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EVALUATION REPORT
1969~70

Project Description and Overall Evaluation

A. Nature and Purposes of the Project

This Pine Arts Educational Improvement Project 1s a

Title III, ESEA "PACE" project administered through the
I11inois Midstate Educational Center with offices at 905
North Main Street, Normal, Illinois. The project area

consists of the five counties of DeWitt, Livingston, Logan,

McLean and Woodford in which are located 200. schools in
70 school systems employing approximagely 3,000 teachers
and enrolling some 54,000 pupils. The general population

of the project area is about 225,000. A combination of

fapms and small towns characterizés the area. There 1is
one medium size urban area (Bloomington-Normal) and four
smaller county seat cities (Lincoln, Pontiac, Eureka and
Clinton). .

The project is completing 1&5 third and final year
of operation. It functions primarily in the subject
fields of art, drama and music. It has shown consistent
growth each year with respect to the numbers of pupils
and teachers served, as well as in the quality of its
services and its total impact on the area. Last year

we felt the project really came ‘into its own, and this

.year we feel justified in repeating and underlining the

following quotation from the 1968-69 Project Evaluation

Document :

i
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L "This project embodies a sensitivity to local

needs and an urgence toward relevance which enables
it to penetrate the walls of isolation traditionally
existing in this geographic area between fine arts
programs and the schools and communities. Ch;ldren
and teachers are priviledged to talk with artists
and watch them work. They participate in crea;%ve
expression through the visual and performing arts.
They examine and ?xperience the arts of various
cultures and are guided to relate these to their
da@;y;liwgs,and the world around them. Their other
° studieéaére enriched and made more meaningful through

expanding perceptions of the arts in mcdern society."

Within thé broad, general purﬂoses of (a) helping
elementary aad secondary pupils in the project area to
better understand, appreciate and take part in the fine
arts, (b) helping teachers gnd administrators to improve
the quality and-extend‘the scope of their fine arts
offerings, and (c) increasing the public awareness of
educational needs and opportunities fo:r better living
through challenging and rewarding experiences in the

arts, the project has recognized these major objectives:

(1) To provide enough live performances in enough

places so that every child will have opportunities
for first-hand experiences with quality concerts,

plays, and art exhibits or demonstrations.




o RO Ay

- ‘ (2) To provide a wide variety of inservice training

experiences for teachers to increase their
teaching effectiveness in the fine arts.
; »  (3) To provide seéeral model or exemplary offeringé

in the form of pilot programs to demonstrate-

some unique and promising approaches to fine

arts educétibn.
. -
(4) To provide needed information, materials and
services to the project area schools through éhé

establishment and operation of a ‘egentral Fine

Arts Service Center, with an able sta and

adequate resources,

*These overall objectives have served to glive the

AR NS BB -8 oM

project a sense of direction and balance, and they have

been supplemented in terms of specific operational objec-

tives in oréZ} to insure project responsiveness to
3 chenging needs and to provide a substantial, comprehensive
base for evaluation. For purposes of illustration, we

cite here the more specific objectives in one of the

project's three main subject filelds--
ART:

1. "Live Performances"
(a) To provide as many schools as possible with
demonstrations (ceramics, weaving, drawing, etc.)
by traveling artists, so that children, teachers,
and parents might become more aware of the values
and usefulness of such art in the lives and
educational experiences of children and youth.

- The stimulation of some degree of personal
interest in art through first-hand "exposure"
to the personality and creative talents of a
professional artist in action, constitutes a
specific program objective,
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‘(b) To establish cooperative Saturday High School
Art Centers and Evening Adult Art Centers where
persons who would not otherwise have such oppor- -
tunities, can come together under the tutelage of
o competent art instructors to explore various art
: media through active participation and to develop
¢ their own talents to serve their own avocational,
cultural or pre-vocational objectives as best
suits the interests and needs of each participant.

P L 21

(¢) To conduct a Picture Loan Service making avail
able to any school requesting it, a set of framed
prints for hanging, together with appropriate des-
criptive and explanatory materials for classroom
use. Rotation of these sets (and of other
exhibits of visual art forms) among schools and°
classrooms serves u.ne specific program objective
of increasing knowledge, understanding and
appreciation of the visual arts.

GRELE

~
(d) To furnish Art Overview and Special Lecturers
upon request: from schools and communities, in order
that student interest and awareness may be helghten
in some aspect of art such as "Contemporary Architc
ture" or "how to Look at Art" or "Correlating ATt
- with the Curriculum.,”

g i 5 A PP TN SN T T T e T BRI R R, e

(e) To help bring the Art Resource Traveler to as
many schools and communities as possible so that

N maximum advantage may be taken of its exhibits
- and instructional programs to expand and extend

y knowledge and appreciation of the visual arts.

A1 R S e PR

4 2. "Inservice Training"

] (a) To provide Art Workshops for Eeclmentary Teacher
in a series of meetings in each selected locality
in >rder to inform, involve, and inspire such
teachers in the utilization of modsrn classroom

¢ methods, ideas, materials and skills relating
to art education. The program obj=ctives here
are to upgrade their teaching knowledge and
skills in representative aspects aad media of
the visual arts--maintaining as a reference point
each participant's .school-community situation.
Program objectives are, of course, broken down
into more specific and detailed objectives for
each session of each workshop, depending upon
the approach of the individual instructor and
the nature of the planned learning experiences.
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(b) To provide at least one major conference

(in cooperation with the State OSPI) for all speci
art teachers and supervisors fn the five-county
project area, with the object of informing these
teachers about "what's new in art education,"

and planning with them how best to progress towar~
more and better art education in their schools

and in the project area a: a whole.

(c) To provide specnconsultarxts from the univer
sities and city syst as requested by schools

to study and adivse with the teachers, adminis-
trators and board members with respect co the
improvement of art education in the local school-
community situation. The program objective

here varies with the nature of the consultant
service-- from instructional improvement through
organizational, budgetary, personnel, and intra-
school relationship considerations.

"pilot Program"

(a) To demonstrate what can be done to establish -
an exemplary program of art education in three

small neighboring, rural schools where no art
program has existed. This program objective
encompasses the specific objectives of (a) con-

-— vincing the boards of education vo carry on the

4,

program at their own expense after support for the
pilot program is withdrawn; (b)to "saturate"

these schools with trained art teachers, art
materials, inservice training offerings, consultan”
services, and special activities cesigned to high-
light and nurture the pilot program; (c) arranglr
for other schools in similar circumstances to

see and learn about the possibilities of adapting
the pilot program approach to their own situations.

"Fine Arts Service Center"

(a) To provide a wide variety of s=aff and con-
sultant services to-meet the variel requests of
project schools and communities for assistance in
their self«improvement efforts,

(b) To disseminate information about all pertinen*
aspects of the project through a project Newslet’
published periodically and distrib.ited to all schcoo.
and communities in the project area.

(c) To utilize individual speakers, the local news-
papers, radio, TV, printed brochurcs and reports to
communicate many different kinds o." information abc:
the project to many different indi-riduals and grov:




(d) To organize and work with citizens' advisory
groups in the further planning, understanding, and
public relations aspects of the project.

(e) To acquire and circulate upon request the late-
~ and best materials, equipment, and exhibits avail-
~ able for use in the schools.

(f) To coordinate all scheduled requests for utili-
zation of the total art resources of the project.

H
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B. Evaluation Procedures and Generalization of Data.

Evaluation procedures during the third and final

operational year of the project "1 "nllowed precedents

rp———

_set during the first two years ... collecting data concerning
each project activity. Appraisals of each event and service
offering have been systematically gathered and are recorded
in detail later in this document. Evaluation formé;:sed

chave been essentlially the same as in 1968-69 (see eXhibits)

- and have been supplemented by informal interviews and

S . ursolicited testimonials to present a broad range of opinion

and Jjudgment Jut the quality and effectiveness of project

: operations. e

Project activities were finely tuned to the needs of
} the area last yYear, and only the best verforming groups,

artists, workship offerings, etc. were retained for use

this year have been almost wholly consonant with the expressed
desires and approvals of the schools served, there Las been

less need for replicaticn of evaluation. A sampling

5 during the terminal year of operation. Since the offerings
* population has sufficed in some Iinstances éince the suparilor
nature of a particular offering or presentation had already
been established. Even so, enough reactions were obtained
about each activity to insure correction or modification
along the way as required to maintain uniformly high ratings.

As a consequency of the selective nature of the operation ) !

this year, reactions of target audiences have been consistently

A L o N S A

high. Criticisms have been few and far between. Schools

. ¥

w
B

have requested more services than project resources could

supply, and in many instences have, for the first time,

»
:—(W&”“-

C

oy e
i

been willing to pay part of the cost. %
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Quantitative 1969-70 data are summarized as follows:

Live Performances:

Subject Arca No. of Performances Pupils in Attendance
Art 70 22,000 B
Music 140 61,000
Drama 70 25,200

Resource Center Use: i
Number of Schools using the Center 91

Number of Teachers using Materials from the Center 826

Inservice Education:

Subject Number of Workshops Total
Area or Clinics Enrollees Participants
Art 3 58 348
‘Musip 5 222 522
Drama 1 ' 62 ©ou8s

Saturday Centers:

Total
- Subject Area Number of Centers . Enrollees Participants

Art L 118 1180

4
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c.

Strengths, Limitations, and New Areas of Emphasis.

++ The overall strength of the project 1s the suecess 1t
has enjoyed as an independent agency (not directly accountable
to local boards of education) in fostering morz and better
educational experiences in the fine arts for pupils and
teachers in the project area. Achlevements along this line
have been impressive, thanks to the perceptiveness and
professional ability of the project director and staff in
working cooperatively and persuasively with local school
personnél. Three years ago numerous schools were elther
hostile or'skeptical or indifferent about participating in
this Federal-State project, and now many of these same
schools are requesting more services than the project can
provide and are offefing to help pay for such cervices.

It would be an over-statement to sugges% that local
boards all qyer*the proJeét area are now ready to increase
thelr budgets so that'projéct benefits may be continued at.
cpﬁyent levels when grant funds are withdrawn. The financing
of instruction in the fine arts is still a comparatively
low-priority item in most local school systems. However,
each year the project has been in operation a few schools
have added new programs on their own and/or made budgetary
provision for new or expanded activities in the arts. The
cumulative total of these improvements (most of which we
believe to be rather directly due to stimulation from the
project) 1is significant.

_ Given another two years of grant supﬁort, it seems
prébable that enough m?mentum would have been gathered to
pay glorious dividends in the future. As it stands, enough

progress has been made to warrant overall satisfaction.
& .
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Here at the end of the 3 year grant period, some schools
are just now awakening to the realizdtion that the project
has been a powerful influence for the enrichment of education,
and that its support will be sorely missed. However, most
schools have realized this for some time, and have syste=-
matically and gratefully taken advantage of the offerings.
Later portions of this document deal with specific
triumphs, tribulaticas, and impacts. What we are conveying
here is a general assessment or appraisal.ghich is positive
in nature. By and large, phe project accomplished (particular’
in this final year) what it set out to do. It raised the
expectations 9f pupils and teachers. /Et broadened their’
hor*#ons. It elevated the fine arts to new helights in

numerous localities. And in varying degrees and in selected

"locations it prompted an increased level of local support

that will be continuing in the years ahead.

. Oh the "limitations" side, project resources were
spread so thin over soma#200 schools that no single school-
community could fairly expect the depth and concentration

of serviceg required for optimal development of fine arts

educational experiences. Project serviceg were not forceﬁ“\\\\ﬁx

on any schoél. All were encouraged to seek help. Some
elected to request few or no services, while others- constantly
sought more tpan could be provided. Hard decisions about
"which" schools would get "what" had to be made in order that’
some equity might prevailt

On the whole, most teachers and most all pupils were
touched directly by project activities one or more times
during the year. In many instances such contacts with live

artists and performing groups were multiple and mutually
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self-reinforcing. Unfortunately, however project resources
were 1nadequate to bring all thg varied services to any
given schocl, and the criticism that the project was spread
thin is valid.

Among ;he new areas of empgasis this year was the de-
velopment pf fine arts displays, exhibits, materials kits and
instructional strategles designed to correlate art, music,
and drama with other subject areas -- especially social
studies and literature. This kind of endeavor started last
year, was eibhnded by popular request, and has provéd to be
very effective. Another innovation was the unified fine arts
approach used in the Chestnut Grade School Pilot Project
(detgiled in a later section). The original theatre
production "I am Waitiné" based upon literary Americana and
focused upon issues of current relevancy to youth, was
another new direction which was very much appreciated by’
young people in the project area. The jazz .workshop and
ciinic, the guitaéuﬁusic workshop, and the special band
clinics were all new departures which were initiated in
response to emerging needs and opportunities discovered in
the schools. ‘

In summary, the basic stréhgth of the project has been
its success in providing high quality educational services
to the schools in the project area--services in the forms of
(a) 1live performances, (b) inservice training, (c) support
of pllot programs, and (d) provision of a materials and
resources center for use of the entire ;réa. . The project's
major limitation has been that it spread itself thin in

order to bring something to everyhody, at the expense of

greater depth and enrichment for a lesser population. The
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new ar«us of emphasis have been in the direction of those
considerations judged to be mostsrelevant to students!®
interests and needs today. The project's sensitivity to
these matters and its abiligy to adjust to such emerging
needs as they are discovered constitutes testimony that the

enterprise has been dynamic and rewarding to all concerned.
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II.

Evaluation of Art Activities

fAe Caprcrology of irt Activitics 1960=T70-live Purforcince

Oct,

OV,

w6Ce

Yub,
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>ilk Scrcen
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i1z Setwen
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2esizn tor lodurn Living
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Leuving
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Cuaving

wezving

Leaving -

Tempera

Ceprarics

Tompur:

* Painting

®ainting

£l Preo high sScuocl
71 Geoo Lipn senocl
sl 2.z0 Gride bc‘aoo]‘
Silecix J», ilg-
sorm.1 Co-R. i
wpiphiary Gride
Spipauny Gr.ce
Clinton ~izn
fosunda Grace
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Sairbury Jdr, Rl
Carolock Grade
Twaccon Grade
Letanors Grade
fontlicensrien Graao
den Fung Grace

Gr..ymony Grauo
tetinors Gride
Sornell Grude

tincolr (3loowin. tor)
1 Pace gk

t3ncoln (Poncizc)

apigham (Jorm:il)
1ow.nd.. GraG~

ares Girl ocout .eeting-
O:kénle Gradge (Ror:m..l)
Loore i1yn (Farmer City)
farmegr Clty Gr.de

r.et imor. Grade

noanoke Gr-de

Fapror Clty Grude -
Clirton High

frurklin (Paraer City)
Suredn niga
Slocsiezter. Jr, Bipn
apmington Grade

rorm=1 Comm, Tich
idncoln (Pontisc)

w1 Puco Grude
foati.c Tup. High
.ustiington (Fontisuc)
[add Grade (roati.c)
Benson Grade
srmington Grado
sashington (Fonuviae)
Huptabur, Grade
“mden Grade

o<
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4, Chronolopy of art .activisics (continued)

Fub, -

it.De

April

17
19
2y

.10

11
12
16
17
18
19
20
31
31

2

!

16
23
2t
at

“e.ving
Temper:
Qur.mics
Cerantes
Cerumice
Coerumics
Cerzmics
Puinting
Painting
Tempera
~eaving
Ceramies
Cerarice
Palnting
511k Scresn
Pulnting
Tempera
Tempera
Fainting
Pulinting

Clinton fire «rt: Ctr,
Central (Peuti.c)
Ber.son Jr. Hign
Dunvers Hign

S3tra-.n; Graude
Huadowbrook (Forrost)
Meboumor. Hish
Saunomin Gruade

ot Putrick'!s (.owroke)
Chenion

minonk algn

Ll P.o0 higd.

':1 .‘!"-ASC JP. dib:l
tic.do.brook (Forrest)
Saunemin Grade

Stri . Gruade

bt, Pzul's (0Cell)

Ht, Turyte (Ponti:c)
Elkhart Eigi:

Slkuert Grade

During 1949-70, thore were sixtyeseven (67) Qexonstrations civen
for 13,185 students und }60 teachers..

&
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: - B. Art workshops

Inservice workshops have besen offered in three (3) districts
this yeur:

1. Tri County Spueci:zl Zducation District
2. .Tri1 Vulluy School District
3. . ‘oodlund School District

: The major problems to be attacked through 1. service offerings
i ayre the following:

1. - The hesitancy of teachers to try new media und
methods,

2, A luck of understénding as to what art experiences
§ are appropriate for given uge or grude levels,

3. 4 lack of materiuls and knowledge cs to where to
sequire them,

e The 1d0a thut time devoted to nrt instruction is
time thut could be used to better advuntuge by

1 incrocsing the length of the rewding or urithmetid )

H period.

It hus been our sxpurience thut if incervice ecduc.tion is to
hive arny value that 1t must be varied to mest tilo neods of tie
loci:1 school district, Thaurefore, euch of the inservice offere
ings nad diffurunt objectives und utilized different tuaching
tecnniquus and materiuls,

I.,. iri1«Villey %orkshop Zvaluution
unge Lioun Cedl.n
1. . Yours of Te.ching: 3=28 11,3 6.5

rrinury Inturmedlate  Othur
2. Present Assignment: 1

3o Time in ainutes spent Runge teun tediun
in teuching Art:s 0-1200 158 50
8 Yus RE)
he - Inturcuted in “orkshop 7 3

next yelr:

Commonto:

A A P AR

"Yus, 1f we could get sturted vurlier in the your,”

"3\0, lick of tine,

“Po, but I did enjoy this ohc though.

Yitoe Need. longer sessions,

"Wes, us u pofreshur courso or dealing with other subjects,'

Lt

R

#0ne full-time teacher is included.
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Interest and Value (1-10; very poor to excellent)
Runge Meun Mediin

hAe Vilue of “orkshep - 1-10 7.8 9.5
B. Zquip, & Muteri.ls 1-10 8,2 9
Co Instruction (Gen.) 1-10 8.7 10
D. Xnouledge Gained 1-10 7.8 g
e Tcuching Tochniquus Leucrnedlel0 7.¢ 9
01 olding workshops all duy:  Yes No

On 4 Suturduy 2 3

On Scheol Institute Doy 6 i 2

Remin the Seme L 2

Suggestions for Futurc ..crkstiopa:

".ay couldnft wu have & 3=week workshop during ISU's
swamer scavol with much thw some upproach? By sume
approzeh I mewn uscble projects und tictniqueses=ilso
ISU eredit given for asucih . course, Tuers uwould be
more time to reully lcurn iné do,"

"y questionnuire sent out to interestud Lcuchers prior
to thiu Workshop to aclp thie inctructor determine Lreas
of «rt irstruction the teichors foel they cun bunefit
most from,"

"sctually, I am so pleased with what has occurred within
this workshop that I um hard“put to suggest lmprovement
within the time and physical limitations, - Possibly on
oxpandcd programeeofforing college credite--could sec the
use of sample lesson presentation by the teachers taking
the workshop. This might be adapted to a pupileteacher
role playing situation with real problems encountered and ,
solved through subsequent discussion,"

"More sessions and more student participation.”

"More outside assignments,"

Range Mean Median No Response
Minutes of art per
week experilenced by
a child at partici- - _
pant's school 50-100 136,7 90 L

Little Some - Much
Amount of encouragé-
ment for teaching art: . - L v <
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10. Suggeétiong(?or Bettor Service to Schools

"Phe children enjoy the films which show them various
projects and. mtthody, However, many are too advanced
for intermediates."

, "Phis 1s probably too much to ask, but a listing of
some appropriate art activities by month from a simple
to a more complex nature would help.," i

"As an art teacher, I have been very pleased by the help

I bave received through Mid-State. A much needed area

has been dealt with through your services.- I only regrot
the termination of the program as of next year, Is there
anything we as teachers might do to see the program
continued? I am certain many of us would be willling to
contribute time and energy to any possible avenues of
continued services through Mid-State or a similar program,"

AR M s wane

"Films and filmstrips showing children's work,”

Other comments:
"The workshop after school makes & very long day. Talks
and demonstrations given for the children, 1.e., the
potter was a great success,"”

i A Sha P A

"Mr, Moore, our instructor, 1s a dedicated and very
intense art teacher., He certainly.is an inspiration
to a teacher to help 'bring out'! the creativeness in
each child in his art work." -

ORI A

"I enjoyed the workshop very much., It gave me a better
idea of how to conduct an art class using a varlety of
materials, It also Zave me a Rersonal feeling of s .1s=-
faction in creating something.

W s ot o v

. "I think the workshop was excellent and of great help
to us, I know I received some rewideas and ways of pre-
senting art in my room,"

"I thought our workshop was of great value to me as a
classroom teacher., Also, Mr., Moore made 1t Interesting
and enlightening, He was always well prepared and en-
thuslastic,"

o

"Although Mr. Moore has a good and close friend since
my student teaching days, I feel I can and must make an
objective remark concerning his role in the workshop. I

| think we were very fortunate to have a teacher of his high
| ability and standards available., The man gives a great

| deal more than can be measured in words of recormendation,
| ) Simply, he came taught, and our teaching in force 1s

} ] richer for the experionce. He leaves muny friends at Tri-
l

Valley, most of whom he never met «- our students. Thanks,
a job well done."

“I found this good, as Mr. Moore made things applicable to
our classroom situation, A good workshop.”
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2, Woodland Workshop Evaluation
1.

2.

3.

7.

9.

Years of Teaching: Range Mean Median
0-10 3.6 1l
Present Assigmment: rimary - Interﬁediate Other
1 0

Time in minutes spent Range Mean Modian No Response
in teaching Art: 20=60 Iis us .2
Interested in Workshop YES NO

next year: 5 0

Comments:

"I was unable to attend all, but was grstepiul for what
I learned.”

Interest and Value (1-10: very poor to excellent)

Range Mean Median
A. Value of Worksahop 8-10 8.8 9
B. Equipment & Materlals 7-10 8.6 8
C. Instruction (Gen.) 7-10 9 9
D. Knowledge Galned 7-10 8.2 8
E. Teaching Techniques 7-10 8.6 9
Learned

Oon holding workshors all day: YES NO
On a Saturday 2 3
On School Institute Day 6 2
Remain the Same l 2

Suggestions for Future Workshops:

"7 1iked the four=hour sessione of 1967-63 because we
weren't so rushed and could more thoroughly explore
materials and processes."”

"T would like to learn the basic steps of crafts shown
and good 1de<3 to carry them out."

; No
Minutes of art per week Rangke Mean Medlan Response
experienced by a child at

participant!s school: 30~90 sS 4s 2
Amount of en.:ouragement Little Some Much No Response
for teaching art: 1 3 - 1
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10. Suggesticns for Better Service to Schools:

"Keep us informed of art competitions, such as those
sponsored by.Scholastic Magazine in whtia our students
could participate at Doth the elementary and secondary

levels."

"Let teachers know the various supplies open to them,
either in the form of literature, books they can obizin
(and where) either at a cost to them or free, New 1deas
should be presented or developed to further the basic ’

ideas we have learned,"

Other Comments: e

{ \ "T forgot to ask which.magazine or magazines are most
helpful for ideas? Is that an answerable question?"

"I think Mr, Moore packed a great deal of material in a
very short time. For an inexperienced teacher it was
100% new, but for the older teachers there was a great
amount of material they had already experienced. He did
offer new approahces to older processes. His hints on

SO b e we

LAY P N T

"organization of work ters, etc., were excellent. It fg
be%pg to have a man who has taught even the first grade
art. '

"I am a voluxtesr teachér and teach’ art for one hour
every other week, I alternato with two classes (th grade).
Therefore, I couldn't answer many of ‘the questions, The
workshops were very valuable to me since I've no training
in working with the elementary level,"

S e T 1]
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C. Saturdey Art Contor Evaluation

! 1.

2.

. 3.

'
S

[

2
g
E
§

0doll Minonk=Dana=Rut land

Yoar 1n School:

Froshman

Sophomoro

Junior

Senior

Adult

No Responso

w1 !HG\J?
(W)

=3

Intoroest and Valuo (1-10; very poor to excollont)

.9

.0
A ) .
Suggostions for Improving the Course:

Value of courso to you
Instruction (gonerally)
Knowledgo galned

OO
oo.oooo
W oM\

"I think thore should be moro of the drawing with perspectivo .
and a bit more on sculpting."

"Havo a special course of session just for poriralt sketching,
charcoaling, and maybe painting difforsnt typos of faces for
211 of theso," ’

"Have 1t for a longer period of timo, more than 10 weeks,
Havo more kinds of art subjects like painting, working with
clay, more drawing, modeling with clay, and scilpting with clay,"

"It should bo longer to provido more experiency, Somo in-
struction in composition weuld be helpful,"

"I think thero should be mora than 10 classes :nd they *should

be longer. I also feol we should have summer :lasses when there
are fewer interruptions such as bad weathor." -

More drawing instruction. Unintorrupted sossions would bo
bettor, that 1s, run 10 woeks straight without a break, Have
less visual aids and more actual instructor tiie."

"It was unfortunate the weather caused so many postponements,
A lesson oach woek for 10 weeks would have bes1 to the advan-
tage of both students and instructor.”

"Longer,"

"I would like more instruction in sketching an. shading. Por=-
haps tho teacher could have boon a little bett r organized at
the beginning of the course as a lot of time wis wasted handing
out material,”

"Longor course and more things to cover,"

"I think we ~ould have spent a little more tim, on each
project, but 1t was really very interosting ar . educational,"

"More organization and discipline. Less time :pent on somo
projects and more on others,”
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Other. comments:

"Mr, Stefl, you have a 'great! persoaality and you make.your
students feel comfortable whon working with and around them,
I hopé to have you as a teacher again!"

" "I enjoyed the class very, very, vory much, It was a lot of

fun and differont subjects we had kept the excitement and
thrill of the classes going, I didn't miss oncs,"

"Separate coursos for drawing, painting, and sculpture would
bo better than a generul course, Bob Stefl was a very good
ingtructor; he got along very well with everyone in the class,
studonts and adults alike,"

"It was hard for ono art toacher to manage to gather his equipment
and get 1t all there at class, An assistant or someone learning
art teaching would bo a big help for the teacher., Also,

music whille one is doing art work is very good and keeps or

gives more mood for the subjoct, We had i1t some of the time,

but the teacher was unable to bring that along with all of

the art supplies, I really enjoyed my first art course given

for adults as well as high school students."

"I enjoyed the class although I folt therc was more to be taught
during tho course of lessons, More painting would have been
helpful,'

"T loved 1t. It really taught me a lot, I hope they offor it
next year,"

"Adequate for the poriod of time for the course,"

"The holidays and inclement weather caused a cortain lack of
interest and continuity, As a whole, I enjoyed tho course
but was a little disappointed that we didn't accomplish more,"

"I thought the courso was vory interesting and I learmed a
lot from 1t,"

"Mr, Norris was very nice and fun to work with, I liko the
commonts he made on each thing we did; that helped & lot.
It was fun loarning about differmﬁ:kinds of art and making them,"

"I found this course very helpful, As a toacher, I learned
how to teach many things in art as woll as how to enjoy art
myself."

"I am an clementary school teacher presently teaching grades

5 and 6, This coursc was excellent in every way, Our instructor
prosented varying lessons, concorning many practical suggestions,
which I can use as a toacher, I onjoyed this class immensely,"

"It was Interesting and an oxperience of learning how to make
your subject come alive,"

e
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SATURDAY ART CENTER EVALUATION
FARMER CITY

1. Year in School: Ffeshﬁén Sophomore Junior Senior Adult

1 0 3 1 I
2. Interest and Value (1-10; very poor to excellent)
A. Value of course T7.1%
B. Instruction (generally) 8.3
C. Knowledge gained 6.4

3. Suggestions for improving the course

"I think the course needs more time, it's too short.”

"It is hard to comment on, since my problem was getting every-
thing done in the time allotted. The course couldn't be
lengthened; it was a good survey “tourse. I would like to
have spent mcre time on drawing and less time on pottery,
but this is just a personal preference,"

"Rather than a bunch of »nieces of kinds of crafts, I think
I could have learned msre if the ten or so classes were on
the same thin -~ painting class or pottery class."

"Perhaps make meeting sessions longer for projects that reguire
more time." .

"T think it would improve the course if you had more drawing of
people and animals, because I love to draw people, still life
and animals, and pottery making."

"Tuclude a session on matting and framing."

"I thought the course was excellent."

"I prealize this was an introductory course, but I felt a lack
of time on most subject areas. We only touched the surface
of each subject. I would like to see possible a series of
short courses in particular mediums."

"Make it longer and cover more material."

4, Other Comments: -

"I.enjoyed this course very much. Mr. Norris is a very good
teacher. Most.of the things taught I already knew, that
is why I Gldn't learn too much.”

"Jerry Norris was a good instructor. He seemed to know these

. are medijms well. He was friendly, helpful, and his ‘criticism
was always tactful and constructive so that we didn't feel
discouraged when our work was less than we desired."

¥ Average of all responses
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T "] was not able to attend the classcs as well as I would have

liked due to previous commitments. The instructor, Jerry
Norris, was excellent. I think he got through very well to
the adults and the high school students. He was able to

help all the class, in spite of our varying talents. I
enjoyed it very much." .

"I wish it had been possible to attend all sessions. I Tres
enjoyed the ones I could attend ann really fe 1 we all learned
something at each one. Mr. Norris was an excellent teacher."

-
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Saturday Art Center Evaluation

& ’_ﬂ”;;T\hulaski

A formal evaluation of this center was not conducted. 1In
§ terms of student interest however, it was apparent that the

Mt. Pulaski Center was even more favorably received than the

three other centers. Students were willing to travel further

(5 school districts were represented) and, in general attitude
were more favorably disposed to the instruction.
_.The attitude of the districts head administrator has been

of interest. - Although he was insistent about locating the center

at his school he never attended sessions that were held. He has
not ir any way contacted the IMSEC Office té express his reaction
to the program.

WY, R

It also appears that he does not plan improvement

of his fine arts program as long as he can meet minimum require-

ments through the use of IMSEC resources and services.
Nevertheless this center has been considered successful.

)
Several students have initiated contacts with the Illinois State ‘

University Art Department concerning the possibility of studying
. art. '

T, PR i

v 0
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Materials Resource Center

Rl L iU

Traveling Art Shows and Exhibits

The second year of the proje¥t~Saw the develcp-
ment of a traveling art show which could be moved
from school district to school district. This idea
was expanded this year with the acquisition of new
materials in order to have the capability of haéing
two shows for lban. |

lsighteen art shows were scheduliﬁl with both
elementary and high schools taking advantage of ..
opportunity. Many more schools could have been
served if personnel had been avallable to move
exhibits from place to place.

School districts used the shows in a number or
ways. In some cases individual pieces were éaken
to the classrosms for discussion or 1lnterest. One
school held a "parent night" in order that the show
have community exposure, l

The traveling art show 1s an offering that
should have been exploited more fully a3 there are
many ways of relating it to classroocm experiences.

Had there been more time, staff, and money this

_ could have been accomplished.

Several schools have been inspired to begin the
purchase of art pleces and we see embryonic collectlc.
now starting within the project areas. Additionaliy,

several schools have arranged for art shows from

[#1}
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other sources. These are encouraging developments

il

and the traveling art show has stimulated much of

this activity.

¢ 2., Plcture Loan Service

One of the more popular offerings of the IMSEC
Resource Center has been the picture loan service.
Framed prints aré arranged in sets of 10 and put on
loan to a school. for one year. The center has had
30 sets on loan constantly with several sets held in
reserve and circulated for lesser periods of time
to schools with speclal needs.

This year 46 schools have utilized this offerinp
and a similar number have requested a set of prints
] for next year,

‘A number of schools have been stimulated to
begin purchase of framed prints.

It 1s estimated that over 22,000 pupils have

~used the sets in one way or another,

Instructional Materials Kits

The development‘of instructional materials kiés
organizea around selected social studies toplcs was
a project developed during the 2nd year of the projec

‘It proved very popular and continued as an offering 1

during the 3rd year of the project.
} The kits emphasize th& arts of a period or a,

£
i nation, and contain paintings, statuary, recordings,
%
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books, clothing, dolls, coins, stamps, maps, and
other realia.
Twenty schools, two hundred and twelve teacher:

and four-thousand students have made uée of the kit

Pilot Program in Art Education

The pilot program was not developed until January
1970 when an opportunity presented itself to work with
the Chestnut Elementary School at Chestnut, Illinois,

a school of 150 students, grades 1-8.

Other than the art presented by the classroom teachc
there had never been an art program at the Chestnut Schor
The” superintendent and Board of Education were greatly
interested when they were approached concerning the
possibility of sharing expenses for an'art instructor
for one-half day a week during the sccond semester. At
the request of the Board of Education a detailed outlinc
of the program was presénted. The outline detailled

expenditures: that the Béard would be responsible for,

IMSEC expenditures, qualif}cations of the teacher and an

explanation of the art program.

Rex Dorothy eof Illinoi: State University was the

instructor in .the program. Mr, Dorothy developecd a

seduential art program for the district and helped to
develop a schedule for the art classes. IMSEC provided
all materials and equipment.

The program resulted in a great deal of enthuslam

and support from the community.
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k F. Artists Demonstrations and Presentations
{
% Evaluation of Ceramics Demonstrations
; - 0.
% The ceramics demonstrations, presented in 19 schools to 205
? teachers and 8000 students, were given zn extremely high rating
§ according to the questionnaire responses from participants. _
g The table below shows the distribution of reactions to state-
; ments on the evaluation form returned by 12 participants,
) Reaction of Students: . o
P Negative 0
! Mild Interest 0 -
‘ Keen Interest 5
Enthusiastic 7
! , =iz
- Reaction of Teachers:
No Value% 0
Some Value 0
Very Valuable 12
12
Written comments from students, teachers and administrators
emphasized the positive reactions to the demonstration: Not one
negai¢ve comment was made by any of the participants. The following
quotes glve a picture of the favorahle responses:
. "The demonstration was handled very well - an excellent
presentation.”

"A very pleasant personality came across to the children,"

"The young lady demonstrating had good rapport with students.”

"Our teachers would like to see more of this type of thing done

in other educational areas also."

"Miss Bache did an excellent presentatienm - her communication
£ was very effective, The staff as a whole felt it was a valu-
% able experience."

%

"We found that by having several (6) demonstrations and using
small groups that students were more interested and benefitted
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from the demonstration."

O

"Good to use the students. I thought it was very interesting
and fun to see her make so many shapes of one pile of clay."

As the evaluations and above comments show, the ceramlcs

I e

demonstrations were an unqualified success. This is no doubt due

to the expertise of the artist and her ability to establish such

good rapport with the audiences.

. Evaluation of Weavigg,Demonstratiéns

The weaving demonstrations, presented in 10 schools to 102
teachers and 4200 students, were given an extremely high rating

according to the questionnaire responses from participants.

The table below shows the dgstribution of reactions to state-

ments on the evaluation form, returned by seven participants.
2

Reaction of Students:
Negative
Mild Interest
Keen Interest
Enthusiastic

oo

Redction of Teachers:
.~ No Value
ul Some Value
. Very Valuable

A= O

COMMENTS/SUGGESTIONS :

"This was of much value to me and the students. They were
totally thrilTed and enthusiastic and can"t wait to try for
themselves what they saw in.the demonstration,"

"I consider this was valuable for grades 5-8. I hore they

can experience some individual weaving. The other grades
enjoyed it too."

‘"More time was needed for each group (at all schools) for

1 watzhing the loom being used and for discussion, The middle
oo and upper grades needed to see more of what they could do

o with Back-Strap, frame and cardboard looms. As I said earlier

though, this type of exposure is excellent for our rural
. b schools.”
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"It would be valuable to most students to have directions
for construction of simple looms (frame, back-strap) handed
to them after the demonstration,"

. "More time was needed."

<

"Weaving was not of interest to a few., 1In general, 1t was
well received."

"The groups were too large."

"In addition to seeing beautiful samples, more actual weaving
should be done.,"

Due to the small number of responses obtained, this evaluatic-

cannot be considered too reliable. In spite of this, one can say
that it appears that the demonstrations were well recelved and
enjoyed, One teacher_haﬁ some of her students do some weaving

and the results were extremely good.

Evaluation of Silk Screen Demonstrations

The silk screen demonstrations, presented in 5 schools to
42 teachers and g}oo students; were given an extremely high rating
according to the questionnaire responses from participants.

The table below shows the distribution of reactions to state-
ments on the evaluation form, returned by only two participants.

Reaction of Students:

Negative 0
Mild Interest 0
Keen Interest 0
Enthusiastic 2
Reaction of Teachers:
No Value 0
Some Value 0
.Very Valuable 2

The following comments were made by.the two respondents:

"What about a child or children being given an opportunity to
'try' the technique."”
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"Phis came as a great help to us and it has really 'pepned'
up the students to have someone different come in,"

The same person presented both the silk screen and ceramics
demonstrations., Even though one must consider two replies as

giving little valid evidence of the success or failure of any

P P T R A RS AL A ST AP Y Y

demonétration, they seem to show that the demonstrator is truly an

artist and a teacher. The replies simply reinforce the evaluations

received by the ceramics demonstrations,

Evaluation of Painting Demcnstrations

The painting @emonstrations, presented in 16 schools to 160
teachers and 4800 -students, were given a relatively high rating

according to the questionnaire responses from participants.

The table below shows the distribution of reactions to state-

ments on the evaluation form, returned by three particlipants.

Reaction of Students:
Negative
Mild Interest
Keen Interest
Enthusiastic

ONHCO

Reaction of Teachers:

. No Value

Scme Value
Vary Valuable

COMMENTS/SUGGESTIONS

= O

"More complete picture-filling of the page, i.e. composition.’

"] feel that the demonstration was adequate and does the job
fOr this type of demonstration., 1Its value 1s limited to one
phase of painiing--as long as it doesn't pretend to do more."

Due to the small number of responses obtained, this evaluati-

cannot be considered too reliable,




' Evaluation gg_Lectures

t e,

Lectures were presented in two areas, History of Art and
Architecture, These lectures were presented in 8 schools to U0
teachers and 1900 students and were given a relatively high rating
according to the quegtionnaire responses from participants.

The table below shows the distribution of reactions to stnte
ments on the evaluation form, returned by only 4 participants.

Reaction of Students:

Negative
* Mild Interest

Keen Inteérest
Enthusiastic

OWH O

Reaction of Teachers:.
No Value
Some Value

: ;ﬁ;f’ Very Valuable

COMMENTS :

200

-

"I thought it was well done.,"
"Very informative."

"Good resource person for modern architecture; the film clips
. and slides were of good quality."

This evaluation cannot be considere@ too reliable due to the

small number of responses received.

v
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G. Summary Statmments by:

1. STATEMENT ABOUT CURRICULUM PLANNING AND FACILITIES
PLANNING FOR THE MID-STATE EDUCATIONAL CENTER

by Mary Packwood

Curriculum Planning in the Pontiac Public Schools

Mid-State Educational Center was asked to assist the Poatiac
Public Schools in developing curriculum in the elementary and
Junior high school. The two teachers of art in the elementary
schools, the junior high school teachar and Mrs. Packwood (Con-
sultant for the Mid-State Educational Center in the area of art),
acting as consultant, met four times to pvll-together ideas and
design the curriculum. The group was also charged with the re-
sponsibility to suggest schedules, new material for purchase and
a plan for achieving the suggestions.

The Pontiac Public School District #U429, includes 4 elemen-
tary school buildings (K-8) with a total of sixty-three classrooms
in the elementary schools, The community of Pontiac has a wide
range of socio-economic backgrounds.

As a result of the planning in the area of art, a curriculum
guide was written and presented to the Board of Education of
the Pontiac Public Schools. To implement the plan it was suggested
that an additional teacher of art be hired for the elementary
schools and the junior nigh school teacher be assigned full time
for the 1970-71 school @ear. Furthermore, a list of approximately
seventy books and two art reproductions should be purchased for
appropriate schools in the system.

Curing the 1971-72 school year, an additional teacher of art

should be hired for the elementary schools. Additional prints
and books should be purchased for the materials centers.

Initiating a new program of art in the Roanoke-Benscn School System

Mid-State Educational Center was invited to present a plan for
initiating a. art program in the Roanoke-~Benson Public Schools.
In a conversation with the principal of the High School it was
learned that one of two possible locations could be used for an
art studio. He requested that a plan be drawn for each room, and
suggestions- regarding equipment and supplies be submitted.

The plans include space for two and three dimensional art
work. Painting, drawing, modeling, constructing, lettering,
enamelling, weaving, and some work with plasties are recommended
actlvities for the program. A wide range of supplies will be
needed to conduct the program. It was also suggested that the
equipment budget be held for purchase until an art instructor has
been hired since each individual has prefere¢nces of art activities.
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Along with these recommendations, Mrs, Packwood will make
recommendations regarding scheduling of the art instructor into
the elementary classrooms and the high school art classes.

g,

These speclalized services to the public schools of the

'Mid-State Area are very important, and are very difficult to-
obtain from other sources.
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2.

STATEMENT BY SPECIAL ART CONSULTANT

Since its inception, I have worked closely with the Illinoils
Mid-State Educational Center. I have been used as a consultant
in relation to three specific areas.

First, it ' as conceived that the elementary art in-service
program was cne wey to best influence the art programs conducted
in many of the schools. I was first used as an "expert" on the
use of paints in the daily program in the classroom. The first
series of workshops was conducted on a "round robin" basis by six
instructors, teaching one worksl. ., a week at one of six locatlons.
The later workshops were conducted on a cae instructor for four to
six meetings basis. This one instructoi, therefore, covered many
areas concerned with the elementary art program.

The second area 6f my involvement with the Center was concerned
with the arrangement and distribution of reproductions to the public
schools served by this project. Specifically, this endeavor was
considered as a service which would expose many public school pupils
to the works of famouo artists, sculptures, and architects. Com-
mercially prepared sets of 150 reproductions were broken into sets
of ten and accompanied by a booklet designed to give the teachers
insight into the historical period of the artist, the biography
of the artist, and spe..fic information about the originai. Class-
room activities were also suggested. The whole project was intended
to further the pupils' appreclation of adult art work. These sets
were framed, and then circulated among the schools.

’ Fianlly, I have served as a consultant to the in-service art
,eachers, to suggest how best to promote art appreciatioun in the
classrooms, kindergarten to high school. In this capacity, I have
conducted several workshop-seminars with the art teachers in the area
served by this project.

Concerning the first responsibility, I feel that the second
scheme of in-service workshops has been, by far, the most successful.
One instructor working with the same group of teachers is able ‘%o
clarify points which may not have been fully explained inthe pre-
vious meetings. I have noticed an active interest by the teachers
to try ideas in the classroom ané to bring them back to show the
instructor and workshop participants. I did not find this with the
"pound-robin® plan. Further, I suspect that even more evidence of
the usefulness of the in-service program might be more apparent 1f
the "expert" was placed in the school system for a prolonged time
on a full-day basis. This 1is expensive, yet 1t seems to be reason-
able to assume that such a program would produce more longer-lasting
affects on the school system involved. Regardless of which type of
workshop was conducted in a given school district, I have noticed
an obvious influence of the workshops in the types and quality of
children's art work displayed in the schools. Several visitations
to the schools, for various reasons, have convinced me that the
workshops have pioduced a noticeable change in the types of works
disp.eyed. I know, However, that this evidence 1s not empirical,
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but I am also convinced that empirical evidence would not be available
until 1any years after the workshops. This would substanti: te infor-
mation about what lasting changes were actually produced. I must
mention that I noted that the interest and enthusiasism of any given
group of participants seemed to be directly influenced by the attitude:
of the school administration abou the workshop.

Concerning the arrangement and distribution of reproductions
of famous paintings, I feel “hat this endeavor had the widest impact
on the public school student.s, Without exception, the schools I
visited had already used at least one set of reproductions and were
desirous of getting more than one set per year. From my own in-
vestigations, including my dissertation, I am convinced that this
area of art_appreciation is neglaciied in most school systems. The
efforts of the Center have made a giant step in the correction of
this neglect. Further, the scheme I devised to clrculate additional
information with each reproduction in addition to each set has been
commercially replicated by Shorewood Prints, Inc, This seems to
speak well for the innovative potential of such institutions as the

Illinois Mid-State Educational Center.

‘As to the last area of my efforts related to the Center's ac-
tivities produced more immediate resuits. That is, once the various
approaches to the teaching for art apprecliation in the classroom
were explained to the art teachers, there was almost immediate feed-
back as to the implementation of several programs. Specifically,
two school districts in one county got local funding for over $500
worth of reproductions the day after a seminar was conducted. I
am convinced that it was a direct result of the seminar, and the
sharing of knowledges about how to finance such projects. In other
words, the potential for such programs exists in the public schools.
It only tock a one-day seminar to implement an extensive program in

» art appre-‘ation tn two school districts.

Barry E. Moore
Assistant Professor of Art
Illinois State University
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3. STATEMENT FROM (MRS.) JOAN LYONS, ART INSTRUCTOR
PONTIAC COMMUNITY CONSOLIDATED SCHOOLS

(The project as seen from the viewpoint of a teacher in one of the
local schocl systems.)

In regard to an evaluation of seri‘ces performed by Mid-State
Zducational Center over the past three years, I have the following
comments: ‘ -

Your visiting artist program has been of most unmeasurable
benefit to our students. It is good for them:

1. to see and hear a professional artist

2. to become acquainted with the outstanding works of art
which the artist rpoduces and brings with him.

3. to learn the new techniques which a specialist in one
area can teach.

4. to hear some one other than his regular art teacher
speak for and about art.

This service is indeed outstanding and it is most regrettable that
it must come to a close. :

Your program of lending art reproductions has nroved the
value of such pieces to teachers and administrators and encouraged
schools to purchase such reproductions for their materials centers.

Your pilot program introducing art to schools that have never
had art has certainly been a boon to small schools in interesting
roard members, administrators, teachers, parents, and students
in art programs for their schools, as is proven in the hirine of
Mrs. Roney. A follow up should be made to help them hire another
person, as a group, since Mrs. Roney 1is leaving this year.

Your help with art and music curriculum improvement has been
of great help in raising the status of these two fields in the
eyes of the administrations and in helping to bring the problems
and needs of these departments to the attentlon of the administra-
tion and the board in a way that would never have been possible
without your help.

o
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4, STATEMENT FROM AN ART TEACHER TO THE PROJECT DIRECTOR

Throughout the two years that 1 have workéd in my four districts,

. I nave been very grateful for the services offered to me through the

Tllinois Midstate Educational Center.

I have been employed as an art teacher by four separate rural
districts yearly, which means that I am only in some of these schools
one day a week. Our schools range in population from seventeen to
over two-hundred, but the need for supplementary materials is great.

I have used the framed reproductions on' a rotation schedule
among the schools, displaying them in classrooms and the main
hallways. These reproductions have been particularly helpful,
not only for their beauty, but also because we discuss these
paintings for their subject choice as well as the type of media
or paint technique with which they have been done. Several ~
classroom teachers have referrrd to these paintings in their
classroom schedule also. As a result of this reproduction - loan
program one of my districts is planning to permanently hang re-
productions in the hallways. This willl not only be attractive,
but function as an art-appreciation-awareness program for the
school also, : -

Last year we hacd the traveling multi-nedia art exhibit 1n
our high school lobby which drew approving comments. This exhibilt
was an opportunity for our students to see two and three demensional
work ranging from ancient art to onntemporary pleces in reproduced
and original form,

Just knowing these services are avaliable to our districts
enhanceeg our program greatly. Since these districts are small
1t would be difficult to offer these cultural benefits without
the aid of this Title III program. -

My gratitude does not begin and end with the materials them-
selves, but also extends to the people involved who have organized
and enforced such an effective supportive program in the fine arts
for our schools.

Mrs, Mary K. Roney
Art Teacher :
Livingston County Public Schools. o
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> III, Evaluation of Drama Activities ¢
S A, Chronoloﬁl of Drama Performances
7 "Reynard the Fox"
z . Attendance
% 1969-0ct, 8. Metcalf Grade School - 200
= Oct. 9 Metcalf Grade School 200
b Oct. 13 I.5.8.C.S. 250
2 Oct. 15 Holy Trinity 500
e Oct. 17 Colene Hoose Grade School 275
g Oct. 20 Chenoa Grade School 680
4 Oct, 22 Farmer City Grade School 575
B Oct, 24 Lincoln Grade School 800
. £ Oct., 27 Elkhart Grade School 250
4 Oct. 29 Flanagan Grade School . 500
- Oct. 31 Bellflower Grade School 300
g . -Nov, 3 Wapella Grade School 175
£ Nov, 5 Chatsworth Grade School 380
: Nov, 7 Meadowbrook Grade School 500
% Nov, 10 Ben Funk Grade School 300
| Nov, 12 Heyworth Grade School 580
3 Nov, 14 Ellsworth Grade School 300
% Nov. 17 Saybrook Grade School ' - 280
* » 1270~Jan, 7 St. Mary's Grade School 200
J Jan, 30 Westview Grade School 600
S Peb, 2 Oakland Grade School 380
§ Peb. 4 Woodland Grade Schocl 600
£ Feb, 6 0dell Grade School ‘ 320
% Feb,.9 Jefferson Grade School 350
£ Feb, 11 Lexington Grade School 580
E Feb, 13 Octavia Grade School 500
g Feb, 16 Riverview Grade School 300
£
¥ A Review of huerican Literature
- % 1970-March 4 University High 2chool 700
S March 6 - Stanford High School 150
4 March 9 Saybrook High School 120
B March 11 Chenoa High School 250
£ March 13 Chatsworth High School 180 : :
£ March 16 Roanoke-Benson High School 300 ,
& March i Forrest High School 250 2
£ March 20 LeRoy High School 300 :
E April 1 Lexington High School 250 ' .
i% April S Eureka High School 550 b
1 April 6 Lincoln High School 800 ;
i April 8 Wapella High School 220
g April 10 . Pairbury digh and Jr. High.Schools 420
1 April 13 Tri-Valley High School 300

April 15 Octavia High School 250
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. April 17 Moore High School 300 )
April 20 Lowpoint Washburn High School 300 ‘
April 22 Elkhart High School 200 '
May 8 Saunemin High School 220
May 13 Central Catholic High School 550
May 15 Ciinton High School 700
May 20 Flanagan High School 250

"Oedipus Rex"
’1970 Performances at Illinois State University for Area High Schools

w@wma@mMWrmwwvmwmwmmvcmwmwm;\me\smmw@mm;www'mA,~rnmWMmvv(-;:awmﬁ;‘i’«%%‘ﬁ?l‘??’ﬂwmfw

Nov, 24 Wapella, Minonk, Bloomington,
. ) Lincoln, and Danvers - 400
Nov. 25 Central Catholic, Chatsworth, and §
Eureka . 376
Dec. 1 ElPaso, Saunemin, and Pontiac 240
Dec. 2 Low-Point, Farmer City, Forrest,
University, Bloomington, Dwight,
and Pontiac uoo
Dec., 3 Stanford, McLean, Atlanta, Roanoke-
' Benson, LeRoy, and Elkhart 400 1
Dec, 4 Clinton, LeRoy, Stanford, Bellflower,
- Odell, Nt. Pulaski, and Tri-Valley 367
Dec., 8 Flanagan, Hartsburg-Emden, Tri-Point,
Chenoa, Saybrook-Arrowsmith 357
Dec. 9 Woodland, Metamora, Normal Comm.,
' and Delavan 4oo*
Dec., 19 Clinton, Hopedale, and Cornell 4oo
f Midsummer Night's Dream
1 April 30 Wapella, Low-Point, Washburn 130
May 1 Bloomington 70
. 1 _ May 2 Odell 50
May U4 Clinton, Woodland, McLean, Forrest 1450
May 5 Bloomington, Woodland 130
May 6 Pontiac, Atlanta 208
g May 7 Stanford 130
4 May 8 Minier 60
: May 12 Metamora, Hartsburg-Emden, Chenoa 220
May 13. Normal, Pontiac T 50%
_ "May 14 Bloomington, Stanford, LeRoy, Lincoln350
3 May 15 Saunemin, Normal 100
3 May 17 Fairbury 80
1 May 19 " Danvers, Elkhart, ElPaso, Forrest,
] Normal 380
§ May 21 Tri-Valley, Normal 100
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CREATIVE DRAMA WORKSHOP EVALUATION - LINCOLN

1,

2.

3.

be

5e

6.

Years of Teaching: Range Mean Median
2"3“. 1305 11.5
Present Assignment:
Primary 7 Intermediate 1 Other
Grade 1 2 Grade 4 4 Grades 7& 8 1
Grade 2 6 Grade 5 1 Junior High 3
Grade 3 3 E.M.H. 1

Have Used Creative Drama Techniques in the Past:
3

YES NO NO RESPONSE
20 6 3

Omitted _

Interest and Value (1 to 10; very poor to excellent) .
Range Mean Median

A. Value of Workshop . =10 g.l 7
B. Instruction (Gen,) Q=10 o2 9
C. Knowledge Gained 4~10 7.2 8

D. Teaching Techniques Learned 4-10 7:6 8

Suggestions for Eﬁxure Warkshops: (A numeral following a
comment indicates the frequency of that type of comment if
given more than once.) JR S

"7 would like to have a laboratory approach, I would like to
sce the methods applied with real live children in attendance,"

"Have different levels so that those who have taken one worke'
shop can take another in the next step of the squgnoe. Also
have beginner groups.”

"o survey should be made to see what the teachers wish to have
more study or help in. Perhaps, this would make our workshop

more useful,"

"I woul liked to have seen him work with some children." (2)

"I was disappointed in that 95% of the methods were aimed at
the primary level.," ‘

"yerh%ps more demonstration on how to work with story dramutiza-
tion. :

"More activity for all people.”

"Although time is'searce, a longer series of workshops might be
more beneficial. I would liked to have seen films of experiments
in creat%ve dramatics and possibly even visited a children's
theator, :

Eh e .
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"More concrete examples of how to initiate the creative
dramatics process with small children," .
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"dore action as opposed to stn{::ly lecturing.”

"Would 1t be possible to have, a wideo-tape of a classroom
(other then Metcalf) responding to a non-structural creative
drama period?"

"Omit statistics."

"More teacher involvement."

"It would be helpfui to have some of the books and materials
availableh which the instructor discussed, either on loan or \\\\%
for sale, .

7. Other Comments: ﬁ\\

4

£

"An entirely new field for me and have found the workshop most
helpful. Enjoyed experimenting on my class many of the tech- ]
niques seen while attending. Since my background in this area -
i1s very limited, I hesitated to attempt many of the techniques,

- but found what I ocould absorb worked out quite well, I 1liked

- the instructor's way of giving much--you choose what you wish
to use--did you try it last week?~--what were your results? I
didn't feel 1ike s fool when things were not successful, I
would enjoy and learn from another workshop along this line."

ﬁ:‘!;»ﬂivf“wewuwAc;\er‘an,:,w,«-‘f.'w*f&*%ﬂt{ﬂ:}&w\?‘viws'dm:;'gwf.rlw SREGIT Y
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"I think older tocachers have built-in prejudices toward free and
creative activities., They, parents, and administrators need

to be convinced. It 1s just easler and simpler to have "law
and order,'"

"Hand “out materials to reinforce the new ideas whih are presented
so rapldly, Make a good review of i1deas--more can be presented
than can be said." .

"The instructor was very interesting. I wish i1t had been a
longer course.”

"Phis whole woﬁksbop has besn gearod primarily to the primary )
grades, It has been almost worthless for the junior high teacher.’

"I enjgyed the workshop and intend to try many of the suggested
1deas, )

"Phe instructor seemed so enthusiasitc about creative dramatics--
really living it. The»e was no doubt about his fleld of interest.
All class members werc eager to follow the presented ideas,"
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"I certainly agree that Creative Dramatics 1s far superior to
oarly teachings. The pressures were not only on the children
but certainly affected the teachers and instructors. I am
using many of the suggestions with success in my room."
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"] think the instructor was very enthuslastic and gave teachers
the incentive to try. creative dramatics' activities.”

"Some very good points were brought cut, I thought, regarding
art and importance of the individual. Too much of a teacher's
work with children is ofton in a rigid situation and conse-~
quently we become somewhat straight-laced and infloxible which
is very damaging, I feel, to the pupil--or at least 1t can be,
r‘_,,We need to remain human beings with senses as well as intellect

"This workshop was very good for Primary and Intermediate level
I didn't feel it helped me too much with my present language
arts class, I dld gain some excellont ideas for creative drame
for my history class, I would say this workshop was for pro-
sentation to above averago students.”

"I 1ikod the group participation, especidly when I felt uncom-
fortable or at a loss for what tc do, I then undertood some
children better.”

"I enjoyed this workshop very much. Hopefully, I will be able
to use some of these ideas in my own classroom whon I begin
teaching."

%I feel this workshop was of more value to toachers in the
upper grades than to me as a first grade teacher,"

"If nothing else, Mr. Pritner gave me 'norve' enough to try
some more advanced creative dramatics with my slow children.
1 actually believe they would undorstand a story more it they
could create tho 'scene‘ themselves,"

"I thought this workshop was much better than some others I've

attended because it was action oriented, Time went much faster -

ani I feel I lsarned more."

"It was very offective. Appreciated both the theory and
practicum. Excellent-~has been well worth the time investod."

"Phis workshop was very good for me and my student teacher.

We used many of the suggestions in first grade-«found the class
made obsorvations, comments, and evaluations which were of
benefit $¢ us.”
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2. Pontiac Creative Drama Inservice Program

An inservice program in creative dramatics was offered to
Livingston County Title I teachers July 20 and 21, 1969. Thirty-
one teachers enrclled and were present for all instruction. Dr.
Calvin Pritner and Margaret Parrett were the workshop instructors.

The major emphasis was upon the use of creative drama to
encourage and stimulate children to read and interpret what they
have read. u

An on-tﬁe-spot evaluation was dorie with participants. Their
readiness to talk about their workshop experiences was helpful.

Twelve participants were used to evaluate the inservice pro-
gram with the following results:

1, Eight of the twelve indicated that they could make

immediate application of the knowledge and skills acquired

. in the inservice programn.

2. Two indicated that they were already using many of the
techniques presented.

3. One participant felt that she was "too o0ld" to begin to
do some of the things suggested.

4y, Eleven of the twelve felt that they would like to do more
reading concerning creative dramatics.

5. One participant felt that the workshops only "scratched
the surface" of the potential uses of cre tive drama.
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C. RESOURCE CENTER

The resource center has been more widely used this year
than during the first two years of the the project. This may
be due to the wider distribution of a catalogue listing resources.
The most popular resource we offered schools was lighting
equipment. Thirty-elght schools borrowed l;ghting equipment
during the year. Mhny other schools made requests.
Recordings, filmstrips, play scripts, and 16mm films were
used infrequently. The fact that they were used so little in- ’
dicates that mahy items purchased during the planning year of
the project were purchased with 1little understandnng of the real
needs of the schools. -
The resource center was able to give technical assistance

to several schocls requiring help in the stdging of plays. This

help greatly enhanced the quality of those school productions.
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D, SUMMER THEATRE

SUMMER THEATRE 1969

Illinols Wesleyan University

The Illinois Mid-State Educational Center participated in the
Illinois Wesleyan Summer Theatre Program during the summer of 1969.

The IMSEC Drama Director assisted in the selection of plays suitable

for high School audiences. Those selected were Anything Goes by

Cole Porter, Look Back in Anger by John Osborne and The Rivals~
by Richard Sheridan.

Free tickets were made available to teachers and students

in the five county area. iine hundred of the one thousand tickets

available were used. There was good distribution of tickets over the

project area with all counties participating. Thirty-one school

districts took advantage of the free tickets.

Experience with zumier theatre has indicated that there are

many students interested in theatre and that there is a great need

to make them aware of the presence and availability of good theatre.

2 J
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- E. LIVE PERFORMK&CES
{ 1, Oedipus Rex
This evaluation will be given in two parts:
(1) evaluation by teachers aﬁ% administrators, and .
(2) evaluation by students
Evaluation by Teachers and Administrators
QUESTIONS YES NO REggONSE
1. Did the students enjoy the program? 70 L -
: 2. Did yeu feel the program was an im-
d portant cultural experience? 72 2 -
3. Did you use the pre-performance 58 13 3
materials?
; 4. Did the program have relevance to
: classroom activities? 60 11 3

RATINGS
i SUPERIOR EXCELLENT GOOD FAIR POOR

5. Entortainment -
cultural value of

the program 25 40 9 -

T

NO
YES NO RESPONSE

’
6. Would you like to have a program
of this type in your school again
. next year? 70 2 2

COMMENTS :

(Bach comment given more than once 1s followed by a numersl

indic?tlng the number of times a comment of that nature was
made.

"An excellent -acting job by all," - 19

!
"The studonts were quite favorably impressed with the perfor-
mances given by Oedipus and Teiresias." - 15

TR

; "I especially appreciute the pro-performance material." - 3

£

: "The guidelines were helpful. We spent a day in class with

§ them and a day after the performance evaluating it. A formal
£ lecture on the Greek theater came two days after the production,
[]<B:~ For the first time, information given was relevant to their
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knowledge. Having seen the play, the students were familiar
with this aspect of Greesk culture."”

"phe set was excellent, as were all technical aspects of the
play." - 8

"The chorus was superior.” - 3

"correlated beautifully with classroom activities." - 2

"Phe students thoroughly enjoyed the peftormance.” - L

™Je did not have access to pre=-performance material,”" - 2

"phe chorus seemed to move either too much or too rapidly." -« 2

"] felt some students in the audience were too young to approci-
ate the nature of the performance. Also, many students had no
jdea of the characters, plot, theme, etc., and distracted other

viewers," - 2

"Very helpful for seniors.if the play is read first, It would
be harder for younger students to understand.” '

"ppproximately one-half of the students enjoyed the program,
Most of the students were not acquaifted with Greek drama and
didn't understand the backgroudd, This was an excellent op-
portunit* for the students to exporience drama of this type,

however,

"The play was a good one, but 1ts very nature made it one the
students found difficult to like, It was good for them to be
exposod to Greek drama,”

"I thought this was a fine opportunity for both my speech and
English students to observe high quality drama which was well

done,"

*T f£ind your program to be most valuable as the final step
(performance) of drama which has been tanght in the classroom,"

"Phe play was good if you enjoy this kind of thhg, but from. my
point of view, I didn't enjoy it at all,”

"We folt the play could have beon cordensed somewhat,"

"our students and others attending this performance were too
rude to keep quiet during the performance, so I'm sure they got
nothing from the program."

fPhe students saw some acting, stage techniques, and settings
they*1ll never forget. They now realize that there are other

stylos of drama other than comedy."
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SYMEC has never let us down. May 1t continue 1its good work
in bringing performances of high quality to us."

"Oour students enjoyed the program immensely but were somewhat
insapable of reacting to the play because they had no previous
exporience to which to rolate tte play's emotions. Therefore,
thoy reacted through laughter,"”

“pPyrhaps the most interesting experience was a tour of the set,
lighting and sound booth conducted by Dick Hagy. The students
were greatly impressed with him and Pat Campbell who did an
outstanding job on coastumes,”

"Wo went to ISU to see the performance, Most students hadn't
seen a stage performance before, I will happily take them to
other performances and would like to find out about programs
that con be presented at Forrest,"

"We would like to have tiae opportunity to take students to
other programs of this caliber."

"The educational and cultural value of many of the Mid-State
programs, in my opinion, wiil have long-range effects on the
studsnts that are forturate snougn to se- chem, therefore,
any evaluation should taka this into consideration. We at -
Stanford-Minier are very pleased to be able to have the ser-
vices thet Mid-State provides."

"Por those students who were not t.-miliar with plays using a
chorus and dialogue as primary means of commupication, the
play seemed to lack action, The students enjoyed the second
act in partiocular; one comment was 'I fnlt myself becoming
involved in Oedipus! probbm almost against my will,' Most

of pur class discussion centered on the staging, but I think
the idea of ¢hu play will stay with them too, especlally when
we read about other men (like Marlowe's Faustus) who try to
nmow too much and suffer for it."

"Phe play was a goo’ experience for them, It was too long,
ard for this reason, boring for them at times, But all in
all, they enjoyed the play. I'm sorry tohear that Mid-State
will not be in operation because it is excellent for a small
school like El1 Paso."

"The students from the area in which I teach sed more, much
rore, of such experiences as the live theater wo saw. They are

frequently unawars of anything excopt their own world which 1s
too narrow,"
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Evaluation oy Students

NO
QUESTIONS YES NO RESPONSE
1. Did the students enjoy the
program? 30 - -
E ) 2. Did you feel the program was ’
5 an important cultural experience? 2l 6 -
& 3. Did you use the pre-performance
% material? 20 7 3

4. Did the program have relevance to .
classroom activities? 29 1 - S

SUPERIOR EXCELLENT GOOD FAIR POOR (J

R

5., Entertainment-cul- o
tural value of the !
program 6 12 10 2\ -

TR

\ :
YES NO NO RESPONSE \\\\\‘~ ,
—
» 6. Would you like to have a pro=-

gram of this type in your

school again next year? 27 2 1
COMMENTS:

o *

%0edipus gave a very good performeance, He made the viswer ,
feel as though he was a part of the action, The chorus was : : ,
very effective and contributed to the unity of the play., It
was an excellent example of the Greek tragedy.”

"I felt Oedipus at times overacted, I didn't feel that the
actor portrayed the fallen Oedipus well, There wasn't enough
distinction between the ruler and the fallen king., The chorus
was mach too loud,"

" enjoyed the program very much. I thought the acting was
good, I'm glad I went,"

"Ghorus was too loud and overplayed--more variations in chorus
would have been helpfule-some parts should have been worked on,
for example Creon underacted where Oedipus overacted in some

situations," )

"pedipus was played very well but somewhat overacted, The
chorus was overacted somewhat, They could have had more
- variation in-their vodes. It was an excellent play."
f : .

[’fﬁ’MWﬁﬁWM@WWWW&W&W%WW%@'mewwawg&‘pmmw R N P

"0edipus made the viewer almost a part of the action, The
chopys was very effective in describing the different scenes,"
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"It was good but loud and they said the same thing over and
over, Tho parts were played good, though;"

"Yory good acting job. The parts were all played well., Chorus
was a little overplayed,”

" thought the play was excellent. Oedipus was an excellent
actor. The chorus had a-lot of harmony and rhythm throughout
the play., Good scenery and costumes,"

"The program was excellent.. .Oedipus was an exceptionally good
actor. At times the chorus was too loud, but the story was
conveyed very woell,"

"Vory good play., Oediﬁua was tremendous,™

"Aoting was superb, Negro as Oedipus gave me something to
think about."

"1 loved every minute of the play., I would like to take a
theater trip fregusntly -- once or twice a month.”

"I¢ was woll presented and proved to be a great value in the
study of ‘Jreek plays,”

"I was Aisarpointed in Oedipus, not bocause he was a Negro,
but his acting.,”

"Beautiful stage settings and lighting effects, The recording

"used in Teiresias' monologue was terrific--seemed realistic,

T 41d not like the chorus, they weres too loud and also ran
back and forth too much, They didn't look 1like dignified
Greeks," .
"I aid not particularly like the play. I realize that this was
the finest performance of the year, however, I ‘still do not
think that it was all that valuable an experience,”
The comments by faoulty and students listed above are only.a
representative sample of the many comments made by respondents,
95 of the faculty and 100% of the student respondents sald
that the students enjoyed the program, 97% of the faculty and

N . ‘ .
80% of the students folt that the program was an importent
cultural experienoce, and 81% of the faculty and 97§ of the

students said the program had relevance to classroom activities,
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The entersaimment-ocultursl value of the program was rated
"superior” by M¥ of the faculty and 20 of the students, "ex-
cellent” by S4$ of the faculty and 4OK of the students, "good”

by 128 of the faculty and 33% of the students, and "fair" by %
of the students.

*

95% and 90f of the faculty and students, respectively, indicated
a desire to have a program of this type again next year,
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Questiohs "~ Responses
‘no
Yes No Response
§ 1. Did the students enjoy the program? 145 6
; 2. Did you feel the program was an .
H . important cultural experience? 133 14 5
:
: 3. Did you use the pre-performance
material? 119 27 6
g ., Did the program have relevance

to classroom activities? 101 43 8

RATINGS Ne
Superior Excellent Good PFalr Poor Responss

et T A e 8

5. Entertaimment-cul-
tural valw of the

5

% program 3 66 33 13 2 [
% 6. Would you like to have a program of Yes No No Response
’ this type in your school again? 137 7 8

: Comments: - -

(Each comment given more than once is followed by a number which
indicates the number of times a comment of that nature was made)

"A 1little long for young children." ~ 26

"A very enjoyable program." - 1? )

YA 1ittle too wordy for a children's play,"

"Needed mucti more action,"

"A nice performance and appropriate to this grade level (l4)."

"Phe younger children understood the plot better because of my

using the pre-performance material," -

'We enjoyed the questions which were given for us to discuss

after the production,”

"The actors were very fine,"

wi. .. _...""The program was interesting for my age group {5th grade) and

i the moral was understood by my students, :

"Phe scattered humor kept the upper grades attentive ‘and the
audience participation accomplished the same with the lower grades.
"Phe detions, facigl expressions, and volces of the actors were
superb," « 3
"I was happy to have the pre-performance material, It seems
~to help the beginners more enﬂ y what they're seeing if they
know a 1ittle about it first,"” - 2 ) ‘

g "I feel that all children should have the opportunity to view

g cultural programs of this sort."
"Hyklaterary students realized the value of practice and hard
work.,
"More for younger children," -
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"Characters hard to identify," - 2
"Phe production was done with a high degree of professionalism,

‘I was surprissd tc see the K's maintain their involvement as

effectively as they did for 90 minutes." - 2 ,
"The explanation of the methods used to produce the play were
very useful for beginning a creative dramatics program in the
classroom."
"Phe cast was well chosen, The actors were 'in character' at
all times. The action went smoothly and the dialogue was
delivered without hesitation and in clear and understandable .
voices, The pupils response of good attention indicated it was
an enjoyable presentation to them." _
"The performers are to be commended for their performances.” -2
"The children enjoyed the program and were sympathetic toward
the Fox. They found several morals in the story and were able
to relate the fine character acting to their own school work
in the area of reading."
"Phe guidelines were most helpful in preparing the children for
the story and the process to be used. Third-graders love putting
o piavs, 8o this intrigued them even more because it made
them think of ways they could improve even their small efforts,"
"Somecne mist have talked about the appearance of the actors
because many thought their personal dress was awful. They said,
'They really nead haircuts.!'"
"After the show a few of my students talked to some of the crew,
and because a coupls of them wanted the fox to be hanged
they were asked 'Do you like war?! Of course, no child of 8
1ikes war or really understands it., The children did see the
fox steal the crow's cheese, We decided in class we would lock
up the fox for a couple of months,"
"The presentation was very well done, The simple stage prop-
ertiss , costume and makeup were most artistic in the portrayal
of characters in the play. I question the value of young chil-
dren being swayed into response of 'peace signs' and gengral
modern ways of expressing themselves., I wonder if all audiences
have responded in this manner." ’
"Phe fifth-graders enjoyed the play. 0ne section used the pre-
performance mater{al and the other didnft. Those who used the
material seemsd to gain more from the play. The use of the
tpeace symbol' seemed to be overdoné at the end of the performance.
Lendore was judged to be the most popular in my class and I, too,
feel she did an excellent job,"
"I am disturbed by the fact that all of the performances (drama
and music) that we have seen have been given by people obviously
toffbeat.' I hate to see cultural activities identified with
them exclusively, I didn't approve of the arousal of our stu-
dents with the so-called 'peace' sign,”
"I feel that the program was too difficult for my students to
understand the morals and to have relevance to classroom ex-
periences."”
"The cliildren enjoyed learning a part of the play since
audience participation was invited." - L
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"Most of the audience had great difficulty hetiring d4nd under-
standing the 1ines, many of which were spoken too rapidly. I

realize_a gym i8 a difficult area to projecttin.” - 2
"I think the 'peace! sign, unless I misinterpreted its meaning,

should be eliminated, This is introducing an adverse political

element of which I do not approve,”
"Poor costuming; ideas poorly portrayed and extremely difficult

gor 8o young an audience,” - i .
I felt the program was very good. Thé acting was good, However,

the students playing the parts looked very 'grubby' to say the
least. This alone makes me wonder whether I would consider having

thentrical students back in my school again.,”
"T¢ was an excellent illustration of using ordinary things in

Producing a play." -
"My students did not understand the charactera. They liked

the action but-did not get the story.”
"The program was great, The children loved it. One good hour

i{s about all of the time the little ones can really sit quletly,
however., You could understand the actors very well, They seemed
to be enjoying themselves, There was a lot of action and 1t was
well done., The 1ittle cnes were glad the fox was not killed."
*Well Aone! I appreciated the guidelines, They made the children
more awhre of what was coming and better able-to understand it."
"It would be helpful if each teacher had & copy of the pre-

performance material,"

E

The above comments are just a reprasentative sample of the many com-
ments made by respondents,

954 of the respondents said that the students enjoyed the program,
and 88% said that the program was an important cultural experience, .
The pre-performance material was used by 764 of the respondents
while 664 of them said that the program had relevance to classroom
activities,

The entertainment-cultural value of the program was rated "superior"

"eicellent," "good" and "fair" by 22%, L3%, 22% and 9% of the re-

spondents, respectively.,

90% of the respondents indicated a desire to have a program of this

type ggain next year,
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" 3. I AM VAITING -
[ »
3 Questions RES PONSES
YES NO NO RESFONSE
1. Did the students enjoy the program? 13 0 0

2. Did you fbel the program was an im-
: portant cultural experience? 12 1 0

3. Did you use the pre-performance )
material? 9 2 2

: lj. Did the program have relevance to
: classroom activities? 11 1 ]

% - RATINGS
; Superior ‘Excellent Good Fair Poor
i S. Engertainment-=cultural

: value of the program 7 5 0 0 1
% 6. Would you like to have a ‘program of this YES NO
i type in your school again next year? . 12 1
COMMENTS : ‘

"Over-slaboration of a basic i1dea -- 1imited quality."

"Our entire student bday was enthralled with this pafformance.
They have discussed it frsquently since 1t was performed. It
was an outstanding performance, "

"The students were very enthusiastic and had a very excellent
discussion of the material in the class period following the
; presentation,"

"The students enjoyed the humor of the program., It made them
realize that something in school could be fun. The program was
relevant to their problems and 1lives, They discussed the pro-
gram after seeing it, and the time spent was worthwhile,"

"Very worthwhile. We hope you will have mors for us,”

"Phe production was well done and the students had many favorable
comments regarding the content and the techniques in the per-
formance."”

j "I feel that the program was made interesting for the students
mostly by the actor. plicked to portray each part. Most of the
people I talked to were very pleased with th% performance,

"A very excellent program,"
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"Phe humor was greatly enjoyed by the students."

"Phis was a very interesting and provocative program, I have
heard nothing but praise for the program. I sincerely hope that
We can have a similar program next year,"

"Phe performance was well done and as near to professional acting
as could be found in this area,"
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, Midsummer Night's Dream

This was an on-campus production falling at the end of the
szhool year. Evaluation was done following performances by
interview and discussing with faculty.and students who attended.

Campus disturbances cdused cancellation of two performanczes
and devreased the number ;f students who attended on several
evenings,

Teachers and students were very positive toward the pro-

duction. They appreciated the excellent stage design and the

quality of acting.

Comments: -1

.
wax

"I enjoyed the humor of the play. I didn't know
Shakespeare could be so hilarious."

"It was beautiful." -

"It was thc greatest,"

"I read the book, but it didn't come through like this."

"I would have enfoyed it even more if I had recad the book
as my teacher asked us to do."

"Why don't we have more evenings like this."
"Shakespeare is still 4 drag."

"My students really enjoyed this."

-

-
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SUMMARY STATEMENT BY PROJECT DRAMA CONSULTANT

In sign{ficant respects, the theatre wing of our fine arts
program made 1ts greatest achievements during this year, 1In
large measure this appears to.be the result of the Center staff
and the Illinois State University Theatre staff having learned

from the first two years! valuable experience.

Creative Drama

In-service teacher training projects at Pontlac and Lincoln,
Illinois, achleved considerable success, TheéPontiac program, -
developed for Title I teachers of reading, provided classroom
teachers with direct experience in the use of improvisation and
theatre games in work with children. The in-service #eachers
werc actively involved and on their feet playing theaﬁre games
throughout the two half-day sessions, They participated in im-
provisational s'ttuations that can be used, directly, in working
with children,

Many of the same techniques were used in a four-session
serles of workshops in creative dramatics for teachers at Lin-
coln, Desplte difficulties of dealing with such large numbers,
interest and attention were maintained by directly involving
the teachers in theatre gamesgand improvisations, It 1s clea;L
that this kind of participatory orientation to in-service

creative drama training 1s preferable to the use of primarily

lecture~discussion techniques.

Lod

It 1s particularly unfortunate that the theatre wing of the

Centorts program could not be funded to supply more in-service
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programs in creative drama for elementary teachers, Throughout

the project's three years there has been steady demand for this

service; in fact, a one-half time demonstrator-teacher could

have been busily employed throughout the three-year period,

Live Performances
The live performances of the Illinois State Univaersity

Repertory Theatre were received this year with consistent en-
( thusiasm., Many elementary and high school students have seen six
? productions by the Repertory Company during the past three years.
The Company is a familiar sight in many project area schools.‘

This year's presentation for elementary school audiences was

an imaéinatively conceived production of the French story of
Reynard" the. Fog. The production made use of the child's famil-
farity with the use of "found objects" for pretense and play.
Such objects as ; plumber's helper and a property box were used,
regpecéively,'as a king's scepter and an animal's den., The pro-
duction maintained a fast pace that held the children's attention
effecti;gly. Teacher evai;;tions of this production noted that
1t was most effective for children in the upper elementary years,
This péints up the difficulty of locating children's theatre
: scripts that have strong appeal for youngsters in the early
% school years, 1In general, this first production of the year
made effective use of the ccting company, many of whom were new
to tﬁéﬁtouring program,

In addition to the company of an unusually mature and ex-

perienced company manager (39 years old) was an asset in main-
taining effective public relations with the schools, Each year
the company seems to have improved in its abiiity to set-up,

§
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perform, and strike its shows with .a minimum of disturbance for
the school's routine,

Finally, the teacher evaluations and unsolicited responses
from children lead us to believe that the children's theatre
plays are the most fully appreciated and valued aspect of the
live drama program, This seems to have a direct connection to
the relative flexibility of the elementary school day and to the
willingness of teachers to relate the live performances to their
academic program through art work, letter writing, soclal studies
and other programs,

The Repertory Company's second producticn, Sophocles' Oedipus
the King, was presented on the Illinois State University campus
for high school students. Producing on the campus enabled the
University Theatre staff to develop elaborate scenic and lighting
effects, and 1t allowed the useqof actors and technicians who
were not otherwise availaﬁle for touring., Conversations with
students attending the performances showé ﬁhat a large number
of them had read the play in their English classes and had made
sxtensive use of the pre-performance study éuide. Although
there were occasional examples of inappropriately boisterous
behavior from the high school audience, in general, there wasa
a rewarding receptivity to this play. The director made resource-
ful use of double-casting to enable chorus members to also play
individual roles. In addition, a talented and experienced
graduate student actor from outsids the reghlar company was used
in the role of Oedipus, High scbéol students and teachers were

enthusiastic about the elaborateness and beauty of the scenery

LY
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and costumes, The play's director and the Unlversity Theatre
staff valued the opportunity for students to attend this pro-
duction in a fully equipped theatre, rather than in the more
makeshift éituation usually encountered in the high school.

The.theatre program's third productionﬁinvolved the presen-
tation of a medlsy of poems, short storles, songs, and plays that
were titled "I Am Waiting." The production dealt with the
theme of adolescence and its blttersweet experience of looking
back on childhood and looking forward to the realities of adult
1ife. For the high school students this has been a very popular
pilece, especially because of the productiont's cholce of material
and experiences with which the adolescents can 1dentify strongly.
It 1s a theatre program that uses poetry, songs, and short stories
in such a way that the literature teachers iiave considerable
opportunity to make direct connections with their classroom |
projects. They have a particularly valuable opportunity to dem-
onstrate, through the production'?!s handling of short storiles,
the fictional narrator'!s methods of presenting a point cf view
about cheracters and situations.

This preoduction also demonstrates a key virtue of the pro-
joect's worﬁ through the Illinois State'Uhiversity theatre prcgram,
The script for "I Am Walting " was devised through the co-operative
efforts of a local high school English teacher and two University
faculty members. The material was chosen by educators who have
knowledge of the high school students wpo dattend the performances,

Because of this close connection between school and university
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communities, there was an opportunity to create a theatre pro-

programs of the local schools, FEesponse t- the production has
: been enthusiastic wiivanocut exception,
The fourth and final production to enter this year's reper-

tory is Shakespeard's A Midsummer Night's Dream, A key feature

of this production is 1ts intended appsal for a broad spectrum
of age groups and interests, The production, which is about to
open, will :ategrate the project area's junior high school and

high school audience members with the University Theatre's regular

‘ community audience. ) The project staff has arranged for approxi-
mately one-third of the seats in a twenty-one night run to be
% avaflable for students. Thus, hey will attend the performances
of this Shakespearean classic in the atmosbbere of a traditional
"night at the theatre," We anticipate the play's mixture of
spectacle and occasional low comedy will have strong appeal for
adolescents and that the experience will be further encouragement
for the students to continue ehe‘fihygoing habits they developed
through attending the Center's live theatre -performances for the
past three years,

The theatre pgrrormances,‘sponaored by the Center and pro-
[duced by the Illinols State University Theatre's Repertory Company,
were proposedaas one of this program's plilot studies, It has

been successfully demoustrated that an on-going University

~———---thpatre program can work effectively in concert with elementsry

and secondary schools to bring high-quality theatre to the

%

{

gu children of this project area, Through this project, a new
L d .
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cultural resource has bsen developed--a graduate repertory come

pany at Illinois State University; and, that resource has floure

jshed while at the same time providing for a segment of the

‘artistic needs of the project!s schools. It is a successful

fnnovation; and a model has been created, one that others may

4

L

x

Calvin L, Pritner

Associate Professor of Theatre
Illinois State University
Project Consultant C
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IV, Evaluation orf Music Activities

A. CHRONOLOGY AND ATTENDANCE FIGURES

Perry-Hackett, Pilanist

Wapella H.S,

Ben Funk G,S,

St. Marys G.S.
Odell G.S.

Lake Fork G.S.
Cornland G.S.
Birks G.S.
Tri-Valley J (] Ho S L]
Cooksville G.S.

“Tri Valley H.S.

LeRoy H.S.
Saybrook-Arrowsmith H.S.
Chenoa H.S.
Saunemin H,S,
Gridley H.S,
Chatsworth H,.S.
Strawn G.S. -
Danvers H,S.
Flanagan H,.S.
Lexington H,S.
West View G.S.

120
300
275
300
50
60
60
200
200
160
300
120
250
140
160
s1lo
- 80
120
200
250
650

ISU Fine Arts Brass Quintet

Metamora H,.S.

Eureka H.S.

El Paso H.S.

Clinton J. HoSo

Clinton H,S.

Beason H.S. '

Saybrook=-Arrowsmith H.S.

Farmer City G.S.

Tri Valley J.H.S.

Gridley H.S.

Flanagan H.S.

Meadowbrook G.S.

Danvers !i.S.

Stanford-Minier H,S.

McLean-Waynesville-
Armington H.S.

Heyworth H.S.

Chenoa H.S,

Meadowbrook G,.S.

Meadowbrook G.S.

600
600
300
us50
700
110
125
560
210
160
200
500
120
120

150
220
250
250

250 .

Dave Holcomb Jazz Trio

Atlanta H.S.

Beason H.S.
Hartsburg-Emaen H.S,
Clinton J.H.S.
Clinton H.S.

Colene Hoose G.S.
Forrest H.S.
Octavia H,S,
Bloomington J.H.S.
Tri-Point H,S. 4

IWU VWoodwind Quintet
Falrview G,S.
Oakdale G.S.
Tri-Point G.S.
Northwest G.S.
Jefferson G,S.
Wapella G.S.
Colene Hoese GsS.
Sheridan G.S,.
Rayrond G.S,
Irving G.S.

ISU Percussion Ensemble

65

150
120
120
120
800
700
200
230 .
1000
200

300
700
285
200
300
190
700
400
400
400

Atlanta H,S.

Beason H.S.

Wapella H.S.

Lincoln J.H.S.

Moore H,S.

Clinton J.H.S.
Hartsburg-Emden H.S.
Lincoln H,S. |

Mt, Pulaski H.S.
Elkhart H.S.

&

180
100
120
500
300
Lyo
210
900
300
120

i
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IWU Percussion Ensemble .,

Central G.S,.
Westview G,S,
Tri-Valley H,S.
Chiddix J.,H.S.
Chiddix J.H.S.

‘St, Marys G.S.
Odell G.S.
Roanoke-Benson H,.S,

620
600
200
500
500
250
300
300

Lexington G.S. and H.S. "800

Woodland G.S.

- 700

Peoria Symphony String Quartet

Centennial G.S. 650
Danvers G.S. 250
Saunemin G,S., _ 250
Wing G.S. 80
Arrowsmith G.S, 180
Saybrook G.S. 90
Lowpoint G.S. 160
Washburn G.S. 300
Fairview G.S. 320 -
Brigham G.S. 550
Lincoln G.S. 350
Jefferson G.S. 350
Hartsburg G.S. 200
Emden G.S. 150
Colene Hoose G.S. 250
Glenn G.S, 300
Washington G.S. k50
Webster G.S. 300
Woodland G.S. 350
Woodland G,S. 300
ISU Faculty Woodwind Quintet
Eureka H.S. 600
Flanagan H.S. 200
Clinton H.S. 800
Hartsburg-Emden H,S. 120
Lincoln H,S. 700
Elkhart HeSe— —-- 100

Saunemin
Roanoke~Benson H.S.

120
300

ISU "Festival" Brass Quintet

Douglas G.S. 300
Washington G.S. 350
Webster G.S, 400
Washington G.S. 450
Oakland G.S. 300
Centennial G.S. 300
Stephenson G.S. - - 300
Washington G.S. 300
Lincoln G.S. 300
Central G.S. 780
Bent G.S. 300
Emerson G.S. 300
Cooksville @G.S. 270
St. Marys G.S. 250
Germantown G.S. 490
Riverview G.S. 300
Central G.S. 700
Washington-Monroe G.S. 400
Elkhart G.S. 250

Sigma Alpha Iota Alumni Chorus

Washington G.S. 300
Lincoln G.S. 290
Central G.S. 600
Lowpoint-Washburn G.S. 300
Douglas G.S. 350
Washington G.S. 350
Webster G,S.. 350
Oakdale G.S. 700
Fairview G.S. 350
Glenn G.S. 300
Eugene Field G.S. 200
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B, Workshops, Clinics, Conferences

1, EVALUATION OF CONFERENCE FOR MUSIC EDUCATION

Illinois Wesleyan University
t October 1, 1969

. :
: Number of Participants 126
! Number of Evaluation Sheets Returned 78
|~ " -a) High School Students 8
4 b) College Students. _ .. .. 11 = . *
! ¢) Non-students 59
i Percent of Evaluation Sheets Returned 61.9%

§ This conference was slightly different than past conferences
f in that selectee college and high school students were invited to
i participate. As later comments will bear out, their participation

-

was welcomed. '
As suggested in fhg ev;luation of last year's Eonference, ‘
evaluation questionnaires were distributed to participants at the
end of the conferencs and collected as they departed. This
practice resulted in a marked increase in percent cf returns to
61.9% over 2li.4% last year. Because of this better return, the

evaluation which follows has greater meahing.

&

: 1. Lﬁumber of years in education, teaching, or business

i ! Range 1 - 43
! Mean 13.9 s
{ .. Number of years in school (for students)
o Range 10 ; 16 -~ -
13.5

Five people, four of them students, chose not to answer

this queation. )

2. Present position = e e
Superintendent 7
. Principal 1 "
o ‘ Music Teacher 30

1 Vocal 13
for . - Instrumental 1h
o

General Music 15
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College Student 11
College Teaching
Vocal
Instrumental
General Music
Board of Education
High School Student
Other

[
3O I

Would you be interested in attending another conference of
this general nature next year?

Yes 73

No 3

No Response 2
Comments:

"If possible, get more high school students involved in the
discussion groups.” S

"Phe conference 1s informative--especially helpful to me as
an insight into teaching." o

"Very beneficial for many future thoughts and actions.”

"A very enjoyable meeting."

"I thoroughly enjoyed the discussion group. Even though we
didn't come to any definite conclusions, I gained some good
insight."

"The type of people involved was good, €.8., teachers from
high school, elementary, etc., and students.”

"T believe I learned more about Jazz and high school students'
reactions to this than otherwise. If this could be pursued
further, it would be great,"

"Interested in attending if groups and topics can be restructurcc
so that not only teachers but also future teachers (college
students) can enter into the discussion ccmfortably."

"I especially appreciated the student participation in the
discussion." :
"Personnel were great--administrators and high school students
added much! More -high sSchool students should be involved."
"Tha exchange of 1deas was challenging and gave insight into
problems of the administrator and the public school teacher."
"Lets have someth.ng on junior high scheduling. Perhaps for
part of the day divide into level groups and have & resource
person." :

"I enjoyed other people's viewpoints."

"Last year'c conference was better.”

"Conference was good last year--better this year."

"A very fine meeting--certalinly worth attending."

"The conference was not only interesting but quite helpful."”
"Very enlightening and interesting."
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4, In termz of interest and value to you, would you evaluate the

following points on the rating scale provided (1 - 10, poor to
excellent).
Value of conference to you T.9%
Questions covered in discussion 7.9
Ideas generated . 7
1
6

SRR G

Knowledge, or insight gained
Effectiveness of speakers
#(Mean score of all responses)

o BT S e T

Comments:

(A numeral following a comment indicates the
frequency of that type of comment 1f given
more than once. i

"It 18 a bit difficult to maintain attention when the speeches
are read." -3
"It was a very worthwhile experience.” -2
"] especially liked Mr. Wisniewsky's talk." =2 ——
"Good." =2 :

"It was most interesting and of great value to have three new .
music staff people from I.S.U. in our group. Excellent
discussion."”

"Too many people who did all the talking were tco bilased and
very narrow-minded. These are music educators? I question
their motives."

*Speakers are fine, but I gained so much more and many useful
ideas from the group discussion. It was very enlightening."

"Discussion group was of much more value to me than the speak<. -

"Although I am only & high school 3tudent, I became very awar:
of the problems of music education. I wfil remember them
always and try to find my own solution as I go through colleg:.’

"I did not enjoy the morning or luncheon speakers, the groups
were far more interesting." .

"Superior discussions-~very illuminating to discover that
others join me on some of the ideas I think over."

"Congratulations on having a diversified group for the dis-
cussion session-particularly for involving high school studen’. - .

"Why do pﬁesent-day speakers read their speeches? Something
is lost.

"This was very rewarding to me especlally as concerns a music

" teacher's position on jazz and contemporary music."

"The whole-day was enjoyable, I really learned about the
problems in the music area." o

"The questions under discussion were fine--the solutions more
difficult.”

"T think the first speaker could be improved upon.”

"All that people did was complain. No answers to the problems
were found."

.

Sl M:W;utl'.w:w;«wmmw‘wwwwwwu‘rsJ‘M'1"’"*“”“”»‘

| ; *] particultely enjoyed the Boys Town Group--vocalists too."
| ’ "There 18 a need for teachers of specilal areas tn articulate
the present problems that exist and suggest tentative solu-~ :
- tions. — Awareness of these problems effects teacher training :
and curriculum construction in college."

il
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"Mr. Irwin--speech was refreshing. Mr. W.=-~speech slightly
'warmed over,'"

"I felt the topics to be discussed seemed incveresting, howev--
the group I was if seemed to be discussing 'fragments' of t...
topics as it-applies to them in their own situations. As a
personal observation, I felt it would have transpired more
smoothly and effectively if the moderator had been more
nrfective in staying on the topic." i
“y@¢ loekea horns in some areas but thia was very interesting.
There is a strong generation gap."

“Need to interact and realize all types of problems."

N

-

B Lo b ot A L e v

5. How would you evaluate your discussion group 1n terms of inter:
to you? (1 - 10, poor to excellent)
No. of
Responses Range Mean
Group 9 5=-10 8.7
Group II 8 1-10 6.9
- — Group III 7 3-10 8.0
Group IV 13 7-10 8.2 <
Group V 11 1-10 7.3
Group VI 11 6-10 8.2 :
Group VII 9 7-10 8.8
Group VIII 9 3=10 8.3

6. Suggestions for strensthening future ccnferences:

(A numeral following a comment indicates the frequency
of the conment if given more than once.)

"Group leaders should attempt to have participants talk on
the topic and not just on their xperiences.”
e «"Discussion periods may be more interesting if, after the
! morning session, the groups would share ideas, This might
: : aid the discussion in the afternoon.”
i "More students should be included in the discussions." ~2
{ "Now lets get into the 'how' of the situation which so often.
i revolves around scheduling and budget. I would suggest that

the afternoon close at 3:00 ¢or 3:30; it makes a long day for
those who come a distance."

"Too long."

"Students added varz much to the-discussion-group.” -7
"Yould speakers pléase not read their speechesi" =3
T question the value of the second discussion period."

"Music in the schools today is another chance for the adults
3 to bridge the 'generation

gap' ~=let's take the opportunity
- and accept this challenge,

"Structure the conferene to include practical waya of devel. ”
ing and expanding the nusic education program.”

"The Boys Choir was fine, but perhaps for another year have
some contemporary program.”

» "More time is always needed for discussion.”

2
4
=
*E
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"perhaps have discussions in the morning wit . separate student
and teacher groups, then in the afternoon have mixed groups."
"Include a good session of methods, etc., of getting the job
done of teaching more jazz, rock, etc., as proposed in the
conference."

"It seems that we might have discussed individual problems
more, especlally in the instrumental field." :

_ "Cross-section of personnel was good for a group discussion."-4

"May I suggest a changed format--possibly & visiting speaker
for each group who would generate his own ideas which could
then be discussed in the group. The topics to b2 considered
cauld be sent out to participants prior to the conference
so that. they might choosé¢ the one most interesting to them."

"Have different groups for the morning and afternoon--the
same ideas just rehashed in the afternoon session.”

"Pocus on a specific problenm."
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2. - MUSIC WORKSHOP EVALUATION

ORFF

Pontiac }ER)*

Years of Teaching
Range
Mean
Medlan

Presnet Assignment
Primary —
Intermediate
Other
No Response

Time in hours spent in teaching
music
Range
Mean -
Median
No Response

Interested in Workshop next year
Yes
No

Comments:

1-25
7.0
6

10
10
11

3

2=40
32.8

72

Lincoln (20)*%

1-38
9.5
4

"Phe primary section has helped me very much with ideas."”

"There is always new material."
"Longer, if possible.” :
"This 1s one of the best offered.
“Stimulating!"

."Very helpful."

-"Very valuable"

"Definately!"

* Number of respondents

Interest and value (1-10; very poor to excellent)

A. Valuz of Workshop
Equipment and Materials

C. Instruction (Generally)

D. Knowledge Gained

E. Teaching Techniques Learned

Playing Technigues Learned

-3 OO CO\O \O\D
L] o . - L]
TNOWW OO

Interest and value of workshop session (1-10; very poor to excelle

##pverage of responses glven

9.5

9.3




7. On

On

73

holding a workshop series running for four to six weeks

Yes 12 16
No 10 1
a School Day
Yes 15 11
No 2 2
School Institute Day
Yes 15 - 15
No _ 5 : o

8. Suggestions for Strengthening Puture Workshops

"Need more’ time for demonstrations."

"Have more work with students--more actual classroom
situations.” -7 =

"p greater number of workshops." <5

"In elementary music, I would like to learn a little more

about working with the young voice." . _

"More time allowed for more in-depth coverage and participation.’

"Information sent earlier than this time. More song material
for upper .grades.”

"More workshops like this would certainly help to counteract

the bad connotations built against workshops in general."

"Have more publicity."

"Tyo people leading the workshop might help, then each could
help more individuals."” Y

"Invite and involve administrators, board members, etc."

"More explanation of these instruments before beginning an
introduction."” .

"Start earlier, 8:00 a.m. -~ last longer -- 5:00 or even in-
clude an evening session,

"More instructional material to go home with and begin using."=2
"p trained class cf students to demonstrate Orff techniques.
Advanced methods in Orff--too many workshops on the beginning
or primary level."

A longer more comprehensive Orff workshop. "

&

9. Minutes of music per week experienced

by a child in each school. Pontiac Lincoln )
Range 30-150 45-180 !
Mean / 66.8 75.6
Median 60 60

No Response 2 3
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.10. Suggestion for better service i
A. Illinois Mid-State Educational Center

"More workshops provided such as Orff."

"pprovide more of the same type of experiences."

"Post activities such as these workshops."

"Bping live artists at least once a year."

"pre there instruments available in the Center?"

"Make certain those in the area to use the services and
materials know about. them."

"ppresent a workshop on institute day to music teachers
and principals.” ¢

"More music field trips, and more primary and inter-
mediate films (not Bernstein)."

"Maybe arrange for people such as Mrs. Postl to visit

schools for a day and expose students to this caliber
of instruction."

B. Illinois Wesleyan University

C. Illinqis State University
"A wrrkshop lasting one week."

"An Orff class for instruction in teaching method (summer
school)."

"offer an Orff course."

"Have Mrs. Postl for a week or a month in the summer."

"Guest speaking in classroom more often as well as a
*'special student day."

"Opening the record library for listening lessons and
books and band and orchestra instruments."

11. ~0ther Comments :

"How can a school be encouraged to give credit for workshops?"

"One day {four hours) 1s too short for a presentation of
this type."

"This was a total learning exper
been in any education courses,
tions for presenting ideas."

"I found this workshop very helpful and interesting.®

"I thought the leader was a very capable and interesting
person to listen to." 4.

ience for me, since I have not
It has giver me many varia-

"This has made me feel as though I have been doing = creditable .

job as a music teacher in my first year, because I have
employed many of these ideas already."

"This was inspiring for my teaching. Efforts towards dis-
missing at 3:30 would be appreclated for those who come
from a distance."

"These instruments are fine, but when the school district
has no money —- no music budget -- we have to use our bodies

a?d 1mgrovisé (creativity). I like the ideas of demonstra-
tions,

. “.,J,cm.%%hﬂ:ﬂ
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"Pipst time for-me and I'm sold for lower grades. I would
like to learn more aoout it for our program,”

"Excellent workshop., Well planned -- good activities and
individu .l involvement."”

"IMSEC might send a listing of ensembles available for school
assemblies.” ' -
"Send materials to the pre-school teachers in Bloomington =--
Montissgri, Second Presbyterian Church, LaPetite, Espiscopal
Church, .

"A school in this area offering training in Orff techniques
and certification comparable to the University of Toronto.

I enjoyed the presentation -- the third one on Orff --

and always am amazed."

a4 3 e damiad - " N
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3, MUSIC WORKSHOP EVALUATION . -
' GUITAR
(13)®
.w;ﬂ-“ 1. Years of Teaching:

Range 1-42 -Mesn 11,1 Medlan 5

- 2, Present Assignment —
- Primary 7 Intermediate 7 Other 5

st e RS TR R

3. Time in Hours Spent in Teaching Music
Range 2-40 Mean 33.1 Median 40 No Response 1

4, Interested in Workshop Next Year
Yes 12 No 1l

75. Interest and Value (1-10; very poor to excellent)

A, Value of Workshop

B. Equipment and Materials

C. Instruction (Generally)

D. Knowledge Galned

E. Teaching Techniques Learned
F. Playing Techniques Learned

: 6. Interest and Value of Workshop Session (1-10; very poof to excelle
] 9;0%%.. No Response 1

7. On Holding a Workshop Series Runhing for Four to Six Weeks ’
..Yes 8 No 3

On a School Day
. Y. 6 No 2 ‘

School Institute Day
Yes 5 No 2

8. Suggestions for Strengthening Future Workshops :

"More like this one; something that will interest the !
students now."

"Another workshop :1ike the one presented by Dr. Slayman." !
"More for general music.® o
"Needs to be geared to our needs." . - :
"Keep this up." .

" "Conduct workshop in greater depth."

§ SNumber of respondents - R i
. § #8Average of responses given
Q :
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9. Minutes of Music Per Week Experienced by a Child in Each Scho:

R~~~g 50250 Mean 108.8

Median 55

10. Suggestions for Better Service

I11inois Mid-Suate Educational’ Center

"More school programs.”

—- “"More general _usic workshops."

11, Other Comments: - -
"A fine-workshop.* )
'Y
E™
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This evaluation will be given in two parts:

(1) evaluation by participants who are teachers,,and
(2) evaluation by participants who are students.

Evaluation by Teachers (6)¥%

1. Years of teachiag . :
Range 2-21 Mean 16,8 Median 17.5

2. Present Assi nment
Primary ) Intermediate 2 Other 5

- 3. Time in Hours Spentﬁii Teaching Music \
z Range 20-45 . Mean 34.2 Median 40 ~

, 4, Interested in Workshbp Next Year :
Yes 6 No 0 ) - -

5. Interest and Value (1-10; very poor to e
A. Value of Workshop 8

B. Equipment and Materials 6

C. .Instruction (Generally) 8

- , D. Knowledge Gained 7
7

8

_ . E. Teaching Techriques Learned A
. F. Playing Techniques Learned
7 6. Interest and Value of Workshop Session (1-10; very poor-to
‘ excellent .- :
8.onn
7. On Holding a Workshop Series Running for Four to Six Weeks
Yes 2 . No 4 -
Cn a Séhool Day
Yes 1 No 3. Same 2
School Institute Day T S
‘Yes 5 No 1 S

8. Suggestions for Strengthening Future Workshops
"S.0oW. more people the need for theeze workshops and perhaps the
.attendance would improve. With so many teachers and musicilans
in the area, there should be & wch better attendance."

e ¥Number of respondents L
= i #ksvepage of »eBponses given
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9.

10.

11.

Evaluation by Students (24)#

1,

B 79

"Have more. student participation."

"Have some more advanced sessions for teachers on a more
advanced level."

"Provide more material for following actions and techniques

stressed in clinics-workshops, references, recommended music

lists with complete information."

Minutes of Music Per Week Experienced by z Child in Each School

Range 120-300 Mean 190 Median 190 No Response 1

Suggesti.as for Better Service -
A. Illinois Mid-State Educational Cente

, "More clinics in the area and more variety (clarinet, etc.):
B. 1Illinois Wesleyan University

"Have workshops, lectures and concerts at night or on ,
weekends so teachers may attend. Hzve more publicity

about recitals, what's tp be performed and when."

"Provide a Music Education field worker to call on grzde

- schools to advise on new developments, etc."

-

"Cooperation between schools for more workshops and clinicc

(especially workshops) of this caliber."
C. Illinois State University

"Cooperation between scliools for moie workshops and clinic:

(especially workshops) Jf this cal’ber."

Other Comments:

"How about a variation on the summer music camp idea with an
approach ot: individual emphasis opposed to the performance
group (large) or at least in small manageable groups--tone
production, rhythn, technique and pra:tice necessities suvch

as time, self-discipline, etc."

"Highly publicize all these workshops and encourage thc laner
tance of greater understanding and knowledge of new tecaniquo:
as well as standard techniques., I feel Mid-State should conii~

their present services for years to comie. The universitics

could send out more performing grour; for our studerits %o hear

and perhaps provide a field trip of a very real interest %o

grade-school and junior-high age children."

Grade in School _ '

8th ~ 5 10th - 9\ 12th —ﬁl
9th « 3 11lth —_? . 16th « %
Present Assignment —N.A, L

Time in Hours Sbent in Learning Music
Range 3-17 Mean 7.3 Median 5.5 No Response 3

¥ Number of respondents 1

i’ —
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& 4, Interested in Workshop Next Year .
N Yes 23 No O No Response 1
£ 5. Interest and Value (1-10; very poor to excellent)
¥ A. Value of Workshop 8.7%%  No Response 1
E B. Equipment and Materials N.A.
% C. Instruction (Generally) 9,0 i No Response 3
4 D. Knowledge Gained - 8,1 -- No Response 1
£ E. Teaching Technique Learned ‘ N.A.
§ F. Playing Techaiaues Learned 8.2 No Response 1
"%0 6. Interest and Value of Workshop Session (1-10° very poor to -
“excellent)
9,348

A

> T+ On Holding a Workshop Series Running for Pour to Six Weeks
-+ <. - Yes 18 No 5
- on §h§3536i Day N

Yes 17 No 4 Same 2

School Institute
Yes 3 No 17

8. Suggeinions for Strengthening Puture Workshops

"More thanuone instructor and more periticpation within the
group."

"More ensemhle work and solo work."

"More individual help." -7

"Have on a schuol day." =2

"Have -more workshops between shcools. L

"Play a few mora popular numbers (not necessarily j=azz)."
"Have .veral authorities explain their methods will know."
"Have ..ore time in practice.™

"More information should be available prior to the workshop.
I could not find out veyry much about what Lo go on."

"Try to get more people ‘interested 1n\qom1n3 and have more peo;.
talk and demonstrate." -4

"Expard thc length of the workshop." o -

9. Minutes of Music Per Week Experienced by a Child in ‘Each Schoo’
- ---—_ Range 200-400 -Mean 302.9 Median 300 No Response 5

£ g T

10. Suggestions for Better Service
A. Illinois Mid-State Educational Center
—"Have-more facil.ties for band." -2

”} B. Illinois Wesleyan University ‘
. : "ipre nf clinics and 1nst1tutes." -2
3 C. Illinois State University . .
] “Observing band practice,"m.a —

C ¥¥ Average of responses g'-ren
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11. Other Comments: _ .
"get instructors mowe experienced in professional work. Get
more thau one so y>u can have a difference of opinion," -
"The workshop was very beneficial to me. I learned a lot."
iMore and better information about it."
"Should have more time to play your instruments."
"Mr. Elsass has been a very enjoyable instructor.”
. i
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5.' MUSIC WORKSHOP EVALUATION

JAZZ

This evaluation will be given in two parts:

(1) evaluation by participants who are teachers, and
(2) evaluation by participants who are studen’

i;‘%.‘_g_

Evaluation by Teachers (3)#%

1,

3.

% Number of respondeits

Years of Teaching:

One respondent tzught for 13 years, one for ll years, and
-, the other for 2 years.

" Present Agsignmcnc:

The more experienced teacher is working with students in
grades 7 through 12, another teacher is working with. high
school students only, and the %hird is in a quperv1aory
capacity.

Time in Hours Spent in Teaching Music:

40-50 for the more-experienced teacher, only 20 for the
second teacher and no reply from tlre third.

Irierested 1n_Workshop Next Year:
JAll replied yes.

'y

Interest and Value (1-10, very poor tc excellent)

A. Value of Workshop 2,.5; and 8
B. Equipment and Materials - 2, 4, and 6
C. Instruction (Cenerally) 2, 4, and 9
D. Knowledge Gained 2, 2, and 9
%¥. Teaching Techniques Learned 2, 2, and 8
F. Playing Techniques Learned 2, 2, and 6

Interest and Value of workshOpfSession (1-10 very ponr ©o
excellent)

2, 2, and 7

b

.
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. T« On Holding a WOrkshop Series Running for PFour to Six Weeks
Yes 1 No 2 .
, na School Day 8
y Yes 2 No 2 Same 1
School Instifute Day
L. Yes 1 No 2
8. Suggestions for Strengthening Future Workshops I
"The cliniclan should rehearse the clinic groups.”
"Then you have one, have the guest do some work with the
groups 8o we can see some change in what was performed and
how it changed. The instructor just thought they needed
encouragement. I would rather see what he does to get a
different sound with the same group. e
9.

‘Minutes of Music Per Week Experienced by a Child in Each School
Only one of the teachers responded to this question indi-
cating .€ hours for instrumental and 3 hours for vocal students.

10. Suggestions for Better Service
None of the teachers gave suggestions,

P &

" Evaluation by Students (18)% . .

1, Grade in -School

" " ]
9th - 5 11th - 4 14th - 1
10th - 3 12th - 4 16th - 1
2. Present Teaching Assignment N.A.

- 3. Time in hours spent in Learning Music

Range 5-26 Mean 11.6 Medianulg No Response 1

4, Interested in Workshop Next Year
Yes 15 No 3

5. Interest and Value (1-10. very poor to eice11ent)
A. "Value of Workshop T.4
B. Equipment and Materials
* C. Instruction (Generally)
D. Knowledge Gained
E. -Teaching Techniques Learned
- F. Playing Techniques Learned

<N 0OV
=MD OO

6. —Interest and Value of WOrkshop Session (1-10 very poor to

excellent)

. 7.6 ' | .
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7. On Holding a Workshop Series Running for U4 to 6 weeks
Yes y °  No 13

On a Schecl Day
Yes 6 No 8 Same 10

PRI T

School Institute
i Yes 6 No 8 - -

s R e

8. Suggestions for Strengthening Future Workshops

i "Try to encourage more high schools to bring young people.”

: "Have helpful criticism--be more helpful in instruction.". . .
"I feel the clinician should work with and give more suggestions

i for improvement." )

: "Have more criticIBm. It 1is not enough to just comment on

how good they arc.

"It would have been interesting to come to Friday's activities,

but we were unable because of school. Have the clinician

-work with the jazz bands like Clark Terry ¢id last year."

"Spend more time with ‘individual bands."

"Have a professional band,.like wWoody Herran or Buddy Rich,

play." )

"Have a better ‘elinician-~one ..o can give guides to improve

i groups." 0

; "More instruction."

"The clinician should work more with the bands."

"More time in rehearsal--tech., inst." .
"Critic should be more critical--if it is constructive criticism .o T
it wouldn't hurt the players--no matter the amount."

! .
,».-.! 870 s S e s

‘9, Minutes of Music Per Week Experienced by a Child in Each School
é -+ — - Too few answered this to give any really ralid statistic.

5 10. Suggestions ror Better Service "
More offered. .

11, Comments:

P 5 dmae 1 S

"I was here tr learn but I can't say I learned anything.”
: "It's really .great to actually see and hear the performance .
: _of a famous jazz musician." :
: . "Would have appreciated more dof a clinic session with Mr,
- Wilson to hear how to improve.™ |
"Have the guest clinician work withithe binds " ;
* "I think the value of this workshop is in' the fact that i
. the Statesmen were a large part of the program. However, !
it might have been a more rewarding experience if it would :
have been less of a concert and more of a workshop with
Gerald Wilson."
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¢, 6. STATEMENT FROM MUSIC CONSULTANT, PAUL ROSENE
April 8; 1970

Dr. Eric Baber

Director of Research Services & Grants
Hovey Hall

Illinols State University

Normal, wllinois 61761

Dear Dr.. Baber:

I welcome this opportunity to evaluate the many facts 8f the Illinois
Mid-State Educational Center (Title III). The outstanding structure,
which i;as been entirely learner-centered, has been of a fine service
to the var<ous schools within the geographic 1limi{s of the five mem-
ber counties.

My affiliation began in 1967, when I was asked to conduct a music
education workshop for the elementary room teacher, helping the edu-
cators involved to discover the.conceptual and learner-centered ap-
proaches prevalent today which would be helpful in a classroom
‘Bituation.g The six session clinic offered each teacher an analysis
of her singing voice, instruction in the traditicnal techniques

as well as the "new" concept approach, and pedagogical helps based
on individual need and individual teaching area.

The administrators of the Illinois Mid-State Educational Center were
indeed helpful in every way, for they organized the workshop, carried
out registration procedures, offered a great variety of fine materials
and equipnient from their resources, gave each participant at the
complet}on of the course a certificate {conceivably an aid in se-
curing & salary increment), and developed a rating techiique to
evaluate Ty teaching as well as the educational value of the work-
shop. _Their confidence, backing, and sincere interest with consis-
tency in the various activities of the classes was quite a revelation
0 &i1 concerned. ieedleess to say, I was quite pleased with the -
initial contact with the officers of the Illinois Mid-State Educa-
tional Center, and was extremely happy to consent to teach and
organiz. further workshops. : ] .

My relationship aince the beginnings of the first music workshop .—
has bierr one of complete compatability, for fhe ¢ *ficers and I have
carried on discussions of new philosophies, pedagogical techniques

. of-a practical;nature, and development of programs for general music
activities of the various schools. From the inception of the music
workshops in 1967 to today, as I now complete the latest project -

of developing a curriculum guide for the elementary schools of. Pontiac,
Illinois, I have been educationally and-musically involved with
literally hundreds of teachers, and thousands of students, assist-
tng both teacher and student alike with an analysis of music exper-
lences, offering the Illinois Mid-State Educational Center's resources
as a real, immediate aid to solving pending musical problems,
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workshop! ’

Many unanticipated results have :en clearly made evident from the
various musical workshops conduc’ ! through the auspices of the
I1linois Mid-State Tducational C nter during the past three years.

A case in point: ‘One year ago, vhe Center asked me to conduct a
six session workshop to help a siall elementary school near Peoria
(the Riverview School) analyze, develop, and structure a music pro-
gram for the following school wsar. The workshop included in organ-
ized study of their new music series books from a Zlne publisher
recommended by the Music Director of the Center.

The twenty-plus members of the class grew amazing insight and tre<
mendous musicality during the six weeks, aid began to use the -books
and other techniques in a correct, relevant, conceptual way.

Just this past Fall, Dr. Francis Brown, Director of Extension Services
for Il1linois State University, requested my services ¢o conduet a

full semester extension course in general music activities at Metamora
Illinois. Dr. Brown indicated that several educators in that area
had requested such a course and had asked Mr. Rosene to teach it.
Imagine my happy surprise when I met the class for the first time

" and discovered eight of the Riverview teachers enrollec in the

course. Upon guestioning, it became quite appdrent that these spe-
cific teacheﬂf had requested the course, and it was their initiative
to tontinue their education and musical development from the "seeds"
planted .from the Illinois Mid-State Educational Center sponsored

R

These and other examples offer clear-cut cases of the type of real
moti{vation and inspiration presented so suceessfully by the Illinois
Mid-State Educational Center. The ideas, the concein for the learner,
and the "follow-through" to do something about a school's problem,

has yplifted each and every school in the five county area. I can
quoté many.sr::ific examples where the Center has been—the reali
instigator of the awareness-development of music education and 1its
related needs in each and every school in the Title III area.

There 18 no doubt that the obvious leadership provided by the Illinois
Mid-State Educational Center has been outstanding. The insight,
vision, and real concern for the learner have impressed me as an
outstanding goal for the Center, one >bviously reached so extrenely
well. The workshops, programs development, and consultant services

ir which I have been involved with the Center were all well organized,
and I have the highest regard for the services, resource materials,

and leadership of the administrative staff of the Title III, Illinois
Mid-State Educational Center. : i

-

Musically yours,

Paul E. Rosene

Assistant to the Chairman
Music Department

Illinois State University
Normal, Illinois 61761
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C. PILOT EFFORTS AND MISCELLANEOUS ACTIVITIES

1. Chestnut Grade School Pilot Program

A pilot program in music was conducted at Chesitnut Grade

School in Logan County. This small, five room school had never

nad a general music program or teacher.

At the suggestion of the County Supefintendent of Schools
the Supefintendent of Schoolsgat Chestnut was asked if he and
his'Boa;e of Education would ve willing to develop a music program

1f IMSEC would pay half the cost of securing an able teacher for
The Board of Education agreec

the second semester of the year.
to the terms and a teacher mutually acceptable by IMSEC and the

chestnut School was emplbyed to work one day a weex in the system.

The teacher built a program of general music for grades 1-8.

The program was developmental in nature. EquipmentaLnecord players,

autoharps, melodicas eéc.) from the IMSEC :.source Center were
used in the music program.
The teachers and community grew very 1nterested in the pro-
gram, The Board of Education ordered a new music series and gave
their enthusiastic endorsement to the program by attempting to
7 employ a part-time teach v for the 1970-1971 school year.

The "seed money" used in the pilot program 1s producing a

fine harvest.
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2. Special Band Clinics

_ Band Clinics were held in the Kempton-Cullom-Cabery, Gridley

- and the

Pontiac Elementary School Districts. These c¢linics, unique

in the midwest, made use of the Illinols State University Band,

selected members of the band, and the Director of ISU Bands, Mr.

George Foeller. The Clinies followed this pattern:

1.

2,

3.

i,

56

L4

‘Mr, Foeller, with a selected team of speclalists
from his concert band, worked for a full day with
the respective school bands.

At times during the day the music specialists from
the Illinois State University Band would work with
small groups, sections or individuals fr... the school

bands.

For a large part of the day the music speclalists
- and the school band would rehearse under Mr, Foeller's

direction, AT

A public concert was given in the evening with the
music speclalists ;oining the school band. i

As a ciimax for éhe day the Tllinois State University
Concert Band played a public concert.

Music for the clinic-workshop-festival is carefully selected .
g Rpirad

by Mr. Foeller after -hearing tape recordings of the-band he 1is

to work with, The mucic 18 new an¢ worked from "scratch."

The response to this innovatiqn has been very gréat and a

number of schools are attemptiqgggg_ngure-ﬂfl Foeller's services

for a similar program during 1979-71.
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3., Suzuki Festival

During the first two years of operation IMSEC .funded a pilot

program in Suzuki string 1nstruction.'/This was a highly suecessful

program‘cq}minating in »he school district organizing a string

R

program in the elementary schools,"

As a follow through program this year the Illinois Midstate

Educational Center assisted in the planning and organization of

2

a festival for all Suzuki students in the area. The festival was

held at Illinois State University on May'23,-1970. All expenses

for;the program wefe’assuméd.py participating teachers and students,

Over 100 students took part in the program with gpproximately
300 people in the audiepce. The Illinois Midstate Educational

Center has made a significant contribution to the development of

string instruction in this area.

——

D. MATERIALS RESOURCE CENTER —- - ' -

L

Mhsic'teachers .have made greater use of the Materials Resource

[—

Center than other teachers because the center has more to offer

Teachers have made eXtensive use of ‘the autoharp_Jdtone bells,

e

lémm films and recordings,—--

The floyrgf materials would have been much greater if a dellvery

system had beew . into the program. Many of the larger itens L

of equipment were .sed more ‘extensively withip a radius of 20 miles

than they were beyond that distance,

e,
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'E. LIVE PERFORMANCES

+* 1. EVALUATION OF PERRY HACKETT, PIANIST

QUESTION
Yes No No Response *,
1. ' Did the students.enjoy the program? 67 2 4 )

2. Was the program educational and still -
entertaining? 66 4 3

3. Was more interest and appreciation for -
music developed through this program? 58 10 5

RATINGS ‘ ;

Superior Excellent Good Fair Poor PNo Response

4, Musical worth

of: the program. 10 '35 23 4 - 1 0o N ‘
' 5.. Entertainment -
. value of the : ' .
program. 13 25 28 b 3 0
: - Yes . No No Response ,
6.  Would you like to have a program . : >
of this type in your school again '
. next year? . : 62 . 8 3
7. Did you use the pre-program materials? 43 22 8

8. How did you use the pre-performance material? * (The numeral
following a statement indicates the number of times, other
thun 1, -a comment of that nature was made.) -

" “"Read 'parts and talk~d it over with the children."
"Discussed how a child can become a pianist." ’
"Read 1to" - 3 '
"Réceived none." -2
"Discussion in class." -13 e

- "Used in music class." -3 ‘

"Discussion of what to expect." ~11

."Discussed the uppreciation received from piano playing.” -2
"Some of the material was reproduced anddistributed to.all
students." -3 - T T o e

"Students were urged to become acquainted with the various terms,
i.e., Jazz, Ragtime, Boogie Woogle, etc." =2 :
"Posted on bulletin board." -2 ' o i

——

[} - 1
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"I tried to prepare the youngsters for more effective listening."
‘ "Gave backgrcund of pianist."
‘ "Used for discussion after the program."
T "Used for my own background."
: "If I had used it, my studentls and I might have learned more
: from the program."
"Related the informat:on to prirciples of music class -~ presently
studying Boroque harmony."

COMMENTS'
(The numeral following a statement indicates the number of times,
other than one, a comment of that nature was made.)

"It was difficult to hold the attention of the audience with all
the lecturing." =2 .
"Should have played more and talked less." =6
"Very t%mely - especially since over half of my class is studying
s piano.
"The talks between numbers were interesting-and helped keep
interest up." -2
"The clinic afterwards didn't seem to have the contact with
*students."
"Too 'long-~haired' - music was all 'heavy' - should have had some
'light' numbers." -3
"The clinic an excellent follow-up of the program." -2
\ "Spoke too softly." =5
"Not on level of interest+and understanding of primary level."
"Bad use of microphone." -4
"Difficult”at times to hear the speaker." =2
"The general student body seemed to enjoy the active music more
than the explanatory remarks."
"Performer should be given adequate time so he doesn't have to
hurry through the program." -2
"Could have played selections more familiar to students or asked
for requests."
"Enjoyed having Mr. Hackett. " -2
"Needs more animation and 1life in his voice when speaking to
young children."
"The range of students, grades 1-12, was a difficult audi=nce to
instruct and entertain at the same time." -2
"Less autoblographical information with more selections."
"The right length."
"Too long for elementary students."
YHe had goodaudlence appeal." =3
"The piano shculd have been on stage so all could see the performer,’
"An excellent typ2 of program to arouse student interest in music."
"Children commented on the part where music made them think of
fall, spring, etc."
"Our sound system nct adequate for Mr. Hackett's voice.® =2
"Selections somewhat antiqueted - T believe there are current
songs that- can be played very well on the piano."
"Ciinic time way too short."
"I don't feel that high schocl students really liked .the program,
although, I did."

.
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"Poo long to hold interest of most." ,
"Excellent program. Mr. Hackett seems to enjoy hles work very

much."
"He failed to capture students' attention and ‘nterest.”

"Moo broad a subject to cover in the time alloted -~ not too

good a performer, either."

92% of the respondents said that the students enjoyed the program,

90% said that the program was educatioﬁal and still entertaining,
and 79% said that more interest and appreciation for music were
developed through this program.

The musical worth of the program was rated "superior," o
"excellent" and "good" by 14%, 41% and 32% of the respondents,
respectively; the entertainment value was rated "superior,"

"excellent" and "good" by 18%, 34% and 38%, respectively.

85% of the rcspondents indicated a desire to have a program

of this type again next year.

P
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2. EVALUATION OF SIGMA ALPHA IOTA ALUMNI CHORUS
[ J

QUESTION
Yes No No Response

1. Did the students enjoy the program? - 46 1 0

2. Was the program educational and still
entertaining? 45 2 0

3. Was more interest and appreciation for
music developed through this program by 3 0
RATINGS

Superior Excellent Good Fair Poor No Response

4, Musical worth
of the
program. 2 31 13 0 1 0

5. Entertainment

value of the
program, 3 28 14 2 0 0

Yes No No Response

—

[ ™ -

6. Would you like to have a program of
: this type in your school again next
. year? 43 3 1

7. Did you use the pre-program materials? 12 26 9

8. How did you use the pre-performance material? (The numeral
following a statement indicates the number of times, other
than 1, a comment of that nature was made.)

"Didn't get any." =20

"Read a story to my children before the program started." =T

"Discussed what to expect." =3

"Discussed the relations of a story to m-uic." -2

vpresented the vocabulary and explained that there are many
types of musical periods and some of the countries they

come form."

| i R OPGLS NS 82 9 A Y Y L 8 A AN I
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Comments:
"Good performance."
"Not for junior high level." -2
"The music might have been too advanced for this age
] group (grade 4)." .
’ ) "Might have had more children's numbers in whiei. t:ey £ ~oh

; a part."

AR bt
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i "More numbers with which children are familiar."
"Neededmore participation by children." -2
"Seemed to have too little action and appeal fcr such a large

group of children."

"We discussed the program later in music classes. The stu-
dents were very excited over it, but they wished they could -
have had more chances to hear the recorders."

"The children especially enjoyed the clapping and singing they

were allowed to do." -2
"Middle grades would enjoy the program more than primary -

grades. We need a shorter program for the little ones."
"Gave students a chance to see 'live' entertainers as opposed
to seeing only those on TV,"

"Vocabulary level too advanced for my group (3rd grade)."

"Too advanced for grades 1 and 2."
"An introduction of the group would help the children to

understand why you were at their school."
"Hope you can have more such programs.,"

98% of the respondents said that the students enjoyed the
program, 96% said that the program was educational and still enter-
taining, and 94% said that more interest and appreciation for music

-was developed through this program.

The musical worth of the program was rated "superior," "excellent"
and "good" by 4%, 66% and 28% of the respondents, respectively;
the entertainment value was rated "superior," "excellent" and
r'good" by 6%, 60% and 30%, respectively.

91% of the respondents expressed a desire to have a program
of this type again next year. “
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3. EVALUATION OF HOLCOMB JAZZ TRIO

QUESTION Yes Ne¢ No Response
1. Did the students enjoy the program? L7 2 0
2. Was the program educational and still

entertaining? L7 2 0
3. Was more interest and appreciation for

music developed through this program? Lo 6 3

RATI-NGS
Superior Excellent Good Fair Poor No Response

Ik, Musical

worth of i

the program b 30 11 - 2 0 2
5. Entertainmgnt

value of the

program b 24 14 b 0 3
6. Would you like to have a program Yes No No Response

of this type in your school again

next year? h7 2 0
7. Did you use the pre-program materials? 18 25 6
8. How-did you use the pre-performance material? (The numeral

following a statement indicates the number of times, other than
1, a comment of that nature was made.)

"Read and discussed the printed material in class." -11
"Gave as a handout to students."”

"Discussed in band and/or chorus." -7

"Didn't receive any." -9

"Posted on bulletin board." -2

Comments:

"An excellent assembly." -4

"The boys did not like Jazz music but thought it was the
best musical program from IMEC."

"I was extremely pleased with the performance of this group
as were all the high school teachers. They felt it was the
best assembly of this type they'd seen in years."

"Jazz idiom was well presented."

"While instructing, Mr. Holcomb would have had more success
if he had used a microphone."

"Need to have assemblies of this type for students."
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"The music was good but Mr. Holcomb's explanations lacked
interest and imagination." :

"Too much theory for junior high students to comprenend."

"Moo advanced for my students (K)."

"Arrive a few minutes prior to performance time."

"A lack of balance among instruments--too much Arum and not
enougn plano."

"Mr. Holccmbh's explanations were very clear. I gpn't think
the students thought of this as a learning experience--it was
presented as pure entertainment.,"

"Should have played tunes more familiar to the students."

96% of the respondents said that the students enjoyed the pro-
gram and that the program was educational and still entertaining,
. while 82% said that more interest and appreciation for music was
developed through this program.

The musical worth of the program was rated "superior," "excellent,’
and "good" by €%, 61% and 22% of the respondents, respectively;
the entertainment value was. rated "superior" "excellent," "good"
and "fair" by 8%, 49%, 29% and 8%, respectively. ‘

96% of the respondents indicated a deisre to have a program
of this type again next year. ~
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I, EVALUATION OF ISU FACULTY WOODWIND QUINTET

QUESTION
Yes No No Response
1. Did the students enjoy the program? 21 3 0
2. Was the pirogram educational and still
entertaining? 24 0 0
3. Was more interest and appreciation for :
music,dgxsloped through this program? 17 5 2
RATINGS
Superior Excellent Good Fair Poor
4, Musical worth of
the program ‘ 8 9 7 0 0
5. Entertainment vélue i
of the program 2 9 5 6 12
. Yes No No RQ§ﬁanse
6. Would you like to have a program of =
this type in your school again next
year? 20 b 0
7. Did you use the pre-program materials? 9 13 .2
8. How did you use the pre-performance material? (The numeral

following a statement indicates the number of times, -ther than
1, a comment of that nature was made.)
"Brief explanation of what was coming and some discussion
of the study points on th2 guide sheets in English class."
"Presented in class."
"Peachers used it to explain the- program and to coordinate
with subject matter where possible."
"In the music department.”
"T presented the pro-program information in a lecture the
day before the program."
"Published in school newspaper."
"l didn't get any."
"Posted and called to students' attention."

Comments:
"I felt the director of the group was very good. - He put
everyone at ease; helped students listen for certain“things,
made it enJoyable "
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"The musicians were enthusiastic!"
. "The remarks made by the emcee-performer were both instruc-
; tive and humorous. He quickly established rapport with the
audience which helped immensely."
"I would like to see a few transcriptions of familiar favorites
used (19th century romantic composers)."
"The questions are too absolute, either yes or no. Neither
is an accurate evaluation."
! "The quality of material was consistently non-appealing. A
; more varied program would be desirable."
: ‘"I felt that the clinic was very valuable." - —
"The assembly was well done, but the general student body was
not impressed with the rather stilted program. (Too much
impressionistic music,)" -
~ "There should have been less demonstration of technique and
more numbers." ]
"I felt that it takes most people a good deal of time to
develop an appreciation for this type of music.- I think it
i ‘i‘would have been better to have presented this with another
ype of music because I personally feel it is too demanding
toyask high school students to immediately appreciate 40
mirjutes of wind music."
"This program was interesting but mainly benefited those who
participate in music."
"Very good musicians; brief explanation hetween numbers a
very good idea."
"Could have explained a little more about 'chance' music.
Explanatlon of 'Ronde' was vague."
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H 88% of the respondents said that the students enjoyed the pro-
: gram, all said the program was educational and still entertaining,
and 71% said that more interest and appreciation for music was
developed through this program. '

The musical worth of the program was rated” "superior," "excellent"
and "good" by 33%, 38% and 29% of the respondents, respectively;
the entertainment value was rated "superior," "excellent," "good"
and "fair" by 9%, 38%, 21% and 25%, respectively.

83% of the respondents indicated a desire to have a program of
this type again next year,
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. 5. EVALUATION OF PEORIA SYMfHONY STRING QUARTET

QUESTION - . Yes No No Response

xR SN N,

1, - Did the students enjoy the program? 47 2 0

2, ‘Was the program educational and still
entertaining? b7 0 2

3. Was more interest and appreciation for
music developed through this program? s y 0

3

RATINGS

® Superior Excellent Good Fair Poor No Response

4, Musical worth
i of the program, 7 31 ) 7 3 0 1

é 5. Entertainment
i value of the

; program, 7 18 17 6. 0 1

% ' o Yes No No Response

6. %Yould you like to have a program of-

:- this type in your school again next :
: year? 46 2 1
7. Did you use the pre-program materials? 20 25 y

8. How did you use the pre-performance material? (The numeral
following a statement indicates the number of times, other
than one, a comment of that nature was made.)

"Students too young to enjoy (below Grade 4)" -5

"Should have included a familiar tune for small children." -2
"Liked the talk/answer explanation," .
"Understanding and appreciation of music at this age level is
usually limited and a program of this type may stimulate
their interest in music (1st grade."

"Send out pre-program material earlier,"

"Studnets didn't seem to appreciate the music.,"

"Very fine program. The children enjoyed it immensely."
"Perhaps a little too short." =2

"It was the first time the students had heard a live string
quartet.," .

"When talking to youngsters, the vocabulary used was under-
standable," . .

"I feel 1t was good to expose the children to the string
instruments. They have 1little opportunity to observe something
? of that nature and l1listen to that type of music in a small

4 ¢ community where the fine arts are not stressed."
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- "A fine presentation."
. "The program should have been geared more to the grade school

level,"

"I was disappointed 1n the children's reactions. Some were

interested but slnce music 1s not a part of the curriculum,
: they have not learned to enjoy and appreciate fine music."
. "It came too late," =-11
¢ "Didn't receive any." -8
"Used reference sources, pictures of instruments, listened
to records,"
"We discussed only basic facts about music and instruments."
"Talked about the material." =5
"Explalned string instruments to many children who were not
acquainted with them,"
"Presented to cuildren on preceding day by music teache.,"
"To bulld interest and provide in“nrmation.”
: "Discussed instruments used in s..ing quartet and differences
; in size and tone." -3
"Read and discussed it with children and played a selection by
Hayden for string quartet to acquaint the children with the
: expected sounds,"
i "Made a bulletin board to illustrate the instrum-nts."
: "Gave background of string family," -2
‘ "Only to tell students we were going."
; "Discussed in music class," -4 -

"Posted on bulletin board."

; COMMENTS :

"The children were real grateful for this opportunity and

] begged to hear them or amanother group again."

"The students were interested in the program and I'm sure they
learned from and appreciated the music.

: "The grades f-U enjoyed and gained fr®m the program."
"Involving students by asking questions was good. Giving
them d finite points to listen for in each selection was also
godd. Short selections held thelr interest."

"Length of program was good."

"Th.e pre-program material could have had a list of the music
and composers that were to be played."

"It was a worthwhile and educational prugram for our school.
The explanation and information given before each presentation
proved very helpful,"

e S s S Wi 4 ATy [N

96% of the respondents said that the students enjoyed the
; program and that the program was educational and still entertaining,
: while 92% said that more interest and appreciation for music were
developed through this program.

The musical worth of the program was rated "superior,"
"excellent," and "good" by 14%, 61% and 14% respectively; the enter-
tainment value was rated "superior," "excellent” and "good" by 14%,
35% and.33% respectively.

7

gi} 94% of the respondents indicated a desire to have a program of
i this type-agaln next year.

-
/ “/ Y
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6. Evaluation of IWU Percussion Ensemble

Question
No Response

Did the students enjoy the program? ug

Was the program educational and still .
entertaining?

Was more interest and appreciation for
music develuped through this prog.am? b5

% RATINGS )

Superior Excellent Good Fair Poor No Response

Musical worth - .
of the program. 15 24

Entertainment
value of the
program. 15 0

No Response

Would you like to have a program of
this type.in your school again next
year? 43 2

L4

Did you use the pre-program materials? 14 25

How did you use the pre-performance material? (The numeral
following a statement indicates the number of times, other
than one, a commerit~of that nature was made.)

"The materials were presented at the beginning of the
assemble." -3

"Distributed materials to all teachers." =2

"Placed on class bulletin board." =2

"Didn't have enough time." =2

"Discussed by music teacher." =3

"Discussed in homeroom."

"Discussion before the program about the type of instruments
used and their value in a total band or orchestra."

"A general discussion prior to the program about things

to watch for and the coordination of all players.”

"We went over types of instruments which would be used." -2
"Discussed materials with students." =3




*Our principal forgot to distribute the materials."
"To build background and appreciation.”
"Received too late." .

COMMENTS:

/
(The numeral following a statement indicates the number of
times, other than one, a comment of that nature was made.)

"Good program, I think the best we've ever had." -2
"The c¢reative use of percussion instruments has surprising
i probabilities. Tt 1s a good pattern for creativi:cy teaching
in cther areas."
I'm prejudiced, but Mid-State seemed to have been the
biggest waste of Federal money, ever. I'm sure it was .
a help someplace, but not at our high school.”

,_;;_uish we had a better place to listen to such a program."
F - /’//,f””’ I think pre-program materials are good and should be continued,
[ but should be distributed far enough in advance as to make
use of them." -3 .
"We enjoyed the special solos very much." :
"possibly include a selection familiar to the students "
"All were impressed with the ability of the players. Any
programs of this type would be of value to the students.
Other than TV, there is nothing like this for some of our
students.,"
"The children were impressed with the precision of timing by
the players, their response to their director, and especially
the harmony of the various instruments and sounds produced."

"Good to see original musical compositions in college students."
"Just a suggestion - It would be excellent to let a few childrer ‘
come up during the performance and try the instruments. Our*
first graders were permitted to play them after the performance

They are still talking about it!"
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7. EVALUATION OF ISU PERCUSSION ENSEMBLE

QUESTION
.28 No No Response
1. Did the students enjoy the program? 31 1 2
2, Was the program educational and
still entertaining? 29 y 1
3. Was more interest and appreciztion
for music developed through this
program? 27 7 0
RATINGS
Superior Sxcellent Good Fair Poor No Response
4, Musical wor.h
of the program 7 14 11 2 0 0
5. Entertainment
value of the
program ° 3 13 11 6 1 0
Yes No No Response
6. Would you like to have a program of
this type in your school again next
year? 27 7 0
T. Did you use the pre-program materials? 11 22 1
8. How did you use the pre-performance material? (The numeral
following a statament indicates the number of times, other
than 1, a comment of that nature was made.)

"The material received was given to some of the teachers, but
there was not enough for all."

"Read in class," -2
"Didn't receive any." -5
"Distributed »y the music. teachers,

"As post-program information. Issued it as a guide for
discussion with the band as we talked” over what was seen
and heard."

"Band group -- before and after the program," =2

Comments:

"I felt this was a little above the level of oui students.
This was an exposure but not much for d&velopment of
appreclation. Perhaps this would have beenhelped by soue

brief explanations and demonstrations of the various
instruments," <2

494
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"I feel that a band (something not so specialized) would be
more interesting."

"The program could have included more explanation of the
instruments used."

"Some of the members of the group were extreme in their hair
style. The students didn't like this."

"Not much music - would liked to have seen greater use of
vibes, etc. -- less drums.”

"An enjoyable program -- much talent and showmanship in
evidence." =2

"I enjoyed the program very much and think the students did
too." =3

"This type,of ensemble was strange to most of the student
body! I would suggest the group open with a lighter number
and capture the audience on their level before proceeding

to the more heavy works." -2

"Excellent program, but the director's remarks to the audience
would have been more effective had he not read them. Rapport
is weakened by reading instead of talking."

"Entertainment factor needed to be geared more to students." -2

-

91% of the respondents sald that the students enjoyed the pro-

gram, 85% said that the program was educational and still entertain-

ing,
were

and 79% said that more interest and appreciation for music
developed through this program.

The musical worth of the pcogram was rated "superior,"

"excellent,” and "good" by 217, 41% and 32% of the respondents,
respectively; the entertianment value was rated "superior,"

"excellent," "good" and "fair" by 9%, 38%, 32% and 18%, respectively.

-
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8. EVALUATION OF IWU WOODWIND QUINTET

&

QUESTION ’

Yes No No Response
1, DiA the students enjoy the prugram? 39 0 1
2. Was the program educational and still '
entertaining? bo =0 0
3. Was more interest and appreciation for
music developed through this program? 36 0 b

RATINGS

Superior Excellent Good Fair Poor No Response

ki, Musical worth .
of the program, 9 %8 12 0 0 1

5. Entertainment
value of the

program, 5 13 20 0 1 1

Yes No No Responce °

6. Would you 1like to have a program of
this type in your school again next

year? 38 2 0

Te Did‘ygﬁ use the pre-program materials? 18 21 1

8. How did you use the pre-performance material? (The numeral
following a statement indicates the number of times, other than
1, a comment of that nature was made.)

"I gave it to the teachers to use in their classrooms as they
saw fit." =3

"Didn't receive any." -10

"Read to pupils to give some idea of what was going to happen," -°
"Class discussion." -5

"The music teacher presented it to each class."
"Introduced instruments, terms, and one composer."

"Some children in U4th grade are already taking strings and
they found this quite informative."

"To introduce woodwinds and their differences, and to prepare
the children for the type c¢f concert involved.

COMMENTS ¢

"My students particularly liked hearing what cach instrument
sounded 1like."

"Not all children enjoy this type of music but only because

they never get a chance to 1listen to it. The children need

to be exposed to more different types of music, not just what
they hear on WLS."
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"I liked the program very @uch. The children were quiet and
very attentive the whole time."
"The 6th graders who have jinstruments this year thoroughly
enjoyed the program; others were encouraged."
"We discussed the program after the children had seen and
heard 1t."
"The audience consisted of grades K-5. The younger children
did not have the musical background to appreciate much of
the program. The older ones greatly enjoyed 1it.,"
"In my mind I questioned the value of this type program for
children below grade 5, but the younger ones were attentive 4
and sald they enjoyed the program.," |
"We need more good musical programs for enjoyment and apprecia-
. tion of our culture."
. i - "I believe this was beneficial for 5th grade and maybe 4th,
' I wondered whether it wasn't a bit above grades K-3."
; "I think it is a fine program! I really am sorry that the
H dramatics program will not continue for next year. Please
keep me posted on it."
: "Excellent program," he
: "Discussion of the various instruments plus tone variations
: caused excitement among my 1st graders. Now, whenever we
- sing, some remarks include: 'Oh! That is real high.,'
or 'l love that low, bear growl,,' or 'I hear many high
sounds.,' ctc."
"I feel the music played was a little 'cver thelr heads' as
far as the type played. Perhaps if they had played more songs
the students could recognize -- demonstrating the instruments
i and their sounds." =3 : E
"We did find the instruments interesting and were more able
to pick out which was playing when we listened to records."
"I 1iked the explanation about the instrumentation and the
demonstrations,"
"Very educational--possibly a 1little more on individual in-
Struments would be of benefit."

97% of the respondents said that the students enjoyed the
program, 100% said that the program was educational and still
entertaining, and 90% said that more interest and appreciation for
music was developed through this program,

The musical worth of the program was rated "superior" by 23%,
"excellent" by U5%, and "good" by 30% of the respondents. The
entertainment value was rated "superior," "excellent" and "good"

by 13%, 33%, and 50%, respectively.

,. p

95% of the responaents expressed a desire to have a program
of this type agaln next year. {//'—
[
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9. EVALUATION OF ISU FESTIVAL BRASS QUINTET

whory % S e

QUESTION

: Yes No No Response
% 1. Did the students enjoy the program? 59 0 0

t 2. Was the program educational and still

i entertaining? 59 0 o -

3. Was more interest and appreciation for
music developed through this program? 56 0 3

RATINGS.

Superior Excellent Good Fair Poor No Response

4§, Musical worth
of the program 28 26 . . 3 1 0 1

5. Entertainment
value of the
" program. 26 28 5 0 0 0

Yes No No Response

6. Would you like to have a program of this type
this type in your school again
next year? 58 0 1

7. Did you use the pre-program materials? 34 20 5

8. How did you use the pre-performance material? (The numeral
following a statement indicates the numberof times, other than
1, a comment of that nature was made.)
: "We talked about concerts, quintets and brass instruments." -5
§ "Each teacher used materials as she wished." 5
« "Tge music teacher introduced the zhildren to the instruments. -
"Mentioned the program, talked ubout instruments, discussed
quintets «- on first grade level."
"We explained or described the instruments to be used and
read the 1list of numbers in the repertoire." 13
"To explain the meaning of a brass quintet." -2
"I read it and then gave the pupils material they could
comprehend.” .
1 - "As a discussion guide. Listened to a few of the possible
. program choices,"

[ ]
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"Discusseéd instruments to be used and picked out selections
from complsers we had studied in Open Qourt Readers."

"Received none."

Comments :
"The program was a little long for first graders -- better
suited for grades 3 and 4."
"The quintet held the interest of the children, encouraged
questions, and seemed appropriate for the first four grades."
"A most enjoyable and informative program." -2
"The director was able to reach the students. They under-
stood what he explained." -3 1
"The children's comments were all favorable. I felt the direc-
tor and"students 'reached' our intermediate level boys and
girls.
. "The children seemed to enjoy the introduction of the indivi-
dual instruments." .
"The vagiety of music performed was good -« enough of several
types.”
"The program was of good variety to hold elementary children's
"interest. A well-planned program:" -6
"The same group would be welcome back next year. Mr. Livingst.
had a fine understanding of the musicel tastes of elementary !
: school children." -2
: "I felt the children gained much through this experience.
It was both educational and interesting." -8
. "This program was of excellent quality."
"I felt the introduction to the instruments was particularly
beneficial to the Uth graders, as many of them are deciding
: what instrument to take lessons on next year." -2
"This was one of the finest performances we have had at the
: elementary level." ' ‘
! "Choice of selection's and introductory remarks and ¢- 1=
i strations were excellent. Timing was very good sin che
f children had to be seated on the floor. Our class surely
H

&

voiced the opinion of the school when they wisned you could

. g come at least once every marking period."
3 "In snme way indicate only those selections which are to
be played."

"It was an excellent program with a good variety of selections.
The background information about composers and music was
interesting." -2

; “An excellent program and just the right length. Educationgl
‘ because he took the time to have each perform separately to
let the children hear the sound plus the explanation of the
French horn which they will remember more than anything else,
using the hose. FPlayed a variety of music but each was 1
short thus holding the child's interest."

"I thought it was excellent the way each instrument was
introduced and then played." -3

"Need more opportunity to hear such groups."
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A1l of the respondents siid that the students enjoyed the pro-
gram and that the program was educational and still entertaining,
vhile 95% said that more interest and appreciation for music were
developed through this program.

The musical worth of the program was rated "superior" by 47%
and "excellent” by Ul% of the respondents; the entertainment value
was rated "superior" by 44% and "excellent” by 47%. :

98% of the res nts ihdicated a desire to have a‘program of
this type again next ye :
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10, EVALUATION OF ISU FINE ARTS BRASS QUINTET

QUESTION .

Yes No No Response
1. Did the students enjoy the program? 10 © 0
2. Was the program educational and stiill - -
entertaining? 10 0 0
3. Was more interest and appreciation for
music developed through this program? 9 0 1

RATINGS

Superior Excellent Good Fair Poor

4, Musical worth of

the program 2 8 0 0 0
5. Entertainment
value of the ] )
program 3 6 1l 0 0
. : Yes No No Response

6, Would you like to have a program of

this type in your school again next .
year? 9 0 1l

7. Did you use the pre-program materials? 1 6 3

How did you use the piv-performance material? (The numeral

following a statement indicates the number of times, other than
1, a comment of that nature was made.)
"Didn't receive any." -3

.“"The band director utilized the material with reference to
members of the band."
Comnents:

"Excellent assembly--all students enjoyed it."

"The students were very receptive to this program, In fact,
it could have been a little longer."

All of the respondents said that the students enjoyed the progra:
and that the program was educational and still entertaining, while
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- 90% said that more interest and appteciation for music were develope<

through this program.

The musical worth of the program was rated "superior" by 20%
and "excellent" by 80% of the respondents; the enternainment value
was rated "superior," "excellent" and "good" by 3(%, 0%, and 10%,
respectively,

90% of the respondents indicated a desire to have a program of

this type again next year.
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Evaluation Statement By Projeét Dire-.tor
A. Summary of Evaluation Results

This project had three major objectives, They are as

follows:

1. To Help create a greater awareness on the part of
pupils, teachers and lay citizens in the project
area of the needs and the opportunities for improved
educational experiences in the Fine Arts,

2. To assist schools in a variety of ways to make definite
plans for more adequate educational offerings in the

fine arts and to progrecs in their efforts to establish
. better programs, -

3. To develop new kinds of service procedures and resource
utilization patterns which show promise of functioning
effectirely in the operation of an exemplary Fine Arts
Service Center in the years ahead.

Objective I was measured by careful record keeping regarding
the following: §
1., Requests for loan of fine arts materials and equipment. %

’

2. Inquiries concerning the feasibility of starting new :

programs or introducing new teaching techniques in the
schools,

3. Requests for inservice programs,

b, Bequests for live performances,

5. Attendance of students at summer fine arts activities.

In each of these cases there has been a continuing. and
growing’ interest or demand. Limitations of staff, time, and

money prevented us from being more deeply involved in many '

of these things. i

Objective 2 was measured by observable changes in the

fine arts programs of the scﬁools we served, Observable
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changes would include: i )
1, Employment of additional fine arts teachers.,
2, Capital outlay for: '
A. New or remodeled music, art, and theatre rooms,
‘B. Equipment,

3. Efforts to improve the program through curriculum
study and revision.

4, The addition of fine arts courses to tke curriculum.

5. -Provision for additional materials.

6. Improved scheduling for fine arts experiences.

This objective has been attained. We have seen 5 35%‘
incirrease in the number of fine arts people employed in the
five county area. This increase has been wide despite the
fact that the school population has been static. Schools
pudgets for fine arts experiences are now $300,000 above
what they were three years ago. This 1is a continuing
expenditure and commitment.

Many schools have introduced new courses in music, theatre,
and art and a number of curriculum studies have been completed.
Art teachers in phrticular are using a greater variety of

materials in the teaching of art -- as encouraged through

inservice edggation programs,

Objective 3 18 also measurable by determininz whether the
programs we have initiated (live performances, resource
center :.1d ‘inservice offerings) will continue after federal

funding ceases.

It was never felt by the Project Director that the schools
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would fully support these éctivities with the termination of

outside funding. There were several factors indicating this

including the decreasing amount of money available to schools,

the tendency of schools to spend theilr money for locally

controlled and directed (within the district) programs and

the historic difficulty of obtaining money for the arts.
Nevertheless we do leave behind some functioning programs

available at a minimal cost to the schools,

1. Repertory Theatre. This program of bringing live
theatre to tne scnools will still be avallable at a
minimal cost to the schools. The repertory company -
will be supported largely by university funds as well
as foundation grants whenever avalilable,

2. Live Performances in Music have become so popular that
they will be continued through Illinois State University,
Illinoils Wesleyan University and school efforts. A
procedure for making known the availability of performing
groups to schools has been established.

3. Inservice education 1s-more difficult to accomplish
without a functioning office to initiate and implement
programs, Cooperating universities (ISU and IWU) have
agreed tdhcarry on a Con erence in Music Education on

an annual sis., This 1s a direct outgrowth of our
project.

4, Resources will continue to be circulated in the project

area by a new federal program as well as through the
ugse of county funds.

It is the belief of the project staff that a sipgnificant
portion of our objectives was attained.

B, Contributions of TroJecﬁ Staff, Consultants and others
Involved.

Many people have made contributions to the project,
but much credit for whatever we have accomplished must go

to the following:
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Edward Spry has been especially effective as Music
Director. His energy and talent have led to many
exciting innovations in music throughout the project
area,

_Eric Baber as General Consultant to the project has

" given timely and prudent guidance to the staff and has ///,>L~5
maintained a continuing interest in the program.

Mary Packwood as Consultant in Art has been an exception-
ally able and willing worker. Regardless of the task

assigned it was always done in a thoroughly professional
manner, )

Calvin Pritner as Consultant in Theatre was the "right
man in the right job". He helped maintain the needed

relationships between the Repertory Company and the
IMSEC Staff,

Raymond Caton, Project Grantee, was always helpful and
considerate of our needs, allowing us the freedom to
operate,that the project required,

To our secretaries, Marcia Mool and Marilyn Porter,
a special thanks for work often done under trying
circumstances.,

-




Vi. Samples of Project Materials

A. Evaluation Forms - green dlvider
B. Publicity Forms - red divigder

C, Pre-Performance Notes - black divider

D. Other Materials - or=znge divider




1.
2,

3.

5.

Illinois Mid-State Educational Center
905 N. Main '
Normal, Illinois

Evaluation Sheet for Live Performance

Recently an assembly program ( ) was
presented at your school. Would you please complete this brief
evaluation sheet and return it to: Ed4d Spry, Music Director,
Illinois Mid-~State Educational Center, 905 N, Main, Normal,
Illinois 61761,

INSTRUCTIONS:

Pleasg circle the responée that you feel answers the question.

Did the students enjoy the program? Yes No
Do you feel the program was educational and still entertaining?
Yes No
Do you feel that more interest and appreciation for music
was developed through this program?
Yes No
Please rate the musical worth of the program presented.

Superior Excellent Good Fair Poor

Please rate the worth of the program from the cntertainment
standpoint? .

Superior Excellent Good Fair Poor
Would you like to have a program of this type in your school
again next year?
Yes No
Did you use the pre-program materials? Yes No

How did you use the pre-program information?

Please feel free to make constructive criticism and/or comments
in the space below.

Signature Position




I11inois Mid-State Educational Center
905 1, Main
Normal, Illinois

EVALJATION
Conference for Music Education
Illinois State University
October 1, 1969

We wish to evaluate this conference in order to (1) learn how effective
you thought this conference was, and (2) to '1aske improvements for any
further conferences of this nature. Ii ¢ 2 reatiization that question-
naires appear all too frequently, we have tried to make this one brief
and yet meaningful. Please complete and return this to:

Ed Spry, Music Director

Illinois Mid-State Educational Center
905 N. Main St.

Normal, Illinois 61761

1. Number of years in educacion, teaching, Dusiness, or school

2. Present Position: Superintendent Principal Music Teacher
Vocal Instrumental General Music “ollege Student
College Teaching Vocal Instrumental General Music

Board of Education Member High School Student Other

3. Would you be interested in attending another conference ot this
general nature next year? Yes No

Comments:

4, 1In terms of interest and value to you, could you evaluate the fol-
lowing points on the rating scale provided? Circle one please.

Value of conference to you 1 2 3 4 5 6 7 8 9 10
Questions covered in discussion 1 2 3 4 5 6 7 8 9 10
Ideas generated 1 2 3 4 5 6 7 8 9 10
Knowledge or insight gained 1 2 3 4 5 6 7 8 9 10
Effectiveness of speakers 1 2 3 4 5 6 7 8 9 10

Comments: B




5. How would you evaluate your discussion group in terms of interest
to you? (Phis is not an evaluation of the discussion leader)

Group I 1 2 3 by 5 6 7 8 9 10
Group II 1 2 3 4 5 6 7 8 10
Group IIi ) 1 2 3 4 5 6 7 8 9 10
Group IV 1 2 3 i 5 6 7 8 9 10
Group V 1 2 3 4y 5 6 7 8 9 10
Group VI 1 2 3 i 5 6 7 8 } 9 10
Group VII 1 2 3 i 5 6 7 8 9 10
Gropu VIII 1 2 3 4 5 6 7 8 9 10

6. What suggestions do you have for strenghtening future conferences?
All comments are welcomed.




I1linois Mid-State Educational Center
905 N, Main
Normal, Illinois

Dear :
A demonstration was recently given
in your school by ' . We would

appreciate having you assist us by completing the short
form below,
Very truly yours,

P

Raiph Woolard
Project Director

- - g—
Jchool Name

(1) Number of pupils viewing the demonstration

(2) Number of teachers viewing the demonstration __ -
(3) General reaction of pupils: (circle one) —
Negative Mild Interest Keen Interest Enthusiastic
(4) Teachers reaction to demonstration: .(circle one)
No Value Some Value Very Valuable

(5) Comments/Suggestions:

Return to: Ralph Woolard
i 905 N. Main
Normal, I11. 61761




DRAMA

Recently the dramatic production ( ) was
presented at your school. Would you please complete thi

brief evaluation sheet and return it to: Ed Spry, Drama Co-
ordinator, Illinois Mid-State Educational Center, ¢05 N, Main,
Normal, Illinois  61761.

Instructions:

Please circle the response that you feel ans.lers the question.

1, Did the students enjoy the program? Ygg- No
2. Did you feel the program was an important cultural
experience? 1
Yes No
3. Did you use the pre-performance material? Yes No

4, Did the program have relevance to classroom activities?
Yes No
5. Rank the entertainment - cultural value of the program.
Superior Excellent Good Fair Poor
6. Would you like to have a program of this type in your
school again next year?

Yes No

Please comment on the program or guidelines in the space below,

e
I1linois Mid-State Educational Center
905 N, Main
Normal, Illinois
Evaluation Sheet for Live Performance

Signature Position
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Illinois Mid-State Educational Center
Art Center Evaluation

High School
Year in school:

Freshman Sophmore Junior Senior
In terms of interest and value to you, would you evaluate
the following questions on the rating scale provided by
placing a circle around the appropriate numbers.

(Very poor - to - excellent)

Value of course to you 1 2 3 45 6 7 8 9 10
Instruction (generally) 1 2 3 4 5 6 7 8 9 10
Knowledge gained 1 2 3 4 5 6 7T 8 9 10

What suggestions do you have for improving the course?

Other Comments:

R s




Illinols Mid-State Educational Center
Art Workshop Evaluation -t

Location:

We wish %o evaluate the workshops for two reasons: (1) to learn how
effective it has been and (2) to make improvements for future work-
shops. We need your cooperation in completion of this form in order
to help make the task of being of service to our schools a more mean-
ingful and knowledgeable one. We realize questionaires appear all
too frequently, so we have tried to make this one suffice for all six
Art Workshops. Your cooperation is greatly appreciated. -

1, Years of teaching
2, Your present assignment: Primary__ Intermediate_- Other__
3. How much time do you spend teaching art each week: -

4, Would you be interested in attending ancther such workshop next
year? yes___ No__ Comment:

5. In terms of interest and value to you, would you evaluate the fol-
lowing questions on the rating scale provided? .

(Very poor---to---Excellent)

Value of workshops to you 1 2 3 5 6 7 8 9 10
Equipment and materials provided 1 2 3 4 5 6 7 8 9 10
Instruction (Generaily) 1 2 3 4 5 6 7 8 9 10
Knowledge gained 1 2 3 45 6 7 8 9 10
Teaching techniques learned ? ¢ 3 4 5 6 7 8 9 10
6. Do you think teachers would be interested in a workshop lasting

all day?

On a Saturday: yes___no__

School Institute day: yes no

Remaln the same: yes no

4

7. What suggestions do you have for strengtr 1iing future workshops?
/s

a
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8. In your opinion, how many minutes per week of creative art activi-
ties does a child experience at your school?

" 9. 1Is the teaching of Art encouraged at your school?
Little Some Much

10. Do you have any suggestions of how we might be of better service
to you and your school?

1l. Other comments:

Return to: Ralph Woolard
Project Director
Illinois Mid-State Educational Center
905 N. Main
Normal, Illinois 61761
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CHILDREN

lllinois Mid-State Serves...

O

EDUCATORS

Ca
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——

MUSIC

Traveling Performing Groups
Music Field Trips
Pilot Programs

VU O U Y

MUSIC

General Music Workshops for
" Elementary Teachers
Clinics for Music Specialists
Consultant Service
Resource Center of Instructional
Materials and Equipment

MUSI

Lec
ed
Conce]

DRAMA

Repertory Theatre for School

Performances

Hlinois Wesleyan Summer Theatre
Program

-

DRAMA

Creative Dramatics Workshops
for Elementary Teachers
Resource Center of Instructional
Materials and Equipment

Consultant Service

{
DRAM

Consu
Co

ART

Visiting Artist Program

Saturday Art Centers for
High School Studeats

Pilot Prog;ams in Selected
Schools -

Art Exhibits

ART -

Art Workshops for Elementary
Teachers

Resource Center of Instructional
Materials

Consultant Service

ART |

Lectu
ed

Art E
-Art Cl
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EDUCATORS
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" Minois Mid-State Serves...
COMMUNITIES

Groups

%

MUSIC
General Music Workshops for
Elementary Teachers
Clinics for Music Specialists

Consultant Service
Resource Center of Instructional
Materials and Equipment

MUSIC

Lecture Series (adult
education)
. Concerts
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School

mer Theatre

Copt

-DRAMA

Creative Dramatics Workshops
for Elementary Teachers
Resource Center of Instructional
Materials and Equipment
Consultant Service

-

DRAMA

Consultant Services to
Commur.ity Groups

‘f()l'
nts
ccted

ART

Art Workshops for Elementary

Teachers
Resource Center of Instructional

Materials
Consultant Service

ART

Lecture Series (adult
education)

Art Exhibits

Art Classes for Adults
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Objec\‘ivés

To help create a greater aware-
ness on the part of pupils,
teachers and lay citizens in the
project area of the needs and the
opportunities for improved ed-
ucational experiences in the
Fine Arts.

To assist schools in a variety

_of ways to make definite plans

for more adequate educational
offerings in the fine arts and to
progress in their efforts to es-
tablish better programs.

To develop new kinds of service
procedures and resource utiliza-
tion patterns which show promise
of functioning effectively in the
operation of an exemplary Fine
Arts Service Center in the years
ahead.

'
.

~ Project Personnel

PROJECT o

DIRECTOR: Mr. Ralph Woolard i }
905 N. Main St. =
Normal, Illinois

MUSIC

DIRECTOR: Mr. Edward Spry
905 N. Main St,
Normal, Illinois

GRANTEE: Mr. Raymond E. Citon,
McLean County
Supt. of Schools
407 Livingston Bldg.
Bloomington, Illinois

PROJECT

CONSULTANT: Dr. Eric Baber
Illinois State
University

EXECUTIVE COMMITTEE:

DeVWitt County -
Mr. Harry Hagerman
Mr. Junias Futrell

Livingston Co. -

Mrs. Lucile Goodrich S N.E

Mr. Donald Ohmart

Logan County -
- Mr. Donald Splain
M. Lee Roy Williams

McLean Count, -
Mr. Raymond Caton
Mr. Dallas Myers

Woodford County -
Mt. Dale Moore
Mr. Edward Heiken

Parochial Schools -
Sister Marie Robert
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" ILLINOIS MID-STATE
EDUCATIONAL CENTER

905 N. MAIN ST,

NORMAL, JLLINOIS
T NE 452-4497

AREA CODE 309

CATALOG
of

EQUIPMENT and MATERIALS

For Loan

400000

A FIVE-COUNTY COOPERATIVE
_ FINE ARTS EDUCATIONAL
IMPROVEMENT PROJECT
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LI
The Illinois Midstate Educational Center office
is located at 905 N Main St., Normal, Illinois.
.The Fine Ariz Se:vice Center and the offices
of the specialists in music, art, and drama are at
this location, )
Office hours are from 8:00 A.M. to 5:00 P.M.
each weekday.

A more detailed and complete catalog of equip-
ment and materials will be available at » later
date. Materials are being added to the Resource
Center daily; therefore this listing is not indica-
tive of the complete offerings of the Center. In-
quiries and visits to the Center are encouraged.

oy

Ralph Woolard, Project Director
Edward Spry, Music Director
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Aruitoxt provided by Eic:

: {’1 EQUIPMENT
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‘MUSIC

3
- Autoharps

Hohner Melodica
Student
Soprano
Alto

- Piano 26

Piafo 27

Rythm Band

Tone Bells

Conn Mouthpiece Kits- Constellation Series
Cornet * :
French Horn
Hellebeig Tuba Series
Trombone
Trumpet

Selmar Mouthpicce Kits
Star Woodwind Series
Bach Brass Series

L.eblanc Mouthpiece Kits
Van Doren, Leblanc and Veto Woodwind Series
Holton Brass Series

PRINTED MATERIAL
“HARTS
Baldwin - The Evolution and Construction of the Grand
Piano
Leblanc Fingering Chart for:
Clarine.
Flute
Oboe
Saxophone

_',i BOOKS, BOOKLETS, ETC.

Bernstein, L. The Joy of Music
Boardman, E. Exploring Music -

Texts for Grades 1 - 6 with Teachers® Editions
Illinois Curriculum Program Communication in the
Communication in the High School Curriculum

Learning and Living Music
Music in the Secondary School
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Office of the Superintendent of Instruction, An Ap-.
praisal of Music Programs in the Public Schools of
llinois ’

Richards, M. H. Threshold to Music Program

The Allied Arts - A High School Humanities Guide
‘or Missouri

PHONOGRAPH -RECORDS

A Child’s Introduction to the Orchestra
Adventures in Musice -
Grade |1
Grade 2
Grade 3, Vol.
Grade 3, Vol.
Grade 4, Vol,
Grade 4, Vol.
Grade 5, Vol.
Grade 5, Vol.
Grade 6, Vol.
Grade 6, Vol.
All about spring - a story to read, a story to sing, a
story to play
All about winter - a story 10 read, a story to sing, a
story to play
Beethoven, Sym, No. 5 - Bernstein
Biczet. Carmen
Bowmar Productions
American Scenes
Animals and Circus
Childrens’ Rhythms in Symphony
Classroom Concert
(Concert Matinee
Dances
Fairy Tales in Music
Fantasy in Music
Folk Songs of California and the Old West
Folk Songs of €anada
Fun with Music
lioliday Rhythms

LAV B (VR S

-

- Holiday Songs

John Philip Scusa Marches

Jose Ferrer reads Poems of My Country

Legends in Music

L.ittle Favorites

Marches

Masters of Music .

Meet the Instruments (Accompanied by color charts)

. Miniatures in Music

2
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More Singing Fun, Albums | & 2
Music. U. S. A.
Nature and Make Believe
North American Indian Songs
Nursery and Mother Goose Songs
Onental Scenes
Patriotic Songs
Pictures and Patterns
Rhythm is Fine
Rhythm Time - ] & 2
Sing a Song of llolidays and Scasons
Sing a Soang of Home, Neighborhood and Community
Sing and Dance with the Pennsylvanix Dutch
Songs for Children with Special Needs - 1, 2,3
Songs from *'Singing Fun”’
Stories in Ballet and Opera
Under Many Flags
Worid of Marches
Bowmar Sound Films
Children’s Songs of Mexico
Favorite Songs of Japancse Children
Folk Songs of Africa
Folk Songs of.Galifornia and the Old West
Folk Songs of Canada
Folk Songs of Latin America
Folk Songs of Mexico
Folk Songs.of Many Pcople -
Folk Songs of U;. S. A.
Learn to Play the Autoharp
The Star-Spangl cd Banner and America the Beautiful
Building Blocks of Music
Vol. 1+ Elements of Meter
Vol. 1] - Rhythmic Structure and Time Signaturcs
Vol. 11l - Tempo
Creative Rhythms *
Dance-a-stocy
..about balloons
-.about Flagpy and Floppy
..about ittle Duck
..about Noah’; Ark
+-about thebre . ¢ hunter
..about the magic mountain
..about the toy tree
..at the beach -
Debussy, Bergamasque Suite and Children’s Comer®
Dukas, The Sorcerer’s Apprentice - Toscanini®
Folkways Productions
Man’s Early Musical Instruments

o7 3
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Aruitoxt provided by Eic: —

Music of the World’s People Vol. 1 - §
Primitive Music of the World
Sounds of New Music
Science of Sound
The World's Vocal Arts
2,000 Years of Music
Gershwin, An American in Paris® and Rhapsody in
Blue
Grieg, Peer Gynt®
Grofe, The Death Valley Suite and Grand Canyon
Suite®
History of Music in Sound
Vol. 1 - Ancient and Oriental Music
Vol. 11 - Early Medieval Music up to 1300
Vol. Il - Ars Nova and the Renaissance
Vol. 1V - The Age of Humanism
Vol. V - Opera and Church Music ,
Vol. VI - The Growth of Instrumental Music
Vol. V11 - The Symphonic Qutlook
Vol. VIII - The Age of Beethoven
Vol. 1X - Romanticism
Vol. X - Modern Music
Honor Your Partner
Instruments of the Orchestra - (Demonstration) First
Chair .
Instruments of the Orcliestra with commentarty by Yehudi
Menuhin
Introducing the Rhythm Instruments
Keyboard, Jr.
American Composers
Package Plan No. | and No. 2
Correlated Units
Religion Inspires Music
Science and Music
Shakespeare and Music
Understanding Jazz
Elements of Music
Franz Schubert
Linc and Color -
Melody
Form in Music
Form with Beethoven
Minuet-Scherzo
Song Famy -~
The Classic Symphony
The Concerto
French Impressionism
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Keyboard, jr. - Young
Correlated Units
Music of the American Indian
Myths and Legends
Symbols oY Sound
Elements of Music
Mclody
Rhythm
Great Composers
Franz Schubert
Franz Joscph Haydn
Musical Stories
Lohengrin
Stories Told in Music
Till Eulenspiegel
Liadoff, Kikimora - Toscanini
Listening (Basic Programs)
Vol. 1 for primary grades
Vol. 2 for primary grades
Vol 3 for primary grades
Vol 4 for upper grades
Vol 5 for upper grades
Vol 6 for upper grades
Moussorgsky-Ravel, Pictures at an Exhibition®
Mozart, Sym. No. 36 - The Birnth of a Performance
Prokoficev, Peter and the Wolf « Bernstein®
Rhythm Instruments with Folk Music of Many [_ands
Rhythmic Activities - Vol. 1- Children’s Music Center
Rhythm (Basic Program)
Vol 1 for primary grades
Vol. 2 for primary grades
Vol. 3 for primary grades
Vol. 4 for upper grades
Vol. 5 for upper grades
Vol. 6 for upper grades
Rimsky-Korsakoff, L.¢ Coq D’or Suite
Rimski-Korsakoff, Scheherazade®
Saint Scans, Carnival of the Animals®

™, Saint-Saens, Dance Macabre® -

LA

R Al

Smctana, The Moldau - Toscanini®
Society for Visual Education - Sound Films
Handel’s Messiah
Dev. Skills in Music, Group 1
Dev. Skills in Music, Group 11
Musical Books for Young Pcople
Our Heritage of American Patriotic Songs
Our Heritage of American Folk Songs, Grp 1 & 11

5
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*Filmstrips and scripts available which can be used
with the recordings.

TAPE RECORDINGS

Noise and Musical Notes accompanied by guide, notes
and filmserip

Quizz Listruments of the Orchestra - Set of § tapes with
teacher’s guide and notes

16 M.M. FILMS

Infinite Variety of Music - Bergstein. 2 reels 45 min
B&w ;

Toot, Whistle, Plunk and Boom. 1 reel 12 min. color

What does Music Mean? Young People’s Concert Series
2reels GO min. B & W

Jazz in the Concert Hall. 30 min.

Humor in Music. 30 min.

What is American Music. 30 min.

What makes Music Symphonic. 30 min.

Sound of an Orchestra. 30 min.

OTHER MATERIALS

Transpsrencies
Comparativg Life Spans of Composers
Music Scores .
Listening to Music - Bach, Beethoven, Haydn, Mozart,
Strauss, Tchaikovsky

.wn«-\
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16 M.M. FILMS

% Contemporary Films, Inc.

Alexander Caider 13 min. Color
Little Blue - Little Yellow 11 min. Color
New Ways of Sceing 1S min. Color
Renoir 28 min. Color
Seven Roman Artists 12 min. Color
Film Associates
Discovering Creative Patterns 17 min. Color
Masks - 12 min. Color
International Film Burcau
Art From Scrap 8 min. Color
Brush in Action Il min. B & W
Design with Paper 11 min.  Color
Paper Sculpture 7 min.  Color
McGraw-Hill
Henry Moore: Man of Form 28 min. B & W
Leonardo Da Vinci 2 reels S4min. B& W
Marc Chagall 26 min. Color
Rembrandt Film Library
Arusts Proof 28 min. Color
Sterling Educatiorzal Films
Composition in Painting 17 min. Color

FILMSTRIPS

Art Activities for Middle Grades
Art Activities for Primary Grades

SLIDE COLLECTIONS

30 slides --French artists, text in English and French®
30 slides - Spanish artists, text in English and S’Anish'

* Reference guides are included. These items are of
particular intetest to teachers of foreign language.
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DRAMA

PRINTED MATERIALS

AETA PUBLICATIONS
Bibliography of Books, Pamphlets and Magazines Re-

lating to Community Theatre by Helen R. Biddulph
and Julia H. Hailer

Bibliography of TlLeatre Ants,

Publications in English by Bernard F. Dukore
Course of Study in Theatre Arts for High Schools
Directory” of American College Theatre by Richard G.

Ayers
Directory of American Colleges and Universities Offer-

ing Training in Children’s Theatre and Creative

Dramatics
Directory of Useful Addresses by Fred M. Litto
Drama with and For Children: An Intrepretation of

Terms by Ann Viola
Pl ys Recommended for High Schools
Relationships Between Professional and Educational

Theatre:  Actor Training in the U.S. by Kenneth

Graham
Repertory Theatre in America: The Problem and The

Promise by Elliot Norton and Samuel Hirsch
Theatre in the Junior College by Dolores M. Abrams
Touring Manual

Digest of 500 Plays by Theodore Shank

PL AY ANTHOLOGIES

Bendey, Eric, The Classic Theatre: The Mandrake;
The Three Cuckolds; The Servant of Two Masters;
The King Stag; Mirandolina; Ruzzante (Doubleday)

Bentley, Eric, The Modern Theatre: Vol. 2: Mother
Courage; Fantasio; The Diary of a Scoundrel; La
Roned; Purgatory {Doubleday)

Green, Paul, Five Plays of the South: The House of
Connelly; In Abraham’s Bosom; Johnny johnson;
White Dresses; Hymn to the Rising Sun (Mermaid)

Hellman, Lillian, Six Plays: The Children's Hour;
Days to Come; The Little Foxes; Watch on the Rhine;
Another Part of the Forest; The Autumn Garden (Mo-
dern Library)

9
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lonesco, Eugene, Four Plays: The Bald Soprano; The
Lesson; Jack, or the Submission; The Chairs (Ever-
green) *

lonesco, Eugene, Three Plays: Amedee; The New Ten-
ant; Victims of Duty (Evergreen)

Lorca, F. Garcia, Five Plays: The Billy-Club Pup-
pets; The Shoemaker’s Prodigious Wife; The Love of
Don Perlimplin and Belisa in the Garden; Dona Ro-
sita the Spinster; The Bucterfly's Evil Spell (New
Directions)

Lorca, F. Garcia, Tragedies: Blood Wedding; Yemma;
Bernarda Alba (New Directions)

Mersand, Joseph, Three Plays About Business In Amet-
ica; The Adding Machine; Beggar On Horseback;
All My Sons (Washington Square)

Odets, Clifford, Six Plays: Waiting for Lefty; Awake
and Sing, Golden Boy; Rocket to the Moon; Till the
Day 1 Die; Paradise Lost (Modern Library) .

O’Neill, Eugene, The Plays of: Mourning Becomes
Electra; Ah, Wildemess; All God's Chillun Got
Wings; Marco Millions; Welded; Diff’rent The First
Man; Gold (Random)

O’Neill, Eugene, The Plays of: Anna Chriscie; Beyond
the Horizon; The Emperor janes; The Hairy Ape; The
Great God Brown; The Straw; Dynamo; Days Wichout
End; The Iceman Cometh (Random House)

O’Neill, Eugene, The Plays of: Strange Interlude, De-
site Under the Elms; Lazarus Laughed; The Foun-
tain; The Moon *of the Caribbees; Round East for
Cardiff, The Long Voyage Home; In the Zone; Ile;
Where the Cross is Made; The Rope; The Dreamy
Kid; Before Breakfast (Random House)

Quinn, Archur H. Representative American Plays from
1767 to 1949 (Appleton-Cent.sry)

Shaw, Bermard, Four Plays: Candida; Caesar & Clco-
pat:a; Pygmnlion; Heartbreak House (Modetn L.ibrary)

Synge, Joha M. The Complete Plays: The Playboy of
the Western World; Riders to the Sea; In the Shadow
of the Glen; The Well of the Saints; The Tinker's
Vedding; Deirdre of the Sorrows (Vintuge)

Williams, Tennessee, 27 Wagons full of Coteon and Och-
et Plays: The Purification, The Lady of Larkspur
Lotion; The Last of My Solid Gold Watches; Por-
trait of a Madoana; Auto-Da-Fe; Lord Byron’s Love
Letter; The Strangest Kind of Romance; The Long
Goodbye; Hello from Bertha; This Property is Con-
demned; Talk To Me Like the Rain; Something Un-
spoken; 27 Wagons Full of Cotton (New Directions)

10
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PLAY SCRIPTS ¥

Pub. coded as follows:
* 1 - Samuel French
2 - Dramatists Play Service
3 - Grove Press
4 - Dramatic Pub. Co.

Abe Lincoln in lllinois by Robert E. Sherwood (2)
Abie's Irish Rose by Anne Nichols (1)

A Doll’s House by Norman Ginsbury (1)

Ah, Wilderness! by Eugene O'Neill (1)

A Far Country by Henry Denker (1)

All My Sops by Arthur Miller (2)

All the King's Men by Robert Penn Warren (2)

A Majority of One by Leonard Spigelgass (1)

A Memory of Two Mondays by Arthur Miller (2)

A Moon for the Misbegotten by Eugenc O'Neill (1)
Amphitryon 38 by S. N. Behman (2)

Anastasia by Marcelle Maurette (1)

An Enemy of the People by Henrik 1bsen (2)

Angel Street by Patrick Hamilton (1)

A Night at an 'nn by Lord Dunsany (1)

An Inspector Calls by J. B. Priestley (2)

Anne of the Thousand Days by Maxwell Anderson (2)
Another Part of the Forest by Lillian Hellman (2)
Antigone by Jean Anouilh adpt. by Lewis Galantiere (1)
A Phoenix too Frequent by Christopher Fry (2)

v+ Raisin in the Sun by Lorraine Hansberry (1)

A Resounding Tinkle by N. F. Simpson (1)

Aria Da Capo by Edna St. Vincent Millay (Walter H.

Baker)

Ams and the Man by Bernard Shaw (1)

A Roomful of Roses by Edith Sommer (2)

Arsenic and Old L.ace by Joseph Kesvelring (2)

A Shot in the Dark by Marcel Achard (1)

Ask Any Girl by Christopher Sergel (4)

A Sleep of Prisoners by Christopher Fry (2)

A Streetcar Named Desire by Tennessee Williams (2)
A Sunny Morning by Serafin & Joaquin Alvarex

Quintero (1)
A Thousand Clowns by Herb Gardaer (1)
A Thurber Carnjval by James Thurber (1)
A Touch of the Poet by Eugene O'Neill (Yale)
Auntie Mame by Jerome Lawrence and Robert E. Lee (2)
A View from the Bridge by Arthur Miller (2)
A Young Lady of Property by Horton Footc (2)
Bad Sced by Maxwell Anderson
n
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Barefoot in Athens by Maxwell Anderson (2)

Barefoot in the Park by Neil Simon (1)

Beauey and the Bease by jesse Beers, Jr. (1)

Bell, Book and Candle by john Van Druten (2)

Berkeley Square by John L. Balderston (N

Bernardine by Mary Chase (2)

Billy Budd by Louis 0. Coxe and Robert Chapman (Spot-
lighe)

Blithe Spiric by Noel Coward (1

Blue Stacking by Ruth Sergel (4)

Born Yesterday by Garson Karin (2)

Boy Meets Girl & Spring Song by Bella and Samuel
Spewack (2)

Box and Cox by John Madisog Morton (1)

Bus Scop by William Inge (2)

Camino Real by Tennessece Williams (2)

Capeain Jink< of the Horse Marines by Clyde Fitch n

Cat on a Hot Tin Roof by Tennessee Williams (2)

Charley's Aune by Brandon Thomas (n

Chrysalis by Bertolt Breche (Eric Bentley)

Cinderella by Ruth Newron n

Come Blow ;our Hormn by Neil Simon (n

Claudia by Rose Franken n

Cyrano de Bergerac by FKdmond Rostand (Modern Library)

Darkness at Noon by Sidney Kingsley (1)

Dark Victory by George *Brewer, J1. & Bertram Bloch (2)

Dear Me, the Sky is Falling by Leonard Spigelgass (1)

Death of a Salesman by Arthur Miller (2)

Death Takes a Holiday by Alberto Casella (1)

Decp are the Roots by Arnaud Dusseau & James Gow (2)

Design for Murder by George Batson (1)

Detéctive Story by Sidney Kingsley (2)

Dial “M'* for Murder by Frederick Knote (2)

Dinny and the Witches by William Gibson (2)

Don Quixote by Paul Kester (n

East Lyane by Brian . Burton (C. Combridge)

Edward, my Son by Robert Morley & Noel Langley (2)

Elizabech the Queen by Maxwell Anderson (1)

Enter Laughing by Joseph Stein (1)

Family Album by Noel Coward (n

Farewell, Farewell Eugene by John Vari with Rodney
Ackland (2)

Fashion' or, Life in New York by Anna Cora Moware (1)

Father of the Bride by Caroline Francke (2)

Five Finger Exercise by Peter Shaffer (1)

Footfalls by Brainerd B, Duffield (4)

Fumed Oak by Noel Coward (1)

Gallows Humor by Jack Richardson (Dutton)

12 '
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George Washington Slept Here by Moss Hart and George
S. Kaufman ()

Get Witch Quick by David Rogers 4

Ghosts by Garrett H. Liverton (2) -

Gideon by Paddy Chayefsky (2)

%, Gigi by Anita Loos (1)
i’; Golden Boy by Clifford Odets (2)

Goodbye Charlie by George Axelrod (1)

Goodbye, My Fancy by Fay Kanin (1)

Good Morning, Miss Dove by William McCleery (1)

Good News by l.aurence Schwab & B. G. Desylva (1)

Gramercy Ghost by John Cecil Holm (2)

Great Expectations by Alice Chadwicke (1)

Green Grow the Lilacs by Lynn Riggs (1)

Half a Sixpence by Beverley Cross (4)

Hands Across the Sea by Noel Coward (n

Happy Days by Samuel Beckeut (3)

Harvey by Mary Chase (2)

Hay Fever by Noel Coward (1)

Hello Out There by William Saroyan (1)

High Window by Verne Powers (Baker’s Press)

He Who Gets Slapped by Leonid Andreyev (1)

Hobson’s Choice by Harold Brighouse (1)

Holiday by Philip Barry (1) -

Hope is the Thing with Feathers and two other short
plays by Richard Harrity (2)

I'am a Camera by John Van Druren (2)

Iaherie the Wind by Jetome Lawrence & Robert E. Lee (2)

Invitation to a March by Arthur Laurents (2)

In White America by Martin 8. Duberman (1)

I Remember \ama by John Van Druten (2).

I Rise in Flame, Cried ¢ Phoen:x by Tenne ssee
Williams (2)

1 Spy by John Mortimer (1)

Jack and the Giant by Ruth }.¢ -, (n

Jane Eyre by Helen Jetome (1)

J. B, by Archibald MacL eish (1)

Johnny Belinda by Elmer Harris (2)

r
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L i\ Joan of Arc by Thomas Wood Stevens (1)
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} Joan of Lorraine by Maxwell Anderson (2)

" John Brown’s Body by Stu~hen Vi.icent Benet (2)
Junior Miss by Jetome Chodorov ¢, Joseph Fields (2)
Juno and the Paycock by Sean O’Casey (1)

Kind Lady by Edward Chodorov (n

Kiss and Tell by F, High Herbert (2)

Krapp's L.ast Tape and other dramatiy ;iaces by
Samycl Becket (3)

-
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L.adies in Retirement by Edward Perey & Reginald
Denbham (2)
l.adics of the Jury by Fred Ballard (§))
-ady Precious Stream by S. 1. Hsiung (1) -
l.ady Windermere's Fan by Oscar Wilde (Walter H. Baker)
Letters to Lucerre be Frirg Rotter & Allen Vincent (1)
Life with Father by Clarepce Day (2)
Liliom by Ference Molnar (1)
Little Moon of Alban by james Costigan (1)
Litde Women by Marian De Forest nH
Look Homeward Angel by Keuj Frings (1)
Lute Song by Will 1rwin & Sidney Howard (4)
Major Barbara by Berpard Shaw (Penguin)
Make Belicve by A, A, Milne (1)
Many Moons by James Thurber (4}
Mary of Scotland by Maxwell Anderson (1)
Mary Stuart by John Drinkwater (1)
Mary Stuart by Jean Stock Goldstone & john Reich (2)
McGillicuddy McGotham by Patrcia Gray (4)
Mcdea by Robinson Jeffers (1) .
Mister Angel by Harry Scgall (2)
Mister Roberts by Thomas Heggen & Joshua Logan (2)
Mother Courage and her Children by Bertolt Brecht adpt..
by Eric Bentley (1)
Mr. Pim Passecs By by A, A. Milne (1)
Mr. & rooge by Richard Morris, Delores Claman, & Ted
Wood (4)
Mrs. McThing by Mary Chase (2) N
My Heart’s in the Highlands by Willjam Sarovan ()
Mr. Sister Eileen by Joseph A. Ficlds & Jerome
Chodorov (2)
My Three Angels by Sam and Bella Spewack (2)
National Velvet by Epid Bagnold (2)
New Clothes for the Emperor by Nicholas Stuart .cay
(Oxford) ¢
Night Must Fall by Emlyn Williams (1)
Noah by Andre Obey (1)
No Crime in the Streets by Kristen Sergel (9
No Mother 10 Guide Her, Or More to be Pitied than
Censured by Anthony Forsythe (1)
Not Enough Rope by Elaine May (1)
No Time for Sergeants by Ira I.evin (2)
Of Mice and Men by John Steinbeck (2)
Of Thee | Sing by George S. Kaufman & Morric Ryskind
with music by George and Jra Gershwin (1)
Oh Dad, Poor Dad, Mamma’s Hung You in the Closer and
I'm Feclin’ So Sad by Arthur 1., Kopit (1)
On Borrowed Time by Paul Osborn (2)
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Once Around the Block by Willi»m Saroyan (1)

Ondine by Jean Giraudoux (1)

One Day in the Life of Ivan Deaisovich by Robert
Brome (4) 2

One Way Pendulum by N. F. Simpson (1)

Only In America by Jerome Lawrence &Robert E. Lee (1) )

- Orphers Descending by Tennessee Williams (2)

Out of the Frying Pan by Francis Swann (1)

Our American Cousin by Tom Taylor (1)

Our Hearts were Young and Gay by Lois Ba'k Corey (4)

Our 1own by Thornton Wilder (1)

Outward Bound by Sutton Vane (1)

Patterns by Anne Coulter Martens (4)

Peg O' My Hearr by J. Hartley Manners (1)

Period of Adjustment or High Point is Builton a
Cavern by Tennessee Wiiliams (2)

Peter Pan by J. M. Barrie (1)

Picnic by William Inge (2)

Pinocchio by Dorot.ly Dayton Stone (4)

Plain cnd Faacy by Joseph Stein & Will Glickman (1)

Pocr Richurd Ly Jean Kerr (1)

Private Lives by Noel Coward (1)

Prologue to Glory vy E. P. Conkle (1)

Pullman Car l{jawatha by Thornton Wilder (1)

Purlie Victorious by Ossie Davis (1)

Puss in Boots by Rowe ,a Bennett (1)

Pygmaiion by Betnard haw (Penguin)

Quality Street by J. M. Barrie (1)

Rattle of a Simple Man by Charley Dyer

Red Peppers by Noel Coward (1)

Requiem for a Nunn by William Faulkner (Random)

Reunion in Vienna by Robert E. Sherwood {2)

Rhinoceros by Eugene lonesco (1)

Riders to the Sea by J. M. Synge (Baker)

Ring Round the Moon by Jean Anouilh (2)

Rip Van Winkle (Baker)

Romanoff and Juliet by Peter Ustinov (2)

F.omulus by Gore Vidal (2)

R. ¥, R, by Karel Capek (1)

, Sabnina Fair by Samuel Taylor (2)

School frr Scandal b, Richard Brirsle,; Sheridan (1)
Scrooge by Charles Dickens (2)

See How They Run by Philip King (1)

Jeparate Talaes by Terrence Rattigan (1)

Seidman and Son by Elick Moll (1)

Seven Days in May by Kristen Sergel (4)

Seven Keys to Baldpate by George M. Cohan (1)
Seven Nuns at Las Vegas by Natalie E. White (2)
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Seventeen by Booth Tarkington (1)
Shadow Play by Noel Coward (1)
She Stoops to Conquer by Oliver Goldsmich (Baker)
Silent Night, Lonely Night by Robert Andcgsgn (¢))]
Simple Simon by Patrick Brumbaugh (1)
Snow Fhite and the Seven Dwarfs by Jessie Braham
White (1)
Small War on Murray Hill by Robert E. Sherwood (2)
“Smilin’ Through’’ by Allan Langdon Martin (1)
Sorty, Wrong: Number and The Hitch-Hiker by Lucille
Fletcher (2) .
Spoon River Anthology by Charles Aidman (1)
Stage Door by Edna Ferber & George S. Kaufman 2)
Stalag 17 by Donald Bevan & Edmund Trzcinski (2)
State of the Union by Howard Lindsay & Russel
Crouse (2)
Still Life by Noel Coward (1)
Strects of New York by the Club (1)
Suddenly Last Summer by Tennessee Williamss (James
. Laughlin)
Summer and Smoke by Tennessee Williams 2
Sunrise at Campobello by Dore Schary (2)
Susan and God by Rachel Crothers (2)
Susan Slept Here by Steve Fisher & Alex Gottlich n
Sweet Bird of Youth by Tennessee Williams )
Take Her, She s Mine by Phoebe & Henry Ephron (1)
Tartuffe by Moliere (1) 5
Teach Me How to Ciy by Patricia Joudry (2) >
Ten Little Indians by Agatha Christie (1)
Ten Nights in a Bar-Room by William W. Prat n
There's Always Juliet by John van Druten (1)
The Admirable Crichton by J. M. Barrie (1)
The Adventures of Tom Sawyer by Wilbur Braun (1)
The American Dream by Edward Albee (2)
The Andersonville Trial by Saul Levitt (2)
The Apollo-of-Bellac by Maurice Valency (1)
The Astonished Heart by Noel Coward n
“The Bad Children by Shirley Jackson (4)
The Barretts of Wimpole Street by Rudolf Besicr (2)
The Bat by Mary K. Rinchart & Avery Hopwood (1)
The Beautiful People by William Saroyan (1)
The Best Man by Gore Vidal (2)
The Best of Broadway - A Revue ed. by Ddavid Rogers (4)
The Bishop Mi_behaves by Frederick Jackson (1)
The Blue Teapot by Jean Lee 1.atham (4)
The Boy with Green Hair by Betscy Beaton (2)
The Browning Version by Terrence Rattigar (1)
The Caine Mutiny Court-Martial by Herman Wouk 1))
16
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The Caretaker by Harold Pinter (2)
The Cave Dwellers by William Saroyan (1)
The Chalk Garden by Enid Bagnold (1)
The Cherry Orchard by Anton Chekov (1)
The C iildren’s Hour by Lillian Hellman (2)
% The T aristmas Miser by Sherman 1., Scrgel (4)

b

"The Crown Prince of Wanderluse by Douglass Parkhirst
n

The Confederacy by Paul Green n

The Confidental Clerk by T. S. Elioc (N

The Corn is Green by Emilyn Williams (2)

The Cradle Son by Gregorio and Martia M. Sicrra (1)

The Crickee on the Hearth by Gilmor Brown (1)

The Crucible by Archur Miller (2)

The Curiou age by john Pacrick (2)

The Datk at the Top of the Seair by William Inge (2)

The Dark is Light Enough by Christopher Fry (2) *

The Days and Nights of Beebee Fenstermaker by Wil-
liam Snyder (2)-

The Death of the Hired Man by Jay Reid Gould (4) h

The Desk Sec by William Marchant n

The Deputy by Rolf Hocbbuth n

3 The Desperate Hours by Joseph Hayes (1)

. 4 The Devil and Daniel Webster by Stephen V Benet (2)

The Diary of Anne Frank by Firances Goodrich and Al-
bert Hackere (2)

I 3 The Dock Brief by John Mortimer

The Doctor in Spite of Himself by Molicre (1)

The Drunkard by William H. Smith (1)

The Elevator by Herbert Gardner n
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L. SO The Encercainer by-John Osborne (1)
- The Emperor’s New Clothes by Charlotte Chorpenning
(1)
3 The Family Reunion by T. S. Eliot (Hatvest Book)
— The Farce of the Worthy Master Pierre Patelin by Mor- 4
4 itz lagendorf (Baker's Royalty)
- g The Farmer's Daughcer by Atlen Rivkin and Laura Kerr
c (2)
E‘ - The Ghost of the Chinese Elm by Adcle Gordon (1) ;
i { 3 The Girls in 509 by Howard Teichmann (1) :
% .” The Giass Menagerie by Tennessee Williams (2
& The Glass Harp by Truman Capote (2)
4 The Green Pastures by Marc Connelly (Holt, Rinehare)
3 and Winscon) )
= The Guardsman by Ferenc Molnar (Liveright)
. The Happiest Days of Your Life by john Dighton (1)
. 2 The Happiest Years by Thomas Coley and William
3 Roenck(py ~ ~  ~ 7
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The Happy Journey to Camden and Trenton by Thornton
Wilder (1)

The Hasty Heare by John Pacrick (2)

The Heiress by Ruth and Augustus Goetz (2)

The Hollow Crown by John Barton (1)

The Hungerers by William Saroyan (1)

The Impetial Jightingale by Nicholas S. Gray (Oxford)

The Importance of Being Eatnest by Oscar Wilde (1)

The Innocents by William Archibald n

The Inspector General by Nikolai Gogol (1)

The Jewish Wife by Bertolt Breche (3)

The Killer by Eugene lonesco (3)

The Lady’s Not For Burning by Christopher Fry (2)

The Lark by Jean Anouilh (2)

The Late Christopher Bean by Sidney Howard nH

The Liule Foxes by Liliian Hellman (2)

The Long Watch by Harvey Haislip (2)

The Loud Red Patrick by John Boruff (1)

The Love of Four Colonels by Peter Ustinov (2)

“The'Madwoman of Chaillot by Jean Giraudoux (2)

The Magnificent Yankee by Emmet Lavery (1)

The Male Animal by jame Thurber and Elliott Nugent
(1)

The Man in the Bowler Hat by A. A. Milne (1)

The Man Who Came o Dinner by Moss Hart & George S.
Kaufman (2) -

The Marriage-Go-Round by Leslie Stevens (1)

The Matchmaker by Thornton Wilder n

The Miracle Worker by William Gibson (1)

The Miser by Moliere (1)

The Monkey's Pay by W. W. Jacobs (1)

The Moon is Blue by F. Hugh Hetbert (2)

The Mouse That Roared by Christopher Sergel (4)

The Mousetrap by Agatha Christie (n

The Night of the lguana by Tennessee Williams (2)

The Old Lady Shows Her Medals by J. M. ¥ serie (1)

The Other Cinderella by Nichols S. Gray (C  td Ptess)

The Patchwork Girl of Ox by Mrs. James W. irshall n

The Petrified Forest by Robert E. Sherwood (2)

The Pysicists by Friedrich Durrenmact nH

The Pillars of Society by Ibsen (Baker)

The Pleasure of His Company by Samuel Taylor (2)

The Pondet Heart_by-Eudor Welty (1)

The Prescott Proposals by Howard Lindsay and Russel
Crouse (2)

The Princess and Mr. Parker by Gwendolen Seiler (1)

The Private Ear by P eter Shaffer 8))

The Public Eye by P eter Shaffer n

The Rainmaker by N. Richard Nash (nH
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The Red Shoes by Robin Short (1)

= The Reluctant Debutante by William 1. lome (1)

= The Revolt of Mother by Ruth Sergel (4) .

E The Rivals by Richard B. Sheridan (Baker)

- The Rope Dancers by Morton Wishengrad (1) b

The Rose Tattoo by Tennessce Williams (2)
%}xm Running Tide by Jay Reid Gould (4)
The Sca Gull by Anton Chekhov (1)
The Show-Off by George Kclly [€))
The Silver Cord by Sidney Howard (1)
The Skin of our Teeth by Thornton Wilder (1) haala
The Spiral Staircase by Mcl Dinelli (2) - .
The Square Root of Wonderful by Carson McCullers (l)
The Subject was Roses by Frank D. Gilroy (1)
The Submarine by George Lowther (1) i
The Teahouse of the August Moon by John Patrick (2) {
The Tender Trap by Max Shulman and Robert Paul Smith
(2)
The Tenth Man by Paddy Chayefsky (1)
The Theatre of Peretz by Isaac L. Peretz (1)
The Three Sisters by Anton Chekhov (1)
The Tinder-Box by Nicholas S. Gray (Oxford)
The Torch-Bearers by George Kelly (1)

Rl L b e gt S s o L

The Traitor by Herman Wouk (1) 4
The Trumpet by Charles G. Taylor (4) H
3 The Tunncl of Love by Joscph Fields and Petgg De-
o = Vries (1)
The Twelve-Pound l.ook by J. M. Barrie (1) 3

The Typists and the Tiger by Murray Schisgal (2)
The Ugly Amcrican by Bernard Luhar (4)
The Ugly Duckling by A. A, Milne (1) 3
The Voice of the Turtle by John van Druten (2) -
The Waltz of the Toreadors by Jean Anouilh (1) E
The Winslow Boy by Terrence Rattigan (2)
The Wizard of Oz by Anne Coulter Martens (4)
The Wizard of Oz by L.. Frank Baum (1) 3
The Wonderful Adven'tures of Don Quixote by Conrad ‘
Seiler (2)
The Workhouse Ward hy Lady Gregory (1)
~, The World of Carl Sandburg by Norman Corwin (1)
¥ The World of Sholom Aleichem by Amold Perl (2)
The Yellow Jacket by George C. Hazelton and Benrimo
(n &
The Zoo Story by Edward Albee (2)
Thieves' Carnival by Lucienne Hill (1)
Thrce Men On a Horse by John Cecil Holm and George
Albote (2)
Tiger at the Gates by Jean Giraudoux™ (1)
Time Limit by Henry Denkc]rqand Ralph Berkey (1)
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“ime Out for Ginger by Ronald Alexandg-€2)

Time Remembered by Jean Anouihl (2)

Tom )jones by David Rogers (4)

Tom Sawyer by Paul Kester (1)

Tom Sawyer’s Treasure Hunt by Charlotte Chorpenning
(D ]

Tonight We Improvise by Luigi Pirandello (1) i

Twilight Walk by A. B, Shiffrin (2) - .

Two For the Seesaw by William Gibson (1)

Uncle Vanya by Anton Chekhov (1)

Under Milkwpod by Dylan Thomas (New Directions)

Under the Sycamore Tree by Samuel Spewack (2)

U.S.A. by Paul Shyre and John Dos Passos (1)

Vanity Fair by William M..Thackeray (1)

Visit To a Small Planet by Gore Vidal (2}

Venus Observed by Christopher Fry (2)

Waiung for Godot by Samuel Beckett (Evergreen)

Ways and Means by Nocl Coward (1)

We Were Dancing by Noel Coward (1)

What Every Woman Knows by J. M. Barrie (1)

What Shall We Tell Caroline? by John Mortimer (1)

When Shakespeare’s Ladies Meet by Charles George (2)

Who'll Save the Plowboy? by Frank D. Gilroy (1)

Who's Afraid of Virginia Woolf? by Edward Albee
(Athencum)

Winnic-the-Pooh by Kristen Sergel (4)

Wintersct by Maxwell Anderson (2)

Witness for the Prosccution by Agatha Christie (1)

Wutherin, Heights by Randolph Carter (1)

You Can’t Take It With You by Moss llart and George S.
Kaufman (2)

MUSICAL PLAY SCRIPTS

Cyrano by Jacques Deauville and Charles George (1)
Good News by Laurance Schwab and B, G. DeSylva (1)
Mahe-Believe by A, A, Milne, C. E. Burton and Georges
Dorlay (1) ST T T
Of Thee | Sing by George Kaufman and Morrie Rysking Ly
with music by lra and George Gershwin (New World) il
Plain and Fancy by Arold B. Horwict and Albert i
Hague (Chappell)
Seventeen by Sally Benson, Walter Kent and Kin
Gannon (1)
The Emperor’'s New Clothes by Charlotte Chorpenning
and Frances Copthorne (1)
The Merry Widow by Charles George (1)
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PHONOGRAPH RECORDINGS

Age - of Man, Shakespeare, with Sir John Giel gud on
Columbia
A Midsummer Night's Dream by William Shakespeare
with Paul Scoficld (SRS)

. \rthur Miller Reading from The Crucible, Death of a
Salesman (Spoken Arts)

Caeser and Cleopatra by Bernard Shaw with Claire
Bloom (TRS)

Children’s Record Guild: 1 Wish 1 Were; Midsummer
Night’s Dream (CRG)

Cyrano de Bergerac by Edmond Rostand with Ralph
Richardson (TRS) --

Death of a Salesman by Arthur Miller with Lee J. Cobb
(TRS)

Don Juan in Hell by Bernard Shaw with The First Drama
Quartette (Columbia)

Everyman with Burgess Meredith (Caedmon)

Hamlet by William Shakespeare with Paul Scoficld (SRS)

Henry 1V, Part | by William Shakesp care with The Swan
Theatre Piayers (Spoken Arts)

Henry 1V, Part If by William Shakespeare with The Swan
Theatre Players (Spoken Arts)

Henry V by William Shakespecare with The Swan Theatre
Players (Spoken Arts) ‘

Jason Robards, Jr. - Dramatic Readings from Eugene
O’Ncill: Long Day’s Journey Into Night; A Moon for
the Misbegotten; The Hairy Ape; The Iceman Cometh
(Columbia)

Julius Caesar by William Shakespeare with Ralph Rich-
ardson (SRS)

King Lear by’ William Shakespeare with Paul Scofield
(SRS)

King Richard 11 by William Shakespeare with John Giel-
gud (SRS)

Let’s Sing and Act Together (Classroom Materials)

Macbeth by William Shakespceare with Old Vic Company
(RCA)

Medea by Euripides with Judith Anderson (TRS)

Musical Plays for Special Days by Gil Slote (Folkways)

Ocdipus Rex by Sophocles with Douglas Campbell
(Caedmon)

One Man in His Time with Sir John Gielgud (Columbia)

Othello by William Shakespeare with Laurence Olivier
(RCA)

Romeo and Juliet by William Shakespeare with Clajre
Bloom (SRS)
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Sean O'Casey Reading from Juno and the Paycock, Pic-
tures in the Hallway, Inishfallen, Fare Thee Well
(Caedmon)

Shakespeare's Pronunciation with Helge Kokeritz (Yale)

Song Dramatizations for Children with Bob McFadden
(Classromm Materials)

Sonnets from the Portuguese - The barretes of Wimpole
Street with Katherine Cornell (Caedmon)

Spoon River Anthology by Edgar Lee Masters (Columbia)

Songs from Shakespeare’s Plays and Popular Songs of
Shakespeare’s Times by Tom Kines (Folkways)

Tennessee Williams Reading from The Glass Menagerie,
The Yellow Bird and Five Poems (Caedmon)

The lmportancc of Being Earnest by Oscar Wilde with
John Gielgud- (-Angel)

The Merchant of Venice by William Shakespeare vith
Hugh Griffith (SRS)

The School for Scandei-by-ﬁrthrd Sheridan with Ralph
Richardson (Command)

Tyron Guthrie-Lecture on *'Directing a Play”
(Folkways)

Understanding and Appreciation of Shakespeare by Mor-
ris Schreiber (Folkways)

16 M.M. FILMS

Shakespeare, Soul of an Age
2 reels 54 min. color

_Shakespearc, Ages of Man performed by Sir John Giclgud
dreels 104 min, b&w

FILMSTRIPS

Life in Elizabethan Time Scries
England During Reign of Queen Elizabeth
l.ife in Elizabethan l.ondon
The Theatre and the players
The Life of William Shakespeare
Shakespearc’s Theater
Prologde to the Giobe Theatre
The Playhouse Comes to London
The Globe Theater: Its Design and Construction
A Day at the Globe Theater
Stories from Shakcespeare
As You Like It
Midsummer Night's Dream
Macbeth
Hamlet
Henry V
Julius Caesar
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Cyrano de Bererac
Everyman

Hamlet

Julius Caesar
Oecdipus the King

R

SOUND FILMSTRIPS

Elizabethan Everyday Life
Shakespeare’s London

INSTRUCTIONAL MATERIALS KITS

(A Collection of Books, Films, Clothing, Paintings,

Statuary, Recordings and Realia on Selected Topics
or Subjects)

Japan

Westward Expansion (United States)
Illinois History

Turkey

Central America

OTHER AUDIO-VISUAL MATERIALS

Shakespeare: A Unit of Instruction for Ov¢rhead Pro-
jector with Teachers Manual and Tape Redording
1. Shakespeare and Character
2. Shakespeare and Imdger
3. Art of Shakespeare

a—

LOAN POLICIES
LOAN PERIOD .

Books are loaned for three weeks, pamphlets, bogk-
lets and cutriculum guides for as long as needed. Re-
¢rdings may be borrowed for two weeks. 16 m.m. films
are loaned for the show date; filmstrips for two weeks.
Equipment is loaned for a two week period.

Renewals will be granted upon special requests un-
less the article is previously commiteed.

CosT

The 1llinois Mid-State Center pays transportation
cost to the borrower; return transportation is paid by the

borrower, except for equipment which will be picked up
by a Mid-Sctate Center staff member.
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ILLINOIS MID-STATE
EDUCATIONAL CENTER

(Funded under USOE USEA Title 1))
905 N. Main Street

Normal, lilinois

o 309 - 452-4497

A Report of Activities and Projects
» July 1, 1968 - June 30, 1969 «
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* We are now nearing the end of a two year operational se-
quence for the “Fine Arts Educational Improvement Project’”
administered through the Illinois Mid-State Educational Center.

The project staff and Executive Committee recognize the
need for informing teachers, administrators, board of education
members and the public of the activities and projects engaged
in by this office. This report, therefore, 1s a summary of the
programs andactivities for the school year of 1968-69. It covers
only the major programs of the project. No attempt 1s made to
feport the other numerous services provided by and requested
of this office.

Ralph Woolard
Project Ditector

Edward Spry Donald Ellis
Music Director Drama Director

—

LIVE PERFORMANCES
1968-1969

MUSIC

PERFORMING
DATE ARTIST SCHooL
Sept. 23 Bedford Watkins, Lincoln School (Bloomington)
23 llarp'sichordist Centennial School (Bloomington)

24 Clinton High School

24 " Lincoln Elem. School {Clinton)
s " Lincoln High School

"5 " Lircoln Jr. High School
26 ' Central School (Pontiac)
26 " Pontiac High School

27 " Colene Hoose School {Normal)

" 27 "

Oakdale School (Normai)

Goodfield Grade School

Davenport Grade School (Eurcka)
Edwards Grade Schoo) (Bloomington)
Washington Grade (Bloomington)
Carlock Grade & Hudson Elem.

Oct. 14 Peoria Symphony
" 14 String Quartet
IS "

" IS ",
(13 l(’ "

Y16 " Towanda Grade & Eugene Field Elem.
2 " Brigham Grade (Bloomington)

Y21 " Tn Valley High School (Downs)
22 " Danvers High School

22 ' Mcl.can High School

"3 ' Gridley Grade Schoo!

R " Westview Grade (Fairbury)

Bellflower Grade School

Nov. 12 Kagaya Kazuko
12 " Saybrook Grade School

LY " . Artowsmith Grade School

s " Lake Fork Grade (M. Pulasky)
I | " Cornland Grade School

"ols ' Bitks Grade School (M. Pulask:)

" 22 University of [1l.

Mt. Pulaski High School
22 Flute Ensemble

Hartsburg-Emden High School

N New Holland-Middletown High
Dec. 5 ISU Women’s Chotus Chiddix Jr. High School (Normal)
" Clinton High $chool

Moore High School (Farmer City)
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% - Dec. 12 ISU Women's Chorus Washington Grade (Bloomington)
= 12 " Chenoa High School
-~ g RY " Grdley High School
§f " 10 Kagaya Kazuko, Riverview Grade (East Peoria)
¥ ?o10 Kotoist Germantown Grade
= {7y 12 ISU Men's Glee Club  Heyworth High School
28 "2 " Lincoln Jr. High School
o2 ' New Holland-Middletown High
4 " 13 Kagaya Kazuko Wapella Grade School
) 13 " Beason Grade School .
17 ISU Men's Glee Club  Woodland High School (Streator) H
3 S " Pontiac Central i o
B i ” Flanagan High School ;
Jan. 10 Kagaya Kazuko Odell Grade School .
10 ' Kempton Elementary School ' N
10 " Cabery Elementary School \
"‘ 14 Dave Hol.omb Tr: Valley High Schoel {Downs)
I Jazz Trio l.eRoy High School :
R Saybrook- Arrowsmith High School !
oS " - Lincoln High Schoo} :
1S ' Beason High School - -
15 ' Wapclla High School i
Feb. 3 1l Wesleyan U Heyworth Grade School :
b 3 Woodwind Quintet Lincoln Junior High }
> 3 " Ben Funk Grade School (Heyworth) H
" 4 " Woodland High School (Streator) H
' § » Flanagan High School {
" § " Graymont & Pontiac Esmen (Graymont) H
" b " Washington Grade (Pontiac)
: " 5 " Lincoln Grade (Pontiac)
" 5 " Ladd Grade (Pontiac)
" 6 " Franklin Grade (Bloomington)
"6 " Bent Grade (Bloomington) i
* 6 . " Fairview Grade (Normal)
"6 " Chiddix Jr. High (Normal) ; -
I S Chenoa High School
R B " Fairbury High School
* 14 Y Chatsworth High School —
" 14 Uof | Flute Moore High School (Farmer City) .
14  Ensemble L.eRoy High School i .
14 " Saybrook-Arrowsmith High School
( . " 17 ISU Brass Quintet Le¢Roy High School
o o7 " - Bellflower High & Grade i, o
1 17 ' Moore High School (Farmer City)
1 19 ISU Jazz Band Lincoln High School
S L " Clinton High School
20 " Octav'a High School (Colfax)
k 20 " Lexington High School
g "' 2§ ISU Brass Quintet Cornell Hign and Grade Schools >
! S | A7 ST Odell High and Grade Schools . * )
L 1 24 T Dwight High School
26 ' St. Mary's Grade School (Ponuac)
e 26 " Saunemin High School
"o26 " Tri Point High & Grade (Cullom)
1 " 27 ISU Concert Band Chiddix Jr. High Sckuwol (Normal) .
: " 27 1. Wesleyan U. Hopedale High School
" 27 Woodwind Quintet Stanford High Srhool
27 ' Atlanta High School
Mar 3 IWU Apollo Quartet Lincoln High School
" 3 " Elkhart High School P
" 3 " Mt. Pulaski High School § i
. " 3 ' Clinton Lligh School H
" 10 ISU Brass Quin(éts El Paso High School
o -
=




Chinton High School

S

R o A

Mar. 10 ISU Brass Quintets Eurcka High School
10 ' Metamora High School
"1l IWU Apollo Quartet Tr1 Valley High School (Downs)
o1l " LeRps High School
R I Minter Grade School
o1 " McLean High School
" 12 1SU Brass Quntet Edwards Grade School (Bloomington)
o2 " Sheridan Grade School (Bloomington)
o2 " - Jefferson Grade School (Bloomington)
o2 " Bloomington Jr. High School
" 13 18U Women's Chorus Lincoln High Schoe}
R E " Lincoln Jr. High School
Rk " Hartsburg-Emden High School
17 ISU Brass Quinter Roanoke-Benson High School
o7 i Low Point-Washburn High School
, "7 i Minonk High School
" o 19 WU Apallo Quartet Forrest High School
- "9 " Faitbury High School
AR L Westview Grade School (Fairbury)
! I ) ' Pontiac High School
Apr. 8 Bradley U. Chorale L.owpoint-Washburn Pigh School
; i 8 " £l Paso High Schoo
" 11 Uofl Flue - Octavia High Scncol (Colfax)
"o Ensemble l.exington High School
oo ” Central Catholic High School
' 21 ISU Concert Band Woodland High School (Streator)
o2 i Pontiac High School
. " - 24 1SU Varsity Band Hartsburg-Emden High School
. 24 " Elkhart High School
. 24 " Chenoa (evening performance)
; " 25 1SU Concert Band Roanoke-Benson High School
i t2s ' Eureka High School
: May 1 1SU Men’s Glee Club Bloomington Jr. High School
15 I 1 " Normal Community High School
{
|
§

MUSIC FIELD TRIPS
¢ November 1, 1968 — U of | Symphony Orchestra

at the Consistory in Bloomington
10:00 A.M, Concert
1:30 P.M. Concert
March 21, 1969 - L.S.U. Chorrs (Men’s, Women’s, Mixed)
at the Consistory in Bloomington
10:00 A.M. Concert
1:30 P.M. Concert

- Bloomington/Normal Symphony Concerts

100 tickets available for each of 4 concerts
3 Peoria Symphony Concerts
100 tickets available for each of 6 concerts

ART

Anchor Grade
Chestnut Grade

Sept. 26 Ceramics
Oct. 8 "

15 i Minonk Grade
"2 - " Epiphany Grade

St. Pauls Grade
Congerville Grade
Wapella Grade
Eureka High
Middletown Grad«
Chestnut Grade

28 Weaving
' 29 Ceramics
' 29 Weaving
" 29 Ceramics
Nov., 5§ i
%t 5 Weaving

T A Pt

i
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Nov. S5 Ceramics
LR

vy
Dec.
ry
1y
"
"

Jan.

Apr.

Ieb.

Mar,
Jan.

Feb.

May
May

12
14
14
15
19
19
26
26

3

18

25
26
28
10

ey
Weaving
Ceramics
Weaving
Ceramics
iR
Weaving
Ceramics
Weaving
Ceramics
Weaving
1Al
1y
14}

e
Ceramics
i3}
1
Weaving
"
Ceramics
e
Weaving
1A
i3]

Silk Screen
Weaving
"

Silk Screen
1

Architecture
Silk Screen
Architecture
Silk Sercen
Weaving

"

124
Architecture
Weaving
Silk Screen
Architecture
Weaving
Silk Screen
Weaving

"

1A)

Architecture
"

Silk Screen

\Middletown Jr. High
New Holland Grade
Lake Fork Grade
Washingten Grade
Beason - rade
Pontiac Esmean
Owego Grade

St. Clare Grade
Rooks Creek Grade
Trinity Grade
Lincoln Grade
I'mawty Grade |
Saybrook High School
Minonk Grade
Mcl.ean High -
Beason High

El Paso Grade

El Paso High
Heyworth Grade
Farmer City Grade
Flanagan High
Chatsworrtbh Grade
Piper City High

El Paso High

El Paso Grade
Goodficld Grade
Riverview Elem.
Piper City High
Normal Comrr. High
Congerville Grade
Downs High
Tri-Valley Grade
Bleomington tligh
Flanagan High
Downs High
Chenoa High
Towanda Grade
Towanda Grade
Woodland Grade
Mcl.can High
Fairbury High
Westview Grade
Hartsburg-Emden High
Gridley Grade
Chenoa Grade
Nestview Grade

[

Chenoa High
Beason High
Lincoln High

Additional Art Demonstrations:
— Logan County Fine Arts Fair

Ceramics
Weaving
Jewelry Making
Painting
Skcgchmg
Ceramics
Rupert Kilgore
Fdward Nieme
Rupert Kilgore
George Barford

Lincoln High School
122

(3]
[X]

"

M ..camxh\sschool
Minork Gradé School
Elkhart Grade School
Chenoa High School

Chatsworth High School

»
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25 Three Siilies

27
30 "
2 (1) _
14 " .
1 "

17 olass Menageric
21 Three Sillies

23
?5 ”"”
28 "

30 Glass Menagerie
i Three Sillies

4 Glass Menageric
6 Three Sillies
8 Glass Menagerie
13 Three Si‘l_l_i_cs‘
20 Glass Menagerie
25 "

2 Three Sillies
4 Glass Menagerie

9 ”"”
11 ”"”
13 "

16 Three Sillies
18 Glass Menageric

8 Androcles and the

9 Lion
lo "
11 "
15 "

31 Glass Mcnagerie

3

5 Androcles and the
7 Lion
‘0 "

14 Glass Menagerie
17 - "

19 Androcles and the
21 Lion

24 Glass Menageric
-6  Androcles and the
28— Ling . )
10 Gilass Menagerie
17 Andi:rles and the

19 Lion
2] "
22 "

24 Taming of the Shrew
26_ ) "

28 Glass Mcnagerie

u "

14 Taming of the Shrew
16 "

18 ”"”
21 L]

23  Androcles and the L.ion

25 Taming of the Shre v

DRAMA

Trinity Grade (Bloomington)
Douglas Grade (Clinton,

LeRoy Grade (2 perf)

St.. Clare Grade (Bloomingto.)
Centennial Grade (El Paso)
Farmer City Grade

Normal Comm. High

Heyworth Grade

Elkhart Grade -
Brigham Gradc {tlormal) 13
Fairview Grade (Wormal)® ¥ 77—~
Central Catholic High v
Lincoln Grade (Bloomington)
Lincoln }r. High (Fairbury)

Ben Funk Grade (Shirley)
Farmer City High

Washington Grade (Bloomington)
Jetferson Giade (Bloomington)
LeRoy High

Pontia. High -

" University High (Normal)

Meadowbrook Grade (Forrest)
Mctamora High

Danvers High

Stanford High

Fairbwy High

Washburn High

Rayinond Grade (Bloomington)
Tri-Valley High (Downs)
I.exington High

Metc.a:l(

Heyworth Grade e
Heyworth High

Atlanta High

Oakdale Grade (Normal)
Washington Grade (Bloomington)
Chenoa Grade
Hartsburg-Emden High
McLean High

Colene Hoose (Normal)
LeRoy Grade

Cha:sworth High

Kenney Grade

Sheridan Grade (Bloomingion)
Saybrook High

Trinity Grade (Bloomington)
Farmer City Grade
Congerville Grade
Dwight'Grade

Clinton High

LeRoy High

Hopedale High

Gridley High

Chenoa High

Lincoln High

Farmer City High

Normal Comm. High

Lincoln Grade (Bloomington)
Pontiac tligh

Mot
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% Apr. 28 Androcle<andthe Lion Saunemin High
& 30 "™ Octavia High (Colfax)
. 3 May 2 Taming of the Shrew Central Catholic High
2 " 5 i Lexington High
= " 7 Andrac'es andthe Lion Ben Funk Grade (Shirley)
I " 9 " Lexington Grade
. g i% A Vi ' Mt. Pulask: Grade
E ERE] " Cenennial Grade (Bloomington) E
It "6 " Westview Grade (Fairbury) 2 perf. 3
i "9 " Meadowbrook Grade (Forrest) 3 e
IR " 21 T.ming of the Shrew Dwight High
_,..H‘E:’—?.Z_-QE; —~ BET—
i,‘_, On campus performance of Taming of the Skrew - 1SU
3 March's, 6, =, 8,9, 12, 13, 14, 15, 16 -
2 1000 students
g v
§ Summer Theatre -- lllinois Wesleyan University
- Summer of 1968
4 N 1700 students
IN-SERVICE EDUCATION PROGRAMS
MUSIC - WORKSHOPS AND CLINICS .
. v’ DATE LOCATION SESSIONS
3 Sept. 10,1968 LS.U. Conference for 1 (day long)
. Music Education session
Oct. 1-Nov.S, Chenoa Unit Dist. 49 6 sessions
1968 General Music 1}4 hts. each
= Oct. 3-Oct. 24, Lincoln Unit Dist, #27 4 sessions
] 1968 General Music 1'4 hrs. each
Jan. 14-Feb. 18, Flanagan Unit 4 — 6 sessions
1969 Gridley Umit #10 1'4 hrs. ecach
- General Music . el
‘ ’ Apr. 16-May 21, Riverview C. C. Unit #2° 6 sessions - —
1969 General Music 1Y% hrs. each
e~ ART WORKSHOPS
N ( J DATES LGCATION SESSIONS ’
= Oct. S-Dec. 5 Bloomington District #87 6 sessions
2Y; hrs. each .
Oct. 28-Dec. 2 New Hoiland Grade School 5 sessions
2%; hrs. cach
Nov. 5-Nov. 26 Lincoln Elementary Schools 4 scssions
244 hrs. cach
Nov. 7-Dec. 17 Forrest Grade School 6 sessions
25 hrs. each
. ‘ Feb.13-Mar, 20 Farmer City Etementary School 6 sessions
. : 2 hrs. each
DRAMA WORKSHOPS
Creative Drama Workshop for Title 1 Reading Teachers of Livingston
County — February 6 ~— Winston Churchill College -
. : RESOURCE CENTER MATERIALS
Q £ One hundred cighteen s.hools have used the tesource center this

Aruitoxt provided by Eic: - in
B




——

; year and over 900 teachers have used resource materials provided by
the Illinois Mid-State Educational Ceater.

PILOT PROGRAMS
MustiC -

Suzuki String Instruction

This pilot program has been conducted for two years at Trinity
l.utheran Grade School in Bloomington, 1Hinois and at Oakdale Grade
School in Normal, Hlinois. It is an adaptation of z method developed
in Japan and has been selccted as a ptlot program to determine if it
can be successfully used in American Schools.

~KRT

A unique program of 1nstruction has been developed in the Wood-
land School District # 5. The program involves usirg the ralents of
: ’ several_mothers with training in are who have volunteered to assist
B elementary teachers with the art programs. Consultant help as well
as material help has been given through the ceater and a part-time
teacher has been furnished to give additional direction to the teach-
2 er of art in that school district, -

ADDITIONAL ACTIVITIES
SATURDAY ART CENTERS

Four centers for the teaching of art .o ve-ondary school stu-
dents, were establisned and operated in the followirg school districus:
Washburn Community Unit Schools
Roanoke Benson Community Unit Schuols
Olympia Community Unit Schools
Hartshurg-Emden Community Unit Schools

ADULT ART PROGRAMS

: Three evening art centers for adults were established atthe
. . request of the followiig schools and communitics: .
) Chenoa, 1llino1s
* Flanagan, lllino:s ¢

Eureka, [llinois
Bloomington, I1lino1s

- \i"
b
SUMMARY OF QUANTITATIVE INFORMAY ION . \
LIVE PERFORMANCE -
. Ant 72 demonstrations 11,300 pupils in attendance
. " Music 134 performances 58,050 "
_Drama 75 ' 29,262 "

RESOURCE CENTER
i Number of schools using center 118
¢ Number of teachers using materials 950

§ INSERVICE EDUCATION

)

1 Art 5 workshops series 155 enrolled
Music 5 wotkshops or clinics 2690 **
Drama 1 workshop {35 ”"
SATURDAY CENTER SUMMARY =« -—-— )
Art 4 centers 155 enrolled
. : ' , -
Q §
" ERIC ,
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GUEST CLINICIAN:

GERALD WILSCN, ARRANGER-COMPOSER

LOS ANGELES, CALIFORNIA

-




SCHOOL

s

10:00 a.m, -

ILLINOIS CENTRAL JUNIOR
COLLEGE

Richard Richardson, Director

11:00 a.m,

CHAMPAIGN CENTRAL HIGH
SCHOOL

Richard Dunscomb, Director

1:30 p.m,
AUBURN SENIOR HIGH/SCHOOL
- Roger Ellis, Director

2:30
HERSCHER HIGH SCHOOL
Dale Hopper, Director

3:30 p.m.
ILLINOIS STATE UNI'VERSITY
STATESMEN -
Kenneth Kistner, Director
featuring
GERALD WILSON

-

COMPOSITION ARRANGER )
Mercy, Mercy, Mercy Phil Wilson

Where We Are Rich Richardson
Child's Play : Rich Richardson
Little Green Apples Rich Richardson
Stoned Soul Picnic Rich Richardson

That Lovin' Feelin'

Something For Cat H. Mancini
Mercy, Mercy, Mercy Phil Wilson
Norweglan Wood 8ill Holman
Ur, Up and Away Les Hooper
Lonly Pircus Les Hooper
Dreari.sville Bobby Lewls
Li't Darling Neal Hefti
Girl Talk Bobby Lewls
March Winds Bobby Lewis

Program to be announced

Program to be announced

s g ey - b
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GERALD WILSON

Gl

Gerald Wilson is a musician who not only knows how tc olay the trumpet (he

has played with the Jimmy Lunceford, Count Basie, Dizzy Gillespie, and Duke

SRR

Ellington bands), but also knows how to compose and ;rrange for the big band (his

DRER A

arrangements are found in the aforementioned band libraries, plus arrangements for
Nancy Witson, Ella Fitzgerald, Julie London, Groove Holms, movie sound tracks
and television). But mest important, his own big band is one of the proving grounds
for young musicilans endeavoring to become professional jazz musictans. For years,
his band has been high in the annual Dowrbeat poll, which lists the most highly
respected bands in the nation. Gerald's record albums always receive the highest
critical praise (his latest ;;bum, Eternal Equinox, recelved a **** {n the March 19,

1970 issue of Downbeat). His musical achievements have ear"ned him a place in the

-3

1968 Who's Who in America.

-
STAGE B8AND CLINIC-FESTIVAL IPONSORS .

ILLINOIS MID-STATE EDUCATIONAL CENTER
Ed Spry, Music Director

ILLINOIS STATE OFFICE GF PUBLIC INSTRUCTION
Frank Laurie, Supervisor of Music

WIS Sl

v

At

Al
13
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ILLINOIS STATE UNIVERSITY MUSIC DEPARTMENT

WIND AND PERCUSSION FACULTY

—

Flute Trumpet

Elizabeth McGraw Arden Vance

Oboe ~7 French Horn :
-David Sheaffer Phili: Hillstrom &
Bassoon Trombone

James Thornton George Foeller

Clarinet . Tuba s \;

Doris Hardine Ed Livingston e

Sax%one Percussion
Kenneth Kistner Roger Faulmann

z B
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Mid-State Conference
for o
Music Education

Cooperotively Sponsored

by

OFFICE OF THE -
SUPERINTENDENT OF
PUBLIC INSTRUCTION

Ray Page, Superintendent
Frank Laurie, Music Supervisor

and

ILLINOIS MID-STATE
EDUCATIONAL CENTER
Ralph Woolard, Project Director
Edword Spry, Musi : Director

at

IHlinois Wesleyan University
Memorial Center
Bloomington, lllinois

October 1, 1969

&
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GEORGE M. IRWIN
Keynote Speaker

George M. Irwin 1s chairman and founder of Asso-

ciated Councils of the Arts; chairman, Iilinois Arts

Council; President, Quincy Societv of Fine Arts;

chairman of the Board, Quincy Compressor Division

of Colt Industries, Inc; and founder and conductor of

the Quincy Symphony Orchestra from 1948-1964 and

its general director from 1964-67. He is Arts Consule- i
ant for the Peace Lorps, Governing. Member of the

Chicago Symphony Orchestid, Vice President of Quin-

cy Art Club, Board Member of Culver-Stockton Col-

lege, Canton, Mo., and Blessing Hospital, Quincy, N
lilinois. Mr. lrwin received his B.A. degree from the

University of Michigan.

[N

B x

-

THOMAS J. WISNIEWSKI

e

Thomas J. Wisnizwski is presently Assistant Pro-
fessor of Music and Strirg Education and Extension
Specialist at the University of lllinois. He holds
bachelor of music degree from American Conservatory
and masters degree from Northem Illinois University.
Mr. Wisniewski is educational consultant to William
Lewis and Son, author, clinician and recitalist. He
has been president and treasurer of Northern itlinois
Grade School Orchestra Association and National
Chairman of High School Orchestra Committec-Asta,
as well as Pizsident of Districe 1, lllinois Asta.

-
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%% . . PROGRANM §§
| 4 THE SECOND 2
. § r MID-STATE CONFERENCE FOR MUSIC EDUCATION §
2 MEMORIAL CENTER
% ILLINOIS WESLEYAN UNIVERSITY 2
g E
% October 1, 1969 ‘ :
/ £ The purpose of this conference is to seek and E
E discuss innovativé techniques in the field of music :
g education. Participants of this conference include g
- music educators from all levels, elementary through e 3
% college; administrators, superintendents and princi- H
g pals; classroom teachers; members of boards of edu- 3
£ cation; representatives of music industry; and stu- :
£ dents, college and high achool. :
£ i 1
2 THE SCHEDULE ;
§ 8:00-8:45 A M, Registration and coffee
£ Main Lounge :
£ . .
) § 8:45-9:55 A M, . Opening Session - Main Lounge
% V L ‘ Ppresiding: Mr. Ed Spry,
£ {% . Music Director,
P e : Illinois Mid-State
§ Edncational Center
Welcome: Dr. Carl M, Neumeyer
Dirsctor, School of
Music, Illinois - J
- Wesleyan University
§% Keynote "The Arts: Problenms,
= "Address: Predictions, Potentials
2 _ and People"

Mr, George Irwin




10:00-11:50 A.M, GROUP DISCUSSION PERIOD

Group I The Davidson Room
Mr, Roger B, Gomien, Leader
Miss Paula Mason, Recorder

Group II The Executive Lounge
Dr, Arthur Custer, Leader
Miss Dorothy Spinka, Recorder

Group III Patio "A"
Mrs, Harriet Mogge, Leader
Mr. Robert Duham, Recorder

Group IV - Patio "B"
Mr., Loren Zimmerman, Leader
Mrs, Judith Steers, Recorder

Group V. Patio "C"
-, Dr, Robert Jones, Leader
Miss Ruth Elston, Recorder
Group VI The Music Room '
Dr, James Robertson, Leader
Miss Carol Giagnoni, Recorder

Group VII The "Dug-Out"-Conference Room
Miss Janet Kingsley, Leader
Mr, William Froom, Recorder

Group VIII The President's Room
" Dr, Gordon Bird, Leader
Miss Carol O'Hare, Recorder

During the discussion periods Dr, William Johnston
and Mr. Frank Laurie, Music Supervisors for the
O0ffice of the Superintendent of Public Instruction,
will drep in to chat with eaci. group and perhaps
ansvwer questions that might exist,
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DISCUSSION TOPICS

What is being done, or should be done, for the
non-organization music makers in the schools?

(1.e., planizts, guitarists, folk singers, and
music consumers’ .

What should the muiiéfe&ucabion program in your

schoo). give to the students?...,the community at e
large? )

What 1s the function of the contemporary sound in

our schools? (i.e,, jazz, rock, electronic music
experiences, etc.) )

L2y ]

These questions may be approached at the discretion
of the group leader and/gr members, .. .innovate,
speculate, agitate!

-

R <
12:00 Noon-1:25 P,M, Luncheon - Main Lounge

Entertainment: Father Rlanagan's

Boys Town Chuir
Msgr. Francis P,
Schmitt, anductor

Address: "Phe Hissing
Ingredient™"

Mr, Tom Wisnlewski
1:35-2:55 P.M, GROUP DISCUSSION PERIOD

Please return to the same
group and location,

—_—f T
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3:00-4:15 P

M. Closing Session - Main Lounge

Reports: Group Leaders and/or
recorders (five Ty

minutes each) }
¥inal
. Thought:  "The Direction of
Music Education in
Illinois"

Mr. Christopher
(Chris) Izzo

Participants

Dr, Gordon Bird, President, IMEA, Director of Bands, NIU
Dr, Arthur Custer, Project Director, MECA,St,.Louis, Mo.

Mr. Robert Duham, Music Eq. Major. IWU

Miss Ruth Elston, Music Ed, Major, ISU . -

Mr, William

Froom, Music Ed, Major, IWU

Miss Carol Giagnoni, Music Ed, Ma jor, ISU ‘
Mr. Robert B, Gomien,Attorney at Law & Bd, Mbr., Dwight
Mr, George M, ITrwin (see pags 2 of program) N

Mr. Christopher Izzo (see page 7 of program)

Dr. William

L. Johnston, OSPI, Springfield -

Dr. Robert Jones, Supt., Lincoln H, S., 'Lincoln

Miss Janet Kingsley, Music Supervisor Bellwood Schools
Mr. Frank Laurie, OSPI, Springfield

Miss Paula Mason, Music Ed, Major, IWU . : E
Hiss Judith Mathieson, Music Assistant, IMSEC, ISU -
Mrs. Harriet Mogge, Ed. Director, S:mmy Burchard Co.

Mrs, Marcia Mool, Secretary, IMSEC, El1 Paso o

Dr, Carl Noumeyer, Director, School of Music, IWO - -

Miss Carol O'Hare, Music Ed, Major, ISU o

Mrs, Marilyn Porter, Secretary, IMSEC, Chenoa

Dr. James Robertson, Prof. of Music EIU '

Msgr, Francis P, Schmitt (see page 7 of program)

Miss Dorothy
HI'. Ed Spry,

Spinka, Music Ed, Major, IWU
Music Director, IMSEC, Bloomington

Mrs, Judith Steers, Grad, Assistant, Music Ed,, ISU
Mr. Thomas J, Wisniewski (c£1e page 2 of Program)

Mr. Ralph W,

Woolard, Project Director, IMSEC, Chenoa

Mr, Loren Zimmerman, Pres,, Bysrly Music Co., & Board Mbr,
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The choir is directed by Msgr. Francis P. Schmitt who has been with the choir since 1941, Since
sthat ' ¢ he has developed, the choir from an amateur group intv a choir hailed by critis as *“*second

to none and superior to most.”’

FATHER FLANAGAN"S BOYS TOWN CHOIR

The concert choir group which is gleaned from three other choirs of two hundred fifty boys re-
-hearses daily and performs -cach Sunday at High Mass in the Dowd Memonial Chapel at the school,
The Boys Town Concert Choir has been making #nnual concert tours across the nation since 1946.

CHRISTOPYER 1ZZ0O

Christopher 1z2o is Executive Secretary of the Illinois Music
Educators Association. He has been a music educator for the
past twenty years with the exception of a seven-ycar period
that he was a professional performer and did radio, club and
television work.  He is also an adjudicator and clinician. He
is presentdy director of the LaSalle Peru {ligh School band
that has received superior ratings, Class AA from 1960-69.
The band was invited to participate in the Tournament of
Roscs and were first place grand winner of Virginmia Beach
Festival and honor band at the festival,
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- ee me—- 3. Clinics will be included with some p-rformances.

fitinois Mid-State Educational Center
Music Activities 196970 e

Gonemj Music We:'ishops for Elementary Teachers;

Three series will be held in various distticts and areas of the five counties.
* for workshop series in your district should be made to the IMSE" office
" Workshop Festival Coricerts are.also being planned.

Requests
Ten band Clinic

Clinics for Music Specialists: L

- At the request and inititive of instrumental or vocal music teachers, a clinic can be
planned for your district or school. A Suzuki Sering Instrument Workshop wil! be held
October 10th at 9:30 AM at Bloomington Junior ki;+ School.

Music and the At;odomics: C

Music specialists will be available to 21k to social studies, mathema:i;s, foreign lan-

guage, sciznce or English classes concerming the relationship 6f music to these disci-
plines. *

Resource Center:

Additional films have been secured. The Leonard Dernstein Series has been completed.
Ve also have two sets of Mary Helen Richar!s Threshoids of Music Charts and a set of
.ten soprano and five alto recorders. .

———
Live Performonce:

1. Sophistication of pre-performance vaterials.

2. ‘Structuriag the program and mairta‘ning more cuality control of performing groups.

Pilot Program:

Band Clinic Workshop Festival Concerts will be instituted in schools requesting them_in
. “the project area. Arrang:mentd have been made to conduct ten of these céncerts:

e 4

: —. 1)
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Announcing

A SUZUKI WQRKSHOP

L3

° . This workshop will feature methods of group string instruction
as demnnstrated by The Talent Education Group, from Japan.
Including the students (children), teachers and coordinators
that work with Dr. Shinichi Suzuki.

.

The workshop will be held at Bloomington Junior High School,
510 East Washington Street, Bloomington, Illinois,

The Time: 9:30 A.M.
The Date: PFriday, October 10, 1969

Regist ratioﬁ" Fees:

A R e S T D B R e e L

1, Ceneral admission for students, parents or
teachers - $1.50 ,

Children, 3rd grade or below accompanied by a parent -
- $1,50 for both child and parent. S Wit

N
.

—

3. All public, parochial «nd private schools (K-lz)
in the Illinois Mid-State Educational Center area -
$5.00 for entire group of students and teachers.

o r— L —

Sponsoring agencies:

Illincis Mid-State Educational Center

Bloomington Public Schools, District #87
-Illinois State University School of Music e T
Illinois Hesleyan University School of Music

- RESERVATIONS SHOULD BE.MADE BY WEDNESDAYL OCTOBER 1, 1969

— e e ——T—— et 3 it

Make checks payable to: Illinois Mid-State-Educational Center .

WMMWWWMWWWWMMMWMMMMW””“
. )

Mail check and reservation attached to:

Ed Spry, Music Director

.. X1linois Mid-State Educational Center
\ " 905 N. Main Street Ll :
| Normal, Illinofgsr=—7" ) o ’ E B

AL S R MWWMWWW»
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SUZUKI FESTIVAL PROARAM

Rehearsal, May 9; Performance May 23; 1.S.U.; Normal, Illinois

Kendall Zenon

Book Book ‘ Group I T
~x VI " Allegro * Flocco
fvI Sonata No. 4 in D Major Handel
¢ Larghetto
Allegro (lth movement)
2 Country Dance (Repeat good) von Weber
IV & V. Allegro from Concerto in A Minor Vivaldi
. Group II
11 I Andantion — ‘ Suzuki
II I May Song (Mailied) (Repeat) _Germen
I I Lullaby (Lied) German
I I Song of the Wind (Warnung) (Repeat) Germen
Hot Cross Buns English (?)
(Play four times, Start with 2 on E, Then
repeat on A, D, G. . Start with a down bow -
on each_shrings
I I .. Twinkle, Twinkle Little Star
(omit triplet variation)
Group III
~-IV Allegro Moderato from Concerto No. 2 Seitz -
“in @ Major
III Gavotte No. C Bach
(repeat only short sections) ;
- III Humoreske . _ . - Dvorak
IIT .. - IX Minvet (All repeats except in D.C.) Boccherini
III. II Gavotte Lully
III Ik Witches' Dance Paganini
I1X II Musette (Both repeats) . Bach
II -1 - Minuet, No. 3 (Both repeats) : Bach
II I Perpetual Motion ‘Suzuki
(Observe that last note is a quarter) (Ve
’ will do the sixteenth Thote variation which
should also be_ended with a quarter note.)
II I Allegro —_ Suzuki

You may enter at the beginning of any number in the three groups
and are expected to play to tne end of that group. You may play
in more than one group. You are expected to listen to records
or tapes of these numbers. All music is to-be memorized,

Illinois Mid-= tate Educational Center is helping with Festival
Arrangements but 13 not underwriting the cost this year., Each

student should pay a registration fee of one dollar ($1.00) to
his teacher by March 20.

Parents who are learning to piay with their children are welcome

‘to perform with the students.
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J1l1nois Miﬁjgtate Educational Center
905 N. Main
Normal, Illinois .
Announcement
iaﬁ "CARL ORFF WORKSHOPS"

for General Music Teachers

Co=Sponsored By
Illinoils Mid-State Educational Center
and
Office of Superintendent of Public Instruction

FPebruary 3, 1970: (Tuesday) AT PONTIAC S
. Lincoln Grade School
[ e 614 S. Main St.

Pontlac, Il1linois
. - Morning Session - 10:00-12:00 .
¢ Afternoon Session - 1:30-3:30
Chairman - Mrs, Virginia Voss

February 4, 1970: (Wednesday) AT LINCOLN
Abe Lincoln Grade School
1507 d§. McLean St.
Lincoln, Illinois
Morning Session - 10:00-12:00
Afternoon Session - 1:30-3:30
Chairman - llrs. Virginia Langellier

Both Workshops will stress practical teaching methods
. using orff equipment and materials. Demonstrations
will be done with children from the lo.al schocls.

Pleasr send registration sheet on or bhefore Jan. 28th to:

Ed Spry, Music Director
) Illinois Mid-State Educational Center
} 905 N. Main

Normal, Illinois 61761

3

T c e = - Pree = == = =@ = = = = = Free = ~ = — = Free = = = = = Free « = <
- Name School
School address _ School Phone

D

I will attend, Pontiac, Feb., 3 ( ) or Lincoln Feb, 4 ( )
(Please check workshop you will be attending)
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- BAND CLIRIC-WORKSHOP
and
- ’ CONCGCERT

“Peaturing o

THE PONTIAC GRADE SCHOOL BAND S
- ' and i
THE ILLINOIS STATE UNIVERSITY CONCERT BAND

GEORGE P, POELIER-
Conductor=Master Clinieian

_d

. The Workehop Teag:
Catherine Cortman—" . ' Flute Specialist
Judith Pellegrino Double Reed Specialist

Patricia Wosniak - _Clarinst pecialist
Margarst Hegeman Suoﬁsmo & Lok Woodwind Specislist

‘David Blssst o Trumpet Spocialist
D-nald Jeanss Trombone Specialist .

Susan Wells Tuba & Baritone Horn Speocialist
Gordon [Warren " Persussion:Specialist

~ -7

. Presented by o
I1linois Mid-State Educational Jenter
: e

.. In Coopération with’ p
Pontiao Commity Consolidated Distriot Humber u29

=7

‘r.bruuvy 12, 1970 L 5 7130 PN,

Pontiac Central Gradoé,Sobool Auditorium
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‘" PROGRAM ' "'r

Pontiac Grade School Band

1

'

Huldigungsmarch

oo,
i

ag o, ;

Grieg~Henderson .

*  Scherzine Beethoven-Powell
Carnival of Venice: : g2’ app,  Jay Wallace
- Mrs, Marjorie Kiper, _
- Alto Saxophone Soloiﬂ: 7
: ‘ S PO ’h h
-‘Russian Choral- and Overture ' Issac -
You're & grand 0l1d Flag —7—_'_' ' o Cohan-~0sterling
Sak ‘;“ ‘s 4 - o . )
INTERMISSION
&
3 :
TEe 0 e {
_’ ’ = . The" .Ell%_nois State University C'onoo:rt ;Band P oeal,
I y Diet o
g, R Pﬂogram to ha selected frmnn..: : T e
;«_: '::r.,-’ f.':| * Z { v, .t 6;1{)(;-; Xise e -..5;- . _.‘,e e —,1_-'
éamivn . L a H Owen. Haed
i DoaTatiegd. - Ay
Ruas'ian Cbriﬂmas Musie - &um Ree,d
The Children'!s March : Edwin F, Goldman
- M & P R VT
Don Camiilo , Johnny Richards
: goytigal g Lo R 3.
014 Comrades Oarl Te:lke
e
Frenes} ) arr. Lou Kratzer
- Edyaz'd Livingstdn; tubaist - . -
. Dance Var: Atione ) "-. Ingolf.Dahl
The Free Lance Karth:~ -~  bzif - - John: P¢.Sousa
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% PONTIAC GRADE SCHOOL BAND
£ . s . Personnel
% R ,x - o e
& - 777 -Flutes 1st Alto Sax 1st Trombone
& Susan Vertrees Floy Sparky Scott Hamilton
= Barbara Sermens Donna Popp Carl Sellmyer :
g Anne Lame Becky Deemer - :
] Mitzi Guminski 2nd Trombone ;
= Joni Gibson 2ad Alto Sax Chuck Harris 1
2 Mar—~ Maley Becky Kuhl Todd Johnson i
= Ruth Kalkwarf Richard Higbie - ;
Z ¢ Cindy Dodson e 3rd Trombone f
£ "I‘enor S“ax Dan Smith
= ."Oboe David Robinson Pavid Brue
E =" David Strang :
M Al%o Hoin .Baritone
& Ba%soon Steve Durham Rick Reno
: athy Schopp . Becky Maley
& . . * ' 1s¥% Cornet -
i last Clarinet Jay Lowenthal Basses
| Susan Hockenberry *Cralg. Buzbee Neil Fradenburgh
= . T Connle Hassinger - Rocky ‘Pulliam Doug Nicéholson - .i
4 Jean Donnell Jim Brockman Johan Ewalt a
%f Kendal Greider Carey Clutts -
Percussion
% 2nd Clarinet - 2rnd Cornet _ Jay Aussieker
& Nancy Dehm ) Gary Lebo Steve Staulcup
% Joyce Anne Brue Anns Rudnicki . Charles Lame $
% Peggy Knight Bernadette List John Clutts -
F ‘Mary Tucker David Ioder Jon -McA1lister ;
£ .- Tom- Sancken Mile Pagel
E . 3rd Clarinet . Pat Herncjar Paul Byrne
g - Beverly Bressner :
] Rose Maley * 3rd Cornet i
3 : Julie Maxson Ken' Schopp
g Jessica Lovslock Charles Larsen
. . Beverly Henry Erick Sweitzer’ i
= Kathy Deemer - Bob Franzo
~Julla Chapman . =~ ... Bcb Eacret
Krthleen Edinger Bob Comens
-2 — Bill Swager
§ . Bass Clarinet
= e Kokay Ridout
% "Jeanet%e Larsen >
A j‘ Hl‘. Hax Mye"s f
ol Superintendent Dletr..ot #429
§ " Mr, Robert Beebe, Band Director Mra., Gladys Le.ubhan,
% -Pontiac Grade School. Pri-nci.pel Q4anttal Grade School -
=  Mr, Ralph Woolard, Project Directsr, Illinoie Mid-State £ducational Center
§ Hr. Edward ‘N, Spry, Music Director, Illinoie Mid-State Educationel Center

=

- 3
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THE ILLINOIS STATE UNIVERSITY CONCERT BAND

[RISRTIC N

GEORGE P

Flutés :
c.atharina Corrman

Cheryl DePaepe
Deanna Seelock

: Jemes Morstadt
Denish Klang ' Kenneth Yarwood
Pamela Hickey !
.Horns
" Oboes X “Ann Gardner
.. Trudy Mitchell George York
: ' Susan Blew' Michael Saul °
% Thomas Noecker
i Bnuoons ' _ )
; Judith Pellogm ino Trumpets ¢nd Cornets
; ..Evelyn Brab(nt . David Blsset
i * Jan=Gordon- Flatcber
5y ‘Soprano Clavdnet » John Turnbull:
' ; Bruce Meck . Robert-Fund .
i Patricid Wozniak lawrence Ponser. .
i Eu:ﬁ:tigurnhnhauson Robert Adams ’
’ eller Frederick Lestiaa, ..
William Veriock __—
.Jane Whited

William Birkner
Cindy Heinrich
Constance Herink

Aito Clarinets

Beverly Bishop
Linda Scharer

. FOELIER, Conductor

Personnel

- Saxophcnes.
Paula Bonucchi
Glenn Pierre

Trombones

- Donald Jeanes °
Ronald Makeever
Sau-iel Herring
Fred Lange
Gerald Kukuck

Baritones '
Gregory Anthony _ _
Bass Clarinets Susen Wells
Margeret Hageman

David Kinney

Contra Clarinst—
Marilyn Mau

Rex Bensog

Tubas
Richard Barnet

" Lynn Mabie
James Holm , _.7%

¢~

Percussion- o "\
- .-~ Gordon Yarren ~

| , s _ Jennifer Edburg = -
[ PR o T T Y Robart G111 ' "
i : T : ' - ~ - Bruce Helsoh ’

. ; .

i
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Centennial Lecture Hall
Illinois State University
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May 23, 1970 \ 2:00 P.M,
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_ Sponsored by

Bloomington/Normal Area String- Teachers
and —
Ill‘noia Mid-State Educational Center

. s e

i

Dorothy C, Walker, Festiva& Coordinator
Edward N. Spry, Music Director, -IMSEC




"PATLENT IS EVZRYWHEREM

Dr. Shinichi Suzuki has proven ‘iis
conclusively by produring many hunc eds of
violinists in Jzpan with his system of
"Talent Education.” The moment a child
acquires a basic vocabulary in his native
tongue he is.eliginic “c hegin, often at
the age of two and cne half or three. The
mother takes the lessons with the child,
practices at home wi“h him and plays re-
cordings of the pie-=2s. The lasf 1s essen-
tial in develoning in the child a demand for
beauty of tone and e2xact pitch. Reading
music is not tauv~iat 'm%til the child has
reached a considzraghble degree of acvancement.
Listening, not reccdirg, is developed first,
A series of pleces preparsd by Dr. Suzuki in
graduated order of difficulty 1is used where-
ever, the method is teught. This makes pos-
sible such demonstraticins as we offer today
with brief rchearsins, -

SUZU¥TI TEACHERS
Mrs. Edith Fraser, ’zoria --5
Mrs. Pearl Funk, Blooiaington --13
Mrs. Helen Hannah, Lincoln --19
Mrs. Lois Irion, Ctizva ==7
Mr. Duncan Miller, licrmal --1
Mrs., Mary Nagy, Dzecotur --10
Mrs. Norma Olsen, Zloonington =-3
Yirs. Miriam Oppelt, Hormal --6
Mrs. Janice Sleetcor, Zloomington --11
Mrs. Dorothy Weiker, Blcomington ~-33
Mrs. Laura Whickerrn m, Peoria --3
Mrs., Jo Faulmann, Pornmil -1

- i

ACCONPANIS

Dr. R. Bedford Watkins, Professor of HMusic,
I1linois VW:slayan University

DFDICATION

iodays prog~am is dedicated to Mrs.
Dorothy Walker, vho has given so very-much
of her time and outstan@ing talent to this
community. Countlcss students, parents,
fellow teachers, and friends will long re-
member this most gracious lady. Sioux City,
Towse will be Mrs, Yalkers new place of
residence and we arc quite certain that very
soon "Sioux City" -r111 doubtless be known as
"Suzuki City."
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Group I
| Allegro Fiocco
Sonata No. 4 in D Major Handel
B Laighetto ¢
& Allegro
% Country Dance Von Weber
2 Concerto for two Violins in d Minor Bach
& Vivance * -
& Concerto in a Minor Vivaldi
£ Allegro - —
% : "Group IY
¢ Andantion Suzuki
£ May Song - German
§ Lullaby German
& Song of the Wind German
§ Hot Cross Buns English
Z Twinkle, Twinkle Little Star French
§§ - Group IIX
£ Concerto No. 2 in G Major Seitz
E - Allegro Moderator
E Gavotte No. 2 — Bach
; Humoreske Dvorak
= Minuet Boccherine
Cavotte Lully
Witches' Dance _ Paganini
Musette Bach
Minuet No, 3 Bach
. ==Rerpetual Motion Suguki
Allegro

‘Name drade
Amy' Abels 6

Anne Abels K
Cathy Adams - L]
Carolyn Anliker PS -
Mike Ballas - 3
Cheryl Baller 6

P " FESTIVAL PROGRAM

Suzuki-

SUZJKI STUDENTS

s * & & @
Namne Grade -
Tammy Balls ~— 6
- Margaret Bardgety 6
Martha Barker 10
“Joel ‘Batty - 1
Kent Bowen ' 1,
David Bradbury 6
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SUZUKI STUDENTS CON'T

Karen Bradbury
Aileen Brown
Diane Brown
Kathy Brown
Joanne Christian
Billy Conklin
Holly Conklin
John Conklin
Tommy Conklin
Kent Conness
Carmen Sue Cox
Mary Frances Cox
Greg Cunningham
Laura Dahmm
Vivian Dahmm
Bobby Dennis
Larry Dennis
Kathy Falb
Elaine Ferguson
Douglas Ficca
Cary Gaffney
Gary Gehlbach
Cary Goldberg
Marcia Gronert
David Harley
Carol Hannah
Kenneth Hannah
Carl William Hansen P
Michael Hansen
Ann Hastings
Douglas Hawkins
Jeffrey Hearn
Madge Hearn

Carla Henderson
Kenneth Hinshaw
Lisa Holsinger
Stephen Holsinger
Nicole Huffman

J' Anna Jacoby
Lisa Joiner

Jay Kauffman
David Klatfe P
John Kleinsteiber
Tim Klug

Tim Kopf

Janice Kurtock
Larry La Bounty
Mary Lindstrom
Jenny Lohr

Ann Macdonald
Philip Macdonald
June Malerich
Andrea Marshall
Jana Martin

N.K. Martin
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Anlta McDaniels
Johnny McGrosso
Bret McNeil

Geri Migielicz

Jane Migielicz
Brian Moriearity

John Mote /,//

Naniel Newlan.
Benjamin NoTan
James Nolan
Gayle Noren
Bobby Oppelt
Pamela Page
Robbie Peterson
Judy-Prenzler
Debbie Reed
Molly Reidy
Wade Reinthaler
Chrisez Reuning
Denise Ruple
Kenneth Sewyer

~ Stephanie Schmidt

Annette Schmoke
Terry Schroeder
Shane Sherer
Douglas Shcrt
Chris Sleeter
Hans Sleeter .
Lance Sleeter
Dawn Smiley
Lisa Smith
Alice Staley
Sharon Stark
Karen Steiger
Cathle Stevens
Cindy Streid
Holly Streid
Susan Stroink
David Stuart
Nannette Swanson
Laurie Swenson
Duane Thomas
Tommy VWatkins
Paula Whikehart
Mitchell Wilensky
Carol Williams
David Williams
Anabeth Wright -
Billy Yoder
Susan Yoder
Tommy Yoder
Marcy Young

PS - Pre-School
P ~ Parent

oo
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The firts and Education

WORKSHOP IN CREATIVE DRAMATICS .

i i '

The Illinois Midstate Educational Center

is offering a series of four (4) inservice w
training programs in Creative| Dramatiecs wow_
elementary teacheérs in Logdn County. The |
objectives of the program—are as rollows: ¢

A. To establish the importance of Creative
Dramatics in the elementary school
language arts curriculum in terms of:

I

[

l. expansion of oral language

proficiency,
2. relation o “tive activities
to the tot: .00l curriculum,

B, To familiarize tae parvicipants with

the techniques of creative dramatics
teaching,

Va | _
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BIBLIOGRAPHY FOR CREATIVE DRAMATICS

Margaret Parret

A.C.E. Learning About Role Playing for' Children and Teache=e.
3615 Wisconsin Avenue N.W., WashIngton 16, D.C., 1963.

A.C.E. Creative Dramatics, 1963.

Andrews, Gladys. CREATIVE RHYTHMIC MOVEMENT FOR CHILDREN.
Prentice Hall; 1954,

Berger, Isabel. CREATIVE PLAY ACTING. N.Y. MacMillan, 1950.

Carlton, L. and Moore, R. READING, SELF-DIRECTIVE DRAMATIZATION
& SELF CONCEPT. Chas. Merrill, 1968.

Cole, Natalie, THE ARTS IN THE CLASSROOM. John Day Cc., 1940
Crosscup, Richard. CHILDREN AND DRAMATICS, SCRIBNERS. 1966
Dixon, Madeline. THE POWER OF DANCE. John Day Co., 1940.

Fitzgerald, Burdette. WORLD TALES FOR CREATIVE DRAMATICS AND
STORYTELLING.

Haaga, Agnes, and Randles, Patricia. SUPPLEMENTARY MATERIALS
FOR USE IN CREATIVE DRAMATICS WITH YOUNGER CHILDREN. Uni-
versity of Seattle, 1952.

Kerman, Gertrude, CREATIVE PLAYS AND WAYS WITH CHILDREN,
Harpers, 1962,

Journal of Ed. Research. Vol, 62 Number 8, April 1969
"BEHAVIORAL OBJECTIVES IN CREATIVE DRAMA"

Lease, Ruth and Siks, Geraldine B. CREATIVE DRAMATICS IN HOME
SCHOOL AND COMMUNITY. Harper Bros., 1952.

Mearns, Hughes, CREATIVE POWER. Dover Publications, 1958.
“
McCaslin, Nellie, CREATIVE DRAMA. David McKay, N.Y. 1968.

Ogilvie, Mardel, SPEECH IN THE ELEMENTARY SCHOOL. McGraw<Hill
Series, 1954,

Shaftel, George and Fannie, ROLE PLAYING THE PROBLEM STORY.
National Conference of Christians and Jews. 1952,

Siks, G. B.. CREATIVE DRAMATICS, AN ART FOR CHILDRFN. Haper
Bros., 1958,




N.E.A. Instructional Service. CREATIVE DRAMATICS. March 1959
reprint.

N.E.A, Journal, SPEECH EDUCATION. November, 1960. CREATIVE
DRAMATICS ARTICLE by James Popovich

Ward, Winifred, PLAY MAKING WITH CHILDREN. New York, Appleton
Century Crafts, 1947.

Ward, Winifred, STORIES TO DRAMATIZE. Children's Theatre Press,
1952,

Walker, Pamela. CREATIVE CHILDREN'S DRAMATICS, Hill and Wang,
N.Y., 1957.

e




NI

Vit ML FIE ) SR

" Illinois Mid-State Educational Center
905 N. Main
Normal, Illinois

MEMORANDUM
To: Music Educators
From: Ed Spry
* COST OF STUDENT TICKETS SUBSIDIZED : ~—

Students that wish to attend either the Peoria Symphony
Orchestra or Bloomington/Normal Symphony Orchestra Con=-
certs may have one-half of the cost of a season ticket
paid for by Illinois Midstate Ecd:icational Center. This
means that a season ticket for the Peoria Orchestra would
cost only $3.00 for six (6) concerts, and the B/N Symphony
would be $2.50 for four (4) concerts.

If you have students that wigh to take advantage of this

-offer, have them write to me for the half price voucher,

and further instructions.

Ed Spry, Music Director
IMSEC

905 N. Main St,

Normal, Illinois 61761

Why not organize an orchestra concert club for the std-
dents at your school? ¢

FLEASE DISCUSS THE ASSEMBLY PROGRAMS AVAILABLE FROM IMSEC
(see enclosed brochure) WITH YOUR SUPERINTENDENT AND/OR
PRINCIPAL.
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Illinois Mid-State Educational Center
905 N. Main
Normal, Illinois

Dear

This letter is to confirm our earlier contact concerning
the scheduling of live dramatic performances given by the
Illinois State University Repertory Theatre Company. Spon-
sored by Illinois Mid-State Educational Center. o

%

Listed below are the shows, performance times, and dates
for which your school 1s scheduled. Please keep in mind o
that the touring company will arrive roughly three hours

- —ahead'of performance time to make proper scenery arrange-
ments, set up and focus lighting, relax a bit, eat lunch,
and make up for the production. Also, we ask that meals
for the company be provided if your school has lunch room

facilities.

jeniy

Pre~performance material will be sent to you well in ad-
vance of each production. This material is to assist the
classroom teacher in making each show a more complete edu-

cational experience. :

We would ask that two studenbE, one boy and one girl act

as host and hostess to the repertory company during the

time they visit in your school. This will help diminish

the company's interruption of your school routine, and it
will help the company become familiar with your facilities.
In the past some high school students have invaded the
privacy of the performers in dres3ing rooms and other pre-
paration areas, the host and hostess might help prevent this.

M AT VI st e s,

£

e

Our repertory theatre company is made up entirely of highly :
qualified people. All members hold a Bachelors degree and i
" some have had previous teaching experience. For the sake '
of dramatic producticns the appearance of some of these

fine actors may be different from the accepted norm in your

community. However, they are all serious, sincere, and

devbted people that will do their very best to educate,

entertaln, and please you and your student body. We trust

that the visit of our repertory theatre company will be a . :
pleasant experience for everyone involved. Thank you Very ;

"much.

slift;':"ﬁwWWEMWVFM'WWW'”.‘l‘ﬁ"ﬁi'ﬁlﬂf&m‘“1"’%?,@%‘"13{%MF:}W;WWJW%
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Sincerely,

Edward N. Spry Ralph Woolard
Drama Coordinator Project Director




Illinois Mid-State Educationzl Center
: 905 .N, Main |
§ Normal, Iilinois -

MEMORANDUM

Ly

To: Speech end English Teachers
From: Ed Spry

L4

Please discuss the enclosed brochure with your superin-
tendent and/or principal at y-ur earliest convenience:
Drama offerings will be found on page four of the bro-
chure. Also, bookings will be taken on & first come
first served basis. We would suggest calling 452-4497,
area 309, ahd ask for Ed Spry.

Sines Mr, *Ellis is now at the University of Michigan
completing work on his P.H.D., all requests for lighting,
sound effects, etc. should be made to:

-

SRR MR RTINS TR ST S r AL AN g it <

A

Ed Spry, Music Director
I.M.S.E.C, -
905 N, Main Street

Normal, Illinois 61761

z

R,

E « + o Who will be handling the drama "field work" for
= ® this coming year. -

We extend to you the best of luck for a most successful
year, s

=1

i
A

&
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TRAVELING ART EXHIBITS

CONTACT

Traveling Exhibition Service, Smithsonian Institntion,
Washington, D.C. 20560

PAINTING AND SCULPTURE

Art in Science

The Art of the Yoruba

Eyewltness to Space .
Islamic Art from the Collection of Edwin Binney, 3rd
Modern Watercolors from Sweden

New Names in Latin American Art

Paintings and Drawings by Elihu Vedder

Sketches by Frederic Edwin Church )

Sources. for Tomorrow: Paintings from the Michener Foundation Colleection
Watercolors by Pop Hart ’

e

DRAWINGS AND PRINTS

Action-Reaction ’

William Blake: Poet, Printer, Prophet
Bridges, Tunnels, and Waterworks -
Canaletto Etchings

Contemporary African Printmakers
Contemporary Dutch Graphies ’

. __Contemporary Fine Presses in Americ

Eskimo Graphic Art III : ‘
The Pabulous Decade - S
Antonio Frasconi 1952-1963

Italian Architectural Drawings

Kokoschka: King Lear, Apulian Journey, Hellas

Mirror of the Artist

Polish Graphic Art

Prints from the Mourlot Press

Six Danish Graphic Artists

The World of William Hogarth

ARCHITECTURE

Alvar Aalto

Art in Urban Architecqfiﬁ .
Contemporary American dscape Architecture
Early Chicago Architecture

Historic Annapolis

LeCorbusier.

Pier Luigi Nervi

Eero Saarinen: TWA Terminal

-
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DESIGN AND CRAFTS

Albers: Interaction of Color

American Costumes

American Furniture

Calligraphy in Islamic Textiles

Cape Dorset: The Arts of an Eskimo Community
Ceramic Arts USA 1966

Color and Light in Painting

Craftsmen of the City .

Empire Profile

Fiber, Fabric, and Form

Folk Toys from Japan s
Glass from Czechoslovakia

Jazz Posters

Masters of Ballet Design

Posters from Denmark

Rugs from the McMullan Collection

Swiss Posters

Victorian Needlework -

CHILDREN'S ART 4

Danish Children Illustrate Hans Christian Anderser
Embroideries by Children of Chijnaya

Les Enfants de Paris

Chanian Textiles

Museum Impressions

National High School Prints

Paintings by Mexican Children

Paintings and Pastels by Children of Tokyo
Paintings by Young Africans

PHOTOGRAPHY

The Color of Water

Charles H. Curriér: Victorian Photozrapher
The Face of Viet Nam .
Gentle Wilderness: The Sierra Nevada
Images of War

The Nile

REPRODUCTIONS
Contemporary Italian Drawings

Religious Themes by 014 Masters
UNESCO Watercolor Reproductions
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Illinois Mid-State Educational Center
905 N. Main
Normal, Illinois

Ed
Dear 4Lrt Teacher:

'‘"he Illinois Mid-State Educational Center has added items
to the Resource Center which may be of speclal interest to you
as you plan for the year ahead. We particularly draw your atten-
tion to the following which may be borrowed free of charge for
as long as two weeks.

Colored Slide Program
A book with an accompanying series of colored slides of

the works and life of each of the following masters:

Goya, Picasso, & Rubens ,

Books

N R
()
.

Origami, Japanese Paper Folding
.2. Yaintings of the Western World by Casper De Jong
3. HMasters of Art by David and Emily Kales
(biographical profiles of artists)
I, The Life and Times of Leonardo .
5. The World of Islam
6. Man and the Renalssance
g. The Ancient Wor
9
10

L T AT A

L ke

fife and Times of Washington

and Times of Columbus

. The Art of Anclient America

11. The Art of the Stone Age

12. The Art of the Anclent Near East

Picasso's Picassos by David Douglas Duncan

5
3

Sound Slidesets
: Consist of 35 mm slides and a 33 1/3 record on the follow~

ing topics:

1. 19th Century Developments in Art

2. Flemish Renaissance Art

3. High Renaissance and Mannerist Art
. Early Italian Renaissance Art

5. Italian Baroque Art

‘ Write or call the Illinois Mid-State Educational Center,
905 N. Main St., Normal, Illinois 61761 if {ou wish to borrow
one or more of these items. Phone 309-452-4497,

Very truly yours,

A AR o S T PN Bt
(o]
L ]

=
=
=

Ralph Woolard
Project Director
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Illinois Mid-State Educational- Center
905 N, Main
Normal, Illinois

Evaluation Form
for
Traveling Art Show

Dear Teacher:

The Illinois Mid-State Educational Center recently
displayed a collection of art objects at ‘our school. We
would appreciate your evaluation of this service. This may
be done by completing .the form below and returning it to the
Center,

Sincerely,
Ralph Woolard

Project Director

Instructions:

Please circle the response that you feel answers the question.

1. Did *he students enjoy the art work? Yes No
2. Did you feel the display was a positive experience?
Yes No
3. Did the display stimulate classroom activity (writing,
discussion, art activity, ete.)?
Yes No
4. Would you like to have such a display periodically?

Yes No

Comments/Suggestions

Position

@




ART WORKSHOPS~ART WORKSHOPS~-ART WORKSHOPS~ART WORKSHOPS -ART
WORKSHOPS-ART WORKSHOPS~ART WORKSHOPS~ART WORKSHOPS-ART VWOR

The Illinois Mid-State Educational Center has scheduled
a series of six (6) inservice programs in art for Tri-Valley
elementary and junior high school teachers. The workshops will
introduce teachers to the latest methods and materials availl-
able in the visual arts for the elementary grades.

The first 3 wnrkshops will be held at the Downs Elementary
School Cafeteria or Oct. 6, 13 and 20 from 4:00-6:00 P.M. The
remaining three (3) workshop sessioi will be held at Ellsworth
Grade School on dates established for the cocnveninece of the
participants.

The instructor will be Barry Moore of Illindis State
University.

The workshops are offered without charge. All materials
and equipment are furnished. A minimum enrollment of 12 teachers

‘1s required.

Registration must be completed by Friday, Oct. 3. Return
the registration form to:

Paul Pullin
Art Supervisor
Tri-Valley 3chools

Registration Form

Please register me for the Tri-Valley Art llorkshops.

Name
&

School

Address




To: School Administrators and Art Teachers
From: Illinois Mid-State Educational Center

Subject:: Art Demonstrations

The Illinois Mid-State Educational Center can offer
art demonstrations in silk screen, ceramics and
tempra painting.

The following dates are available:

February 17

Marcech 3

" 5

" 10

1" 12 .

” 17

1 19

1 31
April 2

1" 9 P

Tempra painting is appropriate for grades K-6;
ceramics 1s appropriate for all grades and silk
screen for grades 5-12.,

To schedule write or call -
Illinois Mid-State Educational Center

905 N. Main
Normal, Illinois

309~U452-4497
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Illinois Mid-State Educational Center
905 N, Main
Normal, Illinois

Pre-Performance Materials

for

"I Am Waiting"
A Review of American Literatupe

Prepared and Directed by

Dr. Ruby A. Houseman
Iliinols State University

Supplementary Materials for teachers
in conjunction with
Title III of
Elementary and Secondary Education Act
Projects for Advancing
Creativity in Education
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The Concept of the Show

This production was designed to presert a -~ ‘ection of
modern American literature: noetry, shorti .ries, and novel
excerpts, which will speak directly and in a dramatic way to
the concerns and experiences of central Illinois hich school
students in 1970. The title "I Am Haiting" is from the poem
by Lawrence Ferlinghetti, which 1s used as the structural srine
of the production. All of the literary selections presented
are suggested by certaln verses in "T Am Waiting" .and they ;
1llustrate arfd illumine meaning of those verses. The péém
1srpresented In its enﬁirety by the acting company at thé
beginning d} the production, then those verses which "lead in"
to the scenes are repeated and the scenes accompﬁny then,
Poetry and songs, both taped and live, also acccmpany the
scenes and comment upon them. s

The material deals with the feelings of'young peopie today

.as they are, almost literally, waiting to be "born", to take
their places in the adult world. It deals with the world they
ure about to inherit from their elders and the disillusion,
‘frustrations,and fears they are likely to experience as they
move into the adult world; it, hopefully, balances these
feellngs with suggestions as i~ the qualities of mind and

Spiritiwhich are needed to deal with the problems of the adult

world.

The Literature

The following selections are nresented within the structure

of the Ferlinghetti poem:




. _.ch 22 by Joseph Heller. Chapter 19, "Colonel Cathcart",
the scene between the colonel and the chaplain.

4. Catcher in the Rye by J.D. Salinger. The scene between
rhoebe and Holden in Chapter 21,

¥ 2. Huckleberry Finn by Mark Twain. A monologue from Chapter 31,
# "you Can't Pray a Lie.
§ 3. "Fun With a Stranger", a short story by Richard Yates.

A7 SR8
v
.

"Univgrsity Days", a short story by James Thurber.

; €. Poetry:
) "Renascence" by Edna St. Vincent Millay.
"next to of course god" by e.e. cummings.

"{ thank you God for most this amazing day" by
e. e, cummings.

"the’great advantage of being alive" by e. e. cummings.

SR AW

\

Audi€nce Preparation

1. Reading of the literature. (see bibliography)

R R MRl A0 ISR SO

2. Class discussion of the following:
. a. what "waiting for life to begin" means to the high
g school student.
b. What is the effect of heing bombarded daily through
: the media with reposts of violer.ce and disorder in
: the world? X
- ¢. Do you think that these reports on such problems
g as the bomb, air and water pollution and over- 1
: population, contribute to the feelings of some young
1 people that they have no future?
: d. Since refusing to acknowledge these problems is
3 obviously no solution, what can a young person do to
: responsibly deal witn the issues raised by the media?
R e. What qualities does he need to move ahead into the
future with some degree of equilibrium?

A TR,
~

Post-Production Discussion

1. What was the significunce of the title?

2. Discuss the relationship between>each of the songs and
the scenes they accompanied.

3.- Tell -in your own w-rds what happens to Huck in the scene
you saw. What decision does he make?
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What feelings did you get at the end of "Fun with a Stranger"?
Why? Do you think Miss Snell and the children ivanted tn be
friends? What went wrong?

=
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5.

7.

9.

Do you think this could be an important incident in these
children's lives? Why?

Describe in your own words what 1s wrong and what 1s right
with Holden in Catcher in the Rve? VWhac¢ aspects of his
experiencc match or approximate your own? Why 1s Phoebe
the one person .2 can really talk to? What giallties are

missing in Holden which he must acquire to zx¢ 'n wiitn his
life?

The narrator in "University Days" seems to have many pro-
blems which are similar to Holden's, yet we ieact quite
differently to this scene. Why? What 1s the difference
in the points of view of the two authors?

Catch 22 seems to be a hipghly exaggerated view of a situation.

What true attitudes and characteristics underlie the
exaggerafions?

Discuss why you think tl!.e scene designer made the choices
he made for the setting. How effective did you feel the
set was in conveying the feeling of the production?
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Illinois Mid-skate Educational Center
. 905 N. Main
Normal, Illinois

PRE-PROGRAM MATERIAL
for.
Perry Hackett - Pianist and Clinicidn - Illinois State University

TO THE TEACHER: Mr. Hackett will be performing for you and your
students. We have prepared this material for use in the classroom,
We hope you will find these facts and suggestions helpful and will
make use of them,

THE OBJECTIVES to be achieved by the presentation of live musical
performances are: ‘ .
1, to expose students to a degree of excellance of performance
not attainable by most public sthool groups or individuals.
2. to acquaint students with the best musical litebrature,
3. to acquaint students with aiperformance media which may not
exist in the school or commqnity. ,
4. to develop a deeper appreciation snd uhderstanding of music.
5. to stimulatz student interest in local school misic activities.

} : ;
ABOUT MR. HACKETT: Perry Ha¢kett's cgreer as a concert pianist began
at the age of nine, when he toubed and tohtestized ds a child prodigy.
Winner of the Rockhill Schqlaﬁagip, he contiliued piano study in Chicago
Julliard Sghool of Music and the Paris Cohdetvatorie. During W.W. IT,
Mr. Hackett was a bombabd.sr-navigator in the 15:ch AF, ftaly, where
he was shot down twice ahd taken prisoner of war once. Mr. Hackett,
Assistant Professor of music at Illinois State University, is Chairman
of the Piano Department, ard is considered to be one of the most
cutstanding performing srtists of the area.

ABOUT THE CLINIC: Students inierested in this clinic should be
prepared to ask questions, have their own music availabie for questions,
or have any accompaniments presenting problems they need help with.

. Hackett will gear the clinic to your students needs.

THE PROGRAM: Piano U,.S.A.

e plano was a very important instrument in the development of music
in America. More homes today have pianos in them than any other
instrument. Mr. Hackett will present the highlights of the instrument,
dealing with the instrument and some of the composers and their music.
Pieces will ke selected from the following:

Woodland Sketches (ten pieces) op. 51 (1896) MacDowell

To a Wild Rose

In Autumn

To a Water Lily
From Uncle Remus
A Deserted Parm
By a Meadow Brook

x
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f PROGRAM CONT.

Narcissus op. 13, #4 . . . + « ¢« ¢« ¢« «. ¢« « . « . Ethelbert Nevin
Country Gardens « « « « &« « o« « o « o « o « o« o o« Percy Grainger
The Smugglers « & & ¢ e e o 4o e s s 4 o s s o+ o« Deems Taylor
To The Young Prince e ¢ o ¢ o o ¢« o o s o o o o o Anis Fuleihan

Euricnic Sounds
Pa:’ag:)n Ra; e e o e o ¢t e o e o e e © e o e € o e o SCOtt JOplin

Yes Inde€d v ¢ o 4 o o o 5 ¢ 4 o 4 o o o o o + o « o« « Sy Oliver
Smoke RINgS ¢ o o 4 o ¢« ¢« o o o o o« « o« o« « « . H. Eugene Gifford
Joo.'ilvogie Woogle & o 0 0 s 4 i i v 4w e e e o o Jimmy Dorsey

Iﬂe:’lteca L1 L ] L ] L ] L] [ ] L ] [ ] L ] L ] L ] L ] L ] * L ] L ] [ ] L ] L ] L ] [ ] Dizzy Gi‘llespie
) and Gil Fuller

Au&'.imn LeaVGS' [} [} [} L] [} [} [} [} [} [ L] e e [} [} [} [} [} L] Joseph Kosma

DJ.’O Nl Of Ol;”en 3 3 L[] 3 3 L[] L] L[] L[] L[] 3 3 3 3 . 3 Charles Wf.lli&ms

™

C:‘l\?‘.f‘ lde - e o o e o .. . . e o e o e o e o o . e o . Henry Man Cini
RUDY 27 DEAY & 4 4 4 4 « e o o« o o o o o« o « « « Thelonius Monk

RRapscCy 1n BlU€ & v 4 4 4 v v ¢ o o o o o o o » George Gershwin

TXENS AYD TOPICS FOR RESEARCH AND DISCUSSION:

Jazz Boogie Woogie
program masic Ragtime

suite semi-classical
balliad euphonic

Suzzested Reference Sources:

HARVARD DICTIONARY OF MUSIC by -Willi Apel, Cambridge: Harvard U. Press.
GROVE'S DICTIONARY OF MUSIC & MUSICIANS, ed. Blom, Eric, & Denis Stevens
Grout, Conald Jay, A HISTORY OF WESTERN MUSIC, NY: W.W. Norton & Co.
Also azny music dictionary or any general encyclopedia.

If yov do not have any reference books on music in your library, now
is a pood time to suggest some titles to your librarian. Also you
might contact the Corn Belt Library Sysivem in Bloomington.

This Live Performance Sponsored by:
Illinois Mid-State Educational Center

Materials vrepared by Judith Mathieson, Assistant to the Music Director

L]

| o 7lea~e write any ccomments and/or eriticisms concerniné'iive perfor-
| []{U:nances tc Idward N, Spry, Music Director.




ILLINOIS NMID~STATE EDUCATIONAL CENTER
Presents the

ILLINOIS STATE UMNIVERSITY REPERTORY COMPANY PRODUCTION
-

OF

A MIDSUMMER NIGHT'S DREAM

by
William Shakespeare

Supplementary Materials for Teachers
in conjunction with

TITLE III
of
Elementary and Secondary Education Act -~ Projects for
Advancing Creativity in Education

Prepared by

Lonn A. Pressnall, Director




NOTES ON THE PLAY AND PRODUCTION

THE PLAY:

This light beautiful lovg fantasy is a dream creature. It
moves through time and space as only a dream can; it is irrational,
fluid, diverse, fantastic in its nature. it is as "see-through"
as cotton candy or dandelion puff-balls. DBut 1s it meaningless?

The play deals with love: spring love, puppy love, royal love,
absurd love, fairytale love. The nmortal lovers are you, the audience,
when you were first infatuated. Silly, headstrong, frustrated youth
repeats the rites of Springtime with comic grace and anxiety. The
rustics rehearse a play dealing with a lofty mythical love story of
"Pyramus and Thisby". Their crude attempts show the ridiculous of
taking love too seriously out of context. The "beautiful people",
the fairies, are wishfulfillments of mortal men. They aren't
physically bigger than 1life, but better than real 1ife...or are they
"real" life?

A liidsummer Night's Dream....there may be several dreams. s
This is only one of them. This "dream" is relevant to us all. In
a world aften over-burdened with grossness and crassness such as
wars, pollution, racism, marital disharmony, poverty, and overall
lack of ideals, a "dream" rushes upon us and swirls us into a
timeless world of images. Here is "time",-time to breathe pure air,
time to laugh as only children and fools laugh, time to sigh as

lovers sigh, time to behold beauty and to be exhilerated again.

Sound 1like a dream? oOf course, and it is. We need to dream
once in a while. shakespeare knew of war, squalor, plague. Read
MacBeth, Hamiet, Richard I1I. But he knew also the importance of
seeking perfection and beauty. Spring is the time to have re-vision.
Dreams are just stuff, but are they meaningless?

Shakespeare has Prospero in The Tempest (another "dream"play)
reflect these 1line s:

Our revels now are ended. These our actors,
As I foretold you, were all spirits and

Are melted into air, into thin air:
And, Like the baseless fabric of this vision,
The cloud-capp'd towers, the gorgeous palaces.
The solemn temples, the great globe itself.
Yea, all which it inherit, shall dissolve
And, 1like this insubstantial pageant faded,
Leave not a rack behind. We are such stuff
As dreams are made on , and our little 1ife

Is rounded with a slee)p.

The Tempest
Act IV, Scene 1
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The spirits then are the seers in the dream play. They are
invisible at times and wiser than us. They are offended at our short-
comings, and our grossness, our pettiness., Puck, a rather devlish
spirit at times, talks to all of us when he says: "Lord, what fools
these mortals be." (Act III, Sc. 1i)

I hope ISU's production will answer "yes" to the questions here
raised. Yes, dreams are fantasy and yes, they are meaaingful.

Lonn Pressnall, Director

THE PRODUCTION:

The show 1s supported by an excellent cast composed of graduates

‘and undergraduates. Set design by Charles E. Howard offers fluency

in mvement. Suggestive and light the colors flow and

the movements are graceful and smooth. Costumes were designed by Darryl
Neaveill. Iiusic assembled by Douglas Hauseman. Choreography was con-
ceived and executed by Vicki Magee.

Together these artists have tried to unify a dream vision of
sights, sounds, and movements coupled to a classical literary inter-
pretation by the director. To a large degree, the success of the
fluffy beauty and graceful hypnotic movements will depend on the
coordination of all these talents. Actors inherit the script through
the director from the playwright and present to the audience. The
production desires to be enjoyed. It should be fun, beautiful, and

a8 fluent 35 a3 real dreanm.

~
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FURTHER CONSIDERATIONS:

1. How is the play like the human braln?
2. Why does the ending come about so magically and swiftly?

3. Is Puck the same kind of sprite as Oberson and Titania? If
not, how is he different?

4, Why do the clowns admire and need Bottom, if he is such an ego-
maniac? Do you like Bottom?

5. Why do Oberson and Titania quarrel? What happens when they do?
6. How can the play be so simple that it is difficult?

7. What functim, if any, do dreams have?

8. Is Shakespeare exciting in 1970? Why? Why not?

9. Should we produce liht fluffy plays when so many serious problems
need solving?

\\\WWMMM’




BIBLIOGRAPHY

Our text - The Laurel Shakespeare series. Dell Publications
Francis Fergusson, general editor. Text edited by Charles
Jasper Sisson.

Other sources:

Chute, Marchette. Shakespeare of Condon. New York: 1956.

Goddard, Harold C. The lieaning of Shakespeare. Chicago: 1950.

Webster, ilargaret. Shakespeare Vlithout Tears. New York: 1957.

If you care to express reactions tu our productions, please
write to:

John VW, Kirk

Illinois Mid-State Educational Center
905 N. liain Street

Hormal, Illinois 61701




Illinois lMid-State Educational Centerp
905 N. Main
Normal, Illinois

Pre-Program Material
for
Sigma Alpha Iota Alumni Chorus

TO THE TEACHER: The SAI Alumni Chorus will be performing for you
and your students., We have prepared this material for use in the
classroom, and hope you will find these facts and suggestions help-
ful.

THE OBJECTIVES to be acheived by the presentation of live musical
performances are®~ -~ -

1. to expose students to a degree of excellence of performance
not attainable by mest public school groups or individuals.

2. to acquaint students with the best musical literature.

3. to acquaint students with a performance media which 'may not
exist in the school or community.

4. to develop a deeper appreciation and understanding of music.

5. to stimulate student interest in local school music activities.

ABOUT THE CHORUS: The SAI Alumni Chorus is made up of alumni members
of SAI Professional Music Fraternity for Women. The group currently
has fifteen members under the direction of Eugenia B. Watkins. The
group also has a plano duo consisting of Marcia Hishman and Doris
Ridenour and a recorder trip including Eugenia Watkins, Maxine
Drexler, and Alice Hessert.

THE P10GRAN

Group I:

"Alice's Adventures in Wonderland" was wr.tten Just over a hundred
years ago by a mathematics professor at Christ Chruch, Oxford, Rev.
Charles Lutwidge Dodgson, who used the pen name, Lewis Carroll. It
tells the story of Alice, a young girl, who one bright summer day
folloved a scurrying white rabbit down his rabit hole into a whole
new world of wild and exciting adventures. She met such interesting
characters as the Mad Hatter, the March Hare, the grinning Cheshire
Cat, the ugly Duchess and her pigbaby, the talkative Caterpillar,
the Mock Turtle, and the King and Queen of Hearts.

In 1942 an American composer by the name of Irving Fine wrote some
incidental music for the story "Alice's Adventures in Wonderland".
The chorus will perform three of the eplsodes: the poem of the
Caterpillar entitled "Father William", Alice's meeting with the
Duchess and her pig-baby, and the dance with the Mock Turtle and
the Gryphon called "The Lobster Quadrille".

e A




PROGRAM CONT.

Group II: ‘

The second group of songs are over four-hundred years old. One of
them was written by Henry VIII, King of England, who was the father
of Queen Elizabeth I. King Henry and many of his nobles were accom-
plished poets and musicians —- composers, singers, and instrumental
performars. One of the instruments which was very popular then and
which is becoming popular again is the recorder. The recorder will
be used to accompany these songs.

Group III:

Group three consists of five choral songs by the contemporary French
composer Francls Poulenc. Poulenc wrote many fine instrumental and
vocal works. These selections are five of his choral works written
esSpecially for children — about a good 1little girl; a little lost
dog; a scary walk through the wcods; a poor little sick boy; and a
pet hedgehog.

Group IV: .

The last group of songs are about animals and birds. The poems were
written by Hillaire Belloc and set to music by Jean Berger, a con-
temporary composer who came to the United States as a refugee during
W.W, II. The songs are about: "The Hippopotamus" (what kind of hide
does he have?); "The Rhinoceros" (what does he have in the middle of
his forehead?); "The Frog" (have you ever had one for a pet?); "The
Magpie" (a sly old bird who gets in trouble); and "The Flamingo" (a
very beautiful bird found in tropical regions).

TERMS FOR RESEARCH AND DISCUSSION:

recorder incidental nwusic Classical Period
quadrille Baroque Period contemporary

NOTE: It would be helpful if the students had some idea of what the

stories are about or what the animals are like that are mentioned
in these songs before the program is presented,

SUGGESTED REFERENCE SOURCES:

HARVARD DICTIONARY OF MUSIC by Willi Apel, Cambridge: Harvard U. Press.
GROVE'S DICTIONARY OF MUSIC & MUSICIANS, ed. Blom, Eric & Denis Stevens
Grout, Donald Jay, A HISTORY OF WESTERN MUSIC, NY: W.W. Norton & Co.
Also and music dictionary or a., general encyclopedia. DN

If you do not have any reference bcoke on music in your 1library, now

is a good time to suggest some tities to your librarian. Also you
might contact the Corn Belt Library System in Bloomington.

This Live Performance Sponsored by:
Illinois Mid-State Educational Center

Materials prepared by Judith Mathieson, Assistant to Music Director

Please write any coments and/or criticisms concerning live perfor-

IERJ(jmances to Edward N. Spry, Music Director.
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Illinois Mid-~-State Educational Center
Presents the

Illinois State University Repertory Company Production

of

Reynard the Fox

by

Arthur Fauquez

Materials Prepared by

Dr. John W, Kirk
Professor of Theatre
Illinois State University

Supplementary lMateri~ls for teachers
in conjunction with
Title III of
Elementary and Secondary Education Act
Projects for Advancing
Creativity in Education




Notes for Reynard the Fox

Prepared by: Dr. John W. Kirk
Illinois State University

Introduction

The material which follows is designed to help you make

classroom use cf the production of J3eynard the Fox which will

appear at your school in the near future.

We hope you will! use the material and we hope you will tell
us what yoﬁ think of it. We would appreciate hearing your sug-
gestions about how these p;e-performance materials can be made

more helpful.

The Characters

Tiecelin, the Crow (Tee' chel in): A fussy, vain person who prides
herself on being the king's minister. She is skinny, un-
attractive and has a lousy singing voice, but she is easily
viciimizecd by flattery. She attaches herself to leaders
and tries to partake o} their privilege by rendering service.

Reverend Epinard, the Hedgehogf The minister who hedges his bets.
He will not say anything against Reynard, not from Christian
principles but because he might need him on hié side some
day. He 1s a little vague and inappropriate like scme
pecple we may have known.

Brun, The Bear (Broon): Big, fat, lazy uacle Brun is very strong
but essentially kind. He hasn't the brains or the aggress-

iveness to take advantage »f his bigness. He falls in

easily with any silly scheme.
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Ysengrin, the Wolf (Ye sen'grin): Powerful and shifty, he 1is
stronger than Reynard, but not as fast or as sharp. He is
always talking before he thinks which gets him into trouble.

Noble, the Lion: A large, somewhat silly lion who has the mantle
of power mostly because "lion" has always been the kins of
beasts. He has good instincts, but is easily hoodwirked.

He doesn't think too well, but he coes have some good
"horse sense."

Reynard, the Fox: An honest villain, He tricks everyone by
playing on their greed or dishonesty. HNaturally evérybody
wants him out of the way.

Lendore, the Marmot: A sleepy little girl who is out of all the
struggles. Since she doesn't have nmuch at stake, she can
afford to be honest and objective. [Besides, she kind of

likes Reynard. She's a little "spacy," but charming.

Synopsis of Reynard the Fox

Reynard is a clever scoundrel who delights in playing Ericks
on people who's greed of selfishness or stupldity make them
vulnerable,

At the opening of the play he is brought t. trial for his
many tricks, but he is not convicted because it seems that every-
body deserved what they got from Reynard's pranks.

Reynard, however, is warned that he is on a year's pro-
bation in which time he will be allowed twenty-four pranks, but
at the twenty~fifth, he will be brought to trial and hinged.

Tiecelin is given the task of keepinpg a record of Reynard's crimes.




The play proceeds thiough the four seasons, spring through
winter. Reynard, of course, cannot resist his pranks and the
other inhabitants of the forest try their best to get rid of
Reynard as his cleverness continually embarrasses them and cheats
them out of their 1l1ll-got gains.

Finally Reynard reaches his twenty-fifth prank, but his
cleverness and bravery in protecting the whole forest kingdom
from the enemy, man, earns him a reprieve.

The play ends with the line "Reynard lives."

Commentary on the Play

Reynard is the commedia Harlequin character thinly dis-
quished. The clever prankster who exposes the vices and stupid-
ities of his fellow man has lived for more than twenty-five
centuries and will, no doubt, continue to live for as many more.

This satyric fool will always have a hard life for no one
likes to have his weaknesses exposed. But he iIs a necessary evil
in a world where man, in his earnestness to appear righteous,

is often guilty of hypocrisy.

The Production

There is no attempt to be moralistic or to belabor a satiric
point in this rroduction. Such conclusions may grow naturally
from what occurs but the appreciation of the production is not
depentent on them.

The design scheme is based on the Bauhaus idea of creating
art out of "found objects," of making something fresh and new

out of objects that have prosaic every day functions.
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We are hoping child audiences will respond to this method

since much of childrens' play makes use of this device.

The actors help to carry out this theme by approaching the
play as a series of "games." The various scenic objects, whether
setting or costumes, were elither suggested by the actors or
played with by the actors until they were integrated into the
action. They have been modified in the process so that they
represent a forest setting or animal-like costumes. Through
all of this process, the designers made suggestions, and provided
the artistic treatments that finally evolved.

The various situations in the play, confrontations, entrances,
exits, the pranks, are played as games. Thus the five actors
involved got together and cooked up the "bucket game" wheFe
Ysengrin ends up with %he empty water bucket over his head. The
director advised and commented but tried not to interrupt or
break up the game.

The whole production evolved in this improvisational way
with the set and costumes growing along with the characterizations
as certain games were fixed and polished.

Although the final artistic integrity of the productica was
the responsibility of the designer, the costomer and the director,
each made an effort to allow the improvisational mode to play an
important role in the final product.

We are hoping the audience will recognize the object's
original purpose and join in the fun of hel)ing us make it

function as an element of the production.
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Some Suggested Classroom Activities Before Show

Use the "found object" idea to stimulate the students'’
creative imagination. Give the children situations in which they °

have ¢ use objects in the room as props. Some possibilities are:

1. "The crowning of the King." What to use as a throne, as a

crown, as the King's robes? How to modify objects in
the room so they create the best effect;

2. Create a Bear. How can a student (chosen by class) be dressed
and made up by students so he looks like a bear? The way he
stands is important. How his hair is fixed. What can he wear
of the items of clothing available? How can coats, etc. be
modified to look more like a bear?

3. Create a Lion. Same considerations as above. Do the Lion
and the Bear really look different? Vhat can be done to
create a more appropriate contrast?

4, Eic. -~ other animals - other situations related to the play
or perhaps related to other class work.

It is important to get the students' imagination working so

that they begin to see creative possibilities in all kinds of

familiar objects.

Some Suggested Classroom Activities After Show

Have the students create their own versions of the "games"
in the play. Some of the games we played are listed below.

Perhaps the students can make up their own jr.provisations based

on the play.

™
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It is important to remember that the secret of a good im=-
provisation game is that each participant "wants" something,
preferably something that another doesn't want him to have.

Reynard the IFox Games
(page numbers from the Anchorage Press acting edition)

1. p. 4 Tiecelin rousing Reynard
2. p. 9 Animals prevare for Reynard's entrance
3. p. 19 Brun and Reynard pretending to leave
4, p. 20 Brun and Tiecelin, the bumblebees
5. p. 22 The hunt, each character running in character
6. p. 28 VYsengrin, Epinard, Lendore, the needle and the pillow
7. p. 30 Ysengrin, Reyrard, Brun, Hoble, Lendore, the bucket game
8. p. 37 All, The Hunters game. Reactions to hunters and exit
9. p. 40 Lendore, Epinard, Brun, exit encounter
10. p. 42 Tiecelin, Epinard, the "secret" game
11. p. 44 Tiecelin, Reynard, the proclamation game
12. p. 46 Ysengrin, Reynard, the swordfight
13. p. 52 Noble's cough
14, p. 57 The "Minstrel" gathers his cure. Tiecelin, Reynard,
Brun, Epinard, Noble
15. p. 68 Reynard, Brur, Epinard, Tiecelin, Reynard dead

16. p. 69 Reynard comes to 1life

Suggested Questions for Discussion

1. Why do the other animals dislike Reynard?
2. Why 1s Reynard-so successful in tricking the other animals?
(Do the students realize he used their own vices to do it?)
3. Is the Lion a good king?
4, Why does Lendore like Reynard?
5. What was the funniest thing in the play?
6. Who was your favorite character?
The director would be pleased to receive comments directly
from students and/or teachers. Write:
Dr. John Y. Kirk
Il1linois Mid-State Educational Center

905 N, Main Street
Normal, Illinois 61761
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I1linois Mid-State Educational Center
905 N. #ain
Normal, Illinois

PRE~PROGRAM MATERIAL
for
The Dave Holcomb Trio

TO THE TEACHER: The trio will be performing for ycu and your
students. We have prepared this material for use in the class-
room, and hope you will find these facts and suggestions helpful.

THE OBJECTIVES to be achieved by the presentation of live musical
performances are:
1. To expose students to a degree of excellence of performance
not attainable by most public school-groups or individuals.
2. To acquaint students with the best musical literature.
3. To acquaint students with a performance medie which may not
exist in the school or communiity.
4, To develop a deeper appreciation and understanding of music.,
5. To stimulate student interest in local school music activities.

ABOUT THE TRIO: David.Holcomb first organized a Jazz trio while a

freshman at college. Before this, he attended the Naval School of s
Music in Washington, D.C. while a member of the U.S. Army. He

played with the Fifth Army Band and the Fourth Armored Division Band

in Germany. His jazz trio was heard over the Armed Forces Network

in Europe and he has also appeared at clubs in the central Illinoils

area. The two otnher members of the trio are William Schlipf, bassist

and Doug Thompson, drummer.

THE PROGRAM: During this concert, special attention will be paid to
the form of music and the use of meter. This will be discussed in
general and as it pertains to jzzz. The technique of improvisation
and the materials used will also be discussed.

Each program will consist of music selected from the following:

TAKE FIVE This composition was written by Paul Desmond and recorded
by the Dave Brubeck Quartet. It is written in 5/4 meter with the
feeling of five beats in a measure constantly reinforced by the con-
stant vamp in the bass part and the planists 'eft hand.

YESTERDAY This tune was written by the Beatle. and is in typical
song form. (A-A-B-A)

THE GYPSY IN. MY SOUL This composition is a standard tune, but 1is
slightly different in that it has two interludes or bridges instead
of one as in usual. It's form is A-A-B-A-C-A and may be related
to the form of a rondo.

LULLABY OF THE LEAVES This is another svandard tune in typicel song
form. In this composition the bass is used in a solo type capacity
which might not be true in other types of music.




THE PROGRAM CONT.

I FEEL PRETTY This nuwber is in 3/4 or waltz rhythm which i: not a
typical rhythm in jazz, although it is more common than some of the
unusual rhythms such as 5/4, 11/4, etec. During this number, duple
meter 1s superimposed over the prevailing 3/4 meter.

CUTE This number is in A-A' form and features the drummer.

ELEVEN-FOUR This compositonn is by Paul Desmond and has a prevailing
meter of 11/4 which may be thought of az subdivided into beats of
3=2~3=3 or 5«6 or 5-3-3 or 3-2-6.

TASTE OF HONEY This number is in A-B form. The A section is in
3/4 meter and the B section is.played in 4/4 meter. During the
improvisation, the meter alternates as dictated by the theme.

BLUE TONDO A LA TURK This compositon is by Dave Brubeck, written
in 9/8 meter with a subdivision of 2-2-2-3. The subdivision is
easily noted because of the accents. Later in the number, 4/4

]

meter is alternated with the 9/8 meter. &
TERMS:

song form ~ meter duple meter vamp

binary form rhythm triple meter bridge
ternary form measure standard interlude
rondo form waltz accents

QUESTIONS FOR DISCUSSION:

l. What i1s jazz based upon? What makes Jazz jacz?
2. What 1s meant by meter? What in music enables us to feel the beat?
3. To what country is jazz native and how did it get started?

Soer
SUGGESTED REFERENCES SQURCES: - &°

HARVARD DICTIONARY OF MUSIC by Willi Apel, Cambridge: Harvard U. Press

GROVE'S DICTIONARY OF MUSIC AND MUSICIANS, ed. Blom, Eric and Denis
Stevens

A HISTORY OF WESTERN MUSIC, Grout, Donald Jay, NY: W.W. Norton and Co.

JAZZ, AN INTRODUCTION TO ITS MUSICAL BASIS, Dankworth, Avril, NY:
Oxford University Press

EARLY JAZZ, ITS ROOTS AND MUSICAL DEVELOPMENT, Schuller, Gunther, NY:
Oxford University Press

WHERE'S THE MELODY? A LISTENER'S INTRODUCTION TO JAZZ, Williams,
Martin, NY: Pantheon Books, a division of Random House

JAZZ IN THE CLASSROOM (ten volumes of scores), Berklee Schnol of

Music, Boston: Newpcrt Music Co.

If you do not have any refererice books on music in your liibrary,
now is a good time to suggest some titles to your librarian. Also
you might contact the Corn Belt Library System in Bloomington.

This Live Performance Sponsored by:
Illinois Mid-State Educational Center

Materials prepared by Judith Mathieson, Assistant to the Music
Director. (Many thanks to Dave Holcomb for his notes) Please
write any comments and/or criticisms concerning live performances
to Edward Spry, Music Director. :
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The Play

> tragic story of King Oedipus is one of the great dramas
tern Culture has inherited from Ancient Greece. It has
2d the literature, legend and language of all ages.

e
that Ves
penctrat
Towering atove the gallery of characters tnat Sophnzles created
is 2re who cstands as a universal symbol of human nature in its
fraiivy antd strengi s Oedipus, the king who unknowingly killed his

father and married his mother and vrho atoned for these crimes by a
volunt=rs nct of self-punishm.nt.
The Legend

Yheomtory of Cedipus King of Thebes, his -uccess, his fall,
hi. aw 1 o ""llo«ﬁo Lnﬂ - in bri~f, the Thc an Legend -—— was
alrcad, ~1 1t ir the time of Jophocles, It was 1 legend celebrated
by 5 ers 1l Pandred years of song and poetry. Sophocles looked
back «n . - lemzntal world of human frailty, ' ride and punishment
ana heonet Uy osuctain the dreadful "nevicability of a familymoving
touward entacirephe.  The world of King Oedipu: seemed thankfully
inprobztle bLut Jopnocles left it terrifyingl: nossible,

cortoele L rhows us a character pursu.d o and pursuing its end
amit Yo Uil illuzion both of frecdom and ¢ " desitny and so to a
Lously noadstrong doom. It is “rus that the downf 11 of the
Houcs o7 - alpus was foretold by the Gods ev'n before Oedipus was
Torn ortut Y ouur foretold bec use it was goir - to happen; it was
not Ol e nappen btecause 16 was Toretold.

o ragedy of Xing Oedipus -~ not on 7 that he suffered the
imeron.r 1liti-o of murdering his fa*her and marrying his rother -
Lob) Lotaden anywny - the traredy was tnat having murdered
h

O
R
¢

4
14 marricd his mother h - made t.e fully responsible
i firvaing it out. 4As he w:s an upright man, but proud,
rFods Lllowed him to make the fi st mistake; as he vwas a head-
;" ™o, but overwecening in self-confidence, he allowed himself
“. aerond, Zenal mysteriously worked with destiny to trip
. ils c1f-riehteousness ant then reveal an arroganc: which
Jooward to calamity,
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ooreat wlways be the end of man witnout Fod even religious

man o= oor eoddipus thoocht that he wais r "4 ctous The horror for
u', o .* 3 ror the Greeks 1s precisslvy *o sce that an Oedipus
can . o1ly L ourselves. He disolays the glory and weakness of

selfe uliicieont man,
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Heroic Qutlook

The Greeks believed that a man should live for honour and
renown and pl=y his part with style and nroper pride among mcn as
notable 2s himself. This is a gencerous outlook with a strong sense
of human worth. The great man is he who, being endowed with superior
qualities of body and mind, used them to the utmost and wins applause
of his fellows, because he spares no effort and shirks no risk in
his desire to make the most of the rifts and to surpass other men
in his exercise of them. His honour is the center of his bteingm, and
an affront to xt calls for immediate a2mends. . courts danger
gladly because it gives hin the best opportunity of showing of what
stuff he is made. By prowess and re¢nown he gains an enlarged scnse
of personality and well-being; throush them h2 210 a second ex-
istence on the lips of men, which assures him that he has not
failed in what matters most., Fame is the reward of honour and the
hero secks it before everything olee,

Honour and morality differ cn irportant roints of principlce.
Yonour is rre positive than neerzative., Its otligations are stronger
han its prohibitions. ®Honour - xtects man to -xert himsell 211 the

time, to make the most of opportunitics - ofter to creatc them.

3
The Greeks felt it scomehow disgraceful tc remein contented with their
lot, that thcy must ¢ry to bzttevr it, to make "ore of themselves
and tnheir conditions. tHonour u.comen what morality nct z2lways 1is:
an incentive to vigorous action in rany fielar,

The ultimat> ¢ .+ of honour is human diynity. 1In the last
< only court of appeal is =+ man's ow. feelines., Against
15 useless to invoke the an~er of th. Gods onr the disap-
f men: for the hero is so sure of hirgelf that he will not
is finzl decisions to b dictated by nnything but thought
or his cwn honour.

Tne Grecyks reparded victory as the greatest of 211 possible
mlorices and honorable defeat as onlyv less glerious. (ne offthe
reasons why the herolc ideal survived in Grecce was that it was
attacned to the service of a city. it the back of their minds the
Grocks felt thet the bond of blood was stronger than anv tie of
citizenship and in the last resort imposed obligations which could
not be shirked.

The Herole outlook gave a vromineant place to intellermence - but
required that it be balanced by other qualities of character and
se¢lf-control. [ f 2 man relied chisfly upon intellipence, he was
tnought likely to frustrate even his own ends.

“re conflict of honour and loyalty threatens the balance and
integrety of the heroic ideal. Sophocles thought that a man's
city did indced make many calls on him, but not that he should
surrender hils decency to it. A man served the state best by being
nimself In the full range of his nob!lity and not by cacrificing
it to somc abstract rortion of political power or expendiency.




The Greeks dwelt on the merits of the ’ean, the middle state
between obscurity and excessive power, as tane only way to happiness,
The importance which the Greeks gave to the Mean was stressed, not
because they observed it in their manner of living, but becaus.
in the fullness of their blood, they felt they needed some curb for
their ~ore violent ambitions and more reckless ur. iertakings,

Sophocles presents the heroic type in its forbidding inhumanity an
and its incredible fortitude. He demonstrates in dramatic form
what, the heroic ideal meant. He saw its faults and its limitations
and took care vo show them in their formidable r<ility - but he
suggests that they are Justified by the nobility which accompanies
them and redeems them from the taint of common clay,

Tragedy's Function

The chief function of tragedy 1is to prescnt, in concrete form,
1ssues that concerned men in their relations wi*'. the gods and
with one¢ another. Behind the individual action .ies g2 universal
situation, problem op question, presented so th-: we see vwhat it
really means for human beings. The streng<~ of -he play comes largely
from what it means in terms of human action anc: the most important
bart of this action is the bresentation of the ituation which pro=-
vokes the problen or question,

The Problem of Oedipus the Kir -

Dedipus, 2 gifted and noble man, who thrcu-h no fault of his
own Is hidcously humbled and suffers a ghastly tvate., Sophociles
hints toward g solution - that the God:z humble zhe great because
they wish to warn men against the d-ngors of pcaer and position.,
But this is zopt ti11l the end of the play. What counts in the dramatic
action is the appalling em~tioral impact which it has on us and which
forces us to Sympathir- 4in the full s nse of the word with Oedipus
in his tragic situation and to think for ourselves about it,

H4C are caught up in a world in which men think that thcy know
something about themselves and their destiny, but they are victims
of i1llusion, They know nothing, and in the end the gods force the
truth upon them. This is not a lesson - pbut 3 state-of-mind impressed
on us by t-:< power of poetry mind myth. Sophocles is not dealing with
intellectual abrtractions, but with living states-of-being which
becom: more urgent and vivid for us from the stage.

Our production of Audience Appeal

Scphoeles' Oedipus the King hopes to appeal to the intelligence,
motions and imagination of our audicnces,

b




Intelli ance

Solid considerations underlie this dramatic event. There are
some positive assertions, concretcely presented about existence.
These assertions invite the drawing of conclusion s. The striking
and unusual events which occur in this world of Oedipus will arouse
curiousity about the meaning and its relevance to present issues.

Emotion

The events and actions in Oedipus the King evoke horror, fear,
admiration and delight. These ~xperiences may force men to compare
their own d.sirzs and aims with those of Oedipus and feel their way
toward a self-activating life-style which works for them in their
present dilemma,

Imagination

Every man needs somc image against which 12 can set himself and
Sve his own limitations. He may transcend his limitations in the
light which i1s shed on some familiar situation or in an unforseen
expancion of his faculties. The appeal of the world »f Oedipus may
taxe him out of himself to another order of things and in this ima-
ginary journey his insight will be sharpened 7ad his sensability
purified. Lik. the Greeks, modern audience c:n use the theatre to
organizc¢, Interpret and cxpand their experience and help them to
crcate a more vivid and individual 1ife styl..

Truth of Poctry

Behind the infinite variety of human behavior and fortune there
muct ve forces at work which to some cxtent could be understood and
presented in concrete form, The powers at work in and above human
nature form the mysteries of the universe. The sympathetic under-
standing of irrational and emotional elements, portrayed in their
authentic force approaches the truth of poetry. The truth of the
heart as well as the head calls for immediate and imaginative response

to the many winds which sweep through the human soul and drive it to
unforsceable ends,

The Grand Style

The grand style aims at Ccxalting an experience beyond ordinary
views of it., Five words, chosen for their sound and associations
can do something that plain words connot always do. They give an
ailr of strangeness and majesty - they show that the poet's experience
is not that of other men and neceds special means of expression.
The¢ strength of the grand style of Greck poetry comes from its eager
concern with the living world and its desire to sce this in all its




depth and richness - to pass from the immediate situation to what |
lies bchind it - and to cnjoy the illumination which this brings
to common and familiar things.

The action of the play: Oedipus' drive to find the fruth
through his ciear sighted, firm and unsna&eablc will power. =

The tragedy of the plav: The alterations of fear and hope
that are cxperienced and the under going of cxtremes es of pain and |
sufferirg to =merge as from a furnace, no longer crude ore, tut Tem-
rered StCPl with the power to endurc. So this play ends with pain
charged with exaltation.

limax c¢f this play has irnherent in it the greoat
in literature. The messenger, shepherd, “edipu
m ith thret conflicting obi.ctives.

Oedipus - to know the trutn (which will destro: him when revo-led)

‘ngor - o reveal the truth (tirough nu w2 ild nuever do o if
—_——é-—— .
he Knew)

Shephord - to conceal the trulh witn 21l his s~ ro-nrth
e —r————————— -

3chind th 1G5 thrcee (sven only by th. audiencc : the power of dsstiny
moves to bring all trelr purposcs to defeat.

l. Tho cuetastrophes that overwhelm nim ar.e ~f his own moauing.,
: 1 the pgrenter becaus. n¢ is strucy down at
the very moment when he belicves nimself to nave --scavad the

¢ revirsal of fortune sirnifi o the end

4. Gedipus scarcnes for the truth trat the audivnce Knows,

5. Faulse hope glven by distort.d remort that not one, bt many
rovbers murderod Louls.

-
[ 3E0.4
PR

Corverging Foures

%

-

Peonle of Thebes want to ond plasue.
nommand of fracle to find murderer,
NDedipus! drive to find truth 2t z2ny cart,
. Working of fate (which scem chance.)

RS B
.

ERIC

Aruitoxt provided by Eic:




The Chorus is made up of Oedipus' most loyal subjects, friends and
advisors. They are an integral part of the play - commentators who
soliloguize on what "the times" or the hearts of men everywhere would
think of the 1ction and tell its meaning in some eternal dimension,

The chorus is alwiys vividly present and take from the action
materials to create pccetry before our eyes. They are fellow citizens,
desperately implicated in the awful happenings. They are so closely
tied to the action that their moods move swiftly with the march of
events, Bewildered and apprehensive, thev have little respite for
calm reflection or scasoned judgement.

The chorus has the form and style of the s:a - wild, calm,
surging - advancing, retreating - reflecting.

The Riddle of the Sphinx

"What creature walks on four legs in the morning, two at noon, and
three in the evening?"

The Basic Irony

While the form of the play shows the pa-t enclosed within the
present - the action shows that in reality t:n» present 1is enclosed
within the past, The decper the past is proted, the more violent
the present becomes,

-~

Discussion Questions

1. How does it feel to be an -bject of both dispust and faar to
your fellowmen, while you are simultaneously aware cf the in-
Justice of your treatment?

2. Are thelr modern parallels to the story of a ruler who makes
a mistaken decision, though in i7ood faith, and who then finds
himself oppos=d in a fashion which he misunderstands and which
induces hinm to persist in his mistake? .

‘o
<t
s

3. What is your own beliaf concerning the vast differcnce
human <rror and divine knowlodege?

yeen
Lk, How do vou see around you today the conflict of heroic and
mercly human standards of conduct?

5. How uo you in your own day to dayv decisions, deal with the
Justification of means toward an end?

. Can you site some modern examples of the illusions that come
to a rar who is unwortay of hic office r» place of power?

 eme w




Piscussion Questions (con't)
7. Can you guess the answer to the Sphinx' riddle?
8. What differences do you find between the Christian doctrine

and the Greek thought?

Suggested K ading

Classical Greece, C.M, Bowra, Time Inc. NYC

+he Classical World, L.E. Strong, McGraw-Hill, NYC

Political Power in the Ancient World, M.A., Levi, New American Lib, NYC

My Thology, Edith Hamilton, New America Librayr, NYC
Greek Art, John Boardman, F,A, Praeger, NYC

Greek Historical Thought, A.J. Toynbce, MNew Am:rica, NYC

Critics and CriQ}éism, Editor R.S. Crane, Univ. of Chicago Press, Chicago

3
«©

ne Greek and Roman Critics, G.M.A. Grube, Univ. of Toranto, Toranto

h
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Greek Way, Edith Hamilton, New America Litrary, NYC

[¢d}

Outlines of the History of Greek Philosophy, E. Zeller
Meridan Books, NYC

Grevew:  The Mainland, P. Sheldon, Collins, London

Gods ana Goddesses, H.J. Wechsler, Washington 3quare Press, NYC

ancient Greek Sculpture, Francois Chamoux, New American Library, NYC

A Literary History of Greece, R. Flaceliere, New America, NYC

The Greek Egperience, C.M. Bowra, New America Library, NYC

dreck Mosales, Andre! Grabar, New Amcrican Library, NYC

The Oeodipus Plays of Scphocles, Paul Roche, New American Library, NYC
The Golden Bough, J.G. Frazer, MacMillan Co, NYC

Thespis, T.H. Gaster, Harper Torchbonks, Harper and Row, NYC

Ocdipus the Ying, Transator Kenneth Cavander, Chandler Co.,
5an Francisco




Illinois Midstate Educational Center
905 N, Main
Normal, Illinois

Fre-Program Material
for
Illinois State University Percussion Ensemble

TO THE TEACHER: The ISU Percussion Ensemble will be performing for
you and your students. _We have prepared this material for use in
the classroom, and hope you will find these facts and suggestions
helpful.

THE OBJECTIVES to be achelved by the presentation of live musical
performances are:

1, to expose students to a degree of excellence of performance
not attainable by most public¢ school groups or individuals.

2. to acquaint students with the best musical literature.

3. to acquaint students with a r2rformance media which may not
exist in the school or community.

I, to develop a deeper appreciation and understanding of music.

5. to stimulate student interest in local school’'music activities.

ABOUT THE PERCUSSION ENSEMBLE: The Illinois State University Per-
cussion Ensemble was organized at ISU in 1967. The group consists
of members who are proficient on all of the percussion instruments.
The group presents concerts botn on campus and on tour consisting
of both "light" and "heavy" selections and some programs include
original compositions by the members and their directoer.

Mr. Roger Faulmann, the ensemble's director, holds a B.M.E. degree L
from Baldwin-Wallace College in Berea, Ohio and an M.M. degree from

the University of Michigan. He 1s a member of the ISU faculty and

is doing doctoral work at the University of Illinois.

THE PROGRAM: The program will be selected form the following:

P1 -lude and Allegro ' Edward W. Volz
a study in dynamics and rhythmic counterpoint for snare drum,
tambourine, tom-toms, timpani, suspended cymbals, triangle,
gong, and bass drum.

Three Pleces for Percussion Quartet Warren Benson '
l. Allegretto ¢
for suspendsd triangle, small snare drum, wood block,
large snare drum, castanets, large tom-tom or field drum,
suspended cymbal, and bass drum. '
2. Scherzino .
for milk bottle, triangle, wood block, mall snare drum,
and small tom-tom,




3. Fughetta alla Siciliana : ;
for tambourine, snare drum, triangle, field drum, suspended
cymbal, large tom-tom, gong, and bass drum: )

Percussion On The Prowl - o Walter Anslinger
for triangle, bass drum, chimes, suspended cymbal, gong; bongos,
tambourine four tunable tom-toms, snare drum, and tympani.

Encore in Jazz for Percussion Septet Vic Firth
. for four timpani, two snare drums of different sizes, military
. drum, vibraphone, indian drum, marimba, cowbell, bongos, conga

drum, and a dance drum set, —

342 L Harold Farberman

for xylophone or marimba, glockenspiel or bells, snare drum and

castanets, tom-tom, triangle, bass drum, tambourine, and three

tympani.

Suite of Five Richard Jackoboice
for snave drum, tenor drum, claves, hand cymbals, triangle, bass
drum, marimba, xylophone, and tympani. .

Ideés for research and discussion:

1, Discuss all the different instruments ahat the ensemble will -
be using and place them in catagories: those with definite
pitch and those with indefinite pitch; those that are struck,
and those that are shaken or scraped; those that are membrane .
instruments and those that are not.-

2. Discuss the use of "junk" in percussion ensemble compositions.
such as milk bottles, broken glass, and etc.

SOME OTHER INSTRUMENTS IN THE PERCUSSION SECTION: e
sleigh bells sandpaper blocks bird whistle

ratchet . . s8iren whistle wind machine

slapstick whip slide whistle finger cymbals
rhythm sticks ) tone blocks bell lyra

Suggested Reference Sources:

HARVARD DICTIONARY OF MUSIC by Willi Apel, Cambridge: Harvard U. Press
‘GROVE'S DICTIONARY :OF MUSIC & MUSICIANS, ed. Blom, Eric & Denis Stevens
Grout, Donald Jay, A HISTORY OF WESTERN MUSIC, NY: W.W: Norton & Co.
Also any music dictionary or any general encyclopedia.

If 'you do not have any reference books on music in your library, now
is a good time to suggest some titles to your librarian. Also you
might contact the Corn Belt Library System in Bloomington.

This Live Performance Sponsored by:
Il1liniis Midstate Educational Center

Materials prepared by Judith Mathieson, Assistant to the Music Director
Please write any comments and/or criticisms concerning live perfor-
..mances to Edward N. Spry, Music Director.
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Illinois Midstate Educational Center
905 N. Main .
Normal, Illinois

Pre-Program Material o
) for
e — - .- E114nois State University Percussion Ensemble

TO THE TEACHER: The ISU Percussion Ensemble will be performing for
you and your students. We have prepared this material for use in
the classroom, and hope you will find these facts and suggestions
helpful.

THE OBJECTIVES to be acheived by the .presentation of live musical
performances are:

1. to expose students to a degree of excellence of performance
not attainable by most public school groups or individuals.

2. to acquaint students with the best musical literature.

3. to acquaint students with a performance media which may not
exist in the school or community. \

'}, to develop a deeper eppreciation and understanding of music. ’

5. to stimulate student interest in local school masic activities.

ABOUT THE PERCUSSION ENSEMBLE: The Illinois State University Per-
cussion Ensempble was organized at ISU in 1967, _ The group consists
of members who are.proficient on all of the percussion instruments.
The group presents concerts both on campus and on tour consisting
of both "light" and "heavy" selections and some programs include
original compositions by the members and thelr director.

Mr. Roger Faulmann, the ensemble's director, holds a B.M.E. degree
from Baldwin-Wallace College in Berea, Ohio and an M.M. degree from
the University of Michigan, He is a member of the ISU faculty and
is doing doctoral work at the University of Illinois.

THE PROGRAM: The brogram will be selented form the following:

Prelude and Allegro g Edward W. Volz
a study in dynamics and rhythmic counterpoint for snare drum,
tambourine, tom-toms; timpani, suspended cymbals, triangle,
"gong, and bass drum.

Three Pieces for Percussion Quartet Warren Benson
1. Allegretto
for suspended triangle, small snare drum, wood block,
large snare drum, castanets, large tom-tom or field drum,
suspended cymbal, and. bass drum.
2. Scherzino
for milk bottle, triangle, wood block, mall snare drum,
and small tom-tom.
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3.. Fughetta alla-Siciliana
for tambourine, snare drum, triangle, field drum, suspended
~cymbal, large tom-tom, gong, and bass drum.

Percussion On The Prowl Walter'AnSIinger
for triangle, bass drum, chimes, suspended cymbal, gong, bongos,
tambourine four tunable tom-toms, snare-drum, and tympani.

Encore in Jazz for Percussion Septet Vie Firth

*  for four timpani, two snare drums of different sizes, military
~-drum, vibraphone, indian drum, marimba, cowbell, bongos, conga
‘drum, and a dance drum set,

3+2 Harold Farberman
for xylophone or marimba, glockenspiel or bells, snare drum and
castanets, tom-tom, triangle, bass drum, tambourine, and three

tympani, p @

Suite of Five Richard Jackobolce
for snave drum, tenor drum, claves, hand cymbals, triangle, bass
drum, marimba, xylophone, and tympani.

Jdeas for research and discussion:

1., Discuss all the different instruments ahat the ensembie will

- *‘be using and place them in catagories: those with definite
pitch and those with indefinite pitch; those that are struck,
and those that are shaken or scraped; those that are membrane
instruments and those that are not.

2. Discuss the use of "junk" in percussion ensemble compositions.
such as milk bottles, broken glass, and etc.

SOME OTHER INSTRUMENTS IN THE PERCUSSION SECTION:

sleigh bells sandpaper blocks bird whistle
ratchet siren whistle - wind machine
slapstick whip slide whistle finger cymbals
rhythm sticks tone blocks bell lyra

Suggested Reference Sources:

... .
HARVARD DICTIONARY OF MUSIC by Willi Apel, Cambridge: Harvard U. Press
GROVE'S DICTIONARY OF MUSIC & MUSICIANS, ed. Blom, Eric & Denis Stevens
Grout, Donald Jay, A HISTORY OF WESTERN MUSIC, NY: W.W. Norton & Co.
Also any music dictionary or any general encyclopedia.,

If you do not have any reference books on music in gpur library, now
"'1s a good time to suggest some titles to your librarian. Also you ]
might contact the Corn Belt Library System in Bloomington.

Thi% Live formance Sponsored by:
Illiniis Midstate Educational Center

Materials prepared by Judith Mathieson, Assistant to the Music Director
Please write any comments and/or criticisms concerning live perfor-
. "mances to Edward N. Spry, Music Director.
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— THE ARTS: Problems, Predictions,

///’;' Poteritials & People
{i; George. Irwin P

It is a real pleasure for me to be here and to share a few
thoughts with you, . I am always pleased to see groups like this
that cut across several lines and get at something that is very
important to me, and I am sure, to you, too, In our scclety today
where communications at all levels is of paramount importance, arts
institutions and community leaders must be increasingly aware
of responsibilities and -opportunities to develop a quallity of life
in our communities not heretofore realized,. The problem of com=-

~munications is not only a problem of transporting arts and exhibits,

but is a problem of direct communication with audiences. .In our.
concern to develop new audiences for the arts, we must take ad-
vantage of every 20th century technique and not continue to delude
ourselves that 19th century procedures or art froms are necessarily
relevant to audiences today,
This search for new audiences must concern itself with new
thinking and programs, and new art itself which encouruges our
creative artists to experiment with these new 20th century materials
and sounds, What corporation today would be successful without a
Research and Development Department? :

New arts patrons must he found if the arts are to be expected
to pay their way at the box office. . Yesterday's single patrons
are being replaced by a large number of donors, by government at
all levels,” and in more recent years, by corporations, Corpora=-
tive funding toda) is vital to the continued existance and growth
of our art institutions. .

) Just as our leaders in business, industry and education look
tb the future and plan for tomorrow, se arts managers, teachers
and admiaistrators have & major responsibility to seek the best
talent and thinking available not only for today's problems but

for the continuing security of tomorrow, . .

A climate must be created and made more attractive for our
arftists . to 1live and work =-- & climate whicia encourages creativityy
the practice and perfection of one's craft. ; The arts and the art-
ists are one of the state's moat valuable assets,. . Industry has
recognized this fact by placing the quality of tultural programs
in a.prospective location high on the 1list of critoria.. The
community cultural climate 1s an important fact as well as che

. presence of adequate and skilled lahor, transpartation, and other

economic factors, 3 -

Well, how do the arts fit into our concern for the community
in general? First, I think that it is important to understand

" the pressures that have caused and will cause an ever increasing

demand for the arts, . -

1
i

qurﬁ;m%

I

}

AL R S R PR B DA R

Ly e 1

RS T

]

Sl e




R

The arts are an urban phenomena and thus a second pressure

1s the -rbanization of our socilety, Today 65% of our people are
city dwsllers and by the yaar 2,000 this will reach 76%. These
problems of growth and changing economic situations dirsctly effect
the aris and are not confined to metropolitan centers,. The pro-
blems of parking, urban growth, deteriorating areas where ar'
"buildings are located, downtown redevelopment programs, the impact
of tele "sion, and many other community problems are intimately

invdlved with the community!s support of music, art, drama and %
dance. : - ) g

The third pressure will be the significant incruase in free
time. Herman Conn and Anthony Weiner calculate by the year 2000
the average employee will have 218 free-days a year, and they
further state that we may well see a rationing of theatre, museum
and concert attendance. It 1s hard to belleve that this prospect
is only thirty-one years away, Today, both business and labor
leaders at local and national levels are concerned that their em-
pPloyses enjoy opportunities in our increasingly affluent society
which brings with 1t-an expanded amount of free time. These labor
and business leaders have a real- concern for the programs- and ]
opportunities which can provide internal stimulation, involvement, R B
a develorment of a sense of values, The arts certainly qualify :
‘here, and can offer far more stimulation and beneficial use of
free tims than external stimulation activities such as TV watching,

R‘J«*r’?r:?ﬁ;m‘ﬂﬂ"w bl Ry

Otto Whitman,'airectorjé; the Toledo Museum, recently stated E
that aimless use of free time was the greatest destructive force :
, in ci%ies ‘today., Whitman deplored early retirement which he . ;
- labeled forced leisure, along with unemployment, He stressad the
value of museums, theatres, orchestras, libraries and other cul-
tural institutions in providing antidotes for boredom, but linked ,
too muc¥ idle time with restlessness at all age levels, ’
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The fourth pressure is the increased recognition of the arts.
in our elementary and secondary esducational system. Arts Councils ]
can help here by cooperating with teachers of the arts, coordinating = 3
the mechanics and communication necessary to transport children to ;
arts institutions and artists into the classroom, for example.

_-. . The administrative burden on our overloaded school system could
be considerably eased, Even more important, however, the efforts
of coordinated community program in bringing together- school C
authorities and professional arts directors can result in educational _ i -
progrem; using the best resources of all institutions. The use of
professional "artists in schoel programs not only opens new vistas )
for both teacher and student, but provides expanded employment . ]
opporsunitiss for artists, New programs are stimulated. This,
1t seems to me, 1s similar to the reinvestment of business capital

¢ or the-development of industrial research programs,

s

The fifth pressure 1s in the increase of the number of ounr
‘young psople obtaining college educations, If there has been a
cultural oxplosion enywhere in Ahls colntry, 1t has been on the




= -3-

college campus. Increased cooperation which involves the artist
more directly with the students is a responsibility and concern
of colleges as well as elementary and secondary schools, Here
is where attitudes and interests of tomorrow'!s audiences can be
stimulated, encouraged, and in fact, formed for a life time; In-
. creasingly, these educational institutions are recognizing the
~"fact that while they have a responsibility to provide an education . )
for the student who comes to the campus, they are at the same time .
an influence in the region in which they are located., This is ‘
especially true in the fields of the arts,. I think it significant.
that new college facilities for the arts .are being bullt so that
programs in music, theatre, art and dance can develop cooperatively
in the sharing of these facilities. - —

At T
M

The sixth pressure is on the record and still rising partici-
pation in the arts on an amateur basis, Fop example, there sre
more than 1,000 amateur orchestras, as you perhaps know, several
thousand theatre groups, and who knows how many Sunday painters,
Statistics ocan be misleading, but it has heen true for several
years that more people attend concerts and visit museums' than go
to baseball amd?foot¥all games and other popular entertaimment LI
programs; However, the growth of our professional arts organiza- = . ; ]
tions has not increased significantly beyond that of our economy
or our population growth. ‘

These then are the pressures on the arts, Now letis take a
look at some of the significant changes, Not too long ago the
arts were centered on our Atlantic and Pacific seaboards, Today,
urban areas all over the country-- almost eighty -~ are developing
cultural-centers, be it in Atlanta or Fort Worth with new perf »rm-
ing arts complexes, Urbana with the handsome new Krannert Center,
or Tacoma where an 0ld police -station was converted into head- i
quarters for local arts organizations, Not only has there been
a flirry of construction, but in 1966 alone, some 300 new arts
organizations were given tax exempt status., All but five states
have some new group. Today, there. are thirty established dance.
companies and 110-200 non-professional dance groups, 79 major
metropolitan orchestras, and over 1,000 -semi-professionals or
amateurs, There dre 35-40 professional opera companies performing
on & regular basis and somewhere between 600-700 others; 50 resi-
dent prof.ssional theatres, and approximately 5,000 theatrical
groups and well over 600 art museums,

In addition to arts organizations, new arts service associa-
tions have been organized and older ones have become more effective,
There are approximately 19 today. The sources for funds for the
arts are shanging too, The individual is still the mainstay of
support, but in recent years foundations, corporations and govern-
ment funds are playing a more important role., Nonetheless as
most of you know, funds are.still far from sufficient,

The phenomengl growth of community and state arts councils
in recent years is another significantchange in the arts, Today
. there are more than 400 community arts councils.-- there were

i
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only 4 in 1946~-~ only 25 years ago., The state council movemsnt
,1s equally dramatic. The first one was first established in 1960
- in New York and in 1962 there were three, The Illinois Arts
Council dates from 1963. Today there are councils in every state
and in four of the five state territories,

I would 1like to read you some quotes from recent reports
which we prspared and distributed through the Illinois Arts Council
to our state legislators, The $200,000 provided by the state for
the 1967-69 biennium which ended June 30, -has provided the catalyst
for the Illinois Arts Council!s budget of well over $950, 000, 3
The funds supplied by the state were augmented by moniss raised :
by the. council, the national endowment for the arts, municipal y
sources, foundations, corporations, and” individuals, In develop-
ing a program in the arts, the Illinois-Arts Council is the leader
amont the nation's state art councils in generating private and
other government grants to supplement the funds supplied by the
state, As a result, the council has been able to sponsor visual -
and performing arts projects that have reached communities of
every slze throughout Illinois, We feel that the emphasis should
be placed on taking the arts to the people where they live, where
they customarily assemble, .~They should rot be expected to come
te large centers to enjoy the best of artistic tradition.,
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In this past biennium the Illinois Fine Arts Council visual
programs included 4 traveling. exhibits of professional Illinois
painters, 5 photographic shows, exhibits from a collection from
the Art Institute, exhibit of Illinois craftsmen, and the 60 piece
I1linois sculpture show which has been so assembled as to be
divided into L smaller shows, The council curator transports
the shows in our own vehicle, supervises and assists in the in-
stallation, and is prepared to give related talks. - The council's -
performing arts programs included the introduction of the National
Taeatre for the Deaf to Illinois, Theatre in the Streets that
performed in the inner c¢ity the past two years, and the acclaimed
three week engagement this spring of the Stratford Festival Co.. -

Eight leading modern dance companies have performed, conducted .
seminars, and offered lecture demonstrations throughout the state, . —-

i %mé}lmwy rW« r‘m i *WWWWW{ gt ‘Mg

In letters, the council made achievement in literature awards
to native writers and—has arrapged this past spring a program in
which noted poets, both frem Illinois afid throughout the country,
have read their works to students jn their own schools., The -
technical assistance in the consuf%ant'sﬁprogram has made 1t
possible for communities of varyinrg sizes and resources to call -
upon-services of experts in the flelds of art, architecture, music,
theatre, dance and others.

To guide 1ts various programs, the Illirois Council regularly
asgsembles advisory panels nn art, dance, cinema theatre, music,
"~ architecture anggliterature..

The arts, because they speak directly to our innermost
feelings, possess e capacity for reaching children which is vir-
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" tually unique, Those who have performed before audiences of young
people will attest to the immediancy and potency of the response,
The arts are beilng recognized as an integral part of education.

In almost all the programs being developed by the council, the
young pecple of Illinois receive strong consideration., Artists
invited t> participate in performing arts programs are requested
not only to perform, but also-to condtct.workshops or mas* classes
or present lecture demonstrations or seminars.

The Council is in the third year now of a program that brings
professional musicians directly into our schools through the

young audience program which I think you are well acquainted wWith.

In the past year alone there have been over 200 concerts in the
-8chools in Heron and Alton. The council contributed funds that
made 1% possible for the Chicago Symphony to offer concerts in .
Macomb and Quincy last year. Lastly, this summer the symphoniy ~ .
performed in Chicago parks using the Council's mobile stage unit,
Other instrumental groups and other cities have also been aided.

With the beginning of our spnnsorship of the Harper Theatre
Dapce Festival in Chicago in the fall of 1947, leading dance com-
panies in the country have given lecture demonstrations in addition
to regular performances in Chicago along with master classes and
workshops and have veen in residence in Decatur, Normal, Peoria,

Carbondale, Edwardsville, Quincy and Macomb.

During the American Valley Theatre's recent engagement at
the University. of Illinois at Urbana,. the Council halped in
bringing bus loads of youngsters from surrounding towrs, When
the Council brought the Stratford Festival from Canada to Illinois
the mid-week matinee was set aside for school groups, Over 7,000
students saw productions of Hamlet and_the Optomist. In addition,
during the third week of the ‘engagement, members of the company,
actors, directors and designers, conducted five seminars at the
Goodman Theatre to which students and educators throughout the
area were invited to exchange ideas with the Canadiang.

On February 18th of this year, George Starbuck came to Sacred
Heart High School in Rolling Meadows.__The first of sixteen poets
of merit and distinction making 168-visits this spring to 86
Chicago schools, both public and private, reading their own works
and then discussin ‘them with the students. Several workshops
with teachers were scheduled, . The program awakened thé students
to the fact that poetry is being written by Americans who come
from 1ives 1like their own, This spring!s pilot postry program
was partially funded by the National Endowment Fund for theArts
and 1its success confirmed by numerous educators provides the ine
centive for the Council to expand the project in the comming

e

_school year, -

Our touring exhibit of paintirngs, sculpture and crafts
made 1t possible for hundreds of youngsters who do not live in
the urban centers with museums to appreciate the work of Illinois
artists and art in general., These exhibits were seen in Jackson~
"ville; Mendota, Galesburg, Streator, Charleston, Wheeling, Mattoon,

.
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Kirkland, Lincoln, Freeport, and Mormouth to name a few.

In the school year of 1967-68, the Illinois Arts Council
in cooperation with the Chicago Board of Education, established
a state-wide program, Under Titel III, of demonstration centers
in the fine arts concerned with the training of audiences in
theatre, music and dance through educational materials accompanied
by’ quality performance, Demonstration Centers wars established
in seven Chicago Public Schools, 2 parochial séhools and eight
communities throughout the state, :

Four years ago the state councils established a national
office known as the lssociated Council of the Arts, This national
private organization has developed programs, conferences, seminars
and arts information service, research and publications programs,
including the quarterly Cultural Affairs, This is our national
journal of the arts published by ACR featuring articles by authors

-of note and experience, a jornal covering developments in the arts

that have wide implications for individual and community life,

and: for the. nation. The journal also reports regularly on activi-
ties’ related to arts in business, education, government, founda-
tions, and state ahd community councils, The Illinois Arts Council

" 14 distributing 2500 subscriptions of this magazine throughous

the state, included I know is at least your public library, and
I trust that a number of you are on our mailing list, « .

Corporate support of the arts which is new money for the
most part, will incraase as corporate managers are impressed with
the management ab¥lities of arts organizations, as well as their
artistic offerings, The language of planning, research, market
studies, cost analysis, and customer service certainly applies
here, and is understood by the prospective corporate donor, He
may have some difficulty in defining the arts, and their role in
our lives today, even though he may be increasingly aware_of their
Importance, but he can certainly understand and recognize a well
administered arts program, Only when the local arts organizatien
has done the best job possible of managing itself in setting
artistic goals and standsrds, in showing that it recognizes its
total community role, can that group expect corporate officials
to contribute corporate money or the time and talents of company
personnel, .

Several years ago, Dunns Review questioned 300 business
leaders across the country in order to. find out the extent of
corporate.involvement in the arts, Surprisirgly, or perhaps,
not too surprisingly, 57% of the group felt tuat business had
no responsibility to support the arts, and 34% were convinced
that such an obligation exists, Obviously, a first-class selling
job was demanded when seeking corporate help for the arts, How- .
ever, in the Rockefeller Panel Report on the Performing Arts,
which I trust you are acquainted with, it is pointed out _that -
although there is growing intersst in and support cf the arts by
corporation, thelr contributions in all fields have taken only
1% of taxable income. The report states that only slightly over
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e research firms and the govermment itself should a0t be averlooked,

)

R s

-7~

half of our corporatiocns in the United States give anything

at all to the arts, Of the total contributions made by these
cerporations, only a tiny fraction ~-3 to L% -- go for the support
of arts programs, The panel calls for_arts organizations to take
the lead and not assume that a corporation will give to the arts
because they are thers,

The first meeting in January of 1968 of .he newly formed
business. committee for the arts was, I believe, on of the most
significant actions for increasing corporate- support and concern
for arts activities, Douglas Dillon was chairman of the hundred
member committee, composed of business executives: throughout
the country., In the original call for such a committee, Ddvid :
Rockefeller, president of the Chase Manhatten Bank of New York 3
stated: "First, such a committee would .conduct research on a 3
national basis to provide statistical analysis for voluntary sup-
port being generated on behalf of the arts, ; Second, it would . :
provide expert counseling for business firms seeking to initiate — A
new programs or expand existing.ones, Third, 1t would carry on :

& nation-wide program of public information to keep corporations
informed of opportunities that axist in the arts and to apprise ;
the artistic community of what corporations are doing in their E
partizular fiélds, Fourth, it vould work to in.r:ase the effect-
iveiiess of cultural organization: in obtaining vciuntary support
from business and industry and to encourage the involvement of!
more businessmen as trustess of cultural groups." Increasingly,
we see evidence of the development of cur~orate concern, stimulated
more recently by the major urban crisis c.-afronting all of us,

Y DLt T

I would recommend to you an interesting article in Fortune

izinej;—-the-August 1968 issue, entitled "Bus’ness Wrestles with
1ts Social ‘Conscious.™ The National Press just last year carried
an e»ticle reporting a proposal by William Stole former chairman
of American Can Compary, and recently for the Comnmittee of Economic
Development, Mr, Stolk wants industry trade associations to be
converted from, as he says, "rear guard detenders of the atatus
quo' into agenciesito‘aﬁvanca the public interest and promote
Social welfare programs, Stolk also urged every corporation to
appoint an executive vice president to take charge of the com-
pany's social reap&naibilities, or urban development, civil rignts,
and education, As business grows and acts of this new social con- 3
cern, the opportunities in arts-development should-not be over- 3
looked as they are an integral part’of the quality of city life. R

~"And 1t should be noted, too, that labor unions are corporate
prospects for arts support, . Stetistics developed by business

The United State3s Department of Commerce, for IrEtance, ..as stated :

in one of their publications, that 28 tourists a day vi: iting a {

cultural attraction in the city equals a new business with a ;
$100,000 payroll, The proper use-of 20th century communication
T T facIIItI s could do much to increase our sudiences for the arts
now estimated at only-4f, Art and technclogy can join hands and

-~ benefit small towns as well as big cities in the process,
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arts organizations much more meaningful, We would like to see
more arts programs which include a mixture of theatre, visual
arts, music and dance, More arts events should be held in tents,
parks, public building lobbys, schools, Those of us involved!'

in the arts must make a greater effort to break the traditional
mold and go where the people are.

The character of our citiss is changing rapidly today, The
city as a setting for arts experiences is a state of ‘mind to be

~cultivated .by educationel, civic and arts leaders alike, We need

to re-introduce drama, and excitement and an attractive snviron-
ment back into our towns and cities,

. Special attention must be given to arts programs for low

" income areas, and comprehensive arts programs involving the city

and college, Today it is economically and technologically feasible
to rebuild our cities and towns with a sense of style and beauty
rivaling the best of the past, However, no analysis.has been

made nor assessment taken on the growing attempt {of public and

-—=ppivate organizations to improve the quality of--éity-life..

" Concernment -~ not money-- is the essential ingredient,
if our cities are to survive as one of mankind's prim& achievements
instead of a monument to technological polution,

A B

»
F




BSPUTREA T

i

[t ‘.WWMHWWW

——

l

| o e e
Wﬁﬁ—. . N . *
v
b . N —
; L T e e N S —— NN e AP T EEETR Y
— ‘ [
°

*~plos=~far too many of them,
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THE MISSING INGREDIENT g
Thomas Wisniewski

How frequently have you heard the phrases "orchestra programs
gr ~ving by leaps and‘bounds", or "strings are on the up swing",
or ouzuki type program is flourishing in Podunk Center"? I am
certain that we have all heard such statements, and some of us
may have even believed these statements, But let us look at the
situation as it really is. ’“'

There are probably more string programs and orchestras in
this state than when I walked into my first pwblic school class-
room nineteen years ago, but I doubt if the qmality of instructton
has improved. We are inclined to” think that instruction has im-
proved, but I belleve this to be an illusion....an illusion
creatad by a few people that are doing a really outstanding—job, —
If you have been observant and objective, you willl notice that
very few of the orchestras that perform at regional or national
coriventions are top-notch, The great percentage of them should ,
bes considered mediocre at best. Why then do we think these groups
are outstanding? Because our ears are tuned tv such unbelieveably
bad performances that when an organization manages to start and
stop together with just air intonation we begin to bathe the group
and the director in superlatives, If you feel this to be an ex- -
ageoration, stop for a moment and try to recall the orchestras

w

"that you have heard at the meetings that you have attended, -

Why does this condition exist? Let ns examine objectives,
I can recall hearing these objectives and/or philosophies expounded
nineteen years ago, and many, if.not all, are operational today,
Let us 1ist the common ones: 1, The fun grosp -- forget all
other aspects yuyt be sure that|the learning process is fun,

.2. The public relations ggggg ~= 5686 our nice uniforms? We can
P

also be entertalning amd play at P.T,A, nmeetings. We may sven
march at the next parade, And if you think that is ridiculous,
I remember picking up a journal about two years ago; and reading
where an orchestra in Indiana was having wheels fitted to the
cellos and basses 80 they could march at the homecoming parade!
3. The music sducation group -- everytody should have an OppOre
tuni¥y to play & musical Instrument. (child's bill of rights})
So what if we have nine trombones, thirteen trumpets and only
gigh& zioiénﬁ? Forget orchestral baiance; forget music, Every~
ody shou ave a chance to play., ‘4. The music therapy group--
Jechnny is a trouble maker in my glass and besides he EIEI never

"be a fine academic. student, Those music fellows will straighten

him out. 5. The citizenship group -- a child who blows a horn
will never blow a sale, or pga ng an instrument teaches a child
how to be a good oitizen., This may all sound ridicmlous to you
but there are organizations in this state that mirror these exam-
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Now let us draw our attention to the string teacher and/or
orchestra director and consider the following observations. The
majority of string teachers who happen to be good string players -
generally do a very poor teaching Jjob because they have never given
much thou%ht to string pedagogy, so merely fake their way through
"teaching", Lessons becoms vehicles for displaying our own
technical prowess, The student is expected to mirror the teachex
and anything that comes anything close to, the teacher's imagined
playing position is accepted by the teacher.o,Iﬂithe teacnsr plays
violin or viola, students on ths ¢81lo or “Bass~ perform on their
instrument with such flagrant positional problems that one wonders
how they manage to hold the instrument, much less play it., Need-
less to say, this teacher zannot imagine why his charges play so
badly out of tune. The teacher that is a string minor at times
tukes his positiom a bit more seriously. It seems that some of
the better-teachers can be found among these ranks, because they
‘have been forced to think about string problems, and come up with -
solutins, but alas, even here, the number of individuals that will
take the time.to work out logical musical solutions to their pro-
blems are-relatively few in number.

Perhaps the most frustrating aspect of all is that few indi-~

viduals in both categories will do anything to help their
Jome attend continuing education centers, but few do more
1ip service to that which is expected of tnem, The chasm
the school musician and the competent private teacher and

fessional is widening,

The major reason for this lies in

situations.

than pay
between

pro-

the poor

teaching "‘ob most music educators perform. The competent private
teacher and professiomml have spent a great portion of their lives
perfecting skills, Why should they extend themselves and provide
opportwiities in the ways of clinics, seminars, and master classes
when they know that the people who need the greatest amount of
help never attend these sessions?

Why then do we critize the professional and the student
teacher for lack of involvement when far, far too many so-called
school musicians do absolutely nothing to up-grade their own
teaching? The vicious cycle is complete. The effect this will
have on the modern symphony orchestra should not tax anyone's
imagination, We are all aware that there are more symphony or-
chestras in the nation than ever before. And we are also aware
of the fact that empty desks still exist in the string sections
of our great orchestras of the nation.

What then 1s the quality of the secoraiiy svmphony orchestra?
the performers in them, and.the preparation of the new generation
of instructors? Have the colleges.and universities contributed
to this perplexing situation? Yes, Consider the graduate whose
training is insufficient to-teach, 1In addition consider the
string performer who shows the slightest .skill in performance
and is placed in an applied music program. Upon graduation he
discovers that he cannot survive in the.professional world because
he does not play well enough., He then perPetuates the addage,
"Those who can, doj; those who can't, teach",; He now finds himself

T




teaching and falls at this, He fails for the following reasons:

(1) he considers teaching beneath his dignity particularly teach-

ing a string class at the grade school level. (2) Since he

would rather, play, he spends a good deal of his tims gaining per-

formance experience and not thinking through his teaching procesc.

(3) and most important of all, he is not pedagogically or emotion-

ally prepared to teach, In addition, some colleges and universities

use instructors in methods in string edugation courses who have

never taught in the public.schools and pert.aps worse of all, have .
" no experience in teaching grade school “string or 1nstrumenta1

classes, Without question, the unfortunate aspect here is that

these people are not training the college student to teach.
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Now the final question., How many individuals do you know
who failed in their  instrumental work in the public schools only
to find them several years later with a doctorate, administering
the school district or teaching in an institution of higher learn-
ing? This of course i1s not just limited to musie, Evéry subjec:
area has its share of individuals, - =

Y
‘,

f

"What understanding do these 1nd1v1duéls have? Out of all
of this chaos what are the possibilitieSfand chances for a really
successful state-wide string program? Where do the responsibilities
lie? Quite frankly, I think we are all responsible for the long
1list of failures in string education, and it will be up to us to
work our way into effective programs,

Let us examine how effective programs. can be developed and
maintained, hanges are recommended for our music education stu-
dents in our colleges and universities. Change the four-year
undergraduate course of study to five yeers, During the fifth
year, the prospective steacher will spend two quarters student

- tedching interspersed with classroom work with a specialist in
that field,"@1ding him in working out problems the student en-.
countered while teaching, Here, too, a great responsibility. falls
on the shoulders of successful teachers in the field. If they are

~———to0 accepf the studsnt teacher in their work area, it is their
obligation to give that student a supervised teaching experience
and not have them file music, clean instruments, perform secre-
tarial duties, issue uniforms, etc, If the teacher in the field-
takes his work serlously, then he must also accept the guidance

of the student teacher as a professional obligation and not pass

it off as a burdensome and unpleasant task designed to impede the

progress of the performing organization, .
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The educational curriculum is bogged down with courses that
have no practical relation to the teaching of strings, ‘This is
not to say that all of these courses 'should be abandoned; needless
to say, some should be abandecned ahd the remaining given a trans-
fusion of materials pertinent to the teaching experience. Stu-
dents sometime complain about a lack of practice time, because of
tho many- acadomic roquiroments, Here again, courses that do not
significantly relate to the teaching experience ought to be
dropped and substitutions made., If the music student had an
option, he would probably do nothing lLut spend time practicing-
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his instrument and graduate as an i1lliterate music technician,
assuming of course that he had practiced. Golleges and univer-
sitles can help by using the institutions' talents and facilitiss
in an organized manner to aid the teacher in the field when he
Tealls for it, To offer orgdnized programs that will catapult the
less exporienced teacher into action. The futwe of the movement
is dependent on this organized aid, Time does not allow us to
find all of the ailments that exist in the college curriculum,
There are others who can do this more capably; however, the curri-
culum committee should take a long, hard look at their courses of
study and up-date them to include a twentieth century outlook,

i
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The major task of developing an effective orchestral program
lies in the hands of teachers in the .-field terday, iThe phrase -
"help thyself" could not be more poighaitly applied. Listed below
are some of the more important aspects to be gonsidered:

i
o

AT

(1) Examine yourself, Assuming that ytu have the mental
aculty to w-vk wItE the above average musically talented and/or
gifted chila, do you have #the oral ‘acuity and pedagogical skill
necessary to teach the instruments you teach and get the deaired
resul¥s? Do you.have the_necessary conducting skill? Too fre-

TR

e

= " Quently teaching and playing is opscured by faulty baton technique.
e If your group sounds and looks dull, look at yourself for the

%= reason and don't blame the superintendent or principal, .

] Schools today are big business operations and schools'

-4 administration will not back failing programs, Prove to them that
i you are giving the students. a meaningful nmusic experience and they

§§ will back you in your program to the utmost.
§§ Curiously enough, I did some 1nvestiﬁating in regards to this —
= five-county area, and with sixty-seven schnol districts here, I

was amazed to find only two-high school orchestras and four Jjunior

—high orchestras. I would hope that the school board members and
superintendents that are here would carefully look into their pro-
grams and develop a balanced program which is a program of general
music being the trunk of a very sturdy tree; band, chorus and
orchestra are the.branches that emanate from bhis trunk. Without
this we do not have a~balanced program, - - = e e o= e

F

A (2) Organize your thoughts and presentations regarding your
pedagogical problems /of. the ns-rﬁﬁghe,you teach, There are major
differences between the four bow String instruments. Plan yous
teaching day no mattér how well you play your instrument. Seleat
your teaching material and orchestral 1iterature with ssund judg-
ment., There are many string methods available for use in today's
schools, Select one that will aid you, and more importantly, one

. that aids your students.

~Thers..1s_no reason for you to use old outdated materials,
‘There 18 no single factor that will contribute more to the success
of & music orgenization than the selection of fine literature for
- performance. Chlldron today are very much aware of many of the
cultural aspects that surround them. Good music is one, »
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(3)

Discover

capitalize on

ouf strengths and weaknesses;
the: strengths;cerrect the weaknesses. Attend clinic sessions,

even if you may disagree with the clinician's

theory or approach,

We can learn from all people, even if we learn how not to do a

task we have learned something,-

Thers are a few pedagogy courses that some institutions offer,

Enroll and develop an organized method or procedure,

does not guarantee that you will teach well.

Playing well
Your involvement in

8 self-devslnpment program will open new worlds for you and your =

students,

a world where everyday is a meaningful experience.

- To sum up, consider for a moment your role as a successful:

-

teachar,

This may be briefly outlined as follows:

(1) Personality-

Jour group mirrors your effectiveness.,
as_you-are organized and convincing,

everything from recruiting your studen
the school year,

.They are only as effective
(2) organization -- plan
ts to the final concert of

. Leave nothing to chance, (3) Pedagogical, prin-

ciples -~ know ygur instrument; don't fake your way through a

single teachirg day.

‘ (4) Be organized--select material that
oevelops studeénts in a logical manner.-

Once performance is

possible, play only -the finest literature availa

ble, and play it

"ellg o0 .ﬂnd I 8\18

pect this is the missing ingredient - excellence

in teaching,

(5)

Work -- this is the key word,

There is no

secret formula for success, -Assuming your personality is charming,

your organization brillianti¥ planne

d,

sound, without using work as a catalyst

Your pedagogical approach
, all is lost..

" Make school yéar 1
the '708 and let us ent

969 the.springboard to superb strings in
itle this project "Operation Music".

i n""m"w“




THE DIRECTION OF MUSiC EDUCATION
IN ILLINOIS

Curistopher Iifo

T can see a trend today that can be oondensed into two wordse~
generation gap. The senior in high school remains pretty much
constant -~ eighteen years of age. Each year we get farther away
from that whether we like to admit it or not., So there 1s the
generation gap, and unfortunately, I don't really .think it is on
the student's side~df the fence, We are letting the generation
gap get awdy just a little bit, ST

I did come up with a few things by asking some of the students:-—
just about music and education in general, = %ne of the things.one
girl said wes "Who am I?" and she really wanted to know, They
are not too sure, because they hear everything; they read the
papera, and they find out that they are an awful lot of things.

T heard a comment made here in one of the reports that these
are not the typical teenagers that are heres today. I only ask
this, "what 1s a typical teenasger?” You think about it, Cer-
tainly not the ones you read about in the paper. These are the
ones we are measuring everything by, whether we admit it or not, .
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They also ask "what am I?" - Well, that is a good question,
Many of us ask this whether we aro teenagers or not. I.thirk you
must £ind the real needs of teenagers from the youngsters them-
selves, o e

HE

Ten jears ago, I sat in on one ,of my first contest meetings
in the State of Ixlinois, and they said we needed a stronger
grade school program, The elementary general music program must
be stronger. I have heard that same statement 8ix times today.
Now I don't doubt but what it isn't gétting stronger, but the
question is how strong is it getting, and 1if it's not getting

strong eriough to satisfay you, why isn't 1t?

I think today's topic should We "The Directlon of Music
Educators in the State of Illinois", I think we should he more
concernqa with that., Because as we -go, 86 goes the music in
Illinoils, ) '

Mr, Wisniewski has talked about the wellebalanced program
referring to general music, band, chorus and orchestra, But
what about the music the kids are screaming after today? Doesn't
-that fit into the wellbalanced program, Seriously, you get
noenos from the directors, and I am speaking of performance now,
and often the directors themselves cannot agree whether a bhand

is good or not.

B T T S DR T

I have heard all of the no-nos -- marching-bands, pro and
con; stage bands, pro and con; rock and pop music doesn!t belong
“ . in the classroom, shoald it be there or shouldn't 1t,  Seriously,
people, we have no choice, because some 1ittle clown in Chicago

-,
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who has never had the benefit of a music education degree, is
doing a tremendous job of selling it_-all over, and he 1s sort
of out-fumbling us whether we like it or not, because he is getting
into the homes and we are not, and I think the big question is,why?

If we are going .to be innovative ~«-~ and I think that'!s a
great word -~ I think we are going to have to start being just
that and not making a report to that. Let's get out, let's find
out what is going on., Let's see where we are going. Se%t down
with your teenage son and find out what life is really about,
There %s a lot of truth in -that -- sit down with a lot of those
teenagers and they will enlighten you. Like a little girl said
to me, "man if you don't tell ' what's what, man you are zooed
out", Who knows what zooed out means? I d0 == now., I got a
whole 1list of words if you want them that you can use when you
walk into the classroom, and you can swing with today's teens,
O0f course, it may put a hitch in your get-a-long, but you are
going to do very well with the students, and I think that this

=

Seriously, saying something and doing something are so

'different, and I am no different than anyone else. It is a hard . ~

tiresome job., You fight the counselors, you fight the adminis-
trators,(and you all 1lie a little bit about this; you don't fight
them as much as you think), I think we tend to blame others; we
tend to blame the counslors and the administrators, but after all
he is the man in the front office and knows where he can spend

a buck.

. You haVe to sell something, ana this came up today., First,
personality--how important is it? You know when you get down to
one thing apgain, that awful-awful stumbling block, that teenager,
they can make or break you, I have" seen great, and I mean great
teachers, no I won't use that word, great trained-music-people
who don't quite make it as teachers. And yet they have &ll of

the material in the world to work with, But they have missed one

thing....the wants and meeds of their public and their people,
but above all of the teenagers. )

Another tendency we have is avolding semething that means
a lot‘more work to us, So we blame someone else, or we go in .
the other direction, And I think we have to be very careful
about this, When we talk about this, let's go one step beyond
and let's take one thing out of a meeting such as today, Let's
take it back and work on it. Don'f try to do them'all, Obviously,
we haven't done them in a number of, years, but if we all just
progress in one of-them, we are going to get somewhere,

Involve your—students--in your musical performances; they
will be better motivated to play better music., This was illustra-
ted tn me recently when our band was preparing to do a black
ligh routine, I have never seen youngsters work_ggﬁhard together
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even early in the morning I could find them painting, wrappiﬂg -
drum sticks, checking black lights, rewiring, And musically
they did the best show they have ever done, because they wanted

to do it (and they had to because there weren't any lights on
"Tor seventeenwminutes!) -

We find another trend as you read the paper, Are contests
holding their own? They are up to par or a point, but are they
going to continue to grow? Summer band camps are showing a down-
ward trend, The summer festivals are-holding their own, but I
don't know which way they are going., We read of 50,000-100,000
people going to them---now why? What is happening there that we
are not getting hold-of just a 1little bit? It isn't necessarily
the rock, but the symbolization, the need, the desire, the want,
something has happened to the teenager. |

- §

How many of us are trying to understand what is happening?
I don't say go home and start a rozk band all over the school.
We are going to do a rock show, and I have no 1dea what 1is going
to come out of it. I may lose my job when they find out that I
an unnecessary, but I'm letting the kids run the show., There is
one way to cut the budget! This will be their show, Unfortunately,
I think we are afraid at.times. Turn them lose, let them go after
i1t--~ with guidance -~ they will come to you for it, Let*s go
over to their sidn just a little bit., Find out what they are
talking about, and get in the proper perspective., Find out what
they are thinking, what they are doing, v
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I have some quotes hsre. This one came up in the MENC
magazine. "What can you do in your state to capitalize on ths
current wave of interest of rock as a musical and social phenomena?
Leonard said "Let's give Bralms andBeethoven a .sabbaticall" Tt
1s time for music education to get moving' in the 20th century,

_ The music critic of the New York Times asks, "Are school music
programs really abcut to become relevant to the age in which we
are 1living?" The fact 1is that rock does not meed the music edu-
cator, This is from your MENC, your naticnal office, "it and its-
creator performing in pwlic heve done very well on their own,
and will continue to thrive as long as rock relates to people,"
The question 1s, can music educators get along without rock?
Now, I don't say we can't, we can, But you ask yourself that if
you are looking to the future. If you are looking to the future,
you ask yourself this, and come up with an answer for your own
situation and you feel that this is right then you live with it,
Thomas Willis in the Chicago Tribune said, "if I had my way every
school music teacher, in addition to the European classics, would
know a lot about -ear-besed, improvisatory music which remains
‘perfectly satisfactory to the vast ma jority of the human race,
He should also listen to his students," T
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Thomas-McClusky of the Rocky Mountain News said, "some
of the attending music educators suggested that rock shouldn't
be brought into the-classroom because it is the creation of the
Young people, They don't want the establishment messing around
with 1t," I find this position that he goes back and forth with :
Rt e true; they don't want us messing with it to the point it is - ‘

analyzed, This 1is something that _they feel, and I think that we
have to understand that, T : -

The trend of having meetings such as this conference here '
today is great, I think they are wonderful; I think a lot cames -
out of them, if we do something. You-have many doors open to
you through the 0ffice of theState Superintendent of Public
Instruction with Frank Laurie and Dr, Johnson. They have all
- ) kinds of sessions going on all over the state all year around -=-
your state festival of the IMEA. your district festivals where
You can get a pulse where you can find -ut what the need is, where
you can build, where you can get in thene, where you talk about
this end of it. - .

Let us recognize our teenagers' through their feelings,
~what their true feelings are, what they are going after, and I
] think in return there is nothing more beautiful than a group or
] a single teenager, because, they know. They want you, they need
you, but in return they want to be wanted, Let's make that a
trend, sort of a mutual admiration society, in our music education
programs, whether general, performance or any other area, but- see
tgeir side of 1it, then we know that_they are going to see our-side
O t. @ *
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" Get them to enjoy music and have' good memorises so that'they will .

.. would be a mistake to put gifted and gemeral students in the

g
=
=
5
3

RECAPITULATION

The following comments are condensed versions of statements
made during the various discussion group meetings and reflect the
consensus of opinion of the participants in the goups.

I. What is being done, or should be done, for the non-organiza-
tion musIc makers in the schools?

Stage bands should be -included in the curricula of our schools, .

Don't organize individuals; organize systems for Bffefing:musig~w,
tO allo - 3 -

Offer guitar classes., The teacher must initiate and then get = .
administrative approval. This could lead to interest in bass,
cello, etc. "

Use harmonicas, ukeleies, songflutes, recorders and tonettes,

apprové funds for music programs when they are board members!

Use films, stereos, tqpe’recordefs and rhythm instruments,
Require music education appreciation-courses,

1, ~Use performers and composers from the ¢lass 7
2, Start with their socio-economic leval. e
3. “Start with today's music angd work backward to earlier eras,

4. Give students something to work with physically.

A variety of enrichment programs are being used -- guitar clubs,
folk song groups and the like. 2.

Students don't want teachers tastés imposed upon them, -

General students should develop musical connoisseursh{j,-‘ .

Gifted students should be in a perfomance oriented pr6gram. It

same class, .

In the non-organizational areas the studerit should be &he innovator, -

II. - What should the music-education pro ram- in your school give - — ~
to the students/and/or the communifg? .

- - o]

Youth music is becoming more sophisticated and will be around
for a long time,i.e, -the Beatles. -

Make students aware of what is happening in legitimate Yarts".

Don't give up standards - expand them instead,

Music has been pushed aside in ppnfer;nce to "academics" which
are stressed for admlssion to college. :
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Nof just rock; not just Bach, but correlate with the arts as a

unique form of expression,

A rnusical program is successful if there is a high rate of in-

P T
volvement.

The attitudes of teachers, administrators and public are influenced

by the success of the program.

=

Music education needs to iemember the need for
fundamentals, particularly in the early grades,

the teaching of

Music eduéi%ibn needs to be involved with the community at lafge.

This includes adult education,

"

Develop a level of proficiency in your students beéfore.placing

__them in a group.
\..—_‘—r.‘- r—

KSB music

sh&uld be required to help chénnel éhe 8tudent toward

- the things that—the—is*best at -- an idealistic view!

A well organized sequential program stréight through 4s éssentigi
toward understanding and appreciation so that all students have an

~empathy for music,

—-Innovative surveys to determine interests of- kids

&

AR,

" parents,

and desires of

N

- Existing separate prdgramé of assemblys by prof essionals,
school dances, combos as special music at conventionaI?programs.

Humanities classes - music as it relates to the other arts, con-

temporary and historical. .

Creative general music class generating excitement with physical
participation on instruments and exposure to plurali ty of the

music world,
.

L
—— e

_ III. - What 1s the function of the contemporary sound in our schools?

Age influences &cceptagce of unfamiliar music,

Loudness is a periodic Weapon used by eadh,generation.

The best way to destroy "Rock and Roll" is to teach it.

Don't be so formal about music - rpcita;§%m;tc.

By labeling rock "their" music, you separate it,
do not know "their" music. -

"~ Join them instead of fighting them.

] i

Taéchers often
L

m i et i AR 58 A ostmes §a |
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Klds want rock in their schools but not academized. They are
not concerned about form or stgle, rather what it does to their

emotions, It is an escape "to" something rather "away from"
— - something. ‘

PR

. :Creativeness»leads to new musical forms.

We must not close doors. The idea that "if you haven't tried it,
don't knock it" has merit. . ‘

-Music'tegchers-uéually don't know anything about rock bands.

- L
“ . e vsend g N
By

Have a guitarist accompany your chorus.

.

—

There is not enough money or experienced teachers to teach i
- elect ronic music, Yet there would be no harm in the teacher ;
experimenting with the students in this area. :

[ H

Iv, Othef Significant Comments :

. ‘Why aren't more students enrolled in music education major courses
in this generation? - 3

The K-12 program needs to be better coordinated, with goals more 7 ;
clearly defined.

A music teacher must be flexible,
Bring professional artists into your classrooms, ~
Colleges are not teaching students how to cope with actual

problems they will encounter in the classroom--time. equipment, '
traveling from one building to another, setc. )

—_—

$Studént teachers, do not receive proper supervision and don't
have as much practical training as they_should.

.- Colleges and universities should look at tescher training programs
and make changes which are necessary to better equip our teachers
to teach our children, -

W din vk U A A o KSR A 1 B N

A good tcacher is one who incites me to work!

Our goal is to aevelop sensitivity, awareness and appreciation™
through understanding.

‘Most college training is inadequate -- need a five~year program f !
for preparation, Teachers are traditionally trained, but cannot
work with students.

7

-

The image of the woman music teacher in the elementary

music program needs help -- male help. Men are needed at this
.. level,
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’ The colleges showuld stress pepsonality, elementary and high school s
' group singing, and coaching in place of. appreciation. ' '

7th and 8th %rade npoys disvupt the music program Give it to them

in ggades 1-6 and let them choose if they want music- in grades 7 -
and ) -~

Teachers may not feel competent and will go into & speech instead
of showing how something is done; - Music class is often just a

Social activity. ‘ i . - 1
N We need overall curriculum revisions. ~=

e b . The sessions were theraputic and’ stimulating even if sometimes
o B a bit non-objectlve. .

T,

- "The presence- of studeéents in tHe discussinn groups was a great »
_,**~A4-eaid—tn communtoation and understanding.

i -
i

-

Where are audienoes? We need to have relevant, p0pu1ar concerts
- Are we teaching at 1tudes toicollege masic-education majonev 2

.~ Can all 1ndividual students pradtically become 1nvolved in the
> . musioal area they want to pursue? . B -

. vu ‘I'
ot £
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T ' SECOND ANNUAL

MID STATE 'CONFERENCE FOR MUSIC EDUGATI(N
Oct. 1 1969

Conforence Participants

Miss Jill Anderson
Student

Dlinton High School
Clinton, Il1inois 61727

Mrs, Donna Armitage

Vocal Music Teacher
Bellflower Schools .
Bellfiower, Illinois 6172h

Dr. Eric Baber —
Professor of Education
Illinois State University
§ Norma- Illinois 61761 -
Mrs. William Barton
Vocal Music Teacher
St. Mary'!s School"
Pontiac, Illinois 61764

Gabriel Baumgardner’
®nglish Teacher .
Bloomington High School .
Bloomington, I1linois 61701
Robert Beebe
~—--Band Director
Pontiac High.School
Pontiac, Illinois 6176k -

- ~—~*&ebnﬂ3ennett

! Student = -

.- . Western Illinois University
.. Macomb, Illinois 61&5»

Mrs, Mary Lou Bes Grove
Music Insgructor
‘Lincoln School -
Fairbury, IllinoiS‘61739

Cathy Bielenberg
. _ Student
-~ Bloomington High School

" Bloomington, Illinois 61701 .

- Dr, Gordon Bird . =
" Director of Bands:

! ~Northern Illinois Uhiversity )

DeKalb, Illinois

. Washburn, Illinois 61570

Mrs. Phyllis Blaum
Music Tedcher

- Elkhart & Broadwell Elementary

New Holland, Illinois 62671

Wayne ‘H. Blunier _ .. ._ -
Assistant Co. Supt., of Schools-
Court House

Pontiac, Illinois 6176h

Jacquelyn Brigham
Counselor

" University High School .

Normal, Illinois 61761

Bruce Brinckley

Band and’ Generai*ﬁusic
Chiddix Junior High School
Normal, Illinois 61761

Dr. James Brinkman

Acting Chairman

.Department of Music
~‘Western I1llincts University
Macomb, Illinois 61&55 ' ;

James W, Brown )

Vocal Music Instructor

_Int Valléy Schools . .
Ellsworth Illinois 61737

Ralph A, Certer
Elementary Band Director
Woodland Schdols

R. R. #2

Streator, I Illinois 6131g
‘Mr, Raymond Caton . :
~McLean County Supt. of Schools
Livingston Building
Bloomington ’TIl'Iﬁois 61701

Clarence Je Claflin
Supt. Unit District #10
chestnut Illinois 62518

—

Froncie Condit.
Student —
.Low Point-Washburn Hi

» e

School -
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Frank T Grzych :
Student, Western I1Yinois U,
1302 W, Calhoun -

Macomb, Illinois 61&55

Doug(ﬂahn

" Student, Western Illinois U.
1302 W, -Galhoun,
Macomb,- Illinois 61455

Helsn Hannah

String Teacher

Lincoln District #27
208 Broadway -

Lincoln, Illinois 62656

PauT Tregboer

Assistant Professor/Woodwinds
Tllinois Wesleyan University
.Bloomington, Illinois #1701

Tpresa Hi

- "Vocal Music Teacher

., 0dell Community Schools
0dell, IXlipois. 60460

Dr, Robert Hills

Professor of Music .

Western Illinpis University
“ ‘Macomb, Illinois 61455

Ricﬁhrd Hishman .

Music Education Chsirman
~ITlinois Wesleyan Univeérsity
Bloomington, Illinois 61701.

Cal Holsteinz

- - Band and Chorus Teacher
e — " Beason Schools

Beason, Illinois 62512

e rama st

- . Jerome C. Hood
Instrumental Music Taacher
.Chiddix Jr., High .
Normal, Illinoiu 61761

Mrs. Glarenoe Imhoff
Board Member's wife -
Rodnoke, Illinois 61561

Mr. George M. Irwin

Quincy, Illinois v

Christopher Izz0" .

. Executive Secretary, IMEA
LaSalle Perui High School
Peru, Illinois A -

T PTRSLEY, ree, Si ¥ e E, E

Chairman, Illinois Arts Council

'4

Eh -

Janei{* Hoblit .
Studant ) .
Atlanta High School
Atlanta, Illinois

Dr. Robert Jones
Supts, Lincoln High School
Lincoln, Illinois

Robert E. Jorgensen . -
Coordinator of Music

Urbana Schools

1002 S. Race Street

Urbana, Illinois 61801

Dr, Clifford Julstrom
Professor of Music

Western Illinois University
"Macomb, Illinois 61&55 .

Mrs. Carol Ann Kelley. - L

Vvocal Music Instructor
. Forregt=Strawn-Wing High ©
Forre§t, Illinois 61741

Thomas L, Kelley

Jr, High School ‘Instr. Instructor
Dwight Elementary School

Dwight I1linois 60420

m”m;—wh~nu13~&impton

Head, Music Extension
Uhiversity of Illinois .
608 8. Mathews

-~ Urbana, Illinois 61801»

Miss Janet Kingsley
Music Supervisor

. Bel}lwWood Schools

- Bellweod, Illinois

Mrs. Marjorie Liper
Music Supervisor

-Unit #429

Pontiac, Illinois 6176&

Mrs. Dorothy Knapp .

. Vocal Musié¢ Instructor - -
Centenniel .School. . :
‘Bl Paso, Illinois 61736 -

Mr._;Rbbe,nt Koper

Music Department -

Western Illinois Uhiversity

Macomb, I1linois .
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Virginia Langellier
Music Specialist
Lincoln District #27
208 Broadway -
Lincoh, Illinois 62656

Marjorie Mosier

Mr,., Frank Laurie
Music Supervisor
Office., Supt. of Pub, Instruction
325 S, Second Street'
Springfield, Illinois

Harry ‘R, Lovell

6th Grade Teacher
Washington School.
Bloomington, Illinois 61701

[

Harold C. Luhring

" ‘Band Director
McLean-Waynesville-Armington "Hi
McLean, Illinois 617Sh N
Penny McCubbin
McLean-Waynesville-Armington Hi
McLean, Illinois 6175&

Dr. Catherine F, MdHugh
Professor of Music .
Southern Illinois Uhiversity
Carbondale, Illinois 62901

Marie M.- Martin
“Assistant County Supt. of Schools
Court House _
Lincoln, IllinoiSz62656
Miss Paula Masonzﬁi"

Music Education Student
Illinois Wesleyan Univarstty
Bloomington, -I1linois- 617 1

Miss Judith'Mathiesbn

—..Music Assistant °

711, MidState Educational Ctr, .
905 .N, Main- :

Normal, Illinois 61711-'

Mrs. Harriet Mogge
Educatitnal Director

Summy Burchard. Company
Evanston, Illinois - -

Greg Meyer 2 ,
Student . ... o A
Danvers Higﬁ'bchool

Danyers-; 7FIlinols RN N

‘Student

.I1linois Weslayan University

"Illinois State University
- Normal, Illinois 61761 i ’ -

.Forrest Illinois
’Harlan LR Peithman
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Nellie Moline
McLaan Co. Supt, of Schools~
Livingston Building- -
Bloomington, I1linois 61701

Vocal Music Education-
Linc oln School -
Fairbury, Illinois 61739

John Nafziger

Student

Stanford-Minier High School

Stanford, Illinois . i

Don -Jeanes

Illinois giate University
NormaY, Illinois 61761 A
William Nemozten

Executive Director

Quincy Scciety of Fine Arts .
Quincy, Illinois 62301 - \
Dr. Carl M. Neum@yer ] -
Director, School of Music
Bloomington, Illhois 61701
Roberta Olson *=

Student

Lexington High School
Lexington, Illinois 61753

Miss Carol O'Hare - -
Music Education Student -

Ronald Onken ) : .
Principal . )
Forrest High School

61741

Professor of Music
Illinois State University.
Normmal, Illinois 61761

Betty J. Persanaire . .
Elementary Muﬂic Teacher - T
" Unit #5. o S "

Normal,-Illinois b . : !
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Jeanne Petkoff
Elementary-Teacher
Bent School .
Walnut & Roosevelt
Bloomington, Illinois 61701
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--Mrs, Marilyn Porter
Secretary
I11, MidState Educational Ctr.
905 N, Main
Normal, Illinois 61761 ———

Connie K. Rapp .
Elementary Music Teacher
Epiphany ‘School
1002 E. College
Normal, Illinois 61761 -
Vernon Resctor

Vocal-Music ‘Teacher

New Holland-Middletown Unit 22
‘New Holland, Illinois 62671

Marjorie Reeves _
Vocal Music Coordimator
19C2 West Monroe
Springfield, Illinois 62704

Dr. James Robertson
Professor of Music R
Eastern Illinois Uniyversity

Charlestony I11linoi#’ t

Maxine Rogers
Private Pianc Teacher
Armington, Illinois 61721 :

Paul E. Rosene

College Supervisor

Il1inois State University
;?Normal Illinois 61761

Herbgrt Sanders-
Professor of Musgic
Illideis State University
Normal, Illinois .

*

_Més. Marjorie Schierer
.Vdeal Music Instructor.
h Scbpf’
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Sistar Joann%wnéschneid”
01assroom v

ulh,lla’, nnriois 6176h
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Msgr. Francis P, Schmitt
Director

.. Boys Town, Choir

Boys Town, Nebraska

Mary Schrader ’
Instructional Supervisor .
208 Broadway

e

- Lincoln, Illinois 62656

Paul Schrock

Board Member

Washburn, Illinois 61570
Russell D. Seaton

Vocal Music Teacher

Tri Point High School
Cullom, Illinois 60929

Miss Mary. Selk

Director of Music Bducation
Stevenson School

£106 Arrowhead Drive .=
Bloomington, Illineis. 61701

James W, Shiva

Administrative Assistant
Olympia Unit -School Dist. #16
Minier, Illinois 61759

fobert C, Smith

Associate Professor ]
Illinois State University
Nor:ial, Tllinois 61761

"Edward N, Spry

Music Director
Illinois MidState Ed., Center

-905 N. Main St7

Norm§13 Illinois 61761

. Miss Dorothy Spinka

Music Education Student ,
Illinois Wesleyan University
‘Bloomington, Illinois 61"01

-
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- Mrs. Jud’it se86rs,

G ~s18tant, Music Educa tion
12410018 State University

Jgormal Illinok 61761

Frank Suggs

Music Education Teacher -
Illinois State Uhiversity?
ermal, Illinois ?‘“‘““iLE;%$ T
61761 -
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Sister Rose Erin Sullivan
Music Instructor

705 N+ Roosevelt Ave,
Bloomington, Illinois 61701
Dr Forrest D, Suycott

Dean of Fine Arts

Sallese Hall ‘

Western Illinois University
Macomb, Illinois 61455

James: Thornton
Music Department
-F1linois State University

Mrs., Donna Woods
Elementary Vocal Music
Farmer City Comm. Schools
Farmer City, Illinois

Ralph Woolard, Project Diresctor

Illinois MidState Educational Ctr.
905 N. Main
Normal, Illinois 51761

Joseph Wright

Band Instructor
Forrest-Strawn-Wing High School
Forrest, Illinoisw

. Normal, Illinois 61761 ,
Lyle M. Young . - :

Professor of Music .

Illinois-State University

Dr. Dorothy E. Tulloss
Associate Professor of Music

®outhern Illinois University - Normal, Illinos 61761
EdwsrdsvifI®;"I1linois 62025‘ 5
John Zehr - R
Juanita Van Osfrand Student -

Music Instructor— - Hopedale High School
Pontiac-Esmen School Dist. -}30.._Hopedale, Illinois
Pontiac, Illinois 61764 )

Keith Zimmerman . i

Nan Wegenur Band . Instruc tor ’ e ;

Student Lincoln Dist., #27
Western Illinois University 208 Broadway . : R R
- 321 Corbin § Lincoin, Illinois 62656 .
*Macomb, Illinois 655 . - v
.+ Mr., Loren Zimmerman ’ 1o

James D. Welch - *1 ’ President g
Director -of Music Education Byerly Music Company x
i School-District #117, ~Peoria,, Illinois

Jacksonville, Illéne%s~62659%ﬁ-?-x: d

_ goseph M, Wilson
hairman Department of Music
* Illinois State University
Normal Illinois 61761 .

Ruth Wilson

High School Music Instructor
- Gridley Schools . — :

Gridley, Illinois 6l7uh ..

—

—

Thorias. J, Wisniewski S - ‘ _ . .
String Education & Extension .- R ' -
_ Specialist .

. University of Illinois ‘ : y
608 S, Mathews . - - ' -
Urbana Tllinois 61801 - ‘ -~ - ,
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PINE ARTS CURRICULUM- STUDY
. .. for ‘

- -

Pontiac Consoliduced District #429

et e,

University ¢

ST - o April 10, 1970
£ T . :
' - Consultants e
Music = . Art
Paul Rosene, Mary Packwood,
- I1linois State Univeisity - Illinois State
Richard Hishman; : ‘ . ,
Il].inois Wealeyan University
Illinois Mid-State .Educ~tional Center .
- . "905 N. Main - .
) , ;Normal, Illinois - .. - .
Ralph Woolard - . : Edward N. Spry

"Project Director ' o Music Director




“April 19,1970

Max lMyers, Supt.
Pontiac Community Consolidated Sit. #429
~—Pontiac, Illinois 61764

Dear Mr. Myers: .
. 4

e -~- . ;Earlier this year it was _our pleasure to meet with
you and members of your staff to discus® the possi- -

_.bility of doing a fine arts curriculum study for -
‘the Pontiac Elementary Schools. At that time, we
explained how our consuitants would work with your
staff in developing a curriculum guide and that we
would also make recommendations for the implementa-

tion of the_newrprogram. -

—

With your approval, our consultants have met regularly
with your fine arts staff over the past several months.
Together, they have developed goals for the. respective
programs, defined the skills that should be developed
at various grade/age levels, determined the resources
“needed for effective teaching and considered staff in
requirements to implement the new program. co .

rme e e L - amee m R - -

- We have appreciated your cooﬁeration as well as that
- of your staff. If we have overlooked any relevant
considerations, please do not hesitate to let us
know, .

Sincerely,

———

Ralph W..Woolard
Project Director

RWW/mrp
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A. BELIEPFS

I.

Goals or the art program in the general development
and growth of our children.

The art program in the Pontiac Blomentary Schools 1is
.based on the theory that all children are creative,

Prime emphasis- is placed on acceptable design appropriate
to each age in each drt product resulting from each
creative art activity. Our purpose is that children
shall learn and grow through the following from essen-
tials of artistic growth and development.

a. Aesthetic Growth - Aesthetic growth of the child 4
through creative work is revealed in his increasing
sensitivity toward the ‘use of the principles and
elements of design. He should be learning to dis-
cuss these prinéiples and elements as found in his work, in
the work of his classmates, in that of famous artists, and
his environment.

b. Perceptual Growth - Perceptual growth is evident in
-the child's growing response to visual stimuli from
the earliest conceptual response to the most intri-
cate analysis of visual observation. Perceptual
growth 1s also evident in response to tactile, audi-
tory, and olfactory stimuli, .

c. Intellectual Growth - The 1ntellectual growth of the
[ o creative work is revealed in his in-
creasingly complex awareriess of himself and his

“environment; and his increasing ability to solve the
problems encountered in his work. .

d. Physical “Growth - Physical grovth of the child through
ereatlve work is gained through his capacity for
visual and motor coordinatfpn; in the way he controls
hia body, performs okills, and uses tcols.

WSocial Growth - Social growth of the child through
creatlive work is evident in his assumption of respon-
sibility for the things he is doing, and for the care
and use of the tools and materials he is working with,’
and for the needs and accompliahments of oth¢r children
in the classroom.

f. Enotional Development - The emotional development of
the chiId Is enhanced ty his satisfaction and sense

of accomplishment in creative work. SR ———

8. Creative Growth - Creative growth of the child con-
. sis o er to use freely and independently
and to app.y the six .iforementioned components of
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growth for an intepgrated effort which for him is a

new idea or way of doing som€¢thing that he has in-
vented or discovered &nd to carry this idea through
to completion.g
11, Roles of Personnel )
a. The role of the art teacher 1s that of a person who -
1. Sees art-as a significant part of general education. -
2. Recognizes that all children are creative. .
3. Respects the varying abilities of children to
create.
- 4§, Has a knowledge of and interest in children.
5. Can communicate with the student in order %o -
see purpose and intent.
6. Uses problems as a challenge to explore new
I possibilities for working wita students.
7. Bases the art prozram on idess instead of things,
- *- - student involvement instead of dictated methods, ;
many approaches instead of one, experiencos in- ’
. ) stead of projects.
‘8. Provides experiences which will challenge the
- mind and the creative abilities .of all students.
; 9. Knows and undarstands the process through whiech
e T e students develop the ability to perceive and. .
: become aware, to explore ani invent, to design
and create.
10. Knows art materials and processes.
b. The role of the classroom teacher in relationship to
4 art is that of a person who -
l. Recognizes that all children are creative.
R 2. Respects the varying abilities of children tc create.
: 3. Understands the art program and its importance
; . to the general education .of all children.
4, Displays evidence of understanding and respect
. for art education and helping all stude::s develop
- a healthy attitude toward art.
g. Teaches art at times beyond the rggular art period.

Encourages the a gnreciation_or art by displaying
art prints and student work in the classroom and
encouraging thoughtful discussion.

- o
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i_: ~ +  B. PROGRAM .
i “GRADE 1
e e -« \
——— I. production ¢ of works of art e
a. Two-dimensional '
1. Drawing with crayon and chalk on various papers.
2. Painting-with tempera paints and  fingerpaints,
3. Cutting, tearing, pasting and arranping
-construction paper and collage materials. ‘
4, Printing with sticks and sponges. %
. b, Three-dimensional -
1. Inventing constructions- with formed con-
struction paper,
2. Folding, cutting; curling, and pasting paper
4% to enhance flat work. ..
3. TForming Christmas tree decorations.
. Modeling clay forms.
5 5. Constructing stick puppets.
s . II1. audging works of art_ég% -
i - a. ;krt elements:—::fggf}ﬁQ
1, Choosing colors ror the emotional meaning in
the 1llustration.
2. Using lines to enclose meaningrul shapes,
3. Indicating appropriate textures for detail.
i &, “Selecting shapes to increase the concept of
people;, things, and animals. -
e b. Relationships of-art elements o
1. ‘Using fhé whole page to design ideas.
2. Adding shapes which relate to the main theme.
3; Using warm and cool colors to show ideas,
: i, Relating like elements in the 111ustration.
III. Looking at works of art. ;
GRADE 2

I‘~*Production of works of art

S

— P

- a*‘fTwo-dimensional

f - R

2‘ -

1.;‘Draw1ng with crayon and chalk sometimes
. using crayon resist.

2. Painting with tempera paint, bruskes and

: spbnged’,

3. Painting with flngerpaint using tools. -

L

—




-u-

4, Cutting, tearing, arranging and pasting construc-
tion paper, wallpaper, and other materials. .
5. Printing with sticks and sponges. —

: Do Three-dimenéiphal

1, Using formed paper to make 3~D products.

2. Making standup dioramas.

3. Making paper masks.

‘ ) i, Making group mobiles. — [

- ' ~— 5. ,Modeling clay. rerizi
\ 6. Constmictifiy simple puppets.

II. Judging works of art
a. Art elements : Rk .

1. Selecting colors for thelr emotional value in -
~ the illustration.
2. ‘Using lines and shapes to create the illusion
of space on a flat .surface,
3. Using texture to add detail. .
- U4, Using shgpes that increase the concept of things,
= | people, and animals.,

e A s e - . Ry
2

-l

— T e

g, M

"b. Relationships of art elements — "~~~ B

S

1. Considering the whole page in making a plicttre. .
2. Adding shapes and details which relate to the :
main theme of the illustration. '
. : 3. Shouing thé essential characteristics of the
7 environment in pictures.
. U,_ Using contrast. of value for emphasis.
__ 5. Coloring with warm and cool, light and dark colors.

I1I. Understanding our art heritage

— - % -

]

GRADE 3

I. P:oduction of works of art

a. Two-dimpnsional

1. ‘Drawing with crayon, chalk, and using the tech-
] : nique ofscrayon resist and crayon scratchboard, y
- - 2. Painting with tempera paint, brushes, sponges,
'\ . and other tools.
: 3. Painting with fingerpaint” using tools for value
=R contrast. o
A ) 4, Cutting, tearing, arranging and pasting constructior
§ a , paper, wallpaper, tissue papér, fabrics and o,
_ £ . other collage materials. ) _
- ’ T 5. Printing with sticks, sponges, kitchen gadgets,
Q. o " mounted rubber cut-outs and vegetables,

El
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6+ Stenciling ‘with crayon or.. ﬁ
7. Painting murals._

e b.*“mhree-dimensional
et 1. COnstruction forms from pape* by ceeting, bending,__q
. slotting, curling, pasting and stapling. -
2. Constucting dioramas and tabletOp scenes. S
. 3. Making paper masks: |
o ——- _ -4, Haking s“*mple paper mache forms such ‘as puppet heads
S "~ = 'S, HMaking group mobiles, .
.6," Modeling clay animals, peOple and. pots. .
7.7 Constructing with preformed cardboard boxes - and
§ forms and scrap materialsy

N B o g
1I. Juding‘works"or art- - — a i

Art elements

o 1.'4Using ¢olcp for 1ts emotional value. '
2. Understanding and use of texture in .art prodvcts. .
3."Understanding and use¢ of proportion to 1nd1catn B
—-  space. , . ,
3. " Using line to show. space. c

"5+ - Using -secondary, ‘intermediate hues, -

© 6. Shouing dirferences in value and“intensity of

= 7 color. ST ) ——

= = - ~ =
= - = - ————— =

L ube Relationshipa ,f art elements

.1.‘ Using overlapping of shapes on a 2-D surface,
"~ 2, Showing. greater mastery of concepts of space and
, . the drawing of objects. .

-~ 3.. Selecting detail to greater benefit. _-
: L Ueing contrast in- -value of colér for emphasis.

R P

Understanding our art heritage.

a. ,Identify objects 1. the painting
be COmpave painti*ﬂa of similiar sLbJect~

- - . o

- -
.

ProduEing works 3frart
aﬁ Two-dimeneinal art . g- B

;1:,';,

2. i

3. raft -objects with tempera ,
-~ paints-using: ‘é ortfbristle brushes. S

jM; Cutting an
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5. Assembling collage materials using tissue-and
I ' constpructidn paper, cloth, yarn, seeds, cardboard
: and scrap materials,
~ 6. Printing with vegetables, found obJects, sticks
and stencils, e e
— 7. Haking gprodp murals using a varfety of materiaISu

— -,..az-‘x,‘ P

zf_b.,sThree-dimensional art o
— 1, Haking a cardboard loom and“weaving on it. )
2. Making a paper mache. object with_a. simple form
Lo ] “‘such as a puppet, fish, or bird, -
o . 3. Assembling Christmas-Tree ornaments.
® . ¥, Making group mobiles. - - ~
. 5. Modeling clay with the: pinch, slab, end
: »coil methods. :

II.;'JndEin&uorks of art -
;rg‘;* . a. Art elements L
~;;§% T - 2. Using-Mne-to enclose space, -

7T =7 2., Using-geemetric, representafional and free forrs.
- "——3. Mixing and: uwsing. various colors for related and
: K ) ’ iicontrasting ‘harmonies;
f;}f y Y 5 Seeing and using texture in his art products .
o o - . - with its use in his art work. ; . e

%f S ¥ Relationships of ar:, elements

1. Repeating colors and rorms within a composition.

R ; .. 2. Creating a balanced: composition.
- e e - 3+_ Recognizing ‘the necessity of_a center of interest.
I - = b, Using overlapping fOrms and size: relationship in
e e T creating space. T e

III. - Undersfinding-ourwart~her£tager~

»
R S
»

B
e - —
= ,,,",’u

i
’é - a . & Recognizing the presence of the art elements and4=»s
;E ‘ B principles in works of art: - . {

b. *Sﬁudying the expression and communication powers of
art .

E - ammn 5

S X Producing works or art
- e} Two-dimensional art 'eey' S T “i”’
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Studying color during awmit on color 1nclud1ng
color mixing, color for'mood, contrasting color
s values and cﬁanging color intensity. -. .
o 6. Cutting, tearing construction,. magazine sheets
: and tissue paper,;and then arranging and
d _pasting inplade,
T. Assembling collage materials using tissue and
) “construction paper, cloth, yarn, seeds, straws,
: s PG toothpicks and ‘scrap materials,
—L L o .8. _Printmaking with vegetables, fingerpaintinp for

- .‘;ﬁq:-.#

it
Ut
'

a mono print, brayer<pr1nt1ng and silk sereen
with a simple screen. - S

b. 'Tl“ee-dimensional art

”. . . Creating stitchery by first’practicing stitches
b f . -~ on cardboard with needle ané string, using chain,
,,satin,.running stitches, and French knot, then
} - -planning and executing a stitchery;onlcloth.: O
2. Assembling a paper~mache animal on rolled paper

_ armature,
3. Modeling with the. pinch slab and coil
- S construction. A ‘
T 7 4,7 Inventing-a three dimenélonal form. using ,
B - toothpicks on balsawood.' .
AL o ~ 5« 'Creating three dimensional shapes from/ paper. using
- U - a sharpcutting tool and the scoringlmethod for

~ folding curves,-
6: Haking Christmas decorations and oriaments.

fl. Judging works of art

. == 8. Aﬁt elements B i ]
. . 1. Using many kinds ot line for a line ‘picture.
S 2. Employing 1ntensity and value in paintings.
. : 3., Understanding-primary and secondary colors;
- : - - recognizing the-effect of -adding neutrals-
- . b Arealizing the- tremendous number of colors made
. > _ poss 1b1e—by~m1x1ng:f“‘*
S - 4, Achleving texture in sketching and painting.

g three dimensional forms

: b. énelationahips of art elemenua

i

i Repeating colors and forms within a composition

© _ to achieve unity. -

2. Understanding=size relationehips, placement on
i-the page,. overlapping 4in creating space relation-
ships. - e

s,posslble through experlmentation

-~ : ) . 5. Recognizing and being able to draw objects as -

withftoolgrand”media.,, - , o

pR——
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III.

" GRADE 6 o o

I.

5e Recognizing that changes in coior quality may
e appear to change wher. surrounded by other colors,

e -6, Considering design in terms of the material to

" be used.
Understanding our art heritage;

~—~Explor1ng the lives and careers of past and present
artists,

b. Recognizing the presence of the art elements and princs
in works of art. .

JUUES : A Producing two-dimensional art by -

,_.JL
1. *Drawing nature obJects and other'real objects, .
. - and draﬁing from imagination and from memory in
pencil, crayon, chalk and India ink; sometimes
" using crayon resist, scratchboard, or ink wash,
2. Painting.real and 1maginary obJects, sometimes
- working from sketch, paiﬂting and staining ’
craft objects.

~» 7.3, Cutting and tearing construction paper, arranrinu

- and pasting 1t, and using it . in combination w1th
- drawing and painting media.. .
— 4, Printmaking by usingmwegetables, and b"ayer . -
*  printing. - :

5. Learning the fundamentals of elementary perspectiv. .

[P ——

‘b, ?roducing three-dimensional et by = )

1, Creating three dimenaional objects from a 2 dimei--

) sional media -usirig paper -and cardboard.

2. . Constructinga wire-sculpture and mounting it on
Can appropriate ‘base,.

- . 3. Creeting ‘@ paper mache, form.on a wire armature.- .

- 4, Carving .a plaster vermacuIIte, scap or synthetic
- ‘carving blocks.. -
5. Constructing balanced mobiles with small groups
of students working ‘together.

C . b4 Designing ‘and- constructing a rorn of shelter

rrom*materials of their own choosing.
'7.’ Oonstructing with reed, tissue and string. -

Judging works of art fﬂé o

_Antqulenonts;-;? o ' o =

1. Usint color as a means to achieve govace on a two

-, dimensional .surface by varying intenzity.

ying line 2s>an avenue to ‘giving the
fffllnsion‘of apace (perspective) ang in 1ncreasing

o e g R s 14 S m 14

« e,
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3. Using value of -color to produce a more
—_ - -forceful compoai;ion.

4., Selecting and using form in two and three
) dimensions.
5. Portraying texture with 1ncreasing competence. '

pbe Relationships of art -elements

e 7 1, Reoognizing thathrepetition in shape, form, line,

) - "~ ¢olor and texture leads to a unified composition. :

e e ’quizing that the media used must be considered ) C
TR in detepniiriing desigh. . -

‘ ;3. Increasiiig awsvernwss of technique and the

' developmbnt of new-techfiiques thru experimentaticn.

- — h ’ Develupifg berspective through line and shape, .

Pt tise ¢ ot color ﬁﬁd‘?ﬁIﬁE‘ln ~indicating volume.-

.
i

III. Understanding dur “art heritage

~ Studying the lives and careers %r past and present
artists. .o — g

b, Reeognizing the presence of the elements and principles
of art in vorks or art.

k3

#
ek

=

-

ewmr SR

-~ I8 Production of works of art ' LE ) S

= - - ——

‘a. Two-dimensiona;

* -1, Drawing done with such materials ss pencil,
e . .chargoal, -¢chalk or pastels, crayons, felt tip
’ . markers, and ink.
2. Painting with tempeéra, water color, and ink wasH.-
3. Collage-done with:tissue,. constructidn paper, -
, _—_ fabrics, found: obJects, ete, - - L
- - ‘4, Participatiopjin group projects consisting of(*wma‘*“““
murals and bulletin board. displays. n !
L 5. ' Printing by means of found object monoprints, -
e . styrofoam and cardboard for r relier prints. .

-~ ’ €,

H
¥
-

- b. Three-dimenaional :
= E =
) 9 Seulpture done with such mater1a13 as paper, wire, £
-TF -found objects; clay, ‘wood, "and soft carving materic: I
o -such as: plester -or synthetic stone. : .
.- ‘ .2+ _Weaving-done with paper and yarn.
o+ 7 3.. Jevelry. done with round objects, wood, and. wire.

. 7Mii; Judgins woria of art L E , -

—A-*gg Arb elements i o - - - S
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£ we__._____ 1, Understandihg and using variations in line,
i ~ _ 2. Understanding and using color variations -
. - warm and cool, light and dark, bright and'grey.
3.. UndePstandinhg and applyiag color theory such as — -
. _ complementairy and analogous color schemes,
A 4, Understanding and exploring real and simulated
.. - textures, : ’ : .
&1L . .
4 b. Relationships of art elements . = ...
i ;":g“ ’ " - ot R - a‘ ’ :
. T ) 2. Applying and un rstanding_the principles of unity.
o . ‘ - (a) Associatiify oneness and k::money with unity.
o i - < (b) 'Realizdfig that repetition creates unity.
. T 2. Apgly;n ‘arid understanding emp sis
R _ ‘(a) Associating variety with emphasis.
(b) Using emguasis—in one's ‘own work. .
IIT. Understanding our art heritage. i |
‘,:’ , ;4;='%=a;" Recognizing styles ofvarious periods of a;t‘htstory.—
‘ i,l' S b. Idercifying the work of well-known artists.
S | : ¢  c¢. Discovering the meaning in abstract and non-objective
} - - S . art. 7 . ‘ .
S GRADE 8 ) o
- ‘ I. Production of. works of art =,
T a. Two-dimensicnal
I 1. “nggigg,dgﬁg;with~penc118, charcoal, chalk,=
A R S pastels, crayons, feit tip markers, and ink.
o , T 2, Painting with tempera, watercolor, ink, and
s acrylics. - AR
ER - "~ 3 Arranging tissue,; construction paper, fabrics,
1~ _found objects, ‘to make collages.
“-= &b, Participating in group projects consisting of
T -murals-and bulletin board/displays using applic--
' able materials. . - e * -
s 5, Printing by means of ‘linoleum, wood block, and
’ ‘ ‘stencil. N ,
b. Three-dimensional -
- "ia;‘ﬂi;?_ i : e T - )
. . 1. Making sculpture from paper, wire, found objects,
- . clay, woo? and.soft ca' ing naterial such as.
- { plaster or synthetic . one. - .. -
e . 2. Wcaving -doné with any applicable materials such
- as péver, yarn, string, plastic strips, weeds, etc
) ) 3. VMaking jewelry with wood; wire, soft metals
w L - and found materials.’ - Il
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:

*

b,

B
5.
Judging works of art

et e e

. —11- -

H

ﬂ
Pottery donezby hand building and formed on
the potterfs..wheel.
Stitq&ery on cloth with a variety of materials.

Art elements,

1.
2.

3.
4,

-

4

Understanding and using monochromatic and analogous

~ eclor schemes.

Using value and intensity of colors to

express ideas..

~ Applying and understanding shape or mass.inpz_h
and 3 dimensional products.

Understanding ahd using ways to simulate

rpace on a rlat\plane.f

Relationships of art elements

1,
u'z"“
3.

Consinering Symmetrical, asymmetric"l, and
radial design.

Discovering differences gnd simularities between
physical and visual balance, .
Applying and understanding continuity for organizii:

‘movement through repetition, alteration and/or
_progresaion,

IiI.

ﬁﬁaerstanding our art heritage,

b..

Recognizing styles of various periods of art.

Studying the use of the elements
art as used in works of art.

K—wl —a

and principles 3f

PRTE———
t

C. Disgovering meaning in the art of the present.

e i

5. RESOURCES
1.

Increasing knowlepée and understandingzby -

—

.. a.

b. Reading well-illustr#ted artistio books

PR . ,\ i . J

e:ec. Studying about the field of teaehing art to,s}udents.

Studying books about ‘art and-artists, — :

- II,

Becomingﬂﬁamiliar with resources T
Books - . . -

- l.:YEog<Teécher§

- .

.
.
s
.
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o . : 1. i 2. Por Students = this is a partial list of books that shhuld

-12-

~ *Andrews, Michail: CREATIVE PRINTMAKING. Englewood
- Cliffs;, N.J.: Prentice-Hall, Inc., 1963.

*Horn, George, BULLETIN BOARDS. New York: Reinhold
Pub., E.P. Dutton and Co., 1960. )

- " Packwood, Mary (Ed.), ART EDUCATION IN THE ELEHENTARY
SCHOOE?”‘Uashington D. C. N.A.E.A,, 1967,

Rainey, Sarita R., WEIVING WITHOUT A LOOM, wOrchester, ..
Mass.: Davis Pub,, Inc., 1956, -

Wachouiak,_nmank- Ramsey, T. K.. EMPHASIS ART. Scranton,
~Pa.: ‘Internaticnal Textbook Co., 1965. - .

___Wankleman, Willard F., Wigg Dhillip, Marietta, ARTS AND
CRAFTS FOR ELEMENTARY AND JUNYOR HIGH SCHOOL TEACHERS,
_ _ Dubuque, Iowa: Wm. Cs Brown Po., 1968

L

be available for student use. —

(a) Art histbry,'biography and museum

T " Bagre, Monique and Otrers, INTRODUCTION TO THE VISUAL
- ARTS. New York: TuA»c, 196

. ggozden, HQlen, PICTURE HAS A SPECIAL LOOK. EHale,
ks a;,..,.x B 9 5. . - . : _

Chase, Alice E. LOOKING AT ART. New York:
crowell 1966. '

= ~

*Ciraven, Thomas. THE RAINBOW BOOK OF ART. Cleveland:
World, 1956. ;

De Borhegyi, Suzanne, KUSEUMS: A BOOK TO BEbon p“
New York. Holt, Rinehart, Winston, 1962,

[ S SR

!Duggan, Alfred _ABQHES AND SPIRES. New York: .
‘Pantheon, 1962. : S =

— lﬂiggrd, Robert. Lgnﬁuxna ART IN ONE YEAR. Sterling,
.19

Glubok, Shirley. THE ART OF ANCIENT EGYPT. -
: New !ork. ‘ﬁtheneum*"1962 .

Glubok, Shirley,. THE ABTS’OF‘IFRICA. New York:
;Harper and Row, 1965.- . -

Chase, Alice E, FAMOUS PAINTINGS. °‘Platt and Mank, Pui -

- =
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= -—~:-Glubck;=Shirley. THE ART OF LANDS IN THE BIBLE..

-0
>

—=FEe— WLavine, Sigmund A.\ HANDMADE IN AMERICA. New York:

Neis York: Atheneum,.1963,

e
. Glubok,; Shirley. THE ART OF THE ESKIMO, New
York: Harper, 1964,

Glubok, Shirley. THE ART OF THE NORTH AMERICAN
INDIAN. New York: Harper, 1964

Glubok Shirley.~5THE ART OF "HE ETBUSCANS. Hew
" -York: Harper, 1967.

Glubok Shirley*“-TﬂE ART o) 4 ANCIENT ME(LCO.:,New
'York- Harper, 1968. :

Glubok, Shirley. THE ART OF ANCIENT ROME. New - 3
York: Harper and Row, 1965,- - égg

. Gollwidzer, Gerbard. ABSTRACT ART. Sterling, 1964.-

Grigson, cedrrrey. MORE SHAPES AND STORIES.
thguard 1967

Harkoner, Helen. CIRCUSES AND FAIRS IN ART
Minneapolis, Minn: Lerner Pub. Co., 1964,

Kay, Helen. HENRI'S HANDS FOR PABLO PICASSO.
New York- Abelard-Schuman, 1965.

Dodd Head and co. 1966
'ﬂanley, -Sean, ADVENTURES IN MAKING. New York:

vangual‘d, 1959 L] ) - . 4 .

*Moore, Janet. ‘MANY WAYS OF SEEING, New York: ,»

WVorld, 1968," ﬁ oL ,
" *Munro, ElednoF. ENCYCLOPEDIA OF ART. -New-York: ,

Odyssey Press, 196" : .

Pg%ge, Boberta M. LOOKING AT SC&LPTURE. Lothrop
1968. - .

*Price, Chriatine, THE STORY OF MOSLEM ART.

= New York: Dutton, 1964,

!rr;ce,fchgzagzng., MADE IN THE RENAISSANCE.

;Ahf'rrice, christine. MADE IN THE MIDDLE AcEs.' New
-York: E. P; Dutton, 1961. '

© 2 =" Raboff, Ernest, PABLO PICASSO"‘ New York' Double- - -

day, 1968L i

: 'Ripleyj Elizabzth. 'BOTTICELLI. inew.zqu; J, Be . -
60, . I

e S




- (b)

v

"#Ruskin, Ariane. FANTIEON BOOK OF ART FOR YOUNG

PEOPLE. Boulder, Co!-,: Pantheon, 1964,

#Simon, Charlie May. ART IN THE NEW LAND. New
York: E. P. Dutton, 195h ‘

*Tunis, Eduin, ' COLONIAL cag?rsraE_u. New York:
WOrld, 1965. ' - :

e e

!THE GOLDEN ENCYCLOPEDIA oF ART. .New York: GolcCen
“"Press, 1962, _ © .

.Ziegreld, Hill.- ART TODAY, 5th Ed., New York- ]
Hold, Rinehart and Winston, )

Folk;-Fairy and Faritasy. _
Anderson, Paiil. RED FOX AND THEHINGRY -TIGER.
New York: Young-Scott 1963, ;o

Bauruch Dorothy W. KAPPAN'S TUG-OP WAR WITH BIG
BROWN BQRSE. Rutland Vermont.f chqg;es A
Tuttle, 1962, . , . —

Langer, Susanne K. THE CRUISE OF THE LITTLE DIPPER
AND OTHER FAIRY TALES, Greenwich, Conns: New York -
Graphic Society, 1963. .-

THE BILLY GOATS GRUFF. r{eé'“ié;k“'.' MHolt Rifiehart,
and Winston,. 1962.

- Yamagucni, Tohr. THB GOLDEN CRANE -New York:

(c)

e

Roi:, Rinehart and-Winston, 1963.
Art Hethods and Principles ’ -
!Barford George, CLAY IN TdE CLASSROOH, Davis Pub,

aaat;a, xexmetn, BASIC DESIGN. Wohlddhxb :Co. ;

9

BELVES, Piepre ahd Prances Mattey. HOW, ARTISTS "HOFK:

AN INTRODUCTION-TO ART: New York: Ziop, 1968, *°
. $ i
Borten, Helen, D0 YOU' SEE- WHAT I SEE? ‘New York:

7Abelard-Schuman, 1959. Pt e .

Enbel'ley, Ed. THE WING ON A FL.EA; Bostdﬂ: ,Li.'t:‘le',' )
Bruwn, 1961, : i

%iorn, George F. POS.'.‘ERS Davis Pub.

Hunt, Dari and -Carlsony- Berntut*ﬂz-fﬂasxs AND MASK
‘HAKERS. New !org' Abingeon Press, 1961.:

lIaenstein, Harold. GB@ATEVE CLAYWORK. New York:
Sterling Pub. co.. . o

- % —_—

—— . - =

’_ 15;1,bgnt:,;. nrumma wmx i PENCILS. Davis Pub. Co.

— _ _ RS
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nmdstone, John. BUILDING WITH BALSA WOOD. New

) York: Van.Nostrand, 1965. -
} ‘ Marks Mickey Dlar. SAND SCULPTURING. New York: ‘
Dial Press, 1962, L = P
Ota, Koskxi, et ‘al, PRINTING-FOR FUN. New:-York:
Obolensky, 1960. : - : -
-~ .~ - = sRottger, Ernest. cnsanvz cx,u DESIGN. Davis Pub. Co. -
sRottger, Ernest, cmmm PAPER DESIGN, New York:
Reinhold . - i , >
‘ " eWatson. HOW TO USE cmmmﬁ PBRSPECTIVE " Davis Pub. -
N S R sWeaver, PRINTMAKING: A MEDIUM FOR BASIC DESIGN.
. Davis Pub. Co. . ‘
E s : !wes.ss, jlarvey. PAINT, BRUSH AND ALE'I‘TE. New
% R . Yorkr Young Scott e )
b L *Weiss, Harvey; =811 exs, SPOOLS AND gznmas. - R
- : ' New York: Scott, 1962. : ' oo H
, % = (a) Anthx%pology -and Archeology ’ .
r o -Baﬁmn ‘Hans, THE CAVES OF m GREAT HUNTERS,
% New. !ork' Pant-heon, 1962. g
tcot;:tren, ‘Léonard, LAND OF THE pumous. New~ :
f York: - Hox'ld, 1962, - P [
: Ny _Glubok; Shiiley., ART AND AROHAEOLOGY. New . .
o L York. ,!1_5;};&5:', 1966, -
e .. #Suggs; Robert C. LORDS OF THE BLUE PACIFIC. E
. = " gﬂreenwhich COnn.. New !ot'k Graphic, Society, 1962,
| O 'Turnwu. Colin, THE PEOPLES OF APRICA. New . I
£ e Yorlv ' Horld, 1962. B . . .
— : S ] ' ’ |
o (o) Poetry S S — :
E o "~ Fisher, Alleen, I wounsnmu wom:amx e
E , "mr York: - Abelm-Scbmn, 1962, - .y — - L
- “Nash; Ogden, m Nsw \NUTCRACKER SUITE AND OTHER
} S mocm vsnsns;;, : zuena. Brown, 1963. — .
-k - 0'Net1d, nary ]
' : New York-" .
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() Picture—Books- ‘

y—zf““‘ Kravetz, Nathans "A HORSE OF ANOTHER COLOR. Boston:
— Lu:t e, Brown, 1962, o
- . S . s .
?rovenoen, A. and M. KAEEN'S OPPOSITES:»’ New York: ™
Goldem;: 1963, - -

21mn1k Reiner. &HE BEAR ON THE MQTORCYCLE.
New Iork' Athefiedln, 1963.

Prdnta L \ ) i e
The_numbers following the ‘name of the artist and title of the
painting refer {to Shorewood Axrt Reproductions. The following .
1ist of prints should be availableain the appropriate o
mater1a1 centers. '

1. Kindergarten through grade ﬂix

Edward Hicks = The- Peaceable Kingdom ~ #823 ‘
Winslow Homer - Breezing Up Up - #809 B
Genrge Inness = The ‘Coming Storm- #837 _
' Frederick Remington - The Apache = #854 .
JaoJ ‘Pollpc -,Composition - #8840 - :
'{ce ‘Prendergast. < Central Park - #824 - — o
k;atella - Broo?lyn Bridge - #806 .
er - St111°L1fe 1950 = #801 .
Moo "‘amily Group --#200.
Joseph “Turner = Landscape - #DR171 :
Theodore Gericault - Fighting Horges - #DR125 -
2an: A N ="ng Standing - ¥DR126

—~— e

0—-::,"’“ F

,__!125”“““

e Monet < hutin near Menton - #10h8
vre August Renoir -~ A Girl with a Waterinp Can - #102(
Te t-Renoir ~_Girl Reading - #1055
«.St111 Life - #1007 -
e - Honte St.fV1ctore seen from Bibenus Quarry
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Henry Matisue « The Side- Board'- #1110 !

- Amedeo Modigliamis - The Woman with Red Hair - #1180
Georges Rgnault ~ Still Life with Flowers - #1198
.George Rofault - A Cléwn - #1179 .
Cahim Soutine - The Big-Tree - #1096 o
Mgurice Utrillo = Rue de Montmarte ~ #1044 -

- Harice dé Valaminck - Les Chaumieres - #1151 -

£ 2

Charles_Sslch-=- Bird of the Alps .= #1172
Jorg: Brew = The Elder.= #RDI42 § - -t
Peter Paf Rubena - Head:of & ‘Boy « #DRl?h
1 Flying Geese. - #512- . {1 .. :
nin : 'The CEﬁ?éh*“’#53 755‘

»

'tf 530
{orse: = #03168
R153 - - .

hﬁLemon«and Oranges - #121=

-

7. % J_,amilv Group
30- =-. M other*and Child
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2 : ‘Inness - The Coming Storm - :

g : - Cezanne The Card Players .o . T T

-— Braque - Billiards - o " y s
. Van Gogh - Sunflowers

-~ ) 'Van Gogh: - Stapry Night

. T Soutine -~ The Bip Tree -

S Picassc - Glernica

—_— - . lonet - Boats at Argénteull L -
T A Rembrandt =- THé Man with the Golden Helmet

v - - Dav:l.ncy éf!ldnd Tisa
z - Braque = St11l Life - Le: Jour— .
.. . = Toulouse Lautrec & Profile of a Woman , R
. : . Renoir & The- Sw.'mg . L
I R ——-Degaa - Two Dancers on the Stage .

B SR _ . ‘Hondrian: = Any - 7 . ' ; C
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THE ENVI::ONMENT AND CONDITIONS OF WORK

THe effectivenkss of the art program is related to the
quality of the envirdhment within which .the program operates.

‘For best results there should be adequate space, materials

and qutpmeﬁt,hsuffiéieﬁt timeé fof both -the faculty and .
studerits to accomplish the ggals of the #rt program; further- . .-
moré, the guidelines for evaluating student pe:. vmance must
be in keéping.with the overall goéals of the schc ! system.

1; 8chedule of Art - - AR

4. Every elementary s¢hodl ¢hild should receive
regularly scheéduled aprt instiruction from a certified
drt teachers In additioni; thée classroom teacher
should provide ifistriiction in those areas most closel;
related to the otheéir dreas of instruction.

b, A sisridniun 6f 80 tidhiites per week of art instruction .
should-‘Be providéd by the téacher of art. No art cle

period should beé less than 40 minutes in duration
progressingto 50 filtiates in tlie Junior high school,

c. Every elemeéntdry art teached should have a minimum
ot one period per day for advanced planning and

preparation of materiais and displays. Furthermore,
a 10 minute period of time should be provided betweer
scheduled class sessions. /Since E.M.H. class groups
need special attention, it would be desirable to

~—allow additional time for preparation befcre these
classes, - . ’

-

Specifically, implementation of the above recommendc
tion would mean two LO-minute periods of art in
Gradés one and two; two’ 45-minute periods in -grades
three through sixj and two 50-minute periods in the
seventh and eighth grades. To attain this goal would
entail the hiring of 2% additional faculty for a
total of five full tiime persons,

d. - The schedule of an art teacher frequently necessitatc.. -
that he cover more thay one school building, If
this must be done during a single day, the teacher
should be allowed trave) time plus preparation time.
The transfer should be nade during the noon lunch .
break. .

" 2. Personnel-

a. A certified art teacher is one Wl has a background Zi.
art education and general educatios, -All art teacherz
should be certified art teachers,
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b. The retofimehdetion urider ic would mean five art
persons with rour assigned to grades one through six.
and ore in the junior high school. . -

3. Space and Redcufces '
" a. Studentis rieed the encourggément of seeing their art
work. A display space adjacent to each tlassroom
_ woilld te most stimulating for students. A one inch
o strip of tack board would be adequate.

B. No less than 50 Square feet of work space should be
provided for each pupil. Art rooms aﬂohld be pro- '
vided i each elementary sdtiool building as space |
becomes availabie. 1 : :

: &4 "It 48 recoitmended that Books and prints listed under i

<« - fesourte miaterial in the section on progham be piir- i

: . tHided fop §dch material center in the elementary :

schools, ard those marked with an * be purchased for
tle Junioi* High School. :

i, Evaluatioh .of Art

-y

X

Any system of evaluating student progress in dart must
- account for three aspects: khowledge, attitude, and skil™ -
* Any meaningful evaluation of progress in these aspccto
- should de observed over an extemded period of time.

. 35" =

a.” It 18 recommended that an indication of satisfaclory
and unsatisfactory work in art is sufficient for
the primary grade child, ;

b. Pupil proéqus.ahould be evaluated once each semester.

AR R,
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RECOMMENDATIONS FOR IMPLEMENTATION

1970-71 - Furnish titles of bdoks and prints
listed in the outline.

-

.Provide a full time teacher in the ~
- seventh and eighth grades.

Hire one additional teacher in the

elementary schools which would provide

for a longer art period in the primary

grades and two art periods in seve"al
..of the upper grades, .

<

1971-72 - Furnisi additional bocks and prints for
: ihe 1ibrary.

Hire one additional teacher to complete

the plan suggestined in D1,
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MUSIC CURRICULUM
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FullToxt Provided by ERIC.

r




PREFACE

s

Education in music seeks to develop in individuals arn aware-
ness of the val&és of fhe bggétirul as perceived by the ear and

) organized and comprehended by the mind., ‘It seeks to establish a

o climate of understanding through feeling, by the trﬁining énd -
education of thé emotions, in order that one can know oneself more -
fully., Music, as a means of aesthetic or emotional educétidn,

serves a duai_funcéi%pfin its ability to create feeling and also

to.release feeling,

=

y——
e

Iﬁiis obvious from the ﬁresent condition and priorities of
T our society that we are confronted with a massive failure to
provide those a«periences in meaningful ways which lead to the
humanized individual - one that recognizes and lives for those
values that are permanenﬁ; that shuns the ‘meretricious, and 1is
aware of and céncerned for the enhancement of life beyond the

¢ limited potential of économic affluence.

Music 1s the. education of hearing, listening and feeling
through the ear. The composer teache: one how to hear, as the
artist teaches one how go see. The expansion of these potentials
in children must lead to an awareness of the beautiful, not only
in the fine arts, but in 1life 1ése1r. This desire to seek the
beautiful is, in light of the above, a primary:goél for education

in the remaining years of this century.

=

- Roger L. Stevens, chairman of the Xennedy Center for the
Performing Arts and former chairman of the National Endowment for

the Arts,:pecently noted that "no great democracy has ever lasted

e
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long enough to produce a high culture.” The-appearance of our
cities and towns and the quality of the offering# of the public
media today affirm this statemeit. Our colle:tive failure to
teach the appreciation of beauty at an early age has resulted

Py—

in the present condition of dehumamzation.

ThisAiéport is presented with a strqgg awareness of these .
conditions,f;nd of the ;eed,for individuals to be concerned with
the solutions. The teachers inv:ived are to be commended fdr their
sincere int2rest and concern in the -improvement‘or the programs in
music for the Pontiac eléhent;ry and junior high schools. 1In the
preparation of the following recommendations, their 1nsights, A
underataﬁaings and educational objectives were clearly atated
and recogr.ized, The value or their efforts can be limited'ﬁnly

by the xeétrictiona placed upon them in the 1mp1émenta1ton of the

proposed program.

In summation, our concern is to release the creative and
emotional powers of childran through their involvement and undere
standing 9r music as a value that can help to.fulrillrtheir
potential as human beings. These are not "practical® concerns.
Art, like religion, cannot be valued in terms of dollars and
cents, but their value becomes immeasurable in helﬁiﬁg to create

a satisfaction for 1ife and for living.

With a new building for the junior high school, it is
assumed that its tacilities will provide an enhanced opportunity‘

for music education. It also provides the impetus for the review

of the existing program and the stimulus to plan for implementa-

tion of new programs., Since music operates on a continuum,

the elementary program was given equal consideration in planning.
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As programs in other areas are expanded and new programs added,
- it 15 considered essential by this committee thatfthe program {p
music and the other arts be given an opportunity to move into

the core of the curriculum with the developmen: of humanities

RN,

\'/\ﬁ e .
: or rehted arts programs for all students, and that present

programs be further implemented as suggested in'thé following

—— . ~ & P
recommendations. '
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CURRICULUM GUIDE IN MUSIC
for

» THE I-;ONTIAC COMMUNITY CONSOLIDATED DISTRICT #1429

BASIC ASSUMPTIONS:

Asy Music 15 considered primarily as_a significant
learning in its dwn right and secondarily as an
enrichment subject,

: -
B, The music program begins with the developing per-
sonality, and must-be geared as closely as possible
to-the developmental characteristics of children,

C. The musical growth of childrén may be fostered only
through rich, vital, and varied musical experiences,

D. The prograx; npst be sufficiently broad to enable all
students ‘to tgke effective, participating roles,

THEREFORE
THE BROAD PROGRAM OBJECTIVE OF THE PONTIAC ELEMENTARY SCHOOLS'®

MUSIC DEPARTMENT IS TO OFFER TO EACH STUDENT THE OPPORTUNITY TO
) RESPOND CREATIVELY AND INDEPENDENTLY TO A WIDE VARIETY OF MUSICAL

EXPERIENCES, GUIDING THE STUDENT IN THE FORMATION OF USABIE MUSI-

| CAL CONCEPTS BASED ON HIS INDIVIDUAL INTERESTS AND ABILITIES, FROM

WHICH HE CAN THEN INTELLIGENTLY PIAN HIS OWN FUTURE (high school)-
MUSICAL EXPERIENCES, ‘

The foxjegbing basic 'philosoghy of the Pontiac Schools' Music
Department is based upon the assumption that a complete musical
sxperience involves & broad knowlodg'ai of the interrelated functions 7
of the composeri-performer-lipt;ner. To implement these *inter-
related functions the learner will: —
A. Identify the elements of rusic, such as duration, pitch

loudness and tone quality, in a horizontal and vertical -
relationship as well as rhythmic structure, The stu~

dent will identify fam, sound sources and other elements
of music as they interrelate in a musical camposition,

»
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Identify the historical ‘background contemporary with a
particular musical example, ]

Identify the major stylistio influences upon music com-
positions, . -

Daecribe the function of music, through performance in
choral-vocal, instrumental, and general music activities,

g

& x
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} . Recommendations for the Design of a Vocal Music Curriculum
in the
Elementary and Junior High Schools of Pontiac, Illinois y,

| A Formal experienceg in today's schools focus on the principle
é: of discoVer& learning in which fhe chi%ggis confronted with
opportunitiés to enlarge his understanding of himself and his
surroundings by being’given opportunities to explorelon his oﬁh,
€ finding and refining the processes that lead to the achievement
‘\\\f‘ . of his goals. He coﬁé§ to recugnize the consequences of his. f
actiéns, develops a sense of the value of group effort and i

cooperation, and is given the opportunity for the application of

logical thought and intuitive discovery.

Elementary music education becomes a pivotal in the total

H e

h mission of the .school as it seeks to provide those opportunities

for healthful physical and mental growth and self-realization.

The program in épecific terms focuses at each grade level ‘. :
in activities which provide for opportunities to respond to music.
Children respond best when: %
. ] 1. the musical enviornment is rich and stimulating.

- 2. 'meaning and purppse‘can be seen in what they are doing,
- and functional application can be made,

3. children can help to suggest their own learnige activitie:
R and modes of learning.

"4, the means of musical participation are varied.

5. new ideas can be related to that which they already know.

6. the activities are on an appropriate level of physical,
intellectual and social maturity. '
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10.

12,

14,

.

the teacher can provide models with which the children
can identify and imitate. '

their interest is motivated and when they zre ready
to leam.

leafning is positively reinforced through zncouragement
and recognition of progress.

‘they cah evaluate their own progress and set further

goals.
they understand the whole in relationship to its parts.

drill and repetition is brief, frequent and the learninys
are applicable to the other activities in the class.

LSRR ———

MR N

practice results in recognizeable improvement.
there is a problem which is clearly identified, worked wi
and solved.

At e:zch grade level ihe children become increasingly respons?-.

-to musical stimuli thrquhsphe'ﬁqglqwiﬁg procedures and activities.

Ty

' These are sequential but hrg not organized on a grade by grade

basis sinc: classes are comprised %f individuals, each with

specific gbili%ies, none of which are necessarily at the same

point on the scale at the same time. ,

' }mv’r}mxc RESPONSES :

ae.
b.
C.

d.

echo clapping

feeling for pulse, hccent, rhythm and meter

use .of word rhythms

use of dunamental rhythms of walking, running, skipping,
hopping, etc.

,7extension through the use of inatruments

free rhythmic invention
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.- g gdditidn of rhythms to a melody

h. discrimination regarding selection of appropriate
: rhythn instruments "in accompaniment. - N

i. qualities of sound of rhythm instruments
j. methods of -sound production with rhythm instruments

k. application of rhythmic ideas in action songs, singing

gamas and dances. ‘
2 -
. SINGING RESPONSES: )
a. concepts Ef high and low
. b, tone matching
c. singing byf;;te"
d. relating sight and so;nd ’
‘:é e. part singing through the sequence of: 3 | -
. (1) dialogue and echo songs
(2) combinable sonés
(3) songs in thirds and sixths - ; ‘ «
(4) rounds and canons
f. adding harmonic endings - )
. i g. use of ch;rd roots

h. chants and ostinati.

i. oountermelodies and descents

. J. vocal chording

l 4

k. improvised harmony parts




e e eI e - e MR M A s - F L r e, — o % m ey e

aisimbiut)

T 31
3
% LISTENING PROGRAM . ’ ;
3 Listening activities are desi « nrovide pleasure, devzlop - {
/ listen{ng sﬁille, creative abilities and a knowledge of music
literature; and;%o promote an uﬁderstanding of musié symbols,
: : vocabulary, form, design and of humanity. The pirogram in behavorial
lw . terms aesureS‘that;

;

a. the child learns to enjoy music that 1s meaningrui to him,
b, 1listening is active rather than passive.

- ) c. the. chile 1s aware of the structure or sequence of
i ] - musical :: nts within a given work

o d. he recognizes works® frequently hears, and 1s guided in
R developing a repertory of compositions of varied styles,
S ©  types. perlods and composers, including examples from

L. all periods and diversified cultures. .

g. he recognizes types of music, i.e., program, absolute:
and forms such as the suite, song, concertc, opera and
-syxphony .

S
{»

CREATIVE PROCESSES

‘The child can use music as a means of sei}—realiiation in
discovering how to:
_a. write his own musical ideas . A

b. ., improvise with instruments in pentatonic scale systems
: and patterns

¢, explore contemporary techi.iques of aleatoric, tone row
and tape-recordeér music.

d. developing his own notational?systems

e. learning to think tone, timbre, rhythm, accert, line
ete.,
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READING MUSIC

The copprehension of the written symbols of music 1is as
basic a skii}_as that of word reading. It is a much simpler
process ‘when viewed from the perspective of tonal memory as
opposed to that of word comprehénsion or mem;ry. In music,

) there are only sev?n major tones to be understood, with a .
possible agdiéion of five éecondarf (chromatic) tones, all of
which mdntain a constant rei.atioriship in yto’nal gpace. Thesg
understandings are alwaya'déveioped first through the eaf and
phen the eye, for thé'latter 1s much the stronger sense and can
eaéily overvwhelm the former unless the ear 1s~glven,a priority.
The:printed éymbols becoqe sound as thgy are heard internally and
exﬁressed in terms of related sounds and silences. These
techniques gré develoepd through: -

a. use of Gne and two line staffs.
p;i discoverimg space-space and line-=line relationships.

<

¢. inte allic relationships.

d. éorrel on of scale tones with hand signals.

e. use of mnbmonic device: (syllables of numbers or both)
in teaching scalar ‘or 1ntervallic relationships

f. use of hand\staff

‘8. 1integration of Orff-Nash and/or other materials.

-
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- RECOMMENDATIONS « GENERAL MUSIC PROGRAM

1, Children in grades K-8 should,meet a minimum %f three (3)
periods per week, with twenty minute periods at the primary
(k=3)%level and fortg minutes at the intermediate (4-5-6)
and upper levels (7=8). ' :

_ 2., Present staff needs to be augmented with the addition of two

- wvocal music teachers, - . )

3, A study should be undertaken at this time to determine the ‘
feasibility of inaugurating a program in the humanities or
a related arts course, :

' A”music room needs to be provided in each of the grade
school buildings, .
S, Movement of teachers should be minimized with no movement
" being necessary except where a half-day may be spent i -
r-~h of two Bchoolzs G . , :

6. Per pupil expenditures in music (now approximately $1.00 per -
. child) not’ including capital outlay (tape reccrders, phonographs,
planos, etc,), It is recommpended thet this amount be raiged
to include the Orff. instruments for each bullding,

7. General music should be required of all students through
Grade 8, ‘ ‘ ,

8, Performing groups (junior -high): - -
/ Three Choruses (girls), mixed and boys)
" Small ensembles ; & :
Choruses should meet at least twice weekly for & minimum of

thirty (30) minutes each,

<

Preparatory axperiences in large'ensemble activities should
begin in 4th or 5th grades, : .

Membership in perfomming groups should be by audition,

The 1library of vocal materials needs to be improved in both :
quality and quantity, ; .. ,

9, More experiences in listening to artistic performances of
high quality weed to be provided, 7 '

10. -Adult programs in the fine arts nsed to. be encoimwaged,
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THE INSTRUMENTAL MUSIC PROGRAM ‘ \ T
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To adequately provide complete musical experiences for the
children of the Pontiac Elementary Schools and Pontiac Junior
High schools, theé system of classroom music, instrumental music,
and general music will be structured to iriclude Bands, Choruses,

- and other performing ehsembles, . A1l students will have oppor=-
tunities for general classroom music; with the instrumental .
offerings beginning in the fourth .grade with a pre-band instru<—
ment, the recordsr, preferdbly, ; :

RO ————

R vy

, : The children of the Pontiac schools have opportunities to
: -study & band inatrument, The instrumental program in the ele-
;  “mentary and junior high Bchools 4s not carried on primarily in
the classroom, It is taught by Instrumental Music Specialists,
a minimum of two for the present student enrollment and projected
enrollments, It presents the specialists to the beginners, an
. -intermediate program, and the advanced; performance group. The
t children studying theBand Instruments. should be given opportunities .
to perform for the others in the various buildings; Many of .
the present fine song book series include arrangsments suitable
) for the active use in the classroom activities, allowing the
" boys and girls playing band instruments to present their musical
: - " abilities to the others in the room, as the »emaining students ~

‘sing. - s

’
Pl

The instrumental music program :aust be recognized by all

classroom teachers, speciaiists in other academic disciplines,
‘Principals, board members and all staff, that it is an intregal
part of the total elementary school program, Such & structurad
program can greatly enrich the activitiss of the general music
program, Able, well-trained instrumental music students can be
considered a class resource to help the teacher and students,
The classroom teachsr and General Music Specialist can easily o
inquire which students play band instruments in a particular room ;
. in ques#ton, and should be invited to share their music, either ;
in groups or individually, with the remaining students in the ‘
room, Performing music and dmonstrating their instruments to
others is a satisfying and rewarding experience for the young
instrumentalist, ’ —

‘ Songs should be selected which lend themselves to instrumental
enrichment, and the melody, countermelody, obbligato or accompani-
ment may be played, Familiar themes of fine orchestral composition
can be performed by the school bandsman, the entire class. reading
from the theme chart provided by a prior class project or committee,
Liatenini to orchestral composition is encouraged by the playing - '

and singing of these important themes, B

-

When the classroom teachsr #nd generhlﬁmubic specialist are
informed of the extent of th¥ various skills and development of

Tt

L T
L1
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4 the individual instrumentalist, the student should then be en= )
couraged by all, The child who plays the brass, reed, and perw -\
cussion (also strings) can play introductions, interludes, and

- . descants to a great varlety of classroom sorgs,

The Instrumental Music Specialis®s will be provided with
an adequate budget to mainain the progrem and adequate schodl

time to create the all;‘inclusive band program structure for the
Pontiac system,
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OBJECTIVES IN INSTRUMENTAL MUSIC

At the end of the Junior High School experience, the student will
be able to:

1, Read music fluontly and oxproseivoly in rolation to the
grado lovol experienced,

2. Demonstrate kis musicianship in his own porforming medium
both as an independent porformor and as a mombor of a
section,

r
&

- 3. Understand the rolationship between his specific part and
‘the total ensemble by demonstrating proper balance and
iintonation correction,

L. Intoprof correctly the oloments or,notation found in :
his part (meter, key, tenpo, dynamics, expressive markings)., j

S. Recognize and=intorpret the differing stylos of music. '

6. 'Undorstand the form and organization of music. (phrases,
. cadencial ending, motives, etc,)
———-
: 7. Recognize tho timbre of various typos of instruments in
A """ a solor porrormanco or in ‘common combinations,

=

8. Perform on his imtrument with accepteble characteristic -
> . tone quality and technical racility. ,

: -9, Be aansitivo to and be ahlp to distinguish botwoon good )
and ‘bad intonation.

. B 10, Follow and be able to conduct the basic b: - patterns,

11, Interpret the director's conducting style; .umpo,
dynamics, etc, .

12, Exhibit acceptable stage presence,

13, Respond aoatbetioally to the various moods of the music
: performed, .

1., Develop standards for use in evaluation of- music and
performance,

15, Establigh some musical choices based on a growing inter-
pretation dr music expression,

16, Relate to his junior high school musical experisnces in
adapting to new musical situations in high school,

L
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SPECIFIC INSTRUMENTAL EXFERIENCES REIATING TO DESIRED OUTCOMES

1, Rehearsal and/br performance of music of differing style and : -
levels of difficulty.

—

2. Encouragement for students to pep’icipate in performance areas
other than the major performance group; 1,e,, solos, ensembles,
- . special groups for classroom activities,

3. Opportunities for students to assume positions of responsibility
within the-rmusical group, i.e., arranging music, repairing
.inatrumente, section leaders, carrying out administrative dutiles,

ibrarian, - :

——

k. A part of each rehearsal time shall be devoted to sight reading,
Se A part of each rehearaal time shall be devoted to the playing

of chorales and/or other appropriste material for the purposse - ) -~
of realistic tuning and etudent 1dentirication of accurate &
intonation,

3

- 6. Opportunities to chooee and evaluate music based on a growing -

{ understanding of music; i.e., selecting portions of a program 1
to be performed, students encouraged to share comment and '
: gpinion dealing with tbe quality of music played during re- !
} earsal, !

7. Instructing the students in basic conducting techniques and ]
providing the- opportunities for student conducting of: the -
"“performance group. - _ T

8. Opportunity for original arrangemente and possible compositions { '
from students themselves, .

9. Some perfonnence opportunity to feature soloists with groups
* and student~organized combinations of instruments,

10, Opportunity to display musical performance in the classroom, . !
school assemblies, school programs, inter-school concerts,
etc., besides the normal public concerts offered to the
parents and general public,

EVALUATION:

-.—- Evaluations are to be made in terms of performance, Improve- s
ment should be made evident in terms of quality music, quality ’ 1
- stage presence, quality presentation and quaslity audiences, The .
school personnel should become fully conscious of the progresses
of the various musical groups -of the school and be active parti-
cipants by listening,
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RECOMMENDATIONS - INSTRUMENTAL MUSIC PROGRAM,

Finggns

-

,Generglv

i. The instrumental music program should begin in the Lth
- grade with a pre«band instrument, the recorder, preferably,

2, A minimum of two instrumental music speciallsts are
required as indicated by present and projected enrollments,

3. Children studying band instrumnts should be given
opportunities to perforn for others in various buildins,

ii. Instrumental music students should be considered a class
resource to help the teacher and other studants;

. - ..~ 5. Budget allocations for the instrumental music program- -
, should be reviewed each year, with sufficient funds
directed to 1t to accomplish godls, i Tt

%

6. School time shoild be given for the develovment of an
all-inclusive”band program structure, -

Specific:
Fourth Grade-

—

. 4 - ‘1, ~ Introduction of the recorder as- a pre-ﬁand instrument :
z o in the 4th grade,

=

2; Both the génerai and instrumental music specialists would T
be involved in the presentation of the instrument,

Fifth Grade

1, A prp-band evalﬁaﬁion can be ascertained as a result of .
recorder training during the lLth grade. ’
. ) 2, Children selected to join the band will begin weekly

provided during school time -(not less than 30 minutes

.

per lesson),

: 31x§h Grade

Le 4 ) : lessons in the S5th grade, with group and/orprivate lessons -

o 1, Continuance of.private and/or semi-private 18 ssons )
- (30 minutes), _ L

2e Fofmafion of an ﬁllécity sixth. grade band, bussed 1hto

}

i - the junior high school for practice once each week ' 4
| ; (60 minutes), - .

l

:

:

l

'} . 3. An allecity sixth gf@da'band festivul-concert to be
: ’ presented once each year, :

E
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Sixth Grade (continued)

7 li, Ensembles should be orgahized from the sixth grade
3 band with opportunity to do public performances,

5. Budget allocations sufficient to establish and .
maintain the 6th grade band is a prerequisite fto
this venture. R

Junioy High School Bend

1, Provision for three (3) forty--fiv‘n minute rehearsals
) woekly, plus the normal semi-privete lessons of 30
" minubes each.

- 2, T7th and 8th grade students be given permission to

- o use the band room area and practice rooms for indi-
‘ : vidual practice at pre-aﬂrarged 1nterva1s during

the school year, .

3. Budget alloca,,t:lons, renewed yoarly, of sufficient
amounta to provide the equipment and materials
necessary to permit quality exper:lences for this
perfomince group, - -

| i, The.individual bandsmen will have eccas:lone.l seci:ionals

and ensembles in preparation Ior 1limited publ:lc per-
fomance and competition festivals,

g
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i period of four years.
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THE PONTIAC PLAN

PRIORITIES

" needs of every boy and girl enrolled in theivarious bui;dings.
Proper'implementatibn of this plan 1nc1udesf;qﬁipment,naterials A
and sufficient staff-to.maintain the high quality of musical

- all’ materials, equipment, and budget requests are adequately
met by the administration{

sfafring the total program is herewith outlined, with.
optional plans 1isted as alternatives. Optimum plan A is listed
in a top priority order, with staff hiring accompiished over a

-~ " *graim (Pontiac's greatest need), is logicallyaccomplished.first,

with the instrumental-choral organization fully structured latér.

STAFF TO EMPLOY

PLAN
1st Year ‘2nd Year
.-¢ General 1 Instrumental
_Music Teachers .lusic teacher
ig (ot
KE - PLAN
-ég' 1 General . 1 General
# "Music Teacher

Music Teacher

“growth etc.

This priority éxplanation presupposes that

Fully organizirg the general mdsic pro-

3rd Year ' hth year - ;

The total music program preseﬁted herein for the children

of the elementary schools of Pontaic, Illinois meets the musical

A

Review of Pro- Employment of
gram in light of additional staff
objectives, popu~ if third year -
lation growth, study indicates
ete. need -

B T

1 Instrumental Employment of,
music teacher, additional staff
Study of program 1if third year

in light of objec~study indicates
tives, population need.
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SUMMARY ~

————" av1 -

In ponclusion, the consultants wish to;commend the entire
administratiOn_and especially the music staff personnel of the
Pontlac system for their insight and concern for the child,

With such superior teachers, properly called music wducators,
- the future of the Pontiac Music Presentations ;o the" child 1is
. bright, With additional staff, clearly outlined program ob-
»; jectives made available to all, and an adequate budget for the\\\\‘

LS

_maintenence of such a progressive progrem, all will be well
We wish the*ﬁontiac syetem, and especlially the new Pontiac
. Junior High School well} ,

o e vl

5. - Richard Hishman,-
; T ’ Illinois Wesleyan University

Paul E, Rosene .
" Illinois State University

consultants
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) APPE&DIX A
ADDITIONAL DESIRED INVENTORY - 1970
JUNIOR HIGH < |

»

1'set tone bells

Assorted percussion 1nstrumants, including tamborines, guiro,
claves, cowbell, oconga drum

Fllmstrips as noted below

Overhead projector

additional set updated seriea for 7-8 such as Disccvering Music

’ Together - .
Me?z%m- | ~
\

. Filmstrip projector
‘Guitars or autoharps

GRADES !IVE AND SIX (1n each 153252

,

1l set tone bells .

Assorted percussion instruments .

- Filmstrips as noted. below.

Set of correlated recrrds for M gg &sic Ymr Own -

.

: FIIMSTRIPS
(directly correlated to music: and’ activities hMaking Music Your Ow
' GRADE FIVE: Peer Gynt (2 IPs/strip = $16:50) - .

-Peter and the Wolf (LP/strip - $12.50
Children's Corner Suite (LP/strip = $12.50) )
Carnival of Animals (LP/strip - §12

GRADE SIX: ‘Fantasia on "Greensleeves" (LP/strip - $12.50)
: Oklakioma (LP/strip - $12,50)
Williem Tell Overtwe (LP/strip - $12,50)

GRADES SEVEN  Sounds of New Music (LP. -~$5.9 ; '

AND EIGHT: Listening to New Music (2 Lrs/2 stri}:s ~- $25.0
Audio visual history of music (L LPs/8 strips-$72 50)
Messiah (EP/atpip’- $12.50)

. GRADE SEVEN: 5000 Years of Music Instruments (2 str:lps -.$9.50)
: Porgy and Bess.(LP/strip - $12,50) x

Peor Gynt (2 LPS/strip - $16, 5'0)

Pectures 4% an Exhibition (2 ILes/stpsp - $16.50)

Rodeo (LP/strip - $12,50)

GRADE EIGHT: Audio~Visual History of Jazz (2 LPs/h strips-$35.00)
‘- & Listenin%%to -Jazz (Lr/é strips --$18,00)
Alda (2 I¥s, strip - $17.50 )
Carmen (2 LPs/3 strips = $32
West Side Story. (LP/‘s)tr:lp - 12 5
- American Musical Theatre (2LPs/l;. str:lps --$37.50)




