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- I INTRODUGTION: PURPOSE AND METHODS OF THE STUDY

?
This evaluativae study wag cavrvied out primarily to assizt the staff -
- ) {

and students of the Carcer Study Center. 'Unlike most evaluations, its
major aim is not te stand in fimal judgement on the Success of the program,
. < - - . . i
| _ L !
but xather to provide ivformation that will- be useful in shaping the

{
i

: : i . : _ | .
program’'s subsequent development., Therefore, the issues invegtigated
reilect the concerns of stafi and students at CSC; those issues {and |
objectives thalt were investigated were articulated by program pavticipants

themselves. Startiag with the issues about which more information was

desired, T tried to find a rescarch approsch that would provide accurate

csystematic [eodback ow those issues, given limitarions of time and money.

i

Tn developing the Format for the cvaluation and carrying it out,

L completoed the following steps:

(1) Qa an initial trip to the Carecr Study Center, I obscerved all

,
B .

aspects of the program in operation and talked informally to
almost all stﬂff’mmmbéfs and about 20 studgnts. Through’this
progmﬁs; T b&éame familiﬁr with gﬁe nature of the program and
some of the concerns of program participants. On the basis of

this visit, I made. a presentation to the stuff and interested

students and prepared a veport analyzing some aspects of the

nrogram (Process Evaluation Report Number 1: Career Study

g )

- -

{2) On a second trip to CSC, I interviewed staff and some students

e - upon arrival to formulate questions that could be asked mori

)' _

i

‘]%f;?fﬁ;:r~$y5tematically of program participants. On the basis of student.

O

, o , T———

Rc -~
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and Mr. Steve Sweetland of th&jFSC stafl assisted in the study

(3)

CL 3

5
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n

»

and staff ideas amd also on the ﬁgsgswof ny previous Qisit,

1 developed two jnterview schedﬁles. ThekQuestious.tﬁat were
Jﬁkud:andéthg“rcspmnsus of students and staff.iﬁtérviGWEd are
contained In Appendices A anJ‘B.‘ The euFire.SEaff;.including

all teachers, NYC work coufselors, administrators, and secre~

o

tarial personuel were the target population for che staff inter~

view. To provide a representative crogs-section of student
random : ; ' ‘
opinicn, assample of sixteen studeats was sclected for inter-—

. i : ’
I3 - . . . ) 0] | Il - - ]
viewing (eight boys and eight girls). In addition five black
o By . . . Yo

t

students were selcooted ior_int?rviewing bacause of the special
interest expressed by the steff in learning the opinions of the

program's black students. Most of the staff and student inter—

views werce completed during the secondd visit to the progranm,

1

. ) 1
by completing interviews with those individuals I wasn't able
- 1\ - . .

te toalk with,

The procedurces for cerrying out!these "mini-interviews" were

|
' " ! . ' .
developed by the Center for NewiSchools research team in the-

évzluation of Metre High School {in Chicago, Illinois. One aim
of the procedures iz to collect laccurate information quickly

oy

and then feed 1t back te Ehe program participants quickly.
To facilitate thiﬁlprocesé,\idtdkviews_are not tape-recorded,

but the interviewer takes notes during the interview, then

writes a-full veport of the interview after completing it.

This procedarce allowed me to present the'prgtocols of all

ERIC
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interviews completed during the second visit to-the center

£
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in staffvdevelop@ent meecting on the final day of the visit.!
(4 On a tlhrizd viSip to CSI,Athe.ﬁarents of_;helsixteen students,
Ain the sample'popuiation were interviewed atyho@e.‘ The questiéns
for this interview were'developed thréugh'consu¥tation withACSC1

b

staff members, and staff members worked with me in carrying out.

-lt‘?nférviewh.- The preliminary results of these parent
interviews were discussed in a staff development session at.the

end of this third evaluation visit. The protocols of parent

interviews ave contained in Appendix C.. i
This report includes the Following products of these staff, student,
A -
and parent interviews.

(1) A complete set of interview protocols contained in Appendices

. . ) v .
. . o . Lo

A, B, and C. . ‘

L i

(2) A report of results'(ﬁection 11) in which results are cate-
gorized and significant trends in the results are analyzed. -

(3) An interpretative discussion of important issues ralsed by the

feshlts-(sectibn 111}, includingiquestions that might be addres-
sed in shaping the future'ﬂeveloﬁment of CSC.
The philosophy underlying these methbds of carrying out the study

and presenting -~ rosdlts is thar proeram particlpants should be involved

B -
.

S, ‘. \ . s 3 .
in formulatime gueslions o he ipvestigated, carrying out the investigation,

and interpreting the information colléctéd.‘ Ifithé‘study is to be useful

1
-

to CSC in shaping subsequent program planning and operation, the staff
' . a

and in;grested students must do much more with the information that has

been_gathe;ed than give it a quick once over and file it away.

| .
- . N g

1 , s . T '
Tor a fuller discussion of the mini=interview technique and some

__fdditiogaliexamples of its application,’ see Metro High School: Research and
‘ Evaluation Program and The Metro School: A Report on_the Progress of Chicago's
o perimental School Without Walls. = ! -
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of vesponses thit uiderlie the analysis in Sections II and III,

‘meetings.

specific supsestions ahout ways in which this information

sed productively:

" The protocols of interviews have been reproduced in the appen-

dices so that the reader can (&) get a feeling for the types

r

N

() develep alternative interpretations of responses-hased .on

his own inspection of them, and (¢) discover additional issues

in the protocols that are not analyzed at all in this report.

The islerpretations of results and analysis of critical issues
in Sectinns IT and 111 should be the focus of several staff

The focus of these meetings should be on understanding

the results, rather than debating policy.

The results should be taken into account in discussions in

which futurs directions for the program are discussed.

The rogearch téchniques employed in thils study should be applied
by program participants themseives in providing information

about lssucs that arise in the subsequent development of the

CPTOpTan.
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hovever, the protocols of three of the interviews were lost. Thus, the

.. 1I. RESULTS

o . .
Student Interview Results

I conducted the student interviews at the school hsadquarters, tracking

own students where I could find them, They were somewhat suspicious of me

as an outsider, but 1 felt that this apprehension was alleviated signifi-

“cantly as each interview progressed. Most students obviously liked the

program, and they were articulate and open in specifying just what they
liked about it. As explained later in this section, §;udents wera hesitant
in directly criticizing aspects of the program they didn't like. -

All of -the sizteen students in the original sample were interviewed;

¢

’

analysis below is bosed on the responses of thirteen of the sixteen students
in the original sawmple and the responses of the five students in the black

sample.

Students’ Parcep;ion of'School Ciimate:v Studentslperceiva the climate éf
CSC to be signilicantly different from their previous school, and they are
strongly positive about these.differenCQS. In response to the question,‘
"How 1s CSC dif furent %rom tpravious-school)?” (qﬁestion,l), the responses’

/ L L . S ‘
broke down as follows on the positive-negative continuum:

vPositiﬁe: Cited characteristics they valued 16.

Negative: Citgd.chéracturistics they disliked ' 0‘ ‘

Saw .little difference from theirvpreviogs_sqhocl - ..1. .
Tutu; : , o - .“MHTF;~-‘f'

An analysis of the nature of differences students cited shows that the in-

creased freedom offered by €SC and the closer relationships between teachers

e

-and_students were the two differcnces most highly valued:
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Gréatcf freadon o . T
Absence of strict rules and havsh discipline ’ 11 -
Yariety of 1earniﬁg options ' | 5
Freedom to exnpress yourself 1 '
Total | o : ' 17
Closer studenl~-teacher réla;ionshipg
Teéchers care about ipdiviﬁﬁal students 9
_Q, / .
Teachers.aie_not crabby; not on @ pedestal 6
fTotEl o _ 15
Closcx reiationsﬁips with fellow students ' 5
Smal} size of sehuol;.you;rc‘more of a person . : 2 -
. -~ T'm learning more N o ‘ 2
@he aspect of * freedow most'uftun ccmmEnﬁed onn invoived the absence of
}igid rules governing studénCSY persenal bechavior.
1t's free. ngfﬁo on your vwn. You can do what you want. (1~1)
You're fréc'to tali ﬁcre. You caﬁ say what you want. Do what you
want. " was g prison.  (1-2) ' o
You're not se regulated here. (1-4)
For many of the studupts,~it was the code of ;uies,in‘their formef’school_
that brought thém inLO‘cqnstant conflict with teachers and-admipistrators,
and theix reliéf in not walking the tightrope of gbi@ing‘by these rules caﬁe
through strongly in the émotiépal tone of ‘thé"studen‘cs-l reébohsés.-
1'm not afraid somebody-will yell.at me:or‘éuspendwme: (1-3)
Tn addition to citing-freedqm'in the area éf personal behavior, five T

students mentioned additional educational options available at CSC as an

aspect of the program they liked.
The changed nature of student—teacher relationships at CSC was

PR S . .

O
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menticned by studenis about as often as thy freedem in the program, and again

the strong positive smetional tone of studeént reaction to these relationships

came through. One Chome in descriptions of student~teacher relationships
was their closeness comnared to the traditional school:

“At the other schools, teachers make you want to fight to get to their
level. Here, they don't classify themselves as being higher. (1-9)

Teachers don't put themselves above students. (1-16)
Taachers are a lot friendlier here; they talk to you. (1-7)

-

They had crabby teachers at . 5 there aren'é any here. (1-8)
Thése teachets are more like us: they're just people in class. (1-9)
A second aspect of student-teacher relationships (as perceived by students)

ts that the teachers really care about individuals and respond to their

needs.  The relaticnship dis vot merely one of outward cordiality; teachers

oy ——"

- r

anderstand students' individual problems and ‘try to help work out sclutions:

Teachers here want you to have a future., (}~2)
. . A

s . : . N PR ‘ .
AL » 16 you just wanted to rtun out of the building, no one would

Ealk about.it. llere they care if you're here. They talk aBout_it.(luA)

L was bad off a while back., 1 wanted to be put in a foster home.
el Athe former school) didn't do anything. Here they called and
pot it done.  {1-6) .

Teschers try to understand kids and are interested in the work they do.
L (1-16) ' : ‘

Related to tha closeness of the student-téacher relationship were com~

ments that the school was. smaller than the students’ previous schools and o

. : . L . .
'you're more of a person instead of a group of people." (1=4) Also.

A\l
related was tho p&veeptionﬂﬁehtibncd-by five students- that théy had much

: . : / :

closex relqtimnﬁﬁipé with fellow students than they had had in thei;;previous
schoeol.  Students mgntiongd the absence of cliques and the oppbrtgnity to
understand other-sﬁudmnts through discussiors, The school'was-éeécribed as a-

"Family" where “evoeryone's bhrothers and sisters."



- . ‘
: E B ) ~§-
The School’s'fdupapiggg} Program: Wfﬁolof the questions that were éskéd’wéré
designed to tap theo sfugana's férccpﬁiqns of the edu%ational‘pfogram. The .
"first one was aimed at aliciting very specilit exampleé'of:the learning'that
the”sﬁﬁdents felt they had éxpérieﬁced at C8C: J'If fﬁe schéoi_béard‘caﬁé_in
LOmOTTOW aﬁd said Ehgy"were closing CSC, how would you prove to them you
wore getting sométbiﬁg oyt of'being here?“'(queskibn 2):
1mpfovam¢nt in hasic skillé o _ _ o015
Improved attendande : N o ' 7
Kﬁowleﬂge of wthers and abiii;y to get along with tﬁem "6
Konowledge of self and ability to function better as a
person . _ S T . ‘4
”"Projectg aud‘s%ills in woodwork .- 3
Knowledge of what's happening-in the worlé v _' 2
Suécessful\weight loss : : . _ 1
R ~ The second qucstioﬁ rel@?qd co‘the-cducationai program ésked §Ludenté which

eddcational asctivivies they liked"most and which they liked-least (question 4),

The students indicated they liked the following activities most:

widance g
; Skillisg . 4
Arts aid Craits -4 . N

“Job 2 - ~

Woodwork 1
They cited the following charvacteristics of #ficse classes as accounting for the

Fact that they Liked Chem: »g_\§~_‘§______

‘Holps me understand myself and others ' 7
i ‘ ‘ Tt will help me in later life ) ‘ 3
N . A . - P - . e 8
. . ‘ ‘ , 8
T can see specifically that I'm improving ‘ 3
.9 : ' : '
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I have complétdd E projucﬁ - s -/i§;:T—Tj:\ 3
Variety of nétivitias peasible dn Lhe class 2
1 just like  (names class again) ‘ . 2
Belps me express myself . b— - 1
The teacher or supervisor takes a close interest in me 1

The overali piatu:e'emerging froh‘;hese responses is that studeﬁts per-
ceive the skills and guidance ﬁfogramg to be most bengfigigl and enjoyable for.
them'at this point iun the progréﬁ. On the other hand, other-aspects 6f the
prégram were mentioned by specific students with strong conviction, including

arts and crafts, work experience, and woodwork.

There appear to be two themes running through students' descriptions of

“those experiences they value and cite os proof that they are learning at CSC:

-

evidence of specific propgress and an opportunity to learn sbout interpersonal

ERIC..

redationships and to dcvélep a8 a4 person.

‘-The studentsg took gredt pride iﬁ aeasurable accomplishment, some scale
of progrqs; on which they could see themselVes adyangihgt_ The index mosi
often mentioned was progress in basic skills, but attendance was aiso_ciqad,
as was ability tp-shéw up for work regularly add hold a job and the complé—
tion of clnes projects;

1'd show them.what }‘ve done. My reading scores. (2-1)

T My attendance and skills.ére better.” (2-14) -

Skill§: That's where I'm really impréving. (4—2)

Crafts: Io crafts vou can wake stuff. It's not like guidance where
you just sit avound and talk. (4~16) :

The opportunity to learn about interpersonal relationships and to develop

as a person Was*tﬁﬁhected‘both with the guidance/psychology/communications — =%

program and with the gencral emphasis on close interpersonal relationships
. " -
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throughout the school.  Ten of the responses to question 2 and seven of che

responses to. question 4 relate to improved personal and interpersonal
development: ..

I'm mostly learning more about myself. {2-3) X

In guidance, you gel to know people better. You interest each other
more. There's less pressure. 1 always thought of myself before, now
I think of other people. [ know people care for me. I care for other
people. {(2-4)

['m more open-minded. I understand myself and people bhetter. . . .
HMost dmpertant, I Jearpned. to trust people. When you trust someone, you
start to understand ti~m. (2-10) S .

NR]

14

Guidance: I like to work with other kids. I understand myself through
“it. It's helped a lot of kids who feel rejected. (4-3)

Guidance: We get into the human being. How he feels and how he reacts.
I'm learning what is most important, about other. people and about
mysclf.  {(4-5) : ’ ' C

Problems and Shortcowmings of the Program: As mentioned at the beginning of
of .this section, students seemed somewhat defensive “in talking about problems
or things tbey didn't like about CSC. Since they are strongly committed to

the program, they were reluctant to discuss anything with an outsider that
might undercut it. 1In regponse to question 1, there must: be some things

about the school climate that students don't Llike but didn't mention..  The

-

responses to question J concerning aspects of the educational pregram the

studeats didn't like are not reproduced, since many students didn't answer

and forced responses- from others didn't seem valid. Sowmewhat the same reac-
tion was prompted by question 3t "What is the biggest problem that you have

at the school?” Tt would be probably much easier for an insider to get a

I

frank analysis of the program's shortcomings from the students' viewpoints.

With these limitations . in wind, .here are the problems that students cited:



Disruptive behavior . L _. '
. Downstairs ' ' T _ 6
In school ‘ 3 .
Total : 9
Lack of'5tudent‘resp6nsibility, including cutting T4
Drugs | o | 2
Stealing . 2
grogram too disorganized 2
Fighting : T : 1
Mandatory ciass'a£tendanca " 1

Black Student Sample: No significant differences were observed between the

responses of the samplelof.'five black students interviewed and the sixteen
. . i .“' A hnd - . .

other randomly. selected students. Nope of the black students mentioned race
relations as a problem when asked about the significant problems of the schbel.
The responses of the black students were combined with those of the other

A

students as a basis for the analysis of results,

Teacher Interview Resulrs

i

Tt was in the teacher intexvjeﬁ$.that I felt the greatest degree of open-
ness.  Ino contrast.to the Students, teachers were anxious to talk ahout per-
cejved problems in -the program. In a seqsé, their‘nesponses were opposite to
the students; theis emphasis on éc1£~critiqism nade thém underrate program
succes§es.' Al} teachers, administrators, -and NYC counselors who worked with

students were intervicwed, and all secretarial staff members were interviewed

except omne,

O

ERIC
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Staff Members' Conception of their Role: In describing-'the most important

part of the teacher's job at the Center," teachérs gave the following

[

PRI



i
fesponses:
)
Relating to students and understanding them on a
s _ )

pengonal basis ’ — 15
~ - . ) : ) X .

Getting students teo functicn responsibly in society 4
Drawing students into learning . ‘ : 3 o
Tmproving students shkills . 2
involving students in making decisions about their
“learning : . 1
Encouraging students to cxert control over ‘their own

lives : ' : i

: Teaching kids to think and reason : : 1

Most teachers saw honest.felationships with studenﬁs based cn an individual—
ized understanding of their concerns as the foundation on which the program
réﬁted,'the fivst duty of ;hg teacher:
Relating to the kids. (1*1)‘
Make human contact_with these people.  (1~-2)
To treat youngéters as human beings. (1-~4)
" Relating tQ the stﬁdénttas a féllow ﬁuman being. (177)
N
Concern for the dndividual and helping him with his problems. (1-19)
In responsc to this quesgion, several teachers eﬁplicitly aescribed estab-
lishingféuch close relationships as the baéis,for subsequént learning
activities: | | . o |

I3

Making human contact with these people. Use that contact to draw them

. into the process of learuing. (1-2)
et To relate to the kids. !To make them feel welcome and feel good about

themselves. To have expectations toward learning and improving skills
] for life. (1-11) - ' '

=Y

It seems that most wtaff wembers would be in agreement with this two-step

process, since the predominant answer to question 2 ("What kinds of demands

|
; - ot expectations do you try to develop in working with students?") dealt with
| ERIC o i o -

| : , - \

{
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encouraging students te assume vesponsibility for thoeiry own behavior, to become

independent learners,. ond te plan whece they want to go and then get there:
P : 2 g

O

ERIC
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Inc%easfﬁéyfnﬁépendénce and responsibility for self 9
nLudLnts should express honést feelings ' 5
More 599131 responsibility and sensitivity 5 ‘
tre second rule: be a reasonable human being - : 3 .
Press each Lxd‘deual to limit of his aﬁility 2 -
Develop a sense of werlmanship, of pride in complctlng
a task well . 2
'Ragulﬂr attendance 2
“Rekindle curiosity ' ‘ 1
Ability to explain and.defcnd an idea or anéwef 1 ‘
Show students some adulf; do care about” them ; -1
The attempﬁato develop student independence and reéponsibility for self was
expressed as follo@s: | ,
. To.heip them see they are respbnsible for themselves and their
behavior, = (2a-4) SR '
Press them to be realistic in their goals. .What they’neeé to know to '
get to some place rhey want to be.  (2a+5) ’ '
I try to draw them into doing somethinv;,aﬁything-at first; Then, to-
_ get them to complete a project.’ (2a-9) C- '
The expectation T have in working with students is that they will start.
Lo set gaals.' {2a~15) '
The consis;qggwggnéé?ﬁ'ﬁich interpersonal development was eﬁpressé& in I

the regponses of Tive UﬁuerS who expected sLudans to "express honest

‘eelings.”  Again, several responses indicated a close linkage between develop-

ment in the interpersonnl area and subsequent development of independence and

competences

Expectation of hounesty in delljn" with you. Expectatilon that the student
work on those areas in which he says he wants to work in an.increasingly
consistent and lndeOnQCnt way. (2a-10) :
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responses to the first two questions suggnst sove 1mp0rL1nt issues

€
1

ch there is some fairly wide consensus among the staif, They also

TeflOPL an area of disagrecment about a fairly fundamental philosophical

question:

norms of

Foe il

the individual's rclationship to and responsibility to society.

" Some staff members see thelr role as helping the student adjust to certain

acceptable behavior, norms which they themselves generally value:

Since the Center is career-oriented, I would imagine onc 9f.the wost
important parts of the teacher's job would be to help prepare the
student, both In terms of basic tools (Teasoning, reading, etc.) and

in terms of adjustment to the future world of training and work.(Za-13)

To i

mike a responsihle citizen who will be pleasant regardless of the

circumstances. . {Za-17).

Responsibility to themsclves and others. Honesty to themselvas and
others. Tunctuality and sticlk-te-itiveness.

Other staff members acknowledpe less responsibility to Ehe norms of the

3

larger society and feel these norms are sccondary to.personal development.

Thcy place their primary omphasis on the individual's‘deveiopment it whatever

direction he wishes te pursue, AlLuough they feel it is important for the

~

student to learn how to "operat with1n the society, they tend to view many

In

jectives

o

of its rules as pragmatic: straLogle for survival,

spite of this i sgzreement, it is important to reemphasize some ob-

ob education at CS5C about which both sides in this controversy

bennrally agrec:

(1)

().

(3)

(4)

The development of dinterpersonal relationg is an important aspect
cof the educational program. ‘

The-development of skills is an important part of the educational
program. '

Students musgt bucﬂmo 1nrrcaa1n"lv Jndupﬁvceut and responsxblc for
Lhexr own learning and their ovn dCLJOHS.

Saudunts shoudd understand whdt the society expects of them and be
able to functznn CftuLLlVPlV within the framcwork of fhoae expec-
Latlonq. -

~14=
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Limits eof Behavior: ﬂuestion b asked what behaviors were clearly out of
bounds at CSC, and tae responses broke dows as follows:

Physical attocks on others 11

Verbal attacks on others' ‘ | 4

Kegpiﬁg others from working - ’ ’ 4

Dru;slin school ' o . _ 4 T

Profanity ‘ ' . 4

Vandalism . B 3

_Disruptive bohavior i 3 | ,

Anything that threstens comunity survival 2

Failurg Qo weet minimal job standards . .’ 1

_Excessive absence | : ; '_ ' | 1

- ’ - Failure vo complate :Qqqired.wurk ';'"  ' 1
Ohﬁe again, there are some areas of geﬂeral Qgréement and some conflicts evident.
There is wide consensus that physiéél attaéks én othér students are clearly
cut of b&ﬂ;ds. Other interfatencé with_the_rights ofi§ther students by dis=~
fupting their work or uarrying out strong verbal attacks on them were élso
mentioned fairly often and would probably be endorsed by most people. Drugs
uﬁd vandalism were not mentioned spoutaneouély by everyone, but staff discus-

. . . ) . f e
sions of results clesvrly indicated that these were out of botinds: On the
other haﬁd, there ig (judging ffom observational evidencé) a diéagreemént about-

_whether or not protanity is .a taboo behrviof. :

Iﬁ_udditioh to conflicws about whethef specific types of behavior are
"elearly out of ﬁounds,” staff members disagree about the manner. in which‘one
shou}d'deal with “put'of bounds” behavior. Some staff members feel that the‘
ab#énée of clear limits‘ﬁilows students to perpetuate levels of behavior

Q a 4
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well below their potentrial. This philosophy holds that the imposition of some

clear boundaries for what is acceptable would be helpful

to students:

Students should be dropped after ten unexcugsed absences or if they

fall to complete work for a teacher. (2b~14}

On the other hand, some staff members feel that a key to

in working with students has been tne absence of specilic

the Center's success

rules and a flexi-

bility in bending to the particular situation. In describing the expectations

he had for students, one staff mewmber said:

Try to work within the framework of the three rules
learner, ¥Ye reasonable). Especially reasonable. 1
idea ncross cultuval differences. To deal with the

of whar is veasensble. Kids wstally respond to this

(Be here, Be a
try to praject this

kids cwn conceptions

1f they are in

control of themsclves at the moment. . At other times, T just try to gct

ther out of the situation and we talk later. (23~7)

Most and Least Efifect ive*Parts of the Program: Here are

" about what parts of Lhu program aroc. muat of!urtlve:‘

Skills
Cuidance

' Anythimg that Euilds interpersconal relations
ALl parts reach certain people
Job expericuce )
Woodshop
Informal interaction
Art . !

CUhere ever they learn to think

Any activity increasing independénce

teachers’' judgments

The staff judged the following aspects of the program least. effective:

Core
Guidance

Anything that emphasizes content over process

3

4
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Can't say ' » 3
OHLS!dL classes and trips ) 2
Any courses that Jde diversity i
Instability of class coﬁposition i

Like the students, teachers tended to rate the skills and guidance

aspects of the program as most effective, and their reasons for judging them

effective were similavr to the students' réasons. FEmphasis on interpersonal

development came out again in judgments that the most effective part of the

program was anything that builds interpersonal relations. However, even
s S AT .

stalf members whe were willing to judge one part ¢f the program most effec-

‘ - .

tive euphasized that d)fturent parts of it and different teachers were wor "king
successfully with diffe?eni individuglsz:

Not any.one pait. LdLh kid picks up on a part, cither through the task
ot rnrouor the personal attachment, Avything thaL deals with the

P procca« of relation with kids is OX. (3a-7)

-»-- !

"“KE% parts are bencficial. (3a-7)

The job exveriente was mentioned by three teachers as being the mist effective

part of the program. Some cg mmbntb from parent interviews discussed later
support the po LJor that the job component is extremely important for some
_ SLIL o : .

stUdgnts.

-

in judging which parts of the program are least_effective, teachers most
often mentioned core. 1t should be pointed out that this-Survey was taken in

the late fall, and the core program was at that time undergoing considerable

. : \
modification. A second interesting result in question 3b is the judgment of

four people that the guidance propram is least effective. Thus, guidance is
peop e g prog

rated both "most effective" and "least effective" by a number of teachers.

This Jlbagruement is reldted to the division among the btaLf discussed
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earlier about the retative importance of personal development versus adjust-
N 4 i L

ment to the world.

Gtalf's Percepticn of School Problems: The question "What is the biggest

problem you face in working on the stafl here" was delibervately general, to

allow stafl mombers to choogse whatever type of problem they wanted to focus
- .

on. Regponses were as follows:

Stafl relationships and organization

Lack of good communication and cooperation

by _L‘he staff _ 8

Nééd to find Qut how others ave dealing

with specific students ' 3

Staff owvganization _ - 1

Departmental structure 1
’ Lack of a second.in command _ : -1

Tying clagsroom and job experiences

closer together 1
Total ' : 15
Work lovad; not enough time o 7

Work withh students

Cetting lkids to achieve goals, work
independently , 2 .
. ot roaching some kids 2
Not enough patience with kids I
Total, o | _ 5
rack of long-range planning andbdirection, _ C 2 fM -
Attendance‘ 1
Locating kids when vou waﬁt Lo work with them . 1
Lack of understanding from people in the city _
who might work with the program _ 1

ERIC
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Both the emcticnsl tone and coutont 00 :earhors® respoies to this question
reflected the excepticnally self-~criticsal atvitude which characterizes the

stalf. Ihis critical approach cloarly has heéneficial aspects; it also

demoralizes people and causes them to ovarlook substantisl program successes

that ave reflected clearly in student reeponses.

The mest froquent problem area cited was:staff relationships. Staff

members cited conflict about the directions the program should take, lack of .

cooperation between staff members, and la ck of communication regarding

successful work with individual studentg:

The biggost probl is the direction of the program. Not as suitable

as At might be. Other alternatives can be explored. Problem of avticu-
lation betweew people. We have to know where we've at. How to inter-
relate with each ether toward 2 common purpese. (4-3)

Our fragmentation. People are gove here and there. Staff needs some
gomup-building experience. Time with other staff members needed,
CSPCuinlly informally.  Students bust come first, but in the ‘ong Tun,

Lack ur Lime with the staff hurts work with students. (4 7) ‘ T
ta . Y L . . . . \ .
I'a say the mowledpe that in some areas we are polarized on what basis

the center Shwad gperate. {(4~13)

Comsunications with stheyrg, Mot enough time to find out what else is

going on.  Not enoush hng to find out how other teachers are dealing

with particular g:ud@“t - have problems with who others mipht be
reaching. (4-3) :

The secoad major arez of concien uas the lack of time to do everything
that see.d neueﬁsary.éo mike the program wurk.. Staff me;;;;s spoke of the
need for mere time to work with other staff, to design projects for individual
student's, and to keep ncugrate records. They also spoke of the unieven nature
of the work lead. L o : :

The third area ol concern, eﬁfactiven&ss of workAQith'stydents,.is con?
siszont with bepUuS es to questidilhﬂ in‘which staff members expréﬁsed a
degirve to help students become more indeﬁendent, responsible, and able to-

fellow through on commitments.
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Patterns of Stalf Reloationship: The fina . question asked of staff members

was as, follows: “Which person on the staff do you talk with most about
problems, students, th things arc going, etc? Who would you rank second in
that regard?™ Figure 1 indicates the responges to this guestion. The two
‘arrows going out from each circle-indicate the two persons.talked with most.
Hames have not been filled iﬂ in this diagram, but a diagram with nawes in-
dicated has been supplied to the program director for whatever use the staff
wishes to make of it. The clustefé‘of stalf members indicated in the figure

- represent groups of peeple who talk with each other most frequently, TFor

' . .
example, there are no arvows poing out of graup 3, only one arrow going out

bl
nf group 2, and one arrow going out of group &, There ave four arrows going

out of group 1; thrce of them ge to one person who forms a communication link.

betweer the two groups. After these communication groups were identified
{by attempting vo mionimize the number of arrows that cut across group

houndaries), the rature of each group was specified. These specilications

are consistent with various areas of the program: (1) NYC work counselors,

3

(2) Skills and Guidance, (3) Administrative and Secretarial, and (4) Core.

Two qualificatious shoﬁkd‘pc kept in ﬁind in examining this material.
First, the nature of the question that was asked influeﬁced resultsg. Dif-
ferent rvesults might have been ohserved with a different question: 'Who do

‘you like most op the staff?" "Who do you go to for advice before you make
an importqnt decision?” Second, if staff members had sﬁecified a third,
fourth, and {ifth individual they talked with, the bogﬁdaries between areas

»

might have been almost Inpossible te draw.

varicus areas. Observations in the school indicate that there is far more
O

ERIC
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compunication within rhe staf{ ghan in a traditional school. lHowever, the
diagram dees indicaté that Lhe most frequent communication is Within the
designated groups. Croup 1 (NYC work counselors) tend to talk mostly with

each nther,.and this éruupfs physical separation from the rest of ;he program:
reinforces this pattern. Members of the NYC grbup.talk most fiequently to the
counszelor in Croup 2 (Guidance and Skills) with whoh'they-have workéd fre-
éuently in the pest. Croup 1 members also differ from some: of Lhe members of
other groups vn the issue cited earlier: " they tend to regérd the ﬁrogram’s
amphasis on guidance and emmtionai egrowth &s -a misdirection and feel the pro-
gram should put wore emphasis on ability Eo adjust to the realities of

society. CGroup four consists of.three young.teachers.who ﬂavc done\the'bulk

of the core teachicg nnd Qutside clags contact. TIssues relating to the success
of cofe and perh;ps also desucs of young vcréus‘old teachers have solidified
them as . a s?parate group. Group 2-is interesting because it unifies two
separate parts of the-prugrgm (puidance and‘skills) and because it incor-

porates borth experienced and inexperienced Leachers. -Some Group 2 members

14 1 B

are in strong conflict with wmenmbers of Groups 1 and 3.

Parent Interview Results

In terps of the relative opemtess of the three sets of interviewees

(students, teachers, and parents), the parents seemed most guarded in their

answers. - This cauciousness is not surprising in view of the fact that most

of the parents' previous contacts with children's teachers and other school
statf members have dealt with the students’ difficulties in or conflicts with-

the school. In the process of the interview, -the fajority of parents seemed

to loosen up substantially, and despite communication difficulties, some useful

conclusions can be established from this iuterview information. The staff
Q ' “
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members whe accompanied me in these dnterviews played an important role in
establighing a more relazed tone as the interview progressed.

Thirtcen of the sixteen familics in the target sample were interviewed.
The other three were not available during the three days in which the inter-
views were cowpleted. In all but dne case, the mother was the parent inter-
viewed, T
. L= )
Parent's Perception of Student's Previous School Experience: Parents were

s & v
asked "How did . get along in school before he came to CSC?" From
their respgnses, it wias possible to categorize the reasons parents gave for

!
4 s = T I : :
theiv child’s pfuvious problams: inlischool:
[

\ :
No esplapation; 1t just happened 3
Pavehological:  hof temper, withdrawa child, likes
attention : : ’ 3
Conflict with a particular teachey 2
Mature of school schodule v _ 2
Got behind in basiec skills , 1
Ne friends at old school 1 -
Had ne problems _ . 1

{ The, students' behavioral vesponse to these problems in school can also be

ibed:

L4
ede

dase:

[Ce)

Left schosl or refused to o

Conflicty with teschers; disrupted classes 4

~
-

Fought with other students : ) 1

Parent didn't know of any problem ‘ 1

One strong iwmpression I gor while listening to responses to this question

:

‘was that parents generally had fittle insight into the persounal dynamics of

their child and their relation to his conflict with the traditional school.

2

ERIC.
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This observation may not be accurate, since, parents may have merely
1

!
been reluctant to tallk in detail about their children's past school

experience. However, only two barents provided a detailed explanation

of how their children's personal development and temperament interacted

with the school situation.

- . :
Most frequently, the parent gave no explana-. “

tion for the prublem; it just happened, oftén (in the parent's judgement)

o

quite suddenly at a specific time:

In September 1967, he started acting up against the teachers,
From then on, he foupht with them all the time. (1-2)

u
He did well until May of 1968. (1-3)
. )
. Question 2 asked parents "How did Cget along at home when he

was having these problems at his old school?” The responses were as follows:

Withdrawm; wouldn't talk _ 5
Ncrvoué; mean; arpgued 4
" No problems ‘ o 3
CArvgued with siblings 2
Was never home ' 1

Whether the student's response to his difficulties was to withdraw,
argue with his parents, or leave home, there was ‘little parent-child
communication when these problems occurred in school, and some students

concealed their problems from their parents completely until the school

or courts took drastic actiom:
She would come home and listen to the radie. I left her alone.
She would talk about what she didn't 1ike. I would tell her to
just forget about it, but she didn't want to. (2-4)

o * He never. had a problenm gettinghglggg at home. But he didn't ‘like .
E;M!g; to talk about his problems. He had no respect for me when we talked )

- about them. {2-5)
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He was sassy. He came and went as he pleased. (2-9) -

She kept it from ui. She didn't want me to know about a lot of
that stuff. (2-12)

He spent most of his time at home, watching sports on color TV. (2-13)
i .
\
- Changes in the-Student Since Entering CSC: Questions 3a, 3b, and 3c asked

what changes had taken place in%the student since he entered CSC in the

. |
areas of schoolwork, friends anq spare time, and behavior at home. When

i

. s - . '
asked for specific areas of imprpvement in schoolwork, parents cited the
i ) .

P {

following:
Inproved attendance

1
l
|
i
!
A
. . 1 L . L R el
Perscnal and Interpersonal growth

6,
5

Locenent |
Good work in job p).acemem;i 5
Skill development . 1
] .
Nu change | .

The most frequent responst was that the student attended school more and
.
was actually anxious te go to schpol in the morning:
. ! l
|
#e goes more often to school,

- ]
i

I don't have to get him out of bed. (3a-7)

he was sick. (3a—9) y
; . . ' :
j She take more interest in living: She wants to go to school in the
! moruing. (3a-8) '

He liles the teachers and ki&s. He doesn't want to miss even when

-

He gets mad when he oversleeps. He tore up his room th

e other
day hecause he was late. (3a-15) ' T

Develppmedt

in the personal and interpesonal. area was also cited

: frequently by parents. They described various students as being more

;[: C "relaxed", "self-confident", "alive", "mature"; "responsible", and "easier

A

to talk with".
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to their child{s sbility te go te work regularly and assume responsibility
in a job placement:
She works regularly and keeps other-kids out of trouble. She works
with Littde jcids and takes them around. She does.a real good job.
{3a-14) : { » s ' :
He likes his job. He tahes a real effort to get there. His super-—
visor said the other day, we can use ten more like him. (3a-5).
Parents were uckXt asked whether the student's friends or the way
iz spent his spare time had chauged since he went to CSC.. Most answers
focused on friendships:
Has same friends as before 5.
Has diffevent friends - 4 «
Has different friends and they
are dbetter for him 3 5 i
Has different friends and they .
i are worse [or him ° : 0 .
: Y _
Finally, parents were asked how the student had changed at home since
coming to CSC:
Changed for better [
Talks with family and joins
o it more - 4
Can talk better - ‘ 2
Hot so sassy; hostile . 2
Happier s » i
More respongible l i
No Change . ‘ S 4 : B e
' _ . o - '
Changed at first, but now more like N AT T .
before- : :
O ‘ . .
ERIC Changed for worse ) 0
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Of the parents who cited positive éﬁﬁﬁéés in their children, several
sbok% of an impfovemeut in communication with them as compared to the
period before the student went to CSC:.
| She'll sit and talk ﬁore. joi&s the crowd. (3c~1)
Mot S0 much temper. Much easier avound the house. (3c-4)
Much bett;r‘ 1 can talk with him. —(30*5)‘ N
More outg. lng. Gets:along with people a-little better. {3c-15)
¢ In sunmarizing the nature of changes in students as they”aéergffgpjyed
by parents; one sees & pattern of highly positive changes (from the parents'
viewpoiat) in the apeaS'of schooiwork, friendship patferné, and relationship
to the fémily.' No parent. said that his child was doing worse in any of
these arééﬁ since he'began'5£fénding.CSC:
Schoolwork T L
Cites positive change ' 13
Cites negative change 0.
No change = . 2z -
- Frienéships ‘
Cices poéitive change 5
Uites nwegative change : o
Mo change ' o 9
Family Relatlonships
. Cites positive change ‘ 10
Lites npeative cﬂﬁnge 0 o
No change . ) 5
Student's Vocational Interests: Parents were asked a series of questions
cbnceiﬁingjfhé séhaénﬁ?g future plans: —;Has ____ ever mentioned any plans
for. the futurs? Idb;}}y,}what woulﬁ you like ____ to do‘aftér'hé lzaves
o ' | i —

FRIC school? Do’ you thigk he will do that the way-he’s_goiﬁg now? What do
P v ' ' : _ .ot

€
v .



you think is the wost likely thing to happen to

school?"
vocational preferences:

‘Nursing ' 1

Job Corps . 1
Hairdresser 1
Teacher 1
Armed Serviées ' 1
Fireman , -
Mentioned many; changes

al} the time 2
Never mentioned it; -
no plans ; ' 8

¢ general lmpfeblen gained from examining the responses is that most

of the students have no ideas shout a future vocation and those who have

express

the vocavion®

Parcnts reported that students'

after he leaves

had mentioned the following

ed ~seme prefercnces have not seriously investigated the nature of

:th wuld ll&c to go into hair-dressing, but she hasn't ohecked

(4~1)

“om it
 He's never mentioned dny plans.

No plans
St. Faul. (4=3)

" owe cnenges his nind. every day,

She wants to buy some things so
mentioned anything specific.

The parents' conceptions of those fields of work in which they‘fqlt the

ERIC
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students might be successful was asg

Join the service.

she'll need a JOD.
(4- 12)

(4~2)

Unce he said he wanted to ‘be the beqt-dr;ssed kid in

She's never

follows:

Be 3 mechanic..

4-7)



Working with people 3
Mechanice 3
Whatever he strongly wants
to do ; 1
T
Anything where he makes
an henest ldving 1
Business .1
A trade 1 .
Nurse's aid 1
Advance through on-the~job
—3 training : Tl C : .

ilocas my impressicn that the vocations suggested were consistent with

geterally followed by other members of the family and other young
;v i im ghe neighborhood. Parents sometimes started by saying that
their - hildren should do anything thev wanted, but then indicated that
they ... very definite copceptions of what options were possible:

1've never pushed the kids. Dut I think hie would be happiest as 7% "
s meshaple.  He could do it if he would concentrate. I think he'll
wrel wip as a mechanic or in the sérvice. (4-7)

-
AT

There ave several other examples of parents who felt that idess about

vocation {presumably sugpested or developed at CS5C) were not realigtic:
She hzs no plans. She's been talkiug about the university, but I
don'n think she cen make it. (4-6) o

She wants fo go to college. She would have been scared of that
before. How she's talking about teaching. 1'd like to sece her go
to business cellege. I think she's too nervous to teach. She can't

—-.. sgtand anyone over her. She does art, but she's not good enough to
make a living at it. She's applied for a job at (a business firm).
(4-8) - S

sioonts' Conceptivns of ihe Career Study Center: Two final questions that
asked tapped the parents' knowledge of and attitudes toward CSC.
O
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Paents were First asked what their children had mentioned about CSC:

|
i

Théy make positive comments 5
Savy very little 5
:
~ il the shop 3
‘2 guldance 3
Teachers are friendly and
helpful 2
Joriked during space crisis to keep it
from closing 2.
_._.They have a lot of discussions 2
Students work on machines. 1
There are not many tules i
Likes arc 1
Getting tired of it reccnfly 1
Likes half days . 1
Not much different from his old
gchool 1
ihuon asked what should be changed about CSC, the commeénts were as follows:
I don't know » 5
‘ joiiingy it's great the w&y it is 5
‘2ds more structure | 3
outd teach foreign language 1
Seeﬁs like its lost group decigion-
miking it bad at first ' 1
These two sets of responses suggest that students don’t tell their parents
much about CSC and that parents know little in detail uboqt the program
except that their child likes it. Yet, parents are generally in strong
support of the program because of the positive changes they have observed
0'
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in their cnildren and becags& the pruevious conflicts with school authorities
have enﬁed:
— 1 don't think the school could dn anymore. (6-6)
There's no way it cun be dmproved. He likes it. (6-15)
The poople who ruan it are great people. (5-1)
Tt would be an awful mistake to close the school. It's a good idea.
They should keep it up. 1t's a relicf to go through a morning
without a call from the schaol., (6-14)
iy strong criticisms of the pfogram were advanced. Three parents suggested
rhuet the program was too unstiuctured, but two of these three were ambivaient
abo. bt whether this criticism was valid:

From what 1 understand, they let the children be what they want to
“e. Maybe they should get after them more, but maybe not. (6-1)

__ unisses school some and is late. But T don't know if the school
nuid have been stricter. ({6-8) :

-'ve geone from too strict to too lenient. It wasn't a gradual
Looare (6-11) .

(1) Students perceive CSC as being significantly different from their
prevfo&s school, and they are_strcngly'positive about the differences.

(2) The two differences most highly valued are (a) “the increased‘freedow
eiffered by €SC and (b) the closer relationships between teachers and
students,

‘3) Students view teachers as beinp much closer to them (not on a pedestal)
and as being aware of and helﬁing them with their individual probliems.

-

-+ Ag evidence that they arc benefiting from being at CSC, students most

s

often cite improvemen! in basic skills, increased undérstanding of

self and others, and improved attendance.
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Students like puidance bhest, but alse mentioned skills, arts and

crafts, the wufk expericnce, and weodwork as favorite areas of the

program. Their most frequent reasons for liking these classes fell

into two general categories: {a) the class zave them a feeliag

they were making specific progress or (b) the class gave them an

opportunity to learn about interpersonal relationships and develop

1S 4 persod.
ulonts were somewhat reluctant to talk abmut‘ﬁroblems of C&C. - —

s¢ cited most frequently were (a) disruptive behavior in the sch 1
downstairsg in the depot and (b) lack of student responsibilit

Theve were no significant dificrences between the ruesponses of the

black studenr sample and the random sample of all $tudent§. No black

students mentioned race relations s a problem in thelschool.

Teachers generally felt that the most important part of a teacher's

Job at the Center was to relate closely to students and understahd

thewm on a persdnal basis, ‘They saw Lhis as the foundatiocn or which

future educational progress must rest.

After such relationships were established, teachers saw their major

task as helping students become increasingly independent and résponsible

for their own learning and actions.

There is a conflict on the staff regarding the relative importance
£ the individudl's psychological development versus his aﬁility s
netion within the expectations of the larger society.

Te was é general consensus améng teachers that physical attacks
e student on another were clearly "out of bounds behavior".
Verbal harassment with others, keeping others from working, use of

drugs in scheol, and profanity were also mentioned by several indi-
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viduals as clesri vut of bounds.
Stalf memuers disagree on how flexibly limits on behavior should be
students,

interpreted in the light of differences between individusl

Teachers judged Guidance and Skills the most effective part’ of the
program and Qoxe lecast effective. However, muny:heople emphasized
that.all parts werc reachldg specific students.
Staflf members felt their most impoftant problem was lack of effective
comunication and ccoperation on the staff and that theiv second. most
important problem was insuffdicient time to do everythiag that needéd
doing.
Patterns of cowrnmnicatlion on the staff tend to follow program aree
:ines: lf NYC work counselors, 2. Guidance and Skills, 3.
| Adwinistrative, and 4. Core.

of the parents intervigwed gave explanations of their children's

oo dous difficulties in school that described the child's personal

development and dynamics. When asked to describe the students' behav

-0

Seeretarial

ior

at bome during his period of trouble at school. most pdrents indicated

that there had been very little productive communication with their
children,

Parents reported changes in their children they felt were strongly

cpesitive siuace they had attended CSC. These changes occuryed in

schoelworlk, choice of friends, and relationships with other family -
members. No pavents reported that their children were doing worse

-

in these areas than they had before entering CS5C.

Most students have not mentioned future vocational plams ox seriously
. Tl , :
lnvestigated vocationul options in which they have expressed interest



[

(19) Vocations suggested by parents as those in which their children
‘would do weil were generally consistent with those followed by other
members of the family and people in the neighborhood. Several

__parents felt that ideas fgr tﬁe future that their children had deve-

loped at CSC were not realistic.

L 10) Parents were generally enthusiastic about CSC, based on- improved
student attendance, general positive comments about the program by

& students, positive changes they saw in their children's behavior at

home, and lack of negative feedback from the school. -

v

21 parents know little in detail about the CSC prdgram‘ Partly because
f this lack of knowledge and partly because of their generally

3itive opinion about CSC, they had few specific suggestions about

ging dit. ) - EER

1 —i e

b,
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TTi. . DISCUSSTON

“he primary purposc of this evaluation veport is not to present

A-i -] policy recommendations, but rather to present the info:wation that

- hing been collected in a way that will be useful to participants io the

Carecr Stele Center program. Tt 4 " 2 responsib.iity of teachers amnd o

interested students to use tiils in rations in shaping the future deve-~
lopment n~! the program.

Theréfore, an exhaustive discussion of the results will not be attemptoed. o
Instead this discussion section will emphasize a few arcas that seam partic-

ularly important. Some ideas for. future program development have already

‘been presented in Process Evaluation Report Number 1, which discusses

the atmosphere of the Center, ‘movement into a ''second stage” of learning

IO et
s I

ra

it CS8C, characteristics of successful courses from the student’

8 poinis

- . . . " ..,.,..A,li . 3 -. N " .
of view, staff cooperation and decision-making, and multidimensicnal
stucent~faculty relationships. This report should be reexaw’ned; T thiak
that you might €ind some of the suggestions worth consideving at this point,

givaer the oxperiences of the program since the first of the yoar and

. L S, , ) .
voane ioad growth in size.  Some .of the ddeas in the first report have been

toneated here as they are directly pertinent to the few specii.c toplcs

Y
iy

v

,

§pcce%ses of the Program: As mentioned in the section on staff interyie@s,
sy staff members(afe K0 self»critical they lose sighﬁ of the substantial

successés that have already been achieved at CSC. “Thié report ciearly docu~
ments the nature of thesc successes. Alﬁost all students sce CSCeas signi-

ficantly different from their old school, and are strongly positive in

e
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their judgments ahout these differences. Almost al’

students feel they

are henefiting from attendjng_CSC, and are able to cite specific areas of

B progress. Almost all parents have ohserved positive changes in their
children sicue theg entered CSC, and they are generaily enghusiastic about
the programl .:' , k : ‘ | : .
Without changihg its critical attitude toward {SC or minimiéing problems that
must be faced {n'the future dé#elopment of the progcam, stafl{ members
o <hould proveed with the knowledge that CSC, as it is currently operatigé;
?3 of s&bstantial benefit to its stu&ents. |
ucare nge@bpmcnt of the Educaﬁional ?rogram: On the basiu of staff inter-
'vmwbﬁ, it seems Ehat the foilowing $effés of steps fof a studcut's .
eﬁucational.development aflCOC would bé endor:! oy almost everyone
on the staff: : ) . . ‘ _ - -
(1) The first step;ih working-with a student mist be to estqblish ‘
an honest pafsonal reldtionship'with him; An important contin- -
wing objectiézzbfﬁéhe program should be pexﬂongl psycﬁclagical
quwth apd interpersonal development.
. » h : v
(2) Afrter this basic relationship is established, the teacher's
’ major ganﬁShoqld be to help the student become increasingly
A\ ,
independent in h@s learning and actions and accept responsibility
\\
for the direcxioné of his 1life. Since the duration of
the student's relotionship with CSC is limiéed;jthe ultimaté-
' ;objective iéfia&t he no longer "needs” 050; ﬁhét hg can reélize
his‘goals independent of CSC. —
(3 To'acﬁieve this seco;d s’&p, a number of leérﬁing a tivities
afe vital. 'They_include (a) Skill.develqpmenﬁ,v(b) meaningful
[ERJ}:‘ . 'wouk‘expéfience;'and.(c\ varied 1earnxn§ sctivities in social ,

L

i
o o }
:

. !
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studies, communications, and the sciences, including commmity

based experiences.
J _ C

This report provides some feedhack on which aspec.. w»f this process are
being carried~out most effeunvively at the present. Tt also suggests that

211 aspects of this process are meeting with some success currently. C é .

Tt would seem that with a’widely shared counsensus on the major educa-

. : S '

tional objectives of the program and with a:substantial amount of success
. o i ‘

Liceady achieved in meeting these chjectives, the collective energies of

) . © - . . > . ’ .
‘the ataff could be-focused on trying out ideas for reaching these objectives

ore fuily.

-«

fraff Cooperationty’ The scaff dndicated that their biggest problems .
currently was staff cooperation, and 1 think that the development of

Es ' :
improved staff cooperatior will be the most important fractor im achieving

vhe obhiectives of the program. Analysis of staff interview responscs
su, 28 that current barriers to fully cffective staff cooper-tion are

NN AN IR AT

~

f1) There is a degree of tension and lack of communicaticn between “

Vrce wroups in the program: 1. NYC job counselors, 2. Skills

- . T

and Guidance, and 3. Core.

h

Relative emphasis on perscnal psychological development versus

f

adjustment to the real world separates group 1. from sroups 2

and 3. The difficulties-with the core program are the basis for

the separation between group 3 and the other two groups.

(3) Staff members agreec on the program objectives outlined in the

_previous section, but they feel responsible primarily for the
as .

~success of what they perceiveptheir own part of the program. 3

« To a certain extent, the program has become departuevtalized.
O

ERIC
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Y loformation about individual students is shared much wimre

readily within the ;hreu'groups rather than between groups.
Teoanpoars important to find ways of dealing with these issuvs.  Some
o - N
possible ways of quroauhing th@se'prdblems mighc\inclmdc the following:

(1) Moving NYC Beadquarterﬁ to the Depeot or at least having some
NYC counselors work out of the bepot on a full-time basis.

(2) Staff development sessions conducted by a neutral ‘cutsider
asimed at building group cooperation for achicving all progran
objoctives.

(3) Deemphasis on program §reas {core, guidance, etc.) wh{ck are;
completely iduntificd Qith gpecific members of tho.“taff."

Tho last point deserves some clarification. In any experimental program,

the fadlures are bound t¢ outnumber the successes. New direr Cions should

thev should be painlessly dropped. Shared responéibility makesichis profess—

simrie MW tried 1, but it dide't work'). Departmentalization makes this

tifficult (MHe tried it, and it didn't work. Those ____ people don't

suen to accomplish much™).  One. possible method f{i - aling with this

O

ERIC

A 11701 provided by ERic:

problems is for individusls o split their time up dilferently, so that current

core people spend some time ;n.job blacemeqt; current guidance people spend
sote time in developing cutside experienceg, abe.

A final point that needs réemphaéizing 1s that the problem of staff
cooperation, like otlier problems, must be Kept iniﬁerspective. Staff
co&peration at CSC is subsﬁantially better right now than staff ;ooperation
2t all traditional and mest experimental schools T have visited;

7
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Relot onships with Parents: Thé nature of the school’s relati nships .

with parents® is a tricky question. There is @ strong potential conflict

hetvesn ctudent and parent involvement in the school, as severul staff

& . JE——)

members hove indicated. @ wotld oply seggest that relationships with parénts are
not an all-or-nothing proposition. In examining the dinformation from

parent interviews, I think the following three points might be worthy of

staffAdis:ussion:

(1) The strong parental support for the school wmight become stronger
or might be sustained through §g§g.type of iﬁcreased_feedback_
from or contact with the progran. |

(2) Stafi;member would ﬁéﬁefitifrom the type of contact with parents
in the hbﬁe.that I had in conducting the pareﬁﬁ interviews. It
would héip staff mcmbers ;o uﬁderstand individual ~tudents and to
get a perspectiv. on th Lypes Qf changes taking place in tﬁem.

{3y Parent continue to be a strong influéncg in shaping the develop-
ment of CSC sﬁudants, even in cases where thé&eiis_lﬁrgle parent-
child communication. Specific examples of strong parental

T - influeace on vocational choices came out in the purent interviews.

Some type of increascd ecentact with parents might increase (SC's

abilicy to achieve lts objectives for studeni development../ 77
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APPENDIX A
STUDENT INTERVIEW: INDIVIDUAL
RESTONSES TO QUESTIONS

«nostion )
Where did you go to school before you came here?
How is the Career Study Center different from _ % Could you pive
me an example of something that happened ‘here that . hows why the '
Center is ?

e
o

I. 1t's free. You're on your own. You can do what you want,
At o oyus by ce do things,  They just sive you the
work and say - Do it. hey don't help you. They don't take

_the time. Here you can work at your own specd.

r’w

Example: __ has helped me a lob a with my reading.

.

2. Kids ave more together. You're more froe to talk here.
You can say 'what you want. Do what you want. was a
prisou. Teacher didn't care about kids. 1f they got their
money, it was OK. They had no time to talk to you.

Example: The feeling of helag accepted by kids and teachors,
Teachers here want you to have a future,

3. I'm leavning more. I get to do what I want most of the time,
I'm not afraid sowmehody will yell at me or suspend mae.
Perynre is my frand :

Fxample: T was playing downstairs and got caught,
asked me Lo apologize. I dld -~ that was it. I “haven't dons
it again, :

4. You're not so regulated here. You're more of a person
instead of a group of people. I was ong of 2,000 at -
They just pushed me from class.to class. Here you're more
of an individual,

Example: at . vou just wanted to run out of the

building, no one would talk about it. Hevre they care if
you're here. They tall about it. : "

Q e - e e e

Aruitoxt provided by Eic:
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Question L continued e =

6!

3.

1Q.

About the mato. No machines st _ . Good, because I'm
having reading trouble.

t
{

You don't have to call everyone Mr. and Mrs. ¥You can smoke.
They don't suspend or expel you if you dn something wrong.
No guidance there. They don't try to help kids at .
There is a lot of fighting at- o las. vear, I got my
face kicked in at. . and they didn't do acything, —~—— —~
Example: 1 was bad off a while back.. I warioed to bae put o
a foster home. ___ dida't do anything. Here they called

*and got it done. Here on my birthday, I pot a card and

presents.

had modular scheduling and free hours. We don't have

‘them hers Teachers here are a lot frioadli .. They talk
to vou., JThere are'a lot more kids at .

.. SR,

uxgmpia. When we have board meetings here everyone goes,

They don't have guidance or skills at < They had wood-
work, but not for girls. *hey had crabby teachers at s
there aren't any here.

Example: One day at CSC 1 got in . fTight. © got me
straightoned eut, o said dou't get so mad. Apo*ogl re if

someone pets mad before there is a Light. " At _ you Just
sat in the office after a fight. But they really wouldn't
do anything.

At the other schools, teachér make you want to fight to
get to their level. Here they don't classify themselves
as being higher. T -know almost everyone, at least by face.

. Everyone's your brothers and sisters. They aren't clique

groups. Schedule isn't modular here.

More freedom.lhiere. Not somebody telling vou that you got Lo
do this and that. Classes are not much different. At

every time vou talked:! £o a.tea acher,. thay said they're busy,
Here they can a]way%”id}k ‘to you.

I

—("O...



Ouecstion 1 comtinued : .

- -f

11, A whole fot cifierent, No work program at . Alot
more free. These teachers are more liké us. They're just
people in class. Kilds are about the same as at .

Example: sits and listens instead of telling you what
to do. ‘

12. 1It's better than .  Everyone here is honest with you and
you get along better. 1 like the teachers batter.

13. You can smoke. There's a freer atmospherc here.
-

14, The rules are different. There are fewer rules heve.

15. I didn't Jike . The rulus were too strint., You don't

have teachors bothering you. You have more freedom.

Example: One time a teacher told me to shut up at ____ .
That never happened here.

16. You only go a half day here., You can smoke. C 158Es are

different. You don't have to learn things like history
unless you want to. 1It's better ! rorse it hag less rulesjthey
don't hassie you,if‘;ﬂu're late or don't come. Teachers
try o understund kids and theéy're interested in the work
you do. Teachers don't put themselves above s udent¢.
Thete are no cliques herc.

4 _L’-”""
Example: 1 got guspended from ____ because ~ didn't go.
Here T always go.

.
o

17. It's casier. There's more choice in what you do.

uestion 2
If the school board came in tomorrow and anJ.they were closing.

the Cenher how would you prove to thLm that ¥OU wWere gettlng
something out of’ belnb here? :
. _ 1. I'd show them what I've done, My veadixg'QC‘:es. I still
miss a lot but T came here.more than my oid ,chool I've
learned abunt world aIfallb in core.

o . ' . i U : o :

"ERIC .
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GQuestiva 2 continued

S 2

than

2. Look at my attendance card. It's better woat Lodid at
s Tditched most of the thn at . put in sixteen
hours in _ Un one week. T wagted to do it. I went from

below averay.e to twelfth grade in reading.

It's more relaxed. The pre
forced to try to fit in.
bigh school, you were there
learning about myself. 1In

o

4

&, show them what T've don

minute now. L couldn't
» papuer s sgon as it com
pcople better. You interes
_pressure. I always thought
of other peoplo.

for other people.

»

5« My veading. It went way.up
done.

people.

6. 1'd show them the machines.
—- fast, Don't have textbooks
te communicate with people.
—-have changed. I care about

7o T want to come to school.

You want to learn.

we talk about whats bhappening in life.
It tells me cverybody is different.

We dOn t hav: homewovk,

You're not

At the repular
to f111 time. I'm wmoatly

gkills I'm learning to vead.

ssure is dropped.

a. T cow read more than 90 words
read then. Now 7 want to read
cs, In guiddnco, you get to know
t each other more. There's less

of myself before, now I think

I know other pecpls care for me, I care

In guidance,
All ihe crimes you'vo
You learn about

in not too long.

My reading specd has gone up

iike public scheolz.. You learn.
I've lost wclgh.1 My {eelings
people more S

i'm more

on my owa. I've 1Larned math, ‘I never did before.
. .,j
5. I'd tell them about skills and veading. At the void,schoeol
the teacher stood in front of the c¢lass. Here the teacher
. sits right beside you. Also woodwork. I.like sawing. wood.
‘ "Girls couldn't do that at __ 77
0. I learned division with frdctxons, adding Lract'on$ and

——**‘roadlng fagter in skills

I picture myself as saying
got something out of it,

- 710,

aster and more accurately.

.

O

[ERJ!::' ‘ v.\. .\.

-

you're full of shit,”
" I'm more open-minded.
myself and other people better.

Because 1've
"I understand
Last year I learned to read
I can use the machines in
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Guestion 2 éoutinued.

1.

13.

14,

i6.

17.

Gaestion 3

1.

woodwark, L lcarnad about the people in rovernment. Most
important, 1 learned to trust prople. When wyou trust some-
one, you gtart to understand them,

In the old school, T could never get wmativ. They say it so
fast you can never understand. If vou agk they get mad.
Herw they take the time. It's not much different than ____
otherwisc. Except its not such’a mess. To. have a chance
te understand what you're doing.

My attendance is better. My skills have gone up. 1 built
a booksiielf in shop.: ‘

My skills are better., I have chanped {or the petter; I'm

act as lond as I used to be.
My skills and my attendance are better.
My skills have improved and my attendance has cou.

My attendance has {mproved here. I can read 4 lot better.

In regular school aivls canktihave .oedshop. I'm more- opep-

miuded than { w«as beiore I came here. I can talk better now.

4

ly 3

There's nothing I could use to prove or showy. But I've changed

in a good way. My attitude is better.

What is the biggest problem at the school?

Some people take drugs. We should get the people out of
here. There gre gsome fights. BSome people ruu down the hall.

Kids attitudes about the whole thing. . lot =f kids goof
around.  Some kids dov't care about scliol.  Lhey take
advantage. Thuy're smart to teachers.
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1l.

12.

13.

Question 3 continued

we dor'c have a definive ovganized thing. We could be more
organized and have more discipline. In guidance, there is
po specific thing to start on. We're -not too sure which
direction to go in. \

Teo many kids want to stay out of class. Or if they go they

gat kicked out.. _They're not really kicked out they'll be
asked te leave, ‘

A lot of kids feel like pregsurad into class. For me, 1
chink attendance should be voluntary.

.

Being kicked out because of somebody goofing around. Name
of the kids allewaed downstairs. -

Cbownstairs they give you too muth trouble. Some kids cause "~~~

trouble. They throw stuff. Other kids should talk to them.
Tell them to cool it. o ’

We might got thrown out. Other than that I don't know.

Kids hassle people downstairs. Somebody has been Stealing.
We never know for surte whether Its a visitor or an outsider.
The guldance people’want the same people every day, bub it
hasn't worked out tco well, '

4

wWo ghould start dealing with one another again. 7There's not
as much of that as there used to be. (Betwéen students or,
Dbetween staff and students.) Between all people.

Can't get guite a few kids to classes. Some dope. If kids
gat caught, they may close the school. 'People aggravate the
ladv downstairs. o

]
et
People going downstairs.

‘People who don't go to classes or get there late. No point

in their coming hefe if they don't go to class.

The student acting silly. vSomevpedple;are problems.



(uestion 3 coutinued,

4. Some of the kids are screwing up in the depot downstairs.

I can’t think of any problems. =~

L

ol
s ) . .

16, Qatting qudents to fellow rule number 2: act like a
reazonable human beinﬂ.

17, I can't think of anything.

18, Rip-oifs. .

. Y

Question 4 . _ . :
Which class or classes do you like best? What do you do in

theve? C : ‘

I, Skills: T vead on the machines. There are a lot of things
to do. T you get tired you can do sométhing else.

s

My Job: do a
nice hoss, _Nut
put me on someth

kinds of Lbing&«in an- officg. I have a
o If I can't do something he'll

2, Skills: That's where 1'm veally improving.

' ' e Guidance: 1 like té work with other kids. | T understand
- : mydelf through dit. It's helped a lot of kids who feel
S “rejected,

Woodwork: T like to do”projects there..

. Skills: theve's more.to do in there. You can do math.,
You can play avound and learn. It sticks in your mind when

vOou 10!“ something while vou're playing around.

5. Cuxudﬂ«ﬁ,psvchujoby Wea get into the human being. - How he
feels and how he reacts., I'm learnlng what is most important,
- aboul other peopke and about mvoelf

b l
- e !
i Ry TR

e
- i

O ' : . i
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4. Crafts: Because you get to make things.

N s anr vy

iy -

Question 4 coentinued. -

6., Skillts: 1'm learninj how to read. I'm learning a skill
that will help me after I get out,

7. Guidance: 1 like to talk about different things and listen
to other people.

8. Art: Beeause L want to be an artist or a hair stylist.
But I Jike them all.

9. Art: T like to draw. Child care ~ T like little kids.

10. Guidance/psychology: You learn more Chere than any place
alse. "You learn about people.

poetry: It's"me. How I feel being written down. T write
my feelings on paper and they tuxn out, to be poems.

“11. My job: recreasticn. T want to work with kids after I

graduate.
12, Guidance: We just really started getting down to some issues.
©ft's fun to talk dn there. I think we're going to learn a
1ot about other people.

13. Guldance: It's different because you get to know people.

.

15, Guidance: Because you can do what you want, to and talk
- about what you want to. ‘ g

16, Crafts: In crafts you can make stuff; it's not like puidance

where you just tulk.

17. Guidance: In guidance everyone helps to solve a problem you
have. You can get into the mood and tell people how you feel.

18‘_ Guidance: (No reason given). 2
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Quesiion 1

What

w7

APPENDLY B
codhS TETNRYTEWS TNDIVIDUAL
Kb SES 1u QUESTIONS

is the most lmportant nart of the teachers' job at the

-

Center, from vour point of view? Could you give me an example
of a time when you really felt you did ? . E

i,

Make'humaq contact with these people. Use that contact to

Relating to the kids, Before anything cau happen in the
traditional teacher's role, we have to build bridges, get
acquainted, find dut about likes and dislikes. [ find out
how they Fcel about their own reading ability. How it might
tie in with rheir 1ife. Kids are involved in deciding how

‘much work to do in skills.

Example: Student interested in being a pimp., "Got him
books about pimping. Discussed probleas, dangers of pimping
with hum,

Example:  left the lab for awhile, But I talked to her
30 she knows she can come back later.

s

draw them into the process of learning., Taking them from an
alienated positign and getting them to understand how to
function in society.

Example: Kids need lots of attention and positive feedback.
They do most things arcund here not for themselres but to
pilease others. ;

L

in guidanmel talking about a boy whes put his arm around

Chev,  She didn't like it.. 1 said. T used to put my arm

around you and you +idn't like that either. She said now I
don't mind. Feel I have a trusting relationship with her now.

A %

To treéat youngsters as human beings. Listen to them. Help

them put it together. To find out where they're at.

Exampla: I talk to people about liking myself before others.
When that comes its key comes when you least expect it.

This morning_b_;d who is always bothered by her mother,
didn't respond to ‘baiting. She said she was happy -today
bccaufe she dealt with her mother and it didn't bother her.
That's when people a*e free to learn. S
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Guesitior | continged.

L. To survive and relate to | students.

.o Just searhing these kids,  Cetting students to see theve's

omething beside what they've had. Education is life-long.
hat they can have control over Lhell own lives. That they
can be sel f-educating

Fl
o

re

i

\dﬂblaﬂ _____ has problems with her mother. I told her
wi o respond.  It's worked.

5. Developiong the ability to think and reason,

Exampler Wide who vsed te just blurt out any answer in math,

I3 - -
whe wore very tense. Now they think through answers to
Qva'anu.'

P Relating to the studest as a fellow human being.

Swampler  In group pguidance at times when you have had
Ccolman expariences or common ewetions and you both realize it.

’

3. The canarity to make the mest of whatever existentialist-
type situation oceurs between teacher and students, To capi~
falize on the moment toe make the youngster..see the potential
fow lezavning in alpost any gituation ' )

frmopler We watched city govermment for- geveral hours.
1o kepd notaes on the issues dealt with. We -then rolg—played .
the issues wﬁth“me a8 advocate and the students as judges.

They get caught up in the difficulty of making these dedisions.
Iv affected thelr capacity as cbservers.

B NG a person neral. Not being up on a Wﬁdﬂbt 1.
} 1% it
o Inddvidual counse 11 Fi

Example: A kid may be down. In a2 regular school no one
wduld netice.™  was down today. 1 talked with him-and
he 1 bezter. '

bt

Brample:s - 1 was afrsid to deal with a student because 1 was
afraid of him, Then I fically opened up and talked with him.
Uur retationship is graduslly growing.

———
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12,
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" reasoning,

N

conciuued .

To relate to the kids, To pake them feel welcome and feel
guod about themselves. To have expectations toward learning
and dmproviong sWills for life, To help students achieve in

these areas by making the classroom exciting and stimulating.

‘vaching students with limired rveading skills and writing
nklil& to develop these skills to the full extent of their.
nhiLtLV.

Example:  has indicated he is very desirous of learning
to dmprove nis skills to the point of LompleLlug an dpplica~
tion form ov reading the want ads for work.

“To reiuto Lo students specif{ic needs. To better understand

their bebavieral patterns. To develop a sense of responsi-

bitlity as far as proper attitude toward school and work.

zhe Cenber is carcer—oriented, .l would imagine one of
important parts of the teacher's job would be to help
the student, hoth in terms of basic tools (reading,
etel) and in terms of ad*uerent to the future
training and work.

tlnce
the most
prupare

wierld of

Il -~ reading and math -~ aud the desire - . __
R

hnv1ov0 study s
te learn.
Fxample!  did a fantastic job of improving his skills.
He upped his level of reading by many grade levels.

.

important xole of a teacher is to understand the

4 student rvelative to that studept's abilities,
rcmpc ament, and emotional stability. Haviang

the bast program can be created. for the

a specific sxample where this was not followed and

Example:
brought on rhese realizations about the teacher's role was

when __ although she seemed a good-candidate for employment
with _ failled quickly on che job because her complete
cemotional recoerds had not been included in her student records.



Quessiiorn Lo uﬁ,]ha;d -

- 16, To relate to students. To be able to empathize with them
and understand theiv needs and problems.

. Exampla:. T feel my placement of __ last year and my '
"""" ) follow-up and_encnuragcment’nf her on the job and at school —~ -
) was helpful. The job and school plus encouragement of many
poople has hoipod her 3 -great deal.
~/ ' s s P - . . e /
17, \o mi ke a res sponsible citizen who will be pleasant regerdless ~—
»f the circumstances. [’'ve noticed a change in some student's
. behavior, spu01llua]lv ‘in- the student's hostility dn qaﬁlal
ClLU"CLOOu. ,
v . . i .
Example:  receiviag tokens. !
_ e Gl T :
i S .
e . : i E
luQ ?elatzxg to the students., Trying to nderqband all rthr MJ
;-J’Of.l}’ HE \ ‘ ' : ’
Mﬁtmr%:: When T talk to stud ﬁnt i L empr to De understanding
[ L
of their problems. . it l
. ',J ’ ‘jv. 1 .. L -'\___ P )
- e - Concdern for. oWE L dJVLdual and Holpxng th WLth his problems*
. . .. } E X H ] . o .
’“' o Exampler I got __ to recognize bﬂr weight oruhlc “and put”
“huey on an experimental diet, which resulted in weight loss. :
g ‘ - _ ‘,. _ . SRS o
'EH. Qatrlns £o koow theﬂ Lud@nts, nﬂv1uv pexrsonal cuntact with
\LPW and promxd&n 1nformatlwn for thm.
AR "IHE pLe" Whrn 4 studant uxpe'lencaa a new success of when
' L they 1ra'051&undllj lnteresLLd in aame 1niormatlon.
Quostion fa - ' : o , ,

What kinds of dem.wdb or expectations do you try to develop in
, with %tuuan 7 N - : '

L. VnEJQb with-the kids. You should maximize potential, Lean
‘ on i kid vheu he has it. For kids at grade.average improve

PAruiitex: provided by ERiC . . ' . . .
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Question. Za continued.

in
.

Ckids to admit and accept where tney~

‘a month,

3

comprehension .nd basic math qul;s.- Concrete record-
keeping is crucial. uLLniQILQ any aucomp;lbhment. Review
work when he {inishes. If you have congrete standards, you
praise the accomplishment, not the individual. TIt's more
believoable. : : -

.

Try. to make contact. Attendance is a signal. Trying to
keep dindividuzls busy. Find things that are inteiesting.
Have succeeded in finding topics that kids like.

-

Expressing honest feelings. Or being ablé to say you can't
horestly express yourself on a particular subject. Getting-
re, Moving!from closed-

a.

ness Lo ointer rL]aLcdness. .

To help them see they are responsible for. themselves and their

behavior, fYake own attendance, 1f there is something I
.. . . W - . . s . - - -

dovn't like I try to be straight about it. I hold the kids
"chuﬂu}blp for te 1ltng me 10nqst1y where they’'re at,

Press them to-be realistic in go 154 What they need to know
to get o some place they want to be. Get them more concerned
about pevple. Sugpest alternative ways—of achieving goals.

T .Lvy to ge: them not to fodus just on what the answer is,
but Row to attack a problem in an effective way. Perser-
verance, Kee plnv at it regularly. -If they.come in once
they've forgotten what they did a few months -before.
‘rogress g Jhonomend; for peéople who work regularly. '

<
b
1

-

. , . SR o
Try to work iu the framework of the three rules (Be -- a

. learner, here, YeASUWablc) >pucinlly reasonable. I try

to project this idea across Lultura] differences.. To deal
with the kids own coaceptions of what is reasonable. Kids .

tespond if they are in control of themselves at the moment.

At oihar bimes, T just try teo get them’ out oz the bituatlon
ave wa rduh IaLcr. o

o~



Question 2a continued. . : . . : : . =52~

8. The thing I'm sure about iq that human beings are curiocus.
My most importunt concern - is to rekindle that curiosity as
a first step. Then I try to help the youngster to see how
curiosity. can"b; satis fled by seeking information, Qplnion,

Cetc. By LOﬂbLnllg fact y by thLorleng"or just guessing.

a

9. Most of the kids are down on grownups. I try to show them
there are some who care about them. ' :

‘T try to draw them into doing something; anything at first.
Then to get thew to complete d project.. One kid has worked
6~7 hours in the last few days. Another is scared of a big
project but working wp to it. I want them to learn to work
on their own, Not always looking for help.

10. Expecrtation of honesty in dealing with you. “Expectation

. that student will work-on those areas in which he says he _
wants o work Jn an increas 1ngly consistent and independent
WAy . : ' : o
) ~11. wWork on the threc vules of the Center, Also no weapons,

drugs, or ph 'sical violence. My GXP@PLSCIODS vary with
different CUdLDLa.

12, " Attendance in c¢lass, attention to work, creating a sense
that they can do. A sense of workmanship in, learning tasks.
In short, high expectations for kids when others have given
- up on them. . - B o ;

13. T expect’ Stud“ﬂnb ta perform in their jobs to the best of
thelr abilities. Iub and - vchool attendance should be improved.
L=t 1 also feel that when we are interviewing a student otherg
should keep out of the office. When.certain LOdL are set
forth these should be followud and carriad out )

: 14. A sense of respou ibility and maturity. Being a reasonable
—oostd o0 person on the job in keeping Wth the same request from the

Center.. L ' ‘
CQ T o o e

Aruitoxt provided by Eic:
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Question Za continued.

- 15. The expectation I have in worklng w1rh students .is that Lhey
will stave Lu set goals. :

16, Demands should not go beyond the maXimum ability and emotional
. - level of the student. If you attempt to push.someone beyund
- this point, other problums are createu.
17.  Resp Dublntllt“ to themselves and others. Honesty to them-

~

selves and others, Stick-to-it-tiveness: Punctuality and
 raliability. I feel students should have more than one
! chance., ' : ..

i 8. ﬁnncuhy (rom the - ktudﬁnts I prect to he ablg to tel; thcm
not to de something queaaonablg just once ' -- Ilike play with
the phanes ~~ and have them resgpond without repeatlng it

L Cagain., . S B

19, What T expép§=of‘my~bhildren. Courtesy, self-respect, and-
good manaers. : oo f '

, are doing to themselves in the area of health.

J

21, T want to try o help s tudents set theit- own poale, rather
© than setting up a list .of rhxngb ’ur chim'-to-do.

.

)

B -

et
=4,

hat ace the Limits, what do you feel. is clearly out of boundSw
as far a~ k(UdePL bChaVLOT goes’ . : :

1. Aavthidg chat HTC“LhDs !h@MSuLVIVd of the communlty 0T any
. of its members... Attacks, physical or Vcrbal Behavior that
keeps other puoplc from working.’ Hrnp use or po,se351on in

hsvhool~_ Hd;slxng pgupic in-a way thar muanb loss of the

J..'c:.ct.&n.... _

'1 2. Anvthing ‘hat Jnterferes w1th someone else s dblli*y to
i(j R ‘_-(onaeur al Habping out wxndows- ‘

Aruitoxt provided by Eic: .

. 20. Being honest with xhemSlees."'Expéctfthem to face what they

|
Vet
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Question

2b continued. . -

3.

9.

11.

13.

Blatant~cruﬂlrv to others, verbal or pHySical Don't think
I'm good at process of discipline. in the hall Feel ‘I handle
it well in cléass. o

Pnysical attacks.  Also éérioué mental violence. May not .

say "don't do that" but I tell them how I feel about it.

No fighting or hitting other people. Kids -should police -
themselves. Have respect for themselves.

Physical violence witR malice. People coming to school high

" whe dinterferc with others.

When people are trying to work don't creaté a bltuation
wh;rg othOJ‘/ban t wncwq :

: Uurcasondblc DLhﬁVJNI. Roller~-skating, pushing klds 1n

wheel chair Lsod as no-caxL) in the haJl

FPighting, viclence, Lhey re ouL

Then I also try to ulxcct kids away-ﬁ?ﬁm’a life style 1
would call uncouth e.g. loud profanity when guests are herc,
Lamplnp out cigarette but'ts on the i}oor. -

Fighting. fIry to talk it out./ Throwing food. Vandalism.
Lhaqxnu inthe hail S : . T

o

, | .
Any DLhdJLﬂr that woula thblCdlly ln]ure qomconc els is

owt of bounds.

a

Phys ical or mcntal sbus of anoLer btuduﬁt. Abuse of
equmpmunt. Inte rfgrxng w1th the attnntLon of others in
leavaing tasks., ™7 : ‘ :

..',

Buhav.nr Lndt goww beyond thg ]1m1ts of reasonablc performanCL

)

an th tudLn Ls’ JOb N R



Qﬁéstion 2b contipued. S ' . S o ) : - '{‘},w,
ot . ‘ ’ - . N
10 X g T . A N y : {
. L. No diisking oy drugs.  Students should be dropped after 10
PO bniexcused sbsences or it they fall to complete work for a
' Teacher. - The social worker should be more active in follow;ng

Cup students missing clas sses ot jobs.
15, Ady behavior that would cause nhysical or,emotional harm to "
“amether individual. {
16, Behavior that wouldfbe-thSiaaliy or mentally harmful to :
themselves or orhers., Also, foul mouth around others should
be frowned on. Also : t|a1ing and cheating.
N : : S
17, sive cursing is out of bounds and shows a lack of
For fellow human beings. . -
LS. 5 refuse to listen to foul language after I have made it )
i - kuown. to the studant that swearing is out of bcrunds:-'-"J
190 Phvsical violence be zach orhﬁr, Destroviﬁé'svhool Toper o
. oying property.
; Using drugs in churi. : :
r>xL LJ i 3a _ B T SR L AR :
o What part of the progran do you feal is most beneficial to the
‘ _.qLudum‘.m whu ‘ ‘ B : :
1.7 Guidance fur~sume Skills for amL.; For'womc'informalz S
_ fnteraction. Testing success, Not havé to compete. Anything
L . - Ehat ylouzdos then Wth ahfcciLon. “rt\DuLLds‘peu1 relation~
ships. . ’ . ' !
o AL Human contact is basic in any part of it. Got skills Tirst.

“Then get tham oub- into the cammunity.. For example, we. went
ko oa wovie,  Suburban kids at the. MDVlL were acting out.
Qur kids ave never like thcv erL.

3. Guidance buvauau 1L ﬂepr 2 rcr&mn put omethiug Lugcthur
' for themselves, When .you have a good feeling about yourself
S _ you can look at what you need in the educaLlonal area. fhen
‘[: i%:‘ - @ person can say ”Thlb 1g whdt I mant for ‘e’ ‘

PAruntext provided by enic il



Question 3a cont Lh¢od ' EEEE _ L
3 T .
4. Hard to hnswer. ALL parts reach neuple. One to one as
opposad Lo classes. .

v

5. " 1'm not sure. " Commanica iting interest to the student in any
situaticn. (Classes are meraly vehicles). Content is of
secondary importance. Guidance 1s good because it is speci-
fically set up to-deal with this; All classes could deal
with interpesonal issues at times.. Whey could move -back and-
'inrth from conflict. to group relatlons.

a- - -~

G, We nesd a dJanceu prgLam Wherever students can best.
learn to think, Whatever parn of the program thdt is.

7. Hot any one part. ach Kid picks up on a parf, either ‘throufh o
the vask or through the personal attachment. ‘Anything that i
dealsg with the Process of relation with lkids is OK. o

8. Very difficalt.to know: I tun inte different people who say .
they are held here for different reasons, Variety of activity
‘whether any courdc is dmportant. Provides more “hooks for kids
e cateh thedr ;magtnatlon on. 1hib ?Lgxslates agalnst big
ljnﬁmtcrﬂ projects.

9. All parts are bemeficial. Skills good becanse some kids®

: really need it. - Cuidance good because Kids learning to-deal
‘with problems. In woodshop, they learn sKills they. may never
use again, but they are 1owrn1ng to use thELI hands, to relax
and cﬁ1uy themselves. . o o e

f"--\

. ARy p"rt regaldicgs of label. whcrc bui'dlug honeat relaticn—
cghips, is possible and where students can gain increasing

“1nﬁeﬂpndeuce and noxse verance Jn rdzrv1ng out. wurk buLlL on
thedir own L“U(hln;4_ '

15, .°k~13“a ts lfiluuli to say, but students seem to respond - » .
well to 11 2ir achievements: This activity is closely inter- : -
related Lo B whdances P I -

CERIC ..

QA ruitex: provided vy enic [IEM
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uestion 3a continued,

12, Cuidance becavse it builds a stroug bond between staff and
students by having ap accepting atmosphere and devaloping
positive attitudes ot self-regard.

e

I3, 1 fecl the skills development area is the most beneficial.
fspecially us needs develop to better enhance their work
experience,

.1 feel the NYC (dob experience) s most beneficlal if it is

; propurly supervised and adheved to by both the supervisor
~~' and students. In terms of the courses at the Center, certain
agpects of the skills lab and American (ndustry are very ‘
heaef foial. :

[
I~

P
w7

Up che job (raining. Develeping pre-job skills and work
babits,  Fioding success by deing something successfully
ot the job. '

16, The work ospericnes program, generally speaking from the
attendance staadpoint., Tt scems to me that more students
attend cheir work srations more times than they attend school.

S~

. Reading at thelr own level and pace and learning about
jes. L feel the job has pesgibilities of helping
£ aeeds reinforeing and restructuring. -

.

18, Cuidsnce. Tt meets student's needs most directly.

14, Sikills. You have to have basic skills and learn to respect
oyuu fellow scvodents, .

.

20. Guidance. 1 think it wests the student wheve he is and helps
Bdm go From Lhere.

21, Skills. Studenrs have to’learn how to read and do basic math.
This area bas given the student: trouble before and resulted in
some leaviug school.,

Q . _

ERIC

Aruitoxt provided by Eic
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11,

peort ia Jeoast beneiicolal? Why?

Cove. AL feast Tor many kids, because our kidue needs arc
o immediate. Thoy have trouble following through on things.

Core - assowed intellectual curiosity that doesn't exist,

Chmidance - pood for some kids. I'm atraid it reinforces

some anti-gsocial behavier by being so accepting.

Content eaphasized over process. Core is like this, but it
vt bd b easily changed. '
Vv M

Leaving

the building, when it's not well planned. When
cxpocLations are not clear.  Gives a kid an excuse to cub out.
An opportunity te act out the "street experience he knows so

'w'(?.i.l . "
[ can’ ¢ answer.

Not enouph cxperience to evaluate that. :

nyining that recopnizes content over relationships is not
puud.  Core works more on content net related to the kids.
You need to get more into issues that touch the student
divectly - survival Lssues.

fack of diversity. Lack of freshness.

“ads aren't turned oo by cere.  But core is improvipg more

with more optlons.

Any part regavdiess of label whore content is arbitrarily
picked, so that it doesne't connect with student concerns

and biocks honest relationships. Any part that lacks "flex-
ible strucrure’ Lhat provides too. few options or skips from
one thing to another, giving kids no sense of achievement.

Core.. Thie arca was most vrigid and disinteresting to students,
Lut new has made some adiustments and is getting more response
|

from the stndents.
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Mestion 7 cont iuuod,

12, Frecdon bo chvnne olasses almost willy=nilly on the spur of
Ul comenig . Result is the aleost impossibility of ‘establish-
fng o healdohy classroom group and sequential learning activi-

Pho The deast beaoficial s core games,

P
probicms)
alter o while.

PG, furs ad auddance need to be restructured.

th. faar:

Cohood

Pike "Film Festivael' where thoy go outside the

17, (i

nei auch purpesce in it

T, Sarv. Zume ol the sore olasses are not beneficial because

thev doe onot capture the student’s imagination.

(iroskion A
Vet iw Che bigpesl problem you face presently in working on
tho seatt here?

! i

f. Problew with job progcam. A difference in phidesophy. Danger
of wuvraing into casual day labor, which just reinforzes the
kids proseut Pife-style. Wil be able to work together

andoer one roof.

botioy whica we ool

Tant Tevdpack of information on attendance. Because
th kid vipht away or chance is gone,, '

Q 2. Prosestly in dealiny with students. Getting them to achieve

[ERJ!:‘ Cpoals, don't see epouph Rids moking it.

Aruitoxt provided by Eic:
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conliuite

Probile
<

IHEa

iy pose,

CORNIUN

. R
B ad

ot -
on

L§
.«
b

S oHEs

cvooubside wark and I want “te.  Lack of lnng~1anﬂ

ruiy, Jadk of ¢

o Sime Lo

~0~

] . : -
. . .

is. the divectipn of the program. Not

vight be. Other alternatives caun be wxplorpd

atidn bebween peoplile. We have t0~know where

steryelate with éach other toward a common

definice structure coupled with an open

satem Chat wiitl,allow it ko change.. We need
numan rosources hetter, Who does what best.

it che best position to make a particular decision.

m 0?

p—

N

ioul

LR C Uy

:f understending from people who might teach classes in

mranity.  They just want woney first of all. 1l-can't.

i g

fag. Things done.on the sphid of the woment, . For awhile

I
n:tbxuﬂ to odo.,  Now therve is too much, - . .
. A e
PR i . - Lt
v

aricn with others. ¥Not enough time to find out what-
i Mot enough tiue to find out how other

with particular studﬁufn T have problsms

b naf“mnf'.. o .

L.

to Find sowe new materials
cular kids,  Staff relations
‘ve rowing and improving.

i= gecond in command. 30 chat when I'm gone sumwono
in charge. My belop around scemé to Jcc’cp Lhe Luxw

for wome kide. . When T'm gone they re:ah.

wple are p)np hnxo and thc;c. Staff
huilding experience. - Timé with stafl ugeded,
v1ly.  Students must come first, but dn the' .
e with the stafl” hurts work with students.

pal one-to-one with kids;»,Noﬁ'foacthr some

s

T

arc pebbing jn Lhﬁ Wy of dea alirg w1th whlch aLtlxular
RE [Z8 ; S s

§ .SEul and wnxnh aren' Qu05t-‘

meains uuest'onln a parLLLu,‘.ar
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Questicn 4 continuad
persen.  Labels ghould be dropped or put in the background..
Learning capericuces thar pedple think will work should be
tried cet.  {e.p. survival).  If they don'ft work people
should diop chem.  People should cooperate to try to build
on one another's successes and to work cooperatively.® &~
16, Bding honest ang open with all of the staff members. Also .
Yess"defensive.  Lacked information from stalif members
vhat may-have besn uscelful in my work. ' ‘
1. Huli-time connection with the Center: ‘lryiag to do twoe |
Full~Tiae jobs. : . S :
120 Atsendance In school. Also, it is extremely difficult to .
contact students to discuss their job performance with the . !
HER: Pamount of Uime ge have.  Some teachers have not’ .
us oo got students out of thelr classes. -
i, L' say thé dnowledge thot come .areas we are.polarized
con o whar oasiyg the Jenter should opervalo. : '
3 l e 4 -—
4. Poor buildipy For NYO. o space fov d class setting.
: -
1%L Ne problom owith the stalf. The blgeest probliem I 'find is atrempt~
o dng ro do.o toeomany things.at one time and having to-hurry @ o
through some things (like evaluation forms) just to get them
done. o _ L o ,
b Y :
slementing pregrams 1 feel would bebenelicial to studedts,
. i ling statien and small engine vepaire— Tying class-  ~
soom erperiguees mnbre closely to job related tasks, Making: T
s wids respongible for theiv actions. ' : o : .
17. Wo preoblemsa, . . -
18, HNo vi, exoept when tod much work comes ab one time, .
. 19, Gatting the students Interested in things. Tew students

S pe

cursue things on their own, TFey students are able to’ handle

v,

tent study which ds one of our geals,

RN
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C e APPENDIX O , ’
UAGERS INTERVIEW: - INDIVIDUAL
ﬂL>lnxGL§ TO QUESTIONS
sbice 1. . _ ,
sow did - zet along in school before he came Lo the Career _f
Study Cent - ' .

She got along fine, but certain days she just
fdn't want to go. - ' : ; )

<

I, Elementsry!
l

Junior tigh and High School: It was the Jnu way. She just ’
wouldo't go Lo school. She never walked our, she just N
wouldn't go. There was nothing specific she said she dido' -
Like. I N f
" . S o
7. Tlementarv: He had good grades and was-well-behaved. .
Jundor High: v . In Scptember 1967, he started
peting up against the teachers, From théi' on, he fought with
i vhow all the times- : S ‘ - S :
v Higit School: He wouldn't go.  He laid in bed. He got in some
- - Fights with the teachers, but mostly he didn't go. ,
3, Junior High: —He did well-until May of 1968, He-was very good
R

.+ He never wanted to go to: in the first place.
friends there. Théy were helpful there) but he'd

wilic ont.  Hle-got involved with drub and btole et
F}‘.~LL(munL=t" She was slow there : L

Junier Hight she didn't like one oi,har teachers.

inte conliicts and Lnbn lnaVﬁ. ' 3
b oSchioel: She liked it at fivst. LuL she had two other»'j
liked most

fsm‘: m;.a

“relagives there, They got in txouhle Loyethbr.\ She-
~af her twachers dlg,lkmht, but she had a cunlllgt r. B the

! : . , .
cassistant principal and one of the hall monx;oru. She has
o hiot tvmpvrn - - - o : R
5. Ulement HQ did OK. ‘Hé got’in Soméftrouble for fi Lhtlng

wavkh ather kids., - . -
}¢;ﬂHLu¥ Q“honl;‘ HE had a rbputatxun-and hc got Lvro flghr
© &l the tiwe there. Stole things wi.th his irlcnd . Not too
iy té;;herngnumplaand but he cut a, lot. fi

6. -iigh .<auul: ‘hc'nbt a]onp flne unrll tgnth u adc bnﬂ has
heen ia and uut of psvcnlarrl “hospitals. Wo don' t know. what
o do, uhC‘POUidM t.go along w1th the dxsc1p11ne at P
fhe would just wu‘k Out. - '

.
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I R ST
sehoel.  Ha
0

S
hicied

Vel ls g

Eleomentaryv:  She

-t

He dida't
nf schools

not trouble

id woud ontil high wehool,

. e wigsed more than half
Codnothe cafeteria.  de was
Lo s Lo court for mi

wsing,

al a bhad teacher who pounded ou her.

v oimharassed bey o froat of people. She did the same thing
ay obdar doughror,

digh schoot:  dhe wie very withdrawn, She had trouble gotting
eeEs o time.  She just guit.  She woulan't 0.

LY

sehools He dids’t Like v ife skipped scheol. He
show-ol £ and dida's get :-.llong'xith the teachers, i
A mabe faces and vell at them.  Laugh in class. The
nricelyal bent over backwards to koen him in.

'

W |
£11?

PR LAY Y

[‘l‘t Y

e

L@y

i

I onevoer

;ntv“N'LGd.

“he d
With
RIF T )

dawmerntany:

T A
Hign School:

fe b

Lowmeninry:

Jh Schools
toatl.

\S f"(f- d

froauple a

'i('mm Larwe
Uik u(hOUl:
achers., Sﬂue WU

Sho didett run aco

3
L

E

T wWan

fn math,
fhe 1

e was

£ode well in subjects. e
dy hﬂd i pvoblu!m

sort of day-

nidd vood, He was =0 far behind.,

Gia C[HQHhh tul he didn't leasrn aonything.
vor cavaed Tor schoel even in elemeavary.
vEoekher. He had o lot on the ball.
idntt do hBowework.  le never cared for books.

But he never

said he wasn't

all the time.
They only

Lo
his

cutb

Leacners.

id fine. -

the modular scheduling, it was easy {or the
I don't believe & kid can be that

~was ahead ‘of her nnd she didu't

rest and bhegan to wiss a lot of

I oLlass.

(o3

inte

stmart inarithmetic.
gocd.  He didn't have

dowell,
doing

e was

pralty any

ne. *

L liks school., She didn‘; 1ike
17 you took her she'd come
came home.

il £
dlun'
1ldn!

und;

the
home .

liked attention,. He would do things for
ted to do hiis work his own way. T1f the
he'd swile. if the work was done the way
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e wanted It donv, he thought it was perfect.  He was Llike-

gl s oven, when he was six years old. '

Sunder High:  He dida't like to be bugged. He did things

e knew wonld drive the teachers crazy. He would walk out_ —
wi wehool, come home and eat his 1unch, then go back. He \
koew Lha S owlies e went back they ‘were going to jump on him.
“iligh Sohools Be dido’t like the tEdChcl~ the first day.

Be gaid he knew thoy wouldn't Tike him, He was always in

troutle with them. o : "

o dis opee zlooy at home when be was baving these problems
. 5 _ _

She Wﬂﬁ_ﬂ@t_d;?ttc)VL at home.

D

but not say.very much. -- . A

Fes was vel?y mean. o dé would tease his iittle brother a lot. : w

e wis Tine at home. ﬁﬂis'mother hed good rapport with him . :\
guen o che bad times. ITis fatber bad some-trowble/ talking
with him, : o . o ' ‘

NN

come home and listen to the radio. - L JHQL jﬂr

She would talk about what she didn't like 1 ;
her to Just forget abqut,iL,_but ghc_den.L'want_ IR
e pover haé A problem b(ltlh“ dinn“ ‘at home. Kot he didn'
S live to wallk about his problems. He had no ‘respect for. me - i
whven we falk el shoul them. : ' : - -

Sie couldn e communicate with ber. We don't Know what to de
Cwilh her. o - ' : '

B was Vary nesvous,

She was protty good at home, but she. lets things throw her

awful bod. o She lived with her sister fo awhile: :
- . S S - : ]
. SRR R St L v
cwassv.  He came and wenlt as he pleased.). ;
A R B LI

@ T never knew where he was.

ro himself, le's not outgoing like his




‘ 7,
1
[
LN

O

- ERIC

. Aruitoxt provided by Eic: -

2
4“-7»
(S . — o
- . jﬁ
Doeont bnocd. 65~
R Shj it She Jdidn’t want'me.tﬂ know about a
Jovi o :

Every wnight we fought about school.

dobsu‘t pet along with his
il unless his-mother is here.

iRy you ihiw& B hrh chauged in schoolwork since he started
iv Genter? 1T so, how?

Lire

1 can read better and faster.
vear than hor year at -

—

- ) . ] ' s
Less than before. He likes to pgo.
e koows more, like car-racing &

a5 far ns we can tell,
casserts himself more;
viw job and got it
an idea very much.

- . -

a0 Bhe ogeems to Like jb. 0 She poes to school meore.

L& 4u1, HE rbuw a real effort to get there,
Baid EhC“GéhGT day, we can use ten more like
but now she's pol going as much., I hope she -

Toneld hwr the other i;v, if "stie doesn't graduate

7 a5 shdnte cdon’t have to get him out
it at E rsty recently - he's
. '

1 waiting Lor his driver

‘:L1v1.4:?~ She wants Lo-go to school
a ot at home. o '

and the kids.’ He didut 6 want to misg

of his time ab home, watching‘dpnrzs on color TV,
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He

Reading

the

has

She does

about

He

within

t hat

Center.

] v - - 1 / .
<
. By ;
; Questicn 3a ~ontinued. o : o

1. Learnipga seoms to come easler,
o d. : ready groc lists and letters.

. o and math weroe alwavs his big 1whack. He didn't like
B __job he potoat school,

11, Yhings he X }Mn to uC, he does . he's grown up in
the last six months sing ;¢ he got o'y taken -on
fimancial respons ib}lt jes.

P20 Tt was gpeod for hér. especially in bhe beginning.  She

) El
boen able to tall about things. She understands things
& h N i o f' . - . .
; T ©13, I doesn't Geem like he's changed. , .
: - —s .
: e wlarly and Feaps ofher kids out of trouble.
? , with Litgle kids and takes them avound.
: : ioh. '
: ; wad when he oversleepy. He tore up his room the
: dey bocause hoe late.  He scoms much happiar
gehizol. 1o sbrll wanls do things his dwa way.
——, ' . .
-
N e leer e  ugos his spare time chauwgeed
.5t o Lhe way ho usgs & spare Lime chauvge
b want Garvor -Study Geate 3:' T
1. Tratiy much the same friends. S
. 2. - Yes. He used to haugg our with gsome people dacross town.
ravely goe& aver where he used to now.  He has 'a good friend
at . _wheve he “owl\u.‘ ‘ ' ‘
§ EE : D R L
: I, a;ouud i same general- group; but
g spends cdme with the kids we  think
: better. to be a leader. Then when he
f . TR dlL”“ he wes nothing.. Now be's getting some gl
—lhaak, ' SR K Lt
Ao Mig friends have changed. . lle has one frignd from the
T T .
O
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[4 . g ; et .
iR e was invoived with when he

has his own apartuent now., The
Joseen oo be nice boys., T odon't know

G, & close friends. The pezople she hangs |
; ba younger or older.
Goootheowot away wild bunch ever at _ . -He gets
older brother.
L. SO votcom toe kids be was with, One is in the service.
w hes noew friends from this area. ' '
tds frow the neighborhood, and she has mote
nGHE. B S
. i3. e from-this avea. —
L same. Friends from this neighborhood,’
{ends, s 1ot from the Depot. His
) s different person, ’ :
v ;
£ o ‘around the'house &ince he went to C8C7 | i

kwore.  Join the crowd.

- 5

tth higoiether. HKe's busy all the time.

TSN

h easier atoune the housc.,

+ 1
er. I can talk-with him. e
‘ ; . ‘ . ;!" N

e was never hard to pet along with.

R
3




fait

e ?

ERIC

A i Tox: Provided by ERIC

Y [ SR A i ‘,=!. -
‘ wShoia) tha o
7o i o3t Liresi.
(';n{[ix:'y.i'l;... W b
e 14 . Wt . .y
b EEND TUA S S A A TSR S 13 { Y
pevs oo ther
i kS [ N .
t, (RN I LA S TR s“:,‘,y '
NI Lo
bt hoom oo 1ok
Lo pive
' 3
L. o g 5 Yot
DT N &
P de siiid tadoka
* Y .
Vo Gorets gewer o
frexiz NS ERETS I
v 13 e e gy atend
Lie Hasn'u cisapgad,
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Has CoQnERY,

i Tike

' ¢ it.
Iothink she
Hamite the work.

Pd

fatoely

it

130Ie

hae &

VOUY

Tu els Lu.u:-:i
y ro <o after he
Wity
¢ happen

o
She
would be
if hex

tdon’t Kk

he
a Fioht

she prett
i

Lecopt
e

Nne Lo A

}.'L" .

Tictrin

1oprahlom

vark

tetomporod and
oy sl sdeexi

any pl

'[”a\ oo

F ]

[

b
pets

0

this

and s Lo

going

ade GE

now chat Lo
to be
worning

TS

keeps

vy much

witit the Tamily.

Avout haive
alls we

hout:

Lot
shiou

At homa,

At howme. She takes care
uply.  He's goeltlad

tho
AVEeH

ang

now
cafter

with
im

Hee

i
L
schionl, tl

himgelf
vose money from his job.

What

,~-ckL cusing
peopué
A00 it auernQ-wiﬁh people
r‘L\.\d\f Lg b

do with

setting mac
about him

tw

b,

more.
tder,

future?
shool?

he leaves

Tbhut she

PEOVE.

snth oban
T Ficomc

He ias

of any

noev,

herself,

Bal
when bo is goiag
. He startod all

Ho's

(B

over

going,

to swchool,

Seldom

in whoen

easler

te bhe

By

0

tho

of

Whert

Tdoally, what
B you
do vour think is

think
the

sehool?

14

ool

a

age

LT OUP .
She can

d]l LN

at sty

mechanic.
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D e saeasd b wan! g to ho the best-dressed kid
wWee owunl himote do :znyr_'hi.rw he stronply wants
peesme nis absenee ol dnterest.  He has such

he's pond 2l athletivs and well-liked. Mayhbe
asved mim onee where e wanted to go toe college.
Cnwver yiven itoa minute's thoupht,  He says
aventet an , which he does on his jeb, hut T

he Job lorps, buL I 'told her no.
Comenstioacd sone chinps, but Locau't remember them.
Gt ke what shie has the pniienco to do.  Maybe score-

soweaniodt Lo oo (o g

taria o Dodontr know 10 sheocan do it.
ot o He geus ap at-3330 in the morning
b ocoecd d Like to see him work to suppovt himsell
oY 0 akime an henest living. Leadiog a

il e carn maiee Lt

S8he b oned plovs. Shels been tolking about the university,

 think sbte can make e, She seems to live from

Ho ohespos bis oaind every day.  Join the service. be a
serhenio,  be likew cara.  Buz he dide't even talk about
! heofore he went to €8¢, 1Tve never pushed rhe
idn, c#ue [ think he would be happiest as a mechanic.
He cotiid do it if be would concentrate on it. L think
i HL end ny oas a smechanic or in the service.

o, She would have been scarvd of
Ling abeut teaching., T'd like
~oe. 1 think she's too nervous
anyone over her, She dees art,

v make a liviag at it. She's

\& nusxuns “firm).

blie service, HMavhe a technical school
wani e to he should go to college. But
iv. He said, Mana, I'11 bring you a

vice. | Ho's sever talked sbout anyihing els
s B unukd,gv&r make it at collepes- He hnuld
radec.  le's pretty bandy. He'd rather do that

work with his bhands. (He might'develop that.
wor k- on $3rs. ' )

.

v
.
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. st oo she will need o job. She's
T beted s hdng specitie, Lothink sho would be
aor e mhe would help peosiol  Mavbhe o aurses’
dobe nies 47 ghe could take a Lirtie more

i2ch

Pieo s hasn't oanid anyehing Ne's too young.  {enleris

pradels i Ta g_-;h,u-u at ove tything. 1 woo't push him uoless
e teoteodde bn, Maybe he could advance hivself an

rare el o wariiing . e could pet ou-the-job Lraining.

vipl, e oemndad oda St

e sided suviliing tecently.  She once Lalied abouid ™
Ghe Likes | s_gm;. @ job ac on et own
th bids, T ,(\1* wm:yl,x;, with kidy would
her. A v hoo shoyt-~tompered for
Cieil. oo she'a all e now.
i TR (TR T A5 8 EIREHIEY o »a poliveman.  The other day
Lovmoiel g reanhor nz:!:'.»:i.n“ -p(--;)p?.r;. Ho has a lot
i wrifime Ladony Gooa o writoer.
v (<3
Ducsuhen o -
What sl b lovou NN
-
L. Tac peorio who fow 10 are grest pgeople.  She's vol too close
Lo err crier kids, They have di.'i’l ..-cn?. probloms. Con expross
' L beibter ar home,  She way excited when one of the
rked with her and she could read Easter.
2, ussion.  ALL kRinds of magazinest  You
She’s never said any nepatives,
: He shows up.  He rveally savs very litnle.
r. N . - ) - - N
aove than the rest of the school.
4. work.. 1 den’t Know very much about the
- Likes it Detlar. : ‘
P N ~
» P - : . 1 H o 3 - -
N Pittle. He' s mentiooned golog to group
B . B . \ N * :

b oden't know 1f she's dcarning
she supposes she 11 go, but she -

El -
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Too He Tk lig likes the jobs, hut_h@‘s,hnd

J
never says he's

- SO ko ; s tired of it -
. N counplaing . o -
" Toe beachers. o He's noever cnmplained about thowm.
’ 1 Be hated study balls at - ¢,
- Y a1 Aty emTeinre g
L doosn 't talk too much about ic
N ) ; . )
b, Lhe teachers. He 10‘15 AbouL-Lh
. e . for his sister: there.
’ 1, .
(//} R He likes to do what he likes to
4 B . . .
Y . . ) . -
g L2, "ty apd-guidancal e 2] 3
' \ been genting a Lithle tirﬂd of it.
. the end of the year, ‘
- . {his old school). -
. P ._,N,,_ . o . !
Bhe doesn't f‘lx s mu(;h. ~hc' wa&
they uugt-t close because peop. Lo
‘ wae one of the ores wiie pot together
: Sgaolien arou i Lan_ you jmu Jﬂx har doing thur“
. S kaow 1E17 11 1ike L. He djdn’tp
L F . . . - N
Pike he.was going to get kicked:
,uhun one day he saild he decided
. s found kids with problems like.
st another boy who says he's going
) him. ' : .
Bl

<

i
i
i
{
i
1

N

. e e . o N , . K ) " R
Hreeswhat o voeu boow aboot G50, what should be changed about ot

roonee. Frow what 1 UAdclsldﬂG' Lho
o ool e s et Ydra : “the“ JJU{ 0 be. M vhc Ch@/ shnuii
FRICT e Rl e, e mabe o
e : S e ,i( LT S
. BRI i ¥ :r;;:(] ms }z 1.()1.

f

R i L Rl

200 douty

Gt with them. - 00 oo
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sorning without a call from the scheels

PSR,

D They dentt have

Jdanguages.

more,

sides teaching what
becauss he's thinking
too younyg for it

Pat .1 don't know L

it wasn't a
. The school
. T I

o e
Lyuin fua alirag

. The approent

iy b oapress fooe

thioy had mectings : t ko decide things
Ctoo many kids. Rolivgs justiget—lodd down.

.

s what school he gees to. Just so he groduates.

schogls JIt's a
fto go.

fy s

ap cdhouap. LG

awful mists g0 closa

1

i T o e gl
frouwid, S0 rElidd )

betimprived, Be likes it

-
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oy planners and consulbanby

R Cd Rl
sehool without walls

o
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