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A systems approach has been used to assess the needs
cf the education process and the purposes and roles of the membexs of
the learning.community, .Roles have been interfaced and overlapped in
the learning community. .How the components of the model intluence and
change each other has been evaluated. . Premises, assumptions, and -
constraints have been delineated; they have been used to establish
objectives for the learning center and its components. . Feedback. and
. Mmonitoring are crucial aspects of the learning center model for both
' evaluation and adaptation of objectives and functicn..The learning
. center would jcin together people, talents, and resources with a
\‘common purpose: educational,deyelopment..(Aut#or)
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\
the Peference and the leed

P

Sources for this paper include theories and practices 2concer.ed with

L

the ‘nedd for or the building of organizational links and chanrnels by settlng
up collaborative' relationships between the Feder'*l -and state governments,
university and teacher-traim‘.ng institutions, the loecal sehools, the comrmn-
ity, teachers and their professional associations and’ stu.c'lents.

These charnels, as I envision, would be two-way, correlating service,
knovledge and informetion, commnieation and dissemination, research and

development, all phases of educational personnel training, curricula devel-

ol
-

opment and adaption, products and mate'rials.

3

Phe hremse--aﬁnvlew)ronrred, imposed efforts of educational dcve..onzzent

are futile. Filtering down, they-diffuse,to a.waste of time, money and resources,

o

/\
Seventeen years of teaching in public schools; every grade K-1 2, one~

roon rural to inner city schools and nearly every subject have worn a deep .

:e;rooVe in the "If Only I Had a Way" sound track--a way to find out, to get
- help, to understancf, to learn more, to talk to -or to help someone else, _‘

Cf course, there are journals, magazznes, courses, organizations--oi‘ben S0

Fnec'.alized, not-easily accessible, irrelevant or unconcerned with the actural

mrk of the elassroom-=or so time~consuming and comprehensive that a cost/ .

3

benefit analysis causes the effort to stop or become casual and noncomnital,

&nd, too, a teacher who is comnitted to me}king a difference to his pupils,

£3.2 en

" fisds little time and energy left to becore an education joiner, leader or
organizer for change. Often, thuse teachers are viewed suspitiously by the;;r
comatricots. And, one hears, "I wonder what the kids are getting vhile het!s

rpire building®, . . |

|

i
1

Cormitted,, conscientious education personmnel often bedome the most

isolated because their pupils and their schools £ill most of their world,

ot
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11 occure And mechanisms for assessing needs, serving, training, cormmini~ ) -

Buty these veuple, if comvinced that they could "help their kids better? :

through involvement in an easily-acce5sible service, information, dissemin- Q@

* ation and training mechanism, would b’e there.

lxlave gratification waxed stmrgmen words like "teacher power", "teacher

potent.v.al and underutlllzata.on" "t.eacher and school involverent a mst",

"educetlon reform accompllshed only l?y the people who know the schools aad
pupils the best" provided the unify’.’f.\ty{y ,,theme through every theory and prac-
tice oeport, - . .

Fl

Indeed, set‘;ing up collaborative links for teacher-training, dissem'i;l- ”
ation and utilization of knowledge azxd field-agent seﬁicing were ‘i)eing sfudied, ‘
discussed and'tried. The need for f:.ear.zhﬂr/sc:hoo1 service is recognized; but K -
the project met srall success because the senrlce agent lacked whe- necessary

support mechanisms to be all things Yo all peOp‘e. Hany are single-pronged, '

imposed efforts paying lip-service to teacher-involvement. Some renewal and
training offorts are gsandwiched between serving disadvantaged children and
changing teacher methods. One conference wﬁere teachers were brought in to .

"orainstorm! about their needs was noted., One paper noted how difficult it

ie/-f.'as to involve local teachers and schcols in education reform and improvment,

-~ If commitment and dedication to make things better has to come from the
people s’frho are to be ehanged, improved or tra':med, then n;zchamsms first mst
be instituted for that to happen. First things have to come first, Crisis- °
oriented haste to make som}:hing happerf mtst give ;imr_to comprehens;.ve planning,
" Building effective two=way collaborative links between all subsystens
corprising the educatlon enterprise is necessary bc.fore gignificant reform

cabing, and evaluabing mist be implemerited "where the astion is" by the people L =
involved with .the action, - ' =
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The Lea.::'m.no ntz-‘-r mode'f rroposed ir th:.s‘ paper mgnt be the vehicle

-4

for echca‘blon development, imnovation and reform. It would -join together T

- -

talent and resources with a conmon purpose-lea"nlngg

.

people,

- My only fear is that mny- systems-bulldlng and cormmnication skills will
belittle the need.,

Va

. Hary Batchelder Koch
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. L ... INTRODUCTTON

A ‘ Mhzcat:.on is bése,t m.th' crltlcal problams...where Wﬂre going and what
welre doing a.myzbw/ qe're go:mg to do it- But, =/ contention is that we can~
not begin t.o solve ‘these problems, even aneliyze them effect:vely, until we-
institute meahamsms for membars of th. edueation commrity to talk, plan and .

work together. This must be a "battom up" effort utilizing the vast human

resources in education,

b

Once out of tte cottage-mdustry stage, We can tocus eollaboratm ox=

oertlse aml reaources on solut:.ons to problems stranglmg the efforts now.

The Lesruing Center model proposed in this paper does this, - It takes

the eplintered efforts of the state, research institutions,.teacher-training

ingtitutions, the sechools, educational practitioners and the commnity and

melds them into a collaborating mechanism which reinforces and complements the
sfforts of each.. It links and u%ilizes the largest and mogt’ potg;rbiab.ly— use-

2l segment of the edueation enterprise.,,the education practitigne_r. ’

A systems approach has been used to as#ess the needs of tne edueation

process and the parposes and roles of the members of the learning commnity.

, v
These roles have been interfaced and overiapped in the Iearning Center modd

so théy complement and reinforce each other: How the: oomponen’os_ of the model

influence and change eacb other lias been evaluateds Premises, ass\mq:tions

and constraints have been delineated., These t.ava been nsed to establmh obe -

';]ectives for the Learning Center and its components. Faadback}and monitoriug

are crucial aspects of the Learning Center model. for both evaluation and
adaptation.of objectives and funetions, . °

The I#arning Center would join together people, talemts and resources

with a commuon plu'i)oée...eduoational development,

~




The amorphous masg:

.People speak glibly, profoundly, expez;tly," accusiﬁgiy. " They mislead
each other, Yes, edication is the biggest enterprise in the United States
vith a b\xdget apbroaching one. undred billion dollars a year, Yes, the '

o

*"schooling"- mdustry makes up six to seven peroent of the national econony--
‘}J.p from three percent thirty years ago. (Boulding, rel29) And both édw.xé'ators .
and the public build a Qeneral Hotors image in their mlnds. Anqmsh and
analysis follow change ef:corts one a.fber the other, Educators contime to
mislead when they rationallze avay the notorious lack of productivity with

the "art and craft* mistique of teaching,

Education is not an enterprise or an-indnstry...it i3 thousands of small-

‘cottage industries headed by sem-autonomous school boards with thousands of

other "feedern institutions, lvearly all work with, little knowledge of, concern

for or collaboration with each other, They mzy even bc. werking at Cross pur-

pose’s; So‘aducawion camot be- considered a collective enterprise in the sense

that there are common goals and collabora....m links or channels, Ho wonder

that "$op-down". innovations or change efforts fai.l. They are disgipatel before

they get anywhere, Fecause there are so few collaboratwe links bet'»'een menbera

i

md institutions partieipating in the education enterprise, the whole spliubered

offort is reduaed...te the' detriment and waste of the 1eamer.

The .scope and cowlexity of the education enterprise is sc méséfve' and

ineoherent that it must be mud, not re-organiﬁd, from the bottom-up...

z;?‘b fom the top-down, Or humn resoutces, effort, 'Eiue and my will
waste avay to mediocrity.

bectuse the need is not ovemhe}m.ng,s"but benduse the munber of edubators ‘and -
laymen each discussing some phase of the need, ig 'so great that the mountain
of evidence bag'cgas a uagéive collating problem, -’

L
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Some of’ education’s leaders and critic§ are talking about needs of ' -

jeducation rw:agement, some cmrnmxlv m, Some finance, some SYutem analysis, -

some the learner, some the teacher, some te‘acher-truning. Other.s are dis-

I

cussing needs for 1nnoVation, change, reform, im ormation ‘and d_ssemnatzon,

LY 2

research and development, service, acccuntebillty, differentiated staffing,

-

——

. . ; specific ob;]ectlves. Most °of these peOple take their pax:ba.mlar analysns and

emphasis of —edncational need out of context from-the whole real school world

_ and exaggerate their perspective, o

- Education change . gents are trying to build colisborative 1inks betveen

: partlcipants in the education enterprise bebween teacher-traim.ng institutions

- and the schools--Teaeher Traim.ng Complexes(Task Force 72), Others are exam- I
3.m.ng resource and dissemination links(Havelock). And others are working at
service to sehools and teacners, (Imﬁ.s) Most of education'y 1eaders are dis- -
cm need and urgency for involving education personnel in the overhall -

_‘effort, ut 99% of the persons making practical attempts to build links are
not doing so, Worse, they contime to pay 1ip servics to the effort, '

Building single links 'ra.ther than a nqurk of uduabor;;ive links will -

be like using a thread to anchor a ship, In addition, it will have Llittle R
impaet{soon M ssipated), distort the perapective and overstate its “cage",
Is cha.nging the "sysbam" being studied and urged? Yes,

[

Destruatlve role of the non~system: :

v ik

Tboughtful people are urging drastic reform and questioning the social

and economic organi.zation of the entire”process. To a man, from 1cation's

leaders to the bewildered man on the stmet, everyone wants to change some-

thing in the‘rig:ld, amorphous mass called the "public ,education systen',

._ducation is the moat labor-intemive entexprise in the: conntry. Yet, almost - ’
no one, includmg the teachers, bel:.eves the service is adequate. ‘ \

M .
: L4




1Y
) s ]
1Y ) . Pt
. .

*

- ’ I?és for \.hanglrg the system ajways stop ghort of tne local sc‘xom e,

. ooard. Fear of impingding on or corruptmg local con'brol lets thousands of ’ .

*

Y- lnal school bgards' éontim:e the educa:bion effort with 1ittle direction,
1 ' > ! . .

SUPoOTt or aidy s sperpetuatinghe cottsge Industry, Admittedly, a few are -

N
-

i

houseLo'aether and loosely correlated for financ:.al and\adm:nstratlve B Tt
-expediency, If these vast financial and lnmlan- resourees could be marshalled ~ . = . .
. with systematic complexity rather than amorphous comple:d.ty, loca} control and ~
participation could b exploited to magnify the effort. With a network of
collaborating, clearly-definéd ehame]:s to work through, local controi co:ﬁ:d .
be effective..to the advantage of the learner. The present mass is like a ﬁ
E . hard, dry morée, soaking up more and more human and economic're;mzroes with.
few obgervable effects, Droplets from "above" in the form ol imnovations,
money, curriculum etforbs, training disaﬁpe'ar when they hit thé &pox;g:;e. Force
éxerted on the sponge by prer'sure groups, change agents “or national emrgencies
has 11ttle impact.
The major forces in the education universe operate wj.th little or no
. .effective concern for each other, (Ioughary) "Education must foeus on the
/ ‘relationship of things within the ech:cation system, between levels and internal
mrking parts and between the education sysbem and the. enviroment."(Coonbs,p.léé)
Future development of ‘eduecation systems mugt not be sporadic and umoordimted. ' g
They must stop the dupllcaticn of effort-(Loughary)

.
o e, -

Not surpr:.singly, more thaught,{'ul paople find big holes in the sponge.
There are no institutional lmking mechanisns between govermment, research and
) tralning institutions, schools, ednoation personnel and the 1oca1 commnity,
Education lacks closely-linked sgensies, -They need’ reeoncil:mg of a.nproaches
: and products, testing -to demona‘brate 3ffec‘bs, infusion of ney knowledge and
modification of products and/iaw to use these in the real-world education ",
. system.(ward) j | ' , AR
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There: are no st'r'ong links/ between education, research and the. practi-
. " tioner, (ivard) The prlme task of knowledge utllizatlo@ is to link researm,
devELopment, practlce and user subsystem. (Havelock) Educatlon mist Build
. o -prgamzatmon lmks to ;‘acili‘ﬁate the flow of knowledge into pracw.ce 3 they
h . ...,‘ . must accelerate education mprcvement through the act:.vitles of a catalyst
orgam.zaoion. (Ward) “Because much of ‘the educat:.onal, research Is done out of
. contexf., it has l:.ttle value for the real—scbool world. Edyeation’ needs an
1111‘1131011 system where new ideas and innovations based on regearch can be ,
bested and 1mp1emented. ‘ -
Education needs a better manpower delivel:y s}rs‘beni(Snﬁ.th, R.) " They mst
must modernize educat:.on mnagement.(Coonﬂ)s) After teacher-traimng insti-
tutions £ill the tralnee with concepts and theory, there is no ef fect:.ve _
mechanism whick support.s him or aids his skill developmnt uhile he's leaz;nlng
-how to-teach, ) .
: ) There are no processes and mechanisms in education for contimiing feedback,
l modifieation or adaptation, There is no quality contrile. The presen‘basystem
militates against productivity, There is no rewanrd for doing things better. . T
.Ho -effective vehicle exists for sducation- personncl to share experiencas \'z
and pool what they do know. They need to work tdgeéther to aqcalerate and
. ) improve the education process, There 13 no service mecham.sﬁ for the prazti-
3 tioner or achool which can provide dlagnotic or consulting advise when they
need it where they need it.
’ Education has no mechanism for keeping abregst ‘of deairable ways to-
progress and change, They need £G collect, store aid distribute information,
(Snith, R.) The bractitioner in the local schools mist be meaningfully re~

lated to outside sources of kuowledge, Education improvement depends on an

adequate. diffusion mechanism. (Quba & Clark, p.Si '
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Educatlon has no mechanism for 'origlnating, da,ssemimt:.ng and val.daving
. innovations, (Ward) It spends relatively 1o money on plann:lng research and
development. Eduoation personiel have n&effectl‘ve decision-making toois
for evafuating innovations.‘ As a consequence- of the highly decentralized

governing and financlng, it takes tyenty jyears to incorporate educatlon chanzg,

I * ~

There is no mechanism for acceleratmg the process unless we can\,;_mi ways
\ s
- to get education practitiqners, the commnity, anl schools 1inked to knowledge-
< ) - . . . - . =

building and product-demlapmg agenciese & =
7 The education enterprise is not "tooled up? for char--, Iet!s review a
few efforts to ‘dmnge education processes. The Federal: government has spent,
& fmndred million dollars de‘rvelo‘ping new science and math eurrieula, with : “ '
‘ "some add._t.ional aeffort to change teacherts methods and advance thein profes-
e smnal development, -The (_)fflce of Educa'b:.on is spending -nea.rly seventy—flve
= | million per year to improve educatlon prograns, fagilities, methods az{d to 7 '
fund analytic 'l:ask forces.' A statement fros SHUAG, an "ERIC Center mwslet.ter T K

. - r
. suma arizing research on_ the effectiveness of individualized procedures in

- the new secondary math curmcglum sums up the whole massive effort exquisitely, -
"Various types of procedures which atbempted to individualize instruction

in various ways for various groups of students were studied., .Becausv of
the variab&ity, it is difficult to make any generaliszations."(V }, No.2, p.l)

| You may substd tute . any og-all of the efforts for the word "instruction® and ’
.;‘ s Esubstitnt.e to or for whonl/what for the word "stadent®....and yuu have said
the whole thing over and over again, ) )
: ° » Faith, ot results, has kept the money and the human résuurces pouring
s dovn, And as the results £ilter in, the emphasis of change ahifta. méns“""
genter around corisis responses, not long-range developing :
¢ We'VQ come through the grand ocurriculum efforts of the 56'5 aﬁd 60°3¢ee
first science, then foreign languages, then math, then English, then gocial
studies..... Cldssrooms, storeroom and teachers were soon chock full with

1
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Taciiit viesy gadgets and methods. But, if these efforts made the vast ri2ss

e.4~c¢nsclous, aware of :I.t’ need to ch;.nge things, it may still, he erth 377
. 122 roney and -the effort. But, has it become ready to change itseli?
| The curriculum efforts ¢id not stop, but the emphasis swifchsd tc
-"*ae' OPDorbumty...Head Start, Advance, Rocket. Millions poured doua to .
2lop and mplement Pprograms for the disaavmtaged and m:ltura.nljdv*r‘ved ’ . . y .
> Learner, These gocial schemes appealed to nearly every American, bat, xhef 7 ‘
“hntt make "signiﬁ.oan‘b differences” in learning, And learning is surrosed R
%0 be the busmess education is in; The mght-to-nead program switched
;;wn:sis =~11ght‘1y, but, kept.the spotlight focusea on the disadvantaged, bzcause -
“hat's “here the money wase It has done little except organize, e
‘ The major impact cf all these efforts has been ‘bhe appalling failure aid . /- “ ~
difz‘iculﬁy of changing teachers' methods, All kinds of "teacher-proof" r)rcduct"/ a
nzve been prol.n.feratlng t.he educatiy n market, They-haventt worked eitner; the . ;
only was to the learner is through the teacher. The inadequacy and incon metency » g B
of the teacher is Jow taking its turm at reeeiving the unflaggmg efforts gt
-rxprovement. Perfamance-contracting efforts crept in i‘or a brief try. Teachor X
Treining Oonq:lexes (Gohen & Sclmleider reports) and ectucation reneval (1“-se”ncr ,
training) are the new watohwords. _— o - 0

s P

Three encourag.ng factors are sur.f.aoing with this effort: Change camot
o0 inposed; it requires the mobivation, ivolvement and pe.rticipation of o
weople involveds Second, no one can do it alone; all tkre spllntered ef*ortf'
of the education enterprise mist eollaborate%ﬂ'ith a common purposé. Third,
ghannels will have. ‘bo be opened and 1inks ‘established-to effect any d_faerev ree,

rhe most oritiecal fao‘bor is the .anolvement and collaboration of educatwon

dersomnel in their own professional destimf. It is being innumiated Wi th 1

U

scrvice, but little action, * . ‘ : . RN
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ﬁ%é;gr naturally intemgt ’b@an to dmlop in»s‘bud;‘ ng chanre iiself

A A

&3,15 m comtittod to the vafhze of their»: °

-they were zool. hy

ulatt thoy infilneated shrough the system? 6 s Ward in "The Bdueas

-aenal :hiﬂyat: An Imperative for Today” ofi‘ers‘three ‘reasons uhy innovations

2 1)

ave failed, &r&mﬁs oversell their products. Tea&hérs do not resist imge |

Titiens. ‘Second, imnovaticns disrv * *he orderly -and" fossili 2ad clasatoum
o saiivitios yrwﬁed with o . wnere the teacher is the rc...crd-:'emcr,
he tﬁiﬁe-mgqr and the tim»keeper.. Third, educators are not ;64 ; rlanners,
Zshy noither were they involved in asseasing the need,. planning end developing
pregrams or in evaluating and ‘sﬁmng them, This may be the major reason
‘.:ioas mde little difference,

> 3

and e&aation schiolars and resea?&ers began to make models for promul-
“inz chanjge, (Gaha, (lesert;: Have’lock) - Giesert in developing logical steps
ra ?*T.f-mal mdel brings up the incraasing Ppressure to change the edu-
BN 2e3in ,.'ncess. k:t, he statos, to mrom we mat know, how to institute change.

t:o!smi;ttm becanae thers ms-t bednf.eraetiop betmen educat:.on
s *ﬂ‘z*ml end nesr ideas. Ronlld Ge Havelock in P]am@g_for Innovati.on main-

%%‘33 mnge-the ruearoh, dcvelepaent and diffusiox: :uodel, the social-
;t:“s:;‘i'i‘%ﬁﬁm m* and the problen-solver models (Should they, or can they be
yoz 14 tically m?) Htveloak stmms that i.n models for change:

) amn‘e.s o:t inf‘ormation and ideas
obdon. Lo ‘get relevant help

: dons with the resource- - gystem

on mst sbimlate er recapitulate the naed-mduction

:interact with tbeaser in devalop:!.ng so}.utions, ‘bhen

& bn:nd a relatia@ip ot n:ﬁ.mcitx and eollaborat.ion
) si!!e !‘93-9 °,£' , md mource person by
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_ The role of statz government in education:

A Planning and develofmnt council has bee suggested to increase partici-
pation, commiiment and resbonsibi]ity in edncatlon and to facilitate the
development of edueation policies, (Larson)

Education appears to have mechanismsfor doing very little except remain-
ing static and rigid. ZHEdueation's non-systems and its failures have precipi-~
tated the need for developing models for change. But, we must be careful to
keep the focusir;g on the education enterprise and the education process itself,

Piecemeal improvements or changes--imposed, infused, a;.med at one sector

of ¢ udents, teachers, schools or programs should no longer be contemplateé
or tolerated. Paul Alper sums up the 31tuation when he sta‘bes that short-
term erisis solut.x}ons -imposed on va.rious segments of the edu tion complex
mist, be replaced l?y 1or;g-t§m planning for innovation. )
A mdel for change mist provide ‘good results in the real \system. And, at
this point most of the statements about eha.ngest tize "gystem" needs or what it
lacks are truisms, it. 4s time to begin dév'*_eioping"andd@remnt%ng ﬁractical,
working models which can be tried, evaluated and modified,

Hore thoughtful persons are studying the roles and the neeus of various
:_sect?ors of the sdcation enterprisej how théy can Qomllgzgegﬂ and reinforce
sach other, how they could’and do uot callaborate, :

) .

i
:,,ll',

The MACE Report sponsored by the Massachusetts Advisory ng;ncil on Edu-

cation emphasized that the state has the constitutional authority and the

i‘a,spénsibility to seize the initiative in education improvement. (Qi.bson) The .
state mst accept, not abdicate, it respons:.bn.hty for assuring g\m.ity edu-

canticn. Its role mst inelude more than enforcing regulations and channeling
Federdl funds. < 7




he r-ng Repqrt coincides with what mghr of educatjon's decision-makers are

saving about the statels role, The st.ate msgt ¢ '

provide diversity in leadership.

provide organization and support,

provide financial support.

set minipum standa.rds and qualn.ty control,

ed¥eblish long-range planning,

conduct and cooperate in research,

stimlate :hmovation.

assist in evalmtmg results,

develop good information 'systems, -
. Provide incentives for excellence,

4 repgrt on cooperative teacher education centers between the state department
of education, teacher-training institutions \and the schools in Meryland stresses
vhe need-to involve the state in teacher education, (Behling) The state's role
s a leader, partner in change, adnsor, arbitrator, catalyst and facilitator

is essenjbn.al to effective improvement. The Dela state department has co~

operated with colleges, universities and the sch s and commnity to ei‘fect
and 1nstitutxonalize change in seience education th ugh & gystems approach.

(Purnell, p,37) Traditionally, the only role of the state in curriculum wdi

to control and regulate the books used,

Some. gtates- }ike Oregon, Taxas and Wisconsin are: gollsborati
training institut;ions and: schools-to -set up ‘training complexes, with servios .
componarrbs.(&chui&r, Task Force '72) A few states are. begimung to perce:bre
a strcmg partn.cipat:lng role, whlle nothers are letting the Federal 0ffice of

————

Education and trqinixg 4institutions ipstitute training efforts W:J.'bh the schools,
South Garolina, Utah.and Oregon have piloted educational field agent projects,
wlt-}; a service and. resouroe role,(Poliakoff, p;23) Others, like Massaehusetts
and Michigan are reconsidering their regulatory role with studigs on differ-
ential cér’;gfication. More are becoming aware -of their leadership function

to provide their schools with clearly stated goals and specific objectives,

The- MACE Report streSses the state's role in consolidating and coordiniting
./ . - |
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7 the efforts of the education subsystems within the state and to focus them
on the learner. They mst also utilize all the human resources in their

I
education enterprise,

P - Many are tnking the state's role apart and setting up models and projects
for i‘ulfilling gome segment of that .role, We mst take all the state's res-
ponsibilities and correlate them into one effective, cchesive system which
will allow its roles to reinforce each other, The state has the responsibility
and. the authority to insure the maintenance and support of a structure which .

w11l provide equal and quelity education services for each pupil in every
public school.

o E

. e The role of loeal schools in education:

The schools lack the same mechanisms and 'coll.‘labofative vehicles the larger
enterprise doei But, it is they who si';and on. the "firing line". They have
E ] - been rather inaffective pawns in 'bhe improvemenb nnvement. They bear the brunt
S of community mth. They reap the frustration, futility and isolation of the ©
teacher. And they ave guilty when the pupil does not learn,
s Eoeal schools themselves mist become equipped with the means for a&nca- .
tional developments The process of plamning, ,ixmovét;ion and evaluation mist
become institutionalizeds We"must develop the methodology and m;.chanisma for =~
N gi{e?é,igxﬂ.ﬁg local education change,..but the major responsibility for change
i i:elongs to local educators. Educators must de;'velop a capability for research
and development programs, ,

Sirmonds ‘;md;S‘b. Lawrence identify externally-imposed change without
regard for specific local needs as a oritical weakness in designing local
- education ehanges; They‘point out that change through an external agent may
- be sdopted but not adapted. GCootbs supports this statement, “If proposed
| ; imovat*ons come into a system pr:!mrily from an outside.source, they may' B

nolit.e‘.ty rece:wed, but then quietly shelved."(coows, P.167)
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Local schools have a responsibility to actively participate in training

""7 T potential teachers., They gam the most when they hire a competent, Vell-
trained, teacher, the traim';ng institution has been prid and todaay that "teacher
- \\’\ is paid the same 2s an ineffective one. They have a responsibility teo thei
o pupils-and the conmmnity to maintain and improve the skillsof their staff. P
< Schools must institute monitoring and quality control processes for all ’/('!i‘/

phases of their operations and their garsommel,

They are di?ectly respons:Lbl?to the commnity and the learner for pro-
viding quality education services.

The MACE Report qﬁotes John Gardiner, New York Commissioner of mucation,
xvho contends that within twenty-five years (from 1967) educational facilltles
hflll need to be designed and remodeled to permit.flexibility for changing
curriculum patterns and personal mobility, (Gibson) Couple that with the in-
crease in lmmeledée » technology, techniques, fiiﬁfemntial gtaffing and indi-
‘vidualizeq learning and one must conclude that every local scheol must be
fitooled up' for changing., They must be lque’rrs‘ in their own educational
] g development, with extensive support and service mechanisms. _ 7
1 7 The schools as institutions must collaborate with the si;ate department

of “educatici to specify objéctives for their services, They must collaborate
to ensure ‘fheir personnel the necessary resources, service and support to rro-
vils Yearners with quality edncation: The scﬁools must 2id researchers and

developsrs to study the peeds of the learner and to-identify essential factors

in the téaching-learning pracess, They mast help their personnel solve prob-
1ems. Their personnel mast have time to plan, develop, adapt. a.nd evaluate

programs.

Schools must utilize their human rescurces, They have the major responsi-

bility to make learning a 1if9-long process,




'j‘fée impotent teacher:. )

'I’he)z /impotegtﬁeachér cycle perpetuates medioerity. No one states that

she tcagﬁe;;"i;he iargest single input into the education enterprise, is

-

~motenv; but, nesrly everyone, including the teacher, implies it. 4nd it 's

'&Z"L!.G N \-."J{\ ’:
. - ¥ ) . ’

Teachers "Wzé...accountability, performance contracting, chanse,
Teachers are conformist, middle-of~the~road veople who resist change.
Teachers do not have a chance to be modern and keep up. (Coombs)
Teachers are tired of being "done to", suspicious and resentful of new ran:cess.
Teachers have litile véice in curriculum development, little control and
little responsibility....therefore, little investment in their job,
Teachers need to be working on their own problems,
» "Teacher-proof* products, -curricula and materials are the final insult.(Koch)

Teachers are not aware of alternatives.....just advertising,
Teachers are not iivolved in change...just there to be changed,
Teachers are not teaching what is relevant to students! needs.

© - Teachers need to be heard more.(Sabine) o
Teachers are not given real strategies for measuring or observing what
makes a difference, ' \

Bducators stress the influénce and importance of the “teacher in one
paragraph. They attempt t6 move through, around or change him in the next.
Then everyone eondenn;s him in the summary when the latest panacea or social
change effort does not make a significant difference, It is a vicious oycle.
Teachers take little comfort in the adage "once am,ﬂméteacheﬁ
only a teacher", They feel they have lcw esteem »»1 peceive little revard ft;r

their efforts. According to a study dons by Ser . zuni, job satisfaction

| focuges on the nature of the work, Dis;atisf.actic;n focuses on the condi_.tiéns

~ surrounding the work, (Bel, p.1396) i’oor teacher morale appears to be con-
nected with work-related oonditions, ianievement, recognition and responsibility

affect job aatis;’.action....anq teachers receive 1itt1el_di“ these when they do
*  eatn them. Still, most teachers in the Sabine poll would not choose another
profession the secom; time round,

The capavilities of our teachers limit(}:.he capacity of the education
"system" to sustain, develop and inmovate learning.(Clayton) Tt is the
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teacher who works directly with the leamer,: no matter what technology is
involved. "Devices such as curriculum revision and pupil reassigament that
schoals can use to bring about change have less effect than the almost uncom=
trollable, but inf%,/nitely more important mimite-by-mimte relationship between
Leachers and'pupilé.“(Carnegie Quarterly, p.sj Therefore, it is the teacher

who mst have the skill to control, diagnose, W?;%gs" and assess.
7t is the teacher who can explore the relationships between student perforn-
ance and otﬁer variables affecting learning. "The classroom teacher is prob-
ably the most underutilized resource for change and improvement in American
education.“(:Schneider, pel)” And, teachers are-che most expexnsive and impor-
tant input into the labor-intensive education service.

It is the veacher who mst be coomitted Lo life~long learning for hime
gelf first, 'l.‘eaching is perhaps ‘the most complex task society has ever set
for man. As such, education personnel @st have a system for knom.ng and -
atilizing the actumulated expertise in human relations, systematic plaxminé
and the teaching.-_lemiz;g process so they cen help the learner effe&tively.

Teachers and the professional assoicatiens which represent them mst
make new demands on themselves and on the sya'bem" if they are going to
break the "impoterrb teaeher“ eycle and participate effectively in the edu-
cation exr&erprisa. /

1. They mst deman;i active involvement in education decision-making

and.planning, in developing and implemerting, and in assessing
needs and evaiuating schools, prcgrams, processes.

2. The must demand support and servics ﬁmctions(information retrieval
and disgemination, skill development, applied research and develop-
ment, problem-solving aid) necessary to work efficiently in the
schools with the learner.

3+. They mst demind perfomnce-based training and a grester range of

‘ wncrete learning experienees. : "

'L They must demand tome...to chdnge, to plan, tc innovate, to evaiuate,
They must force the “mtem" t0 recognize that they must be invelved
as partners {n the eéncation enterprise,

f
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S. They must set perfcrmanse standards for education personnel and
take the lead in doing so,

6. Then, they must demand to be held accountable and responsible for
their performancs, and set up self-policing policies,

Y
£}

Wnat teachers are saying they need:

Most of the comments listed below were culled from several discussions
. | with other teachers about the Learning Center and from the Sabine poll of -
2900 teachers. If institutions in the learning ‘conmunity listened to teachers
and were familiar with the real school world, they would find directién for
> teacher-training and research. Education rersonnel can be objective about -
_ vhat they don't do, can't do or need help to do.

> 1. help in dealing with learning problems and disruptive students
2, more commnication skills, how to talk to kids
3. more involvement in plaming and rumning the school...administrators
don't know what's going on,
he how to use teacher aids and volunteers
Se better interpersonal skills, how to motivate and get along with the
" kids
6, encouragement and assistance in trying new things ’ ‘; 0
7. skill in asking questions and developing concepts ‘
8. more skill in knowing what a learner can do, measured against-what .
he is dOingo ‘
- 9. need to know what they're supposed to acoomlish iy
10, whatt!s new...in learning, materials, curriculum . N
11, need to get "out from under" the patrolling and cleriecal work ’
12, should see the parents of the kids who need help, more parents should
] know what goes on in the schools
o 13. need to get the "do nothing" culled out of teaching. Over half indicated
resentment that these people received the same pay for doing nothing,
1. consistent standards for both teachers and kidss would help everyone!s
L7 morale.
15, would like to know what's going on in other deparhnmts, schools, with
¥ other teachers 3
' . 16, need a sense of humor f
S .17, how to do things, find things for the kids that were good for learning
N - - - and interesting, takes so much. time to hunt dowr a -few things -
| - 18, ho more education courses, take in self-defense to get vhe raise, but
consider them a waste of time -

- ' 0

f : - It is significant that. not one t.eag;her mentioned the need for more content -

courses in his subject matter field, Equally interesting were the comments

7

. about education and in-service courses.. The NDEA sponsored study to fi:llow-mp




surmer institutes for teachers indieated tliere was no change in teacher

behavior after the progfam, in other words, the teachers didn't do things

in the classroom differently after the gourse, (Perloff) However,.teachers

most appreciated the Opportuniﬁy‘_{x; exchange ideas and share experiences

-~

with othexr teachers, the staff and specaialists, -

The proposed Learning Center woulc est-blish the mechanism for utilizing

this pool of human resources and taleni to control their own professional

destiny and to effect significant learning changes for themselves and their

pupilg, They would actively participate in the eduocation process, They

- would be provided with the service and suPport necessary to function in

increasingly-technological education world.k' Know],edge is power...and-the

information and the resources would be accessible,

\":;‘
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Role of education personnel in education:

Every person directly involved with the learner must become & partner in
the education enterprise...actively participeting in,and committed to educa=
tional development, "The James Report for the British Department of Education
and Science recommends the involvement of teachers :oi.n t}-xe whole education -

.process from participating in pre-service training to sharing in educational

resear;:h. Dr, Don Davies, Deputy Cormissioner of. Ectucation. considers the
individuidl teacher the most important force for meaningful curriculum reform.
(Cphen, Ad Hoe Report) He states that we must seareh for new ways to involve
teacheﬁ in planning,

o

Undemitilized twacher power to effeot educational development must be -

" released and exploiteds And, as Charles Silberman in Crisis in’the Classroom’ )
suggests, Ybecause they're light years ahead of theorists and researchers",
FEducation -trainers ’ researchers and learning uheorists cOOperating and collabo-
rat:.ng with education personnel and using what. they know can a.ccunzlate know= Z

fledge of the whyole teaching-learning process. “Classroom teachers must become
partners in developing, implementing and evaluating programs that relate to
the teaching-iearning rrocess-~-including teacher training and ednaatwn reseamh

and developmerrb.“(Sc}m\eider, De2) -t ol Cem e IR

o ]

/
Teachers are "$the agents and implementers of any educa#mnal ent.erprise,

.9 the oneg who know first whether something will or will not work".(Sclmeider,n.l)
Information and knowledge do not just filter down and through the teacher, and
the only way to the child s through the teacher, *Nothing is any use for pupil
learning until teachers know about it, understand it and use it." (Dr. Fletcher
Ge Wa'bson) Of all the factors that cohstihxte a 3chool, the teacher is the
single most influential, (lbd_gilﬂIt is the educators in the schools who can make.-

L T

the school truly effective--an envirorment in which quality ‘education can take
rlace."(Gibson, p.3k)
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Chesler and Baragkai report that teacher partlcn.petion in tne pollcy-

nak:.ng rocess of schools leads to less alientation, greater sharing. of ideas,

possible better teaching and poss:.bly greater receptlnty‘ to change. (Havelock,

Che 5, pe5) Individuals who have control over their own work w111 be more

comitted to and satisfied with f‘unct:.ons they are required to perf;orrn,

. well as wz.th the final prodnct. "The crltical variable of teacher change is

choice."(Havelock, ch L, p.23) -
Teachers must identifyswith change, the education process and contimious

o

educatlon development, "Imlovation“must it the need; the user must feel the
need."(Havelock, ch b, p.7) Competent teachers may resist change from outsiders
' in an attempt to essert their ovn feeling, (Havelock) "Major changes in education
are the responsibility of the teacher."(Razik, p.3h)

Evemne is "telking"' about the strong, collsborative role of teachers in
,.n the education enterpnse and in eduoational de’velopment...but there is now
no way to make it happenc * There :.s no mev..hanism or vehicle between local "
schools and their personnel o collaborate w:.th lmowledge-builders ’ researchers,
teacher-trainers, educatlon's leaders and planners, »No integrated services exist
to provide decision-making alternatives. There are no fagilities for collabor-
ating with research and development ‘efforts. Resources and info'rrration necessary

5«-

for evaluating and modifying programs to meet the needs of learners are not  °

-

2

accessible.

The proposed, learning - Center would effect these chamnels,

~aF
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Meeting the fxeeds of edncation'persox}nei i;o ‘effect educational deveiopment:

Providing teschers with interaction and communication links could help

remove one of the most excrutiatingly frustrating: exeriences of teaching...
being isolated from knbwing vhat 6thers are doing, being insulated from others!

problems and solutions .and be:mg unable to fit your actlnties and’ nrob1ems

" into the wider perspective of the education process. Shar:.ng experiences
/ B :

and exchanging ideas, besides redueing fmstrations ,/ could provide teachers ',.
. / ) .
opportunities to learn from each othep. / ’ . /

Ly} hd
7

Comminicating with members of te community, parents and other achool /

persomel could lead to better understanding 6f and confidencé ir the whole -

. . 7

educatlon\complex. ' . o } ’
Teachers have few reaeﬁ.‘l.y' accessible information and knowledge center’s /
which could provide them with procedures or gutdelines for decision-nalang.
“hey seldom have availab e g1l data relative to an 1ssue, problem.or a pro- l - /’
gran,  Random, unevaluated adoption of innovations not specifically’ adaptad '
to students? needs mst be stopped.(Ward) Education personnel need det&dled
assz.stance and systematic plamﬁng for imprcvemen‘b. ”hey mns‘b have resources - ' -~
" and facilities to meet increased responsibi).ity for research, devéloi:mirt-and o F

R Y e
evaluation, , . . : S A
. A \ -~ ? . . o

Education bersoxinel must have opefi avéhues for "seeking alternatiires and

s

Jolutions. They mst haVe asslstanee available when and where they neéd ity

v
z

[ N
s b g T 7

assistance that is supportivé, lmowledgeable and non-threa.temng.

449,
N

They nee~ to have a readily accessible mechanism for c-yatmually upgrading -

¢
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sheir kmwledge and skills, to keep- abreast of technologlcal changes, and to | s
evaluate curmculum 1nnovations and reseamh findings. Relying on the few who if

,awt:.clpate xn training, imovat:.ng and ev’aluating to “spread the word® haa

sroven ineffective and is far too haphasard fgr sich a complex process,

JE—




It mst pez:v' he teacher "culture®. "

people, well-trained and provided with extensive supvort
develor their own ideas for change and improvement. This will
be th cﬁange that makes a significant difference. First, -since they most
mately are aware of pupils! needs, interegt;s and motivations they can
be instnmental in settiné priorities, developing specific objectives . and
évaluating' the education process. Next, armed mth alternatives and assn.stance,
it will be they who try, fail, adapt and try again, Most important, ir they
are involved and'committed to the éducation process, it will have a chance o

succeed, . .to s.i"fand on its own merits, ) , T

. ’ ( . P
Goalescing the efforts of over 3,000,000 teachers presents a magnificent

: orgarnzatlonal challenge. A network of 1oca_1 Leaming Centers with service,:

'traimng, resource and dissem:matlon and research and development eomponents*

l

integrated to achieve common goals. Such an organizational link would join |

ltogether people, talenbs and resources m.th a common purpcse. ..effectlve ’
) Iearn:}.ng.




Future teacher roles and funotions: _ ' .
Before any development of teacher roles or refinement of teacher functions )
occur, a few nvths perpetuated by the education establishment mist be. dispelled,
"hat teaching is an art is often an edueutv onal rationalization for mediocrity,
" Another is that, as an art form, ‘Yeaching canmt be “taught". Unrittingly,
- educators mw be; using thiz rationale when they otw a twenty-tvd year old
hberal arts graduate with an education' major "TEAGHER" and let h:un loose. in

<

a classroom, This is comparable to letting a first-year intern perform brain
surgery, He has no real techm.qu‘s of skills for doing his job, He may be
filled with theories of learning, but the class is chaos, with no real leérning
going one Very fow teachers are Grandma Moses, Creative teachers need skills, -
Skills can be taught, Teachers can learn from each otherc. A T ’
The teacher role as an 1nfonnation provider is ineffioiant and 1neffect1ve. -
Technology can do it be*ter. The teacher must be less a craftsman and more a-
controller and developer of resources for learning, (Loughary, p.éll) A totél
. congern for pupil learning means. increasing the ability of the teacher to assist
xthe learner, The teacher must be less of a craftsman and more of a decision- . ‘
-malfer of education, (Laughary)
A s:.ngle worker called a teacher is no 1onger qualif:,ed to stimulate and
direct’ learnérs. r The cognitive load of individnalized mstructior; is too great
, for a single person called a teacher to handle,(Baker) He mst have manage-
.ment assistance. : ‘ L T
Education persomel need new kinds of comﬁetenci-s.' They mist harn'ess,
direct and control the technology of learning, A specialist must be respongible
for designing programs Tor ilﬂl/yldla{pupllso An. instmctional manager mst
- have skills for decision-méking, planning, synthesa.zing, conmmicatiug and
making resources available, This specialist will require a support team, a

contetrt-researql"s‘specialist, a media,specialist, a system'sbeoialist.(mulghary)

., © . «{
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"ﬂ&e future “ill see three classes of educational spec:.alists.(Ramk)

a. im‘.‘.mctioml amlysts who identify pupil outcomes and necessary
eonﬁitions for lenrn:l.ng

imtmctioml desigmzs-uho design systems to e.ffect speciflc
instmoﬁioml w:bms. ) ,
ingmctional magers who create and maintain the enviroment,
v ) | 1eamer readiness for learning, piescribd léarning ex-
e ﬂa‘luate sffectivensss and prescribe new or next

- ix,ﬁ\*_

ppre and Ourriculum stelopment Taher A.
hzik ds,seﬁssea hmt the responsibﬂities of teachers will ingrease, Education

—»ﬁrsomnl mst participate in researeh and evaluation of on-go:lng programs,

?

’Lﬁxeir responsibility wﬂl :I.ncreaae in the ‘individualisation - ‘of instruction o
m a{; prgrdsd@ed mtmetim systens, media and ‘teshnology.

» = - ’_j' .

,acraas:;ng re;ume on pua-professional assistance and 3mtmctiona1 aids

. Aa;»f

'&n‘rionlmi obaectives Wili need to bé )
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the role of teacher training in education:

A Turner and Fattu study st.aﬁes four propositions Uth'* have eriticai
“mplications for teacher training : {Zvel, p.1/426)

l. Teaching is a form of problem-solvi;ng behavi.or,

2. Problem-qolviﬁ‘gcldlls are acquired through training and experience.

3. Froblem-solving sk:.lls may be meas:ied by performence or sirmlated
teaching tasks,.

e Teaching-task performince is associated with teacher success.

s The capabilities of teachers set parameters for the school zni the learner,

45 teaching becomes more complex, it becomes mandatary that-teacker trainers
@analyze tiie ccmp‘ei;encies in terms of skills nacecsary to-be-a tesccher, The

education enterprise requires teachers who can prcmote qlearn:ing.‘ They mst
<now how to cpecifiy cutcones, how they can be realized, how to provide cond:-
ticns for leaming(Razik) and how to know when .objectives have "been achieved,
They must mxders'ba.nd how theory integrates with practice. v

Teacher traifers mist find ways competencies.can be déveloped and build

an operatioﬂly sound -theory of instruction. (Loughary p.211) They mst

analarzefnaw kinds of eompetencies for future teashers J -An inatz;tctljonal

r- learning, (Loughary, p.3l)
. The teacher will. be a receiver, consumer and d:.ssem‘lm’cor of prepa't"ad mter:lals

managg,is ‘a controller and develcper of rescurces £

and technolegy. lhdia, curriculum, system des:.gn and rcsearch gpecialists
w11 nee to ‘be t}‘ained. : . e
.Working‘ with 1earners requi'res 'psycho-pei'écnal(iand socic-'cultural skills,
Interpersonal competeme depends on communieation skills, Zroup process- sld.lls
and management 8kills, 90% of the teachers |

course for teaching. 87% of thesc taachers said that. tcaching was more. an
emotional axperienccthananintelleoml cne. L _,“
Sld.lls discussed by cducational“?riiners approachcs tha awcsome erxd of

-~ oA -
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she gpectrumg analysis s design, development, evalua',tidn‘,"; diagncs is, adaptation,
Jreseription, plaming, synthsizing, dacision-makiixg,- reéearch, ranagenent,
wechnieal, interpersonal, group-process, stc.

Potential .teachers should be more carefully screened, And, #hey shou'd
oe involved in their own educational development, Experierses ir the real
school world should be available to them very early ix their training so they
can screen themseives out before thay have a teaching certificate and nothing

’ else they can do, Potential teachers are learners, too, and.as such, should

navé individually-developed instructional programs which help meet their sglf
gsse%.séd needs and objectives, They mist be motivated to contimous learning
an& committed to Ufe-long growth before they ecan aocomplish this with pupils
‘:m schools. The rxust develop sustaining initiative to solve their own prob-
lems and thoge of;ﬁlearners. They must be able to develop and plzn their own
ideas for change and nnpra}ement. E _ ]

'ta do it, what ﬂley're doing/and the resuug of thetr dotng. (Iﬂ.ir;gsted:t) Teacher
traimrs mst systematical)y review with the leamer the. rasults of hiS'per-
?‘orménce, the nature of the product/and the level of-his perform§nce Both
-r,ha tra:.ner and the t inee mst. know what they are assessing i;‘hen, when the

'traime works in { real teaching world he can be heJ.d accountabie for his

%
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) " Ih~sohoo experienoes fér the trainee should :mclude. casge c'1';ad.ie;s of
Jtudants clas as, roli }hying and simlaticn, group process discugsions,
micro-teaphing arxl“iTrteraction analysis, Field eu:perienoe in the.- el school *-
shquld b@:ln during the first year with observations and work with indiﬁdnal
s’oudenbs. During the four-year period tha experiences would include small
md 1argo-group work, then total classroom experience. Sahools m.ut directly
collaborate with teacher training, Supervising teachers mst be- trained to

work with tpprenti;oe a.nd intern téachers. No trainee graduate should be -
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Jldumped” into a ¢lassroom on unsuspeéting and defenseless pupils. Theyr should
'serVe anqirrbarmhip where they work wi’oh a supervising teacher, Togetnsr irith
the sup-ervrisor,and thetraining inﬁtu_tioq the intern would evaluate his -
competence and performance, A s tisfactory experience would result in a
"teacher" certificate, His certificate would in&icate‘ a level of competence,
lTeagher trainees also need to learn about the Mtools of the trade", They
mist have 3 collection of things to do for specific ob:]ectiVes. They need models,
rules, checklists, guides, tests, diagnostic tools and materials, They should
be able to work in an edueational laboratory developing and adapting their own *
tools and techniques from models, Practicing teachers mist also have a mechan-
ism for contimuing the developmn£ of skills, techniques and tools. Education '
should be a contimuous process, with no sharp digtinetion between the trainee
and the practltioner. They mist be encouraged to try new techniques and learn

new skills,

v

¢
Practit.ioﬁers should identify and assess their own needs and take the

nﬁtlat:z.ve in “bhear own professional growth, After'looking at themselves with
a critical aye, they should analyze performance skills and techniques they need
To learns ',They must have more time to be a professional educa‘bor. Needs
assessment gould beoome the oore for building in-service progrems, In-service
traizung oould be related to specific ontcomes. Outputs in student learning,
not credit hours, oould be evaluated, Rospo!isibillty Loxr applying training

to student leaming would rest with the individual instructor,. (Iefforge)
Jompetency-based performance eould be evaluated, Salary increments fok
amassing eredits oould be discontimed. Poor, do-nothing in-serviee courses
which teachers sneor at eould be eliminateds These kind of in-aemce programs
and workshops would nnndate elose collaboration between practitiqners, the

dw.‘.s and 'bram.ng institutions, For both pre«service and M-somu training,

potenti&l of t.he teachar could be ~n important asaeb for inpz:cving J.earzzing.
R
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: The scope and complexity of teacher training necessitétes a sollaborative

effort between teacher-training institutions and the schools, National effort
of the Office of mcation through the Education Development Center has been
focusing since 1969 on Teacher Training Complexes, The training center com-
plex was first developed in Teachers for the Real World, (Smith, 0,) The

Hational Ad Hoc Committee under the diregtidn of Saul B, Cohen pursued various
implications of the training complex concept.(Cohen, Ad Hoc Report) Both

dr. Don Davies, Associate Cormissioner of Education and the Ad Hoc Committee
have stressed the urgent need for teacher training reform, Dr, Davies has
@lso stressed the need for new organizational strategies and for the parti-
cipation of all groups. The Ad Hoc Committee emvisioned the possibility of
*g)rainix;g cor..plexesf coupled with the notion of education service distriets to
form a national network, 7 ,

The trair;ing con‘plex is based on the need; for a new training mechanism
whioh ean "draw- on the formal resouroces of both the school and the university
.md other professlonals in practioce and the informal resources of the
unity", (Scl'mxe:ldar, Task Force $72) Pilot tnining center pro:jects ~have been
mplemerrbed in approximately twenty looations throughout the cwntry using
various cooperative-effort models,(Schmeider, Task Foroe '?2) In-service
'braining is beginm.ng to receive major emphas:l.s in some of the models.

" M wHoly Gratl* eynirone may be begining #l1 over again, Roy A. Bdefelt
n a paper, "The Re!.orm of Eduecation and Teacher Ednc:&ioa"warns that renewal
entera(euphasiziné in-gservice training) mis¥ingt beeone pmneeas, that reform

m eduoation and teacher education mst acoompany the establiahment of such

{
]
in
i
c

oenters. -‘He mintaina that sohools and 'beacning need radinal reform, The
presmt eﬁ'ort is begirming to sound like ‘another "top-doﬂn‘ atr:tog wh:.ch
treats the sywtoms rather than thc illnessn.and pm -good 1ip servica to
involving educators in their own protessionsl development,

R,
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Perhaps it is time for merbers of the education enterprise to consrn thense.ves
" riore with setting up the collaborative mechanisms for particivating in the
Lk%mng com.m.ty.before any signifiecant improvement in any ::hase of the oper-
at\:i.on can ocour, First thmgs have to come first,

Utilizing: commnity school volunteers,. para-professional and teacher é;d.%
al8o requires a collaborative training effort.  They could be extremely valuabe
to :the functioning of a school and fhe,ﬁt:eaeher if they had some kind of indoc-
trination or skill program, A4s it is now, library .volunteers are working in
the school library because they like to read and like books, They don't like
to, or can't, type catalog cards, Science aids are there because  they- 1ike - -
blologé they don't like to take :m\rentory or mix solutions, Functions the"
wouid work at 3hou1d be delineated and specifiedt Then teachors vould know
what they were supposed to do and that they céuld do what 'bhov were there for

Gollaboratlve training efforts could utilize and exploit a wide range
oi‘ human regources. An effective and competent educator eould increase the
imiernal efficiency of the sshool and effest significant incre\ases in the

- put of the .Leamer. L /J
S 2

oa’b
X,‘ Teacher-training institutions would be functioning in and partieipating

N \A

in mnch more’ of the education process, Their nersomel wonld be involved in

and undentand the real school world, Theiz- research, influenee end expertise
would be more affectively utilized, They would have.a mch broader base of
operation in the whole teaching-learning process in a ooopere:bzve effort,

| CoN
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Role of educational research and development:
y /

, "Degpite the enormous increagse in funds for research in education, the

research has not been oriented toward directions which will mean significant .

. and important gains in effectivensss,"(Smith, Robte p.233) So mich available

research in:learning has not been incorporated into the education process,

, Paacational research is voluminous, part-tims, duplicating and non-cume

. lative, Resea.rchers are often untrained, going through some study or exercige

for a thesis or have little contact with the school or the proce$s of /teaehlrg

and learning., Because so much of it has been done out of contexh it has little t
g
i

value for the real school world., That which has value needs to be translated

into usable information. Research needs personnel who can trans}.gte' thf¥l» re-

\

sults into improved operations,

Educational research mist help.develop an oparatiomuy-sonm'ﬂzeory of

i
{

R e A

instruction for teachers of pupils and potential teachers. They, x;ust hfiel‘p

analyze the competenclies necessary to promote learning. Reaearc}:l mst explore

- relations between student performance and other variables,(Gibson) They can
study variables other than method whn.ch influence student successs the teacher,
the instructional activities and the eharacberist.ics of the 1eqrnixg simation.

i

i

(ﬁood) Research could analyse the way tmrricul!m paclca@s or mdnles are under-
stcnd, used and modified: by the learner and the- teaahor.

f

M
i
i

i

Research by itself cammot provide answexjg to edueational problems, They

mst cooperate with, colladborate with and utilize fbe human resources of the /

B ;";’i

o
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real. school world, A total educat +n laboratory iy eusentidl,(Loughary) -
Education research institutio... teachér-training institutions and schools

1

2

have comuon needs. lLinked, they can sustain, Gomplement and reinforce each ot%ers.

!

)

A wealth of basic and applied research could move through open channeis between
the schools, training and research institutions, Applied reééa‘;ch wi‘bh a conip—

rehensive view of what really z0es on in schools could gain perspecﬁimsand order

pmorities for dev'elopment efforts, A broad rarge of leaming experiews could
be validated. Rasea.rch could become mumlative. v 7
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Needs of sducation personnel for information dissemination & ‘retriﬁe%al:

If local education personnel had a system for knowing and utilizing
the expertise in jmman relations, resylts of research, learning techniques
and new materials and products, they could make a différence in 1ea.rn1ng,
theirs and their pupils. Processes like dissgmimtinga and installing
immovations, planning change and facilitating the ﬁow of knowledge from
research to practice require extensive support mechanisms. Innovations and
ideas do not diffuse by themselves; nor do the best gspread the fastest.

F, W, Blackuell in a Rand Corporation memo on educational systems de-

sign states that there must be information mputs and outputs w:.th each facet
of the edicational process, methods for collec’bing, permuting and dispersing. N
The sy.;,tem mst be eentralized for decreasixg duplication of effort, but not

so centralized that it can't respond to administrators and teachers. He en~
nsiom a complex of currimla, standards, programs, materials, human resources,
resedrch and imlovative developments infomation system

It is not surprising with the presen‘b haphazard dissenﬂ.mtion and ai&xs:.on
process that it takes twerrby-five years fop innovations to permeate the edum—
ta.on enterprise. An information system is esqential for eéucation policy=-
making and administration., An innovative /c.aﬁ{on information syatem omp @ffect
the quality of desision-making which determines the success or i-'g:l.‘!.ure of any
school, (Glayton, P3)

The soopa and complexity of knowledge, 1n£omtion and materials is too
great for one person to keep up with by himself., An educat:.onali,pmctitioner
needs help in getting the infoiMdtion, analysing and evalusting it and deter-
ning how it might‘be useful. Information can be a powerm tool when you know
, about 5* understand it and use ite

.
i 5
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Conclusion:
The Learning Center model objectives and roles delineated on the
following pages takes the splintered efforts of the state, resea; *ch instl-
tutions, teacher-training institutions s the schools, education practitioners
and the commmnity and builds them into a collaborative mechanism for educa-

tional development., It involves the largest and potentially most-useful -

~ human resources of the educatiori enterprise...the education praczitioner.

It links together people, expertise and resources with a common PUrpose——=

educational development,

The Learning Center would be comprised of four interacting and overlapping
tamponents, The Service component would provide problem-colnng ser\rice and
support to educa.tn.on pérsonnel , Learning Center and community .resouroes which
could offer skills and knowledge for effecting solutions and chayges in school
Dréctiees would be utilized, Field agents would aid clients to retrieve, -

”translate and use knowledge, techniques and materials which could improve learn-

ing outcomes, '

The Rasource and Dlssenﬁ.nation component would. provide schools, education
personnel and the _learning community with the means .for collecting, prccess:mg,
aualyzing and’evaluating knowledge, information, materials and educational
prodicts, It would serve primarily as a knwledge-l:mker and dissen:!.nator.
A regource and learn:l.ng laboratory would be available for the practitioner and
the trairee to bu..ld ard affapt learning materials and. prograns for learners,

The Researoh and' Development component wbuld design, :melemont, evahwe .
and modify pro:]ects, materinls, studiés and programs whieh eould have a fore=-
sceable return to all phases of the + ng-learning process. They would
collaborate with the service and training units to develop problem-solving
research- aminating from the schools, the Serv-ioe oomponent and the Iraining
,omonent which could inprove . school. pragtioes and the teaching-leaming ’

A

Orocess, ,




!

he Traixﬁ.ng component would b‘e responsible for competency-~based training of
nre-service, in—service, paraprofessional ‘and Learning Center persomnel. Thevr
would contract with teacher-training institutions and the schools to provide

-1e1d experiences and Learning center programs for potential edusza/tlon person-~

3

- nels The training unit would collaborate with the service component and the

" educational 'pi:actitioner to insti‘buté performance~based programs and wor!f«‘nor»s
-which would develoP skills or techniques and :anrease the/knowledge base of
new programs and na erlals. They would offer training programs to comrmmiuy

_ members which would enable them to become teacher-aids, paraprofessional staff
members or school volunteers, The Training compomf would also be respone

sible for validsting the competency and performance level of the trainees.

.
Together these um.ts of the Learning Center could provide the foundation

i
ey ’

f.‘or a nable education system, N . I
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THE" MODEL

.szvqose -
—— e s B hd

.

ine purpose of thls paper is to develop a model of an or;an .-;fai.=<>,“,a}.
strucbure whieh will 1i nk, support, build collaboratlve relationshi 5 rnd

rovi de channels for the education entervms@etween state, resiojpr, to-
Q'\ :
d_

13.m.ng,local_ systems, the commmnity and education personnel,

This structure would set up che mechanism for correlating ecuc-tion

srstnnel training and certn.f.‘icat:.on, information resourceijnd disgenin-

-~

“tisn, support and service functions and applied research and developrent

(rograms, This collaboratlve structure would be the vehicle for syubernt:

\)

~iicational development and quality control., This local structure *muld 2

oe

s

*’ui\\c foundation for educational planning, development, assessment and rescarch

‘:);,-'\ education personnhel,

.

This structure would focus the vast education resources on the learner

’

through the people most intinately concernsd with his learning, .

) Effort, leadership and expertise would complement and reinforce each
1

cther through the co]laboratf{on of the State- Department of Education, unis
AN

vorsities and colleges, professional associations, the schogls, the commne-

ity and edycational persormel.

-
The foundation of the Iearning Center reets on the premise that ed;zcation
is a,8ervice enterprise dedlcated to effeotively providing learning resources,
a learning environment and learning skills to 1earning clients¢
4 to imprové the Gality of learx‘xing for each individual by coordinating
the effezfts of) and p::};onding service to,menbers of the leami.ng commi ty, . '

Y . . €
ar -
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THE LEARNTHG Cm‘TER ‘ \ :
f{:}jeci'i.ves_ i ‘

To Buidd Collaborative Relationships: :
between all merers and /inst'itutions inyolved in the edueation eniirrrine
from the State to th Iearnez". ' .
A to channe;L the joint efforts and resources of all menbers and instisot’ e

to effectlvely Aimprov the ‘quality. of learning,

Jo correlate and {Link these eff.)rts and resources so they complenmu ani

7
-

. reinforce each other, \\
to g11érantée all education personnel partlclpation in and respons:,bll_t e 7
1' for the quality of the educat:.on entérprise and learning. ) . .
to involve the conmugity in the education enterprise,’ -

To Provid '_Leadership: \

¢ - -
to accelerate educational development, . -

-~

to foster systemitie, organlzed educa’c.lonal planmng, development and

) e B -~

change. v
. %o assist the schools in attaining an open climate for educational
development., S _ . /\

“to

/_/@f education resources and the resources of the Learning Center,
to direct the processes -of -the learning Genter to coincgdﬁ/w;th the .

L4 go"ls and policies of the Boé\rd of Directors, ' T - :
. o effect the objectives of the components of the Learning Cemter -

and to ensure their complementing and reinforcmg the purpose of the
Tearning Geptiér, . | S
- %0 improve the operation of ‘the Learning Center. o ' :
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o To DeveloE:

alternatives and dec:.s:.on—nak:.nu strategies for identifying nebd., s o )

solving problens and evaluating processes for the components of the Learning

Center.

expertise in the f£ield of human relations and to direst these skills to

, i
~ . M

motivate others.

(]

“ methods. for analyéing variables, factors and ‘characteristics imvolved

in processes.and functions of the Learning Center wh:x.ch promote the objectives
"/

o the Center and tq relate this knowledge to the State Depart.nem; of z.d]ma-

‘ tion and other Learning Centers, .

2

To Haintain Feedback,v Monitoring and Quality Control "Systems:

>
E:»3

- e o * which will provide effective evaluative information to all parficipgting . ]
1nst1tutlons and boards. - - 8 ] ' -
- vhich will provide :Lnfomatlon and data for the adaptat:.on and modification

r -~

of all ob:;ecta.ves, processes and functions of the leafning Center, its collabo-
« rat:.ng instltutlons and the State Department of Educatlon to more closely fit
- and meet the needs and standards of the le(arning conmunity. .

]

to keep all collaboratlng mstitutlons, persormel and the commmtJ
aporlsed of’the actlntles, functions and. effectiveness of the Learning Genter.

. TqBudget: S .

. to develop and 1mp1emen'b cos'b-effectlveness gtudies for all components

" of the Learmng Center and to provide evaluatiVe data for 1ncrea31ng the .

-

ei‘i‘ectlveness and efficiency of the Learning Center.
to nrepare #nd implement an operations budget for the learning Center. ,

to assa.s:t the SchOOI‘ z.n develop:.ng cogt-effectiveness and operatlons-

analysis ;mograms.

o : N
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_ihe objectives, procosses and functions of the components of the Iearning

Somter. . » |
. the gehools, comumnity and ed;ncatikog personrel in their effoxj'lf.s at edu~
@*‘klﬂlﬁﬂﬁm. S : S K
| ! mf&ﬁg &ims Ma:xpgorts "midlaffect the utilizaticn of the

xy T aber, its resources and its personnel, . - .

* -t
. T
- =

Py - Z

2 iﬁ;ili’&g for the Servics iiesmree and Dissemination, Training and :

woh and Jevelophont corporionts of the Learning Center, '.
fﬂaj ataff o oanpmmta and effest the pbjécﬁivés— of Iths learring Center.




Premises and agsumptions upon ich the Learning Center builds:

1.

26

3e

‘h.
5e

Te
8.
e

10,

11,

12.

Education, i.e., learning is a life-long process for &1l members of the

learning commnity, J

"Equal education for all is a right, not a privilege,

Education does count; schools and learning can make a differencga in the

life of each individual,.
Education is a growing service nmberprise.

The education enterprise mist establish specific goals and ‘objectives-

based on rational z-d state educatlon policies, : ’ b

® .

The present education systems concerned with the educatlon errberprise and

_ their oersonnel are not functioning in the most effective and efflelen'b

nanner . -

In fact, the lack of a system prohlbz.ts or:.glnatlng, dissenﬁ.natmg and
valldat:mg emcatmml development. '

!
i
/

A1l mstitutions concerned with the education enternris7 mst collaborate
and eooperate to attairn their coimon goals and objectiVes.

Education mist be systemat:.zed and gearedr for the rapi’d increase in know=
ledge and techr;olog;gr of the education-teaching-learning /proceés.

The education gystems can be coalesced into a corapreh}ax{sive,' collaborating
network of subsystems working on coiiqnon needs if aﬁ,res;ouxjces and
talents are fdcﬁsed. to coxﬁplemi‘ém a(n@~r9inforce each other,

Systems mugt be designed, defel;pe‘c'l,, implemented, evaluated and modified
in terms of specific goals and ob;jeétiﬁ'e:'g.

Yore competent and better-trained edueation personnel. with proper support
functions can raise the internal efficiency of schools and affect ﬂleir

output, ’ -
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Peachers are the most under-utilized pool of human resourées engaged

in the education enterprise. AN

1h. Exbernally imposed change camnot work. It is ratfonally and psychologi-
cally uutenables ‘

>

Constraints impeding the development and implementation of a Iearning Center

1, The' soope and complexity of the edueation enterprise? and the education
pf'oce.ss itself presents a formidable structuring and organizing problem,

2. Overcoming the resistance, ap;.jbhy and Vested interests of the education
establishment could present a problem. oo

3¢ Constraints provided by other systems, institutions and agencies ‘could
impede development.(for credits, degrees, certification, accredidation,
personnel, time).' ‘

Le The Learning Center mist be accessible, located within easy comwwnication
distance from a mumber of schools. .

5+ Gooperative decision-making requires an elaborate committee structure .
with well-delineated roles and responsibilities for all participants
and staff, . ) | |

6. Dolivery system strategies mist be designed and implemented betweon all
participants in the learning commnity before the learning Center ecould
function effectively. . . .

7. The Learning Center would raise the cost of education. Funding mist

be contimmous.




How would the Learning Center be governed?

It would be szt up as a cooperative with a Board of Directors as the
chief policy-making body‘. The Board of Directors would be comprised of rep-

resentatives of the participating groups(universities, teacher~training insti-

- tutions, schools, professional associations and teachers, commnity members

and parent groups). The State Department of Education would sign a corpor-
ation agreement with the Board of Directors establishing the purposes, roles,
and functions of the Learning Center, '

. The agreement would set up parameters for the Iearning -Center location,
operation, budgeting and finarice s performance and evaluation, The State
Department'offEduc_ation. and the Board of Directors would jointly evaluate the
effectiveness and efficiency of the Learning Centar, The Board of Directors
would adart _and modify the Learmng Center objectives, processes and funetions
to coinside with their joint recomnandatic;rxs.

Tne Board: of Directors would appoint the learning Center Coprdinator ;md

vhe Resource and Dissemination, Research and Development, Service and Training

' Directors. They would be responsible for the election of the Advisory Council.

serving cach of the components of the Learning Center, Hach Advisory Council
woldld be comprised of five mombers, two_who represent the spe;:ialized functions
of the component and three.who broadly represent the learning commnity, to
Se served, ‘ |

The Learning Cenj;ex' Qoordina‘bqr;‘gould be responsible for implementing,
sustaining and evalnating the pélicfa’.e;; guals and standards of the Genter to
coincide with and complement the ob,j)ec‘bi?es of the Gen‘bef eéstablished by the
Board of Directors. He would correlate and coordinate all the component
processes. of: the Learning Center.iith the cooperation of the Gomponent
Directors, He would monitor feedback from the Directors concerning all

programs, processes and cost-eirfectiveness., %With the Director of each
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component, the Goordinmator would work to effect adaptations and m>difications
¢f the componentts role, functions or operations to more closely fit the nceds %
of the learning commmity, ' |

Each component of the Learning Center would be under the direct super-
vision of a Director who would be responsible for-effecting the pur;ose and
cbjectives of his compoent to coincide with and gomplement the goals and
policies'of the Center, The Advisory Council- would aid him to evolve the
roles and mnctions of the oomponent to best fit the needs of the learning
comunity., He would eollaborate with the Learning Center Coordinator to ef: ect
evaluated adaptations and modifications,

The Director would correlste and coordinate the activities and programs
c3f his qomponent w;i.th the Directors >f the other corponents. e would be
responsible for implementing, sustaining and evaluating all.operations under
his supervision, ' .

I addition, the Director would bé responsible for pem'formau?e contracting
vithin his component for services rendered and received, He would set up a
cost/effective budget, feedback and monitoring, evaluatioa and mdifiea.tion
nechanisms for all phases of the .eeinponent functions and programs. ’ 7 /

-




’#Jho would be the clients of t.he Learning Center?

teachers and other._educatlon personnel: needing knowledge and informatién

requesting sgrvices‘to allev:'-Late needs and solve problems, to inspect .
curricula materials and products, to wofk at adapting materials and pro-
.' ducts, to participate in in-service programs, workshops and seMs, to
partici:gé.te in training prograns, to collaho‘-rate with rezearch projects
and studies, 1;0 attend Learning Center board meetings and professional
meetings, picking up ¢lassroom media and free materials.

schools and their administrative officers: with systems needs and problems, -

discuss and review policies, al};érnatives and teghniques for éffecting
change, coordinating efforts, resources, programs, planning and develop-
ing with-Iearning Center persomnel, coordinating ineschocl training
efforts, needing knowledge, information and service, rarhicipating in
admimstrative training programs, attending Learning Center conferences,

teacher-traimng institutions and universities: to participate in trainixg,

regearch and development- and service activities, t¢ use the facilities
and resources of the Learning Center, to use the resources and facili-
ties of the learning conmunity through the coérdin;tion efforts of

the Learning Center, using the diS’semina'tion mechanism of the Learming
Center, R | . |

trainees: to participate in pra-sex;vice, teacher-aid, 1eadership training,

" differential cortification programs, training learning Center persomnel,

professional associations: mneeding information and resources, using faeili-

! ties, participating in conferences, workshops, collaboréting in Iearning

Genter efforts to maintain performance standards.
J‘Z-:“'-ﬂ: \

commﬁii’ﬁy menbers: neealng knowledge and information, re§ources, partiei-

patlng in training programs, partieipating in commnity-education pro-
grans and seminars,
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State Department of Education: in improving and maintaining the quality of

eciucation, in effecting educational development, receiving evaluative
‘infomation ard data on programs, schools, personnel, certification
references, up;gra;ding-an& traim‘.ng personnel,

School Board: us;i.ng the reséurces and facilities.of the Learning Center,

-

_ needing knowledge and information,
éducation industrys as a receiver of information and direction, prq/ducts

materials to produce and publish, disseminating services, evaluation

services,

e,
L]

-
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How would the Learning Center be financed?

The Learning Centér would cost more. But, it would provide more than
nedioerity and ineffectiveness,

Federal and state financing would have to be contimious, Edueation would
be a fiscal partmership between the federal, state and local governments.
. Collaborators,-dike the teagher-training h;atitutions and ‘univ'ersities
would finance part of the operation. Professional assoclations would pay a
small fee per menber.

-The Learning Center would charge fees for training, all phases. Fees
would be charged for cert.ifn.cation.

If new materials or products were developed, mm.facturers woflld pay

] :;oyaltles or fees for outright sales,
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Zoles the Learning Center could fulfill and sustam as a mecuanisn for
Tducational Development

o

L. serviee agent--providing tools, techniques, information f»r decision-makers

and problem solvers.

o retrieval .agent--lopating tools, techniques, information to aid ciients
in carrying on the teaéﬁi:g-learning process, :ho aid clients in the edu-
catiopal development process. . 1.?

3s resource linker--between all clients ‘and produgers, publishers and eihlc%’l-

tional product manufacturers, .between all members of the learning comm-

-

unity,
lis  conveyore-of knowledge, .infemation, matexj'ials, ideas, products from the

1
H

nroducer to the consumer, : |

\

-

Se linkiné ﬁgent--providing feedback from an between all members of the
learning community concerning the education proce‘ss to aid them in deter-
mining their critical path, to open chamels for the pooling and sharing
of ideas, information and experiences beﬂween all members of the learmng
commnity, |

R facilitator--accelerating and easing flow of’ theory into practice, know-
ledge, idea and problem exchange, or decision—making alternatives,

7. diagnosticiane-aiding the identification and delineation of problemg gnd
alternativ/es, of constralnts to the education process and education
development, .

8, consultant and expérb-‘to' assist clients to identify constraints, problems,
resources and alternatives, and to help them define a oritical path,

9 ,,translator—-oi‘ knowledge into undergtandable and ugable 1angu\age for all

clients,
10¢ defender--of the need and the right to try and fail and to try again,




'
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|

11, support agerét--encouraging activities aimed at education development,

self-dmrelop\tinerrb and systems development,
12, broblem-solvér--providing salutions as an expert when nec;assary.
13.' renewal agenij.:-providing thé mechanism, the support functions and the
training for Eeducation and education person;u;i development.
1. knowledge buié.der-- through applied research, product development, curric-
uwlum eﬁgineer.%ng, clinical research and for clients. ~_
~ 15, process analyét--to s,tud\}r the movement of tl;eory into practice, to produ}:ts s
to education cievalopment to improvement in learning.

16, stab.::.lizer-institutiénalizing_ education develorzment, utilization of
|

t;ehr;dlogy an;l new iedge and self-development.

'17. disseminator ?nd diffusor--gpreading knowledge, information, ideas, solutions

and pﬁ@cts ;md materials ‘to clients, '

18, leader--provifciing .the impetus for educational development, change, improve-

, ment, deve}lof;ing priorities for educational derelop‘merr't. )

19, caﬁélysﬁ- providing the motivatiox‘;‘and setting up the enviromment fo:f'
seeking impx‘;ovenrent, b\;‘;ilding awareness that problems can be solved, things
can be done. to spawn creativity in/é‘a_e{d.ng emcatior}gl development.

20, change agegt'lt--encouraging evaluated change, systematic educati:)nal develw
cpment, maintzining a self-sustéining,change a.hd reform mecﬁanism.

21, -collaborator--building cooperative relationships for the educational
I;ari;ne,r‘ship, collaborating wit{x all clients to bring about educational
development. i \ F

22, planner and designer-~developing alternatives for clign:be;, for their -
systens , {gr the Learning Center, for the education partnership,

23, organizer=~of programs, workshopé, cooperative efforts, of educational

developnent,
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2hh, innovator--developing ne programs, techniques, processes, products,
LS

curricula, and materials {feasible fof educational development.

25.“. re'se;rch'er--for analyzing, testing, piloting, and developingw.programs,
techniques, processes, products, curricula, and materialsj for.analyzing
the teaching-lsarning pr¢cess and its comcomitant facets; (necessary

. enviromnent-,uresource_s s ¢ompetency, skills, outputs),

26, evaluator--of the learnindg Center processes and funetions, of schools,
of educational dgvelopmer'i;t am(i priérities, of needs, products, knowledge,

materials, of self-develoi)men‘b and training effortas
,27.‘ regulatory agent--nf co_nfoi-mance to policy and performance standards for

4

the Siate, for the le Center, for the trai:{ing clients, for quality

v

rontrol,

28, certification agent--for the\ State and the training client, ascertaining

levels of performance and conpstency.

29. ‘trainer--devéloping skills ai:ld techniques, competencies for education
personnel, Learning Center p%rsonnel, potential education persomnel,

30. liaison agent--between cox@orf?nts of the Iﬁarning Center, between all .
mer;;bers of the leming,comuxi}lity, between :the schools and the State, ,

P
betieer. achools, between educdtion personnel
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Cen’oer. o

-

Roles of pqrticipatiﬁg institutions and systems in the Learming Center

The State Department of Educat.ion: .

would provide leadership and Dersomel for the development and implementa~
tion of the Learning Gc/ant.ers. .

would establish-criteria for site selecﬁion; building, development and-
implementation. ' "

‘would contract with the partlcxpatlng‘ 1nst1tut4.uns and gystems concerning

their role in the Learning Ganter.b.nd with publishers and producers,

set up and 1mp1emen’c. delivery strategies for all components of the Learning

\

would assist the learning conmunl’oy to assess needs, élevelop programs, get
prlorit.les, set up monitoring, feedback and evaluation mechanisms,

;. supervise.the developmnt of all gove’rmmachinery of the Iearn:mg Center,

provide contiming flnanoial supnort.
audit all aecounts and establish fees,
provide an anmal evaluation report on the effectiireness of each Ieami:ngc Center,

set minimgm standards and quality control for all .t‘unctlons of the learning
Center,

BEVELOP smmaaamm mmm FOR Ewmxou
Umverslt.les and teacher-training insbiwtions:
partlc;pate in gmremn.ng; }.eadlng, sta.ffing of t.he Learning Center, -

collaboratlng and partic:.pa.tmg in the. dmrelopment and J.@lementa’olon of t.hé
learning Ceriter,

collaborating and participatmg in all procesaes and functlom of the Learnmg,/ )

PO

%nter - R 4 . 5]
provide technical and theoretlcal expertiga in all processes and mmibné‘ of
the Learning Center, - . o \

\
con’oract with the I.earm.ng Cen-ber for services rende::ed and received £ /9
training personnel, trainees and interns; and for all other semces contxacted,

relate unviersity-based research and davelopment efforts to the npnlied rezoarch
and development efforbs of the I.earning Genter.

provide leaders.\,ip :in identifying rging. needs, evolving technologyuand
ney ‘knowledge important to the - educa ion enterprise. . f

user, of the resources and facilities of the i:ee.ming Genter for traimng
research"and developmenb for disseﬁmtion, for ini‘omat.ion and for serving

educational developmnt. _
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The schoo 1s:
participate in governing. a.nd leading the Iearm.ng Center. Y

collaborating and parti clpatn.ng in the development and i _nplementatlon of the
Learning Center,

collaborating and participating in all progesses and functions of the Learning
of the Learning-Center,

vrovlde facilities and cooperatlon for 1n-gschool training of all trainees from
the Iearning center.

cooperatq with and @ssist research and development efforts of the learring .
Center, with the service efforts and the dissemination efforts of the lLearnimg
Center.

facilitate the use of the Learning Center by education persémnel who have a
. need, who are participants, leaders, or representatives.

to refer education personnel who could benefit or need help to the Learning
Gerrber. . . ,

contract with the Learming Center for services rendered and received for/by
. the system.

use the resources of- the ]:aaming Center and exp101t its sem-us to effeot
quality education for each pupil. .

Professional associations and unions: (as teacher representatives)’
to. part.n.clpate in governing and leading the Iearning Center,

collabﬁrata.ng and participating in the development and imlementatmn of the
) Learm.ng center.

.conaboratlng and participating in all processes and functions of the Iearmng
Cen‘ber ’

.collaborate with the Learning Center to develop standards for competency,
performance and oerb:x.ﬁcation. A

to refer eduscational personnel who might benefit or need help to the I.eaming
Center . )

use the services and faeilities of the Iaarning Center

serve as a-llaison between ths Learning Center and specific education
;crﬂonnelu

»

serve as a. @okemn and liaison agent for education personnel groups,




1 * . .
. . !

The Board of Education:

c@ml ‘the- schoolts role in the centarfas the _policy-mkmg oody
-ang’ t%nag decision- wker for tha schooll (within parameters instiﬁuted br t
'm . . .

W the learning Center objectives, processes and fyafions to effect
galitﬁ education for cvery individual.

W the seboo:ls and their pemm:al to pavﬁicipate in a11 phases of
the Isarning Centor / ,

;amida Mg in ﬁ*a dnelopuenb and is@lementation of the learning

W the mmﬁty to parbisipate and collaborate in the development
v ’fiqlmmnotﬁemmingm ] ‘

ES

&

Hsh mmmm- ;mﬁucbs andmatwials dwelopad ‘and f.ested by the
,(m * ; ’




SERVICE CENTER
/ , purpose
to ’zal;ovide problem-solving service and support for teachers, schools, the
conmn_xfxity and learning Center compénents utilizing Sérvice personnel, learn -
Center resources and commnity resources which can .offer sk:‘flls for effectinz

s6lutions and chantes ir. learning resources, environment or skills in the

school, it® personnel or its students.

objectives , ‘ | -
. to aid gducatioﬁ personnel in articulating their needs and problems,
in identifying and searching for resources relevant to the problem and in
analyzing potentially feasible alternative solutions o the problem,
to aid clients in retr:.ev:.pg, transl'\ing and usmg lmowledve, techniques,
Cma mate: ,rials, products and skiJJ.s which will improve learning outcomes.
\\J to. desipn and iaplement mth the collaborat:.on of the Training Component
persomel, education, nersdnnel and schools in-gervice progra.ms, workshops and
sem.nars des:.gned to effect changﬂs in usmg knowledge stechniqu s, or skills,
to design and implement with the collaboration of the Resource and
Dissemination and Research and Development Components programs, Workships
and senﬁnars for apprising education persormel of 1m10vat:.ons, new 1mow1edge,
products and materialsiyraluable to the schools and education personnel, - ---
1o design and implement programs apprising, involving or Pelating the
conumm:.ty to the schools and the learning Genter.
to provide a resource team as a consulting aad dlagnosa.ng service ‘to
eduéation personnel and schools utilizing trained persomel from all components
of the Learning Center with resources and skills necessary to offer the clien®
decision—maldng alternatives,
to provide the services of a Jearning agent in the field who womld
respond to requests for ini‘omatiqg,;gg.ervices.and‘ aid who would provide the
aid oi- channel the request to the appropriate I.earging Center -component.

\ :
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to identify needs, constraints or deficiencies in the teaehing-learning
process or system which could help diz"ect the activities of the Resource and
Dissemination, Training or Research and Deveiopment components of the Learning-
Gent:ar.

~ 1o facilitate in cooperation with the Research and Deval;)}xnent comnonent

the implementation of evaluated change, -innovation, product evaluation 91"
pilot programs by maintaining a two-way commnication and consultation link
between the :_inplémenting and developing personnel.

to serve as a catalytic agent by stimilating articulation of needs, prob-
.lems, ideas, suggestions tor adartation and modificatioh ar;d requests for knaw-
ledge -and infomat::.on.

to provide faecilities .and programshz‘;r profesgional associations ar;d
cormunity education association meetings and conferences.

to develog; and impiemézrb a continous feedback and mnitorifxg ‘systen to
pronde effect.ive information for evaluation and modification o:f.' all actlntw es

of ‘he Service Cen’cer. . -

to assist the Training Center in traiiing all education persomnel -

involved in the training programs with specialized knowledge and skills oo

-

relating to the Service Center,

‘7 >

s

’




TRAIHING CHNTE

purpose

to train educational personnel by enabling them tc develop skills

necessary to conqaeteﬁi;ly function in the many phases of the learning process.
. Z. ok

"
.

cojectives
to coordinate teacher.education regources of the schools, coMty and T

the participating degree—grantlng 1nst:.tut10ns with the training center to

provide an effective sklll-bulldlng program for each trainee. .

to assess the practical needs of trairees with their participation and

b

to identify the. necessary teaching skills and evolving specialized roles

which best f£it their aptitudes. ‘
"to design,and implement with the collaboration of the resegrch and

development compdnent and the._-dggz:ée-granting' ingtitutions competency-

.
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based training programs spanning four years for education trainees.-

+t0 provi ide these designated varied, mltl-sm.ll experiences for

education t-ra:rnees vhich integrate theory with practice ‘and develop _
.co:nipetencj-based skills and to evaluate with the candidate when the necesgsary
performance level is reached so he can move to the next experlence level,

to design and mplement with the State Departnent of Education and the s
cooperation of the schools a teacher-aid training program for non-degree
candidates,

to sereen, admit and evaluate these non-dsgree candidates for certifica-
tion by the State Department of Education. - a ‘

‘to design and’ implement with the:collaboration of all Learning Center
Components, degree-granting institﬁtions and the State Department of Education
an intern program for ‘practigipg graduated teachers spanning the first three
years of work in the schools during which time they shall be térmed Minterns®,

to evaluate in collaboratﬁn with tiie school and the intern his competency

A a4
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level and to recormend the candidate for certifieation as teacher.

fo design and implement in collaboration with the degree-granting
ingtitutions leadership érogrlams for supervisor; teachers in the schools
who would help direct and evaluate learning experiences disignated by

the training center fozl all trainees, .

to evaluate and recormend these supervisox;‘,/ teachers for certification
by .‘the State Department of Education as Supervisihg Teachers.

- to design and implement in collaboration with the degree-granting
institutions and all components of the learning Center leader;hip personnel
c;lrricula ‘and programs v'bo train potential Learning Center personnel,

: ‘to collaborate with the service component of the learning Center to
desig;x and develop in—-service programs fitting the needs of eduecation ‘
persomnel and to provide skilied personnel necessary for impleom eni:;ing these

programs.from the edueation resource pool, ™

to collaborate with the s;arvice compongnt of the Learnirg Center to
present workshops, seminars and conferences ;coﬁerning the vtilization of
new knowledge, 310.11‘3, programs or materials.

to collaborate with the resource and dissemination component of the

Learmng Center to 'disseminate new knowledge, skill, programs and materials.

to coliaborate with the research and development component of the

Learm.ng Center 'bo analyze competenca.es necessary to function effectively

in- all phases of the teaching-learning process,

to coopera‘te with the State Depariment of Education to determine
an;iz institute minimum standards for competency-based, differentiated

certification for teacher-aids, intern's, teachers and supervisory teachers

- and other education personnel.

to develop and implement a contimwous feedback and monitoring system to
vrovide effective information for evaluation and modification of all activities

of the training center.




RESOURCE AND DISSZMINATION CENTER
purpose | u

to provide education persomnel and the learning comrﬁty uith *Q#g neans,
for g:ollecting, processing, analyzing and evaluating lmowledgg, information,
materialis and produé;ts.

to maintain a comprehensive education information and media center

to maintain an information retrieval capability to process client requesis

for information.

to maintain a comprehensive curricxfla, products and materials laboratory
where education perso:mnel may inspect, adapt or modify educational products
to meet th; specific needs of their pupils,

to identify, collate and index cammnity resources, people an;d experts '
vhe/which would be available to provide s:arvice-, aid, .in,formation or programs
to education personnel and the schools, .

to sufvey, collate, analyze and cvaluate with the collaboration of the
ibarning Center compdnen:ts ‘new knowledgé, materials and products which could
be valuable to the education process and serve locsl needs,
| o periodically disseminate the survey and analysis as a clearinghouse
neursletter to all scﬁools, education persoﬁnel and mb%cribing cSmunity .
nerbers, .

to maintain a collating and disseminating mechanism of information
regarding other school systems! programs, innovations, cl;anges and solutions
~t1ich could benefit other systems and their personnel., .

to disseminate through the learning laboratory free materials and products
rovided by the education industry.

to maintain o liaison with the edulatipn industry to be apprised,of and

~icclve new information, curricula, products and materials.




to coliaborate with all Learning Center components to design and

implement programs, workshops, seminars and conferences for knowledge dis-

sertination and utiliz~tion,

‘to cooperate with all Iearning Center components to meet their needs

for knowledge, information and data.

to assigt the Training Genter in training all education personnel-

involved in the training progrems with specialized knowledge dissemination

and'utilization skills,

- to develop and implement a contimous feedb

x

ack and monitoring system to
2

provide effective information for evaluation and modification of all activities

of the Resource and Dissemination Center,




RESEARGH A}D DEVELORMENY CENTER

urpose
to deségn, implement and evaluate research ;znd development studies,
projedts, materials and programs which could have a foreseeable return to
all phases of the teaching~learning processe.
objectives
to design, implement and evaluate applied i‘esearch evolving from and
related to basié research to improve the .teaching-l’ear,ning process and- edu-
cation systens. )
to provide a strorglink between the practitioner and tl"xe research by -
' facilitating the flow of knowledge from theory to practice through collabor;
- ation yith other Tearning Center componentss .
to™rovide a strong link‘ between needs of the practitioner and basic
research to build the knowledge base of the education enterprise.
to systematically review and analyze research efforts, to complement

- these efforts and to report their results to endeavor to make both basic
and applied research cumulative, .

to periodically make these reviews available tc the Resource and

Dissemination component in language understandable to the practitioner

o)
B=r

so the information can be disseminated to the schools, education personnel
and community.

to provide systematic observations and case studies concerning the
learning environment, learning resources, teaching-learning skills to
which basic research may be instigated,

-

to invent, refine and distribute better tools, technology, models

znd rules for carrying on the teaching-learning processs

v

to design, implement and evaluate pilot projects, ~p§'ograms, curriculum

rodules, techniques and models which #ould improve the teaching-learning process. )




——

to design, implement and evaluate in collaboration with the Traizin-
Center research to analyze the competencies necegsary to function effechiyn
in the education vrocess. . ’

tS collaborate with the Service and Resource and Dissemination corroncais ‘
to disseminate and utilize techniques, inmnovations and ideas which could }
benefit the teaching-learning process. ' 4

to collaborate with the problem-solving efforts of all Tearning Center
components to design, implement and evaluate research directly bearing on
locai education problems,

to assist local education personnel and schools to adai)t_ nmaterials,
mode}.s and techniques to thelir studentst! needs ensuring utilization of
gound theory, , ) ‘ -

to assist the Training Genter in training all education persomnnel involved
in the training programs with-the s:.::ecia.lized knowledge and skills of the
Research and Development component., ‘

to develop and implement a contimuous feedback and monitoring system to
. provide effective information for evaluation and modification of all acbivities

of the Research and Developﬁuant Center,
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