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The 7ﬁed to provide reawistic educdtional experierces upon which

‘L ) X

youth car/ make wise decisiQnsiconcerning'thg ' future has long been *

?&ecogni ed. However it has not been until recently that the Federal -

» -

Government has authorized the expediture of funds for co_niprehensive

/’ . . . . R s . -
career education activities thus providing legitimacy to career

-

< education., . . . ‘
. [4 -

. % - -
There has also been the growing desire on the part of local
ducators to provide attitudinal and decisioﬁ‘making experiences

related to the world of work to all students, in all disciplines, .

2

- ’ ~ . =

. N : )
////X and at all educational levels. Because of & lack of specifie¢ infor-
. 2 :
. mation and experience related to career education, local school pex-

////1 sonnel have been reluctant to provide career education experiences to
’ y : ’ ' T . v
: Jtheir students. . T

An attehpt was made to overcome the paradox of a desire to provide
. ‘ < - .
realistic experiences on the one hand and the lack of "know how" on

' the other hand by Marshall Univeristy in cooperation with the ‘West & : ..

-

Virginia Bureau of Vocational Education and U. S. Office of Education.

Five Career Education Institutes were conducted in West Virginia
A =
during the summer of 1972 at the followinglsites: Charleston, Clarks-

> i burg, Glen Dale, Keyser; and Princeton. The target population consisted

»

*, of Superintéqdents: Assistant Sﬁperintendents,.Principals,“Directors )

of Vocational Education, Curriculum Specialists, and Guidance pexsonnel.

. ¥
.
H

- . & ¢ -
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The staff consisted of a group of qualified individuals with‘ - /
¢ expertise in;aiverse fiélds who possessed a common concern for o
’ - , N - ' i € ~ b
) R }outh'and a common récognition that the public school pust expand - .
5 ¢ < .
;? its four walls and provide more realisn in the learning experiences
A \ e ¢ ‘ B x ® )
- §f proyx@gd,to students.: The,staff consisted of: ., ¢ ) . -
= . < - - - , ~ N ‘
Dr. Alton C. Crews " Mr. Keith Smith , . )
*  Superinténdent - ' ‘ Vocational Guidance Specialist
oo Charleston County Publi~ Schools . Division 'of Guidance, Counseling,
Charleston, South Carolina 29401 and Testlng
. ) : State Depqrtmont of Education )
. Mr. Herbert B. Holstein : Charleston, West Vlrginla 25305 ,
Director of Vocational Education : S . .- -
and Exemplary Program Director Mr. James Snyﬁer . jo b
Lincoln County Schodls ‘- =~ Program Spec1allst, Industrial Arts
Hamlin, West Virginia -25523 Bureau of Curriculum and- Instruction T
. ; . ) State Department of Educatio : %
- Mr. Sidney L. Linville - Charleston, West Virginia 25305
. " Assistant Superintendent : RS - ..
}\\ Putnam -County School System'" Mr. Thomas'E. Woodall ) .
Eleanor, West Virginia 25070 Career Guidance Specialisgt . - :
i \ Geoxrgia Southern College ’ .
- o TN Statesboro, Georgia 30458 "i
One hundred, twenty eight (128) participants :epresentlng thrity - .
'£30) counties in the State were fnvolvod in the five Career Education o . N
» .
Institutes. The educators who were gnvolved are as follows: .
£ e * d . . ) Y
Gilbert Atkins : Assistant Director . - Mercer
'Everett E. Barnett Coordinator of Federal Programs Barbdutr !
’ Paul C. Bartlett - ,Superintendent Taylor - s i
-Kermit B. Bias - . Industrial Education Taylor, »
- Evelyn C. Black . Counselor Marion
Tt ’ . Joseph Blainaz Board ' Principal ¢ Marshall ) " ‘
’ . Elidabeth Bonie Elementary Supervisor Brocke
Louise Bowers .Counselor Grant
Stella Brink Adult Coordinator y ". Barbour
Charles T. Brooks w Diractor of Vocational Education Mercer - . ;
James R. Brown Superintendent . Ritchie
Allen D. Bucklew. Superintendent Tucker . )
Jan D Bucklew .- Coordinator Guidance' and Testing =~ Tucker
. Clarence E. Burdette Assistant Superintendent State
Roberit.J. Burns . Cootdinator Pupil Services Hancock

4 ! -
’ %
i ‘

o : ii, -




Richard ampbell
Lonnie W. Canterbury
:Ronald B. Cantley -
. - - Ira Glynn Carlock
Ted Carter
farald Chadock
Janice Christopher -
b Wendell Chridtopher
:Donald Cleavenger
Joyce® Coe
George D. Covey,
Rosemary Cour,
. Philip Darmelio
’ " Lena C. Dillon
Paul J. Donato
Frank Dumas <y
Deﬂqis M+ Edge
A. Thomas Edwards
George M. Edwards
John M. Evancho .
) Bettye Evans
Thomas Evans
) Violet Farmer
3 Judy Felty
a’A,Irene M. Fitzwat
D. W. Fox
- ] James D. Frazier
Chestep-¥. Freed
T . ” Bernice*B. Gist
Waneila Halbritter-
Virginia Haller
Robert D. Harmon
S. Eldon Harper’
- Donald -A. Haskins
. " Katherine €. Hill
Rhoda Hofstetter,
John L. Holsberry-
Harold A. Holstein
Herbert B. Holstein
Jeanne S. Holt
Paul Holton
- Donna Howe
Lyla C. Howell ~
J.-W. -Késsel
Phyllis Kessel
3 Ted Lacy, Jr.
- Ruth Larew
g " Gene Lee 1
* Linda Lester
Betty Linvingood
Earl R. Luéas

rd

.
¢

N .

¢

a -

-

Director ~
. Assistant Superintendent

Counselor
Counselor
. Iirector !

Principal *

L4 +

Counselor

Assistant Principal

Director of Vocational, Educatlon

Counselor .

Principal

Elementany Coordinator

Superv1sor .

Counselor

Counselor

Assistant Sugg;zﬂfj/ '

ABSlstant Principal. ~
Tector of Federal Programs

Assistant Superiptendent

Director of Vocational-Adult Ed.

Supervisor; Secbndary Education

Principal ..

Ceunselor ) )

L

#

,;Xx§upervisor (Practical Arts)
G

uillance Coordinator
Vocational Director:

. Supervisor

Prégram Manager
Public Services
Guidance Coordinator

"Coordinator Elementary C & I .

Director of Federal Programs
Math Supervisor .
Superintendent'
Counselor ’
Math Coordinator
Principal
Counselor
Vocational Director :
Adult & Pupil Services Director

Principal — .
Elementary Counselor -
Counselor

Human Resources Coordinator
Counselor '

Principal ¢
Counselor . .
Director, Guidance and Placement
Counselor . R

Director., Cur{}qulum & Instruction
Principal 7

iii

%

.

- ohio”

.. Hancock

‘Preston: ) \

~Fayette
‘Mineral

.Boone

Mineral e
Roane

Raleigh

Méxcer .-
oOhio

Grant - -

Berkeley ) 3 {
Berkeley -

Barbo .
Raleigh

Raleigh

Chio6 .
Brooke ) N
Fayette .
Marion

Marion
Berkeley -~ >
Fayette

Mercer s-
Raleigh -
éoone

Cabell . - - '
Fayette
Cabell
Monroe
Jefferson -
Brooke

Mineral,
Mineral
Tucker
Marshall
Mercer

Boone

Lincoln "
Harrison -

Cabell

Berkeley

Pochontas

Mineral

Grant T

Raleigh
Raleigh
Mercer
Mercer -
Mineral
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Richard A, Mann

Helen Markwell

Henxy Marockle
Mary Elizabeth Martin
Dale Mason- |, :
Toni J. Masoh °

Helen ... Matthews ,

Dorothy L. McCallister -

Marxry Jane McMahon
Richard'L. Meador
John V. Miller Jr.
Marguerite Miller
Denis J. Minor-

- Charles.G. Moore

Connie G. Mullens™
Helen Z. Muller
Larry Myers
_Migbwn Joe Nolan

" John Nuzum

Challens B. 0dell

. Ernest Page, Jr.

Vincent Paoletti-
Maxine W. Ferdue
_Julia L. Pitsenberger
Fay M. Potter

Robert L. Quigley
James R. Randolph
Henrxy'A. Ray

Phillip Reed

Eugéne Remenar &

Margaret Reppard
Roy G. Ross

Paul D. Rothrock
Kenneth .Ruckex
Thomas Gale Schell
Lonnie D, Scragg
Anp Serafin

Harold E. Shaffer
Eleanor Arn Shirley
Ruby Shrewsburg
‘Catherine B.ﬁ§mith
David E. Smith
Frédric.W. Smith
James M. Smith
Stephen E. Smith
Gary D. Sumpter
Josephine R. Swiger
Lucille Temple +
Leonard Thompsbn
Gerala s. Trembush

Job Placement
Kindergarten
Superintendent,
Counse._or
Principal
Career Education Coordinator ,
Supervisor-Guidange Services'’
Counselor

Counselor

Counselor -
Superintendent

Guidance Director-

Counselor <
Assistapt Director
Princip :

Supetvisor ' ,//’

Coordinator ¢f Secondary Curriculum

Agsistant Director ~ . -

" Vocational Education Directdr
Vocational Coardinator .
Superintendent

Assist@nt Principal
Vocational Counselor
Counselor

School Counselor .
Assistant Principal .

Director Technical Programs :

Assistant Superintendent
Guidance Director N .
Assistant Superintendent
Counselor )

Principal

Superintendent
Director:Secondary Curricylum
Pupil Personfiel ’
Assistant Principal

Director Elementary Education

‘Principal

Supervisor.

Counselor ’ -
Counselor

Vocational Director

Principal ) .

" Codrdinator Special Education

LA

Principal
Superintendent
Guidance Céunselor
Supervisor ~—

Principal

Principal . j

iv

Raleigh
Grant .
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Marshall
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Raleigh
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. William™. Umstead III Director-Pupil Personnel Services Wetzel
William K. Valko Counselor ) Marshall .
Kenneth Etgene Vance Guidance C'ounselor Pocahontas
Paul J. Vennari . Principal . - L Raleigh
Bobby E. Via Principal Monroe
.2, Pamela B. Warfield® Elementary, Counselor Marshall
Paul Wassum Director, Secondary Language Arts Cabell
.Ralph* S. Webb . Counselor Raleigh
Richard C. Whiting Director /of Inst!‘uctxon Bérkeley‘
Trixie Wood Counselor Raleigh
f’ Thomad® E. Woodall | Guidance Coordinator gincoln
James A. Wright - Principal L. LR .Raleigh
’ . - ) .Q B
. LeVene A. {Lee) Olson . v . Lt
h EPDA Project Director .
N ’ - Director of Career Education T
. Department ofAvocational-Technical Education . s
. - Marshall University ) . )
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Thé general ohjective of the Career [Fducation Institutes was to L

o - <
provide reanincful inforpatiop and cxwerience upon which educators in
- Ay

local schpol systers are ahle Lo systenatically make decisiqps relative
i

&
* L - . . s

to planning, developing, promoting, implementing,” and cvaluating Career

Education. e

. ,- . _/ % & - o
_ . TNTRODUCTION ) g E ?
. ' ‘ -
. by <
N LeVene A. Olson - .
fs\a * [
.

a b L4

. 0

Through Career Education, learning experiences can become ruch

-

-~ 5 .

more relevant for Americans of all agess llowever, admihistratorsiQ‘g?b

A

. : .,y 2 . -
supervisors must be willing to allow teachexrs to: (1) move away ‘from

a recimented curriculur, (2) cive up an authoritarian crientation,

\

(3) bring thé cutside real world into-the classroom, ‘and

-

(4)1allow

.
v .-

of interust

\\\students to heoin an cfucational cyverience at the point

)

-
and concern of the Stuﬁenf%. .

-

1

because of

theeCareer blucation concept.
v

for Adult,

*

for the lack of Carecr

administrators s supervisors,

.
s

};

&

E

«

N

¢

Departnéntsgof education and institutes of hidgher education:, poor

A

.. . . =3 .
Manv. adriristrators have reen unwilling to attennt Career Fducation

a lack of specific information and experiences related to
s . ) A\ . L) -
vocational, and Technical 'Fducation, articulated his concern

and cowisclors which hhs "tended to per-

petuate inadecuvate coordination of resources, a dichotomy between State

-’

Robert Worthincton, Associate Cormissioner .

Lducation information and experiences provided to

¥

1
|
|
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utilization of available support from business, industry and ‘the community

-

v . and an imbalance :in strategies selected to 1mplement,priorit1es."l
- ! ' P
Educators, parents, and the public are becoming increasingly con- Lo
« N £ .
- . cerned ,aboub the need tq provide accurate and complete information and
Al .
é . meaningful experiences to students aDout occupational and educational

dalternatives. Although educators are usually not concerned with atti-

tudes concerning occupations per se, they are concerned wgth behavior

P

.

1

ademic skills pecessary in most occupations.

. t
' modification related to &c
- |
|
i

”According to Bandurg,."the development of *“eneficial attitudes is
. . ; . _ i * 2 ‘ r~
<~ - Ofren regarded as a majof objective of social change endeavors." He e

. !

€ H . N - - L4

further points out that 1t 1s assumed that a correlation’exists between, -

. the attitudinal‘domain and subsequent -actions. Yet in light of :this \\

v

H
- »

® 13
- objective, Toffler states that "the more ‘crucial the question of values
. e .
(attitudes) becomes, the.less willing our present schools are to %rgpple'
w F,

with it. It is no'wonder that mllllons,df young people trace erratic

—— RN

pathways into the future, ricocheting this way and that like unguided

3 ) ) . \

:

missiles."” ~
’ ' ' : ’
N . Students possels a vast repertoire of behavior which reflects
. 1 . -
attitudes about occupations and education. Many of these attitudes

A

*

are based, however, on inadeguate information and experiences acquireéL

- L0 l

i . N ‘ * e 1
e . . .
lrobert M. Worthington, Comprehensive Personnel Developmént For .-
Career Education, (A discussion paper prepared for the Fourth Annual ) |
JLeadership Development Seminar for State Directors of Vocational Edu-
ation, Septenber 1971, LasVegas, Nevada) p. 3. - ’

. - , e 1,
Aibert Bandura, Principles of Behavior Modification,’ (New York:
Holt, Rinehart, and Wiaston, Inc., 1969), p. 595. . \\
3Alvin Toffler, Future Shgck, (New York: Random House, Inc., ' -
1970), p. 869. - . L 8
- v j- »

s : \ *
) - \ .
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from misguided socialization agents. The procass of socialization

\

(learning attitudes and valués) has for the most part in the past come

*

. . ¥

about unintené&onally. Attitudes about occupations and education have

been formed through incidéntal learninc whicn has often been based on
. - v *

inaccurate or faulty information. 'But even with inaccurate or faulty a-
4

4 = .
informatioh the'youth of today seem to possess a high degreé’of sophis-
A} . . . ~ N

»

tication. Today's students do not appear to be as naive as the students

) s of the past. Even so, thonsgnds of students graduate from high school

P
Y

-
each ryear lacking a us®ful education.

>
'Addressing this pbint Commissioner Marland states that the students

L

"are thé unfortunate inmates, in most inst;kgfs,lof a curriculum thé£ is

or truly academic. We

end Q

neither fishk nor fcwl, neither quly\vocational

1
a

call it general education. I suggest we gez rid of i

s , L 7
) In the agrarian society of tlie American Natien in former years,
L4 - . .
adult roles were quite visible. Large extended families prov%ded uncles,

P

aunts, gragdparenté, parents, and othérs for the young to imitate.

=

Small factories and businesses were often found in the TiofMe. The youth

L3

were Surrounded by and ‘involved in work activities which prévided/the

-

knowledge and ékperIence upoﬁ which attitudes were formulated.

/ > .
3

In the past, educated and literate employees were desired but by

%)

Yo

.nho means essential. Some of the greatest industries in the“Wmited States

in the past were administéred principally by men who could not speak

- . .

$Sidney P. Marland, Jr., Career Education Now, (An address at the
Convention at the National Association of Secondary School Principals,
January 1971, Houstqn, Texas) p. 4.
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English.5 However, the developrent cf a highly sophisticated bedy of

@ Al

science and experience in 1ts application has resulted in rare ogcurrence

1

’

of su¢h phenomena.

Changes in American society havefvirtually eliminated the tradi-

,

tional 'metiod of graining knowledge and experience upon which attitudes
. & S

o

0

-
»

£s

and subsequent occupational decisions arg facilitated. If stude
N STE o
- ~ - .
who comprise the emerging labor®force are to be viable 'members of
i

. B

- [s
society, it is important that thgy/systematically be provided with the

]

i 1

knowledge and experiencé upon whyéh future occupational dECiSiOﬁﬁ(gaQ
/ Is

i -

be based., ' ) - ) .

o
- o

1

The need for innovative educational programs in a period of massive
o

. ) R . . o
technological change has long been recognized., Galbraith observed that
! - ' - k) P .

T~ . . .
youth has been excluded from the labor market partly because of the hard-

ship of employment and partly to make way for education Bpportﬁaiﬁjes.

.. .

.Yet, youtn has not been provided with the education (at least in ftill .

and satisfactory measure) which the exemptidy from labor was designed to
. t - ™~ . B - .
make poésible.6- . v o, .
» ’ e ) o

Congress recognized the need for "new ways to create a kridge .o
between school and earning a living for young people"’ by includiné .

a section on Exemplary'P;ograms and Projects in tlre Vocational Educa- .
; . . ) )

tion Amendments of 1968. One method of carfying out thefpurposes of

a

Iy

part D, Section 142, is to establish innovative model programs "designed

a

Sjohn~Kenneth Galbraith, The Affluent Society, (Boston: Houghton
Mifflin Company, -1958) p. 243. . T W 3

6Galbraith, p. 262 7 o

7U. S. Congress, Vocational Education Amendments of 1968, Public
iaw 90-576, 90th Congress (1968), 17.

: < N e
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‘ 6 - / e
. . ? "
3 i ~ * - 5 .
(to,familiarize elementary and secoldary school students with the broad J
s , . .. ' P - : ’
* range of "occupations for which special skills are requi~ - : .
. « N k4
; \ - . . -
‘requisites for careers in such occupations. = ’ o st )
3 : ’ ’
oo T Hansen suggests that present career education practices in the
: = . . » "} Al
i ' schools have not kept pace with theoretical develapments. Traditional
e -~ B J
- = ne thods of?providing career information (occupational information units,
- H . y ', Y .
) g 4 . . . . .
' career §a¥§, étc.T need.to bé evaluated and possibly replaced by a sesguen-
i" tial prog:am, K-12. Haqggn's suggestions are based .on changes in\voca—
e tisnal Heyelopment thecry, the nature of. work and its meaning to the
A g . individual, and new inf-imation retrieval technology. The following are
. - . suggested examgles of experience Ehat'may be included in career educa-
4 . ) v ’ - . . -
. ’ S tion: (1) Becision—makin% experiences, (2) itidustrial and educational
e 1 vi , (3) counseliﬁg, (4) “careey @amES, (5) simulated decisionlqaking
J 5 oo .
R ’ .. . {i ’ . b
f . T experiences, (&) pe;iodic visits to career guidénce centers, (7)'periodic
‘ career cohferences, (8) job site visits, (9) reinforcement models,. (10)
] « . - . . %
. 2 . . = P
staff career Specialities, and (11) student career logs.9 . .
,. ' - B A ' ‘ ' ’
. ™ \\ According to Commissioner Marland, .
, - . ;:za\. . : . .
’ , y It is flatly necessary to begin to construct a sound,
systematized xelationship between education and work, ~
A . . a system which will make it standard practice to teach
- N . @&very student about occupations and the eccnomic enter-
K ! prise, a-system:that will méfﬁétly increase cdreer .
. /j .options open to each individuad d enable us %o do a
", better job than we have been 801ng of meeting the man- -
- 1 CT . power needs of this ccuntry. ) ' A
. N ¥
s & ’ ‘ . o
% 2 8U’,-S. Congress,‘}B. ' . _
) IR 9 N ' . )
. - Lorraine S. Hansen,."Theory intofd¥actice: A Practitioner Looks
' g ,. . at Career.Guidance in the School-Cuxficulum, "vocdtional Guidance
i uarterlz Volume 15, No. . (December 1967), 97jibe< R
. A% - v
« 10 — ' . ¥+ ,
- S. P. Marland Jr., Career Education - More Than:A‘Name i (An .
address before the State Directors of Veocational Euucatlon, May
1971, Washlngton, D. C.) p 6 T , &///

PArulext provided by enc
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” nr 4oe of sociological changes and the resulting ramifications
: for the individual.in today's sogciety and vast technological advances

which leave many (to use Toffler's terminology) in a state of "future

I'4
shock" ‘makes it imperative that school administrators become knowledge-
, .
able about alternative methcds of providing relevant education for the

2
S

youth of the Nation .

/e * 13
LA ' ~ Based on,/this ratiocnale, the institufes were designed to:

. . i ]
' <l. Define career education, provide strategies for implementation,
and investigate cost and effectiveness of career education.

2. Demonstrate the - -developmental relationship of career awareness,
career orientation, career'exploration, and career preparatory
education. . . -

3. Provide information concerning curriculum development, correla-
ting curricu}um,and teaching strategies suggested in career

education. :
£ ] T ’ .
- ) . 4. Provide experiences related to administration, articulation,
) and pamblic relations in career education. .
. , . N. P
- " 5. .Provide experiehtial activities with commericqlly'pr6duced )
i - - . . resburce materials, which can be utilized by'teache?é and
students. ! . )
6§i Formulate models and strategies upoﬁ<whiéh local schools may
= conduct programs of gaéger education.
) ‘ R ‘ ‘
2 The program schedude for the five institutes was as follows:
¥ / .
& Monday: . . ’
Task a:.& Proces )
. - 7; ,Defin#ion of Career Education,

Strategies for Implementing Capéer Education

Costs of Career Education ’

Effectiveness of Career Education . .
Carder Education Model

P
3
.

ﬁThesday; ) \
Lincoln County Exemplary Model

. . Lincoln County Resource Units and Bibliography

- , Industrial ‘Arts Fole in Career Education

-~
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{
. Wednesday: ‘ X ’ T ' ‘
Cognitive, Affective, and Psychdhotor Objectives . <«
’ - The Emerging Role of G i&ence and Counseling .
. ng Role of gGuiNgnce gnd Cq

.
-~
3 +*

: Thursday: v
Adnministration, Articulation, land Public Relations . '
, Career Suxvey lodel K
Curriculum Development .
Career Education Delivery System ° . ~ ;

.

[ —
.

. R e o

. Friday: . ) .

. Designing Models and Develdpipg Strategies i ”
. Organizing and Conducting Workshops' 7 ‘

« ‘
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i . The activities related to the institutes covered a three month period.
- The following chart indicates the time period and activities involved. .
- L ,

|'a|B|ClD—JE|Fl
30

~May 1 May 15 May 25 . June 19 June 23 June 26 June

/. GIHIIJJI"'LIMI
) July 17 July 21 July 24 July 28 .Aug 7 Aug ll Dec'%S '

A. Applications Received and Reviewed

. B. Applicants Notified
] C. Pre-planning .- . ) . :
g D. Charleston Institute % :
: E. Pre-planning i i
- ; F. Princeton Institute /
d ~l . J¥Ye-planning B
o . . Glen Dake Institute
’ . ‘Prgiplanﬂfag .

Keyser Insﬁ?tute
Pre-plannirg .

Clarkspurg Institute
Final Report Prepared ]
) b

-
¥
N A
R Lad

TR EHER QDO

A -

The attendance areas for the institutes are indicated on the West
Virginia map in Figure l. *The institute- sites and dates were as follows: |,
A - .

<

June"19 - June 23

Charleston Institute:
June 26 - June 30

Princeton Inctitute:

-

Glen Date Institute: July 17 - July 21 .

Keyser Institute:
Clarksburg Institute:

July 24 - July 28 )

August 7 - August 1l
s\/
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1. One-Way CEC Exercise - :

. - . -t
’ - I3 ’ « |. *

A. Background Information on Carger Educaticn,S

K~6 regei’e.occupatlonal e.ger;fnces through the existing subject arcas of s

\ . ~ .
, .
social studiesy mat?ematlcs, language .axrts, science, and fine arte. ind

4

objective of career awareness education is to provide occupational andi
educational experiences which will devel€p the studant's skills, attitudes, .

and knowledge and result in a greater awareness of the occupational cptions

-

available to the student in the world of work. ‘. (

4
, )

Through a process called ocurriculum cdrrelation, ?ccupatlonai and :
. kA " ;\' ) - -
| du“atlonax expe; esces are ingkoduceé‘through a supreztwnicn 15 related to
. ] - )
the o< watﬂo requlrem_“ts {academic skilds). The ;MQ; of m. ocvcupation {0 %
* — i \ ‘ - P

o

-
.

- » -

is ihY opuced where intergs€ can u@ stamulated,

¢ SR o

The meﬁhods or vechniques used to UIDVch siudents with gccupational ‘.
LIRS . - - -~ -
! : .3 = ’ e
knowledge and ‘experi nces are (1) Field exper erces to business, ifdus Lr;al, .
~ 7 . .

\ - . - 1 i 1
and gevernmental instituvions, {2} Simulation and/or hands-on activiities of
\ -

cogﬁitive, affective, and psychomotor nature including raper and pencil . .
\ - ad 'S N
1

1 * - - " N .
simulation, rg}e playing, and experiences with employers, ./3; lanipuldtive -
\ 4 -
actxv;tmes such as painting, drawing, printing, sewing, sawlng, sammering, ) ~

\ »
\\ - - i
/
sanding, etc. (4] Resource role models representing the family, community,

v

business, industry, and government, (3) Multi-media activities such as books,

s

films, slides, visuals, audic tapcs, video tapes. organiza.icnal publicatiﬁfs,

etc, (6) Ability.and aptitude assegsmerf of informal classroom activities

and foxrmail testing,j&?) Guidance aud counseling by classroom teachers on a

daily basis and occasionally by school counselors, (8} Interpersonal inter- :
t
action througn lectures, discussions, panels, ete¢., and (&) vcoupational {
~

research in the classyoom librarxy and in the community.

=
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© to seprrduze these cirzios according to the diroctions
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Dirccetions Por s Tne-w.y Ixorliecs

icSt Ine GemonInrate. fror wcch 6-1¢ participants. :
\
+ ‘-_”I -
Ve ARQICSCe Wl ny x-.‘ Gre'w

.
$th whe baskground information.,
lanatroil, guegelens, answers, and

vide ik parciciranis int- groups ~f 5-10 reor

sonstratos {or caca group,

' 2 .
cr.d: < i1onsiloano sheet of paper flr each pactaci ank o oall
copz.  Label the y sper > .
Tne Way CLC Cxerciso .
. Carcer A-areaess iuilti-Diicipline Medel, K-6

e ~rms axe wobd that the wew nstraldr wili provids thom
thoapocclisaes £ Wdraving a serdes of cixvcles. - The participants

e poriocipants ere ot Lo oask any guestions wr talilto any

o1 v ocoer of the group.

e i metrato v way nol ¢ oww the participante tae drawings.

.
Gavn  weGl SELL Loy oopy o oa ot silosteole cwlall ndbips waith md ’
. S \
T s ' v : .
. A - o~ I - N - 1=
SRS TS arcieny mte ool demons Lrat xe BV oan Coddvad thmrough
Letouih, s, 2l odem nricatee ar. asked to procecd with

Do
A,
3,
C.

.y

Sourcsticns {or the one=goy G2 RGO T,
*

b ogreu LA complite st CE AuXelSe as quickly . -
A ;x s firigh yrioy oo gxplaining the

Exercise, e
sraws the pagiicipan®s
Frarticipants’ models

nok 6 tfr.c‘ The discussioa
Zuld <l about cne-way
tdan .
-

monstrators may summarizo it o folloving, »

Cne=lay oomennic.irons o weul ity gutaloey '

ne-ey ConmunicEty sl sl earily 13 aconrate,

:‘nc;t'ay oo omumnec .ty Lo 5, wenally tseacing, .
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One-Way CEQ;Exefcise’ R

LTS

Career Awareness Mﬁlgi-digzzkline Model, K-6

\
3

Note: The innexr circles represent zhe teaching strategies or procedures

utilized to provide realistic learning experiences.’ They are (1) ability - :
and-aptitude assessment, (2) field experiences, (3) guidance and counsel-

ing, (4) interpersonal interaction,” (5) manipulative activities, (6)

multi-media activities, (7) occupational research, (8) resource role models,
and (9) simulation and/or hands-on experiences. . ;

-

<
<




i . IT. Two-Way CEC Exercise . i )

) r

©

A. Backgroupd Information on Career Exploration (Cluster Concept)
In the lower high school levels, the cluste} cencept approach may

be utilized to provide entry level knowledge, skills, and attitudes

PR ——
-

in a-large gumber of occupations within selected clusters.
Criteria for the selection of an occupational cluster are as &
follows: (1) The cluster should include occupdtions related in

‘terms of duties, materials, finished products, or services performed.

; i ) (2) The cluster should possess a lavge breadth of occupations
requiring various skills, attitudes, and" knowledge. . . <

The criteria for selecting odcupationg within the cluster are as

1 follows: (1) The occupation should'provide good future employment

S
™
opportunities. (2) The occupation should provide for entry level

2

] ) employmenﬁ after completion of one's formal education. (3) The

2

§ «w  occupation should allow for advancement through successful on-the-

L=
job~-training -or additional education. (4) The occupation should

1.

be of such a nature that numerous,skills, attaitudes, and knowledge

* —

are necessary for successful performance in the occupation.

N ! Entry level tasks for the occupations meeting the above criteria
- .
are identified. The tasks are analyzed to determine the common elements
! in the areas of skills, attitudes, and information. ro.
A
Z The commonalities (elements common to all of the occupations) are
taught in the total group situation. The introduction of the clustex
. ” !
‘Z : of occupations should begin with the commonalities. Following the

in'troduction, students are divided into occupational groups within

ERIC. o

PAFullToxt Provided by ERIC

J
Z the cluster. After the student has experienzed numerous activities




¥ 5
’
.

. and developed some job entry skills, he moves to a second occupation.
: This rotation procedure is followeéd until the students have experiepnced
- i "

activities in all of the occupations offered in a cluster., ] L

. - 5 . s i
Individualized instructional packages may be utilized for selected
7 " N

o occupations within the cluster. The instructional units should
inclyde behavioral objeg&ize(s)d diagnostic instrument(s), learning

- activities, instructional resources, monitoring ins%}ument(s), and

. *
. N -

achievement instruments.

ERIC .
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11.

— <
N
’
RIS -
Lo
B. Dircctions Ior tThe Two-ay CrC oxercise
. »
Select one demonstraicr from cacn, 6-10 participants. )

'
i

Provide these demonstrators with the backyground Jnfcrmatlon.
allow time for a corplete explanatlon, qud®tions, answers, and
discussion of the {EC Exercise.

bivide tﬁé participants 1rto groups of 6-10 people. Provide

“one denonstrater for each group.

<
Proviue a penéal wd . Lo o of paner for caen participant in all
arvoups.  TabNl the parer | lwo-Way CRC nrercige )

Carccor Fyploration Clustev Concepl-Model, 9-]2

> "\v

The g:cups are told that the demrnstrator will prcvide thém
with directions for drawving a series of civcles. ‘Tne participants
are to tgnxoducg these circles sccording toa the directions

given by the demons tvaLor. ) s Cov ////// N

The partlclpanun may ask as many questions, as desired and the //
dermonstrator can provide as many answers and as much detail as
needed by the participants. -

N

‘I.

The demonstrator may not show the participants the drawineas.
\ \‘ o - ’.,,_\
The demopstrator may illustrate relationshirs with his hands. . \\n\\_d#

After e vanticicond, mud demonstracors have rebeived theronah
instruction, obl wowvastralors are ashed te vroceed with
ins}ructicns for the two-way CLC Exercise -

All groups sheould complete the two-way CEC Exercise as quickly
as possible. All groups should fimish rrior to explaining the
Carcoer Exploration Model.

.

<

After all groups have finished the two-way CEC Exercisaé, the
demonstrator (in a.group discussion session) views the participants
papers. He should draw out reasons why the participants' models
may look petter than the ones drawn un the one-way CEC Exe;p{ée.
The discusgsion should be 1n terps of how the pari: panta feol g
about two-way commun-:cations ar op’ugfd to one M%V cormunications

.

I

o
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CAREER EDUCATION PRINCIPLES

by ) o
’ LeVene A, ) ’
- 2

- . - “ . ,

. Career Education is a process of sysrematlcally providifig elementary,
secondary, post-secondary, and adult learners with meaningful experiences
in academic, general, and vocaticnal subjects. These experiences focus
on helping learners become viable individuals who are capable of making
- accurate ch01ces concerning future careers.

- 15
- ‘

wiE

v

B . To fac1l1tate this precess

i importance: -
¢ 2
. 1, The value of academic s
. 'l success and satisfactio
2. Complete ‘and accurate s
3. The value, dignity, an
] tinuously reinfozrced.
4. An sctivity centered fu
. ", utilized to illustrate
l ) 5.
classroomn.
l , t 6. The cooperat:ve interac
] ‘ dent must be encouraged.
! 7. The value, didnity, and
. uously emphasized.
Z e " 8. The concept that occupa
] static must be ewmphasiz

The relaticnship betwee
activities! and occupat

%
e
O

. 10. The value of acquiring
% : priate to the student's
1
N
3
PR ,‘\
O e s
WJ:EEE

the following principles are of major

£

&
kills and their relationship to career
n must be vavidly illustrated. s

elf underetandlng with emphasis on the

[ .

d importance of each learner

v

-

nctional .approach to lewrning st be

.abstract theory.

L

’

tion among peopl

. i

M

imBortances of all work must be

- 5

tions «.
ed.

1l
n sociclogieal factors {leisure time
rons nust be illustrated. ..

entry-level occupational skills appro-
career objective must be emphasized.

~

1mportanre of career.decisions mﬁgx be centinucusly emphasized. ”

st be con-

An open environment which :s studmnt centered mu:t permeate the
significant to the stu-
contin-

d careers are dynamic rather than




CAREER EDUCATION-BOON OR BOONDOGGLE?

*

. BY
B Alton C, Crews
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Ebbs and flows of educational inhovatidns rose and fell with our
nation's social, economic and political conceriis during the decade of

the sixties. As we move into the sevehth decade of the twentieth century,

i

school péople continiig to analyze and ingest events of the receht'past to

determine .their imélicationslfor the education of America's youth.
EMerging from the ferment of the sixties are several major educational
thrusts that may well determine school decisions and expendltures for

years to come. Identifiable influences that are emerging are: efforts
AY

to ﬁake public eaucation more relevant and meaningful to the needs agd
interests of the learner; this, accompanied by a public clamor for increased

effeciency in the operations of public schools, compose a dual mandate from ‘ .

the sometimes fickle citizenry that ultirately determine the tuas that the

educational fiddler produces. Pedagogical. change, though widely acclaimed a .
during the past decade, and frequently enticed by carrot-dangling federal = T

financial incentives, may not have produced hoped for improvements.

-

Dysfunction of the public schoal's program is frequently credited with

ailments that beset our societ&. Dropouts, vandalism, absenteeism, and
excessive fallures are symptomatlc of the lack of relevance in school ) {
offerings. “Many of today's graduates of the high school's "General and/or

-

academic curriculum” are finding it increasingly difficult to secure
- e

employment. It is estimated that some 2% million students each year term- ,

:

inate formal education through high school graduation, or college and high

:

school dropout prior to graduation. Few of these youngfpeople possess

g
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. ’ :
adequate skills to enable them to enter the labor market. Less than cue

of Zfour high school graduates have been enrolled in vocational education

’

programs. Perhaps then, those of us in education should not become

3

indignaﬂt and defensive when the schools are accused of being dysfunctional

and irrelevant for many of today's youth.

Unfortunately, we have drifted, either deliberately or inadvertently,

into schqol programs referred to as college prep, or vocational. This

2

pedagogical dichctomy has resulted in placing labels inyoungstérs wit '

~

\
resulting value judgments - the college preparatory student being prestigious

-

and highly approved while the vocatiohal‘§;udent is tolerated but not held
in the highest esteem. All too frequently the so-called vocational student

is a reject from the college preparatory curriculum and comes to vocational

preparation programs as a second choice with a bruised'self-image. The

=
#

|

|

i

l

|

] age old complaint that vocational sé;ools become "dumping grounds" for the
ne'er—dé?@ell academic reject, certainly has some validity. But, must this

l . be so? 1Is it not possible to degign school programs that provide students .
with a humane orderly, and prestigicus path tc the world of work much 1n

! tﬂe same fashion we now afford the college bound? After all, most able

S bodied and mentally capable pevsons will at some point in their lives assume
the role of a produéer of goods or services. For scme, this entrance into

E the labor market will come when they drop out before high school graduation,

While others will seek employment at the conclusion of high school, and a

smaller group will begin their careers at the conclusion of baccalaureate

[

go to work. Yet, much of our public school program fails to recognize this

obvious fact, and continues to attemp to prepare an excessive number of

§ " and post graduate college programs. But all have one thing in common - they

E1L114
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students for college as though this were an end within itself. These
concerns have generated a growing interest in what has come to be known
as Career Education.

Commissioner of Education, Sid Marland, generally considered to be the N
originator of the Career Education concépt, has deliberately refused to
define the texm. Preferring instead; to let a definition emerge from the s
grass roots ag programs spring up across the land. Commissioner Marland,-
has, however, characterized Ca?eer E@ucation as an effort to "eliminate
the separation of things vocational from things academic." Career education,
accord%ng to Marland, is for the "agtache casé professiogs as well as the
lunch box job holder." The artificial dichotomy labeling students as
pértakers of academic or vocational educational fare is removed. Darrel
Ward and Edward Ferguson in a papeix recently presegted to thg American

i

Vocational Association defines Career Education as‘"gn education plan for

> . {
all students which fully integrates academic or basic knowledge and skills

with the total spectrum of occupational preparation, thus providing relevance
to all eduéation by placing the central focus and emphasis upon Erepa;ation
for life's career role."” The U. S. Office of Education distingﬁishes Career
Educatign from vocational education in the foi}?wing manngr:' (1) Career
education is a comprehensive educational progra& focused on careers. It be- . //
gins w%ﬁh the entry of the child into a formal school program and continues

into the adult yeaés, (2) it involves q}ffgtudents, regardiess of their !
post-secondary plans, (3) career‘educétlon involves the entire school |

program and the resources of the community, (4) career education infuses

the total school curriculum rather than providing discreet, high profile \\\\‘

"career education" blocks forced into the curriculum, (5) it unites the \\\\
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student, his parents, the school, the community, and employers in a cooper-

#

ative educational venture, (6} carecr education provides the student with

information and ekXperiences representing the entire world of work, *(7

r1

supports the student from initial career awareness, to career explo?ﬁt}on,
y

), it
g R
” career direction - setting, career prepagation an#é placement, and provides
for placement follow-through, including re-education if desired, (8) career
education is not a synonym for voéational education; but, vocational prep-
B aration ;s an integral and important'part of a total career education system.
’ - ‘ If career education is to become operationai: there seems little hope
. N for it to assume the form of a new coursc to be forced into an already cver-
crowded curriculum. A mcre feasible cunriculuﬁ strategy seems to bhe to
| infuse career education exﬁérienqes'and magzrials into existing subjoct - 5

. content disciplines. Infusion can succeed where addition may lead to .

‘.

“
failure. Through the infusion process, the career education theme is care-

~,

[r——

o

fully wovert into the total fabric of the curriuclum. Such a system will have

i a functional unity that can bring relevance to the curriculum that will

serve both the learner and the society in which he lives. Only time will

tell whether career =ducators are successful in their efforts.

p——

In the Cobb County, Georgia Career Education model, the elementary

/ . part of the model prepeses to teacn an avarencss of careers to students

p—

. k in grados 1 ‘through 6. Role vlayinea, siﬁulafion, field tripe, rvosourae
porsons, and hands on cotivifies are embloyed as teaching methods in ’
integrating carecr awarcness concepts in all subdject disciplines. Broad
clusters’ of occupations, 15 in number, ccmrose the content of the program.

These occupational cluagiers arc construction, manufacturing, transpor-

tation, acr jhma. e ST PR S AN L Lo tcie ae,, aviromacn bl

[€)

ERIC ,
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business and offi;e, marketing and distribution, communications and media,

hospitality and recreation, personal service, public service, health,
consumer and homemaking, fine arts, and humanities. Loca1\0ccu§ations from
each cluster are studied by5311 students in activity units utilizing the

techniques mentioned above. Again, it must be emphasized that awareness

of and knowledge about occupations is the objective of the elementary career .
. :

“~

educational model. -

13

S
Cobb County's middle school program is built around exploration and

orientationé~still little empahsis being placed on teaching specific voca-

-

3 i

tiopgl skills. Usfng industry and businesses in the community as learning
. \ .

laboratofies, the student gets brief hands-on experiences and léarns first—
- re -

hand what working conditions are like for the worxker on several jobs. 1In

~

the intermediate school,.the-student narrows his exploration from 15
occupational clusters to\3 or 4 clusters in which he has specific interests.
Job visitation and exploration is accompanied by group guidance activities ¢
desigﬁih to.dcquaint the learner with his own caréer7;nterest,y§spirqtionst
and aptitudes. Economic awareness:of the free-enterprise system ;nd skills
in décision making are provided in the ‘middle school program.

Exposeé to career ;wareness programs in the elementary schools and
provided exploratory worg-experience in the midd}e school, the sﬁudené
now progresses to the senior high school where he'is given the option of E
job preparation program. Subject areas are tied in with occupational
inférmation in one or more clusters of work. At the conclusion of the
preparation program, the school provides aid in job‘plqcementﬂ.enrollment
in baccalaureate proérgms, or continuation iq post-high school technical

training. Such a structural sequence of learning activities spanning
- o

awareness” in the early grades, exploration in the middle grades and
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- preparation for work or further training, along with job placement in the

-

senior high school, seems to offer the humane path to .the world of work

(

that was mentioned at the outset of this presentation as being one of the

desirable.bbjeqtlves of careér_egucati%?;
Re-training teachers and producing or securing appropriate teaching
materials are essential first tasks in tooling up for career education.

It has been Cobb County's experiegce that prepdrfng elementary teachers

to fulfill their new role has proven to be more successful than has efforts °

1 - " *

to re-direct the teaching process of the subject-centered §ecqndary teacher.

I T

Motivating guidance couselors to devote as much time to placing students on

jobs as they do in helping them gain college entrance may pose an obstacle.

a

Removing clerical and administrative minutia from the counselors list of

/

responsibilities has aided@, however, in inducing ccuselors to provide job
Jd

placement services.

. 74 M )
Initial or "start-up" cost for implemenﬁ}ﬂg career eé&cation constitutes

a signif?cant outlay o funds. Once this financial hurdle is cro;sed, .
. hoyever, operatlpnal costs exceed only slightly traditional program costs.

Once teachers are trained, materials purchased or developéd, and vocational

preparation courses broadened to include most students, only the igtter

- continues as an expanded cost.

S O N A L H—— S T—

Certain cautions for the would-be career educatur may be in order.
Cextainly, oge who would venture out onto the uncharted seas of career

education may find himself the target of critics who would label him as
anti-intellectual. Proponents of the traditional classic academic

A &
curriculum will he quick to claim that academic vigor and intellectual

"

. e prsa—

vigor are being sacrificed cn the altar of pragmatism. Cobb's expeiience,

7

‘ -
(& § . .
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thopgh of short duration, does not support this contention.. Some will

question the federal intrusion into curriculum ﬁlanning, since the U. 8.
Office of Education has been the principal proponent and a major fund

. A\
supplier for early career education efforts. A woxd of caution to the school

administrator who is reluctant to give up decision-making prerogatives.

13

Since the community servies as a laboratory in career education programs,

-

the buisnessman, the entrepreneur, and the doctor,'lawyer, and
Indian Chief, must be taken into.parternship in the educational process.
No longer can the school administrator, alone, m;ke the educational decision.
Finally, can and will thé community ‘sexve continually as an educational
labo;atory? Will local kusinesses and industries be willing to pzovide
its facilities and personnel on a permanent basis to the career education
program? Again, only time will tell if the private sector of the economy
is willing and able to shoulder this new responsibility.

CAREER EDUCATION - A boon or boondoggle? . Is career education truly
an educational reform movement, or jus£ gnother ofa long list of educa—‘
tional fads that will fade ‘quietly into oblivion after having its brief fling?

Many think not. Certain conditions exist that cause many to believe that

career education is a durable and lasting concept that will eventually change

+

Y

the public school program in a significant manner. The move to make career
awareness a common learning for all has widespread public support. The
purposelessness that characterizes so much of'our school program is forcing

educators to seek curriculum relevancy. Certainly career education is in

" the early stages of metamorphosis and has not yet assumed its final shape.

Bits and pieces éxist in hundreds of school &' ricts across Americe. These

&
must be field tested, evaluated and synthesized into a workable whole before
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the claim that career education is an educatiopal reformation holds any

validity. Yet, at the same time, career-education just possibly could be |

b @
the vehicle that will bring a badly needed resté%cturing of the public

schools program. Let's at least give 1t a reasonable chance to be an

-educational boon, rather than hastily relegating 1t to the bogndoggle

scrap-pile.




THE LINCOLN COUNTY EXEMPLARY MODEL

by .
Herbert B. Holstein

- S

?

This paper describes the Exemplary Programrcpnducfed in Lincoln -

County, West ¥yirginia. Specifically, this paper addresses itself to the
following topics: goals, objectives, assimilation, program levels, suppor-
tive services, inservice training, community services, vocational preparation,

evaluation, and clusters.
‘ Y

.

GOAL NUMBER ONE
To provide broad occupational orign%ation at the elementary and

L
secondary school levels so as to increasé%sqgaent awareness of the range of

options open to them in the world of work.

Career Awareness : o

General Objective . .
To provide an instructional system designed to present occupational

information to children in grades 1-6.

Specific Objectives : .
(a) To provide students with occupational information to make them

aware of the meaning of work and its importance to them and society.

£

(b) To provide experiences in which the world of work is presented
in a manner that is realistic and appropriate to the student's

state of development.

(c) To inform students about the multitudes of occupational Ofportunities.

(d) To present to students a realistic view of the world of work and
encourage them to consider their~own abilities and limitations.
(e) To provide students with basic information about major occupational

fields.

‘7)

4
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To stress the dignity in wor% and the fact that every worker
performs a useful function.
(g} To visit local bus;neéggg\hng_i?dustries to get a first-hand
view of the "world of work". \
. Careef Orientation*
General Objective |

’

:

To establish in grades 7-8 a cwrriculum which will assist the studeft

to ‘acquare such knowledge of the characteristics and function, the duties
lie.

and rewards of the occupational families within wg}ch his choice will
probhably

Specific Objectives

{a}

o

To give students an understanding of the knowledge and skills
basic to the broad spectrum of the occupational families.
~{b) To pravide the student with a guide to educational and

;
.
.

families?

a

occupaticnal requirements cf different jobs.

{occupational
To assist

;.
the' student in

&

acquiring a technique of analysis of
occupational infgrmation

and to analyze such anformation before
making a tentative choire.

To stress habits and attaitvudes which

are needed for successful
and continued employment.
4
{e) To provide students with exXperiences
i

designed to, develop an
awareness and self-%eallzatzen that
i

leads to the selection of
the appropriate career with realisti¢ aspiration levels.

B




Career Exploration -

*

General Objective
To provide students in grades 9-10 experiences that will enable them .

—~—

to make realistic occupational choites,; experiences in working with others,

and understanding of the psychological aspects of work as it relates to .

their o.a temperaments, personalities, and values. -
s . . ’
i specific Objectives
(a) To inform students about occupational and educational opportunities
! at all levels.
f - RN . : : : o .
(b) “Qq\grov1de students not fin.shing high school with information
) related to the opportunity to enter and occupational training
~ ) : -
program and/or employment. <
(c) To provide students with knowledge in broad fields of work which
. will assist the individual in making long range vocational plians. : .
{a) To piovide "hands on" experience in various occupational fields
v offered at the county vocational-technical education center.
"’ (e} To make the student aware of the continuous changes occurring
7 in the world of work which necessitates continuing education or
training in the various career areas. ) .
(£) To provide the student with information concerning other educational
opportunities (colleges and other post-secondary programs).
GOAL NUMBER ‘TWO -
/ . L] L] . . s
To provide work experience, cooperative education and similar programs
. ' Y
nakxing possible a wide variety of offerings in many ogcupational areas.
General Objective.
To expand present and planned vocational program offerings to include
(a) cooperative vocational programs to assist in removing the artificial
barriers between education and work, and (b) work-study programs designed
to assist in need of earnings from such programs to commence or continue .
) . . N | -
EE T(j their enrollment 1n vocational education programs.

Aruitoxt provided by Eic: i ’ -
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Specific Objactivas e

N

Tc provide students with the backgyéand necescsary to further

{a)

(e)

(£)

thailr car.er preparation in post-secondary training programs. //;:>
Tr» provide students with a salable skill necessary for job entrxy
hY

To provade students with skills, attitudes and work habits nec-
essary for empldﬁment in a clustexr of closely, related occupafions.
To increase student participition in programs due tc broadeneg

- 7

curriculum offerings made available through cooperative vocaticnal
educ.-tion. ' L
. - “’i‘\

To provide economic assistance to those students in need of such

~

assistance in .r.er to remain in school and to continue their
enrollrent in vocational education programs.

T, provide opportunities for learning by doing in actual work
-

situacions.

;

GOAL NUMBEPR THREE

To provide students not previcusly enrolled in vocational programs

oprortunities to receive job entry skills just pricor to the time that

they leave school.

GENERAL OBJECTIVE

5

To provide eac’: student leaving§ school opportunities for appropriate

training--to develop job entry skills necessary for em.'loyment.

Specific Objectis .

1

- 1a)

(k)

{c)

Towintegrate vocational and academic instruction with an

[y

.orientation Laward j b -a petence.

.

Tc adapt the occupational lavel, of skill training to the =

-akilities and aptitudes f the student. :

To providn intensive summer provrams for entry level skill

develorment.
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\ fdy  Te provide coppertun:ities for individually criented vecatioral .
. ) ’ N
training. . . . .
<’ : 3
(e) To provide job orientation, work ~bsgervaricr and on-the-job
- s -
. k3
training activities s
{f)  To prcuvide 1cb creation, Job development, 2ok placement and

®
o7

(g To preovide ungrad ingtruction Conpaimenttd with spe-ialized,

»

GOAL NUMBER- FOUR . : - .
To prev:ide intensive coccupational guidan.s and -cunselsng duving the

-
last years of schoel and for 1nrtial plasemert of all students at the

completicn 2f their shoolrng.

General Objective
To provide inrensive v

O

e
educaticnal de<:ig¢ion
are dropping ouvt of =sthcol wmd thosge

Specific Objectives
{2, Tp provide cpprrturities for stiadents, 'o leass more abour
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themselves, w
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aspects of Sobs as they relare 1o theiz vatues.: perscnalities,
H

aptitudes, and abilities.

by To provide srudents with information regarding post=-se<~ndary

carecr developmen” Oppornunivies.
A} L]

v
=~

t¢'  To provide opportunities for studerts '~ relate orcupational
N .

aspirations to educziicnal goals.
’ * ‘\. »
vdi To provade students woth opporturniries to deyrlop mnderstanding

~

vy,

2f and make reaiistir career choices
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1

e

SR was a'dopbed. :

a
- .

. - ;& 3 .
" the cur:icugm, testing and -advisinq studefils, developing curricul o

) ‘!'% TN ,.',‘
- matérials, establishing schedules, securing woxk stations, and perfommg

L - AMaersy v E ety

, othex activities related to ‘édmin'istraticn and supervision. - w:.thm the

TN e N
Lincala County school’ system the model adopted for the reergm:.zed curnculum
) _ 1

., w be ocansidered. 1nnovat1ve. As such, Havelock's *el forx plmned change

- s e,

Bl P -..rw .t =

4

AL SR A LA

. . Ms one strategy for installation, ~xemplary staff identifj:'ed sqcial

T g,
gystems within the county with particular emphasis upon the communication

SRS 2 L

frequency and contact between individual families.' of study:.ng

The pu

et ke

this aspect of the county was to’ hntify the educational, pelitical, ecoi{

T Yee

nomic, and social leaders. Educational leaders weye asked to meet earl;é

in' the discussions in order to assist in the change in the theoretical .’

framework for the new curriculum deayn The following sequence of” steps '

. have been followeB: o ‘ o

€

1 ‘ AN >
- '&xd G. Havelock, A Guide t;( Innovation. - University of Michigan,
N | ary 2¢, 1971. R
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{1y Identification of legitimizers
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{2y Meetings with Agﬁltxm;zrrs :
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The educational program for grades 3 through 6 is designed to increase

occupational horizons from the immediate environment to the larger community.

M

Comparing and contrasting occupations in the immediate area to those found

in other communities provide the child with an opportunity to become aware .

et

. 3
. of the encompassing nature of work.
The activities learxning approach continues to be the principal method
. ) ' T
l ) of concept development for the active youngsters. Each concept is pre- -

.y

sented and re-enforced through meaningful activities suited to the physical
@
and mental paturity of the child in grades 3 through 6. In classes with

’

high levels of deviation, such as handicapped and disadvantaged students, 3
, . Lo ;
, adjustments are necessary to facilitate internalizing functional occupational

[N

. )
concepts.

The third grade con'tinues the lower primary approach of total and small
group dctivities under the leadership of the teacher. Thé fourth grader'é
efforts and interests are integrated into activity-planning providing for
individual differences. The curriculum in grades 5 through 6 will include

°J

i instruction and experience that will enable the students to develop positive

attitudes toward work, identify and choose goals for themselves, and study

occupational areas in which they are'interested.

Career Orientation
The curriculum in grades 7 and 8 designed to give students a knowledge

of the characteristics and functions, duties and rewards of specific clusters

within a broad spectrum of occupational families. Youth at this age level

ample, they have not had opportunities to explore their capabilities in

Qo
Rl

= ||m Provided by ERIC

i have rather specific characteristics which suggest certain needs. For ex-

Jlee Laws, p. B7.
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/ s L
their capabilities in various areas under a variety £f situations; there-
/. ,
fore, they need opportunities to sé€lf-arpraise th#gir emerging potentials,
' «

to analyze occupational informbtion for decisiens making, %o inderstand
‘

/ K
- the impcrtance of all types,of work, and tc learn the educdtional and

/

occupational requirementi'of different jobs. - . ) - -

/ *
I
r

The curriculum organization in grawes 7 and 8 will be characterized

.

by studying occupatidgal clusters across content areas. In addition to

o integrating the entire curriculum at the grades 7 and € around carcer

orientation, two pours ver week in the eighth grade will be used in

! _ studying the selected.occupational clusters. These courses are to be - \

taught by present teachers at the seventh and cighth grade levels.

Careexr Expinration 4

The curriculum in grades 9 and 10 1s characterized as exploratory. - - _ .
¢ .

This invzlves exposure to actual werk situaticns and. hopefully, ‘hands-

—v

experiences may be provided that are rclated to gpecific occupational -

&

- clusters. The instructicnal material will be crganized into units for

o

M

on

¥ . .
more extensive study. Units for grades 9 and 10 will be selected from

!
broad occupatiocnal arezas.

Career Preparation ,

- Tnree mothods of student invelvement will make up the curriTulum .

in grades 1 and 12; (1) COOpG%ﬁthC work experioence, (2} specific

vocational courses, and (3) pre-professional coursas The cooperative
work experience will provide weor. stations in business and industry waith

related studies in the high schbol setring., The gjocyiic vocational

courses will provide for study iu specific content areas with the innova-

. T
tive ogportnnitles for job "spin—off’ at all levels wvithin the occupaticnal
/

Aruitoxt provided by Eic:
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The pre-professional courses will provide laboratory settings in which
. »
salable skills will be practiced. All courses will be planned to pro-

vide for students with varying levels of learning abilities.

»

Intensive Guidance and Skill Development
For potential dropouts, dropouts, and high school graduates who

have not acquired salable skills, provisions will be made for intensive

guidance, and skill development may be provided in summer clas,f; or other '

A1

times during the year appropriate to student needs. A continueq'assess-

" ment will be made of labor market trends in the area of occupational

changes throug? the Department of ‘Labor (West Virginia Employment Secur-
ity Service). TBe guidanee and sklll developﬁent will be held to a
.high correlation with job potential.

Following this intensive guidance and skill development, a foilow~
up study will be conducted on the job with counseling and job develop-
ment-training. Since Lincoln County traditionally is an aréa of high
out migrétion, contracts will be negotiated with other school districts

to make the necessary follow-up of students employed in other counties,

regions, and states when such units provide these services.

. Curriculum_
The curriculum has become much more experience based providing
students with opportunities for field experiences, simulations of occu-
pations, contact with actual role models of‘variou; occupational persons,
and access to.a wide variety of multi-media occupational information. A
1A
curriculum blending approach has been taken, with the traditional acgdéﬁic

subject macter areas organized around a career education theme, and using

team teaching as a vehicle for impleméntation. The Lincoln County Careex




team teaching as a vehicle for implementation. The Lincoln County =

Career Awareness Curriculum Model emphasizes the student's entering

the program at any giQen ‘point among the academic alternatives and career

education elements on the basis of the results of his contact with a

- diagnostic instrument which assesses his occupational knowledge, skill,

and attitudes. Throughout his involvement he will Have an opportunity

to assess his acquisition of occupational knowleégg %kills and attitudes.

Throughout his involvement he will have an opporthpi%y}tc assess his

acquisition of occupational- knowledge skills -and at%}tudes through the

use of Ach’evement Instruments which will a&id in identi{ying his abilities;
. N

aptitudes, needs, likes, dislikes, fears, interests, feefﬁnés, and values,

with én opportunity for modification or re-cycling of his invoivemé%t in

the curriculum if appropriate. Flexibility, involvement, and experience

are the key elements in the current curriculum approach.

Supportive Services
% -

»

The program has basicly five segments.
(1) Career awareness activities in grades 1-6. This ségment can

utilize a number of supportive services from within the étructt:e of tpe
Lincoln County School System, such as the health and socigl services
furnished by the ESEA Program, including eye care, remedial health services,
and counseling and guidance on health, social, personal and educational
concerns. Also for the disadvantaged, linkages with the Deﬁartment of
Welfarelwill makg that agencies resources accessible. The full range of'
multi-media occupational materials housed in the Lincoln Coﬁnty Demonstra-
tion Center will also be available for use by elementary students. Also
available for use will be a wide range of businesses and organizations

which will provide resojirce persons and field trip visitation sites.

Board of Education sch}ol buses have been made availgble for field trip

3
@

transportation. ¢

i
e
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market trends 1n the area of occupational changes so thar guirdance and

skill development can be held to a high correlation with job potential.
*

1

Insexrvice Tralning
Those elementary school teachers already involived in the program on
a pi1lot basis, were involved 1n a week long Inservice Training Session
August 16-20. The workshop focused on an ovngiew_of the purpose and
rationalg for career education, team building, ;nd organlzatxopal develop-

ment, consulting skills, and development of objectives, curriculum and
' - Y

mecthodology by grade levels.
The first day of the workshop, which ran for six hours daily, was

.
-

devoted to staff and group development, team building and the creation

?

of a consultative helping relationship between project coordinators and
participating teachers. The framework for this session was a sequent:al
group building process which took all participants through four basic
stages of team deVeldpment, from getting acquainted and tcust building, ’

to’the formation %f helping relationships, and finally group colobora-
i
P

-

*
tion on a common task. Through the use of a*modified- laboratory train-

ing approach particapants were divided into four groups, each with a “

leader trained in group dynamics. Experiental situations were created

which allowed participants to be involved in, and learn first-hand

¢

about effective communication, consulting, problem sclving, planning,

feedback, g: up decision making, and .eam work.

“:

The second day a model of career education was presented in the total

group by Dr. LevVene A. Olson with reaction and discussion following in the
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*

small groups that were built the first day. The model emphasized a sequen-—

H
i
H
L

tial approach with first graders learning about occupations in the immediate

’WWWM

family, and each grade broadening its perspective until sixth graders would

be &tudying the interdependence of occupations on a world wide basis. Junior 1

-

high orientation and exploration would lead to specific choices at the senior

s

B

fic ) Ny SR - — ——— — ——— — oo ,

. high level followed by post high school technical training; a job, or continu-
ed-academic training. Also on the secdnd day Mr. Joel Smith from a similar
proiect already in operation shared experiences and insights gained from the
efforts of he and his staff. Again, the cohesive, unified groups created

\duclng the‘f?rst day were able to share effectively the application of this

presentation to implementation of the project in Lincoln County Schools.

On Wednesday, each of the four groups went‘throug% the process of de-
veloping a Career Awareness Unit that could be used in the classroom, cul-

mina-:ng in a role playing situation, in which the groups simulated typical

roles piayed by the occupational persons on which the units focused. Each ,

"

group observed the others in their role playing efforts, and then offered

t

constructive ferdback on positive and negative elcments noted.

N Thuraday 'o ses.ion open~d cith a Tacturette (shoxt Lecghre) to the
) > RS SR L ATIEE: 3 T U S N (I R A met.‘:oc{iology, and -
. T T " Line s Loy v iy ~mphasized. the inclu-
L Y e TR east o re T ERe effectivenc s of )
0t PR S S T T .0+ 1.+ person from the crcu~

¥ . . .
pation studied for a conferencs n t clessroom -awr students, correlation
of academic subjects, identification and study of related occupations, and

. |

classroom simulation of the occupation including role playing and manipula-

tive activity. The remainder of Thursday was spent with teachers divided

TSR A A

by arade level dcveloping actual units for use ‘n the classroom during the

ERIC
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resources for work experience and cooperative & .cation work stations is

pianned to cultivate community support and aceeptance-of the project,

-
<
'J
o
Gl
w
[

f
ring 1S continvation beyond the time frame . presently allo-

-

. ¥

Vocacional Preparmtion

z * °

™o Carear Awareness Curriculum in gradcs 1-6 will expose students

to che nroad ranue of occupational possidilities, with enmphasis on the’

davclopmen . of positive attitudes toward werk, and enabling students to
- .
identify . . cioose goais for themselves, and study occupational areas

~
€ .

in wiich oy are internstod. As the student moves into junior and

.

senicy nigh #chool the program vill ome z2 more directly job prepara-

by studyino occupational clusters areas, ent areas.
The erphasis on job preparation i1l intensify in the 9t?f§nd 10&2)
3

grades. Ak these levels the curriculum is characterized as exploratory.

This invelvaes exposure t% actual work situations and hopefully, "hands
on" experiences mey be proviced that are related to specific occupational

clusters The instructional material #iil be organized into units for

more extensrve study.

-

At th: lith and 12th grads levels three methods of studend;, involvé-

ment will aid in job preparation; (1) coo :rative work experience, (2) |

specified vecationai courses, and (3) pre-professional courses. The

cooperative vorl experience wiil provide vork stations in business and

industry with related studies in che hach school setting. The specific

vocatienal courses vill previde for study in specific content areas with

the innovative opporiunities for job "spin-off" at all levels within the .
oceupational cluster. The pre-professicnal courses will provide labora- .

tory scttings in whiecn saleakle skills will be practiced.
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: da
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En additional feature of tho job j ration aspec'. ¢f tl.e pro- ’
gram w1ll be intcnsive guidance and skill development :in rrados nine .
through post-high school. For potential drc , rope , and high
N - B . £y LY >
scircol ¢raduates who have not acquirced salable s lls. provicions vitl
he made for :ntensive cuidance, followed by -ntensive skilil develep ... !
This preparation, guidance, and skill development may be previded in
surmer classes or other times during the y.sy to meck student . .
o
- -3 2
Bvaluation . .
7
- Throe basic methods of educational assessment will be used: 1)
*
‘ structured wntervievs, (2) instruments yielding quantative and qu. .. .«
tive measures of cognitive and affective characterystics, and 13} instrou~
ments vieldine comparative profiies. Vhen ‘avarlablie, ind approproate e
measures gerrane to the stated objectives, standardized instruments will
he usec. (In the absence of standardized ingtruments appr.priate to mea- '
. L]
. 14 -
sures of achievement and performance, :nstrurents vill ve devisaed wn .
N constructed.) Data gain . from cong micted rpstrarents wall inter anto -
*
the evaluative model cnly after the reliability and valiaity of cach in-
* ¥
strument i1s determined. Because of Lhez non-existence of dkjective instru-
ments for measuring occupaticnal knowledge in gracdes 1-6, ihe staff cof the
.
tests For this purposec,
n ocrados seven
aﬂ'rar: of the .

Lincoln County Froject found it necessaty te develop
Tie folleowing occupational clusters are utilliz
tnrougl. tweive vith reference beon made tn them oy raae
Resourc Lz Ocoupations

elementery ‘tovel
1. Zgr:-business and Natural
Comminicacion «nd Media .cupations

2.
~onstruction Cocupalicns

3
Consumer and Hopernoauning Cooiprriong

4,

Q

P e
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‘ t 5. Environmental Occupations )
6. Fine Arts and Humsnities Occupations \
7. Health Occupations )
8. Hospatalicy and éecreation Occupations
!
9. HManufacturing Ogcupations ‘
S ’ 10. Marine Science Occupations
11. HMarketing and Distribution Oécupations
12. Office Occupations -
. 13. Personal Service Occupations
\
14. Public Seryice Occupations
: I
15. Transportation Occupations
s N \ S .
5
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Simulated or Work Experience for Agri-Business

and Natural Resources Occupational Cluster

Professionul: i Gather & classify geo-
logical material from
surrounding area.

Semi-Professiondl and r

Managerial-------===--- S ~-----S0il Scientiest: Collect, test, and
' . L classify soils from

’ surrounding area.

Usine Cocnerative

Extyn ion Service

X for guidance.

Technical and Skilled Landscape Technician: Draw & design land-
scape area for part
of the school area.

2

i .

Semi Skilled% - Gardener: Raise & care for
plants and flowers
) in school area. Could
A ) . use the organic method
for this.

i
i
;

‘ -
e

--=-----—Caretaker: Care for lawn and
' grounds at local
school. and other

local civic areas.

N . . P T
Ao MR taee v——"

P
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AGRI-BUSINESS OCCUPATIONS
‘Professional . )

Agricultural Economist '
Agricultural Engineer

* Crop Scientist

wildlife Manager

- Geologist . -

Yy County Agent : o : f
b Soil Scientist ' N

Semi-Professional and Managerial

= Agricultural Communications & Public Resation Worker
Rancher

Seismcgraph Computer

Spectroscopist

Smoke Tester

Air Analysﬁ

Food’ Technolegist

Technical and tkilled

Forest Technician
* Dairry Technologist

Dairy Farmer

Coal Iiiner .

Farmer

Inspector

Nurseryman

Tree Svrgeon

Butchex

Animal Trainer

Salesman

Semi-Skilled

Dairy Industry Worker
Mining Worker
Games Warden

Unskilind

Cewboy

Fzrm Laborer

Meat Packer ) \
Saw ¥ill Worker
Poultryman
.Gardener
Greenskeeper J
Logger,

-

[ERJ!:‘ . & ' (ﬁ\ —
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B . Simulated or Work Experience for Communication
and Media Occupational Cluster
' é
I -
)
5:‘ . '
0 . X
Y , )
b y )
\, . . -
Professional—-«= - -=-ne o~ ----Ed1tor: -Responsible for producing
. school pap:e..-
= ’ v hd .
Semi-Professional--——ww -~ - -—--Manager: Assigning different werk
roles to peopie involved
in gacheraing the news.
. Technicel and Skilled-—+----——Repcrter: Hritlng up ncws as you op-
- gerved it in your assigned
- ‘
, rele. .
- o - ) - N 4
Semi-Skilled~- - -~ w-v=-s~w——=Pregsman: Running paper ¢f£f school
press. -
Unskilled -~——=== = w=em=. v = =Vendor: Sellina scinorl paper
-
¥
- -
. #
" h »
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o
. e
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COMMUNICATION MEDIA OCCUPATIONS'

i

Pr--°. . 1 ,1’
. Yroauccr .
P Diractor
’ Editor (film & paper)
Actors
Actress
Writer

W
’
.
¢

Semi-Professional and Managerial

— -
2
.

Radio-Television Announcer '
i“por&gg

PregranWirector o
Public Affairs Director .
Jeurnalist

Artist /

Cartoonisc

i

Technical and Skillad

. . Rroade: Tecanician
¢ TDle v oicer

: Operator _
Lineman . ’ & T
Disk Jorkey ¢ v
Photoorapher
Audio Engineor
Cameraman ‘ )
: Reporter . R v . s

o Wt vy

e

st B

4

.
g,

Compositors

Prznting Pressman
Copyvriters
Telephone Installers
Talephons Operators

! Tcletspe Operators

Racdio-Tclavigion Serviceman

Jepber :

Tiay .o lian y
hrrse Operator )

. Te’afax Clerk ) g
Engravors :
Typesettors
Frojectionist }
salesman - )

Q
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Simulated or Work Experience for

Construction Occupational Cluster

Professional——s=—=—wmmm-m ~—~--~Architect:
Semi--Professional and ) Building
Managerial-m——————rm e oo Contractor:
Technical and Skilled---=----~--Carpentcr:
Semi-Skilledr-- == —ww—w=== ~—-~——Carpenter z
Helper: h
Unskilled--—mer o ~mveomes - ~Laborer:

Draw plans with speci-
fications for local
facilities.

Gather informatic:
material costs ang .sti-
mate total costs of
specific building.

Congtruct table or book-
case for career project
materials revelant to
that particular need.

Assist the carpenter
in all #f his functions.

Help semi-skilled and
skilled workers in their
differént nstruction
occupations. -

1y
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simulated or Work Experience for Consumer
-and Homemaking Occupational Cluster

.

. - ’, j

PIOfessiona}"‘““”’“""“"”"""'"”"“"“-Manager: Do planning and buy-

. ing of supplies for
- /\the school lunch pro-
\granm.

kY

kY
LY

Semi -Prcfessional { %
and Managerial-—-r-=—=—mmsmor e Dietician: | Hlan balanced menues y
* for .the school hot

E lunch program.

U

Technical and Skilled -—====—m===m—==——- Cook: Préparing school .

i
: lundches. ’ .
R

Semi~Ski1l@@- == we = mmmmsem memmm—mem——~.-—-AgSistant ‘Cook: Helping the cook
in preparing the school

b
lunches.
Unskilled= e = = srormmsmesimem s s .--..Dishwasher: Assist school lunch
@ personnel in caring

for the cafeteria.

>
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Professional

CONSUMER HOME ECONOMICS OCCURATIONS

Nutr:itionist .
Dietician

Codﬂ%y Home Economist
Research Economist

Semi-Professional and Managerial

Exccutive lousehceper
Chef
Manager of Cafeteria

" Tood Products Tester

Home Service Representative
Fcod Inspector )
tlanager

Technical and Skillad

B

Baker
Tailo: -
Seamstréss

Garment Examiner

Garment Inspector

Pirector of School Lunch Programs
Piant lostess

Kitchen Supcervisor

tione Lichtning Demonstrator

Semi-S 101 .

Cook

Clcthing Maintenance Specialist
Catcrer

Wardrobe Speciality Worker
Wardrobe Mistress

Cutter

Checker

nskilled

I3

Waiter .
Waitress

.Child Carc Ittendant

Nursemaid
Helper (cook's)
Housckeeper
Dishwasher

%

¥
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pProfessional——-===wmmmmi i m—an Botonist:

Semi--Professional and------ -——-Park Ranger:
Managerial

Technical and Skilled-- --------Tree Surgeon:

Semi-Skilledm—r=romm—s smm~mmem=Tree Trimmer:

A T — —— —— ——— — —— ——— .
gl

Nsk1lled-e— o s e Forestry Aid:

Simulated or Work Expecrience for

: ) Environmental Occupational Cluster

Study and classify
plant life in the
area and how these
affect ecological
ralance of nature.

Help manage recreational
facilities of the school.
Could promote campaign
to help prevent forest
fires and stop litter.
Work with civic people
in Keeping America -
Beautiful.

Could assist local citi-
zens in care and manage-
ment of trees in the pr§-
tection against insects
and pests. Work with
local conservation offi-
cials.

Work with local citizens
in doing light tree trim-
ming work.

Help map and olaze out
“ature trail by working
.ith local forestry
officials.

-
7




ENVIRONMENTAL OZCUPATIONS

Professional

City Planner )
Ecologist '
Geologist
Geo-Physicist
Cceanographer
. Physicisyg
Cherist ¢
Astronomer
Palentoicgist
Biocuemist .
ineteriologist .
Zotonist .
Znologist
Geneticist
Anthrogologist
Landscape Architect

i

. Semi~Prcfessional and itanagerial _ |

1 Park Ranger
Ferester

Gamz Wardan
Conzervationist

Technic:l and skitled

Technnician .
Science Wri%er )
Technical Viritar

Fire Fighters (Forest)

Tree Triprar
Tildiike Manacgor
Fisherman

Lumooerman
Pect Centrol Cperators

o
jon
4]
&
o
ot
P
[
o))

.Animel leeper
Porestary Aides

ERIC
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Simulated or Work Experience for Fine Arts

and Humanities Occupational Cluster

Professional-~---—===-===-w—-—w-Actor-Actress: Act i{‘zlass or
: i school productions.
Take part in civic
productions.

Semi-Professional and .
Managerial =—-=====—m——mm o Interior Designer: Plan, design, apd
’ decorate the interior

of school classrooms
teachers lounge, or
students individual
room in their own
residence.

Technical and Skilled--===—===—n Sound Technician: 'Setting up different
audio-visual equip-
ment for different
school activities to
insure -the best sound
possible.

Semi-Skilled==—=====mmm——a————— e Property Aide: Obtaining and taking
care of different
types of equipment

. used in school acti-

vities.
Unskilled-=cwm——mmmmm e mmmmem e Stage Hand: ‘Make sure that every'
- thing is in its pro-

rer place for school
N activities.

it




%

Froresi.olias .

. Conductor

Bang Director

Curator

Instrumentalist

Composer

Opera & Concert Singer

Ballet Dancer '
Artist 5
Producer

Playwrite

Actors

Actress

Director

) -

Semi-Professional and Managerial

-

Teacher
Dancer
Film Viriter

. ] Singer ) .
f Ei\u " Interior Designer
. Script Writer '
. Free Lance Writer
’ Linguisticist

Technical and Skilled .

Cheeriographer

* Film Editor
Photographer
Fashion Designer
Commercial Artist
Cartoonist
Set Designer
Technicians

Semi~Skilled

Cameramen

Assistant Technicians
Instrument Tuner
Property Aide

Unskilled

. Stagehand &
Usher

ERIC

Aruitoxt provided by Eic:

Y




B oooene g

;
:
i

ERIC|

Aruntoxt providea by exc [
H

—— ——-—,

pavy

»

Simulated or Work Experiences for Health

Prof.ssional----

Occupational Cluster’

Semi~Professional and
—=m=—------sRegistered "lurse:Work*with the county health

Managerial -—~---

3

Semi-Skil'led-——-

-

Ty
;rﬁr
Lo

»5?\ wr L]

N -

£
<

Help with the manageme t -
and food sexrvice activities
of the school ca’steria.

.

nurse in the administrative’
area's relating to primary
students health records.

-—-Practical Nurse: Visit pn a weekly .basis on

”

---~Nursing Aid:.

Unskilled-—~—-~—m=remmmmmme e Orderly: .

L

elderly person in the com-
munity where £iey could
care in generzal for the,
person's welfare.

Work with the kindergarten
children.

Help keep tgéggs_clean in
the Kimdergarten,

-

o

Mo

v

B

-4




ita’ Aratsnrtrator
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‘ N no Ad-inL. treoy
; Prarmiciat .
v N
Sem; Profes=ionz) and janacaorlal
AL ELLLA AP =
s M -
Diclation
- fagustore Tl
? Puclic “-alth Sanitarian '
| Socral vispmiy .
Speach & “raring Theorapist
San:itary Ir¢inivr
" Den ool tygicniet
. .
Technicael and 8\il! °d
| Dencal Azfovant
Jedegal lilustiraier
‘advgal © cord Lilrarian
-drcal .rotary -
Radiclnaist :
Medical Trchnologist
. Tuhalacion Therapist
o Licensrd Fro . frcal watse
Cemi skl &
A el ~ -y
X Leiopatory Do i clah
5 Laboratnry Asg.s.0ont
. N Prac.scal Murs.
Pazuonel -Vicrker
ambulance Abt. ndant A
nskiling :
Nursing Aide
Ordaeriy,
. Janitor

Carsagoman

Avkhnlanc~ Drayey
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Simulated or Work Experience for Hospitality

and Recreation Occupational Clusterx

e

Profes§ional-=-——=—m=—m—mme e e Athletic Disector: Set up super-
: / vised play—"

activities with
/ elementary .

Semi—ProfessionajiPj ————————————————————————————————— Athletlic Coach: Coach team of
ard Managerial students in
S & . activities or
: // referee the
/ . activity.

.

activities or
] referee *the
! ‘ activity.

“

Semi-Skilled---=—- === = e e e Score Keeper: Keep accurate
’ report of the
activity that
is being done.

Unskilled-—-———————=m=o—m e o — e — e Caretdker: Take care of

' the area where
the activity is
taking place.
Both b. »>re and

® after the -
activity.

students. =

Technical and Skilled-—-—=—=—w——mmee—cmm—ce— e Athletic Official: Call the spoftQ




=3 -,
EOSPITALITY AND RECREATION OCCUPATICHS

Professional

Professicnal Athiletics
Atnrletic Coaches
. Hotel :fanagers
-HMotel Managers
Chef
~ Athletic Director

L

Semi-Professional and Managerial

, Restau.ant Manager
. Theater .ilanager
’ instructor
Athletic Diractor
Travel Counselor
Salesman

z

Technical and Skilled

Supérintendent of Services
Tourist Director

Bar Tender

Receptionist

Cook Florist

. Semi~Skilled

Travel Clerg

Desk Clexk

Camp Counselor

Wine Steward

Hotel- Motel Workers

Mo*rion Picture Projectionists
Bell Captein )
Hostess

Waiter Captain

Carver

Charwomen, -
Chamber :'aid :

Tiye Xeeper/Score Xeeper

-~

O
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?rofessional ------ .=

Semi-Prcfessional and

lianagerial—-- —=- s

Technical and Siilled -

\\
Unskilled--» - - =\
N
7

Viooi fxpelince for Manufasturing

Occupalticnal Ciluster.

-Custom Tailor:

-= = - em=Cutter:

v = =-===-- Operatoer:

Design ciothrs
in horv: conomic
tlass

Maxe special gar~
ments to ordor
vhich has ocan do-
gign:d » _he clas:.

Cut material from
patterns which hive
becn ¢esianad bafore
hand

fag et - M 3o %
Seving cle.n teog thor

Ll - P
YRLCO LS L3 cut Ay .

Fold, pack ond iabel
garmcn® which nave o

waé~ in class
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Simulated or Work Experience £for Har

¥

Science Occupational Cluster

prr—

H i *
Professional==—-—=-—=ww=--— Rt Ship Designer:
) Semi-Professichal and
Ve Managerial«———-=--==wm—no s Ship Builder:
L
£
Technical and Skilled=-=—====--- Ship Fitter:
i
S2mi-~-Skilled~-—~=~ -~ A Calkers:
o Unskilled-~ ---==~==-——w-——--—~----Marina Worker:

o .

ERIC

PAFulToxt Provided by ERIC
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t

Work on models with
emphasis on sketches,
specifications, scale
drawings, and full-
sized drawings of the

cntire ship.
[+

Do various occupations -
concerning building °
models; such as paint-

ing ox various other

types of skilled work.

Fitting pieces of the
model together, as
indicated cn the blue-
pz .nt.

Tighten seams and join
to make them watertight ;'
and airtight of the

model.

‘Tending and taking care
of the models which have
been briLit by other stu-
dents.
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MARINE SCIENCE OCCUPATIONS

professional

-Oceanographer

ship Designer
.

Encineer

Ecologist (Marine

Zoologicalist (Marine) . .
Microhiologicalist -(Marine)

Botonist (Marine)

rl

&
c.mi-Professional ‘and Managerial

Junior Engineer ~
Ship Builder K
Laboratory Manager

mechnical and Skilled = \_,

X,

.

A

Diver

Machinist Foreman
ship Fitter
Instrument Maker
tiechanic

Yarine Plant Growex
Fish Hatcher & Raiser

Laboratory Technician
Dredger (Off Shore)
Driller (Off Shore)

Life Guard

Ocean Fisherman ?

Semi-Skilled

Fishexman

Ship Builder
Apprentice Machinist
lotor Boat !Mechanic
Gear lian

Calker

Scafood Processer
Scafond Poacker

e e

i el

b
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Unskilled

Mar.nz Attcendant
Motosboar Mechaniz Helper

Machinis® Helper .
Lookout

e
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" professionpal---—--------=-o-—oo- Manager:

/
/
/
;

/
SimuYated or Work Experience for Marketing

ahd Distribution Occupational Cluster

Establish & cooperation
; . which can be further de-
; ' veloped into a school

% store.

i

H
Semi-Professional

and Manaéerial ------------------ Buyer: Buy items that can be
| : later sold in the store
E that serves in school
1 supplies for the student
i body.
. i -
Technical & Skilled--——-------—-- Displayer: Displays merchandise so
\ * that it will attract
R attention and sell.
Semi-Skilled%T-'--;---r --------- Salesperson: Works in the store
//1 \ selling different items.
¥
Unskilled==--t-—==========—====— Stock Personnel: Takes care and inven-

tory of all stock in the
store.

S

L=
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% Sem1-Professional and Managerial
H =
Store Manager
§ Fashion Designex
E . Store Owner iMerchant)
& Newspapzr Reporter

Administration Manager
Advertising Account Executive
Systam Analysts

buyers

Broker

EsSCcrow

T—— -
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H
21
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A10-TV Tim=
.

Semi=SK1 ) Led

O — — T— o— — T

=
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LY

Revaxl Sz osman
’ Cash.osz
- Chzoxe.
imtevyias 2t
. - ieTKS

[

»
'§ Corpar: son Snoppor (Buyer)
§ fnvanuary “3Lock) '
Crediv Coliecuor
. Shippung TLierx
H
H . Vglivery Boy
E Packer

Qo
ERIC!
P i

MARKETING AND DISTRIBUTION OQCCUPATIONS
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Profeszir-nal----

SepT e~
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Semi Profrs=rennld anr.‘;
F ., flanageriol o: - oo -
TrohRnici e 40 ¢ Tl i lng
o
3 ﬁk‘}jy e -

2
ar GEErR Fxperience For -

wpatronal Cluster .

)
- ’ >
- e==Manager: Practice sets in Cerex:l
Buziness ox Off.ce Adnini- .
stration. Can kcep set'of
boors for ). storc vhich *

woula poe s .
ing ané distribuhion.

[

e wCashicor: woulad

cr

Work with money that
go through the store

3
olfice of the gchonl,
st

- ‘-..-..—-.Ty:l)l

Tvpe matevials for ihe
schonl or correspendones
for 2 store. (Coneral
typing work)

- 1

—m--w-31c Clerk:

t
. l,. ! '
1ing correspondence pove-
tainina to school admini -
. stratien,

23

z 2
«- - - --llgsgenger: Takine messagec to differont
personnel vithin the schonl
mailding. ’
3
. i
- . {
- \
‘.
-
“
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. : clinic end cencral

: noalth care clinic in
the school for anyistu
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Seni Trofossional A N
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Rrgfe551ohal --------------- City "Admini

[y

M i ' A
g Sémi-Professional -
. g ' and Managerial----=——=-=—=-- City Manage
| _ Technical and Skilled------ City Planne
. : _ \ . !
I
: Semi-Skilled--=----=—===-—- Technician:
1 e'
Unskilled--------~ m=mm - Laborer:

SN o
.
3 .

Y

i
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€
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Plan and conduct 3
activities such as
. meetings which would
be, simyliar to thosk
. ‘of a city. '
. \
Responsibie -for carryg
ing dut or seeing that
the responsibidiries
are done. /

Lesign things to im-
prove the dity.or area
/ .
. where the ,school ‘s
located. /
‘ ]
. Do things to improve
- the looks of the area
that has been designed
. by otheEsiZ'3uch as
e O
cleaning up local park.

eeny

Helping to see that

~everything is done by
actual on the job ex-
perience

"




]
PUBLIC SERVICE OCCUPATIONS
% -

Professional

B

®

@

.ty Administrataion
CoLPogLst
sunselor !
udge
sychometyicist
College Administrator ’
City Manager P
Occzupational Therapist
Parole Worker
Political Scie-tist
Secret Service Agent
School Superintendent
. h - &y
Semi~Professional and Managerial »

" b Y

. - . Teacher ,
Soci1al Worker
City Manager L

. N Cogperative Extension Worker :

fuidance Counselor
Internal Revenue Agent
Safety Engineer
Speech Correctionist

. : Techni:al akd Skilled

I

. Custom Inspébtor
Civil Servi-e Work.r
Poclicemar L4
Mailing Suparvisor
Shipper . '

Fire Warden
F- o«

. - Firzeman
Jity Planner ; p x‘\

fural Mail Carrvier-
5 qehfr Readec %
Teshin:ician

Ty e A
VNS .atla
e A m e

Mas v Sortor

Alarm Syzion Ynrkor
Ut onman

Yashroom Artendant

.

"ERIC |

B . . EY
. ¢ v

b
-
.




L

el

(e

Unskilled

Garbage Collector ' " . .
Laborer r ) )
Camera Girl
Elgvator Operato:
Grounds Keeper
Gardener ) yd
Maid
Doorman .
Bus Boy .
‘Waiter-Waitress '
Caddy S,
Car Hop a,} -
Dishwasher -
Rellman
Rack Clerk
. Key Clerk
- - Mail Clerk

Red Cap N

Ao

i

e

we——— ————
o
w

&
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Simlated or Work Experience For Trga

pProfessiocnal

A

g B Sem: -Profess
Managerial—--

1
’ -
- Tochnical ara SRLTICA-——~ Toll Collecunr.
4 3
Sem1-51r111c e nm e Automobile Me. oatc.
<
Unskilled-r == —=—- -+~ -« ==Zarvice Station
Attendant:
. -
5 r
. Y .
N ;‘
s A3
*

=z

¢

Occupational Cluster

- ‘

ionali and
--»~-==Station M. .oLox

. @
Plan, d551gn, ang
é¢evelop traffic-con-
trol systems to pre-
vent accidents, mini-
mize congestion in
the school, school
activatiz- and parking
facllitic.. of the
school .

aen ML
B 5

11,
JOP PAYHING e
for scronl persopnal.

.
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o

cesvensibilicy for
x L LY )
t+altiing ticks. frr
I

vt ling vealw! 3
schaonl.

Chack schorl huses oy
-ings as o11, ~tc,

are

I

Creg wulity carg.in
meh oo T - A8, 011, watrt,
- ras, cleon windsghiold
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TRANSPORTATION OCCUPATIONE

s

Professional

i

Aerospace Engineer
Atriine Pilot . b
Airpoft Manager
Flight Engineer
Traffic, Engineexr
Ship Captain
Train Engineer

Semi-Professional and Managerial

Helicopter Z1lot

Air Traffic Contrcl
Chief Mate
.Statxon{Mas%er

Pipe Line Superintendent

‘

< Technical and Skilled

Aerospace Technicians

Airlime Dispatchers .
Airline Stewardesses/Stewards
Traffic Agent ) b
Air Mechanic

Brakeman

Driving Instructor

Long Distance Truck Drivers
Ship Pilots

Dispatchers - .
Ticket Agent

Second Mate

Semi~-Skilled

Autc Body ..epairman
Auto'{echanic
Airlihne Mechanic
Busdriver

Merchant Seaman - .
Railrcad Telegrapher )
Boatswain .
Third Mate

Purser

Asbestos & Insulation Worker
Assemblers -

Structural Workers

.Die Maker

Tool Maker '
Repairman

Iron & Steel Worker




ERIC
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Semi~T..1lled

leather Mfg. Worker
Sneet Metal Worker
Machine Operator

P:pefitter
Flumber
Seamstress
Gunsnmith
Biacksmith

)
0
iy

Chauffeur
diacksmith

roH
A v
2
aid
ol

Lubrication Man

Casoline Station Atrendant

"ri1tity Man
T i Cnllector

Book Bindar

Yardrga Caller
Cann-* "y, rorker

Ly Anine o er
Warchcu: & Checl or
Shipping Clerk
Raceiv.ng Clerk
Laberers ’

1 Checker

@&
Assembly Vorke:r

faintenance Helper

Snipper

‘

o
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Career education--what 1

mented in the public schools? At what lavetis of school should it b

o]
5
o

ey
w
I

mented? These are questions that are commonly asked and you have heard some

ideas already. I wenld like to attempt tc answer these and otaer questions

as I speak to you today. s

what does career education do for.children and adulis? I would like’

te relate a Story to illustrate what this concept can do fo:r children: "While
walking down the street with a friend one day, a teacher .passed a large fish
stor¥ where a fine catch of codfish., with mouths wide open and eyes staring,

~ . =3

were irranged i a rovw.

E2

The teachezr stopped, looked at them and clutching
his friend by the arm exclaimed: 'Heavens, that reminds me--1 should bhe teach-

1ng class!™ The story poincs out the sagerness co learn as a result of a

e L
curricuium S0 filled with r2letant marerial that children and acults arc waiting

to be taught more--syes wide open and mouchs agape. It shculd not, howevsr,
+ .

be inst_tuted li1ke the "fellow who put on a clean pair of sc ks every day and
by the end of the week, he couidn't get his shoes on." Caresr education 1is

T

not meant to be another ares of study to forca upon teachers who are already

overwhelmed with subject matter during the day. It 1s to encourage activity

withain the curriculum to provide meaning for what 13 being taught. It 1s not

enough to say 'You will need th1® in your later scudies'.' There must be a now

meaning for do:ing. The miner recognizes "pay dirt" as "ore-bearing rock” and

if educatiol is to produce "pay dirt"” the curraiculum muset "bear séme ore".

A

As I envision sducation I do aot see career educat.cn as a new sign or

i~

slogan on the horizor. It has, however, risen its head to be singled out.




Frank C. Pratzner, in an arvticle 'caanging The Goals of In

= prl

“hs post-secondary

“e~ommended modificavion of the existing senior hig~ schoo’ pi
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In 1270, Howard F. Nelson, in "which Way Industrial Arts in

sary to snciede information’ about and preparation for post-secon

a work-study program, independent occupational studies, and small group
1

vicies . Under this plan, specific vocational training would p2 condir .4 @

a1 programs. H2 suggestad an emphasils upen the development of good halit

and suaoh

s:arionil LFarmings as adjustment to job demands, honesty, dependability.,
N * /

’

b nt
Y
Y e~

Surricatur Nevelopmont in Industrial Arcs Fewealion, el
5¢, VI $i4 272 p. 5. Omio fLatc Universicy ’
A Y »
N
- , 4w
. “op cin p. 23-26 .
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¥ An OCTupEtzoﬁ Devzlopment” in 19€69--recommended the repiacemeﬂt of the "ype-
*n) 1ndestrial arts program with an "o%cupatlonal devs?opmeng currrculam”
. intended wo provide expleoratory experlences'across tne -practical arte Ao -«
.n the junicr hich school. He advocated disc . jng mane ~F thé tradizionnal
ndustria arts objectives and enm ha5121hg interes- in o.oupations and tie
a ’ . ¢ *
deveiopment of worthy lelsure time interests. At-the senior high school
- ievel he advocated a required program of occupational develcpment, 1;voiv;ng
’ acti-

A
the 70's”,- .
‘OGrAam A% nac &
dary Drowpat.on=-

Loyaity, and flexibitity © He aroued thal it vas possiblae for industrial .ols
programs to meer such recommendations within the frame-worz of ~xisting oi-
’ . B
R , Q
jeonives, coursaes, and fagiirties.
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took exception to Nelson's recommendations, and argued that the cccoupational

use of the body of knowledge
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the many pusposes to which the knowledge may be applied by the learner. He

?

=

cuvltural, and social purposes as well as occupational purposes in ihe o .4

.
<

tional enterprise. Lux emphasized his position ,that occupat:ional or voca-

. . o . . :
tional education is a purpose, not 2 body of inowledge; while indu.ctrial arts

-y

. oy . oy L e . LA
15 a body of knowledge which may be uscd for any of the six cduca®ronal pur-

~
poses he outlined.

5

Again, in 1971, the article "Teaching Industrial Arts in a Workaday

i

wor 1d", John G. Bradley argued that instruction in industrial arts courses.
¥

could stimulate intereif in future vocational puxrsuits. He went on Lo em-
¥
phasize the need for practical instruction oriented to the value of work,

s
€

3

dlgnlty; and pride of accoﬁélishment, and individual development While

Bradley did not recommefid that industrial arts should assume the total
v o~ &

< ———r
spectrum of occupational preparaticn, he did indicate that industrial artsg

should provide an effective foundation for later, more specific vocational

courses. 5

Grant Venn, ir the article "On Industrial Arts and Vocational Educa-

tion", urged industrial arts educators to expand their programs to provide

the exploratory experiences needed to make a wise career choice and the

basic skills useful in many occupationai endeavors. The same time, he

a
[+))

. 409 cit p.

Sop cit p. 26

O o
ERIC . :
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indicated that industrial arts should serve technical, recreational, cimsumer
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S a means of providing a broad range of experiences at ali edutat:ionil

evare 1n order tu reduce the dropout rate and improve the arfuraty I

related this to you only to rllustrate the thinking uhiat has

[
o1
u
<
©

taken place in industrral arts and continues to take place in our profes-
' -

simnal field. . -
{
1

We may ask why career education has risen at this time. Career. Edu-

caziocn, What It Is and How To Do It, by Kenneth B. Hoyt & others state two

It has emerged at a moment whenh dig-
]

satisfaction with educational practices and out-

- -3 )
comes are at a peak.

2./ It promises to -.zack and improve some

~

of the apparent sources of that dissatisfaction.":

Dr Sidney Mariand, U. 5. Commissioner of Education.expresses that

(&
P

areer education 18 designed for all children at all grade ievels and indi-

wates 1t 18 the nucleus, not core because of misunderstandings, of ail adu-

i

fot

casvinn He srates, "The fundamental concept of -career education 1s that a

2ducetional experiences...shouid be geared ro preparation for economig inde-

pendence, pexsanal fulfillment, and appreciation tor the dignity of woxk.”

6Op cit p, 26

7 C
& Dp Cit p. 20

N
Wt .

CAmerican Vocational Journal, Career Education. Every Student Headed
for a Goal, Dr. Sidney.P. Marland, March 1972, p. 35.
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place in the school eanviroanment. . .

in the classroom provides a total learning environment

~

areas of the established curriculum."”

in

while much has been done on the upper levels of publ:ie¢ schools

TN iy -

T ¢ g o P

- rerms of industrial arts and career education, the element%fy level 1s

now gainuing momentum. Thils 1s an important level of emphasis. The wle-

for careex Com-

mentary grades serve as the awareness stage education in

. . : 4% s el Y
missioner Marland's blueprint. I will treat the entire curriculum plan,

B

while presenting some models of an interdiscipiinary approach, witkh much

o
interest given to grades K-97 Ir 1s at this level a foundation will be

o . : : .

established to allow for wise decision in terms of career choice. Career

-

; education should assist individuals in developing their unigue possibilities

as human beings to erhance their abilities to make a proper choice of work.
The attitudes and’ values they develop will be very important. The establish-

ed attitude of living in a technological society with all its obsoiance

: 1

and being able to adjust is vital.

Es

To iilustrate industriai arts in career education I wish to utilize the

foilowing transparencies:

#1 The Curriculum Development-—expand
/ #2 Goals of Career Education in Relationship
to Industrial Arts ,
#3 #odel of Career Education (I. A. Role) ’
. #4 My Concept »>f I. A. Role-~Line drawing
#2  Model depicting I. A. Based upon Preceding

+

I. A. Concepts -

Let us first explore the definition of the career education level and

then pursue curriculum content of industrial arts. Awareness: Wdbster's 7th

2

-
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specrally of intangibles or of emdiiena.

or gualities: Alive adds to sensible the.rmplication of acute sepsi-

5 . -

tiveness to something:- Awaké 'mplies that one has become alive to somethin:

and 1s on the aler~
Indugtrial arts activities at the elementary school lavel .
serve many purposes. They help the child growing up 1nh an
rndustrial society to acqulre/flrsthand'knowiedge of how
) : ) "
materials are altered to betterf serve the needs of people
:n that socrety. They also Help the child to deal m&fe
effacrively with variety of concrete media through the
. .9 ' .
use <f toois as extensions of himself. ~.
4 @ ’
Indusurial arts activities offer tasks of a techniczl nature
which transcend the usual paper pencil orientdd tasks of
-
tne siassroow’.  They not only provide thildren weth a
grexter variety of acravities in which to achieve suc-
= 3
.wess bar aise enabhle them to understand the diversity ~f
€ . ’
human activir , within this context of understandin;g.
-
Ao shoer'to ‘y and develop their unique «b:lities ¢
i -
In a sensc this voal is vocatronal in the broadest possi-
2 s
' ble way. Fo%,cxample, reading and writing tn the Clemen-
3 * ) b
tary school could o ¢opsidorgd vecationazl, inaspuch as
X 9 s e ' ~ .
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. get older, they-engage in these and other processes. orn. a ‘more . scphisti-
- . 13 v .\
cated level. They make their own cameras: develop their -£ilm: build,
: H e > B
a variety of electrical devices such as motors and stal radio sets:

¢ construct transits for Japping: construct musical instruments: make
1 -
. v L “* . . .

paper for priétinge and_even build and launch. rockets. Their activi-

> .« ™

ties may renge from felllng trees for construction df an a
A‘cabln to manqge all the aspects of a rpbber—stamp business, incluy 1ﬁg
. i
bookkeeping, and the technical process of making thé rubber stamps.lb

- .

Explcxathn: leveL II~-to seek . +to search. N .to examfne_minute-
———,—.—*_—_ - . A

/
. -

ly espe01ally for dlagndstlc purposes. . .to make or conduct a systematic

' sea{ch during the middle oé junior high grades chil&;eﬁ would be able to
) 4 o ' . ' ‘,. v R - .
"eﬁplcre" ini a ;eboiatory of technology and cdreers. -This impTies the
. 4 3
utilization of a multiple act1v1t3es cléssroom where chlldren could ex~

y o
I

-perience technical concepts, résearch ca:éer:opportunities, sol¥e prob-.
' {

.

- lems and etudy interdépendencies of careeré, qbs, industry, etc, This .

i ! x "

would be a great change over tladltlonal 1ndus;r1al arts labs where pro-
-jects are the center. of activxty. ﬁhe conceptuel appreach‘3ffords children'

v ' A
7-

= . ! . . -
a broad axposure to concepts of the'world of work. The fact that while
' . : N ) .
functioning within such an enV1rqnméht children would be problem solving,
ail.areas of the cp;ricuihm would be emphasized. .Conversation, written

>

report findings, demonstrations, caldulétions,'grbup interaction, scienti~-
: < . bd ‘
fic/physical properties being used and worked with would be evidence of a

v S . Y

natural integracion of inﬁerdisciplinary teachihg. This does not imply

_totality but only a segment of our currlcnlum. It is not my belief that,

one concept should be overpowexing the others,
* N .

-,

Y
.

. * o

lolhidt,flndustxial Arts Education: Elementary Schools p. 7
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‘R . y The accomplishment of problem-solving dbes not always:require an:
=i ’/ . 5- . . . ; »
: I ' ' ‘extemperanious, idea but may'be in the form of "simulaegior;, medels, gamés,
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role play.
. ¥ / . - i
d férmed in the subjec't-abrea classroom but tould also be accomplishea in
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. . ’t};én would offer ‘children the expl;@atqry'ph\ase o the ‘career education

e . s

o -
~

- % « - The industrial arts teacher, yvérses vocational-teachers, is broad
+ ’ s p ¢ ) “ Wt . ’ .

~ »

S v ™ .
g . AN 3 €
¢ '+ of exposures to -assure students a greater base
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implement and evaluate a mass production. problem.
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It is not to ifﬁplyrthat these experiences -could not be per= .

- L]
this labpratory., Many situations may require greater setting up or dura-.
tions of time that could be‘sh.ited to the laboratory. Special -equipment

may'an.d will be, requiyed wHich .wog,ld bé best’'suited to a laboratory. This
- concept. Remembering this is to, be for all and hot selected students.
: — \ .

‘in hig J}isa’.on to ca;ceer's and tieéhnol‘c')’gies. JHe is inte;g%teci: in & bredth.

of know:'ig.dée to ;stab'iish-

T . ¥ work decisi‘ons at .a' laterﬁ beg::iod i}.hlis;li‘.fe. .The-é;:ﬁdé'p't can mrke a . «
wiser }seiectiSn of c;a\i':eer' with this broad base to work from: He will be

© exposed tq many 'seclt'ors 6f-indu5t;y a'nd tet:ﬁo_logir. ' He ;e‘arns t-:hé sc-af;;ing
1 i N t ~ - *

if: ‘ of problems by ‘scj:e;ntific process. He interacts with#n groups to desigh,

3 ] - /s .
u ) ness of a skill but rathér the, conceptual understanding of @pplication and

j utilization in the world of work. 'With this kind of’ involvement childre

There ‘are many ex&rciges -
. - »

T to perform in the understunding of a technological soGiety-which is compésed

.

. find a meaning:in their education. It becomes fun and when learning becomes

-

. ox ¥ s : . ) . ) 3 . .
The industrial arts tedclter would not be concerned@abogt the utter exaci-
. « * . . < N ‘

§ * 1 td
~ i ‘ Ct . -

: 4 . ! - . : 1
- b { fun children "turn-on" and ggt.excited. We as adults are drawn to certain

.o s » : - - .{’@’
& . » - .
g . activities and oppose others based upon our enjQyment of the activity.
~ . N "- - - w -
’ R Thus, the exp'];brgftqry*phas,e built®upon tlfe awareness, ai_:‘agé beaomes

- N a
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another step in a logical sequence toward career decision and pursuit.
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“ . " ., CAREER EDUCATION CURRICULUM DEVELOPMENT
e - ’ ~ -
. A D ‘ s
. : . ' « By _ . . S "3
. ‘ . LeVene A. Olson . .
M * oot ¢ 3 : N
. P 'y ° s N 5 ~ . N .
. THis course in Career Education at Marshall University involves _ ° . ¢
. M . 4 rl . M
° v . . .t . . ; er qs ‘Lt
. \ . an introduction to the process of systematically prowiding students
s . - B Y S -
} B . - . . ~ ~ . .
with realistic educational experienéés which focus on tre-developmental -
by -~ - " . Lo 4 . © 7 L o
[ . process of career maturation. The teaching strategies or .technigues . -t
o - : . D ) %
.o v . T . . C . H ats s =
of "field experiences, interpersonal interaction, manipulative activities,
. . ) . . . . ’
A o s . . s . i 4,
! o multi-media activities, occupationaliresearch, resource role :models, : -
‘and simulated.and/or hands-on experiences are investifated. .
. . - . s o ¥
‘ = The concept of curricular correlation utilizing fine,arts, language ,ﬁ-
* ' arts, mathematics, science, and social studies is introduced. _ Sources - ¥
. . . . - ) ) ;§~
of commerically produced materials and metho4s of student—tgacher pro- .
v ‘ - ¥ ) T =
. duced materials are investigated. S
. ) . ) o . « ' -
o . ) . The goals of the course are: To assistveducators in stating behav- . . B
‘. . . . ] . . - =
- ioral objectives auid din relating performance éiltefla to student evalu- . =
T ation; to develop increased awareness of the relationship between teaching - I
’ { ‘- . T I 7
strategies “and curricqular corkelation as they relate to preparing and N
. . .
v . 1 z -
: ‘ ) teaching an instructional resource unit; and to develop increased skill :
. - [ - . s
7/ . . - C ! 1 . . C .
. in researching an occlpational area and selecting strategies for imple-
- B hd . . * . . e <
v - -~ - ' ® M * %
\ mentation-of career education as an intregal part.of the existifg coursés © i
. ) - ) ~ Y ; 3 - v H _
¢ ’ . offered in the local schocl. e o i
% . ° ’ ’ ek 2
. . . )
- - . : -
. ’ -
T— . ’ * ) %{'l
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\ OBJECTIVES - ° ‘ S |
& » .- Vﬁ\ ‘ \,..4. - ’ “
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' \ . . - . - 1
. . . . = \, . . ,
Thé participants/involved in developing curricular matexials will: ) - . -
L j . ; ;
T Deflne Career Education and deVelop a rationale for Career - T
. Educatipon. = ° t, : .. .
] . . . < ) ., ' / [
’ ‘2. 'Prepare a bibliographv of Careér Education resource materials. [ . ° .,
. . S { v o~
3. List teaching procedures and student activities appropriate to .
a specific grade level.an appropriate to the career education ’
model. i . S 7 s
. . - .
4. Prepare a list of ~goals for a specxflc grade level and spec1f£c-
subjects. . e -
5. .Prepate a list of Career Education goals basedcnxthe.occupatlonal '
matrix and career education model. : L N o .
- “ . - 3
’ 6. Determine and list activities to be used to ach:evé %he subject 4
\N/// and career education goals. ’ . - T
Lt - <. : ' > .
7. WVrite psychomotor, affective and cognitive objectives appropriate s ;
to theroccupational martrix and.the caraaxr zducation model. ' .
~* 8. Prepare descriptive Qcc&pational informati n appropriate to the, e,
. (\1 . occupational matrix and the career education model. ° .
. - o i e B o
9.° Prepare coﬁceptﬁ for each mod%}e. o .
P~ - - L '
+ * P £ * -
10. Prepare a list of correlation activities for the subject areas: v,
which are appropriate to the occupatﬁbnal area being developed.
\
"11. Prepare measurement and evaluation prctedares approprlate tou -
the 1nstructlonal resource unit and students. . {
. - ‘s o ,

* "12. Develop an instructional resource unit for the appropriate grade ) . .
level which contains a:certificate of advisory commlttees, - ’ ~ .
subject goals, career education goals, a.list of "orrelatlon R ! . -
actlvrtles, scriptive occupatichal information, behavioral - ' . : 1
objectives, oltline of content, gacher activitiés,lStudent P ‘

. T act1v1t1es, resources, measurement and evaluation 1nstruments,
and a blbrlogxaphy. - '

L3 7 .
I . s

{3. Utilize an occupatio 6nal advisory committee to critique the .
*instructional resoﬁrce unit. - . é}, . . : : !

; - 14, Utlllze an educational advisory committee td/crlthue the -
. 1nstructlonal resource un;t L :

=~ . ¥ . / Iy




. INSTRUCTIONAL UNIPS?
&
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’ e

Units 1 & 2 . *INTRODUCTION TO CAREER EDUCATION
~ <2

~ - $
v * 3 1 B .

0
/ ) s

Unit 3 " DEVELQPENG CURRICULAR MATERIALS IN CAREER EDUCATION:
o .
— B - . .

N

5

@ ~

. - SR !
unit 4 & 5 - IMPLEMENTING CAREER EDUCATION:

LA
. - . . a

EDUCATION AND THE WORLD OF WORK  *
2 <

/

MEASURABLE BEHAVIORAL OBJECTIVES *

~ s’ -
- + -

UNIT DEVELOPMENT CONCEPTS

‘ ' . B t =
Unit 10 & 11 EXPERIENTIAL ACTIVITFES IN UNIT DEVELOPH
& . E p

3

[

Unit 12 -

~ . UNIT DEVELOPMENT
t - * .

. . ‘ . - ° ,
Unit 13 ¥ - éCCUPATIONAL ADVISORY COMMITTEE MEETING

&

s .- . } '
[ ! 7 ’ A L. =
Unit 14 S?MINAR ON UNIT DEVELOPMFNT

H
'

Unit 15 UNIT DEVELOPMENT .
P : ) .

L d

unit 16 . EDUCATIONAL , ADVISORY. COMMITTEE MEETING

<
o~

Unit 17 - s= SEMINAR ON UNIT 1€§ELdbMENT
¥ b t

L
&
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Units 4 & 5

A o

o

~

»» "+ Disc

+*

s 1 '

UNITS, METHODS, AND ASSIGNMENTS

é ’
.
H

+

INTRGDUCTION TO CAREER EDUCATION
Cateer Education Pr;ncxples
Cazeer Education ‘Models

. . 7 .
Méthode "f Presentation

S.C.E. Film "Career’ Education”
Career Education Prxnc;ples

Handout_

-

o

Assignment . ¥
“pefine Career Education -

-

DEVEL OPING CURRIC
Subject Goals
Caxeer Education Goalk

2havioral Objec%ives

visory-Committees
Occupatlonal Matrix
Occupatlonal Information
Currisulum Development
Correlated Curriculum '
Teaching Strategies
Bibliography

Methods of Presentation
Lectures
-Yssion . ’

s

4 -

A551gnment

Develop a ratlon§§éﬁfor Career Education

. 3

IMPLEMENTING CAREER EDUCATION
%~ Caxeer Education Model K-A
- Career Education in Practice
- - / R

Methods of ,Presentation
Visuals
Slides : L.
- . Discussion '
.InteTraction’Groups .
- . " -

Assignment - N

O

“R MATERIALS IN CAREER EDUCATION

-1
£

Y]

List teachlng‘prqcedures and student activities
» ’ appropruate to the grade level you are teaching |
and approprlate tc the Careesr Education Model. ’
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EDUCATION AND THE WORLD OF WGRK :

" subject Goalsy ] T

;/ Assxgqmen

MEASURABLE BEHAVingL OBJECTIVES . E

Met@oés of Presentation ' T . .

Assignment .

‘ob3ect1ves related to the occupations upon

UNIT DEVELOPMENT CONCBPTS
) Behavioral Objectives

50
Occupational glusters )
Occupaticnal Matrix =~ - . :

Career Education ‘Goals . ‘ .
Correlating Curricula '

Woepan,

Methods *of -Presehtation . - .

Lecture . e L '

. ‘- ¢ - - ‘
Discussion . ’
Interaction Groups |

s .
- - 2

[T

Prepare a list of goals for the grade Tevel
and subjects.you teach.

Prepare a list of goals in Career Education . .
based on the Occupational Matr1x and Careex
Education Mogdel. . e A .

Prepare a blbllogxaphy of tresource materials.

!
i

1.

v
3 F:3 ’
K] - M

Visible Beha\ior ¢ . e
Conditions, ~ '~ \ e .

Perfoimance Léve} . ' ' ' T
Taxonomy of Objectives . !

-

o«
P

Lecture
Handouts
‘Group Exercise
Individual Exercise L ot
Discussion ’

1
% . 4

Write psychomotor, affective and cognltlve

\Whlch your unit-is based. : B ;

, e
) |

iy

[ 3

Occupational Information
Cohtent

Teacher Activities
subject Correlation - ' ' .
Student Activities :
Resources
Evalbation : .

- . R

\
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| l N - Methods of P¥esentation
) : .Lecture .
. Discussioen

. i . - . Assignment &

Y

-

Gather occupational information relateu to the
. occupatiohs upon which your unit is based.
¢ Preffare methods of ﬁorrelatlng the curricula..
!
- - A ’I 1

- - ® . e
N - \

, . * Resources ~

1

¥

4 B . . .~ subject Coxrelation
‘Stdent. Activities

(1

® . Methods of Presentatlon

Lgcture .
. . Discussion

2

Y

- Interaction Groups,
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EXPERIPV IAT ACTIVITIES IN UNIT DLVELOPMLQT

. ) - Behavioral Objectlves
: Occupatlonal Information
; - ' Teacher Act1v1t1es

o
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e A Y
. .o - '
»
[N bl s b = [ ' L . .
H . * | N N

1

( . “ b ' Ev?luation

QUnit 12

Unit 13

Assignfment . - ' § -
’ Comblne assigned components ‘o the unit and con-
tinue “development of your unit. Selett ygﬁr_
advisoxry committees. c.

Develop concepii\&or each module.

3 .
N Mt'
.
« . B i

o UNIT DEVELOPMENT . / 3

. Method of Presentation . 3
Individual work )

- 2

¢

Assxgnment o . -
- Arrange for your Occupatlonal Advxsory Committee
- to meet -and exitique your wdit in texms of the

occupational activities and experiences. ,

& ~ .

- . % -

OCCUPATIONAL ADVISORY COMMITTEE MEETING .

s
.

~ . Method of Presentation -

. * Digcussion . . n v

?

’;-“/ '

Y

. Assignmeﬂ%

by‘ygur advisory commitiee to revise your unit, .

Utilize the comment$ and informaticn provided
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e T Unit 14 - , - SEMINAR ON UNIT DEVELOPMENT -

. B » . - 7 .

. o i . oA . Method. of Presentation - H
T | # - Discussion | ’ T
L R . . . Lt j ir .
. . . . . .Assignment ) ) ' . -

| ' Continue develdpment of your unit " ’ e d .

: o ’ . . - i - P . . . e

L. Unit 15 . UNIT -DEVELOPMENT s L« '

< Mt : _Method of Presentation o .

" o 5 ‘. Individugl Work: " -

= . - -}

x - ’ " n , - . -

o ~ “  Assignment
, - - ’ ‘-.- Arrange for your Educational Advispory Committee -
| . T o ) - to meet and critique your unit in Eerms of the

; o, \ .. . ’ o educational activities and experiences. :

T ’ K ;

B . . \ . . '\\ ,‘ 2

b Pu Unit 16 £DUCATIONAL ADVISORY' COMMITTEE MEETING :

. .. . H ’ v it

- - ' . ) " * MethodNgf Presentation . " :

. i A * Di§eussion - ; . w i
. .o . _ P \ . . 1
. ! - \ -~ ¢
. ) . © o e Asgigninznt | . ..
g ‘ ol -, Utilize the copyments and information provided by
e o L your advisory committee to revise ‘your unit. v
o 4 . \ . . ‘. e he

. ‘onit.17° - «.7 SEMINAR ON UNIT DEVELOPMENT - -

- . - 5 N * x - .r-_/ - -
Method of Presentation SR . - A
) v, Discussion - / ’

‘ . ‘\\ . - " ) Aséignmen} : o i .
i “ ) Complete your Ir'xstr\1ctional Resource Unit .
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Certificate of Advisory Committees

We hereby certify that the attached Instructional Resource Uit
was prepared in cgnsultatlon with the Occupational Adv1sory Commlttee.

.

- L

Name

-

Occupation
.

)

‘o Employer

Name

Occupation

Employer . —~

. . ’

Name

12

- AY
. Occupation~ \ )

R . Employer .

'

*

. We hereby certify that the attached Instructional Resource Unit
was prepared in consultation with the Educational Adv1sory Committee.

-
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i Name -

School . . ’

. Name

School - /

Name

! School
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INTRODUCTION
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In one or two pages, define career education and develop the rationale
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t is to be used by the teacher. .
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(reason or need) for this educational approach being used at a particular
Explain how th

grade level.
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. - SUBJECT GOALS . j
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Fine Arts . - .
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i Language Arts .
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v DESCRIPTIVE INFORMATION . ' - " ’) .
To assist the tea’chér and students, include -information concerning .
L A * % N .
\ # ' . ’ ! .
the occupations studied in this unit. The amount of informa€iomwill
, depend on the grade level in which this unit is to be used. Suggested -
/ - . . )
1 types of infomation'which you may want to ‘include are as follows: i |
IR o . -
s 1. Advancement Possibilities : -
3 ° . * . = |- LI
i 2. Advantages . : L A . ‘ _ .
E - M " . A
, 3. Disadvantages i Coe A ‘\
} . N ~/ ‘
;g 4. Dress Requirements ﬂj;u‘ : )
5. Education Requirements / . :X\ :
6. Fringe Benefit‘§ . -5 v 1
- / - \d
. ~ - 7. Futuge Outlock . - , / .
< \ s ’ J
: - 8. . Geographic Location 2 \
N R C ’ S T J
8 ' . 9. Legal Ref;uirementé ©m . ) -
4 . “ -2
. 7\0 (10. Occugatlonal I\dvzaxnceniventiE \ ) .
. yﬁ—g, \\ 11. Occupational Tools
- % \ * - *V‘ ‘\4":!& . . " o VA >
/ \ 127 .on-The-Job. Training ’
\ ) ‘ — Vo N _
Y A i \ 13. Physical Requirements. . . * .
T \ . ) / SRt e n;
\ 14. Related Occupations , . ; - -
§ \\\ N - . l 7 ". M
i 15 8kill Requirements L S S it
i 16, Subject Knowledge Regusizepents . ;
’ » % -\ ! ’ '«’.;:.:..’
. L~ * Lt *
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TITLE OF UNIT

A

P ; Behavioral Objectives

I. Concept

I1. Teaching Pyocedures:

1.

2.

3..
4. - i

L]
L 7
a OV LA D A N
DN

.

L

[
O W w

S1i.
2 12,
’ ' 13.
14.

ST ) i6.
- L ) .11’

. » 1iB.
‘. ;. —— 19,
20.

21

22.

15.

Fiel Trips .

Interpe,rsonal lInterac:t:.on e

ctivities
1v1tmes

search ©

A

Builentin Boards
Buzz Sessions
Career Club Activaties’
Constructing Props
Constructing Models
Discussions -
Displays
Dramatization
Drawings '
Exhibits

Field Trips ~
Games (Participate)
Questioning ?
Hands~on~BExperience
Interviewing ,L‘
Llstenlng %
Murals

Oral Reports

panel Discussions-

vy, tudent Actavities
—

‘

. Pantomime 2000

Plays A
Psychomotor Actidrfies

=

Grade Level
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23, Readings

242 Research- A
25. Role Playing .
26.° Singing

27. Speeches

28. Scrapbooks 2
29, Simulation Exercises

30. view Films .’

~ View Television
32_ Write letters

33. Write Plays
34. Write Reports
Evaluation
1. Anecdotal Records. =
2.. Corferences
3. Discussion ~
. 4. -Formal Tests
5. Interpretive Exercises
6. Observation o
7. Rating Scales
. 8. 'W6£§’8amplés .
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CAREER EDUCATION PRACTICUM

by
, '  LeVene A. Olson .

[

This course in Career Education at Magshall University involves

the implementation and Validation of a career education instructional

\ 5 s <
e = . PR

resource unit. .Cayeer Education is a process of systematically pro-,

viding leaxﬁers with meaningful experiences which focus on helping +
. o ‘ ' , : S
them become viable individuals who are capable of making accurate

‘ ~ *
choices concerning future careers. } :

*
)

.

This course focuses on. the development and/or revision of needs

~ ﬁé

assessment techniqués, definition of career education, rationale for

career education, suwbject goals, career education goals, behavioral
objectives, concepts, teaching procedures, subject correlation,

student activities, evaluation techniques, and resources. The develop-

»

ment and/or Yevision of these components are based on their effectiveness
. /
8 measured by the ;e7cher.

‘\ ~
-THe goals of thJ course are: to assist educators in implementing

a career education /nstructional resource unit; to develop an awareness
-, of thé"éffééﬁiVEh%éE of the unit based® on\§tuden¥ reaction; and to
/o
further develop and/or revise the components of the unit to-increase

’

its effectiveness.




) ‘ ' . PROCESS OBJECTIVES . ’ -

~ )

.
’ - .

The participants involved in implementing and validating curri- :
cular materials will: . . . :
« B . - = . N

1. Develop and/or revise needs assgssment techniques to ascertain
the developmental level of the skudents. - .

L 4 . )
. 2. Develdp and/or revise a definition and rationale for career )
. education. - \
L 4 ~ . H L .
* . : , . . g ,-2;‘?%., §
. - 3. Develop and/of revise subject goals. . e L s
" ) ST L iy
= bl - e 3
* ¢ - + ‘.
s 4.+ Develop and/or revise career education goals. :
. i 5. Develop and/or revise bahavioral objectives. ’
Q Rl ’
; 6 Develop and/or revise descriptive information about occupaéILns-’ \ !
~ . ) , . L
7. Develop and/or revige concepts for each teaching proce-
. e . N T r}
duzre noted in the unit. e # - A
B . " . 7 ‘ ‘L - .
. . 2. Dhevelop and/or revise teaching procedures. ‘ :
9, Deveiop %nd/cz revise sybject correlation activities. qj
10. Develop .and/or revise student activities. - ’\\
E ) ii-. Develop and/or revise evaluation technigues. :
. ‘ L .
1Zz. Dbevelop and/or revise resouxces and materials, %
- . %
, | (‘ o
. . -
PRODUCT OBJECTIVE ™ .
Fach participants will complete a validated career e8ycation instruc-
. N i . e s
. rional resource unit which contains a needs assessment invent defini-
' ) - . I L :
. . tion of career education, xeationale, subject goals, career educat\on goais,
- . Pe
bohavioral objectives, descriptive information, cencepts, teaching ¥ Z
: + N .
procedures, subject correlation, student activities, evalfatlen vechnigues, .
[N 7 . ’ . :
Aand rosYicn s
' ' . ) _t
L ¢ El
of - . -
77 L
. . -
== § )
Q ) -
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. EVALUATION

by
LeVene A. Olson

The concer® in planning, developing, and implementing any edﬁca—

tional project is that of providing‘experiences which will achieve the
4 - /

oA
' s

objece{ves. . ’

-The general objective for the institutes was to provide meaningful
information and_experiences upon which educational leaders in the local
school systeﬁs are able to systematically make decisions relative to

planning, developing, providing, implementing, and evaiuéting Career

Bducation. A second general objective which is present in all situations

-

in Wwhich the project director is sensitive to the needs of the participants

is that- of creating an open atmosphere which allows for free and honest

-
Pt

feedback upon which program adjustments cdh be made. -E;‘;v'

~ The{Problem
The general qﬁestion asked in this study is as follows: Will admini~

strative, supervisory, and counseling personnel representing local educa-

-

tion‘agencies who have been provided career education informaqioﬁ and

3

experience in an open environment that is both task and process oriented

. - z N

reflect more knowledge and more-positive attitudes about career education
than they did prior to the’career education institute? The specific re-
search question involved the compafison of pretest and'pp§ttest scores

representing attitudes, familiarity, and perceptions of career education.

4

. - Limitations = .

4
-

The study was limited to those participants who were pretested at

the beginning of the Career Education Institutes conducted in Charleston,

-
-




L

ERIC

PAFullToxt Provided by ERIC

«

Princeton, Glen Dale, Keysers, and Clarksburg, West Virginia and post-

4 . ¢
|

ent ©o 2ach institute.

.

tested subsegu

Research Objectives
The research objectives of this study are as follows:
. 1. To compare the parcicipant’s attitudes relataed to career
2ducarvion prior to the Career Education Institute with .
rhelr attitudes relate to career education subsequent to <
- participation in the Career Education Institute.

To «<ompare the.participants familiarity with career edu—

zation pgior vo the Career Education Institute with their .
familiarity with careet education subsequent to participa-
tion in the Career Education Institute.

[AN]

»

AN

3. To <ompare the participants perceptions: of career-educatiOp
prior to the Career Education Institute with pheir percep~[
tions ¢f career education subsequent t0»part1L1pac10n in
the Career Education Instlcute. :

Instrumertation
The Familiarity Scale, Attitude Scale, and Semantic Differential

devised by the researcher for the Career Education Institutes were
3 3

utilized to determine the effectiveness of the experiences which were

N
-

provided to the participants. The instruments are inciuded in Appendix A

¢ . v

Findings
The differances between the pretesa'and posttest means on the atti-
tude scale were large enough to indicate a very definite change in/atti-

tudes 1in ggposjt;ve direction. Refer to figure 1 for a graphic illuscra-

tion and to Appendix B for test scores,

¢ :
Figure 2 i1llustrates the differences between the pratest and posttest

means on che Fami

4

irariry Scale. The Jifferences indicate a Aefinite in-

crease in degree of fariliarity with certain conceprs which are important

.

in carear oducation. ] .

LI —
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The results of the Semantic Differential are illustrated in Figures ; \\»

3 and 4. The differenccs, although positive, were so small that no-defi%

nite significance can be-attached to them., .

<

i
-

CONCLUSION
.

The results of the evaluation of the Career Education Institutes

indicates the effectiveness of -.tilizing a task and process approach t¢

Educators as well as elementary, secondary, andf
i

inservice education.
H
/ i

el : VAW .
collegefstudents are seeking méan%hg and.relevancy in their endeavorsj
: |

But of more importance than the test results has been the receptivity

) - f

\]

v . .
by educators at the, local level to the career education concept. -Since
i

the Career Education Institutes were completed, the interest and concern
‘ ’ . / R
=

1

of local educators has been trahslaped into action by many particip#nﬁs.
e

- ]
gareer

Many of the staff members on this EPDA project have been involved in
numerous local school systems in conéeptualizing!énd implementing
) . i

education in West Virginia. .
‘ i

H

e
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CAREER EDUCATION INSTITUTE !

ATTITUDE SCALE

Name : i

Position: / T
§ g /
Institute Site: '

e

Circle one: Male Female
. .

S . h e .
This is not a test. There dre no right or wrong answers. We are

interested in how this group 0of educators feel about certain statements.
s i
!

Informatlon used from thlS i strument will be reported only on a random

basis. No 1nfornat10n on 1n§E:;§\als will be provided to Local, State,

or. Federal agencies. The info¥mation you provide will be kept strictly

t 3
confidential. f .

Please respond to each statement on the following pages by placing

an "X" in the space which best indicates your opinion about each state\e/(

ment acqording'to the following criteria:

'

SD: I strongly disagree with the statement

-

D: I disagree with the statement
NO: I have no opinion about the statemept
A: I agree with the statement

SA: I strongly agree with the statement

1. Adults find their imaginations taxed to comprehend a new world, a

-
o ’ )

now w0r%d that youth understand and accept with ease.

1

sD - D NO A SA

Y

£ 4

2. All persons in all communities of the state should be provided

-




€

4

ready access to Vocational Education Programs.

¥

SD D NO a SA .

’

3. Career Education should begin at the klndérgar* n or first

grade level. ' ‘ , .

-

t ‘ sD D___. _NO A sa '
i ™ N . .

L 4. The most effectivé and efficient form of instrucijipfzs the ° . ,51
| =

lecture-demonstration approach.

= ) ) 7
. SD b NO A SA .

5. It is possible that some secondary schools in West Virgifiia
should not offer Vocational Education Programs. T

SD D NO . A SA
T - " —~ .
P 3
6. Vocational counseling and guidance, to provide career exploratson Jr_.q
J

experiences’ upon which career decisions can be made, should begin

M

in the middle school and be a pressing issue in high school.

45D D . NO A sa

7. Vocational Educaiidn should not stress-the theory that the mind

/

is a muscle and requires -exercise.

sD D NO a SA
7/ . .
© . 8. At the elementary level, activity centered projects give the student
. V 4 . -

concrete expériences which serve to provide specific vocational

*

skills.
SD D NO A sm
i 9, Acquisition of job entry level skills is not a characteraisitig of .

-

career education programs at the Jr. high school ievei

SD . D NO A SA

. .
¢




7

A}

10. Educators shquld strive for a dual system of education (vocational

-

- " : Y
and academic).

SD "D * NO A SA

11. Teachers serving the dls;dvantaged and/or handicapped students

at the secéndary level should provide a separate specfélized pro-

gram for these students.

SD D- NO A SA

Vocational teachers shbdld work closely with academic and administra-

.
o

tive personnel in a school to insure that vocational education does

4

not become a sevarate discipline.

=

SD D NO A
.13. Exempl programs are designed to provide information and experiences |

Y

’

for studehts which will enable them to make occupational choices.

a? s

-

SD ) . NO . A . SA

.14. Rotation of students through several vocational courses is sufficient

-

occupational orientation for any student.

-

SD - D NO A SA

15. Career Educaticn will provide students with broader tareer opportuni-
°
ties.

SD D NO A sSA

s

*

N - H
. 16. A separate vocational school or distinct vocational tracks should

5

be provided to, high school students. ;j

o

SD D NO a SA

li. Vocational and technical programs should be readily available to

most adults.

{
CERIC*

B~ v 70 provide by exic [N




127 i
¢ , v - ;
// lg. Students of a Kindexgarten through a&ulthood Program should possess i
| mobility on a geographical basis. ' <
| ‘ 7 - .
: SD D NO A . _sA . )
) . . ¥ N T
. ’ 19, Industrial arts is able to provide career exploration experiences '
l . to students. . ' i
- '.. - o E ’
‘ sD’ D__ NO, x ) sa . . e
f 20.. Graduates of multi-occupational vocational education programs -+
. r € #=should be-able to.adapt to techﬁological change with little i
) o !
- difficulty.
> . SD D “No = A’ SA . ' Tl

y e AR =i

21l. - In-depth Ereparation for a specific occupation should be

accomplished by most students afﬁér graduation from high school. s -

il i
L L 4

’3

7 ) - D NO " A sa_. .
) 22. The integration of academic subject matter with vocational edu- . \\&“
. - y -~
cation course content is a good idea which will never work in . * A
. . reality. . . - - )
: ) , TR
b . SD D NO A . SA
- , . -’ . . ."-
23. Most sophomores in high school are capable of making definite T

career decisions, -
> :

—

-sD " D NO . A SA

3 ) ) ) £
e ) T 24, Integration of academic areas with 'vocational education will enable -
. stidents toj;pply various sﬁbjects to ﬁhéi; courses in vcc;g;onal ;§
. N L
edhcatioq: L ) . ngi%é%; 3
| 'sD , D NO A_ SA . -

25. Students graduating from a general education program will be able

to obtain employment in a number of occupations with little

difficulty:s- - E -
v - -

Sb D

\
N
T—— Iommomdi  pvreds

.
; —
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.29,

30.

. H P
. . -
" 5 N . "
Individualized prescribed ‘instruction §hould only be used for
~ ’ B s

remedial work with lower ability'students.
. .

Sb b NO A SA : -

A 'two and one half hour block of time, five days

week for voca-
o

o ’ - .
tional education is & deterrent.to program enrollment.”

‘ SD

’

D

3

NO A

SA

»

4

N .
)’\,\

The use of a single instructor in teaching several occupational

- - \ <
4 s 2§ .
areas within one classroom i&-not feasible. ¢,

. AN

b ) N . - .

* 8D D . NO a V. sa

. \ : DR ' #

in all the service lines should provide-

Vocationdl edugation

career exploration gxperiences for students. \
Sb__ D NO * A SA . e
Lt v ., »
o4 . - PR
Career education should be limited to those students Vho do not:
[ S A}
intend to pursue a college education. -
5 A ! 5
SD D NO . A - SA S .
gl 4 L - 4
. : -
4 .
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1. Career Education @,F RF MF SF NF
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- 3. Career Orientaticn \%3 RE MF . SF NF .
4. Career Exploration VF * RF MF SF NF - 1
A5
: 5. Vocational Education if*ﬁ \%3 RF MF SF NF |
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6. Cluster Concept Program - VF RF MF SF NF *
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. 7. Field Experiences ' e VF RF MF SF NF “
N R - . )
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e S [
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= = “iry
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CAREER EDUCATION INSTITUTE

SEMANTIC DIFFERFNTIAL :

Name;/ \ .
/ ) ] - : .

Position: i
s |

Institute Site: s

Circle one: Male Female . . ‘

This is not a test. There are-no right or wrong answers. We are

—'}) interested in how this group of educators feel about certain concepts.

Information used from ghis instrument will be reported only on a randem

g
“

basis. No information on individuals will be provided to Local, State,

I .
or Federal agencies. The information you provide will be kept strictly

confidential.
At the top of each page in this booklet is a word. . Beneath each of .

these words there are pairs of words with opposite meanings. i

You are to place an "X" in the spaée nearest to the meaning which

tells how you feel about the concept.
For example:

BCHOOL -

Pleasant X ' Unpleasant

' o
|

—~——t
PEmS————
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| | o

Friendly' X Unfriendly
[ { | | -

In this example the person felt’ that SCHOOL was sorxt of pleasant,

X Active

Inactive

but not very pleasant so he placed an "X" in one space away from pleasant.,
Then hd felt that SCHOOL was very active, so he placed an "X" in the

space right next to the word active.
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Then he'felg that SCHOOL was not friendly and was not unfriendly,

"so he piaced-an "X" in the middle space between friendly and unfriendly.

Remember, put only one "X" gn a line and complete each page before

+
.

turning to the next page.
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P A e provided by emic

ERIC

Pleasant °

Inactive

3

Frigndly

»

Energetic

Slow
Good
Cruel
Soft
Unfair
7
Rugged-
Gentle

Strong

Dull

'
!

*

f

:
i
Actliye

t

Unfriendyiy

Qelicate
Violent

Weak

%‘Sharb

Unpieasant
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PleaSant
|
Inactive

Friendly

Energetic

L
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CAREER AWARENESS
h]

Unpleasant

a

Active

1

. Unfriendly

Slow
s

,nmﬂ‘”

Lazy

Good

-

Cruel

Soft

-~

Kind

Unfair

Rugged

Hard

Fair

Gentle

Strong

Duli

"ERIC

Aruitoxt provided by Eic:
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Delicate
Violent

Weak

2
Sharp
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CAREER EDUCATION INSTITUTE

Site One ' .
Paﬁgrlﬁ,’;ﬁan t Career Education Career” Education Semantic lefer&f:::rl
Nuber | Attitude Scale |Familiarity Scale Nocational | Awareness
< Pretest |Posttest |PretestjPosttest Pre - | Post Pre | Post
v 1 19 67 A 87 40 43 41 | 41
2 62 67 53 88 37 40 42 42 5
3 61 66 43 68 35 36 38 38 \
4 39 48 - 68 65. 31 35 35 36
) 5 30 58 62 69 32 34 42 42
6 60 64 92 95 1 34 33 42 41,
7 73 85 92 100 41 3 42 42
. 8 43 57 59 | 83 38 41 43
9 - 66 71 271 74 41 4 A 43
10 39 31 36 50 44 45 44 46
11 . 49 56 66 74 39 | 40 43 | 41
12 59 < 49 66 87 39 1 36 41 37
13 43 56 60 81 41 42 42 42
14 _ 36 46 70 77 40 43 42 42
15 61 60 671 70 41 41 44 46
16 47 67 42 62 37 37 " 39 38
17 55 48 41 . 56 43 45 38 ‘4
18 55 56 35 56 27 31 35 37
Mean 42 5 f. 69 80 40 40 40 41
Standard |’ _ ! ;
Deviation 17 15 - 16 12 4 4 5 | 9
i Standard :
; Error 4 3 3 - 30 1 1 1 2

Scores for participants who did not complete
both the pretest and posttest are not reported
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: : CAREER EDUCATION INSTITUTE ; ' ]
- Site Two ' N
[Participant | Career Education ;| Career Education ] Semantic Dif.ferengial \]
Random Attitude Scale [|Familiarity Scale | Vocational : Avdroness - | .
Pretest | Posttest [Pretest Posttest | Pre |Post | Pre | Post l )
1 23 A 80 % | @ | sl w N
2 6 10 54 68 37 45 39 | 46 , 1
3 51 68 iy 65 37 |4 | 9| ]
4 43 51 61 72 &4 42 0| 42 ,
5 41 63 39 86 - 37 37 | 41 | 45
6 ' 12 47 40 87 32 31 35 | 40 . l
7 25 43 33 82 32 |35 36 | 42
8 24 57 . 60 100 40 37 37 | 4
9 41 65 62 81 30 38 40 | 45 T
10 52 35 90 74 26 28 30 | 24 {
11. 23 53 . 61 86 36 40 |- 34} 42 ’
12 39 52 34 69 36 37 42 | 42 -
13 57 61 61 80 39 b4 38 | 43
14 1 43 51 74 84 37 35 42 | 38 =
15 49 47 54 79 37 31 43 1 39 | :
7 16 33 ' 43 53 71 33 35 36 | 37 T
17 40 20 37 69 44 42 42 | 41
18 57 - 63 60 89 45 45 50 | 43°
1 ' 5 45 68 76 - 39 45 32 | 42 :
20 54 52 ° ] 45 69 27 32 29 1 34
21 10 b4 37 58 42 42 43 | 43
22 13 47 62 69 35 44 43 | 42 g
" Mean 32 48 55| 77 36 |39 | 3| a o
Standard | i
Deviation 18 13 14 9 5 5 10 5 )
Standard 39 3 3 2 1 1 2- 1
Error °
Scores for participants who did not complete
both the pretest and posttest are not reported
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’ CAREER EDUCATION INSTITUTE
Site Three -
Participant Cart'eer Education Cért'aer.EducatiOn | semantic pifferential
Random Attitude Scale E‘amnlarlty Scale pMocational Aﬁgrrgnﬁﬁi
« Number Pretest | Posttest [Pretest § Posttest | Pre | Post] Pre }Post
1 58 , 63 51 78_ 34 | 38} 37} 43
2 39 40 60 71 35 41 41 40
3 21 37 85 91 34 44 45 39
4 47 45 66 81 40 40 39 40
5 51 77 50 80 45 43 46 46
6 39 52 | 52 69 39 43 38 40
7 28 73 62 84 31 -40 32 46
8 46 66 64 ~ 85 35 34 31 | 14
< 27 45 51 86 34 43 36 43
10 38 49 51 78 - 37 37 42 40
11 37 51 . 65 88 33 45 10 41
12 33 64 49 66 38 39 35 a0
13 25 25 77 76 29 37 38 } 38
14 47 51 45 60 37 33 43 38
15 51 67 57 71 43 36° 35 § 37
16 53 65 54 68 38 37 41} 40
17 35 53 42 80 - - 36 36 36 40
\ 18 4 39 57 52 75 26 36 | 38 46
~ 19 67 67 70 78 35 41 37 40
Meam" 42 55 58 77 36 39 s | 39
-Standard . .
Deviation | 11 13 11 8 s}, 3 al 11
Standard /
Error 2 3 2 2 A 1 1 2
o
-/
Scores for partiéipa‘nts who did not ‘complete
both the pretest and.posttest are not reported
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Site Four

CAREER EDUCATION IN\STﬁJTE

Participant | career Education | Career Educat;s Semantic Differential
;&n\im;‘ Attitude Scale |Familiarity Scale, | Vocational } awa¥25S8k
e . B .
Pretest JPosttest_  |Pretest Posttest\ Pre JPost | Pre |Post
1 25 42 64 80 37 39 38 36
2 19 58 59 65 35 § 35 35 .35
3 43 39 0 49 38 41 37 43
4 59 65 82" 89 45 1 45 ] 44 42.
) - 25 37 43 80 39 37 43 38
6 49 59 85 88 38 | 40 44 37
7 61 58 65 79 37 36 37 38
8 35 73 76 92 . _35 38 25 41
9 85 93 87 88 43§ 45 .| 45 4 45
10 .39 48 53 < 74 41 |} 43 42 42
11 43 70 79 97 - 45 | 41 46 44
. 12 55 435 75 80 » 33 30 38 42
13 / 13 ‘ 31 85 » 79 -35 31 30 36
14 49 : 37 36 61 42 45 35 38
15 51 57 61 81 45 45 42 42
16 34 , 41 68 76 43 44 46 44
17 ’ 38 63 73 91 45 | 45 46 44
18 27 57 99 100 39 40 44 46
~ 19 18 41 79 7o~ 41 42 40 37
T 20 55 60 49 83 36| 40 40 0
21 42 | 78 54 69 40 35 36 31
22 67 65 86 90 42 43 45
Mean 50 58 59 75 38| 39 41 41
Standard o
Deviation 14 12 17 14 4 6 3 4 3
- Standard
Error 3 3 - 4 3 1 1 1 1
- Scores for participants who did not complete
both the pretest and posttest are not reported ’
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CAREER EDUCATION INSTITUTE X e
Site Five . )
. Semantic Differentilal
, Participant |Career Education Career Education} ~ . Career
Random Attitude Scale AFamiliarity Scal¢Vocational wareness i
Number Pretest |Posttest [Pretest [Posttest] Pre [Post | Pre | Post o
{
1 ) -1 49 92 ‘56 79 40 |45 46 | 46 '
. 2 “ 35 ., 61 76 82 39 45 46 44
3 ) 41 | - 69 54 | 71 43 |44 41 40
4 50 58 61" 68 36 36 37 38
5 89 52r 65 |. 81 37 39 30 43
: . 6 21 55 60 70 35 33 35 36
b 3 7 . 55 55 80 89 35 36 35 39 )
] 8 37 31 32 78 |-38 |41 .| 42 "] 45 |
9 56 71 42 81 40 -|38° | 41 33
10 69 82 89 90 36 | 45 45 46
: . 11 32 57 54 98 | 137 45 37 40
S 12 39, 70 .44 |~ 84 |y 44 45 | 46 46
N 13 — 40 55 51 80 31 35 33 38
o . 14 60 68 | 71 73 | .39: }43 37 .40
) 15 38 " 40 51 74 | 35 | 38 41 41
16 57 ) 87 47 81 37 38 40 46
d , . 17 ' 40 71 63 95 43 45 34 46
Mean . 45 63 59 | 81 38 41 39 42
Standard L
Deviation 12 15 14 8 3 4 - 5 4
3/
Standard i - .
// . Error \ 3 4 3 2 0 S E 1 1
? - ;
Scores for participants who did not
complete both the pretest and posttest .
are not reported %
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