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PHILOSOPHY OF THE CORFUS CHRISTI PUBLIC SCHCOLS

The schools are committed to helping all boys and girls develop the
competencies required for active participation in the American way
of life. This premise is the foundation for the tenets of the
philosophy of the Corpus Christi Public Schools:

. We believe the schools exist primarily for the benef’t of
boys and girls of the community they serve. Theref: re, the
. schools should provide an educational program to meet the
irdividual needs of every student.

. We believe the curriculum should provide broad subject matter
areas and educational programs within which the principal,
the teacher, and the student have latitude and discretion.

. We believe the curriculum should be effeciive as a means of
continual child growth. Therefore, constant evaluation,
adaptation, and development of the curriculum is necessary.

. We believe an organized program of teaching and learning
is essential for pupils to learn directly from valuable
experiences and to develop a sense of belonging through
opportunities provided in the total process.

. We believe pupils should learn that certain duties and
responsibilities go with the privileges they enjoy in our
democratic community, state, and union.




FREFACE

This guide was researched and written in order to give teachers:
suggestions for implementing individualized instruction in foreign

language clacses.

The materials in fhis resource guide include suggestions for
classroom management. The role of the teacher and the responsibility
of the student for the success of udis learring program are dzxfined.

A format for creating learning activity packets will assist tae
teacher wHo wants to write programs of personalized instruction for

students of modern languages..

Venita Booth
Consultant, Foreign lLanguagas

May, 1973
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"Doubts are traitors and make us lose the good
we oft might win by fearing to attempt."

Shakespeare
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CHAPTER I
INTRODUCTION

Statement of Provlem

Few textbooks have been writ’-n for individualizing instruction
in foreign languages. The teacher or school district that wishes to
provide personalized instruction fdr a student or for a group of
students must prerare tcacher-made learning units. Also, the gap
between the theory and practice of individualizing foreign language
instructior and the dearth of individualized study units availlable
from other school districts necessitated this research for devising
a format to be used by foreign language teachers in ‘the Corpus Christl

School District.

urnose

The purpese of this research was to provide teachers with a
format for implenmenting individualized instruction in foreign lan-

guage classes.

Deliri*ation

This study was delimited to the implementation of an individusl-
ized instruction program in foreign language by presenting a format
for the creation of teacher-madg units cclled Foreign Language Learn-
ing Activity Fackets, FLLAFs,

The paper discussed the teacher's role, the student's role, the
components of a FLLAP, class management, classroom facilities, testing

. 1



2
and evaluating, optional learning facilities, and the function of te-
havioral objectives.

The parer did not include instructions for writing behavicral
objectives nor present a philosophy and function of individualized
instruction. The author assumed that teachers already had a theoret-

'
ical kncwledge of individualization.

Definition of Terms

For the purrose of this research, the following terms were
defined:

Affective Domain: Affective domain refers to those actions associated

with emotions, feelings, and internal processes, reflected by inter-
ests, appreciation, understanding and adjustment.

Behavioral Objective: The behavioral objective states in specific

terms what the learner will be able to do as the result of the in-
struction he receives.

Class Management: Class managsment refers to the organization ol

student activities within the classroom to teach the four skills of
sreaking, listening comprehension, reading, and writing.

Code-cognitive: The code-cognitive is an approach for teaching the

four foreign language skills simultaneously so that students may
understand the reasoning underlying concepts.

Cognitive Domain: The cognitive domain in Bloom's taxonomy of te-

havior refers to behavior changed by knowlcdge gained, comprehension,
application, analysis, syntheses, and evaluation: intellectural skills.

Facilities: Facilities are the arrangement of furniture and physical



O

ERIC

Aruitoxt provided by Eic:

properties in a classroom to facilitate academic achievement.
Pardware: Hardware i1s the term applied to tools, equirment, tape re-
cordefs, language Jaboratory, audiovisual eguipment, and listening
centers.

Individualized Instruction: Individualized instruction is the organi-

zation of instruction to give the student flexibility in the learning

process.

"

Independent Study Project: An independent study project is the "in-

depth" study of some rhase of the study unit which the student chooscs
for his own self-develorment and which he rursues to a point where it
satisfies his curiousity or need at the time.

Learning Packet: A learning racket is an organization of meterials,

activities, and resources for individualizing a unit of study.

Mastery Test: The mastery test measures the standard of achievement

a student has made on his objectives.

Multi-media: »Multi-media is the variety of information and stimulant

sources available to the student to enable him Yo perform his opticnal

activities.

Optional Activity: Optional activity is the means the student chcoses

to achieve his objective.

Pre-test: A pre-test is a dlagnostic instrument to determine what

a student &lready knows.

Rationale: The rationale is an explanation, wriften in the student's
language of what, why; and where this FLIAP fits into the total program.

Scope and Seguence: Scope and s¢..2nce ig a check list of necessary

skilis and concepts to be taught in each learning unit for each Toreign

language.
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Self-test: A self-test ic an instrument that measures the student's
Trogress in achieving objectives of the FLLAP.

Srell Group Interaction: Small group interaction is an organization

of live or less students to give them an opportdnity to comnmunicate
in the target language.

Software: Software consists of special resources such as manuals,
texihooks, tares, transporencies, and other expendable materials that
the student: muy usec.

Success Crijeria: Success criteria is defined as the standard to

which the required behavior must be reriormed.

ERIC
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CHAFTER II
REVIEY OF SELECTED LITZRATURE

Ccnponents of a Learning Activity Packet

As teachers begin to individielize instructions in foreign lan-
guages, the need for the folicwing was realized:
| a way to let students know what they needed to learn
a way to let students know hor they could learn it
a wvay for students to evaluate ﬁheir own progress
The follcwing were develored in order to answer theée needs:
a scope and sequence in each discipline;

tests to determine which skills and concepts the student
already rossesced

lists of various materials and methods by which students
could learn

evaluative methods by which students could Judge their
own progress

evaluative methods by which teachers could judge student
progress.

Educational instruments designed to meet the criteria specified
by individualized instruction were called learning kits, learning
backets, and teaching devises. Such an instructional student-teacher
guide is the Learning Activity Packet (LAP), a systematic mangerial
technigue for develcping, planning, implem:nting and evaluating the

instructional pfrogram.2

lKenneth T. Smith. A lap on Writing a Lap, (Fort Lauderdzle,
Florida, Broward County Board of Pubiic Instruction, November, 1969)
P. 1.

2 .
James lewils, Jr., Administrating the Individualized Instruction

-

Program, (West Nyaclk, New York: Farker Publishing Comgpany, 1971), p. 12
5




The LAP, by providihg for the selection frcm a variety of learning
opportunities through media, resources, equirment, and activivies, rer-
mits the student to male decisions for his education by choosing from
a variety of situations directed at some specific ob,jective.3 ir
LAPs are recognized as tools for the learning pfocess rather than as
the full implementation of the teaching procecss, they will not diminish
the personalized and humanized relationships between teacher and learner,
the essence of individualization,

Rational of the IAP

(A rational explains the purpose for learning the subject matter
and delineates what the unit is about and why the student should lcarn
the material. Short and easy for the student to comprehend, the ra-
tionale is written in a student's languapge and states specifically
what the student is to learn.5

Basically, there are two methods or styles for writing a rationale.

These are: -

I. The Terse Method Approach, which is free of long involved

descriptions, verbosity, or educational jargon, consists of
a brief and succinetly worded statement of purpose indicating

what the lesson is and why it is to be learning. (See

Appendix A for example.)

3Nova Schools, From "Sitting" to "Doing" the IAP (Fort Lauderdale,
Florida; Broward County Board of Fublic Instruction, 1971), p. 2.

uJohn F. Bockman and Ronald L. Gougher, "Individualized Instruction"

Foreign Language Annals, Vol. 6, No. 2, (December, 1972), p. 253.

5Smith, cp. cit., p. 6



II. “he Introductory Method Approach providez a comprehensive

metﬁod for introducing a statement of purrose to students
and consists of one or several paragraphs. The introduction
is‘ first presented to the student, foiicﬁed by a statement
of puwrspose that delineates the "hat"” and "why" of the
learning activity racket. The intreductory statement is

meant to whet the appetite of the student so that his in-

centive to complete the unit is increased.6 See Appendix A)

Behavioral Objectives:

Baehavioral objectives must be stated in terms of observable rer-
formance so that the goals may be adequately evaluated. The three .,
basic components of the cognitive domain must be included: conditions
under which pefformance is made; performance is specifically delineated;
minimum standards are statcd.7

Behavioral objectives emphasize the precduct of learning rather
than the activity of learning. Learning activities then exist to pro-
duce certain learning results and activities are not sacred in
themselves. In the past_teachers have been trained to think in terms
of activities and not in terms of learning outcomcs.8

Behavior can be various perfcrmances such as: a series of sieps,

stating a fact from memory, learning a concept, or being able to pro?

nounce sounds o the target language. Behavior is what the learner

6Lewis, op. cit., pp. 64-65.

T1pid. p. Lo.

Florence Steiner, "Teaching Literature by Ferformance Objectives,"
Foreign Language Annals, Vol. 3, Vo. &, (lay, 1970), p. 307.




does, how he does it, and the result of this action. Conditions are
the clearly stated "means" to some demonstrable "end" and can be
categorized as the hardware and software utilized in accomplishing

the performance specified in the objéctives.9

Multi-optional Activities

After the sﬁudent has received his learning éctivity packet and
has agreed to seek to attain the performances and ﬁo the succesgs
criteria specified, he is then given a choice of actifiﬁies to do im
order to achieve the desired bshavior. f1ese optional activities may
bé performed along, in small groups; or with a partner, ﬁhichever
activity will expedite the learning proccss.

P In developing options fof learning activi<ies, the teacher must
moke explicit instructions in delineating what the student is to do.
If certain activities are requirea, they shaould be so stated. and dé-

.

veloped to aid the student in reaching {he behavioral objective;.lo
There should be a variety éf options for teaching foreign language
skills. For comprehension skills, the student may-choose to listen
to tapes in the learning center, or he may choose to #ork with a¢

- partner who will syeak in the target language. Tor speaking skills,
he may repeat in the pause spaces of a conversation, or he may

interact with several siudents in a small group using the iarget language.

»91‘Iova Schiools, op. cit., p. 4.

10
Lewis, op. cit., p. Q7.



For each skill, the learner has the option of ghoosing activities
which will help him to attain his standard of achievement. The
student may be offered a visual model of the concept to be learned

and be asked to teach it to a student partner thersby learning the
concept himself. He may use a prerared tape or cassette, a section

of a text or workbook, a chart, a filmstrip, or a piece of hardware.ll
Testing

There are three tvpes of tests: pretest, self-test, mastefy
tests. To determine what is already known and what remains to be
learned, a pretest may be given to students in advanced glasses to
ascertain what they already know and to prescribe learning units
that will bring them to the level of achievement required by the
course in which they are enrolled. A pretest permits the learner to
concentrate his eff.rts on concepts that he does not know and oﬁ per-
fecting skills, thus ri.lgating the borecdom tiat would ensue from
restudying material previously mastered. Beginning foreign language
students do not take a pretest.

When the student feels that he has atcained the objectives pre-
scribed, he may take a self-test. This gives him insight in%o his
ability to meet the objectives of the study unit. He is appraised
of how well prepared he is, in wﬁich area he is weak, and in what
direction he nust continue to study and perform until he is competent.

Then, recommendations for continued study can be made in the form of

recycling activities which simplify instruction and encourage the

2
student to acquire the performance expected of him.l'~ After the

llAnthony Papalia and steph Lampogna, 'An Experiment in
Individualized Instruction throuzh Small Group Instruction,"
Fereign language fnnels, Vol. 5, Fo. 3, (March, 1972), p. 303.

l2I\Tova Schéols,'op. cit., p. 5.

\O



learning activities have been completed and the student feels that he
has attained his cbjectives, he may take the teacher-made mastery test.
Mastery testing, baseﬁ on items in behavioral objectives, indicates
the standard of succesz achieved by the learner. If the student ncets
the success criteria, he chooses an inderendent project or proceeds to
the next unit of the FLLAP.13 (Examples of testing based on objectives

will be found in Appendix B.)

Independent Study FProject

For further study utilizing the targe lanéuage, the s“udent may
choose an independent study project to(synthcsize skills learned
Guring knovledge and comp.ehension acquisition. He decides how he
vants to demonstrate his control of the language and uses this interest
to gain wmore knowledge vwhile exercising his creative and organizaticnal

)

14
powers. He decides how he will investigate the project: alone cr

with others, through reading, interviewing, observations, experimen-
ting, creativity, or invention. BHe follaows the project to the poirt
where his curicsity is satisfied. Then he rerorts his frogress to

15 The

the class, to the teacher, or to others who are interested.
independent study project influences the affective domain of behavior
and should result in an attitudinal change tcoward some aspect of the

country or language being studicd. (See Appendix C for suggestions of

activities.)

laPupalia and Lampogna, op. cit., p. 13.

lu’&ayr.uox~ Peterquin, Individualizing Learning Through Modulax

Flexible Programming, (Wew York, N.Y. McGraw-Hill, 1568 )

5
l’.’[bi-i, p. 56



Classrcom Structure

Role of the Teacher

In an individualized program the role of the teacher has changed
from the souvrce and dessiminator of knowledge to a stimulas for learn-

16

ing and a guide to many sources of infofmation. The teacher has
moved from the front of the classrcom to the side of the learner who
seeks help. As a guide in the student's quest for solutions, the
teacher provides for many short conferences with individuals or small
groups, diagnoses nceds and discusses aprropriate learning activities.l7
In a foreign language classroom the teacher directs the learning

process by:

making all of the materials available as the student is ready
for each activity

fguiding the student's progress to attain his objectives
evaluating his achievements

explaining the grammar and unusual constructions

drilling for correcct pronunciaticn and intonation

counseling those who need additional motivatiomns

preseniing supplementary cultﬁral activities to enrich the
appreciation of the heritage of the couniry whose language is
being learned.t

The dual role of the teacher os a supervisor of learning activi-

ties and as a stimulator of academic excellence has necessitated a

concommitant expansion of teacher competencies in the use of multi-

16Ronald Gougher, editor, Individualization of Instruction in
Foreign Language (Fhiladelphia, Center for CurZiculum Develorment),
1971, p. 3k.
7Nova Lower Schools "Individualized Instruction," Fort Lauderdale,
Florida: (Browand County Board of Public Instruction, Nov. 1972) p. 4.

l8Jean Marie Lopez, 'Course Description for the Continuous Progress
Program in Spanish," Foreign Language Anaals, Vol. 5, No. 3,  (March,

1972) p. 353.

11
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media instructional aids, in the guidarce of small group interactions,
and in the continued maintenance of &« cohesive class environment fow
oral activities as choral responses :nd practice, repetitions, dic-
legnes and pattern sentences, and fo: promoting understunding and
appreciations of the foreign culture. [Training of students in the
effertive use of packets in individualized activities and helping
students to beccme self reliant in the use of hardware have also
altered the role of a teacher from ithat of lecturer-evaluator to

educator-guide.l

Student's Role _ ——

He longer & passive receiver of informaﬁion, the learner has
assumed more responsibility in ea:o3ing activities that provide op-
rortunities for the devclorment and use of skills in the foreizn
language. After the student has become.intellectually aroused and
stimulated by reading a statement of the purpose for a packet, he
initiates his own program for attaining specified objectives, what
he is to accomplisti in the learning program and to what standard of
achievement. After he understands what and how materials are to be
studied, the student must accept full responsibility for his learning.zo
In an individualized fov-=ign language progran}studewts Gevelop skills
in learning hcr to ﬁ@ adaptable and independeni firon consiant teacher

prodding.zl

s
91180 Clsor and cthers, "Individualizing Instruction in Seattle
Fublic Schools, ERIC, Ed. 067 362, Iiov. 1971, p. 17h,

20
Lewis, op. eit., p. 13,

21Allan, et. zl., op. cit., p. 17h.
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Classroorn Facilitiei

Space in the classroom is allocated on the basis of function.
Facilities are provided for a audiovisual learning center of six
carrels for individual listening, speaking and viewing activities.
Students learn to opperate all the hardware: filmstrips, projector,
record player, Du Kane machine, language master, tape recorder, over-
head, film projector and cassette player.

Central in the room and easily accessible to all students is a
container for student folders,learning packets, tests, and answer keys.
A filing cabinet provides storage for [olders, vertical file meterials

o 22
and learning packets yct to be .sed. Tables for ssminar and group

work repiace row chairs.

Class Management

Although thé foreign languege program is individualized, the
teacher ma& present a gremmatical concert to a large group, using
transparencies or filmstrips, then either serarates students into
small groups for intensive oral practice or permits individuals to
work alone at reeding and writing skills. Vocabulary taught to a
large group by flashcards, transparencies, or by oral definitions in
the target language may be mastered in smell-group irieractions lezd
by a team-leader who uscs the same instructional meéé§. Dialogues may
be presented in class-group choral perfcrmence and l-roer role-played in

in small-group or peer-partner arrangments. Small-sroup instruction

22 N oss . . . .
Robert Carter, Individualized Instruction iritl Team Teaching,

Midland Fublic Schools, Ilidland, Teoras, 1971, p. 8.




is effective when visuals present & situation for dialogue review or
for extemporanecus conversation. Picturesdepicting story sequences may
be displayed to all groups simultaneously and each group interacts
within its membership. A member of a group may show a visual for
oral description by other group members. Questions may range in dif-
ficulty from "?2Qud es?" or "Quest-ce que c'est?" or "Was ist das?" to
more sophisticated guestions and answers.23

Td facilite group interaction the teacher may assign an advanced
student to help on certain days of the weel: who fhen becomes a team-
teacher or the teacher may assign a student in the group to be the
team-teaching member. Thus, group work results in more individualized
attention to oral skills and gives the team-member an opportunity to
ask follow-up questions based on conversation sequences. This approach
emphasizes the concept ¢ group interaction to produce effective com-
munication. Active participation is encouraged by frequent exposure
to the target language via dlalogue enactment and adaption, extem-
poraneous spaking, and listening comprehension. Students are less
inhibited when called upon to react in small group situations.eu
A small-group arrangement is the ideal setting for free and cpen
exchange of ideas among students in the target language. The teacher

becomes a listener, consultant, observer, discussion leader, or

2
general healer, 2

23Frank Otto, Individualizing Instruction Through Team Teaching,
Cther Words--Other Cultures, MHortheast Conf., 1972, p. 1kl

2h1pig, p.

25Péterguin, op. cit., p. 38.
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CHAFIER III
IMPLEMENTING INDIVIDUALIZED INSTRUCTICN

Implications of Individualization

Faced with the reality of individualization, the forcign langunge
teacher has posed several questicias relative to the implications of a
curriculum that emphasizes student-performance in a self-directed,
self-paced instructional program. The tecacher asks: What role do I
play? Vhat is the responsibility of the student? Hor do I start?
When do 1 begin? 1s a class-group completely dissolved? What is the
arrangement of the rocm? If foreign language is communication, when
do students interact if cveryone is working on a racket? How docs &
student know what be is supposed to do? Hor and when do I test? How
do I grade the student? IHow do I write = packet? Solutions to these

rcblems determine the oxtent of sutccess for a personalized instruc-

tional program.

The Role of the Teacher: An instructcr does not abdicate leadership
but remains the central key Tigure, whe continues to model and surer-
vise correct pronunciation through chortl repetition, dialogs, and
whole class activitieq,such as question-answer exercises, story
telling and discussions on the foreign culture.

In other areas the role of the teacher is modified to that of a
facilitator, a surervisor of learning activities who has moved from
the front of the rocm to the side of the student who needs help, who
counsels gtudents who need additional mwi:ivation, trains them in the

use of machines located in learninz centers, who provides activities

15



16
for the student's rrogress in attaining his objéctives. As students
work as individuals alone, in pairs, or in small groups, the teacher
is freed to help other individuals and groups with difficult concepts.
Learning a foreign language 1s a cooperative venture in which learner
and teacher share in the instructional rrogress.

The Role of the Student: The student assumes resronsibility for his

cwn learning by choosing activities that will conhance his progress tc
mastery of language skills. Knowing the performances expected of him
at the completion of a packet, the student directs his cwn leizning
program. The responsibility of learning prescribed material, self-
paced within a certain time limit, rests with the student's capacity
to discipline himself in adhering to a time :ichedule set by himself.
He assumes responsibiliij+ for éelf-testing ar.d for deciding when he
is prepared for a mastery test. If he fuils iue gtandard sét in the
objectives,.he recycles the packet and chooses other activities and

Lo

procedures for mastering the material.

Classroom Manzgement

Students are not fio think that a class will cease doing things
together. Foreign langunge classes need teacher-student and student-
student interacfiion to cncourage use of the target language and to
create rapport between teacher and class members. An informal,
relaxed, yet disciplined atmosphere, conducive to the vocalization
of strange sounds and new structures, eases the student's emharrass-
ment from making errors. The class as a unit may have oral exercises

for several minutes a day. or the class sessions may begin with short
2 3

ERIC
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open convercations on a Pertinent subject of the day: oral repciiticnc

i,

viewing films, playing learning-games, singing songs, aad discussing
an asrect of the foreign culture. These provide whola-viass activities.
A small-group may be ascignad to prepare a conversation on a given topic
for presentation to the class as a group activity. Students may sepnd
one-fourth to three-fourths of the class time working on a FLLAP and
the other time in class~ or group-werk. A foreign langucge class
should not dissclve into workboox sessions whare individuasls work alcur
P
on packets. Provisions must be made by the veacher for daily inter-
action in the second language, either in snall-group activities or
whole.class sessions, for students are social beings and need pear
approbation and ccmﬁetition to spur them to perform at thelr highest
level of excellence.

The teacher.may present a concept using mdtir«dia aids, then
diviée the class into groups fur further owal prastice. Students may
work with a partner for communica#ive practice alone on writing and
reading skills, listen to tapes and repeat, or view scund filmstrips

according to his choice of activities.

Grour Activities: Three functions of group dynemics are: first to

establish and maintain social relatiocns amonpg students while they are

learning communicative skills; second, to foster a climate for seeking

information and acquiring kncwledge; and third, for giving information.

Activities that foster reciprocal sceiting and giving of informavion
include:
learning to make or do something

expressing one's :-»action
hiding one's intentions



talking one's way out of trouble
problem solving

sharing leisure activities
conversing over the telephone
eatertaining someone

displaying one's achievements
descriting things visualized
‘teaching others

Cther small—group'acﬁivities that give students opportunities to

use the target language are:

Using photographs, advertising, illustrations, visual
stimuli, students take turns giving verbel descrip-
tions of the viz:-ls.

[}

Role-playing: A radio announcer interviews a famous
football “team (which are members of the group).

Praching others: Ona of the better students is asked
to teach a specific drill, dialogue, poem to his own
group. He then asks hig star pupil to repeat the
lessca.

Telervhone call: One member of the group calls other
membzrs who decline his -invitation to a tennis game,
(knowing that he is a pcor loser).

Twenty-cguestions: One menber pretends to be a famous

rerson., Ccoher members quizz him with questions to

. 4 . . .
be answered with "si" or "no" {Qui, Non) (Ya or nein)

until they discover his identity.
Teacher or.team-leader of a group of advanced ‘studonts
present a dialog or story or situation. Questions
on story content can be given by each member.
Through these types of activities students have opportunities
for free communicafion and for expressing the student's own ideas.
If students are to develop communication ability, they need practice
in unguided, free-angwer situaticr:, much mére than can be provided
in teacher-centered classroomS'where only one rerson taiks at a time.

Small-group arrangements facllitate free expression according to the

level and ability of the students involved and enables-them to progress
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to more sophisticated control of the second language. Advanced students
in tre language may assist the teacher on several scheduled deys a week
to team-lead first-yegr students until they haie gained a degree of
control of structure.‘ The advenced student can help the teacher to
evaluate student achievement of proniinciation, intonation and enactment
of dialog material. Expansion of dialog may lead to free-expression
within the framework of a small group.

Conversation in a small group of friends helps to reduce the
tension that learners feel when s~i.2d to spealk a strange language.
Talking in front of the teacher and the entire class can be a fright-
ening experience for many students and inhibits their use of new,
untried responsces. In small groups, student fears of being wrong,
of belng laughed at, of displaying ignorance or inadequacies are

significantly reduced. (¥or suggested group activities see Appendix C.)

Discipline: Discipline problems are not going to disappear; hcwever,
they may take a different form, becoming more in the nature of a per-
sonality problem which must be solved individually. Students who
were previously troublemakers bhecause thsy were not being sufficiently
challenged may turn into model students when given something to do
which they ccnsider important. Students who previously caused trouble
because they mnever quite understood what wes going on, or becauses

they hated sitting and listening to the teacher, are now too busy
working to create a disturbance. . Yet others who have always plodded
along well enouéh with the group may suddenly realize the opportunity

tor freedom and take advantage of the situation until they are



9
O

counceled and given a deadline for finishing a paclet. Discipline
problens are minimized, sorxetimes eliminated altogether when students
are involved in their swn learning program and feel resronsible for
reaching their selected level of achievement. Many students, mediocre

4 .
in a traditional lockutep class environment, reject minimal requirements
in behavioral objzctives and accept only optimum performance.

A discipline problem may exist within the teacher who has always
maintained a controlled, orderly clacsrocm. During individualized
instruction when students are occupied with simultanzous activities,
there is a noise factor to which the teacher must adjust. Learning
is still taking place as students teach one another, argue a point in

the foreign lenguage, or practice a skit.

Facilities in “he classroom: Space in the classrcom is allocaited

according to function:

tables instead of traditicnal desk-seats

quiet area designated for silent student~independent
ctudy Trojects :

shelves for resocurce materlals, books, megazinss
casily accessinle to students

storage of software: films, filmstrips, tepes
easily accessible to students

storage of student folders, packets, test kews
accessible to ::udents

tables for small-group activities

area for large group activities as singing, role-
playing, viewing films, and class activities

learing center of six carrels for audicviauels

Hardware consists of Lape-recorders, cassette recorders conplete
with headsets for listening and recording, filmstrip projectors,
Langiage Master, where students may practice individually on speaking,

lis®tening, and recording the foreign language. The walls of the

ERIC
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classrcom should be plastered with colorful rosters depicting scenes
from the forelgn country. An attractive classroom with materials
easily accessible motivates the student to pursue learning activities
to mastery. A file cabine® or <:.:ainer for student folders sﬁould.
be centrally located where a2 siudert may check his progress and record

his activities. (See Aprendix D.}

Where and How to Begin: The tescher should begin individuzlization in

a clazs where she feels most at ease, where rapport exists between
instructor and learners, probably in a small advanced class. The first
venture may be a unit on some aspect of the foreign cultvre or a packet
designed for a short story or novel, limited to two or three weeks.

As the teacher gains expertisc in gﬁiding groups and individuals, a
rersonalized program may be expanded to other classes when other waclhess
have been written or exchanged with other teachers.

Individualization should be delayed for six to eight weels in
beginning classes where students must learn the sound system of the
second language. This is a critical period in language learning vwhen
students must be trained to hear and say differences between minimal

pairs, such as: vous, vu, in French, prero and perro in Spanish, or

gute and glte in German. Articulation, pronunciation, and intonation
vatterns are being learned thrcugh choral repetition modeled by the
teacher or tape. Also, these weeks of activities as a whole class
give students an opportunity to become acquainted with one another.
This develops a cohesive spirit later 2cnducive to cocperation in
small-group activities, an integral part of individualization of

foreign language instruction.
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Record Keeping: Zach student is given a manila folder for recording

gredes, keeping rapers, worksheets, and checklists of objectives for
his current packet. As the student completes an objective, the teacher
checks it off and the student rreceads to anotﬁer objective. Folders
are kept in a {ile easily accedsible to students who may refer to thenm
at any time. Grades of master tests are recorded both in the student
folders and in the teacher's record book. TFor quick cyppraisal of
student activities in the classroom, master tests are color ceded;
other components of the packet may also be color coded so that the

teacher may know immediately what activitiy each student is pursuirg.

Evaluaticn and Grpding: A student self-tests when he wants to see

howr he i1s progressing. The test may be included in the packet or the
student may find it in a test file with the answer-key. I he is not
satisfied with his scorc, he continuves to comrlete learning activities
suggested in the FLLAP. i/hen he “2¢ls that ke hag attained tha
standard of achicvement specified in behavicral objectives, he asks
the teacner for a mestery test. The teacher checks the test and
records the grade in the student's folder. Other tests may bz given
after several FLLAP's have been finished as reinforcemen’ and re-
assessment of learning, completing individual student testing.

Oral tests may be given to students individually or to small
groups, either by tares or by the teacher. Listening tests may be
vaxen from tares épeaking tests may be recorded for evaluation by
the %Hecachsr or may be assessed in small-group interaction as the

teach¢r keeps a record of student rarticipation in discussions or

Y
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or guestion-answer sessions. (See Appendix B for examples of listening
tests.) Tests mey be taken as many times as the student wishes, and
every student may make an A.

The final grade depends on the average of the tests, on the quality
of work submitted, on worl: habits, rarticipation in group and class
discussions, and on the independent projecets. lMost classes ave
scheduled in the traditional five-reriod day, and a specified amount
of subject matter: must be covered for sach level of foreign language
study for credit; therefore, as in a traditional curriculum, the
student does not receive 2 grade until all required work has bzen

canrieted, at least to the minimum stendard, for a grade of C.

Writing a FLIAP

The Foreign Language Learning Activity Facket (FLLAP) is not an
aprroach nor a method of instruction, rather an orgenizetion of
instruction, a managerial system that guides a student through the
learning process to the achievement of foreign language goals. Subk-
stituting neither for the‘textbook nor for the teacher, the learning
packet is a schematic presentation of waterials and activities that
adjusts subject matter to the interest and abilities of the individual
student. The FLLAP utilizes the multiskills approach, called code-
cognitive, in which the four ccmmunicative skills are taught con-
currently: audio, lingual, visual, and graphic. Thus a FLLAP provides
activities for teaching all skills to the success criteria prescribed
in behavioral objectives. For the superior student who wants to

surpass minimal standards, to synthesize knowledge and comprehension



acquired in skill-getting instruction, the FLLAP suggests projects

for inderendent study.

Prervaration: The FLLAP must inform the student hcw he is to pursue

a study to reach the standzrd of achievement specified in behavioral
objectives. The writer of a packet must answer the following questions
in order to let the learner know what and why he is learning the material.

Rational: Why?

Behavioral objectives: What?

Resources: With what?

Activities: How?

Schedule: When?

Fretest (advanced classes): Is it needed?
Feedback: Did it work?

Scope and sequence: A scope and seguence, written to define what is

to be learned, lists concepts of the basic textbook. A unit in the
textbook way require several FILAP's, subject to the discretion of the
teacher and to the organizetion of the textboék. A FLLAP covers only
one concept. If the text introduces several unrelated concepts within
one unit, a FLIAP should be written to teach each concept aurally,
orally, visually and graphically. Since language learning is secuential,
in that a student progresses from a single concept to more sophisticated
control of the target language, a student may not work on FLILA",s at
random. In a school year, a student may progress through a possible
'minimum of twenty-five I'LLAP's required to get credit in the course.

The superior student may enrich his program by selecting surplementary
FLLAP's outside the scope of the textbool:, such as listening to com-
mercial tares, working with sound filmstrips, or outside reading

short stories and novels, according to the level of his ability.




Cover: The cover must be attractive to stimulate the interest of a

student and intrigue him to the point of initiating his cown learning
program. Cartoons and pictures that enliven the rage of a facket in
scme measure compensatec the absence of social relationship during the

time when an individual works aione.

Components of a FLLAP

A learning activity packet, adepted for the acquisition of skills
in using a foreign language, is composed of the following components:

raticnale

behavioral objectives
materiais to be used
required activities
optional activities
self-test

independent project
mastery test

Outline of a Textbook-Based FLIAP

I. An attractive cover
II. Title of FLLAP

ITII. Rationale
In this unit you will learn to use __ tense and vocab-
wlary in relation to

IV. You will use the following materials:

a. textbook, pages
b. tares

c. filmstrip

d. transparencies # and #
e. slide program

f. film for cultural awareness

b

V. Rehavioral Objectives
Upon completion of this packei, you will be able to:

1.
2.
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3.
L,
to a minimal performance standard of £0%.

VI. Time limi®t -~ self-pacing witt a minimad tirme limit.
VII. Required ncltivities and optional activitias

Listen

Answer

Virite

Rea

« Practice with a peer

« FPorticipate in a group

(XSG NS VLIV o

VIIT. Self-testing and sclf-grading
IX. Optional activities (do one)
1. Individual study project
2. Research culiural aspect
3. TFlan presentation to group or class
X. HMastery Testing - not included in packet

Teacher-made test based on chjizctives

XI. Class activities

Fattern practice in chornl resronse
Dis«zussion of foreign cultire

Digcussion ¢ reading material

Viewing fila

Singing songs or other large group activities

UL o -

Rationale: The student in assuming resronsibllity for his learning
program must know wha's and why he is learning maberial convered in
the FLLAP. The rationale or purpose tells the student what he is to
lecarn and why he is to learn it and how the knowladze goined will

benefit him using a foreign language. (See Appendix A, page )

Behavioral Objectives: The student must know what performance he is

expected to be able to do as the result of the instruction he receives.
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Behavioral objectives tecll the student what he will do, under what con-
ditions, to what level of mastery, using what time limit. (For example

see Appendix E, page  .)

I'aterials and Resources: Wigh what resources is the studen®: to acquire

the knowledge and skill to reach the objectivas of the FLLAP? Does

the student learn from a teacher presentation or from the written word?

Suggested Resources:

A. Teachar wrescntation
B. Viritten word

1. textbook

2. workbock

3. handouts

a. explanations
b. drill skeets

4., other bocks
5. ©periodicals
C. Audio tapes
D. Filmstrips
E. Films
F. Group discussion
G. Laboratory expericnecs

H. Teacher-pupil conrerence

Activities: Learning procedures are divided into those that are re-
dﬁired and those that are optional. FPrecise instructions should be

given for reguired learning of wvocabulary and structural concepts.
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If the student is studying reading skill, should the student take notes,
summarize or outline what he has‘read? Fof writing, should he 1ist
ideas, answer questions, write exercises or fiil in blanks? TFor study,
should the leérner read twice or memorize the ﬁaterial or verb ending?
When the student goes to the laboratory or learning center, should he
listen, repeat, or record his uttrances? Vhen he participates in groups,
should he listen, make a presentation, interact, or debate?

Optional activities permitia student te select an inderpendent
study project for enrichment, 25 he synthesizes skiils and
knowledge acquired. The student chooses to work alone or with a.gmall

group who have the same interest. Suggested activities are:

Optional activities; Different from required activities tﬂat teach
skill getting, optional activities refine skills that a stu&gﬁzﬂneeds
o wants to perfect and rermits him to use the foreign language, either
in group activities or as an inderendent study project. Optiocnal
activities can consist of more listening to native spezkers for heaﬁing
comprehension, of oral practice as the student rereats during mouses on
ﬁapes, of further reading of short stories, or writing a skit fpr pre-
sentation by a group to the whole class; Independent study project

is an attemp% to provide foé individual differences by giving the
student regardless of his ability or interest an exciting learning ex-
perience in a second language or a foreign culture. The student decides
what he is interested in and uses that interest to gain knowledge and to
exercise his creative and organizational povers. A method of self-

development and personal growth, it involves choosing a problem of

topic which has particular meaning for the student who chooses the
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project, decides howr he will investigate: gclone, or with other students
of similar interests, and formulates a proccdure that he will follcw:
reading, interviewing, observation, exrerimenting, crcatingéana re-
ports his progress either to the whole class, to the teacher, or to

others who are interested. (See Armendix C for suggested echivities.)

Self-test: The basic function of the scli-test is to check thz student's
progress in achicving performances stated in behavioral objectives.

The selrl-itest is brief and may be oral, cn a tape, or written in the
FLLAP with an answer key to ceunable the studsnt to check his progress

and to correct wrong answers or responses. All qucstionskare geared

to determine wo what extent the objectives have been aclireved.

Mastery Test: When a studert thinks that hs has achieved behavioral
objectives for a FLLAP, he aslhis the teacher for -the riastery test that
determines whether the student should re-cycle back through theuFLLAP
or precced to another FLLADP. The teacher checks the mastery test and
records the grade into the student's folder. Items of the mastery
test are based on conditions and performance described in .the be-
havioral objectives. 1. 21l students can make A, 2, students resain
test as many t%mes as wished. For examples of mastery testing sce
Appendix B.)

Tésting by the tcacher may also be administered at a scheduled
time, every four or five FLLATs, "o the whole class as a reinforce-

ment as well as check on student progress.

Pre-test: A diagnostic pre-test may be given to advanced swudents to

ascertain what subject matter is known and need not be restudied; thus,
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rermitting the student to continue to newr material. Foreign language
learning is individualized by certain zreas:

self-directed
self-paced

Selrf-directed, in that a student has a choice of designing ypro-
cedure: 1in which order dces he learn best, listening, reading, seeing,
or writing first? He chotses resources, and with whom he works.
Self-paced, in thalt the student may proceed 23 fast as he wants then
srends ncye time on optional activities and independent projects. The
student who procrastinates and appears Lo be loiisering il class can be
assigned a deadline for finishing a FLLAP.

Foreign languages are not individualized in gubject matters be-
cause fundamental skills and knowledge of structure are the foundation
for free expression in a second language. Objectives are ncv individuesl-
ized, even though students may choose which skill they wish to pursue to
excellence. Standards of achievement are not individualized, for every
student must attain the miniral in ordef to progress to another seguence
or level. Success is not limited to the minimal, for a widge range of
optional activities will enable superior students to reach their

opbimm gtandard of excellence in using a foreign langunge.

RIC
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-.CEAPTER 1V
SUMIARY, CCHNCLUSICIH, RECCMMENDATION
| SUINARY
An individualized instructional program in foreign language, mocdi-
fied to insuré instraction in the <ral communicative skills, is
desirable in that the student is actively involved in the learning pro-
cess. As long as an individualiz~d curriculu: does not dissolve into
the learning of a foreign larguage through the medium of packets and
workbooks, a personalized program that includes the social aspects of
language learning through large-group and small-group activities chal~
lenges the student to mcet the success criteria of behavioral objectives
and to acquire a conccmitant positive attitude toward language learning
and toward a foreign culture. |
CONCLUSIOCN
Based ugron the research data the author concluded:

1. An individualized instructional progrem can be successfully adajted
within the confines of a traditional classroom by an enthusiastic
teacher who does not a2llow the lack of expensive hardware to hamper
efforts to involve students in assuming responsibility for their
successful achievement of excellence in foreign language learning.

2. Students appreciiste the opportunity to make decisions regarding theif
learning rrogram and seek higher standards than those imposed by be-
havioral objectives.

3. Small group activities can be carried on in tﬁe traditional class-

room, if the teacher and administrators are tolerant of a higher noisec

decible, which does not deter student learning, for they have lcarned

31
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to "tune out" sounds which have no mcaning for then.
Individualized instruction is not a ranacea that eradicates zll
rroblems. There are disadvantages, and one of them is that it is
work for the teacher until sufficient nackets have been prepared to

fill the needs of the individual student.

RECCMIMENDATICH
Based upon the conclusions, the author reccrmended:
The Corpus Christi Inderendent Scheol District should encourage
teachers of foreign langvages to implement an individualized
instructional program to increase the interest of students in second
language learning.
In Level I classes, individualized study should begin after several
weeks of instruction in oral skills and after students have acquired
a knovledge of and some proficiency in.articulating the sounds of the
second languzge.
At least one day a week the class couviene as a unit for the study
of cultural values of the foreign country and for the oral partici-
ration of students in whole-class discussions in the target language,
for viewing of films, listening to student rerorts and to foreizn
¢itizens in the community.
Unéil a teacher has acquired expertise and confidence in assuming
the role of guide and facilitor of learning, individualization should
begin in one class, preferzbly an advanced class, and with one FLLAZ

so that students, too, may learn how to function in thelr new re-

sronsibility of selectivity.
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APEENDIX A

Terse Method

The purrose of this unit is to familiarize you with the correct
usage of the indefinite articles un (uno) masculine and une (una) feminine,
and to enable you to compose and say sentences utilizing the appropriate
indefinite article.

Introductory iMethod Approach:

Your family is an integral part of your life. Just as you heard
in the last unit hcs the Sraniard describes and tells about his friends,
you will hear in this unit how he describes and tells about members of
his family and relatives. All of us have the habit of bragging and
complaining about our brothers, siziers, and perents. This unit will
give you good practice in hearing hcw the Spanish person does this.

You will find trat he is no different than you are. PFPay rarticular

attention to how the Spanish language exrresses and compares age.

Faris:

To think of Irance is to think first of Faris. The tqufist seeing
Furore in one week or traveling for three months, makes a roint to stsy
at least‘one day in Faris. But Paris is not France, even as New York
is not the United States.

Our tour of TFrance should begin at Paris because it is the capital
of France where governmental offices are located and where much of
western civilication had its beginning. TIaris is conéidered by many
historians to be the cultural center of western civilization. Many

new philosophical ideas were develoved during 'buzz" sessions as young

Intellectuals "rapped" over coffee cups in little neighborhood cafes.

3k .
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These revolutionary ideag crystalized into social concepts that
were to change man's thinking about hinself, his role in scciety, and
his relationship with his fellowman, ideas like democracy and the brother-

hocd of man.

Thus, it is appropriate that we begin our towr of Franze by sauntering
along the streets of Paris. Ve thread our wvay through the maze of bird
cages, stacked three decep, strewn haphazardly across the sidewalks,and
chirping of thousands of birds almost drcwn out the roar of traffic,
but we are unawvare of either. A sense of history takes us back in time
and we are gazing across the Seine to the turrets of the Codéorgerie
where, in a derk dungeon, we are holding the hand of Maries Antoinette

avaiting in despair Jjudgement by the committee, freedom cr the guillotine.

FITAP on France

While you are learning to speak French, you probatly ask yourself
many questions: How Go people live? What is theis country like?
Why do they have have such strange tiaditions? Why are French
reople so proud of their monurents, such as the Notre Dame of Faris,
the aligned stones of Bretagne, the arena at Arles? You have heard
of the Louvre and have wondered, "Why is it famous and wkzre is it
located"? 1In this packet you will find answers to these questions
and to others. You will understand that water transportation is
important to French economy, that barges carrying produce from one
corner of France to another are as numerous as loaded trucks zipp-
ing, along highways in the United States.

The unit is writien in English because at the beginning of language
learning it is difficult to visualize in a foreign language. As
you reaq any material, mental images like moving pictures flash
across your mental vision. Ia vivid descriptive writing, where
the writer wants you to be in the country, these visual images
make you feel that you are right in She midst of the action. In
this packet, you.are in France. While reading about France, use
your senses as well as your intelleci. Imagine that you are =z
drop of water down the Loire River ¢: that you are on a barge
carrying bauxite churging up the Rhone from Marseille on the
Mediterranean to Strasbourg on ithe Rline.

~ Irance, now real to you, will become your second country. Then
you will live in two worlds, in two culutes and your life will

be richer for it.



APFEIDIX B

MASTERY TESTING

Examples of format for testing which shiould be based on btehavioral
objectives. Mastery tests could be administered on each FLLAP of a unit,
or deleyed until the complete unit of the textbook has been ccmpleted.
Usually a textbook containes several concepts and a cultural reading
within one chapter or unit. Cince a FLLAP is concerned with teaching

only one concept, there will be several FLIAPs within one unit.

Oral Testing Based on Leccion I, Usted Y Yo

Given a series of questions and an answer sheet, containing four
rossible answers, the student will demonstrate his ability to comprehend
spoken Spanish by correctly circling the letter for the answer to the

question, which is read by the teacher or is presented on tape.

[Teacher: 1. ?Qué estacidn del s¥o le pusta mis?  (See student answer
, , . sheet that follows

Students 2, ?Cual es el ultimo mes del ano? this)

hear: -

3. 7?51 hoy es jueves, que dia es manana?
L. 7Qué tiempo hace?
5. ?Vive Ud. cerca dz: la escuela?
6. ?Qué tiene Ud. en la mano?
7. ?Dénde trabajo Ud. al dia?
8: ?De ddnde es su padre?
gd. %En qué’habitaciéh estén la mesa et las sillas?
10. ?Qué lenguna estudian los alumnos én la escuela?
You will hear five statements and you will read four rejoinders on

your answer sheet. Circle the letter corresyonding to the m>st ap-

propriate rejoinder:

36
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ffeacher:i 1. !No ma gusta carne!
Students 2. No hay criada. La séfiora limpia la case y los niﬁ%s
hear trabajan.

3, Me hace el favor de contestar algunas preguntas.

4. Cuando hace calor, la professora abre las ventanas de la
sala de classe.

5. La madre lee un cuento 2l nino,




Student Answer Sheet

.
Leccion 1

A series of guestions will be read aloud. For each one, four"
answers will be given. Circie on your answer sheet the letter A, B,
C, D, according to whether the most likely rejoinder is the first,
second, third, or fourth one.

1. A. Es vestido:
B. Es julio.
C. Es el verano,

D. Es manzana,

2. A. Es mi vecino.
B. Es la primavera,
C. Es avril,

D. Es diciembre,

3. A. Es ogosto,
B. Es viernes.
C. Es enero,

D. Es las Péécuas,

L, A. Hace mucho,
B. Eg calor,
C. Me hace el favor,

”~
D. Hace irio,
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10.

E.

C.

S{, bebo leche cuando lleuve .

s Vivo

en la misma calle:

, Mis padres viven in esta caller

, los a2lumnos viven cerca de la escuela,

rd
Tengo un lapiz s

Tengo dos hermanos,

~F

Tengo diez ¥y seis ancs,

-Tengo calor,

Trabajo en el centro,

Trabajo en el verano,

Trabajo en la carne,

Trabajo con mis amigos,

El trabaja en une oficine.

El es presidente del banco,

El es de

Texas,

El se llama Enriqgue .

' Vs
Estan en

7/
Estan en

5
Estan en

7
Estan en

Estudian
Estadian
Estudian

Estudian

la primavera.
le bdno,
el comidor-

julio,

en la bibliotece,
mucho en las classes,
sus libros y escriben las lecciones

~F
el espanol en esta class,

Ce)
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II. Give the lettor Tor the most logical responsi: Lo the statement read.
1. It will be read only twice
A, lah! Ud; come frutas, ?no?
B. !Ah! vd. tienc hermanos, 7no?
C. YA Ud. vive 2erce de la escuela, 7no?

D. 1Ah! Ud. es ingeniero, 7no?

7 ”
2. A. !Que lastima! no gastan dinero.
B. !Ixcellente! IFlia es riza.s
- p .
C. <2For que no? Son estudiantes,

D. ?Verdad? Sabe vivir.

3. A. Uo me gusta la historia:
B. Con mucho gusto,
C. lio me gusta el govierno ,

P
D. Hace frio en el invierno,

L, A. Me gusta mucho, especialmente en el verano,
Ir'd
B. !Que lastimal! Flle es pobre, ?uo?
C. No me gusta hacer favores,

D. Ellos abren sus libros ,

) ,
5. A. !BEs una historia de Mexico?
B. No me gusta lecr,
2 ~ )
C. Z2Cuantos ninos hay en Maxico? .

s )
D. 1Que lustimal dliveve?




IITI. Complete the sentence with the correct word.
letter of appropriate answer.
1. A. cuidad
B. mn&ranja
C. lengua
D. pai;
2. A. en el bdﬁb
B. en el invierno
C. en la calle
D. en la cocina
3. A. a la lzquierda
B. a la primavera
C. a la iglesia
D. a la senora
4. A. grandes
B. hermosas
C. hermanas

D. pequeﬁés

5. A. lee
B. trabaja
C. hace

D. vende

Write or

circle

L1
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Aruitoxt provided by Eic:

Skill

Hearing I-A
Comprehension
Sreaking I-B
Reading I-C
Writing I-D

Imrerfect of Etre

Fenétres Sur La TFrance

Rehavioral Objectives

Given orally ten sentences using the prescnt
and imrerfect of the verb EEEE’ you will
indicate on your answer sheet whether the
verb you tear is in the present or imperfcet
tense correctly in seven instances.

Hearing ten sentences in the present tense,
you will transpose the verb €tre into the
imperfect tense correctly in seven instances,
Given ten guestions written in either the
present or imperfect of EEES you will indi-
cate on your answer sheet the correct tense
in seven instances.

Givan ten sentences, either in present or
imperfect tense orally, you will be able

to transpose the verb EEES into the tense

not given in seven instances.

. Test items on following rages



Listening Comprehension

Mastery Test for Objective I-A

Voice on cassette or tare: You will hear ten sentences either in
the present or imperfect tense of the
verb €tre. You will identify which
tense is used: present or imperfect.
Indicate the éorrect answer by writing P
for present and I %6r imperfect tense.

Number your answer sheet to ten.

\ e
l. Sommes-nous a 1' ecole?
/I. ,/' S
[ - {a F4 .
2 Ou etait-elle l'annee derniere?
tl_ . LA
3. Ou etiez-vous hier a six heures?
4. Cet exercise est-il difficile?
3 '-],.\ 3
5. A six heures, J' etais a la maison,
ly . ~
6. Le professcur etait en retard & la classe,
. ,- /.
7. Hler tous les etudiants etaient presents,
N NS AS S
8. Je ne suis pas fatigue aujourdizui
P gue 1
F a%
9. Etions-nous en classe au-mois d'asut?

10. Jean-Paul est brun et amusant.

L3
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Sreaking

Mastery Test for Objective I-B

Ask the teachsr te listen to your responses on the speaking test.
You will krar o %awnm:, or your toscher will read, the models of ten
. . \“ﬂ - .
sentences in the pwesent tense of ‘étre. You will trancpose the sentences

into the imperfect tense.

i. Nous sommes 2 1'edole.

2. Vous é¢tes é la maison.

3. La clagse de franggis est facile.

4. Les etudiants sont ici.

5. Vous Stes triste le jour de la reatree.
6. Comment sont vos amis?

7. Jean Paul est melade.

8. Je suis tres fatiguéi

9. Nous ne sorimnes P&SVEMIIEEBIE-

. rd
10. Wous n' etes pas en classe.

Lk
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Reading

Hastery Test for Cbjective I-C

You will read ten sentences written below in either the present or
imperfect tense. Indicate the tense on your answer sheet by writing P

for present tense and 1 for imperfect.

-
1. Comment est la d;gsine de Ja cantine cette annee?
Tis ' - % 1
2. MNous etions tous tres sages, 1' annee derniere, n'est-ce pas?
. - > * . b
3. Jcan-Faul et Marie-Ange etaiznt-ils avec moi a la plage?
/g i ~ . -
4., Cu étiez-vous a six heures?
i . 1 .
5. Comment etait l'examen de fran?als?
6. Pourquoi n'étec-vous ras au concert avec nous?
. ‘
7. ©Cu sont-ils quand il pleut?
e
8. Le ciel etait-il bleu dimanhche?
9. Etes-vous toujours chic et gentille?

10. DIst-ce gque Je svis Davarde comme Jean-Taul?

O
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Writing

Mastery Test for Cbjective I-D

You will hear ten sentences either in the present or imperfect
of ‘étre. Write the verb in the tenze which you did not hear. Lumber

your answer sheet to ten.

- ~
1. Dimanche, Jj'ectais a la plage.
- . N ”
2. Au mols 4 aout, nous etions en vacances.
3. Je ne suls bas blonde y anusant.
4, Marie-Ange est blonde y jolie.
-~ ~ ' - Y
5. HNous etions tous tres sages l'annee derniere.
_ .
6. Vous etiez content pendant les vacances.
7. Mes vacances sont toujours excellentes.
8. ©Nous ne sormes pas contents de nttre ncie de frangais.
~ ‘ s N
3. Le professezur etait tres gentil.

10. Quel est le titre de vectre livre de fran?ais?

L6




APFENDIX C

An Independent Study Project Activity

Rationrle: After you have completed a FLLAP, you may want Lo pursue
some phase of the study into greater depth. You will indicate the
manner in which you will accomplish your task, the date of completion,
and the method ycu wish to be used in grading your work. Following
approval by the instructor, the student will pursue his/her work to
be presented to the class, teacber,‘or groun, or to be turned in on,
or prior to the date specified =22 o be graded as sgecified by the

student.

This project is prerocsed by:

for the course . tudy is

approved disaprroved

(look at section(s) ] .

. 1. Explain what you want to do--what do you want to learn more aboub?

2. How does your study relate to this course or ‘to the unit being
studied?

3. Give the approximate amount of time needed for completion and the
date of completion.

L., How do you plan to accomplisn this learning? Identify the specific
resources you plan to use. Below is a list which mey give you ideas:
a. read bocks and magazines d. hear recoxrds g. listen to tares

b. use workbooks . simulate h.

c. view films, filmstrips f. interview i.

u7




5. How will you indicate to others what you have learned? There are

many ways to demonstrate learning, here are a few suggestions:

a. Classify €. Describe S Experiment
b. Compare f. Design J. List

c. Define . Discu;s k. Measure

d. Demonstrate h. Ivaluate 1. Memorize

m. OCutline q. Write

n. Rerort - r. Slide and cassette presentation
o. Speak . s. other

p. Teach t.

6. How do you wish this activity to be evaluated and graded? Some
suggestions:

a. I can demonstrate what I have learned

b. I used the specific res§urces I identified in section L
c. My bibliography is complete

d. The content

e. It is an innovative idea

f. It is well written, neat, and shows good Engiish usage
. Instructors subjective grqde

h. Other e~

vou should indicate how much weight each ivem should have in
arriving at a total grade for this Individualized project. When the
project is aporoved, the topic, dave of completion, and criteria for

evaluation are defined.




Required Activities

Make a selectioq‘of one of the Assignment I choices to help you
meet the objectives in this packet. You may begin with an ohjective,
whichever method is better for you: reading Tirs®, speaking first,
writing first, or learning first. If you have any difficulty, your
teacher will assist you. Make a check mark in the margin of your cholce.

Cbjective I-A ) Listening Comprehenzion. Chcose one activity.
1-B

1. Read the explanation for forming the imperfect of gﬁre, page 3 of
your text, then close your bnok,‘and listen to Tape I, Riercises I,
II, ITII. After you have listened, go back and listen again, or
repeating in the.pauses. If you have difficulty, oven your text
to page 4 and read while you lisven to tape. DPractice eaéh exercise
until you can answer readily. lMake your prounciation as nearly
like the tape as possihie.

2. Work with a partner who will read the sentences tec which you will
give correct answers. Then you will model sentences for your partner.

3. Drill in chorus with the teacher<or tape in a small group until you

feel you can speuk using the imperfect of etre.

Objective I-B Sﬁeéking Choose one activity

l. With a group of two or three other-studgnts, practice the drills on
page Y4, then using drills, substitute other nouns for those given
in text: such as text: aujcurdhui, c'est la rentré;

you:  Hier, c’i%ait la rentrée
other: Hier, p’ééait lundi.

Make up your c¢wn drills using the format of exercises I, II, III.

Q o HTo)




2. Repeat after the speaker on Tape I, alone or with a group,
exercises I, II, III, prage k.

Cbjective I-C Reading Choose cone activity

l. Read the sentences aloud with good pPronunciation
2. Record your reading on a sreclal taye
3. Bead the sentences aloud to a partner who will check your pro-

nunciation as he listens without looking at textbook.

Optlonal Activities

Independent Project

Select one Activity:

l. Write or teli a story from a picture, a transparency, or an advertise-
ment using the imperfect of gézg,

2. Write a poem or a dialog betwesn two Deople to present to the class
or to your group

3. Tell or write dialogs to a ccmic strip using the imperfect of'@tre.

4. Other project you wish to demonstrate your use of French and of
%tre in the imperfect

5. Iisten to the tape: TFrench Elf;
Listen to the tape as many times as it takes for you to understand
vhat the speaker is saying. Then give a summary of the tarped story
‘to your group, teacher, or class.

Required: Know the meaning of all words--look them up in a dictionary.

Mer.orize the ﬁeaning of words you do not know. Keep a list-

of words new to you.
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Cbjective I-D

Required: Write exercises III page 4, and IV, V page 5. Work with

partner to check errors that nesed correcting.

Optional:

1. Write one of the exercises frcm dictation read by a student cr the
teacher. Check your spelling with textbook.

2. WVrite ten original sentences using imperfect tense and nave teacher
check for srelling and correct usage.

3. Write ten original sentences using either imperfect or present tense
and have é rartner or member of a group substitute the tense not
used. After you have completed.activities, gsk teacher for the

mastery test.

Check your answers against the Key and give yourself a grade which you
will enter on your check sheet. If you did not reach the standard set,

re-practice the exercises or ask your teacher for additional material.

If you can use etré in the imperfect tense, ask your teacher for

the next FLLAP,
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Optional Activities

.
Each student prepares three t® five questions about families,
friends, likes and dislikes, recreational activities, or content of
the dialog or story. Questicns are compiled into a questionnaire,
and "interviewers' or 'lcensustakers" poll students in groups of four
or five. Student responses may be fecorded and tabulated with the
results arnounced to the class? (This group activity may be used in

connection with Unit I of Usted v Yo.)

Each group is shown a visual (picture, transparency, scene frem
filmstrip) for which they must make up an appropriate story which is
developed from contributions of grcup members. Storles are presented

to the entire class as a listening comprehension activity.

Skits are presented to groupP members or to the entire class, re-
presenting conflicts between students or parents and children. Students
write out ideas for skits on file cards, and each group draws a card,

chooses reoles, prepare their thoughts, then act out the situation.

Individual or Group Activities

~Pursuade your teacher to 1ét you do something
Act out a situation in which you display a particular emotion:'anger,
joy, frustration, impatience.
Watch a film élip of an incident and describe ié‘;;om the point of view

of those involved.

You have lostv your lunch money and ask to borrow some from a friend.
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You see a beautiful blonde descend from the plane that you are just boarding;
Ycu have time Jjust to get her address, phone number and name before the
plane takes off.

Another motorist ran into ycur car. Shar how you would take to the other
driver; explain the accident to the policeman, énd describe the invident
to your friends,

Act out various situations in which apologies must bte given to different
people (a younger brother, your best girl- or boy-friend, your principal,
your rival for a girl or bqy)

Recite a poem you have memorized

Present your plan for sﬁudying the patterns of living in the foreign

culture

FPlay a glven role in a simulateq foreign. culture sitvation (use of tu
and usted) (tu and vous) (du and Sie)

Describe a magazine picture or advertisement in the target language
Narrate the action in a sequence of pictures

Interview a friend

Present a skit in which you give hotel, train, or rlane directions to
a forelgn visitor

Explain how to do something

Persuade your parents to allow you to do swwmetling: drive the carv,

travel abroad, get a job, stay out late.
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APPENDIX D

Facilities in & Classrcom for Individualized Instruction

ao DL geld T
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ORGANIZATION OF SELF CONTAINED CLASSROOM FOR THE INDIVIDUALTZATION OF

_ INSTRUCTION
A. Independent study project E. Small group work
B. Peer teaching-study partners F. Work-together independent study
project

C. ILearning center (Audiovisuals)
G. Paired partners

D. TFaired Fartners
H. Discussion group
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Facilities

Space Arrangement in a Classroom

AV Learning Center
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APPENDIX E

Examrles of Behavioral 0b3ect1Ves
with Test Items -

Listening Comprehension:

I. Given orally ten incomplete sentences, each followed by four possitle
completions, the student will chcose the correct answer for each
sentence by writing A, B, C, or D on his ansver shcet. He must
correctly answer seven put of ten sentences.

Test Items:

You will hear ten incomplete sentences, each followed by four
rossible completions. You are to write A, B, C, or D according
to which is the correct word. The sentences will be read twice;
possible answers, one time.

. . s
1. Mexico es un Tobre eén la econcmia,

A, ciudad
B. neranja
C. lengua
D. paig

~ . ne
2. La senora del Paso toma cate en .

A. el bafo
R B. el inviero

C. wuna calle

D. Ja c~=2ina

= . .
3. La senora Campos vive en la calle del editor,
A. a la primavera

B. a la izquicrda
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C. a la iglesia
D. a la naranja
II. Given a visual and hearing ten questions based on the scere depicted
followed by four possible answers, the student can. correctly answer
seven out of ten questions.
Test items:
You have a picture (visual on transparency or picture) of a family
eating a meal in the dining room. Ten guestions will be asked on
the picture followed by four possible correct answers. ~Wriite on
“your answer sheet the letter corresronding to the correct choice,
4, B, C, or D.
”~ pd
1. 7?Donde esta la ramilia?
’ -
A, TFsta en la cocina:
rd
B. Esta en el dormitoria.
/ -
C. EBsta en el comidor, -
rd
D. Esta en la escuela.
2. ?Qpé'fiene el padre en la mano?
A. Tiene un vaso de leche,
B. Tiene algunds frutas,
/
C. Tiene una taza de cafe .
D. Tiene un cuchill@ en la mano,
3. You have a picture before you of a family eating a meal in
the dining rcom. You will hear ten sentences based on the

picture. Write Falso or verdad if the statement is true or

false.
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El chico tiene un cuchillo sobre el platb.
/

El perro ccme pan tambien,

La madre lleva une ccrbona de fruta,

La familia come el desayuno,

L, You will hear a question read twice. On your paper are four

tossible answers. Circle the letter on your answer sheet of

the moct appropriate answer.

1.

Teacher: OG est M. Martin?
tudent answer sheet contains:
A, Il est bleus

B, Il est M. Martin,

C. Elle est pres ge la feﬂgfre,

D. Il est derriere le bureau,

2. Teacher: Quel jour est-ce aujourd'hui?

_ Student answer sheet:

A, Cl'est lundi-

B. Clest Janvier.
\

C. C'est mon pere.

D. C'est le printemps.

IITI. Hearing orally aﬁ ansver to four questions, the student will be able

to select the correct question for the given answer in eczven out of

ten instances.

Test Items:

Four qur stions are written on your answer shkeet. You will

hear an answer to one of the questions. Cirele the letter
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correspending to the question for the answer that you hear.

Example: (Teacher: Oui, j'ai faim.)

Student answer sheet:
A. Quel heure est-il7
- T, Avez-vous un frere?
C. Voulez-vous manzer?
D. Avez-vous de l'argent?

1. Teacher or tape: JI1 fait du soleil.

Student ansver sheet:

A. Quel temps fait%il?

B. Quel jour est-ce aujourd'hui?
C. Quelle heure est-il?

D. Est-ce votre frere?

. A
2. Teacher or tage: Ce scat juin, juillet, aout.

Student answer sheei:

A. Quels sont les jours de la semaine?
. 4

B. Quels sont les mois de l'ete?
.V ’ b

C. Quels sont les mois de l'annee?

3 P
D. Quel est le premier mois ce l'annee.

IV. The student listens first to a conversation and then to a series of
statements concerning its content. He indicetes on an answer sheet

which statements describe ths content of the conversation.

V. The student looks at a picture and listens while the teacher or tane

makes several statemenis suggesting events of which only one may

logically have preceded or caused the. situation shown in the picture.
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The student. indicates in seven out‘of ten instances which is the

logical statement.

Steaking Skills:

1.

The student looks at a series of sketches dericting a sequence of
events in a specific situation. He then tells a short story des-
cribing these events.

After viewing a film that shows preparations of a family about-to
go on a vacation, the student con relate to the class the seqﬁence
of major events portrayed.

Given crally five basic greetings and favewellsg, the student will
imitate what he has heard.

Given a person-number sitbstitution drill on the verb estar, the
student will restate with 70% minimal accuracy, the fattern
sentence, performing the proper changes.

Given the oral replacement-drills of materials taught, the student
will restaée the correct pattern perforning the necessary ébanges.
Minimal degrze of success 70%.

Given guestions dealing with weather, numbers, and direction, the
student will answer them orally within a time limit designated by
the teacher.

Given éhe directed dialogs of materials taught, the student will
respond according to difecticns given.,

Given a verbal cue on weather situations such as "frio," "froid,"
or "kélt," the student will ask a pertinent question within a time

limit designated by the teacher.
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9. Given a series of chort questions bésed on material studied, the
student can answer correctly in immediate fesponse with onz or two
words' in seven out of ten instances.
Test-Items:
You w%}l hear a series of short, simple questions. Answer each

guestion orally using one or two wrords.

Vs
1. ?addénde va ella? Va alli.
" .- s
2. Con quien esta el? Con Susana.
e -~
3. ?Donde esta Raul? En el carro.
~ s s’
4, ?BEsta la olla alli? No, no esta.
5. ?Cuéndo liega? - .Ahora.

10. Given a list of words containing the main sounds emphasized in the
unit, the student wili ccrrectly pronounce or write each sound.

11, Given a list of aural couplets in English and Spanish {(tan/tan;
tu-two), the student will distingulsh the English word from the
Spanish word by marking a check on a prepared checklist.

12, Given orally palrs of words in which the sounds already taught are
present, the student will mark dcwn the written words on his answer
sheet, matching by means of a line, the palr of words heard. The

student will hear: caro - corro, etc.

caro - alla ere - erre

aya - COrro . Sila - perro

Vila - villa ela - silla
pero - ella
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HWriting Szills:

1. The student will copy in_the target language that which he has pre-
viously heard, spoken and read with G0% proiciency. Given lines from
the dialogs taught, the student will copy eachk line with correct
orthography and punctuatioﬁ:

2, The student will write from dication thie target languags content

which he has previously heard, spoken and read with 90% accuracy.

Given a ditto or stencil with drawings corresponding to the meaning
of the words slready taught, the student will spell out the word

corresponding to each drawing. 85% degree of success.

Given a list of masculine nou.: ending in "o," the student will

change them to the femenine. 95% degree of success.

Given a list of short, simple statemenﬁs, the student will turn them
inte written questions using the aprronriate question word and the

correct word order.

Given a narrative followed by a series of questions, the student
will answer the questions according to the narrative with logical

word order and acceptable speliing.

Culture Xnowledge:

Fiven four teen-ages activities in-the United States of American, the

stndent will describe the similayity and/or differences to them in Mexi:o.
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