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Bilingual, bicultural instruction is not an attempt

to change the language or the culture of students, It is designed to
develop behavior patterns which arc acceptable in the context of more
than one cultural environment. Recognizing that all cultures are
equally valid, it is essential that teachers prevent one language and
culture from dominating the other in the classrocm. There must be no
attempt to force Anglo-Saxon Protestant mores and language upon
individuals from other groups. Knowledge must be presented in
reference to more than one cultural framework; behavior must be
judged by more than cne ethnic system.. (EE)
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PROBLEMS OF CROSS-CULTURAL COMMUNTCATION
' DEVELOPTNG DILTRGUAL BICUHLTURAL

EDUCATION PROGRAMS

When one develops cducational programs, he acts upon
certain assumptions or presuppositions. These include
suppositions about the culture, society, inteclligence and
previous trailning of the nrospective administrator, tcacher
and student. The program writer is guided by his under-
standing of the philosophy, aims, and mathods of education.
fle is limited by his background, training, imagination and
editor. Upon this rather arorphous conplex rests the
validity ol the ecducational progran,

In discussing problems of cross-cultural comminication
in developing bilingual bicultural educational progranms,
some of the assumptions nced not be defined. The writer
must have training for program development, must understand
the process of communication, and must be awarc of the
demands of the cultures involved. The prospective adminis-
trator and tcacher must understand the cultures represcented
in the program to preparc to teach planncd content to the

student, They should speak the students' languages and act
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acceptably within the framework of the students' cultures.
In short, the bilingual hicultural program demands intelli-
gent, sympathetic, highly trained personnel,

Other assumptions nust be discussed. These include

dcfinitji&s of bilingual bicultural education and the

b

cultural cn¥ironment of the program.

BILINGUAL LEDUCATI1ON

The aims of education arc to communicatc knowlcdge
and to modify behavior. To be justified, everything in che
educational process must contribute directly to one or both
of thesc aims.

Bilingual cducation is the communication 6f knowledge
in more than one language. This presuppdscs that qualified
tcachers will bec used to tcach in cach language and that
all the students will lecarn the languages of instruction.

Many so-called bilingual programs fail in onec or
morc of the following points: the teachers arc not qualified
to teach in both languages, the program itself is an cthni-
cally scgregated program designed to teach English, and
materials arc not related to the students' culturc., These
failures mean that the designation '"bilingual" is mislcad-
ing and false. Much of the criticism levelled at bilingual
education justly applies to thesc progvams. Bilingual
cducation has rarely been practiced in the past quarter

century in the United States. Perhaps Ccral Way 1is the

«
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best example of truly bilingual ecducation in the nation--
and in this case classes arce taught in Eng¢lish by qualificd
American tcachers and in Spanish by qualified Cuban tcachers.
The problems of staffing must be solved--cither by require-
ing the individual teacher to become an acceptable language
and cultural model in both languages and cultures, or by
team tecaching as in Ceral Way. The ains and methods of
bilingual cducation must be clearly statéd‘and senerally
understood. Programs nust he called what they are. Biling-
ual education as [ am deflining it means that all children
are taught in morc than onc language by teachers who are
acceptable models in the languagce of instruction and the
materials are rclated to the students' cultures.

WYhile bilingual cducation in the United States uscs
Iinglish as onc language of instruction, the bilingual systenm
is not designed solely as an English as second language
approach. To reduce it to this is dangecrously shortsighted:
First: there is no reason to belicve that children in a
bilingual program will learn more or better English than
children in a monolingual system.

Second: many factors totally unrelated to the school
cncourage or inhibit the learning and use of English so
cducationalfﬁethodology alone 1s no guarantec of success.
Third: there is no rcason to suppose that any real advahtage
accruing to onc group of students from the bilingual program

v

will not accrue to all students.



One of the major arguments for bilingual cducation
is its mceting the c¢hild in his own language. ‘The trauma
of cntcring a totally forecign cnvironment and the resulting
pattern of failure secem to contribute to the drop-out rate.
The changing attitudes toward the use of Spanish in the
schools and the initiation of speccial programs in which
Spanish is used cdntributc to the risc in average cduca-
tional attainment among Spanish-surnamed students in Texas.
While there is no proof that bilingual cducation itsclf
causes a decrcasc in the drop-out rate, many who have
observed the students over the past few ycars sec a diff-
crence in the students' attitudes, They attribute nuch of
this change to the fact that the children entering school
arc met by teachers who speak their language. Thc recoy-
nition of the valuc of their language and culture help them
develop the positive sclf-image neécssary to success in
school,

Bilingual education, however, 1s no panacea. It 1is
not NECESSARILY superior to any other well-formulated,
honestly utilized approach. Concern for the student and
honest cndeavor to tcach him are more important than the
tricks of some current fad in cducational thodology. When
ill-conceived, hastily written, experimental projects which
arc called "bilingual'" are compared with standard curricula
over a period of years, their inferior design is apparent.

ffhen well-founded, carefully formulated curricula are
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conparcd, the real differcences in their resulis may be
traced to three sources: the materials taught, the teachers,
and the cducational environment crecated in the schools.
Good tcachers tcach; noor teachers pretend to teach. The
cffective bilingual program is superior to the effective
monolingual propram in its having taught the student nc.e
than onec language,

tnfortunately, the term "bilinpual cducation"
(however it is defined 1o-ally) has become a political
shibboleth for the vote sceker and power monger. hile
supporting the concept of bilingual education, I rescnt
the overblown oratory and impossible promiscs politicians
make in its bechalf. Bilingual education is essentially an
clitest approach to education, .

It is elitest in the demands it makes on the tecacher.
At Pan American University, for cxample, the program in
bilingual bicultural teacher training makes these minimum
demands: competence in academic and vulgar linglish and
Spanish, both oral and written; the ability to analyzec and
cxplain both cultures; and the ability to act and manipulate
situations in both cultures. This is in addition to all
rcgular and somec specialized training in professional
education,

It is elitest in the demands it makes on the public

school student. livery student who successfully completes

his education in a bilingual bicultural system must have
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{lucncy cnough to compecte with native spcakers of both
"languages. lle is expected to understand and to feel the
conscious and subccnscious demands that both cultures make.
lic should have a truly viable choice of cultural and ling-
uistic environments and life-styles. These demands on the
intellect and psyche are the kind which «re characteristic

of clitest cducation.

BICULTURAL LEDUCATION

Bicultural education demands the relation of know-
ledge to more than onc cultural system. Any successful
tecaching across language and cultural boundaries requires
‘the integration of particnlar knowledpe and behavior into
different constructs or world views. This construct or
framcwork determines our understanding of tihe world around
us, What may scem natural and logical to us 1s strange
and unnatural to others. To be understood by people of a
different culture, we must usc both thecir language and
their logic. /

The teacher must start by rccognizing the truth
cnunciated by a poster in the new muscum of anthropology
in Mexico City: "All men resolve the same needs with
Jifferent resources and in different ways. All cultures
are equally valid." In the classroom, one world view must
not take preccdence over ancther, The divisions of naturc

made by one culture and language are not to be preferred to

those made by another culture and language. Perhaps this
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1s the most important point to makc concerning bicultural
education,

vicultural cducation is not a panacea, It is not
designed for mediocrity, but for the clite. It is desiened
to humanize rather than to nationalize. It is a modern
throwback to the caucation that produced the broad humanism
of the Renaissance which made nossible the greﬁt authors
whosc perception of man transcends national, and sonctimes
major cultural, bounds. It is the attitude that made it
possible for Shakespearc to put a grcat speech affirming
tiic essential unity of mankind in the mouth of Shylocik,
tiie Jew.

A1l this may be summarized by saying that bilingpual
bicultaral education is NOT an attempt to change the-
laiguage or culture of any pcrson. Tt is rather an atteapt
to tecach ail students to act acceptably in the context of
norc than one language cultural environment. It allows
tac student a number of truly viable choices; it does not
attempt to force any particular choice. Those who attenpt
cither to prescerve a "dying" culturc or advance a dominant
culture err equally in their understanding of truly
bilingual bicultural cducation,

To achieve education's second goal, the modification
of bechavior, bilingual bicultural programs .ttempt to
develop behavior patterns which arc acceptable and inter-

pretable in the cultural cnvironment of the situation
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in addition to ¢ducatine the student toward more locical
and intelligent actions., ‘There nust be no atteapt to force
White Anglo-Saxon Protestant (WASP) mores and languape upon
non-white, non-Anglo-Saxon, non-Protestant groups or
individuals,

The surprising .onclusion in this Jc(initinn is that
truly hilincual bicultural education is not nigegard: all
students arc cxpected to understand both the language and
the world-view of both cultures represented in the systen.
l.Less than this is ethnic precjudice no matter how well
disquised. We cannot '"raisc the minority'" and leave the
nmajority unchanged, We nusc give all students, whether

majority or minority, a viable choice among cultures.

CULTURAL DIXNVIRONMENT

At this point we must rccognize that the cducational
environment is, by its nature, ctnnocentric. The communica-
tion of knowledge and the inculcation of bechavior patterns
arc achicved through language. No matter what clsc it may
be, the language of instruction is a vechicle for the expres-
sion, structurc, and enforcement of cultural systems--
cthnicity. The monolingual classroom is centercd on and
limited by the culturc of its language. The world view of
that language, cven its ethnocentric prpjudices, arc
covertly taught co the student. Because most tcachers are
taught in a monolingual systvem, most tcachers rcgardless

of race o: culturec arc bound by its ethnocentric bias.
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Kecognizing that all cultures arc cqually valid, the
bilingual bicultural program must be centered on more than
onc cthnicitv, Knowledge must be presented in reference to
more than onc cultural framework; bchavior must be judged
by more than onec cthnic system. Teachers and students must
develop: first, an understandinge of the cultures; and sccond,
the ability to think, feel, and act compatibly with the
cultural demands,

In monolingual nonocultural arcas, the school patrons
may desire tilingual bicultural ecducation, At best they
have the study of foreizn languages and cultures. With no
supporting extrascholastic framework, children lecarn
languayge and culture artificially, not experimentally., Wwhile
I approve and support the adoption of such programs, [ am
not discussing thea in thils paper,

The adoption of a bilingual bicultural cducational
program should be a responsc to the needs of the community,
In arcas where two or more cultural groups arc firmly
cstablished, bicultural cducation is a minimum requirement
for the cducational system. The cultures represented nay
be transmitted by different languapges or dialects, but they
nust be considered ecqually valid; the languaaccs or dialects
are also equallv valid. In practice, this mecans that in
South Texas we must accept both Mexican-American and Anglo-
American standards; in other arecas, we must accept other

cultural standards. Note that I said "accept,'" not

ERIC
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"rtolerace." Often "bivialectalis & and "hilineaalisa" are

dissuises for cthnocentric prejpndice.

DEVELOPIRNT PROSLECS

In the frareworkl of the definition of bilingual
hicultural cducation vresented, che specific problems of
precran developnent fall into tour catevsries: staf!,
student, material and methodd,

The prooram, 1 repeat, Jdemands an intellivent,
svilpatartic, nieilv-trained stavf,  Intellisence can net
e tau atl, acnce need not bhe discussed,  svapatiay may be
developed by experience, but a single nrescribed set of
cducational experiences will not automatically nroduce
svimpathv.  The rrainine of the staff can be profitably
Jiscussed,

Tdeally the entire staff will be bilineual and
bicultural., Unforturately the ideal is rarcly attained,
Instead, the staff itselfl is brlanced and representative
of the lancuaecs and cultures of the cormunitv., The
developuent of the successfal proeram demands that the
staffl pool its individual talents and expertise to create
a unified, unaninmously apnroved nrogrmm, buring tae
developmental <stavges, the entire planning group will be
communicating across cultural boundaries, learning to
understand cach other, developing an appreciation {or and
sympathy with the opposite culture, and adapting to the

demands of the bilinpual bicultural environment, Sinilar
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experiences must be pquidéd for the whole staff. in
practice this is the immediate possibility.

As vital as the development of understanding and
good-will is, certain areas of expcrtise are more important.
Experts in language, in language teaching, in the subjecct
areas, in psychology, and in pedagogy arc essential. The
most coimon fault in the development of new nrograms 1is the
faiure to provide the necessary expertise on one committee
at on; time. Piecemeal development of the program foredooms
it. When experts who understand the cultures involved work
out a unified program togcther, the chances for success are
greatly incrcased.

‘The successful operation of the staff demands the
highest, rarest qualities of humgn.nature: understanding,
forbearance, objcctivity and cooperation. All this starts
in unfeigned mutual respect. Friendship and compatibility
are wonderful extras, but mutual respect is absolutely
requisite. | )

The reason for needing such expertise blended into
‘the development committce is the student. The purpose of
the program is to educate the student., To educate him, to
design the program for him, the program writers must under-
stand him and his problems. Although his problems are
legion, they fall into two major categories: problems of

language and problems of culture,
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A1l students in the program will be learning a sccond
language. The first language will influence the development
of the sccond in all language systems. The student must be
taught to perccive the new language sounds according to the
new system rather than as the nearest cquivalent in his
first language. This demands auditory training--so the
teacher must usc the proper auditory training techniques.
The student must learn to produce the new sounds after he
has heard them. This demands that he learn a new sct of
specch haBits--so the teacher must decvelop the proper speech
.modification techniques. The student must establish new
grammatical patterns for the new language. This forces him
to accept and usc a new organizational logic. lle nust
develop new semantic fields which often conflict with his
world-view. The organization and meaning of the new lang-
uage nuances force the student to accept a new cultural
construct--so the tcacher must understand both cultural
constructs to help the student become bilingual and bi-
cultural with a minimum §f trauma.

A1l the students must learn to manipulate ncw
cultural constructs, Culture is so pervasive that 1 some-
times suspect that personality is simply a particular
reflection of the culture that binds the individual's
socicty .together., To the extent that the tcacher deals
with the student's culture, he deals with the student's

being. The successful teacher must deal objectively and
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synpathetically with the cultures in the classroom to provide
the student, ultimately, a viable choice. The tcacher must
not encourage a particular choice among different value
systems, world-vicws, customs or roles. TIf{ the teacher can
meet the cultural demands of his role, the student will learn
to appreciatc and to manipulate both systems. This is the
goal of bilingual bicultural edugation;

At this point everyone demands a few words about
materials. This is a relatively minor problem if all the
other problems are resolved. The traditional subjccts--

reading

g, writing, arithmectic--are still basic. Of course

the language arts will be taughf in both languages.

The criteria for the inclusion of other matcrials
must be clearly stated in each program. The fine arts of
both cultures should be included; some objective study of
the cultures can be presented. IHistory must be presented
objectively., We can no longer tolerate a lesson which
places the student at Davy Crockett's side while the "cruel
Mcskinsd beseige the Aiamo. Incidentally, the Daughters
of the Texas Revolutidn notwithstanding, thc flag flown
by the Alamo defcnders was Mexican and the men were fight-
ing for the rights guaranteed thcm by the Mexican Consti-
tution, Santa Ana's invasion of Texas was designed to
capture the man who most fervently advocated independence--
de Zavala. The objective, sympathetic treatment of hoth

cultures dictates the criteria for the selection of materials.
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The final sect of problqms, mcthodology, is more
complicated. Although teaching methods can be determined
with minimum concern, disciplinary methods are critical,
What do you do, for example, with a tcenage Mexican-Ameri-
can boy who brcéks a'rule? Do you "give him threc iicks"?
liow does this affect his ego and his attitude toward you
and the school? Illis mother may‘have never punished him
physically because he is masculine. llis father may not
have dealt out any coi,»ral punishment since he began to
mature. To him, his masculinity is sacrosanct ahd you
threaten it. This 1s the basis for the multiple masculine
scx references when the Chicano feels emasculated by the
Anglo society. This is what "machismo" is about. He
cannot accept such an insult, What do you do?

Or take the matter of modesty. As a child, the
Mexican-American boy probably wore short pants, but when
he reaches a certain age, he puts on long pants., lle is
becoming a man, The P, E. instructor has a real problem
getting him to "suit out" in shorts, If the shorts are
a team uniform, he wears them., Most of our Boys will
consistently wear sweat pants in I, E., though. Their
ideas of modesty must be respected.

In the final analysis, the administrator and teacher
must operate within the cultural construct of the individual

student in the selection of methods.
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CONCLUSION
If there is one unifying principle among all these
problems, it is ethnocentrism. The Argpic Bunker AND the
liberal dojgooder are equally objcctioﬁable becausc both,
like God, attempt to make the student over in their own

image. This ethnocentrism must be fought.

Robert L. Tipton
Department of English
Pan American Univeérsity
Edinburg, Texas 78539



