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_~ and wWelfare, and Dr..James D..Koerner, Program Officer, Alfred P..

Sloan Foundation, - joined with the Board of Directors and the staff of
the Council for Basic Education in a conversation about career L
education. The proceedings were recorded and this paper contains most ;
of the remarks made on tha“ occasion. .Dr..Marland first frared the f
topic of career education, stating that it is still a concept, not a
blueprint, but an all-inclusiveé concept ranging from the elementary
grades through postsecondary education with particular meaning for .
the world of adult education. .Dr..Koerner then commented on Dr. . )
Marland's remarks, expressing his concern. with both the term and the.
concept of career education and e.phasizing that basic education is

the real need along with some old-fashined vocational education..
Others at the meeting engaged in dialog with the two speakers, .

arriving at no specific conclusions but perhaps a better

understanding of Dr. Marland's concept of career education. . (MF)
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‘What Is Career Education?

A cuaversation with

‘SIDMEY P. MARLAND, JR.

Assistant Secretary for ®ducation

Department of Hegjth, Education, and Welfare
and

JAMES D. KOERNER

Program Officer
Alfred P. Slaan Faundation

On Friday even.ag, October 27, 1972, Dr. Marland
and Dr. Koerner joined with the Board of Directors
and the staff of the Council for Basic Education in a
conversation ahout Carcer Education. The proceedings
were recorded and this paper contains most of the
remarks made on that occasion.

Dr. Carl Dolce (President of the Board of Directors of the Councit=

for Basic Education) : The topic for the evening is Career Education,
a very limely and important topic, one which is being widely dis-
cussed not only among school people but also by the general public.
We have with us this evening ‘wo conversationalists who will join
with the members of our Board and staff in discussing this very
important topic.

Our first conversadonalist, Sidney P. Marland, is really the “father”
of the Career Education movement, »ho is certainly most qualified
to ciscuss this particular topic with vs. Dr. Marland has been super-
intendent of schools in Darien, Connecticut; Winnetka, Illinois: and
Piucvurgh; served as President of the Institute for Educational De-
velopmeni: has been U.S. Commissioner of Education. and rezently
has been coniirmed, I am pleased to say. as Assistant Secretary for
Edi:cation. Department of Health. Education, and Weifare.

Our sccond conversationalist is James D. Koerner, who is no
stranger to many members of our Board. Dr. Koerner is a former
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If Wlntdb and Conant’s pesitions made sense in’ 1929 and

1961, how much*more appropriate they. are today. Their remarks .
also make clear that I:am not the father: of the Career Education idea.

Youth nnemployment is a terribly embarrassing condition in our
+ society at this-time; Appronmately 11 per ‘cenit.of our young people

between the. dges of.18;and 25 are- unemployed, and not all of them‘

because tliey’re dropouts: from’ secondary or.p
Business Week reported reeently that the job gap 1 for college graduatos
in the *70s is gravely serious. While short-of- -such skilted: and semi-

" skilled workers.as auto ‘méchanics, app’lance repairmen, paramedlcal

workers, and secretaries, we.have-a fiut-3f-*hose seeking entry-into °

- what are called the higher callings: Oneof every: foir young chemists
‘in the United States at- “this- moment 1s ‘out of -work. Law: schools
graduated 10,000 rhore men and women last year than could be used
in legal work, More than. 200,000 teachets were_graduated tlns‘past
June, and more than 111,000-of them. are still wondering. where they
will find wotk. OQur mformatlon and%gtudance system served these

people poorly. . - -

There is a self-evident need, in.my )ndgmmt, radlcally to reform
an education which has become non- -utilitarian and, in the wazds-of
the young people; “irrelevant” to such a large pait of ouf clientele.
Fully a third of our high school students leave school pefore gradua.
tion, with no skills, no marketable resources; #nd no intention or
competence to énter college, Twe and a half million people a year
are leaving institutions of leaining by dropout or by opt-out-or by
having finished high school with a general curriculuni background,
which I hold is nothing in terms of today’s expectations. Two and a
half million each year—roughly 850,000 dropouts froi high school,
~ 800,000 who graduate‘?;om the general carriculum, and 850,000 who
leave college neither schooled nor skilled. -

A week or ten days ago, The New York Times carried an editorial
about the Fleischmann Commission’s report on the quality, cost, and

financing of elementa:y and secondary education.in New York State
that relates to this subject. It said the commission did not have to look

far or hard to identify tiie sci-ools’ most conspicuous failure: “That
failure is personified by a hopeleas army of youths who leavé school.
either at graduation or before, with insufficient- mastery of either the
 basic or vocational skills needed for decent jobs and meamngfal
careers.”
We have tended to respond to the'in mcreasmg sophistication of work
#nd steadily reduced employment opportunities for the u.skiiled by
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extending -the period of. adolescence<to what I feel are becomr:ng

_ unconscionable limits and by extending, as James-Coleman recently -

noted, “the ‘baby-sitting’ function of dme‘schogl:’é:’Hecontinuid as.
follows: - .k -

- This transformation of the schools in_response to society has
had a consequence that.is important in-considering the path
to becoming adult. This_is-the massive enlarzement of-the
student tole of yotng- persons-to_fill-the" vacuumthat the
changes-in-the family and-work place created.. The student
role of young -persons has become enlarged- to the point,

- where that role constitutes, the majox portion-of their youth.
But thé student role is not’s role of taking action and experi-*

s encing consequences. It is‘not a role by which one learns by- -
hard knocks. It'is a relatively passive role, always in prepa-  * -

ration-for action, but neéver-acting . ... The.consequence of
the expansion.of the student role, and the action-poverty. it
implies . for the- young, has been an increased- restiveness
among the young. They are shielded from responsibility,
and they become irresponsible;. they are held in a depend-
;  ent status, and they come to act as dependents; they are
kept away from productive work, and they become
unproductive . . .

1 hold very closely with Coleman on this. I disagree with him on
some things, in a very friendly way, but the action-poverty of the
young ~hich he describes here (and by which, the context makes
clecr, he -meaas 'ack of action rather than poverty-induced action)
i~ something on which I scel a very close accord with him. I-count
Wi us a giant among us as-he thiriks about schooling. He thinks very
ierply and cares very mivch about schooling, and when he speaks
oi action-poverty amony the voung I pray that as a practitioner I
can find something (5 de thout it

We are not ready at this time to give a sharp definition of what
we call Career Education. i have mine. Others in the Office of Edu-
cation and people around the Urited States have tieirs. T hold that,
if this is a worthy idea, what - .:fiuence I can’bring to bear upon it
saould be that of releasing the cregtivity *of other people as They
hammer out definitions. I can provide some broad parameters of
what I think I.mean, but if it’s a good idea, if it has meaning for
bringing importance to education in the United States, if it has
~meaning for those students who need the iotivation that I feel is
jnplicit in Career Education in order to learn- well, then I sy that
the worst possible thing would be a Federal blueprint that says this
is what you must do to comply with the Career Education notion.
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We are laying some generalizations before the United States—not.

only its educators but bu% ness and.labor, umversmm, parents, young
people themselves—and'saymg here is what it may be, and here is
where we will try to help you work this out—if you want it. But the

_ worst possible way to bringabout 2.major reform in. education, so

that education” begins to work for ‘all our people, so we don’t have
18 million illiterates in this country, as we now have, would be to
provide a Federal blueprint.

Something must change if we.are not to have 21% milfion children
a year drop out of school, drop out of college, leave "school with no

resources with~which to contribute to our society. Something must-

change to make schools more meaningful for these people and to
overcome some of these dreadfully grave deficits in what education
might be as distinct from what it i

Career Education is still a concept, not a program,-not a blueprint,
not a set of do-this-and-do-that. As a concept it is all-inclusive, ranging
from very early elementary grades through secondary and post-
secondary education, certainly through professional school, where it
is most germane and where people truly seem to know what they want
to do and are doing it. In the world of adult education it has particular
meaning, for, whatever the Career Education idea is, certainly it is
hospitable to the middle-aged or maturing person who faces a world
that is changing perhaps more swiftly than he. The resources of
eduéation would respond to that person’s needs when he wanted it
to, facilitating his entry into, say, the Columbia School of Social
Work at the age of 58,

I talked to President McGill of Columbia two or three days ago.

I asked him: Would a man or woman-at age 58 be welcome in your
School of Social Work, would he find his place readily and move
into the stream of growth, continuity, and fulfillment if he decided
to change his career? McGill had to say the answer was Wo, but he
went on to say that he regretted it.

Career Education in the efementary school would be mostly dlrected
toward’ generatmg ‘awareness in a student of his éventual need for a
career, of what careers are all about, of what work is all about, of

what the economic world is like. The elementary-age child no longer
has an opportunity to perceive these things at home, on the whole.
He can’t help his father drive that mule, or the tractor, very often.
He can’t work in his father’s store as I did, very often. He can’t learn
the reality of work through the eyes of an adult whom he loves, and
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who loves him, snd begin to perceive what work is about. I would
hold that-much of the uneasiness and restlessness and; indéed, the
dropping.out of our young people from the conventions-of education
today may be becausé they have not had an opportunity to perceive
what our economic world is about and what work is like. They have
not had an -opportunity to-view it closely, because our soclety is
moving so swiftly.

- In high school the career aspect of the: curriculuim would be
intensified and sharpened; enabling the young person not only to

arrive intelligently at a numbeér of-career possibilities-he would like
to explore but to-get some hands-on feeling for them, certainly never
closing>out other choices. At this age' he would rarely say I'm going
to be this, or this, or this. Havmg a wide range of career information
on which to draw, he would at some point be prepared to leave the
system without being a dropout, ready to go-to work, maybe at age
16 as a hospital -orderly, well equipped to be that if that's what he
wants to be at'age 16 with an 1.Q, of 75, or maybe at age 30 as a
surgeon if that’s what he wants. -

Career Education is a way to prepare all people, equip all people
for what they want to do in the world. I myself am especially con-
cerned with young people. I would hope that they not have to live in
Coleman’s student sanctuary but can begin to get a feeling for work

-as part of eancation. I have spent most of my life working at rein-

forcing academic learning as a teacher and an administtator, and I
am convinced that Career Education, when all is said and done, is
a way to reinforce that kind of learning. It is a way of making history,
algebra, English, and ‘French come-to life.in ways that are important
to young people because they have been informed -about what they
want to, do with their life. For the first time, as Career Education
becomes @ reality, as I am convinced it will, many of our young

people will' sense a control over their own dsstiny. They will have ,

learned that these are the career choices open to them and that these
will be the manpower needs of our society as it is moving,

- I am not saying that these “needs” will be stated as anything so
specific as bricklayer or computer programmer or cosmetologist or

|
[

surgeon.-Speécific-needs-may_change. . But_some 23,000 different jobs
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now:q:revailing in the United States have been reduced to fifteen
“clusters,” and a young person now can begin to learn about work
in, say, the health cluster over the whole range—from hospital orderly

to surgeon. He cun learn something about this cluster and begin to -

8 .




e
i :
T g
] - — - ]
o i b 2ef o ¢ =
=} = 5§. . ¥ -
=t A i F‘
. e B « 3 P z
et ' - :
- . - _ _ . s o .
b = make his choices at the same time he begins to learn how to write =
= and to learn English, history, and science. He is motivated,-controlling =
= his destiny; believing that something out there is important, is val = .
- - ‘because that is the way our society works. He i§¥iot expected t rn - ) .
1 T algebra or history because the guidance counselor -says he' sh uld ) £ T :

learn-algebrd, or because the curriculum says that if he is going to
college history is important, but-because hie begins -to perceive the
 relationship between the world of learning and the world of wurk.

B Dr. James D. Koerner’
= 1 am reassured to realize that.Dr. Marland has some of the sanie
trouble with.the term “Career Education” that I do. The first task
that confronts anyone who proposes to talk about this elusive subject
is to find out what it is. If you approach the subject without a special
* knowledge of it, as was the case with me when Mortimer Smith asked
= me to share this platform with Dr. Marland, you have some homework
o to do. In spite of the frequency with which the term Career Edu-
cation appears in the press, particularly the educationial press, the
meaning of it remains very obscure. One doesn’t know whether it
represents a serious natibnal movement in American education, or.
_ . whether it is merely a kind of secular cult-with a scattering of rather
vocal disciples -around the country. In many ‘ways it resembles a
bandwagon of the sort that come and go in American education with
more or less predictable regularity, a little like celestial comets. In
many ways it appears to be more permanent than that.
But even after you have done your homework you may find that
you have failed to penetrate the conceptual and terminological fog .
that surrounds the subject. If Career Education means one thing to E
: Dr. Marland, it means a hundred other things to a hundred other
"- - people, a hundred other spokesmen for Career Education, who them-
selves-seem unwilling or unable tegréduce the obscurity that surrounds
the sitbject. So even as I make bold here tonight to talk about Career
Education, I have a strong feeling that I am going to spend a part
of my tife, as one of my colleagues puts it in another context,
“shioveling’ smoke.”

One might ask why educators have given such instant acclaim to
g0 nebulous an idea as Career Education. I don’t know, except.that
they may merely be following custom. Qur educational history is
replete with ideas and slogans that seem to generate enthusiasm in
more or less direct proportion to their imprecision. One thinks of
Progressive Education immediately as an example, Life-Adjustment
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Education, another example. Consumer Education, another example,

. Education_ for Creative: Leisure, still another 2 -1 ‘mmediate

predecessor to Career Education, of course, k { '.y Educa
tion—a fuzzy double zoun that has filled the pui.... and educational
air like a chant for the last few years, but that:atill awaits a careful
and clear definition.

An irreverent observer who also is informed by experience might
suggest that the support of educators for all of these dimly perceived
ideas may have less to do with commitment than currency.-A hundred
million dollars or a couple of hundred million Federal dollars is a
powerful proselytizer. It represents a pot of money big enough- to
produce instant converts to almost anything. I don’t suggest that
Career Education is without its true_believers, but I can’t help
wondering just how many theie would be and just how compelling
the whole idea of Career Education would prove to be if it had to
make its way in the schools solely on its merits. i

Because of the difficulty of discussing an idea as hard to pin down
as Career Education is, the only thing I have beén abie to do has

been to try to arrive at what I might call a consrnsus position, by -

reviewing a number of writings and other documents on the subject.
I don’t ascribe this consensus position-to Dr. Marland, necessarily,
but I think that we have to have a definition in order to have some-
thing to discuss. Much of it does come out of the.Office of Education,
however, even though it may not represent Dr. Marluud’s own
position. )

So I take the following definition or description of Career Educa-
tion as, if not the official one, at least an official one. It comes from
an Office of Education document called a “briefiny paper” published
recently, and I quote: “The fundamental concept of career education’
is that all educational experiences curriculum, instruction, and coun-
seling, should begin the preparation ior economic independence and
an appreciation of the dignity of work.” Similar global definitions
abound in the writings and speeches of leading advocates of Career
Education. Here are a few of them by different people: “Career
Education is a total concept that should permeate all education.”
Another one: “All education must be reformulated around Career
choices.” Still another one: “All educational experiences should be
geared to the world of work.” .

If we are to take definitions like that at face value, it seems to me
that no one of CBE persuasion could accept such a blinkered descrip-
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tion of the purpose Gf education, a definition that is so uncompromis-

_ingly economic, so unzbashedly narrow in conception, so relentlessly

tied to the gross national product, and so anti-intellectual. What a
commentary -it would be on universal education if after a century
and_more of experience with public schooling, on the scale.that we
have attempted it, the nation were to accept the proposition that the
greatest aim of its schools, their highest goal and ultimate purpote,
was-not to lead people toward a worthy and examined life, not to

- provide them with some grasp of the long cultural, esthetic, and

intellectual tradition of which they are a part—but that the highest
goal is just to get people into jobs and to condition them to a life in
the marketplace. So my first problem with the idea of Career
Education—and again I have to add that I'm not. ascribing this
particular definition to Dr. Marland, but T think it is the Office of
Education’s position—my first problem with it is what I can only
call the meanness of its vision.

I have a second problem with Career Education, closely associated
with the first. It has to do with the absoluteness, the totality, with
which the idea of Career Education is put forth most often by .its
advocates. Now the idea evidently, although I"am not sure, had its
origins in the dissatisfaction that I think eéverybody—educators,
laymen, CBE, politicians, parents—feels, and that Dr. Marland has
rightly cited, with the fact that tens of thousands of young people
continue to emerge from the schools uneducated, untrained, and, if
not unemployable, at least unemployed. That fact is incontestable
and deplorable. But_from that fact Career Education seems to have
grown by what it fed on, and it now encompasses all students every-
where in all schools at all levels of the educational system. I don’t
know how this quantum jump. was made exactly, but it was made
and there now appears to be no possible esciipe from Career Educa-
tion for anybody, anywhere.

As propounded by the Office of Education, Career Eduggigion con-
templates nothing less than a revolution. It is_notf clear, of course,
at this point how the schools =re going to respond to this proposition
from the Office of Education, but if the schools take it seriously it
will mean, it seems to me clear, that every textbook has to be revised,
that every syllabus and every curriculum guide has to be not only
revised but conceived anew, every teacher and every administrator
retrained, every activity of every schiool replanned—all of this with
vhat is called the “world of work” uppermost in mind. It is this
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compulsory and. all.embracing charaster of Career Education which,
together with its limited view of edvcational purpose, seems to me
to most.invite opposition.

Now I suppose we can be giateful in a wry.sort of way that the
Office of Education has moved so far beyond its previous position, so
far beyond the days when it promulgated the idea of Life-Adjustment
Education so successfully. You may. remember that the central thesis
of Life-Adjustment Educatxon, which grew out of a series of Office of
.Education conferences, was that only 20 per cent of the students in
American schools were capable of responding to a predominantly

academic curriculum. That another 20 per cent were capable of .
7 responding to a predominantly vocational curriculum. And that the

best thing that could be done’ with the other 60 per cent of future
adults in this population was to give them_neither an academic nor
a vocational education but one that was predominantly avocational
and behavioral—that centered around topics such as dating, dressing,
eating, buying-—and in short tried to adjust them, particularly to
adjust them psychologically, to contemporary life. At least the Office-

of Education has moved beyond that appalling view of educational ,

purpose. [tawo® takes the position that vocational or Career Education
is not only “takable” by 20 per cent, but is takable by 100 per cent,
not only takable by 10C per cent but that it must be made compulsory
for everybody. I suppose that’s-progress of a sort.

There are also some purely practical problems, serious practical
problems, I think, with Career Education. Let us leave aside for the
moment what I think of as the central question, the question of

~ whether the idea of Careef Education is deficient in its philosophy

and indiscriminate in its sweep, and look briefly at just a couple of
the very practical problems involved. One concerns the question of
“the dignity of work,” as it is most commonly called. A major
objective of the Career Education movement is to change the attitude
of Americans toward ordinary jobs and common work. The objective
is to persuade everyone that all jobs are equal in God’s eyes and ought
to be in theirs. My response to this: proposition is strongly conditioned
by what T suppose is sheer prejudice. My political antennae begin to
vibrate whenever I encounter ambitious schemes of government for
changing—that is to say, controlling—people’s opinions and attitudes
and views. Although it may be an irrational fear on my part in this
case, I nevertheless prefer to leave to authoritarian governments
attempts to control not merely the actions of people but their thoughts
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3 - and attitudes as well. Fortunately, fiee governments have had a fairly _
- poor record in trying to control attitudes and thoughts. I think they
will probably have no more success in this instance.

)

| ] I might mention also, in passing, that it seems to me only mar-.
| - ginally true that we do not kave a proper regard for work. Most
- ) Americans have an adequate regard for most kinds of honest work.
I don’t think that there is any stigma, for example, attached to the
job of data processor or dental technician or assistant manager of a
supermarket, or any. of a thousand other jobs; and there is many a
white-collar worker in this country who locks with downright envy
- on the construction trades, or on the salaries of members of the
Teamsters Union. Now of course there are jobs, menial jobs, that-are
held in pretty low esteem by the American publi¢ or any*other public
in any other industrialized nation of thé world, but I simply don’t
think that the government has any chance of changing this by decree.
If the title of “garbage collector” is suddenly changed to “operative
of the sanitation departmeni,” I don’t think anybody is fooled by
that, and I don’t think schools can do very much about this problem,
however desirable it might be to- do something about it, through
exhortation or declamation. I don’t think the schools have any busi-
ness trying to change the relative status of jobs in the eyes of the
general public. That is one practical problem with Career Education.

The second practical problem has to do with manpower predictions.

If Career Education is to mean anything, it presumably means that

individuals are not only to be prepared for specific types or clusters

of jobs, but are to be given reliable advice about what the supply

and demand situation is going to be for those jobs a number of years b

down the road. The problem, as the Department of Labor, other major -

§ departments of government and many private organizations have

- learned, i< that modern technology, the speed of industrial change,

and the vagaries of public policy and politics, do not permit very

reliable manpower predictions in many fields. Dr. Marland just cited

one tonight—one out of four chemists out of work. And there are

a lot of engineers and scientists, highly trained, now looking for a // T
job who are quite bitter about the rosy manpower projections in
those fields that were made in the 1950s and 1960s when .they were

_in graduate school.
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Now it seems to me just as possible that the data processing
.industry, to take a field that is very popular for vocational:training
right now, may be just as crowded in the near future as engineering
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is now. I can’t help wondering if the student trained in the schools
as a data processor in 1972, and finding himself unemployed in 1982,
is going to look back in anger or in gratitude at Career Education.

There is a third practical problem, a very important and perhaps
decisive one. I can’t take time to discuss it in any detail now. Maybe
we can get at it during the general discussion. It is this: I have the
greatest difficulty imagining just how it is that Career Education is
going to be taught in the ciassroom, and what is to be the substance
of the curriculum. No one has revealed, for instance, how" teachers,
who are widely believed to be inadequately trained in the subjects
they teach now,.are going to be adequately trained in a whole host
of new subjects having to do with the labor market (they themselves
are almost as far removed from the labor market as. their students
are). No one has revealed how people who are called guidance
counselors in the ‘schools, who are widely believed to do a quite
inadequate job now of guiding their students either to college or
jobs, are going to avoid compounding their failures,by having thrust
on them a vast new responsibility for helping to relate all of their

. students to the world of work.

certainly going to have to be very cogent ones, by which teachers,
even if they are competent in Career Education, are going to be able
to connect the academic subject, or any other subject at hand, with
jobs in any but the most superficial fashion. The;Office of Education,
I must-say, is not much help on this absolutely critical point. The
literature from the Office that I have seen scarcely makes mention
of it. In-passing théy say, for instance, that a science teacher will
relate a science lesson perhaps to the job of x-ray technician, or maybe
of oceanographer. They say that social studies teachers will talk about
jobs for geographers and artists and printers, and other such trades
and vocations. Period, that’s all théy say. Now just extend that advice
to an actual classroom situatién and- ask yourself what the teacher
can possibly do, with 25 students, in, say, a 9th grade class in general
science. The Office doesn’t say how many students, or at whaf level
of the educational system, are going to be told about jobs, just told,
with the jobs described in some way, how they’re-to be described,
how much time it will take, how many students at what point in the
system are going to be shown these jobs in some realistic situation,
how many are actually going to be trained and under what circum:
stances, how much time all of this is going to take, and what in the
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present curriculum is going to have to give way to make room for it.

That is the third practical problem, and as I say, I hope we can
can come back to it. The fourth and final purély practical question
I would raise has to do with cost. I raise the question almost as an
indecent aside, since many people seem to reaét to the whole idea of
worrying about cost as an antediluvian concern. Nobody seems to
know, at this point, how expensive Career Education might be, how
much it is going to cost to create all the materials, to train all of
the people, to establish all the programs, and to do all of the other
things that have to be done. What is certain is that it will all be an
add-on cost to the present budget, and that it won’t be small. Now
it seems to me on this ground alone, leaving all other issues aside,
that the burden of proof is entirely on the shoulders of those-who
advocate Career Education. The nation’s investment in education in
the last twenty years has gone up-at a far faster rate than the Gross
National - Product has. This year we will be spending somewhere
between 80 and 90 billion dollars on formal instructional programs
of some kind, 80 to 90, depending on how you tote it up. So that
if the public is now to be asked, or compelled, to spend a lot more
on something called Career Education, I belicve that the case for-
doing so" has to be made in far more concrete and persuasive terms
than has yet been done. *

Well, having said ‘all that in criticism of Carezr Education, is there
something to be said on the other side, is there something to be said
for it? 1 think there is some common ground upon which the advo-
cates of Career Education and the advocates of basic education -can

. stand and, I would hope, shake hands. We might begin with an

acknowledgment of an cbvious fact: lack of interest, lack of motiva-
tion on the part of students, is a pervasive phenomenon everywhere
in the world. It is trie of all students to some extent, and of sorme
students to a large extent. We might also agree that all industrialized
countries of the world and quite a few devcloping countries of the
world_share the following problem: They take all people in that
society at age 6, 7 in some places, to age 13 in some countries, 16 in
others, 17, 18, with us—we might even say 21, or more—they take
that population whose natural bent is for action and they bottle it up
for substantial periods of time in.institutions called schools, where
it is subjected to a certain amount of physical restraint and, one
hopes, intellectual discipline.
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Students react to this part-time incarceration in various ways. As
. we all know, most students seem to cope with it without discernible
damage, some students resist it but stay the course to the end and
graduate %ithout any particular accomplishments or prospects, and
some fight it every step of the way and drop out as soon as possible.
Everywhere in the world educators struggle with the problem of the
last two groups in particular, the resisters and the dropouts. In our
present state of knowledge, nobody, in any country that I know of,
has had very much success in designing programs for these groups
of students. Most of these students, as Dr. Marland has said, wind
up in something called the general track, or the general program, of
the secondary school, which is a meaningless mélange, a monument
to Life-Adjustment Education. Out of the general program come
students ill-prepared for much of anything—for further education, for
a job, or, I daresay, for life.
The advocates of basic education strongly feel that these two groups
. of students, the resisters and the dropouts, have a special need for
the education that is most truly vocational. And that is an education
grounded in language, number, and other so-called academic subjects.
Set aside for a moment the question of whether that kind of education
contributes to an individual’s learning how to live, which I think is

* the ultimate purpose, and look at only a few of the very mundane

_considerations. It seems to me that most employers’ ¢omplaints about
new employees, high school graduates, come about not because these
graduates lack specific job skills, but because they lack elementary
literacy. If one looks at the first year's work of most postsecondary
vocational and technical institutions—whether proprietary, private,
public, or whatever—much of that first year’s work is remedial, in
basic academic subjects, particularly English and mathematics. Or if
one looks, for example, at that enormous apparatus in New York
City known as City University, and at the amount of time 'and energy
and money consumed within that institution’ on the problems created
by open admissions, one will again recognize that most of those
resources go to meet the costs of remedial basic academic work,
especially in English and mathematics. And if you look at any of the
manpower programs of the 1960s or the current ones, the Job Corps
for example, and many of the others, you find exactly the same
pattern. Even though the agé group may be a little older, much of
the first year’s work is remedial, again in the basic academic subjects
of English and mathematics. Well, one could go on citing, I think,
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a lot of examples to indicate that the quintessential need of these two
groups of students—far more so than with the rest, for whom there
are many other chances—the quintessential need of the resisters and
the dropouts is for some kind of minimum mastery of their own
language; some minimum competence in number, and some acquaint-
ance with other basic subjects. . *

The advocates of basic education also recognize, I hope, that no
nation on earth has yet discovered how to givé an exclusively aca-
demic education, in a system of universal schooling, to everybody
through age 17 and 18. Until teachers can be found who can tumn
the ideal into the real, until the other conditions can be created that
will allow these students to achieve academic success, then I think
people of CBE persuasion should settle, as indeed I think they do
settle, for some kind of reasonable combination of academic and
vocational education, particularly in the secondary school, particu-
larly the last two years of the secondary school. Now the proportions

of academic and vocational work would obviously vary—schcol te -
school, perso:t to person, group to group—but in no place, under this

scheme of things, T would hope, would the so-called general track,
the general program of the school, survive. It ought to be scrapped
everywhere for the abomination that it has always been.

If the advocates of Career Education would also settle for that
kind of reasonable compromise, which I admit sounds a little like
old-fashioned vo-ed, we then would have only the details to argue
about. But I take it that an approach of such modesty is not accept-
able. The more vocal and enthusiastic advocates of Career Education
have seen the future and it works, though they do not tell us exactly
where they have seen it. They are sure it works, for everybody. It
seems to me that unless the more militant.spokesmengif I can call
them that, for Career Education accept a scheme of Ias grandeur,
or the advocates of basic education are ready to throw in the towel,
the two groups are going to have to continue in fundamental dis-
agreement. That disagreement is based on the philosophy of education
implicit in Career Education, a philosophy that is too narrow and
constricting, on a system or proposal that is too indiscriminate in its
sweep, and that is confronted with all of the practical problems of
manpower projection, forced choice of occupation toe early for many
students, the questions of pedagogical technique that have yet to be
resolved, the question of cost, and the other issues that I have tried
to cover.
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Dr. Dolce: As I listened closely to 'our two speakers and their
apparent differences of “i2wpoint, I sensed also some areas of agree-
ment. I heard an agree. -ent on the criticism of the inadequacies of .
the general curriculum and a recognition of the problemii which are i

1 caused by prolonged adolescence and- schools. And n adinission that

our schools are not functioning well enough for ali the :tudents in

those schools. I also know, Sid, that you have stated 1 2ry openly your

opposition to forced choice of vocations in the schoc s anc I do not

think that that is your intent at all. Would- you minc elabo-ating on

this? As I have read your remarks I have judged tht you are con-

cerned about the need for information about varioiis career alterna--

tives that would be available to all students, and the requirements of

various occupations.

o

——

Dr. Marland’: The point is to inform young people about life’s
opportunities for work and to help them to make choices at whatever
] - point they want to spin off from the system, and to equip them for
- : that, whether it is early on or.late on or even at middle age or later.
This isthe theory that we are attempting to hammer out, and. I .

- quickly agree with Dr. Koerner that it’s far from firm. This is some- *
thing we’ve been discussing in more or less systematic ways for less -
than a year and a half, and one doesn’t evolve a major theme in
anything, certainly educatxon, in 18 months. So it is far from a -

~ N concept that has formality or définition, and I am glad of it. Becduse

if it were defined at this stage it would cbviously be a totally innocu- |
ous thing. We are talking about ways in which the youngster grows,

and we are saying that the school should help equip him to judge

his options and to equip himself with some control on his own part

and his family’s part, and not leave it all to chance.

George Weber (Associate Director, Council for Basic Education):
T would like to talk about one of the points that Dr. Koerner raised.
.- - in two ways. It does seem to me on the basis of what I have read, and
some of your remarks tonight, Dr. Marland, that there’s an egalitarian
notion that even though people don’t rega-d all occupations as equal |
we are going to make them do it. And this is part of the whole new . |
approzch. Similarly, it seems to me, a re'ated question is the whole
notion of a meaningful career. In someth.ng you wrote for Science
last spring you referred to the source of satxsfactxon that scieniiic
- careers give to many people in science, and you said that many young
people don’t gain the sense of dignity and achievement of a meaning-
ful career. And you blamed this on the education system. But doesn’t
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blame rest mostly with the economic system? I don’t mean blame

some jobs, if done_year after year, are dull? If you are going to
pump gas year after year, or you are going to wash dlshcs year
after years.you would really be mdulgm" in some sort of distortion
of the normal meaning of- words to call either of these occupations
a meaningful career. Now is Career Education going to aim at
abolishing these jobs, which seems to me not really education’s
province, or is it going to help malke people be happier with them?
It seems to me these two matters are related.

Dr. Marland: I am not sure that I arrived at 2ll the assumptions
that you are arriving at for me. But I would say that one of the goals
of Cdreer Edu..auon is to make it clear that there are many ways
to reach excellence. Our society over the past twenty or thirty or
forty years, under a driving compulsion which has goaded-all of us
1o some extent, has been saying that college is one of the marks of
excellence—probably the mark of excellence at a certain stage in a
person’s growth—and that not to have gone to college is somehow
bad, evil, not worthy in our value system. I'll go this far with you in
what you ve’ﬁn implying as to conclusions drawn from the Career
Education idea: Some young peopie, many young people perhaps, go
to college simply because it-is the thing to do. I think it is a curse
upon our system, and a wasteful exercise fur our colleges and uni-
versities and our treasury, to ha:. young people going to college
simply because it is the thing to do, without knowing particularly
why they arc there. I am afraid = great many are there because our
values, our mores, have pushed them that way.

Now I think it is a great credit to v. that we in the United States
can say that 64 per cent of our high shool graduates at least enter
higher education. As I meet in internatonal sessions with ministers
of .education from throughout the -vorid, they don’t believe that.
When they ask for an exchange of data. the Minister of Education
of Italy. for example, says his country has reached 11 per cent and
that this is great. Then they ask, “Marland, what’s you:?" 1 say
61 per cent, and they say something like “You're crazy, yo.. know.
You can’t do that.” Well, maybe we shouldn’t,

In and of itself, to go to college is neither right nor wrong. I am

asking for something that speaks toa W ghtness

and wrongness, something that safs that a good number of young

-people find ways to reach fruition as human beings other than going
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to college. To that extent, I agree with' what Dr: Koerner says. I also
say that, as we attempt to enhance ways oflife other than those
which call for a college degree, this, too, is an honest expression of
what we are talking about in Career Education. There is importance -2
in dignity for those who choose to work with their hands or with :
their hands and their minds, not necessarily with a college degree. ’ :

LTI

o

You remember that our good friend, George Cownis, back in :
Columbia in the ’30s, asked: “Dare we, dare we attempt to change T
society through education?” I would say no, not really, but I think
that pragmatically we have to help young people grow, with options
open, and not say that in order to gain salvation you have to go .
this or that way. Guidance counselors get their Brownie points by :
the number of students they get into college, especially the ‘exclusive H
colleges, not by the numbers of students who find fulfillment as :
human beings doing something they want to do. That's part of our— — --—
system. 1 am asking that we bring balance and rationality to that :
system so that a person does not have only the college option as his
way to salvation. . .

- As for saying that we’re going to ‘;ake gas pumping beautiful, 1

don’t say that, but I do say that if we tan help the 70 1.Q. youngster
find ways to live a whole life and not be a burden on society, if we
can help him pump gas in a way to fulfill his capacities as a human
being, to do it responsibly, knowing how to make out a sales slip
and to write the numbers on it and add them up, that's a worthy
purpose.

" Dr. Koerner: Nobody disputes that; Dr. Marland. Are we talking .
about people with 70 1.Q.$? ;

Dr. Marland: When we are talking about a gas pumper, perhaps,
because the schools serve all children in all their differing capacities.
Mr. Weber asked whether we were going to make gas pumping an
exalted thing. My answer is “worthy”—not exalted.

Dr. Koerner: Whenever anyone asks a general question about
Career Education the answer comes in terms of the specific example,
and it usually describes a student who has an academic problem.
Now is that the population that is really involved? All of the literature . .
that I've fead says that evérybody is going tc be taking Cu,eer
. Education, all the way through his education, no matter what, from
« . kindergarten through the graduate school.

Dr. Marlana: You don’t take Career Education in my book.
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Dr. Koerner: Well then, they will be continuously exposed to it,
whatever it is.

Dr. Marland: We should provide ‘the means to help learners find
fulfillment in our society, intellectually as well as in a -utilitarian
sense, yes. ~ .

Clifton Fadiman (Councll for Basic Educanon Board) : It doesn’t
seem to me that advocates of any-particular philosophy, whether it
be basic education or Career Education, will get anywhere until they
face certain facts that our leaders do not admit. One fact has become
evident only in the last twenty years consequent upon the advance
of technology. That fact is that there is no dignity whatsoever in
work. I myself am a pérfect product of Career Education. I've had
62 jobs, beginning as an errand boy. 1 “learned nothing from any of

them, except what you learn from training—which, of course, has

nothing to do with education. There is no intellectiial discipline
whatsoever involved in the proper making out of a s"ales'check, There
is no dignity whatsoever in being a garbage colleator. Garbage
collecting is not part of the health sciences, it is_garbage collecting.
Until 4ve tell our citizenry that the antique work ethic whichk made
this country—that's perfectly true—but which has been outmoded
and now indeed is becoming outlawed by the progress of technology,
until Mr. Nixon ceases to talk in terms of 19th century Manchester
work ethics, we are going to fool our young citizens. Until we tell
them that it is hopeless to look for fulfillment in most of the 3obs

that are available to themn, we will be fooling them. as

My advocacy of basic education is based on the notion that it is
a consolatory activity, that it helps the gas pumper to live during
the time that he is not pumping gas. I believe that technology is
going to create a new feudal system; it is already beginning to. create
it. And I believe, also, that the unconscious drive of some advocates
of Career Education (not true of you, Commissioner), another word
for job training, is to condition the technological serf who will be
with us during the néxt two or three hundred years by the hundreds
of millions, to fool him, to adjust him so that he will not realize that
his life is unfulfilled, unexamined, tedious. Back of your efforts and
those of your colleagues may-be a generous attempt to help Americans
be less unhappy than they are. But my objection to the movement is
that it is running counter to very deep undercurrents in American
culture today. One of them is the questioning of the work ‘ethic, not ~
or sentimental grounds, but on economic grounds. Technology is*
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beginning to outmode the work ethic. Another undercurrent relates
to the notion that somehow relevance is attached to earning a living.
Youngsters are beginning to disbelieve that: I've been in many schools
lately and talked to a lot of kids, and when they complain of irrele-
vance it is not high-falutin’ philosophizing in the stratosphere. When:
théy ask for relevance, they are not asking for the curriculum *o b
related to possible jobs at all. They are asking for relevance on the

deepest possible level, the same thing that Plato was talking about,_

even if they use a fuzzy vocabulary to describe their feelings. 1 fear
that the program of vocational education, no matter how noble its
motivation, is not going to answer their demand. It won’t make them
feel that what they get in the school is more relevant. It will make
them feel it is less relevant. Another thing is this: youngsters, even
those who want to work (and most youngsters do iant to work), no
longer, in many, cases, think of their lives as you and'I and many
round this table have done, that is, in terms of a career. Many of
them think in terms of ten careers or mere experience, the sort of
thing that Goethe was talking about. You and I, Dr. Marland, were
brought up to get somewhere. Perhaps you were brought up- in
somewhat humble circumstances. -

Dr. Marland: In the early Depression years. . . :

. Mr. Fadiman: Exactly. So was I and so we think in terms of a

career. But many youngsters today do not do so. They think of life
in very different terms. Though they can’t phrase it exactly, they
want a lot of different experiences, and those experiences are not
necessarily connected with rising on the ladder until you hecome
President.

Dr. Marland: I am not at all in disagreement with the things you
hav_béen saying. We have brought -younz people from a wide
varidly of circumstances, economic, social, ethnic, into our delibera-
tionson this subject, and——without boring you with a lot of statistics
and djta—we have a truly remarkable sense of support for our
notionsd as we describe them. Now this is not simply to sweep aside
your observation about whether young people really want to work.
It is to say that we aré able to communicate what Career Education
might be, that we are getting just unbelievable endorsement from
young people from a broad social and economic cross section.

Mr. Fadiman: You can get endorsement for anything.
Dr. Marland: Bui iet me continue, because I have only just begun
to treat one of your observations. That is your assumption—and it
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can easily be assumed from-my exposition—that we were talking
about economic ends as part of thé"work idea. I am among the first
to concede that economic ends are not necessarily today, with young
people, the ultimate goal that you and I might have found in our
life in a different generation. I do think, however, that work, as more
broadly defined and not necessarily p: taining to economic ends, is
something that young people do want, as you observed. Most young

people: want to find. work, something useful. Now the word useful is -
" to mr more germane to our discussion than the word relevant. Many,

yourg people sre walking to a different drumbeat, but if you really
listen closély to what they’re saying—and I think you’ll agree, .'’r.
Fadiman—when they say work they may be talking about sometliing
that serves society and isn’t necessarily economically important to
them, Is that a fair translation of your observation?

‘Mr, Fadiman: That’s very true.

- Dr. Marland: I buy this. 1'buy it most warmly. I have it in my

family, with a 24-year‘old daughter. She has no motivation whatever
toward economic ends but is very much concerned with being useful.
She spent two years in Africa as a volunteer serving the evacuees
from Sudan, trying to help them find a way of life because she
believes deeply in working, knows something about working, and has
equipped herself for working as a teacher. To her, the economic gain
is meaningless. The social value in what she is doing has taken the
place of what you and I might have had driving us 30 or 40 years ago.

Many young people are driven by-serving mankind in ways that
are larger, finer, more beautiful, more noble, closer to the ancient
ethics of civilization than what we have come to in our mores in

measuring by dollars. But I have to come back and ask: What is -

usefulness, and where does Career Education come into this? It comes
into this by saying that the young person with Career Education
experience does have something useful he can do to serve mankind.
It may be as a teacher of emotionally disturbed children, or as a
person who knows how to build bridges or hov/ to help improve the
health of people. Those are things that many young people now find
motivate them, but I have to say if you are going to improve the
health of people or grow better poultry or build better bridges, find
ways to serve mankind, you can’t do it with a guitar, sitting on a
curbstone in conversation. The utility, if you will, the bleak utilitarian
ends of an intellectual commitment that combines basic education
and something useful for society-~that is what I am talking about.
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Dr. Orville Sweeting (Council for Basic Education Board) : There
are a number of things that come to mind as we talk about this. I
think we are going to see a terrifically important change in attitude
toward What is education?, and What is basic education?, and What
is Career Education? There are inany forces that are going to change
education, it seems to me, for much of the work that goes on now
in the upper grades in the high sthools of this country is pretty much
a waste of time. A..l now that the student is expected to be mature
and capable of taking part in society at the age of 18, it would seem
to me that something is going to have to be done besides compulsorily
holding that kid in school until he’s 16 years of age, as we do now.

Dr. Marland: Agreed.

Dr. Sweeting: And I think that we ars going to have to instill in
him some kind of motivation for thé basic intellectual activities by
having him engaged in something that has to do with the real world
at an earlier age than has ever occurred before. I am seeing it a
little bit in the state where I come from, Connecticut. We are seeing
a total revolution in teacher education, for instance. I think this is
going to permeate its .way gradually clear down into the schools.
We~are not going to teach Career Education as a separate entity in
the schools at all, but at some stage or other, at about the 8th grade
or even a little higher perhaps, there will be a multitude of alternatives
to education. The compulsory twelve years of education is going to
* disappear. There will be a multitude of alternatives in education: call
it work-study or whatever you like. But we will atill have to try to
show these kids as they are growing up that there is real work in
studying English, and reading, and languages, and mathematics by
the fact that they cannot move into certain areas that they might wish
to move into unless they do the basic homework. I think, to answer
Jim Koerner, that it is not going to be necessary to add the cost of
Career Education on to everything that we are doing now. I think
that much of what we are trying to teach now will have to be
scrapped and replaced by something else. We’ve started in New Haven
with some alternatives to education and the kids fall into this program
not because they have 1.Q.s of 75 (some of them have 1.Q.s of 125)
but because it’s the first time they’ve ever been free to do what they
want to do.

Dr. Marland: Control over their own destiny is what I'm talking
about.
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) o Dr. Sweeting: This is the key to it, this is the key to it, I think. For
) the first time we are doing it at the junior high level.
Mr. Fadiman: But you are teaching them to read and-write first,
'{ Dr. Sweeting.
Dr. Sweeting: Some of them can’t, at ﬁrst, read and write before
. _ entering the alternative program (we call*it High School in the
. Community) . They are the kind of functional illiterates we are talking
about, in about 50 per cent of the cases, but as soon as_they feel
what they are doing in the school classroom is going to have some-
= thing to do with their destiny, they realize they have got to learn
to read and write.
. Dr. Marland: That’s the motivation part of Career Education. There
= is a purpose now in their.doing what the schools have expected
them to do, what families and society have expected them to do all e
these years, which most of them have done all these years, except
for about 18 per cent of our society who don’t get that message and
therefore don’t learn. Those are the people that Dr. Sweeting is talking 4
about. . v
Dr. Sweeting: As a “result some of them come back into the formal
classroom early in the morning and then go off to their career jobs.
I don’t think it’s going to have to be added on but we are going to
have to scrap a lot of what we do. The economic motivation, as much
as you decry it and depreciate it, is, I think, a powerful motivation
for about half our students at the present time, And for that half at
. least, a combination of opening ap the windows to Career Education
may stimulate, actually, the emphasis on basic reading, writing,
mathematics, languages, that we are most interested in at the moment.
I don’t think you can decree it by saying you shall take these courses
and if you are a good student in them then certain things will open
up to you. That doesn’t work any more. I am in higher education
right now and the students seem to be turning against the liberal
arts subjects. But not really, for they are trying to fulfill themselves
now in some other way and I think this wheel will turn in two or
three years. What they are going into, thougk, are the allied health
programs snd they soon find there that mathematics is indispensable,
for instance, and that language and the ability to write and com-
‘municate are indispensable.
-Mr. Fadiman: At what age do they find that.out?
Dr. Sweeting: They are finding it out at the age of about 18 now.

Mr. Fadiman: That’s kind of rough on them. £"
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Dr. Sweeting: Yes, it is.

Dr. Marland: That is why we are trying to get Career Education
into the system in the early grades—so that a youngster doesn’t have
to wait until he suddenly arouses himself to the realities of Fis
deficiencies- at age 18 or 20. We are attempting to establish Career
Education as a way of thinking in addition to, as a supporting instru-
ment for, formal learning in the elementary schools.

Dr. Sweeting: The other thing that I want to mention is that the
vo-ed act of 1917, the Smith-Hughes Act, mentioned by the Com-
missioner, has been one of the worst thorns in our educational system
because of the narrowness of it. Now, for the first time in fifty years,
it has been possible to broaden this horizon and use Federal funding
for a wide variety of activities. I had my eyes opened to this about
ten years ago when I visited some schools in the Greenwich.afea and
Darien where about 75 to 90 per cent of the kids gc off to college
and one might have thought that the vo-ed areas of the schools’
would be extremely small. It turned out that they had better machine
shops, better woodworking shops than we did in New Haven where
only about 50 per cent of our kids continue any form of education.
What was the reason? The principal and the superintendent told us:
This is the last time that these kids will have a chance to get their
hands dirty, perhaps, and learn how to operate machinery, and be
able to do some things which, for their own fulfillment, will be just
as important to them as Latin, mathematics, and lapguages that they
would expect to spend most of their lives in. Now, very crudely put,
I’'m thoroughly in favor of the notion of Career Education as long
as it isn’t something which is imposed along with imposition of other
subjects. I think that what we’re going to have to do is sweep the
whole thing clear, perhaps, and start out with a number of mini.
courses. Education then becomes really a lifelong experience..

Mrs. Talcott Bates (Council for Basic Education Board): I am
very much concerned about who is going to give these students an
opportunity to work when they can’t spell cat. Who is going to give
them the chagdk to get motivated?

Dr. M,

%. Bates: You say you will find that they will get their motivation
in the actual working process. How are they going to get this?

nd: When they can’t spell cat?

Dr. Marland: We have many unanswered questions, but at the
heart of the answer is motivation. )

" W

Gt b bt

g g T A

LT L.

1At

ah

vt

b o o i B w1 B




P

-~

Mrs. Bates: We have labor, in certain fields at least, sewed up by
the unions;.there is no opportunity for young pedple to get a hands-on
experience there. You are even talking about putting career studies
into the junicr high schools which has been, perhaps, our best chance
for a hands-on experience, but now there is talk about taking that out
of the junior high schools and putting it.in the high schools, so you
are pushing further on, even, the hands-on experience.

Dr. Dolce: Are you describing what’s happening in California now?

-Mrs. Bates: Yer.

Dr. Marland: The hands-on experience with work, you mean.
Mrs. Bates: Yes, or actual training in vocational areas.

Dr. Marland: I would hope that all young people, starting at about
the middle school or. junior high school, would begin to have some
kind of exposure to hands-on experience with work and that this
would continue through high school. It would not be the traditional
industrial arts course, where they make bird houses in woodshop,
but a variety of exposures to work in a much more sophisticated sense.

Mrs. Bates: I am very much afraid this whole aspect of Career
Education must go beyond occupational exposures. The minute you
emphasize this, it seems to me, you~get into the generalizations that
most people who are involved in education are familiar with. They
can handle big concepts. But when it comes down to the actual skill
training, most teachers are verbally inclinéd, and they are not familiar
with hands-on approacl.es, and I don’t know where it is going to
come from. )

Dr. Marland: I think it will come from our business and industrial

‘community. There is an overwhelming readiness, responsiveness, in

the industrial community to share in this notion.

Mr. Fadiman: Have they offered them jobs in addition to the
training 7

Dr. Marland: Yes. That record is clear.

Mr. Fadiman: Are they offering them jobs in 1990?

Dr. Marland: I'm not so sure about 1990. .

Mr. Fadiman: But that’s the date I'm interested in.

Dr. Marland: It’s very important to me too, and I am sure that
today’s elementary-age children must be ready to adapt to whatever
is “work” in 1990,

Dr. Sweeting: I'm interested in 1974.
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Dr. Marland: Dr. Koerner’s observations about cur manpower pre-
dictions are very sound. This is an art that is so immature as to be
almost completely unreliable;-and-thie first people to acknowledge.it
are the experts in the field. That's why Career Education doesn’t
attempt to describe itself as aiming toward a-finite job for a young
person as a bricklayer or a computer programmer.

Mr. Fadiman: But talks about clusters?

Dr, Marland: Right, that’s why we have the cluster idea.
Mr. Fadiman: Are we so sure of the persistence of clusters?

Dr. Marland : No, not even that, but we figure that at least we are
dealirig with a generalization that is more promising for the future
than, say, bricklaying. In other words, a young person who chooses
to go into what might be called broadly the construction cluster is
ranging from laborer to artisan to architect or manager, and in_this
context he finds, presumably, over the years, a mobility and sufficient
basic training and education to afford that mobility as technology
changes.

To comment on another point you raised, Mr. Fadiman—I couldn’t
agree with you more that we are living in a time when technology
may well dehugnanize our way of life so much that the only humane
things we do are those that we do outside the world of work.

Mr. Fadiman: It is a rather terrible admission, though.

Dr. Marland: Isn't it, isn’t it, yes. I would have to say, however,
that as we read about young men working in the automobile plants
in Michigan and the grave social and psychological problems that
they are facing. . . .

Mr. Fadiman: That's what I was thinking about.

Dr. Marland: 1 suspected you might be, and this is the fact that
we have to face, that technology has dehumanized work. All right,
then, those young people—and I have to say that this, too, is a part

. of education’s obligation—having completed what may be a four-hour

or five-hour day, or a thirty-hour week, must find ways to remain
useful and mentally healthy human beings in ways other than the
performance of work, which under the work ethic was in and of
itself a sufficiently satisfying way to live.

Mr. Fadiman: You and I are nearer to each other than I thought.
Dr. Marland: Thank you, Mr. Fadiman.

Dr. Sweeting: I can add a little reinforcement to what Mrs. Bates
asked. In our community of New Haven the businesses in the whole
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community are already training about 600 of our kids who go out
of school and work.

Dr. Marland: I happen to be quite familiar with New Haven schools.
There’s probably no more shining example, to answer your guestion
as to whether industry will respond, than there is right at this moment -2
in the city of New Haven. The Olin Corporation, the Bell Telephone R
Cortipany, other business people are-engaged chin-deep in the schools ’
of that city, working with the young people, giving of their resources,
and not solely in. eleemosynary ways but in ways to make that city = : -
a better city and to make their corporations better corporations. Olin z ’
Corporation was doing this at least five years ago in the New Haven
schools, and Bell Telephone is doing it now throughout the United E
States. They are coming into education responsibly, to help the schools =
. face the realities of what the real world is like, and these kinds of =
things give me courage, Mr. Fadiman, to say that all signs indicate =
that.industry will be there to help. I have met very recently with the
leaders of the Chamber of Commerce of the United States. They want
to know what they can do to make the Career Education movement
fly. I can’t tell them; it is not that secure yet. Career Education has
to grow town by town, state by state, if it’s going to grow, or else it
should die. Tt certainly will not be prescribed by Washington, ds Dr.
Koerner implied, because that is the best way to kill it. But the New
Haven example must be replicated across the land, by local initiative
and local partnerships.

Dr. Koerners Well, Federal prescription is certainly implied in
Office of Education documents, Dr. Marland.

" Dr. Marland: It is offered as a way to encourage people to make
their choices within very broad criteria. There are no specifications.
We have avoided, as you suggested, any definitions. You call that

* cloudy. It is deliberate. It is to say that if this is of any worth. it is
not going to be defined in Washington.
Mr. Fadiman: But the dough is going in one direction and not in
another.
Dr. Marland: It may well be, and this may well be creative varia-
tion. Connecticut will be doing it one way, and Houston is going
in some ways quite different from those of New Haven, but they’re
equally beneficial. They are the property of the faculties, the com-
munities, the industries, the Boards of Education in those environ-
ments, but they*both meet -such broad criteria as, for example, that
we eliminate the general curriculum—a criterion that I hold essential -
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—and that young people have experience and knowledge about the
world of work, and that sex biases be removed from occupational
options. How they meet'those criteria can be quite different, and this
is what we are saying.’ )

Mrs. Barry Bingham (Council for Basic Education Board): Dr.
Marland, I don’t see why, since industry is so cooperative, you can’t
just revert to what I believe New York State had earlier on, a very
thriving work-study, work-release program. What I must say I dread,
from what I gather is your plan, is the imposition of another great
bureaucracy. I sat on a panel a few years ago, an advisory panel to

HEW after the great vocational education act was passed, and I _

emerged “from that experience with the feeling that once you get
caught up in a bureaucracy like the vocational education bureaucracy
the inertia is such that you never get away from it, you can never

change anything. Now at that time the CED was saying that two mil-
" lion families should leave the farms every year because small farming

was becoming obsolete. And at that very moment my colleagues, my
vocational-agriculture colleagues on the panel, were pressing, and 1
must say with complete success, for immense doubling and redoubling
of the appropriations for vocational agriculture in the high schools
which I kept saying was, after all, a disservice to young people, since
they were being led to believe that this course would lead to gainful
employment on the farms. Indeed it would not. And you saw this all
through the sessions we held: fer instance, the people in what they.
called distributive education wanted ever so much more money, in
order to put, you know, store counters in all the high schools, regard-
less of whether the children were mostly going to college or not, so
they could be taught how-to make out sales slips and sell ribbons.
I must say I dread to see the extension of this point of view and of
this approach which I think would threaten the general education
curriculum, if, as you say (and reports from’ the Office of Education
seem to me to say), vocational education is to be introduced from
the cradle to the grave.

Dr. Marland: 1 have completely failed to communicate if we are
mixing up vocational education with Career Education.

Mrs. Bingham: Well, I must say I am very unclear about the
difference. .
Dr. Marland: I have said all I could sa; » try to describe the
difference. Vocational education is indeed a f . 1. of Career Education,
just as English and mathematics and music a7 but it is far from
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being the same thing. Vocationz;l-»eﬂﬁcafion is a useiful subsystem
within Career Education for those traditional components that have
to do with, let’s say, agriculture or-distributive education. But I
would have to say that Career Education also pertains to medicine
and the performing arts and architecture—and philosophy.

Mrs. Bingham: But I can’t see how you can possibly foresee the
jobs that are going to be available within the lifetime of these young
people. And I would say that a much more sensible approach to
preparing them for a satisfactory life would be to develop in them
the kind of flexible and poised state of mind that you get from what
you say you are going to do away with—a good general education.

Dr. Marland: Holy mackerel! I have failed completely if you think
I am-saying we would do away with general education. Dr. Koerner
and I agree on eliminating the general curriculum. That is quite
different from general education.

Mrs. Bingham: I quote, you right here.

Dr. Marland: You will find that I have been quoted as wanting to
eliminate ““general education” in some documents, but nothing could
be further from the truth. I am talking about the genergVeurriculum
as it is offered in high schools, which is a nothing. I &m not talking
about general education, regardless of Low I may have been mis-
quoted.

rs, Bingham: Well, you have been misquoted right here because
you say-that true and complete reform of the high school cannot be
achieved until general education is completely done away with.

Dr. Marland: General curriculum, you see, and there is a great
difference. General education for many people means what Conant
meant in the Harvard report on general education in a free society
20 years ago. This to many people is the liberal arts, which I couldn’t
champion more. The general curriculum is that which is offered some
people in big city high schools, about 60 or 70 per cent of the
students—in more favored environments, 30 to 40 per cent—snd this
I hold is a nothing. But we have to watch out for thosc terms. They
are tricky.

-

Mrs. Bingham: I am sorry, but it does come from your own office.

Dr. Marland: Forgive me if I get jumpy on this, but words havée
semantic subtleties that mean quite diffeient things to different pedple.
Some people will call general education that which rom the

nonentity that is the general curriculum. I want to make clear that
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what I am talking about is the general curriculum, which I woull
do away with. )

But let me return to the vocationai program. That program some-
times excludes the liberal arts. By and large it does not take account
of what you would call basic education or formal learning. I am
asking that—not only in elementary and secondary ols, but in
colleges and universities—these be brought togetherSXa rational
composition saying that, indeed, art, music, literaturafihistory are
as important to the whole life as is becoming a computer analyst or

a lawyer. They are not incompatible. If a person is going to Ob}a./ '
I

lawyer, dealing for the rest of his life with the human conditich,

think it quite important that he know and love poetry and philosophy
and music.

Dr. Jacques Barzun (Council for Basic Education Board) : Let’s
concentrate on the career side of things. What is actually done in the
school about the career? Are students told about it or are they taught
it? Apparently they are not taught it because they go and get it on
the apprentice system. What then goes on as regards careers? Let’s
take liberal arts for granted. What enters, from the n:oment that your
scheme begins to succeed, what enters the curriculum that we havéir't
had before? It isn’t vocational, it isn’t occupational, it is all by the
_apprentice system. What is new?

Dr. Marland: Well I would hope, Dr. Barzun, that there would be
s.mething new in making learning more joyful, more disciplined,
better motivated for young people from about age ten through college.
Dr. Barzun: But by what means? We’re all in favor of virtue.

Dr. Marland: All right. I will try to finish, sir. By making it more
meaningfu!nd saying that mathematics has usefulness, that science
and history and English hav usefulness. Up until this time we have
assumed that learning is of itself its own reward. Teachers have
taught that way. You are sipposed to learn mathematics because it’s
good for you. I am holding that this hasn’t worked for a great number
of our youth and that therefore we will bring young people some
aspiration about what they want to do with their life and say that

mathematics relates to this kind of life style. We have a variety of -

offerings linked to our career clusters—in science, in history, cestainly
in biography, certainly in English composition—that will be germane
to the world that a youngster at, say, age 14 is looking toward. The
mathematics he does, the great lives he reads about, the science he
learns, will have some kind of articulation with goals that have
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meaning for him. At age 14-he may think he wants to be a doctor.
He may decide two years later he is not interested at all in medicine.
He may want to be an engineer. All right, he has the option to move,
in terms of his own goals, not the school’s goals, not society’s goals.

Dr. Koerner: Dr. Marland, can we, as the jargon goes these days, °

can we just play this scenario out to one more specific step. Let’s just
hypothesize for a moment, and let’s put together a class and see what
a teacher can possibly do. Now let’s take the age 14, take a 9th grade
class, take a general science class in the 9th grade. Say the teacher

has 25 students, and, according to the Office of Education’s suggestion®

(I say it is a little more than that, that it is a recommendation), the
students at that age either have already chosen or are in the process
of choosing an initial occupation, cluster, what have you. Well, there
are 25 students in your general science course. Suppose that only
six of them, which seems quite plausible to me, have opted for any
kind of science-related occupation. Six out of 25 in the 9th grade
in a general science class. And suppose the teacher is teaching, say,
a unit on the digital computer, very important in modern technology
and for a general science class in view of the impact of the computer
on modern life. What does a teacher do? Does he say to himself, well,
only six of my 25 students have any interest at all, at least at this
point, in a science-related career, therefore I can’t take a lot of time
talking about a lot of science-related careers. So I am going to ignore
that in the interests of the 19. Or does he say to himself, it is perfectly
obvious that none of the 25 have the slightest idea what kind of job
he might be interested in after high school, therefore I'm going to
cover a lot of science-related careers, and mention how the computer
affects a lot of jobs in industry?

And then he asks himself, well, what jobs in the computer industry
are going to be around in ten or fifteen years that would justify my
encouraging students to take a possible interest in them? Then,
having decided that, the teacher has to decide what it is about that
group of industries or jobs that he is going to say. And having
decided all that, he is confronted with the problem of how he is going
to talk about the digital computer itself if he takes time to do all these
other tasks. And he has no idea what group within that 25 he is
addressing himself to. So in purely practical, pedagogical terms, how
does Career Education work?

Dr. Marland: Well, I think you have brought us a brilliant illustra-
tion, and obviously you have said that teaching is going to have to
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be much more sensitive, much more lively, much better equipped to

respond to the needs of young people than it is now. The Lord knows
it can be greatly improved.

But.a more particular response to your question suggests ti.at there
would be some kind of rational grouping of young people in-a science
class, as distinct from a random gathering of 25. You would have
some-sort of grouping, pertaining to the perception of each child
of his own career, in a given science class to begin with. Let’s say
that probably all young prople in general science ought to have some
exposure to the computer. I would probably make that as at least a
subjective assumption today, just as we assumed some exposure to
the typewriter and the telephone twenty-five years ago, as instruments
for living. But this exposure would vary greatly according to what
a youngster’s momentary interests were. If he were going into engi-
neering, if he were going into one of the social sciences that draws
heavily upon computer applications, he wouid be in one group of 20
or 25 youngsters. If he were going into something quite removed
from possible uses of the computer, he would be in some other group,
and he would be taking English in another group too. This will
certainly call for more artistic planning by our school administrators

and certainly for much more skillful and responsive teaching by
classroom teachers.

To give you another generalized answer to your question: We are
now attempting, through contracts with The Ohio State University,
to develop curriculums that do provide for general science, grade 9.
We have been at work at this with Ohio State for about a year and a
half, and there are at least three more years to go before I can give
you very good answers to your questions. In addition to the work at
Ohio State, all states are attempting to construct their own responses
to your questions through curriculums that faculties are now building
for various subjects, as related to Career Education.

Dr. Dolce: As is the case with all good conversation, we could go
on late into the night, but we must draw to a close.

Dr. Marland: Just a final word on Career Education: It is an idea,
a concept, a proposition aimed at doing a better job. We are hammer-
ing out the idea. At tables just like this, in rooms just like this, filled
with thoughtful and concerned and able people competent to evaluate
the notion, competent to add their support and enthusiasm, or to
criticize or denounce, whatever it may be—this is where it is going
to be hammered out. It may well be that it will be found unsound-in
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just such sessions as this and then be set aside: I have to say to Dr.
Koerner that this is not a political, emotional, romantic commitment
by the Office of Education. It is a sober idea, the best idea that I,
as one school leader in the United States, have been able to come
upon to focus our energies on making the schools work-better for
everybody. But it is not a command. - ;

Dr. Dolce: Thank you very much.”
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