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— @ collectively exhaustive statement of.a teacher's functions or °

L

~y

»

c" _., ' 3

0 Formulation of objectives for learning activities .

- P
v

D Diagnosis of the lgarner's instructional needs
Y 3

Pr rescription of instructional activities for the learner -
S A . . '
I - Instruction of' the learner . - .

-

M Motivation of the learner )

* N
, _B- Evaluation of learner's degree of achievement of objectiveas

‘"hese six functions provide neither a_mutually exclusive nor
. - ; . .

responsibilities. They do, however, describe a lérge-part of -

s

é teacher's job and- proyide an organization for identifying specific *

komﬁetencies. For each of .the six functions, one can identify (f"’

. h P
- -

gsets of skills needed'to carry out that portion of a teacher's ’ .
¢ 'y *
* total task.: These sets of skills are called "competency clusters.”

* .

"

To date, thirty-seven competency clusters_have” been identified;"

it is expected that others will be added as our work proceeds.
. A . ~

- M . i .

* These clusters are shown in Figure 1. The rows in the figure e
represent teachinﬁ,ﬁunctionsl Each row contains competencies

w,;;;_ypoth,e‘Isized''.fns peing necessary for-performing the teach.ng function

assigned to that roﬁ. For example, the teaching function, ”Inqtruct
~”

Lenrners, ha competency clusters for tutoring, question—asking,
4 ¥ ; = - &£

pfobiné, and organizing teaching teams. -
L] .

- HBecause teachers do not require training in a11 teaching compe-

-

tencies prior to entry into the classroom, t%e elusters have‘béen*, C

grouped inig three experience. levels (the three coluﬁn?/in Figure 1) ' .

7 . i L

L@vel ; Basic cowpetencies for novice teachers and\para—
‘professionals. These skills- should be acquired

- ei'ther before entry into the classroom or during R

= initial ccntacts with students. N . . A

Level 2 Ccmpetencies £or experfenced career teachers. These -

are skill§ which may best be developed through in-
service of on-thg~job. training

+ - .
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Growing dissatiSfaction with the gquality of instruction in the’
United States has.led to suggestions that teacher certification- be

-
bused upon clearly defined performance criteria.- The states of

California, Florida and New York, for exémp’e are now instituting

uch perfcrmanced-based éystems. it ié likely that many other

follow.rrt‘

J— . M
.
3

. No satisfactory description of the components of a perfbrmance—

based system of teacher training currently exists; however. Aside
. y . i
e ]

[

from being able to describe general s}stem characteristics (e.é.,
prespecified operational opjeetives, objective-based instruction;
and evaluation), little attentien he; been given to specific
competencies that must be Heveloped, the nanner in which these
competencies are irterrelated, and preeedures by which they.cdn
be taught.to pre-'and inservice teachers. . .

In this paper we will present(an organization scheme for

identifying and cléSSifying skilIs for teacher training progransﬁ

We also will list the competencies we have identified and describe

¢

a

a delivery system for making the training available to teachers

-

in preservice or on—tﬁe~job lo-ations,

H

Performanced—Based Teacher Training (PBTT)

Performanced-based systems of teacher training are\based oun

the assumption that a set of sPills, attitudes, and cognitions

.

. 3

Dr. Okey is «Ssistant professor and associate of 'the National
Center for the Development of Traihing Miterisls for Teacher
Education and Dr, Brewn is assistant professor dnd associate
director of the Laboratory for Educational Development, Indiana
University, Bloomington. .
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exists‘wnose possession acreases the likelihood of a person . . o

— )

being é successfu&t§eacher. T
Y ’ A .

[N - x

A further assumption ‘of PBTT programs is that at least a por-
tion of these skills, attitud%s, and cognitions can be identified,
P‘ [3

stated in operational terms, and promoted through instruction..

*

~

In ﬁBTT these goals are stated”in advance of instruction. The

program develcper orients his insiiuction toward them, and both

the‘;raining progrum and the teacher being trained are evaluated
in terms of the, trainee s ability to demonstrate mastery of the

-

prespeqified objectives.

.

‘»Identification of Teaching Skills

. ) % *
/ - Y - . e
| .
B ; . , W \ - ) N

. & .
Identification of the objectives for performance-based teacher

”

>

re

training can p: oceed in severai ways: ) . s .
s “ - > .

.

1. By vol interested parties. teachers, principals, :
supervisors, or teacher educators can be asked what skills
. they-think teachers ought:to learn. . - -
) - . . ..

-\' 2. ’By‘goaching from prepared lists: various institutions
" . (1) and individuals (2) have 1isted teaching skills
7 that can serve as sources for objectives.

3 , )

3..%By observing how experiernced teacgers act: observations
can be made of master teachers at work in an effort to .
identify the teaching skills they use (3). .
¢ ) '

. 4.. By analzzing -the teaching act:' Stolurow (4) and others
have suggested that teaching skills can be identified by~
analyzing the psychological requirements for learning
to take place

v.’ * /.\ - . .
* The competencies listed in this paper were identified by using

a combination of the four methods with an emphasis on the latter,

N

~ana1ysis of the teaching act.. Our analysistwas strongly influenced K

-\4 -

by Freider’s'(s) work in wirich six teaching functions are identified.

AN
* Thege functions compose the acronym GDPrIME as follo#s-

S , f
) TN
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0 Formulation of objectives for learmu.g activities

-
- R

D Diagnosis of the learner's instructidnailneeds
~ 3

Pr “ﬁiescripyign of instructional activities for the learner
4 A4 .
I  Instruction of- the learner

M Motivation of the learner

) »

B Evaluation of learner's degree of achievement of obﬁectives

‘these six functions provide neither a mutually exclusive nor

L i
-

& collectively exhaustive statement of.a teacher's functions or

~

responsibilities. They do, however, describe a large part of

»

a teacher’'s job and- provide an organization for identifying specific &’,4!

?omﬁetencies. For each of .the six functions, one can identify

-

sets of skills needed‘¥o carry out that portion of a teacher's ' *

¥
¥ *
3

* total task.:. These sets of skills are called "competency clusters.”

* -

To date, thirty-seven competency clusters_have’ been ideﬂtifieﬁ; o

it is expected that otherz will be added as our work proceeds.
[ . ~

- A i -

° These clusters are shown in Figure 1. The rows in the figure
represent teaching functions. Each row contains competencies

_hypothesized- as being necessary fofkperformiﬁg the teach.ng function

For example, the teaching function, "Instruct
L

assigned to that roﬁ.
r. / )
Learners,"” ha;;compp%ency clusters for tutoring, question-asking,
; ~

-
v v .

. . 1, . .
probing, and organizing teaching teams. S

" s
=

Because teachers do not require trg;ning“in all teaching compe-

-

tencies prior to eatry into the classroom, tﬁe e¢lusters have been

L4

grouped into three experience. levels ‘(the three coluﬁéf/in Figure Q)..'
‘ ; ”

L@vel 1 ‘XBasic competencies for novice teachers and-para~
professicnals. These skills should be acquired
either before entry into the classroom or during
- initial contacts with students. ‘.

Competencies for experienced career teachers. These
are skills which may best be developed through in-
service of op-the~job training

“h
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Beginning Teacher !xperionctd Teacker . " Master Toacher
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L Sl .
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4.13 lasding s Discussion : : E ,
. 4 . B N . " - — F
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// level 3  Skills for a m stertteacher or a teacher assuming
/ . . leadership responsibilities (e.g., team leader or.
LLTE . department head) in addition to teaghing.

*
-

Among the clusters containéd in the sécond columr, (i.e.,, )

2

sgillé to be'acqu{zed by‘expgrienced teaéhefé),;are competencies ]
of objéctigéAwriting. measuring reading ability, and organizing

peer tutyring., The;gnare skills which an'experienced teacher

should beiable to perform and relate to ome of the six teaching

functions as indicated. Similarly, other clusters are designated

. v

for beginning or. master teachers.

F4
—

*  For each comF%tency ciuster shown on the grid in Figure 1,

.

LY - ,
specific outcomes or performance statements have been identified.
£ - - - . .

&

These perfbrmance\staﬁémenfs, which-are listed in the Appendix

to this paper, operationally describe the major skills that comprise

. T, . : & - . _
each competency cluster. For example, for thexcluster "Using .

., s W :

Para-professionals in the Classroom,” five outcomes have been '

A -

e . -’

listed. These are: \
a. Identify aﬁbropriate and ihapp}opriate uses of para-
Y ; professionals fropm/descriptions of teacher béhavior.
2 . * L4
b. Describe a variety of uses for para-professionals in the
classroom. b s
’ %_’ =7
c. Given a description of teaching tasks for a day select .
those guitable for the, teacher and those for para-professionals
to carzy-put. * )
. d. Prepave oral- or writ%en instructions for a para-professiogﬁl
for a specific task. ’ ,
e. Given deécriptions of\pgra~professionals in action, distinguish
appropriate from inappyopriate behavior according to a ’
set of teac ’ .
Similar objectives can be found in the Appendix for each of
ro- . -

the clusters’ listed in Figure 1.  Since the Competency clusters and .

b .

sets of subskills are arbitrarily defined, we realize that alterna-

. . N
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<, tive formulations may exist. Thus the clusters and coa;esponding

~ - .t -

sdbskills should be viewed as hypotheses sudject . to reyision as

.
- . ~ . -

‘more e;perience and- data are gathered.”Currently we are conducting

. a study designed, to testl the classification system's usefulpess as

v *

N e & means .of generatiné and.clasgifying competencies. Results of ' &
. ‘g thkis study will he reported at 5 latér date. ’ .
) ot ' Delivery Systems'- S . CL . . ‘
- - - - £ 24 -

Although the identificat fon ahd classification of teaching

skills‘is an interesting task in itself thagultimate purpose of

'

this activlty is to identify a set of competencies which can form

” i ‘ t .-
th basis of a sompetency;ﬁased program of pre- and inservice

. 7

A A B

-

0

1 7 - ‘. * % ]
teacher tra{ning. Use ef the -grid described above has allowed -

p
NLER Rl
»

us to identify and sequence‘h variety of skills. Establishihg‘

‘a delivery system capable of producing these competenﬂies in pre~ _ -

W g

il

"+ and ingervice ‘teachers is aachallque that reﬁaips.'

o g

each of the competency clusters listed in Figure 1.* Each-module

. would he self-contained and.-would be independent of other modules
eor . .
in tne series to the extent that this is posszble.\ Certain pré-

+

ERE L Ty R
-

requisite behaviors would %e required, how er'.for entryiinto

.
- g

some of the modules. The modules would contain a varie*y of stimulus -
.3

VL S U

'- 4
materials, the. precise nature of which" would be dependent upon

* 4 *

the tasks being developed In some cases the modules would be‘

’

built upon penci l and paper exercises ior some- audio-visual mat ials

*

IS A report on the effects of using module already developed
can be found in, Okey, ‘J. and Ciesla, J. "Designs for the Evaluation
of Teacher Training Materials.” sIndiana University: WNational
Center for the Development of Training Mnterials for Teacher
Bducatien, 1972, -

-

hY

‘e

coe e :
We visualize producing an instfuctional module based upon *-
3 T . , .,

~y

.

+ - i /‘




would be ré;uired', and in still others, gimu'lated oxr actual exper'ieixces S
- ‘ . . . " .

. would form the basis for instruction. ’ - N

- .

N

z - .

The modules would be designed to be used in a variety of

- >3
- .

. * §- +z
settings, ‘especially in-field-based pre- and irservice training ~ Y |

environments Bécguse they are non-sequential *hey could be used 2

L4

Fd
J

1n a vaciety of sequences ana would be especially useful :Eor

pe}.ping teachers meet.'wshatever ielt needs and interests they might
have at 'a particular time., In particular the fiodules should not

be taought of as a complete program of teacher education that
must be studied in sequence and in total. Instead, the intention

.

-

) o i L m
is to produce a library of training materials from which teachers

-

i

- - . - can séiect modules of inserest and value. ) !
To provide feedback regarding develo;;ment of interactive

. -

teaching skills, the modules would rely heavily upon the concept

" 3
* - 3

. of the "Teaching Clinic" (&) and would be designed so that -

R L T Y I A Y

i

teschers could help’ critique one anqtger without threat-or embarrass-

.

o A%y

ment . . .
? A «

-

N
.

. N SUMMARY 4 ' -

In this. pyper, a scheme for organizing teaching skills or

w

A compet,encies is described—a- The comb‘etencies ai’e diirided among

. « P
» & -

six functibons of a teacher and furthez classified according /tos

B

1 v

‘when they would be learned. . A descriptfon' is given of how thie

instruction to teach the competencies can be developed and delivered.
) ] rar ‘ ) o
The organization of teaching competeacies should b;' viewed

°  as both tentative and iqcomplete. Cert:ginli the siwg/'éehchiné ’
ttinetions are not an eg:l{aust ive descripticn of whaﬁl:, a teacher ®
: does, E;/en with this constraint however, a2 lar/ge pnrg of a - .;
. ' teacher_’s Joh, can'he desc‘:;“i;éd ’_\yith f't};e- six —'fgmctiom;. Other_‘1




%clearer{ more coamplete statemeniemay emerge af what feachgrs sﬂould
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teaiher educators or developers may wizh to add ‘to-the proposed . - *

iist of competency ciusters, modify theém, or alteg the entire .

.

scheme. The hope 1is that from this attempt and related. efforts )
: %

S, »

to-organize skills for performance-based teacher training, a
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., " APPENDIX )
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Gty

~ -, . r = - - ’ -»- . ’ .
The 'perfoi‘*ma,qce outcomes for each:of th\e module titles disted-, -

P

' & Figure 1 are given in this segtion. °Keep 4n mind that this id ' >

\

not an exhaustive set, of pev-fomance statements for eac&g‘oduly )

¢ e

llnjor terminal ‘outcomes for tt-e mod{xle -are l:lsted slong with gome .- ' © .

hypothesized prerequzsite skilis. A more complete Iisting of

- . - ¥

]

' skills will be available in the future’ ‘as the modules are«developed ‘
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- 1.10 vm’rme DBJECTLVES 1 ) . ) i
e -
N e ‘ ;
el . e -
L ‘ knowledge ahd higher than knowledge 1level iy
- (of Bloor) for given o‘r, gelected topics. - .
K ood.- Descrtbe comhon}.y given reagons,_ for stating o ’
. objectives of instruction in performance' -
tern-.s . -
© 111 SELECTING OBJECTIVES . »
- a \ f— . . .
a. Identity commercisl and public sources of N
T ' performance objectives. o
= \ . - S ;
. = ‘b, Select objectives from available soarces for | » .
S . given o1 2y selcated topics‘. N ” A
- \ . ~ ‘,‘,7 - . . * _ a , » ) );
. c. mscribe Xprocedures for obtaining objectives 1
R for study by cox;.fsg}:tj.ng curpiculum -guides, " - .
4. S students, community persons, and subject o
) mtteri specialists. ~ - i :
$ d. Identify appropriate, and inappropriate - . ,/\_/ -
’ strategies: for obtaining objectivés in o
. descriptions\ of - teacher activitv. .
1 , :
, 2 / |
- . :: A - \. ’ T ljr ! _
f o A R ERL S
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1.12 coemmvz AFFECTIVE AND. psvt}goxmn oagr:cnvns :
‘5 Classiiy giyen objectives as cagnitive‘ affective,
. or psychomotor.‘“f“‘“ N
. . & Tt . “
S A .. b, Construct cognxtive,qa fecﬁ%ve and psyc‘omotor
S i Oobjéctives fo; given: or selecized topics. e
.ot }
v e co 1tive, affective -and psychcmotor performance‘
. ) objentives for‘a topic. - P wp o e
. ;: ‘.. . ™ - - = ', N, 7 . . t
1:20 mn‘me OBJECTIVES 18 QU ‘
e w N . . " A
- « . ™ ’ 3 /
. 2. Given an instruciional goal, construct a get ,‘f
. i of” objectives that defin€ achievement of the ‘;
? ’E’ ) & T ~ ‘e .
. \‘ - ’ ; goal. ré - - ~ i B b “i - . ;
\ - i
- . b, .For a'given or sel cted topic, write dbjecfives}
. " ‘at.each of the levels of- Bloom s Taxcndmy. I ..
. i oz , - s . "; " -
. €. Given a,scramb A det of objec%ives,*order v
. ' theém from simplest ‘to most complex.
i / . 5
" “d. Given a terminal objective constnuct ohe or ,
more prerequlqite objectlves.,‘ = eoa .
- - 4 - < + - _ P .5;; ,

BLOOM'S 'I‘AXONOMY T

;\)

54 ERIC *

MR A e vy enc

N1z

h]

1.22

d.

AFFECTIVE AND psvcnomorron,mxonomss' ‘_ e

=%

.

Coustruct objectives and questions fbr eavh of 2

the levels-oi Bloom s Thxonomy DT ey

¥ 1 Y-z * -
=0 4

Given sets of objectives ‘or. questions classify
each according to' t&e approﬁgﬁate level of’ the

Taxo.xomy. T N ) .

15_7 »
.

~, o=

. From- memory, list each _of' the leyels .of the
Taxonomy, and.- describé the characteristics-of
objectiyes or questibnS*for the level \

- Describe ﬁhe phiIOSOphyobehind the Taxonomy and'
.purﬁoses for w&ich it mfght be used, + .

+ - - 2. _

v T - . -

‘Re

b,

I3

P

, affective andxpsychomotof'taxendhi v L :

s,_,' '

"7‘;'

Listfthe categories of outcomes for the ot

. -

‘Given sets of outcomes objectivesi 8.
for- theﬂiifective and psychomoto .taxohomies,.
classiiyuthem in the appgppriate categogx

’\h

the Ievels of the affeciive and psyckomotor‘
taxonomies‘ : R : e

= . ) :’7" . B -
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1.30

'2.11

, tasks.

[t “ - a

.d. Describe possible uses by teachers and cur-
riculum workers of an affective or psychomotor
. taxonomy. -

o

-

. SEQUENCING OBJECTIVES

r
Given a set of related objectives, order them
from slmplest to most complex.

4 on

¥

Given a terminal objective, construct several
prerequisite objectives,

Describe procedures for géneraiing and vali- .
dating a 1earning hierarqhy:

Given a terminal objective,.co struct a
learning hierarchy of hypo zed prerequisite

@
@ ]

° t

CONSTRUCTING EVALUATION MEASURES

&

. R 4

Given an affective, cognitive,\or psychomotor

objective, construct a test itém qr describe a ~

procedure for measuring itsr “tainment. )
’ o

Distinguishi~pet en formative and summative

~ tests by dessri_,_g_ﬁheir features and purposes.
. ~ |

2 F
Distinguish bgtween norm- and criterion-
réfer&nced

ams by describing their features
and purposes.

&

g

d. Select appropriate procedurGSﬁor.items‘fon

meaguring the attainment "of givep cbjectives,

ADMINISTERING AND SCORING DIAGNOSTIC TESTS.

(
a. Identify apprOpriate an inappropriaté’responses

for given test items. . '
Des?ribe a procedure for administering and ‘
scoring diagno%tig tests in an individualized
classroom setting{f\ .

4 -

,.

b.

Y

Given the responses on the diagnostio tests'
for 2 set of objectives, identify- potentially
. ineffective instructionsl mateirials and prggedures.

-

C.

. . ~
Given the diagnostic tests for a group of stu-~
dent’s, identify commun errors and soyt tests
accordingly.

* . i
 Distinguish appropriate and inappropriate ‘tech~

, hiques for collecting diagnostic test’ data. .

.

d.

pa——

e'

-
-

e

.
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4 2.2 -SIGHT, HEARING, éPEECH, AND ﬁSYQHOLOGICAL SCREENING :
. . ¥OR TEACHERS
’ ’ o 7
A * g. Given a record of performance for 'a class of
N student: &7 -zht, hearangf*speech examination,

selecv t .2 .at require further testing using

stated criteria. )

. ¥

b. Demo;xstrate the procedure for administering a
sight, heafing, or speech examination to a child.

c. Descx ibe the types of i%haviors a teacher might
' enconpter that.should be referred to specialists.

f \L//’ d. /’Given descriptions of. acts by children or filmed
and taped accounts of behavior, select. those that
/ & classroom teacher should éttempt to handle and
those thht require ‘the aid of a specialist.

A
%

2.20 MEASURING READING ABILITY AND READING LEVEL

&. For a given or selected textbook or reading

. passage, determine the reading level of the
material ’

b. Given information on a child's reading ability
and ‘a variety of reading'material on a‘topic,
select the most appropriate materials. . -

s ¢. Determine the reading level of a student%in a
g g;ven or selected subject area.

- — y -

"7 9721 *¢ USING AND INTERPRETING STANDARDIZED TESTS

‘a. Identify several ,different standardized : osts -
f£or measuring characteristics or outco'ae° oi
s interest in schools (e.g., study skills.
achievement motivation, creativity, or reading
) comprehension). : /
o b. Deseribe procedur s for loecating and selecting
S X  standardized tests appropriate to your school ,
= purposes,
c. iven a set of scores from students on a

specific standardized test describe the appro-
priate actions, if any, for a school to take.

d. Describe appr%priate and inappropriate uses
, for standardized tests in schools.’ :

[l -
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3.10

3.11

® - . \

IDENTIFYING PHYSIOLOGICAL AND PSYCHOLOGICAL DISQRDERS

.

Describe a plan for screening ;11 .students in a
school. for speech, sight hearing, and psychologi-~
cal problems. .

Prepare instruétions for other teachers for
administering speech, sight, and hearing tests.
Describe agencies, individuals, and- organiza-
tions that are available in the "community for -
agssistance with specific physiological and
psychological problems of school children.

Given a description of a classroom probiem by

a teacher, decide whether the situation requires
outside help or is one that -can be handled’ by
the school. i

rd . .

.
¢ ’

SELFCTING MATERIALS AND RESOURCES OF -INSTRUCTION

*Re .

" of feedback) that materials O
instruction should incluie., \

b

Describe the features (e g,, hvatiability of
objectives, practice. oppontﬂnities and receipt
procedures of

Ydentify strengths and deficiencies in given
pieces of instruction or from slescriptions of
instructional-materialo

Select appropriate materials of instguction for

- given or s@lected‘gbaectives. ’

Describe the types of instructional materials
and resources you woyld seek for glven or
selected objectives, . ¥

Vi

FOR’INDIVIDUALS

-

PRESCRIBING INSTRUCTI
=

a.

Given the results of a diagnostic test, identify

the;objectives that need to be achieved, analyze

the,type of learning that is involved, and —

select the method of ihstruction. ’
- — .

Identifgnbossible reasong for student non-

_achievement when given a description of a

specific situation,

. * Y
List possible instructional alternatives for

students that fail objectives,

. Identify and defend a prescription for a

student who failed an objective when given a
scription of a specific situation. .

b

»

N
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2 ' 3.20 ORGANIZING PEER TUTORING -

~

-

4

‘], Identify appropriate actions or rules for students ) .
to follow when tuboring their peers.

o

b. Describe criteria and procedures for pgairing

. - students for peer tutoring. s
. r -
. N c. . Design a short instrhctional program foz teaching
' students to act as peer tutors. -

d. Identify objectives and learningaproblems for
which peer tuﬂﬁring may Le an appropriate
. teaching strategy.

L
//

> R 3.21 USING PARA-PROFESS IONALS IN THE CLASSROOM —

a. Identify appropriate and inappropriate uses of .
para-professionals from descriptions of teacher

| - .. ‘behavior.x . .
A - . L B
~ b. Describé a variety o‘ uses for para-professicnals
: Q in the classroom.

. c. Given a description of teachiqg'tasks for 2 day;‘
* select those suitable for the teacher, and those -
\ : for para—proféssionals to carry out, ’
3 3 -
% . . d. Prebare oral or written instructions for a para~
o e professional for a specific task. :\K_// . :

//
<,

e. 'Given descriptions of par;:brofessionals in
actiongdistinguish appropriate from inapprqpriate'
behavior accordingto a set of teaching rules.

3.31  MATCHING STUDENTS WITH INSTRUCTION -
- v - f
a. Given a set of objectives for a.unit, list the L
: instructional alternatives that would he possisne . .
B . .+ for each objective, . i

-~

b. .Describe procedures for planning -and oberatina'
classrooms inwhich liearners have choices among
' nmeans of achieling objectives. - 7 !

c.. Describe at least twe learning styles and the
! types of ipstruction most compatible with each

) . g style. Lo !
‘ d. Givén a record of a student's past performance
3 . and characteristics, select ana defend an in-

structional prescription for thé student,




DEVELOPING INSTRUCTIONAL SEGMENTS

’ . 4

.

s * a. Descripe a series of steps for systematic .
development of vinstructional materials. o
. . .
.? - b. Given-descriptions of persons carrying out

. various: development activities, critique them
d ' using a set of recommended d9velopment rules. .

) : - e. For a given or selected set of cbjectives in a
subject matter area, develop a set of replicable
instructional materials. .

d. Given a piece of instruétion and student per-
formance cdata on the objectives of the instruc-

¢ tion, ldeéntify portions of the instruction that

‘ require further work. -

e, Given a set. of instructional materials, identify

. appropriate and inappropriate attention to the

" —— e e ——external events of ‘instruction in the materials.

»

- «

' 4.10  TUDWLING ° ' .

a. Given deezriptions of student -‘learning diffi-
! culties,. identify those for whichatutoring would
he an appropriate remedy.

\
% b, De\éribe learning situations or objectives for ’
e L ' which tutoring would be the appropriate teaching .
procedure, R =
. // A 5
. ¢. 1ist rules for tutoring students. =~ Z

T
!

i

|

d, Classify a teacher's tutoring behavior as .
i - appropriate or inappropriate with,regard to a a2 -

{fﬂ\iﬁﬁ set “‘of given ruleg ) -
. ~

e. Demonstrate tutoring skills by measuping and -
reporting altered achievement by a student ydu E\"\\
’ " are tutoring. ’

L 4.11 PROCEDURES FOR INDIVIDUALIZED INSTRUCTION'

. A ¢

Describe alternatj¥e rocedurég for individua-
Qizing instructign-(e.g., a continuous progress . .
plan or individdalizing within a unit plan). - "

. Déscribe the attfibutes that distinguish indi-,
vidualized from ‘troup-based instruction.

o

¢. Describe the problems and ‘possible solutions

for problems of grading, inteéraction between

. teachers and stuglents, reporting to parents,
. . and motivation. ' -
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4.12

d.

QUESTION ASKING

Prepare and/or assemble a set of interactive

setting for a given or selected set of objectives.
Classify outcomes 5f instruction as appropriate
or inappropriage for study in an individualized
instruction setting -

’

- ' ~’
4. Jé; _ LEADING A DIStUSSION

b
’ .
.0 ‘e

£

4,14

d.

Demonstrate the apfpropriate u;Z of cognitive-
memory, ‘convergent, divergent, and evaluat&ve
questions in a class discussion.

Given a tape recording of a class&oom dis~
cussion, classify the teacher questions as
cognitive-memory, convergent, divergent, or .
evaluative,

c._ﬂidentify -approprigte and inappropriate question

asking practices from an audio or videosrecording

-

of a classroom discussion. - oL,

'

vy L
Write cognitive-memory, cbnvergent divergent

+ and evaluative questions for givén or selected

topiCS. KR FOE ‘, .

w

+*

techniques from an audio-or video recording of a
class discussion.

¢

List the purposes and ‘types of objectives for .

.instruction materials for use in an individuglized-

ﬁ&dentify appropriate and inappropriate discussion,ﬂ

.

which discussions qigrappropriate and inappropriate.

CList rules for maintaining student attention and

participation, during a discussion.-
. ~

Vs

-

Plan and carry out a discussion, with a group on.a

- given or selected topic that meets selected stan~

dards for a group discussion. .

EFFECTIVE LECTURING ~

Identify appropriate and io;ppropriate lecturing
techniques from an audio or video recording -of a
classroom lecture.

Design and give a lecture on a given or selected -
topic that meets gelected stindards for an effec~

Lt

tive lecture. { .

i

\

—
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d.

4.15

and involvement during a lecture.

TBA(:HING FOR_MASTERY

List the purposes and types of objectives for
which lectures are appropriate and inappropriabe.

-

1
List rules for maintaining studen® attention

-

!

‘b.

-

4.20

1

'List and descrihe the steps in a* systematic

by # teach

- t1yzing student data in a test of the effectiveness

paosmc TECHNIQUES

State Bloom} mastery learning hypothesis and
describe its implications for teaching. .

N

plan for teaching for mastery

. /s
Identify ap rOpriate and 1nappr0priate practices\
attempting to implement a mastery
teaching lan. .-

hd %
%
2

Demonstrate procedures for collecting and ana-

* i

of niastery téaching.
. .

. <
* ’

- .

-

a.

L —
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4.30

- fagtual, implied meaning, &nd application
___/Jxﬁﬁestions. : ) Y

b.[/Classify t

‘ classroom discussion. .

Q&GANIZING A TEACRING TFAM

Demonstrate the use of probing questions ‘in a
classroom discussion by asking appropriate

’ \5 l
he questions of- a3teacher in a2 live
or taped classroom discussion as to type of

probe, ¢

bl et o

3

.

-

Construct appropriate probing questions for
student responses from a written r taped class

.

e

.

o

\
Describe s't‘lxe purposes and\ appz‘bpriate place of
use for probing technique?.

= ~

-

i

&e

i

w

| , b.
= .

g -

% -

- . . c
}gi - <
3 &

§ w

.

=

Describe the various roles and responsibilities
for members pf a teachihg team.

Describe a plan' for dividing duties and responsi- 'y ]
bilities among team members for a given or , E
selected unit of instructjion., - » - |

i

&

Describe the type of objectives and facilities
for which a team teaching approach is suitable.

~
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M
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5.11

5.10 7

STUDENT RECORD KEEPING

a. Describe efficient procedures for recording
" attendance and test results of students.

b. Identify appropriate and ihappropriate reports
of'student’pIOgrese or conduct by teachers for
inclusion in a permanent record.

»

W 1

c. Given a description of a Student's academic .

reccrd and social progress for a school term,
prepare a written report for inclusion in a
permanent record.

-

.
-z -

USING CONTINGENCY MANAGEMENT IN THE CLASSROOM
: = -

f. Describe how contingent reinforcement can be
used to alter socidl and academic behaviors.

b. Describe the kinds of reinforcers used in

AT

~

schools (social, :gctivity, token, extrinsicy
and give specific examples of each. )

c. Given-‘a description of a'gﬁecific school*
situation 1nv01ving undesirable social) or
academic behavior, c0nstruct a piau for
alterfing “ae behavior. D

| 3

»

d. Given a record of student behavior during a :

contingency management experiment ‘construct
2 grdaph of the behavior showing baseline and
.treatment behavisr,

Given.an audio cr vidéo recording of a class-
oomt, identify a behqg?BrAEfjan individual or

gro and ‘-record its occunrence for a specified
time ?eriod. .

f. Identify instances of appropriate and inappro-
priate use of reinforcement by teachers from
audio and video recordings in a classroon.

4 .
‘ . TN *

. [y

GAINING STUDENT ATTENTION |

H e . i

. * Given an objective or topic, describe an intro- ,
ductory’activity that will focus the attention
of stﬁﬁents on the task at hand.

i
4

b. "Describe alternative procedures for focusing -

.. ‘the attention of ‘students on learning activities,

c. Given descriptions of teacher activ1tie§\or filmed
and taped accounts of ‘teacher efforts to capture
_the attention of students, ‘identify those that ape
“appropriate- or inappropriate.
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6.11

- » 1

CONFERENCING AND COUNSELING WITH STUDENTS AND PARENTS

a'

Given a description of a student s school problems,
describe how you would convéy this iniormation to
parents in a confererice,.

- -
Describe procedures for coordinating the efforts.
of the school and the home on the problems of
students.

Describe procedures for teadhers to increase
opportunities for individuailconferences with =
students.

Demonstrate counseling skills by identifying specific
problems in a counseling gession with a student

ORGANIZING CONTINGENCY MANAGEMENT PROGRAMS

‘0

Descrf%e the rationale and philosophy for using x
cdntingency management in schools.

*

b. aIdentify reiniorces suitﬁble forsstudents of

-'d.

MARKS AND GRADES

i various ages and backgro ds., A

. 7;9 p - Ao ‘.47
Dﬂsc-ibé procedures for idektify ng effective,rein~
forders and adminis tering programs in which they are

used.’ v, ) - .

kY =

Develop a plan for introducing other teachers to
contingency management I i

o
»

a.

REPORTING PROGRESS TO STUDENTS AND PARENTS

A

L3

Demonstrate’ precedures for recording diagnostic
(formative) and summative’ test Scoré"W

Identify appropriate uses ‘for normative snd criterion
referenced ‘grading practlces. s /-

Dzscribe procedures for determining and reporting
progreéss. to students. §7 : .

Select a grading policy and defend its appropriatness
for a selected teaching situation.

a.

b,

Describe procedures for making pa ents feel‘at
ease during a teacher-parent zonfetence,
"y

Identify appropriate and inappropriate teacher actions

. in audio or video records of a teacher-studeub or
teacher-parenfzconference.,

w“

] - *
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1 .

, c. Given descriptions of various students parents

. . e and academic records, describe how you would

Tos plan and carry out a.conference for each with
both the student and the parents.

6.12 EVALUATING TEACHING AND TEACHING MATERIALS -

- X . o Ld ES -
- a. Describe procedures for ccllecting student per-
’ ‘. formance data to use in evaluating teachers and
y materials.

= . - I

b. List ‘the features that should be included in
‘teaching -or teaching materials (e.g., opportunity
for practice knowledge of objectives, and provision
, = of models) , .

S c. Given the results of student achievement on the
: . bjectives in a unit and descriptions of the. )
" : Ghi ‘techniques add materials used 1denti£y R
’4 7, - S ~ . s, Taexl " - .
P - & Describe'procedurés for measuring and analyzing the :
ST SE e etfectiveness of a "teacher’'s classroom behavior. .

C e f
6.30 THE TEACHER AS EXPERIMENTER

- - N ua. Selebt and defend an appropriate research design
A : - Tbr obtaining data in & described school setting.
b. Identify designs gpprOpriate for _school research. %g
- rj PR 4 » i H . %j -
e c. Identify the design ased in a specific school ex~ E
= ’ - ) periment from a description of activities carried ~ " -ée
= ) : T ooouts - 7 . - i=
—% ) - - v ,/ ) - B ‘ .,i- R
e y . T 8.31 EVALUATING AFFECTIVE BEHAVYORS . “
;’ ' [ ) . . \‘ "
= = a; -Gi a statement of an ‘affective goal, list
= behav;ors that ‘might indicate its attainment
% b. Given an. affective performi%ce objective, /
z - ‘ . construct items_or describe procedures for measuring
E - its attainment. ~ : ;
c, Given affectiVe’objectives-anﬁ'alterhative methods
tor ‘meéasuring. their attaimment, select and defend '
_ those most appropriate.
p d.
) )

%esults to students, teachers, parents and adminis—
Jtrators.

. 6.32 ANALYZING VEHBAL INTFRACTIONS




-

d.

=

Describe the purposes.of analyzing verbal inter-
changes between student .and teacher, .
B i - - . . ~
Describe at leagt two methods of interaction
analysis and list advantages and disadvantages for
each.

Given the student-teacher verbal interchanges from
a live or taped classroom:session, code the responses.
using a selected method, analyze the data, and pre-
pare a feedback sheet for a teacher. ta e

‘verbal interchanges’ frgm teachers and, report;ﬁg re-

Describve procedures for, obtaining data on classroom
sults to them. /gén

’
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