on more than ten, but less than twenty, cases.
one-sex institutions (as compared to coeducational colleges) it is pre-
cisely there that the interracial power rivalry is conspicuous--for
the male schools by its intensification, ana for the female schools by
its absencs.

As to the sexual rivalry, among Whites it is largely a male
phenomenon. It is always one's gsister that must be guardea, not one's
brother, ana the Black to worry about is the male, not the female.

Among Blacks there seems to be the reverse concern. The Black woman,

so often attacked and exploited in thse past by White males is highly
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resistant to the idea of interracial sex. Indeea, if the stuadises on
intermarriage are to be believea, it is three or four times as likely
to take place betwsen a2 Black male and a White femzle as it is between
a Black female ana a White male. Recent writings by Black womon are
outspoken on this point ano strong in their condemnation of Black men
who become entangledg with White women. While both sexes of Blacks hava
good reason to be highly suspicious of and antagonisti: towara Whites,
the emphasis as well as “he focus of hostility may be oifferent. On
the campus, anxiety should be most intense among White males when

faceo with what they regsro as the real threat, Black males. Uhere
there are no White females to confuse the issus, the politir2l implica-
tions are brought into focus. UWhite political ano sexual anxiety is
least intense among White women, because they have only reflectec

powsr to protect ang their men are not coveted by the other group of
women, In agaition, the passive White women, contemptuous ana arrogant
as she might be toward Black women in an inferior position to her own,
is no match for the resourceful, spiritea, ano angry Black woman

" unancumbereo by menial status,

Onca the fact of Black Studies has been realized, expansion of
the program into a minor or a full major may depend less upcen the power
struggle and more upon ths size ang resources of the college ana the
"market" for its courses. Table 9 presents ogate on the percentage of
colleges which instituted Black Stuoies in response to student demand.
Size of school is quite important: the lérger the school, the more
likely to have hadg stugents ask for Black Stugies. Except in White male

, colleges, nonreligious schools were more likely to have experisnced
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stugent demand. The more selective the college, the mor: likely to
have a ademand for Black Studies. A oiminishing effect on this demana

is apparently related to increasing numbers of Black students enrollea,

’

showing up after 5% for White femele schools and after 10% for White

co=2d schools.

Table 3. Percsntage of Colleges Whepp Students Askea for Black
: ygigs by Sivze, Sponsorship, Selectivity, and Per-
cantage of School Enrollment Which is Black. White
Male, White Female, andg White Cosa Colleges

Type of School White Male Yhite Female White Coed
_ % % %
Whole group 62 : 58 74
Size - to 1500 60% 60 59
1501-40G0 6
4001-9000 80
9000+ . 86
Sponsorship - Pyblic 81
Private Monseact, 55 61 77
Private Religious 71 55 61
Selectivity - Selective 46% 67+ 86
Conpetitive 48 73
Less Competitive 69
Percentane of Blacks - 1-5% 70 55 73
6-107% 50% 84
11+% 71

All percentages calculated on a base of at least ten (1) colleges.
Cells with less than ten are left blanik. Percentages accompanied by an
asterisk (*) are basea on more than ten, but less than twenty, cases.

O
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Table 10. Percentayge of Colleges Whéra Stuaents Make Decisions
About bl=ack Stuoies by Size, Sponsorship, Selsctivity,
and Percentage of School Enrollment Which is Black.
White Male, White Femc s+, andg White Coed Eollages

Type of School WUhite Male White Female hite Coed
% % %
Uhole group 32 38 40
Size - to 1500 37 41
1501-4000 32
4001-9000 42
9000+ 46
Sponsorship - public 42
Private Nonsect. S50 40
Private Religious 36+ 25% 37
Selectivity -~ Selective 60* 41
Competitivc ' 25% 41
i.ess Competitive 38
Parcentage of Blacks ~ 1-5% 3% 39 40
6-10% 46#% 51
11+% 28

All percentages calculated on a base of at least ten (10) colleges.
Cells with lsss than ten are left blank. Percentages accompanisd by an
asterisk (*) are basea on more than ten, but less than twenty, cases.

Stuuents are more likely to make decisions about Black Studies
in largs, nonreligious, selective schools and schools where there are
between 6-10% Blacks. Again, more than 10% Blacks is sssociated with a
oiminishea percentage of colleges where stugents make decisions. Of
course, we have no way of knowing whather Black enrollment in a given
collage or group of colleges preceded or succeeded the advent of
Black Stuoies or its expansion. Furthermore, Black enrollment is also
strongly influsnced by the admission policies of the school.

Table 11 presents the aata on thq proportion of White stuaents

Q Elack Studies courses who are Whits. It has been argued that Blaci
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Table 11. Colleges Where Over Half of the Students in Black
Stuoies Courses are White by Size; Sponsocrship,
Selsctivity, ana Percentage of College Enrollment
Which is Black

Type of School White Male White Female White Coed
% % : %
Uhole group B6 73 69
5ize .- to 1500 o 100 75 60
1501-4000 " 65
4001-9000 59
9000+ 52
Sponsorship - Public 55
Private Nonsect. 55 55
Private Religious 87* B6 69
Selectivity - Selective 42% 60
Competitive B6 60
Less Competitive 55
Percentage of Blacks - 1-5% 88+ 88 72
6-10% 42
11+% 17

All percentages calculated on a base of at least ten (10) colleges.
Cells with less than ten ars lsft blank. Percentages asccompanied by -
an asterisk (*) are based on more than ten, but less than twenty, cases.
Stuies shoula be exclusively fer Black students, and, conversely,

that White students are especially in neea of the enlightenment that
Black Stuoies courses can provioe. The question we have asked is

"Are the majority of students now in Black Stuoiss courses White ovi
Black?" Two-thirds to more than four-fifths of the traaitionally White
colleges have Black Studies courses which have a majority of White
stugents. This is somewhat more likely in smaller schools than it is
in large, in resligious schools than it is in nonsectarian, privita oo

public. In W ‘te female colleges selective schools are less likely to
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show this patiern than are competitive scnuols, but this is ot true of
Ihite coed schools, where salectivity makes little oifierence, anag in
the cpposite oirection.

There is a strong acscociaticn between the percentage of Blacks
in schocls ano the percentage of Whites in Black Stuaies courses in
the same groups. It should be remomberea that we 0v not have informa-
tion on the actual numbcrs of Rlacks and hitec in thoss courses. It
is not surprising that thu proportion of flacks in the school shoula
be ccrrelated with the proportion of 8lacks in 9lack Studies courses,
Uhat is significant is the high proportionzl Whits enrollment in theue
coursaes, which has important implications for some of the issues which

will be raised by Mr. Slauchter in the firal saction of this paper.




ITI. Perspectives

My purpose is to contribute something to the framework for
entertaining the preceoing oata presentation ano to advance some per-
spectives for the identification of adaitional inoicators of status
for Bilack Stuoies in American colleoes.

My aiscussion is a reflection upon my experience of Black Studies
over the course of four years. A preliminary note on my backaroung is
perhaps in order. [Ny immersion in Black Stuadiss extends back to the
Summer of '68 whan I became involveao in the initiation of Black Stuadies
at Southern Illinois University, Carboncale, Illinois. In the beginning
I was the Assistant Cooroinator of the Program, primarily in charge of
the initial ogevelopment of resource materials and equipment, ano later
the cooroinator of the cesign andg implementation of an innovative mass
lecture course. 1In 1970 I transferrsn to Douglass College of Rutgers
University and became the Director of Black Stuoies for a perioo Jjust
enaing, At pressnt I am a lecturer in Black Stucgies at Douglass. In
sum my experience is a relatively comprehensive in-aepth involvement in
Black Stuuies which constitutes the founogation of the oiscussion ang
obssrvations which follou.

The study to which my comments are appended, is surrounszed by a
number of questions as, presumably, would be most other attempts of this
kino to quantitatively analyze and gescribe Black Stuoies. It is con-
fronteo on the backsioge by wnat micat be called, philosophical questions
of methodology. On the frontsiode there are a number of what I woula
call pragmati’c concerns. This latter set is integrally related to the
objectives of the study and do, perhaps, point the way toward on-going
rngvelopments in the area of ascertaining status for Black Stuoies in

. O
E!Sgggnerican higher education.



The fellowing are the philnsophical issues. Has Black Studies
changed, essentially, ouring the time required to complete the survey?
Has the c.imate changed? 1If so, does the change represent anything
unique in the problem of oealing with highly transient domairs of
investigation? hat issues dgeterminea the formation of the question-
naire? Arc those concerns vital togay? Have the questiuvns asked in
the survey proven to be aimed at critical acterminants of the nature
of Black Stugies? Given the fact that the survey oe:z1lt necessarily,
with a specific time period, oo its finoings have current utility
ang/or historical significance?

Although these queries can be intriguing, the pragmatic concerns
represent more wital éonnections. For instance, of the number of
courses recorded by any given institution, what is the racial compo-
sition of the involveo faculty? What is ‘{he composition of the faculty
in terms of backgrouno, credentials ana expertisse? What criteria ars
usead to ocefine and rationalize those credentials? How many of the
faculty reflect a carser interest in Black Studies? UWhat is the cul-
tural composition of the Black faculty involved: how many are African?
wWest Iraian? Black American (U.S.)? Is there a faculty-staff committes
offic.ally relateo to the gevelopment of the program? If so, what is
its status ano function in the broader affairs of the institution? To
whom is the Black Stuoies faculty immegiately accountable? Is the
institution, through the program, affiliateo with any efforts to estab-
lish professional associations of Black Studies? \hat is the source of
funging for implementing Black Studies? Whers does Black Stuoies

apparently lie in the institutional list of priorities? How is that
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station rationalizea? What steps have been taken to accommodate Black
Studies faculty anog Black faculty ana staff in gensral? What percent
of the institution's higher level administrators are Black? UWhat
roles are involved? 1Is the institution engagea in an on-going program
for 'oisadvantagea' students? What is the proximity of a Black com-
munity to the campus? 1Is thers a Black Studiss center? How is that
resource funded ana utilized? Does the curriculum comprise community
involvement formats? These and a number of other concerns (many of
which do not lena themselves, readgily, to quantification) are the
kings of things a Black 3tuoies director considers when he reflects
upon the growth of Black Studies in American education.

To facilitate communication of my perspective on the dynamics
of these matters, let me aiscuss one of the less manifest questions
posed above ana demonstrate its connection to others aof those guestions,
in particularly the last.

How are issues of status involved in the questicn of the proximity
of a Black neighborhooa to the campus? In the beginning we talkea a
great deal about Black community control over Black Stucies, reflect-

ing the fact that all other functions of the institution served

priorities of the White community. What we failed to articulate
explicitly, was the Establishment, here meaning the agencies and pro-
cesses through which "the White community" exercised control over the
institution. The White community controls the institution, inoirectly;
representationally, so to speak. The local townfolk, in most cases,
are just as alisnated from the power structures of the institution as

are Black people. Since the plight of the Black American is precisely
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the fact that he has few if any ==zinstream, societal agenciss, the
gemanad for community control over an entity which was to be integral

to the institution, createo a problem with which neither party was
prepared tn dgeal; White society, by attituade, B8lack people, through
lack of power. The genius of Black Stugies is perhaps the effurt to
contribute to the development of the rudiments of such agencies for

the Black community through the shape of the struggle for Black Stuoies
itself.

In any event, contrary to the conceptual limitations of the
involved acacemicians, the student activists apparsntly recognizeo the
presence of the predicament. The concrote realitiss of their involve-
ment caused them to realize the crucial rols of a Black neighborhoog
within the environs of the collsge. At an early stage the student
movement advanced the principle that to wage successful struggle on
the campus requireo access to a Black neinhborhcod ano positive - upport
from that community. The actjvist utilizea the neighborhoso to challenge
the rhetoric of others by inquiring intn their involvement in the com-
munity. He usedié%:concrete relations hetween the institution ang the
neighborhooo to "heighten the contracicticns" for both parties. He
used the neighborhood to programmatically accentuate and chip the
institution's hypocrigy about jobs, student enrollment, ano the accesc-
ibility of & benign resource to the needy at its door-steps. In the
end, the harsh reality was that the activist used the neighborhooa as a
sanctuary from isolation anc repression.

“rom the perspective of the 8lack Stuaies acaoemician on the
other siage, the reed for a Black neighborhooo can be simply put. Without

ERIC
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a contiguous Black community, the demanda for autonomy over the program
and curriculum was without substance; and in the extreme case,
literally without programmatic purpose. Who would comprise the member-
ship of his countervailing constituency?

The question of the proximity of a Black community is crucial
also at the next level. One very fundamental mandate of Black Studies
is relevance to the Black Community. A crucial facet of thie srin-
ciple was expressed in early models through high priority placec on
community involvement experiences, Subsequently, the neea became clear
for formelized practicum designs, internal to the curriculum. The
conception took basically three forms. One mocé was to project the
igeal of a practical component for every course in the Black Stuaies
curriculum. Ffor example, if the course in question were a history
course, then the student was to gather local history, establish a
history club in the community or make history fhrough his political
actione, informeao by his legssons in history.

A second variation was to conceive of community involvement as one
core, among others, of ths curriculum. Here the curriculum would be
clusterea accoraing to traditional gisciplines, the humanities, the
expressive arts, the social sciences, stc. Accoraingly, the practicum
formats were to be founa mostly in the soclal sciences component; and
usually, would amount to an exercise in applying the methodology of the
givan, traditibnal agiscipline to the Black Experience.

The thira alternative was to design a specific course for this
purpose. Usually it would be an upper diviéion (junior-senior) offering,
structured to synthesize ana test the overall import of the curriculum.

ERIC
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The practicum here was, so to speak, the end toward which matriculation
in Black Studies moved. The subtlety introduced in this last approach
was the proposition that the community was to be technically enhanced
and not manipulated under the hangs of ill-prepared stugents.

In the end, regardless of ths model smployed, the objective of
stugent involvement in the community was two~fold: to make the educa-
tional process more pertinent to the real needs of Black people and,
reciprocally, to velate integrally the Black community to the eouca-
tinnal process. Note also, that we beliesved that this odouble-intent
Coula be facilitated only by making community {involvement integral to
the oevelopment of Black Studies, through making the practicum integral
to the curriculum, This, in fact, is put forth as the ideal of Black
Stuodies.

Throughout the process, the keystons to effectively implementing
structured community expsrience is the proximity of a Black neighborhood.
Beyeona the gquestion of pecagogical logistics, the absence of concrete
touchstones presentea by the immeoiate accessibility of alneighborhood,
reduces "the Black Community" to a philosophical role in the total
scheme of things, Therefore, in adoition to knowing the numhers of
courses, we must have some knowleage about the logistics of routinely
connecting the curriculum to a 8lack neighborhood. Consecutively, we
must know something about the porticn of the curriculiwn committeo to
community i-volvement: the numbers of courses, the structurse andg
aobjectives and the manner in which the institution sanctions the
endeavor.

ERIC
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This last facet, in particular, i.e. the moae in which ana the
gegree to which the institution sanctions community invulvemert, raises
the question of the status of Black 5tudies in a way which is unique, but
which probably takes us rapidly to the heart of the matter. UWhile all
partiss concerned can understang the role of fielo work in societal-
change orientsa curricula like urban studies, community cevelopment ang
social works and in traoitional social science curricula in general;
upon inquiry, we might fino that across the board, most institutions
balk at the notion of a well-oevelopedo field-study component to Black
Stuoies, per se. The question of fielo-work in Black Stuoies takes us
closer to the question of fundamental change, both within ano without
the walls of the University. The American Establishment is notorious
for coopting aialog ang avoiding change for Black peaople.

Incigentally, in this inquiry it is essential to the stUdy to
discover and ask the stugent activist whether and how his relationships to
the community are facilitated through Black Studiss. It is also neces-
sary to igentify ana separate obstacles, internal to the admittedly
complex problem of student involvement in the community from obsﬁacles,
imposea upon-devslopment in this area of sducation by the attituoe of
the sponsoring institution towards Black Stuaies. The former case
relates to the status of Black Studies in terms of the emerging
discipline's success in confronting internal problems of peoagoay,
cantral to its continueo ocevelopment; the latter case relates in terms
af the new duiscipline's relation to American education. The latter is
more central to my theme. If we fing that institutions hesitate on

gfhe guestion of fielo work in Black Studies, per se, then we must
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understana the aymamics of that situation. (Let us anticipate the fina-
ing that Black Studies programs are overbalanced in humanities courses.)

Confrontatior on whe matts~ usually takes the form of discussions
about ouplication ano resnurce allocation, from an overall aoﬁinistra-
tive point of view. The issue can be put simply: do we agrse that the
objectives ano methodologies of other departments can be manipulated to
achisve aims ano objectives in Biack Stuoies? Or is the problem of
interoepartmental guplication of resource allocation a practical reality
which offers itself as a screen before a real issue of infellectual
hegemony?

A sscong aspect of the confrontation can be outlined if we can
agree that oé&spite a rapio increase in social ano environmental concern
in American society, the core of prestige in American sducation is
still textbook-referenced scholarship. Apgainst this basckarop, com-

Inuolverme nl’
munit%kas envisionea by Black Studies is viswsed as a contamination in
the yet unoiscloseo scheme for the svolution and maintenance of American
educational systems. Other activist-oriented curricula like community
gevelopment, sorial work ano urban stuoies can be trsated as marginal
academic entities with some gegree of creadence; if not authenticity.
But to treat Black Studies as a marginal enterprise reflects ana
accentuates (and, for the Black student, exacerbates) the pattern of
mafginality which generates Black Studiss' first reason for being.

Further, eved the bona fige, change-agent curricula preserve a
In them, the canoioate must cemonstrate

place for classical knowledge.

a two-fold qualification: nastery over a body of theory ano potential

competence as an agent. Biack Stuogies on the other hana, woulag
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prostrate this comfortable cooroination of theory and pfactica, of
pure and applied knowledge. For Black Stucies, extant knowledge is &
systemalic oistortion of the Black Experience. Therefore, in the ena,
mastery of theory, rather than being a rite of erudition through
exposition, has to be a rite of nihilistic transfiguration through
unrelenting criticism. The ogialectics of Black Stuoies is grounded
precisely in the early realization of the preponderantly nihilistic
impert of the enterprise in the Academe and the consequent consensus
that the positive ingreogient, necessary to all things, is to be found
for Black Stuoies through immersion in thse concrete realities of tha
Black community,

I suggest to you that Black Stuoies reprassents more than a
manageable, compensatory supplement to American education., Black
Stuogies is a countervailing tension within American education. It is
the naked struggle for positive influence nver America's youth,
through a primary struggle for the minds of Black youths.

In the absence of a strong community involvement format, Black
Stuoies can be reoucea to variations on the theme of liberal arts and
science, inconclusive cialog anc ineffectual appreciation. Accordingly,
of the numbers of courses offered, the gifference between curricula
dominateo by the humanities, curricula dominatea by the social
sciences, and curricula preoccupied with community involvemant is

stohus m teres
significant. It is central to the question ofAOBVBIOpment towaro ths ,
ideal; ano if ypu accept the definition of quality being suggested
hers, you understand also that it stanus in ciametrical opnositicn to

Q he criteria of prestige in the sducational establishment.
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To fulfillths rhetoric of Black Stuoiss woulao renuire & univer-
sity in itself. Reality dictates the contrary, that we struggle to
establish éven the rudiments of a significant curriculum as a small,
low priority part of established institutions. The cocurdination of
these *wo facts, howevar, highlights the two essential features of a
oialectic of status in Black Stucies: conception, as internal articu-
lation of goals ano priorities under the givens of limited resourcs
allocation, support ang institutional sanction; anao implementation, as
longevity of faculty ang systematic activity towaro establishea goals.
What, incidentally, is the probability of a movemant, coorainatéa from
within Black Studies, toward‘oifferent institutions specializing in
differnnt aspects of a total Black Stuaies curriculum?

Most Black Studies programs began, perhaps inevitably, with
offerings in the humanities, the expressive arts ana the humanities
interplay of soms social science ogisciplines, primarily sociology,
anthropology ang poliiical science. This all relates to what Nethan
Hare called the expressive function of Black Studies, the enhancement
of self-identification. That particular avenue of approach was
oictated by our historicel realities: White academicians who for their
part within traogitional circles, 9paved poténtial, mainstream legitimacy
for Black Stucies, worked primarily in these areas; most notable Black
scholars were trained in these ereasj cultural self-expression emerged
ags the prevalent phenomenon of the dispersion of civil riohts politics;
and Black radicalism heighteneo the receptivity of the Libtaral com-
munity for these kinds of courses, particularly for their aialog

,haracteristics.
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ARlways at the back of our minds, however, in varying oegrees of
programmatic formulation (while preeminant in our rhetoric) the ideal
of Black Stuaies lay in what Hare called the pragmatic Functidn of
Black Stuogies, the attaimment of skills ano perspectives to transform
the conoition of the total Black Community. Obviously, the curriculum
to move toward this goal woulo be groundeo in the practicum ano pre=-
dominated by thse sciences: economic, political, legal, meaical,
psychological, social ana physical. Although practiéal realities might
oictate utilizing the establishea disciplines, to suggest that those
curricula provide suitable vehicles for community-oriented education
begs the queétion. The manoate of Black Stuogies, groungeo in equally
complex realities, dictates that for scisnce ara science sducation to
be immeoiatsely applicable to a significant process of changa for the
total Black community requires a radical reorientation in assumptions,
strategies, goals, applications ano especially, values in scientific
Knowleogs.

WUhen all of the‘superficialities are remero, the facilitation
of Jjust this kino of curriculum is the essence of the movement,-con-
comitant to Black Studises, towaro the development of indepsendent Black
institutions, like the Institute of the Black Worlad, Malcolm X
Liberation University ano the Center for Black Educatibn. This objec~
tive was also the impetus behind the accent on paraprofessionai train-
ing, preeminent among student activists in thse Black Studies movement,
1969-70. Concomitant to the positive thrust, there was also significant
suspicion and impatience with the establisheo processes ano agencies of

certification.




The issue of Black Studies vis a vis the technical investment of
the Black Community was paramount also in the first flush of stuadent
Oisillusionment with Black Stuoies. The activist corps uh. sugtainea
the drive for Black Stuoies were zlso the students Qho ware icusologically
anc emotionally most impatient with the incipient humanities emphasis
of the resultant Black Studies entity. It might even be suggesteo that
this issue‘gsnerateo the rudments ot a typology of Black stuoent
behavior towards Black Studiss. For the student activist, Black
Studies was always a means and not an ena. A survey of faculty who
staffeo programs in the first years might oiscloee the fact that in a
majority of cases, the students who sat on committees ano organized
confrontations were not the students who éﬁrolled in the courses in
the leng run: ang in the least they were rarely those who signed up to
specialize in Black Studies. The activist was committed foremost to
agitation. His goal was not to aestablish Blacik Stuoies, but to trans-
form the whole institution. In the least, he strove to heighten contra-
dictions ano radicalize the mings of Blark stuogents and in particular,
Black faculty.

There was intense struggle bstween the activist and the staff
of the program over whose role was to reprssent a key contradiction.
For the activist, the potential cpntradiction lay in the fact that each
measure of success ir installing Black Stuoies (abetteo in most cases
through his own effort) couloc belie his basic postulate that the
institution comprisea an inherent, systematic incapacity to serve the
neaeds of Black people. The potential contradiction for the staff lay
in the consequsnt manoate placed befors him by the activist. The

ERIC

IToxt Provided by ERI



ultimate role of the staff ano the process of curriculum implementation
-itself, were to be a demonstration of the impossibility of actualizing
Black Stuaies; thereby oemonstrating in concrete terms the backruptcy
of the institution. If the key contention of the staff in confronting
the institution was institutional racism, then what belief formed the
basis for ths earnest attempt to establish Black Stuaies within the
inexorable structure? Or was he just scrambling in the breech pro-
vigded by Black Stuoies, but createac in the first place by the student
ana community activist?

Biack Stuoies served or was to serve the activist on three
consecutive levels. In the beginning, it was the issue around which
politicallaction was organized, the action being valued in itself.
Once won, the initial courses were thsn valued as thicles for political
splf-education and as regularizea periods for politicizing the teacher
and the ather students towarc greater political involvement in the
community and conﬁerted struggle for more Black Studies on campus.
Thiroly, the expanging curriculum was to be formed ana reformeda
accoraing to the dictates and priorities of progressive involvement in
the community. Obviously the thira stage has not been reached. The
question {s whether the process has been aborted. Through various
stages of frustration ana new aoirections has the influsnce of the
student activist upon the development of Black Stuoies been removed
from the equation? Has the student activist as we knew him gis-
appeared from the campus?

" It seems obvious that what takes place in a struggle for Black
Stuoies, the bravura, the rhetoric, the eminence of slogans, is
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oifferent from what takes place in the transactions of the course(s),
actualized as & concession from the struggle. In Black Studies, per-
haps unavoidably, this oistinctiQn did not come about easily. For

too many students (hers to be gis“inquisheo from the activis® corps,
mentioned above) Black Studies was the image of struggle projected from
San Francisco. At the most, for some, Black Stuoiss was, by vagus
gefinitien, an acaogemic facility for the ogissemination of agitation on
the campus, in vague, ultimate behalf of the Black community, Obvious.y,
the studgents who approacheo Black Stuoies from these perspectives were
frustrated immeaiately with the realization of the nature of Black
Studiss in the form of course work.

The situation was further confusaag by the rhetoric of the move-
ment which made no distinction between political action ano Black
Stuoies. Politics was the highest forim of peaagogy, so tp speak. High
priovity was placea upon expsriential learning. Authenticity was a
primary eultural objective. The norms and criteria of authenticity
were derivea from "the block". Reticence ang bitter recrimination
intertwineo appropriate social behavior; ang consequently also, class-
room behavior. The demand for relevance shifted the buroen of proof
from tha learning to the teaching,; slevateo to a special place the
student most alienatea from the acagemic process, ana in effect, mitered
the student who coula function successfully in both worlds, who
"learnec how to play the white man's game."

Irorically, but to a certain degree preaictably, the students
who relateo most compatibly with 8lack Studies as an academic entity
wers stuoents who were also compatibly disposed towards the system
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against which Black Stuoies was to be a fundamental Eitgrpnative. This

stugent for the most part, oisplayea reservations about activism ana
employed the rhetoric of using the system tc aovance the race. His
goal was to enjoy equitable treatment within the system. He militantly
challenged hypocrisy; but acknowledgea tﬁE fungamental validgity of
qualifying on the éystem’s terms.

This faction was crucial to the early development of Black
Stuoies because in the seconoary conflict, i.e. between Black Stuadies
staff and Black students, it formea a8 looss constitueiicy in support of
the program ang sustained positive rein?orcemgnt for the staff. With-
out this support, many programs would have uwitherea from within at the
oelicate, initial stages of implementation, The numbers of Black
faculty, Black Studies or otherwise, who frequently packed their bags
in thesse days can be surmised.

Black Stucies faculty hac né option but to value the development
of the curriculum as an end in itself, unless it, as faculty, was going
to professionally contracict itself; and it hao as yet no aceguate per-
spective from which to creéte a course which dig not in some way comprise
routine essentials of academic course werk, information source,
reflection, aiscussion, abstraction, ano examination. In retrospect,
classroom structures simply woula not suffice to "start the revolution,"
The dynamics of the two processes sesm even to essentially contradict
each other. This unavoidable, critical contradiction between the
rhetoric of Black Studies ana certain inevitable features of the incip-

ient implementation ~f Black Stuoies (A28 sitmounten for the moment only

hv the mitigating effects of support from students who ironically dia




not see Black Studies as sssential to their education, but valued it as
a mutuel aspect of a well-roundea saucation. Subsequently, this
balance was supplementeo by an apparent hope in most Black students that
Qiven enough time and support, Bléck Stuoies would become something
significant to them.

Insige the University, the question of concrete contact with
the Black Community causeo questions of the backgrounas ana qualifica-
tions of Facult} to become crucial. Struggle over recognition of
alternative credentials was mitigatedg andg confused by the fact that
Black faculty who qualified unoer traoitionmal criteria ang attendant
social nuances were few in relation to the demand. Paramount to this
practical predicament for the collegs administrator, however, was the
early recognition within the movemant that most acadgemicians actually
wers ill=-prepared to deal reciprocally and concretely with the total
Black population of any given community even if thr will were thers.
This was pecullarly true of Black faculty, aggravateda by tﬁe fact that
we were on thes hot seat, under the spotlight. Of the few who were
equippea with both some community-osriented skills ana academic cer-
tification, most were White, for understandable reasons; and after more
time has passea, it will be interesting to determine the equation
imposed upon the whole scheme of things by the apparently appropriate,
high priority placed upon exclusivs self-assertion in Black Stuaies.
Mevertheless, as oifficult as was the role of White faculty throughout
this perioa, it might well be that the inoroinmately complex problsm in
Black Studien was and is the problem of the Black teacher, teaching

Black Studies, (Once the layers of self-justification have been
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suspended, the oifficulty will be oisclosea of the preliminary aojustment
to the oemanogs of creating a pedagogy, informed by the rhetoric of

Black Studies. The whole problem was timely accentuatea by the contem-
poraneous advent of programs of special aomission to the campus for
"disadvantaged" students.

The Black American has no easy nationality; his is only a per-
petual marginality. This marginality which pervages Afcica's ogiaspora,
generates self-contraoictory aspirations ano obligations in the minos
of Black people, especially those who are professionally tra: ned.
DuBois' well-known formulaticn of "double-consciousness" endures and
has since been extrapolateo as a universal dynamic of human oppression.
The normal Black university professor is the paragon of this paradox.
How could the norms whiéh mark the fact of his sslf .ccomplishment be
fundamentally wrong? Prior to emergence from “anon's odialectic of the
Wretchea, the very act of systematic intellectual achievement infuses
the B8lack academician in the shadow of the sthos, unaderpinning the
academic establishment. Consequently, when Black Stuogies struck, the
aspiring Black professional was perhaps least preparedg of all factions
to gonceive an actuality, correspdonding to the rhetoric of the demand.
The system was our oistinction, our salvation, our one step beyono mar-
ginality, A well-Form90.£09a was its own justification; pending of
course, corroborative consent. Black faculty was in a peculiér predicament.

All faculty oeliberated the viebility of substantial careers in
Black Stuoiss beyona their initial stopgap involvement. Whether it can
be put graphically, the sum of the ogecisions effected the intellectual

character of the given curriculum. Philosophically t!ie problem
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comprises a uﬁique gialectic of commitment, the major features of

which can be surmised. 1t shoulog be added that to a large extent, the
Black Studies teacher does seek a career in mainstream institutions.
While inoependent institutions are crucisl ana are perhaps its highest
expresgion, the primal site of "Black Stuoies" is the predominantly
white, mainstream institution; the confrontatibn there shaped the form
and essence of the movement.

Relative to this, I am of the opinion that White aoministrators
knew and understocd, from the beginning, the import of the desmands.
Misuncarstanoing ano questions of viability (mout blatantly, questions
of legitimacy) were tactical slements in a strategy of oialog ano con-
tainment. The critical factors ano only variables in the process were
the shape ano strength of the struggle ana their consequences for ths
college community.

The point of contention in most confrontations was the question
of whether to do Black Studies. The only well-known gxception to this
generalization was the struggle under Nathan Hare at San Francisco
State, which apparently was a case of unconoditional struggle over prior
concession of fundamental conditions, imperative for maximal implementa-
tion, 'the how' of deing Black Studies. Adequate analysis and docu-
mentation of the main confrcntation pnase of Black Studies requires

making & distinction between these two kings of questions. The dif-

‘ference between 'the whether' ana 'the how', so to speak, generateo

essentially tuwo adifferent types of confrontation. The former is inter-
minable in the sense that a light concession coulo be made to do Black

Stuoies through the gssture of designating a cooroinator, usually on a



- 4B =~

split appointment. 1In this instance, positive entecnrise subsequently,
degensrates into a programmatic void. The initial vital impetus
towaras the establishment of a stable, germinal bass is abatea in tne
absence of the formalized elements of structure ana support, imperative
for incipisent, constituent development within establishea institutional
structures. All energy.then not expended on internal, frustration-
prooycea tension among Black Studiss factions is consumea in a repeti-
tious, measure by measure lobby for institutional support for, attenu-
ated ferms of concrete development, like a curriculum, staffed with an
assortment of minor appointments in Black Stuaies. The secona of the
above mentionea patterns, ariving towara prior concession of founda-
tional imperatives for programmatic acevelopment, is decisive: either
the total elimination of the Black Studies force as in San Francisco, or
the concession of imperatives for subsequent, significant aevelopment
(as at Cornell). A case by case stuay of Black Stuaies entities across
the country will probably justify in collective retrospect, this sug-

' gestea aistinction ana correlative aftermath patterns,

It-is gainful to grant here the fact that_in many cases the
gynamics of struggle which began over just whether to have a program,
soon heightenea the coneitions of the struggle to the point where clear
ideas began to emerge, programmatically formalized and assertea, on the
establishment of positive conoitions affecting the lung range aevelopment
of the program. But again, ano in this case, heightenea by the organic
nature of the cevelopment, the guestion of concessions at the secona
level is critical to the process because as mentioned above, once a
o ff (even if one person, quarter time) haa been oesignatsd there was a

ERIC

IToxt Provided by ERI



tengency in most instances for the main lins of struggle to be trans-

ferred from stugdent-aoministration to a stuoant-Black Studies staff

confrontation, Through variations on the thems of "reform or revolu-
tion," the tension is heighteneo by the very presence of clearly formed
igeas on the correlation between fundamental conoitions and substantial
implementation. At this point in the process, this unavoioable, sub-
Jective conaition, 'the level of consciousness', of the Black Stuoies
camp generates an inopportune circumstance in which the Black Stuaies
staff is held accountable for the primary creation of the congitions
which should have been won by the wioer-basea movement, itself. Con-
comitantly, seccnoary importance is placed upo}w poiitive manifestations
ot dgevelopment, the latter being preconceivea as token measures in a
strategy of expegiency on the part of the institution. This trans-
ference of focus thsn, creates a funoamental qualitative transformation
of the situation, ths furthsr salient featurses of which perhaps can be
surmisea.

Mention of the struggle at éan francisco State necessitates
mention of the creation at Cormell. My view is that thece two phenom-
ena are integrally related. All of the issues were actually odeciged at
Frisco State. That strugeole escalutea the price ana profile of all
subsequent endeavor, especially in situations characterized by ogeter=
mination to mou. = a major program. After Frisco State, Cornell was
pregictable; the shape of that struggle coula have happened anywhere.
To geal with why it cion't requires realizing that the Black Stuocies
movement cannot be easily localizeo and regionalized. After Cornell,

there was less need to repeat the spectacular aspects of that process.



- 50 -

Taking place in the Liberal arena, lacec with themes of hypocrisy and
guilt, compensatory cbligations and reparations, power andg pity, prige
ano shame the dialog of Black Stuoies negotiation was probably unique
in the annals of human confrontation. Cornell, afterwards was an
unmentinnable spector at every conference table; ana in many situations
possessed a SUpréme power of possibility which effectively inhibited
the usual, unthinking reflexes of the aoministraters at the table. 1In
a manner Cornell was the culmination of & process begun at Frisco State.
After Frisco State, Black Stuoies was in neonatal jeopardy. After
Cornell, agministrators were deprived again of trustworthy formulas

for containment. Many institutions then dissolveza confrontation by
conceding the relatively unimportant question of whether to do Black
Stuogiss, Thereby, perhaps incigently, engaging the pattern sketcheo
above; the fundamental questions of substantial structure and concrete
support for Black Stuniss development were transformed into Slack
Studies staff job gescriptions, the misplaced confruntation inevitably
ensued.,

But, the movemént caused and was endouwed with the emergence &£
gifted ano committec Black administrators. When the first comprehen-
sive documsnt on Black Studies:~ 1968-70 is written, it will recuru
not only the storieé of the Nathan Hares ana the James Turners; but
will celebrai.s alsa, little known instances like the case nf James
Rosser and the phenomenal osvelopment of Black‘Studies at Southern
Illinois Univ. (SIU). Black Studies at SIU is particularly intsresting
in relation to the prestige locué ameng Amarican higher educational

institutions. At the time when the rightfully renowned Yale symposium
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was tsking place, it hao alroady been declded to buila a Black Studies
proaram at SIU; the program gesign had already kzen orawn and adopted;

a majority studenf-populatea, pregdominantly Black, multiagisciplinary
committee hae alreaay concluded its first phase planning for implementa-
tion; ana the Program's cors staff had bsen appointed. By the time the
procezaing nf the Yale symposium were published, Black Stuies at STy
haa already been installed in a resource center; a sophisticateo relation
with the main library for the ordering ang cataloging of printeo
materials hao been arranged; the first shipments of books were received
for what was to become within a year, a rather well equipped library; a
full audio-visual complement, ranging from cassettec tapes to video-

tape recorder, was arranged and ordsred (in the snd this component com-
prised an almost completw collection of current films on Black America,
incluging the purchasu of the entire sst, in color of CBS' "Of Black
America" series); a relationship established with the institution's
technical personnel far the maintenance of the squipment; anag the
installation of office hardware was accomplished. As to curriculum
acevelopment, dialeg had bgeen establisheg ano a survey of the needs anc
potentials of all immeoiately relevant adepartmnents (not just the human-
ities) haa been carried out. A Program Committee of students was
installea for the deliberction of developmental priorities and con-
frontation with the Program staff on issuss from students' perspectives,
A council of the institutions tnp maministrators was formalizea as an
Acvisory Committee to the Program. Two student-faculty curriculum
committees were establishea: one. an interaepartmental body feor plan-

ning the overall development of the undergraduate curriculum ano the
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preliminary designing of an anticipateo Master's program; the other,
an interagisciplinary group, chairea by a student, for the implementa-
tion of an interdisciplinary, survey course. The workings of this
latter committee, the resultant oesign; ana the dynamics of its
actual implementation are phenomenal in themselves anc will perhaps be
of interest one day to someone in the philosophy and foundations of
sducatiaon: for example, the utilization of twenty undergraduate
stuoants as group discussion leaders; the coordination of a creoditead
seminar to familiarize those leaders with the course content ana
methodology on an on-going basis; workshops to introduce them to the
rugiments of team builaing techniques, conflict management ano reneral
group facilitation; the cooraination of the eight professionals who
related, agirectly to the giffering aspects of the leaders' total prep-
aration; the creation of multi-media classroom presentations; the
recoraing of professional, stuaioc production video-tapes for closed
circuit presentation of familiar campus ana community faces, ana
national ano intermationally known Black scholars discussing issues;
ang the sheer logistics of periocdiczlly video-taping and routinely
auagio-taping twenty group aiscussions a week. The course enrollea
approximately 900 students its first year ana carried & budget, approx-
imately three times ac large -as the total operational buaget of the
Black Stuogies eepartment with which the writer is presently affiliated.
I have gone into some detail on this matter partially because
it gave me pleasurs znd partially hoping to ticklie scmeone into
investigating %hs truth of what I have said, But of more immeoiats

importance, I am making an attempt to recreate some of the aynamics ef



the creation of Black Stuoies a2t an out of the way place and to
Juxtapose that activity with the cadence of what apparently was taking
place on Black Stugies in the center cf prestige in American eoucation.
All of this is not to minimize the importance of the Yale

Symposium and the Harvaro position paper, contemporary with it. They
playea an essential role in the gevelopment of Black Stuoies. To
put the matter simply, it is fairly well known that, at the time,
institutions across-the country were writing for a sign from Yale ana
Harvaro on the guperimposeo gusstion of the legitimacy of Black Stuodies.
Yalo exscuted the proper gebats; andg by that very act legitimizea the
Black Studies prospect. The next immeaiate question of an acmissible
form for Black Studies was executed by the Harvaro position paper.
These acts contributea little to ths movement's coffer of technical
solutions for implamenting Black Stuaies, but they were unoeniably
crucial in the elimination of effective resistance to Black Studies on
the grouncs of legicimacy.

The problem is that the act of alleviating a problem for the
Black Stuoies movement was also an act of creating norms and criteria
for the institutionalization of Black Stuoies. I hope that my depiction
ang Juxtaposition of developments in Black Stuogiss at SIU with the
ooliberations on Black Stigies at Yale and Harvara serves to raise the
gquestion of authenticity vis a vis circumscription in the phenomenon of
Black Stuoies, In adaition to examining the beafing upon Black Stuaies
of the relation of prestige institutions to educational formats across
the country, we must also studv the transmission of this relationship
to the internzl patterns of the relations between 8lack Stuoies entities
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within prestige institutions ana Black Stuaies enterprises across the
country. This is all a problem of norms ana standaros. And by now it
is probably fairly apparent that my centfal concern is the problem of
nGims and ‘stangards. A study of status pivots upon the researcher’'s
oecieions concerning norms of evaluation. If our intention is to go
beyona ascertaining the prevailing attitude of American education
towara Black Studies, then we must make every effort to capture the
authenticity of Black Stuoies, to disclose those features ana norms

inherent within the incipience of Black Studies which might be suitable

as indicators for me-suring the real progress of Black Studies.
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