ED 081 133

AUTHOR
TITLE

INSTTILYUTION

SPONS AGENCY

BUREAU NO
PUB DATE
NOTE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

Harrison School District 1,

DOCUMENT RESUME
EC 052 417

Williams, Clarence K, .

Harrison Educational Research and Development Center. .
End of Project Period Report ESEA, Title III..FY
1971-1972. .

Harrison Educational Research and Develorment Center,
Ark.,

Arkansas State Dept. of Education, Little Rack.:
Bureau of Elementary and Secondary Education
(DHEW/OE) , Washington, D.C..

13-70-0006

Jun 72

176pe.

MF-$0.65 HC-$6.58

*Art; Community Role; Educable Mentally Handicapped;
Elementary School Students; Evaluation Criteria;
*Exceptional Child Education; Inservice Teacher
Education; Instructional Materials Centers; Learning
Difficulties; #*Learning Disabilities; Mentally
Handicapped; *Music; *Program Descriptions; Special
Classes; Teacher Developed Materials

Harriscn (Arkansas); Title III

The final report of the 2 year project (1971-1972) in
Arkansas, funded through Title III, to

integrate art and music programs in elementary schools and special
classes, and to establish two resource rooms for developing academic
and art/music oriented instructional materials for learning disabled

(LD) , educationally disadvantaged,

and educable mentally retarded

(EMR) children is presented. .The target population is described as
consisting of students, grades 1 through 6; EMR students, grades 1
through 9; and LD students, totalling 2,148 rural students served by

312 teacherse.

.Included are program goals and objectives, for the art

and music component; and results which show gains on tests, and also
that children receiving instruction in art and music programs develop
a positive attitude toward self and classroom learning whereas
children without the art and music exhibit behaviors indicating
boredom and negative attitudes. Given are goals and objectives for
the special education component, which involved 15 LD students who
achieved an average gain of two grade levels in the resource rooms. .
Also included is data on five inservice teacher education workshops. .
Some of the major results reported are retention of one resource
room; a teacher initiated individualized instruction classroom
program to supplant the discontinued resource room; increased ‘teacher
awareness of LD areas; ard community action to support cultural and
educational programs. Appended are 24 sample documents, such as tests
to identify LD children, a check list for screening LD students,
surveys of artists and composers, and a music achlevement test. (For
related information see EC 052 416). . (MC)



ED 081133

U.5. DEPARTMENT OF HEALTH,
EDUCATION 8 WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN
ATING IT POINTS OF viEW OR OPINIONS
STATEQ DO NOT NECESSARILY REPRE
SENTOFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION QR POLICY

END OF FROJECT PERIOD

REPORT

FY 1971-1972

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER

HARRISON SCHOOL DISTRICT NO. 1

HARRISON, ARKANSAS 72601

FILMED FROM BEST AVAILABLE COPY



ED 081133

U.S.DEPARTMENT OF HEALTH.
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION DRIGIN
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENT OFFICIAL NATIONAL |NSTITUTE OF
EDUCATION PDSITION OR pOLICY

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER

HARRISON, ARKANSAS

END OF PROJECT PERIOD REPORT

Submitted under Title III of the Elementary and
Secondary Education Act of 1965

Presented by
Harrison School District
School Administration Building, Harrison, Arkansas
E. T. Shuffield; Superintendent

Prepared by
~Clarence R. Williams, Ed.D.

Grant Period
July 1, 1971 - June 30, 1972



TELEPHONE 365.6156

............................................................................

HARRISON, ARKANSAS 72601

Dn. (:u;x;:xm: R, WILLIAMS, DIRLCTOR AuPUSt 25 , 1972

Miss CAROLYN HOFTMANN, ART SUSCRVISOR
DR. KATALA ANN WILLIAMS, MusIC SUPERVISST

Mr. Fay Bohannon
Cooxrdinator of Title III, ESEA
Arch Ford Education Building

Arkansas Department of Education
Little Rock, Arkansas 72201

Dear Mr. Bohannon:

In the accompanying END OF PROJECT PERIOD REPORT, an attempt-has
be~n made to summarize evaluative results by making brief statements as
to the over-all outcomes associated with each objective. The
accompanying EVALUATION REPORT contains these same statements in
summary, but contains much more detail in table form.

Also, included with this report, but bound separately are five
copies of our record of QUANTITATIVE DISTRIBUTION OF EQUIPMENT AND
INSERVICE TRAINING and five copies of our library catalog, PROFESSIONAL
LIBRARY HOLDINGS IN SPECIAL EDUCATION, LEARNIMG DISABILITIES, AND
GENERAL EDUCATION. Three copies each of other dissemination materials
developed at HERDC are also included, A brief description of these
materials may be found in Section V-C of this report.

Thank you for your help and your patience.
Sincerely yours,
,"’/’- § ot
<_,,...%z—"“-é’ % /Kﬁ/ 4 ;z.,<z,,,‘,(,/’

Clarence R. Williams
Director

al




TABLE OF CONTENTS

PAGE

TITLE PAGE i
LETTER OF TRANSMITTAL ii
TABLE OF CONTENTS ii1
LIST OF TABLES vi
PART I - STATISTICAL A 1
TOTAL PROGRAM STAFF 2
SUIMMARY OF SERVICES 2
HANDICAPPED PROJECT PARTICIPATION ' ' 3
DISTRIBUTION BY ETHNIC GROUPS 3
DISTRIBUTION BY DEMOGRAPHIC AREA 3
TOTAL PROGRAM STAFF FOR HANDICAPPED | 3
RURAL/URBAN DISTRIBUTION | 4
PROGRAMS DIRECTED TOWARD NATIONALLY RECOGNIZED PROBLEMS 4
IN-SERVICE EDUCATION . 4
TITLE III PROJECT FUNSiﬁéHSUMMAﬁY ‘ 5
ABSTRACT : ' ' 6
PART II - NARRATIVE o 11
SEC. I.  OBJECTIVES, ACTIVITIES, AND EVALUATION RESULTS 12
OBJECTIVES FOR ART AND MUSIC (GROUP I) 12

OBJECTIVES FOR SPECIAL EDUCATION (GROUP II) 31

OBJECTIVES FOR INSERVICE TRAINING (GROUP III) 36




PAGE

SEC. II  GENERAL RESULTS 45
A. MAJOR CHANGES BROUGHT ABOUT 45

B. EVALUATION AND FEEDBACK ! 45

C. INFLUENCE 9N OTHER ACTIVITIES 48

D. SUMIARY 49

SEC, III. EVALUATION INSTRUMENTS . 59
A, USE AND EFFECTIVENESS 59

B. STAFF-DEVELOPED INSTRUMENTS 62

C. CHANGES MADE AS A RESULT O EVALUATION 63

SEC. IV. DISSEMINATION B 65
A. DESCRIPTION OF DISSEMINATION ACTIVITIES 65

B. LIST OF SCHOOLS AFFECTED BY THIS PROJECT 68

SEC, V.  MISCELLANEOUS INFORMATION 71
A. CONSULTANTS 71

B, CONTINUATION 73

C. MATERIALS DEVELOPED ‘ 74

SEC. VI.  STAFF 78
SEC. VII. INVENTORY | 79
PART III. FINANCIAL 85
EXPEHDITURES - 86

SUMMARY OF AUTHORIZATIONS, EXPENDITURES AND BALAMNCES 87




PAGE

APPENDIXES 88

A. IDENTIFYING SLD CHILDREM

B. SCOPE OF THE SLD PROBLEM

C. PERCEPTUAL PROCESSES

D. CHECK LIST FOR PRZ~SCREENING STUDENTS

E. ACHIEVEMENT TEST OUTLINE

F. SUTDENT SELF-IMAGE SURVEY

G. ATTITUDE SURVEY "WHAT DO YOU LIKE?"

H. STUDENT BEHAVIOR RATING SCALE

I. SURVEY OF ARTISTS

J. WHAT I SEE

K. WHAT I CAN TELL

L. ART CONCEPTS AND TERMiNOLOGY TAUGHT (Survey)

M. VISUALL ARTS CONCEPTS AND ENVIROMMENT

M. STUDENT PREFEREMCE SURVEY

0. STUDENT RATING SCALE OF AESTHETIC OPINIONS

P, STUDENT ATTITUDE CHECK LIST

Q. SURVEY OF COMPOSERS

R. MUSIC ACEIEVEMEWT TEST

S. SURVEY OF STUDENT KNOWLEDGE OF CONCEPTS 1IN MUSIC

T. RHYIHMIC ACTIVITIES RATING SHEET

U. STUDENT RESPONSE TO LISTENING o

V. STUDENT EVALUATIpﬁ OF MUSIC ACTIVITIES

W. EVALUATIVE COMMENTS MADE BY DISSEMINATION WORKSHOP PARTICIP.NTS

X. EQUIPMENT AND SUPPLIES CHECKED OUT TO THE PUBLIC SCHOOLS OF HUNTSVILLE




LIST OF TABLES ’

TABLE TITLE _ PAGE

I. RESULTS OF INTEREST AND ENOWLEDGE RATINGS OF AW
EXPERIMENTAL THIRD GRADE CLASS 15
II. STUDENT MANIPULATIVE AND PRECISIOif SKILLS AS
OBSERVED I ART WORKS A 23
III. DISSEMINATION WORKSHOPS 41
Iv. HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER:
ACTIVITIES AND SERVICES 58
v. STAFF-DEVELOPED TESTS AND TEBEIR USES 62
VI, SUMMARY OF DISSEMINATIONW ACTIVITIES 66

VII. COMSULTANTS AND SERVICES PROVIDED TO HERDC 72




PART I

STATISTICAL




1.

TOTAL PROGRAM STAFF

Position Category

Po:itions Assigned To Proiject

Number
Full-T

ime

rﬁhmb

Part~Time

er

|  FIE

Total FTE

Administration/Supervision

3

-’

|

k]

Teachers:

Pre-Kindergarten

Kindergarten

Grades 1-3

Grades 4-6

Grades 7-12

Other

-Counselors

Social Workers

School Psychologists

Specialists

Evaluators

Teacher Assistants, Teacher Aides |

Cleri:al Personmel

L8}

Community Liaison Personnel

All Other Personnel

| 172

1/2

2, SUMMARY OF SERVICES, DIRECT PARTICIPATION AND ESTIMV.ED COST

MAJOR PROGRAMS OR SERVICES

Number Of rupils By Grade l.vel
(In Public And Non~Public S-.':colsa)

Development, Planning,
Evaluation or Disgemina-
tion Activities

Better Utilization of In-
service Educational or
Ingtructional Personnel

Program for Irstitutional
Iuprovement

Improve or Expund Curricu-
lum areas (specify) SLD,

Pre-K | K

rt Muslic

1.3

936

4-0

900

b 7-12

Non-

Public
School
Pupils

Adul

(Exclude
Teachers)

ts

&

46

Teachers
Recelving
Inservice
Training

Total
Number Of
Participants

Estimated
Cost

6,500

2,148

23,000

Instructional Media/Tech.
(specify)

936

900

40

272
272

2,148

6,000

Instructional Methodology
(specify)

40

272

212

20,000

Remediel - Exclude Special
'Education (specify)

Pupil Personnel Services:
Guidance and Counseling

Social Work

Health

Paychological

38

10

3,600

Other {specify)

Community Service
(speci {y)

Critical Fducational Needs:

Disadvantaged

Early Childhood

Drug Use/Abuse

Environmental

Migrant

Read ing

Other (specify) Learnin

e

Disab

Q

ERIC

Aruitoxt provided by Eic:

532

30

40

2722

62

72,000




}

HANDICAPPED PROJECT PARTICIPATION

lType of
“andi-
apped

Number Of Children Served

Full-Time Equivalence
Of Project Personnel Paid
With Title IIT Funds

Personnel Receiving
Inservice Training

With Ti{tle IXI Fundg

 -hildren
[Scrved

1-5
Years

6-12
Years

13-18
Years

19 &
Over

Total

Teachers

Teacher
Aldes

Other Total

Teachers

Teacher
Afdes

Qther

Total

[ e

[ d

2

i 4

k

1

m

R

MR

30

d5

I
‘vg;:

AR

62

2 1/2

272

krp|

4.

5.

NUMBER OF HANDICAPPED CHILDREN SERVED WHO ATTEND NON-PUBLIC SCRHCOLS

DISTRIBUTYON BY ETHNIC GROUPS

Negro

Indian

Oriental

White (Other
Spanish iThan Spanish
Surname ;Surname)

Other

Total

Student

|

i

Population l
Participants |

17 2,148

6.

CHILDREN RECEIVING SERVICES - DISTRIB

DEMOGRAPHIC AREA

Category

UTION EY

| Number

d

Urban Areas (over 50,000)

Rural Areas (under 2,500)

1,882

Other Demographic Areas (from 2,500-50,000)

| 266

Total

; 2,148 |

7.

TOTAL PROGRAM STAFF FOR HANDICAPPED (COMPONENT OR TOTAL PROJECT)

Position Category

Number

Full-Time

Part-Time

|

Number . i

FTE

| Total FIE

Administration/Supervision

3

L

3

|
:

[u———

Teachers:

Trainable Mentally Retarded

Educable Mentally Retarded

Hard-of-Heari

ng

Deaf

Speech Impaired

Visually Impa

ired

JY PRIV TR NI SO S

@ ne]

Gifted

Emotionally Disturbed

Crippled

Learning Disabled

Deaf and Blind

Other Health Impairved

Specialists

N DR T S

Pupil Persgonnel Workers

Evaluators

Teacher Asgistants, Teacher Aides

Clerical Personnel

Community Liaison Personnel

—

All Other Personnel

i 1/2

—

1/2




8. NUMBER OF PUHLIC AND HONPUBLIC SCIOOL STULENTS, TEACHERS AND COUNSEIURS PARTIC IPATING

NIRECT PARTICIPATION SEIRFCT PARTICTPATION
SIVNENTS _11'.,'.! ith RS CUINER T pS STUIL TS TF A€ )IEHS COUNSEINRS
SCIKNLS ELEMENTARY SEOOUDARY | ETIME5  2KRY LML RY | ELEMENTARY | CERONUARY LILMELTARY SECOLDARY [EILMINTARY SI:CO: DARY | ELEMEUTARY SECONMARY
PUBLIC 1,836 272 2000 80 3
N LPUBLIC
9. RURAL/ﬁRBAN DISTRIBUTION OF PUBLIC AND NONPUBLIC STUDENTS
IN DIRECT PARTICIPATION
Number Of
Area Students
RURAL 2,148
URBAN
10. PROGRAMS DIRECTED TOWARD NATIONALLY RECOGNIZED PROBIEMS
H Amount
Number Of Students Served Granted For
Programs Directly |  Indirectly l Fiscal Year
Reading L9
Environment/Ecology - $
Equal Educational Opportunity $
Model Cities (Urban, Inner-City) 1 $
Gifted $
Haudicapped SLD and EMR 107 275 § 72,000
Guidanc: and Counseling $
Drug Education $
Early Childhood Education 1 §
Other (Specify) ! ! $
11, IN-SERVICE EDUCATION FUNDED BY TITIE III
YEAR 1 i YEAR 2 ! YEAR 3
Training Training | Training
Aciivity Partici- ; Hours ! Partici~ | Hours Partici-| Hours
Asgignment pants (Average)! pants (Average) | pants (Average)
Direction and ‘
Management l¥
Teaching 96 16 272 24 | T
Teaching Aide 9 16 14 16 "
Supervision !
Other
Professional
Non~-Professional '
Total 1105 i6 | 286 20
Parents 20 22| 40 _J2
Other Communtity
Persons | )
Total |20 12 40 12




12, TITLE IIT PROJECT FUNDING SUMMARY

Sources
| Total
Date Title IIX Other Total Expendi-
Year From To Grant Federal* | Local Budget | turesgi¥
1 ‘
7-1-70 6-30~-71 95,000 95,000 95,000
2
7-1-71 6-30-71 $5,000 95,000 95,000
3
TOTAL | 190,000
*Identify, .

*%Include funds obligated as well as expended.
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ABSTRACT

TITLE OF THE PROJECT:

Harrison Educational Research and Development Center

TARGET POPULATION:

1. All elementary students (1-6), Huntsville, St. Paul,
and Kingston

2. Educationally disadvantaged elementsry children of
Harrison (1-6), grouped into nine classrooms in two
schools

3. Educable mentally retarded students of Harrisom
(1-9), grouped into three classrooms

4. Children with identifyable specific learning dis-
abilities in Harrison and Huntsville.
NUMBER OF DIRECT PARTICIPANTS SERVED:

2,148




A. Project Description

The Harrison Educational Research and Development Center was comprised of two
major compunents: One component was an extension of a previous Title III project
‘which aimed at initiating art and music instructional programs in the elementary
schools of Madison County and in some special classrooms of the Harrison schools.
This component was implemented through inservice training and follow-up supervision,
while furnishing equipment and expendable supplies needed for classroom use in
carrying out the program objectives, The second component established two resource
rooms with specialist teachers and equipment needed for providing individualized
instruetion for children with specific learning disabilities. These resource rooms
served as a base for research and development, usinz music and art as instructional
tools in addition to the use of conventional, accepted methods of instruction.
This component was alsc cupported by a program of inservice training aimed at
familiarizing classroom teachers and administrators with the educational problems
associated with specific learning disabilities. This training aimed at helping the
classroom teacher to provide some of these children's educational needs within the
classroom, as well as development of the ability to do pre-screening of children
with learning disabilities and other educational handicaps.
B. Malor Objectives

In the project plan, measurable behaviorable objectives were stated under
each goal, activities were planned and carried out, and evaluation was completed

at the end of each year for a two-year operational period. The general results




of this evaluation are given in Part II of this report, with a summary in Part II,

Section II-D. A more detailed Evaluation Report, which is bound separately

accompanies this report.

II‘

III.

Following are the major goals of the project:
OBJECTIVES FOR ART AND MUSIC

‘GOAL I-A. To establish and support art and music instructional
programs in elementary classrooms {grades 1-6) of pa:ticipaﬁing schools
within the project area where such programs do not presently exist.

GOAL I-B. To provide assistance in adapting art and music materials
and techniques for instruction of disadvantaged children.

GOAL I-C. To establish and support an innovative, exemplary,
experimental projectlin which art, music and language arts are integrated.
OBJECTIVES FOR SPECIAL EDUCATION

GOAL II-A. To establish and support two resource rooms for elementary
students with learning disabilities, In addition to carrying out & program
of individualized instruction in accordance with accepted practices, these
resource rooms will serve as pllot projects in which instructional materials,
methods, and techniques will be déveloped and tested,

GOAL II-E, To assist in adapting and developing iustructional materials
and techniques involving music, art, and basic studies for use in class-
rooms for the educable mentally retarded in all participating schools.
OBJECTIVES FOR INSERVICE TRAINING

GOAL III-A. To provide inservice training on rcleased time for
elementa:y classroom teachers whose students are assigned t§ the learning

disabilities resource room.



GOAL III-B. To provide inservice training on released time for
eleméntary classroom teachers (grades 1-6) wherc instructional programs
in music and art arc to be initiated.
GOAL III-C. To provide inservice training on releascd time for
specialist teachers of children with learning disabilities.
GOAL III-D. To disseminaﬁe all instructional materials and techniques
developed by this project which prove successful. (Long-range)
C. Activities Used to Achieve Objectives
Activities for carrying out these objectives were implemented in accordance
with the original project plan. Following is an outline of activities which
constitute the institutional and instructional variables used. Detailed descrip-

tions of these may be found in the Operation Grant Proposal, Fiscal Year 1971

(Revised), pp. 24-41, and in Part II of this report.

1. MUSIC AND ART

a. Elementary classroom programs
b. Experimental project, integrating art, music, and language arts

2. SPECIAL EDUCATION

a. Learning disabilities resource rooms

b. Educable mentally retarded: program in myuisic and art

c. Economically and culturally (isadvantaged: programs in
music and art

3. INSERVICE TRAINING
a. One-day workshops for clementary classroom teachers
4., CLASSROOM VISITATION AMD CONSULTATIOLN

a. Music and art
b. Special Education
c. TFollow-up to inservice training

g



5. RESEARCH AMD DEVELOPMENT
a. Instructional materials development in art
b. Instructional materials development in music ‘
¢. Instructional materials development for SLD students

6. SERVICES

a, Evaluation and dissemination

b. HMedia Center

c. Distribution of equipment and supplies
D. Evaluation Strategy

Specific activities were planned for each objective; and an evaluation plan
was drawn up and scheduled. A design or sequence of events was graphically
i11lustrated in the plan, linking the evaluation séhedule with the schedule of
instruction,; naming the test instruments to be used.

The proposed evaluation schedule as outlined in the original Operation Grant
Proposal, FY 1971 and re-stated in the Continuation Proposal, FY 1972, was
follgwed as closely as was practicable. Minor changes in the plan and the reasomns
for these changes are described in Part II of this report.

E. Evaluation Findings

Final tabulation of evaluation data showed that students made satisfactory
gains toward the achievement of all stated objectives. 1In some cases thase
gains were far above expectation, thus lending support tc the techniques and
methods of instruction used.

As by-products of this project, many useful items of instructional materials
and evaluation instruments were developed and disseminated. Copies of most of

these materials and instruments are bound separately and submitted along with

this report.

-10-~




PART II

NARRATIVE




PART II. NARRATIVE

I. Objectives, Activities, and Evaluation Results
| OBJECTIVES FOR ART AMD MUSIC
GOAL IA. To establish and support arﬁ and ruusic instructional prégrans
in elcrmentary classrooms {grades 1-6) of participating schools within the
project area where such programs do mot presently exist.
BEBAVIORAL OBJECTIVES

Cognitive Domain

Objective IA-1. Students will be able to display a knowledge

and conprchension of the basic concepts in agt and music as measured
by teacher-made tests.

Objective.IA—Z. Students will be able to display a knowledge

of nusic and art history as measured by teacher-made tests.

Elementary studcuts. grades 1-6, of Huntswille, St. Paul, and Kingston
conprised the target population for all objectives under Goal IA. In order
to achieve these objectives, the following activities were carried out:

1. Inservice training in art and tusic for elementary classroon

teachers.

2. Follow-up demonstration teaching in the classrooms of participating
teache;s. This was donc by the art znd music supervisors at the
requast of the teacher.

3. Instructional prograns in art and music were initiated. Those wera

conducted by the classroon teacher under the guidance of supervisors.

~12-




4, Classroom supervisory visitation to classrooms where instructional
programs had been initiated.
5. Evaluation

IA-1 and IA~2 in Art. Evaluative results showed the fcllowing cognitivé

gains in art:

Students who were tested for achicvement in knowledge of
basic concepts in art over a two-year period showed an average
gain of 19 points on a 55-point test for a gain of 35 percent.

The average cognitive gain over a two-year period in art
history (Objective TA-2) was.34 percent.,

IA-1 and IA-2 in Music. First grade students who were tested for

achievement in knowledge and comprchension of basic concepts in music
(Objective IA-1) showed an average gain in one year (1971-72) from 1.25 to
4,07 on a rating scale of 1 to 5. The average percentage gain for this
group was 225.@.

Fifth prade students who were given the Colweli Elementary Music Achieve-
ment Test in the Spring of 1971 showed a pre-test average score of 36.7 and,
one year later, a post-test score of 27.4 There was a gain of 2.7 points or
7 percent,

During the first year of this project the cognitive gain in music ﬁistory
and appreciation (Objective IA-2) among 4th and 5th grade students was 25
percent. During the second year third grade students had an average pre-test

score of 10.7 and an 1verage post—test score of 20.9 of a possible 26 points
g

for a gain of 105.1 percent.

-13~



Affective Domain

Objcctive I4-3 in Art. Students will display positive response to the

‘classroonm activities used in carrying out this program of instruction; as
measurad by teacher-made rating scales.

The art supervisor rated student art works in five difrferent media from
four ciassrooms. These ratings were made in relation to the quality of
work done by the studeﬁts'in each medium. The classroom teacher rated each
medium in relation to student attitudes toward activities carried out in
that medium. The teacher and the art supervisor marked these ratings inde-
pendently without collaboration, monitored by the project director. A cor=-
relation coefficient of .9 resulted from the two sets of ratings, indicating
that there is a high relationship between art achicvement and student attitude
toward or pleasure derived from art activities. The average self-rating on
attitude toward art activities as related to five different media was 3.0,
out of a possible 5.0, the same as the average rating on achievement given
by the instructor and supervisor.

JA-3 in tfusic. In order to determine.interest in relation to three

different areas of nusic study, 2 prelimipary survey was made anong 3rd
gradc experimental students. Results of the interest ratings marked by the
students on a 1-5 scale with 5 as highest are as follows: music notation
4.44: knowledge about instruments 4.3%; and study a2bout nusic compositionms,

3.60.

14~




Cegnitive gain was as follows; music notation, 169 percent; study abeut
nnusic cémpositions, 102 percent; and study about instruments, 46 percent.
Table I shows the parallel between student self-intcrest ratings and cog-

nitive test results.

TABLE 1
RESULTS OF INTEREST AND KHMOWLEDGE RATIMGS
OF Al EXPERIMEHTAL THIRD GRADE CLASS
(Average Scores)

Objective IA-2 ~ IA-3

INTEREST SELF RATING COGNIZIVE TEST RESULTS
" I
) ] w
o i ) ") 89
i 4] to e} %) ) o
) o] [ i\ 0 ® ~ &
) e — ot @ [ 0 o
oo™ T =] jeliyo) - oo 1 @ - ()]
H o to lHo | ed 1o Pig w Wl o g
1> iy E 0 = o o 0 w o 0w Q 4 o
pElekles 5g | E3| 83 188 |88
dA|lE&3|8alad I Fu
Music Notation 4,44 14,00 5 NEG 2.44 ] 6.56 7 1169
Study about Music Compositions 3.60 14.84 | 5 34 3.72 | 7.61 8 |102
Study about Musical Instruments 4,39 14.61 1 5 5 4,61 | 6.72 1 11 45
TOTAL AVERAGE GAIY 105.6

The average affective survey data showed an increase from pre- to post-

test of 4.14 to 4.48 or eight percent.

-15~




Psychomotor Domain

Objective IA-4. Students will develop manipulative and precision

skills in music and art performance as observad by classroom teachers
and consultants and recorded on a teacher-made scale.

IA-4 :n Art. Random samples of paired art works of 18 students
were drawn from those of the total enrollment of four classrooms. Each
paired sample represented two art.works by the same student completed
several months apart. Without knowledrse of the order in which these
works were completed, two artists iudged each pair on the basis of
maturity, selecting the one of each pair which showed more maturity in
the use of manipulative gkill.

As a result of the first year's evaluation the judges agreed that
50 percent showed increased maturity on the second work, while they |
apreced that only 17 percent sho 2d no gain.. The judpes disacreed on
33 percent,

An average of 48 percent of the students in each classroom showed
increased maturity in their art works within a period of only a few
months.

A sample of seven students were pre- and post-tested again in 1971-72.
The same method of scoring was used as in the previous year. This time,
the same judges agreed that of this sample the same percentage (57 percent)

showed gain in maturity both years.

~16-



From subj:ctive examination of the data there is indication of a
direct relationship between student gain in manipulative skills and the
following instructional variables: (1) teacher experience in art,

(2) time allotted for art activities in the classroom, (3) teacher
attitude toward art, and (4) teacher acceptance of the HERDC instructional
and supervisory programs.

IA-4 in Music. Students who were evaluated in psychomotor skills

related to music (basic locomotion and rhythmic activities) scored an
average rating of 3.07 on a rating scale of 1-5 with 5 as highest. (These
students had received some instruction previous to the pre-test.) The
post-test average was 3.95 with a2 gain of 28 percent.

Control groups with no instruction showed no gain. A comparison
between experimental and control groups indicates tﬁat most students do
not learn basic locomotor or rhythmic skills without instruction.

GOAL IB. To provide assistancec in adapting art and music materials and
techniques for instruction of disadvantajed children.
BEHAVIORAL OBJECTIVES

Cognitive Domain

Objcctive IB-1l. Students will be able to display a knowledge and

comprehension of the basic cepcepts in art end music, as measured by
teacher-made tests.

Objective IB-2, Students will be able to display a knowledge and

comprchension of music and art history asg measured by teacher-made tests.
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Educationally disadvantaged children, (grades 1-6) who were shown
to be one or more grades below their age level in achievementlwere grouped
in special classrooms. Nine such clasérooms in Harrison, plus several
classrooms in Funtsville were given music and art instruction. The same
pattern of activities was followed for these students as for average
achievers, following a pattern of inservice training. demonstration teaching,
and supervision. The amount of participation, however, was diminished due
to teacher concern for achievement in basic studies.

The test design originally planned for obiective IB-1 in art was not
followed berause there was little opportuaity tonteach basic concepts in
art to these groups. These classrooms contained many low achievers, and the
teachers generally felt the need to emphasize language and math skills.

A survey was ﬁade among five teachers to determine the amount and kind
of art subjecdt matter being included in the instructional program. The
results of the teacﬁer self-rating scale, show a combined average of 59
percent. This shows that the five teachers surveyed judged themselves to
be including 59 percent of the subject matter suggested in the Art Concepts
and Terminology list (see Appendix L). This list was compiled by the art
supervisor as a representative list of concepts that elementary students
should experience at these grade levels; however, 100 percent would only
be expected in ideal situations where there is no teacher overload. This

survey was not conducted again during the szcond year.
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Further testirg under Objective IB-1 was done during the first year
among 31 sixth grade students in one classroom to determine the amount
of gain in knowledge of art concepts over a three-month period. This
group showed an average gain of 12 percent during that period, however,
the scores were low: 67 percent average on pre-test and 7% percent avcrage
on post-test.

Further testing could not be done with this group, as they were promoted
to the 7th grade.

A sample of nine students were selazcted and pre-tested during the first
year, and they werc post-testad near the end of the second year. Follow-
ing is a description of how this evaluation was carried out:

Drawings and paintings wade by nine aducetionally disad-

vantaged students of two years were compared. The art work

was made during April and llay of each }ear. The students were

from ungraded classrooms. Seven students had the same teacher

both yecars. Two students, A and I, had the same teacher that

the others had during the first year. but they were enrolled

under a different teacher the scecond year.

Evaluation critcria used three visual arts conéepts; color,

line, and texture. Ratings were made of the skill each student

displayed when working with color, line, and texture. Before

being tested, the children had experienced a structured learning

program in the areas of color, line, and texture. Color was



taught during the first year, and line and texture were teught
during the second year. During the second year, the teacher
included color in classroom discussion. Test resultes showed
an average gain of .16 points or 6 percent. Ratings were on a

1-5 scale; with 5 as the highest score.

Objective IB-2 in Art. There was no opportunity to include the

instfuction of art history in the curriculum of this group during the
first year; however, therc was some exposure to famous artists and their
works during the sccond year. A pre-test, 'Survey of Artists,” was
administered to a sample of 12 students in the spring of 1971. The

same test was given to the same students as a post-test one year later.
The test results showed a 15 percent over=-all average gain for all
students, although it was obvious that the test was too difficult for
this group. This test required each student to place a check mark by
cach name of an ar;ist, choosing thesc from a list of artists and other
famous persons arranged in random order. A sample of this test may be

seen in APPENDIX I.

IB-1 and IB-2 in Music. In the fall of 1970 onc class of disadvanta;zd
students had very limited skills in undefstanding the basic music concepts
of high-low, fast-slow, cven-uneven and loud-soft. On a grbup test
these students scored 1.25 out of a possible 5 on a scale of 1~5. One

year later these students scored an average of 3.37 on individual tests,
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and in the spring of 1972 their average score was 4.17. Gain over the
two year period.was 233.6 percent.

Formal instruction and testing in music history was not attempted
(IB-2): however, use was made of audio;éisuals in introducing master-
pleces of music, and these children responded positively. As evaluated
by observation, students’ 1isteﬁing skills were improved through use of
these audio-visuals.

Affective Domain

Objective IB-3. Students will respond pesitively to and display a

value for the school environment, as demonstrated through their school
attendance, self-direction and social adjustment, measured by teacher-
constructed opinion surveys, rating scales, anecdotal records and attend-
ance records.

IB-3 in Art. There waé no opportunity to observe student self~
direction and social adjustment through art activities. There was no
control group of comparable students available with which to meke
comparison.

IB-3 in Music. Students responded positively and displayed a value

for school environment as demonstrated through their self-direction and
social adjustment measured by observation of teachers and the music
consultant and recorded in znecdotal accounts.

Observations were made throughout the year on the students' abilities
to conmunicate verb#ily, kiﬂestheticallyg and on theilr apparent levels

of self-confidence in music class.
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At the beginning of the first year, members of this group exhibited
much uncertainity and shyness. After a period of two months, this
shyness was replacad with uncontrolled boisterousness which was evidenced
particularly in dramatic or rhythmic activities. By mid-term, however,
the general response had become more accurate and controlled. By March 15,
children made appropriate physical responses in regard to directional
walking and also participated in expressing abstract ideas and reasoning. -

During the second year the teacher reported that these children
requested to do rhythwmic activities (''to move to music’”). The teacher
also reported that the accuracy of these students in performing rhythmic
activities exceeded that of some of the regular classes.

One student, who at the beginning of this project was eXCeeéingly
withdrawn, would not speak with adults, snd exhibited destructive tenden-
cies, showed remarkable progress in special adjustment. By the:ond of the
éecond year, he excelled in rhythmic activities, could sing well in tune
(although he still has trouble with words) and did some outstanding wofk
in art. He appears to bea happy and has made some progress in his academic
work. |

School attendance records were not considered as a part of this
evaluation

Psychomotor Domain

Objective IB-4. Students will develop manipulative and precision

skills in music and art performance as observed by classroom teachers and

recorded on a teacher-made scale.
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in-4 iﬁ Art. Student art works were used for judgment of manipulative
and precision skills as a pre-test during the first year. As these skills
needed to be observed andAmeasured over a longer period of time than was
allotted by the first year's evaluation design and schedule, the 1970-71
scores were used as pre-~tcst scores only. Each skill foE each student
was rated on a scale of 1-5. This judgment was made by artists, and their
ratiﬁgs wer e averaged to obtain the results shown in Table II;

The same artists judged both the pre- and post-test. Test results
‘showed an average gain of 101 percent over a one-year period for education-
ally disadvantaged students where teachers were receiving inservice training

and supervision through this program.

IB-4 in Music. Students developed manipulative apd precision skills
in music as observed by consultant and teacﬁer and recorded on a rating
scale designed by HERDC. Evaluation of psychomotor-skills was made»in
relation to rhythmic activities which were used for teaching basic con-
cepts to these students.

Skills which were rated included hopping, skipping, and step-
hopping done in a prescribed tempo. Other skills which were rated were
those of making physical responses to fast—slow patterns and even-uneven
patterns. On a group test done at the beginning of the first year
(fall 1970) these students scored 1.58. Individual tests were then given
in the spring of 1971, in the fall of 1971, and in the spiing of 1972.

Only seven students received all three individual tests: therefore, only
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those scores are included in this evaluation report. The gain for the

two year period was from 1.58 to %.80 or 204 percent.

In many areas of rhythmic activities this class was superior to many
regular classes.

GOAL IC. To establish and support an innovative, exemplary, experimental

project in which art, music, and language arts are integrated.
QUESTIONS TO Ez ANSWERED (As stated in the project plan)

Answers to the following questions will be sought as an outcome of this

experimental project: |

1. Can non-musician and non-artist classroom teachers successfully
teach music and art, integrating these subjects with language arts?

2. Will the integrétion approach be a help or a hindrance in scheduling?

3. Will classroom teachers accept and carry out this approach witﬁ
positive attitudes?

4, Can adequate instructional materials be adapted or developed to
enable students to comprehend true relationships among these
disciplines?

5. Can adequate activities and instructional techniques be developed to
provide favorable learning situations, while developing and maintain-
ing positive attitudes among students?

6. Are the relationships among these disciplines strong enough to provide

basis for development of ''matural’ learning activities?
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7. Will student achievement through this approach be comparable to
that of students in a control group, in art, music, language arts,
and other basic studies?

EVALUATIVE OUTCOMES RELATIVE TO THE ABOVE QUESTIONS

QUESTION ANSWER BASED ON EVALUATION

1. The teacher of this pilot project was successful in maintaining
a well-balanced program; however, her aﬁilities are exceptional
and it is logical to assume that-manf teachers would fail. At
any rate, some assgistance is needed from art and music specialists.

2. Much time is required in_planning the classroom activities so that
all subject matter is included in a logical and related fashion.
Bach succeeding year of this practice should become less difficult
and less time-consuming. The integration approach can become a
help to scheduling after the basic work is done in planning
units of study and associated activities.

3. It was notwéetermined whether or not classroonm teachers would
accept and carry out this approach with positive attitudes.

4. Three units were develoééd to serve as proof that adequate instruc-
tional materials can be developed. .Thesé units have been proven
in the classroomn.

5. Students in this class scored above the over-all average of all

groups *ested, usineg the HERDC Student Self-Image Survey.
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QUESTION ANSWER BASED O EVALUATION

6. Inter-disciplinary relationships are present in a well-chosen
subject core. Care should be taken in planning units > that
socio~economic and cultural aspects of variou=z peoples in various
geographical locations within a specified time span can he
studied.

7. No control group was usad to make this comparison.

PRIMARY OBJECTIVES FOR GOAL C

1. To assist three classroom teachers (one of each, 4th, 5th, and 6th
grades) in developing instructional techniques and materials for
integrating visual arts and music with ianguage arte and communica-
tion skills. (OUTCOME: Only one teacher was available, Grade 5.)

2. To compare the achievement scores of the experiméntal group‘with
achievement scores of a control group to determine the effects on
an enriched, integrated curriculum on achievement in knowledge,
comprehension; and application (cognitive domain) achievement in
manipulative and precision skills {psychomotor domain) and
development of positive responses to the school environment (affective
domain). Test and rating scores of the experimentzl and . control
groups will be compared in the subject arcas of fine arts, language
arts, social studies, and other basic studies. (OUICOME: o
conparison of cognitive achievement was made.

3. The data gatheréd thfough testing will be processed by appropriate
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statistical analysis. (OUICQME: This will be reported in detail in

the Annual Fvaluation Report FY 72.)

BEHAVIORAL OBJECTIVES

Cognitive Domain

Objective IC-1. Students will be able to display a knowledge and

comprehension of the basic concepts in art and music as measured by teacher-

made tests.

Objective IC-2. Students will be able to display a knowledge of music

and art history as measured by teachcr-made tests.

Objective IC-3. Students will be able to apply knowledgc and skills ix

music and art to activities and self-directed study in the lapguage arts as
observed and rated by classroom tcachers and consultants.

1C-1,2;3. 1In order to establish and carry out this pilot project it
was necessary to find a teacher who was willing to‘take the responsibility
of planning, evaluating, and reporting the results of classroom instruction.
One fifth grade classroom was chosen as the experimental group for this
project. -

The unit method of instruction was used as the basic approach to
integrating the sgbject matéer of language arts, fine arts, social studies
and career awareness.

Units were planned by the classroom teacher. HEPDC staff assisted in
the search for rescurces and instructional materials for each unit.
| Activities were planned, scheduled and carried out according to a pre-

" planned schedule. During the course of cach unit of study, the teacher
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recorded pertinent facts concerning the schedule, the resources and
materials used, the objgctives, etc. These units were then refined and
written up in such a manner that other teachers may use them in their
own classrooms.

The refinement and writing of these units became the prime objective
of this pilot project; thereforc, the original evaluation plan was not
followed. The consensus of opinion among the supervisors, the director
and the teacher was that these units could be more beneficial to other
teachers than cognitive achievement scores in art and music. These students
participated in morc musiq and art activities than did other classes in
the same schqol; therefore, their achievement was in no danger of suffering
as a result of their method of instruction.

As a part of this innovative approach to subject matter integration,
three tyéewriters were placgd in the clagsroom, and each student was
scheduled for typing practice, using the regular touch system on covered
keyboards. All students 1eafned the keybbard during the year and several
became proficient enough to type letters and written assignments by the
end of the school term. As a result of this experiment, there is strong
evidence‘that the fifth grade is not too early to begin typing instrﬁction,
provided a competent teacher is available. Students of this age are
strongly motivaied to ééhieve in typing.

Further cxperimentation needs to be done by provid;ng further typing

instruction for somec of these highest achievers throughout the next three



or four years to determine what degrece of typing proficiency can be
reached and to determine whether or not this high motivation can be

sustained. Also, it might be beneficial to know whether or not the early

‘development of typing skills has any influence on student achievement

in other language skills.

Affcctive Domain

Objective IC-4. Students will display throughout the year a sustained

positive response to classroom activities used in carrying out this
integrated program of instruction; as demonstrated through attitudes
recorded in teacher-made survey check-lists and anecdotal records.

Objective IC~5. Students will display 2 value for sceking knowledge

beyond the limitations of lesson assignments as demonsirated by their
gelf-directed activities and recorded in teacher-made survey check-lists
and anecdotal records.

Objective IC-6. Students will display positive response and a value

for the school environment as demonstrated through their self-esteem and
their self-directed activities as measured by teacher-made rating scales.
IC-4,5,6. Students did maintain a high regard for participation in all
student-centered activities. Student self-direction was evidently a by-
product of this approach to teaching.
The HERDC Student Self-Image Survey was administered to this group
with the following results:

The average class score was 3.84 out of a possible 5.00 on all

items, which is .02 higher thsn the ccnbincd average of all grougps
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tested. The only group tested that scored “Zrher than this group was
SLD studentr who were following a schedule of individualized instruction
where strengthening of the self-image was one of the prime objectives.

There was no significant correlation betﬁeen individual scores on
the self-image survey and the first semester grade averages.

Psychomotor Domain

Objective IC~7. Students will develup manipulative and precision skills

in music and art perfotmance as obgerved by classroom teachers and recorded
on a teacher-made rating scale.

IC-7. The evaluation plan devised for measurement of achievement toward
‘this objective was not followed, as other pvals appeared to be more worthy
of achievement. This decision was made when it became apparent that the
study units being used could be refined, written, and made available to other
teachers. The classroom teacher did not have time to carry out the planned

evaluation scheme and also develop the units of study,

OBJECTIVES FOR SPECIAL EDUCATION
GOAL 4. To establish and support two resource rooms for elementary
students with learning disabilities. In addition to carrying out a program
of individualized instruction in accordance with accepted practices, these
resource rooms will serve as pilot projects in whi~* Zinstructional materials,

methods and techniques will be developed and tested,
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BEHAVIORAL OBJECTIVES

Cognifiﬁé Domain

¢ jective II A-1. Sﬁudents with specific learning disabilities will

show an increase in knowledge and comprehension in their one or more
areas of disability (processes of speech, language, reading, spelling,
writing, or arithmetic) as measured by standardized tests, teacher—con=
structed tests and tests constructed by personnel at the Child Study
Center, University of Arkansas Medical Center, Little Rock.

I1 A - 1. One SLD resource room was established in Harrison and one
in Huntsville. Fifteen students were enrolled for individualized instruction
in each resource room for a pceriod of two vears. Students were selected
for this special instruction on the basic of psychological and educational
testing. All were achieving at least one year below grade level in onc
or more subjects, and all had an I. Q. score of 90 or above.

Both conventional and .innovative approaches to instruction were used,
placing major emphasis on each child's disability area. Following are the
results of evaluationro;;r fhe tvo~year period:

On language skills and arithmetic, over a two-yecar period,

all SLD students in the Huntsville Resource Foom gained an aver=-

age of two grade levels in their disability areas, scoring an

av-tage of 83 percent on the tests administered, ¢n their highest

attained grade levels.
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A different evaluation scheme was followed in the Harrison
resource room; therefore, test results are stated in terms cf

percentage gain for each subject area. These results were as

follows:
SUBJECT AREA AVERAGE 2-YEAR GAIN
Spelling - 120.47 percent
Letter Sounds ) 59.07 "
Perceptual Motor Skills (Visual) 9.80 "
Gross Motor Skills 59.00 "

Over a two-year period; seven Harrison SLD students made an
average gain of 3.43 grade levels in composition skills and an
average gain of 2.50 grade levels in reading.

Héndwriting sémples were kept for each Huntsville studént who
was having writing difficulty. In the final evaluation report for
this project, the pre-test sample is displayed along with the post-
.test sample for each child,

Also, anecdotal records on each child, as kept by the Huntsville
resource room teaéher, are iﬁéluded in the final evaluation report.
These records which do not identify the children by names could be
beneficial to other resource room teachers in determining a course of

action for teaching SLD children.
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Affective Domain

Objective II A-2. Students will display a positive response and

value for the school environment as demonstrated through their self-esteem
and their self-directed activities as measured by teacher-made rating
scales.

II A-2. In the affective domain, it was learned that these students
rated themselves high, using the HERDC self-image survey scale. Their
average (one resource room) was 3.99 out of a possible 5.0. This was
the highest average score made among the five groups tested. The high
score may be attributed to the fact that there was special effort to
ele;ate student self-image within this group. Also, the individual
attention glven to these students by the instructor probably helped the
students to feel good about their achievemengs.

Psychomotor Domain

Objective II A-3. Students whose learning disabilities are related to -

a sensory deficit in motor response will show gain in imitation and manip-
ulation as related to the processes of speech, language, reading, writing,
ané arithmetic, as measured by observation by specialist teachers and |
consultznts.

II A-3. A sanple testing showed 2 gain of 9.8 percent between pre-

and post-test over a two-year period on visual perceptual motor skills,

and a gain of 59 percent on gross motor skills.
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GOAL II B. To assist in adapting and developing instructional materials
and techniques involving music, art, and basic studies for use in classrooms
for the educable mentally retarded in all participating schools.

BEHAVIORAL OBJECTIVES

Cognitive Domain

Objective 1II B-1l. Students will show an increase in knowledge and

conprehension in basic studies, especially in communications skills, as
measured by stapndardized achievement tests and teacher-made tests.

Affective Domain

Objective II B-2. Students will display positive response and value

for the school environment as demonstrated through school attendance,
-self-direction and social adjustment, measured by teacher-made opinion
surveys, rating scales; anecdotal records and attendance records.

II B-2. Two EMR classrooms of Harrison participated in this effort
(one éach from elementary and secondary leveis). The teachers received
workshop instruction for the purpose of planning instructional programs
in art and music for this special group of students. Supervisors
scheduled follow-up classroom visitation for the purpose of agsisting
teachers with their instructional progirams. Specific activities were
recommended and instructional materialg were furnished.

No attempt was made to follow the evaluation schenme planned for this
group, as there was little chance of providing evidence of a relationship

between achievement in the basic studies and the program for an enriched

curriculum. There was no control group available for comparison.
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An instructional program was carried out. however, and it was evident
from observation that the participants, both students and teachers, bene-
fitted in the areas of cognitive, affective, and psychomotor development.
Also several instructional units in nusic and art were prepared for these

students.

- OBJECTIVES FOR INSERVICE TRAINING

GOAL III A. To provide inservice training on released time for elemen-
tary classroom tcachers whose students are assigned to the learning disabil-
ities resource room.

BEHAVIORAL OBJECTIVES

Cognitive Domain

Objective III A-1l., Classroon teachers will be able to display knowledge

and comprehension of the basic educational problems of children with learning
disabilities, and will be able to apply this knowledge and comprehension to
students’ special needs in the classroom environment. Their achievement

will be measured by tests constructed by specialist consultants.

Affective Domain - )

Objective III A-2, Classroom teachers receiving training under this

progran will respond positively to the progran of instruction as measured
by their responses on rating scales and by their follow-through activities,
as observed by spacialist coﬁsultants.

IIT A-1, 2. It was determined at the beginning of the program that

classroonm teache:zs whose students would be scheduled to spend a part of
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each day in the SLD Resource Room would need inservice training ;hrough
which they could gain insight into identification and instruction of
children with specific learning disabilities. One-day workshops were
carried out for this purpose. As 2 foilow-up to this instruction, the
SLD resoufce roon teachers held inforral conferences with these teachers
conctrning their students' progress in both the resourcé room and the
regular classroom. Through this effort, the classroon teachers functioned
as a part of the effort to give individualized help to these handicapped
students. Resource roon teachers have reported that this éystem of open
cormunications has been beneficial in bringing about the success of the
progran. These teachers displayed a knowledge of the problems and were
able, therefore, to assist with the over-all program._

The results of a survey scale on teacher attitudes concerning the
workshops showed that the average rating given the workshops by all teach-
ers attending was 4.3 out of a possible 5.

Cognitive test results of a 5-day workshop are as follows: pre-test
average, 8.62 or 53.8 percent; post-test average, 14.94 or 93.4 perceht.
GOAL III B. To ﬁrovide inservice training on re}ggsed“time for clementary

.classroom tcachers (grades 1-6) where instructional prograﬁs in music and art are to
be 1nit1a£ed. o
BEHAVIORAL OBJECTIVES

Cognitive Domain

Objective III B~1l. Teachers will be able to display knowledge and

comprehension of basic concepts 1n art and rwsic as measured by tests

37~




constructed by specialist consultants.
e
Objective III B~2. Teachers will be able to dié%lay knowledge,

comprehension, and application of instructional techniques as demonstrated
by their ability and success in follow~through activities in the class-
roon. These follow-through activities will be measured by rating scales
constructed by specialist consultants.

IIIA‘B-l2 2. Teachers who participated in this phase of the program
included all elementary c¢lassroon teachers of iladison County, nine teach-
ers of educationally disadvantaged students in Harrison, and three EMR
specialists of Harrison. All inservice training was followed up by class-
roorl visitation by the art and rwsic supervisors. These visits were for‘
the purpose of coneultazipn and deponstration as part of the effort
required to assist teachers to initiate and sustain programs of music and
art instruction in their classrooms.

The supervisors also assisted teachers in planning special music
programs and art displays for the scheool and community. These were used

~ as moti#ational tools for both students and teachers.

Evaluative results of cdgﬁitive achieverent in these workshops showed
an average score of 4.37 out of 1D possible on pre-test and 8.87 on the
sane test as a post-test, for a gain of 102 percent.

Affective Domzin

Objective III B-3. Classroom teachers receiving training under this

program will respond pogitively to the program of Jnstruction as‘measured
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by their follow-through activities, as observed by specialist consultants.
Attitudé survey forns were filled out by each participating teacher

following each workshop. The average rating given by all pérticipants on

all items for all workshops was 4.31 on a 1-5 scale, with 5 as the high-

est possible score.

GOAL II C. To provide inservice training on released time for specialist

teachers of children with learning disabilities.
DEHAVIORAL OBJECTIVE

Cognitive Domain

Objective III C-1. Teachers will be able to display comprehension of

and demonstrate application of the use of specially developed instructional
.materials, as demonstrated by their follow-through activities in the
resource rooms. Follow-through activities will be rated by a scale con-
structed by the specialist consultants.

III C.-1. The two specialist teachers were allowed released time to
meet at the Center with other members of the project staff. These sessions
were informal, and they focused on finding solutions to specific problems
in carrying out the progran of resource room instruction. All sessions
produced positive results. The line of communications was always open
among the administrative staff, specialist teachérs, and the tean of con-
sultants.

~ No formal evaluative activity was carried out for this phase of inservice
training; as it was always apparent-from immediate feed-back that these

activities were producing the desired results.
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GOAL III D. To disseminate all imstructional materials and techniques
developed by this project which prove successful. (Long range)
BEHAVIORAL OBJECTIVE

Coggitive Donain

Objective III D-1. Specizlist teachers and classroom teachers wil”. be

able to display knowledge, comprehension, and demonstrate applicacion of

newly-adapted instructional materials and/or techniques, as demonstrated

by their success in carrying out follow-through activities in the class~

roon. Kﬁowledge and coﬁprehension will be mneasured by tests constructed

by specialist—consﬁltants, and the application will be neasured by rating
scales and by compilation of qdantitative data.

III D-1. Durihg the second year of operation five workshops were con-
ducted on the subject of Specific Learning Disabilities. These workshops
focused prirarily on familiarizing :eachérs, school administrators,
specialists, and parents with the educational aspects‘of the SLD problen.

The total attendance of these workshops was 538.
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TARLE III

DISSEMINATION WORKSHOPS

FY 1972
o NO. OF NO. OF

DATE LOCATION PARTICTPANTS | scrooLs | DURATION

January 26, 27, 1972 Little Rock 147 93 2 days

February 10 & 24, 1972 | Fayetteville, U of A 28 4 2 days

May, 1972 | Harrison 3 1 1 day
October 18, 1971 Hot Springs 150 100 3, 1 hr.
sessions

December 3, 1971 Menphis 210 150 ''1 day
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Table III shows a list of dissemination workshops conducted by the project
staff during FY 1972.

Cognitive and affective evaluation and feedback on the Dissemination Workshop
in Little Rock, January 26-27, 1972, shows the effectiveness of the technigues of
presentation used by this staff. Following are the results of that workshop:

An evaluation of this workshop was made by the HERDC staff in
twe areas: affective and cognitive. Tha affective evaluation consisted

of a check list rating sheet which was distributed to participants
attending the last session, plus comments made by these people concerning
their personal obsarvations of this workshop.

The cognitive evaluation was made by a comparison of results of a
pre- and post-test,

A description of evaluation procedures plus the results follows:

AFFECTIVE EVALUATION

Check-list Rating Sheets

At tue end of the final session of this workshop, participants were
asked to rate its effectiveness by marking an evaluation form provided
by HERDC. Five items were included on this form, and ratings were made
from five choices on each item. HNumerical ratings were assigned to each
item with 5 as highest and 1 as lowest. Participants were not required
to sign these evaluation forms. Fifty-two participants responded.

Ratings are as follows:

AVERAGE POSSIBLE

ITEM BATING =~ _RATING
Nuality of instruction 4.37 5.00
Amount of insight received
into the types of problems , _
children have in learning 4.42 5.00
Understanding gained of :
own students' problems 4.42 - 5.00
Usefulness of teaching :
techniques learned 4.33 5.00
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AVERAGE POSSIBLE
ITEM ' RATING RATING

Gain of confidence in
ability to find ways
to help own s*udents 4.16 5.00

Average of 311 ratings 4,28 5.00
Participants were also asked to make comments concerning what they
liked best and what they liked least about the workshop. All comments
have been copied verbatim and are included in Appendix W.
COGNITIVE EVALUATION

A pre-test was given to all attending the first workshop session;
however, only 18 of those were present when the wost-test was given.

Thirty~two itens were included on this test with a possible score
of 16, The average pre-test score was 10.5, and the average post-test
score was 13.5, The average gain was 29 percent.

Only the papers of those taking both tests Wepe included in these
ficsures.

In May the State Title III Dissenmination Office conducted a survey
anong those attending the January 26-27 workshop on Learning Disabilities,
Of those responding, fourteen were using techniques learned im the
workshop; four said they were not, Twelve others said they plan to use
some of the methods or technigues in the fall. In addition, there were
thirty requests for additional workshops of more in-depth types of
information regarding the instruction of children with specific learning
disabilities. '

Somz of the types of workshops requested include the following:

Workshops for Regular Claésroom Teachers
Workshops for Superintendents
Workshops for Parents

Demonstrations Using Video Tape

Small Group Workshops
-(To provide opportunity for indivicual participation)

" Workshops on Approaches for Older SLD Students
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All responses to questions on the survey form are included in
another section of this report.

Additional requests for information during the 1971-72 year
include 19 inquiries from 16 different states. Onc principal from
south¢-rn Arkansas brought two classroom teachers to Harrison for a
one~day conference in May.

One request for a January 1973 workshop at Harrison has been
made by a professor at Upper lowa University, Fayette, Iowa. This
workshop would be part of an interin period course study.

Following is a summary of a survey conducted by the Dissemination Office
of the Arkansas Department of Education.

Those attending the Vorkshop on Learning Disabilities at Little
Rock on January 26-27 found the material presented there useful.
Fourteen said they were actually using techniques learned in the
workshop, four said they were not. Another 12 said they planned to
use the ideas next fall. Some of the districts which are now using
the Earrison Center techniques are:

1. Arkadelphia, where 74 children with reading difficulties
are now using the visual and auditory perceptive materials.

2, HNorth Little Rock, where five children are using needlework
to strengthen motor coordination. MNew uses for materials
already on hand were found to reorganize its curriculum.

3. Jonesboro, where a resource room was established.

4, Little Rock used the material for parents at a mothers'
club meeting, '

5. Paragould is using materials to reorganize curriculum
for SLD children.

6. Fort Smith has reached 276 teachers with bulletins which
are used to inform them about workshop methods.

Arkadelphia is planning to set up an SLD resource room in the fall,
and Searcy 1s working toward that goal. Several other districts have
similar plans 1if funds are available.

A dissemination project is being planned by the Harrison Center and
the requests for further help made in this report will be channeled there.
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II. General Results
A. MAJOR CHAHGES BROUGHT ABOUT

On the basis of student success and teacher-narent acceptance of this project,
the SLD Resource Room will be continuad under local support in the Harrison Schools.
In addition, a second resource room has been added within the school systen.

Due to lack of funds,the Huntsville Resource Room will be discontinued;
hoever; acceptance of this progfam by the Huntsville teachers and administrators
has been demonstrated by the fact that the resource room tezacher was asked to conduct
a series of workshops for the Huntsville teachers, helping them to develop a plan
for individualized SLD instruction that can be carried on by the classroom teachers.
Regardless of whether or not this nlan will be carried through to successful
completion, the acceptance of this program has been clzarly demonstrated through

this effort.

B. EVALUATTON AND FEEDBACK
Early in the project neriod, it became evident tﬁat major eorhasis must be
devoted to familiarizing school personnel and narents with ths problems of specific
learning disabilities,; and that rather than devote cffort solely to the develop-
ment of innovative instructional materials, the greatest need was for the develop-
ment of pre-screening tools and other instruments needed for identifying and
placing the SLD child for instruction. There was overwhelming avidence from the

outset of the project that there was little awareness or understanding of specific




learning disabilities as a definable problem, separate from other learning
handicaps. Teaéhers insisted on thinking of all under-achievers as being in one
or more of the following categories.
(1) Low mentality (EMR)
(2) Poor background
(a) Socially deprived
(b) Economically deprived
(c) Under-nourished
(3) Emotionally disturbed, or maladjusted, due to environmental factors
(4) Lack of interst
(5) Poor physical health
(6) Acuity problems of sight or hearing
(7) Discipline problems
Many misconceptions as to the nature of the SLD problem were found to stem
from the attempt to adjust prior knowlcdge of other problem areas to explain this
relatively new area of specific learning disabilities. It was found that these
preconceived notions are hard to dislodge; and that in order to do so effectively,
one uust be able to cite many detailed case histories which parallel, in some way,
the teacher's prior knowledge of other similar students. This technique has been
successfully demonstrated by the »nroject staff in all of its dissemination
activities.
This project has assisted the ﬁarrison schools in development of a method
of instructing SLD students throuch the use of teacher aides. This practice is

likely to continue in some modified form throughout the coming vears. Perhaps the
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greatest benefit derived from this phase of the project is that the classroom
teachers have become involved with identification and instruction of children with
learning disabilities. Most teachers who have had the training and experience
afforded through this project no longer think of the SLD child as merely a
discipline problem. As a result of individualized help these students are adjusting
to the school environment and are pleased with their own ability to succeed. This
nmethod of SLD instrﬁction is worthy of emulation, and it will be described to
personnel of other schools during the dissemination period schaduled for the coming
year.

Community acceptance of the project has been enthusiastic. DProject staff
members have been invited to speak at many public gatherings, and the immediate
feed-back from these appearances has always been enghusiastic and highly positive,
It seems likely that the Harrison community will continue to expect to have special
"instruction for SLD students in their public schools. This attitude could never
have been developed without the Title III effort.

The fine arts component which operated primarily in Madison County has been
equally successful in that the students, teachers, administratofs9 and parents
became involved in promotional activities whiéh culminated in public displays of
student skills in art and music. These activities were so successfui that there
is strong incentive now for the continuaticn of the instructional program of art
and music in the public schools of Madison County. Due to its larger enrollment,
Watson Elementary School in Huntsville was most successful in its promotional
activities involving public viewing. All administrators of all partipipating
schools displnryed +%e highect degree of cooperatioﬁ and support.for the project,

" which proved a major factor in the program's success in ladison County.

IToxt Provided by ERI



C. INFLUENCE ON‘OTHER ACTIVITIES »

The presehce of fine arts oriented personnel on the staff has indirectly
influenced the development of many community sponsored activites connected with,
the arts. Following is o list of activities which were developed during a
previous Title III project, and have continued to benefit by the presence of
Title III personnel in the community. |

1. The North Central Arkansaé Concert Association has developed from a
$900 a vear project to an annual budget of $16,000, bringing nationally-known
concert groups to Harrison for performances. These performances have always been
fully supported by the local community with some assistance from tﬁe Arkansas
Arts Council and the National Endowment for the Arts.

2. The Harrison Art League has developed from a faltering social club made
up of art enthusiasts"to an organization actively participating in its own
educational program in which many prominent artists and art educators throughout
the region participate.

3. Dance classes continue to grow in numbefs and the talent gfows in
quality from year to year. Public support for this educationél service is at
an all-time high,

4. The media center library serves both the school and thq'community. This
library, devéloped through a previous Title III project is curréntly maintained
by the Harrison School District, and a plan is being developed for sharing this
facility region-wide. It is currently being used by fhe local schools, Head
Start programs, Day Care Centers and by schools in the outlying region whose

teachers wers formerly Title III staff members.
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_5. There is presently much community interest in building a cormunity
center and auditorium. This interest has increased in proportion to the build-up
of activities promoted by Title III personnel. |

6. There is a growing interest among teachers in the idea of individualizing
instruction. This is, in part, a result of the type of inservice training they
" have received through this project.

7. Perhaps the greatest benefit derived from this and previous Title IIT
projects is the comunity’s growing awareness of itself as a cultural and
educational center for the region. Increased community pride as a result of
this awareness has become strongly evident. Attainment of this level of community
attitude toward education has been a prime obiective of Title III throughout two

projects.

D. SUMMARY
1. Project Components
The evaluation plan was designed to measure achievement toward objectives

in three areas:

a. Art and Music for all elementary students of Madison County,

plus groups identified as educationally disadvantaged and

educable nentally retarded in both Madison County and

Harrison. ‘ o P
B 1}//’M”/
b, Establishment of two resource rooms for specif;g learning
disabilities in which conventional mechods of instruction

o
~

were carried out, as well as the introduction of many
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innovative techniques, materials, and instruments. These
resource rooms served as a hase for research and develop-
ment in connection with the testing of new instruments,:
_materials and techniques,

¢c. Inservice training in support of both of the above components.

Following is a description of the cutcomes of this project, based on the

evaluation data given in Section II of this report.

2. General Evaluative Results

Art and Music

One hundred percent of the eligible teachers have éérticipated in
some phase of HERDC 1n—ser§ica training. In Madison County, the number
of art instructional programs has increased from 2 classrooms to 36,
and the number of elementary teachers who include music in their
instruction has increased from 3 to 37.

In regular classrooms and in classrooms for the disadvantaged,
significant growth has occurred in cognitive, affective and psychomotor
areas., Following are some of the more significant egplpative results:

Students who w:re tested for achievement in knowledge gf bas%c
concepts in art over a.two-year period showed an average gain of 19
points on a 55-point test; for a pain of 35 percent.

The average cognitive gain over a two-year period in art histoyvy

(Objective IA~2) was 34 percent,
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First grade students who were tested for achievement in knowledge
and comprehension éf basic concepts in music (Objective IA-1) showed
an average gain in one year (1971-72) frop 1.25 to 4.07 on a rating
scale of 1 to 5. The average percentage rain for this group was
225.6.

Fifth grade students who were given the Colwell Elementary
Music Achievement Test in the spring of 1971 showed a pre-test
average score of 36,7 and, one year later, a post-test score of 35.4.
There was a gain of 2.7 points or 7 percent,.

During the first year of this proiect the cognitive gain in
music history and appreciation (Objective IA-2) among 4th and 5th
grade students was 25 percent. During the second year, third grade
students had an average pre~test score of 10.7 and an average
post~-test score of 20.9 of a possible 26 points, for a gain of
105.1 peréen:. —

The average self-rating oﬂ attitude toward art activities as

| related to five different media was 3.0, ou£ of a possible 5.0, the
same as the average rating on achievement given‘by the instructor
and supervisor.

In order to determine interest in relation to three different
areas of music study, a preliminary survey was made among 3rd grade
experimental students. Results of the interest ratings marked by
the students on a 1-5 scale with 5 as highest are as follows:
music notation, 4.44; knowledge about instruments, ﬁ.39; and study

about music compositions, 3.60,




Cognitive gain was as follows: music notation, 169 percent;
study about music compositions, 102 percent; and study about
instruments, 46 percent.

The average affective survey data for nmusic students showed an
increase from pre- to post-test of 4.14 to 4.48 or 8 percent.

Fron subjective examination of the data on psychomotor
development in art there is indication of a direct relationship
between student gain in manipulative skills and the following
instructional variables: (1) teacher experience in art, (2) time
allotted for art activitie§ in the classroon, (3) teacher attitude
toward art, and (4) teacher acceptance of the HERDC instructional
and supervisory programs.

Students who were evaluated in psychomotor skills related to
rmusic (basic locomotion and rhythmic activities) scored an average
rating of 3.07 on a rating scale of 1-5 with 5 as highest. (These
students had received sornie instruction previéus to the pre-:cest,)
The post-test average was 3.95 with a gain of 28 percént.

Control gfoups with no instruction showed ﬁo gain. - A comparison
between experimental and control groups indicates that most students
do not learn basic locomotor or rhythmic skills without instruction.

In classes for the educable mentally retarded, special
materials in music and art were develoned, and specific techniques

were utilized with good results. Of particular note are history
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and appreciation materials packets for use in junior high classes,
and elementary materials and techniques for developing perceptual
skills.

Use of art and nusic for classes of economically disadvantaged
students focused on development of perceptual skills and on giving
opportunity for devel. »ment of a nositive self-concept,

Children who are given instruction in well-balanced art and
music programs tend to develop self-respect, confidence, a positive
attitude for the classroon, and an inquisitiveness for learning.

Children in classrooms which do not include art and music in
the curriculum, tend to exhibit behaviors which indicate boradom,
disrespect for the classroon, lack of self-confidence and negative
attitudes toward learnine. This attitude becomes more apparent

]
as the students get older.

Specific Learning Disabilities

Learning disabilities resource rooms vere established in
Harrisén and Huntsville., Approximately 90 nercent of the
participati - students showed progress in their disability areas.
Those who made little progress are severely disabled upper elementary
studenfs who would probably have.benefitted from instruction in a
special self-contained roon. Greatest progress in cognitive,
affective, and psychomotor areaé occur when students receive resource

room instruction in the early elementary grades.
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On language skills and arithmetic, over a two-year period, all SLD
students in thejHuntsville Raesource Room gained an average of two grade
levels in their disability areas, scoring an average of 83 percent on
the tests administered on their highest attained grade level.

A different evaluvation scheme was followed in the Harrizon Resource
Room; therefore, test results are stafed in terms of percentage gain

for each subject area. These results were as follows:

SUBJECT AREA AVERAGE 2-YLAR GAIN_k
Spelling 120.47 percent
Letter Sounds 5%.07 "
Perceptual Motor Skills (Vis:al) 9.80 "

Gross Motor Skills | 59.00 "

[

Over a two-year neriod, séven Harrison SLD sfudents made an
average gain of 3.43 grade levels in composition skills and an average
gain of 2,50 grade levels in readiﬂg.

A sanmple testing showed a gain of 9.8 percent ﬁetween pre- and
post-test over a two-year period on visual perceptual motor,skillé9
and a gain of 59 perceht on gross motor skills.

As an outgrowth of the SLD component of this project, a new one-
year project has been funded under Title I1I1, ESEA, for the pﬁrpose

of disseminating information to schools throughout Arkansas.

~54~



In-Service Training

Significant gains in knowledge and comprehension were made by
workshop participants. Attitude checklists also indicated a high
degree of positive response by participants,

Workshops conducted include the following subject areas and groups
of participants:

Learning Disabilities:
Classroon Teachers
Title I Teachers
Supervisors
Specialist Teachers
Administrators
Parents
Addes

Educable Mentally Retarded:
Specialist Teachers

Art:

Classroom Teachers

Music:

Classroon Teachers
Specialist (music) Tcachers

Evaluative ratingc of cognitive achievement in these workshops
showed an average score of 4.37 out of 1: possible on pre~test and
8.87 on the éame test as a post-test, for a gain of 172 percent.
Attitude survey forms were filled out by each participating teacher
followirs, each workshop. The average rating given by all participants
on all items for all workshops was 4.31 on a 1-5 scale, with 5 as the

highest possible score.
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Cognitive test results of a 5-~day workshop are as follows:
pre-test average, 8.62 or 53.8.percent; post-test average, 14,9
or 93.4 percent.

As a result of in-gervice training conducted by HERDC, teachers
in Madison County have become faniliar with iﬁstructional uses of a
wide variety of materials which previously had not been easily
accessible, Subjéctive judgnents, supported by sample testing,

using the HERDC Student Self-Image Survey Form, indicate that as a

result of an expanded and enriched curriculum, a majority of students

have gained in selféesteen, self-confidence and self-motivation.

Classroom Visitation and Consultation

Throughout this project, the music aw! art supervisors have
conducted regularly scheduled visits to forty-nine teachers in
ﬁadison County and in Yarrison. (In Harrison, school visits vere
made to educationally disadvantaged and educable nentally retarded
aroups only.) Continued progress has been notgd in the quantity
and quéiity of art and nmusic instructiénal prograns for all

participating groups.

Research and Develovnent

Research projects which have been compnleted include:

Desigus in Rhytha—booklet designed to develop visual-
notor skills and music notation
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Student Self-Image Survey Form
Check~list for Screening Students with Learning Disabilities
System for Evaluating Accuracy of Geometric Designs .

Collection of Yorkshop Materials for Learning Disabilities
instruction

Some Techniques for a Multi-Sensory Approach to Teaching Math

A Revision of Sense Training and Games, by Laura Rountree Smith

Art History EB:.efs--a collection of materials designed for
use in visual arts instruction. Visual arts concepts
and visual-motor development are stressed.

v

Techniques for Development of Basic Fine Motor Skills

~ Services

Evaluation ai.d dissemination were a continuous part of the operation
of EERDC. 1In conjunction with the comprehensive plan of evaluation,
procedures were continuously evaluated in the light of established
objectives.

Dissemination was conducted through workshops, supervis;rs' visitation,:

éersonql contact, newspapers, radio, and qewsletters. Workshops, super=~
visibn an@ other forms of personal contact have proven to be the most

successful means of dissemination,

HWOTE: For detailed evaluative data, see Section I of this report.

Also, see the End of Project Period Evaluat’on Rgport which

1s bound separately. .
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III. Evaluation Instruments
A, vﬁSE AND EFFECTIVENESS
The following lists of evaluative instruments uUsed are categorized as
to the subject area to which they were applied, and divided into standardized
and non—standardizedllis;s.b
All tests listed are effective for their intended purpose. The
standardized tests listed are well-known by educators. It is possible to get

- gpecimen copies of these tests by writing to the publishers,

MEASURING INSTRUMENTS

Cognitive Domain
Standardized Tests:

Adapted Hejna Develonmental Articulation Test
Diagnostic Spelling Test from Kottmeyer, Willianm
"Teacher's Guide for Pemedial Readins' - Webster Publishing Co., 1959
Wechsler Intelligence Scale for Children
Bender-Gestalt
Gates Oral Reading Test ‘
A Psychoeducational Inventory:of Basic Learning Abilities -
Robert Valett, FEd.D. (Published b:t not Standardized)
Marianne Frostig Developmental Test of Visual Perception.
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Mon-Standardized Tests:

(Tests recommended by the Child Study Center, Medical Center,
University of Arkansas, Little Rock):

Receptive Language Learning Test

Auditory Menory Language Test

Visual Expressive Test

Phonics Inventory

Reading Inventory (word list and paragraphs)

Test of Arithmetic Conceptualization and Ccmputation
Time Relationshin Concepts

Money Relationship Concepts

Measurement Relationship Concepts

(Developed by HERDC):

Identifying SLD Children

Perceptual Processes

fchievement Test Outline for SLD Students
Affective Domain

(Developed by HERDC):

Student Self-Image Survey

Attitude Survey - 'What Do You Like"

Student Behavior Rating Scale

Evaluation of Specific Learning Disabilities %Workshop
Psychomotor Domain

A Psychoeducational Inventory of Basic Learning Abilities -

Robert Valett
Lehtioen Drawings
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MEASURING INSTRUMENTS FOR ART
Cognitive Domain
Standardized Tests:
Hone
Non—-Standardized Tests:
.Survey of Artists
What I See
What I Can Tell
Art Concepts and Terminolopy Taught
Visual Arts Concepts and the Environment
Integrating of Art with Regular Classroom Experiences .
Some Classroon Objectives in Art
Affective Domain
Student Preference Survey in Art and Art Activities
Student Self-Image Survey
Student Self-Rating Scale of Aesthetic Opinion
Student Attitude Check List in Art as Observed by Classroom Teacher
Psychomotor Domain
Children's Art Activities (drawings and paintings)
A Comparison of Mature Use of Crayon or Paint
MEASURING INSTRUMENTS FOR MUSIC
Cognitive Domain

Standardized Tests:

Colwell's Elementary Music Achievenment Test
Seashore “easures of Musical Aptitudes

Non-Standardized Tests:
(Developed by HERDC):
Survey of Composers
Music Achievement Test for Students

Music Workshop Evaluation. (Cognitive)
Survey of Student Knowledse of Concepts in Music
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Affective Domain
(Developed by HERDC):

Student Pesponse to Lisfenihg
Evaluation of Music Workshop (Affective Check List)

Psychomotor Domain
(Developed by HERDC): S

Rhythnmic Activities Rating Sheet

B. STAFF-DEVELOPED.IHSTRUMENTS
Following is z list of staff-developed instrﬁments which are recommended for
further use. They are listed in table form to indicate the subject area and target
eroups to which they apply. Also listed is the location in the appendix where

sample copies may be found.

TABLE V

STAFF~DEVELOPED TESTS AND THEI USES

INSTRUMENT SUBJECT USE FOR APPEND1X

IDENTIFYING SLD CHILDREN | Learning Disgbilities Teacher . A
SCOPE OF THE SLD PROBLEM " " " B
PERCEPTUAL PROCESSES " " " ; c
CHECK—LIST FOR PRE-SCREENING STUDENTS " " " D
ACHIEVEMENT TEST OUILINE " " " E
STUDENT SELF~IMAGE SURVEY General Student F
Attitude Survey "WHAT DO YOU LIKE?" " : S§§;§§t | G
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TABLE V (Cont.)

C. CHANGES MADE AS & RESULT OF EVALUATION

INSTRUMENT SUBJECT AREA FOR APPENDIX
STUDENT BEHAVIOR RATING SCALE General Student H
(1-6)
SURVEY OF ARTISTS Art History Student 1
(1-6) '
WHAT I SEE Art Student J
‘ (3-6)
WHAT I CAN TELL n Student K
(3-6)
ART CONCEPTS AND TESMINOLOGY TAUCHT M Teacher L
(Survey)
VISUAL ARTS CONCEPTS AND ENVIRONMENT Art Concepts " 1
STUDENT PREFERENCE SURVEY Art Activities Student N
(1-6)
STUDENT RATING SCALE OF AESTHETIC Art Aesthetics Student 0
OPINIONS (1-6)
STUDENT ATTITUbE CHECK LIST Art Teacher P
SURVEY OF COMPOSERS Music History Student Q
: (1-6)
MUSIC ACHIEVEMENT TEST * Music History Student R
‘ ' {3-12)
SURVEY OF STUDENT XNOWLEDGE OF Music Student 5
CONCEPTS IN MUSIC (1-6)
" RHYTHMIC ACTIVITIES RATING SHEET Music Student T
(1-6)
STUDENT RESPOMSE TC LISTENING Music Student u
' (3-6)
STUDENT EVALUATION OF MUSIC HMusic Student Y
ACTIVITIES (3-6)

There were no major changes necessary in the project design; however, it was

necessary to make many minor changes of activities to better meet the needs of

students. Also, some testing procedures were changed to adapt to situations not

previously anticipated. Following'are some examples of these changes;




1. EMR classes required very special materials in order to adjust to slower
learning. The sustaining of student interest evolved as a prime objective;
therefore, cognitive'evaluation for this group became less important than
anéicipated.

2. Classes of under-achievers also réquired special instructional techniques,
due to slow learning, insufficient background, and crowded classroom conditions.
As a result, special packets of materials were assembled and a handbook or guide
was written for the teacher of these groups to use in providing art activities.
Concentrated effort in music instruction with thié group produced cognitive gains
far beyond expectations,

3. Resource room teachers for SLD students discoveredlthat they must limit
their evaluation activities in 6rder to provide the néeded time for instruction.
As a result, sample testing was done in some cases, while evaluation was strictly
limited to disability subject-areas for each student.

4. It was discovered that the evaluation scheme for the language arts pilot
project in one 5th grade classroom was too broad and required too much time. Also,

1 .
there was no suitable control group that provided a good situation for comparing
achievement scores. The prime obiective, therefore, became the development and
vriting of three'study units, integrating the éﬁbject matter of art, music, social
studies, language arts, and career awareness.

5. Classroom teachers with over-crowded classrooﬁs w;;; sometimes reluctant
to include art and music activities. Special devices an? approacheé were used
by the supervisors to assist. Some of these devices worked, while others failed.

All of the above situations were discovered through various evaluative

activities, without which appropriate action could not have been taken.,
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Dissemination
A, DESCRIPTION OF DISSE4INATION ACTIVITIES
A summary of dissemination activities is presented in Table VI which lists
each activity, names the person responsible, lists the adoption stages of each
activity, the approach used, the emphasis on the major objective and the estimated

amount of feedback received.
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TABLE VI

SUMMARY OF DISSEMINATION ACTIVITIES, FY 197

PERSONS RESPONSIBLE

ADOPTION STAGES

DISSEHMIIVATION AWARE- EVAL~
ACTIVITIES NESS | INTEREST | parroy | TRIAL| PARTICIP
1. Workshops K, Williams, C. Hofmann, b'e X X
Consultants
2, Supervision K. Williams, C. Hofmann X X X
) » - innovato:

" 3. Circulation Project staff and secretaries X X
through ' : innovato:
media center

"%, PTA meetings | Project staff X X

5. Civic club Everett ¥Yelley, Polly Hodges, X X
meetings Phylilis McGuire

6. News media K. Williams, C. Williams X X

"7. Newsletter {. Williams, C. Williams X x

8. Conferences x X X
between innovato
resource
.room
teachers
and parents

9. Tutorisal K. Williams b x X X
service innovate
effort

10. Professional | Froject staff o X x
meetings S
(demonstra-
tioms and
le-sures)

11. Cultural Director, supervisors X
club early
meetings adonters

12, Advisory Project staff x p 4 X X X
committee innovat¢

o meetings and e:
ador t«
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SUMMARY OF DISSEMINATION ACTIVITIES, FY 1971—72

TABLE VI

ADOPTION STAGES

Le A

AWARE- EVAL- APPROACH EMPHASIS AMOUNT CF
NESS INTEREST | pyATION TRIAL] PARTICIPANTS FEEDBACK
X X X pupil- need for change and 5
centered methods . _
X X X pupil- adoption, problem ]
N innovators centered solving )
X X voluntary serve instructional Q;//”
innovators use needs
L X X informative| need for change 2
X X informative| need for change 2
X X informative| need for change and 1
reports on
activities
X X informative| reports on 1
-activities
x X X informative| reports on student 5
innovators progress -
X X X X ideas planning 4
innovators exchange
X X informative [ report on specific 2
techniques or
approachgs
% study cognitive learning, 4
early aesthetic
adonters experiences
X X X X X ideas reporting, planning, 5
innovators exchange evaluating
and early
adopters
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ADOPTION STATES
DISSEIZINATION PERSONS RESPONSIBLE AWARE- ] EVALUA~
ACTIVITIES NESS INTEREST TTION TRIAL ADOP
13, lHaterials Director, supervisors X X innq
development
14 Evaluative
instruments Cirector, supervisors X )4 inno!
development
15. Evaluation b4 X inno
results
1¢, Staff o )
meetings ) X X X X inno
and con- and
ferences adop
17. Inter- ;
office com- X X X X inno
nunications : and
' - adop
18. Inter- . : innow
school com- : ' X X X p{ and
munications LA adop!

*DEFINITION: Feedback - Information returned to the project staff in response to dissem:

EVALUATION OF DISSEMINATICK AéTIVITIES:

All of the dissemination activies listed above have been selected by the staff as va:
contributors to achievement of the project objectives. All dissemination: activities usec
been proven effective.

Feedback can be rated more easily than actual effectiveness, as the nature of some ac
lend themselves to varying degrees of direct or indirect feedback. Effectiveness, on the
hard, must be examined in the light of intended results. An objective evaluation would 1
the comparison of several dissemination methods on a single category of information to be
using evaluative instruments to measure the results. No such evaluative scheme was planr

o project; however, the staff was constantly aware of the effects of each dissemination act
[ERJ!; on the nature and the amount of feedback that can be obtained.
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ADOPTION STATES

—

JAruitoxt provided by ERic

e results.

ned to the project staff in response to dissemination

ted above have been selected by the staff as valuable
I objectives.

All dissemination activities used have

bct or indirect feedback.’
ended results.

3

L -actual effectiveness, as the nature of some activities
Effectiveness, on the other

An objective evaluation would necessitate
thods on a single category of information to be dissewinated,
h Mo such evaluative scheme was planned in this

O of the effects of each dissemination activity, based

{haEmc be obtained.
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AWARE- EVALUA~ \ i APPROACH EMPHASIS AFIOURT OF
NESS INTEREST TIOH TRIAL ADOPT IOI\: L EDEH-\LCV\*
X X innovators | problem- development of 5
. centered usable tr>ls
X X innovators | problem- development of 5
centared usable tools
provide basis for
o 1 X innovateors | informative adoption or non-~ 4
adoption
. X
X X X X innovators | ideas reporting - 5
; and early |exchange planning
_ adopters
p:d
by X X X innovators | informative schedules, r=zports.| 5
and early requests, assign- ‘
_ _ _ adopters ments
X
. innovators | informative schedules, raports,| 5
X X X X and early
adopters
activities. RATING SJALE:

near total feedback
through open
discussion, parson-

to-parson
average
little awareness

of effects on
target groups




The greatest amount of feedback came from activities in whicﬁ there
was personal or face-to-face contact with the tarpget group,; as all such
meetings, conferences, etc., were z2signed to provide this feedback.
Horkshops and classroom visitations were the best dissemination method
useé to achieve the edubational objectives of the project;

A booklet entitled Learninpg Pisability Workshop Materials has been

published by this center and distributed widely throuchout the state, 2s
well as in 21 other states and Canada. It contains dissemination
materials developed by this project and is intended for use by teachers
and administrators who are initiating instructional programs for childrea
with specific learning disabilities. These materials were used by the
center staff in demonstration-lectures during workshops. Three ccpies
are included with this report under separate binding.

B. LIST OF SCHOOLS AFFECTED BY THIS PROJECT

Folloving is a list of Arkansas schools where education practices

have been in some way afferted as a result of information received
about this project:

Arkadelphia

"~ Worth Little Rock

Jonesboro

Little Rock.-

Paragould

Fort Smith

Huntsville

St. Paul

Kingston

Harvel

State College of Arkansas, Conway
University of Arkansas, Fayetteville
Westark Jr. College, Fort Smith
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Request for information have come from the following out-of-state
schools:

1. Cumberland County College
Vineland, New Jersey

2. Special Education and Student Support Services
Churchill School
Homewood, Illinois

3. Upper Iowa University
Fayette, iowa

4, Danbury Public Schools
Danbury, Connecticut

5. Talent Conservation Center
Hutchinson, liinnesota .

6. INTEYT Educational Davelopment Group -
New York, tlew York

7. Department of Architecture
Fargo, Worth Dakota

é. Diagnostic Teaching Center
Indianapolis, Indiana

9. <Charles W. Léwis School:
Blackwood, iiew Jersey

10. Education Service Center
Fort Yorth, Texas

11, State Jepartment of Education
Providence, Rhode Island

12, Arlington Public Schools
Arlington, Virginia

13. Department of Special Education
University of llinnesota

14. Basic Skills Improvement Project
-Chico, California’
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15.

16.

17.

18,

19.

American Institute of Architects
Tampa, Florida

The'Sunday School Board

" Southern Baptist Convention

Mashville, Tennessee

Presidert’s National Advisory Council on
Supplementary Centers and Services
Washizgton, D. C.

. Worldwide Education and Research Institute

Salt Lake City, Utah

Burcau of Education for the Handicaprad
Washington, . C.
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Miscellaneous Information
A. CONSULTANTS

All four consultants used on this project were members of the staff of
the Child Study Center, Unive:sity of Arkansas *edical Center, Little Rock.
This center spccializes in the diagnosis and instruction of children with
specific learning disabilities.

These consultants were used for the nurposes of tésting and screening
stude~.ts for assignment to the specific learning disgbilities resource room,
for consultation with the staff in solving prdblems related t~ establishing
resource roons, for assisting the resource room teachers in diagnostic
instruction, and in helping the staff to evaluate the effectiveness of project
activities as related to specific learning disabilities.

These services affected this project in the following manmer: Without

the testing services, it would not have bheen possible to establish the

%

.resource rooms, because nollicenéed psychologist 1s available in this region.

Also, all of the consultants proved to be valuable sources of professional
assistance which served to strengtheﬁ the efforts of this project.
The following table lists each.consultant, his areas of specialization,

and the types of services provided.
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TABLE VII

COMSULTANTS AND
SERVICES PROVIDED TO HERDC

NAME

AREA OF SPECIALIZATION

ASSISTANCE GIVEY

Dr. Sam Clements

Executive Director, Child
Study Center; Associlate
Professor of Psycholory,
U, of Ark. 'ledical Center

Testing; Consultation with staff
nembers; Evaluation

Miss Jean Lukens

Educational Director,
Child Study Center

Consultation with staff members
concerning nmaterials,
equipment, and instruction
assistance to SLD teachers in
organizing instructional
programs; Evaluation

Mrs. Ruth Edgington

Educational Specialist,
Child Study Center

Consultation with staff:
Assistance to SLD teachers in
providing individualized
instruction: Evaluat.on

Mrs. Joanna Davis

Language Specialist

Consultation with staff:
Assistance to SLD teachers in
providinn infoination needed
for specific problems;
Gvaluation
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B. COMTIWMUATION OF PROJECT ACTIVITIES

On the basis of student success and teacher-parent acceptance of this
project, the SLD Resource Room 7ill be continued under local support'in the
Harrison Schoois. In addition a second resource room has bgen added within
the.Harrison School system.

Due to lack of funds, the Huntsville Resource Room will be discontinued;
however, acceptance of this program by the‘Huntsville ter.chers and adminis-
trators has been demonstrated by the fact that the resource room teacher was
asked to conduct a series of workshops for the Huntsville teachers, helping
them to develop a plan for individualized SLD instruction that can be carried
on by the classroom teachers. Pegardless of whethgg or not this plan will be
carried through to successful ,completion, the acceptance of this program has
been clearly demonstrated through this effort.

As a result of this project, art and music instruction will be continued
;in the classrcoms of the elementary‘schools of Madison County. The art

- }supervisor and director consulted with the administrators coancerning the local
provision for purchase of art méterials, and plans have been made to do so.
| Also, as a part of inservice training in art, the teachers were given
information about how te provide many art activities with improvised materials.
Music materials adequate for a good instructionalkprogram were permanently

assigned to each teacher. In addition, supplementary audio-visuals in music

vere assigned to each school's iibrary.
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C. MATERIALS WHICH HAVE BEEH DEVELOPED DURING THIS PROJECT INCLUDE THE FOLLOWING:

Art Activities for the Development of Perceptual and Motor Skills. This

book is made up of three sections: Art History”Briefs for Underachievers;
Art History Briefs for EMR Students; and Art Activities for Fine Muscle
- Coordination.

The Art History Briefs are based onvthe works of specific artists or on
particular periods. Each briefAfocuses on teaching some visual art concepts
and on developing visual-motor skills. Related activities and matgrials*are
suggested.

The section on art activities for fine muscle coordination are taken from

Laura Rountree Smith's Primary Seat Work--Sense Trainigg_and Games, published

by Beclley-Cardy Company of Chicago during the earlier part of this century.
The use of this book should not be limited to the instruction of under-

achievers ‘and educable mentally retarded, however, as it is an excellent source

of material for any group.

Collection of Workshop Materials for Learning Disabilities Instruction. This
collection is made up of several different types of méterials which were written
and, in some cases, collected for specific instructional needs Fach item i~
described below All except items 7, 8, and 12 were prepared at FERDC.

1. Workshop Schedule.

This schedule consists primarily of a topic outline to be
‘followed in a two- -day workshop.
2. Scope of the project activi:ies.

This is a chart showing the oreranizational structure of
HERDC in relation to the schools which it serves.
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3. '"Some Innovative Approaches to Establishing SLD Resource Rooms in
Small Schools." A
This 1s a paper describing some of the most successful practices
used by the HERDC.
4, Glossary of Terms.
This is an adaptation of a glossary which 1s used at the Child
Study Center. Generally, words are grouped according to usage or
subject area rather than alphabetically.

5. Learning t - Identify the Child with Specific Learning Disabilities.
This .s a phamphlet which provides many answers to some of the
most asked questions concerning learning disabilities. It is
partially adapted from a similar paper prepared by a Title IIL
project sponsored by the Lafayette Parish School.

6. TUhat is a Specific Learning Disability?
Written for the purpose of explaining specific learning
disabilities to the general public; this paper appeared in a
* ' newspaper and in a professiocnal journal. )
t»

7. Transcription of a Lecture by Mrs. Charlotte Larson.
This lecture was presented at the Child Study Center, Little
Rock, in October, 1970 and is an excellent source of sound
. educational pnhilosophy and practices.

8. Theoretical Rationale of the Basic Learning Abilities.
This is an outline of the organization of learning as set
forth by Valett, Bloom, Piagat, Guilford, and Hewett. This outline
was prepared by Robert E. Valett in Proorammed Learning D;”ahilities.

9. Screening Procedure for SLD students.
This is a step-by-step description of the procedure used by
HERDC for referring the child, for pre~-scrcening, screening
placing him in a resource roon, and for returning him to the
regular classroom,

10. Instructions for Interpretation of SLD Pre-Screening Forms.
This gives information about use of the check-list described
in No. 1l.

11. Check-list for Pre-screening Students with Specific-Learning Disabilities.

This is used by the classroom teacher in making referrals
for screening.
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12, Psycho-educaticnal Diagnosis-~-A Derivative of Classroom Behavior:
Type of Disability, Observable Classroom Behavior, and Teaching
Techniques,

This paper is written in outline form and is a practical
reference particularly for the teacher who is inexperienced in
teaching SLD children. R

13. HERDC Library Holdings f01 Specific Learning Disabilities and
Other Special Education Areas.
This is a bibliography consisting of a snlect collection of
books, all of which have much practical value. :

14, Instructional Materials Needed in a Resource Room for Children with
Specific Learning Disabilities (Mininum List).
Baseu on practical experience; these items were listed by
resource roon teachers. Item, quantity, source, and approximate
cost are listed.

15, Student Self-Image Survey Form.

This forn was developed for the purpose of getting student
responses in which the child rates himself, relative to how
other Dersons aprear-or respond to him.

16, Identifying SLD Children.
This is a test which is useful in helping people learn to
recognize behavior patterns which may be used as clues in
identifying SLD children.

17. Scope of the S'D Problem, from the Viewnoiunt of the Child, the
Teacher, the Parent, and the Specialist,
This is a test which was designed to stress the types of
problems which usually occur in relation to students with
unidentified learning disabilitie§.

18, Perceptual Processes.

This is a test to be used in a review of somz of the basic
perceptual processes,

Designs in Rhy:hm. This is a book which was designed for use in developing
visual motor skills or in teaching music notation. It has‘proven to be useful

in classroom situations.




Some Techniques for a Multi-Sensory Approach'gg_Teachiug}ﬂath. These tech~

niques have proven to be practical; however, a method book would have tu be
written in order for these techniques to be disseminated.

Sugpested Resources for Environmental Education. This is a list-of audio-~

visuals and books which are related to (1) envirommental awareness and to (2) art ..

activities which require the use of waste materials.

System for Evaluating Accuracy of Geometric Designs. This system is useful

for making a judgment concerning student progress in visual motor activities,

Techniques for Developing Basic Fine-Motor Skills. In the experimental work
which was done with these techniques, they appear to be of value. In order for

their use to be practical, however, film loops should be made.

Professional Holdings in Special Education, Learning Disabilities, and

General Education. This book is a supplement to the library éatalog which was

cbmpiled durine a previous fitle III nroject. All materials listed are highly
select and are recomménded for their intended purpose.

Included in these listinss aré books, pamphkﬁts, periodicals, art;cles,
bulletins, reports, government publications, tests, references, and catalogs on
the following subjects: special education, general education, the gifted,
psfchology, art and music.

Audio-visuals include materials in art, music, languaqe.arts, and social

ot

studies.
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VI. Staff

Clarence Villiams, DIRECTOR.
Dr. Villiams will continue as director of the HERDC Dissemination
Project which i8 scheduled to operate state-wide for one year.
He will also serve as director of a planning pro¢ect entitled
"Exemplary Project for the Gifted."

Katala Williams, MUSIC SUPERVISOR.
Dr. Williams will serve as coordinator for both the state-wide
dissemination project and the project for the gifted.

Carolyn Hofmann, ART SUPERVISOR. .
Miss Hofmann has gone on an extended trip to Europe. Her contract
vas terminated June 30, 1972,

Polly Hodges, RESOURCE ROOM TEACHER, Harrison
Mrs. Hodpes will be employed locally and will continue to be the SLD
resource room teacher at Woodland Beights Elementary School, Harrison.
She will also serve part-time as a member of the state-wide
dissemination project staff.

Phyllis McGuire, RESOURCE ROOM TEACHFR, Yuntsville.
Mrs. McGuire will be employed as a regular elementary classroom
teacher at Rureka Sprinee. Arkansas, and will also serve part-
time as a member of the state-wide dissemination project staff.

Allene Loiler, SECRETARY.
Mrs. Loiler will continue to.serve as secretary for the state-wide
dissemination project.

Junette Clayborn, SECRETARY.
Mrs, Clayborn, who resigned in January, 1972 to complete her BA degree
in education, will return as secretary to the director.

-78~




VII.

Inventory

Followine is an inventory list of all equipment costing $50 or
more t.at was purchased during FY 1971 and 197é. Also inéluded are
signed statements to certify that all Title III equipment in the
possession of Harrisqn and Huntsville School Districts will continue
to be used for its designated purpose.

A list of equipment and suprlies checked out to the Huntsville
schools in included as Appeundix X.

The disposition of .all other equipment and supplies purchased for
this project is showr. in the QUANTITATIVE DISTRIBUTION OF EQUIPMENT AND
INSERVICE TRAINING, five copies of which will be submitted with this

report.
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This is to certify that equipment acquired fo. use in this proiect shall be
. used’during the expected useful life of the equipment for purposes egtablished

for Title III, continually for purposes clearly within the Administrator's

Yanual, Title III, ESEA, U. S. Department'of Health, Education and YWelfare, Office

of Education, 1971.
A copy of the regulations is on file in the office of the superintendentvof

schools.

5 g

E. T. Shuffield, Superintendent of Schools

Harrison School District #1

School. District and Number

August 25, 1972

Date

3
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:717[1.1 2tsoille Schools

QFFICE OF THE SUPERINTENOENT

PHONEZ 738-12289
JL/urztiué[[E, Hrkansas

78740

May 5, 1972

Harrison Educational Research and N
Development Center

School Administration Bu1ld3ng

Harrison Arkansas

Gentlemen:

Attached are two lists of ESEA, Title ITI, equip-
ment, instructiocnal materials and supplies issued to
Watson El=3mentary School of the Huntsville Schools in
Huntsville, Arkansas.

One of the lists of ESEx, Title III, equipment, in-
structional materials, and suppiies were issued to the
Specific Learming Disabilities Resource Room in Watson
Elementary School, In view of the fact that the program
is being phased out at the end of this school year, for
next year we are making plans to continue the use of
these materials for the same purpose that they were .de-
signed for classrooms by the individual classroom teacher,

Mrs. Phyllis McGuire is, at the present time conduct-
ing a workshop to train the individual classroom teachenr
how to use the.materials and equlpment The workshop is
conducted three times per wecek in the Learning Disabili-
ties Resourrce Koom. We plan to store the materials in a
small reoom and have a system of checking them out to the
individual teacher as she has need for them,

The other list of ESEA, Title III equipment and supp-
lies were issued to individual c¢lassroom teachers of Wat-
son Elenentary School, Huntsville, Arkansas for the instrucbt-
jon of wusic and art, Dr, Clarence Williams, Dr. Katala Will-
iamg, and Miss Carolyn Hoffman did a fine JOb helping the
teachers in the classroom with the art and music program.



:qunfiudqz Schools

QFPICE OF THE SUPERINTENORNT

PHONE 739-2220
FHu ntaui[[’r:, Oqifz,aniai

78740

The teachers feel that the training they received from

Drs. Williams and Miss Hoffman will enable them to con-
‘tinue a good music and art program, The-materials and equip-.
ment will continue to he used by the teachers to whom they
were issued.

We are indeed grateful for the service received from
the Harrison Educational Research and ['evelopment Center
the past two years and we hope that Watson Elementary
School will be allowed the continued use of the materials
- and equipment as we have planned.

Sincerely,

f/(,uﬁc/‘,‘

Pringipal

% /?/ o

Supérintendent.
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Appendix A

HARRISON EDUCATIONAL RESEARCH AND DEVELOPIENT CENTER
ESEA TITLE III PROJECT
HARRISON SCHOOL DISTRICT #1
HARRISOMN, ARKANSAS

TEST NO. 1

NAME

DATE

SCORE POSSIBLE

Percentage Score
IDENTIFYING SLD CEILDREM

A child with average or above I. 1, might be unable to achieve up to
expectation in specific areas of study. Such a child is said to have specific

learning disabilities.

Some of the behavior patterns listed below may bs used as clues in
identifying SLD children, * Check only the items that are typical of SLD

children.

/7 1. 1s hyperactive.

/7] 2. 1s easily distracted,
/7 3. Has an abnormal appetite,
I~ 7 4. Has coordination problems.
L::T 5. Bas a good sense of humor.

[::7 6. Is hypoaetive.




1::7 7. Has perceptual deficits (difficulty understanding part-whole
relationshipns).

/7 8 Has a poor home enviromment.

L::. $. Is mentally retarded.

_ [::T 10. Shouws normal intelligence in reasoning and discussion.

1::7' 11. Achievement is average or above in some areas, but below grade
level in one or more subjects in lansuage skills or conceptual
skills.

1::7 12. Likes to drav or color.

1::7 13. Has difficulty understanding and carrying out instructions.

[::7 14. 1Is emotionally disturbed.

1::7 15. Has difficulty tying his shoes.

1::7 16. Can express himself’orally, but not in writing.

/~ / 17. Reverses numbers or letters frequently.

18, 1Is out of his seat much of the time.
19, Frequently talks about his home and family.

Has difficulty distinguishing difference in direction or
right from left. '

21. Cannot achieve well in any subject.

22. Handwriting is sloppy, spidery, difficult to read.

NN

Y 23, His clothing indicates that he is from an ecopomically
deprived home.
/7 24. Has short attention span.
/7 25. Dnislikes school.
/7 26. Other children dislike him.
J / 27. Totates his paper frequently while writing.




/7 28. 1s physically handicapped.

/ | 29. 1Is cruel to other children.

/] 3C. 1Is allergic.

/7 31. Has poor visual or auditory acuity.

/ | 32, Hakes frequent trips to the restroom.

*

NOTE: No child will possess all of the behavier patterns typical

of SLD children.




Appendix B

HARRISON EDUCATIOUAL RESEARCH AND DEVELOPMENT CENTER

ESEA TITLE ITII PROJECT
HARRISON SCHOOL DISTRICT #1
HARRISON, ARKANSAS

TEST ON.

By

NAME

DATE

SCORE POSSIBLE

Percentage Score

SCOPE OF THE SLD PROBT.EM
FROM THE VIEWPOINT OF THi CHILD,
THE TEACHER, THE PARENT, AND THE

SPECIALIST

It is inevitable that the SLD child will become painfully aware of his

learning difficulties and that this awareness will affect his behavior.

How is the SLD child likely to react to his failures im the classroom?

Check the correct statements:

r7
7
L7

[_?

07

a.

He will never show ouiward signs of concern.

He might become fidgety or nervous.

He might become ashamed of his inability.

He might avoid competition in his disability areas.

He is likely to overcome his learning disabilities by
putting forth extra effort.

He might give up easily, even on simple tasks, and
appear not to care.

Mone of the above are true statements.



2. There are several comnon misconceptions among teachers about SLD
. children. In the following list, some of these misconceptions are -

mixed with true statements.

Which of the following are correct statements about the SLD child?

/77 a. The child could learn if he would try harder.

/7 b. The child's only problem is that he is too fidgety to
: settle down and do his work.

/77 c. The child who is always out of his seat is trying to be
mischievous to attract atiention.

/7] d. The child has ability to reasom.

|~ 7 e. The child's learning disabilities are due to perceptual

|

deficits.

/~ ] £. The child is mentally retarded.

/7 g. The child fails to follow instructions because he will
not pay attention.

/7 h. Stem discipline and more repetition will finally help
this child to achieve. '

// i. Tie child’s nervousness and irritability might be a result

of his concern about his own failure.

His home background is responsible for his failure in
school.

3

-~
J
=

|
‘

Development of & positive, self-concept is important to
his further success.

o
\I
-

His teachers in earlier grades were incapable, for they
failed to train him in the basic language skills.

|

/~ 7 m. It is important that this child experiences success
frequently and is not made to appear stupid before
his peers.




3. Many parents of SLD children realize that their child is having learning
difficulties, but they often misunderstand the cause of the child's
failures. In the following list, some common misconceptions are

mixed with true statements about SLD children.

From this list, select the correct statements regarding the child with
specific learning disabilities:

1::7 a. The teacher is incapable.

i::7 b. The child has a perceptual déficit.

/7 c. The child is lazy.

1::7 d. The parents have failed to discipline the child properly.
[~ 7 e, The child's visual or auditory acuity is normal.

[__7 £, The parents of such a child are incapable of having
normal children.

/~ ] g. The parents are to blame because of the way they treated
the child when he was a baby.

7 h. The;parents are in no way to blame for the child's learning
disability. :

4. There are many misconceptions among parents and teachers as to what can

be achieved through instruction of SLD children. In the following list,

some of these misconceptions are mixed with true statements about SLD

children.

From the following list, select the correct statements regarding

instruction:




The child's perceptive deficits are caused by an organic
condition wkich cznnot be corrected by imstructional

techniques.
A chfld's perceptual deficits might improve with maturity.

Thyough individunlized inetructlim, LT Is poussible to
fiud ways of by-passing perceptual deficits through

multi-sensory learning.

SLD children héve a much better chance of improvement
if they receive specialized instruction in the primary
grades, rather than in later years.

'~ SLD children can never aculeve un to grade level,

regardless of the kind of instruction received.



Appendix C

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
ESEA TITLE III PROJECT
HARRISON SCHOOL DISTRICT #1

HARRISON, ARKANSAS

TEST NO. 3

NAME

DATE

SCORE -POSSIBLE__

Percentage Score
PERCEPTUAL FROCESSES

Bach of the questions and commands bzlriw may be classified by matching it
with one of the following perceptual procesises:
Place the appropriate letter in each biank:
A. Time perception
B. Space perception
C. Coordination
D. Auditcry perception
E. Visual peréeption

F. Laterality-Directionality

1. DPiek out the tacks with the white heads.

2. Listen to the sounds outside on the playground.
3. Throw the ball high,

4. What day is this?

5. Can you reach the light switch from here?

6. Can you throw the ball across the street?




10.
i1.
12,
13.
14.

15.

17.
18.
19.
20.
21.
22.
23.
24,
23,
26,
27,
28.
29.
30.

31.

Work the first column of problemé.

Jump to your right.

Skip the roype.

Which watch ticks louder?

Go outside and play five minutes.

How‘far can you walk in ten steps?

Pat your foot and snap your fingers.

How long is it 'till Christmas?

Put the red papers in one stack and the green ones in another.

Take all of the square cards, put them into the large envelopes,
and stack them neatly in the cardbeoard box.

Play quietly.

Play the drums.

When will you be finished with your work?

How many chairs can You place between your éhair and the wall?
Are you as big as your brother? PRy

Tiptoe.

Go to the shelf and bring me the little red book.

Don't bang the door.

Who is wearing the prettiest dress?

Are your fingernails clean?

Come to my house tomorrow.

Dribble the ball.

Write your name in the upper right-hand corner of your paper.,
What kind of bird do you hear?

Put your book tinder your chailr. 3



9.

Appendix D

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING

HARRISON, ARKANSAS

INSTRUCTIONS FOR INTERPRETATION OF
SLD PRE-SCREENING FORM

This form is intended for use in pre~screening only.

An I. Q. score of 90 or above, plus low achievement (one or two years below
grade level) in language or concept (numerical) skills are considered prime
requisites for recommendation for further testing.

No student will possess all of the characterist:ics described on this form.
The different combinations possible are almost limitless.

If & student is failing to achieve up to grade level, but possesses average
or above intelligence, some of the behavioral patterns described on this
form are likely to be apparent to the teacher. The teacher should check
each ite¢m that applies, and write a brief narrative describing the child's
personality and academic problem.

Any child who has average or above intelligence, but is not achieving up to
expactation, should be recommended for psychological testing, especially if
sevaral of the behavior patterns listed in this form are apparent.

Pgychological testing and interpretation of test results must be done by

qu: ~1fied, licensed personnel. The psychological examiner will make specific
racommendations in educatioaal terms which can be translated into resource
room iastruction by a qualified learaning disabilities specialist.

Since I. Q. scores:are not absolute indicators of intelligence, students
with I. Q. scores in the 80's might be recommended for testing; however,
pre~screening should seek out the students most likely to qualify for and
benefit ‘rom learning disabilities instruction. No attempt should be made
to test all students indiscriminately, as testing services are expensive.

The purpose of this form is to help scliool personnel in efficient use of
their funds for psychological screeuaing.

For assistance in ccatracting the s:rvices of qualified persons to assist in
pre-screening, psychological testing, and instruction, contact Mr. Tom Hicks,
Department of Special Education, Arkansas Department of Education, Arch Ford
Juilding, Little Rock.” ™\



HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
ESEA TITLE III PROJECT
HARRISON SCHOOL DISTRICT #1
HARRISON, ARKANSAS

CHECX LIST
FOR
SCREENING STUDENTS WITH
LEARNING DIFFICULTIES

Child's Name: ) ' Current Grade Placement
Date of Birth: . ) ~ School:
I1Q score Date Administered

Achievement Test Scores:

DATE SCORES IN GRADE EQUIVALENIS

TEST N ADMINISTERED (GIVE SCORE FOR EACH PART OF TEST)

Check each descriptive term that is typical of this child:

GENERAL CHECK LIST

Is hyperactive (overly active, out of his szat much of the time)
Is fidgety (shows nervous habits, twists in seat much of the time, always -
moving his feot or playing with pencil, etc.)
Is overly sensitive (easily moved to tears or anger, very changable in emotions)
I3 impulsive (usually acts before he thinks)
Has short attention span (has difficulty taking in instructions, paying attention)
Is distractable (highly sensitive to ncise or sights that pull attention from
the work at hand: short attentiom span}
) Has gross coordination problems: (Awkward in walking, runming, etc.:
accident prone)

¢ )
()
()
()
()
¢ )
(
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Has fine coordination problems: (awkward in writinz, cutting, or other motor acts)

Is hypoactive (slow movingz, underactive, talks or thinks slowly)

Has perceptual deficits (difficulty teking in information and in understanding
part-whole relationships. :

Is physically handicapped (Desecribe:

CLASSR?00!! PERFORMANCE "

Has difficulty distinguishing difference in direction or right from left

Rotates his papet frequently while writing

Brezks his pencil frequently while writing

Writes with zither hand

Has a fisted or unusual péncil grasp

Handwriting is spidery, excessively sloppy, or quite difficult to read

Reverses numbers or letters frequently

Skips words or re-reads

Moves his 1lips while reading to himself

Has difficulty in remembering what (s)he has read

Has difficulty remembering, identifying, and reproducing basic geometric forms

Has difficulty with sequential concepts

Tries to doninate classroor discussions

Seldom or never responds in class discussions

Gives up easily, even on simple tasks

Can express himself orally, but not in writing

Shows normal intelligence in rezasoning and discussion, but has difficulty in one
or more areas of perfornmance

Has difficulty with

a. reading

b. writing

c. arithmetic
d. speaking
e. spelling

VISUAL PROZLEMS

Has an eye that turms (up), (down), (in), (out) independently of the movement
of his other eye
Has: reddened eyes
watering eyes t
ancrusted eyes
frequent  styes
Blinks excessively
Rubs his eyes frequently
Covers one eye when reading
Complaine of frequent (headaches), (nausea), (dizzinees)



( ) Frowns or squints while rcading or doing blackboard work

( ) Uses a finger or marker to guide his eyes while reading

( ) Moves or tilts head while reading or writing

( ) Other

AUDITORY PROBLEMS

( ) Does not resmond readily to verbal instructions

( ) Misinterrrets verbal instructions

( ) Turns head to one side when listening

( ) Leans forward when listening

( ) Pulls ear lobes frequently

( ) Complains of fresquent ear ache

( ) Appears not to be listening to verbal instructions

( ) Frequently asks the teacher to repeat instructions
() Shcws confusion of sinmilar words and sounds

( ) Other

MOTOR PROBLEMS.

Secems unusually awkwzrd and clumsy

Has poor hand-eye coordination

Has problems going up and down stairs

Has difficulty throwing or catching a ball

Has difficulty buttoning or unbuttoning clothing
Has a problem tying tis shoes

Other

L W W e Y e T o e
St Nt Nt Nadt N it it

Briefly describe this child's personality as you sce him (What is he like?):

Deseribe his academic problem:

Teacher's Name




Appendix E

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CEMTER
SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

ACHIEVEMENT TEST OUTLINE FOR SLD STUDENTS

STUDENT'S NAME

AGE

PARENT

ADDRESS

SCHOOL GRADE

SEPTEMBER SAMPLIS

Reading Achievement Test Score:
Silent Reading
Oral Reading

Writing Lesson: '
Have each child write alphabet on
unruied paper. If he cannot write
it by memory, let him copy. Note
whether or not he must copy. Keep

paper.

Time Concepts: - _
Give test (furnished by HERDC)
Keep test papers for later
comparisons.

Spelling:
Keep sample of child's writing on
spelling test based on words taken
from child's reading test. KXeep.
the paper.

Expressive Languapge and VWriting:
Have child look at a picture and
write a story. {Allow even the
non-writers to make an effort.)
Keep the paper for later comparison.

w5

vy

MAY SAMPLES

Reading fchievement Test Score:
Silent Reading
Oral Reading

scnmann

Have ecach child write alphabet by
memory if possible. If not, let him
copy. Note whether or not he must
cony. Keep paper.

Use same test and keap test pawers.

'Keep sample of chilid's writing on
gpelling test. Sam: list of words as
used in September. Keep the paper.

Have the child writn a story about the
same picturz used in September. Keep
the paper fow.comparison.



Fine Visual-Motor Coordination:
Let the child copy the following:

- | e .
- . B b M -~ 3

:‘ \ J : ) | i ty e d
-.-\ 'w lv‘-.,.»' e Lk ) ! \G-P"

1. From the chalk board f
2. From a paper on his desk
Keep sample of first effort.

o — —-

Math Concepts:
Use test furnished by HERDC
Keep papers for later comparison. L

Gross Motor Coordination:
Rate each c¢hild on a scale of
5, 4, 3, 2, 1 {5 = highest rank)
on the following:
1. Hopping
2. Skipping
3. Throwing and catching a ball
Keep rating for later comparison.

September Rating Scale:

Hopping (either foot) 5 4 3 2 l'
Skipping 5 4 3 2 li
Throwing a ball 5 4 3 2 1
Catching a ball § Yy 3 2 1

Auditory Memory and Seouencing:
Make written notation of what
errors occur.

1. Repeat after me: 8, 12, 1
(entire series)

2, Pepeat.after me: 6, 9, 1, &
(entire series)

3. Pepeat after m¢: 7, 5, 2,1, €
(entire series)

Repeat the same test in May. Kecep samples
for comparison.

Repeat the same test in May. Keep samples
for ccmparison.

Repeat same test in May. Keep ratings
for comparison.

May Rating Scale:

Hopping (either foot) 5 4 3 2 1
Skipping 5 4 3 2 1
Throwing a hall 5 § 3 2 1
Catching a ball 5 4 3 2 1

Repeat same test in May. Make written
notation of what errors occur.

1.
2.

3.



Auditory Memory and Seauencing, Cont'd:
Make written notation of what
@1 rors occur.

Repeat after me:

1. House, car, dog
(entire series)

2. Window, doll, creek, lady
(entire series)

3. School, pillow, across, paper,
jump
(entire series)

Auditory-Vocal Association:
Make written notation of what
error: occur,

Phat's wrong with these sentences?
1. The sound of the flowers made
the room smell sweet.

2. The car had two arms and two legs.

3. Our Safeway store sells oranges
for 5¢ each or 2 for 1l¢.

Lateralitv: _
lake a written observation as to
whether child uses right or left

side.
Hand me that pencil. R~ 1L
Tear this paper in two. R-1L
Writé your name. R-1L
Hop on one foot. R-1L
Pretend you 2re kicking

a ball. R-1L

Use you:» pencil and pretend
you &r: aiming a gun.
lore one eve. R-1L

Reneat same test in May. Make written
notation of what errors occur.

¢

Repeat same test in Mav. Make written
notation of what errors occur.

Repeat same test in May. Make a written
cbservation as to whether child uses
right or left side.

Hand me that pencil. R~-1L
Tear this paper in two. R-1L
Wpite vour name. B-1L
Hop on one foot. ' R-1L
Pretend you are kicking

a ball, R=-1L
)se your pencil and pretend

you are aiming a gun.

Close one eve.



Directionality:
Make : written observation if any
errors occur,

1.

u,

Put your pencil on top of
the paper.

Put your pencil under the
paperx.

Put your pencil on the
upper right hand corner
of the paper.

Put vour pencil on the
lower left hand corner
of the paper.

Point to the north, the
south, the east, the
west.

Repeat same test in May. Make a written
observation if anv errors occur,
1.

2.

3.

4,



MATH COLCEPTS

Write by 1's the numbers from 1-22,

Write the numbers 9-22 by 2's,

Drav a circle around the larser of each pair of numbers,

2 10 8
32 64 |8

23 2]

15



VATH CONCEPTS {cont'd)

Solve the following:

Hh + 8 =

i

6 + 10

| - 10

et Su————

10



MATE CONCEPTS (cont'd)

3 x5 = 6 Y
x2 x4
8 : i = 5/?6— 6/_22‘-

v t——

How would you divide nine pieces of candy among 3 boys so that each boy would
have the same number of pieces? Pretend that each circle is a piece of candy and

draw a circle around the number of pieces each boy would receive:




TIME COMCEPTS

My naawe is

Today ‘s (day of week)

Yesterday vas (dav of week)

Christmas comes in the month of

My birthday is (month) (date)

Next month will be tl.e month of

School begins at (time)

 When do we eat breakfast? (Mark one):
Morning
Noon

Evening

When do we leave heme to g0 to school?
Morning
Afternoon

Night




Copy the following:




Appendix F

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMIN1STRATION BUILDING
HARRISON, ARKANSAS

STUDENT SELF-IMAGE SURVEY

The attached STUDENT SELF~IMAGE SURVEY, developed by the Harrison
Educational Research and Development Center, aims zt getting student
responses to items stated in positive terms.. All items are focused
on characteristics on which the student may rate himself, relative to
how other persons appear or respond to him. He rates himself on such
general questions as (1) How am I? (2) How well do I do? (3) How do
I look? and (4) Do people like me? All items aim at personal qualities
that most children wish to nossess.

HERDC is interested in discovering which items on this form
correlate most closely with academic achievement and popularity with
peers. Results have not been tabulatea.

The HERDC staff has discovered that most students enjoy marking
the form, and parents are especially interested in the results.

You may reproduce this form and use it in any way that you wish.
May we hear from you on the results? We would be interested in the

information requested on the following page:




HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARRISOM ARKANSAF 72691

STUDENT SELF-IMAGE SURVEY

am neat and clean

very neat
8 u 3 2
like the clothes I wear
very much
5 4 3 2

am happy and cheerful

very cheerful

5 L 3 2
am geod looking (pretty)
very good
looking
5 4 3 2

am good to other people

very kind,

considerate
5 y 3 2
am smart
very smart
5 L 3 2
am brave
never afraid
5 n 3 2
am healthy

never sick
5 L 3 2

Appendix F

dirty and
untidy

not at all
1

grouchy

ugly

hateful
1

stupid
l

always
afraid
1

sick most
of the time
1



g.

10,

ll.

12.

13.

14,

I am strong

very sirong

5. U
Other children like me
very much
5 4
Grown-ups like me
very much
5 4

T.am a leader

others follow
my suggestions
5 4
I am good in games and sports

often win
5 L

When I grow up, I will be famous

very famous
5 b

very weak
1

they dis-
like me
1

they dis-
like me

1

nobody
listens to me
' 1

clumsy,
always lose
1

not famous
at all
i



* TEST RESULTS: STUDENT SELF-IMAGE SURVEY

Grade level

School

No. of Students Tested

Average score,
All Items Included

The test is beneficial

The test 1s not beneficial

Conments:

* If you wish, you may £ill in the -Information rzquested on this sheet
_and send it to Harrison Educational Research and Davelopment Center,
School Administration Bullding, Harrison, Arkansas 72601




Appendix G

STUDENT'S NAME ‘ ’ AGE GRADE
TEACHER'S NAME DATE
SCHOOL

WHAT DO YOU LIKE?

&
o
O
A >
> g B
w0 = -t
£ - £ g o4
= = & 2
= o} by S
o 5] S £3
<< jon’ w = =
Do you like school? 7 77T T
YES NO
- Do you like for the teacher to ask you to erase the ‘__
board or empty the waste basket? /£ 7 [T [T /7
Would you like for the teacher to ask you to take a __ — _ ___
note to another teacher? 7 7 7 17 [7
Do you like for the teacher to ask you questions in _ _ L —_ — —
class? YA A
Do you like to do your own school work withkeut help
' from the teacher? 777 1:7 /7
Do you like to talk to the class? _[:/_ : _{:_7 _/_:7 _{:_—

If the teacher asks you a question and you give the
wrong answer, do you raise your hand on the next
question?

l
|

i\
~
~
~
~
N
~
~
~
N




Do you talk to the teacher the same amount of time
as the other students in your room?

Do you listen carefully to others in class without
interrupting? '

Are-you a good sport when you play with other
children at recess?

Do other children like you?

Do you like to play running, throwing and jumping
games?

Do you like to draw and color?

Do you like to play games with people who can
beat you?

Do you like to do your art work (drawing and
coloring) without help from the teacher?

Do vou ever decide what games you and your
friends should play during recess?

Do you think you can do as well in team sports
(basketball, baseball, or other) as most of

your friends?

NOT VERY OFTEN

USUALLY
SOMETIMES
NEVER

N
~N
N
) \J

J
N

I

J
I3

N
~

I

N
N
i

N

~
N

N

|
|
|

r\
~
.
~
~

l:;
N
‘\

|
I
|

S~
S~
S~
~
~

|
I



Appendix H

STUDENT BEHAVIOR RATING SCALE FOR GRADES 1-6

STUDENT'S NAME ' AGE GRADE
TEACHER'S NAME SCHONL
DATE | SCORE

TO THE TEACHER: Please read carefully.

This scale is to be used as a measure of what the teacher thinks of a specific
student's confidence in his own ability in the classroom and on the schoolground, as
judged by his outward behavior.

In the construction of this check~lisf, an attempt his been made to include only
items suggestive of behavioral patterns that might reflect a student'’s confidence
level or a student's attitude toward his own abilities in relation to the abilitier
of his peers. . ' i

Reliability of this scale depends upon strict adherence to the following guide:

1. Ratings shouléd be based on the student's most recent behavior observed by
you, i.e., over the past four to six weeks.

2. Compare the student with students in your classroom whom you consider to
be average.

3. Rely entirely on your own judgement.

‘4, Consider each question independent of other questions, even if there seems
to be contradictory behavior.

5. Ratings should be based on outward behavior of the child. Do not try to
interpret inward feelings.

8. Make use of the full range offered by the 1-5 scale.

7. Rate each item by circling the appropriate number. Also check the appropriate
boxes. Do not omit any items.

8. Do not use this form for children with physical handicaps.




S hightet o

4
3 = average
2
1 = lowest
AFFECTIVE BEHAVIOR
1. Behavior in Relation to Classroom Tasks
a. Attends schocl regularly. 5 & 3 2 1
5 = misses no school
3 = misses 2-4 days per six-week period
1 = misses 10 or more days per six-week period
b. 1Is willing to accept responsibility of individually assigned
tasks. 5 4 3 2 1
5 = readily accepts assigned tasks or volunteers
3 = average .
2 orl=istimid ./
is fearful _::7
openly refuses 1:?
~ other /7
c. Has confidence in own ability to do unfamiliar tasks. . 5 o8 3 21
d. Is confident in response to questions, -5 4 3 2 1

e. Does classreom work without unusual amount of encouragement o
from the teacher. ) 5 4 3 2 1

5 is self-directed

3 = average J—
2 or 1 = poor effort 1/
gives up easily 1:7
derides own sbility /7

s

~
~

other




™~

2. Behavior in Relation to Peers

a. Plays with other children on schoolground. 5 4 3 2 1
5 = ideally adjusted, shares and cooperates in play
3 = average
2 or 1 = is withdrawn 7
is inconsiderate of others 1:7
is belligerant /7
is sadistic 17
other [:7
b. Social interaction with peers in class. 5 4 3 2 1
5 =z ideally adjusted, is liked by others
3 = average ___
2 or 1 = is withdrawn /_
is a braggart ;7

is inconsiderate of others
is disliked by others

L/
other : 1:7

PSYCHOMOTOR BEHAVIOR

Behavior in Relation to Physical Tasks

a. Has an attitude of confidence in his approach to gross motor
tasks, such as running, jumping, throwing, etc. ‘ 5 4 3 2 1

b. Has an attitude of confidence in his appioach to fine motor
tasks, such as writing, drawing, cutting with scissors, etc. 5 4 3 2 1




¢. W11 readily try again after failure or defeat in physical

vasks. : . 5 4 3 2 1
5 = ideally adjusted
3 = average
2 or 1 = withdraus i
openly refuses L
or makes excuses /7
becomes angry 1:7
cries 1:37
other 1:7
d. Voluntarily performs fine motor tasks without supervision. | 5 4 3 2 1

5 = ideally adjusted
3 = average . ”_
2 or 1 = quits before finishing 1_/
is hesitant (many false
starts, tears up papers, _
erasures, etc.) L/
often checks with teacher .
for reassurance Y
other [:7
e. Voluntarily performs gross motor tasks without supervision.’ 5 4 3 2 1
5 = ideally adjusted
3 = average —
2 or 1 = quits hefore finishing /7
is hesitant (many false
starts and excuses) /7

will not perform unless
required to do. so

AN

iy
al

other




f. Is no*t openly nervous during class. 5 4 3 2 1

5 = ideally adjusted

3 = average .

2 or 1 = is fearful when called on /7
physically tensc /7
voice quivers 1:7
hends tremble 7
other [:7

g, Will readily try again after failure or defeat in classroom tasks. § &% 3 2 1

ideally adjusted
average
2 or 1 = withdraws

w
i n

|

~
~

openly refuses
or makes excuses /

becomes angry [:7
cries 1:7
other /7
h. Demands a fair share of the teacher's time¢ and attention. 5 4 3 2 1
5 = is very considerate ’
3 = average ‘ .
2 or 1 = is very demanding /
is very timid 1:7
other _/_:7
i. Voluntarily participates and is willing to share ideas and s 4 3 2
k& 1

opinions in class discussion.

5 = ideally adjusted

3 = average —

2 or 1 = makes up false stories [/
monopolizes discussion 1:7
never, or rarely participates _:7
other /7




f. General confidence level as observed through mannerisms 5 45 3 2 1
 and gestures (outgoing or withdrawn).

5 = ideally adjusted

3 = average .

2 or 1 = withdrawn f/
overly outgoing 7
other 7

—

TEACHER'S COMMENTS:




Appendix I

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

SURVEY OF ARTISTS
Place a \//’in front of each name of an artist.

Do not guess. Check only the ones whem you know to be artists.

1. Van Gogh

2. Armstrong

|

3. Roberson
4., Da Vinci
5. Rembrandt
6. Picasso
7. Cornell
3. Brueghel

9. Kainer

T

10, Vallett
11, O'Leary
12, Remington

13. Bloom

|

14. Durer
15. Jordan
16. CGesell
17. Degas
18, Renoir
19. Rodin

20. Allen




Appendix J

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTEL
SCHOOL ADMINISTRATION BUILDING
HARRISO!l, ARIANSAS

STUDENT'S NAME

SCHNOL G ADE
TEACHER
DATE

WHAT I SEE

1. Which picture shows that the artist used much dark for shadow and
very little light?
A
B
C
D
2. The warm colors are seen most easily in which pnicture?
A
B
c
P}

3. Whieh picture emphasizes the nrimaxy colors?

A




4, Which picture has nearly all cool colors?
A

B

a

c

D

5, UWhich is the mono~color nicture?

A

B

a

C

D

6. Which plcturc shows the artist used much texture in his paintings?

A

3

C

a

D

7. Which slidg shows the most distance or snace?

A

B

\

cC

D

8. Which slide has the least amount of distance?

A

B

O

i




5. Which slide has much repetition of line?

A

——e

19. Which picture has most movement of shapes?

a

D

11, what picture has the most contrast of texture?
A

3

a

C

D

12. VWhich pieture has the strongest contrast of light and daxk?

a

)

13. Which slide is an example of a sculpture in metal?

A

B

a




14. Which sculpture is made of clay?
A
B.
C
D
15. “hich slide shows architecture that wes built for protection against
enemies?

A

16. Which slide shows architecture made of wood?

D
17. Vhieh slide looks as though it is the newest building?

A

B




Appendix K

HARRISON EDUCATIONAL RESEARCE ANMD DEVELOPMENT CENTER
SCHOGL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

WHAT I CAN TELL

1, Vhat would you mix with red to make it lighter?

A green

B black
C blue
D white

2. What two colors would you use to make sroen?
A red and blue
B n oranze and vellow
C yellow aﬁd blue

3, What two colors would you use to make orange?
L _____ yellow and blue
D rec and yellow
C violat and sreen

4., Vhat two colors would you use to make purple or violet?
A yellow and rod
B blue and srezn

C blus .and red

5. Draw a line undar the box nzarest you in the picture.

@@@@




6.

7.

8.

s}

-~ 8

10.

Draw a2 line under

the box that is closer to you.

eﬁ':?miﬂ

Which is roughest

to the touch?
Tabletorp

Glass jar
Marazine cover
Sandpaper

Chalkboard

Which is softest to the touch?

Which 1is smoothaest

Which is the adge?

Dried leaf
3all of cotton
Brick walil
flotehook paper
Icec
to tha touch?
Side of a metal file cabinét
Wet sponze
Fossil roek
Prickly wear

Clothes brush

Tha broad, flat side of a pieeec of tablat paner

The thin outer nart of a pizce of tablet paver



11. ¥atch the followins (each answer may be used more than once):

A Colof

3. Textures"
Showus rouchness or smoothness of a surfacc
Chances shad: or hue when mixed
May sometimes be seen and felt
Can bo seen but not felt
3ef1ect$ li~ht from pisment iy

Shows warmth or coolness




Appendix L

HARRISO! EDUCATIONAL XESEARCH AND DEVELOP:ENT CENTER
SCHOOL ADMINISTPATION BUILDING
HARRISOM, ARKANSAS

TEACHER GRADE

SCHOOL ' DATE

ART CONCEPTS AND TERMINOLOGY TAUGHT I
MY CLASSROOM
Check only those items vhich arz included in your ingtructional program:
Design Elements and Related Concepts
.. Contrast
Repetition
Balance
Movement
Geometric Shapz
Space
Distance
Variety
Characteristics and Concepts of Color
Harm
_____ Cool
Dark and Light
Dominance
Primary Colors
Secondery Colors

Q Mono-ecolor

ERIC

B



Tactile Concepts
Texture
Soft
Hard
Smooth
Art Media
Easel Painting
Tempera Peinting
3-Dimensional
2-Jimensional
Other Concepts
Creativity‘
Innovation
Improvisation
Originality
Imitation
____ Cony
e Rcalisn

——. hbstraection




Appendix M

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER

SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

VISUAL ARTS CONCEPTS
AND THE ENVIROMMENT

Pre-Test and Post-Test for a One-day Workshop

The State of Arkansas Department of Education minimum reguirement for

regularly scheduled art experiences in the elementary classroom is

In teaching art
activities

3. An appreciation

4,
a.
b'

C.

3.

60 minutes per week.
120 minutes per week.,
100 minutes per week.

to elemgntary children, it is best to structure the

according to such things as mimeographed or
duplicated materials available.

according to such things as color, texture,
emphasis,

according to available visual arts instructional
materials, expendable supplies, or other resources.

for the visual aspect of the environment is a result of

an individual's economic position in a community.

an individual's social status.

an individual's feeling for that which is“seen.,

In order to solve visual environmental problems it is important

to recognize beauty as organization.

to recognize beauty as ornamentation and pattern.

to recognize beauty s change.

‘Balance, unity and emphasis

are tOolsuby,whicﬁ lines, forms, spaces, colors,

textures are manipulated to make a visual statement.

are rules by which manipulation of lines, forms,
spaces, c¢olors, textures adhere.

are methods to learn or teach about line, form,
space, color, texture.



Lppendix N

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

STUDENT PREFERENCE SURVEY
OF ART ACTIVITIES
What type of art activities do youlprefer? Indicate your preference
of each of the following activities by circling-'l, 2, 3, 4 or 5.

5 = most enjoyable and 1 = least enjoyable or not eanjoyable at all.

Crayons, including crayon resist

1 2 3 4 5

Tempera vpainting

1 2 3 4 5

Modeling and constructing with such things as
papier mache, clay, paper, wood scraps

1 2 3 .4 5

Weaving

1 2 3 4 5

Making a collage

1 2 .3 4 5

)

Printmaking with such things as potatoes, found-
objects, sponres, cardhonrd

1 2 3 4 3




Appendix 0

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARPISON, ARKANSAS

STUDENT RATING SCALE OF
ARSTHETIC OPINIONS

Place a check mark in the blank that tells what you think about

the following everyday things:

1. I enjoy looking at the sky

I do not enjoy looking at the sky.

2. I enjoy watching birds.

I do not enjoy watching birds.

3. I like my desk to be clean.

I do not like my desk to be clean.

4, I like my shoes to be clean.

I do not 1like my shoes to be clean.

5. I like to pick flowers, leaves or other plant 1life.

I do not like to pick flowers, leaves or other plant lifa.

6. | I like to pick up rocks and look at them.

I do not like to pick up rocks and look at them.

7. I like my room to be pretty.

I do not like my room to be pretty.




8. I like to paint.

I do not like to paint.

I do not like our restroom to be clean.

g, I like to make things from scrap.
I do not like to make things from scrap,
15. I 1like to look at pictures.
I do not like to look at pictures.
11l. I like to make things from clay.
I do not like to make things from clay.
12. I 1ike to have clean fingernails,
I do not like to have clean fingernails.
13. I like art.
I do not like art.
14. I like to leave my room clean after art class.
I do not like to leave my room clean after art class.
15. I like our restroom to be clean.




Anpendix P

HAPRISOH EDUCATINNMAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTPATIOM BUILDING
HARRISO', ARFANSAS

STUDENT ATTITUDE CHECK LIST IN ART
AS OBSERVED BY CLASSPAO TEACHER

TEACHER GRADF

SCHOOL DATE

As compared with provious years of similar classroom situations, please evaluate
the attitude of your students toward art. Please check only those statements which
best describe their attitude.

1, Consumable materials like paper and naint have caused my studzants to
enjoy art in the classroom.

2, I have noticed that my students show more intercest in art than I am
accustomzd to noticing. |

3. My students have shown enthusiasm for art instruction.

4, Students have shown enthusiasn to talk about artists and.their ért
vork on ocrasfons not sect aside for that purnosa.

5. Students in my class have shared discoveries and observations made as
the result of an introduction received during an art class.

6. I have noticed that students have found pleasure in continuing use of
terms that were discussed during an art period.

7. My studeits have encourazed me to requast from HERDC certain books,

pictures, idzas to bz delivered for use in our classrooms.




8. There are more students who have brought objects created at home fof
sharing with me and interested students.
9. I have had more parent comments on art than usual.
1n, ﬂy students have shown more care for their appearance and the appearance

of their classroom and the playground.

Make any comments which would further describe your students' attitudes toward art,

COMMENTS ¢




Appendix Q

FARRISON EDUCATINNAL RESEARCH AND DEVELOPVENT CENTER
SCHONL ADMINISTRATION BUILDING
' HARRISAONM, APKAMSAS

SUPVEY O% COMPOSERS

Place a L// in front of each name of a comroser.

Do not suess, Check only the ones whom you know to be composers.
1. Wold

2, Copland

3. Glatthorn

4. Groden

5. Beethoven

5. Bach

7. Mozart
3. Allan
2. Roberts

19, Tchaiﬁowsky
11. VivalAai

12. Leland

13, Handel

14, Schumann
15. Burdett

14, Ravel

17. ‘orris

13. Saint-Saens

1¢, Frederilk

NRRRRERRAREREEERREE

20, ilaeNowell




Appendix R

HARPISON EDUCATIONWAL RESEARCHM AND DEVELOPMENT CENTER
ESEA TITLE TII PROJECT
HARRISON SCHONL DISTRICT #1
HARRISON, ARKANSAS

“USIC ACHIEVEMENT TEST

Check the correct answer:

1, A symphony is a musical composition for a
band
orchestra
chorus

glee club

Check the correct answer:
2. A person who writes music is a
writer
voet
composer

author

3. WYrite the nusical alphabet




4. 1Identify the following musical symbols by matching each>symbol
with its correct name: ’

a. o EXAMPLE c 1. eighth note
b, (4 2. measure signature
c. 6J\ 3. whole note
d. ;1 4, treble clef
e. I 5. half note
- _—
£, éb 6. elghth rest

7. bass clef

5. 1iatch the following (Each letter may be usel saveral times):
EXAMPLE d 1. drum

2. sousaphone

3.. oboé

4, celeste

5. clarinet

a, string instrument

6. trombone
b. woodwind instrument

7. tympani
c. brass instrument ’
. — 8. violin-
d. percussion instrument
9§ flute

19, trumpet
11. viola

12. cello




6. liatch the following (Each letter may be used several times):

EXAMPLE

a. a composer

b. the namz of a
musical composition

c. a type of musical.
composition

C

symphony

Wolfgang Amadeus Mozart
Ludwiz Van Beethoven
Symphony No. 5

ballet

opera

Tha ﬂagic Flute

Joseph Haydn

The Clock Symphony



NOTE .TO THE TEACHER:

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

SCHOQL

Appendix §

TEACHER

GRADE

DATE

SURVEY OF
- STUDENT KNOWLEDGE OF BASIC CONCEPTS

IN MUSIC

Please rate each student on the accuracy of his body movement and
verbal response to rhythms or musical selections played.

This

rating should be based on a 5-1 scale with S5 as the highest rating.

NAME OF STUDENT

CONCEPT

(TEMPO)

FAST~SLOW

EVEN-UNEVEN HIGH-LOW
(RHYTHM) (PITCH)

LOUD~SOFT
(VOLUME)




NAME OF STUDENT

CONCEPT

FAST-SLOW
(TEMPO)

EVEN-UNEVEN
(REY T i)

HIGH-LOW
(PITCH)

LOUD~SOFT
(VOLUHE)




Appendix T

HARRISIN EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING
HARRISON, ARKANSAS

RHYMIHIC ACTIVITIES RATIVNG SHEET

Rate each student on his ability to perform each skill. M™ake ratings based on a
scale of 5, 4, 3, 2, 1 with 5 as highest and 1 as lowest.

SHOWS AN UNDERSTANDING OF THESE CONCEPTS
BY APPROPRIATE PHYSICAL RESPONSE TO

SKILLS VARYING REYTHMIC PATTERNS AND TEMPOS

NAVE HOP | SKIP{ STEP-HOP FAST-SLOW EVEN-UNEVEN




SHOWS Al UNDERSTANDING OF THESE CONCEPTS
BY APPROPRIATE PHYSICAL RESPONSE TO
SKILLS VAPYING RWYTIM{IC PATTERNS AND TEMPOS

NAME HOP ¢ SKIP! STEP--FNP FAST-SLOW EVEN-UNEVEN




Appendix U

BARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL AD'{INISTRATION BUILDIUG
HARRISON, ARKANSAS

STUDENT RESPONSE TO LISTENING

1. This music makes me feel like . .

2. When I hear it, I want to T .

3. Iﬁ makes :2 think of

4, The things that I notice most about this music are

and . .

5. The kind of person who would probably like this music best is

6. The thing I like least about this music is

7. The thing I like best about this music is

RECORD

SIDE BAND

STPIL'S- NAME




i Appendix V

HARRISON EDUCATIONAL RESEARCH AND DEVELOPMENT CENTER
SCHOOL ADMINISTRATION BUILDING

HARRISON, ARKANSAS

MAME

AGE

" GRADE

STUDENT EVALUATION OF MUSIC ACTIVITIES

1. I have enjoyed studying about and listening to musical compositions.

VERY MUCH ' NOT AT ALL

5 4 3 2 1

2. T have enjoyed studying and learning to write uusic notes.

VERY MUCH NOT AT ALL

5 4 ) 3 2 1

3. I have enjoyer learning the names and sounds of husical instrumentn,

VERY MUCH - | NOT AT ALL

5 4 : 3 2 ' 1




19,

11.

12.

13.

14.

15.

Appendix W-1

EVALUATIVE COMMENTS BY
D1SSEMINATIOM WORKSHOP PARTICIPANTS

As an elementary principal, T gained valuable help in area of communication
with parents, teachers, and community as well as ways to help my SLD teacher.

I an a Resource Teacher, and I have gotten many useful “ideas. The workshop
has been an excellent reinforcer to me. !Maybe I'm doing some things right!

I've bzen in a Resource Roon 3 1/2 years--this has beer one of the best
workshops I've attended.

I was very pleased .to see this information being disseminated to all school
personnel. I feel that public relations is of utmost importance to the
progran in any area. You are exemplary and to be commended for your fine
growth and success.

I feel that the workshop was very good due to the fact that the speakers
have really been there. :

Liked the demonstration of materials.

I hope to use sevefal ideas.

Most informative, exbect to use some of approaches with my EMR,
Very good. Outstandiag.

I have enjoyed the workshop and feel I understand my child's problems much
better. Wish he could be in an SLD classroom.

Many of the sujgestions have been of help to me personally, but the situation
in my school is not flexible and innovative enough to take up such a program.
I hope we can push it some.

The materials were very helpful. Also, the ways of making our own materials.

Auditory perception should be covered a little wore thoroughly since it
plays such an important part in learning. The resource room teachers' comments
were very helpful and thought provoking.

I enjoyed the materials you showed. Also, am thankful for the book. you
furnished. It