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non-experimental section is upon the curriculum and its
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section: the findings suggest that bxlingual instruction is not
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_ "“The greatest need of children, seriously disadvantaged who
must learn a second language outside the _homg is the dpportunity ’
to begin their learning at the lowest age at which formal educa-
tion may be offered." (Manuel, 1968,p.72) | Educators have responded
to this nesd and have developed a variety of early childhood educa-
tion .prqgrams' to réduce the degree of deprivation experienced by ~
. Mexican Americans, the majority of whom must iear;r'a second lan-

guage outside the hmne - —

L G

It is the purpose of this paper to §ing1e out for examination o i
-~ —~eurrent preschool programs for Mexic?n American children. Such a

- survey will serve as a valuable resource to the following audience:
persons preparing to or currently teaching ,disadvéntaged children, E
-'*T.)efﬁns"efnte?i*rfg or currently working inearly childhood educa:ion, ’ oy
\ persons desirous of understanding the ynique -problems of Mexican

Americans, and to those educators seeking innovative approaches.

R A

For purposes of discussion, programs are categorized as gither
: ‘ e:gperimentél or as hon-experimentai.’ The emphasis of the éxperi-
méntal section is upon the —research findirgs while the emphasis of
the non-experimental section is upon the curriculum and the imple-

mentation thereof. The bulk of research projects reported in the

first section pertains to the language variable. For example, a

determination is made as to which language is most effective for

e

use in the ¢lassroom as measured by pupil achievement. In addition,
comparisons of English instruction, Spanish instruction or a com-
bination of the twb -- bilingual instruction *re conducted by some

researchers Two variables dth,eriihan language,however, have also

%
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been given attention. First, comparisons are made among bilingual
programs and programs with treatments other than a fomalized lmMge
approach. And second, the influence of integrated classrooms on the
performaéiée 6f Mexican American children is compared with the influence

of segregated classrooms. .

o ' - R . . N
The second section reports on programs in a simplest to most

complex sequence. 'I'ile sequence begins with programs whose cu;'ri-
culum objectives consist of ti*xe acquisition of a Specific English’
vocgbulary prior to first grade entry. Progressing along the con-
timnnﬁ‘, a discussion ensues of programs using both English and Spanish,i.e.
bilinggal instructAion.‘ Increased complexity is then reported as
programs are discussed whose curriculums are expanded. Théy include
either an affective orientation as the content of bilingual instruc-
tion or a cognitive orientation as the content of bilingual instruc-
1ifonr These curriculums not only con_ta:in oi:»jectives of bilingual
competence but also include objectives similar in native to those of
.preschool programs in general whose emphasis may be éognitive or
affective skill dwel@ent. The contimmm concludes with programs
whose elaborate curriculums are based upon a philosophy incorporating
bilingual instruction along with both cognitive and affective skill
development. oo
o EXPERIMENTAL PROGRAMS
A program comparing English instruction, Spanish instructioﬁ

and bilingual instruction was conducted by Barclay (1969) in an




A attempt to determine wh1ch language would be most effectwe in
enhancmg the development and achievement of preschool chlldren.
Sixty-seven Head Start Mexican American children were included in
"~ the sample-and received seven weeks of language training. Barclay
= © . % - used three groups and a control group. One group of children was
- ’ given Spamsh Ianguage instruction,-a second ~group was g1ven English
1anguage instruction and a third group was given both English and'
Spamsh instruction. The control group recenred no formal language
h m;tn,xctmn. Pre and post test data plus an aau1t10na1 post test
the following spring revealed that none of the .structured language ] . i
+ treatments produced bétter scores than the control group treat-
ment. Also, b111ngua1 treatment was not s1gn1f1cant1y supenor to
- Spamsh or English treatment separately The author recognized,
however, that sm(:e groups were :|.mt1ally of varying ability, final
differences in performance could have been due to their initial

difference in ability - A replication of this study, controlling

the ab111ty varlable, would aid program directors in making the choice

among Enghsh Spamsh ‘or bllmgual instruction. >

o

Valggc/ia [(1970) also used three treatment\groups and a control

ey

f - group to determine’which language was most effective with Mexican

American preschool children. The first group consisted of children
| using ron-standard English. They received an English oral language
,_-a - .program. The second group, consisting of non-Spanish speaking x
chlldren and Spanish- surnamed children with Spam.sh oral language
deficlenc:.es received a Sparush Oral language pro am. The third

ew
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group, consisting of chlldren with a basic structure and phonology
u/ “Spanish received a Spanish language arts program. The control
group, which was composed of children having differing degrees c*
English prof_icie‘ncy was instructed using the I.T.P.A. An analysis -

of covariance providéd consistent indications in support of the

superiority of the English oral language program. As with-Barclay's
findings, however, a quahfymg statement was made ﬁm regards to
the findings. Valencia'g evaluation concluded that the Spanish
language programs did not:ap;;ear as well developed as the English

programs and that fmdmgs must be interpreted with this cons1dera—
tion in mind. i

A third study, longitudinal in nature, also examined langxmge —

mstrucuon as it affected children's ach1evenent. The Bilingual
Educatlon Project in Harlandale Independent School .District in Sanlr
Antonio, Texas (John § Horner, 1971) used experimental groups who
received Spanish instruction to a gr&ter or lesser degree depending
upon the 1nd1v1dua1 teacher and a control group of ch11dren re- :
ceiving no Spanish instruction. Evaluation of the experimental and
control groups was made on the basis of pupil reading a;:hievement. i
Results showed that b111ngual sect:ops did as well as but not

superior to classes instructed only in Enghsh. A serious flaw in

- this study ,however, was the unknown nature &4 amount of Spanish

instruction given the e:q)efi;:tental groups.
Nedler's (1971) research compared a b'_linguai program with
programs using-a treatment other %.n language. Those children in

b3
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the planned bilingaul program received a daily three hour program
for nine.months. The second program involved children indirectly
by giving direct instruction to their parents concerning health,
‘nutrition and childhood education. The staff met several times
weekly with the parents. 'I‘he third comparison program consisted

,of children who received the typcial traditional' day care center

treatment. Pre and post tests, using the Leiter Intemnational

Performance Scale and the Peabody Picture Vocabulary Test in English

and Spanish, showed on all measures that children in the planned

" I M A

bilingual program had si‘gnificmltly 7greater gains uthan children

I

whose parents were in a parent education program or children invalved
in a traditional day care prdgram. 7

L

|

i ‘V"‘\ hie R

Hindsman (1969) studied the effects of bilingual instruction

using migrant and non-migrant populations. Children in the ‘pla‘n;ned

- bilingual program were migrant Mexican American chjldren while

R

children in the day care center were non*migrant. On the pre test

non-migrgnt day care program children scored highér than migrant .

-

children who hajgl just entered the expériﬁental program. Post tests,

s T R

PS 006674

however, ‘showed that migrant children-who participated in the
bilingual program scored significantly higher than non-migrant day care
'Bmgram ;:hildren. A secondary finding within‘ the experimental group
showed that children whose teachers had high scores on the Minnesota
Teéachers Attitude Inventory performed better on the Preschool

Attairmlent Reéord than students whose teachers had low scorés.

The last program deéling with bilingualfsm was Waddell's




ATl

_N
I i

“'was presente&; A control group of children received the traditional

=6 -

(John & Homner, 1971) Del Rio Bi1ing|;a1 Program. Evaluation was

completed on a Spanish language arts program designed for integrated
classes. Begmnmg in grade one, children had thirty to forty-

five' minutes of dadly instruction in Spanish language arts. ’ Music,

paysical education, health and safety were also t_a;g‘h?]_‘ﬁjgp;lish. b
By the fourth month, children were instructed for sixty minutes

daily in Spanish and other subjects ceased: to be taught in Spanish.

By the end of first grax_ic;., ninety minutes of Spanish instruction

first grade curriculum. Waddell's results showed no ‘significant - Ny
dlfference between eacpenmental and control groups with respect to
English competence but the experimental group slmvéd-superior
socialization and adjustment. Outstanding results were ach1eved )
when Enghsh-speahng .and Spanish-speaking children were mtegrated.
Should disadvantaged children be group homgenewsly? Waddell's
findings suggest that the answer is "no" and ﬂenderson (1969)
would add additional support to this response. Henderson placed
disadvantaged Mexican American children in three separate groups.
The first group cons1sted of a combination of advantaged Anglos and
disadvaniaged Mexican Nnencan ch1ldren enrolled in a preschool
program. The second group consisted totally of Mexican American -
children involved in a Head Start program. 'I'H? third group con- = -t
sisted totally of Mexican American children wit\h\ no preschool program.

Post tests showed that children in -the experiment:h\l integrated group
™~ Y ’ -
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made greater gains than children in either Head Start or nd: program.
Summation of reseax:ch findings concerning Mexican American
preschools would suggest that bilingual instruction is not superior
to English instruction or Spanish instruction in terms of Yarious
forms of student achievement. Bilingual instruction was found to
be less effective than Englisﬁ or Spanish instruction by one study
of those surveyed. Bilingual instructip’ﬁ was considered superior
as measured by pupil achievement only when compared to programs:with
no language emphasis., An important aspect of bilingual instruction,
as noted in one.‘study, was the success in social adjus,tment on the .
part of Mexican American ch11dr;n involved in such prog—ams.
Research pertaining to integrated —classrocms has shown-that Mexican
Amencan children make gains in achievement, especially when mte-
grated with advantaged Anglos, as compared to those segregated. ‘

\
Finally, it should be noted that these_ conclusions are rather tenous

"because the research completed is few in mumber, very limited in

external validity due to the narrow population sampled and often
chardctérized as lacking in internal validity due to techmques lacking

-

“ NON-EXPERIMENTAL PROGRAMS

H

L)

"Eduéators concur that the major anpl;asis of ’preschoolf
curricula for Mexican American children needs to be language
development.' (Brussel 1968, p.85) The majority of programs havé
adopted this viewpoint and lean heavﬂy toward bllmgual education.
John and Horner (1971, p. 13) comnent on the wave of bilingual

r ’
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programs by Stating,

"Some educators who doubted the wisdom of

_ teaching children in their native language

- madified their attitude after the publication
of the Coleman Report. The Cqleman finding
that 4 positive self concept is a crucial
attribute of the successful student has con-
tributed to a re-evaluation of the role of the
minority child's langyge and culture. Bilingual
education is now enviSioned by an increasing
mumber of administrators as one aspect of
programmatic endeavors to increase the self

.respect of children who are not part of the
'mainstream’ ."

-

- Some program implementers have elaborate&'upon é lal_iguage emphasis

‘by including an affective or cognitive orientation in their curri-
culums. The most cqnpléx programs are those whose curriculums
include goals of language competence along with both affective skill
"development and cognitive skill de.veloment.

Due to the high rate of first grade.failu;—. émong Méxican \
American children, Harrell (John § Horner, 1971) and Frazier (John

§ Horner, 1971) deslgned a curriculum consisting of those ':English'
words necessary to begin grade one. Upon comp%e‘tion of the c\urri-
culum, pupils were to be able.to commnicate and understand iﬁs_t}'uc-

tions given in first grade. Frazier's program devoted two hours of

tr: four heur summer day to language instruction. Harrell utilized

smllagréup, more individualized 'ixis/tfruction ‘for a nine montk program.

Of those children participating in Frazier's summer program, seventy-
six percent were promoted to second grade at the end of first grade,
Promotion percentages in previous years averaged eighteen percent for

Mexican American children.

@
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Two other studies used the acqulsltlon of a specific Engllsh ¢

{

vocabulary prior to first grade as their obJectxve. Poulos (1959)

" working with ‘193 kindergarten children had as his objective,

the teaching. of 620 frequently used English words and sixty-three
common expressions. Differing from Poulos only s,lightly,, Sister’

Jean-Marie's (1965) curriculum objectives included 600 frequently

used words and sixty common expressions to be acquired by her pupils.

In addition, both programs attempted to help children speak in

complete sentences and orient themselves to school life. Ninety

percent of children from Poulos' program did achieve promotion after

their first year-in school and Sister Jean-Marie noted a signifi-
cant gain for all children in her program using theé Metropolitan
Reading Test. . -

"Initiating a child into the school routine in his native

" language enables him to meet the difficulties of the first year

under the most favorable conditions." (Manuel, -1971) There are -
fou_r well-developed 5£1ngual programs ‘discussed in the literature
which adbpt this vieWpoint. The .first of these is the preschool °

program of the Good Samantan Center in San Antonio, Texas (Brussel,

) 1971). The program has separate classes for chlldren three four,

and five years of age. Within each of these classes, children -
are gro'uf;éd according to ability.‘ Classes for three year olds

are taught only in Spanish the first half of the year and are
taught in Spanish eighty percent of the time during the second half
of the year. Fifteen minute formal English and Spanish language
periods oe;e conducted throughout the &ear. Classes composed of
four andfive year old children have formal English

\ o
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t
andrformal Spanish language periods for twenty minutes
each. These language instruction periods are conducted in a
Bereiter-Engleman mammer. A 2,700 word list have been developed
by the fuur _pr.ogram design specialists and sorted by content units.
The teacher then structures het lessons around these units. The

. &
units are presented in a unique manner: if the concept is a familiar |

/ .

one to the children, it is introduced in English; if the concept =/

PR

is unfamiliar to the children, it is introduced in Spanish. .
Another element of the prqgram is ;tmcmred to dévelop commmity-
_school mication. This is done by means of a man and. a woman
living in the local neighborhcod who serve as both aides in the
classroom and as liason between parents of children in the pr#gram
‘and the staff conducting the rrogram. o f' .
The second bilingual program to be discussed in the Follow
Through Project and Corpus Christ, Texas (John & Horner, 1971).
K:mdergarten chxldral are instructed first in Spanish and then in
Enghsh. In grade one and two, mstructmn is bilingual in language
arts, art, and music. Students are grouped according to profi-
ciericy in English for-math, social studies and science, T’heyr are

instruction in English for these subjects.

T~ "The Applied Language Research Center (John § Horner, 1971)

in E1 Paso, Texag. is als'o' bilingual. Students.in this program

are bus;ed to a language lab for one hour daily. During this hour,
thirty minutes is devoted to intensive oral English practice,
fifteen minutes to pre or pest sessions and fifteen mirutes is

spent in an individual 11sten1ng booth. At the beginning of the

Fd
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p:rogran, hstemng booth tapes_are in Spanish only.. - After a few

ks, tapes are switched to English three days out of five. During

Athé preschool day, teaching is in English during the 1 3 wid
’ Spamsh in the afternoon.

The fourth bllmgual program has cognitive skill developnent

~ as the com;emt for bilingual instruction. Miranda (1968) has
develq)og arr—language{urnculm consisting of fifty-nine English

circles and s:xty-one Spm:.sh circles—to | be used at a rate of three

- per- day tor eight weeks. The Spanish lessons prepare pupils in their
f:u'st language for the ‘context in- -their second language--En&hsh.

- The conceptual :quxs in tnese circlés include spatlal and temporal o

relatmns, class:flcanm ‘and senatmn/ Piagetian concepts are

: ﬂxerefore the focus of ﬂxe:.r English,and Spanish c1rc1es.

The Zapata Bﬂmgual Program ( Gonzalez in John § Homer, 1971) °

- in lmﬂerga;rten and grade one’ conbines affecuve SKi11- development

- with lapguag,e instruction. - Oral langusge imstruction in both

languages is mmplemented with dranatlcs pantomine, puppets, etc.

) S to further the child's socialization and concept of self.

Ott (John § Homer, 1971) and Swikard (1969) have adapted
the:r goal of language skill development to mclude readmg readmess.
Ott's,program is longltudmal and -includes children from preschool

_to grade four. The goals include che development testing and

refmmg of a cuxnculmn in language and reading suitable t¢ the
noeds of Maucan ﬁmer;.can children. Skﬂl developnent in Spanish

e Il i
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‘Spanish language in the classroom is not sufficient in itself to

-12 -

is in  4¢ as a continous and ongoing process. The pupils move
progressively through learning experiences according to their own
developmental rate. T | _

| S;rikart. (1969) designed a’ curriculum fdr mirsery, ki_nderg;rten
and beginning first grade migrant chi—ldrent The goals are behaviorally -
outlined according to initial reading instruction activities.

Language patterns difficult for the migrant children have been isolated.

The two main problems of reading readiness for the Mexican American — — -

child, asdetected by Swikart, are compre meaning of words and

- articulation rhythm of English. The program, as published, is
B 5

well organized and develo;mentall;' sequené\ed.
Clark Knowlton has observed that, "Those educators developing
new bilingual programs should note that the instruction use of the

improve the education of Mexican American children and that a new
curriculun must be devised with cultural as well as language
requirements." (Knowlton, 1966, p.4) In keeping with this

- viewpoint; several studies in the literature have developed

curriculums including aspects of the Mexican American culture.

While it must be kept in mind that several of the programs

discussed above contamed additional elements in their curriculums, they
were generally de-enq;hasued and less tlme was spent in their develop-
ment and instruction than is the case in programs to be discussed. ‘

Larick's (,Brusé.el, 1968) St. Paul Episcopal Church in
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_ Brownsville, Texas, Rock's (Brussel, 1968) West San Antonio Heights

gy

kindergar_t;gn in San Antonio and Jone's (Brussel, 1968) preschool program
‘ in San Antonio School District are all progﬁmg with a "total = .~ ,. S -
child" emphasis. Goals. they have in common include helping children

learn their first language better while simultaneously obtaining —

a coo%dinati_animl of a second language, preparing children for .

ent;'y J'fnto_school by. giving them reading and baéic math conéepts,

introducing children to experience out51de their nomal environment

with b111ngua1 vocabulary of each experience, appreciating lmowledgaﬂ

_of their culture, strengthening physical and motor skills,

expandmg cognitive horizons and invelving parents. Many other programs

have mentioned parent involvement but rograms in-this section

view parent involverient as a specific goal of their curriculum. -

who commented that, '"The greatest obstacle to a-successful solution
of some of tﬁeé;e programs is the tendency the t};;Anglo-Alnerican
administrator to assume that his goals, values and attitudes are
shared by the Mexican American. Until program :imi:laneriters are .
willing to develop programs within the cultural framework of the
Mexican American, their programs will contimie to have little
impact.' (Knowlton, 1971, P 1'}4) _‘Nedler'S'prograﬂl, however,

incorporates such obj_ectiveé as providing children with an oppor-
" tunity to both compete and achieve. In addition, attention is

1
-




B B : - 14 -

-

Ve

directed to long range goals and a future time orientation. These

attributes run counter to the Mexican American culture. Generally,

the Mexican American enjoys the/present and does not worry about
the future.

! w,M o gt o A S,

“This disposition is closely tied to his religious

£

beliefs and total view of destiny. Because of a being rather than

Y

doing orientation, the inculcation of a desire to compete and

e S A L

achieve ould produce an internal conflict. For this reason, the

goals of Nedler's program are in dishgrmony with tha-ﬁMexican

American value system. Other programs reviewed gradually assist o
: - I
i each child bridge the .gap to the Anglo society with understanding .

o [ R A T

_ and appreciation of the Mexican Amerzcan culture as a basis for
gammg the Anglo tools of language
Two well known prograns in the field of early childhcod education
- that advocate a "total child" approach are Nimmnicht's (Evans, 1971)‘
"New Nursery School" in Greeley, Colorado and Marie Hughes (1968)
Tuscon Early Education Model. Nimicht has incorporated as ;Qart
of the total curriculum, 0.K. Moore's responsive erllviromnent Martin
f Deutsch's enriched mursery school for d15advantaged children and )
o  Maria Montessori's manlpulatory techmques The school has four
main objectives: to develop a positive self image, to increase
sensory motor and perceptual skills, to develop cognitive skills
and to improve lmgtmée skills. Children are‘ gngag_ed in three
hour sessit;ns— daily in which most of their timé is spent in self

directing activities. Fifteen minutes per day is devoted to group
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activities although this is optional. The New Nursery School
7 ﬂ'nilésoﬁh)f is one of self-direction and self-reward. The child is
encouraged and given opportunities to develop a method of self-

learning. e
The Tuscon Early Education model program is for Mexican American
- children m grade;f 6ne througl. three. The objectives of this model
_program are similar to Nimnicht: to develop language campetence,
to acquire skills necessary in the process of learning, to acquire
- ‘ attitudes and behavioral characterisitcs related to productive social
' o : _ involvement and to \learn arts ':'md skills associated with social
~ interaction, transmission of information and scieritific advancement.
A samewhat more academic tone than Nimnicht''s is noted in Hughes®
model. .“Each classroom teacher in the Tuscon model is assisted by
a rotating team of technical consultants. The Fead Start por,tiori

VA

TR

- of the Tuscon Modei emphasizes gross motor skills, sensory skills,
classification skills, skills in using examples and plan following

A A

and patterm recogmition. Kits are prepared for the sequenced
levels of instruction. Stimuli from the natural envirorment and

reinforcement contingency management were used in the program. One i

to one instruction has been introduced because group organizatidn has
failed to develop desired behaviors for some children. This one

N B - - - - ¥ i - e

‘B : .~ change represents the Tuscon Model's adaptation to the Mexican

American culture. Mexican Americans are generally wary of others
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outside the extended family and have not formed or joined many

gt LA

commumity groups because of this tendency. Primarily, friendships
develop on a one-to one bas:.s. The individualized approach now -

o

adopted by the 'I'uscon model is in ‘keeping with the cultural- framework.

R I -~ SUMMARY OF m-mﬁkmm PmGRms ]

Fmdmgs indicate that in some cases acquisition of a spec1f1c
English vocabulary enables a greater percentage of Mexican American
children than normal to progress to subsequent grades m sc:hool thus
‘the goal of basic language progrm has generally been achieved. N
The sequenced, structured bilingual language programs do not
publish their evaluations, perhaps because the purpose of their -
pub}ication; is simply to discuss their curricula. In éeneral, .
theee programs have a defiﬁite time allotment for Spenish and English
instruction, Graduated instruction from Spanish to English is

a format used by most of the sequenced, structured Ianguaée programs.,

N R R

Also, continuation of Spanish either in the form of direct instruc-

tion or as a 1ang,4age arts enrichment feature occurs 1n subsequent

years. Reading readiness language programs extend ;eatures of the
— language programs to readmg readmess activities. The two reading -

R

_;eadmess programs reported herem give -detailed behavioral objectives
to be completed by each child. : |
The elaborate "total child" proéi:exué, have integrated aspects
 of traditional mursery schools, programs emphasizing the affective
donain, :he cognitive domain, programs for disadvantaged children ard
A also some unique features applicable primarily to the needs of
B o Mexz.can ﬁmencan clnldren Those features from the traditional
7 mn'sery sc}mi mclude sazsory and percqmal discrmimtmn, B
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. dwelépnnt of gross motor skills through indoor aid outdoor play,
singix:%g, art, games, nap time and story telling. Portmns of the - -
ectiwe domain programs are development of a positive self .
cbncept, md1v1dua1 expression, self direction, pacmg and self-mlnaf:;on

L of leatnmg Mdsptations from"é"c’é"gm'iav-e—phllosophy includé

e1ther an enviromment where cog:ﬁtlve activites are ‘available for
B thefhiléiomlore, or a more stmcttn'ed small group or even ‘
.a one-to-one instruction mode. " Most programs for disadvantaged -
children devote ‘t:‘une to correct'ﬁnglish use: this is aiso true of
" Mexican Amencan presclwol programs. Other common features include
-food services to supplement defmlent diets and field trips to .
‘expand expenence horizons of children.
The most outstanding feature unique to programs for
Mexicrn Auérican children is the bilingual approach. Rather
tﬁan a demmciatibn of Spanish,as has been the case in Mexican-
American edtiéational’hist;aty, a continucus 'develomeni of the
language and a concurrent mtrodm:tion and develment of Enghsh
has taken nonty Thus, a gradual transition mtc the Ang16
' _world 1s/lp;oss1b1e for Mexican American children.
A ! greater degree of parental mvalvement than is generally i
" incl . ded in most preschool programs is a planned and ‘integral part
of the curriculum and classroom actlvz.t:.es. Educators apparently
are beccmmg cognizant of the atomistic nature of the Mex1can Amencan

. famly and are caynahzmg upon it to desxgn more effect:—.ve pre-
: school programs. — ‘ . ;'
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A third and final unique feature of these preschool programs

heritage. A substaa}tial mmber of programs exhibit this in

™~ \is the awareness and appreciation of the Mexican American cultural

daily classroom objectives and activities. However, it should be

. added, that this one feature is still rather undeveloped and yet

- probably has the greatestpotential for enhancing the Mexican

American child's ability to succeed.
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