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_ABSTRACT

Title: The Learning Booth - Proouct E»c Jatigr Pnpurt . .
: - x .
. Tia 3 i + RN PR 4 W e s ‘\ n .‘,‘ :
huthor: Hicholas Rayder with contributiirs ©oor Joer Sobey, Mardery nakamurs.
Glen Nimnicht and Anne Thodes :

Date: %ebruary, 1972 . t‘{ .i\\ ‘ T
{. Purpose: ) ' 4 ’ ‘. E : '
~ This report describes the °valudt.3r of tne Lzarning Scoth ¢ > "0gram--a aroducf of the
Far West Laboratory. .° . - B
The product is: e ’ - ) T

1. A Learring Booth équipoed Yi'th an e¥ectric typewriter anc staffed by a- -
trained attendant;
. ¢, A sequence of child- pecpd instructions used in the Leasning Byoth;
.- 3. A training program for Learning ooth attendants; and
&, Other related materials . . .

hd -
.

v
* L :
.

-

II._ﬁProcedures:

L]

ihe Learning Bopth prograi: fecuired #he evaluation of two ma‘n ubjectives:

ObJect1ve 1 - Offering a Child an Exper1ence Consistent with the ‘Respon51ve
Environment" Program: The primary objective of the Learning Booth is to offer a’
child an experience where he can learn to solve problems and find answers by him-
self, It was expected that’if ‘the booths operated._ effectivoly, some would camplete
the booth program  reach Fhase V) and thet tge majority (7% would complete Phdse
I1I by the end-of the yesar. In onder to evaluate this objective, information was
obtained from 2454 1970-7] &1ndergarten ang first grade child performance records

from 15 Follow Through distr® ts using the E?C:Tvng Booth.

DbJect1v§ 2 : Providing Training: The secondqpjective was to providé sﬁff1cient
training to enable the user to set up and-operate a Learring‘Booth for young
children. Two approaches to tra1n1ng were tried and evaIUated

The first agproach reqﬁ ired having Senior Booth Attendants from each Follew Throuch
district travel to the Laboratory for trajning. After five days of training, the
Senior Bovth Attendants returned tc their districts to set up a booth and train the
other booth attendants. The criterion £2r meating this ObYEé%IVE was that 80%

Zhe attendants would pgrform a* acceptable lavels, consistent with the respons1ve

environment guidelines and operational procedures outlined in the Guide for Learning

Booth Attendants. . -

The second app}oach *to training was to giwe crospect:ve booth”attendants only the
4quide to see if the guide alone”could provide sufficient information to allow them
to set up and operate a Learning Booth.

. - . w-

IIT. Findings: . : ’ ) ’
Objective 1. ~ Examination of the child perfunnance data showed that for booths in
districts who satisfactorily implemented the program, 917 of the children completed
the year typing at og above Phase I1!. further, 80% of these @hildren completed
Phase I V, and 55% completed Phase V. _ . . v

The criterion for Objective J+as also il by d1str1ctsaw1th ursatisfactory imple-
mentation where Just three-fanghc of the chilgien comileted Prise 1i] {(3-4). In

+ -

f;/ I ' . ]
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. LN the,poorly implemented districis, only 20 of the children completed Phase I11 '

. " . T13-4). Overall, the perforyance of cni:dren v unsatistactorilev Imp enented . ! f
. d1c§r1cts was uonflderab}y Yower than 1n dx:t:}xt: offering a satisfactory booth
exper1enc ‘

_ s . El
. .

v

. The daf’ also show that for wwn"er drtt‘ rhv:uftn, serfoﬂnanfc in the boc‘h is.
dwrect1y related to.the effecf1vcres¢ of the booth attendart, with children who :

L " worked 'with mqre highly rated attendents sro-jnglbijher achievement. This relation-
ship was not found far first grade childrer cegtanl, “dse o the fact that first e
grade achievement was high sirce t:e sicer firsit graders acr '2ve f.n1l phases quicker
+ than kindergarteners% - L . ) =
. . C-Acﬂ1t1ona}]y, it was found‘that compared to orevicus years the 1970-71 chilgd .- .
. L, o achjevement data showed progress in haor th operatioy for ubt‘ kindergarten ané #rst R
.t grace children. Besides two years of experience, *he wain orogramrat’c wariable
‘ . - thought to account”for the progress in achievea ant was *he -enior Pugtl Attendant.
. .~ a - 4 -
‘oL . Lo . . N . ..
A v . Jbjective,2: The evaluatign of the first part .of 92 trairing nrogram was based on °
: i - ghservation informatiog. , - .
. Voo )
. . Sixty observations were conducted at 1J sites by the )rvnvtaburatory obscrver and

82%: of the 60 booths were.judged to be gner&txwg “at.z 'so7 to excellent"' 1dwel,
187 were judged not satisfactory, and only three boo' = woerg judged as’ “poor®.

- El

. _ - Another approach to training wac “undertaken’where the a:euratory hired four 7earnqu :
s .~ Bootn Attendants in a Tocd] school district ard.gave them raly ths Guige for -
_ Learning Booth Attendants for their trainings At the end .of five months, two of - ‘
* the four attendants were operating "excellent" bocths, as jugdged by the Laboratory \
observer, ) . . L - .
> ; ) ';. ) - ) s R .
- . IV. -Conclusions: : o - . ) - . .
. - Based upon the findings, the deveiopere n,ace confidencs in thg Learning Booth §,fj |
p program's ability to meet its stated of jectivhs and reléiase. t as a product of '
: the Far West Laboratory for Educationa: Research and ﬁEVE]OFWEH». : -
. - - * » A .

Nete: Additional Research on the'! Learning booth is 4ndi rway. #Freliminary analyses
.. and _findings are printed in & saonraf% revart. These efforts are summarized
HE]W' . . M s -

I. Learning Booth Performance and Subsequ gt Reacing Ability - Learning Bogth achieve- - '
, ment data was ana1v2e; in conjunctisn w7 th firsi-grade rsading scores for 65
'i!; : Follow Jhrough children. The. Learring vsoth experience ‘accéunted for about 135 p
. . of end of first grade reading, scor€s oaver and above 1nte111genre test scores. ! -
' Although modest, it was felt to be a ncfawcrthy contribution given the restfictea . .
natur~ of the ¢yiterion 1nstrument anag t'a time lapse. between bocth trairing and :
: i subsequent reafling assessment, . ) . o
- . . '
2. .A Measure of Intelligence and Suoseg.ont .azrrning Bootn Performance - he JLIav
tionship bLetween Learning Booth achievermeni and stores on four subtests™of the
Wechsler Preschool and Primary Test of Intﬁiligence was investigated for 26
kindergarten childrea. "The correlation etween WPPSL scores and time spent in . !
~ + the booth was .14,-suggesting Wittie reda’iinship beiweer these variables. The
. correlation begween WPPSI scores a1t fir -1 phase carrieted was alsn regligible.
3 The notion was advarced that Leavning "-.th pariurIvze, becaase of. Lhe mature of = - . /f
. - the Learning Bcoth experience’, s a Gou: 1 dex of & Jhidd's Tearning ability.

Q T' . | * . o ) . V )
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A, Introdugtion

. . > )
. ' CIVISION IIT .

THE_LEARNING BOOTH - PRODUCT EVALUATION REPORT "

-

PART_I - THE BRODUCT

This report describes the evaluation of the Learning Booth program. As a . °
H s . » b k4

result of this evaluation, the Laboratory is t#eleasing the program as -a product

"

7 of the Laboratory. In its current form, the Learning Boothfis designed.primarily

for use with four-, five-, and Six-year-oid chiidren. . -
. 3 . -

B. A Sh°ort History é}the Product

P
' .
P . S

In 1963 Omar K. Moore defined a responsive environment as -one that satisfies
. /

the foiiowing conditions ) - f
It permits the- 1éarner to explore freeiy
It informs ‘the learner immediately about the consequences of his actions

It is.self-paging, i.e., events happen within the environment at a rate
determined-by the learner.

it permits he Jearner to make full use of his capaCity for discovering
relations of various kinds. .

I¢s structare is such that the Tearner is likely to make a series of
interconnected discoveries about ::f physical, cultural, or social world. 1)

\_/
N s W=
: S A

-

: Moore iabied such an enVironment ”res nsive" and proceeded to bUiid an educa-
tional experience for xagng\“ﬁiidren that incorporated and encouraged these princi-
pies As the. center of this experience, Moore and an.engineer from McGraw Edison
designed a speCiai typewriter, "a computer- iinked machine that could be easiiy pro-
grammed to respond to children id a variety of ways. The machine bécame known as

the “taiking typewriter" and was the cornerstone of Moore 'S Hamden Haii Country Day
School for young chiidren (ages 3 to 6) iocated in Hamden Conmn.. In his school,
Moo:e used one computeraassisted booth operated ”offstage“ by a booth attendant. He
also used three booths with electric typewriters and booth ettendants wbo responded

te children inside the booth 'Children in the school were invited to go to ohe of

ip Moore, Gmar Khayyam, "Autoteiic Responsive Environments and’Exceptionai Children,"
Responsfve Enviromments Foundation, Inc., 20 Augur St., Hamden Conn., Sept: )
1963. - - .

F

.
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the typewriter booths and they went or‘didaﬁot go as they chgse. When in- the

: bopth the child engaged in a variety of deveiopment skiils duch as speaking,
writing, iistening and reading » ‘ _- )- . . )

. - L
“ i . - N

&...

In 1§64 G]en Nimnicht started the.New Nursery Schoo] (NNS) in Greeley,

s hY

_Cotorado, for three and four-year d1d children from iow-income homés 2) . After

-

T

3v1s1t1ng the°Hamden schoo] observing the booth'and discu551ng with Mbore the notion
~

.

of a responsive environment Nimnicht was conv1nced the approach had merft Conse-

queot]y, as‘gart of the-NNS operation on2 of the: maJor concerns was to test.

}the responsive’ env1ronmeht typing or iearning booths. Initialiy, two booths were
~

set up for three and four-year old children, ‘At this time it was not posSib]e to
v

use the computerized typewriter because it was not avaiiabie ! Hﬁpn it bacame

available, it was not used b cause of its expense (about $30,000 at that time),

. . : ’ ) PEUCTE. o
which priced it out of mogt” educational market?. o

» N - M b

After three years of experimental work at the New Nursery School, it-was con-

c]uded that the booth experience was fot particularly valuable for the three-year-

o~ =

old children in-the schopl; the achievement of five-year-oid-chifaree:gho had two )

&

years of experienced in/the booth could not be distinguished from that of five—

year old chiidren with one year of booth eXperience.‘ The* booth -was, however con-

H

Cludéd to be successful fgr four-year-o]d children
P .

r

In-iggé 15 communities contracted with the Lahoratory to offer a Follow
Through brogram for five-7. 51x-, seven- and eight-year-old chiidren._ Since the

Learning Booth was successfui with four-year olds in the NNS, it was felt that it

P

might ¢1so be-a valuable experience for kindergarten and first-grade children.

] -

Z) Nimnicht,(Gien et al, "Interim Report: Research on the New Nursery Schooi "
Colorado State Co]]eg , Greeley, gelJorado, Dec. 1967. For a more compl )
description of the Responsive Model, its objectives and procedures see:
Nimnicht, G. et al, The New Nursery School, General Learning Corp., Early
Learning DiG’%ion N.Y., 1969. "

e



ST _ The product consists of:
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e ' Extensive development of the Learning Booth was: undertaken. It was fieid >

_ < Boeth,

tested in each of the 15 Follou Through communities during the 1968-69 1969-70,

. and 1970-77 schooi.years. This report describes tge field testing of the Learning

2
’\
_ v ..

s *

- * The Product is: ', v

C.. ‘A Clarification of the Product ' - ' o S

»

%;1 . 1. An eiectric typewriter with a foot switch

AR 2. Suppiemenf!ry materials:

f.
- ] “
-3. A Gufde for Learning Booth Attendants. ot

+ e.

';, -t 1. A Learning Booth equipped with an electric typewriter and staffed by a

. 2. A sequence of chiid-pfced 1nstrﬂctions used in the Learning Booth aﬂd ) . |

) 3 A training program for Learning Booth attendants

<

trained attendant' ’ . .

-~

.. |

Y A .+ .

-

Chalk board R ' (&‘/
Magnetic' letters and magnetic board . | , ? 4
Durre]]-ﬂurphy Phonics. Practic Program

Phonogram Matrix cards ' ]
Asetofcmdgqms" ' . o ‘ .

Record keeping forms; - R ) ¥ .

: ¢

[ 4 ) .
How the Produci Functions .o S . a

In each. kindergarten or first grade in schoo! districts which do not have

kindergarten a booth-attendant:asks a chiid two ‘or three times a week i% he wou]d

like to "pigx with the typewriter " OIf the child spys "yes," the attendant takes

_--him to a booth equipped with an electric typewriter and other reiated materials.

\ " The child is ailowed tOéplay with the typewriter for as 1oﬁg as ten minutes. The"

Yo

’ Y ’ . ’ =
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* to the child by naming- the symbo]s he strlkbs, such as "X, A, Y, M, B return.’

The child will move from this f1rst phase of Free Explorat1on to typing a letter

that is shoun te

own choice, then to typlng stoﬁies he has composed

N Learning Bogth Ac%ivitiés o .

LS
.

¢ The rules that guide the booth activities. are:
1. Anyiime a child asks'to leave the booth, he]pay do so. -
2. ,An§21me a child asks to play in an'earlier phase, he may do so.-

3. Anytime a child 1nitiates'eonveisation. the booth attendant responds

£

but ‘the attendant does not initiate conversation.’

4. The booth attendant asks a ahtld to type only once a day. If he

'sagys no," the attendant does. not ask agam If the chﬂssks to
'y
- //’“type Water on, he may do s0.

IheﬁLearnwng Booth games have been divided intv five phases:

Phase [ - Free Exploration _ - : e

-

The ¢hild - plays with the typewrlter while tiie booth attendant tells
him what he is doing and the typewriter shows him what he has done.

As the child:-strikes letters, numbers, and punctuation marks, the
attendant names them. When-a child hits mdre than one key at a time,
the typewriter jams and is turned\off by the attendant using'an (%
electric foot switch. _The child discovers, therefore, that the type-
writer works only when he strikes one key at a twme Ag far as the
youngster is concerned, he is not Tearni‘ng the names of Jetters,
numerals, and punctuation marks, but he 1s learning to associate

- _abstract symbols and sountls.

i

Eventual]y, *he child progresses to typing words of his -

.1 ®LLKKKJIHES

. A - ‘ i * . i - )
-child begins in the booth by exp]oring the typewriter while’ the attendant responds\ <L

2

A child 15 ready to move from Phase i C{Béégsooﬁﬁﬁﬁﬁﬁﬁj,,?77_,y
X 4 Phase Il when the booth attendant JLLKJJJHYSISFFF

can answeryes to these questions:
Has the child been in’the booth at
least three times? Does he usually
type one key at a time? Does he use
the return kéy correctly?

:P00091 1K, MINJUHNBGTDS

N, LUK JHYHUYTTHHHAMN, , . 72
<PPOK N VBCCC
N

§ S¥NBSVCCXZAQQWWSXX "

?? K JUYYY TT  FFSYYHHIY JJ
HO R VRN R A , KI1UY FFO 7.
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J . ) 1 - :
b = o ) . )
o : , Pha.e 11 - Search and Match ‘ ‘ ‘ 7
_— — . . . i tic '
.o Step 1 In Phase II the child matches letters on the keyboard with magnet :
- B ' and printed letters. In ooth steps of this phase, the typewriter
’ ' remains off as long as the chiid searches_for the detter shown by the ¥
E " booth attendant; the attendant turns the. typewriter on as the child .
N : types the letter. L -
. §£92~3».3329]gtgzyPgifﬁu;ér??kﬁi e o e | JuUJ009U4IUI4T000000000000000 *
.o . " and the child searches the keys td>  § PPPRPPPUMVMVNNWKAWNAN YWYV IVUY
’ match that .letter or nuheral. The UUULLLLKKKKKSSS53STTTTIIIIIIY
y - . child leams to match correctly . L YYRRRRRAFIIILLITLI111QQQ6S
- biFauge t.e s’ﬁﬁﬁron?r :2 coggect : QQIQQQQQAAAANAANAZZ 2227222 XXKXN
. o= S fehe - Tespone onty o €0 NNNNNNO000O 4444
- - = 3 hd
L ‘ » "T‘ 1 - .
- . Phase III1 - Discrimination - - - . .
. " Rhén a child matches fost letters and numerals in Phase TI, Step 2, i
- ‘ he is ready for-Phase III. .
2 - - Step 1- In Phase III, Step 1) the child discriminates between two or more )
4 : . letters on cards which.are shown to him. The booth attendant names -
‘ , E . one of the letters and the child must decide which letter to type. :
., + The first cards show letters that look very different, for example
= € and X. Later cards have letters such as P and R, and finally there )
i are letters that look and sound alike such as C and G. Thus, the task .
o ' * . ‘gradually becomes difficult. \ BN - -

Step 2 "In Step 2 of Phase III, the child matches capital letters with their
i corresponding small letters. The booth attendant writes one to four
capital letters across the tep of a chalkboard and the same small : s
. letters across the bottom in a different order. The child draws a .
-line from each capital to its corresponding small letter.

iy il

w
»

*

Step 3 ‘Cards with capital and small forms of letters are used in Phase III, =
Step 3. The child learns-to use the upper and lower case keys. : ’

A

© Step 4 The cards in Step 4 have only small letters printed on them. The child
. "must.find the corresponding capital letter on the typewriter.

PS006670

TiKJJOelertyuiobp;.,mnbvcxzuqqZB

QQSIRTYKKI IUUYYTTRREEWNQQ233455
JRTTYUUI00P : LKUHGFDSAQ233455667 '
 JBOWNANNNNWNWE AN wwmwwAAAAAAAAAAAA /nbVCXZAQWERTTYUIOPOQB 2654 32QA2 L
. ~|oadoacaaoecaaannaaanBBB383558 ZXCOUBNM, , . 2" : LKJHSF DSAAQ23445 T
bbbbbobbbbbbbbbbbbCCCCCTCCCLLCE TTT778990PP::..,, ,MMMNNSBYVCCCCX :
. . t':ccccccccccc'ccccccccccccccccccc ., - |
22222222222222222222222222222222 xcvxswouzkypmh jltbadrghignebo
VRN i iiiiiiiiiiiig boxhbad cap . '
i 1 Joel HY Hanhon FFfTttdd . ’ .
5SSSSSSSSSS,SSSSSES'SSSSSSSSSSSSS D -

12112212222222222222222222222222 o . ' ’ ;
AAAAAAAAAAuuuauuaauqaauauuaaau -
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Phase IV - Words and Stories
T .

» - Tike to type a word.

In Pha,e IV, the booth attendant beginé to ask the c¢hild 4

If the child doesn't know what a we:
told that his name is a word.

L

3 Lot

.t

When the child recognizes eight to ten-words, he is asked if he would

¢ like to write a story. As the child tells the story, the booth-

attendant prints it, reads it, and tells the child

story if he wighes.

AWXCDV{JTThe boy was geing out t
2 play- on o0 roiny day but he d

étdnt iave anything to wear but
swethers he clirbed over th;’feﬁce
and another fence then nhe was i
in the olaygrodnd there was no on
e there exgept the teacher agnd th
e the orincipal.

. Stery by Jset 7

1.

" Phase V - Classroom-Related Activities

+ ¥

.

-

.
=

he is
When the child tells the booth attendant
a word, he prints Yt on a flashcard and lets the child type it using
c%pital and small letters carrectly.

hé may type-the ~(

|2 F4F567890 1 QWERTYU I OPAWASOF GHUKL :
ZXCVBNM, . 723 54678301 ASOF GHJKL "2,

We heard a book obout—the three

Tracey H. -

IXCVBNM, . 7234567890ASOF 3HIKL : "2xc)-

-

little pigs the and. } o 1.

v 7 . v

¥

1

Step 1° in Phase V,ZStep 1, ,the child is prgsented with Durrell-Murphy.cards,
’ One card might show a picture of a cat and the wor@s "pat," “sat," and .
"cat." The,chilﬁbtypes the word which best describes the picture.

Step 2 Step-2 is a vafiatign of s 6ry=writing in which the child writes a
" nate to a friend in the clfassroom. .
. Step 3 “Step 3 is word discrimindtion with ﬁhonogfams.g The child sees a-lard
containwng a phonogram matrix~such ds-the following:
' - “. S
. : \.
L map rap tap .
mug. | rug | tug v
~ ’ 3 X L -
+ ’ {}”
. : man ran tan -
. . K3 AY

One word is covered and the rule is for the :hi]d to type that word.
_ In the above phonogram, che child can discover what the word is if he

™ notices that the beginnings are the same in each column and’ the

«  éndings are khe same in each row.

A



o

. o e
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Step 4 1In the last step in Phase ", the ch11d brings a book to the booth which
the attendant reads to the cbild. The child is given & chance to read
the words he kngws and to type any of the words from the book. :

-

Tommy thought he was JUST right.
h234557890q wertyusopo;dfgh;kl ! His legs were long enough to

Jhis'is 3george. He lived with his reach the ground. And his head

3

y :;;endt the man whth)fhe yéllow - was as-high os his cap. ' i .
- — = T Tracey H. ‘
- ". ‘ - ,‘ .
- D What Can_We éayfAbout This .Product? ) ' .2 '
Strictly.interpreted, any statement tﬁat goes beyend a careful summahy of X . %
what is reported.in the Evaluat1on sect1on is, genera1121ng beyond available data - . . ST

It has not been possible. to, approach a random sample-of any ciearly def1ned popu-

e

lation of potential users that could be used to make general1zat1ons about the

effectiveness of the program to thé broad educational community. The Laboratory

£
accepts the respons1b111ty, howe\er of making reasdnable statements of what tth, S

L3

developers believe can be said about the product. - =, ' . : -

¥

- * : \

We can make the: following statements with considerable confidence: ‘
1. Given the‘presence of a Senior Booth Attendant trained by the Laboratohy

: *and satisfactory booth operation, three-fourths of the chi¥dren after a

~.

~

nine;month experience will be performindéabove Phase 111 (3-4).

4
3 L [

. 21 With the support of one Sen1or Booth Attendant tra1ned by ‘the Laboratyry,

-

80% of the)Learn1ng Booth attendants in a Learning Booth program will be

operat1ng booths in a satisfactory manner.

.

s

3. The Guide for Learning .Booth Attendants can be used alone as_ a trainin§

instrument for Learning Booth attendants. When the adults are selected E

as attendants. on the.basis of theiy desiPe to work with children and
they make a concentrated. effort to implement therprogram; those adults

tra1ned only with printed mater1a1 could in1t1ate and operate a Learning N \'!,

Booth ~ 7
AN . # : . .
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| PART II - PRODUCT EVALUATION : d ' Q
Bw| ? \ ‘

A.‘“ObJect1ve I - Offering a Child an éxperience
J -

&

4 i

s -
T * in whi¢h“he can learn to solve problems and find answers by himself; ingwhich he

]
Jcan discover relat1onships orfand rules; and iwhich he can deveTop an attitude

that encourages problemqiolv1ng A child who depends on h1mse1f to learn has

learned how to 1¢arn. . ) e g

/

The orimary objective of the Learning Booth is to offer a child an_experiehce .

¥

- . . > - * -
Mcst problems presented in the booth are related to reading But teaching -7

AK,

BB [ -  language development sk1lls that lead to readinq and writing is not the purpose
of the booth. If a child learns to FEHd\and wr1te while he is learning to so]ve .

4 - problems, that is a bonQ§.

Criterion Statement

L) . )
During the first two years, no criterion was,set in terms of what level of .

performance would indicate success of the pro;ram.f There was more concern with

- t .

L the nature of the learning experienzyf However, on the basi$ of previous data,

. ‘ in the third year we did expect, if the bcoths operated effettively, some -

children would complete ‘the booth program (reach Phase V) and that,the maJority
(75%) wdﬁld end the year coﬁ\Tet1ng Phase III.

AY i - -

*In terms of specific sk111s, complet)ng Phase IIT would mean that the child:
x s

has learned that th/Ftypewriter only works when he str1kes one key at a
‘t1me, )
b. has discovered the purpose of the "return" key, -
C. can match most of the.letters, that is, when,shown a letter he can find
it and will €ype it,
d. has discovered the rules for dascr1m1nat10n,
e. can-discriminate hetween a majority of letters, that is, when he is shown
o letters and the booth atfendant names one of them he finds "the letter
o) the keyboard and strik

o f. cah%olve a problem 1nvolv1ng elfm1nat1ng known responses, to arrive at

..y - an unknown- response,
-~ i g. can associate the capital \and lower case forms of most letters, .
h. has discovered how to use the "shift" key.

. - S
. [y




Findings
Child Outcomes o ) Yo .

‘Information_to satisfy this Oojective~i Wwas -obtained from'2254_1970-71
s kindergarten and first-grade chi]d—performance records from 15 districts. ?irst, .

distr1cts were grouped to reflect the qug}1ty with whlch the Learning Booth had

been'1mp1emented :
e &

Group I reflected satisfactory 1mp]ementation by nine d1s§(jcts and was

- . character1zed by the fo]]ow1ng

. Booth operated from beginning of- year,

. _Physical environment of booth layout’ satisfactory.
A11 booth procedures followed.. .
Adm1nistrat1ve support in securing materials f booth. hirfng
personnel, and arranging for scheduling and/or| -
Enthusiasm by booth attendants to operate booth“and ma1nta1n booth
training procedures. .

’s

Group II representéd unsatisfactory imﬁiéﬁentation by four disticts and was .

‘characterized as- follows:
a. 'Booths operated mo§t, but not all of sch001 year,
b. Some booths in district were in unp]easant locations--with poor .
facilities. and/or
c. Most but not all booth procedures-followed and/or
d. High booth staff turnover, consequently much time spent in retraining
booth attendants-

Group I1I reflected unsatisfactory, poor implementation by two districts. L’)
The characterist1cs were: g \

a. ' Booths” operat1ona1 a sma]] part of year due-to organ1zationa1 problems
. or theft of equipment. - . . /
Poor physical facilities. /
Poor local training, consequently booth orocedures not followed and/or
No administrative support for bdoth program. -

- -

3

\'. .
We stated that.weégould determine the product "acceptable” if three~fourths
of the children participating in satisfactory Learning.Booth operations completed.

Phase: I11. .




 That js, in addition to skills Tisted above; by the end of the year 55% of the:

The-evidence satisfies the stated criterion and our expectations. As shown

in Table 1 and Figure 1, for booths operétfng*{n a satisfactory ménner, 91%
o i . :

of the children completed the year typing at or above Phase III, Steps 3-4.

Further,.80% of the children completed Phase IV, and 55% completed Phase V.

children in Group I districts had experiences where they did the following things:

‘a. type words and stories,

b. use Durrell-Murphy cards. One card might have a picture of a cat and the

words "“pat," "sat," and "cat.” The ru]e is for the child to type the
correct word “cat." _
type notes to.a friend and read that note,’
Jiscove, ‘rulegs ih a phonogram matrix game, -
. .identify and say words he recognizes in a storybook chosen by the child
- and read by the booth:attendant. .

[ 3 =Wy o)

.

The cr1ter1on for Objective 1 was also met by Gnoup II districts, where Just

“three- fourths of the ch11dren cnmp]eted Phase YII As shown in Figure 1 per-

formance of children in groups I1 and I;I is rons1derab1y 1ower than districts

-

offering a sa;1sfactory booth experience.

Only 40% of the children in Group TII completed Phase.ﬂll Steps 3-4 and

about one out. of ten completed a{i_the experiences offered in the booth.

’x

e,

ot




W

"~

Table 1. PERCENT OF KINDERGARTEN AND FIRST GRADE CHILDREN HI:IQ OMPLETED

EACH PHASE AT END OF 1970-21 FOR THREE LEVELS OF BOOTH IMPLEMENTATION
A ‘ T &

3 ¥ ]

r I . Il .o I3 4 IV v
) Figure 1, PERCENT OF CHILDREN IN THREE GROUPS
’\\ COMPLETING PHASES AT END OF 1970-71 YEAR
N .

~

A%

7
i Percent Completing Phase
‘\\ Number Number . -
. S Group of - of _ ' o
Lo Districts [ Children| I JIRF|III|IRI*}IVYV
' - ’ g ‘1-21 3-4
\ :
I. S: tiséactpry ) 9 1549 100 {99197 |91 |80\ 55
FI. Unsatisfactory 4 714,4 Joo [98 | 54 75 |59 | 39
» | I11. Unsatisfactory 2 191 1100|9678 40 |21 |13
- (Poor) o : 1 .1 .
1 : "‘ N
TOTAL s F 15 2454 11 4113 |13 (22|47
- 7

—

\m‘

-
~
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shows ‘dramatic progress in booth oper%ion for both kindergarten an& first-grade

" children (Tables 2 and 3).|

A

-

s
i
i

-

N N 1 T . .
1970-71 Compar‘gd to Preyious Years N

A comparison of 1976-ﬁ child achievement data with the previous two years

-

.

N,
\

" Table 2, PERCENT OF KINDERGARTEN CHILDREN COMPLETING BOOTH AﬂiIEVEﬁENT

-

s

-

PHASES DURING 1968-69, 1969-70 AND 1970-71 TABLED AND GRAPHED

LY

AN
v
5\

i Ck . Percent:Who Completed Phase
\ | Year Number ¢ =
. , 141 | nQ-2) | figgs-a) | v | v
- | 1968-69 801, |100| 92 |- 68 44 31| *
oo s T y ‘
1969-70-1% 1308 | 100 | 98 87" 59 37 | 14
1970-71- | 1301 {160 | 99 93 73 56 | 33
%o Phase V in T968-89. )
770 10 200 . 40 50 .60 70 80 90 .
2 - -1
1968-69 ([ TT]T]
1969-70 N '.V -
J970-7'l- I < s -'.4!#
- 0 10 .20 g30 . 40 , 50 T\‘50 70 .80 90- 100
. .i b * R * ~ . .
T —
KEY-: - .
PHASE V_\_ _PHASE_IV PHASE 111 (3.4)

e |y

. PHASE 111 51:2: PHASE 11

1

--;ﬁé -_l]

PHASE I

-

100 -

/i‘\

W
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7 o Table 3. PERCENT OF FIRST-GRADE CHILDREN COMPLETING B0OTH -
. ACHIEVEMENT PHASES DURING 1968-69, 1969-70_AND 1970-71 TABLED' AND GRAPHED
. . . . . . .
) ) Percen{*ﬂho C&hpleted Phase o I
. -1 Year Number .. y - <’
& K ' 1|1 | 11Q(-2) | 1n(3-4) | v .| v
v 1968-69 | 300 |100]| 96 | 91 63 . | 50 | . .
> | 3 - - 1
1969-70° |. 1083 | 100 [ 96 89 - 75 58 | a5
= | lero-n | 1064 |100] 99 | 98- 93 8 | 66
= .. *No Phase V ir 1968-69. ’ ‘
o * ' , : f "y
' 0 10 2 30 4 50 60. 70 . 90 100 ) 4
~ " | 1968-69 ' '

[

: - 1969-70.
: 1970-71

: ' ‘ Of kindergarten children, 44% met the criterion and éomp]eted Phase III in . -

1968-69, 59% met the criterion in 1969-70 and 73% did so by the end of the 1970-71
school year Growth shown bx fif;}-grade achievement is equally impressive: 63%
completed Phase . III in 1968- 69, 75% did so in 1969 70, “and 93% did so in 1970-71.

During the 1968-69 school year, materials and procedures for Phase V were in the

developmental stage; consequently, a child could attain only Phase IV. =L

-
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_Attendant. One booth attendant if each district, usually one of the best
;090

“ . - . _ . -

. ‘ 'S
By the 1969-70 school year, Phase V was developed, and the.initial Learning

Booth manuaL had)undergone extensive improved revision. ’These changes with the

‘year's experjencelof 1968-59 probably account for the increased achievement made

in the 1969-70 school year. " . _ . ' ‘

-~

Besides two years of experience, the main programmatic variable-to accou t

for the progress. Yn ach%evement-between 1969-70 and 1970-71 is the Senior Boo~h

_attendants, was designated as the Senig¥ Booth Attendant. T .

The Senior Booth Attendant was' responsible for the overall booth operation:

/ In this role, the Senior Booth Attendant cou]d overeee the booth operation and

-

W

+

was ava11ab1c to answer directly questions on booth tra1n1ng raised- by booth

attendants or_hdndle problems when they arose. : . .
erdents o g

~
The-lLa ratory asked all booth attendants to céﬂtact their Senior Booth

Attendant if they had qu&xtwns or problems If the qure not ans‘dered -
or the prob]ems not solved sat1sf§ctor1ly, the booth atte s were then to con-
tact the Laboratory During th’/lgyo 71 year, only three problems were brought

to the'Lab s attention; they were handled by written communication,

-The creatign of the position of Senior Booth Attehdant had*inny benefits.
_Problems were haridled on:the spot without delay, If a booth attendant resignegg
the Senior Booth Attendant was able to h.re and tra1n the rep]ucement with a

minimum of delay. The\gua11ty of booth operatlons was improved, and most %mportant,

the Learn1ng Booths operated one to three months. longer in 1970 71 than in the

prev1ous two years.

- ® . — pus !

B. Objective II - Providing Training

The second objective related to the product was to prov1de sufficient training

9%0 enable the purchaser to set up and operate a Learning Booth for young children.

::'v-s




Y\
To satisfy this second:objective,’the booth must be bperated “to satisf}.the . | . - "_
follow:ng respons1ve environment guidelines: i { . .ri\\\
1. It permits the learner to explore free]y ‘ LA /;?.~

2, It 1nforms the learner immediately about the consequences of his actions.

. f3._ It-is self.pacing, i.e., events happen within‘the environment’at a rate O
determined by the learner. ' o ' .
4, It permits the learner to make full use of his copacity for discovering
relations of various kinds.

5. Its structure is such that the learner is 11ke1§ to make a series of

interconnected discoveries aboht the physical, cultural,.or social world.

’
t

Approaches to Training v:; ‘
Two'apnroaches to training were tried and evaluated. lhe first approach :

required having Senior Booth Attendants from each partizipating Follow Through

district travel to the Laboratory for training. After a‘five-day course conducted , o %

. by a Lab staff member, the person referred to as the Senlor Booth Attendant

returned to the district to set up a booth and train a cadre of booth attendants

Criterion Statements ] ) v ///

~ After training, Senior Booth Attendants would be able to set up and operate
aifearnino Booth program. "Further, 80% of booth attendants trained by Senior
Lea ! eas

. Booth Attendant would be judqed to operate at acceptable ievels. consistentfwith

the five responsive procedures listed above and following specific operational

procedures outlined in the Guide for Learning Booth Attendants.

A secoﬁapproach was ‘tried to see if the Guide for Learning Booth Attendants

-

alone cou]d provide suffic1ent information to ali?:\bOOth attendanps to set up,

and operate the Learning Booth.

\ b d ’
. - *




'receg:ive to children would be ab]elto set up and operate a Learning ﬂooth after '

. recj)ving only the Guide. . -

the setting up of a Learning Booth, keep{ng pccd?aie records, apd role playiﬁg

" and operation. The instrument was

to recommended booth operating

T . . .
The criterion for the success of this appraach was that adults who were .

Findings . o .
. / . ¢
Laboratory-Conducted Five-Day Trainin ng Se551ons for Senior Booth -
Attendants r’“’yﬂ . '
In §eptember of 1970, fourteen Senior Booth Attendants traveled to the .

Laboratory for a five-day training session. A fifteenth ﬁis trained by the

-

Laboratory if No‘émﬁer, 1970. The training centered around materials in the Guide i' -

and*iné]uded a discussian of the responsibilities of the Senior Booth Attendants,

the various phases of Learning Booth instructidn.’

- - R .
- * - L0 - 2 —

. 7

"The trainees tnen returned t6 their districts to sét up and'operate a booth,

After, a period of tlme to a]]ow for 1mp1ementat1on each of 'the 15 distrigts

-

operating Learning Booths during 1970- 71 were visited by a Laporatory staff mem-
ber.”rTraveJ to these communities was based on convenience, with districts near

the Laboratory visited first (i.e.., Berkeley, Fresno, Reno, Tacomd). Information

col]ected at these first five sites wa- ¥d to develop an evaluation instrument

that could be used to evaluate sys -t1 ally the qua]ity of booth 1mp1ementat1on
pén used in each of the remaining ten '

communities. .

7

The resulting observation instrument is shswn and discussed in Appendix A.
Briefly, the 1nstrument collects data Jin two areas. The first part deals with thé . d
adequacy of records kept by thi;rooth attendants. From these records, adherence

rocedures “can be assessed., For example, the ‘ :

observer can determine if the children are being.given an gqual number of opportuﬁ%h\

tigs to come to the booth, if children are moving through phases individually
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rather than as a gyodp, if an unusual number of:Fmildren are refusing thgﬂr turn, ©
and if children are-exploring new phases. ' C-

T -~
, N

- -

A o . 1 ¥ !é
A second pagt of the instrumentqrequires a five- to ten-minute observation of
the booth attendant's performance {votrking with a child in the booth. This 7sect1'dnf

_asseses process yar%ables such as whether the attendant.is ailowing for.discovery

learning, resﬁbnding Verba?ly;'offering a pleasant learning environment by not

threatening a.child, using flp& charts, etcf
.Finally, tihe observer rates the overall quality of the booth operation on’a

“poor good-excellent" continuum,’ -

-

i
u«%’!}

- . —
&

™~

. - Observation Data T

Si;t} observations were conducted at ien sites by the same Laboratory
observer. After egsekving; this person also performed a training function, provid- Co

ing feedback and when necessary assistance to improve booth operations. This dual

¥

role allowed for the colleMion of data in a large number of locations with

minimum expense. ' , ; .

By / )
. B ‘ ’ - =

In addition to the obsgrvation daxa, written repoxts of each district's

=

prgress, problems and needs were compiledﬂ These reports were used for grouping

districts by implementation level as distussed previously.

1}

Data on the quality of the booth operation and booth experiences offered to

children for the ten districts observed are summarized in Table 4. -

| SRR T

=
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Table 4.  SUMMARY OF BOOTH OBSERVATION SCHEDULE TALLIES COLLECTED
ON 60 LEARNING BOOTHS ,IN 10 DISTRICTS®

-

‘ ' . Tallies
Hfart of. Instrument 02"?2255 .
Satisfactory Unsatisfactory

D3

I, Récbrd Keeping and- General
.Booth Operation

No Info

%

-

IT1. Observation Information - - : .
In-the-Booth-Performance - - 1 7 L

2% -

- e w = -

- Excellent
4 5

17 21
28 \| 35

82%

A11 8 items on Part [ of the observation schedule dealing with record keeping
' N

and genera! booth operazion'were used and tallies appear in Table 4. Of 480-
possible tallies (8 items x 60 observations), 94% indicated satisfactory operation.

This meant that charts and records were filléﬁ and used correctly; children were

-

given an equal opportunity to come to the booth; -children were not refusing their
turn and were moving ahead through phases at their oﬁn pace. ‘
* “~

On the second part of the observation schedule, four {tems (9, 12, 16b, 16¢

5 M .
were deleted from the analysis. Item 9 (Does the booth attendant ask a child to
che booth when he is uninvolved in an activity?) was not always observable since
the qgierver often remained in the booth observation room and could not follow an

" - attendant into the classroom. Item 12 -(If the child talks, does the bocth




19

A

attendant respond to his talking?) and the remaining two items (If a child has

" trouble solving a problem, does.the booth attendant: 16b - respond to-the child’

7 verbally,? 16c { respond to the child nonverbally?) were difficult to interpret
and.score. Sometimes it was "satisfactory" for an attendant to yespond vertally
to a child and other times it was appropriate for the booth attendant to be silent
and allow for.diseevery Interpretation of these observat1ons is d1ff1cu1t and

g

was not 1nc]uded in the analysxs : :

-

-~

-

were ih the desired cateéories. Booth attendants were following principles and
1 . T
procedures of a responsive environment. .Children were given choices and were

a]lowed‘tb explore and solve prob]ems‘qn their own, Children were being treated

with respect and the adults responded to the children.

The third part of the observation requ1red that an overall rating of booth
quality be made. E1ghty two percent of the 60 booths were Judged to be operating
df;t a "goot to excellent" level. Eleven (1%5) booths were not satisfactory, three
b . .

eing "poor." 3

Booth Attendant Effectiveness and Child BoothlAchievement -t

To study the re]at1onsh1p be tween baoth attendant effectiveness and.child
booth ach1evement ach1evement data for 673 klndergarten ch1]dren and 912 first
:grade children uhose boqﬁb attendant. had been rated by a Laboratory cbserver were
examined. The achlevement data were grouped accord1g9 to the rating given tne
,booth attendant (1= paor.‘? = bé]ow average,‘3 = good, 9 = above average, 5 =
-excelleqt). Tables 5 and 6 présent for each rating category (except "1", as no
"bobdth attendants'were rated dn this category) the percentage of children who com-'
pleted each phase of the Learning Booth. Figureer and 3 depict the relationship.

lbetween booth attendant ratings and child achie»ement. The dath show that for

' - ' : ..

) ¢ :
Jallies made ob ‘the remaining 12 iteins for Part II show 86% of the tallies -
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" .Table 5. PERCENT OF KINDERGARTEN CHILDREN WHO COMPLETED -
EACH PHASE' AT END OF 1970-71 FOR FOUR LEVELS
" OF BOOTH ATTENDANT EFFECTIVENESS
N ’ r ! : ) ) .
A ‘Number Percent Completing Pha'se
prowp - o SRR
/j Chﬂdren I ' I1 1-2 3.4 IV v
“2" Below Average m 100 94 |- 79 47 32 23
"3 good . 95 o | 9| 7w | a2l |2
."4" Above'Average | = 203 100 | 100 | 98 . 8 |66 | 33
"5" Excellent 264 .100 | 100 98 9 | 78 | 43
. : v:‘ ? . .
100 LEGEND:
S G 2 |
p'= roUp " "'
90 - q = Gr‘oup n3u
- a = Group "4"
- = ugn < -
8o F . O = Group "5 )
] 70 F
60 |
5
- 50
20 F
30 |
20 +
10 ¢
L i A : i ' 1 - )
1, 11 1 I v
’ IR W P |

Figure 2., PERCENT OF KINDERGARTEN CHILDREN IN
FOUR GROUPS COMPLETING PHASES AT END OF-1970-71
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‘ ’ ; | ) Table 6. PERCENT OF FIRST-GRADE -CHILDR!:ZN WHO COMPLETED ”.
o ' " EACH PHASE AT END OF 1970-71 FOR FOUR LEVELS
B - OF BOOTH ATTENDANT EFFECTIVENESS
, ’ Number Percent Completing Phase Y
Group - 'Of Tov III III . -
Children I II 1-2 | 3.4 | IV v .
"2" Below Average 106 | 100 99 -1 95 .92 86 74 -
"3" Good 131 100. 99 97 95 77 48 ]
"4" Ahove Average 256 100 | 99 | 98 | 93 | 86 | 74
T “5" Excellent 419 100 | 100 | 99 | 9 |92 | 70
. . |
~, !
100 - -
9 }
80}
70 F
60
1
50 } .
. '/40 - ® = Group "2"
i\ o = Group "3"
- N & = Group "4"
30 p o = Group "5" a
_ -
: 20
-~
E 10 +
= f" A i ' i i
* . : I II II 111 IV v
K ’ ' 1-2 3-3 -

C
Figure 3. PERCENT OF FIRST-GRADE CHILDREN IN
" FOUR GROUPS COMPLETING PHASES AT -END OF 1970-71
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kindergarten children, achievement-in the booth is retated to the effectiveness

of the bootﬁ.ittendant. ‘Achievement of children who worked with attendants who

vr’i‘ﬁﬁaérg\rated in the "2" and "3" categories did not meet the Laboratory's criterion

L4

of 75% comg]eting Phase III (3-4). However, of children working with booth

- attendants rated in the ug" and*"5" categories, 86% and 90%, respectively, com- -

-

pleted Phase III (3-4). Furthermore, booth attendants rated as "5" had the highest

number of children completing Phase V, 114 or 43% compared'tb 33% for "4" booth
§1tendants, 24% for "3" booth attendants and 23% for "2" booth attendan;;. A

chi-square analysis of the kindergarten data was signi?jcant & thé-.001 level. _
The relationship between quality of booth attendant aéd child aqhievémenf is
not distinguishable for the first graders. Over 90% of all first graders com-
pleted Phase III. With such a large portion falling in the twe remaining phésés,
there is little variability to explain with variables such as quality of booth

attendant.

It is possible that if the booth achievement “ceiling" were higher for the
first-grade group, the pattern between quality of booth attendant and child ‘

achievement that emerged from the kindergarten data would reappear.

Development of a Guide for Use in Training

The second training approach was to devélop a manual ‘that could be used °

without formal training to provide information to allow fbfjthe seif—training of

booth attéhdants.

The Guide for Learning Booth Attendants represents the efforts directed

toward meeting this self-training objective. It replaced two earlier Learning

Booth manuals, the edition published in the 1968-69 school year and a revised
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. edition published in the 1969- 70 schoo] year. ‘Data and suggé)tIOns%from booth
attendants who used the 1968-69 and 1969-7G manuals was 1ncorporated into the g
1970-71 Guide. t ST
- o LN

The 1970-71 Guide is well orgeniggdfand complete. The large print and
'spacing make it easy to read. The effective us= uf photographs and art makepitj
7 interesting and appealing. After a sﬁert introduction, the reader is taken step
by step through the operalion of the Learning Booth. This step by step process ié
supplemented by the use of flow cherts. 'Aftericlepr Qirect{ene on how to yse
’flpw charts, the reader is shown a flow chart for each separate phase and can

*

easily determine "what to do" based on the child's behavior..

. Many examples clarify the written material. A section-on "questions most
‘often asked" is provided and a complete list of equipment for use in tﬁe;booth

with costs and ordering addresses, is also a part of the Guide. \\ : e -

Vs

Almost 100 bpdth attendants utilized the Guide for Learninngooth Attendants

t

during the 1970-71 school year. Booth attendants generally praisea it, and even
after written requests offered no suggestions to Laborato persennel for,}mprdve-
ments. The Senior Booth Attendants reported that. they found\the Gu1de invaluable

as a training instrument. y : ¢

In a separate study of the usefulnessrof,the Guide, the Laboratory.tésted 7
the .Guide with four learning Bdoth attendants in a local school district from

danuary until June of 1971. The four booth attendants recefved only the. Guide

for Learning Booth Attendants for their training and were observed by a Laboratory

)

trainer.




v, F P

.Four adults were identified hired, and presentedjwitn the Guide. 7 During the.

fre’&1n1ng f1ve months, they were observed fron five to seven times each, Data.

col leeted ‘on them us1ng the observat1on schedu]e were processed in- the same way as

were the data collected on the ten districts. The. data are presented in Table 7.

Table 7.i-OBSERVATION TALLIES FQR BOOTH ATTENDANTS WHO USED THE GUIDE ALONE
. T e ’y P \ - h

Booth - |  Number of Part I Tallies Part If Talijes QVﬁTallt
Attendant 0bservat1ons Unsat. | Satis: [ NRgUnsat. | Satis. | NR Rating
1 5 7 | 48 |17} 17 33 | 3| 1.8
1 2 . 6 | 4 | 4 lo]| 2 a || 21 |
____________ ’_;__;L_...__.,.;__.;_{._:____._._}..—--——_
3 . -5 | 0. 4 jOf 2| 5 {0 50
"l 6 0o | 48 [o 1 | 66 | 5| 50 .
A &2 | Combined%| 10 | 92 |1 | 30 58 111 2.0
384 | combined | 0 | 100 |0 2 9 |al 50 |

1 As .shown, booth attendants 1 and-2 were not operating sat1sfactor11y while ;
) attendants 3 and 4 were. The explanat1on is stra1ghtforward Attendants 1 and 2
had personal problems at home aﬂ\Apoor previous empldyment records Consequently,
they found it difficult to fjnd emp]oyment -The pr1nc1pa1 selected these peop]e‘
in an attempt to offer them emp1oyment'that might prove helpful for their personal
dévelopment. Unfortunately, poor job performance continued. Although attendants
1 .and 2 could comp]ete charts*and records dn ch11dren, they did not operate the
booth sqtlsfactor1lyf Records in one booth which were completed correctly, 1nd1—

%

'gﬁ - ;r. . .
cateu that onh the average onty three chi]dren'per day received booth experience.

Also, although booth attendants 1 and 2 had ev1dent1y spent some time 1ooking over.

the Gusde, they possib]y hadtrouble reauing it or understanding its contents.

They were not faniiliar with the procedures for performing in the Learning Booth.

- ~ A

o
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This was reflected in Part II of the observation “schedule which sﬁoweq that 30%
of their tallies were in uggétisfactory céfegorﬁe;.. -

%

"Attendants 3 and 4 were selected because they had shown interest in working
5

with childreén by volunteering in classrooms. They were also observed workiné

with children. They were' wafm and friendly:f& children and could interact with .
children on a personal levei.

L 3
. .

Booth attendants 3 and 4 had no trouble following booth procedures. They{\
knew the material in the Guida and operated, consequently, excellent booths (see
Table 8). In the opinion of .the Lab expert in charge of booth training, booth

‘operations in self-taught attendants 3 and 4 were comparable to excellent booths
\ . .
resulting from Laboratory-conducted training.

From these data one cannot make generalizations. However, the experience
indicates that the two adults who were interested in working with children who - -
could read the Guide 3§d who could interact with children in g positive way, were

successfhl in using tne informatioh found in the Gujde to set up and operate a
Learning Booth.

o o

25
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APPENDIX A

[

The LéarningﬁBooth Observation Schedule and an Explanation of its Content

» N '3

The Lgaknipg"Booth'Observation Schedule is given on pb. 28-29,

I. The first ssntieg/ﬁs an. évaluatd f the adequacy of records kept by the bosth
) N < N - * . y ' i
'~ attendant. The individual child redords can &1so Be éxamined to determine several - —

items of information.

a. if children are being given an equal number of opportunities to come to
the booth. If approximately the same number of boxes is completed for each
child, be it the number of minutes the child typed on a particular day or

an indication of whether the child refused ‘to visit the booth or was absent -
on the day of his turn, then children are being given an equal number of ~
opportunities: to come to the booth. ) |

b. if children are moving through the phases individually. If a large
number (70-80%) of the children are at the same phase and step,” they are
probably not being allowed to set their own pace and are being moved ~
through the experience as a -group.

c. 1if children are refusing their turn. If over 10% of the children refuse
their turn three times in a row, or refuse two out of five times., or con-
tinue to ask to leave the booth before their time is up, the booth is .
probably not a pleasant learning experience. '

d. if the time is being varied according to the child's interests. It is
unrealistic to expect most childrén always to stay in the booth a fixed
number of minutes each visit. Consequently, if the records indicate that
75% of the children remain in the booth for a fixed amount of time (less
than the maximum-10 minutes), the booth is not operating correctly.

e. if children are exploring. If 30% of the chitdren are advancing in the
phases rathern than going back to previous ones, the booth is encouraging
exploration. 7 . .

-f. if daily record forms are filled in corrbcf1y and used. Doc. .oJoth
attendant use the child records to begin a booth session?

g. if the most rec#ht records are kept in a separate file. This allows for

a quick check on. the progress of any one child and keeps records retrievable.
1I. A second section of the Observation Schedule requires the observation of the
booth attendart in an actual Leqnning'Booth situation. Obsérving the boo*h, the

observer-checks to indicate:
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| a. if the attendent asks a child to the Booth when that child is uninvolved
in a classroom activity. ; :

»

* b. if the child is allowed time to free type at the beginning of his booth
session. - ST

c. if the booth attendant calls out the names of letters after the child
types them,

o

d. }f the booth attendant responds verbally to the child. .

i - e. 1if'the booth attendant allows the child a chance to‘so]ve problems by -
’ himself rather than te!ling the child what to do next {for example, letting ’
the child djsgover for himself which key returns the carriage).

. f. if Ehe booth attendant demeans, %ﬁreatens!br pleads with the cﬁild.

g. if the booth attendant terminates the child's time when the child is A
still interested, instead of letting the child get bored.

h. if the booth attendant follows operating procedures as outlined in the
flow charts (see example of Phase’l flow chart in Appendix B). -

i. 1if the booth attendant provides a warh learfiing environment. >

At the end of the observation, an overall rating n the quality of the

" booth attendant is made on a "poor - good - excellent" continuum.
[1 2 34 5 |

i
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DATE OF OBSERVAT ION:
OBSERVER:
LEARNING BOOT! OBSERVAT [ON
BOOTH ATTENDANT:-
scwooL ¢ CITY:
PHASE & STEP OBSERVED: LENGTH OF OB VATION:
" RECORD KEEPING AND GENERAL INFORMATION* _ YES:  NO

Does it list the phase apd step number, the number of minutes, and

1. Is the Cumulative Chart frEzed out cerrectly? -
the reason for leaving f

each booth session?

2. Are children being given an egqyal number cf onportun1t1es to come
to the booth?
Approximately the same number of boxes should be filled i@ for !
each chitd - be it booth data or «<hild refusing his turn or
beinc absent on the day of his turn.

3. Are children moving through the phases indivigually (self-pacing)?
If almost all of the children are in th: sgme phase and step, for
example, Phase III, steps 2 and 3, at the (same time, then they
are probably not being allowed tc set thedr own pace. -

S
4. Are 10% of the children often refusing their turn (e.g. 3 times in a
row or 2 out of 5 times) or asking to leave the booth?

5. Is the time being varied according to the child's interest (e.g. not .
always a fixed number of minutes)?

6. Are 807 of the ch11dren advancing in the phases rather than going back
to earlier phases?

7. Are daily record forms filled out correctly? Is the checklist filled
out for the most advanced phase?

8. Are the most recent records kept in a separate folder?

COMMENT S

*See pages 147-148 of Booth Guide for a more 1etailed explanation of Record Keeping.

>y
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“BSERVAT JON_INFORMAT ION ‘ , YES NO

) ~{%.  Does booth attendant ask a chiid to the booth when he 1%uninvolved
in an activity?

(17, Is the child allowed to free type at.the beginning of this booth

PR - :

____session? .
\ : 11. Does booth attendant say the names of the letters as child types?
¥
- \7a. Does child talk? . -~ )
fe . If the child talks, dces booth attendant respond to his talking?
. i : '
13a. Is child given the choice of whether or not to play another game?
9
13v. Is the cg;1g,3¢ven a choice of which letter {card, word, phono- '
i gram) he is to type? This does not gpply to Phase 111, step 2. :
T14. Does booth attendant let the child solve problems by himself :
rather than telling the child what to do? :
15. Does child have tiouble solving a problem? . f
. . ]
15a. If child has trouble solving a problem, is the booth attendant: :
A. demeaning? _
B. thredtening? |
C. pleading? i
16. If child has trouble solving a problem, does the booth attendant: i
A. allow for discovery learning? :
-8B+ respond to child verbally?
L. respond to child nonverbally? j
D. ask irrelevant guestions?
E. interrupt or direct? i
|
17. Does the booth attendant ring the bell at an appropriate time for '
*___the child (when the child's interest is still highg?a
18. Does the booth attendant follow the flow charts (if not, explain

* fully in commenis)?

[ — N

19. Did the booth attendant provice a warm learning environment?

COMMENTS :

Uverall:How do you rate this ) Z/,(

booth attendant according 1 2 KV 5

ability to work in the ledrn- A + . — -
ing booth situation? poor good excellent

J .
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' APPENDIX B - ™
Observation Data Tallies Collected on Sixty Booth Attendants
Area N Tallies
No
' . Yes No Info
I. . RECORD KEEPING AND GENERAL INFORMATION .
1. Is the Cumulative Chart filled out correctly? 5¢ 1 0
2. Are children being given an equal number of opportunities to
come to the booth? 58 0 2
3: Are children moving through the phase individually ‘
(self-pacing)? 57 1 2
4. Are children ofter refusing their turn (e.g., 3 times inr a
row or 2 out of 5 times) or asking to leave the booth? 56 ¢ 2
5. -1s the time being varied acc¥rding the child's interest _
(e.g. not always a fixed number of r1nutes}’ 47 13 o
6. Are‘children_advancing in the phases rather’ than 901ng back
to earlier phases? 55 3 2
7. Are daily record forms filled out correctly? 60 O 0
8. Are the most recent records kept separately? 60 0 0
¥ . . TOTAL 452 20 8
I1. OBSERVATION INFORMATION
9. Dses booth attendant ask a child to the-booth when he is
uninvolved in an activity? 25 4 31
10. 1Is the child allowed to free type at the b°g1nn1ng of this -
booth session? 58 2 0
"11. Does booth attendant say‘ihe names of letters as child types? 50 10 ¢
12. If child talks,'dces booth attendant respond to'his talking
(in a positive way)? 3 0 2
13. 1Is¢ the child éil'n a choice of which letter (card, word,
phonogram) he is to type? 29 16 15
14. Does booth attendant 1zt c¢he child solve problems by h1mse!f
rather than telling the child what to do? 54 5 1
15. 1f ¢ild has trouble solving a problem, is the booth attendant: -
A. demeaning? 0 60 0
B. threatening? 1 59 0
C. pleading 0 60 0

i ‘w‘
»
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16. If child has trouble solving a probiem, does the booth

attendant:

ODO®D

. “E.. .interrupt or direct?

. 5 .
17. Does the booth attendant ring the bell at an appropriate time
for the child (when thé child's interest is still hign)?

A - 1 \-1
.18. Does the booth attendant follow the flow charts (if not,
explain fully in comments)?

allow for discovery learning?
respond” to child verbally?
respond to child nonverbally?s
- ask irrelevant questions?

TOTAL
III. OVERALL RATING
Poor‘ Good Expetlent
] 2 3 4 5
Number |3 8 . 1N 17. 21 -
% 5 |13 18 28 35
e Ty
¢

Yes

55

- b8 .

17

40

a3
474

No Info,

5
2
43
57
53

19

7
412
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