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THE NESEIMC EARLY RECOGNITION AND INTERVENTION (ERI) GROUP. . . . . . ..o o v & « . .

. was organized in the Spring of 1971 through auspices of NESEIMC
. has conducted local meetings in various public schocls over the past two years _
. has encouraged the development of regional ERI groups* 1

THE OBJECTIVES OF THE GROUP ARE TO:

1. Provide opportunities for personnel from publlic schools, state and private agencies
and varlous disciplines to exchange ideas and learn about a variety of existing program
. models In public school systems.
2. Disseminate descriptions of programs in various schoo! systems.
3. Facllitate commuriication, stimulate the deveiopnent of cooperative relationships: betueen
schoo! systems, and share the expertise available in many systems.
4. Bridge the gaps :etween preschool and public schoo! programs and between '‘regular’ and
speclal education. - .
5. Stimulate recognition and support for innovators within school systems.
4

GENERAL PHILOSOPHY 1s that . . . .a comprehensive program must contain certain basic components but
' there are a varlety of ways to design each component which vary
with the needs, rescurces and experience of each school system

and . . . .the program should be developmentally oriented:
For the children - focus on developmental needs rather than deflcits
For the adults -~ provide opportunities for continuing growth and learning
For the program - encourage a healthy process of continuing svolution -

THIS GUIDEBOOK HAS BEEN DEVELOPED by the Steering Committee to assist professionals and onmen to

' initiate or improve programs which attempt to ldentify and provide
extra assistance for young children with special needs in the public
schools. Such progrems will be mandatory under Chapter 766.

*The division of Special Education has provided support for the group through its regional office scrsonnol
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Ch!ldren come to school with wide variations in their experience N
and skills, i |

During the elementary school yexrs, there is this general result......

TOO MANY CHILDREN TCO FEW CHILDREN

v SR - W

are In specia‘i‘.' ciFsses i?:ave failed are in educational
for the retarcged, services a grade . | pregrans adapted
/ disturbed, lTesining e to individuzl
- _ disabted : ' develcpmenta! needs

“ARLY RECOGNIT!ION & INTERVENTION PROGRAMS aim to

@ find children who are at-risk in a school system before they and their teachers experience
fallure - .

@ adapt proyrams for children and providé suppert and training for teachers
$0 that ==-~tawer children will be labeiled excepticral and withdrawn from their classroom
~==-severe emoticnal ruétlons and learning problems will be minimized
--=-teachers and parents (fill in your own hopes}. . « « « . « . Ceeee e
----school administrators. . . . . . = « .« . e v e e s et e e e e e e

ceeagpCiAlISES. . . . ¢ ¢ . et e s s s s s e s s s s s s s s s e s e s e s s e




. : A lot of talk, peclitics, and

19

_ 2 Scheel 5354:5,% start |
sS;QQ!L An EARLY RECOGNITION AND INTERVENTION PR

The experience of 200 schoo! systems which have begun programs In the last five years

indicates at least :bree iritial phases. . . . .
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Ge:tlna Started

-~Everyone starts with a pilot

: scraening procedure...usually
a[‘t some short screening test or

lozally constructed battery
agministered to children
{mamy add a parent guesticn-
naire and an Interview).

~-Although the pattern is chan-
jing, most school systems
started by screening during
the kindergarten or first
grade years....

In order to provide traditional specia!l
services for children ;
earjjer. . . . . .

earlier-----and
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Parent feedback of
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L

Parent warkshops and
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Volunteer programs
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in addition to
regular class
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Modification within or

Teacher In-service
tralning programs
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Special medical
guldance or.
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services

Administratlion
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program planning

Community agency
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@ , Recggnltlonl of child need
- involves some type of observation grocess
1
which

surveys ali children and should lead quickly te specif'e
indicates those who need and relevant follow-up oztlon
follow-up; is nct an and on behalf of the child; not a |
extensive testirg program depositing of unusable data In |
or a diagrosis of the ' - {~hopss it may be useful. |
children ) ] |

Scresning should

@®@. be accomplished as eff'i'c!ent}y and simply as possible. . . .which usually means -golng from
gross measures on all children to Finer (and finer) measures on some children as It bccmés
" relevant; )

® be related to specific developmental competencles which children will need to function
effactively; - : .

-

® involve the persons who will be responsible for fol!ow;up action with the child (i.e.,
principal, classroom teacher, specialists, parents) -- as much as possible. '




'n planning a :RﬁCOGNlTlON program, THESE ARE THE OPTIONS

® classroorm teacher ® nurse or physiclan ® L.D. specialise

wWHo | e psvchologist ® Pphysical educator ® all or combination
' of the above
e dJuidarce ® speech & language
DLESEIT specialist clinician ® tralined volunteer/
- ' parent :
@ e principal e speclalists from-

_ community agencies

Most school systems start cauticusly with more highly-tralned personnel than they later find
. they need, as

--the emphasis shifts to follow-up chservation and intervention
. =--the pressure to 'akte! (dlagrose! is overcome
--specialist and teacher/parant can communicate better; more teachers and parents learn
skills in early recognition

W”E” @ special community surveys (age 0~h) ' :
' @ 6-12 months prior to schoo! entrance (1inked with pre-schoo! intervention)
® just prior to school entrance ' ;

® @ during first weeks-of schoot

Screening should be done as early as possible.




® within public school (test corner, series of iest stations, classroom cbservation)

VHERR @ within exis:ing pre-school programs (nursery, day care, Head Start)
® space in community (churchas, community center, health clinic, pre-school program)
@ ® home vislt
@ health-nutrition, vision-hearing screening
@ parent developmental questionnalre, with or without interview
WHﬂT | ® Individual scrgentng or readlness test.
@ group screening or re2diness test;
° ® classroom observatilon by teacher or speclalist

® speciallst observation or hrief evaluation

@ continued monitoring of chiid's progress academizally/soclally

The trend Is to use combinations of the above to avold single measure error,
while at the same time placing more weight on evolving
assessment through analysis of child's response 2o

initial follow-up efforts. Parents must be involved.




WHY

A basic screening program should hflefly survey the following areas:
-=- suditory and visual aculty
== physical health and nutrition &
== general cognitive deveiopment including an overview of speech
and language, visual-motor and gross motor skills
-- general social developmert including an overview of -social compet
and behavioral! control.
This screening program need 533}invo¥vé:
== extreme individual testing ’ —
== kighly trained specialists excluslvely
-~ hours of testing

2. thhough it seems self-evident, there Is a large d!fference between screening for
alternative purposes: _ .

® to find the severely handicapped and classlfy children in terms of deficits
® to find at-risk children who may or may not become academic or behavioral probl

® to obtain a range of ce.e:opmental dats on Incomfﬁg children in ordar to plan
education programs -- rot to predict.

b. How about these anc’llary purposes?

@ to train and invclve a wide range of spoctalisfs ard teachers in considering ti
of young chlldrer enzz2ring schoo!

@ tc provide a mechanism whereby specialist and teacher can work'together'Jn the
©® to gather local rorms on screening tests ¢

@ to demonstfate & nead to develop early intervengion programs

® to involve parents

@ to Involve teachers in an ongolng screening process.

Every screening program either facilitates or prevents these purposes by the way It i
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eening program should briefly survey the followling areas:

-- auditory and visual aculty
physiceal health and nutrition
== general cognitive deveiopment including an overview of speech
and language, visual-motor and gross motor skills
-~ ganeral socia! developmert including an overview of soclal competence

and bhehaviora! control.

\ing program need not involve:

-- extreme individual test!ing ' e
-= highly trained specialists exclusively
== hours of testing

th 1t seems self-evident, there Is a large d!fference between screening for these
itive purposes: -

‘ind the severely handicapped aﬁd classify children in terms of deficits

‘ind at-risk children who may or may not become academic or behavioral prohlems

ibtaln a rangc of ceveiopmental data on Incoming ch!ldren in order to p!an
:ation programs -- rox to predict.

wt these anc’llary purposes?

traln and invclve a wide range of specialists and teachers In conslderlng the skills
roung childrer enzz2ring school

srovide a mechanism whereby speclallist and teacher can work together 'in the classroom
gather lecal rorms on screening tests
demonstrate a nead tc develop early intervention programs

Invelve parcnts'

involve teachers In an ongoing creenlng process.

aning progrim either faclilitates or prevents these porposcs by the way It Is set up.




So, now you have screening data. HMow do you use it to

FOLLOW-UP| children's needs?’ ' ;

Developmental information Susmary 4

'z? .
: s
of children goes to regular classr
'@ pr purpose of program plaming.
mOr.

r i
1 Results
of

- Screeni ng

Intermediate

In depth evaluation in one
area of functioning (e.g.
speech) by appropriate specialist
or
educational diagnostic-prescriptive ‘
evaluation by qualified resource teacher

Primary
\ntervention
in regular

classroom
with support m

evaluation
outsiae of
school syste
e.g., medica

for ~ Er Jor \orsor
. . Resour
second ‘V"“:t'°" c":::gﬁ:r intervention by assists re
at request o sirgle specialis teacher tc
parents “Resource e.g. speech and prescripti
anguage 1]
DATA sits and gathers substantially room or other ) ctinictan _
dust and nothing Is separate partially Resource
done. placement | integrated room program
(special or tran- placement

sition class or
private school)
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’ .
screening data. Mow do you use it to

thildren's needs?

Devclépmental Information Sutnmary on majority
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What
. SUPPORT SYSTEMS | make the intervention for children work?

1. Special Class Teacher
and
* 2. Resource Room Teacher--have specified roles wihich neced support of those -persons and programs
atove BUT

3. The Regular Classrocm Teacher will need considerably more of this 5uppcrl inittaliy to play
the new role which will be required by iaw.

[

SOME SUPPORT MECHANISHS THE ERI NETWORK StHOOL SYSTEMS ARE EXPLORING ARE. . . « « . &
V. AN-SERVICE WORKSHOPS FOR REGULAR CLASSROOM TEACHER

These vary from a few cutside lectruers to an Intensive two-hour per week training course
cver one to two years which Involves the teazher {and principal) in @ step-by-step
classroom modification plan.

2. SPECIAL!ST CONSULTATION IN REGULAR CLASSROOM

Specialists from various disciplines are experimenzing with spending part of their time
working with children within the regular classroom and supporting regular classroom
teachers by suggesting and/or demonstrating use cf tezching materials and management
techniqueas,

3. RESGURCE ROOMS N .

These sectings provide chu‘dren with specialized instruction on a regularly scheduled part-
time basis. Support for regular classroom teachers should also be provided.
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4. RESCURCE TEACHERS

These specialists carey cut Inforval and/or formal diagrostic-prescriptive evaluations of
chlldren and their learning environments. k major focus of the resource teacher's efforts
is the provision of ongzo.ng consultation, support, and In-service training for regular
classroom teachers. .

5. EXTRA HELP FOR THE CLASSROOM TEACHER

With training and supervislion, parents and volunteers can:
--assist substantially with the inftial screening process _
--take small groups of children within class for special stimulation er training at
—— teacher's dliscretion .
-=serve a3 individual tutors
--make matarizls, carry out classroom cbservations
--~expisin the program outside the schoc!

6. INTENSIFIED COLLABORATION WITH GENERAL EDUCATURS

partnership of both - :
the normalizing of In jointly meeting the individualizing of
special education the needs of a wider general education

range of children in
the regular classrcom

7. MUCH GREATER & EARLIER INVOLVEMENT OF PARENTS, such as

--group and/or indlvidual education for pareats of preschoolers on how to assist
developmentally . ’

--autonomous and semi-autonomous parent-to parent groups using behavior mod or
developments! approaches to child menagement at home

--parents as helpers to classroom teacher (see above) and as community lobbying force.
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® In a developing program, the srocess cf development itself should be "evaluated', 1.e.,

--numbers of chi.dren screened and teachers and parents involved

--log of modificaticns and progress In individual childrens' programs, or in-service
training programs, etc.

--log of increas:c: '« support of administrators, garents end teachers
--log of changes in objectives and methed from o-e year to the next

-au-.!n

refinement of eoucatnonml p:ﬂgxams ‘or cndlvldua! ch;!dren

® When you have a specifiable program which can be replncated, it is Lhen legitimate to test its
effectivemess’/ by pre-post or weatrol group evaluation

~-pre-post with your screening test {or some relevant measure)
--pre-post measures of teacher or parent ski!! =r attitude
--comparing experimental vs. control groups with follow-up achelvement/adjustment measures

in order to ob%ain summative data on program effectiveness.

@ Remember: Evaluation should serve primarily to help you to deveiop the kind of program "that best meets
the needs of your loca) system and those of indlvidual children. ;

—




