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PREFACE

This report is the nationwide research final technical report of a
project carried out by MIDCO Educational Associates, Inc., Denver,
Colorado. under contract HEW-0S-72-45 to the Office of Child Development,
Department. of Health, Education and Welfare, to study parent participation
in Head Start. It is one of three reports submitted to OCD, DH:W, and
presents in detail the methodology and results of the project. Ancther of
the reports is devoted to the relevant antecedent literature ané firsthand
reportage of events which formed the basis of Head Start parent participation.
The third report summarizes the entire projec;, and identifies implications
which may be relevant to the future of parent participation in Head Start.

The purpose of the project was, in the main, to investigate two tyres
of parent participation: (1) éarentg in decision-making roles, and (2) parents
in learner roles. Another type of involvement, parents as paid employees in
Head Start, was studied as well. Four areas were investigated in relation to
parent involvement. These were: (1) quality of Head Start programs,

(2) change in community institutions, {3) Head Start children, and (4) the

parents of Head Start children. Both former and current children and parents

e e e - o o GO VUV

were subjects of the study.

The proj-ect began on November 8, 1971, and was completed withip less thap
a year of that date. The work statement or Request for Proposals, which
~ _appears in Appendix A, describes the project originally requested by OCD.

Several devia;ions from the research plan described in the work statement were

made conjointly by MIDCO and OCD, so the work statement no longer represents the’

[
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final plan of the study in all particulars. The methcdology was planned and

executed in close cooperation with the OCD Project Officer, Dr, Thelma Zener,
and was reviewed at critical stages by OCD's review panel.for th}s project.
MIDCO also convened review panels at important stages of the project for their
advice and recommendations. ,

The research staff which carried out this project consisted of Dr. Donald
G. Wargo, Dr. Bill Bassore, Mr. Ray Romero, Dr, C. Dean Miller, Dr. Eugene R.
Oetting, Dr. Joe Dinges, and Mr, Charles Mowry. Many paraprofessional and
professional Associates worked in various stages on the project, part;pularly
in connection with the data collection process, Head Start parents, pfbgram
pérsons, and professional persons participated in the review panels covered by
MIDCO. Rocky Mountain Behavioral Sciences Institute was the subcontractor for

data processing and analysis.
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SUMMARY OF FROJECT RESULTS

- Introduction

Parent participation has been a major component since the beginning of

Project Head Start in 1965. Head Start Guidelines include parents as par-

ticipants in decision-making about the nature and operation of the programs,

participation in the classroom as paid employees, volunteers and observers,
participation in educational opportunities developed by Head Start programs,
and finally in terms of consulting with Head Start staff regarding their own
children. Thus, parents have been cgnceive? as both contributors to and

beneficiaries of Head Start from its inception. !

The rationale underlying parent involvement includes a numper of assump-

tions. First, it has been assumed that parent participation in decision-making

roles would be good for program quality, since parents are acutely aware of

their ownlchildren's needs. Secogdly, it has been assumed that parent

participation in decision-making roles would help parents to learn how to work

within the community structure to achieve their goals, and in so doin;-;;i;.“~ , .

a greater sense of competence. Third, the increased self-confidence and inner-

direction gained by parents through participation is believed to have beneficial

effects on their children's feelings, attitudes, motives, emotions, and
consequently tl.eir achievements. Finally, it is believed that such participa-

tion would lead to changes in community institutions such that they would become

more responsive to the needs of the poor.




T ) St Lo gt BN T UTTTRLTL D0 0T L WU R LTI RETY W T NN, -
T

By the same token, it has been assumed that parent involvement in learner
activities may be a means of producing other desirablé effects. For one,
parents that participate as learners in Head Start programs might acquire
skills and attitudes that will benefit their children's emotional and cognitive
development. zurther, the increased feelings of competence and gratification
in child rearing resulting from participation in Head Start learner activities
may well lead to improved self-concepts and increased effectiveness in general
? functioning, eventually leading to improvements in Head Start programs and
community institutions.

While there is widespread acceptance of the underlying assumpt.ons, or
theoretical basis, for parent participation in Head Start, the empirical
foundation has not been established. Even though it is often @ifficult to
rigorously assess the effects of on-going social-action programs, it is possible
to collect systematic evidence with some scientific precision which may well
cast light on the efficacy of the relevant aspects of éuéh social-action
programs. Such is the case in the presént project.

The purpose of the present project is to investigate the impact of
Head Start parent participation in learner and decision—makiég roles, angd
to a lesser extent in the paid~employee role. Specifically, the purpose of

- the project was to assess the impact of these types of parent participation on

Head start program quality, on institutional changes in the community, on the

—————-———Head-Start-children;—and -on-Head-Start-parents-themselves. - -

‘ Method , ’
Twenty Head Start Centers distributed across the 48 continental United
States were selected for inclusion in the study based on a series of structured
telephone interviews. Five were high an the degree to which they involved
parents in both decision-making and leérner activities; five were relatively

- low in the extent to which they involved parents in both decision-making and

vi
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learner activities; five were high in the extent to which they involved
parents in decision-making acti#ities, while low in the extent to which
they involved parents in learner activities; and, the remaining five were
low in the extent to which they involved parents in decision-making
activities, but high in the extent to which they involved parents in learner
activities.

In each of the twenty centers, samples of Head Start children and their
parents were selected for stugy. Approximately twelve of these parent-child
pairs were currently in Head Start (Current Sample), approximately eight pairs
were in Head Start the preceding ysar (Former iSample), but in kindergarten or
first grade during the current year, and up tc four were paid employees of

the Head Start center, while their child was currently or formerly in Head

~

Start.
Data collection teams were trained, and then sent into each of the 20 !
selected centers during the Spring of 1972. Parents completed a series of (\

self-report questionnaires and measures to assess attitudes aﬁd feelings, their
°

commhnity involvement, and self-concept. In addition, the extent aqd type

of their individual involvement in Head Start was measured. Their Head Start

children were individually administered a battéry of tests designed to

assess cognitive and intellectual development, school readiness, self-concept,

social adjustment, and so forth. Program quality was assessed by specially

. _constructed questionnaires completed by Head Start staff and Head Start

parents, as well as by observational ratings made by data collection teams.
Institutional change was assessed through a series of steps involving a lengthly,
structured group interview with key parents and staff for the purpose of generating
instances of ii.stitutional change, and then confirmation of these changes by a

H

series of follow-up interviews.
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Results
- A vast array of spgcific statistical results were obtained. The data
were ordered to see what patterns of results might emerge. Caution in

intepretation of the results is indicated. The study is an ex post facto

effort, and causal relationship might sometimes be mistakenly inferred

though seldom warranted. It is possible, nonetheless, to point to some
important conclusions.
In general, the results are supportive of high parent participation
in both roles in relationship to all dependent Qariable areas. Parents who 1
were high in both decision-making and learner roles appeared most satisfied,
had more self-confidence, greater sense of internal control, and greater
assurance about their future than diq p;rents who were low in participaﬁion.
They also had cﬁildren who performed better om intellective and task-
oriented measures. Parents highly involved in Head Start were more involved

in community institutional change efforts as well. High parent involvement

wne i v

in the decision-making role was more highly related to positive or desirable
findings in all four degehéent variaples areas than was learner involvement,
even though there was a general tendency for, parents who were high in one of
the roles to be high in the other. Thé'brimary differences, in general,

occurred between the parents who were not involved at all or at an absolute

minimum, and those parents who were involved to a greater extent.

Centers with high pafght participation in both roles appeared best in
program quality assessment. In general, the quality of classroom, administration,
medical/dental and reéruiting were reported as positive; while social services,

nutrition, and career development fluctuated. Psychological services were

generally rated lowest. An unexpected .nd somewhat puzzling finding was that

centers classified as low in both roles were reported as the second strongest in

.

in program quality by local staff and chairmen.
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In the area of community institutional change, both the greatest number
of changes and the most significant changes were reported in centers rated
high in both decision-making and learner activities. ‘-néers rated low in
both roles reported the fewest and least important changes, while other center
classifications were in between. The extent to which parents and centers
participated in all stages of changes were directly related to the extent
of parent participation.

In general, the results are strongly supportive of positive relation-
ships between Head Start parent partig}ggtion and desirable functioning in
the parents, desirable functioning in their Head Start chidren, high levels

of pregram quality, and involvement in institutional changes.
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INTRODUCTION

The involvemen£ of parents has been an integral part of Head Start from
its beginning. The so-called "Cooke Memo" (Cooke, 1965) in generating the
original Head Start objectives and the original Head Start guidelines (Head
Start, 1967), spelled out, explicitly, vays in which parents were to be
involved. These included the following: participation in decision—making
about the nature and operation of programs; participation in the classroom as
paid employees, volunteers or obsexrvers;.visits with staff in the Head Start
family's home; and, participation in educational opportunities developed by
Head Start programs. It is clear that a broad spectrum of parent participation
activities-was intended, ranging from relatively passive involvement and focus
on the parents' own ﬁead.Start children at the one extreme, through more
active learning, observing, and helping activities, to evenvmore active

involvement in planning and decision-making at every level of Head start. The

Head Start agency application form (CAP Form 30a) required agencies to describe -

their plans for attaining the objectives of parent participation on advisory
groups, how they planned to involve parents in program operations, and ways
in which the parents were to become beneficiaries of the program directly.

-

Thus, Head Start, while usually thought of as a program for preschool children

of the poor, is truly a program intended to involve parents both as contributors

and beneficiaries.

S U
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_ Their infent was to assist parents "in prcviding a more adequate educational

Prior to the conception of Head Start, several forces were interacting
that influenced the direction and development of the nation's first widescale
program for preschool children and families.

In the early 1960°'s a knowledge base to justify a program for preschool
children was emerging. Martin Deuisch was having considerable success in his
work with "deprived" children. Bloom (1964) discussed the importance of early
experiences upon the cognitive growth education achievement of children.

Kagan and Moss (1962) pointed.out the specific influence of home and maternal

factors in the development of young children. Parent participation in Head

Start was to a large extent related to these developments. As Hess (1971) -
points out: ’

A compelling line of argument was developed for parent participation

in early education programs. It contended that early experience

affects subsequent intellectual and educational growth and achieve-

ment, and that children who grow up in hcmes disadvantaged by racial

discrimination and poverty have a deficit of experiences presumably

essential for academic achievement in the public schools.

The assumptions stated by Hess, though not necessarily reflective of his

own position, became the underpinning for Project Head Start. The arguments

for involving parents in the program were largely rehabilitative in nature.

environment for their young children (p. 265-266)."

At the same time, however, there was another set of arguments that
emanated from a different direction. Although Head Start was conceived pri-
marily as a program for young children, the context in which it developed was
that of the Community Acéion Program (CAP) of the Office of Economic Opportunity
(OEO). In the words of the enabling legislation, a community action program was
one "which is deyeloped, conducted, and administered with the maximum feasible
participation of the residents of tﬁe areas and members of the groups served..."

(section 202a 3 of S. 2642 and the Economic Opportunity Act of 1964). Thus, a




_this set of assumptions was derived from studies by sociologists, anthropologists,

second rationale for parent participétion was a mandate in the legislation
itself*, and the phrase. "maximum feasible participation” became a byword for
this thrust.
In Hess's view, the latter was primarily social and political in origin --
as opposed to educational -~ although one could argue that most rationales
for overcoming the effects of deprivation are social in crigin. Accorhing
to Hess and his associates (1971) it was the impetus of the civil rights move-
ment which preceded, but only barely, the enactment of the EOA that lead to the
¥
development, I
One feature of the civil rights movement was a bitter and articulate
criticism of the public schools, especially in urban areas. Criti-
cisms concentrated upon the lack of relationship between the educational
experiences offered by the school and the local community's cultural
experiences and needs (p. 266).
There is no doubt that social and political considerations were among
the factors that influenced the design of -the program, as indeed they influenced
the Economic Opportunity Act itself. At the same time, however, there was
also a body of experience, knowledge{ and a set of assumptions about the
causes of depriva%ion that provided a rationale for this approach. Primarily,
political scientists, and to some extcnt economists, who viewed deprivation
not so mﬂch the fesult of faulty or inadequate socialization, but the conse=--
quence of the'way our society was organized, and the fact that our major
institutions, among which education was a prime example, were geared mainly to
serving the middle class. In £his view, the aim of anti~poverty programs was

not merely to provide additional services to the poor, but to make sure that the

programs and services remained relevant to their aspirations and needs.

-~

*#The complexities of and confusion-about this mandate are discussed in
Chapters 2 and 3 of Perspectives on Parent Participation ig.Prqjgct Head Start,

one of the accompanying reports for this project.
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From this perspective, the purpose of parent participation went far beyond

the training or education of parents so they could provide a more adequate
!

educational environment for their young children within the family. Here the

g emphasis was to give parents, or other residents of poverty areas, a measure

of control over the services and programs that were intended for their
benefit.
According to Hess and his associates (1971);

It was not widely recognized at the time that the rationale and
points of view that underlay these two influences -- educational
and political -- soon would come into conflict. There may be an
inherent contradiction between the arguments that have to do with
cumulative deficit and those which support ethnic pride and self-
determination for ghetto communities (p. 266).

A somewhat similar concern is noted in the Request for Proposal that

initiated this project:

While the value of parent participation in the child's develop-
ment has long been recognized as a central element in optimum
growth, the value of parent participation in"decision-making
efforts about staffing, budget, curriculum, personnel and other
matters relating to program operation has been questioned. We
need to examine the Head Start experience for whatever guidance
it can offer as to whether the optimism about the value of the
role of learner, and the skepticism about the values of the role
of decision-maker as these have been realized in current educa-
tional practice are justified (p. 3 of the Work Statement).

Although several éééitive reasons for parent‘inéaiﬁéﬁéhf‘areffreéuediiy7

14

cited, its efficacy does not go unchallenged. As Hess et. al. (1969) have
pointed out, the school and the family perform similar functions with regard

to child development, and may be regarded as competing agents of socialization.

0

glf one assumes that the educational system should have primary responsibility for
the development of the child, then it would place the educational system in

E the role of the "expert," and the parent and family would a.ssume a less impc;r-
tant role. The positive effects of parent involvement are by noigeans universally

accepted, either in tefms of extent or in terms of type of parent participation

involved. The extent and type of involvement one might assume to be optimal




would depend on the model of educational disadvantagement adhered to, as outlined

by Hess et. gl. and discussed more thoroughly in Perspectives on Parent

Participation in Project Hedd Start, the literature review for this project.

It is out of this uncertainty that the question of the efficacy of
parent involvement has arisen. Are the assumptions valid upon which Head
Start parent participation is‘based? The present project has been carried out
in an effort to help answer this question.

The purpose of this project has been to investigate the impact of parent
participation as decision-makers ahd as learners -- and to a lesser extent, as
paid employees -- on Head Start program. quality, on inétitutional qhange, on the
parents themselves, and on their Head Start children. More specifically, the -
work statement setting forth. the taék\of‘this project (RFP #2-72-HEW-0S) has
presented the rationale in the form of assumptions to be examined. First, it
has been assumed that parent participation in decision-making roles will be good
for program quality, since pafents are acutely aware of ‘their own children's needs.
Secondly, it has been assumed that parent participation in éecisi&ﬁ-making roles
would help parents to learn how to work within the'community structure to
achieve their goals, and in so doing gain a greater sense of competence. Third,
the iﬂcreased self-confidence and inner direction gained by parents tﬁrough
participation is believed to have beneficial effects on their children's
feelings, attitudes, motives, emotions, and consequently their achievement.
Finally, it is believed that such participation would lead to changes in community
institutions such that they would become more responsive to the needs of the
poor. In addition to parent involvement in decision-making, it has been assumed
that’ involving parents in learner roles may be a means of producing other de-

- ) [
sirable effects. For one, parents who participate as learners in Head Start
programs miéht acquire skills and attitgdes which will benefit their children's

. »

emotional and cognitive development. Further, the increased feelings of’




competence and gratification in child rearing resulting from participation in
Head start learner activities may well lead to improved self-concepts ané
increased effectiveness in general functioning;‘eventually leading to improve-
ments in Head Start programs and community institutions.
Thus, while there is apmilosophical--theoretical basis behind the
- parent involvement emphasis in Head Start, and numerous assumptions are ‘
made about its benefits for the children, the parents, the community, and the
Head Start programs themselves, an empirical evaluation of parent participation
in Head Start has not been carried out. It is the purpose of this project to
evaluate the impact of parent participation in the Head Start context,
| In summary, then, the objective of the project was to provide evaluative
information concerning fo;r of the primary assumptions underlying Head Start
programs:
1. Assumption: Parent participation has positive effects on the quality
of center programs.
2. Assumpéion: Parent participation has positive effects on com@unity

institutions. /

3. Assumption: Parent participation has positive effects on the parents

- - S S PR e e - = . J . L . : -

themselves. '
4. Assumption: Parent participation has positive effects on their

'* Head Start childxen.




-

w

METHOD

Design of the Study

It has been widely observed that Head Start centers vary greatly in the

extent to which parents are involved. Some centers have more than 50 percent

of the parents involved in their programs, while in other centers only a very

small percentage of parents participate in decision-making and learning

activities. The present project investigated these two types of parent

participation at the center level.

Four types of centers were selected to reflect the variation in extent

and typve of parent involvement which characterizes Head Start programs. Five

centers were selected in each of the four types.

Five centers had extensive
~

involvement of large numbers of parents in both decisibn-making and in

.

learning activities; five centers had very little involvement of parents in

either decision-making or in learning activities; five centers had extensive

parent involvement in decision-making-and-little parent involvement in

learning activities; and five centers had little parent involvement in

decision-making but extensive parent involvement in learning activites. These

four groups of centers provided for comparisons of extent and type of parent

involvement at the center level. The dependent variables of program quality

and institutional change were studied by making comparisons between groups of

Head Start centers which variéa‘according to extent and type of parent

I

" involvement.

R




The second level of parent involvement studied was the wide variation in
involvement existing among parents within Head Start centers. Every center
appeared to have at least a few parents who were'highly involved in the program
even when the overall involvement of parents was low. Some centers had ex-
tensive involvement of a majority of the parents in both roles. Parents
were selected within each of the four groups of centers according to the
parents' involvement in their own Head Start program. Inneach of the 20 centers
one .group of parents yas selected as being the most involved parents in the
program; another group of parents having little or no involvement in either
role was selected; a thixd group of parents was selected on the basis of high
involvement in decision-making but low involvement in learning activities; and a
fourth group of parents was selected on the basis of low or no involvement in
deqision-making but high involvement in learning activites. A fifth group of
parents was also selected at each center to investigate involvement in Head
Start as paid employees. The same instrument was used to assess the extent
and type of each parent's participation in Head Start.

The results of the selection of parents within each of the 20 centers, grouped

in the four categories of centers, is summarized in Table D1. The results

indicate that classifications of parents- involvement were-reasonably-accurate - — -

with respect to the variations of parenfrparticipation across centers and
within a single Head Start center.

The same criteria was used to classify parents within each of the four
groups of centers. Even though the number of parents selected at each center
was approximately thé same, the number fulfilling the criteria for.high
involvgment in both roles was nearly twice'as high in the HiHi group of
centers as in the Lolo group of centers. This was anticipated and supported
the observation that there were at least a few highly involved parents in every

Head Start center and many highly involved parents in some centers.
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The parents who were highly involved in both roles were compared‘with the
parents who had little if any involvement in either role to study effects on
parents and children in relation to extent of parent involvement. ~The parents
who were highly involved in one role but not in the other provided two groups
which varied in terms of type of involvement. It is important to note that
! parents who were selected as having high involvement in one role but not in

the other role had much lower involvement scnres than parents who were highly

type of involvement in Head Start and were similar in parent involvement to
the group of parents hichly involved in both roles. Because of.this they
represent extent (strength) of involvement much more clearly than type ?%

involvement. S\

) J
The details ?f the procedures used to select centers and parents will be
presented in the paragraphs which follo;. Centers were selected primarily to
study effects of parent participation on program quality and institutional
change. Within each center parents were selected onxthe basis of théir

involvement in order to study the effects of extent and type of parent involve~-

ment on parents and their children. Limitations and advantages of ex post

o

facto studlés w111 be dlscussed as part of the de51gn of the study. o
There was no experimental manipulation involved in the study. In one
sense there were two "treatments" which were of interest: (1) extent and
type of parent involvement as reflected in a total Head Start program; and
(2) extent and type of individual parent involvement within a Head Start
program.- It was anticipated that the two "treatments" were relatad, and the
data indicate that individual parent participation does covary with overall

parent involvement in a program.

EX Post Facto Research Designs

In the evaluation of programs with social-action orientation, it is

involved in both roles. The parents who were paid employees represent another

11
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seldom possible to perform a true experiment. That is, one is simply pro-
hibted from any manipulation of the variables of interest: These variables

of interest, the so;called independent variables, can only be assessed in
texrms of their most salient descriptive features, and'pefﬁap§'in terms of

some scale of level or suspected poiégzy. Correlated effects may then be
measured. The observed differences among the dependent measures are then
attributed to the differential status of the comparison groups on the .
independent variables. As Campbell and Stanley (1963) have noted, there are
some problems in making causal inferences in research that involves the use J
of non-manipulable characteristics. There are several problems with such
designs. These involve primarily the fact that the groupé formed on the

basis of any particul;r set of characteristics were self-selected. There was
no random assignment to conditions, but rather the subjects arrived at their
differential status through the operation of any number of both guessed-at and
unimagined factors. Since use must be made of naturally-occurring "treatments"
there is no guarantee that the classification variables are those involved in
the observed differences. 'The problem is o.e of assigning cause-effect
relationships.

Nénetheiess,vthis fype éf desiéh één still he hi;hiyiéglﬁablé. Fo£

example, absence of significance could enable the iavestigator to dismiss a
partigular factor. Unéortunately, with a significant result, the universe of
potential rival hypotheses may be nearly infinite. In ;he present investigation,
for example, if there were a relationship between pgrent involvement and a

variable labeled "responsibility" it is perhaps as likely that a sense of

personal responsibility leads parents to become involved in Head Start

programs as it is that such involvement produces an increased sense of persdﬁal
responsibility. Further, some other unknown factor could underly both

variables. We must consider the total pattern ~f the data in order to select




the most promising of the alternate hypotheses. Such research is valuable and

often, obtains provocative and meaningful data when other approaches are not
feasible, but a thorough treatment of the basic characteristics of the research
population is essential to the inferential process. Differences among the
comparison groups must be tested, and where such differences in status are
found to exist, the extent to which those variables might reiate to differences
in the criteria must be considered. 1In this way, competing or alternative
: explanations’can be profitably explored.
Such an analysis is intrinsic to adequate ex post factc resegrch. In
the present case, this approach has been utilized along with gxtensive
measurement. The fact that outcomes have been measured in a number of ways
adds inferential strengt£ in that the entire pattern of results can be considered
in terms of its logic. Certain factors should be found together; others should
not. Logical patterns tend to have higher validity than individual findings.
Nevertheless, since all of the variables that may contribute to both independent
variable and dependent variable status cannot be known, significant effects
must be considred as indicative of possibilities rather than as conclusive.
Evea this, however, represents a considerable advance over hypotheses based only
upon subjective evaluations. In a practical sense, ex post f_a_cﬁ:. research

-

often péovides the only data base available on which to make decisions and

B

develop policies. When used appropriately and with caution, it is far superior
S~ o - e

to no data base at all.

While there are problems in the interpretability of results acquired through
ex post facto research, its uses are also readily épparent: Specifically;
there are at least three products of major importance:

1. The results can indicat.. because of non-significant differences

or small mean.differences, that é;eviously accepted hypotheses or supposedly

logical relationships are inaccurate and should be dropped or modified.

L —
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2. The new hypotheses that derive from the results form a better b@gg‘
2 oetter

e

for policy decisions than personal judgement with no data base.
= ¥ N B g - NN LI

3. Future research can be planned f~r more effectively -~ the detailed
results can indicate which personality factors, selection factors, or
program types are more pertinent; the concurrent validity and reliability of
instruments and measurement procedures can be evaluated and used to improve
measuremen. quality; the findings about populations, program types, and
practical field contingencies can lead to better experimental design; and,
most important of all, the pattern of results can suggest far more meaningful
ana sophisticated hypotheses for future research.

These are the primary’béﬁéfi?ﬁ?%izl may be derived from the results
of such research. Any research is subject to sources of invalidity; but,
when considei 3 in terms of the objectives ;f the type of research aimed at
the evaluation and innovation of social-action programs, the current approach
perforns a set of valuable services. It provides information that can be

R

used in administrative decision-making and program redesign. It also provides

/
a sharper focus for any subsequent research.

The Study Population

Selection Procedure for Center Selection and Classification

_The majox objective in selecting sites was to obtain Head Start centers

which varied in parent participation with reéspect to extent of involvement and

type of involvement. This would make it possible to make comparisons between

groups of centers to examine the relationships between extent and type of
parent involvement and the dependent variables of program quality and institu-
tional change. An outline of the procedures used in selecting 20 centers will
be presented in this”section.

A 10 percent sample of the 943 grantee agencies listed as of March 1, 1671,

was contacted as the first step in the site selection procedure. The number of
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grantees selected from each HEW-OCD region out of the 94 agency sample was
determined by the number of children in full-year Head Start programs in each
region, based on OCD statistics as of June 30, 1971. For example, Region VI
contained 13.7 percent of the total number of full-year Head'Stait childrxen.
Thus, 13.7 percent of the total 94 grantees, or 13 agencies; were randomly
selected from all of the grantees in Region VI. The same procedure was
followed for each of the 10 régions. No agencies existing outside the
continental 48 states were included. Table D2 contains the distribution of
Head Start children by HEW region-as of Jupe 30, 1971.

The 94 grantee agencies selected for the sample were sent a letter

containing a brief explanation of the study and were asked to participate in

[S.

the telephone survey. Each agency was asked to return a postcard indicating

the best time to be contacted by phone. A copy of the questions to be asked

4 B
in the telephone survey were mailed along with the first letter to enablg the

.agency directors, or their representatives, to gather the information needed

for the interview.

7 7
The ratings of agency di;ectors obtained in the first, or Set I interviews,

were designed to select the forty centers to be surveyed during the second tele-

phone survey. After the second telephone survey with the Set II questions,

the information provided by thg_gggéer_director and the chairman of the

Center Committee was used to assign ratings of paren;"participation in each

—T e

center. !
-—!W >
The development of the questions and procedures for Telephone Surveys
Sets I and II was a joint effort of Head Start parents, administrative staff,
teachers, research staff and specialists in parent participation. Pretesting

{ .
was done at one Head Start center and involved members of the center committee

and policy council for the sponsoring agency.

e
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"TABLE D2 .
DISTRIBUTION OF HEAD START CHILDREN ' .
BY HEW REGION AS OF JUNE 30, 1971

Number of Children for which Grants were Funded

Full Year
- Region " Full-Day Part-Day Total Percentage* #1  #2 .,
1 1,592 11,515 13,107 . 5.0 4.7 S
‘ I1 7,149 17,686 26,835 9.4 8.8 9
111 55749 12,407 18,126 6.8 6.4 6
v 35,087 46,763 81,850 30,9  29.0 29
v 6,795 29,180 35,975  13.6  12.8 13
VI 15,838 20,420 36,258 13,7 12,9 13
VII 1,409 13,738 15,147 5.7 5.4 5
'VIII 196 6,985 7,181 2.7 2.5 3
Ix 2,720 20,904 23,624 8.9 8.4 3
3

- X 1,914 164853 8,767 3.3 3.1

78,419 - 186,451 264,870 100.0% 94,0 94

" Note.,~-*Percentage refers to regional percentage of national
E— total.
g #1 Number of grantee agencies by region selected from the
national grantee agencies based on percentage of national total. ¢
#2 Number of grantee agencies to be selected in each region.




The Set I interview guide included questions about both grantee operated
and delegate agency operated Head Start programs funded by the grantee. Each
director was asked to provide. the names of delegate agencies which had pro-
grams that were representative of the total Head Start programs funded by the
grantee, along with the names of five centers. It was necessary to select
centers having at least two classrooms in order to have a large enough enroll-

— ——

ment to be able to select approximately 24 parents and children who met

certain criteria needed to form comparison groups. upper 1j of five
classrooms was selected in order to simplify the administrative problems
associated with data collection.
The following information was gathered on each of the representative
centers selected by the director of the grantee agency:
1. Ethnic composition of the centers..
2. Name of the director of each center.
3. Name of the chairman of the center committee.
4. Addrgsses and phone numbers (if available) of center director and
chairman of the center committee.
57 A gesignation of grantee or delegate agency operated center.
6. If operated by a delegate agency, the name of the director of the
delegate agency.. :
7. Adesignation of each center showing the families being served in
relation to urban, suburban or rural backgrounds.
8; .Iength of time the Head Start program had been in operation at
each center. |
9. A statement regarding research involvement or special projects which*®
might affect the center to such an extent that it should not be

included in the study.. : !

10. A rating of parent participation in decision-making,

17




1l. A rating of parent participation in learning.
A definition and description of opportunities for parent participation
in decision-making and learning activities was included in the letter sent
to each of the 94 agency Directors.

Results of Telephone Survey Interview: Set I

Ninety-one of the 94 directors of grantee agencies weré contacted.
Two agencies were no longex operating Head Start programs, and contact was
never succes;fully made with anyone at one agency, even though the ;gency was
still operating a Head Start program. Of the 91 agencies contacted, two did
not cooperate and put off project_personnel until a deadline was passed.

Iwenty grantee agencies did not have any cepters that met the criteria for

Jnclusion in the study. Sixty-nine gréntee agencies had two to five centers

which met the criteria for the study.

A total of 211 Head Start centers, selected as representative centers by
69 grantee agencies, formed the pool from which ;0 centers were selected for
intensive study. In selecting these 40 centers, consideration was given to
whether or not the Head Start programs were operated by grantee or delegate
agencies, which geographic region they were in:\ﬁhat their ethnic composition
was, and whether their designation was urban, suburban, or rural.

Results of the Telephone Survey: Set II

Letters were sent to the .chairman of ghc canter committee and the Directors
of the 40 Head Start centers selected folloQEng the first telephone survey.
The letters included a brief description of tﬁe purpose of the study, a copy
of the interview schedule which would be used to géther information about
parent participation in their Head Start program, and a request for their
assistance in helping to conduct the study.

The interview guide for Telephone Survey Set II (Appendix B3 contained

34 questions designed to assess the extent and type of parent




participation in each of the forty centers. A coding scheme was developed to
. P R . - - IR Y 5

» A - it -

assign a numerical rating to the information obtained on each of the 34
questions -- aﬁ index of the 40 centers surveyed during the second set of
telephone interviews.,

One of the forty centers did not meet-the criteria for inclusion in the
study when additional information was obtained about the center. One center
was atypical in that it was operated primarily for families having one or
both parents in college. Another center did not provide enough.infdrmation
during the interview to classify the center. Thirty-seven of the 40 centers
provided the information needed to assess the extent of parent participation
in decision-making and iearning activities.

Results of Telephone Survey Set II are reported in Table D3. The center
ratings of parent participation in decision-making activities ranged from a low
77 to a high of 146. Center ratings of parent participation in learning
activities ranged from a low of 37 to a high of 96. The center ratings of
parent particiption were made by MIDCO's research staff.

Final Selection of Twenty Centers

Based on the information obtained during Telephone Survey II, a total of
20 centers were selectesi. Table D4 is prpseﬁted to illustrate and summarize
the ratings used to classify the twenty centers into four groups based on extent

and type of parent involvement reported in the Set II interviews. Five sites

were selected in each of four combinations of high and low parent participation

in decision-making activities. Centers were selected not only on the basis of

aqmana o
&)

parent participation scores, but with an attempt to balance on geographic
area, ethnic composition, rural-urban locale, and grantee vs. delegate agency
administration so that these factors would be relatively unconfounded wi*h the

parent participation variables.
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Center Classification of
Parer* Participation in

Decision-Making Activities

HIGH

ow

TABLE D4

Numerical Ratings and Distributions of Extent and
Type of Parent Participation of the Twenty

Centers Selected to Form Four Groups of Centers

Center Classification of
Parent Participation in Iearning Activities

HIGH LOW

D.M.,
146
134
123

123
131

X =131.4

D.M.
97
97
93 -
88

87
X = 92.4
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Comparison Groups

The four groups of centers represent four combinations of extent and type
of parent participation in Head Start programs. Differences between groups of
centers were studied in relation to parent participation, viewed as a total
program variable and its effects on program quality and institutional change.
The general pattern of overall parent participation varied greatly among the
four groups of centers. Two of the four groups of centers (HiHi and Lolo) provide, *
comparisons based on extent of parent participation. Two of the four groups of
cenéers (HiLo and IoHi) provide comparisons based on type éf parent participation
inasmuch as each group of centers cended to reflect higher parent participation

-~

in one role than in the other role.

N .

Comparisons between groups of parents were made based on the variables as
laid out in Tables D5 and D6. To study the effects of the extent of parent
participation, comparisons were made between two groups of parents, one of
which had high involvement in both roles while the other group had little or
no involvement in both roles. The measurement of long-term effeéfs necessitated

i3

consideration of the current-former status of parents. The effects of extent

of parent participation, along with concern about status (passage of time)
resulted in a 2 x 2 factorial paradigm for data analysis as indicated in
Table DS5.

TABLE DS

Extent of Parent Participation

High in ﬁéth Roles Iow in Both Roles
(HiHi) . (Lolo)

Former Current
L ]

Ll
g
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It is important to note that the two groups“consisted of parents selected
from all four groups of centers, using the same criteria in all four groups.

The actual criteria used to select parents will ke presented later in this

section.

In oxder to study the effects of type of parent participation,’ comparisons
were made between two groups of parents; each group had high participation in
one role but not in the other role. Table Db contains a factoral paradigm in

which type of involvement and status represent the two factors.

TABLE D6

Type of Parent Involvement

High in Decision-Making Low in Decision-Making
Iow in Learning High in Learning

Current

)
-
o I ]
iy
b g
.
g%
8
15

Former

A limited number of subjects were selected to include a third type of
parent involvement: paid employment in Head Start programs. Upon examining
the parent participation scores of the paid employees it was found that employ-

Rent was coupled with extensive participation in both decision-making a

learning activities; paid employees were very similar to those parents who were

e e T

highly involved in both roles. Therefore, this group of p~rents could not
be used in studying effects due to type of involvement. Paid empleyees were
used as another comparison group to study extent of parent participation.

They were compared with the HiHi group of parents to assess the effects of paid

employment vs. the absence of paid employment, with other participation held constant.
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Data Collection Teams

Selection

Following the selection of the twenty sites to ge studied, it was
necessary tc recruit paraprofessionals in those communities to assist in
handling the on-site data collection. Interviews were arranged at each site
through local Head Start staff for three potential “community interviewers"
to meet separately with MIDCO field research personnel, Hiring of community
interviewers was done at this time, and a selection of an alternate at each site
was made in case the first choice was not able to fulfill his agreement.

Each data collection team consisted of (two members, a paraprofessional from
the lccal community and a highly trained person in education or the behavioral
sciences from outside the community who acted as team leader, Paraprofessional
selection procedures took various factors into account, including the ability to
work with a professional, distance and cost of travel, ethnic considerations
with regard to the local site, knowledge of rural or urban situations (as the
site called for), skills in research or survey, rapport with local community
people and Head Start parents, and knowledge and experience in Head Start.

To assure finding paraprofessionals of hiquest calibre, a personal interview
was conducted to determine whether applicants met the following minimal criteria:

1..T;1e applicant must have respect and rapport with the community, parents,

agency, and staff,

2. The applicant must be able to keep information confidential,

3. The applicant must possess the necessary.xlanguage skills for talking

easily with.parents. \

4, The applicant must be able to take and follow instructions,

5. The applicant must be representative of the major ethnic group of the

Head Start center.

~
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6. The applicant must be willing to work with and coordinate the
‘interviews of the MIDCO child interviewer.

7. The applicant must be reliable, prompt and responsible.

8. The applicant should be free to have three days of intensive training

in Denver.

8, The applicant must be free to work during April or May.

10. The applicant must have access to a car;
11. The applicant must h;ve access to a telephone.
12. The applicant should be free to work some evenings.

The other member of each data collection team waé the professional who
served as the téém leader, tested the children, assessed program quality,
conducted the Center Committee meeting determining institutional change, and
waé responsible fcr the °Yf§é}1 data collection for a given site.

Selectidn of the professional data collector was based on his/her.

expertise in relating to children and communities, availability, skill in

group work and knowledge of data collection procedures.

Training :\T ‘

Pretest experience was invaluable for the purpose of pointing out particular
areas which should be incorporated in training the survey teams. Training was
geared to meet the needs which would allow each data collector to do an
effective job in carrying out assigned tasks. The training was conducted by
MIDCO with assistance from professionai training consultants. Both the pro-
fessional and paraprofessional survéy team members were brought to Denver for an
intensive three day training session to prepare them for on-site data collection.

The training for the paraprofessionals and professionals included inform-
ation on the project and its overall objectives, the research design and the
task of data collection teams, informétion about tie Head Start center, role of

the professional team leader and the paraprofessional community interviewer,

%
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procedures for cata collection, procedures for reporting and returning data,
légistic information, etc. The session incluéed specific training for both
paraprofession2l and professioral team members in interview methods and work

on all instruments to be used in the field vhich called for specific skills or
instructions. Considerable time was spent in preparing the data collectors for
possible probiems to be encountered in tﬁe field. (See Appendix for the train-

ing program schedule.)

#




Parent-Child selection and Classification

In the selection of the subject sample within each center, thé primary
purpose of the study did not permit the selection of a raﬁéom sample of parents
and children. Rather, parents were seiected on the basis of the strength of
.their involvement in each of the twp types of parent participation activities,
learner activities-and;ﬁecision-ﬁaking activities and were studied along with
their Head Start children.

" Decision-making activities as defined for the purpose of this study,
~ included service on the policy council, policy committee, and@ center or
*  classroom parent.;ommittee or sub-committees. Less formally, they 1ncluded
parent initiated requests for center act1v1t1ea, program changes and program
improvements. (Appendix o for Decision-Making Activities: Parent Selectipn
Guide.)

F

Learner ectivities as defined for this study, included papent participation
at the center level as observers, volunteers, and/or paid employees in educational
act1V1t1es, such as helping to prepare and serve food; in the health component,

’ Lﬁeuch as accompanying children to the dentist or doctor's office; in the
administrative component, such as assisting and record keeping; etc. More
informally, but just as important, it included parents as learners who were
involved in basic adult education programs, community improvement activities,
and home visitation contacts with the Head Start staff. (Appendix C3 for
Leareing Activities: parent Seleetion Guide.)

In each of the twenty cent:rs studied, twenty-four parent-chlld pairs were
selected. From the twenty~four parent-chle pairs selected, twelve of the
parent-child pairs were "current" parents and "current" Head Start children,
if the child was currently in Head Start and had been enrolled in the program
since September, 1971. Eight of the parent-child pairs were "former" parents

and "former" Head Start children, as defined by the child having been in Head

- o
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Start in the academic year preceding the current one, not yet seven years of
age; and if he was currently in kindergarten or first grade. The remaining
four parent-child pairs were "péid employ%e" parents and "paid employees"
children, if one of the parent; was a paid employee of the center and worked at
least ten gggfs per week since the beginning of the current academic year,

and so long as that embio&ée's*child met the requirements for being either ’

a current Head Start child or a former Head Start child, as defined in the

preceding two classifications.

Within each of the two major classifications -- former a;d current --
parents were further selected on the basis of the degree or strength of
involvement or participation in Head Start. More specificélly, the parents
were selected by the local parent involvement/social services staff member and
the MIDCO staff member during the preliminary site visit.

During the initial visit, the MIDCO staff first oriented the local parent
involvement/social services staff member with (1) the definition of learner and
decision-making roles and (2) decision-making activities/learninq activities‘

-

as presented in the parent selection guide. (Appendix C-1, c-2, and C-3) The local

staff member was asked to select parents who would fit into each of the

ﬁollowing four categories:
1. High in decision-making act - - ‘es and high in learning activities.
2. High in dg@ision-m;king activities and low in learning activities.
3. Low‘iﬁ decision-making activities and pigh in learning activities.
4. L;w in decision-making activities and low in learning activities.
During the selection procedure, the MIDCO staff member checked with the
local parent involvement/social services staff member on each parent into the
four above categories. Alternates were selected for each of the categories.’
An attempt was made to obtain four each in the HiHi and LoLo subject categories,

/

and two each in the Hilo (i.e., high decision-maker, low learner) and LoHi
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(i.e., low decision—maker; high learner) categories, for current parents.
For former parents, two each were obtained in the HiHi and lolo categories,
and two each in the Hiio and loHi categories. .

In addition, efforts were made to balance or select parents on the basis
of ethnicity. Attempts were made to mgintain ethnic proportion within each
of the four cells at each center.

Only one parent was selected for study from each family unit. A
selected parent did not have to be a biological parent. The parent who had
been most involved with the Head Start program was selected for interview

and testing whenever there were two parents in the household.

~
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Criteria Used to Categorize Parents

All parents, exlcuding paid employees, were combined to form a single
group, and a distribution of parent participation scores was developed for
decision-making scores and for learning scores separately. The distributions
were badly skewed in a positive direction. Therefore, the median scores were
used as a cutting point in selecting groups of parents. Those parents who were
above the median for both roles were put in the HiHi category and were viewed
as having high involvement in both roles (N = 136). Those parents who were
above the median for decision-making and below the median for learning were
put ir the Hilo category (N = 51). Parents below the median in decision-making
and above the median in learning were assigned to the woHi category, (N = 30).
The remaining group of parents were below the median for both decision-making
and learning. This group contained parents who'had some participation in one
or both roles but less than parents in the HiHi, BiLo, and LoHi categories.

A decision was made to select from this group parents with almost no participa-
tion. A zero participation score in deci;ion-making and a score of four and
below in learning were the criteria used to select the parents low in partici-
pation in both roles. It was possigle to obtain a score of four in learning
activities ¥ th minimal effort and garticipation due to the coding procedure used
to assign participétion scores for the learning role. A group of parents were
selected on this basis to form the Iolo category of parent participation (N = 66).

A total of 45 paid employees were above the median score for both roles.
x
The N of 53 reported in Table D1 c&ntains eight parents who did not meet the
criteria for HiHi participation anq were eliminate& from the paid employee group
for data analyses.
The maximum possible scores were 41 for decision-making and 41 for learning.

Even though the maximum possible scdores were identical the obtained scores were

RN o SRS - EUSHIMSRSIIN

much higher for learning than for iecision—making. This was due to the coding
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procedures used to assign numbers to parent activities and to the different

kinds of questions used to determine decision-making and learning scores. The
highest scores obtained by any parent were 28 for decision-making and 37 for‘
learning. It i; importar.t to note that both high and lo;.participation scores
were found in each of the four groups of centers.

Differences in the two distributions of scores aré reflected in the two
medians: 2.5 for decision-making and 10.5 for learning. These differences are
reflected in the means reported in Table D1. The mean learning score is
consistently larger than the mean decision-making score. Obtaining a score
above the median in decision-making would require active participation in
more than one of the following: (1) center or class committee, (2) policy
committee, and (3) policy council. To obtain a score abtove the median in
learning, active participation in several learning activities would be required.
The variation in parent participation within each of the four groups of centers
was apparent in that it was possible to select parents having high participation
scores and parents having low partiqipation scores in each of the centers.

It was difficult to find parents who had a high score in one roie and
a low score in the other role. This has been reflected in comparatively small
numbers of parents in the Hilo and LoHi parent participation categories.

The high-low parent participation differences within the Hilo and LoHi groups
of parents was much less than the differences between the HiHi and LolLo groups
of parents. The lack of large differences between participation scores for the
two roles within the Hilo and LoHi group may account for the small number of

differences found between these two groups of parents.,

Primary Variables and Instrumentation

The major objective for the study was to examine the effects of parent

participation in decision-making and learning on: (1) parents, (2) thg;r
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children, (3) ‘program quality, and (4) institutional change. This section
is designed to present brief descriptions of the independent and dependent
variables, the constructs being studied, selection of instruments, and informa-
i .

tion about each instrument. Results of pretesting and prior experience in

use of the instruments is included.

Independent Variables

The two types of parent involvement constituted the major independent
variables: (1) participation in decision-making activities, and (2) partici-
pation in learning activities. For the_purpoée of this project, decision~-
making activities included service on the policy council, policy committee,
and center or classroom parent committees. They included parent initiated
requests for center activities, program changes and program improvements.
Learner activities included parent participation at the center level as
volunteers, observers, and in educational activities such as helping to
prepare and serve food; in the health component, such as accémpanying children
to the dentist or doctor's office; in the administrative component, such as
assisting with record keeping; etc. More formal learning activities included
participation in Head Start sponsored adult education programs, community
improvement activities, workshops, and special activities developed for
parents to acquire information and a better understanding of consumer buying,
nutrition, and health care and needs of young children.

A questionnaire was designed to assess the extent of each parent's
participation in both roles. (Appendixlyél} Twelve items in the questionnaire
weée used to assess participation in decision-making activities and eleven items
were used to assess participation in learning activities., The actual parent
participation scores which were obtained ranged from 0 to 28 for decision-making

[

and from 0 to 37 for learning.
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When the questionnaire was pretested, every parent was properly classified
as HiHi or Lolo according to the designations provided by the parent involve-
ment coordinator and chairman of the center committee. Classification of
parents who were actively involved in one role but not the other was also
consistent‘with the designations of the parent involvement coordinator and
chairman of the Center Committee with respect to the relative degree of involve-
ment in the two roles.

Paid employment constituted an independent variable in which parent
involvement constituted employment in some aspect of the Head Start program.

To be included in the sample of paid eﬁployees the parents had to be employed
by the center since the beginning of the 1971-1972 academic year and average ten

hours or more per week. Employment constituted a third type of parent involve-

ment in addition to decision-making and learning roles.
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Dependent Variables

The fMkdgpendent variable areas in the present project were Head Start

parents, their Head Start children, program quality and institutional change,

e T

Parents were tested by using self-report quéstionnaires covering tle areas of
general satisfaction and quality of life, alienation and locus of control,
attit;des toward education and self-concept. Children were given tests that
evaluated several aspects of social, emotional and school adjustpggt. The -
assessment of program qualify involved sepaéate evaluations of 15 different
aspects of the program through surveys of center staff, as well as by surveys
of parents and by direct observation. Institutional changes were first
identified by a structured group meeting with the center director and parents
who had experience on the Center Committee, Policy Committee, or Policy
Council. Following that group meeting, community representatives were in-
terviewed as to whether or not the change had occurred and to aséess their
perceptions of how parents were involved at the different stages of change.
The sections which follow include information about the selection and
construction of the instruments ﬁsed to collect information.in each of the

four areas of measurement,

Measures to Asgsess Effects on Parents

The evaluation of the impact of parent involvement is copcerned with the
degree to which the type and améunt of involvement covary with a set of
pré-8elected measures of the parents in the following areas:

1. General satisfaction with life.

2. preelings of social isolation and locus oflcontrol.

3. attitudes toward education,

4. Relationship to the community.-

5. Self-concept.

35
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An extended questionnaire (Appendix El) was developed for parents which
took from 45 minutes to an hour to~complete. The first page was filled out
by the interviewer from Head Start reeords and included b;sic demographic and
background characteristics about the family. Where records were incomplete,
the interviewer obtained the data directly from the parent. Questions related
to parent participation in learner and decision-making roles, community

involvement, and program quality are presented in detail in other sections of
this report. The remaining tests and ratings relate to the parents' attitudes,
their general satisfaction with life, alienation and locus of control, attitudes

toward education and their self-concepts.

General Satisfaction with Life

Several different approaches were taken to measure general satisfaction.
The first questions were_asked directly by the interviewe;l Question one was:
"Taking all things together, how would you say things are these days -- would
you say you are very happy, pretty happy, or not too happy these days?"

The item was designed to elicit a global feeling of satisfaction or
happiness. This type.of item is most commonly used by sociologists to assess
dissatisfaction in various parts of a population, or by social psychologists
as a measure of alienation in particular groups. The item was used by Gurin,
et al. (1960), with a sample of over 2,000, and later by Bradburn and
Coplovitz (1965) with another 5,000 subjects.

Another very similar questions has also been used in national surveys
(Converse and Robinson, 1965; Survey Research Center, 1968): "In general,
how satisfying do you find the way you're spending your life these days?
Would you call it .completely satisfying, pretty satisfying, or not very
satisfying?" ¢

The questions are reviewed in Measures of Social Psychological Attitudes

-

by Robinson and Shaver (1969). Theneoint out that questions of this type are
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widr~iy useful to social scientists with a variety of goals. In small samples,
reliabilities (Kendall's tau) of .42 to ;59 wﬁfe found across four to eight
month gaps. Although these reliabilities are someﬁhat low, less than two
percent of respondents select the opposite extreme. The distribution of
replies was noted to be remarkably consistent, even through crises such as the
Cuban missile crisis. L

There were no significant differences across sex, married people were more
satisfied than single, and younger peopleéfended toward greater satisfaction.
As might be expected, higher social status is related to higher satisfaction.
In general, scores go up with income and education. Of greater importance
to the present study, persons with high self-esteem tend to have higher scores,
as do those with less alienation. Individuals who are actively involved in
their leisure time or in the community also tend to show greater geneéal
satisfaction. Although the measures are relatively céude, they have been
related to a wide variety of variables that are important in considering parent’
involvement in Head Start, and data are available on large samples.

A simiiar measure is a ladder scale developed by Cantril (1965), and also
reviewed by Robinson and Shaver (1969). This scale was adopted somewhat for
the study, asking the Head Start parents to indicate where they were on the_
scale at present, where they were a couple of years ago (presumably %efore
recent Head Start influences), and where they expect to be in the future (a
measure of expectancy for the future or of "hope").

The ladder scale was intended to.provide a measur: of extent of change
and of expected change. However, after examining tentative results from the
pilot study and discussing it with review panelists, the panel decided that

the ladder raw score for satisfaction and the difference intervals. were

susceptible to a wide variety of scaling influences, and that they ied to serious

~

analytic problems. Instead, a simple change score was adapted for use

-




38

wiéh this scale, coding a change for the better over time as a 3.00, and a
change for the worse as 1.00; no change was coded as 2.00.

A four-point semantic differential-type rating scale Qas developed to
assess change during the past two years. Pairs of adjectives or phrases were
placed at opposing ends, and the same adjectives were rated for "Now" and for

"Then" defined as "a couple of years ago". The Now and Then ratings were

made next to each other to encourage the ?arents to show change.
Although a rating by an individual of his feelings as they existed
in the past does not indicate where he actuaiiy was and is not as good as
an actual pretest would be, when combined with a present rating, it does
provide some indication of how the parents feel things haye changed for them.

It is the only course open to obtaining an estimate of direct change in an

AR N
ex post facto.study such as this. Ny

Two sets of scales were used related to general satisfaction. One dealt
with affective feelings (i.e., happy family-- sad family), the other evaluated
success and skill (i.e., skilled-- not skilled.) 1In the pilot data, these
measures all showed positive correlations with each other, indicating that
they were measuring some general characteristic or characteristics. Most of

o the correlations across different methods were positive but not high, also
! .suggesting the different approaches usec to measure, or the characteristics
measured, were not identical across all scales.

A further test was made to determine whether the measures had any

sensitivity to changing conditions If they weretoo stable, they would not

“n

; be good measures to assess changing conditions. A small group of disadvantaged

.

had been followed up for the past three years on a project conducted by the
Colorado State University Experimental Manpower Laboratory in Denver. A piiot

study on twelve employed and 12 unemplcyed pérsons from this group showed that,

Nt e ey

on all but one item of the Then and Now Scale, the presently employed group rated
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themselves and their current condition higher on Nowthan on Then. The unemployed
group tended to rate themselves as worse off now than they were a couple of

years ago, even though they were unemployed then as well. Thus, the one small
study on this new measure suggests more than face validity.

Alienation and Locus of Control

Two measures of social alienation have been included in the study. One
was developed by Jessor (1968). 7The other
by McClosky and Schaar (Reviewed in Robinson & Shaver, 1969). The McClosky
and Shaar scale has been used extensively in large samples and has been found
to be related to more different correlates than any of the other aliernation
scales. Robinson and Shaver (1969) indicate that the scale has been found to
"relate to life satisfaction.! ... aspects of self-esteem;, ...rextreme political
bel?efs, ... aspects of authoritarianism, ... trust in people, ... and some
methodological scales ;..P' Although all of the alienation scales seem %o
suffer from lack of validation data, this scale has more available information
than any of the others, and in relations to them, appears to bg about the best
available.

One of its major 1{mitations is that it consists of entirely negative
items. The alternatives also allow only an "agree" or "disagree" response.
The scale also is very general, and seems to tap only a dimension of intense
personal insecurity. For the pilot study, Jessor's scale was added. This
scale has both positive and negative items in a counter-balanced format. It

N
allows four alternative responses. It also has items that were written speci-
fically for use with disadvaniaged populations that are aimed at alienated
attitudes toward social and work situatioﬁs. >

It was planned that a choice between these scales, after the pretest data

were analyzed, would be made. Those data showed good interitem corrclations

between the items on each scale and the total score on that scale. The items on
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a particrlar scale did not relate to the total score on the other scale, and the

correlation between total scores, while positive, was smal%. The conclusion was .
that either the two alienation scales measure different forms of alienation or
that the differences in method of measurement are great enough to negate cross
scale relationships. %here was no Lasis for selecting one scale over the other.
While the McClosky and Shaar scale has considerable published literature, ;he
Jessor scale has been used with iar larger numbers of disadvantaged subjects.
Both were equally internally consistgnt. Examining all the data and the
differences in items suggeéted that’ they may measure different aspects of
alienation. g¢ -eral on one hand, and work or sccial alienation on the other.
The differeace could alsoc be due to the way questions are ésked on the two
scales. The best choice appeared to be to retain both of the scales.

The concept of internal vs. external locus of control emerged from Rotter's
(1966) social learning theory. The individual with external control feels

that he has little control over his life and destiny. He feels that the

things that happen to him (and to others like him) are due to fate, or chance,

or to some force outside of his control. The greater the sense of internal
control, thé more the individual feels he might be in control of his own well
being, that of his family, and of the institutions that surround him.

Rotter's scale consists of 29 pairs of statements and requires a choice
between them. Not only was the scale too long for use in the present study, but
many of the items prove quite difficult to read or interpret. Two shorter
scales were adapted by Jessor and have beegﬂgggﬁher r;vised by the Colorado
State University Experimental Manpower Lab;ratory specifically for use with the
disadvantaged. These measures and the second alienation scale are part of thel
Social Access Questionnaire which has been administered %o over 2,000 disadvihtaged
subjects. The first consists of only seven pairs of statements. They are

short and quite clear. They also focus on work and social a.pects of locus of

<
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control rather

éhan;;;QeAééneral attitudes. The second uses a differsnt item =
format, providing both internal gnd external statements with five alternatives
for eacﬁ statement from "strongly agree" to "strongly disagree!! The items on
- this scale are more general than those on the first scale.

Again, a choice was to be made after pilot data were analyzed. As with
the alienation scale, the items on each ;f the I-E scales correlated well with
total score on that scale and not with total score on the other, and the total
scoxes showed only a low relationship. Once again, either the methods of
measurement are so different that they lead to differ~nt scores, or the scales
are assessing different aspects of internal vs. external locus of control.
Since there was no basis for a choice, and both scales appeared equally reliable,

both scales were retained.

Attitudes Toward Education

Attitudes toward education was added as a variable based on review panelist //\\\\\
recommendations. No adequate scale was available, so a scale was constructed to
assess two areas: Value of education, and ability to influence education. The
items were built to have high face validity for the parents, and were tested
with a few parents to determine whether they were meaningful and could be read
and interpreted easily. Six items related to general value and four to the
parents' ability to influence the schools.
Three items were also included in the Then and Now Scale related to the
parents' role. They consisted of "good parents ---bad parents", "can help my
children--cannot help my children", and "understand children--do not understand «
children". It was felt that the parents' involvement in Head Start could make
them feel more capable of interacting with their children in positive ways.
Self-Concept
The Miskimins Self-Goal-Other Discrepancy Scale (Miskimins, 1972) was

selected to evaluate parents' self-concept. The scale is a brief, highly

!
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~ reliablé Teasure that-has-been_used extensively with disadvantaged populations.
In this test, the person rates himself on a series of scales as he sees himself,
as he believes cothers Sée him, and as he would like to be. It is then possible
to derive six discrepancy scores which indicate the person's level of
adjustment., Although the results we;s\fot ccmpleted at’ time of selection of.
the instrumeht, a study was underway to evaluate self~concept to the disadvan~
:aged, It was hoped thﬁt it would provide basic comparison data on self-concept
for tnis study. The study has now been completed and is in process of
publication. One major conclusion was that, while a large number of dis-
advantaged ¢o not show self-concept discrepancies because of disadvantagement,

)
others do have problems. The rcaction differs for males and females. Males
tend to become hard; interpersonally distant and aloof. Females tend to show
depression and withdrawal. Since there is a difference between male and
female response to being disadvantaged, the éex agroups were to be analyzed
separately. However, in the present study the sample of males was too small

for adequate analysis, so only female profiles were studied.

Community Involvement

Community involvement of parents was assessed in two different areas.
One involved the actual activites of the parent in the community, the other
their feelings about their community role.

Activities were evaluated as part of the parent survey. The questions
were adapted from the questions used by Educational Testing Service in the
gead Start Longitudinal Study. The questions covered clups and social
groups, church groups, neighborhood action, children's education, political
action, and job or study groups. Each éuestion asked first for involvement,
then how often meetings were attended, and the membership status within the
group. The score was the total for leve; of attendance and membership type.

The education question was scored to not consider Head Start involvement,




since, although. that is a part of community involvement, it is also an

R e U

independent variaﬂie“in this s€ﬁ5§—gﬁa"ﬁaﬁidwﬁivé*EEEfaﬁEQEa results,” — " T — ..
Therefore, the score for parent activities in the community excludes Head
Start activities,

Each question was also repeated to obtain a measure of how involved
the parents were a few years ago in the same activities.

There are nc real reliability or validity data available on these it .
3 eal relix y x items

They were'chos;ﬁ because they seemed to function adequately in the ETS Study,
and were then modified to be cleager and to get a bette£ estimate of total
actual involvement. Interitem reliability is meaningless on this scale,
since it would only relate to 'yeneral as opposed to specific involvement.
There was no time for a test - retest reliability check. During the pretest,
the subjects respondgﬁ\wel1 to the questions, and there were no problems ir
administration or sc;;ing. The questions have high concreteness and high face
validity.

Feelings about community involvement were tapped by three items framed
in semantic differential format. The items offered four alternative positions
between the following adjective pairs: participate in community-- don't
participate in community; have influence in the community-- don't have influence
in the community; and accepted by community==- rejected by the community. Each
rating was repeated for NOW and for THEN, defined as a couple of years ago.

The items for evaluating feeling of involvement were part of those tested
with the samples of disadvantaged who had failed or succeeded in holding jobs. .
The mean scores showed a decrease for each item in the failed group and an
increase in the success group.

Three scores are obtained, one for Now, one for Then, and a change

score recommended by review panelists, indicating whether change is positive,

¢ 4w

neutral or negative.



Measures to Assess Effects on Children

Instrument selection for the child measurement battery involved a number
of scientific and practical considerations. The instruments first of all had
to relate to the project objectives of.assessing the effects ;n the children
of varying types and strengths of parent involvement in decision-making and
learner roles. As indicated by the Office of Child Development guidelines,
these effects>wéfe to be measured in two basic areas: (1) academic achieve-

ment, and (2)7 personal-social adjustment. 3ince much previous research on

Head Start children has been in the intellective and academic areas, a deliberate
attempt was made to include more measures of personal-social adjustment status
in the present battery.

In addition to the basic requirement of clear and direct relevance té
the objectives of the study, the instruments were selected with two basic
considerations in mind. These were that, where possible, éhe instruments
possess: (1) basi. psychometric properties, and (2) task-relevant
administration characteristics.

The psychometric properties that were used as selection criteria were
those common to any good psychological measure. Basically, this involved
questions of reliability and validity, but also included sensitivity to
real differences in the children relative to cultural fairr ss where
appropriate. Selection on this basis limited the range of usable tests and
excluded many of the more popular measures. Many commonly used measures have
proven only minimally sensitive to change as a result of differing preschool
experiences and are biased in favor of the middle class child with English
laqguage ability.

Selection criteria related to administration characteristics were
determined primarily by project characteristics. Since time limits for

completion were placed on the project and the advantages of laboratory conditions




would not be preseht, the administration characteristics sought in the

instruments were: (1) brevity, (2) appropriateness for administration
by paraprofessionals, and (3) feasibility of administration under field
conditions. These conditions were met in all the instruments selected
for direct administration to the children.

Other indirect measure; on the children, such as those in which the
child's teacher or parents rate certain aspects of his behavior were also
included in the battefy. There are many problems with this sort of measure.
The rating of the child is coniiunded with rater characteristics, actual
child characteristics are confounded with the rater's attitude toward the
child, there is a strong likeliness of "halo effects".in the ratings of
children of this age, and problems develop in obtaining cooperation from
the rater. Despite these problems, it was decided that these sources of data
were needed to present a rounded picture of the relationship of parent
involvement to outcomes with the children. Even if all that was being
measured were attitudinal changes toward the child rather than real changes

.

in the child, this could be a significant outcome in itself.

-

Although not directly related to psychometric or administrationAgyafgcter-
istics, other considerations also guided instrument selection. One'of these
was that each instrument be appropriate to the agé range of all the children
who would be tested. Since one objective was to compare current and former
Head Start children, scores on the same instruments for both groups would make
the task of interpreting any differences found much simpler. Another”
consideration was thaé where possible an instrument would be chosen that had
been or was currently being used in evaluating other Head Start populations.

This meant that there would be a pool of normative and comparative data

available with which to interpret results from the present project.
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Peabody Picture Vocabulary Test .

This well-known child measure was added to the child test battery subse-
quent to a review panel’ in which it was agreed that some type of verbal measure
vas needed to adequately assess possible differenc% in the children due to
_variations in parentai involvement, Although cons}dered an estimate of verbal
intelligence based on hearing vocabulary; in the present project it was intended
as a measure of the child's verbal capacity. It was also selected for use .n
interpreting other test outcomes that might relate to intellectual differences,
and as an additional measure for those older children who might achieve a
perfect score on the Preschool Inventory.

On this test the subject's task is to correctly identify from an array
of four pictures the one'that corresponds to a word that the examiner has
' spoken, As the child encounters more difficult items he is asked to choose the
one that he thinks is right if he becomes hesitant, Sut random guessing is not
allowed, The test is discontinued when a basal (8 consecutive correct answers)
and a ceiling (6 errors in 8 comsecutive presentations) are established, Ths
childis raw score is the number of correct responses minus errors which can be
.converted into 1.Q, Percentile Score, and Mental Age.

The Peabody Picture Vocabulary Test has a number of administratioﬁ character-
{stics that were advantageous for the present project. It is relatively brief
(10-15 minutes), has sufficient intrinsic interest to act as a rapport builder,
and does not require extensive experience to administer. It!s psychometric
properties include relatively high reliability (.60 to .80) in the age range
with which it would be used and acceptable concurrent and predictive validity
coefficients, .- ~  This test was probably the most thoroughly standard-

ized, reliable and valid of the instruments chosen for the child measurement

package. .




The Cooperative Preschool Inventory (1970 Revision)

The primary instrument chosen for assessment of academic achievement was
_the Revised Preschool Inventory (1970). This test was specifically designed
for use with Head Start children with the primary géfpose being to provide an
.indication of how much a disadvantaged child had achieved in an area regarded
as basic for school success starting at the Kindergarten level. It can be used
with ghildren at the pre-reading and writing level and has been successfully
administered to several thous?na children in the three to six year age range.

It is definitely not culture fair, one of its purposes being to highlight the
degree of disadvantagement which a child from a deprived background brings to
the school experience.

The score obtained-on the Preschool Inventory is the number of correct
responses out of a total of 64 items with correct respoase determined by
criteria contained in the test manual. Although item content may be divided
into areas such as associative vocabulary, personal-social responsiveness, number
concepts, sensory attributes, and visual-motor ability, factor analytic evi-.
dence is lacking to treat these content areas as distinct subscales.

One of the Preschool Inventory's strengths is its sensitivity to change
with scores varying in expected directions due to certain preschool experiences,
pne of its weaknesses is that it's difficulty decreases.with increasing age arnd
discrimination is consequently reduced with older children.(above age 6).

This. feature of the test also ap%arently shows regional variation,with more or"
less ceiling effects in the six year age range in different parts of the country.
gowever,.éeiling effects are not so extensive that the test cannot be used with
large groups of older children with regional differences in ceiling effect kept
in mind. As a safeguard against the risk éhat too many children in the former
group achieve perfect scores and thus éonfuée the meaning of group differences,

+ the Peabody Picture Vocabulary Test was included as a measure of verbal abllity.

Asg v
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Draw-A-Line Test

This test was selected from among thoseAiBstruments wh}ch purport"to
measure impulse controf in young children. Operationally, the behavior
measured is the ability to inhibit motor response when the task calls for it.
Its function in the present battery of tests was to provide some indication
of possible differences in cognitive style among the sub-groups of children.

The test involves extablishing a baseline for the time taken to draw a
line of 8 inches in length (Training Phase) and then imposing task constraints
on the child in the form of instructions to take longer to complete the task
on each of two successive trials (Trials Phase). The child's score is the
time taken to complete the line under each of the three conditions calculated
to the nearest 1/10th of a second. The longur the time taken beyond tﬁe base-
line on each of the inhibition trials the greater the presumed impulse control.

Previous research (Maccovy, Dowley, Hagen, and Deverman, 1965) found that
the task was positively correlated with IQ in middle class nursery school

t ’ :

children, and a similar correle;ion was found in a sample of disadvantaged

preschool children (Massari, Hayweiser, and Meyer, 1969), However, the corre-

lations reported are in the moderate ranée (.30 to .50) which indicates that

intellectual ability accounts for a relatively small part of the variation in
task performance. An alternative explanation shggests that other dimensions/
such as reflective-impulsive cognitive style might account for some of the
variation in performance on this.measure (Kagan & Kagan, 1970).

The Draw-A-Line test is currently being used as a group of Motor Inhibition
Tests in the Educational Testing Service Head Start Longitudfnal Study which

makes additional data available for interpretive ,urposes.’ (Appendix F2°

e 9

for a copy of the instrument and complete instructions.)
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The Self-Social Constructs Test (SSCT)
\

.~

As its name implies, this is a t2st of sclf-concept and social concept.
1t is a non-verbal measure which emphasizes relations between the "self" and
tother" in a variety of social configurations, is designed to measure self-
esteem, social interest, identification with significant others, preference
for significant others, minority identification and realism to size. Test
items Fonsist of symbolic arrays of circles and other figures. Certain aspects
of the child's conception of himself and his relations to others are inferred
from the analysis of grrangements._’The assumption made is that the relations
seen in the symbolic srrangements represent relations in the child's life
space, and that these arrangements are readily interpretabie, containing easily
translated, common meaniﬁgs.

One of the factors. that influenced the choice of the Self-Social Constructs
Test was the extensive amount of psychometric data available on it. It is
easily among thé more‘extensively researched preschool self-concept measures
{f not the most resegached of its kind. It is reasonably reliable (split-"
half reliability corrected for length on 8 measures ranged from .48 to .85
with a median of .74) and there is considerable evicence . . of concurrent
validity.

An additional advantage of the SSCT was that it had beeg us. ! previously
with Head Start children. Some of the evidence from that research indicated
that it showed promise of being sensitive to certain aspects of varied home
backgrounds that one would expect to be reflected in test results., This would
be a particular advantage because of the way in which the independent variables
of the study were being sampled. Personal communication with the test originators
also ‘ndica‘ted that it was relatively briéf/ in the preschool version and eas:ily

administered to young children by testers without exteasive testing experience.
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The Brown IDS Self-Concen: Referents Test

The Brown IDS Self-Concept Referents Test is a measure of self-concept

for éhildrén in which the,self is taken as an evaluativevreference point and

significant others are taken as external evaluative referents for the self.

Itlis based on the theory that the self-concept develops from the individualls

perception of what significant okhérs think of him. The Brown IDS is among

the few if not the only self-concept tests for young children that attempts to

measure both the subject's self-perception and his perception of how others

see him. There is some quest;on that the child of preschool age is capable of

assuming the frame of reference of another person relative to himself, but

others report confidence in the child!s ability to make this distinction.
. The original version of the Brown IDS consisted of fourteen bipolér
adj?ctiveglbut subsequent research experience has increased the number to
sixteen. The child!s task is to evaluate himself by endorsing one or the -
other of each pdir of the sixteen bipolar adjectives which are asked with him-
self as the referent (e.g. Is happy or sad?), and is also asked to
report what he thinks certain significant others (Mother, Teacher, Classmates)
think of him (e.g. Does fs teacuer think that is happy or
sad?). -- e T .. 2 . cu,

Browvn (1966) rep;rts test-retest reliability of .%1 and .76 for small
samples of preschool black and white children respectively. Significant group
differences are also reported between lower SES black children in a,day care
center and upperemiddle class SES‘wb¥te Jewish children in a nursery school.
The Jewish children indicated significantly more positive scores on the Self-
referent, Teacher-referent, and the Total Self-As-Object scores.

The Brown IDS has been used previousfy with preschool chiidren in the
1967-68 Head Start evaluation, and is currently being employed as one of the

personal-social measures in the Educational Testiné Service Head Strrt Longi-

tudinal Study. Tﬁis makes data ffsm other sources availablie for comparatve and

interpretive purposes.




The Classroom Behavior Inventory (CBI) 51

The Classroom Behavior Inventory (CBI? was among those rating instruments
chosen to assess certain aspects of the child's behavior as perceived by sig-
nificant others. It provided another measure of an aspect of general
adjust..nt in the child-~-social, emotggnal, and task-oriented behavior in
the classroom. The CBI consists of descriptive statements that refer to
specific, concerted, and observable classroom behaviors that are rated by the
child's teacher. A critical assumption is that the teacher has sufficient ob-
servational data on the child 'to be able to make valid ratings of his behavior.

The original version of the CBI contained 18 items divided into 6 groups
of 3 items common to the same dimension. These dimensions were factor analytic-
ally derived and represented the universe of social, emotional, and task-oriented
bahavior in the classroom.,: The three o:iginal bipolar d&mensions included
Introversion-Extroversion, Hostility-Considerateness, and 6istractibility-Task-
Orientediness. Subsequent work with the CBI produced three unipolar dimensions
of five items each with two positive scales (Extroveraion, Task-Orientedness)
and one negative scale (Hostility). The items are rated on a seven-interval
co;tinuum or presence-absence from‘hlways”to"Never? Several reliability
studiés based on the items that eventually came to comprise the 15-item version
of the CBI indicate that internal consistency, rate-rerate over a four month
period, and ihter-rater reliability are all within acceptable range.

Individual items.may be analyzed for purposes of comparing ratings of
scales yields a more reliable and potentially more valid rating of the child's
bahavior. 1In the present study the comparisons made will be based on sub-scale
scores. Since the 15 item ver;ion of the CBI is currently being used as part

of the evaluation of Planned Variation in Head Start, data based on other Head

Start samples is available to use in interpreting the outcomes of the present

study.
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The Home Behavior Inventory (Preschool Form)

This measure was among those rating instruments chosen to assess certain
éspects of the child's behavior as perveived by his parents. It was developed
and refined as a means of tapping parental perceptions of the child's social,
emotional, and general adjustment status within the home context. It was
developed by Schaeffer ( 1966) and contains the same dimensionl as the earlier
versions of the Classroom Behavior Inventory.

The ériginal version of the Pome Behavior Inventory contained 30 itéms
divided into six groups of five items each based on the factor structure of
the instrument. The factor analytically derived dimensions include three
positive scales (Extrovexsion, Task-Orientedness, Considerateness) and three
negative sclaes (Introversion, Hostility, Distractibility)..

This inventory was administered as part of the parent instrument package
and thg number of items was consequently reduced to three items in each of
the six dimensions. This reduced the amount of time taken té complete it
yet did not weaken the value of the instrument.

As with the Classroom Behavior Inventory, individiual items may be
anélyzed for purposes of comparisoﬁ of different parent involvement groups.

However, for the present study the scales listed above will be compared for

" outcome ratings on the children from the differaznt groups. The interpretation

of mean differences on the subscales depends upon the direction of the scale
(positive-negative) and the mean item alternative rating. (Appendix F-5

for a copy of :he Home Behavior Inventory.)




Child Then and Now Scale

This scale was developed specifically for use in the present’project in an
attempt to assess changes in the child from the parent'é perspective. Without
pre-post testing it was about the only means available of tapping changes in
the child. It also allowed for an indirect measure of the parent's attitude
toward the child. But‘;ven if all that was being measured were parent's
attitudes toward the child, this could relate to differing parent involvement roles.

The response format of the instrument involves asking the parent to respond
to bipolar adjectives (e.g.,-happy-sad, proud-not proud, etc.) in terms of what
the child was like a couple of years ago (Then) and what he is like currently
(Now). This obviously involved dicferent time perspectives fér the current and
former parents. On the Then portion of the scale, current parents would be rating
the child before the Head Start experience and former parents would be rating
the child at just about the time he was in Head Start. On‘the Now portion of the
scale current parents would be rating the child at the time of the Head Start
experience and former parents would be,rating the :child after the Head Start
experience. The difference in t;me perspective obviously has to be taken into
account in any differences that occur.

‘The items included on the Then and Now Scale were divided into three
general categcries (Social, Learning and Activity, and Affective) based on a
llogical analysis of the content. The scores obtained can be analyzed on the
basis of comparisons between various sub-groups on Then status, Now status, or
the degree of relative change from Then to Now. On the Then to Now portion of
the scale scores of 0 to 1.00 indicated a decrease, scores of 1.00 to 2.00
indicated no change, and scores of 2.00 to 3.00 indicated an increase in ratinge
Although no psychometric data are available on the reliability or validity of
this instrument, it holds promise of providing a means of assessing relative

changes when pre-post testing is not possible.




Measures to Assess Effects on Program Quality

Program quality has been evaluated by Head Start monitors and by program
administrators using guidelines developed for program planning and evaluation.
The data on program quality that have been obtained .. the past have been
based on .evaluation by teams, often consisting of several members who spend
considerable time at an individual center. This is obviously a costly process
and further, has not led to a reliable procedure for estimating program quality.
The use of qualily evaluations has, instead, been to provide feedback to the:
centers themselves to suggest changes.

The first task on this project was to develop a reliable and economical
system for assessing program quality that would be relati#ely standardized fox
all of the centers to be evaluated. The only approac .hat seemed feasible
was to develop gelf-report questionnaires for center staff. Although such
self-repoffs may be distorted, it was felt that reliable data could be obtained
by using the following controls: (1) Relevant questions were asked separately
of center directors, center committee chairmen, teachers and teacher aides to
allow comparison of iesults;.(Z) Questions were constructed, wherever possib}e,
to ask for direct information or very concrete judgements; (3) The individuals
surveyed were carefully informed that the evaluation of their individual center
would not be reported to Head Start administrators and that their individual
responses would be kept confidential; and (4) Questions were all related to
specific areas of the program, instead of broad general questions that would
be more susceptible to halo effects.

lLater, an evaluation of parents' feelings about the program and its staff
and some direct observations of the center and classroom interactions were
added.

The first step was to determine the areas of program quality that would be

evaluated. Using Head Start guidelines and guidelines for program monitors for
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both regular programs‘and planned variation centers, the following areas were
selected: Recruiting, psychological services, social services, health services,
nutrition nrograms, volunteer services, career develop@ent, and administrction.
To this was added a section on curriculum and a check on the existence of a
Follow-Through program.
* Discussions were then held with Head Start monitors and administrators
jm*to'obtain information about their conceptic..s of program quality. Using this
information, the guidelines, and adding some additional ideas, a pool of over
300 items or questions was generated. Many of the items had several different
‘forms, depending on who was to be questioned. Each item was specifically

related to one-of the areas of program quality.

gzaluation of program quality bv Head Start monitors included questions on

parent participation in several of the areas. Any questions that related to

parent participation were removed, because, while it is an aspect of quality,
- = L eI e = r

R e —— .

it is the independentdvariable in this study. Quality, therefore, must be

P—

_§gfined in this study as adeggacy of the program area exclusive of parent
particigatign. ;

Research staff then reviewed the items to eliminate those where it was
obviou chat there would be little or no variability, or where accurate infor-
mation was doubtful. This yielded 211 items inciuding items to assess parent
attitudes. A sample of persons expert in various aspects of Head Start were
asked, individua}ly, to rate each of the items as to its importance as an
indicator of program quality in its particular area. The sample included three “
Head start directors, tlree selected teachers, four Head Start monitors, and
four Head Start parents. Mear ratings were calculated for each group. These
were examined and judgements were made for each item, eliminating items witﬁ low

importance ratings generally and discuésing items that had low ratings by only

one or two groups. Minority involvement items created a problem since they were
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not applicable to all centers. They were finally modified to a more general form
or eliminated, so that socres across centers could be comparable.

Final forms for eéch of the groups to be examined were developed and
were administered to the appropriate members of the pilot sample. Items that
showed no variability in this sample were eliminated, or the altérnatives
were modified to encour.~ge greater variablity. One example proved to be the
curriculum items. They all, of necessity, required judgements, and it was found
that program staff tended to indicate their program was "very effective" in all
areas. A "really excellent" category was added to try to get greater variability.
The final scales for each area of program quality and for each informant appear
in Appendix G. _

Direct data on program qﬁality from independent observers was added after
one of the final review sessioné. The procedure, therefore, could not be tested
in the pilot sample. Observers, with the limited time they had available, could
not effectively make observations in each of the areas of program quality. They
did evaluate the cla<sroom facilitigs and the nutrition program by observation.

A set of items was adapted from the previously prepared items for each of these
areas for raters to uze. In addition, a set of items was constructed for raters
to evaluate teacher-child interactions, teacher aides, and childrens' behavior.

Measures to Assess Effects on Institutional Change '

For purposes of this study, an institutional change was defined in two
ways:

1. As a major change, within a community or city, which:

a. Greatly increased the availability of services to low income
families,

b. Significantly improved the quality of services provided for
low income families, and

c. Lead to a major change in policy which resulted in increased
opportunities and benefits fo:* low income families in that
community of city.
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2. As any major change which had a significant impact for low income
families as a result of extensive political activity affecting election
of officials, legislation, lobbying, and funding for services and
programs designed for the benefit of low income families such that
the effects may have extended beyond a single community, county or state.

During the pretesting phase of the project it became apparent that parents'
perception of significant changes in their community included minor changes
resulting in improved services for low income families, improved Head Start
programs and institutional changes as defined in the preceding paragraphs. A
decision was made to ask parepnts to identify institutional changes and to accept
their perceptions of sighificant changes even though many of the reported
changes would nc neet the criteria of institutional change. Institutional
changes have been documented in the excellent report by éirschner Associates, Inc.
The objective for this portion of the study was to examine the effects of parent
pa;ticipation on institutional changesg

It was necessary to define four categories of change for this study.

The first category imncluded no significant changes as a result of parent
involvement. The second category included significant non-institutional changes
which resulted in some benefit to low income families. The third and fourth
categories were institutional changes as presented in preceding paragraphs:
Major changes within a community or city which increased the availability and/or
quality of services to low income families, and major changes stemming from
political activity and resulting in changes which extended beyond a single
community, county or state.

Examples of an important noninstitutional change and both types of
institutional changes will be presented in the discussion of the findings to be
presented on parent involvement and institutional change. The types of changes,
both significant and institutional, were of interest in relation to degree and

type of parent involvement. A general description of the types of changes was

selected from the Kirschner Report: 2 National Survev of the Impacts of Head

&
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Start Centers on Communit& Institutions. Institutional changes were to include

the following general types of changes:

1. Increased involvement of the poor witn institutions, particularly
at decision-making levels and in decision-making capacities.

2. Increased institutional employment of local persons in para-professional
occupations,

3. Greater educational emphasis on the particular needs of the poor and
of minorities.

4. Modification of health institutions and practices to serve the poor
better and more sensitively.

The major objective of this aspect of the empirical study was to exanine
the relationship between strength and type of parent invélvement and (1) number
of changes reported, (2) types of changes reported, and (3) importance of the
two most significant changes reported in terms of the three categories of change,
of which two of the three categories were viewed as institutional changes.
In order for any change to be included in the report there had to be some
evidence of parent participation in bringing about the changes. A large number
of changes were noted by parents but were not included because parents were not
involved in bringing about the changes. .

The major source of information used in developing the interview guide
for gathering information about institutional change came from the Kirschner
Report and the experientes of MIDCO stg:f members. The first interview guide
was developed and presented to a small group of’Head Start parents and staff.
During this review, it became appareat that it would be extremely difficult to
gather detailed information about each institutional change. A decision was ‘
made to limit the detailed study of institutional change to the two most
important changes in which parents were involved. Parents, under the direction

of the team leader, decided on the two most important changes which had occurred

in connection with parent involvement in their Head Start program.

Further discussion among Head Start staff and parents led to a decision
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to ask parents to provide information about the institutional changes and
to describe parent involvement at each of several stages of change. Additional
7 infprmf?ig? gbput ghe permanence of chiange and parent involvement were obtained
from administrators, community leaders and representatives of institutions
affected by the changes.

The procedure for gathering information about parent involvement and
institutional change was pretested at a Head Start center in the Denver
area. The group of parents identified 31 changes, eight of which were
judged tc meet the criteria of institutional change. It was apparent that
parents were very much awareof changes and considered what might be rather
minor changes (not irstitutional changes) as being important to low income
families, and as an indication of a willingness on the part of ;he Head
Start staff and commountiy leaders to consider parents® ideas and opinions.
>i£ was also apparent durirg pretesting that parents seiected Head Start
prograr. changes as important changes in addition to institutional changes

not direztly related to the Head Start program.
Members of review panels expressed uncertainty and concern about reliance

on parents as the major source of information regarding institutional changes
and parent involvement at different stages of change. The decision to rely
on parents as the major source of information was mzde because of the desire to
assess parents' perceptions of the changes and their involvement in bringing
about the changes. The euthusiastic résponse of parents during the pretesting
of the questicns and procedures to be followed in gathering information about
parent involvement and institutionai change lead to a decision to use the
procedures in the study.

A detailed list of procedures used in gathering information along with

a copy of tue forms used to record the information are contained in Appendix H.

Parents invited to the meeting included current and former parents, representatives
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from the policy council and/or the policy committee, the current and past
officers of the center committee, and other active parents who would know
about the institutional changes which had occurred duriné the last two or three
years.

The forms used to gather and report the information included an
example, from the Kirschner Report, which was to be followed in writing a
description of each of the two most important changes selected by the parents.
A complete listing of all institutional changes, as judged by the interviewer,
was to be completed after the meeting by each team leader. ~9nly those_

institutional changes in which parents had been involved were to be listed.

PR Y -

Parents were asked to report the number of parents involved, and the
gémes of key individuals, at each of six stages of change for each of the
twd-mgst important changes selected by the parents in attendance at the meeting.
This information was reported on forms prbvided specifically for this purpose.
Parénts were also askea to identify the institutional representatives and
community leaders who were involved at each of the six stages of change. The
two or three institutional representatives and commgnity leaders, who were
involved in each of the two most important changes, were interviewed by the
team leader and asked to respond to the same series of questions asked of the:

. parents. This was necessary in order to obtain others' perceptions of parent
involvement at each of the six stages of change.

A form was provided for the team leader tc report on evidence of the
permanence of each of the two most important changes. This form contained
three sections: (1) *idence at the iunstitution which indicated vwhether or
not. the change was still in effect, (2) parents' perceptions about the
lasting effects of each change, and (3) information, data reports, etc., yhich

documented the extent and permanence of each change.

Each parent in attendance at the meeting was asked to fill out one form




oy

6l

i
i
}
|
i

for each of the two changes studied in detail. The form contained five questions
about the effects of each change on the parents, children, neightcrhood, Head

Start program, and other community institutions. Each parent in attendance

provided information about his participation in learning and decision-
making activities. A parent participation rating was computed for each parent
in terms of his involvement in decision-making and learning activities.

The entire procedure for gathering information about parent participation

and institutional change proved to be efficient and informative.‘ Many parents

commented very favorably about the meetings and procedures and were surprised i

at the large numberiof changes which they could identify. One group of parents

“ H

commented that as a result of the meeting,‘they had a much better idea of what

could be done in bringing about changes and the kinds of changes needed in 4

tﬁeir community. ‘ ! <
Information‘obtained from parents and from comminity leaders and

institutional representatives, with a few exceptions, tended to be very

similar in describing parent involvement at each of the six stages of change.

>

. Firents tended to provide specific information which was needed to assess parent

participation in relation to institutional chanée.
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PROJECT RESULTS

Ganeral Analytic Procedures

Four groups of Head Start centers were selected and categorized on
the basis of extent and type of parent participation. These site differences

constituted one variable or factor which was of interest in studying effects

which may be attributed to parent participation. A second factor was the
extent of parent participation irrespective of the site classification.

Extent of participation was determined by the number of Head Start ralated
activities in which each parent had participated. A third factor was.;he type‘
of activities in which parents had participated, including: (1) decision-
making, (2) 1learning, and (3) paid employment. A fourth factor consisted

of the status of parents as indicated by current or former designation. It

is important to note that with-the exception of the factor pertaining to site
differences, parent groups were formed by pooling across groups of sites.

The basic analytic procedurec used for analyzing data gathered on parents
and children was a two-factor analysis of variance using a least squares
solution and an adjustment for disproportionality (unequal subclass frequencies.)
The first step in the solution was to test for significant interaction. If

Y

the interaction was not significant, an adjusted sum of squares was computed

for testing main effects. If the interaction was significant, an approximate

solution, weighted squares of means, was used.

The combinations of factors used to analyze the parent and child data
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have been outlined in Table Gl. The reasons for combining the factors have

been reported in the right-hand portion of the table. The current-former

factor was included for the purpose of attemptiing to assess time-related changes.
There was no random assignment of subjects to treatments. This necessitates
caution in interpreting results.

The analytic procedures used to analyze data obtained on the dependent
variables of program quality and institutional change involved tests of
differences between sites based on single classification analysis of variance.
Chi-Square tests of independence and Kruskal-Wallis analysis of variance for
ranking data were also used. A descriptive narrative was used to summarigze
information which could not be quantified.

In order to assess institutiona® change as it relates to parent partici-
pation, the data were analyzed and reported in the following ways:

1. Dpistributions in contingency tables by type of change {5 types) and
site classifications (4 categories); no analysis.

2, xz test of differences between sites with respect to number of changes
reported.

3. Distributions. in contingency tables by dimportance of change and site
classification; no analysis.

4. Xruskal-wallis AOV on mean ranking of judges' ratings of importance
of change.

5. Mean and standard deviation of parent-participation scores for parents
attending institutional change meetings; F tests of differences between
sites based on single classification.

6. Six stages of change by site classificaticn; descriptive narrative;
no analysis.

7. Parent responses concerning effects of changes by categories and site
classificaticn: narrative and a check (x) indicating parent responses;
no analysis.

8. Permanence of change by site and change number; descriptive narrative.
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TABLE Gl

Basic Analytic Procedures Used to Analyze
Parent and Child Data

\

Site by Curreni-Former Status (2X4)

Status of Parents

Current

Former

Site Classification

HiHi HiLo LoHi LoLo To test for differences which may
be attributed to current-former
status of parents and differences
among groups of sites with respect
to extent and type of parent

' involvement.

Extent of Parent Participation by Current-Former Status (2X2)

Status of Parents

Current

Former

Extent of Parent
Involvement

HiHi LoLo To test for differences which may
be attributed to current-former
status of parents and extent of
parent involvement, within sites,
in terms of little or no involve-
ment and considerable involvement.

Type of Parent Participation by Current-Former Status (2X2)

Status of Parents

Current

Former

Type of Parent
Involvement .

HiLo LoHi To test for differences which may
be attributed, to current-former
status of parents and type of
parent involvement, within sites,
in which parents are involved in
decision-making or learning, but
not in both roles.
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TABLE Gl (continued)
i

Special Type of Participation (Paid Employee) vs. Extent of Involvement

Paid Employees vs. HiHi Parent Forty-five of 55 paid employees met
Involvement (single c.assi- the criteria for high parent involve-
fication): ment in both decision-making and

learner roles, constituting a
special HiHi group of parents.

. Therefore, this comparison was to
test for differences between groups
high in.participation, but differing
with respect to employment.

NCTE: The first abbreviation refers to decision-making activities
and the second abbreviation refers to learning activities, e.g., LoHi

means low involvement in decision-making and high involvement in learning
activities.




66

Basic Characteristics of the Study Population: Relationships Among Variables

The information provided in the following pages is intended to provide
basic information on the parent subgroups as well as an empirical basis for
the interpretation of research results presented in the later sections of this
report. The equivalence or lack of ejuivalence among the comparison groups
should be taken into account in any subsequent interpretation of observed
group differences. Whenever random assignment. of subjects is not possible,
it is important to have some knowledge of the ways in which they are alike
and the vays in which they are different. 1Ideally, the groups will be
similar and any differences will be minimal or unrelated to status on
criterion measures. This is essential if the variables ﬁnder investigation
(e.g., level of participation) are not to be easily accounted for by the
action of unknown factors. Wherever differences in characteristics such as
ethnic origin, educational level, number of children, etc.,‘are found to be
beyond the tolerance expected via sampling error, and where those variables
are also reiated to criterion measures, the interpretation of dependent data
may be qualified.

As noted in the previous discussion of the characteristics of ex post
facto research designs, the major problem lies in the possibility that self-
selection may have biased the characteristics of the parent groups. For
example, parents with more positive self-concepts may be m¢ re likely to
participate as decision-makers in Head Start programs, and perhaps this
characteristic rather than the variables of&interest (i.e., participation) ‘
accounts for the status of that particular group on other criterizi. Those
factors caa be effectively discounted that are found to be non-significant and
attention focused upon those that are reliable indices of group difference;.

In the present case, concern was with comparisons along two dimensions:
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ccmparability among sites and comparability among parent groups whé differ in

" the extent and type of their participation. In the following analysis, the

limit of tolerance was selected as the point at which P .10 for any mean
difference., The use of the .10 level is conservative, however, since concern

is with the identification of differences that should be considered in inter-

Preting later findings, it seems appropraite to challenge the equivalency of

é%g researchngroups wherever possible,
In Tablé\GZ is presented a summary of site chaﬂécteristics according to
-

’\the exte%} and type of parent participation. These data provide some indication

'of the ﬁggFext in which Head Start parent participation took place: It appears

'-f thqta;he sites were similar in their general composition. The Inlo site

contgined a slightly larger rural ropulation and the LoHi site was slightly

more urban,
TABLE G2

Summary of Site Characteristics

Site Urban/
Classification Grantee/Delegate Number of Classrooms Rural/Mixed

HiHi 4 1 15 2 2 1
Hilo 4 1 15 2 2 1
LoHi 4 1 12 3 0 2
LoLo 5 0 12 2 3 o

- Table G3 provides a break-out of the basic parent data in terms of each
group and subgroup used in the later analyses of differences among the parent
and site classifications. As mentioned previously, these data are of importance
because the formation of the parent groups and selection of sites accordiﬁg to

their existing characteristics leaves room for the operation of any number of




possible selection factors (e.g., demographic characteristics, such as age of

the parents that might explain group differences on the dependent measures ).
These factors must be considered in order to make proper inferences about the
results of the tests of differences in each of the four cr. -
parents, children, ﬁrogram quality and institutional chan’ - . of the
project was to point out thosé differences that may be attributed to parent
participation in Head Start, and in order to do that, the nunber « 1ossible
competing or alternative explanations should be reduced. This t esents

a large amount of detailed information. It is presented at this poiat to

enable the reader to make any comparisons in which he is interested. Summary
tables presenting the appropriat$ tests of statistical significance are provided
in the later pages of this section. The reader may wish to turn to these results

prior to an extensive examination of group means, etc.
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As Table G3 indicates, the majority of differences in basic characteristice
were not particularly great among the groups to be compared. The results of
tests of these differences across both parent and site classifications are
presented in subsequent tables; however, the data on three of the basic

\ . -
characteristics could not appropriately be summarized in terms of means and
variznces. These were ethnic origin} family economic status, and the data on
the presence of adults in the home.f These data have been presented in Tables
G4, G5, G6 and G7 along with testgof the significance of any variation in
frequencies or percentages acrosi sites and between the study populations
(i.e., former parents and paid employee. parcnts ), Ethnic origin has been presented
in terms of frequency in each ethnic category; family income has been presented
in terms of the percentage in each group that were below OEO poverty gﬁidelines
(including those parent: vho were on welfare and receiving ADC); and the index
of parents in the home has been presented in terms of the percentage of cases in
which both parents were present in the home.

It is apparent that the separate samples of Paid Employee parents and
Former parents were not different from other parents in terms of ;heir ethnic
composition. There were differences, however, in the extent to which th;
various ethnic groups are represented in the parent populations of the sites.
The factor that accounted for the significant X2 was the disproportionate
number of Blacks at the HiHi sites and the disproportionate number of Mexican-
Americans at the HiLo sites. In both cases, their percentage of the total parent
population was higher than would be expected to occur by chance.

The parent groups, however, did not reflect this binsing. As the
frequencies in Table G5 indicate, there were three dominant ethnic groups that

were spread in farily equal proportions across the parent involvement participa-

tion categories. FEven though many characteristics may be associated with ethnic

membership, it may be concluded that ethnic factors have not affected comparisons
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TABLE G4

Ethnic Origin by Site Classification and Study Populations

Total
. . Current
Site Classification' and Current-Former

Ethnic Origin (Hini) (Hilo) (LoHi) (lolo) Former Current Former Paid
Black 62 27 ' 29 37 155 ~ 89 66 28
Mex. American 2 26 “ 6 5 39 23 16 3
Puerto Rican 0 0 0 2 2 2 0 0
Caucasian 43 45 52 53 193 120 72 2]
An. Indian 0 0 2 o 2 1 10
Oriental o 0 0 0 o o o o0
Other 0 2 2 0 4 3 1l 2
Across Sites: X2 = 54.62 at £ 6 p.<.00L

l;etween Current & Former: X2 = .95 df = 2 p. <.62

Between Total and Paid: X2 = 3.82 df = 2 p.<.15

Explanatory Note -~ Because of the great number of zero frequencies, tests on the
factor ot ethnic origin were performed on the categories of
Black, Mexican-American and Caucasian.




TABLE G5

Ethnic Origin by Parent Pearticipation Classification

80

Parent ‘Classification Revised

Ethnic Origin HiHi  "IoHi HiLo lolo Total Lolo
Black 56 10 - 17 63 146 21
Mexican-American 10 1 8 20 38 10
Puerto Rican 2 0 0 0 2 0
Caucasian 63 19 23 85 190 34
American Indian 1 0 1 0 2 MO
Oriental 0 0 0 0 0 0
Other 1 0 2 1 4 0
2 df =6 p, .11

Across Parent Classification: X = 10.41
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Table .G6

Percentage of Parents with Income Below
OE0 Poverty Guidelines

Parent Classification Site 1 Site 2 Site 3 Site 4

- (LOLD) (LOHI) (¥1L0) GiInr)
EiHi 36/48 = 75% 20/25 = 71% 27/45 = 060% 43/62 = 6O
Hilo 11/14°= 78% 12/17 - 70% 12/15 = 80% 7/8 = 87%
Lolii 10/12 = 83% 7/8 = 87% 3/4 = 75% 9/12 = 75%
lolo 47/58 = Bl% 26/51 = 70% 30/48 = 62% 23/28 = 821

Across Site Classifications: X2 = 6,67 af = 3 : p < .08

Across Parent Classification: Xz = 3.25 af = 3 p <.36 .

Explanatory Hotes 1 The application cf the poverty g.° ‘delines s pub

l' chnd I"V

the Office of Lcorcmic Cpportunity (c22) Instruction I 2 e1)
resulted in the selection of parents from the total rop .tion
of parents who had children jn head start programs.

In this table, the actual nuﬁse: of arents meeting the
"pelow" criteria have been indicated akcve the d*acc“al,
the total nurmber of parents in ach cell have bee:
indicated telow the diagonal, The data reported

also include parents who vere on welfare &as well as RDRC
recipients., The sample utilized for this analysis con-
sisted of the current, former, and paid employee parent

groups.




82

TABLE G7

Percentage of Families Where There are Both Parents

Parent Site Classification'
Classification (LOLO) (LOHI) (HILO) (HIHI)
HiHi 16/27 = 59% 19/28 = 67% 20/33 = 60% 25/48 = 52%
LoHi 4/10 = 40% 3/5 = 60% 2/4 = 50% 9/11 = 81%
Hilo 8/12 = 66% 11/16 = 68%  9/15 = 60% 4/8 = 50%
Lolo 23/53 = 52% 35/51 8% 22/42 = 52% 16/27 = 59%
Across Site Classifications: X2 = 4.42, af = 3, p .22
Across Parent Classifications: x2 = ,33, d&f = 3, p .95
Explanatory Notes 1n 2 x 4 classification was used for each X2. The site

and parent classifications were run against a dichotomy

of "Both vs. Other." Any coding that indicated that

only the mother or father or grandparent or guardian, etc.,
was in the home was placed into the latter category.

The category of "both" indicates homes in which there

were two adults who claimed parenthood.

2Phese analyses were run on a total parent sample that
included both current and former Head Start parents, bhut
it did not include the paid employee sampie.
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across the parent participation classification: the factor of ethnic origin can
be said to be “"inferentiallv neutral." While it seems unlikely that there are
any criterion-relevant effects, the part of ethrnic biasinQ should be kept in
;ind when evaluating the results of site comparisons.

According to Table G6, there was considerable similarity in economic
status across the parent dimension; that is, the income composition of parents
did not differ across the parent participation categories. Some differences,
however, werc observed across the site classification. While the differences
could not be conéider%d as extreme, the data indicate that more poverty parents
(78%) may be found in LoLo sites than in other sites. The fewest (64%] .ere
found in HilLo centers. As reference to thé preceding Table G3 incicates, the
LoLo site category had a greater number of rural centers. Even though OEO
poverty guidelines attempt to édjust for maintenance differences in urban vs.
rural populations, this result may indicate the prevalence of generally lower
incomde levels in centers that serve rural areas.

It is clear from the distribution presented in Table G7 that neither
sites nor parent groups were distinguished by greater or less family stability.
This finding would seem tc be of some portance since a prevalence of broken
homes in particular site or parent groups might be expected to influence other
parent and child characteristics. The majority of femily units contained both
parents; however, in comparison to other populations, it seems likely that
there are a relatively greater number of families in which at least one parent
is absent. This fact, of course, does not prejudice the internal validity of
subsequent comparisons.

Each of the remeining variables were appropriate for the analysis of
variance. These results are reported in the following four tables. It should
be noted that no attempt was made to test all possible comparisons.’ As stated

earlier, concern was with the comparability of the comparison groups of parents

-t
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. .
in terms of their basic characteristics across sites, across the parent =

classifitation categories, by parent classification categories across sites,

and by differences $cross the parent classifications within sites. These

analyses will indicate the extent to which it can be claimed that the compari-
'¥ son groups are equivalent on criterion-relevant dimensions.

The data presented in Table G8 indicates that parents in one site were
different in some ways from parents in other sit:s and that parents character-
ized by different levels of particiéation were also different in some of their
basic characteristics. ,The fact that scores indicating the level of parent J

participation in the roles of learner and decision-maker, as well as total
v Ve
- <

participation scores, differed signficantly across both sites and parent groups

t

is hardly surprising. Since these scores were used to classify the extent to
which parents were involved, such res.lts indicate only that the assignments
were.accurate. In the case of site differences, however, inspection of the
direction and magnitude of the mean differences indicates that the criteria used
in the classification of sites haf considerable validity.

At this point, it may be cpncluded that the independent variables exist
and that they exist in terms of the focus or type of involvement (1earning vs.
decision—making) and the level or ‘extent of involvement (high vs. low). If
these diffe;ences had not been found, it would have been extremely difficult
to make any further inferences about the impact of parent parti;ipation. As
mentioned above, the fact that these scores were used in arriving at the parent ¢
participation categories makes the result in this area hardly surprising; however, ‘
the‘fact that the actual participation of parent groups covaries with the
independently arrived at site classification is an interesting findiné that may

require further investigation. In particular, it should be noted that the average

level of parental participation for those parents who do participate was higher

] : in sites where such participation was encouraged and lower in sites where it was not.
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5

The age of the enrolled child also varied accordirng to both site (nd -

parent gréupings. Inspection of the mean ages indicated that the children
of parents who were highly involved in both decision-making and learning
(HiHi's) tend to be youngcr than the children of the othér parent groups.
Interestingly, the average age of the enrolled child and the level at which .
parent involvement exists across sites apéears to covary in a linear fashion.
The Lolo sites have the oldest children; next, the sites that stress parents
as learners but not as decision-makers have slightly younger children. The
youngest children are found in sites that encourage parental involveﬁent in
decision-making activities (HiLo and HiHi.)

This may be a ﬁ@eﬁor of major importance in Head Start programs. In .
centers where parents are involved, pérents may enroll their éhildren at a
younger age énd the ygreater the involvement, particularly in decisiéﬁ\waking,l

N .
the more likely it may be that younger children will be epxrolled. ‘This nay bq
a major effect of parent participation.

'The parents in HilLo sites have had the greatest number of previously
enrolled children in Head Start and have had children enrolled in Head Start
for the longest period of time.- This would also mean that the children in
Hilo sites would have also had mofe older siblings with Head Start experience.
Since the pareﬁts were not older, it is likely that they have had childrsn
somewhat younger or have more children in the age range being considered, The
fathers in tgis group also tended to have a higher level of education, as they
did in the HiHi sites. The HiHi sites also have the longest térm residents as

.

well as the fewest previous children in Head Start.

The'parent groups vary along different dimensions. There is a clear
educational factor as well as a difference in the total number of children ifl

the home. The lowest educational level (one to two fewer grades completed) was

found in the Lolo parent group. Parents with the highest educational evels

'
.




were found among parents whc were highly involved either in both roles (HiHi's)
or only in the learner roie (LoHi's ), Parent groups involved in decision-raking
but not learning activities appear to be distinguished by the fact that the
mother's educational level is about average while the father's level is

_ slightly belo& average; however, it should be noted that there was a consistent
tendency across all parent participation categories for the mother to have
comgleted more years of éqhooling.

. Perhaps the most digtinguishing feature of these data was the lower
educational level of both parégts.among those vho 'did not participate in any,
‘sort of Head Start activities. There appeared to be an inversé relationship
between the number of qhildren in the home and the overall level/gg/edﬁéggion;

~

that is, parents who dre not active participants also have the greatest number ,

of children and the Wleast education.  They are followed by those who are

k)
L

involved in deciéion—making but not learning; and these are followed by those
who are involved in learning but not decision-making. Parents who are highly
invoived in both roles have the least number of children as well as t£e highest
average educational level.

How do parents of .the various participatign classifications differ across
the site é;tegories? Are HiHi (or Lolo) parents the same everywhere? The

results presented in rafle GO indicate that, in terms of the majority of

- a

variables, parent groups were similar in each site classification; however,
AV
there were some important exceptions. The HiHi parent participation classifica-
tion is the one that is the most clearly different across the sites. The age .
of the enrclled child wdls greater in sites having low levels of parent
participation -- the children of HiHi's in parent involvement centers are
\\ . . .
younger than they are at other locations. (It may be noted that the Lolo sample

did not vary significantly even thcugh the trend was the same. This finding ,

seems consistent with the earlier observation that the child group in the LoLo

site was older).

. | o
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HiHi parents also differed across the sites in terms of the length of time

they have had their children enrolled. The shortest amount of time was found
in the HiHi sites and the longest period of time was associated with the Hilo
sites. It is apparent that the context of involvement (i.e., the site
emphasis) interacts with the type and degree of parent participation. HiLo
parentsat Hilo sites have had children enrolled for the longest period of
time. Where the Hilo group is incompatible with the site emphasis -- that

is, at the LoHi site =-- they have had children enrolled for a relatively short
time.

As previously ncted, HiHi parents generally had higher educational levels.
This was not true, however, of such parents in LoLo sites. The HiHi parents of
all other site categories had completed more years of school, and at the LolLo
site, highly in;olved parents were not noticeably better educated: than were
the other parent groups.

Nearly all of the parent groups in Lolo sites (except for the LoHi's) were
different from their identically lapeled groups in other sites in terms of the
amount of time thay they have resided in the community. Tn general, parents
in éﬁe LoLo sites have lived there lenger. The group that has resided for
the greatest length of time appears to be a group that is high on decision-
making but low on learning activities.

Given the fact that HiHi's and Lolo's present almost total contrast in
other characteristics, it seems interestihg that the HiHi sites have the next'
most stable population. This finding does not seem to be readily interpretable,
but one might speculate that the reasons unuerlying the resident stability in

the two populations may be quite different.

There were striking differences in the levels of participation of so-called

>
HiHi parents across the various sites. 1In all cases (i.e., participation as

learners, decision-makers, and total participation), the HiHi's in HiHi sites

t
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participate more than they do at other locations. By far the greatest difference,
however, ma§ pe observed in the radically lower participation scores for the HiHi
group at the Lolo sites. This was found even though the same median was used in
all site groups to select parents high in participation. Apparently, in such a
context, a small amount of involvement makes a parent relatively more prominent
than at sites where parent participation is moxe common. At any rate, the HiHi
group appeérs to be distinctly less active at Lolo sites than at sites where any
form of parent participation is encouraged. The decision-making scores of two
other groups reinforce this general impression’ in that the LoHi group (supposedly
low on decision—making‘anyway) has an even lower score at the Lolo sites. The
HiLo groué was somewhat éifferent: in that apparent decision-making was nearly
equally low in both the Lolo and HiHi sites while being considerably higher in
the other two conditions. It seems possible that in sites where high involvement
in both areas is encouraged, those parents who are not involved in learning are~
less likely to be responsible for making decisions than they are in si 3 where
AL :

only one form of participation is encouraged. Their scores are, in fact, much
higher. in sites where decision-making is emphasized and learning is relatively
deemphasized.

In Table G10, tests of differences among the parent groups as they were
found within each site are presented. These data show the significance of
parent differences on basic variables as an apparent function of site classifica-
tion and participation level.

The most immediately apparent differences among ,parent groups within
each site ¢lassification were in the participation scores. It is clear that
distinct parent participation groups were formed withi; as wéll as across the
sites. Since the sita samples were intended to contain four distinct parent

groups, and sirce parents were selected within each center on the basis of their

participation scores, these results were as expectedl The:mean differences that
< ¥
o g— 4
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andérlie the extremely high probability levels are in the expected directions:
parents who were high both on learning and on decision-making had the highest
socres for both activities as well as the highest total participation score;
paregés who were hich on learning but not on decision-making had the next
highest scores for learning activities, and the next t; the lowest score for
decision-making activities, as well as the next highest total participation
score; pare;ts who were high on decision-making but not on iearning had the
second highest décision—making scores, the third highest learning scores, and
the third highest total participation scores;, and parents who are low on both
¢
types of participation generally had the lowest scores on everything.

There were no differences on other characteristics within the LoLo site
classifications. The parent groups wiéﬁin Lolo sites appear to be otherwise
very similar; however, there were some additional differences among the parent
groups within the other three site classifications. The most consistent of these
differences (i.e., in three of the four sites) was the amount of educatipn

vcompleted-by the mother. HiHi mothexns averaged about two years more schéoling
than did the LoLo mothers. Mothers in the two middle categories of parent
involvement were simply between these extremes. This tendency was minimally
(and not significantly) apparent for the mothers at Lolo sites.

In general, it could be stated that mothers who participate at a high
level in Head Start programs are more likely to have graduated from high
school, and that mothers who have very low levels of participation are likely
to have stopped after graduzting from the ninth grade. It may be observed that .
there was a tendency for the father's educational level to approximate the same
pattern, but the differences were much less pronounced. In general, the

highly-involved father had about one more year of education than the father aho

has not involved. Perhaps parents who have cared enough to acquire "surplus"

(i.e., not mandatory) education are also more likely to be interested in




educational enterprises of -any sort. That is, it scems that educational ex-

neriences may be a significant factor in later participation.
[

The' few remaining ngferences'appear to be random; at least, they are

of doubtful impoFtance. For example, in .ne Hilo siteé‘tﬁe'least involved and
the most involveé pafcnﬁs have the leé;t children; and the Lolo parents have
the longest residence among the parent groups in the Hilo §ites. Where so many
comparisons are involved, the interpretation of isolated (i.e., not appearing
as part of a 1ggical pattern) differerces is highly questionable. While such
differences do eiist, they have little inferential poweér.

In ordgr o provide further information on the extent to which differences
in the basic characteristics of parent groups mayahave accounted for signifi-
cant criterion differences on both parent and child variables, all scorls
which indicated differences either by parent or site classifications were
tested for their relationship to all dependent measures. While this procedure
cannot eliminate the effects of self-selection and the possibility that sone
variables other than parent participation may be causally effective, the case
for the most obvious competing factors can be supported or eliminated.

As Table Gl1 indicates, those factors which were found to differentiate
parent s. -oups were correlated with all relevant criterion variables.
Although the entire set of variables wa: involved, only those comparisons
yielding significant relationshipsfhave been reported. Even though a particular
parent group may be different in terms of a given characteristic, that trait
cannot be said to account for other observed differences in criterion status
unless it is related to the criterion.

The results indicate that differences in basic characteristics vere
related to very few of the dependent variables, and in cases where there werse
statistically significant relationships, they were moderate to-very low. Indi-

vidually, they are not very meaningful (i.e., a correlation of .20 accounts for

-~
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only 4% of the'cémmon variance even. though it is indicative of some "real" --
non chance -- relationship).

The greatest relationship was found between age of txé child and preschool
readiness. This finding was hardly surprising. Older children tend to be more

"ready.". This relationship would undoubtedly be much higher if there were not

such extreme restriction in the age range of the child population used in this

particular study. 'Age was also r@ia;ed:to increasingly positive ratings of the
self -~ older children seem to rate themselves more positively.

The most striking feature of the table is the consistency with which the .
educational level of thechild'snpther was related to community involvement, .
alienation, and the measured intelligence of the child; (The father's eduqational
level shows the same pattern, but the relationships are less consistently
significant.) The more educated mé%her is apparently more likely to be ]
involved in the community, less likely to feel any so;t of\alientation,

and she is likely to have a somewhat brightez child. K .
. J

~

The parent participation measures were strikingly unrelated to either .
parent or child criteria except for past and current community involvément
(i.é., the higher the learner oxr decision-making scores, the higher the involve-
ment). The type of partigipation made no difference (e.g., Learner X Community
Involvement.,r = .43; Decision-Maker ¥ Current Community Involvement, r = .44).

The majority\of the other correlations were very close to zero. These
results indicate that there is no linear, ;ne-to-one relationship between the
indices of paéZAt pafticipation and status og any of the other dependent variables.
Tﬁis may not be true within particular\set£ings or particular parent subgroups,
but where significant relationships are not found, the possibility that such
characteristics can be involved in explain{hé ;ther results.is greatly decreased.

It should be observed that such a findiné does not megp that there are no

P

differences between any of the comparison groups in<their average status on any

i
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of these criteria. Overall levels (as indicated by mean scores) may be guite
different between groups distinguished by varying extent and type of partici-
pation or by site policies; but, it is clear that there is no simple relationship
between parental activity in Head Start programs and the measured social,
attitudinal, and ability factors used as indices of the stagus of parents and
children of different site and parent groupings.

Those differences that were found to characterize specific parent and site
groupings may be of interest in that they may illuminate some of the factors
that influence program emphases and parent activities, but it should be.notei
again that non-correlated differences are unlikely to be résponsible for effects
that appear to be associatéd with parent participation. For example, length
of residence -- even though it is greater at LoLo and HiHi sites -- appears not
to be related even to such obvious traits as the degree of social integration
felt by the parent. Such a variable, therefore, does not provide a factor
with competitive explanatory power. Tests presented later in this report will
establish whether the factdr of alienation (non-integration) is present or not
present to an urusual extent Kn any particular parent group. To any such ob-
servation, it may now be added: And where it is present, it cannot be because
of a relationship between this variable and the stability of the resident
population; therefore, that particular factor cannot challenge the hypothesis
that the level of participation is the major factor. The actual establishment of
_ causality woﬁld demand experimental manipulation, but while such an analysis does
not provide an answer to the question of causality, it does reduce the questions
to a manageable size by pointing to those variables that are actually involved.
While it cannot be said, for example, whether parent participation causes an e

improved self-concept or whether people with higher self-concepts have highér

levels of participation it can be said that the two effects are reliably asso-

ciated; and, of equal importance, other things are not.
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Specifically it may be stated that even though the magnitude of the
relationship between basic characteristics and the criterion variables --
where it existed at all -- was not large, it is possible that the interpretation
of some of the results reported in later sections should be modified by theA
following information: Where older children are found higher preschool )
readiness and a tendency toward higher self-concept scores will also be
found. Where there is a higher degree of parental education, particularly for
the mother, there will be greater community involvement, a greater sense of '
social integration, and children with higher IQ's.'_Parcnts who participate_
in Head Start programs also are likely to participate to a greater extent in

other community activities.

N Summary and Conclusions

All available measures of variables which were considered to be essential
Y
characteristics of the site and parent categories were compared in order to

determine the extent to which any of the comparison groups might diffgr.

.

There were two concerns. One was simply to gain a greater understanding of the
groups that were to be analyzed. The second concexn was with eliminating or
calling aftention to factors that might differentiate the groups in such a
Qay as to prejudice the straightforward interpretation of other results. An
attempt was made to establish the significance of &ny observed differences by
parent participationcategories within and across each of the’site classifications
as well as the differences that might exist among the parent categorjzs them-
selves. /Sevefal specific questions were dealt with:

1. To what extent are parents different between site categories?

2. To what extent are parents different between the participation categories?

o

3. To what extent are parents of a given participation category different
between the site classifications?

4. To what extent are prents of a given category different within a site

classification?
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5. To what extent are any observed differences related to the parent -
child criterion variables that will be used to establish the effects
Of type and extent of parent participation?

These questions have been answered. The results indicate that there are
substantial differcnces among the parent groups fcr each of the dimensions and
that some of these differences are related to the outcome measuresl These

o
. differences, however, do not appear to be suff;cient to neutralize or call for
extensive qualification of lacer analyses.

The total levels of participation dﬁffered markedly across the sites, and‘
the high decision-making sites were highest overall. These differences should
not be ignored in thé interpretation of project regults. At “a Lolo site, for
example, a highly-involved (HiHi) parent is in fact much less active than a
highly—iﬁvolved parent at a HiHi site. Both groups are legitimate members of the
inyolved—parent bopu}gtion) but comparisons between the two should make note

o

of this fact as well as any other differences.
The'covariation in the characteristics of parents and sites —7‘5;imarily
in the areas of educaticnal ievel, level of actuél participant activitiy, and
) -

characteristics of the enrolled children -- points to the possibility that the

character of any particular Head Start program may be greatly influenced by,

the needs ;nd attitudes of the parent population it éerves:‘ It is possible

that staff at lolLo sites do not encourage parent participation primarily

because very few of their parent group are interested; on the other hand, staff

at HiHi sites, confronted by their relatively well-educated and community-
¢ oriented parent group; ma§ have little choice.’ ‘
The complete data have been‘présénied in the previous pages of this section
. and will not be repeated here. Ibwe&g;, in general it appears that there are
two types of sites and three basic types of parents: There are sites in whith

parent participation is not encouraged in any form (i.e., Lolo sites); and

there are parents who do not participate in any available role (i.e., LolLo

R



parents) and others who participate extensively (i.e., HiHi parepts).
Lolo parents and LoLo sites wexe quite différent from the other groups
- in texrms of their basic characteristics. The other groups were less extremely
. distinguished; nevertheless, among those sites where the fullest form of
participation (i.e., decision-making) is encouraged, and among parent groups
who participate in these ways, there seems to be a distinct pattern of
characteristics that hints at the possibility of some sort of parent - program

|
evolutionary sequence.

|

HiHi parents have the fewest and the youngest children, and the HiHi
sites have parents with the fewest number of previous children én Head Start. ﬁ
The parent and child populations of the two decision-maKing site catego;ies ¢
(HiHi and HiLo) are quite similar. Educational levels and paftiéipationalevels
are high for both groups. DECision-making sites in general’have the youngest ¢
child populations. The primary exceptions to this pattern ;re the facts that
parentshave had children in Head Start for the longest period of time at Hilo
sites énd that parents at these sites had (not surprisingly) the greatest number
of previous children in Head Start.

.These results may indicatelthat sites in whicﬁ decision-making activitieg
are encouraged but where learning is relatively deemphasized are simply programs
in which an active parent population was initially concerned with both roles,~
but became less concerned over time w;th learner activities while retaining
their ‘dec ision-making function. Such changes could trigger program modifications --
the site may shift its emphasis in order to accomodate the needs of its more !
expexienced parent group. Additional_support for this hypothesis may be found
in the fact that HiLo parents (as well as sites) are more experienced in being

Head Start parents across both of the high decision-making site classifications.

LoHi parents and LoHi sites were not distinguished by any consistent

pattern of differences. Even though such parents are involved in the relatively
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‘
passive learner roles and such centers presumably encourage only that limited

type of involvement, they bear greater resemblance to the decision-making
groups than they do to the LoLo's. Perha,. such sites have not quite enough
parents who insist on being involved to promote the development of active_
(decision-making) participation as compared with more passive (learner) roles:

Reference to earlier tables indicates that substantial numbers of LoHi
parents were obtained only in those sites in which both types of participation
were stressed (i.e., Hiéi sitéé}. In the other sites, few such parents could
be located. It does seem likely that parents who care enough to become
involved in }earning activities will have some interest in decision-making
activities as well. -

The correlational analyses that were performed as a final step in the

selection of basic characteristics which could compete with parent participation

in the explanation of status on the selected outcomes, indicated that these

characteristics were not strongly related to any of the criterion reasures.

The variable .most consistently related to outcome criteria, such.as community
involvement and the sense of social involvement (as indicated by lower aliena-
tion scores), waé the education of the mother. ILevel of education is associated
with both parent participation levels and the degree to which participation is
encouraged by center personnel. This characteristic of education seems to be

a major associate of participation as well as other varinles, and participa-
tion is related to general involvement in the community.

Even though the relationships were not large, comparisons involving
subgroups in which one contains mére highly-educated parents (particularly
mothers), should consider the possibility that some observed differences may be
due as much to level of education as to level or type of participation.
Nevertheless, in general, the analysis of the basic characteristics of the

parent population suggests that the effects on criterion measures of differences
*
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among the various groupings should be very slight. In no case are the results
seriously compromised by any differences in measured characteristics.
In brief, it may be stated that the differences that appear.to charac-
terize the various parent énd site classifications are important becguse
they illuminate the dynamics of some Head Start programs. Examination of the
data provides some very strong indications that parent and site characteristics
interact; that is, high-participation parents may produce sites that encourage
participation and sites that encourage participation may produce participant
parent populations., Conversély, it would also be possible to state that sites
with parent populations that tend toward non-participation are less likely
to encourage it, and that parents are less likely to become participants in
sites where such activities are not encouraged. Participation may well be
both an outcome and a cauge.: In addition, a strong case can be made for the
K existence of a participant‘"ﬁybé." Characteristics such as level of education
o

are most clearly implicated as critical to the development of site emphases

as well as to levels of parental involvement.
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The Impact of Parent Participation on Parents

1. Parent Participation in Head Start and Parent Attitudes

A major part gf the survey quéstionnaire filled out by parents of

children in Head Start dealt with their attitudes and feelings. Three
q;aroad areas were covered: general satisfaction with life, alienation and

internal-external lécus of control, and attitudes toward education.

Differences in responses bgtWeen parents in different site classifica-
tions and between parents with different extent and type of parent partici-
pation have been analyzed. The first section disc&sses differences across

)

site classifications. The next sections consider differences between parents

with high and low extent of involvement, and with different types of involve-
e
e

ment.

Parent Attitudes and Site Classification

There is no direct way of assessing quality of life. The best
fmeasures are the indirect reflect;on of quality of living which might be
revealed through the feelings and attitudes of the individuals involved.
A Qiée variety of d%fferen; measures were used to evaluate the general
happiness, satisfaction, and feelings of competency of Head Start parents.

The first measures usea‘were straightforward questions which asked
whether the person is generally “"very happy", "pretty happy", or "not too
happy", and whether life is "completely satisfying", “p.cetty satisfying”,

-

or "not very satisfying". These questions have been used in extensive

national surveys. Responses to the questions are related to income, socdo-

economic status, and similar variables. General dissatisfaction is also
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related to low self-esteem, alienation, and lack of trust in others. All
of these characteristics should be related to the pgrceived quality of
life as viewed by gead Start parents.
Thére were no significant difference: across site classifications.
Tﬁe response of all groups of Head Start parents indicated that they were
generally quite satisfied with iife. The average was above the "pretty N

satisfied" point and almost identical to general populaticn means in

. previous studies. Low income and low education groups in past studies have

usually had lower scores on these scales.

The next set of questions involved a ladder scale aimed at determining
perceived or expected changes. The parents were asked to indicate where
they were now on a ladder ranging from the worst to the best possible life,
where they were then, i.e., a couple of years ago, and where they expect
to be in the future, a few years from now.

The differerice between Now .and Then is an indication of whether
parents feel conditions have .gotten hetter for them. T%sre were no signifi-
cant differences across sites. The difference between Now and Ther. was
analyzed for direction only. A score of 1 was assigned if parents indicated
they were worse off than in the past, 2 if there was no change, and 3 if
things haé improved. The mean score was 2.60, indicating that{most parents
felt conditions had improved for them.

The same kind of scoring was used to determine the difference between
Now and Future. This score would be a measure of the parent's hope for
improvement in the future. Here again, the scores were very high as
shown in Table Pl1. A significant interaction suggests that the former

[

parents in centers where there was low learner involvemeat may have some-

what less hope for the future than current parents in these sites, but




all of the mean scores vere SO high that the difference was difficult to
interpret.

Another approach was also used to assess Head Start parents' feelings
of general -satisfaction ané success. Parents were asked to rate themselves
on a four-point bipolar scale with phrases or adjectives at each end. rhey
rated both where they feel they are on the scale Now, and where they were
Then, i.e. a couple of years ago. There were no significant differences
between sit; classifications, either for ratings involving general satis-
faction or in how skilled and successful pareuts felt they were.

The overall reéults indicated that there axe probably no differgnces
in general feelings of satisfaction of the parents across different\§ite

classifications.

Table Pl

Analysis of Variance and Mean Change in Satisfaction: Present to Futurex\\\

I

]

Mean Change Score by Site Cclassification Analysis of Variance

HiHi HiLo LoHi loLo Source af F_

Current 2.75 2.8l 2.72 2.97 Site 3 .82

Former 2.87 2.61 2.73 2.67 Current-~
Former

Inter-
action 3

Error 274

= anticipate positive change
= no change
= anticipate change for worse

o
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Afienation and Locus of Control

Feelings of alienation are related to general satisfaction, but are
" more deeply rooted. The scales were designed to identify real isolation
from others in society. Two alienation scales were used, one that evaluates
generaltalienation, and a second oriented to work and social alienation.

There were no significant differences between parents at different groups of

-

3 sites, but the interaction between site classification and current and
former parents was significant on the second of the two scales. In current
parents, but not in former parents, thexe was less alienation in those sites ,

where parents were highly involved in decision-making.

Locus of control is a measure of the extent to vhich a person feels
he is master of his own circumstances, as opposed to a victim of fate. The
first scale used L;s job-oriented; the seconé scale was a more general
measure of locus lf coritrol. The first scale used Rotter's format, where
a choice between statements is made. The second allows finer distinctions,

with a five-point Likert scale for each statement ranging from "strongly

- 4~ s ¢ e tmmsme  mr s P . . -y -
e § metas @ oAt e .

agreeﬂ“tg_fstrqngly~disagreet:

Table P2
Analysis of Variance and Mean Alienation Scores of Parents
Work and Social Alienation

Mean Score by Site Classification Analysis of Variance
HiHi HiLo LoHi LoLo Source ag F )2 J, .
Current 33.46 33.68 31.79 31.85 Site 3 1.05 n.s. :
(':q
Former 31.33 32.39 33,60 31.58 Current- -
Formex 1 77 n.s.
o
Inter-
action 3 2.66 .05
Exrror 274
4




1f parent involvement changes attitudes of parents, it could make
~~_~them feel that they have greater control over what happens to them. There
was a significant difference between site classifications on the sccond scale,
as shown in Table P3. Parents had higher scores in sites where there is
higher involvement, especially where parents were involved in decision-
making. The overall means were well toward the end of the scale indicating

that the parents in all groups felt in control of their lives. However,

those parents in sites lowest in parent involvement may have felt some-

what less control over their lives.

The overall mean scores on both alienation and locus of control
scales indicates that there was little alienation cr fatalism in"these
parents. All of these scales have b2en used with other groups of out of
work disadvantaged and scores are generally much lower in low education or
income groups. The results agree with the findings on general satisfaction

in sugdesting that this group of parents has surprisingly positive attitudes

for people who have been having financial difficulties. \\\\\\‘v

Table P3

Locus of Control: General

hid

. -7 ®
Mean Score by Site Classification Analysis of variance

HiHi HiLo LoHi LoLo af F P

current 30.13 30.59 29.51 29.23

Formerxr 30.23 31.54 30.40 27.46 Current~
Former

Intexr-
action

Erxror 274
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Attitude Toward Education

One effect of gead Start involvement should be to sensitize parents
to the educational needs of their children and to their own roles as parenés.
Two questionnaire-type scales were used to evaluate attitudes toward edu-~
cation, one covering items relating to value of education.and the other to
the parents' abilityé:o influence the educatiog of their children.’ Tﬁé
parents' feelings about their ability to help and to ?nderstaﬁd their
children were also evalua;ed by having them rate themselves, both Now and
Then (a couple of years in the past) on paired adjectives on a four-
&point scale. '
Neither the attitudes of ‘parents toward the value of educatior ncr
., ‘their feelings about their ;bility to hélp their own children were signifi-
cantly different across site classifications. Parents' feelings of being
able to influence education did vary across sites as shown in Table P4.

The parents in centers with low parent involvement felt less able to in-

fluence the schools or the education of their children.

<

Table P4

Parents' Feelings of Being Able to Influence Education

b
Mean Score by Site Classification Analysis of Vvariance
HiHi Hilo LoHi LoLo Source af F P

Current 13.98 13.32 13.49 12.95 Site 3 3.04 - .03
Former 13.43 12.36 14.17 12.58 Current-

Former 1 .86 n.s.

EE Inter-
action 3 1.31 n.s.
Error 274
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Parents Attitudes and Extent of Parent Involvement

.

To determine the relationship IB8tween parent attitudes and extent of
involvement, parents who were highly involved (above the median) in both
learner and decision-making roles were compared with parents who wese not
invoived in either role.

General Satisfaction with Life. There were no significant differences

between parents who differed in extent of involvement on either of the

general questions relating to satisfaction. Mean scores of both groups

were slightly above the "pretty satisfied" rating. There were also no

differénces on the ladder scale, on which parents rated where they saw

themselves Now, Then, and in the Future. As %; the previous se tion, the :
mean scores indicated that they generally felt conditions were better now
than in the past, and that they had considerable hope that conditions would
improve in the future.

The ratings of satisfaction on a different instrument, the four point
semantic differential-type scale, did show significant differences between
parents high and low in extent of involvement. These results are shown in
Table P5. Those paren“s who were'hiéh in extent of involvemgpt were not
different from low-involvement parents on their ratings of wheqéffgzz were
in the past, but indicated that they were more satisfied Now. On the items

relating to feelings of succexs and skill, they felt more successful Now

than they did Then, and the parents high in extent of involvement were

significantly higher both Now and Then.

Although the differences were not significant on the first happiness

and satisfaction items, the mean scores on these items showed the same
-]

general pattern, with high-involvement parents having more positive attitudes.




i
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f

Parent Ratings of General Satisfaction and of Success and Skill
by Extent of Parent Involvemgpt

General Satisfaction

Mean Score by Extent of Involvement

Adalysis of Variance

a  F

HiKi LoLo Source P’
Current 13.64 12.87 Level 1 4.68 .04
Forme. 13.58 12.83 " Current-- N
Former 1 .03 n.s.
Inter- . .
action 1\ .00 n.s.
Error 197 ~
Mean Score by Extent of Involvement Analysis'of Variance
e c -
HiHi LoLo Source af F P
- Ea— "”T' E—
Current 11.33 12.03 Level ~ 1 . .01 n.s.
Former 12.44 11.67 Current-
Former: 1 .63 n.s.
Inter-
action 1 2.48 n.s.
Error.. 197
f’“‘h




Table PS5, cont.

Success and Skill

110

Mean Score by Level of Involvement

Analysis of Variance

Current 12.90

197

Current 11l.36

197

af E P

y 12.82 .01
1 .46 n.s.
l . 1.48 n.s.
af F j<d

1 4.14 .04
1 4.52 .05
1 1.19 n.s.
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These items probably were asseésing the same general dimension of
satisfaction but are less reliable then the rating scales. Overall, parents
high in extent of involvement in Head Start seemeﬁ to have a higher opinion
of their success and skill le§e1 to begin with, but increased more in
general satisfaction than low invol;ement parents.

Aliénation and ﬁocus of Control. The previous discussion suggested

.

that the parents generally were neither alienated nor did they feel victims

of fate. Scores ip all groups tended to be positive, and there were no
significant differences in the locus of control scores.

However, parents high in extent of involvement ‘did show more positive
attitudes on both of the alienation scales. The only significant difference
was on extent of involve@ent on the work and social alien;tion scale, but

’

the overall comparison of the mean scores and the approach to significance
of the other differences suggests that a real difference probably exists

on both scales, and that it was limited to the current parents. These

result are shown in Table P6.

:ﬁttitude Toward Education. There were no significant differences
between paren£s on the value they placed on education, the way they felt
about their ayility to influenée education, or their own ability to help
their'children.

3

Parent Attitudec and Type of Involvement

To determine differences in parents with different types of in-
volvement, those parents who were above the median on decision-making, but
below the _median on the learner role were compared with parents who were

above on learner, but beslow on the decision-making role.

At g AP A A il it e o




* 112
Table PG
*
Analysis of Variance and Mean Alienation Scores of Parents .
: General Alienation
Mean Score by Extent of Participation Analysis of Variance
- HiHi LoLo Source af F P
]
Current 13.19 11.87 Level 1 3.41 .07
Former 12.56 12.57 Current-
Former 1 .01 n.s.
Inter- *
action 1 3.58 .06
Exror 197
Work and Soéial Alienation
Mean Score by Extent of Participation . Analysis of Variance
HiHi LoLo -~ Source af F P
Current 33.38 30.53 Level 1 5.13 .03
Former 32.53 32.26 Current- .
Former 1 .40« n.s.
Interxr-
action 1 ©3.48 .07
Exror 197

* 3
Lower scores in Table P6:-are an indication of alienation.

There were no signif.icant differences between parents who were involved
in decision—making but not iearner roles, and those involved in learner but
ngt decision-making activities. Parent attitudes appeared to.be related to
either the general parent extent of involvement or the program, but not to
type of involvement. Lack of any apparent differences between types of

involvement may have been due to the fact that the parents in the two

groups who were classified as involved in one role but not in the other




were not as different as the classification suggests. Those involved in
decision-making, while not high in the learner role, did tend to havé some
learner involvement, and those involved in learner roles,ténded to have at
least some decision-making ‘functions. With a much larger sample of parents
it might have been Possible to isolate groups that were lass similar in type

:

of involvement, and in that case come differences might have emerged.

N L

Parent Attitudes and Current-Former..Status

—— o
There were some significant differences between current and formex™

parents. Former parents in HiHi and LoLo centers seemed lower in general
satisfaction, while current parents in these centers weie higher in this
variable. Former parents indiéated that they felt more successful and
skilleq in the bast than did current ‘parents, altnougﬁ there were no
differeﬁces in ratings of present sucess. The difference in scores on
the alienation scales bet&een parents high in extent of -involvement and
those low in involvement occurred only for current parents and not for
former parents.

These few differences did not lend themselves to any consistent inter-
N\
N, s . . . . .
pretation suggesting major differences in attitude between current and

AN

forme; parents.

summary: Attitudes of Parents and Head Start Involvement

There were no differences across site classifications in general
satisfaction, and probably not,in alienation. Even though one alienation
scale sho#ed,a significant interaction with site and current-former status,
that difference did not lend itself to a clear interpretation. The only real .

difference across sites was Probably in the feelings that the parents have

about thkir own ability to control their environment. The locus of control

~
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scale scores were generally high, indicating thét parents did feel in
control, but were somewhgﬁ higher in the sites where parents were involved
in Head Start. The results were very similar on the scale measuring parents'
attitudes toward being able to influence the educational system. In sites
where parents were involved inAHeai Start, they felt better able to influence
their environment generallyﬂénd the school system in particular. The
section oé this repor£ on }nstitutional change shows that parent involvement
was actually related to getting things done in the éoﬁmunity, and the feelings
of parents in these settings may have been a very realistic é;sessment i
of their actual influence. ’

Parents who were high in extent of involvement indicated that they
felt somewhat more successful and skilled than low-involvement parenté. Their
ratings of skill level were higher in the past than those of low-involvement
parents, and stayed higher even though both groups increased somewhat.
These parents were also slightly better educated, and the higher level of
.feeling of success was probably a fﬁ;ction of general characteristics of
éﬁe high-involvement group, i.e., it was probably a function of those
things which may have helped bring them into invol;emen% in the first place.

These same high involvement parents showed a greater increase in
general satisfaction thaﬁaparents who were low in extent of involvement.

This increase may have been a result of .their involvement in Head Start.

The current high-involyed parents showed a better score on the alienation

scale as well. This scale may be measuring a general feeling of social
acceptance and involvement. If so, the high involvement of these particular
parents in Head Start would make the higher score reasonable. The difference

disappeared for former parents when they wereno longer immediately involved.

Overall, the general satisfaction of parents may have been related to

their extent of involvement. There was a greater increase in satisfaction
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in parents who were highly involved. Thése parents:also felt more successful
and skilled, but this was true before their Head Start involvement as well..
The effect of the type of parent involvement in the site was different.
Parents in different sites did not show differences i; satisfaction but did
‘show greater feelings of being able to influence their environment in those
sites where they have been involved in Head Start--particularly in decision-
making roles.

v ~

-

I1. Paid Employees

The paid employee sample scores were ver§ high on the measures of
parent involvé%ent in both learner and decision-making roles. 1In fact,
the mean scores were so similar to those of highly involved parents that a
detailed examination of the learner‘andldecision-making classifications was
made for the paid employees. Of the sample of 55 paid employees, all but
10 were classified above the median of the other parents on both the learner
role and the decis%on-maki#g role. At this point it was clear that the
paid employee sample, in terms of parent involvement, was comparable only
to the group of parents classified as having high extent of involvemené on
both lzarner and decision-making roles, and that to make meaningful com-
parisons, they should be compared vith that group in order to determine
whether being paid had a differentiél effect.

Since a few paid employees could not be claésified as high involvement
on koth independent variables, to make the groups completely comparable,
these were eliminated from the sample. The paid employees who were elimin-

-
ated providet too small a sample for separate analysis.




116

All of the comparisons between paid employees and pareats with high
extent of involvement have been placed in one table for convenience (Table P7.
The first part of the table compares background characteristics, the remainder
deals with parent attitudes and community involveme;;;

The paid employees were somewhét different }n basic characteristics.
Those parents averaged 3 1/2 years older, their employment stability was
considerably higher, and they had been in the community about five years
longer. It is possible that Head Start programs tended to select slightly
older and more stable residen;s as employees, although the employment
stability could be a direct result of employment by Head §tart. The only
differences between highly involved parents ‘and paid emplo&ees were in
birth order of the child who was in Head Start and having had children in

Head Start over a longer period. These were probably related to age,

and may haVe,aiSO indicated that paid employees had been selected from

-

those involved in Head Start longer.

Aside from these background characteristics, tPere were no significant -
differences between paid employees and other parents highly involved in
both learner and decision-making roles. Being a paié employee was one way
of being involved. Being a volunteer, highly involved parent was another.
Both seeemed to have effects on the parents, but it was the high level

of involvement that seemed to be critical, not the fact of being paid.
III. Parent Participation in Head Start and Community Involvement

One of the goals of parent involvement in Head Start is to increase
. parents' involvement not only in the education of their children, but
generally in their cocmmunity as well. Two measures of community involve-

ment. were developed. One was based on the questions used by Educational
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Testing Service in their survey of Head Start programs. These questions
asked parents specifically about their involvement in church groups, politics,
edcuation, social éroups, etc. The questions were modified for use in the
present study to obtain:gieater detail, particularly in activity level

within organizations. They were also rephrased to determine not only

what parents are dding now, but what they were doing § couple of years

ago, so that changes in community involvement that were related to Head

i
.

Star£ involvement could be assessed.

A second set of indices involved ratings on four-point ‘semantic
differential-type scales indicating how parents felt about participation in
the community, their influence in the community, and how well they were
accepted by the community. These items were designeé to ashsess parents'.

feelings about community involvement.

Community Involvement and Site Classification

The amount of activity in the co?munity did not show a significanf
difference across site classifications for eitfler the past or the present,
but the change from past totpresent was significant. There was a signifi-
cant current-former difference and a significant site classification dif-
ference (Table P8). The former parents increased in community activity
from the time whén they had children in Head Start to the present. Among

%
current parents there was an increase from before their children were in
Head Start o the present, and the parents in HiHi centers showed a decrease,
with less involvement. -

In terms of the parents overall feelings about being involved in the
community, there was'agaiﬁ a change from past to present (Table P8). In
this case, both current and former parents, in centers where parents were

highly involved in decision-makihg, showed more positive change in their

feeling of being involved.
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‘ Table P8

Community Involvement by Site Classification

-

Difference in Amount of Activity, Past to Present

Mean Difference by Site Classification Analysis of Variance }
i
i HiHi Hilo LoHi  LoLo Source - df F P o
[]
i ]
Current =1.27 1.04 -.18 .29 Site 3 2.76 ‘.05
Formexr .02 1.58 1.00 1.63 Current-~
’ ’ Former 1 4.29 .04 !
4 Inter- — '
action 3 .119 n.s.
Exrorxr 376 '
t
. .

* .
- Change in Feelings of Being Involved, Past to Present :

Means Score by Site Classification Analysis of Variance
HiHi Hilo LoHi LoLo Source ag F P
Current 2.42 2.39 2.19 2.15 Site 3 2.70 .05 T
Former  2.33 2.25 2.07 2.15 Current- .
Former 1 1.25 n.s. j
’ \
Inter- \
action 3 .15 n.s.
Exror 273
i .
’ ) * . .
3 = positive change 3
2 = no change
1 = negative change

The difference in these two results could have been an effect of high

involvement directly in Head Start. The measures of community activities did not

include involvement in Head Start, since this was the iridependent variable in this

study, so the measure was of community involvement outside of Head Start. In centers
. 1
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where parents were highly involved in Head Start, outside activities scemed

to drop off. At the same time, the feeling of being involved in the total
community increased in these centers, particularly wheve parents were

involved in decision-making. The pattern suggested that parents in HiHi ,
centers got more deéply into Head Start, and dropped off in their other
community activities. It was not clcar if their total involvement,
including Head Start, was higher, but their feeling of being involved

certainly was. ‘\\\\

. s 3 \u\ .
The former parents, on the other hand, increased act1v1t1es\out51de

N
N,

of Head Start. When their children were out of Head Start, they increased
other community activities. But the former-parenté did not feel more

involved overall than current parents.

.

Compunity Involvement and Extent of Parent Involvement in‘Head Start
The;e were significant differences in community activities between N

parents who were high in extent of involvement in Head Start and non-

involved parents (TaLle P9). The mean differences were very large both at

present and in the past. Parent; with high extent of involvement were

more involved in community activities.
There was also a significant current-former difference in present

activities in the community. Former parents showed a higher level of

activity outside of Head Start than did current parenés.\ Current parents

actually dropped off in activity, while former parents increased once their

children were out of Head Sta.rt.

Regarding feelings of being involved, parents who were highly in-
volved in Head Start felt‘more involved in their communities both now and
in the past (Table P9). The change scores were also significant, and
pa?ents who had a high extest of involvement felt as though they had

changed over time.
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Table P9

Community Involvement by Extent of Parent Involvement
Community Activities of pParents

Present .
Vz Means Score by Extent of Involvement Anal' =is of Variance
HiHi LoLo Source af F o
Current 5.78 1.20 ™ Level 1 40.50 . .01
Former 8.05 1.91 Current-
Former 1 4.64 .04
Ipter—
action 1 - % 861 n.s.
Error 196 ‘ )
Past
. Mean Score by Extent of Involvement Analysis of Variance
B HiHi LoLo . Source af F P
Current 6.03 1.33 Level l 28.90 .01
Former 5,82 1.94 Current-
\ . ~fFormer 1 .01 n.s.
Inter-
action 1 .26 n.s.
Exror 196




Table P9 (Cont.)

Parent Feelings About Community Involvement
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Y

Present .
Means Score by Extent of Involvement Analysis of Variance
HiHi LoLo £ ‘gce af F P
Carrent 8.73 6.87 Level 1 36.40 .01
Former 8.84 6.86 Current-
Former: 1 .05 n.s.
Inter- ]
R action 1 .03 n.s.
Exxor 167
Past .
Mean Score by Extent of Invoivement Analysis of Variance
HiHi Lolo Source  d4f F P
Current 7.37 6.97 Level 1 7.18 .01
Former 8.00 6.58 Current-
Former 1 .14 n.s.
Inter- . .
action 1 2.25 n.s.
Exror 197
e
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Table P9 (Cont.)

*
Change
Hean Score by Extent of Involvement ' Analysis of Variance
. { ‘
LA
HiHi LoLo Source ag F P
Current 2.48 1.93 Level 1 17.08 .01
Former 2,33 2.08 Current-
Former 1 .00 n.s.
Inter-
’ action 1 2.34 n.s.
Error 197

= positive change .
=.no change
= negative cﬁgﬁge

=N W

Parents wlio were highly involved in Head Start were clearly the same
ones who were aléo involved in other activities in their communities in
the past. Low involvement parents hed>very low involvement in other
activities as well, either in the present orxr in the past. It was cléar that
Kead Start did not create the invoivement of those parents who were in-
volved--they were already actively involved in their communitigs.. But when
the parents developed a high extent of involvement in Head Start, they
may have dropped off somewhat in other community activities for the
time being: At the same time,their feeling of total involvement in the
community was likely to increase, a reasonable result since Head Start
activity would be a part of that total involvement. When these parents be-
came former parents, their activity level in the community outside of Head

-Start was likely to return to its original level or even to increase some-

what, and their feelings of being involved remained high.




125

Community Involvement and Type of Involvement in Head Start

There were no significant differences in either activity or feelings

about community involvement related to type of involvement.

Summary: Community Involvement and Parent Involvement in Head Start

Former parents showed increased activities outside of Head Stact,
suggesting that later, when their children left Head Start, they increased

their community involvement somewhat. But their feélings of total
involvement in the community were not greater than %hose of current parents.
|
S ’ In sites where parents were highly involved in Head Start in both
i ~

decision-making and learner roles, there may have been a slight decrease

in otheér activities in the community. The parents may have been busy with

Head Start, and reduced their involvement somewhat in the rest of the

‘ * f

community. Former parents in these sites seemed to have returned to their

previous level of other activity. Both former and current parents in sites

' ' where parents have been involved hLighly in decision-making tended to feel

more involved in the community.

Those parents who tended to be high in commupiéy involvement in the
»  past weré likely ta be *he ones who developed a high extent of involwvement
in Head Start. Their other activities in the community may have been e
reduced slightly while they were involved in Head Start, buﬁ after their
children left Head Start, these parents either returned to their original
level of activity or even increased it somewhat. These highly involved
parenté showed a pattern of increasing their feeling of being involved when
. their chi£&rén ;Atered Head Start, and retaining this high level of-feeling
_after their children left Head Start. Parents who had a low eitent éf

involvement started out with lower community involvement, and did not show

any changes either in activity or in their feeling of being involved, either

o ———

over the period when their children were in Head Start or after they left.

Q !
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Parent involvement in Head Start may have been related to community
involvement. There were some indications that Head Start programs where
parents were highly active may have helped to develop feelings of community
involvement, but the changes seemed more likely to occur in those parents
who were involved. They were more likely to experience and feel increased
total involvement over the period that their children were in Head Start,

3 and this was likely to continue after their children enter school.

)

Iv. Participation in Head Start and Self-Concept of Head Start Mothers

, The Miskimins Self-Goal-Other Scale (MSGO) was selected for measure-
ment of self concept. The test includes a validity measure which assesses
either a negativistic attitude to the test or random responding. The
directions for the test are somewhat difficult to interpret to the subject,
and some of the parents did not complete it accurately. 'SOme tests in-
cluded blank items, and on others the validity scale was too high, in=-
dicating invalidity. 1In all, approximately 250 accurate profiles were

’

available for analysis.

A recently completed study showed that male and female responses to
being disadvantaged are ve}y different, and that it is necessary to inter-
preé their responses separately. There were only 23 male profiles in thé

sample of valid profiles--too few for analysis--so these were eliminated

and only female ﬁrofiles were considered. !

Self-Concept of Parents and Site Classification

There were no significant differences for the main effects acrbss
site classifications, but there were three significant interactions between
current-former status and site. These ._curred on the total score, on scale

? 3 and on scala 5. Results appear in Table P10.

S

S S SN, AU U



Table P10

Self-Concept Measures of parents by Site Classification
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: Total Score:

Mean Score by Site Classification

Negative Self-Concept

Analysis of Variance

HiL

Hi HilLo - LoHi LolLo

Current 24.p8 35.76 28.78 27.39

28.p1 25.42 27.93 29.45

Source gg_
Site 3

Cufrent-
Former 1l

Inter-
. action 3

Error 294

2.70

.« Scale 3: Overvaluing Others

Mean Score by Site Classification Analysis of Variance

HiHi Hilo LoHi LoLo

10 6.87 3.85 4.80

77 4.13 3.18 4.68

Source gg
Site 3
Current-

Former 1l

Inter-
action 3

Error 294

E

1.51

+11

2.92
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Table P10 (Cont.)

Scale 5: Globally Critical of Others

Mean Score by Site Classification Analysis of Vvariance
HiHi HiLo LoHi  LoLo Source af F P
Current 1.18 1.76 1.31 1.33 Site 3 1.22 : n.s.
5 Formex 1.48 .63  2.04 2.24 Current-
. ) . Former 1 .67 n.s.
Inter-
action 3 3.21 .03
1
Error 294

An examination of the mean scores showed that the current parents in
the HiLo sites had higher scores on the total and on Scale 3. High § ores
on tﬂese +wo scales would occur becauée of a mild rejection of the self,
or seif-denigratién. A more extreme version of this pattern would occur
in peoplé who were severely depreésed and felt really worthless. Actually,
eventhese significantly higher scores would be near the mean of the genéral
¥ population on this test, so the difference cannot be considered a large or’

very meaningful one, even though statistically significant. Further, there
was no evidence from the measures evaluating general satisfaction .that
current parents in HiLo centers were more unhappy or dissatisfied than other

‘ gi groups. There was a somewhat larger percentage of Mexican-Americans in

the Hilo group, and for some reascn these current parents may have responded
. to this particular test by indicating lower self-esteem, but the lack of
other differences that should have occurred to support this finding would

still suggest that this particular finding was not meaningful.
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Former parents, in sites where parents were not involved in decisjon-

-~

making, score higher on scale 5. This scale indicates that these parents

had relatively high self-esteem, but that they felt others were critical of

them in very basic ways--saw them as less intelligent, less successful,

etc. The difference in this case, while it appeared small, placed the higher.

e

A}

group a full standard deviation above the mean on the test norms, and suggests

. that the difference might be important. ' .

~
+

Self-Concept of Parents and Extent of Pavent Involvement

The only significant difference relgted to extent of parent involvement -
was one significant interaction on scale 5. The former parents who.;ere‘
low in exteét of 1;v01vement felt criticized by'others.(éable Pll). Again,
the mean score was a sténdard*d}viation above the mean on the test norms.
Individuals high on this scale would not only tend t; feel others were criti-
cal of them, but wouldttend to be cahtious and more suspicious of others,

and would be less likely to form deep and meaningful relationships’ because

they feel others do not value them highly.

Self-Concept of Parencs and Type:of Involvement

»

There were no significant differences associated with type of involvement.

wn

Summary: Self-Concept and Parent Involvement

The differences found in relation to the total score and scale 3, sug-

gesting there might be slightly higher dissatisfaction and lower self-esteem

in the current parents in HiLo sites, did not seem meaningful. The dif- ‘
ferences'found in relation to scale 5 may be a different matter. These

suggested that some parents have feelings of being looked down on by others,

and that they might tend to be suspicious and less able to form meaningful

relationships. The score was high enough to be of concern. Parents with

children in Head Start did not have these feelings, but the former pareuts




130

Table Pll

Self Concept Measures of Parents by Extent of Involvement

Scale 5: Globally Critical of Others, Parent Involvement

Mean Score by Level of Involvement Analysis of Variance
HiHi LoLd Source ag F P
. Current 1.23 .96 Level 1 1.43 n.s.
Former 1.03 2,09 ° Current- . ..
Former 1 1.99 n.s.
Inter-
action 1 4.07 .05
‘ i Error 151
63 —

\ .
\
in some ‘situations did. These fﬁ@mer parents vere the ones who either came

/
from sites where parents had not been involved in decision-making or were

-~

_not personally involved in Head Start.

. The finding here was somewhat isolated, and needs further confirmation,

« . -

™ : .
but finding the differeiice only in former parents across both sites and

.extent of Gnvolvement, and the actual size of the mean difference (a full
sta;dard deviation above the mean on the original scale) sugéesté& that it
nhi have been a real difference. The implications are very serious. phe.
section of this report on community involvement indicated that parents with _
high involvement in Head étart were also involved in the community in other
ways, and continued that involvement after their children left llead Start.

These parents continued to feel accepted. The fact that they tended to

return to their other community activities and felt even more involved in

the community after Head Start may help explain why. If they had ot

been involved in the community or in Head Start, during the time they had )

children in Head Start they seemed to feel accepted. But later, when the
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children left, these parents began to feel rejected by others. This may
just be a coincidence. The parents were getting oldér, and the parenrt

types who were not involved may have begun to develop feelings of rejection
with time. But it is also possible that even their child's aftending

Head Start had helped make them feel part of the community. When that ends,

the change may have begun to occur.

.

V. Factors Which Effect Parent Participation

In indication of reasons for parent involvement or non-involvement
in Head Start was obtained by examining and categorizing parents' responses
to the following questions:
Do you feel that you have been actively involved in Head Start?
Yes No. * If you answered Yes, why were you Oor are you

actively involved? If you answered No, why haven't you been
moré actively involved in Head Start?

After a perusal of the responses to these questions, several response:‘:
categories were developed for the’predominant reasons given for involQément
or non-involvement. A tally was then made of all responses with minor
modifications of the response categories occuring as needed to summarize
the information. No statistical analysis was p:rformed other than a
ranking of the response categories from most 25 least frequently occurring

responses. - In many cases, one person would give more than one reason for

either becoming involved or not becoming involved in Head Start. In such

_cases, all reasons listed would be tallied in the appropriate response

categcry. Many parents failed to adequately explain their reasons for

involvement or non-involvement. The parents would either fail to answer

the questions, give an answer which was inappropriate to the questions, or
£

give an answer which was so general as to defy categorizing.

2




The reasons given by parents for not becoming involved in the Head

Start program werec more substantive than the reasons given for becoming

-

involved in that they were more frequently related to a specific, identi-

fiable factor. The most frequently given reasca for not becoming involved
- ‘/\ - o

was that other responsibilities in th2 home, generally those resulting‘

from the presence of other children in the family, prevern‘ed them from

becoming active in the program. Emplqyyent was the next most frequently‘
occurring reason given for nct being involved. This reason was given

only slightly fewer times than home responsibilities. Illness ov¢ personal_
problems, transportation, and difficulty in finding a babysitter were given

as reasons fornot becoming involved. The frequency was very similar for

~

these three reasons. Numerous other reasons for not becoming involved
-

were given, but none were given frequently enough to merit considerat on

a"’*‘
as an important factor.

Reasons given for part?iipating in Head Start were less substantive
and, therefore, proved more difficult to place in general response cate-
gories for tpeqpurpose of summariucing parents' responses. Evidence of this
is shown by the pérents who responded. " (I became involved).because I think
it is a very good thing." However, responses did fall into five response
cat:_egories :éequently :nough to be indicative of the major reasons given
for becoming involved by those parents who answered tﬁe question. The
benefits to be incurred by the child or the community from paiticipation

-

in Hegd Start was put forth most frequently as a reason for beccming in--
volved. §uch reasons for becoming involved as "because Head Start has done
so much for my son" were typical of the responses listed in this category.
The next most frequently occuring reason could be attributed to a parent's
interest in working with children, either her own or others. The opportunity

for personal development through parent participation and the opportunity

to volunteer in some activitiy were given as reasons an equal number of




.(‘:} £

times, and were next in frequency of occurrence. Finally, the chance to

beccme involved with other adults was the least frequent‘occurring

response in the five response categories that were felt to have enough

responses to warrant mention.

A FullToxt Provided by ERIC
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parent Participation and Child Measurement Outcomes

Analysis of the child measurement data involved looking at differ-
ences in the child dependent variable outcomes based on: 1) site classifi-
cation, 2) parent participation classifications (extent and type), 3) paid
employee éole, and 4) current-former status.

The first series of analyses dealt with differences among the
children based on differing site classifications. This involved compari-
sons of dependent variable ou : .mes based on pooling the subjects from

each of the four site classifications. Since there was a fairly large

number of subjects in each site classification, comparison of the
y ¥ .

children on a current-former basis was also included in this analysis
and resulted in a two-way analysis of variance with four levels of
site clas51f1catlon and two levels of time status, i.e., current and
former.

The second series of analyses involved comparisons of the childré% on
dependent variable outcomes related to the extent of parent participation.
Here the children were divided into those whose parents had high scores on
the decision-making and léarner rolés (HiHii and those whose parents had
jow scores on the same roles (LoLo). Current-former status wa< also ir-
cluded, resulting in two-way analyses of variance. The current-former
variable was included in these analyses because of the possibility that
significant interactions between the extent of parent %:rticipation and
current-former status might occur. |

The third series of analyses involved comparisons of the children on

“e o
dependent variable outcomes related-to the type of parent participation.

e et S ettt e ——————
et e e A et 2 et v e e o gy e
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In these analyses the children were divided into those whose parents had
high scores only on the decision-making role, and those whose parents had
high scores only on the learnérQrole. Curxéﬁt-fbrmer status was also in-
cluded to allow for the analysis of possible interactions between the type
of. parent participation and time factors. This resulted in two-way analyses
of viriance; Qiéﬂ'two ievels éfipérent participation type and two levels

of time status “or each measure.

The final series of analyses involved comparisons of those children
whose parents were paid employees of the Head Start center and those who
were not. Inspection of the parent participation scores for the paid
employees indicated that the great majority fell into the high decision-
making and learner classification. Consequently, to test the relationship e
of the paid employee role to child dependent variable outcomes, a comparison
was made only between those children whose parents were in the high decision-
making and learner classifications, and those children whose parents
were high in both of those roles, and also were paid employees. This is
the same procedure as that followed in analyzing the parent data.

A number of current-former status main effects océurred where site
classification, extent of parent participation, or type of parent partici-
patioé were also_significant. These, results are reported in a separate
section devoted exclusively to current-former differences. If an interaction
bcecurred between current-fo#mer status and any of the variables of primary

concern (site classification, extent of parent participation, type of parent

participation), it is discussed in the appropriate section.
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Analysis of Site Classification Results

This section reports results of outcomes on the child dependent variables
based on a classification of sites according to decision-making and learner

dimensions. Comparisons are made between the children in the HiHi, HiLo,

-

LoMi, and LoLo sites withbut regard for the parent participation
classification. Time dependent cffects are also included in the analysis’

.and make it possible %o analyze interactions where results may be best

-

explained by a combination of site and current-former characteristics..

The dependent variables have been grouped into logical areas for

‘presentation in tables. Each table will present a summary of the analysis
of vaTian?e for the dependent measures with F—tcsp, significance ievels,
and means by site and current-former status. Typically, the .05 level of
sigﬁificaﬁce will be tiken as a reportable difference, but strong trends in

the data will also be indicated.*

All outcomes in which an interaction-between sites and current-former

LY

status occur must be irterpreted with-caution. The current-former differ-
' °

-~

ences reporgéd.here are\dbt based on a longitudinal study of the same
children compared at two different po%hts in time, but rather on cross-
sectional data vhere twa.different age gerpb are coTPared at the same point
in time. Caution is eépéeially needed whére "sleepég effects," in whioh a

particular outcome is described as emerging after a period of time, are

suggested. Without some assurance of tha equivalence of the current and

*Instead of using the conventional .05 or .0l significance levels for
reporting results, the tables report all significance levels that reach .10
or better. As a pilot study, it is important that strong trends in the °
results be reported for the benefit of future research. To report non-
significance based on the conventicnal standards might prematurely eliminate
certain variables whichk, if defined or measured in other ways, could be
extremely important for future studies to comsider.
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"formeyr groups on significant dimensions it becomes difficult to attribute
the emergence of an effect to the passage of time. Many other things which
could have produced the same outcome also change over ;}me and may interact

with site classification factors.

Verbal Intelligence

As Table Cl indicates, a highly significant site difference occurred
on the Peabody Picture Vocabulary Test; a measure of verbal intelligence
based on hearing vocabulary. Inspection of the means indicates -that children
from the HiHi and LoHi sites have the highest scores, but the major

difference occurs between the children in the LoLo _sites and those in other

-

site classifications. The greatest difference thus appears between the
sites with low parent participation in both roles and those with high

ﬁarticipation in at least one role. The negligible difference between

~ N
the HiHi and LoHi sites suggests that-a high classifisation on the learner
K4 - N

role may be a more important factor in the higher verbal intelligence of _

the children.

g Table Cl
Means and Analysis of Variance of
Peabody Picture Vocabulary Test Scores:
. Site Classification and Current-Former Status

|
i

-

Mean I.Q. Score by Site Classification Analysis of Variance,

HiHi  Hilo LoHi LoLo Spurce af F p<£
Current 93.42 90.09 92.82 86.19 Site 3 4.93 . .002
Former 95 71 92.92 95.75 86.51 Current-
Former 1 1.45 n.s.
Inter~
action 3 .13 n.s.
Error 362
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F
Motor Inhibition Tasks

-

Analysis of the results of performance on the Draw-A-Line Test, a
measure of the ability.to inhibit motor response when the task calls for
it, is presented in this section.

Significant site classification differences occurred on the Draw-A-
Line Test Trial I and Draw-A-Line Test Trial 1I, and are reported in
Tables é2’and c3, rgspectively. .In both cases, the pattern of group means
was for the Hilo site children to have the highest time, while the Hii site
children had the lowest time. Although the group means indicate a differ-

ence in the ability to inhibit a response when the task calls for it,

. the interpretation of the difference is less clear.

~ . e
! .
Table C2
Means and Analysis of Variance of Draw-A-Line Trial I Scores:
& ’ Site Classification and Current-Former Status
Mezn Score by Site Classiggeat;oﬁ : Analysis of Variance o
hiBi HiLo LoHi « ioLo Sou?ce af F P
Current ~ 13.60 21.07 15.30 19.78 Site 3 6.05 .00l
Forme; 17.81 32.35 23.38 20.53 Current-

Former 1 10.87 .001

Intexr-
action 3 1.56 n.s.

Exrox 377
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Table C3

Analysis of Variance for Draw-A-Line Trial II Scores:
Site Classification and Current-Former Status

Mean Score by Site Classification Analysis of Variance
HiHi Hilo LoHi Lolo Source af F P
Current 21.21 28.54 19.72 28.83 Site 3 4,50 .004
Former  27.78 49.89 34.05 37.11 Current-

Former 1 18.35 .001

Inter-
action 3 1.28 n.s.

Error 377

Conceived of as an indication of the child's standing on a reflective-
impulsive dimension, the higher mean scores could indicate a more reflective
approach to tasks and a greater ability to inhibit impulsive behavior.
However, the literature also suggests that greater response time may be

indicative of a fear of failure. Lower mean times woulu then suggest that

the child feels free to respond without fear of failure or the reaction

it might bring from others. Since these same children scored best on the

Picture Vocabulary test, this latter interpretation may be the better one.
This could mean that the children in the HiHi and LoHi sites would be

more spontaneous in a learning situation and less sensitive to the prospect
of failure. As with the results for the Peabody Picture Vocabulary Test
the strength of the learner role may be the more important factor in the

differences.




Self-Concept

The Brown-IDS was used as the primary instrument for assessing self-
concept differences. It is probably the only self-concept measurc for

preschool children that provides a measurec of self-perceptions and per-

ceived perceptions of the self by socially significant others. Its advan-

.

tage in this battery was to prcvide a measure of self-concept and some

indication of the child's fcel{ngs about how others see Lim.
]
The Self-referent and the Teacher-referent were used in this study, -

1

_As described in the section on instrumentation, the Self-referent involves
the child's endorsement of bipolar adjective pairs based on what the child
thinks of himself. The Teacher-referent involves the child's endorsement

of the same items based on what he thinks his teacher thinks of him.

» Chi-square analysis was used for analyzing the results. The dichoto -
mous yes-no scoring system with the restricted range of scores and the
skewness of the distribution for the items makes the use of conventional
analysis of variance inappropriate. In addition, each of the sixteen

items is analyzed separately rather than being combined into a total mean
Ty
score for the Self or Teacher referent. .

Tatie C4 reports the results of the Chi-square analysis by classifi-

cation only for those items which reached a significance level of .10

-

. or better on either the Self or Teacher referent. Three items on the
Self—referent are reported: Clean-Dirty, Good looking-Ugly, and Likes
to play with other kids-Doesn't like to play with other kids. For the

Clean-Dirty difference the pattern is for a higher percentage

Qe
.

of the high decision-making “site children to endorse

Pl
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the negative alternative than the children from the other sites. For
the terms Good Looking-Ugly, the pattern is for a higher percentage of
the high learner site children to endorse the negative alternative. For
the terms Likes to play with other kids-Doesn't like to play with other
kids, the pattern is for a higher percentage of the high decision-making
site children to endorse the negative alternative.

The only significant site difference for the Teacher-referent
occurred on the Smart-Stupid item. In this case, the pattern is for a
higher percentage of the low decision-making and learner children to
endorse the negative alternative.

Table C4
Chi~-Square Analysis of Brown-IDS Responses for Self -
and Teacher Referent Based on Site Classification
Items X? P
Clean-Dirty 8.78 .03
Self . .
Referent Good Looking-Ugly 7.48 .06
Likes to Play with other kids-Doesn't
Like to play with other kids 6.59 .09
. ‘ 5
Item & o
o
Teacher .

{
Referent Smart-Stupid 11.11 .01
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There does ngt appear to be a clear interpretation of the differeﬁces
on the Self-referent that relatés directly to site classification. Children
froﬁ the high decision-making sites do tend to evaluate themselves more
negatively on a cleanliness dimension, and on the basis of liking for play
with other children. A But it is difficult to find a logic: éxplanatioq for

~

these differences that relates to the site classification from which the
children come. Similarly, children for the high jearner sites evaluate
themselves more negatiyel& on a physical attractiveness dimension, but the
‘site classification from which they come foers little in the way of explana-
tiog for this differeﬁce. Lacking more substantial evidence for a direct
relatibnship between these outcomes and siLe classification the safest general
interpretation is that these differences are attributable to factors other
than site classification.

The Smart-Stupid item difference on the Teacher Referent where the
children from low decision-making and learner sites endorse the '"Stupid"
alternative more frequently does appear to uave some logical connection to
site classification. Again the difference is between those sites with
high parent participation in at least one of the decision-makin, or learner
roles and those sites with minimal participation in both roles. The picture
vocabulary results also.show lower scores for children in sites with mini-
mum parent participation. The childrep in these sites feel that teachers
do not view them as favorably and at the same time are showing poorer per-

.

formance on vocabulary. That both of these occur in sites with low parent

participation may be meaningful.
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Self-Social Ccnstructs

Although there is some overlap between the Brown-IDS and certain of
the dimensions measured by some of the subscales of the Self-Sccial Constructs,
it Was.felt that‘é\feparate presentation of the data would allow for a
better understandiné‘gf the outcoﬁes. The nature of the test stimuli and
certain of the characteristics measured by this test can be seen as
aspects of self-concept but they can also be confused with self-concept
measures, which they are not. In addition, each subscale actually consti-
: 4

tutes a test in itself and can be interpreted individually but meaningful

-_interpretation often depends on the results for other subscales.

.

Self-Esteem. Significant site differences occurred on the Self-Esteem
subscale (Table C5). The pattern of means across sites was for the HiHi
group to score the highest, and the Hilo group to score lowest. The current-
former difference reported in Table CS5 indicates that self-esteem on this
scale increases as age increases. The HiHi site children are among the
youngest group of children, being alrost six months younger than LoLo
children. That the HiHi children should have higher self~esteem scores

than the other sites makes the difference even more significant in terms

of the influence of site classification as a context variable.
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Table C%

Means and Analysis of Variance of Self-Esteem Scores:
Site Classification and Current-Former Status

Mean Score by Site Classification Analysis of Variance

HiHi HiLo LoHi  Lolo Source ag _F P

Curxent 12.53 10.50 12,05 11.67 Site 3 3.24 " .02
Former 14.00 12.46 13.41 13.32 Current-

Former 1l 13.62 .001

Inter-
action 3 .09 n.s.

Exrror 379

Social Interest. The Social Interest Subscale also showed a significant,

site difference (Table C6). 1In this case, the HiLo sites showed the highest
, ] 3 .

T

-

score, followed by the LoLo sites, and finally by the HiHi and LoHi site
classificatioﬁs. The Social Interest scale presents a problem in inter-
pretation. It has been seen as both a measure o% interest in ot£ers and

as in indication of dependency in younger children. The interpretation that
is chosen depepds somewhat on certain other characteristics of the subjects.
Since the LoLo children attained a relatively low self-esteem score it may be
possible that ah'i;terpretation of their high score on this test ref. “cts,

a higher dependency. On the other hand, the high self-esteem score of the
HiHi children could mean that their relatively high score on social interest
may be reflective of greater social response to others. The lower score of
the LoHi group corresponds to the lowexr score on the self-esteem scale, and
may reflect a lower interest in others. Although the context variable of

of site classification appears directly related to the social interest score

of the children from within those sites, interpretation is difficult.
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Table C6 T T
Means and Analysis of Variance of Social Interest: T Tl L
Site Cla#sification and Current-Former Status T
Mean Score by Site Classification Analysis of Variance
HiHi Hilo LoHi LoLo Source af F p 1
Current 3.84 3.98 3.84 3.97 Site 3 2,57 .05
Former 3.83 4.00 3.86 3.95 Current- :
Former 1 .00 n.s. i
i
. Inter-
action 3 .05 n.s. ;
Error 379 !

Individuation. A significant site effect also occurred on Individuation,

(Table C7), a subscale closely related to self-esteem and social interest.
Individuation is taken to be a measure of the degree to which the chilad
feels a separate identity from others, with higher scores indicating highes
level of individuation. The pattern of mean differences is fpr the Hilo
site to have the highest score followed by the LoHi, HiHi and Lolo sites.
The mean difference between each of the sites in this order is roughly
equal. The pattern of means for this subscaie is somewhat puzzling based
on the pattern of scores of the Self-Esteem and Sovial Interest subscales.
It would appear that the sites ranked as having parent participation of
some‘kind are all different from the sites that did not, but the ordering

of means within the par%}cipation sites does not lend itself to a direct

logical explanation.




146

Table C7

Tl Means and Analysis of Variance for Individuation Scores:
o~ Site Classificatior and Current-Former Status

Mean Score bv-Site Classification Analysis of Variance

~.

= ~

—

HiHi Hilo .LoHi -LoL Source @ df F p

Current .72 .84 .71 .67 ° ~1._  Site 3 2.90 .04

—

Former .53 .89 .81 .42 Curreﬁz:\\*~\
: former 1 .94 -~-u.s.

Inter- e
action 3 1.36 n.s. T

Error 379

Identification with Significant Others. The subscales which measure

identification with significant others show a remarkable consistency. Site
classification effects occurred on three of the four scales: Identification
with Mother, Identification with Father, and Identification with Friends
(Tables C8, C9, and C1l0). Although the Identification with Teacher subscale
did not show a significant main efféct of site classification, a significant
interaction between site and current-former 3tatus also occurred on this
subscale. Equally remarkable is the consistent pattern of mean differences
that occurred on each of the subscales. The HiHi sites te;d to snow the
most identification, withﬂthe HiLo sites showing similar scores. Sites
where parents are-dow in-decision-making, the Lolo and LoHi sites, show the

least identification. The children in the high decision-making sitzs show ‘

the most identification with siganificant uthers and those in low decision-

*

making sitec show the least.
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Takle C8
LS
Means and Analysis of Variance of Identification with Mother Scores:
Site Classification and Current-Former Status
Mean Score by Site Classification Analysis of Variance
HiHi Hilo LoHi LoLo source 4 F p
Current 3.81 3.38 4.19 4.10 Site 3 2.33 .07
Former 3.78 4,11 4.54 4.66, Current-
former 1 3.05 .08 -
Inter- .
T action 3 .50 n.s.
T Error 379
;\,
’ k‘\ \\
\
Table C9 T~
“ -
y Means and Analysis of Variance of Identification with Father--Scores:
Site Classxflcatlun and Current-Former Status
. Mean Score by Site Classification Analysis of Variance
HiHi Hilo LoHi LoLo Source as F P
Current 3.93 3.84 4.37 4.57 Site 3 2.39 .07
Former 3.94 -4.41 5.19 4.74 Current-
former 1 2.34 n.s.
’ Inter-
N action 3 .52 n.s.
Error 379
.

-
4
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TABLE Cl10

~
‘

Means and Analysis of Variance of Identification with
Friends Scores: Site Tlassification & Current-Former,

- \ . <\\\ Status

‘Mean Score bySite Classification

Analysis of Variance

~

Hill Hilo IoHi |, Lolo Source 4f F P
Current .3.7k 3.57 . 4.55 4.11 © Site 3 2.94 .03
Former \3.94 462 5.19. 4%.18 Current-
(: Noe— Former 1 3.61 .06
Inter-
action 3 .70 n.s.
Error 379

Interpretation of the identification with other subscales also depends on
other characteristics of the subiects. The consistently higher identification
score for the sites with high decision-making could indicate a greater liking
and feeling of closeness for others. However, none of the site means could be

!
interpreted as reflecting disidentification with otheyrs; rather the scores are
\\

reflective ;f‘more\or less of a relatively close degree of identification. It
is difficult to determine what might be too close identification with others in
this age group (i.e., indicative of inappropriate dependency and lack of self-
identification). This sort of intevpretation wazld seem to be largely dependent
on age and situation variables. Since the children in the HiHi and HiLo sites
are both younger than the children in the other two sites, the higher degree of
identification with others could indicate greater dependence or it could simply
relate to greater felt acceptance by others. The consistency of the findings
across different identification figures lends weight to a conclusion that the

children from sites with high decision-making may enjoy a closer and more secure

relationshib with their parents and peers.

»
. ‘
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The only significant interaction of site classification and current-former
status occurred on the Identification with Teacher subscale (Table Cl1). The
pattern of mean differences is for the children in the HiHi and Lolo sites to
show greater identification with teacher as time status changes from current to
former while the childxen in the Hilo and LoHI site categories show less
identification occurs in the LoLo sites and the decrcase in identification in both

- HiLo and LoHi sites is rather substantial. This interaction is difficult to
interpret in light of other site and current-former differences. it may very

well be a random outcome without significant meaning.

TABLE Cl1

Means and@ Analysis of Variance of Identification with
Teacher Scores: Site Classification and Current-Former Status

Identification with Teacher

Mean Score by Site Classification Analysis of Variance

)

HiHi Hilo LoHi  LoLo Source af F P
Current 4.12 3.73 4.02  4.71 Site 3 1.70% n.s.
Former 4.00 4.86 5.54 4.47 Current-

Former 1 £.58 .02
Inter-

/action 3 3.36 :3'02
Error 379

Preference for Significant Others. The only other site effect on the Self-

Social Constructs Test occurred on the Preference for Friends subscale (Table

Cl12)., 1Inspection of the means across site classifications indicates that-

children in the Lolo sites showed the highest preference for friends, followed

by the HiHi, LoHi, and Hilo site children,
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The greatest mean difference is between the Lolo sites and the other three site cat-
egories, or between the sites with the least parent participation and those with a

high degree of parent participation in one or both roles,

TABLE Cl2

Means and Analysis of variance of Preference for
Friends Scores: Site Classifica*ion and Curreni-Former Status

Mean Score by Site Classification Analysis of Variance
HiHi Hilo LoHi Lolo Source ag F P
Carrent 1.55 1.27 1.40 1.62 Site 3 2.34 \07
Former 1.61 1.51 1.51 1.79 Current-
- . Former l 2.36 n.s.
g

Inter-
action 3 .17 n.s.
Exxor 37¢

Interpretation of this outcome would depend somewhat on the level of
preference for friends that is considered appropr.ate for children of this age
level. ,Compariso£‘of the site means for other preferences (Mother, Father,
Teacher) and the Preference for Friends means indicates that the mean scores are
not that discrepant. This means that the Loio site childrens' preference for
friends does not occur to the exclusion of others, but it does indicate that
they are more interested in peers than are the chilgren from other sites. Since
the ILolo site children are slightly older than those from the other sites, it
may be that they are at a developmental stage in which peers take on added
significance in their social relatisnships.

Behavior Ratings in the Classroom Environment

The results presented in this section are not for measures on which the

children perform, but are rating scales which are responded to by their teachers.




The instrument used to obtain these ratings was th. Classroom Behavior Inventory

which consists of Task~Orientation, Extroversion and Hostil}ty subscales.

The only significant main effeé; of site classification occurred on the
Extroversion subscale (Table Cl3Y, Inspection of the means for cach site
classification indicates that children at the HiHi and Lolo sites received the
lowest ratings. Although these dif “erences svggest that the children in these T
sites are less extroverted than Fhose in the Hilo and LoHi sites, the diffcrences
are not that great. Convertiqg the means for these groups anto item ratings
by dividing by five (the number of items on each subscalé) yields a mean

"\_ﬁ\

descriptive response of "Frequent.y" for the rated alterna: ives for all groups.

Although statistically significant, the meaning of the differences between

sites classifications does 1ot seem to be of major concern.

L
TABLE Cl3
Means and Analysis of Variance for«Extroversion
Subscale Cores: Site Classification and.Current~Former Status
Mean Score by Site Classification Analysis, of Variance ,
- »
HiHi .iLo LoHi LoLo Source af F P
Current . 23.10 27.36 26.10 24,32 Site 3 3.28 .02
Former 26.39 26.29 27.58 25.11 Current- .
Former 1 2.80 .09
Interaction 3 1.76 n.s.
o
Error . 370

As Tableg Cl4 and Cl5 indi.ate, significant interactions occurred hetween

>

site classification and current-former status on the Hostility and Task Orier tation
subscales. . .

On ﬁhe Hostility subscale, current Lolo subjects are given the lowest ratings,

o~ /‘\.\ ) -
Q but the former lolo subjects are given the highest ratings. On the Hosgzzzéy +




subscale, current subjects are rated as less hostile than former subjects if

they are in Lolo sites, but receive highes hostility ratings than former

subjects if they are in HiHi sites. Actually; .none of the mean scores in sites

in either current or former status reflect a truly negative level of

~

hostility for any ¢ £ the groups. The mean ratings vary from a descriptive
alternative of "Almost Never" to “"Occasionally" for such items as "Slow to

forgive when offended." Clearly, this should not be interpreted as a major

-

difference between groups. . -
- (' -‘
TABLE C14 \
Means and Analysis of Variance of Hostility
# Subscale Scores: Site Classification and Current-Former Status

»

Mean Score by Site Classification Analysis of Variance
HiHi Hilo LoHi LoLo Source gg F P

Current 15.84 13.85 13.30 12.74 Site 3 1.41 n.s.

Formeyx 13.05 13.88 11.58 14.92 Current-—- .
Former 1l .63 n.s.

NTEIMILE

Interaction 3 2.29 ..10
Error 370

! * * Mr -
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The pattern of site classifitation means is somewhat similar on the
Task-Orientation subscale in that the form;r HiRi site children are rated
higher than current Hiqi gite children. All oth;r site classificapions
show a decrease in task-orientation from current to former status. Children
from Hili sites as a group thus tend to receive higher task-orientation

ratings as they grow older, while the children in other sites show a

decrease under the same conditions.

Table Cl15

Means and Analysis of Variance of Task-Orientation Subscale Scores:
Site Classification and Current-Former Status

Mean Score by Site Classification i : Analysis of Variance
. b '
HiHi HiLo  LoHi LoLo Source af F . P
Current 22.14 25.22 23.77 22.10 ) Site 3 1.73 n.s.
Former 24.97 22.09 21.94 21.03 - { Current-
Former 1 1.18 _afn.s.
Inter-
action 3 3.01 .03
Error 370

The mean differences in ratings would appear to be different on a
meaning as well as a statistical basis. Conversion of subscale means to item
means jndicates tha the former children in the HiHi sites were more typically
r%ted in the descriptive category of "Frequently" for such items as "Stays
with a job until he finishes it." The former children in the other sites
would typically be rated closer to a descriptive category of "Half the

o
Time" on the same items. This suggests that real differences exist between
the children in the LiEi sites and those in other sites on a Task-Oricntation

dimension,
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Behavior Ratings in the Home Environment -~

As with the ratings on the children in the classroom, the measures
reported in this section are not those on which the children perform, but
rather are ratings of them by parents, and in this case primarily mothers.

The instrument used to obtain these ratings was the Home Bghavior Tnventory
which consists of six subscales: Introvergion, Extroversion, Task-Orientation,
Distractibility, Hostility, and Considerateness.

The only significant site classification difference was on the Hostility
p R

subscale (Table C16). iInspcction of the means indicates that the high
decision-making sites received the ‘highest ratings. Although this is a
statistically significant difference, 1hc children from the different
sites would not actuall¥ appear .to be very differént on this rating

-

dimension. Converted to item means, the ratings for HiHi and Loli sites

would be close to a descriptive rating of "Almost Never' for items such
as "Stays angry for a long time after a quarrel." The descriptive rating

for Hilo dnd.'LoLo sites would be closer to "Occasionally" for similar

items. This difference may be suggestive for future studies, but does

‘not appear to contribute to significant conclusions for present purposes.

Change Ratings of the Children by Their Parents

This section reports the results of an attempt to measure relative
change in the children by having their pavents rate the social, emotional,
and learning-aéﬁivitr behaviors of their children at the present time, and
as the children were a couple of years ago. The instrument for these ratings
was the ‘Then and Now Scale which was developed specifically for this project.
For each content area rated, it is possible to obtain a Then score, based on
ratings of the children as they are currently, and a Now-Minus-Then score,

which reflects increase, decrease, or no change in ratings based on a time

H

framework.




Table C16

Means and Analysis of Variance of Hostility Subscale Scores:
Site Classification and Current-Former Status

Mean Score by Site Classification Analysis of Variance

HiHi HiLo Lotii LoLo Source af F B
Current 5.44 6.36 Si.e

Former 5.63 .5.81 Current-
Former

Inter-
action

Error 273

A significant main effect occurred on .the Now—Minu§—Then Saciél.
subscale and is reported in Table Cl7. The mean scores for the LoLo sites
were lowest indicating that greater change occurred in those sites with a
high level of parent participation in one or both roles than it did in the

&
sites with generally low parent participation levels. This difference

should not, however, be taken to indicate that no changes took place in

the LoLo sites. All of the mean scores across sites were at a level which
indicated that changes had occurred in the children's social behavior from
approximately t@o &ears ago to the time of the current rgting.

A significant interaction between site classification and current—'
former status also occurred on the Social Now-Minus-Then subscale and helps
in interpreting overall results on this measure. The pattern of means in-
dicates that children from the HiLo, LoHi, and Lolo gites received lower
change ratings going from current to former status while those in the HiHI

sites received higher change ratings under the same conditions. 7Children'
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' Table C17

Means and Analysis of Variance of Social Now-Then Subscale Scbres:
Site Classification and Current-Former Status

Mean Score by Site Classification Analysis’ of Variance
. 3y
HiHi HiLo Loli LoLo Source af F E ’
.  Current 2.46 2.61 2.71 2.55 site 3 2.73 .04
Former 2.57 2.36 2.53 2.19 Current-
Former 1l 7.42 .007
Inter-
action 3 2.64 .05

pattern of this interaction and the main effects reported above indicate
that children from those sites with a high level of parent participation
in either or both decision-making and lea. ner roles receive the greatest
change ratings on social behaviors as rated by their parents.

This result could indicate that the parents at the sites where
children were rated as changing are more sensitive to changes in their
children, have children who actually changed more, or both factors were

_ involved in theloutcomes. Even with the difficulties inherent in attempting

to assess change by this means, it would appear that there is a tendency for

[}

, parent involvement to be related to changes in Head Start children's
social behavior. :

d A significant interaction between site classification and current-

former status also occurred on the Affective Now subscale. The pattern

-

Error 273
in the LoLo sites in particular showed the sharpest drop. In sum, the

of means indicates that the low decision-making sites showed an increase

N N
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in affective rating from current to former status while the high decision-

making sites showed a decrease. This rating pattern is difficult to '
interpet in a way that makes sense in terms of the site classifications.
One might tonclude that the children of parents from sites where parents

t
are highly involved in thezdecision-making role rate their children lower
on affective status as they grow older than do parents from sites where
parunts are minimally involved or involved only in the leaner role, but
it is difficult to see ho; this outcome relates'directly to a site classifi-
cation variable. ‘This result may have meaning in an overall interpretation ]
of site differences, but as an isolated finding it seems unrelated to
meaningful site classification differences. '

Table Cl8

- Means and Analysis of Variance of Affective Now Subscale Scores:
Site Class.fication anc Current-Former Status

N

! . Mean -Score by Site Classificati.on Analysis of Variance
[
) -
HiHi Hilo LoHi}! LoLo Source  df F B
' ‘ {
Current 14.69 14.33 14.24} 14.05 Site 3 .61 n.s.
Former 13.70 14.07 14.87 14.37 Current-
. Former 1 .11 n.s.
Inter-
action 3 2.58 .05
Error 273

Summary of Site Classification Differences .

Differences occurred between the children of different sites on

intelligence, motor-inhibition tasks, self~concept, self-social constructs,

behavior ratings in the classroom, behavior ratings in the home, and
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ratings of social, learning-activity, and affective status by the children's
parents. There is an almost bewildering array of patterns of mean dif-
ferences, some of which are logi;al Lased on site classification, ard others
which appecar to be random results that have little logical connection to
site classification. One of the difficulties in interpreting patterns
of mean differences is that site classification is a molar variable. It
is an "atmosphere" dimension that very likely has a significant relation-
ship tothe activities within the centers, but it is hard to identify. what
.

it is that makes the difference.

what is clear is that site classificatiop Qoes relate directly to the
outcomes on certain child measuréé. /This strongly suggests that the context
variable of site classification is a significant factor in itself. The
safest conclusion seems to be that a high level of participation in one;

or both parent roles in Head Start Centers leads to better outcomes on the

L
dependent variables than does minimal participation. .What is difficult to

establish is the direct causal relatioqships between sometﬁing as vague
as site classification and the performance of the ‘hildren within that
site classification on the child measures.

There are significant differences between site classifiéations on
a number of demogramphic variables which have a direct bearing on the in-
terpretation of site differences. The most critical difference for the
child ocutcome measures is the older age of'the ciaildren in the low decision-
-making and learnzr sites. The age means for the children by sites indicates
that the children in the low decision-making and learner site:s are approxi-
mately six months older on the average than the children from the other

sites (HiHi = 66.56 months; HiLo = 66.20 months; LoHi = 68.10 months; and

LoLo = 72.91 months) . “Phis makes finds of difference based on partici-

pation in one or both roles versus minimal participation in both roles




|
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even more significant because muny of the differences found (e.g., self-
esteem, behavior ratings in the classroom and hoﬁéi should favor the LoLo
site childrer on the age-correlated nature of the measure alone. That
differences occurred favoring parent participation, despite age differences
which might have been expected to neutralizes the site classification
v effect, suggests that the relationship between site variables and out-

comes on child measures may be a potent one.

Another factor that is critical in the interpretation of site results
is the percentage of parent participation by site classification. For
example, there are nearly 507 more Pilli parents in HiHi sitesthen therc°are
in the Lolo sites. ?he analysis of variance for extent of parent participa-

tion dem mstrates that this variable does influence child outcome measures. ’

S?te differences could thus be directly influenced by'a different extent of
parent participation within the sites. This suggests that interaétious

- between extent of parent participation and site classification may explain
. many obtained differences battcr than the mederator variables “hat relate

\ B to main effects. Unfortunately, the limited number of subjects that would

\ | have rcsulted in some of the cells if a factorially complete analysis had
been used precluded examination of this interaction.
Two other demographic variables: the length of time parents have had
.chil&ren in Head Start and number of previous children in Head Start both
show differences across ‘itcs)but do not appear critical to the interpre-
tation of results. In both cases, the high decision-making sites had the
. ] N
highest score with little difference between the gther threce.sites. The
ro%e of these differences in explaining various denendent variable outcomes °
does not appear to be that important except in those cases where the pattern

of mean differences indicates that certain characteristics of the parents in

high Jecision-making sites may have influenced results.

B ' e /
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Analysis of Extenc of Parent Participation Differences

This section presents the results on child measures based on com=-

parisons related to extent of parent participation in decision-making and
learner roles. The comparisons involved are between those children whos:
parents had high scores on both decision-making and learner dimensions
(HiHi) and those children whose parents scored low on both of these

. . \\
3 dimensions (Lc¢Lo).
\

Verbal Intelligence

Table Cl1l9 presents the analysis of variance for outcomes on the
Peabody Picture Vocaﬁnlary Test based on comparisons related to extent of
parent participation. A\significgnt main effect occurred with the pattern
of mean’ differences being\for the children of high involvement parents to
have higher scores than LoLo children. The interpretation is obvious.

The children of parents who are high in extent of involvement are brighter

or at least more verbal, than the children of parents who are low on de- |

cision-making and learner roles.

Table C19

Means and Analysis of Variunce of Peabody Picture Vocabkulary Test Scores:
Extent of Parent Participation and Current-Former Status |

Mean Score by Extent of Participation Analysis of Variance
: Hihi LoLo Source darf F P
Current 93.89 82.90 Partici-
pation
Strength 1 17.65 .001
Former °~ 97.09 87.63 Current-
Former 1 2.55 . n.s.
Inter-
action 1 .10 n.s.
Error 189
O ‘ ! - ‘




Academis Achievement

A significant difference occurred on the Preschool Inventory for
extent of parent participation and is reported in Table C20. The pattern
of mean differences is for the children whose perents have a high extent
of involvement to have higher scores than the low decision-making and
learner children. This outcome is all the more important, however, be-

cause the children in the HiHi group are approximately five months younger

Table C20

Means and Analysis of Variance of the Preschool Inventory Subscale Scores:
Extent of Parent Participation and Current-Former Status

Mean Score by Extent of Participation Analysis of Variance

HiHi LoLo Source daf F
Current 46.91 42.97 'partici-
i pation

! Extent

Former 56.44 ; Current-
Former

| Inter-
!+ action 1

Error 195

i

than those in the LoLo group. Prior;Head Start research, as well as the

rrer #

highly significant current-former difference reported in Table C20,

establish that older children consistently do better on tuhe Preschool

- [

Inveptory than younger children."Since the younger children in the Hisii
group .xceeded the performance of the older children in the LoLo group,

there is a strong suggestion that the paéent's ievel of participation in
decision-making and learner roles is directly related to their children's

academic achievement.
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Thesé results must be qualified in light of. the differences found
oﬁ verbal intelligence in the previous section. Differences on the P2abody
Picture Vocabulary Test ipdicate that, at least for this sample, the
correlation between it and the Preschool Inventory would be moderately Posi-
tive. Thus, the Gifference on the Preschool Inventory may be partially
attributable to intellectual differe~zes between the two groups. The
inter-correlations of intellective measures and the Preschool Inventory have
beer high but not overwhelming (approximately .40 in the present total
sample of Head Start children). This means that a considerable amount
of the difference between the two groups cannot be accounted for by common
factors, but may be attributable to differences in extent of particiéation

of the parents of the ch%}dren.

Motor Inhibition Tasks

-

The only difference related to extent of parent participation
occurr;d in an interaction between extent and current-formef status on
Draw-A-Line Test Trial I. The pattern Qf m ans as indicated in Table
C21 suggests that the LoLo subjects, although lower initially, increase
their mean times greatly from current to former status, while the HiHi
subjects show little change in mean time under the same conditions.

Wwhile parent participation strength does relate to the children's ability
tc inhibit motor responses or to fear failure, it would appear that the
‘ current or former status must also be considered. The tendency for the .
former LoLo children to increase their times considerably might also
be interpreted as a "sleecper-effect” in which these children either become

(\ more fearful or less impulsive after they are out of Head Start, but the°'

real difference is probably due to the age differences between the groups.

< " N \' I
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Table C21

Means and Analysis of Variance of Draw-A-Line Trial I Scores:
Extent of Parent Participation and Current-Former Status

Mean Score by Extent of Participation Analysis of Variance
HiHi LoLo Source af F P
Current 19.03 12.90 Partici-
. pation

Extent 1 .20 n.s.
Former 20.49 24.00 Current-

Former 1 4.60 .03

Inter-

action 1 2.72 .10

Error 197

Self-Concept

Tablé €22 presents the Chi-Square analysis for the Brown-IDS items
which were significant at or below the .10 level for Self and Teacher
referents based on extent of parent participation. The only significant
item difference on the Self Reserent occurred on the Like School-Not Like
School item. The pattern of, group differences was for a higher percentage
of the children of the parents high in extent of involvement to endorse the
positive alternative of "Like School." On the Teacher referent the only
difference was on the Smart-Stupid item. The pattern of group <¢_fferences
was for a significantly greater percentage of the HiHi children to endorse
the positive alternative of "Smart." Thege two item differences, both of
which relate to the intellective-academic area, suggest that the children
of the high decision-making and learner parents have a greater attraction io
the Head Start exgerience and also feel that their teachers evaluate their

intellectual ability at a higher level.

i
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Table C22 I

) chi-Square Analysis of the Brown-IDS for Self
and Teacher Refcrents Based on Extent of Parent Participation

Item x? p i
Self Referent Like School-Not Like 3.92 .05
3 Teacher Referent Smart-Stupid 3.05 .C3

Self-Social Constructs ) ’ .

As Taﬁle C23 indicates, a significant inter .3ion also occurred
between extent of parent participation and Identification with Teacher.
The pattern of mean differences for the groups indicates that the current
children have the closest identification with their teacher {(a lower
score) but show a distinct decrease in identification in the former status.
The LoLo children show little vafiation in their identification from
current to forme; status but are less identified than the current HiHi
children and more identified than the former HiHi children. An obvious
interpretation is that the children of parents with high extent of
involvement are more strongly identified with their teacher, and possibly
with the Head Start experience in general, while in Head Start but lose

some of this identification unce the experience ends. The validity of

this interpretation would, of course, have to be tested by a longitudinal

study of similary classified children.

Again, a question arises regarding the appropriate degree of identi-
ficatiou for thi~ age level. Since the mean scores do not reflect dis-
identification but rather are within the positive end of the dimension, Ht

——

is plausible that the closer degree of identification for the-ﬁzﬁi“éhiidrengu\ﬁ




Table C23 ~
Means and Analysis of Variance of Identification With Teacher Sube. 'c Scores;
Extent of Parent I rticipation and Current-Former Status o
Mean Score by Extent of Par'.icipation Analysis of Variance o
. {
{ HiHi LoLo Source ag - F P - . .
« ~
Current 3.89 4.53 Parent
? . Partici-
pation 1 .0l _ nas..
; .
Former 5.06° 4.36 Current- L
F < ' ' Former 7 2.08 "n.s.
N Inter- e
action 1 3.75 .05
A Error 197
) “™while in Head Start provides the security necessary for more independence
from one's teacher after the Head Start experience. This interpretation
would also require longitudinal study for verification.
Behavicr Ratings in the Classroom Environment
A significant main effect for extent of parent participation also
occurred on the Task-Orientation subscale and is reported in Table C24.
The pattern of means was for the HiHi children to have higher ratings than
the LoLo children. The mean ratings indicate that this difference is
.3 significant on a logical basis as well as & statistical basis.

A significant interaction on this subscale also indicates that the
current or former status of the child is involved in strength of parent
participation differences. The pattern in this instance is for the LoLo
children to have lower ratings in the former status, while the HiHi
children, who are already rated higher on a current basis, reccive even

ERIC
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. \ Table C24
. Vel

- »

Means and Analysis of Variance of Task-Orientation Subscale Scores:
. Extent Qf Parent Participation and Current-~Former Status

- v

Mean Sceré .by Extent of

Parent Participation Analysis of Variance
1) ) . . f
- Eigi . : LoLo v Source ag F P
: ., Current 24.11 22.10 Parent
Partici-
pation 1 - 13.83 .001
Foxmer 25.34 19.54 Current- - .
Formex 1 140 n.s.
v
‘ Intex-=
' . . : action 1 3.26 .07
’ Error 193 Y‘\\
. //, \l

higher ratings in the former status. This suggests that the relationship
between a high level of parent participation in both decision making and
learner roles and their children's Task-Orientation ratings may be even
greater with the passage of time. Unfortunately, current-former compari-—
sons in this study are based on cross-sectional samples and a longi-"

tudinal study would be necessary to substantiate this interpretation.

Behavior Ratings in the Home Environment

Differances depending on extent of parent participation occurred on
Introversion and Task-Orientation and are reported in Tables €25 and C26,
respcctively. On the Introversion subscale th; pattern of group means
indicates that the HiHi children may bé less introverted than the LoLo

children. On the Task~-Orientation subscale the pattern of group means

indicates that the HiHi children are more task-oriented than the LolLo

children.




Table C2

-

Means and Analysis of Variance for~Introversion:Subscale Scores:
" Extent ol Parent pParticipation and Current-Former Status

Mean Score by Extent of Participation

Analysis of Variance

Hidi LoLo. Source at ~ F p -
Current  4.99 5.63 Parent
Partici-
pation 1 2.84 .09
Former 4.3. 4.91 Current- | .
Former 1 3.87 .05
Inter-~
action 1 .01 n.s.
Error 196 )
T~
N s
- {
Table C26

-

.ans and Analysis of Variance for Task-Orientation Subscale Scores:
Extent of Parent Participation and Current-Former Status

Mean Score by Exte.t of
Parent Participation . Analysis of Variance
HiHi LoLo Source af F P
Current 11.84 10.47 Parent ////
: Partici- ) .
pation 1 6.49 .01
Former 11.67 11.14 Turrenc- . ,
’ Former : .11 n.s.
Inter- ,
- . action 1 1.23 n.S.
i Error 196 .
~. ? ’

In combination these results suggest a positive relationchip betweon

a higb level of parent participation on both decision making and learncr roles
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and the children's ratings in social and task related areas. It also % '

appears that parents and teachers are in close agreement in rating HiHi
children as more task-oriented than LoLo children, which strengthens con-

regarding the influence of extent of parent participation and
&

behavior ra of the children in classroom and home environments.

s

Significant inderactions occurred hetwveen extent of parent particination

" )
- and current=forner status on the Considerateness and Tostility subscales.

N

(Sce Tables 'C 27 and € 29), On thes>Considerateresg subscale the pattern of

groiip means~indicates that the I'"{Hi children TOQégibd Jower ratings in tle
former status vhile the Lolo children receive hishe ratings in the saire status.

On the Vostility suhscale the pattern of group reans was for the Vil'i children

»

to receive higher ratirgs In the current status than Lolo children/hut louwer N ¢ !
i
. 3
¢ ratings than Lolo children in the former status,
i \ r .
Table C27
. !
¢ * .
. : Means and Andlysis of V-riance for Considerateness Subscale Scores: i
- B - . Extent of Parent Participation and Current-Former Status
« []
* 4 ¥
Mean ;&6ré by Extent of Participatibn ! Analysis of Variance
g s HiHi LoL¢ Sé:;ce af F P
2 )
Current 12.49 10.93 Parent b
3 *  Partici- .
’ pation 1 1.24 n.s.
o -
: Former 11.82 12.54 Current-
A \ Former 1 1.58 f.s. ‘
‘ ¢ )
. —_ Irter-
’ i - 4cthion 1 9.1R8 .003
. “ - - ,
Brror 196
X ,
. < \
~ —~ \ /
)
QO "




<~Table C26

Means and Analysis of Variance for Hositility Subscale Scores:
Extent of Parent Participation and Currept-Former Status

\
Mean Score by Extent of Participation Analysis of Varia -~ Z
Y
I S
HiHi LoLo Source at F P
Current 6 16 5.17 .- Parent
Partici-
pation 1 .41 n.s."
Former 5.20 6.14 Current-
Former 1l .46 n.s.
Inter-
actior 1 3.41 .07
Exror 196

This variability in ratings based on difierent combinations of parent
participation and current-former st;tus indicates that certain aspects of
the home environment rating; relates to both age and extent of parent
participation factors. However, it should be noted that the group means
are well within the positive enq of the dimensipns being rated, ain i this in
turn indicates that the children in both groups are quite well-adjusted.
What the results do strongly suggest is that the Hiidi children may posscss
an even higher level of behaviors in areas in which they and the Lvl.o

children have both received positive ratings.

Change of Ratings of Children by Their Pareats

for the

As Tables C29 and C30 indicate, a zignificant main effe

encent of parent par:icipation occurred on the Learning—hctivit§ Now Fd the

"4
Learning-Activity Then subscales. On both scales the pattern of group means

was for the HiHi children to receive higher ratings than the LoLo children.

—




 J

The HiKi children not only receive higher ratings for learning«activity
behaviors as of approximately two years ago but also receive higher ratings

for the same behaviors as of the present time. Thus, HiHi parents attribute

more learning-activity to their children than do LoLo parents regardless

of the time perspective in which-the rating is made.

Table C29
Means and Analysis of Variance fc¢ Learning-Activity Now Subscale Scores:
Extent of Parent Particiaption and Current-Former Status

T~

S

TN

Mean Score by Extent of Participation " Anclysis of Variance

Hi¥1 LoLo . Source af F

Current 21.88 20.63 Parent
Partici-
pation

Former 20.67 Current-
Former

Inter-
action

>

Erxor 197

Table C30

Means and Analysis of Variance for Learning-Activity Then Subscale Scores:
Extent of Pa: ¢ Participation and Current-Former Status

‘jean Score by Extent of Participation Analysis of Variance

HiHi Source

Current 17.86 Parent
. Partici-
pation

Former 20.36 Current-
. Former

4
Inter-

action i-

Error 197




It is Gifficult to determine if HiHi rarents are simply more alert
to learning-activity behdviors in their children, whether their children
actually engage in more of ‘these types of behaviors, or both factors combine
to yield higher ratings. Results from other sections (e.g. Verbal Intelli-

gencg, Academic Achievement, Likeing for School) indicate that the

HiHi children are a brighter or more verbal and more achieving group than

the LoLo children, which suggests validity for the parent ratings. ‘Again,

the better ratings, despite the younger age of the Hilii children, indicates
that they real . are quire different from LoLo children and that this
difference may be associated with the level of their parents' involvement
in Head Start.

The only interaction between extent of pareat involvement and current-
{ormer status occurred on the Affective Now-Minus-Then subscale (Table C31).
The pattern of group means indicates that LoLo children's ratings change
minimally from current to former status, while HiHi chiidren's ratings
decline significantly under the same conditions.

Interpretation of these results follows much the same logic applied to
interactions in the section on site and current-former differences. The
time perspective which the rating is made begomes critical to the inter- T
pretation of th: resu. One way to look at the o' tcome is to attribute
greater changé in affective status to the children of HiHi parents as
a result of Head Start experience. On the current basis the Hilii children
are given the great2st change ratings, which indicates that they have in-
creased in affective status more from a pre-Head Start period to the present.
On a former basis the Hili children have the lowest change ratings which

indicates that they have increased in affective status more from a pre-Head

0

Start period to the present. On a former basis the HiHi chilidren have the




+
y

lowest ch~age ratings which indicates that they showed less increase in

N\
positive affective status since Head Start. (Any change s~ore above 2.00

indicates an increase in the behavior rate

" . T~
Takle C31

' Means and Analysis of Variance for Affective Now-Then Subscale Scores:
Extent of Farent Participation and Current-Former Status

Mean Score by Extent of Participation Analysié of Variance
\
\ N
HiHi LoLo ’ \ Source af F P !
Current 2.53 2.33 Parent %
. Partici- i
. pation 1 .03 n.s. !
i
Former 2.24 2.39 . Current- ‘
* Former 1 .58 n.s.
Inter-
action 1 3.96 .05
Exror 197 !
- Summary of the Analysis of Extent of Parent Participation Differences - -

There were a number of differences in chiid measures that related to

the extent of parent participation. Those children whose parerts were highly

{rvolved in both deaizfon making and learuer roles did better than the children

of parents who were minirmally involved in the same roles on verbal intelligence,

academic achievement, sclf-concept, behavior ratings in the clasaroom, hehavior
—~

ratings in the howe, and change ratings on learning and activity dirensions

“

by pare;ts. \

Age differences botuoeq/tho children in the tuo grcups were also present

{in these comparisons. Thi%/aga difference, with the Rib{ children being youngey

pakes the better pevformance of the HiVi children

by approximately 3 montts,
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seem even more. significant, But the rather suhstantial intellective differen-es

may rale some of the ebtained differences suspect on this basis., The corrclation
betucen acaderic achievement and verhal intelligence, for-example, is wel)

b
estahlished and suggests that tte Prescheol Tnventory differences between the

grouns may he attributable primariliy to intellective diffevences. Tt could
“

Al

also be that the tonchof aad ‘parent ratings, particularly those on Tasuk-
Orientedness, aie related to this factor, The children rated nay le diffcvrent
on this dimension hecause thev ave woxe capable of understanding a task and
consequently develop greater favelvermant with it;

The converse of thcge relalionships are also possible, Thus the children
in the I'{Fi parent participation group might do better on intellective neasures
because they are more task-oriented and achieving. This vould mave extent of
parent narticipation directly yolavant to hotv the children nerformed on the.
dependent measures,

Same of the differences retreen these two groups on demoaraphic charac-

teristics suggest that explanations based on these variables may he important,

¢ { ., R
For example, there aé% significant differences on Father's Last Grade Completed

and Mother's Last Grade Comnleted uith the WiFi group having more ecducation

in both cases. Tha parents of the HiVi children mav place rore erphasis on

more cducationally oriented behavicrs and reinfrrce them in their children.,

Pascd on the pareats ratings of the items in the learning-activity subsc-le
° *

of the Child Then and Xow}therc vere differences bhetveen the groups before licad

Start and after Head Start, 'Mether the differences are real or nerceived is
not as important as the fact that the parcnts sav then as diffcrent, This could
also roprcéent a hasic tendency for the P4 parents to be morz sensitive to
behavioral changes, to expect that changes will occur, and to reinforce them

.

when they do.

LRI
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hnalysis of Type of Parcnt Participation Differences

This section presents results on child nreasures based on corpar=
isons related to twne of parent participation in decision-nmakine and
Jearner roles. The comparisons involved are betveen those children
whose parents had high scores only on the decision-making dimension and

those children whose parents had high §@oré§ only on the learner dimension.

There were few differences F“d they uere confined exclusively to the

Self-Concept and Self-Sscial Constructs areas. .

S

self-Concept

N . Table C32 presents’the Chi-Square analysis of the Brown-IDS for

type of parent participition for only those items of the Self Referent

which rcached a significance level of .10 or better. No significant

item differences occurred on the Teacher Referent. The Happy-Sad and Bad-"'

Cood items were both different for the Self Referent. The pattein of |
group differences was for a higher percentage of the children with high

learner parents to endorse the positive alternative. Thus, the children

of high learner parents think of themselves as happier and better than

those of high decision-making parcnts. This difference if particularly

important in terms of the parent's own feelings about themselves and what

this might mean to their children. It is possible“that the model the

high learner parent offers his child leads to a wore positive self-evaluation ;

on the child's part.

-

o~

Table C32

Chi-Square Analysis of the Brown-IDS for Self Referent

Based on Type of Parent Participation
: ]

Item X P

Happy-Sad 7.08 .008

Self
Referent

Bad-Good 3.47 .06




Q
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Self-Social Constructs

Tdentificatiun with Significant Others. Identification with Mother .

is relate . to type of parent participation as indicated by the significant
interaction between type and current-former status reported in Table C33.
The pattern of group means indicates that the high decision-making . hildren
increase their level of idéntificati.n with mothe; from current to former

/

status while the high Jearner children decrease under the same conditions.
These differences could be interpreted as a tendency for the high decision-
making children to be more identified with their mothers with increasing

age while the high learner children tend to be less identified on™their

mothers under the same circumstances.

Table C33

Means and Analysis of Variance for Identification With Mother Scores:
Type of Parent Participation and Current-Former Status

.
I4

Mean écore by Participation ?ype Analysis of Variance )
HiLo LoHi Scurce
Current 4.45 3.50 Participation type
Former 3.63 5.04 Current-Former
Interaction
v Error 7¢
|

t

I

The age renge of the children ¢nd the generally positive level of
identification with mother reflected by th2 mean scores are important in
interpreting these differences. It is possible that the high decision-making

mother responds to and encourages more response from her cnildren as they
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s grow older. On the other hand, the high learner mother pres .ts a model .
of, and encourages more, indepenéence from herself under the same age
conditions. It would be necessary to know more about tre child rearing

attitudes in general of the two different types of mothers. but it is not

implausible that they emphasize different styles of ;nterac;ion between

themselves and their children at ¢ifferent ages. The present results do*

not, of course, provide an answer to the cause-effect relationship between

type of parent participation in lHead Start and child rcaring attiﬁudés,
but this could be tested by longitudinal study.

Preference for Significant Others. The significant main effect

reported in Table C34 indicates that type of parent participation is

related to Preference for Friends. The pattern of mean differences is for
the high learner children to have lower preference scores than the children
of hig. :cision makers. An obvious interpretation is that peer attraction
is greater among children of high decision-making parents than it _is among
the children of high learner parents. A convincing explanation of this )
difference does not suggest itself, but is may be that the high decision-
making parents provide a more socially oriented role model and encourage

more friendships for their chiidren than do high learner parents.




Table C34 -

Means and Analysis of Variance for Preference for Friends Scores:
Type of Parent Participation and Currcnt-Foxmer Status

Mean Score by Participation Type - Analysis of Variance

e ——— e !

Bilo °  Lohi Source & F p
Current 1.77 1.04 Participation type 1 6.38 .0l
‘ Former \ ,. 1l.63 .~ 1.42 . Current—-Former 1 .92 n.s.
. . o . Interaction - 1 1.26 n.s.
: a '
Error 76

! N ’ -~

Thiere was a significant interaction between Qijfnt participation type
and current-former statns on she Preference for Mother subscale. ( see
Taple C35.) In this case the pattern of group means wa: “.r the high
learner children to start with the lowest preference scor. but to increase
their preference choice until the ?ormer high learner children always
chose the Mother when paired with the Father, Teacher or Friend alter-
natives. The high decision—m?king children start with relatively high
preference scores and only decrease their preference for Mother slightly
in the former status. Again, it is difficult to exﬁiain these differences
on the basis of the decision-making or learner participation scor2s of
the children's parents. What this outcome demonstrates primarily is that .
type of parent participaéion relates to the children's preference for their

mpther, but the mean scores for the other preference figures in separate

analysis indicates that no alternative is completely excluded.

LR

Aruitoxt provided by Eic .




Table C35

Means and Analysis of Variancc of Preference for Mother Scores:
Type of Parent Participation and Current-Former Status

Mean Score by Participation Type Analysas ot 'Variance

Hilo LoHi Source

Current 1.77 1.18 Participation type
Former 1.67 2.00 Current~-Former
Interaction

Error

Summary of Analysis of Type of Parent Participation

Differences on child dependent measures related to the type of
parent participation were mush less numerous than th.ose for extent of

parent participation. The most important results for type of partici-

pation dealt with more positive self-evaluation and greater peer attraction

for those children whose parents were highly invoived in the learner role.
Type of parent participaticn does seem to make a difference in the
outcomes on child dependent measures, but the relationship is far less
extensive than that for extent of. participation. The direction of the
differences found also has meaning in light of the model being presented
by the parents of the respective types. The high learner role thus seems
to show the strongest relationship to positive social outcomes in the
children, but once again the differences are those of more or less of the

positive end of the dimension.




ﬂ-f-—,\

[4 Y
Moderator variables also enter into an interpretation of these

"."

L4
differences. Of particular significance is the gregf€er num 'r of chi

previously in Head Start of the high learner parefts., In addition to
the greater experience of these parents in having children in Head Start

+

the children themselves have probably been expgéed to more sihlings’yxb

have undergone the cxperience &nd possibl sprovided positive models for

them; Regardless of the explanatiops for the difference, the type[of
parent involvement doed relate to differences &n the children that are

plausible in light of the parents involvement role.

Analysis of Paid Enployee Differences

This section presents the results for comparisons designed to provide
information on the effects of the role of the paid employee. Initial analysis
of the parent participation scores on the decisjon-making and learner roles

indicated that paid employees, with few exceptions, fell in the HiHi category.

"Those few subjects who fell into different parent participation categories

were dropped, and the subsequent analyses was run between the children of

* ?

regular HiHi'parents and HiHi parents who are al'so paid employees.
Table C36, presents the analyses of variance for all dependent variable
areas. Out of all the comparisons only two éifferences occurred 5% the
p< .10 level or better. One difference was on the Distractible subscale
of the Home Behavior Inventory. The pattern of means indicates that the
-
children of HiHi parents were rated as more distractible than the children

of HiHi paid employees. However, the descriptive meaning of the rated

alternative would differ little with both groups rated closest to "Almost

never" on such items as "Gives up on what he's trying to do if it takes




more than a short time." The other difference was on the Draw-A-Line
Training score. The lack of clarity of meaning of a differcnce on this
~score by itself, tégether with apparent heterogeneity of variance, suggests
that it is not a meaningful difference.

perhaps the most significant finding with regard to the paid employee
role is that the parents in this group are almost all in the HiHi category
on decision-making and learner scores. Comparison of the children of the
parents in the regular HiHi.and paid employee HiHi categories would thus

not be expected to be great. Results from the previous section indicate

that the extent of involvement in . cision-making and learner roles is

r%}ated to differences amgng the children of such parents. Adding the
#

factor of being a paid employee does not appear to strengthen the relation-
ship to any great degree.

Summary of pDifferences Related to Being a Paid Employee

Jhe differences that relate to being a paid employee were minimal.
The only main effects that occurred had little maaning in terms of real--
differences between high decision-making and learner paid employees

and regular high decision-making and learner parents. The most significant

finding with regard—ESNEBE paid empi yee role is that these parents, with
few exceptions, are in the high decision~making and learner -category.
Although there are clear differences among the children based on the extent
of parent involvement, adding the factor of being a paid employee contributes

little to the relationship.
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Current-Former Conparisons

The results for comparisons of current and former children are
reported in this section. Main effects of current-former status essentiallyi
provide _additional evidence for the already established fact that certain
pre-school measures (e.g., Preschool Inventory) .are age-correlated. By
presenting these results in a separate section it was possible to concen-
trate on those findings thég had the most bearf;g,on the primary questions
of the study. Where a significant interaction occurred between current-
ﬁqrmer status and a primary variable (site classification, extent of parent

participation, type of parent participation) it has beeh reported in the

appropriate sectiun.
It should be pointed out that only those current-former differences

. o .
that occurred when the total current and the total former samples were

. r

. compared are reported here. ‘This provides results based on considerably
L

¢

L) A
larger samples than were available when ‘current-former comparisons -"were’
made after the subjects had been divided on extent or type of parent

¥

participation.

Acadenic Achievement -

Highly significanf‘current—former differences occurred on the Pre-
T
school Inventory as indicated in Table C37. As would be expected,

the former children as a group had higher mean scores for numbexr of
_ . DA . - 3

LT T

items correct than did the current .children. . The abilities measured by the

o

L e vy

M B 3

Preschool Inventory are, of course, age-correlated, making current-former

differences highly probable if the age of the two groups differed by much.

’ t
M




Early in the course of the pr. '~ct, during a review panel, it was suggested
that older children in the former group might achieve perfect scores on the
Preschool Inventory. Not one child in the total sample attained a perfect

score on this measure.

Table C37

Means and Analysis of Variance of Preschool Inventory Scores:
Current-Former Differences and Site Classification

Mean Score by Site Classification . Analysis of Variagéé\\

HiHi Hilo LoH1i LoLo Source af F
Current 45.61 45.11 46.21 48.40 Site 3 .93

Former 53.78 56.14 54.63 54.76 Current- .
Former 1 76.94

Intexr-
action 3 1l.01

Error 376

Motor-Inhibition Tasks

Current-former differences were significant for the Draw-A-Line Training,
Draw-A-Line Trial I, and Draw~A-Line Trial II. :On each of these measures,

the former children as a group had higher mean scores than the current

Y

children. Previcus research has established that these measures are age-
correlated with older children typically taking longer to complete the
drawing of a line under "slower" instructions. These results indicate that

older children can slow down line drawing more when "even slower" instructions

are used.
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Self-Concept

Table C38 presents the results for Chi-Square analysis for current-

former comparisons for those statistically significant Self—refcrent items
of the Brown-IDS. Significant differences occurred on the following bipolar
items: Happy-Sad; Clean-Dirty; Likes to Play with other kids-Doesn't like
to play with other kids ; Bad-Good; Smart-Stupid; Scared of a lot of things-
Not scared of a lot of things; Likqé the way his/her clothes looﬁ—poggn't

A \J
like the way his/her clothes look; and Sick-Healthy. In every case: the
. [
pattern was for the cur;ené children to endorse the negative item of the

\

pair more frequently than the former children.

Table C38

.- Chi-Square Analysis for Significant Self-Referent
! Items of the Brown-IDS for Current-Former Groups

Item x> Lo

Happy-Sad . ' 72?2 ‘ -~ .006

N ‘,Clean-Dirty ’ 6.48 .01
Likes to Play with Other Kids-Doesn't *
Likes to Play with Other Kids 6.30 .01
Bad-Good ‘ 4,83 .03 ¢
Smart-Stupid ) 7.15 .008
Scared of a Lot of Things-Not Scared

e of a Lot of Things 12.02 .001

L Likes the way his/her clothes.lock- ' . :

Doesn't 1like the way his/her clothes look 6.24 .OP

Sick-Healthy ) 6.39 .01

L d

AY

S S S
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Previous research with Head Start populations has also found siénificant
age differences in the endorsement of positive alternatives, yielding a
higher mean score for the older subjects. However, it is difficult to
reach firm conclusions about the positive or negative nature of the child's
. self-concept based on age differences. Although older children endorse more
p;sitive alternatives, the type of alternative they encorse must be taken
in'to accéunt as well as the point at which age differences occur énd the
- age level at which posiﬁive sclf-referent endorsement reaches asymptote.
Rather than any interpretation of self-concept diffefcnces based on age-
related factor% it might be productive to look at the characteristics of
those younger children who endorse a significantly greater number 6f Beﬁative
alternatives. It could be that self-concept differences are being attributed
to age differences that are really a comprehension factor association with
younger age, Or certain of the negative endorsement items (e.g., Scared of
a lot of things-Ngt sqared of a lot of things) could be realistically
- evaluated by younger children. These and other faétors definitely have to
be considered in evaluating currenf—former differences of Head Start population
children. At any rate, current-former diﬁferences alone are not critical to the
questions of the étudy and need not be focused upon here.
Current—~former differences also occurred on a number of the items for
' the Teacher-refefent. Significant differences ;ccurred on the following .
.items: Happy-Sad Likes to play witn other kida—Doesn't like to play

’

with other kids; Bad—-Good; Smart-Stupid; Likes the way clothes look

o
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- .
and Healthy-Sick. »As with the Self-referent results, the pattern of
differences was for the current children to endorse the negative
alternative more frequently than the former children.
\\
Table C39

Chi-Square Analysis for Significant Teacher-Referent
Items of the Brown-IDS for Current-Former Groups

Iten | 2 3]
Happy-Sad 11.05 . " Tloo1
Likes to Play with Other Kids--Doesn't .
" Like to Play with Other Kids 5.26 .02
Bad-Good : 5,63 .02
Smgrt~St;pid 11.02 .001
Likes the Way Clothes Look--Doesﬁ't‘ *
Like the Way Clothes Look 3.43 .06
Healthy-Sick 6.29 .01

S -

7 -

Self-Social Constructs

3

« Self-Esteem.: A signifiéant main effect for current-former differences
occurred in the self-esteem subscale of the Self-Social Constructs Test.
Inspection of the means for current and former groups as a whole indicates

{

that former subjects as a group had consistently higher self-esteem scores
than current subjects. Previous research has established that self-esteem
scores vary as a function of age, so current-former differences are expected.

Future research on Head Start populations should thus take age factors into

account in the design‘of pre-post and ex post facto studies which use this

“
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|

r jnstrument. For the present study, the most significant aspect of this
|

| difference is its role in the interpretation of site differences.

Identification with Significant Othexs. Current-former differences

occurred on the Identification with Mother, Identification with Teacher,
and Identification with Friends subscales. In each instance the mean
4 differences for the current and former groups is for there to be a decrease
in the level of identification with increasing age. Previous research
~

l on Head Staréuﬁopulations has also found this difference, as well as

differences in identification with ethnic origin. However, the greatest
~uvalue of current-former differences in this study is to clarify th; site

differences discussed above.

Preference for Significant Others. The ~nly other significant current-

former main effect was on the preference for Father subscale. The pattern-
of mean differences by group in this case was for the subjects in the former
group to show less preference for father than the current group. This

}
difference has not been observed in previous research on Head Start

population, bat may need to be taken into account in future research. For
the present study it appears to “e a clearly age-correlated measure that
may have a role in the interpretation of other results.

Behavior Ratings in the Classroom Environment

The only significant main effect for current-former differences on
the Classroom Behavior Inventory occurred on the Extroversion subscale. .o
Former éubjects as a group score higher on this scale than curren?
subjects. Wwhat this difference probabli reflects is the greater social

interest and ability to relate to others that accompanies increasing

age in this particular age range.
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Behavior Ratings in the Home Environment

significant main effects for current-former differences occur on both

e

the Introversion and Distraétibility subscales of the Home Behavior
Inventory. These results are shown in Tables C40 and C41l. On both subscales
the former subjects as a group received lower ratings than the current
subjects. Since these are both negative scales, a lower rating is inter-
preted as a positive difference between current and former groups. The
rating of less introversion and less distractibility both correspond to

the often observed and measured increases in socially oriented interpersonal

behaviors and attention span with increasing age.

Table C40

Means and Analysis of Variance: Current-Former Differences on the *
Introversion Subscale of the Home Behavior Inventory )

® .
Mean Score by Site Classification Analysis of Variance
HiHi HiLo LoHi LoLo Source af F P
Current 4.75 5.59 4.81 4.97 Site 3 1.29 n.s.
. Former 3.93 4.36 4.63 5.07 Current-~
Former 1 3.94 .05
* Inter-
action 3 1.22 n.s.
‘ Error 273
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Table C41

Means and Analysis of Variance: Current-Former Differences on the
Distractibility Subscale of the Home Behavior Inventory

Mean Score by Site Classification \ analysis of Variance
HiHi HiLo LoHi LoLo Source af F P
3 Current 7.56 7.73 6.74 8.10 Site 3 1.3 n.s.
Former 6.66 7.00 7.13 7.22 Current-
Former 1l 2.88 .09
| Inter-
| ‘ action 3 1.05 n.s.
‘ ) ) ) Exrror 273 )

L 3 -

Change Ratings of Children by Their Parents

Significant current-former differences occurred on the following sub-
scales of the Child Now and Then Scale: Social Then, Social Now-Then,
Learning and Activity Then, Learning and Activity Now-Then, and the

.

Affective Now-Then. On the Social Then and the Learning

and Activity Then subscales the pattern is for the former children to receive

higher ratings from their parents. This means _that former parcnts perceived

their children as haV1ng hlgher levels of social hehavior and in more

- g ity

T e e e e e et e T b

amm—_—

Jearning and acLvatxes than aid tle current parenté. A critical aspect
A, A - - - e

of the 1nLcrp*ctat10n of these differences is the time perspective involved

for current and former parcnts. Both groups of parents were to rate their

children as t hey are at present (llow) and as they were a couple of ycars

ago (Then). For the current parents this—involved a—time-perspective fhat o
included a pre-Head Start period for the child on the Then rating. For

the Former —arents the time perspective would probably include the

period wyhen their children were in Head Start.

’

-



social skills . . . all of which was related to their attendance in Head
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Regardless of the time perspective, the current parents were rating
children approximatély a year younger on the average than were former parents.
This alone could have influenced the ratings since many of the items would
be expected to be rated differently at different ages. But it is also ,
possible‘that the ratings reflect the influence of Head Start i..volvement
for the children. The ratings on the former children in the Then period
would place many of them in Head Start for the time period being rated by the
parents. ﬁétiﬁgs for the current children based on the‘same time difference
would place many of them in a pre-Head ‘Start rating period for the parents.

?his could mean that the former children were rated at a time when their

parents perceived them as being very active, learning a lot and developing

Start. Since current children had yet to enter the Head Start experience

&

they received lower ratihgs for the same behaviors. .

Noa-signficant differences on the Now subscales of the _Social Then
and Learning and Activity Then actually contribute to an understanding of

this difference. The current-former mean difference on both of these scales

.is negligible; but both current-former éroup means are above those for the

Then subscales. Thus, the children who are now completing their first year

of llead Start exp#rience are little different on the ratings that their

~

. ~ .
parents give them in these two areas, but are different from the ratings

given when the time perspective for the ratings was two years in the past, f .

when the former group would have.been in the Head Start experience but the
current children would have not yet experienced it.
The current-former differences on the Social Now~Then, Learning and

Activity Nog—fhen, and Affective Now-Then scales all follow a pattern for the
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former subjects to show less increase in the level of rating from the Then
to Now scores. This means that current subjects as a group werc rated as

’
changing more in social,emotional, and learning-activity areas over the

v —

past two years than were former subjects as a group. Again, the time
perspective used in the ratings may have a direct bearing on the interpretation

of these results. The lower level of chanée in former children could be

-~

related to the fact that for them change did occur at the time of Head Start

and has been sustained. For the current children, change as a result of lead

”

e

Start'experience had just occurred and gave them higher Now ratings,

ﬁhich.? Eesu}ted in a larger discrepancy between Then and Now ratings. The

fact of different ages between current and former groups could 1lso

. T ) z .
{nflecunce the ratings. Younger children do have more developing to do :
than older children, but the age range for the children rated here places

both groups in a rapid development period. Equally plausible is a current-
. . » )

former difference based on the particular time when the Head Start experience

,
OCCUrs.

Summary of Analysis for Current-Former Differences

Main effects fof,current-former differences were all very 1ikély due
to the approximately one year age difference between these two groups. ‘
In addition, where di.fferences were f;und, the aée-correlated nature of the
measuré'had typically already been estaBlished by previous research. Some .
of the results do help in interpreéing site classification differences, or %
extent and type of parent participation outco@es. However, it is the inter-
actions betwveen current-former status and the primary variables reported in

other sections that are of greatest importance to this study.




Parent Participation and Program Quality

Head Start guidelines were used to determine the areas of program quality
that would be evaluated. Nine areas were originally taken from these guidelines.
Since curriculum was not covered in the guidelines it was added to the list.

By interviewing Head Start administrators and other personnel, and by
using the guidelines for both regular and planned variation centers, a large
pool of items was constructed. Theseﬁitems were selected for administration :to
Head Start staff and parcnts. They were evaluated by experts, and final forms
were tested in a pilot study. The final outcome was a series of questionnaires,
one for each group of informants, covering recruiting, psycholcgical servicesy"
health services, nutrition, volunteer services, career dgyelopment, administration,
and curriculum. ‘

True program quality, of course, can only be reflected in its outcome --
the benefits to children, parents and: in a largexr sense, society. An attempt
has been made to assess some of the program effects on parents, children, and
institutions. All of these are aspects of program quality, and-are d;élt with
elsewhere in this report. 'The characteristic of programs evaluated in this

particular section are those that vt _has felt would be related to the

ultimate goals of Head Staxt. Informants included Head Start teachers, teacher

aides, center directcrs, and the chairmen of the center committees. Parents
were asked questions about the value of the program, the quality of the staff, and
how their children liked Head Start.

. Evaluation of Program Quality by Center Staff: Site Differences

Separate Guestionnaires were developed for center directors, center committee
chairmen, teachers, and teacher aides. The questions asked of each group consisted

only of those questions which were judged as being appropriate for each group of

L4

informants. The length of each questionnaire varied from group to group.
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The statistical analyses were not very powerful for the center directors'
and committee chairmen's ratings, since there could only be one rating for
each center. With the low N involved, applying a non-parametric test was

considered, but such tests are generally less powerful than parametric tests.
4 » - -

Since there were only two statistically significant differences obtained in 18

analyses, nine for center directors and nine for chairmen of center committees,

’

using non—paramétric analyseé would not have added meaningfully to the con-

clusions reached. A more important point in interpgeting th;se ratings was

an examination of consistency across raters and across areas. All of the teacher
ratings and half of the teacher aide ratings were significant. There was a

very high 1evéi of agréement between these two sets of ratihgs and those of the
center directors and center committee chairmen, suggesting that the differences
found were real, even though not statistically significant because of the low

N involved.

Rati-gs by Teaclers

Table PQ-1 contains mean scores for each area of program quality as e7aluated
by teachers grouped according to site "classifications. All of the differences
across sites were significant. There was also considerable consi§tency for the
different areas. The teachers in HiHi centers rated their programs highest on
all but two areas, and the ratings:on these two are very close to.the highest
ratings by teachers in other groups. Teachers in the LoHi groups, where parents
are involved only in learner roles and not in decision-making roles, tendéd to
view their programs more negativeiy than those in other centers, and do so quite
consistently aéross all prcgram quality areas.

Ratings by Teacher Aides

Table PQ-2 contains scores for each area of program quality as evaluated
by teacher aides. Four of the differences across sites were significant based

on the ratings of teacher aides. Aides in HiHi centers rated their centers higher

.



TABLE PQ-1

Teacher Ratings of Program Quality by Site Clagsification:
‘Mean Scores and F Value
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Site Classification

Lo Lo

Area Nili  Hito Lo Hi F af 3

’ !
Recruiting 10.07 7.66 7.00 9.72 | 10.56  3/46 .001
fsycﬁélogical . '

Services 4.29 1.57 1.08 4.00 | 13.31 3/47 .001
Social Services 13.71 11.23 5.85 12.18 17.60 3/47 . .001
Health Sexvices 15.71 14.64 13.69 13.73 2.89 3/48 .05
Nutrition
) Program 31.58. 31.21 25.00 16.45 > 8:Z9 3/48 .001
Volunteex .

Services 12.86 10.93 9.93 12.55 7.10 *3/48 .001
Career Deve16p~ ‘ ‘

ment 15.07 %}.23 10.85 15.73 17.17 3/47 .001
Adninistration 22.14 19.57 16.38 22.18 5.99 3/48 .01
Curriculum 42.07 3814 32,77 38.27 | 10.31 3/48 .001




TABLE PQ-2

Teacher Aide Ratings of Program Quality by Site Classification:
Mean Scores and F Value

Site Classification
Area . Hi Hi Hi Lo Lo Hi « Lo Lo _ 4f

Récruiting 10.36  7.00 8.07 9.25] 9.77  3/49

Psychological T
Services 1.79 0.33 0.13 1.67{ 10.97 3/49

Social Services 7.71 7.72 . 3.53 6.08] 14.33 3/48

Helath Services 5.41 4.41 4,33 1.41 3/49

. Nui:rition . '
Program 24,29 24,67 . 22.20 (24.83‘ 3.96 3/49 - .05

Volunteer (Teacher aides were not asked to eva)luate volunteer services)
Services ’

&
Career Develop- :
ment i 10.00 9.00 2.16 3/49

Administration @ 9,07 " 2.06 3/49

Curriculum 33.50 33.20 0.83  3/49
. )
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than aides in other centers on six of the nine areas. Aides in Hilli centers
gave ratings for nutrition which were very close to the highest ratings. As
with the teachers, the LoHi centers were rated poorly by the aides across most
of the program quality areas.

Ratings by Center Director

Table PQ—i contains mean scores for each area of program quality as
evaluated by Center Directors. Only two‘Pf the ratingé are significantly
different across sites, those for.social services and curriculum: The Center
Directors were not quite as consistent as teachers in exéluating HiHi centers
as best across all areas, but five of the ratings were highest for the HiHi
centers including the two.preas involving significant differences. HiHi
center director ratings placed their centers second in two other areas.

[ . .

Ratings by Committee Chairmen

Table PQ-4 shows mean-scores for each area of program quality as evaluated
by Committee Chairimen. None of the differences across sites were significant
based on committee chairmen ratings, but five of thg eight program quality areas
were rated higher by chairmen in the HiKi centers, and two others were second
highest. Again, the LoHi centers tended to be rated poorly in comparison with
*the other site groups with the rati;gs in six of the eight areas being the
lowest obtained and second lowest in the other two.

Summagy;"Ratiggs of Program Quality b§ Center Staff

At least in the opinion of their staffs, HiHi centers have a generally

2

higﬁer level of program quality. The LoHi centers have the lowest levei of
quality, followed by the HiLo centers.

There was remarkable agreement between the ratings of the four different
categories of center staff. Even though the center chairman and center d%rector’

ratings tended not to be significantly different across sites, their ratings

generally agree with those of the teachers ... teacher aides, where significant
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TABLE PQ-3

Center Director Ratings of Program guality by Site Classification:
Mean Scores and F Value

. 3 Site Classification .
E" Area Bipt Mile Lomi lelo| F &£ D JRE
: ‘ — = —
Recruiting 10.50 8.40 9.20 9.20 1.55 3/14 . N.s.
r Psychological : :
Services 4.75 1.40 3.40 2.80 f.Gl 3/14 ©. N.S.
Social Services | 11.75 9.60  8.60 9.00| 5.97 "3/14 - .01

Health Services 16.75 17.40 17.80 _ 15.00 | 0.80 3.14 L NS

Rutrition ) o

Program -l 28.75 29,60 26,60 _  31.40 1.35 3.14 R Y-
Volunteer ' .

Services 14.50 11.60 11.20 11.60 2.46 3/14 <~ .M.S.
Career Develop- . . ) : .

ment 21.75 20.80 20.60 22,40 0.14 3/14 . N.S.

Administration 18.00 17.60 - 17.00° 19.40 1.34 3/14 s T n.s.

14

Curriculum 43.50 - 34.00 34,00 35.60 | +4.93 3/14 % - .05
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TABLE PQ-4

Committee Chairman Ratings of Program Quality by Site Classjfication:
) Mean Scores and F Value

’

2 Site Classification
Area HiR.  Hilo LoHLi Lolo| F  af —p
Recruiting . 8.80 8.25  7.60  10.00 | 0.85 3/15 n.s.
Psychological (Center Chairmen were not asked to fate psfchological services)
Sexrvices
e Social Services | 13.40  12.25 9.60 13.00 | 1.07 3/15 . n.s.
Health Services 12.00 10.25 11.20 11.50 0.40 3/15 n.s.
. RNutrition .
Program 17.20 ©  16.50 13.60 16.00 1.67 3/15 n.s.
Volunteer i '
. Services 11.40 8.25 8.00 8.75 2.45 3/15 n.s.
4 -
Career Develop- .
B ment 19.00 19.00 12,40 20.00 1.04 3/15 . N.s.
Administration 23.20 ° 22.50 18.00 23.50 0.79 3/15 - n.s.
) Curriculum 3.20 3.00 3.00 2.50 | 0.24 3/15 - n.s.
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differences were obtained. Different staff were selected for informants
because they had high exposure to everything that goes on in the center,

and they should have had different cultural, educational and training back-

grounds and differeat functions in the program. When teachers and teacher
y

aides show high agreement and significant differences across sites in most

gm—

areas of program quality, and when center director and center chairman

ratings parallel closely the order of ratings’acress site classifications, it
suggests that the ratings actually are a reasonably valid asses;ment of program
quality at a gross level of measurement.

Alternative interpretations are that the respcnses would include the
possibility that ratings were consistent across staff because they measure
only general morale within a center, or that there was a prior agreement of
some kind about the rating by the staff within a center. If there is a staff
morale component, this might be a’strong indicator of program quality in and
of itself, but there are other reasons to believe that this was not the case.
A general "halo" or morale effect should show up in all areas, not just some,
and there were many centers where one aspect :of the program was rated highly
and another poorly.

Prior agreement about ratings also seems unlikely. The center staffs were
carefully informed that their individual evaluations would not be communicated
to anyone, and this sho;ié have reduced at least sumewhat the need to be

defensive. Further, the staffs of most centers were not entirely positive

about everything in their program. They were critical of some aspects of

s -

programming. In addition, a gereral agreement should have led to almost no
differences in attitude of different staff. t¥hile the agreement was except%on-

ally high, there were areas where different types of staff disagreed. One

notable example was the attitudes of teachers and teacher aides to the

——

nutrition program. Teachers in the LoLo centers felt their nutrition program

~—— . s
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was much worse than those in other centers. Aides in the same IoLo centers

e

ranked their programs higher thar aides in other groups of centers.

The overall conclusion is that the ratings of staff da represent to some

extent the quality of the program and that Hilli centers are likely to have

relatively high program quality across almost all areas, while the LoHi centers

ace more likely to be lower in cquality.

The Lolo centers did not rank as high in the ratings as HiHi centers,
but the staffs of these centers did rark their programs as having generally
high quality in most areas. One aspect of program quality, according to Head
Start guidelines, is parent participation, and the Lolo centers would rarnk at
the bottom of the group on this cha;acteristic. In these ratings, the remaining
areas of program quality are .at least moderately correlated -- if one is high,

then many of the others are likely to be high. It is interesting that, in the

—

opinion of staff in Lolo centers, the other areas of program guality are not

at all related to this low level of parent participation.

& 3
Comparisons of Site Classifications in Individual Areas of Program
Quality 7

Althongh the results suggest that program quality tends to be a general

factor and that a program high in one area is likely to be high in others as

well, there were some differences acrass individual areas.

Recruiting
Ovecall, according to their staffs, HiHi centers had dore the best job of

recruiting. The mean scores indicate they rated recruiting as "good" to "ex-

£

celleat,” the most severely disadvantaged children weres weli/té resented, and
parents were generally well .informed about the Head Sta%;/ ogram. Recruiting

quality was evaluated as nearly this high in LoLo ii?géfé*, but in the other
///

*Although the staff in LoLo centers evalugﬁé:recruiting as quite good, the
data on age of children suggests that they may not be recruiting as great a per-
centage of younger children as other cente{§? However, there are a few more rural
centers in the LoLo group, and travel mg a problem in recruiting younger
children. ///be
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centers where parents were involved in only one role, ratings drop off to the
fair to good range.

Psychological Services

All of the HiHi centers provided psychological consultants with .easonable
to excellent credentials. Teachers and teacher aides both indicated that
cl;ssroom visits were at least somewhat useful, and teachers indicated that
referral for treatment averaged between "not very valuable" and "somewhat
valuable." While two of the Lolo centers did not provide psychological
services, the others apparently had excellent service. The teacher aides

particularly felt that the classroom visits oZ the psychological consultant

were very useful, a rare response in any other centers. Two of the Hilo centers

‘\d
provided no psychological consultant, and most of the centers in the IoHi and

Hilo groups who provided sexvice either had no classroom involvement or poorly
qualified consultants, and felt generally that referrals resulted in little
help.

While the HiHi centers clearly provided the best general psychological
services, even there the evaluatipn of the psychologist's ability to actually
help children with problems was not very high, at least in thé teachers'
opinion. There is.no way to evaluate the reasons for this based on present
data, but a thorough examination of type and effectiveness of psychological
services offered in Head Start is indicated.

Social Service

Again; there is a high general agreement 2mOng the four groups of raters
'in a given type of center, and the differences across site classifications are
significant for all but the center chairman ratings. The HiHi centers evaluated
social services well above others. The LoHi centers evaluated social servites

as quite "poor. No teacher rating in a LoHi center averaged above “somewhat

valuable;" and most were ne iv Many of the teacher aj i hese centers
%
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saw their social services ag '] 1 e, While the LoHi group had
generally poor ratings in other program quality areas, the quality of the
social service programs in LoHi centers tends to be particularly poor.

Nutrition
in general, the HiHi centers again appeared to have good programs, and

the LoKi centers were scmewhat veak. However, there was more disagreement

-
among different types of raters on quality of the nutrition program than on any

other area of program quality. The biggest disagreement was _in the Lolo

gepters. Teacher .aides and administrators in those centers felt their program

was good, while teachers felt it was poor. These same teachers rated other
a———— n

parts of their program very highly, so their feelings were reflected specifi-

o

cally toward what they viewed as an uhsatisfactory nutrition program. There

may have been a difference in attitude as to what makes up a good program, but
many of the items were ra;her specific, such as whether chzldren helped prepare
snacks, and differences among staff should not have been this great.
Medical

The ratings of medical and dental services were quite high in all centers.
The lowest ratings suggested a reasonably adequate service. There was a
significant difference in the teacher ratings for different site classifications
although this is the smallest proportional difference obtained for teachers.
Progréms where parents were jnvolved in decision-making, i.e., the Hini and
Hilo centers, reported slightly hiéher ratings of medical and dental services
than the other two groups of centers.

Medical and dental services provided to Head Start children are probably
quite good. They are aimed at giving ch%é?ren the basic health and dental
care they need, and the items that were selected to assess quality of the °

service pertained only to these basic services. There was no attempt to

measure exceptional .services pr.vided. Based on the informants' ratings, all




four types of centers appeared to be doing a good job of providing bhasic

health care.

Curriculum
The items used to asséés quality of curriculum included some specific
questions about availability of materials and classroom conditions, but
were mostly items calling for judgements of quality of. different aspects of

the program. There was little variability across centers on the specific

questions about mat-rials and conditions. These seemed reasonably adequate
in most centers. The other questions, while difficult because responses
called for value judgements on the part of the.raters, did resalt in some
differences. Once aguin, the HiHi centers indicated they had the better -
programs. The center directors in HiHi centers felt their programs were
particularly strong in the area of curriculum.
Even though there were differences, all ratings were at the high end
of the scale. Nearly all of the staff seemed to feel that their programs
werc "very effective." But this was found in the pilot study sample so a
further category was added, "really excellent," above it. The Hili center
directors evaluated their program as somewhere between "very effective” and
"really excellent."
The items used to evaluate quality asked the raters to evaluate the
impact of their program on children in eight different areas. If programs
with different types of parent involvement had different philosophies and
emphasized different aspects of curriculum, there should have been differential
responses to these items. A careful examination of the ratings does not show
this type of difference. The highest ratipgs for all types of centers were
typically on their ability to provide success experiences for the children

and on helping childrenlakvelop celf-expression. The lowest ratings were on

teaching children self-discipline. The HiHi staffs rated their programs higher
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- on all areas, and the LoHi staffs rated their programs lowest, but still in the
' P
"very effective" xangé. Head Start staff are obviously proud sof theirc pfograms .

and feel they.are doing an effective job.

Career Development

The IuLo centers appear to have the edge ir career devélopment, although

S the HiHi centers rank a close qecogd. The LoHi group again viewed theii' /
-y "_programs as conéiderably below the others. The average score of teachers in the
LoHi group indicates thau the} see the program as only “somewhat effective,"

{ while the other groups generally view it as "very effective,"” but not excellent.

Administration

In administration, the LoLo centers also appear to have a slight edge,

with HiHi centers a close second. The Lolii centers again scored lowest on

. administration. . i .

¢
Parent Attitudes Toward Program Quality <

t

mhe parents' attitudes did differ deponding on the site classification.

Parents in HiHi si@f{ felt the quality of the center staff in their programs -
3

was higﬁe}. There were no differences in their feelings about the value of
-

tﬁe pfogram to their chiidren, orfip their feelings about how their children

lik;d-the program.
One re;son why there wexe no differences in parenk\ratings of value of
service and child's liking for the program wé- probably th; very high level

of all Ehé rat;ngs in these areas. The parents genera1l§ felt that Head Start

is'a good program and that their children like it very much, regardless of

the extent of parent participa‘ion in that program. These results are

presented in Table PQ-5.
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PABLE PQ-5
Parent Attitude Tow%;d Program Quality by Site Classification:
Meuns and F Tests

& Site Classification
Area HiHi Hilo LoHi ILolo "'F af P
14
Quality“of Personnel 5.82 5.16 5.45 4.31  \3.23 3/452 .05
“Value - £ Service 16.31 15.76 15.60 16.69 .85 3/456 n.s.
Child's Liking for
Progrfam 9.72 9.68 9.49 9.52 1.09 3/456 n.s.

&, v N
Obsexver Ratings of Program Quality

There were only five program quality areas where .it appeared likely that

~

observers could obtain, in a hrief pEriod’gf time, reasonable data on program
~

— :;guality. Team leaders examined the facilities and the mutrition program, and
then observed the classroom in operation to evaluate teacher/child interactions,
the teacher aides, and the childrens' bzhavior. Since a maximum of five ratings
for each type of'gite ar¢ available, tests of significanée are not very power-—
ful, and none of the differences across sites were significant. Table PQ-6

Pd .

' shows the means for each site classification.

>y » *  Once again, despite the lack of significant differences across site groups,

the consisiendy with wh%ch RiHi centers rank higher in program quality is
readily apparent.ﬂ However, there is a major differehce g@twéen observers'
ratings and those of program staff. The observers rated the Lolo centers
pooxest; where their staff rate them nearly és‘well as HiHi centers.
Despite their agreement wiFh staff ratings in assigning higher quality
Eo HiHi centers, the observer ratihgs-should probably be discounted as pro-

'viding support for major differences across site groups. Their exposure to

the program and classroom was far too short to assume much reliability of the

.

»

e
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ratings, and there was too much opportunity for contamination of their
ratings by their knowledce of the extent of parent participation. They
were in charge of collecting data that would make the purpose of the

study fairly apparent and the extent of parent participation‘'in a given

center equally apparent.

¢ ’

TABLE PQ-6

_ Observers Ratings of Program Quality:
Means and F Values .

HiHi HiLo LoHi Lolo F, at P
'élassroom Facilities 26.75 22,60 24.60 21.40 .17 3.15 n.s.
Nutrition Progizm 195 17.20 16.20 18.80 .51 3915 n.s.
Teacher/Child ’ .
Interactions 25.00 24.80 24.60 21.40 .81 3.15 n.s.
Peacher Aides 6.50 6.60 5.80 5.80 .75-3.15 n.s.

Childrens' Behavior 26.00 24.60 22.80 21.60 1.00 3.15 n.s.

\

General Conclusions on Pfograﬁ Qualitz
The ultimate major goal of Head Start is to benefit d;sadvantaged children,
and the only true measure of program quality must lie in that long term ~
jnfluence. However, there are some aspects of the day to day running of the
program that can be assumed to be realted to that long term goal. These are
the characteristics of the program that Head Start planners have tried to
implement and Head Start evaluators have tried to assess. As such, they
provide one set of criteria for assessing proéram qual?%y.
Although there were many measurement problems, and statistical signifizance

was not present in many cases, the general pattern among the findings was

surprisingly consistent. Centers that were high in parent involvement in both
Sttt
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learner and decision-making roles were also high in nearly all areas of program

quality. The overallﬁconsistency of results makes this conclusion very

"difficult to reject.

-~

The evidence is not as strong for the further conclusion that, if parents

-~

are only partly involved, program quality is higher where they are involved

in decision-making rather than learner roles. But throughout the data, the

-

HiLo cénters tended to be somewhat abovg the LoHi centers, and, in fact, the
LoHi cgnters were usually those with the lowest rating; ;f program quglity.“

. Thus far, parent participation, partibular}y in'decision-making roles,
seemgvan important adjunct to p;ogram_quality, gut there is a contradicébfy
" finding. The lolo centers tended ko rate their centers as having higher
quafity programs, at least in the opinions of their‘staffs, than those centers

-

where parents were involved in only one role. ‘There is no available infor-
mation or data that indicates why staff in LoLo centers rated their programs
as high as they did. One possibility is that the Iolo centers actually have

poor quality programs but that their staffs were defensive and rated the

programs highef’thah actual quality warranted. This seems quite unlikely,

since the LoHi centers and the Hilo centers also have limitations in parent
involvement that do not meet Huad Start guidelines, and should have shown some
of the same defensivenegss. Instead, the LoHi staffs were critical of their
own programs. ) T

One of the more tempting aﬁd reasonable hypotheses is that LolLo centers
méy have an administration and staff that do not agree with Head Start guide-
lines on parent participation, and feel that the program can best be run by
professionals. With this attitude, they have built what they view as excellent
programs. And, in fact, the programs may be excellent, even thoughylimited in

meeting some of the goals and objectives of Head Start, such as involvement of

disadvantaged parents.




When we then consider the other programs, where some attempt has been made

to involve parents, the broad pervading nature of program quality in Head Start

cénters becomes an important variable in explaiﬁiné'results. A generally

positive relationship across all” of the areas of program qualig;ﬁ;as noted.

With* some exceptions, when'quality-was high in one area, it was likely to be

high in others. While parent participation is ah independent variable in this
study and program quality was presumably'a dependent variable, parent participa-
tioq is actually only one of the many characteristics of program quality that are -
major 6bjectives for Head Start programs. The HiHi pr jrams are apparently

high quality programs generally, and the fact that ?hey are also high in

quality of'parent participation is not surprising. The parent participation
itself may be a reflection of the ability of the administration and staff of

these centers to builé quality programs in every area.

’

The difference between Hilo and LoHi programs does add to the possibility
that parents may have a direct impact on program quality. -Parents are involved

in both site classifications, HilLo and LoHi, but in a passive role as learners

N\

in one and a\far more active role as decision-makers in the others. Where

N
they are assisting in decisions, the programs tend to be stronger. This could,
of course, still be related to the existence of more capable administration and

staff in Hilo centers -- sufficiently able so that they can encourage and allow

-

decision-making, while the LoHi centers have staff thay may not be as comfort-

able with parents except in more subservient learner roles. But if so, one

L4 ~

wonder$ why the staffs of HilLo centers have not also strengthened the learner
r
role in their centers.
aAlthough the evidence‘cannot be completely conclusive, it is possible that

parent involvement, particularly in decision-making roles, does have an influence

3

on progfam quality. It is fairly certain that parent involvement is, at a
-

minimum, related to program quality, except in those centers where parent
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participation is almost entirely lacking. When parent participation is
essentially lacking in a center, as in the LoLo centers, the program may - ‘
still be strong in other areas.
’ *
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The Impact of Parent Participation on Instituticns

Changes Reported by Parents

Meetings were held at each of the 20 Head Start centé;s and parents were
asked to identify and list all of the institutional changes which ﬁad occurred
in their community as a result of parent involvement i; Head Start. A total
of 249 changes were reported by the 173 parents who attended the meetings.

The reported institutional changes were then evaluated and classified by type
of change. Only i32‘of these chénges met the criteria for changes involving
Head Start parents. Table ICl contains a summafy of the number and types of
changes reported by thg parents. Types I through IV in Table ICl are the same

types of changes reported in a previous study of institutional changes in Head

Start (A National Survey of the Impacts of Head Start Centers on Community

Institutions, by Kirschner Associates, Inc.). Type V was added because some

groups of parents believed that very important changes in their communities

v

occurred involving péréntp in fund raising or in the Head Start program.

he numhei of reported changes was- significantly greater in centers where

* parentls were bighly involved (X2 = 32.67, 3 §£,2.<:.001). The number of changes
- ’ v

reported at each center ranged from O tc:18, and varied according to the

v

center's classification. The five sites with low parent involvement in’
decision-naking and learner role;.rgported a total of only eight changes.- The
five sites with high paréﬂt involvement in learning but not in decision-making.
reported a total of 31 changes. A total of 40 changes was~réported by the five
siges with high parent ihvolvement in decision—making but not in learning,

and the five centers with high parent involvement in both deg&sion-making and in
'learning reported a total of 53 changes. In general, the greater the ‘involvenent
of parents, the more institutional changes were reporteé. The largest differénce

was between the sites with involvement of some kind and the sites with low parent

invplvement. More than four times the number of changes were reported in each of




TABLE IC1,

Frequencies of Institutional Changes Reported-p§ Parents

At Each of Twenty Head Start Centers Grouped According to
. Extent and Type of Parent Participation

~

Type of Chande

Site Classification

Hf%h Decisiont

Making/High
Learner

Site
1 2 3

High Decisioi
Making/Low
_ Learner

Site
6 7 8 910

.

Low Decision-
Making/High
Learner

Site
11 12 13 14 15

Low Decision-
Making/Low
Learner

Site
16 17 18 19 20

Increased Involvement
of Poor with Institu-
tions

Type 1

2 1 9

1 6 5 3 2

17

3 2

Increased Institutiona
Employment of Poor

Type 11

Greater Educational
Emphasis on Needs of
Puor

Type III

Modificatiomn of
Health Institutions

¢ Type IV

«

o

Fund-Raising and
Changes in Head
Start

Type V

1l 1

Total

Total Number of
Changes Involving
Head Start Parents

8 414 918

Total = 53




the three site groups where parents were involved in comparison to changes
-reported in the site group witholow involvement.

The types of institutional changes reported by parents at the centexr
meetings are presenteh by site group in Table»ICl. The lolo site group with
only eight reported changes had five of those changes in the category of
increased involvement of the poor.with institutions (iype I). The LoHi site
grbu§ also had moie than one-half of their 31 changes in this cat;gory and
six changes involving increased fund-raising and parent involvement {Type V).
Site groups where parents were ?nvolved in decision-making, the HiHi and Hilo

sites, had a higher number of changes in the Type I category, but these

changes were not more than half the total as was the case with the LoLo site

-

groups and LoHi groups vhere parents were not involved in decision-making. For

-

the Hilo group, eight changes led to greater educational émphasis on thé par-
ticular needs of the poo; (Typé III), nine changes involved modification of
health institutions (Type IV), and only three changes were reported involving
fund raising or increased parent involwement. Q '

The five centers having high parent participation in boéh decision-making
and learning indicated that 42 of the 53 changes were in the categories of
increased involvement of the pvor with institutions and greater educational
emphasis on the particular needs of the poor.

Where parents were not actively involved in Head Start, institutional
change involving parents appeared to be minimal. The few changes reported

indicated primarily increased involvement of the poor in institutions. Much

’

: . . &
more change appeared to have occurrxed with increased parent involvement, but

when involvement was only in the learner role, mcsc changes tended to be in the
: y

o

Type I category. Where parents were involved in decision-making. Type I
" /

institutionhal changes were still frequent, but changes in employment of the

poor and improvement of medical services were much more likely to occur as well.

‘.

@

212




. Kirschner and Associates found that 50 percent of institutional changes in
their sample were Type II; and 26 Percent-of the changes wére Type IV. In this
study approximately 50 percent of the changes were Tygé I and 25 percent were
Type III changes. Several reasons may contribute to this difference. The
studies were made during @ifferent time periods, and changes in policy of the

»

Head Start program may have resulted in different Qmphasesiwitﬁin the program.
h -

Another contributing factor may have been a different sampling of centers -—=

this sample was stratified to cover equally the different types of parent

involvement. And there were different respondents used for reporting and listing
changes.

Two Most Significant Changes

The parents were also asked to select the two most significant changes
which had occurred in their c3hmunity as .a result of paren: involvement in
Head Start. This created a potential list of forty changes. %he objective was
to.identify the most sigéifiqapt institutional changes which had occurred in
each community. Results are summarized in Table IC2. Each of the changes
sglected by parents as important was evaluated by two criteria. First, was it
an actual institutional change? Second, how important actualiy was that change
to low income families? The following three examples illustrate how these
judgements were made:

-

--An important change but not an institutional change. A Head Start center wes

in need of equipment and supplies, so the parents organi.ed a massive fund-raising
. campaign for the center's improvement. Through runmage and bake sales and can-

vassing for donations, the parents were successful in raising two thousand

v

dollars over cne and one-half years. The funds were primarily used to purchase

-

craft supplies, playground and audio-visual equipment for the center.

--An institutional change with continuing benefits. The Head Start nurse explained

to "the pa ents thatithe medical services provided for the cormurity's low income




Y
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TABLE IC2

Summary of the' Two Most Significant Institutional Changes
. Identified at Parent Meetings

-

<

No Significant Important Change Institﬁtional Institutional

Changes Due to But Not an’ changes With Chdnges With
. Parent Partici- Institutional Continuous Significant
Ssite Classification pation Change Benefits Impact

Highe¥ Decision Making

High Learner 2 1 o2 -

High Decision Making T~ .

Low Learner 2 2 4 2

Low Decision .Making )

High Learner 1 5" 3 1

Lcw Decision Making * } .
Low Learné€xr 7 b} 2 0

Total 12 9 11 8

L
!

families were inadequate. Head Start garenﬁs then arrgnged'meetings wﬁth logal
medical professionals to obtain health and nutrition information and to increase
the professionals' awareness of the qeeds of low income residents. Working
togethér, the local doctors, nurses, and the parents initiated commqnity
preventative health programs and increased the availability of services tc low

income families. 2 ) - .

--An institutional change with significant impact. Head Start parents

organized over 500 comm:nity residents to'sign petitions and write letters t

put political pressure on state representatives to maintain funding for a

e

. A
day care center that was to be closed due to lack of funds. These funds were

forthcoming and the day care center remainew open. Since interest and involverment

. ! -

by the parents and other .residents continued, the day care center was expanded
H
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and became a community center for low income and migrant families. .It provided
infant and old age facilities, a library and literacy classes, emergency food

and clothing supplies, a rescue mission, and a community social worker. The

center had become the hub of continued institutional intervention and change

with new plans including such action as migrant labor reform.

Three of the twenty centers reported no changes, one center reported only
one change, and five of the reported institutional cﬁanges were classified as
being either not sufficiené}y important to warrant inclusion or not involving
parents. This means that 12 changes were classified in the category of no
significant change: <cix from the tiiree centers xeporting no change, one
from the center reporting only one change, and five rated as unimportant.

Nine of the other éhangés reported by parents were relatively importaht, but
were not institutional changes.

Of the 19 remaining changes, each of which was judged as an institutional
cbange, both from the point of view of the~judges and from the éoint of view of
the parents, i3 occurred in centers where parents had a high involvement in
decision-making. These results suggest that the decision-making is not only
critical in relation to amount and type of change, but is also related to how
important institutional changes will be.

The conclusion reached was important engugh to warrant .further tes?-of the
relationship between type and extent of parent dipvolvement and importance of
change. A further check was made using both expe 't and naive judges to test

the ‘conclusion.

Judges' Ratings of Importance of Changes

Six judges were asked to rank brief descriptions of the 33 changes in

¢

P
order of importance as institutional changes from, least important to most

important. All six judges had experience in some aspect of Head Start programs
4 T T - T T T T - T

s i 8

-

or evaluation of Head Start.
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&~

The highest and lowest ranking on each institutional change was eliminated
following the procedure described by Dawes ( ). A mean ranking was computed
on the four remaining ranks. The mean rankings were then ;anked and the ranks
used to compute a Kruskal-Wallis one-way analysis of variance across the four
different groups of sites. There was a statistically significant difference
between the four site classifications with respect to the.importance of the
institutional changes (0 = 10.55, 3 df, p (.02) . Sites classified as
providing high opportunities for involvement in both roles were judged to have
reported the most important institutional changes. Sites classified as high in
opportunities for decifion-making and low in opportunity for learning activities

b

were judged to have feported the next most important changes. Sites having low

parent involvement in decision-making and high involvement in learning activities

had the third most important changes. Sites classified as having low parent

involvement in both roles reported the least important changes.

Rgnking.of the 33 changes was also obtained from four naive judges who
did not have any expeyience with Head Start. The highest and lowest rankings
were not eliminated due to.the small number of judges. A Kruskal-Wallis one-way

analysis of variance on theranking of mean rankings was significant (H = 22.26,

3 df, p <.001). The order of importance of the changes was identical to the

order obtained from  the six professional judges. The order of importance agreed

s

upon by &l1 ten Jjudges, was.highest for sites with.high parent involvement in both
roles, fol}owed by high involvement in decision-m2king and low involvement in
learning, then low involvement in dec£sion-making and high involvement in
learning, with the least important changes occuring in sites classified as

having low parent involvement in both roles. .

’
¥

The professional judges were not as consistent as the naive judges in their

ranking of the changes. The correlation between the six professional judges'”

[

ratings ranged from .36 to .84 (mean = .59). Correlations between the four naive
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juddes® ratings ranged from .71 to .87 (mean = .82). This may-be attributed
to the pfofessional judges respording to extraneous cues or to attributing a
degree of significance to a change beyond that warranted by the information
provided in the brief descriptions.

Parent Participation Scores of Parents Reporting Institutional Changes

- -

Table IC3 contains the mean parent participation scores of parents partici-
pating in the meetings to report on institutional changes. The scores are
reported by site classification and type of role,

An analysis of variance, single classification, was run among the" four

score groups on the decision-making score (F3, 169 = 8.13, p £.001), learning

3.95, p £.01) and total or combined parent participation
score (F3, 169 = 6.85, p<.001). Significant differences.were obtained among

-

score (F3, 169
the four site groups: with respect to parent particibation scoéés for the 172
parents who reported on institutional changes. The standard deviations are

large in relaé&on to the mean scores and indicate a wide range of parent partici-
pation for thoce parents attending the mee*ings. The differences among the

four groups of sites confirm the selection of sites having certain characteristics

and-are of the magnitude and direction expected as a result of the selection

procedure used.

The m=2an parent participation'scores for parents attending the meetings
were substantially higher than the mean scores of other parents‘igcluded in
the study. These data may be interpreteé as indicating that most of the
parents who reported on }nstitutional changes had extensive expeiience in their
3 ’ Head Start programs, and had the kind of experience that would mzke them

knowlédgeable'ahout institutional changes and parent involvement in those

changes.




-

T .r-- Tadble IC3

.. :. - Means and Standard i .ations
B Of parent Participation Scores by Site

Site Classification Parent Participation. Scores By Roles

= i

Decision Decision Making ienrning Total .
Maling . Learning Mean S.D. Mean S8.D. | Mean S.D.
Righ 'High 12.4 7.9 1 20.4 8.4 32.9 14.8

High - low 11.9 7.6 18.3 9.9 | 30.2 15.9

-

900 7o~6 h 1609 806

25.9 15.3 - .

Low " High
Low Low 7.3 8.8 11.5 9.0 | 1.8 16.7

A\ . R .

The Role of Parent Involvement in the Stages of Institutional Change

There are six sStages of change in which parents can be involved. Table

IC4 lndlcates the involvement of parents in each of these stages. One problem

in Table IC4 is that there were few changes in LoLo centers and the involvement \\
of parents can be examined only in term- of four actual changes.

The first stage involves how parents learneé of the need for the change.
There were only minor differenCes, with parents learning about the need froa

other parents in dbout half the changes reported. There is a slight indication

that vhere parents are not involved in decision-mz%ing roles, they are a lltt]e

less lik-.ly to have indicated the need for the cha..
The second stage relates to who urged the pareits to take an interest in

the change. In the HiHi site paxents took the initiative in involving other

parents in seven of the ten changes. This did not occur at all in the Lolo® o ,

sites and only twice in each of the other types of ‘sites. The high level of
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involvement of parents in the HiHi sites seems to lead to increased interest
in change and involvement by parents. Tﬁis may have resulted from the gr;ater
oppértunities for communication among parecnts in the HiHi sites.

$ .

The third stage involves parent involvement as related to the source of
solution§. In the LoLo centers three of the four solutions were suggested by
?rofessional staff. In the other 'three éroups of centers parents were more
likely to have suggested the change. Where they did not do so individually they

were likely to be involved through the center committees or policy councils,

which were often instrumental in suygesting changes. Development and presentation

A -

of ideas for sélutions.by pgrents was highest in the HiHi eenters. -

The fourth ;tage ;;volves provision of support for the parents involved
in trying to institute the change. - There is some evidepce that parents in
HiHi centers were more independent and received less outside support involving -
professional staff time. Parents in HiHi centers reported four cases in which L
support came only from other parents; something which did not occur in any of
the other sites: In the other sites, where parents were involved, support was
generally provided by professionals or other community.groups.

The fifth level is concerned with what broughtabout the changes and pow many
parents were actually involved.‘ The HiHi centers once again sﬁow a high degree
of parent independence. Changes there were likely to occq;AEhrough the initiative
of parents and to in}olve large numbers of parents. In the Hilo centers, where
parents were involved in decision-making, they were also involved in bringing
about some of the Ehaqges, although most of the changes wer¢ handled at adminis~
trati;e Jjevels. In centers where parents were low in decision-making they
were almost never directly involved in bringing ;bout the change.

In those sites where parents were involved in decision-making they also

tended, in many instances, to press for continued improvements and increased

change. Thls did not occur in centers where parents had low involvement in
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decision-making.

High parent participation in both roles is reflected in involvement of

paiénts at all of the stages of institutional change. where parénts are highly
juvolved in either role they are likely to.play an important part in initiating
the ideas for change, and in suggesting solutions to problems. Parents are a
little more likely to be influential, and much more likely to press for

further improvement, if their center involves them in decision-making roles ]
rather- than learner roles. When parenés are highly involved in hoth roles,
their function in institutiogal chénge is likely to be the greateét. They are
much more likely to téke the initiétive in involving othexr pareqﬁs, functioning

\

with greater independence and less need of administrative staff support. GSolu-
L]

tions are more likely to come directly rather than through committees, and a
large numbex of parents are likely to be involved not,only in the change but
in pressing.for continued improvement.

Parent Perceptions of the Effects of the Changes

Parents responded to open-ended questionnaire items concerning the effect of
the change on: (1) themselves, (2) their child im Head Start, (3) the
neighborhood, (4) the Head Start program, and (5) other community institutions.

There were differences between the site groups in the number of differing
responses made by the parents. The Lo;b group made a total of 13 different
responses while the HiHi grouphm&de a total of 50. Both of these groups'
total ndﬁber of differegé responses.may be underestimated because there were
fewer 51gn1f1cant changes for which parent response questlonnalres wexre com-
pleted than the other site groups. The Lolo site group had only four significant
changes reported, but had parent response questionnaires for all og these changes.

The HiHi group o6n the other hand, had ten significant changes but parent

response ngétionnaires were completed for only six of the ten changes.

lﬁ ¢
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The dominant theme running through parent response concerning the effects
of the significant—éhanges was one of significant personal benefit and increased
awareness and understanding of many things affecting the parents themselves,
their families and community institutions. Many parents indicated that they
had acquired a better understanding of themselves, felt more independent,

* »
and had gained a sense of purpose. Parents in the HiHi centers reported

Several areas of personal benefit as a result of the changes. Some were ablie

to obtain employment or further education. They ~1so felt that they learnéd

more about their communitiés and gained increased understanding of the importance

@

of other people'é jdeas and opindcns. In the political area, parents reported

an increased understanding of the goals and operation of Head Start, a new'

«

awareness of the effects of legislation j;/ﬁead Start, and direct experience

with the function of leadership.

- <
Parents in the three site classification groups reporting parent involve-
ment reported a greater understanding of the needs of children, including

. health needs, and an increased ability to raise children more effectively.

There were veri few comments from parents in the Lolo site group. In commenting
on the effects of the changes on their children, parents stressed the improvement

of learning experiences and opportunities and expressed a belief that their

children were ¥9arning more as a result of the changes. Parents also perceived

several effects in the area of social relationships. Children were f2lt to be

getting along better with other children, learning to respect each others

N -

property and to understand better each others culture. In centers wherc the

' significant- changes involved health institutions, patents frequently expressed

¢

relief and appreciation for the much better health enjoyed by their children.
They ‘weré grateful for the elimina€ion of discouragement and pressure of trying
to pay for a1l of the medical services they had received through Head Start. In °

, many instances parents reportéd a marked iﬁpgovemenﬁ in their childrens' health
: B}

and disposition as a result of some of the ch nges. .

—

- -
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Neighborhood changes reported by parents to be a result of the changes

included an increased interest in Head Start, improved medical services,

increased pride in the néighborhood, safer neighborhoods, and increased social
interactions and friendships. A few parents reported an increased awareness of

the needs of the neighborhood and of the importance of communication, cooperation

and the sharing of ideas.

Parents report that many of the important changes were directly related
L o

to imgfoved Head Start programs. These changes were highly consistent with

the goals and objectives of Head Start in designing and implementing high

-~

¢

quality programs for chi}dren and parents,

The effects of the changes on other community institutions included

increased community interest and awareness of the needs of low income families, ™~

additional funding and financial support, increased use of agencies and services,

and increased parent involvement in community organizations other than Head

’

Start. ’

One of the more striking bits of information was the paucity of comments

from parentcs in the LoLo sites. Parents in the HiHi sites tended to provide.

-

more information and more favorable comments than parents in other sites.
There were a few instances in which the effects reported were not

positive. Those mentioned were creation of a negativeigttitude toward Head
Start and contribution toward a feeling of insecurity and uncertainty for a

child. However, the overall impression formed from the parents' comments

concerning the effects of the changes was very positive. Parents believe the

effects to have been beneficial in many ways.

Permanence of theé Two Selected Changes

s o u e

Parents at‘fﬁé center meeting discussed three additional questions
concerning the two selected changes. Had there actually been a change? Was

the change still in effect? How did the parents feel aboué thq change? The
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answer to the first question was affirmative at the sites where a total of .
33 changes had been reported. (Three centers in the LoLo site group reported. - . -
no chanées and one center in the Hilo site group reported ;nly oune change.)

The answer tc the second qﬁestion, about the permanence of the change, was

affirmative for 32 og'tﬁe 33 reported changes. The remaining change,

reported at a site in the Lolo site group, was still in effect, bug’future
continuation of the change was uncertain. Similarly, in answer to the third °
question,.parents were described as feeling "positive]' "better," "pleased,"
or "enthusiastic" about 25 of the changes, feeling "that the change would

expand" with respect to two .changes, feeling "continued concern" about one

éhange; and "important" abait one other change. One of the remaining changes,

at a center in the ILolo 'site group, vas a change abouf which the parents did

not care. The¥&é*Wwas no information concerning how .parents felt about the

other';hqngé which was veported at a%€ente: in the LoHi site group. ) -,
- , The parents reported'that in fact, there had been definite changes. Al f - .

but one of the changes were still in effect, and they tended to view the

changes positively. ’ .

-

Summary and Discussion
*

. There appears Qggbe a pattern which ind;cates that number and importance
of institutional changeswere related to extent and type of parent involvement
and in the context of Head Start programs. Where parénts had miniral involve-
' ment or were not involved in either learner or decision-m;k;ng roles, few
changes were reported.

Where parent\participaéion wes evident (e.g., HiHi, Hilo, and LoHi éites)
institutional changes were rzadily apparent and could be documented by parents
°
and institutional vepresentatives. The significance and importance of the

changes appeared to be greater where parents were involved in decision-making -~

o roles rather than learner‘roles. However, the largest number of changes and the

ERIC: . “
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most important changes appzared to occur in those sites where.a giajority of
the parents were higﬁly involved in both learning and decisiongcing
activities.
Some Of the'changes reported by parents were perceived as being
significant by the patrents, but were not institutional changes. Parents,
in sitec having parents involved in decision-making, appeared to be able.
more readily to identify and describe institutional changes which had a
significant and lasting impact:on large numbers of low income families.
Extensive parent involvement in Head Start centers appeared éo be
related to involvcment of parents at all stages of institutional change.
When parents were involved in eitherm;olg or in both roles they were more
likely to initiate the ideas for change and ?o suggest solutions to problems
than where there was little or no parent involvement. It appears that parents
were a little:more likely to be influential in initiating changes, finding

.

. H
solutions to problems, and pressing for.“further changes if they were 'in

-

centcrs which involved them inidecisipnomakiné activitieé rather than learner
activities. - X
When parents were highly involved in both roles the‘r function in
institutional change at ali stages appeared likely to be far greater than if
there was no involvement, or involvement in only oﬁe'ok thé two roles.
Support for this conclusion was based .n the information which ini&cated
that parents were much more likely to take the initiative involving other

parents, function with greater independence, and to need less support frpﬁ

professional staff in initiating and bringing about changes. Furthexmore,

parents in HiHi sites appeared more likely to produce solutions directly instead

of through committees, to ‘involve ‘larger numbers of parents, and were more
likely to press for further improvement and changes than parents in the other

two site groups which involved parsnts (Hilo and LoHi).

ot
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Parents reported many beneficial effects resulting-from the changes.

These benefits were evident in terms of effééié on paients, éheir children,
neighborhood, Head Start, and community institutions. Permanence of the
changes was'readily apparent, and parents voiced a uniformly ﬁ%sigive response
to approximately two-thirds of the changes.

Significant and critical institutional changes appeared to result from
a EombinaEion of factors. The ideal ..abination appeared to be parents who

were interested in the welfare of their families, Head Start staffs who
~

provided opportunities for parent involvement in both roles, staffs who pro-

vided continued support and encouragement, community leaders who were

- Py
.

responsive to the needs of low income families, and federal and state policies
and funding which provided a support base and climate conducive to bringing

about change for the benefit of low income families. Failure to provide one

or more of the four factors appeared to curtail the extent and effectiveness

of institutional change.




CONCLUSIONS

What can be concluded about the impact of parent participation in Head
Start prégrams from this study? |

The reader is reminded again that the study is a post hoc effort. At
best one can identify a number of noteworthy and valuable relationships.
However, the temptation to carry them into definitive statements or conclu-
sions as to catse and effect is a matter of informed speculation and. cannot
be based on the data from this one brief study. To produce hard, d;@a-based
conclusions about cause and effect with regerd to parent participation is the

task of future research.

General Conclusions

1. Results on all forr deﬁendent variables favor high participation in both
roles. Parents scoring high in both decision-making and learner roles:
a. Appeared most satisfied, showed more self~-confidence, had greapér
sense of internal locus of control, and greaterlassurance about their
future. -

b, Had children who did best on both intellective and task-~oriented

~
i

measures.

f
{

' |
Cc. Were more involved in more efforts to change community institutions.

d. Were more prevalent in programs having high guality.
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4.

8.

10.
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Strength in the decision-makinc role appears to be more highly related

to ppsitive or desiraﬁle findings in the parents, children, institu-
tional change, and program juality than strength in the learner role.
Parents have very positive feelings about Head Start and view it as very

beneficial to self chiluren, and changing other institutions.

Highly part ipative parents continue or increase their participative

style after children leave Head Start.

Centers with younger parents seem to have higher participation in both roles.

Centers with ;ore repeéting parents (second, third child in‘ﬁead ;tart)
appear to giQe preference to the decision-making role.

Centers with low participation in both roles fared poorest throughout
the study.

There is a selective factor relating to parent participation. Parents
with more education and some previous history of invol&ement vere more

frequently those'showing participation in Head Start. The presence of such

parents in the families served by Head Start secems to contribute to the

LY

level of participation and to the related effects on selves, children,
programs, and community.
There is heterogeneity in the strength and extent of parent participation

by -individual parents and in centers as units, Differences can be identi-

fied and classified reliably, ' Ve

There is a group of parents not involved in Head Start. Main reasons appear
4

to be working parents and other young children in the home.

.

The Impact on Head Start Parents

Parents who were high in participation, especially those high in decision-

making, were also high in feelings of ability to control their environment.




Feelings of abkility to control their envirdrfient werc high for all

Head Start parents, suggesting that mere’identification with iiead Start

may be an asset to parents.
Parents who were high in participation also viewad themselves as more
successful., more skillful, and better arle to influence their environment.

Parents rating high in participation also reported higher pre-Head Start

involvement. Further, their involvement in Head Start appears to reduce
other 3Ztivities temporarily. Those parents participating actively in

Head Start report “heir level of participation in actiwvities after theix

T

_Head'Start experience is as high or higher than before or during. Former

parents generally increased their activities outside Head Start, suggesting

-

greater community involvement,

=\
Head Start appears to have had less or no effect on the uninvolved parent.

Head Start involvement appears to lead to an increase in personal self-
. -

N . : "‘o
esteem. Wnere involvement was lower, self-esteem was lowex,;‘ﬁJ ighest self-

esteem was in high decision-making sites.

Former parents report reduced sel -esteem. The data do not p?évide
sufficient information to identify cause. One conclusion might be that the
high esteem of ﬁead Start parentg has a time lind ted aimensioh. Another
possibility, which is more likel{L is that the whole dimension of suppoét
for parents is radically lacking i; most institutions with which parents
must relate after Head Start, especially public scicols. ijs absence of

support for parents may vresult in the reduction of one's self esteem.

Certainly there is more evidence in general writings, observations, and

personal reports for this conclusion. -

The Impact on Head Start Children

The extent of parent participation is a critical variable to the beneflits
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derived by the-children from their Head Start experience.

2. There is a strong relationship between high'participation by parents
and better performance on inééi}ec?ive and task;ogiented_measuresh
The children of parents with exteggive participation in both roles pro-
duced better scores on verbal intelligence, academic achievement, self-
concept, behav®oral ratings in clasérooms and at home, and chanée ratings

. in both learning énd activities.

3. fThe children of parents in centers which were classified as high in one
or both roles scored better on child measuyes than did.children at
centers @hicn were classified as low or minimal in both roles.

4; The children in Lolo centers were older, #nd might %ave been expected %o:
score better o@,age correlatea muéffffsf yet.ﬁhey did noghBErform as
well as the younger children from centers classified as‘high in one or

oS . - -
bo;;\?3lcs. :

5. Tho children of paid employees were very similar to children~6f HiHi

€

parents (a parallel result to finding that paid employees performed much

as HiHi parents). : . - .

. The Impact on Program Cuality
.—k\ .

1. Program quality varies from component to component as well as from center

to‘center.—~ .-

-

2. Centers with high participation in both roles aiso fared best in program

-~

quality assessment. '
a. Staff at these centers reported better quality.

b. Parent chairmen repqg;gd quality higher than chairmen at other centers.

c. Evaluztion team leaders assessments concurred with staff and chairmen.

\\ . - . .

3. Some-components of program qqglity show comparatively low ratings in most

or all centers. One con~ludes that some very large permeating forces are

'
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affecting such situations. Though participation may .have been high,

and general program quality high, some components did not‘necessarily

receive high ratirgs. In fact, generally, the same component, psycho-
logical services, was lowest. Overall, ghe quality of classroom, administra-
tion, medical/dental and recruiting were'reported as positive. Social
services, nutrition and career development fluctuated.

4. Centers classified as low.in both reles were reported as the second
strongest in program gquality by local staff and chairmen. Tea leaders,
however, reported the 'samé programs as poorest, Though many hypotheses
hgve'been formulated, no clear explanation has-been generated. The
~reliability of the data are questioned, and its use for any purpose

beyond consideration for further study is discouraged. -~

. N
~ -

The Impaci on Community Instituiions

1. Both the'grgatest number of changes and the more significant charges

4

were 7eported in centers rated high in both decision-making and learner

~x " . ~

activities.

-,
2. The centers which reported the most significant kind of institutional

changes were those where decision-making was strongest of the two rcles.

EN

3. There was a direct relationship between the éxtent of parent participation

and the ability of parents at a center to recall and document changes.

-

Centers with high participation provided exteﬁsive information while at
LoLo centers few changes could be reported. !

. 4, The extent to which parents from centers participated in all six stages
:j‘ N v
of changes was directly related to the extent of parent participation.
- 'Y . . 3

When the pareﬁ%s were high partitipants in 22;h roles there was greatexr

[ o

involvement across the six stages than where there, was little involvewent,
¢ ~ .. .
or ¥yen there’gvas high participation in only one role,
1 T - R ’ .
5. SigniFficant and impqrtant instiﬁutional changes appeared to be associated

ra .

' 2 i

. ' /A _
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with number of factors:
a. "Parents wﬁo were interested in the welfare of their families.
b. Head Start staffs who provided opportunities for parent involvement
in both roles.
c. Staffs who provided continued éupport and encouragement,
d. Community leaders who were responsive to thé need of low income
families.
e. Federal and state policies and funding which provided a support base
and climate conducive to bringing about change for the benefit of \
low income families. Failure to provide one or wore of the factors,,‘/

appeared to curtail the extent and effectiveness of institutional

change.
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