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UNIVERSITY WITHOUT WALLS OF BOSTON

The grant of fifty-thousand dollars ($50,000) to the University Without Walls
&
of Boston, a division of Shaw University of Raleigh, North Carolina, was awarded in
order for us to develop an educational model for the disadvantaged of major urban

areas of the United States, utilizing the vast resources of the c¢ity as a classroom.

However, before we get into the details of the model, a brief historical sketch

is in order...both for the specific city and the educational climate.

Boston is the seventh largest city in the nation, with a population in 1970 of
641,071. It is known as the cultural center of the nation, the historical city of
our nation, and the educational city of our nation. Almost any person in the nation
can tell you about the Boston Symphony, the Boston Pops, the Boston Museum of Fine
Arts or about the Freedom Trail, the Boston Tea Party, the Boston Massacre or about
Harvard University, Boston University, M.I.T., the Hew England Conservatory of
Music; for all these outstanding institutions and places are located in Metropolitan

Boston.

Boston, as the Athens of America, is very much a metropolis of the seventies,

with the advantages and disadvantages of many other urban areas.

Its population is a mixture of Mayflower settlers and freedom bus riders; old
settlers and transient college students; a heavy concentration of Italians and
Eastern European Jews who came over to work in factories and mills around the turn
of the century, and most proiinently the Irish - the Curleys and Kennedys and
Fitzgeralds, who have given Boston a unique distinction politically, socially and

economically.




Boston (our city) as the Hub of the Greater Boston area, is surrounded by 76
smaller cities and towns, which contain a population of approximately two-and-a-

ha1f million people.

It is the most prospercus city in New England with medical research, electronic

equipment, scientific research, fishing, and shoes - all big business.

Yet, few persons outside of Massachusetts know of Roxbury, one of the largest
single ghettos in the nation, which is also a part of the past and present of Metro-

politan Boston.

It is here in this community of disadvantaged, oppressed, undereducated, and

unemployed persons that the University Without Walls of Boston had its beginning.

A keen awareness of the critical need for a new system of education for Roxbury
on the part of several individuals under my leadership prompted a meeting in 1969
for the purpose of establishing ai urban university which would use the city as its
classroom and, hopefully, produce the type of students who could deal effectively

with the urban crisis.

Our first task was io carefully evaluate the positions and practices of the
established colleges and universities in regard to disadvantaged studznts. Our
first discovery was that the largest number of Bléck students in any institution
of higher education in Massachusetts during 1969, were enrolled at the University
of Massachusetts at Amherst. These students, numbering one-hundred, were recruited
following the death of Martin Luther King, Jr., given scholarships, and the required
tutorial assistance. However, after the first semester three-fourths of these stu-

dents were on academic probation. In the other institutions of higher education

during 1969, the percentage of Blacks was much lower, and most of those enrolled were

— - " .
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from the southern states.

An awareness of the difficulties involved in establishing a new college prompted
us to negotiate wilh an existing college for the use of their degree granting author-
ity. Therefore, we worked out an agreement with Calvin Collidge College of Liberal
Arts for the use of their degree. The degree, however, was not fully accredited.
This fact presented problems in seéeking funds. We tried the Sears, the Carnegie,
and the Ford Foundation without success. The concept of an urban college was valid

enough but the lack of accreditation held us back.

We met on several occasions with representatives of the Board of the Roxbury
Community College - a group of concerned citizens who were planning to establish a

Junior College. We agreed to share facilities.

Model Cities was looked into with their own plans for a Higher Education pro-

gram. Qur only agreement was to keep the channels of communication open.

While searching for viable alternatives, I was informed by one of my hoard mem-
bers, who had visited Shaw University in Morth Carolina, that Shaw, under the leader-
ship of Dr. James Cheek, President, and Dr. King Cheek, Dean, was interested in es-

tablishing a federation of urban colleges in various cities of our nation.

I made contact with the Cheek brothers and read each other's plans and soon
discoverad that our intent and plans and proposals were quite similar. It was, there-
fore, easy for us to decide that we should unite for our mutual interest. We revised
our proposals in light of the unique features of the City of Boston, and submitted the
proposal to the United States Office of Education, requesting funds for a University

with the city as the classroom/The University Without Walls, with the full accredita-




tion of Shaw University.

Subsequently, Dr. James Cheek became Presiaent of Howard, and Dr. King Cheek

became President of Shaw.

After several months of waiting, we discovered that we were not the only ones
seeking to establish a University Without Walls. For the Union For Experimenting
Colleges and Universities, under the leadership of Dr. Samuel Baskin has also pro-
posed a U.W.W. which would be funded by the Office of Education and the Ford Founda-

tion. Shaw was, therefore, invited to join the Union and sponsor a unit of U.W.W.

The decision was made to become a part of the national Union For Experimenting

Colleges and Universities, and Shaw's University Without Walls would be the Roxbury/

Bosfon Unit.

The decision was made because, under the leadership of Dr. Samuel Baskin, the
Union had been able to assembTe seventeen of the leading colleges and universities
in the nation. The combined resources, educational and financial, would mean a great

deal to each unit of University Without Wkalls.

While the various negotiotions were being undertaken, the Boston Board of
Directors established the structure of the traditional college with a President,

Dean, and other administrative offices.

The Board of Directors of the University Without Walls of Boston - called the
Urban College of Roxbury - decided to incorporate itself in the Commonwealth of

Massachusetts as an educational corporation.

This action was taken in order tb have certain safe-guards built into our pro-

gram.
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First, we nceded to insure that we would be within the legal framawork of the
Taws of the Commonwealth of Massachusetts. Since Shaw was an educational corporagion
in the state of North Carolina, our attorney recommended that we incorporate ourselves
as a non-nrofit educational corporation. We followed this advise by incorporating

-

ourselves as the Urban Institute of Roxbury.

The word "Institute" was used because it is illegal for an educational corpora-
tion to use the word “"college" for the first year of operations. We have subsequently
amended our Articles of Incorporation. The official name of our corporation is “The

University Without Walls of Boston." .

The second safe-guard built into our program was the establishment of the admini-
strative structure of a traditional college with a President, Dean, etc. This was
necessitated by the fact that the Board of Higher Education has to relate to these

officers as various steps are taken for accreditation.

Further, we needed to be in a position to negotiate with other coilege and univer-
sities, community agencies, business, and industry to provide educational services

on a contract basis.

We also were cognizant of the tenuous relationship with Shaw. A change in
policy of administration could leave us in a very precarious position. We needed
to insure that regardless of the relationship with Shaw, we would be able to continue

as an accredited Institution of Higher Education.

The University Without Walls now has degree granting privileges through the

Union for Experimenting Colleges and Universities in Ohio. This degree now has




correspondent status with the North Central Association of Colleges and Secondary

Schools. This new concept in Higher Education has been hailed as the first revolu-
tion in Higher Education in the history of our country. A great deal of attention

has been focused on this concept. (See attachment)

Our particular unit of University Without Walls was established with a committ-

ment to provide Higher Education for the poor and disadvantaged of the city of

Boston, with particular emphasis on the Ghetto, Roxbury.




UNIVERSITY WITHOUT WALLS OF BOSTON

In order to mobilize the resources of the City of Boston, "our classroom"

it was necessary for us to take a Community Resources Survey.

The Boston Chamber of Commerce is an excellent resource for information
on the city. We also read the weekly Calendar of Events in the newspapers and

local magazines.

Following is a listing of cultural, medical, educational, industrial, and

religious facilities which are  ..ible learning resources.




RESOURCES WITHIN METROPOLITAN BOSTON

1.
Museum of Science

Live animals and many do-it-yourself exhibits highlight the myriad of scientific
displays that make this museum overlooking the Charles River Basin one of the most
spectacular of*its kind in the world. HMany of the exhibits are concerned with space
and rockets. :
2.
Museum of Fine Arts

Permanent collections from many countries and periods, highlighted by the Forsyth
Wickes collection of 800 pieces of 18th century French art. Periodic exhibits draw
& attention throughout the country. Other attractions include lectures, films, gallery
talks, a children's room program and guides designed to introluce newcomers to the
scope and locations of the museum's collections. .
3. a
Charles Hayden Planetarium
p Sky shews are presented daily.

4 .

-

New England Aquarium

Located on Central Wharf on Atlantic Avenue, this Aquarium contains hundreds of
exotic fish and other aguatic creatures in some seventy tanks along the outer wall.
There is also a Children's Aquarium containing a tidal pool which children are en-
couraged to touch and explore. The focal point is the world's largest glass enclosed
ocean tank.

5.
Howard Museum-Including:

A. Peabody Museum: featuring Blachka Glass Flowers and unusual collections of
birds, mammals, fish, insects, and minerals.

B. Busch-Reisinger Museum: (Also called the German Museum). Showcasing German
art frem the Middle Ages to the 20th Century.

C. Fogg Art Museum: A distinguished Museum housing a number of important collec-
tions, from ancient art to the post-Impressionist period.
€.
Antique Auto Museum:

Cars are the main attraction among the transportation exhibits, including Presi-
dent Roosevelt's Packard, Hitler's armored Mercedes and the Goldfinger Rolls-Royce
from the movies. Located in Brookline.

7.
London Wax Museum:

Containing over thirty different tableaux with lifelike figurines from Paul
Revere to the Beatles, taken from history, movies, and current events.

8.
Children's Museum:

Children may rummage through trunks and dressers in "Grandfather's Cellar," dis-
cover Gramophones and old toys, visit an Algonquin wigwam, taste exotic foods and try
out many other fascinating exhibits.

9.
Freedom Trail:

The Freedom Trail is one and one-half mile walk that takes in 15 of the most his-
torically rich sites in America. The Trail is specially marked, and a free booklet,
distributed at Trail sites, describes many of the places in detail.




10.
Bos ton Common:

Originally, in 1634, set aside as a training ground for the Militia, the Common
is America's oldest park and a verdant haven for Urban Bostonians. Its history is
marred somewhat by the fact that suspected witches were hung by the lem near Frog v
Pond.

11.
State House and Archives:

Atop Beacon Hill is the seat of the Commonwealth of Massachusetts. Inside, an |
Archives Museum has a number of important historical documents.

12.
Park Street Church:

Situated on Brimstone Corner, (so called because gunpowder was stored in the
church's basement during the War of 1812) this fine example of 19th century Boston
ecclesiastic ? architecture was built in 1809. It was here the Hymn "America" was
sung publicly for the first time in 1831.

13.
Granary Burying Ground:

Some of America's best known patriots, among them Paul Revere, John Hancock and
Samuel Adams, are buried here, as are the victims of the Boston Massacre.

14.
01d North Church:

A Lantern shining in the belfry of this, Boston's oldest Church, was the signal
that started Paul Revere's ride.
15.

U.S.S. Constitution:

Restored to her colonial glory, "01d Ironsides” was ~riginally built in 1797 and
saw action 44 times.
16.

Chinatown:

Adjacent to downtown Boston--a bit of China with its own customs, shops, restau-
rants and Churches. Bulletin boards in delicate Chinese script give the news of the
day.

17.
Logan Airport:

Constructed on 2,200 acres of man-made land in Boston Harbor and is served by
twenty major airlines.
18.

Boston Public Library:

The Nation's oldest public library containing an extensive current collection
of Books and literature as well as many historic documents. This library will double
its capacity with an addition this year.

19.
Elma Lewis School of Fine Arts:

The Eima Lew  School of Fine Arts, a National Center for Afro-American Artists,
combining dance, music, drama and Afro-American History in an effort to establish and
maintain a headquarters for Black culture. This project ic funded by several major
foundations, as well as private funds. it is located in Roxbury and is directed by
Miss Elma Lewis.

20.
Fellowes Anthenaeum Library:

A Private library with an endowment of half-a-million dollars, and 6,000 volumes.
Located Zero John Eliot Square, Roxbury.
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HOSPITALS AND CLINICS
GREATER BOSTON AREA

CLINICS
Boston Evening Clinic
Boston, Mass.
Cancer Control Clinic of Mass.

Brookline, Mass.

Dimock Community Health Center
Roxbury, Mass.

Drug Addiction Rehabilitation Center
Dorchester, Mass.

Joslin Diabetes Foundation Inc.
Boston, Msss.

Lahey Clini. Foundation

Boston, Mass.

Martha M. Eliot Family Health Center
Roxbury, Mass.

Maternal & Infant Care Program

Roxbury, Mass.

New england Foot Clinic
Boston, Mass.

Putnam Children's Center
Roxbury, Mass.

HOSPITALS
Beth Israel Hospital
Bostc-~ Mass.
Boston Hospital for Women

Roxbury, Mass.

Boston University Medical Center
Boston, Mass.

Children's Hospital Medical Center
Roxbury, Mass.

Human Resource Institute of Boston
Brookline, Mass.

Mass. Eye & Ear Infirmary

Boston, Mass.

Massachusetts General Hospital
Boston, Mass.

Mass. Mental Health Center
Roxbury, Mass.

New England Medical Center

Boston, Mass.

Peter Bent Brigham Hospital
Roxbury, Mass.




PARKS AND MUSEUMS
GREATER BOSTON ABEA

PARKS

BOSTON COMMON | EAST -BOSTON STADIUM
BRIGHTON RECREATON CENTER FRANKLIM FIELD
CARTER PLAYGROUND NORTH END PARK
CHARLESTOWN HEIGHTS PLAYGROUND SULLIVAN SQUARE PLAYGROUND
CGLUMBUS PARK LOCKER BiDG. TOBIN BLDG. REC. CENTER
DORCHESTER WASHINGTON PARK REC. CENTER

MEUSEUMS

MUSEUM COLOR SLIDES ASSN.

LONDON WAX

MUSEUM OF AFRO-AMERICAN HISTORY
MUSEUM OF FINE ARTS

MUSEUM OF SCIENCE & HAYDEN PLAN.
MUSEUM OF THE AMERICAN CHINS TRADE
MUSEUM OF TRANSPORTATTON

HARVARD MUSEUM

ELMA LEWIS SCHOOL OF FINE ARTS




Becker Junior College
Worcuster, Mass. 01609

Bradford Junior College
Bradford, Mass. ©1830

Cambridge Junior College
Cambridge, Mass. 02138

Chamberlayne Junior College
Boston, Mass.

Deane Junior College
Franklin, Mass. 02038

Fisher Junior College
Boston, Mass. 02116

Franklin Institute of Boston
Boston, Mass. 02116

Garland Junior College
Boston, Mass.

Grahm junior College
3oston, Mass.

Lasell Junior College
Auburndale, Mass. 02166

Leicester Junior College
Leicester, Mass. 01524

Mount Ida Junior College
Newton, Mass.

JUNIOR COLLEGES OF MASSACHUSETTS

GREATER BOSTON ARCA

Northampton Junior College
Northampton, Mass. 01060

Pine Manor Junior College
Chestnut Hill, Mass. 02167

Wentworth Institute
Boston, Mass. 02115

Massachusetts Bay Community College
Watertown, Mass. 02172

Massasoit Community College
West Bridgewater, Mass. 02379

Middlesex Community College
Bedford, Mass. 01730

Newton Junior College
Newton, Mass. 02158

North Shore Community College
Beverly, Mass. 01915

Northern Essex Community College
Haverhill, Mass. 01830

Quincy Junior College
Quincy, Mass. 02169

Quinsigamond Community College
Worchester, Mass. 01605

Worcester Junicr College
Worcester, Mass.




COLLEGES AND UNIVERSITIES
GREATER BOSTON AREA

Amherst College Lesley College
Amherst, Mass. 01002 Cambridge, Mass. 02138
Assumption College Lowell Technological Institute —
Worcester, Mass. 01609 Lowell, Mass. 01824
Babson College Massachusetts College of Art
Wellesley, Mass. 02157 Boston, Mass. 02215
Bentley College Massachusetts Institute of Technology
Waltham, Mass. 02154 Cambridge, Mass. 02139
Boston College Merrimack College
Chestnut Hill, Mass. 02167 North Andover, Mass. 01845
Boston Conservatory of Music Mt. Holyoke College
Boston, Mass. 02215 S. Hadley, Mass. 01075
Boston University New England Conservatory of Music
Boston, Mass. 02215 Boston, Mass. 02115
Brandeis University Newton College of the Sacred Heart
Waltham, Mass. 02154 Newton, Mass. 02159
Clark University Northeastern University
Worcester, Mass. 01610 Boston, Mass. 02115
Curry College Radcliff College
Milton, Mass. 02186 Cambridge, Mass. 02138
Eastern Nazarene College Regis College
Quincy, Mass. 02170 Weston, Mass. 02193
Emerson College St. John's Seminary
Boston, Mass. 02116 Brighton, Mass. 02135
Emmanuel College Salem State College
Boston, Mass. 02115 Salem, Mass. 01970
Harvard -University Simmons College
Cambridge, Mass. 02138 Boston, Mass. 02115
Hebrew College Suffolk University
] Brookline, Mass. 02146 Boston, Mass. 02114
College of the Holy Cross Tufts University
Worcester, Mass. 01610 W. Somervilile, Mass. 02155
University of Massachusetts Weelock College
Boston, Mass. 02114 ) Boston, Mass. 02215

Wellesley College
Wellesley, Mass. 02181
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CHURCHES WITH AVAILABLE SPACE FOR UWW

WHEN NEEDED

Union United Methodist Church

Beulah Pilgrims Holiness Church

Roxbury Presbeterian Churck.

Eliot Congregational Church

Ebenezer Baptist Church




UNIVERSITY WITHOUT WALLS OF BOSTON

The non-financial contributions of time, facilities, and equipment amounts

to approximately $100,000. This includes the following which has been indispen-

sable to our ability to function:

The facilities of the Eliot Congregational Church, 56 Dale Street, Rox-
bury, Massachusetts; 35 classrooms, 5 halls, 1 gymnasium, 3 offices,

a court-yard, showers for men and women, 8 restrooms, audio-visual
equipment, and a darkroom.

Wentworth Institute; the use of an 1130 computer, and classroom space.
The software for cbmputer instruction and data processing contributed
by IBM.

Classroom facilities at Harvard University.

Classroom facilities at the Massachusetts Institute of Technology.

The Fellowes Anthenaeum Librarv; the full use of the library, plus
funds to purchase books for the library recommended by our students

and faculty.

Classroom facilities of the Massachysetts Correctional Institution

at Walpole, Norfolk, and Concord.

Trunk Tines for computer connections and services for our main office
at 56 Dale Street, Roxbury, Massachuéetts, contributed by the Honeywell-
Corporation.

The facilities of Channel 2 for a course in Cinematography, 16mm film,
processing, and the use of a television camera.

The facilities of WBZ - Radio and TV.

The faculty and facilities of the Chandler School of Boston.




BUSINESSES AND ORGANIZATIONS PROVIDING INTERNSHIP EXPERIENCE
for
STUDENTS AT UNIVERSITY WITHOUT WALLS

Crispus Attacks Children's Center
Dorchester, Mass.

Lattimer Foundation
Cambridge, Mass.

Lena Park Community Center
Dorchester, Mass.

Roxbury Chamber of Commerce
260 Dudley Street
Roxbury, Mass.

Roxbury Children's Services
22 Elm Hi1l Avenue
Roxbury, Mass.

Roxbury Multi-Service Center
Roxbury, Mass.

School Volunteers for Boston
Boston, Mass.

*Sickle Cell Center of Boston
Boston City Hospital
Boston, Mass.

*Department of Transportation
Raytheon Service Company
Kendall Square
Cambridge, Mass.

*Senior Citizens
Freedom House
14 Crawford Street
Roxbury, Mass.

*Orchard Park Day Care
908 Albany Street
Roxbury, Mass.

Boston University Center for Exceptional Children
St. Mark's Congregational Church

Humboldt Avenue

Roxbury, Mass.

*Salaried Positions




UNIVERSITY WITHOUT WALLS OF BOSTON
56 Dale Street
Roxbury, Mass. 02119
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The research to be carried out by The University Without Walls of Boston has

two basic purposes:

First: To carefully outline the planning and operating of the Roxbury Unit.
This includes documentation of the steps in the following areas:
--  Recruitment and orientation of students
== Curriculum planning and development
--  Counsellor Assignment
-- Establishment of short term and long range goals for our students
--  Faculty recruitmeﬁz and orientation
-- A study of the possibility and feasibility of Life and Employment
Experience Credit

== Assist students who may need part or full time employment

== Plan of tuition payment or financial aid - when funds are available

Second: To study the feasibility of using the University Without Walls of Boston
as a model for offering Higher Education to the disadvantaged of other major cities

in the UnitedLStates.

In order to achieve these goals the following staff has been organized.
Dr. Prentis M. Moore, Director

Dr. Daniel Wood, Research Associate

Mr. Robert Powell, Consultant

Dr. Abdul Elkardy, Consultant

Dr. George Bowling, Consultant
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Student Research Assistants were selected from those currently enrolled in
University Without Walls with the following instructions and responsibilities:

--  Read the research proposal and discuss its meaning and implications.

--  Weekly meetings were to be held with Dr. Moore and Dr. Bowling
during April and May.

-~ Each student assistant was assigned ten fellow students as his
direct responsibility under a "buddy" system in order to improve
communications between students, faculty, counsellors, and admini-
strators.

--  Gain additional input for curriculuam development.

-~ Assist in the detection of personai problems which may impair the
student's performance.

-~ Each student assistant was also given the responsibility of re-

crﬁiting ten new students for the September 1972 session.

A variety of methods were to be used in recruitment.
High Schools, street corners, businesses, community programs,

Churches, social agencies, other colleges and business schools.

The following students were appointed to the Research Team:
Di-nne Kitchen, Secretary
WiTliam McKissick Cecelia Costa

Richard Rose

Clara Holley Michael Richardson
John
Leon Sztucenski Marie Dryden

Mark Ringels




UNIVERSITY WITHOUT WALLS OF BOSTON

. The research component has been an indispensible instrument in developing the
project at the University Without Walls of Boston. Designing an alternative edu-
cation program for urban minorities has necessitated that self-evaluation be a
continuous process for primarily two reasons: (1) to support the exigency of pro-
viding such a program in the community; (2) to measure the effectiveness of such

a program in spite of the number of existing educational programs in the Boston
area. Naturally, responding to these general but not insignificant needs deter-
mined automatically the ;qlg‘;héi the research component would play; and as a
result, the research component identified, analyzed, and divided its role into
four closely related segments:- (1) to provide documented evidence to support de-

signing such a program; (2) to identify the student population at whom the pro-

gram is directed; (3) to determine the orientation and content of the program;

and (4) to measure the effectiveness and success of this educational process

with hopes of serving as a model for other urban communities who feel an obliga-
tion to sharpen the bargaining tools for its economically and culturally deprived
citizens, so that they may gain access to more job opportunities and thereby be-
come more productive and self-supporting citizens in the American society.

This report will give a summary of the work and methods conducted by a Study
Group, a research director and ten student assistants, at the University Without
Walls of Boston for one year, June 1972 - May 1973. This Study Group, in in-
volving its non-traditional student population has used somewhat unorthodox grass
root methods; but, in order to respond sensitively to the needs of the low-income,
we have deemed it necessary to involve this target population in the identifica-

tion of their own educational and career development needs and in the design and




operation of the program to meet their needs. Thus, we have attempted to design,
to operate, to analyze. and to present this program in forms that may be repli-
cated.

As this report will reveal, this project involves approximately 60 students
who were enrolled at UWW during the school year 1972—73.] The work of the Study
Group has been confined to the Boston area, specifically to the Roxbury, Mattapan
and Dovchester communities, for these are the areas in which our target population
resides. As an example, the Census Bureau reports the 90,040 minority members2

live in these communities, with 7,472 of these citizens earning annual incomes

nnder $2,999 and with $6,588 as the median family income. The Census Bureau also

reports that the median education level of these;residents is 11.7, and equally

unfortunate, only 8,220 of these minority members have comp]eted‘three or more
3
vears of college training.
Since responding to the educational needs of these residents is both crucial
and overwhelming, we have limited our observations by these constraints (and others
that will become evident). Nevertheless, we are hopeful that our work will offer

encouragement and be useful to those in other areas of the country interested in

similar problems.

I will begin with a description of the background and organization of the
Study Group and the ways in whicn we carried out our work. Section II discusses
some of the outstanding qualities which we believe characterize the University
Without Walls students who are our focus of concern. We will examine the back-

grounds which influence their experiences as higher education students and set

See appendix T1 STUDENT CHARACTERISTIC ANALYSIs, Page ?

In this case, minorities ane deﬁéngd as Blacks, Indians, and Spanish speaking
Amesrdcans .

Department of Commence, Bureau of the Census; State Economic Aneas, Subject
Reponts - PC (2) - 108, 1970.
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them apart from the traditional continuing education students. Section III
enumerates sctne of the aspects of our educational programs that are of particular
concern to the UWW students, it suggests the direction of some of the changes that
are needed in alternative education programs, and it briefly outlines some of the
project's efiorts with regard to specific issues. \

SECTION I
THE UNIVERSITY WITHOUT WALLS STUDY GROUP

In June 1972 the office of Education granted the University Without Walls of

Boston $50,000 to develop a model education program for urban minorities. Dan
Woods was appointed director of the research project and he along with Dr. Prentis

M. Moore began searching for other individuals to assist Mr. Woods in this project.

They selected ten (10) students from its student body in an effort to engage

" in a "grass-roots" planning process; and this method, we believe, may serve as a

useful model for planning with other low-status groups in the society - not only
those seeking higher education, but conceivably welfare recipients, prison inmates,

delinquents, etc.

Prior to the development of this project, in February 1971, The University
Without Walls had already embarked on an alternative education program designed
primarily for those who have been denied an opportunity to begin or to continue
their college education but who have gained considerable knowledge and skills
through their involvement in various urban programs such as; Model Cities, Oppor-
tunity Industrialization Center, Community Health clinics, welfare organizations,

businesses, industries, and so forth.

The needs .and goals of these students varied. Although most of them were
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articulate, they had difficulty in communicating their ideas in writing. Nearly
all had had acute community experiences but lacked a theoretical framework and
prospective to deveiop their ideas beyond the specific situation in which they
were operating; and they felt a Bachelor of Arts or Science or a Masters Degree
would provide them both with the skills, the background, and the legitimacy to
enhance their contributions to their own communities. Yet, in spite of their
unwavering motivations to struggle for an education, most of these students
could not atford to pay for their education. This revealed itself in September
1972 when Shaw University forced the staff at UWW - Boston to increase its tui-
tion from $50.00 per course to $150.00 per course or $400.00 per term; 70% of
the students were forced to withdraw; ore-haif of which had never paid any
tuition. Consequently, the enrollment dropped from 100 students in May 1972 to
60 in September 1972. |

Hence, this research project afforded ten of these students the opportunity
to continue studying and to work as research assistants simultaneously; they
received salaries ($200.00 per month; $100.00 of which was used toward tuition)
along with credit for their work. Of the ten students who were hired, five were
males; five were females; all had studied in the program at least cne semester;
and eight were Black and two were White. A1l the research assistants defined
themselves as low-income and urban in background and all have had considerable

work experience in various community organizations and services.

-

In his initial meeting with the research assistants, the director, Mr. Woods,
explained to the students the goals and proposed methods of study. The original

research plan involved developing an interview schedule and conducting a substan-

tial number of individual interviews with students who were currently enrolled;
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with students who had withdrawn from the program; with students who were currently
attending other continuing education t ograms: and with-individuals who were high
school drop-outs, college drop-outs, and individuals who had never attended
college. After they had conducted these interviews, they were to analyze the
collected data in as rigid a fashion as appropriate. At this point, one of the
problems which must be anticipated in a venture of this nature became apparent.
Most of the students lacked confidence in conducting the interviews and partici-
pating in the research plan, since they had never been exposed to the standard
social science techniques. Even worse, many were hostile about, sceptical of,
and sﬁspicious of becoming involved in such a project, since the Black community
has been the test tube for a large number of studies and reports, although they
recognized and admitted the need for an educational program of this nature. Thus

it became evident at the first meeting that this research plan would not work.

As a result, the research plan was altered to include weekly seminars to
orientate and to instill confidence in the researchers, to acquaint them with the
procedures and skills in conducting 1~ ~arch and to devise, as a group, the re-

search plans, objectives, and procedure.

In September 1972, I replaced Dan Woods as director of the research team and
continued “~ work with the pians and objectives that the team had devised as much
as possible. After an in depth discussion of what had been accomplished, we began
to outline our future steps, thereby establishing the following objectives as areas

to be studied, evaluated, and tailored to meet the needs of our urban students:

OBJECTIVES:

1. To study the backgrounds of the current UWW students - conc: “trating on
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the motivating factors in their decisions to seek and pursue a higher
education degree program; their personal, educational, an employment
goals, and attempting to define the meanings that a higher education
held for each of them.

2. To identify recruitment procedures.

3. To identify pre-admission sources of information and counselling.

4. To identify admission procedures.

5. To design orientation and counselling procedures.

6. To define and design academic advising procedures.

7. To develop alternative avenues of building skills.

8. To seek the appropriate teaching methods and to stimulate faculty sensi-
tivity to the needs and backgrounds of these students.

9. To design a curriculum to meet the educationai needs of the students.

10.  To reduce the time required to obtain a degree without sacrificing
academic or professional excellence.

11. To tap the available financial resources.

12. To ascertain the educational needs of the community in order to sharpen
the programs' direction.

13. To tap the resources of the community - personnel and facilities - and
to utilize them in the program.

14.  To evaluate continuously the effectiveness of the program.

METHODOLOGY :

The UWW study group has vsed formal and informal instruments in collecting

data from its subjects who include its student body population, UWW faculty and
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advisors; faculty, administrators and students in approximately twenty-five con-
tinuing education programs; personnel in social agencies, and businesses, and
residents in the Boston area. Questionnaires, application forms, autobiographies,
student profile sheets, and personal interviews (taped and untaped) were the
major tools used. However, in a number of instances, the more important feedback

measuring the effectiveness of the program has come through informal "rap-sessions.”

SECTION II
CHARACTERISTICS OF THE UWW STUDENT

If one says, "An alternative education program should be developed for min-

orities in Boston," many people's immediate response would be, "That's absurd:

The Boston area is the academic mecca of the United States; there are enough
existing colleges and universities for every individual to attend - including
minorities. Furthermore," he would arque, "Look at the increasing number of
minorities that are admitted each year." Certainly, we admit that Boston does

have an exceptionally large number of higher education programs, but can we honestly
say that these programs are sensitive to or even aware of the needs of its low in-
come and minority? Think of the number of people whose careers are stifled because
they cannot meet the rigid entrance requirements or perform on the accepted level
of achievement as their more fortunate counterpart who was educated in one of the
best private schools, travelled widely, and was reared by parents who are college
graduates. Unfortunately, too many college administrators still feel they have
fulfilled their obligations when they provide financial aid and a counselling

program for minorities. This appears to be only a band-aid approach. Surely,

the financial aid is needed but its close associate-counselling seems to suggest
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that all minorities are deficient deviants. But this, of course, is not our pri-
mary concern; we are disturbed about that appallingly large number of individuals

who society seems to suggest do not or should not have a right to an education

because they do not fit in the"middle class education mold". Don't these people
deserve the right to have an education, too? Do we not have an obligation to
develop an education program which is sensitive to the backgrounds, experiences,

and the needs of the poor and the minorities?

Intellectually, society realizes that these citizens deserve the right to
become educated; but the problem is - the middle class educators have neither
deemed it necessary nor felt compelled to spend time studying the various approaches
to learning in the college area; consequently, society has settled for the coun-

selling and, more frequently, the "elimination" approaches for minority.

Contrary to the counselling approach, the study group would emphasize the posi-

tive aspects of the students. This approach would force institutions to think in
terms of attitudal changes in relation to its faculty and administrators. They
would concentrate on studying the different ways that students learn, the restruc-
turing of the higher education curricula and the improvement of the adult educa-

tion status.

However, before any behavioral patterns can be altered, the study group em-
phasizes, one must first become acquainted with and understand the characteristics
and qualities of the students.

When we turn to the UWW student population, we are amazed by the varied back-

4

grounds and experiences they bring to the institution; some students are married;

some are single; most have children; some work in prestigious governmental offices;
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some work in factories, laundries, in menial jobs; many are unemployed, and a sur-
prisingly large number are supported by welfare. Another factor which reveals the
versality of this group is the age. Apparently, students from 18 to 57 do not have
much in common,5 but a closer look at the UWW students reveal the contrary. These
students' common bonds have interwined long before they reached the portals of this

program.

In the first place, inspite of the implications in sociological reports, poor
urban minorities have always been faced with responsibility. As children, these
students' parents or parent went out to work and usually left the oldest child with
the task of caring for the younger children when an aunt, cousin or grandmother was
not available. They grew up with the responsibility of helping to provide food,

clothing and shelter for other members of the family.

Today, 90% of these students have children and families of their own. " This
means, of course, that if jobs are available, they have to work to provide food and
shelter for their families. Many students, therefore, have to schedule their time
for studying around their working hours. In addition to their carrying-out responsi-
bilities at home and at work, these students are usually involved with community
affairs; they have been absolutely committed and effective community workers in a
variety of public service programs; such as, church committees, Big Brother of Amer-
ica, school committees, and local election campaigns. The lives of many of these
individuals have been radically affected by efforts to create "maximum feasible
participation of the poor" in poverty programs. Many have served on planning boards
or community action committees and have gone on to become "para-professionals in

the fields of housing, welfare, health, education, etc.

5. Tbdd.
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Another factor that characterizes the UWW students is the negative and some-
what brutalizing experience that each has encountered in the puhlic school. Be-
cause of this experience, it is a paradox that they seck an education again. For
instance, 18% of the student population are high school drop-outs; 10% of which are
males under 25; they dropped out in the tenth or eleventh grade because of boredom
with the school system; then many fell prey to the drug culture but have become re-
habilitated. They recognized the difficulty of getting a job without a high school

certificate and are working now toward that goal.

Other more fortunate students readily recall the high school counsellor who ad-
vised them not to take the college preparatory courses, trying to discourage any

Black students from considering college, even if they were outstanding students.

Then there are those who attended college for a year or two but were forced to
withdraw because of insufficient finances or academic standing. After assuming
family responsibilities, these students usually find it difficult to return to
school full-time and to continue fulfilling their domestic responsibilities. Al-
though the academic experience sometimes engendered bitterness, they still recognize

the significance of having a degree.

Last are the students whose personal relationships with the academia are remotely
removed, but because of the problems their children have encountered; they still dis-
trust the school system. They are so familiar with the stigma that teachers place

on children which sometimes handicaps a child permanently.

Inspite of these unfortunate experiences, these students enthusiastically re-

turn to school with an intense determination to achieve a definite goal. They
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realize the significance of attaining a degree. The "para-professionals," for
example, are a group who have been victimized by the lack of a degree. Many did
the work of professionals, indeed they often did the work that professionals could
not do. They were not eligible, however, for the higher salaries, the status, the
recognition nor the advancement of professionals because they did not possess "that
piece of paper." They were planning programs, writing proposals and carrying out
major administrative and substantive agency work, but they could neither receive

the funds nor exercise the authority. They felt they were not listened to.

Some of the other students pursue the degree for other reasons. Some were
denied the opportunity to attend college previously and have worked for years in
uninteresting jobs; now, they perceive this program as an opportunity to achieve

a long-desired goal.

Still there are other students who are not interested in earning a degree.
Many of these students usually like to'take three or four courses to gain more pro-
ficiency on the job, while the others take courses for personal development in order

to understand and cope with the problems they encounter ir the urban community.

Nevertheless, whatever the students' motives forstudying may be, each student
who is pursuing a degree cannot afford the time nor money to spend a long period
acquiring a liberal education. These students have defined their goals; they have
made a sacrifice and a committment to learn the essentials; after which they want
to return to the work world to make worthwhile contributions and to become more ef-

fective and more productive citizens.

Finally, the last factor which characterizes the UWW students is their diffi-
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culty with using the communicative skills, particularly in writing. Since these
skills are of utmost significance in one's educational and vocational experiences,
it is imperative that the students' skills be developed early in their careers to

avoid frustrations later.

We can conclude, therefore, that the UWW students have backgrounds that are
different from the traditional college students. And, to develop a viable program
for these students, one must be cognizant of their backgrounds in order to fulfill

their needs.

SECTION III
RECRUITMENT AND ADMISSIONS 6

Recruitment:

As all innovative programs which suffer frem lack of exposure, we must
make a conscientious effort to publicize our pregram and to reach those whom we
seek to serve. Having searched for sensitive and appropriate ways to reach out to
the urban communities, we mailed brochures and letters of introduction o each
social agency and high school in.the Boston area; then we followed-up with appoint-

ments and interviews.

We have also placed announcements and featﬁre articles in the local newspaper,
conducted intérviews on WILD radio staticn to ascertain the educational needs of the
community, and appeared on numerous radio and television programs discussing what
UWW was about. Finally, Ebony Magazine featured an article on UWW in its April 1973

issue.

Admission:

At UWW we advocate open admission polity; we cannot afford to close the

6. See Appendix 11 ADMISSION PACKAGE, Page 4.
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doors of education in the faces of the inquiring minds. We believe that each in-
dividual should be given an opportunity to learn. As a result, we ask each individ-
ual to fill in the application, to write a resume, and an autobiography; to submit
two letters of recommendation and, his/her high school or college transcripts. After
the student has submitted the application package, he comes in for a pre-admissions
interview to discuss aspects of his life that may have been omitted in the applica-
tion package, his educational plans, and his goals. We utilize the autobiography

not only to ascertain personal background material but also to serve as an instru-

ment to measure the student's communicative skills.

THE NEEDS OF THE UWW STUDENT

SECTION 1V 1

The needs of the UWW student can be categorized into four areas: (1) Educa-

tional goals (2) Counselling and Academic advising (3) Tutorial services (4) Finan-

cial Aid.
>

Educational Goals

The students' major interest areas are: Behavioral Science - Business
Management and Economics - Public Administration - Communication and Radio - TV

Education - High School Equivalency

Counselling and Academic Advisory Procedures

Contrary to the opinions of many administrators, the UWW students do not
require extensive counselling, especially after their first year. The advisor
assists the student in planning his program, after which the advisor merely serves

as a consultant as the plan below indicates.

1. The student identifies his major interest area in a pre-admission inter-

view.

S o o o
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2. The counselling consultant assigns the student to an adjunct faculty
member in his major interest area or she selects a qualified advisor in
the community, if there is no faculty member available. The the counsellor
arranges an informal conference to introduce the two parties.

3. The student and his advisor develop a tentative plan of study which in-
cludes application for non-traditional learning experience credit, courses
in classroom, internship experiences, and research projects; then they sub-

mit this plan to the Dean of Students for approval. The student does not

e g

have to submit his or her complete plan as soon as he enters the program but
he or she is encouraged to do so by the end of this first year. The student
always has the option to renegotiate a contract, if he or she desires.

4. The student is encouraged to maintain a close relationship with his ad-

visor, especially when he or she works independently on a project.

Tutorial Service

If a student encounters difficulty in a course or an independent project,
he/she can inform either his/her advisor, instructor, counselling consultant or the
Dean of Students. Then the counsellor or the Dean selects a tutor in the precblem
area from the tutorial file and arranges an appointment for the student to begin
receiving assistance. Members of the community, faculty, advisors and students
serve as tutors; in fact, some of the students have organized math tutorial ses-

sions for two hours each Saturday afternoon.

For the summer, we have organized a Communications Workshop which will meet

on a regular basis each week. This workshop was developed because of the increasing

concern about the students' inabilities to analyze written material and their in-
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ability to communicate their ideas in writing.

Some students recognize their weaknesses and have requested assistance; others

were encouraged to enroll by faculty members and advisors.

Financial Aid

85% of the students need financial aid. Although there is not enough
aid available for each student who desires to enroll in school, students may apply
to the Massachusetts Board of Higher Education, the Work-Study Program, and the
F Eliot Trust Scholarship Fund. However, we recognize that this area still needs to

be develecped.

SECTION V
. CURRICULUM DEVELOPMENT

Major Areas Requested

The educational goals of the students have dictated that we offer the
Bachelor of Arts and Bachelor of Science Degree in the following areasz Behavioral
Science, Public Administration, Business Management and Economics, Education (Ele-
mentary and Kindergarten), Liberal Arts, and Communication (Radio Broadcasting and

Television).

Degree Reguirements _

Inspite of our attempts to become non-conventional, we have been forced
to revert to a traditional instrument -credit hours - in assessing the requirements
for the degree. Each student must fulfill 127 credit hours .a order to be awarded

the Bachelor of Arts or Bachelor of Science degree. We recognize the weakness in

this instrument, but we are compelled to retain it until we devise a more appropri-

7. See Appendix 11 DEGREE REQUIREMENTS, Page 5- 11.
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ate method of measurement.

However, the students are allowed absolute flexibility in methods of fulfilling
the requirements in most courses after completing the basic requirements. For ex-
ample, each student must demonstrate that he/she has proficiency in using the com-
municative skills, since this is one of the prevalent weaknesses that they posses.
But after this requirement has been satisfied, the student may fulfill the require-
ments for almost any course by examination, non traditional learning credit, in- ¢
ternship experience, and individual projects.

8
Classroom Teaching Techniques

As suggested earlier, faculty sensitivity to the students' backgrounds
and needs is imperative in an education program of this nature. In an evaluation
of their teaching techniques? most faculty members revealed that they used absolutely
different techniques from those which would be used in a traditional college prodaram;
for instance:
1. They used a slower, §imp]istic approach and accelerate as the student
began to grasp the knowledge.
2. They used informal discussion methods to allow students to participate.
3. They were aware of students' other responsibilities; thus they shorteneid
reading 1ist by discussing articles and books themselves.
4. They assigned reports to small groups rather than to individuals in an
effort to dissiminate the responsibility.
5. They capitalized on learning situations in the community as much as pos-
sible.

6. They were continuously striving to develop the students' communication

skills.

8. Sece Appendix 11 FACULTY RESOURCES, Page 12 - 18.
9. See Appendix 11, EVALUATION OF TEACHING TECHNIQUES, Page 19 - 3.
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7. They were involved in additional hours of tutoring.

Directed Study Projects

After a student has fulfilled his basic requirements, he may elect to
fulfill the requirements for a particular course by working independently on a
specific project. In this instance, the student fills out the Request for Directed
Study forhlowhich will reveal his goals, objectives, activities, and learning ex-
periences he anticipates acquiring. He/she also develops a tentative outline for
the activities, and gives his/her plan to the designated faculty member whom the
student is free to select. The two parties develop a contract stipulating the
nature of the project; the anticipated time involved, the objectives to be achieved,
the activities involved and the evaluative techniques involved. This contract is
then subm{?ted to the Dean of Students; thus the two parties begin to execute their

proposals. At the completion of the project, both parties evaluate it according

to the agreement stipulated in the contract, and arrive at the terms for agreement.

Granting Credit for Non-Traditional Learning Experiences

Granting credit for non-trational learning experiences is one of the most
appealing aspects of this program to the urban student. As previously mentioned,
these students are seeking an education (i.e., a college degree in as little time
as possible) and most of them have had valuable learning experiences on their jobs,

in community activities, and, in some instances, in traveling.

If a student desires to apply for this kind of credit, he must apply before
the end of his first year to avoid taking a course from which he might have been

exempted. In order to apply, he should write a detailed evaluation of each experi-

10.  See Appendix 1T APPLICATION FOR DIRECTED STUDY PROJECT, Page 24.
11.  Sece Appendix I1 CONTRACT DIGEST, Page 25.
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ence using the suggested guidelines. Then he has to attach supportive materials

and letters from supervisors or other people who can corroborate his exoerience.

After the student has submitted all of his material for appraisal to the evaluating
committee - Dean of Students, his/her advisor, and a faculty member in the student's
major field - the four parties, including the student, discuss the learning activities

!

acquired from these experiences.

The committee proceeds to translate the experience into tri-mester credit hours

by using the following formula:
12 months/40 hour work week = 9 tri-mester hours

O0f course, this formula is not rigidly adhered to, primarily because one
secretary might have worked for three years, yet her level of awareness, including
skills may not exceed those of a secretary who has worked only one year. Next, the
committeé matches the skills and attitudes acquired from the experiences with the
objectives in theoretical courses; thus they determine which courses have been ful-
filled by functional achievement. Frequently, students earn credit for experiences
that may not be related to the major area but are still significant learning experi-

ences; in this case, it can fulfill electives or basic core slots. *

Internship Positions

Internship positions or coop-education are a vital part of the curriculum.
Some students are already working in areas in which they are seeking a degree; they
need the credit for this work experience in order to receive the degree in as little
time as possible. Then there are a few students who desire the internship position

simply to become exposed. Most important, however, #3% of the students are unem-

[

12. See Appendix 11-GUIDELINES FOR APPLICATION FOR NON-TRADITIONAL LEARNING EXPERI-
ENCES, Page 26.
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accumulates 43 hours from non-traditional learning experience, he/she has 84 re-
naining hours to fulfill. Suppose he/she decides to contract with his/her employer
‘ to use his/her present position, co-ordinator of the YWCA Youth activities as an
internship position, then he/she proceedes to make contracts for four additional
courses or projects each trimester. Hence this student has accumulated 45 hours

in une year which means he/she can probably fulfill his requirements in two years.

In our erforts to help the student complete the requirements in as little
time as possible, we definitely do not want to sacrifice performance and scholar-
ship. Indeed, we will have defeat . our purpose if the students cannot compete
and do not possess the desired skills. To avoid this pitfall, we have conferred
with over twenty-five.businesses and social agencies asking them to evaluate our
curriculum and to make suggestions wherever they deem it necessary. They also
have recommended specific experiences that the students should learn in the class-

room and the experiences that would be more meaningful through internship.

SECTION VIT
EVALUATION TECHNIQUE

Evaluation techniyue has posed a problem to the traditional educators for
some time; and like them, we have been perplexed with the problem, too. Frankly,
we have not devised a means of informing the students of the successfulness or
unsuccessfulness of their experiences, without using scme of the traditional jar-
gon that has negative implications. Failure is the one thing that we do not want
to convey to the student; as we mentioned earlier, most of these students have
negative and brutalizing memories of school, and we want to encourage them, not

reject them. But, neither do we think we should deceive the students by telling
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ployed and are on welfare, and for these students, an internship position means
temporary employment and possibly full-time employment and a means of becoming in-

dependent.

Tutorial Classes for High School Equivalency Certificate

Students who are studying for the GED usually sign contracts for tutorial

sessions in English, History, Mathematics and Reading. The tutorial sessions meet

-

once per week as a group; these students meet with their tutors on a one-to-one

basis as frequently as five tives a week or as little as two times per week. Some

_‘,
.

students complete the tutorial in one trimester; others spend a year. After the
student receive his/her certificate, he/she receives college credit for the tutorial

sessions; thus hoping to motivate him/her to continue to study.

It is obvious, therefore, that the area of curriculum development is defined
by the demands of the student population. Although this area is the essence of
the alternative education program, it has not been adequately developed. The con-
straints of insufficient time and finances have prevented us from designing models
which are educationally sound and would be respected by employers, and other
colleges and universities. In fact, Mr. Lovell Dyette has consented to developing an
alternative model for the students majoring in television. Hopefully, this project
will be completed during the summer and incorporated in the curriculum in the Fall
Trimester, 1973. And, we anticipate using this approach for reconstructing the

major area so that we may fulfill the needs of the students more effectively.

SECTION VI
TIME INVOLVED FOR FULFILLING DEGREE REQUIREMENT

The amount of time 1 student spends in earning his/her degree may vary from

one to five years. It depends upon the individual.. For instance, if student X
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them they are performing exceptionally well - although all of us know that they

are not. How do we resolve the dilemma?

At this point, we have not. These urban students demand grades or some means

of evaluation and their employers do too.

In an effort to arrive at some workable solution, we have used the pass, fail, \

and incomplete with a Tengthly-written evaluation of the student's strong points

ing experiences that he feels would be valuable to the student's developments.

¢ and weaknesses. Then if the instructor wishes, he may recommend additional learn-
F Instead of using fail, most instructors use the incomplete to allow the stu-

dent more time to finish the project, or to do whatever has to.be done. The "F"

is used only in instances in which the student has shown no interest whatever.

The emphasis is placed on extensive tutorial rather than failure, for Qe don't

want evaluation techniques to cause the students to become alienated in this edu-

cational process, too. The most important thing to remember is - these students

are still somewhat apprehensive about the education system.

Finally, as the study group looks back over the activities that we have in-
volved ourselves, we question the effectiveness of our efforts. No doubt, this
program has stimulated many students to develop self-confidence and self esteem;
and it has enabled many individuals to gain employment, to become more proficient
and efficient on the job; it has been instrumental in helping some to receive pro-
motions, and it has enabled a few to capitalize on the basic educational concepts
to gain access to other educational programs; such as nursing, engineering and so

forth.
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We can further demonstrate that we have harnessed some of the resources in
the community; we have convinced businesses, social agencies, industries, and
hosbita]s to develop internship positions for the UWW students; to provide facil-
ities and equipment, and to release some of their employees as advisors or fac-
ulty. Equally important, the traditional colleges and universities have cooperated
in providing classroom space, library facilities, and faculty personell. Finally,
libraries and other learning facilities throughout the community have been opened

to our students.

Yet, inspite of the accomplishments we have pointed out, the fundamental
questions are "To what extent are we benefitting these urban students who are pur-
suing a degree?" "Will these students be prepared to compete and succeed in pro-
fessional schools if they pursue that course, or will they be prepared to compete
and excell in the job market?" As vital as these questions may be, we can not
provide the answers; it is too early. At this time, only two students, a Black
male and a4 White female, have graduated. The female has completed her first year
at New England Law School as an outstanding student; the male graduated in May 1973
and has applied to the UWW Graduate School. Although these students have proven
to he successful, we need a broader spectrum of graduates before we can make a

valid judgement.

A1l 1in all, the study group strongly believes that this program is and will
be a viable aspect of the urban community. Although there are areas that still
demand development and modification, we hope that other communities will be stimu-

lated to replicate it.
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CONCLUSION

As we seek direct financial aid, we will be exploring other avenues to im-
prove the quality and breadth of the curriculum while, at the same time, keeping
expenditures at a minimum. These efforts will include:

-- more extensive utilization of community resources such as churches,
theatres, concert and music halls, art galleries and exhibits, museums,
libraries, commercial and special exhibits, aquariums, zoological parks,
botanical gardens, sports facilities and parks.

-- attract a greater number of experienced volunteers (both professional
and non-professional people) to teach, counsel, assist and provide
specialized services.

-~ student placement (through internships, externships, and assistant-
ships) in service agencies concerned with health, welfare, corrections,
research, day care, and environmental control.

-- the establishment of cooperative educational programs with business and
industry so students can earn as they learn in insurance companies,

banking institutions, department stores, electronics plants, etc.

FUTURE PROGRAM GROWTH AND FINANCIAL STABILITY

The size of enrollment beyond September, 1973, and future program offerings
will depend as much on the extent to which we extend and implement the procedures
outlined in the preceding section as on our ability to raise funds directly. Even-
tually, it is anticipated that the UWW of Boston will become self-sustaining once
sufficient momentum is attained. The low-cost factor in combination with scholar-
ship aid and the students' gainful employment will insure the costs can be absorbed

by tuition and fees.
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We have nlways taken the youngster on the basis of need and in the
process of doing this we come up with a 60—40 balance.

Mr. Pucinski. That is very good, very interesting, and I thank you
very much.

STATEMENT OF DR. PRENTIS M. MOORE, PRESIDENT, UNIVERSITY
WITHOUT WALLS, ROXBURY

Mr. Pucinski. Dr. Moore, you have been a very patient man, and
1 have read your statement, and you have done a good job of putting
into perspective your thinking. )

The second section deals with the nuts and bolts of trying to put
together your program.

ou are certainly correct in suggesting this concept. I presume you
are well aware of the fact that the Ford Foundation has just funded
the New York State Department of Education, and I believe it is Stan-
ford University, some $1.800.000 to test this concept of university
without walls.

Are you familiar with that$ . .

Dr. Moore. Right, weare tied in with colleges and universities, which
islocated in Yellow Springs, Ohio.

Mr. Pooinski. Tell me. this budget that you have, your entire state-
ment will go in the record, but what I would like o get is more on
the actual mechanics of the proposal.

Thi?s budget of $178,000 you had, how many students would that
cover

Dr. Moore. That would allow us to accommodate approximately
200 students.

If I may have your permission, I have what is an updated version
of where we are right now in the Univeristy Without Walls, because
ours was first to officially get off the ground.

1f T could read the statement, I would appreciate it.

The overwhelming preponderance of educational concepts and
methogologies in operation today reflect the axioms of education of
Yesterday.

Thess concepts and methodologies, which are in common practice,
accommodate very restricted interest groups, but they are not ap-
Klicable to, nor can they satisfy the needs of the vast segmen® of our

Nation's human resources.

Moreover, even for the privileged groups they do serve, education
systems of today show little responsiveness to individual ne>ds; failure
1scommon (and accepted) and efficiency is low.

In urban cities, where crises are the rule rather than the exception,
these observations are particularly true.

It is highly probable that the most central and overriding consid-
eration in these urban crises is the factor of equality of opportunity
rather than that of civil rights.

Although there is still much tc be done in establishing the reality of
the rights of all Americans as guaranteed by the Constitution the task
of inaking equality of opportunity a reality has just begun.

Equality of opportunity cannot be legislated t. rough the simplistic
expedient of reducing admissions requirements in educational institu-
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tions or qualifications for curcer situntions without regard for con-
saquences that follow inevitably.

*he need for successful progression after admission or ean)lo_vnwnt
is as vital as the admission or the employment—and successful prog-
ress for a vast segment. of our urban residents is not a highly proba-
ble event under the irrelevant conditions that prevail in our usual
academic institutions or the demanding situations of competitive em-
ployment, when admission requirements and qualifications aro lowered
without, compensatory education and/or trainiag.

One of the compelling reasons for the escablishment of an urban
institution, an institution dedicated to the urban community it serves,
is the all-too-often dominance of traditional and archeic values in a
new environment, in a new era, and for a new people. .

One of the saddest commentaries on our un a.pf)y world of today is
the failure of unification of humanity with technology. o

Even more disheartening is our inability to achieve this unification
where we night have a right to expect it—in our education-training
systems. .

Surely, the mentors of our children should be the pioncers In
merging concepts and disciplines that must be integrated and yet the
system of narrow focus that permeates our great institutions seem
self-perpetuating ad infinitum.

Education still has the common connotation of the vague; indeed,
the impractical. Training still has the common connotation of low
level skills, the vocational, and the implications are less than compli-
mentary to the dignity and prestige of the individuals possessing the
attributes that training makes possible.

Yot the need for a combination to his own best mix is incontestable.

The victims of this cruel and unrealistic separation of education
and training are our students, the future human labor resources of our
Nation who seck the status and dignity of society-acceptable certifica-
tion coupled with cultural development.

The idea that manipulative dexterity complements rather than
competes with abstraction is assumed in the relationship between a
musical performer and a composer. .

A good pianist can receive the same sense of community prestige
and recognition as the composer whose compositions he pla{rs.

Unfortuntely, this does not hold true for the analogous relationship
between the inechanical engineer and the machinist.

The separation is so complete that the engineer in his student days

" is often loathe to learn the limitations of machines through hands-on

experience and this because of the attitude conveyed by many educa-
tors,

The limitations of conventional institutions to cope with the urban
problems extend beyond the horriers of arbitrary caste discrimina-
tion,

Although we invest a substantial combination of manpower effort
and expense in military early warning detection systems, our total
contribution toward the early warning detection of failure in our
institutions, or of individual problems, is negligible.

Current measures of predictivity of success or failure are still crude,
but the state of the art now allows for accountability systems that per-
mit & system to improve with use through feedback of performance
data correlated against prediction.
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Modern munugement and data processing techniques used with dis-
eretion and integrity in a carefully designed systems plan should pro-
vide substantin) progress in our early warning detection system for
counseling and guidnnce of all our students, including those suffering
under the complexities of wrban disadvantage. L .

Thus, a successful guidance program in an urban institution will
serve & broader populution spectrum, the entire urban community and
will furnish a basis for decisionmaking relative to many situations,
such as the articulation of general, vocational, service, geriatric, adult,
and continue education-training with higher educational programs.

Moreover, a successful guidance program, one in which individual
performance matches predictivity, will provide a hope factor for moti-
vation which will guaruntee, minimally, successful continuing educa-
tion-training for every conscientious person deserving it.

1t should be emphasized that community participation is an urban
institutional program is not only desirable, but essential. Sensitivity
and common pu are sinple words to state, but highly complex
and difficult to m .

Cooperative efforts are not restricted to residents of the community
alone.

In order to offer educational experiences representative of the true
future environments for which students are in preparation, cordi-
nated programs with industrial, business, government, and other orga-
nizations and agencies must be encouraged.

Education and/or training need not be confined to residence within
the formal walls of an institution,

For many reasons, and under many circumstances, institutional
space, expensive as it is, and limited in the population it must serve,
should be utilized for those aspects of education-training that require
its specialized resources.

It should be noted that education/training resources include a wide
variety of media and methodologies.

In the decade of the 1970’, and in the decades to follow, increasing
emphasis will be directed toward providing curriculums, programs, and
methods tailored to each individual in a vast heterogenous population.

Despite the obvious knowledge that individuals differ in their
learning rates, in their motivation, in their effective use of different
sensory modes (for example, audio, visual, tactile, et cetera), and
in a myriad of other factors including noncognitive and affective, the
usual education/training system attempts to coerce the student to
adapt to a rigid system, rather than to adapt the system {o the student.

It is in the adaptation of the educational and training s to
erch student in the urban institution amidst the obstacles of the urban
environment in a directed program toward defined objectives thut the
urban college claims its uniqueness and its identity.

It is in this framework that equality of opportunity is possible.

It is_In the mobilization of systems tetgx(;xology in the quest of
upgrading the dignity of man that the unification of technology and
humanity can occur.

It is in this philosophical, conceptual, and implementable totality
that, the subcomponents of the system can take place whether these be
motivation, counseling, curriculum, and course development, methods,
community cooperation, facility development, or perhaps most impor-

o
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tant, attitude receptivity on the part of ench participant in the system;
the administrator, the teacher, the guidance officer, the student, the
parent, the community, in fact every individual and group influencing
or influenced by the process of education/training directly or indi-
rectly, past, present, or future. . .

Howaever, with ti\c best of intent, and conceding the accomplish-
ment of all of the above, there still remain other oritical considerations.

The economic viability of the institution and the individual must
be assured. .

Increasing costs of institutional operation have skyrocketed tuition
oosts beyond the financial capabilities of the majority of this Nation’s
students.

There are solutions, but, once again, the usual ostrich attitudes and
unimaginative approaches of most educational planners do not con-
doneinnovative programs.

The earn-as-you-learn plan is one such possibility to replace the
current earn-rather-than-learn obstacle which deprives so many of an
opportunity for continuing education.

ne fallacious argument that is advanced by educators of yesterday
is that only a privii!eged academically elite student population is en-
titled to post-high sochool financial support. .

Their argument vanishes if we substitute continuing cducation, in-
deed, may be higher education, but then again it may not.

1t could be cducation or training in breadth—horizontally rather
than vertically.

For example, & new skill may replace or complement an old one.
An electronic technologist may be trained in medical technology so
that he can perform in the new technology of biomedical electronics
without necessarily reaching more sophisticated conceptual levels.

Whatever form continuing education/training takes—higher, com-
parable, or lower (to recover or receive a skill not acquired previously)
a student desiring it has every right to expect it if his peer receives it

through arbitrary determination.
However, he must pe advised of his probability of achieving his goals,
?’lllzdl()f alternatives possible if successful attainment does not appear
ikely.
This is the first step in equality of opportunity and sets the stage for
success or early warning detection.
If an earn-as-you-learn scheme is not possible for the Erograxn de-

sired, Government subsidy to the student, and /or loan with repayment
according to ability on a future percentage basis is not too much to
expect of a nation that commits greater financial burden to less worthy
causes.
. In fairness to the educational system which hes been much criticized
in this exposition, it should be noted that the sterile and isolated atti-
tude of the educational institution is met by an equally isolated and
limited atmosphere of the industrial organization which spends bil-
Bor}: on education/training programs with low efficiency of produc-
ivity.
The two groups nced each other—apparently they have not dis-
covered this yet.
When they do, the synergistic benefits of bothi the education/training
program and its financial promise for the institution, the organization,

and the student may be realized.
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When we think in terms of a viable educational system that appre-
cintes the living laboratory of experience, we must include the mnulti-
plier factor that could take place if the student as he receives benefits
from his predecessors transfer some of his newly acquired assets to the
students who follow him.

Thus, each student contributes to the system as a teacher or teacher’s
aide upon successful mastery of selected subject areas.

The implications for the training of urban leaders and teachers
should also be noted.

With the emergency of creditability and certification based upon task
performance against stipnlated behavioral objectives, but independent
of the path or route to achieve successful performance, the barriers to
more effective education/training at considerably lower costs will
crumble.

Even with a climate conducive to an educational and financially via-
ble education system. there will continue to be a painful road of
agonizing failurcs, of inzppropriately applied innovative educational
methodologies, good machines with poor programs, good pl:ogmms
with poor machines, good programs and good machines applied pre-
maturely to unindoctrinated administrators, students, workers, fac-
ulty, community.

‘yVe. can learn, even from unanticipated obstacles through an educa-
tional Inanagement systemn which provides a continuous feedback of
information as discussed previonsly.

While we anticipate new judgment errors until an acceptable.defea
of o,ptimization is achieved, we do not expect a repetition of mistakes.

We have become increasingly aware o¥ the need for providing the
simplest mechanism capable of performing a task effectively.

Jomplexity breeds breakdown, and its use is justified only in the
absence of alternatives.

if the simplest effective scheme in a particular educational system
is a teacher and a text in a classroom, so be it.

But should it Yrove as effective to show a movie for a specific con-
cept, then there should be little hesitation to take this course of action.

However, the decision remains with the human—initially the coun-
selor or instructor—or, as the responsibility for learning is transferred
from teacher to learner—eventually the student.

This is not only mnore ezo satisfying, but provides the basis for in-
dividual study, which is so important for self-improvement and safe-
guard against obsolescence.

In discussing resources available to an institution, and, in fact, to
& communnity, it is surprising how little effort is made to integrate
with the education system the potential of libraries, museums, zoos,
botanical gardens, aquariums. parks, playgrounds, recreational and
enltural facilities such as concert and music halls, mass communica-
tion media including television, radio, the press, corporate exhibits for
job motivation, career exposure, services, process education, and en-
vironimental relationships, social and government agencies, hospitals,
in fact the entire spectrum cf organizations serving snciety.

The integration of the community resources with education and
training systems should not happen haphazardly for maximum benefit.

The H)ln ming of the articulation of these resources with curriculums
poses the problems of generation of new program development in-
cluding teacher training as a prerequisite, Ingistics of scheduling intra-

”
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institutional and interinstitutional, and community resource Jevelop-

ment.
As wo contemplate community resource devalopment, the entire con-

cept of related comprehensive community development is brought into

issue.
FROTOSFD SOLUTION

In the previous section, the problems and conoepts necessitating an
innovative urban college have been discussed in generulities.

Shaw University has great interest in Roxbury (Boston) as the
location of the first of a series of urban colleges dedicated to imple-
menting the principles outlined.

Roxbury, part of Boston, Mass., suffers from the pangs of poverty
and injustice as do so Inany of our urban inner citics.

There are too few college-bound youths. The loss of talent to the
community and to the Nation is incalculable. o

Severe inadequacies and dislocations in planning and facilities
threaten to perpetuate this situation indefinitely.

Equal opportunity is a myth, and widespread despair a very real
fact.

Fortunately. however, there are courngeous and motivated commu-
nity persons who are determined to better raise their cause and that
of the community.

Shaw University. in conjunction with representatives from Rox-
bury. developed the “university without walls” of Roxbury conceived
in the conceptual framework as follows:

The city is the classroom. The university hasno walls.

The urban environment offers its resources—the university accepts
them.

Students earn as they learn.

Educational objectives emphasize : sound and sensititive judgments;
thorough grounding in a career area; liberal arts as a tool to continu-
ing education : upgrading level of awareness ; and unifying humanities
with the sciences and technologies.

Certification and degrees awarded for demonstrated performance
and achievement irrespective of path of attainment. )

The program structure will complement and supplement traditional
educational practices which are of proven value with novel methods
and imaginative utilization of facilities and resources available.

The curriculum will accent the acquisition of basic learning skills
including: reading; writing; oral communication; and quantitative
reasoning.

Modern methodologies will be utilized as appropriate. With the ac:
quisition of fundamental skills, the student wle participate in general
education seminars, as for example : urban issues and problems; hu-
manities and arts; and understanding science for survival.

The student. will also be responsibﬁa for a concentration of: studies
in a selected field.

Typical are the following: urban sciences; business management;
and apprenticeships in tradesand crafts.

Books and syllabuses for home study, et cetera, programed in-
struction and other media will also be required.
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A noteworthy departure from the usua} aeademic institution will
bo the extensive and comprehensive utilization of community re-
sources.

This is considered of sufticient importance to warrant some elabora-
tion.

Resources can and do constitute a diverse possible spectrum. They
may be classified in 2 multitude of systems, but the following should
convey a representation of the scope contemnplated: People.

The diverse talents of professional and nonprofessional geople,
voung and old, from all walks of life, public and private, and having
all levels of experience. will be called upon to:

Teach,

Counsel,

Donate,

Participate,

Assist,

Provide specialized service, and
Facilities-cultural, educational, and recreational.

Cities underutilize their facilities for the education and experi-
ence of their poorer people.

This is especially true of :

Theaters,

Concert and music halls,

Art galleries and exhibits,
Museums,

Libraries,

Commercial and special exhibits,
Aquariums,

Zoological parks,

Botanical gardens,

Sports and stadium facilities, and
Pirks.

These facilities are available to residents, but they never become
part of a planned program of education/training.

This lack of integration results in patchy enrichment at infrequent
intervals.

Yet, the potential cducational benefits may exceed more formal
and traditional instruction.

This concept may be augmented to include the service agencies
in & community.

The potential wealth of experience and inspiration that can be
gained from a cooperative activity betwec. an institution and the
service agencies in its environment is virtually untapped.

Internships. externships, assistantships, and demonstrations all
can contribute materially to the growth, development, and motivation
of students and community residents.

Among the service agencies, inclusive but not preclusive, may be
listed :

Health,
Welfare,
Correction,
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Research,

Day care,

YMCA, YWCA, YMHA, YWHA, and
Environmental control.

Churches ean be ntilized more fully. They provide an enormous op-
portunity for gatherings that touch upon personal values n the af-
fective and noncognitive domains. Labor and trade unions may also
be approached to enable community residents to learn trades and
skills that no institution can teach. )

If we are to nchieve freedom from the constraints of the formal in-
stitutional walls, support from the mass media must be enlisted.

Among the essential media are:

Television,

Radio,
Newspapers, and
Publishing houses.

Finally, business and industry must be approached. The Boston area

is rich in its diversity of businesses:

Insurance companies ( Prudential, John Hancock) ;

Banking institutions (Unity Bank—one of the Nation’s fast-
est growing black banks, First National Bank) ;

ectronics industry (Raytheon. Itek) ;

Polaroid;

Computer systems;

Department stores (Filenes’and J ordan Marsh) ;

Chain supermarkets (Stop & Shop, First National) ; and

Famous %eoute 128 Industrial and Technological Complex, to
name a very few.

Students could intern and extern, or choose cooperative educational
programs to earn as they learn with the richness of opportunity avail-
able in the Boston region.

However, this involves breaking the chains of conservatism in edu-
cation.

Worthwhile experiences of educational merit in a natural environ-
ment must be certified as equivalent to the sterile laboratory experi-
ences now accepted in institutions.

Shaw University will credit them.

The problems confronting admissions to the University Without
Walls of Roxbury will not be solved by edict.

However, there will be equal opgortunity for the poor through lot-
tery and other devices, followed by appropriate placement, so that
failure will bea word of the past, buried in history.

In order to zccomplish this, a monitoring system for early warning
detection of difficulties will be instituted and all participants in the
educational community will gradually learn that success 1s not an ac-
cident of birth but & right of every individual.

Equal opportunitf plus appropr’ te monitoring for high success
probability is a right, not a privilege. .

This n.eans that the financial schemes alluded to previously, must
be realized practically.
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Alternatives exist.:

Farn as you learn,

Tuition subsidy,

Deferred repayment, based upon carning capacity.
Subsidies and grants may be derived from:

Industry and business,

Foundations,

Endowments,

Public campaigns.

PLANNING COST

The following budget represents the cost for planning only. It is
antic Jmted that this program will be self-sustaining once it is inaug-
urated. Its low-cost feature appears to insure this proposition,

; The total cost of operation can be borne by student tuition and
es,

It should be noted that such costs will not be prohibitive to the
student, since he will be gainfully employed during his entire tenure
on this program.

Mr. Chairman, I have a list of the task force, the planning and
development for the first --ear, the personnel program development,
a proposed budger, and I would like to submit tﬁat for the record,
rather than reading it.

Mr. Pucinsgr So received.

(Reports follow:)

UNIVERBITY WITHOUT WALLS OF ROXBURY-BOSTON

Planning and development for first year
Administrative and service personnel:

Project manager (full time at $20,000 per Year) - oo c—oen $5, 000
Associate manoger (full time at $15,000 per year) oo oo oo 3,750
Administrative assistant (full time at $5,000 per year) __.-——_—____ 2,250
Stenographer (full time at $6, 800 per Year). .o oo omeeeeoe-- 1, 700
2 student administrative assistants (full time at $4,900 per year) . 2,450
4 clerk-typists (full time at $4,900 per year) . o occecmceoooo " 4,900

Total, administrative and service personnel_____ e _____ 20, 050

Program development personnel :
Specialist on materials, resources, and space (full time at $12,500

1100 B LCT: o e cmecemccceme————— 3,125
Specialist on cooperative work-study operation (full time at $12,500

Per Fedr) et e e - 3,126
Specialist on student service and adjustc »: (full time at $12,500

Per FORT) o e e e — 3,125
Specialist on curriculum and learning (fuu time at $12,500 per

D22 3 o 8,126
Specialist in fiscal affairs (full time at $12,500 per year) _.___.._._ 8,125

Specialist in student partivipation (full time at $12,500 per year)_. 8,125
Speclalist in community reh.*t~ns and administration (full time at

$12,500 per year) oo . oo - 3,126
Total, program deveiopment personnel_ ... eeooooo__. m
Total, all wages and salaries - 41, 925
Fringe benefita at 16 percent. 6, 289
Total, cost of personnel 48, 214

.
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UNIVERBITY WITHOUT WALLS OF ROXBURY-BOSTON—cONtinued
Planning and development for first year-—Qontinued

Consultants:
For the 7 areas and other special problems (120 man-days at $100

Total, consultants...

Services and supplies:
Telephone _. ———
Postage and shippiog----
Reproduction and printing
Reports —ccccemmee- -
Rental or purchase of office equipment (typewriter, (2,703 .
Supplies and materials

Rent of offices (4,050 square feet at $7.50 i;e-r—square feet o occeeee- 7,504
Purchase of office furniture oo ccmecmcmmcccee e 4, 680
Total, services and supplies ecccmememm—————— 84, 804
Other:
Travel for staff:
Fares (44 trips at $88 per trlp- oo cmcmcmmeccecccemeeeee 2, 552
Per diem (88 man-days at $20 per day)---- 1,760
Other (limousine, taxi, ete.) — 628
Travel for 7 consnltants
Fares (56 trips at $85 per trip) - -—— 4,760
Per diem (168 man-days at $20 per day) . 8,380
Other (limousine, taxi, ete.)..- - 672
Travel for student consultants:
Fares (16 trips at $68 per trip) - — - 928
Per diem (64 man-days at $20 per d&y) ccc—ccorcmccmmeaoemoo 1,280
Other (limousine, taxi, etc.)----- —- - 198
Conference on cooperative work-study-- -- 8,500
Conference on ghetto black education_._. -- 8,500
Total, Of Other oo occmommcmammcccccmecmccmemmmmao e 33,038
Total, direct cost of ProJect o com oo cccccomcmcmmceccmemaeee 129, 646
Indirect costs (38 pe cent of direct costs) ... 49, 2685
Grand totAl o e e mree macm e —— 178,911
Tasx Forces
BOXBUBY
Rev. Arnold Browne Dr. Albert Thompson
Rev. William Oody, Mr. Royal Tucker
Rev. William Freeman Rev. Virgll Wood
Rev. Gerald Howard Mr. Otto Snowden
Rev. Willam McOlain Mr. Rollins Grifith
Dr. Prentis Moore Mr. John Young
Attorney Darrell Outlaw Dr. King Cheek

SHAW UNIVERSITY
Dr. Archle Hargraves, President Mr. Charles Austin

Mr. Pucinskr. Who determines the number of hours a student has
to lgut in to get the credits for his degree?
r. Moorr. We have several ways  f determining this.
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As 1 said, we try ¢o build the course of study around the student,
depending where he is, depending on his needs. .

e have o board of directors, and we try as much as possible to
seo what his gonls are, to sec what his basic skills are, and taen we
put him through different courses that he is interested in, as well
as those that wo foel are necessary in order to update him.

We have this four-pronged attack.

We ask the student, “What do you think you ought to know after
you get your degreef”

_If he feels he can get ready, and if he can document this informa-
tion, and if our file that we have on him documents this, and it sup;)orts
this, then he will be ready for his degree after completion of the
courses.

Mr. Pucinski. Of course, this whole approach of using home study
isa rather old approach.

We have had home study schools in this country for a long time,
but it is rather interesting that the formal educational community
is now accepting this. This could revolutionize the whole concept
of higher education.

Dr. Moore. I have been going all over the place talking about the
University Without Walls, as being the first to revolutionize higher
education, and we feel it has tremendous potential; and because we
are the first in the Nation, to successfully put this into effect, a fmax
deal of attention is focused on this, and i' think we will have & direct
impact on the established colleges and universities, which are the main
reasons we have been shackled in the past.

Mr. Pucinskr. Besides putting them out of business, what other ef-
fect would you have on them ?

Dr. Moore. I do not think it would put them out of business.

We could show them how to cut costs, and they are all facing finan-
cial crises at this time. We use churches, social centers, librarias, mu-
seums, open spaces, to conduct our classes. We do not want to pur-
chase any real estate, and this cuts down on costs tremendously for us.

Mr. Pucinskr. You said this is the first experiment in our country.

Japan, as you undoubtedly know, opted out to go your way, when
Japan was faced with the same proi;lem where we were 10 years ago.

t bacame quite apparent 10 years ago that we had facilities for
214 million youngsters attending higher education in this country.

e estimated by 1970, 1971, we would have 7 million pounding on
our doors, and Japan had a similar problem, perhaps in a different
ratio, and now it is rather interesting the Japanese opted it out to go
your way.

We opted out to build a lot of big buildings, laboratories, audi-
toriums, gymnasiums, what not, parking lots, with a huge brick and
mortar p m, but we never developed the kind of faculty you
need ¢o staff those huge buildings, and we have had violence and the
tuibu}l‘:rsrce wl*e ha\;t:gen in the umvtlarsiti%. v th

(7 only ca young people to realize ickly that the
faculty in those universitig does not mmumvﬁg b%u thoybea.nty of
the buildings themselves.

The Japanese went the other way. The Japanese developed a strong
college-without-walls concept, a strong home-study concept; and as
I look at some of their progress and gesigns in industry, and in the
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various other ficlds, I cannot detect any sigmificant differenco in the
net results, between the two educational systoms. .

This is why you will find a great dea of excitement on my part 1n
what you are doing.

I think that you are on the right track.

Dr. Moore. We have worked on this project for the past 3 years,
and we have gziven many of our hours, and we have gone throughout
the country trying to find support for the program, but surprisingly,
we have not received the financial support that many other programs
have.

Mr. Pucinskr It is because academia still runs HEW and USOE.

Now, if the day ever comes, you know, when people like you and I
got a foot in the door over there, maybe we can change a few things
around. .

Dr. Moore. I would hope so. .

Mr. Pucinskr. But right now, you know, you just listened to a very
distinguished panel of vocationa) educators. ) . i

You lisbeneg to their testiniony. It was very impressive testimony,
but they are treated as second-class citizens in the academic com-
munity, just as people look down upon you, even though almost every
major netion in the world is now going your route.

T addressed a meeting here recently in which there were represented
some 16 countries, all of whom are lookin% at vour concepts, not only
looking at it, but using it, and yet you wil find people who look upon
You as some sort of academic “weirdo,” that does not know quite.what

1e is talking about. .

Dr. Moore. That is right, but we are going to stick with the con-
cept, and we are determined to receive ade(iuabe funds for it.

o have been operating on a budget. of $500 & week with these 57
students we have. We can continue until the end of this month.

Mr. Pucinskr. Who is funding you

Dr. Moore. Right now, our Initial grant came from the Office of
Education, but that was $460,000. This has to be divided between
17 colleges and universities.

Mr. Pocinskr. How much did you get$

Dr. Moore. $460,000, as an initial grant.

Now, Ford Foundation was sup(i)osed to give us some money, but
when the money comes in, it is divided up between the institutions that
go to make up the union, so if it has to be divided up 17 different
ways, we really get the crumbs, and we have not been able to get the
separate funding that is necessary to carry‘out the program the way
that we know it can be done.

Mr. Pucinsgr. You do not qualify under the existing aid programs
to universities {

Dr. Moore. Weare trying. Not under this program.

_ Now, our campus in Ra eigh is receiving aid, but not for this par-
ticular program.

It has been extremely difficult to find the proper authorities to fund
this, because it isa new program. .

We submitted our original proposal to the Federal Government in
November of 1969.

Mr.g Pocinsk1. Have you ever talked to Mrs. Green about your pro-
gram

Dr. Moore. No, I havenot.

- oy
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Mr. Pucinsxi. Mrs. Groen now has a higher éducation bill before
her committee.

We are now working on it. We are making up a bill. It seems to mo,
either the next time you are in Washington, you ought to drop in on
her, or drop her & note.

I will tell her to be expecting to get a note from you. It seems to me
there should be something in the higher education program that would
provide, if nothing else, some seed money to give programs like this
at least a start. '

Dr. Moore. I would like to see us establish a Federation of Urban
Colleges, designed specifically to deal with the urban Froblems, and
to get students that can dea: effectively with the problems of urban
society.

Weycan demonstrate here, and then the model can be transferred.

Mr. Pucinskr In my statement earlier I said that we are going
to chango our skills some five to nine times in a working lifetime.

It is true, and I believe it is true, then it seems to me your concept

stakes .on a whole new dimension of credibility and credence, be-.

cause obviously & man has to provide for his faculty, and he cannot
take time off to restructure his abilities, when he has been eased out
of one job due to technology.

Tt seems to me if there is a program available to all those engineers
laid off in the aerospace industry, and if they could have been pre-
paring themselves for a whole field of ecology, and environmental oc-
cupations and specialities, they could have moved from one specialty
to another, without losing any time, whereas now we just passed &
public service job bill, which we hope the President is going to sign,
to try to give these fellows something to hang onto, while they are
being retrained for another career.

}tdgioes seem to me that your whole concept takes on all kinds of
validity.

Dr. K’Ioom:. That is right. It has so many possibilities. We can go
in so many different directions. We are flexible. We are not chained
to one particular system, or one particula: srogra.m.

Mr. Pucinser, Are you in Mrs. Hicks’ distriet?

Dr. Moore. Yes; we are.

Mrs. Hicks. Yes; so that we could gei iiis testimony on the record.
a I?)r. Moore. Could I tell you one thing more that we are trying to

o

We would like to set up a program at Wallpole State Prison for in-
mates, and we now are working with the Commissioner of Public
Corrections, to admit probably a number of inmates, and to take our
faculty out there so we will do that, if we can get support that is
needed for this program. .

Mrs. Hicks. I just followed yo ' recommendation, Mr. Chairman,
and advised Dr. Moore to contact Congresswoman Edith Green, be-
causo I know she is very interested in programs, such as yours, and
possibly they could be incorporated, into the bisﬁ, something of this
tyga for funding.

r. Moore. I will write her the first thing.

Mr. Pucinexr. Mrs. Hicks will probably get you an invitation from
Mrs. Green for you to come down ‘o Washington, and you can brief
her on your program, and then perhaps we can take a look to see
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if thore is any change of getting some amendment through to at least
provide some sort of seed money.

I think this is the wave of the future, and we ought to have some-
thing in a bill that would at least give people like you a chance to
either prove or disprove it, but there is no question in my mind, as you
look at the next 10 and 20 years of educational needs, I think you are
roing to find that just as other countries are looking at this program,
and using it, all you have to do is just point to Japan, the anormous
success they have had with this program in Japan, and I think this
18 Bt;r}m s one of the greatest endorsements you can Eet .

. Moore. May I express my deep gratitude for the invitation and
for the oppoxtum%y to discuss this program with you.

Mr. Pucinsir 1 am glad you are here. .

I am glad to see that Roxbury has such a good program going.
Yotg s::ylyou have 57 students. I imagine there is a substantially larger
potential.

Dr. Moore. Yes; ir. fact, we could, without any effort at all, recruit
around 500 students that would be willing to go into this program, but
we can only take 25 more right now.

We will move slowly, and each year we will probably add a hun-
dred more.

‘We spend as much time getting to know the students, getting them
to feel at home with us. .

Mr. Pucinskr. This budget you have here for the $178,000, what is
that for, your existing program, or is this for a program you oould
handle with 200 students, if you had this kind of money?

Dr. Moorg. That would be for 200 students.

Mr. Pucinskr, For & year?

Dr. Moore. Right, but we have so constructed ourselves that we
get by with what-we have, but we could do much more with the funds.

We did not wait until we got the $179,000. We began before that.

We started with what we %?ad hoping that we could demonstrate
to le that this program did work, and then the funds would
come ;orbh.

Mr. Puomskr. You know, when you consider the results of your
g:ettm%(ﬁomg, and you consider the cost per student, this is substan-
tially below what we are talking sbout now in the higher education
bill, and the student loan programs, and when you consider the
interest on those loans that we have to pay, this is something I think
the committee 01¥ht to be looking at.

Dr. Jacrson. I might say we have been trying to work weys, to
coordinate ways we have been doing in terms of our own higher edu-
cation program, which is dealing with some of the existing colleges,
in terms of the number of people, programs like this.

Mr. Pucinskr. Then why don’t you give him that $179 thousand ¢

Dr. Moore. I wish they would. . .

Dr. Jaokson. We are trying to see if we can join in ways, since
we are serving similar populations. . ..

Just in comments of building, I think the partnership school idea
is & way to use existing cultural resources in Boston, of which we have
many, which has great implications for school buildings, and it seems
the idea of the open campus, at the hi;gh school level of the Boston
schools, we are talking about, our idea for younger children begins to
get us out of the building business, or at least the way it has been, and
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if we can change some of the museums, and places like tho Elmer Lewis

School of Iine Arts, I think that to not on[ly change _edugatnon, but it
has greater implications for us of existing buildings in different ways
that. will be profitable for all of us.

Dr. Moore. 1 have a churceh that has 38 classrooms, and I guess about
five offices, and this is enough for any university, and there are many
other churches around, similarly constructed, and there are other
oflico buildings available, so we can use these.

Mr. Pucinskr, We bave heard two excellent ideas today. We have
heard one of the gentlemen talking about leasing school buildings for
vocational education. .

Now we hear another idea about leasing churches, to run a college
without walls, which make equally a lot of sense. .

Mrs. Hicks, I want to thank you and your staff and your associates
for arranging today’s hearings. .

I think the hearings have been extremely productive. I think that
we have gained a great deal of insight into the problems in our school
system here, and I am pleased that we were ab{e to be here.

I want to thank you for this opportunity to invite us here.

Mirs. Hicks. I thank you, Mr. ng(;irman, for coming with the sub-
committee to Boston.

Mr. Pocinskr. I think we will be able to get together and have a
good live discussion on some of the aspects of this bill.

Isthereanything else anybody wishes to ask ¢

We will then stand adjourned subject to recall of the Chair.

(Wherenpon, the hearing was recessed at 5:45 o'clock p.m., subject
torecall of the chairman.) -

O e
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STUDENT CHARACTERISTIC ANALYSIS

Total Enrollment 1972-73

Women 28
Men 32
- Total 60

Ethnic Background

Black White
Women 27 1
Men 30 2
57 3

Welfare Recipients

Women 21
Men 3
26

Students' Previous Educational Experience

Attended Attended
Non—-accredited 4 yr. accredited 2 yr. accradited
courses institution institution
Women 3 7 1
Men 8 10 6
11 17 7

Total students with prior educational experience 35, 55% of students have had some
previous training or higher level of education prior to attending U.W.W.

T ————
H

Educational Goal§

Special Students Liberai Business Managen.ent
Studies & Economics

Women 6 3 0
Men 4 3 13
10 6 13
Behavioral Urban GED
Sciences Politics

1

3

4
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STUDENT CHARACTERISTIC ANALYSIS Page 2

Student Age Range Analysis

Age Group 18-22 Age Group 23-30 Age Group 31-57

Women: 9 8 11
Men: 13 1 s
Total 2 Total | 22 Total 16

Percent of Student Body

367%
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N
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'UNIVERSITY WITHOUT
WALLS OF BOSTON

A NEW CONCEPT IN
HIGHER EDUCATION

An Extension Of:

Shaw University
Ralzsigh, North Carolina

and
Union For Experimenting Colleges
And Universities/ Antioch College
Yellow Springs, Ohio

56 Dale Street, Roxbury, Massachusetts 02119, Telephone: (617) 445-5221




. UWW.is designed for the mature student, be he 16 or 70, who
has educational goals in mind and knows where he desires an

FILMED FROM BEST AVAILABLE COPY

THE UNIVERSITY WITHOUT WALLS OF BOSTON
APPEALS TO THE UNIQUE STUDENT

education to take him.

. UW.W, is designed for the student. to’ learn at home, at work,

through an on-the-job training. program, independent study, In-
ternship; seminars, workshops, life experierces, or in attendance
of any other college or universlty

. UW.W. is designed for both those students  who ‘have lived in
disadvantaged environments, as weoll as those who have lived in-

the more favored environments -We seek to break down the
barriers that tend to prevent ‘many students from continuing
their education; such as,-imprisonment,-work in the Peace Corps
or Vista, the need: to continue ‘einployment, physical handicaps,
and the reetreints of houeehold ‘duties.

e e

. U w.w tailors programs -td meet the specific needs of each stu-

dent admitted. After-having been-admitted, each student will be
assigned a: faculty advisor to provide aseletanco in developing
his plan of study: :

Do You.Quality?
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DEGREE

The University Without Walls offers a fully accredited degree-
-granting course of study. Each student who has successfully ful-
filled the requirements will be awarded the B.A. degree by Shaw
University, Raleigh, North Carolina which is accredited by the South-
ern Association of Colleges and Secondary Schools or by the Union
of Experimenting Colleges and Universities in cooperation with Shaw
University. However, if the student elects to participate in the pro-
gram on & non degree basis, he may do so.

As a small college, we must select areas of curricular and co-
curricular emphasis and strive for excellence in these areas. This
necessitates the omisslon of some subject areas from our curricular
and co-curricular offerings. Although we are not able to offer “all
things to all men” in the form of formal curriculum, we do provide
the opportunity for structured study, independent study and re-
search, and special courses in the School of Urban Sciences which
includes majors in the following areas:

Business Management & Economics
Urban Planning

Public Administration

Urban Politics

Behavioral Sciences

Afro-American Studies

Liberal Arts — .
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THE UNIVERSITY WITHOUT WALLS OF BOSTON: ITS UNIQUENESS

The University Without Walls of Boston, as an institution of higzher
education, is one of the 30 universities throughout the United States
that has committed itself to the development of educational pro-
grams through innovations in curriculum organizations, teaching
methods and major programs. We believe that the traditional, inflex-
ible curriculum which is usually characterized by the classroom and
the lecturer is just one of the learning experiences. Too frequently,
a student finds that the knowledge he has acquired from working
experiences, on-the-job training programs, workshops and even
traveling is of little significance — or in most cases completaly
ignored — when he turns his attention :oward fulfiliing the require-
ments for a college degree. We strongly believe that these experi-
ences are very important and should not be ignored; and as a result,
we have designed a ilexible curriculum which allows the student to
work, to study in the classroom, to study independently, to do re-
search, to interact with members of cooperating institutions, and most
important, to bkecome exposed to innovative advancas in education.

Another factor that makes the University Without Walls of Boston
unique is its faculty. Our students have the opportunity to interact
with not only adjunct faculty who teach at many of the other ins¥"tu-
tions in the Boston area, but also educators, businass exscutives,
scientists, writers, public officials, etc. indeed, this broad spectrum
of exposure provides the students with the theoretical, as well as the
practical points of view.

Henca, because of our uniqueness in abandoning the sharply cir-
cumscribed campus and curriculum, and becausc we provide edu-
cational opportunities throughout the community, we have acquired
our name, The University Without Walls of Boston.
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UNIVERSITY WITHOUT WALLS

Office Use
Date
SHAW UNIVERSITY
Rejscted
APPLICATION FOR ADM°SSION Student No.
(A $25.00 fee must accompany this form)
Fee creditable toward tuition
Date
1. Full Name: Sex
(Last Name) (Full First Name) (Fuil Middie Name)
2. Permanent Home Address:
(Street & No.) (City) (State) { Zip Code)
3. Home Telephone No. Age Date & Place of Birth
Marrled ( ) Olvorced ( )
4. Height Weight
Do you wish to live on campus? ) Yes { ) No
6. Parent(s) Name and Complete Address:
7. Areyouaveteran? () ves ( ) No Your claim number
8. Month and year you plan to enter Shaw .
9. Present Occupation
10. Planned area of study
11. Will you need financial assistance?
12. What other colleges have you attended since leaving high school?
*  (Name of College) (Address of College) (Dates of Attendance)
* (Name of College) (Address of Cotlege) (Dates of Attendance)

13. IF YOU HAVE TAKEN ANY NON-CREDIT OR CONTINUING EDUCATION COURSES, PLEASE NOTE

WHERE AND DESCRIBE THESE BRIEFLY: —___ —__

4

*NOTE: Ask the school to send us an :p-to-date copy of your academic record immediately.

(UWWwW -72)




14, Please give a brief resume of your use of time since graduating from high school. |f employed, give names of

employers, kind of work, length of empioyment, etc.

15. What are your objectives in continuing your education?

16. Why have you not chosen to continue in a conventional college program?

17. What evidence can you offer of your readiness to do independent study?

PLEDGE: |f admitted to the University, | promise to abide by its rules and regulations, to make the proper use
of the educational advantages offered, and to see that firancial obligations are promptly satisfied.

Signed:




) SHAN UNIVERSITY
, IO THE UNIVERSITY WITHBOUT WALLS
Hv STUDENT REGISTRATION FORM .
Name \ ..
Address V |

Major Area

Date of Reqgistration

Advisor
- COURSE TITLE NO. INSTRUCTOR GRADE REMARKS
]
: This is to certify that I am fully awire of my financiniobligation towar?

,
Shaw's Univ~rsity Without Walls according to the plan of payment that I have chosen. I am also aware ﬁ
that no grades or credits will be awarded to me before I fully pay my tuition as stipulated

[




MEMORANDUM

TO:

FROM: University Without Walls
RE: Additional Inform~tion Needed
Please arrange for the following additional information to be sent
to this office within sixty (60) days of the date shown hereunder. Upon
receipt of the needed documents you will then be authorized to enroll in
your program of study.
Official Transcript
Documents for Life Experience

Resume

Letters of Recommendation

Juuun

Plan of Tuition Payment

Signed

Date

(Supp. UWW-4)



THE UIIVERSITY WITHOUT “ALLS

56 Dale Street
Roxbury, liass. 0211¢

For Further Information contact:

Director of Admissions
University Without Yalls
66 Dale Street

Roxbury, iass. 02119
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GENERAL INFORMATION

THE CONCEPT
The mission of Univeristy Uithout Walls of providing more relevant educational
opportunities has developed out of a conviction that the urban university must become
an instrument of constructive social, economic, and political changes as well as a
repository 6f knowledge. It must move education beyond mere superficial and theore-
tical approaches and pursue more daring analysis and application of knowledge to
solution.
To effectively carry out this Human Hission in the vorld of education, University
Without Walls was developed as a New Approach to Higher Learning. It was developed
in response to the fact that for many competent students existing undergraduate pro-
grams are too limited, too prescribed and too inflexible, and are not responsively
adapted to the urgent needs of contemporary society. As such, the hww focuses 9n:
(1) flexible scheduling which permits the student to spend as much time as he needs
or wants on any phase of his studics; (2) the benefit of resident instructions and
the opportunity to Tearn from "adjunct” faculty composed of persons actively emp1oyéd
as business executives, scientists, educators, artists, writers, public officials,

etc., with strong emphasis on the student setting his own pace.

BASIC COMPONENTS
A. Transfer of Academic Credits

Credits successfully earned from accredited institutions of higher learning
will be transferred to the Ui, This méy include correspondence and extension courses,
credits received from United States Armed Forcegs Institute, credits received from
Junfor and Community Colleges and Technical Institutes, special seminars, workshops,
and scrvice schools. A

B. Academic Recognition for Life Experiences

A11 relevant civilian and military functional experiences gained beyond the




-
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boundarics of the classroom may be granted academic recognition and used toward the
completion of the Bachelor's Degree requircments. By legitimizing achicvements and
translating them as credits toward a University degree, the UNW not only offcrs a now
anproach to quality education, but it also rcduces the time and cost required for
earning a bachelor's degree. .
C. Academic Recognition for On-The-Job Training
A student may also receive academic credits for relevant working experiences —
in which he is engaged while enrdl]ed in a program of study.
D. Program of Study
(1) Upon evaluation of the student's records (transcript, 1ifc experiences
etc.) a program of study will be daveloped outlining all rcmaining requirements for
the completion of the desircd bachelor's degree. (2) An Adjunct Professor will be
apnointed to work with the student toward the earning of his degree.
HOW THE UMW WORKS
(1) Submit the following:
a. Application form ara $25.00 Application Fee
b. Life Experiencchorms (if any)
c. Transcript(s) of Academic York
d. Letter of Rccommendation
e. A Resume
f. A report of sclf-cvaluation relative to one's exparience, desired
bachelor's degree and future plans. Experiences for which academic
recognition is requested must be verified by certificates, diplomas,
letters, etc.
g. h plan of payment of tuition
Tuition (12 months)--===--=m=mmemmmmmesmcommmmammoooonos $ 1,200
Tuition may be naid according to any of the following plans:

Plan A - The full cost of tuition, $1,200, is paid upon .cnroliment in




a program of stuay.
Plan B - % 600 is paid upon enrollment in a proaram of study and the

remaining $600 is duc six months thercafter.

Plan C - $409 cach Trimester.

A handling cost of $10-00 is assessed when Plan "B" or "c" s selected.
This fce rmust 2 paid with the first installment. Fees for equivalency
credits for deve]éﬁmenta] experience are asscessed as follows:

(1) 1 - 15 Trimester Units Equivalency=--=-========sc=en==- $100.00

(2) Over 15 Trimester Units Equivalongy=--=-=--===sememanu-= $200.00
This fee must be paid with the first installment.

If apnlying directiy from a High School send a copy of the Hish School

transcript.

(2) Ffdmission

a. Upon receipt of the student's complete file of credentials, consigera-
tion fcr admissicn will be given based on the perceived student's
ability to cngace in a self-directod study.

b. Pecords viil'be assessad for credits transferring and/or awarding.

c. HMa Adjunct Professor will be anpointed.

d. A progran 5f study will be developed.

*(3) Enrollment : - T"*?
a. Upon apbrova1 of his orogram of study, the student must pay the tuition

and feec reguived under the particuiar plan of payment.

b. The student wiil be authorizad to begin his study under the guidance

from an Adjunct Professor.

. NCCREDJTED BY:

Southern Association of Colleges and Schools

Apbroved by the VYeterans Administration
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POLICIES AHD PROCEDURES

I. Inquires: Information Dissemination
(a) Definition - An inquiry is a request for information and/or admissicn
into the UWM,
(b) A1l inquirics reccived by mail shall be posted with the date received.
A reply to the inquirer must be made within 24 hours of receipt.

(c) Prepacked data shall be assembled and stored to facilitate the reply.

(d) Upon receipt of the inquiry, the recciver shall record the name,
address, telephone number and date received on a 3 x 5 card and placc
it iﬁ sequence in a susnhense file according to the month received.
Other files may be set up as necessary.

(é) The pre-assembled package shall be mailed to the inquirer (first class
mail) and tho datc mailed recorded on the 3 x § card.

(f) The suspensc filc shall be checked cn konday of each week. In the
event that a reply has not been received from the inquirer within a
30 day period a follew-up letter, with a sccond application, shall be
sent.

(g) This proccss shall be repeated cvery 30 days until three contacts o
have been made. Thirty (30) days after the third contact, if a
response from the inquirer has not been received, the 3 x5 card
shall be placed in the "Dead Files".

II. Inactive Students

(a) Definiticn - An ipactive. student is one who has not completed all
requiremonts for admission to the UMY or who has been admitted and/or
has begun a program of study but failed to keep his account current

or did not ncrform satisfactorily. The records of students in this




-5 -

category will be placed in an inactive file.

' (b) A student identificd in "a" above will immediately be sent a fomn
letter indicating his currant status, the rcasons why he is carried
as an inactive student, and the specific requircments that he must
meet to reactivate his status. This process shall be repeated cvery
3n days until thrae contacts have been ma:dc. Thirty (30) days after
the third contact, if the student is not reactivated, his cntire
folder will b2 nlaced in the category of “"History Files". A noti-
fication of tho action will be sent to the student and the Adjunct
Professor. The necessary records will be transferred to the Office
of Student Records.
II1. fdmission

Upon receint of all credentials required for admission to the Ukl

(Sec UMY-1), the fol]owiné procadural steps must be téken within

a maximum period of Two ¥eeks: )

(a) Sccurc a student account number from thc Business Office.

(b) Issue a lotter of admission to the U, This lcttor (UWH-4) must
include the student account number, the major area of study, and the
namec of student advisor. In addition to kecping onc copy in tha
student's folder, copies of this letter rust be sent to:

1. The O0ffice of Admission
2. The Student's Adjunct Professor

(c) A student transcript mus® bo set up in duplicate. This transcript must
includc:

1. Student's name, address, advisor, datc of admission, andrthe
major arza of study.

2. Coursces and credits transferred from other accredited institutions
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of higher learning in which the student has securcd at least the

Towest passing grade in the particular institution. Thesc courses

will bo Tisted under "Credits Accceptad From........ Cradits ac-

cumulated under a quarter system wi:1 be accepted as two-thirds

6T trimester crecits cquivalency (e.g. 9 quarter credits will be
transferred as 6 trimester credits).

3. Courscs and credits awarded for "developmental experience”.
Thes&courses and credits will be Tisted under "Credits by
Examination". A maximum of sixty (60) credits may be accepted

for relovant developmental experiences toward the degree re-

quirements.

Iy

I
L)

IV. Enrollment

(a) Upon setting up the student transcript that reflects his educational
status, a orogram o?‘séﬁay“must be develoned toward the completion
of the degrec requirements. The approved program will be sent to:
1. The Student
2. The fdjunct Profcssor

(b) Upon nayment of tuition according to the already chosen plan of
payment (UW-TA) the student can begin his program of study undcr
the guidance from an Adjunct Professor. (Sece on-going academic and
finar.cial requlations).

(c) Unon enrollment in the UMY, a copy of the student's transcript
will be sent to the Office of Studént Records. The OSR will then
set up the student's Premancnt and Officail Record. In case of
a student who previously attended other Colleges and Universities,

the UMM Office of Admissions and Records will accept courses and

credits transforrcd and/or credits awarded for approved life experiences.
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(d) Any student who wishes to transfer from the UMM Program to Shaw
University's traditional program may do sn without penalty; however,.
he will bc subjected to Shaw University's tuition cost.

V. 0On-Going Academic Requlations ‘

(a) In consultation with his/her academic advfsor, the student must
fill out a course card for cach coursc taken in a particular
trimester Tisting the name, address, major arca, course title,
and course number. Cne copy (the yellow copy) must be sent im-
mediately to the UW office of Admissions and Records which will
tien post the registered courses on the student's transcript.
A11 other copies (three copies) will be kept with the academic
advisor until the recporting period (December 15 for the first
Trimester; Asril 15 for the sccond trimestor; and Auqust 15 for
tne thrid trimestery) at which time he/she will evaiuate the
student's performance, post the appronriate grad> on the course
card ("P" for Pass, "I" for Incomplete, and "F" for Fail) and
send all copies to the UWW Office of Admissions and Records.
M1 incomnlete coursesgwf!] be carried (without any new regis-
tration for thcm) through the following trimester and will be
included in its report.

(b) Unon receint of the graded and signed course card, the UWW
Office of Admissions and Records will post the student evalua-
tion (coursc grade and creditsf on the transcript within 24
hours of the dato of receipt; transmit a copy of this card tu
the University's Office of Student Records for cvaluation-
posting on the Pcrmanent Record thorein; and then send one
copy to the studont.

VI. On-Going Financial Regulations

(a) Each UMY student must choose a nlan of payment fo. tuition and




oy

(b)

(c)

(f)

(9)

-8 -
fees (UMM-TA). The studernt will be billed according to this
plan. In the cvent that no particular paysent plan has been
selacted, the student will be billed according to plan "A".
The UMY Office of Admissions and Records must set up a “Student
Financial Rocord" immediately following his admission to the
UMW. This record (U%4-10) must include a student account
number.
Foes for develepmental experieﬁcc trimesteprcrpdits equiva-
Tency (if anpiicable) must be incivded with the first tuition
payment. )
Ppplication fee is creditabic toward the Tast tuition payment
of the first year.
Full-tiac empioyees of UWY arc permitied to enter the Unl with
a waivar of tuition and vpon payaont of 325.C0 each trimester or
$75.60 ner year.
Unon a recomiidation Tron the accden®s aZyisse, a2 tuition -
waiver at the rote of $33.00 ner semosier or trimester credit
mey be grantad for a studant i nezds to tike courses in
other accredited instituticns of higher lcerning. However,
the total tuition .aiver may nct exee:d 3205.0C ner year. ;4
The student must pay iz tuiticn and Tees eccerding to the
already selected plan 27 payient {See "a" above) within fif-
teen (15) days after the anpr:oval of his pian of study. The
student who doss not nay after thic rericd will be billed
(UW-12) for fitteen (15) more days to pay. Failure to keep

his account current, the student will be considered inactive

{See "II - a" above).
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(h) Upon rcceint of tuition and/or fees, the UMY OFfice of Admis-

sions and Rccords must register the amount received on both
| the Student Financial Record (UM1-10) and the UWY "Record of

Tuition and Fees" (UWW-11). The OAR must immediately trans- '

; fer the monics received to the University's Business Office.
| (i) 1In collaboration with thc- University's Business Gffice, the
F Ui Office of ridmissions and Rocords must propare a monthly
g financial rcport cn the UMY financial {low.
Financial Aid
Any student admitted to the UMM vwho has indicated a neced for fi-
nancial assistance_wi]] bc nrocessed in the same manner as the regular
Ud student with the following cxceptions:

1. After the student has boen admitted he will be sent a
financial aid rackace by the UMM staff. Financial aid nackages
will be obtained from the Financial Aid Office and sent to the
student along with his letter of admission.

2. The completed anrlication for financial aid must be returned to
the UM Officc.

3. Upon rececint of the aia application the UMY will note the maximum
aid that the studcnt is authorized based on the formula that has
becn predetermined with the Financial Aid Office.

4. The application will then be forwarded to the Financial Aid
Office for further processing.

Veferans Application for Educational Benefits

1. Unon receipt of the Certificate of Eligibility from a Viicran, the
enrollnent certificate will pe completed in accordance wiin the Vi

instruction sheet {VA Form 21E-1993d).

®
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The form will be hand carricd to the Office of Student Records for
authorization and fonarding to the appropriate VA Regional office.
Under no condition shall the Certificate of Eligibility remain in

the Office more than 24 hours after the reccipt and/or the date in
which the Veteran begins his prooram of study. One copy will be main-
taine¢ in the Vetcran's file at the UWH office.

Immediately after comnletion of the Certificatc of Eligibility a

3 x 5 card will bc made on the Veteran showing:

a. HName

b. Mailing address

c. - Telephone number

d. Date of Admission

e. VA claim number

€. Date certificate completed

g. Date certif}cate expires

The 3 x 5 card will then be placed in a suspense file under the month
in which the Veteran's program began.

The suspense file {arranged by the month) will bc reviewed one month
prior to the expiration date for appropriate action to insure that
the veteran receives continuous educational assistance as long as he‘
remains cnrolled in the UMY,

Graduation chuireﬁents

[ESPUE—

(a) Successful enrollment for at least Two Trimesters in the UWW
in which the studert must earn a minimum of 24 trimester units;
(b; Successful comnletion of all academic and functional require-

ments for the particular degree at UWW;

e nar o




.

(c)

(d)

(e)

-1 -

Payment of the required tuition for at ioast one calendar
year ($1,200.00);

Successful submission and acceptance of a "UWW Thosis" of
a major contribution; and A

Noproval of candidacy by the Adjunct Professor and the

UWY Student Evaluation Committee.




SHAY URIVERSITY
THE UI'TVEPSITY WITHOUT HALLS
PCQUIRENENTS FGR 1 BACHELOR OF ARTS DEGREE I
PULLIC AXTHISTRATION

Kame

Liddress

Donrce

Ycar of Admission

Ndvisor

.anpce L, equiremants (127 Units)

tucoreticatl ~c:iova-
nants
Crecits Transferrca

Functional
(Chifovaments
Gradgits oy cxamination

Covunication 151 (3 un.)

Corrunication 152 (3 un.)

[

cnitish vl (3 un.

cnetish 152 (3 un.

enelisi 153 (3 un.)

at: 1ol (3 un.

“ati; 152 (3 un.

Hemznitics (2 un. )

Humanitios (3 un.

Urban Sciences (3:-unq

Urban Scizncas (3 un.)

tatural Scicinces (3 un.

satural Sciencas (3 un.

i:.5. 2J1 _mamics of seaavior (3 un.)

2.S. 211 "an in tl-c Soc. 'rdcr (3 un.)

ur-an 2el, 211 ~rass roots Pol. (3 un.)

ous.  Eco. 217 Princinlos of teo. (3 un.)

P 2% Intrn. to ~dmin. snalysis (3 un.)

P 2n) Purlic :dmin. "notysis (3 un.)

BE 2¢T Statistics (3 vi.)

PL 227 Py . Finance - -udeatin~ (3 un.)

P 231 oy 1ic Personnel (3 un.)

PF 310 Tae Kinority as a Pu.. /dnin. (3 un.)

P; 325 Pus. “dmin. Tucory (3 un.)

Lizsctives
(27 Units)

Coor. £d. (27 Units)
161 ( un.

22 (7 un.

373 {7 un.

AIl Page 5




SHAY URIVERSITY
THE UAIVE: SISV HITHOUT WALLS
REQUIRE.LiiTS FOR A BACHELOR OF ARTS DEGREE Ii
SERAVIORAL SCIEWCE

nane

Rddress
Eehavioral Science

- Dearee

Year of Admission

Mdviser

Dearce Requirements (127 tnits)

Theoretical fichieve-
ments

Functional
fichievements )
Credits by Examination

Coemmunication 151 (3 un.)

Cradits Transferred

,,.mxni"auion 152 (3 un.)

rtish 151 (3 un.)

L. ﬂ ish 152 (3 un.)

Eratish 153 (3 un.)

vath 151 (3 un.)

T Tatn 1T (3 un.)

Bumanities (3 un.

Humanitias {3 uw.)

Urbapn Sciences (3 un.

~

Vvke.j@:’e G )

. Tty Seien ¢ 73 umL )

datural Scierncas (3'us.)

0.5. 231 dvramics of daﬁaaio“ {3 vn.)

21t an in_ine S-u, Crder (3 un.)

B,
g Fsi. 21 Crzss Rocts P:.. (3 un.)
_Bis. & [£9. 215 Princ.pies or Eco. (3 un.)
5.5. 2ib Urban Family ir Crisis (5 un.)
8.5, 307 Humen P2lstions (3 ui.)
~$.5. 314 The Contaiporary C.ﬂnun1tj_£3 un. )
B.5. 31b Eearic Lreun kejations i3 un.)-
b, 921 Research rethodology (3 Ln.)
B. S. 341 Sczial Psvebology (3 un. )
B.S. 491 or 492 Seaicy Semipar (J un.) -
Bus. & Ecn. 7% Etem, Stat. iot.ods (3 un.)
—~5.5. 203 geviane don Yie” (s un.)
£ 8.5, 241 The Helping Profassions (3 un.)
2. B.S. 504 sehavior Licorders (3 un.)
3~ B.S. 312 Social °+“a+1f:vac on (3 un.)
OB, f L e TS . MA.
3 . 5.3, 4=¢ Contemp. buC Lo"=ments (3 un.)

2. Pal. 331 Legal Procoss (3 un. )

~.U. Plan. 211 Principics % Prac. of Planning (3 un)

Eiectives
(10 units)

. Coop. Ed..(27 Units)

107 (9 un.)
202 (9 un.)
303 (9 un.)

A{11) Page 6




SHAY UNIVERSITY
THE UEIVERSITY WITHOUT YALLS
PEQUIRE. EilTS FOR A DACHELOR OF ARTS DEGREE Ii!
BUSIYIESS {AJAGEIENT ANL ECOHOIIICS

itame

Address

Business ‘ianagement and Economics
Degree

Year of /dmission

Advisor

Theoretical Achicve- Functional
Degree Reguirements (127 Units) ments Achievements
' Credits Transferred [Credits by Examination

Communication 151 (3 un.)
Communication 152 (3 un.) .
Enctlish 151 (3 un.
Enalish 152 (3 Un.
Enalish 152 (3_un. i
lata 151 (3 un ) . ’
i:ath 152 (3 un.y

Humanities (3 un.)

Humanities un

Urban Sciences (3 un.)

Urban Scicnces (3 un.)

ilatural Sc12nces‘(3 un. )

~atural Seiences (3 un. —
3.5. 201 vynamics of Gehavior (3 un.) o b

8.S. 211 iian in the Soc. Order (3 un )

U.Poi. 211 irass Roots Pol. (3 un.)
Bus. 2 Eco. 211 Pr1nc1p]es of Ecc. (3 un;)

M D 20T TN g

Bus & Ecc. 213 Bus. uath (3 un,) N R,
Bus. O Eco. 311 Val. 2 Dist. (3 un.) I I A
Buc . Eco. 34T Pcct. 173 w,) - ;
.« Eco. 367 Fund. of [igt. (3 un.) R i
Bus = Eco, 411 arketing gt {3 un )_,__ S T U
Bus. - Eco. 432 Busfnecs.Lew (3fun.) d o e e o
« Bus. 8 Eco. 222 Labor Problems (3 un. ) 1 ‘
a"‘_fsus o Eco. 261 Eiem. Stat. iethods (3 un.) ;
< Bus. a Eco. 312 Income and Employ. (3 un.) ,
S'Bus. T Eco. 413 Business rinance (3 U7.) f
Bus. % Eco. 407 or 497 Senior Szawnar {3 un,] - 4
Electives j |
— (19 Units) , ] 1
: Coop. Ed. (27 units) |
¢ 101.(9 un.) —_—
: 202 (9 un ‘ -
303 (9 un.) )
. A(I1) Page 7 J




s Wl e s et

THE UNIVE\SITY UITHCUT WALLS
REQUIRE: EITS FON A BACHELOR OF ARTS DEGREE I
ELEIESTARY TEACHER ELUCATICH PRUGRAI (CELTIFICATIUW) K-3

name

#odrnss

Jearee

Yezr of Mdmission

fdvisor

» Theoretical Functionral |
Dedree Requitements (127 Units) Aciiievenents rchievome:fg l
Credits Thansferred Credi*s oy f.0 .}

Cemmunication 151 ( 3 un.) o
Czrrunication 152 (3 un.) _— it
enaliss 151 (3 un. e =
Ergiish 152 (3 un.) *
b =nalish 1537'3 . ) L S
-l—*rdbu(dun) T e—— e

TE5 157 13 N ] : :

AV vabs 4O vy

rosasyes (Eng. 214, ZTT 227 or /dl)(J un ) o L
FanTities (1usic 225 of Art 121) (3 un. n. ) — e
Pty 347 (3 ua.) .

Hi:LZi, siz (5 u1.)

Lifa Szierce ¢hl {2 un.)
rluvi‘*ﬂ cre e/ (3 un.) R
53, Jamy 21T oF i3 3 un.) e
AT 32 (3 un.) - aeem
A= 232 {3 un.)

iusic 471 13 u‘.) e
Q_b 7 P ’1 L0 22Q or 771 (3 un.) o —

-

- ¥t

3 un.) : e e,
1w:§z;gg19414313_Aa un. N T
idron 3 Literature 331 (3 un.) omrere e
Lus,.biﬂry Evperience " eth. 31o (1 un.}
Suu, F‘ald_goL_fur.v child, £d.305 (3 un.) i ey
inngyations f Research in Ear. Child. Ed. -
215 13 )
Ligld Lab, Exgorionce and ietiods 317 (1 un.)
——zafessional Sgre master” -
Teaching in_the Elementary Sciool e v
uathesatics 411 (2 ) s s T e
Science 412 (2 un.) e -
Lansuage Arts 413 (2 un.) I
Sacial Studies (2 un,) : -
Techniquas and Strat, jn Leading 415 (3 un.) - ~
Eield Labogrtovy Experience ? ietiods ( 1 un.)
i Ecucation 450 LT (A) - STUGL:T TEACHING
—K=3 (2 weeks) and Semipar (12 un.)
Coop Ed.
(22 un.) 101 (9 un.)

202 (3 un.)

rn!

% ».

l I :
!

(]
e

i?

e
-Ji—-ﬁ

2
¥

'ﬂ

Al11) P. 1~ §




( “ Qb VIHAVLIWOL

THE UNIVERSITY WITHOUT VIALLS
REQUIRE!'EHTS FOR A DBACHELCR OF ARTS OEGREE Ii
RADIO-T.V.-FILM

Hame \

Pddress -
Radio-T.V.-Film
venree

Year of Admission

Advisor
B Theoretical Aciieve- |  runctional
Dearee Pequirements (127 Units) ments Ach?evements
> ’ Credits Transferred Credits by Exam.

-

Communication_ 151 (3 un.)
Cormunication 152 (3 un.)
Enalisi 151 (3 un.
English 152 (3 un.
f English 153 ( 3 un.)
vatih 151 (3 un.
viath 152 (3 un.)
Humanities (3 un.)
Humanities {3 un.)
Urban Sciences {3 un.)
Urban Sciences (3 un.) -
Matural Sciences {3 un.) . _
ifatural Sciences (3 un.) o
Comm. 153 Rhertoric of Change (3 un.) ) -
Comm. 155 Croadcast Comm. Fund. (3 un.) -
Comm. 156 Radio‘ﬁ TV Performance (3 un.)
Comm. 161 Voice & D1ct1on 3 un.)

Comn. 277 iass ledia « Society (3 un.) ok 3T . Y
Comm. 321 ile 's and Pudblic . ffairs in 3road. (3 un. '

Comm. 325 Requla. = Freec.m in cread. Comm. (3 un.) g
Comm. 328 Radio TV Yriters ( 3 un.) .
Comm. 271 Casic uews Mrit. & Cony:riting (3 un. )
Comm. 274 Photo Journalism (3 un. A .
Comm, 275 Lzvelop. of Journalism in the U.5. (3 un.)

Comm. 277 i.ass nedia in Lodern Society (3 un. .
Comm. 303 Func. of Comm. in Cecision iiaking (3 un.)
Comm. 373 T1.V. Production and Liraction (3 un.)
Comm. 3. Educational . Pub. Croad. (3 un.)

Comm. 377 Fublic Peiations (3 un.)

Comm. 412 Research (leth. in Comr. (3 un.)

Comm. 423 /dv. V.V. Prod. and iirec. (3 un.)

Comm. 485 Internship in Comm. (3 un.)

Comm. 491 Indep. Study, Researca Prac. (3 un.)
Comm. 435 treadcast iianacement (3 un.)

Electives: & courses (12 un.)

o b L-—. .

Lt

Coop. Eu. (27 un.

_ 101 29 un.)
o 202 (9 un.
303 (5 un.g_

A(11) Page 9




H AR L

OMINA v A

THE UNIVE’SLTY YITHOUT UALLS
REQUIRENENTS FOR A GACHELOR OF ARTS DEGREE IN
URBAI POLITICS

riame

Addrass
Urban Politics
degree

Year of Admission

Advisor

Degree Requirements (127 Units)

Theoretical Achieve-
ments
Credits Transferrsu

Functional
Achievements

Communication 151 (3 un.)

Credits by Examninal

Communication 152 (3 un.)

Enalish 151 (3 un )

Enclish 152 |

-

Enalish 153

3u
3
n.

e P~

i:ath 151 (3

“BE

-
natn 152 (3 un.)

Humanities 3 3 un. ) .

Humanities (3 un.)

Urban Scignces (3 uny)

Urban, Sciences un. s

Hatural Sciences (3 un.) .

Hatural, Sciepce _ (3 un.)

B.S. 201 ynames of 3ehavior {3 un.)

B. S 21] ian in tae Soc. Order (3 un.)

. 211 Grass Roots Pol. (3 un.)

> Eco. 211 Princinles of Eco. (3 un.)

Poi:-33% Legal Process (3 un.)

U.pP
Bus
U.F Pol 223 Jmarican Governmental System (3 un.)
U.
U

Pol. 334 U.S. Constitution (3 un.)

3 igpal - 1t1€° 3 un.

L. i 11 Sustems (3 un.)

U, Po] .371,Po]1t1ca1 Ihouqnt (3 upn.)

U.Pol1.%411 African Politics (3 un.)

U.Pol. 497 or 462 Senior Seminar (3 un.,

~U.Pol. 31T Poverty and Politics (3 un.)
u’U U.Pol. 313 Public Administration (3 un.)

*‘AFS 161 The Impact of ‘estera Civilization

, ”5’ on tha African-American (2 un.)

. m,.nFS 322 Afro-American History (3 un.)

S . U.Plan. 211 Principles Practices of

S5 Planning (3 un.)

“u. Plan 363 Social Policy P]an11ng (3 un.)

Bus. & Eco. 2671 Elem. Statis. .ewnods {3 un.)

B.S. 321 Research uethodo1og (3 un.)

Electives

(10 Units)

Coop Ed. (27 TaTEs)
107 (9 un.
202 (9 un.

303-(3~un.




Jegres - - - -

Year of fdmission

Advisor

] Tacorctical Fungti onal ;
Ichicvements - fichievements

Daaree Requirements (127 Units) :
) Crecits Transferr_ed «  Credits by Exam,

Communicaticn 151 (3 unj L . e e
Comaunication 152 (3 un.) .. P e o e e
Enqlish 151 (3 un.) e o T ... _._..'
Enclish 152 (3 un.) . L o e e e -
Enalish 153 (5 un.) T e e e e

rath 151 3 un. . .. - .. e e e

- o —— - e mmts e

iath 152 (3 un. o . ~
Human1t1'=s"(Ennhsh 2i2, ?1, 220 or 221 j3 un ) e e e e ———
Humanitics (:.us1c 225 or .ri ‘11_(3 un. ). . e
History 3M1 .) ‘
History 342 . S S . . SO
Life Scicnce 16]73 un.) — -
Physical Science 171 (3. U)o — — ... oo .. ' :
Geoaranhy 211 or 313 (3 un.) . . . o e i
Lrt 312 (3 un.).. . S et
The fmerican Sc:.oo] System 211 (3 un.) e e e e .
Educational Psychology 212 (3 un.) .ol e e
rusic 471 (3 un.) U U
Urban Pclitics 223 or 371 (3 un.) e e
Physical Education 213 (3.un.) T — —
ldolescent Psycholoay 322 (3 une) .. . o i e e
The Pole of the Teacher 323 (3 un.) 1 i -
Children's Literature 331 (3 un.) N B T
_J:JQ._Lﬁa._Exnemnc;._and_,ethnuﬁ_ﬂ_uu__.ﬁw_ — -
feademic Concentration (3.un.) . . . . o o e e b
fcademic Concentration (3 un. ; -
ficagemic Concentration {3 un. i =
Field Lab, Experience and .othods 317 (T un.) | _ I
"Professwna? Semest:r |

e e e o e [ R T T a s aman

—— s ———

ra hnmahcs 4171 (2 un.)
Scwnc\. 12 (2 un.)

ShAH UHIVERSETY
THE UIVERSITY WITHOUT W LLS
- REQUIRE::ETS FOR /. BACHELOR OF MRTS DEGREE I3t
ELEi :ENTARY TEACHER EQUCATION PROGRA (CERTIFICATION) 4-3
ilama )
Jddress ' )

Lanquace /rts 413 (2. un.) . o ..'- ; f
L Social_Stucies 414 (2 un,) . . P D —
Jech. and Strategms in Re ading. 415 (3 un.) . . .

Field L Lap. Experience and rcthods 416 {1 un.)_ i

Education 780 EST (8) - STUDELT TEAGHUS ... .| - -. .- ) |
8-9 (9 voeks) and Seminar (12 un.) | e e e e - !
Coop. Ed. ) !

(19 un.) 101 (9 Un.) '
292 (2 Un.) : —




- FACULTY RESOURCES -

Ashhurst, Margaret-Carmen (Miss)

A.B: Political Science & Education

MacMurray College Jacksonville, Illinois
M.S. Broadcast Journalism
Boston University Boston, Massachusetts

Associate Producer "THIRD WORLD" WCVB-TV
Channel 5 Neesdham, Mass.

Bailey, Harold -— —-——o

A.8, Philosophy

Brown University Providence, Rhode Island
B.S. Applied Mathematics

Brown University Providence. Rhode Island
Marketing Representative I.B.M. Corp. - Waltham, Mass.

Brown, Queen E. (Miss)

B.S. Mathematics
Livingston College Salisbury, North Carolina
M.S. -Education - Mathematics -
Ncrth Carolina A & T State University
Greensboro, North Carolina

Programmer Honeywell Inc. - Computer Control Division

Bryant, Patricia (Mrs.)

B.S. Health & Physical Education
¥lorida A & M University
- Tallahasse2, Florida

M.S. Health & Physical Education
Florida A & M University
Tallahassee, Florida

Chaffee, Donald
A.B. Philosophy
Tufts University Medford, Massachusetts

Gummer Courses

}arverd Graduate School of Educatio:x

Farvard Un.versity Cambhridge Massachusetts
M.A.T. Education

Uriversity of Massachusetts

Amhurst, Massachusetts

A(11).Page 12




(Faculty Resources -~ Page 2)

Coleman, Leaunyette Paulette (Miss)

A.B. Political Scienc-
Bensalem Experimeanta. College
Fordham University Bronx, New York

Graduate School of International Studies
Center for Interrational Race Relations
University of Denver

Denver, Colorado

Ph.D. Candidate -

Urban Studies & Planning
b Massachusetts Institute of Technology
Cambridge, Massachusetts

il

Graduate Study - Summer

Institute of International Education
University of Manchester

Manchester, England

hae

Presidential Scholar - Fordham University
: Woodrow Wilson Fellow

NDEA Fellowship :

NDEA Fellowship - Massachusetts Institute of Technology

Cooper, Richard

A.B. Social Anthropology
Harvard College
Cambridge, Massachusetts

Developer & Coordinator of Independent Education Assistance
- Tutoring - Counselor
Charles Drew Family Life Center Dorchester, Massachusetts

Daley, Vyroda Helen (Miss)

A.B. French - Spanish
University of the West Indies
Diploma D'Etudes Francais (French Studies)
University of Bordeaux France
Masters Candidate
Boston University Boston, Massachusetts

Fortes, Antoinette (Mrs.)

Enrollment Secretary I.B.M. Corp. - Education Certer
Boston, Massachucetts

A(11) Page 13




(Faculty Resources - Page 3)

Hosken, Franziska (Mrs.)

|
| A.B. Smith College Amherst, Massachusetts

A.B. Architecture
Harvard Graduate School of Desogn
Harvard University Cambridge, Massachusetts

Special Student

Graduate Department of City Planning
Massachusetts Institute of Technology
Cambridyge, Massachusetts

. T

Author - Private Firm

Jain, Naimchand
A.B. Delhi University New Delhi, India

M.E.E. Electrical Engineering
Stevens Institute Hobken, New Jersey

Programer Honeywell Inc. - Computer Control Division

Johnson, Henry

A.B. Government
Harvard College Cambridge, Massachusetts

Roxbury Photographers Training Program
Roxbury, Massachusetts 1968-1971

Cinematographer-Editor “SAY BROTHER" WGBH-TV
Channel 2 Allston, Mass.

Jones, Anderson

B.S. Mathematics
Hampton Institute Hampton, Virginia

M.B.A. Northeastern University
Boston, Massachusetts

Systems Engineer I.B.M. Corp. Cambridge, Massachusetts

Lonian, Anderson J.

A.B. Mathematics
Dartmouth College Hanover, New Hampshire

Marketing Representative I.B.M. Corp.
Waltham, Mass.

AlT1) Page. 14




(Faculty Resources - Page 4)

Love, Delores (Mrs.)

A.B. Psychology

Ohio Dominican College Columbus, Ohio
M.A. Candidate - Counselling

Northeastexrn University

Assistant to the Dean Radcliffe College 1
Cambridge, Mass.

& Maddox, Alton

-

A.B. Howard University Washington, D.C.
J.D. Candidate
Boston College Law School
Boston College Brighton, Massachusetts
McLaurin, William D.

A.B. Lycoming College Williamsport, Pennsylvania

M.S. New York University
New York, New York

Ph.D. New York University
New York, New York

Post-doctoral Fellow - Harvard University
Harvard Medical School

Research-Biologist Beth Israel Hospital Boston, Mass.
Liecturer-Tutor Harvard Summer Health Careers Program
Moore, Mary (Mrs.) R.N.
R.N, Nursing
Boston City Hospital School of Nursing

Boston, Massachusetts

Staff Nurse Boston City Hospital Boston, Massachusetts

Moore, Prentis M. (Rev.)

g A.B. Philosophy
Texas Southern University Houston, Texas

B.D. Andover-Newton Theological Seminary
Newton, Massachusetts

L.L.D. Union Baptist Theological Seminary
Q Houston, Texas




(Faculty Resources - Page 5)

Moore, Prentis (cont.)

D.D. Divinity
New England School of Law
(Calvin Coolidge College)
Boston, Massachusetts

Pastor Eliot Congregational Church Boston, Mass.
President University Without Walls of Boston
Boston, Massachiusetts

Pierce, Chester M. Dr.

A.B. Harvard College Cambridge, Massachusetts

M.D. Medicine -~ Psychiatry
Harvard Medical School
Cambridge, Massachusetts

Alfred North Whitehead Fellow
Harvard University Cambridge, Massachusetts

Professor of Psychiatry & Education

Harvard Medical School & Harvard Graduate School of
Education Harvard University

Cambridge, Massachusetts

Salvi, Takako (Mrs.) R.N.

R.N. Nursing
Cambridge City Hospital School of Nursiny
Cambridge, Massachusetts

Postgraduate Pediatrics
Cook County Hospital Chicago, Illinois

Elementary Education Diploma
Perry Normal School Milton, Massachusetts

B.S. Farly Childhood Education
Boston University School of Education
Boston, Massachusetts

Director of Counselling - University Without Walls of Boston

Scott, Joyce {(Mrs.)

B.S. Education & French

Northeastern University Boston, Massachusetts
M.A. Education & French

Northeastern University Boston, Massachusetts

A(11) Page 1¢
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(Faculty Resources - Page6)

Scott, Joyce (cont.)

French

Queens College Flushing, New York

French Language & History

University De Paris Paris, France

Education

Boston State College Boston, Massachusetts !

Principal Neighborhood Youth Corps Education Center
Boston, Mass.

Instructor Aswalo House-Roxbury Y.W.C.A.

Boston, Massachusetts

Sprague, Rick E.

A.B. Psychology (Honors in Humanities)

Stanford University Stanford, California
Ph.D. Candidate - Child Psychology
Duke University Durham, North Carolina ]

Staff Psychologist Center for Exceptional Children
Boston University School of Medicine Retardation Center
(Child Psychiatry)

Thompson, Albert

A.B. English
Johnson C. Smith University
Charlotte, North Carolina
B.D. Divinity
Johnsor C. Smith University
Charlotte, Nurth Carolina
S.T.M. Harvard University Cambriige, Massachusetts

Ph.D. History
Harvard University Cambridge, Massachusetts

Chairman Afro-American Studies Department
Boston State College Boston, Massachusetts

Wesley, Hugh

B.S. Business Administration-Accounting
University of Massachusetts
Amherst, Massachusetts
C.P.A. Management & Cost Accounting Executive Honeywell Inc.
Boston, Massachusetts

- A(T1) Page 17
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Williams, D. Ann (Mrs.)

A.B. English

Bennet College Greensboro, North Carolina
M.A. English

Ford Foundation Fellowship
University of North Carolina
Chapel Hill, North Carolina

Dean of Students-Research Associate
University Without Walls of Boston

Williamson, Marvis

A.B., Chemistry

Hampton Institute Hampton, Virginia
M.A. Candidate - Physical Chemistry
Boston University Boston, Massachusetts

Teaching Fellow Boston University Bostcn, Massachusetts

Wright, Sylvester

Bouffard, Henry P.
A.B. Political Science
University of Massachusetts
Amhurst, Massachusetts

Security Guard General Motors Corporation
Framingham, Massachusetts

Byrd, Oliver W,

B.S. Mathematics & Social Psychology
Harvard College Cambridge, Massachusetts

Systems Engineer I.B.M. Corp. Waltham, Mass.
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Aruitoxt provided by Eic:

T0: THE FACULTY
FROM: AR WILLIANS, ROCSEARCH ASSOCIATE

RE: A EVALUATY DN OF MATERIALS AND METHOOS OF INSTRUCTION

nbt

ation of ycur wabthods and meterial for instructing your class. Tha purposs
of this study is to see to wiat extent are ve using & non-treditiona’ ede-

cational approach ir meeling the noeds of cur students. Altha: I hove

]

pi

your ciass.

o 4 VUKD
ot lprid /775

HAE MY R f (DU

Sirce nuasticrnaires Yrecuentiy do net ask the “richi §%ﬂ€3t?0ﬁi W)
o~
tain the dessced material, we ara as kKing youd\wwite a decailed evaly -

- -

sted below some questions thai you might wish ta use as a quideline,

[$]

gase Teel free o discuss in detail gverytning that you ars doing in

SUGGESTED GUIDELINE

fieneral Tharacileristics of your Students -
i Olease descr.n* uhc cducational Tevel(s) of tre stydenss in your
o }
ciass and its effect on your method of preseniation.
2. How well do you know your students ¢nu their personal b:ck*“cunds?

SL? E] ‘J\)

Matririad {in discussing the material that you are using, vlezss
expiain wiy you Fael this material 15 esseatidl i
maeting the reeis of your specific cizss.

4. Whet texibook{s) ave you using in your class?

Bo you have any contasi with your studerts, othey whin divi a0 whe
vegular class session?

Fiiv muxn tine do you have to devote wo Lhe ten iehing of “he Lesic

T yeu ave noc wsing & fovebook, frow waich Journal, buck, str. are
Jon tesiny yoeur ivzegrapned materials?

""‘v
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6. dould you rate the basic material thet you arve usine (raditinmat?
HodeszLa? Hon-Traditional?

7. Blease descprib
3

ather materials, i7 ary, thal you are using in
your ¢lass 5. Tilms

£ Lha
such a5 tapes, {ily Timsterips, c!c.

Mathods »f Instruction and Activitbiss

3. vihat wetlicd of Instruction do veu iese? Leoture? Surpal discursion?
Inforaal discuzsion? Please erpilain «hy you feal bhis woshed is
giffzative for your students.

¢. To ubet ayient ave you utilizing the vesources in thi it ¥ Please
dezopiba thase activities in detail.
A.  Physical Resourens
B, Rescurce Ferzonned
10. 1o what extent era your students using the Taeilities of the librow?

t!{‘ 'fh(’d _‘; F ai ;.ia{;.; 0}1

§) do veu use to evaluale your studanis' perfirmancat?

e

ERIC
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Course Evaluation
English 151
Mrs. Dolores Love

General Characteristics of Students

The majority of my students are definitely academically capable
of grasping the content of this course, and they do have the ability to
acquire "new knowledge" at the pace of a regular class session. It is
obvious, however, that their grammatical foundation is poor- which I
feel is due not to their incapabilities, but to the insufficient exposure
to thorough basic grammatical instruction. The majority of the students
have covered some of the material of this course in prior English classes,
but have not retained subject matter, mainly because the grammatical
concepts were presented to them, in a vague manner, and ssa result, their
grammar skills were not mastered nor applied to their methods of commuai-
cation (speech and writing).

Interaction between instructor and students is an important
factor. Several students have brought their personal problems to me,
and in counselling them, I have found that a low self-image exist. For
those students less extroverted, I make a definite effort to inquire
about their problems, if I feel that one exists, and I try to resolve
or assist in thealleviation of it if possible.

I have scheduled several tutorial sessions out-side of the
regular class period, primarily because of sufficient interest. Some
of the students are unable to keep up with the rapid pace of the regular
class sessions, and these students benefit more from individual atten-
tion.

In teaching the basic skills, I incorporate two main methods,
drilling and “learning to do by doing." I believe that both methods are
essential for retention of grammatical rules. As I have stated above,
grammar sills are lacking and it is for this reason that I insist on
committing certain rules to memory in order to be able to build on this
foundation and to be able to apply this knowledge to their work without
ny help.
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Course Evaluation
English 151
Mrs. Dolores Love

Methods of Instruction & Materials Used *

Tt is my belief that, teachers mnst be responsive to the
affective as well as the cognitive needs of their students. Because
of this belief, I have avoided the stultifying method of tradittonal
schooling. I have found the combined method of student-centered and
instructor-centered teaching most valuable. This method allows for
interaction, adds to the student's self confidence, gives the student
an opportunity for self-expression, and most of all, it affords them
the opportunity for thought, verbal and cognitive development. The
above process is used interchangeably. During some classes the students
are allowed to run the class, they can direct questions, devise their
own sentence to be analyzed and inquire about the progress of their
work. In other sessions, the teacher-centered method is used. During
this session, I teach them basic skills primarily through examples,
(ie. dangling modifiers- instruct as to how they should be placed
in order to insure sentence coherence- then present a variety of sen-
tences of which they are to place the neodifiers correctly and also
explain the rule for its placement). This method allows them the
opportunity to develop a responsible attitude towards learning and
makes them aware of the continuous pace of learning and applying
the material.

4
Our text, Habbrace College Handbook (7th edition), has proven
to be an excellent grammatical guide. I have also used the Barén's>
Educational Series Book for illustrative examples of covered material
In an attempt to strengthen their vocabulary , we have also used the
Evans Vocabulary Programs, this consists of: vocabulary words with
their pronunciation, definitions and indication of part of speech.

The use of the library is constantly stressed in my class, as
well as continual and consistent reading to develop reading compre-
hension, sentence structure,style and vocabulary development.
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English 151
Mrs. Dolores Love

Methods of Evaluation

Throughout my education, I have constantly been appalled
by the pervasive discouragement and low levels of expectation which
are held by most teachers. The student neeéds to be and should be
constantly encouraged for his/hers progress. The following grading
system allows for less frustration on the part of the student, while
it also indicates to the student whether he’/she is performing well,
or whether he/she needs extra help without ‘discouraging the student.

l. S+ - indicating excéllence
S - sacisiactory
U -~ unsatisfactory, needs help
( this method is used for homework assignments)

2. Letter grading (A, B, C, D- used primarily for quizzes
and for the midterm.
** The letter F is never used because ¢f its negative
connotation. ~

3.Good and Fair - used t¢ .ndicate whether a written paper
was well thought out or whether the student needs to
improved definite skills(if a particular skill needs
specific attention, we work on that area on an individual
basis).

Usually when a student performs poorly, I hold his/hers paper
and schedule a tutorial session to assist with the problem.
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-Shaw University-

UNIVERSITY WITHOUT WALLS OF BOSTON

56 Dale Street

Roxbury, Massachusetts 02119

445-5221

L Y T P T Y P LT L P )

APPLICATION FOR DIRECTE. STUDY PROJECT

NAME OF STU.S. T

CONTRACT RUMBER

[
f FACULTY ASSCCIATE OR ADVISOR

Last

DATE

First

Middle

SUBJECT AREA:

I.

IT.

II1.

Iv.

Title of Proposed Topic

Description of Proaram:

Objectives:

Accivities Involved:

Expected Qutcome:

TERNM:

A(I1) Page 24
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VI.

VII.

VIII.

" Paqe 2 ~ Application for Directed Study

Method of Evaluatfon:

Anticipated Time Allotment

In an essay form, describe your project then give reasons for selecting

it. (Include in this essay all xefated learning experiences, practical

or theoretical, that you have had and your cxoncctations of relating this
project ot your major goal.
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-Shaw University-
UNIVERSITY WITHOUT WALLS OF BOSTOH
56 Dale Street
Roxbury, Hassachusetts 02119
445-5221

¢ T CT L1GeST

MAME OF STUDENT

Faculty Associate or Advisor

Term Subject Area

Date

I. Title of Project:

II. Descriptiun of Project:

iII. Objectives:

IV. Activities Involved:

V. Expected Outcome:

=

VI. bethod(s) of Evaluation:

VII. Contact Hours With Advisor:

VII. Date Project Completed:

P,




-Shaw University-
UNIVERSITY WITHOUT WALLS OF BOSTOM
56 Dale Street
Roxbury, ilassachusetts 02119
445-5221

- - ) - —— 3 W e W - T S am WS oA W An W W)W W 4 S an KL T an e

STUDENT EVALUATICN
FOR
DIRECTED STUDY PROJECT

v TR e e R R R

NAME OF STUDENT

Last First Middle

Faculty Associate or Advisor:

Term: Subject Area:

Date:

’ I. Specific Programs and Topics:

II. iethods of Evaluation:

IIT. Student Evaluation: (Please give a detailed analysis.)

L




-Shaw University-
UNIVEPSITY WITHOUT WALLS OF BOSTOH
56 Dale Street
Roxbury, Massachusetts 02119
445-5221

- - TS > WD > e e n - W S A 4 as ae e

FACULTY EVAULATIGN
FOR
DIRECTED STUDY PROJECT

" STUDENT'S NAME

‘ Last First Middle

FACULTY ASSOCIATE OR ADVISOR

F TERM SUBJECT AREA

DATE

I. Specific Program and Topics:

II. Methods of Evaluation:

II1. Faculty Evaluation: (Please give a detailed analysis.)




-Shaw University-
UNIVERSITY WITHOUT WALLS QOF BOSTON
56 Dale Street
Roxbury, iassachusetts 02119
445-5221

- A AP e T W W W e W 4t G4 SO mm S8 M4 e TR TN Mo WS em e e VR

GUIDELIHNES
FOR

APPLICATION FOR HOH-TRADITIONAL LEARMING EXPERTEWCES

T

-

I. Compile a comprehznsive 1ist citing the experiences for which you are seek-
ing credit. (Experi.:nces such as vork position - salary and volunteer, workshops,
non-credit courses, community activities, travels, projects developed, research,
etc., may be used.) Add to each activity the period of time davolved and the
name and address of business, agency, etc., ''ith whom you vere involved in this

activity.

-

II. Take each activity separately and write a detailed description of your
duties and responsibilities. Then in an essay, analyze and evaiuate this ex-

perience pointing out the learning experiences acquired; such as an awareness
of attitudal changes, analytical perception, snecific skills developed, and

a broader perception or understanding about man and his relationship to tne
universe.

1I11. Add to each activity as much supportive material as you can gather to
verify this experience. (Supportive material may include copies of certificates,
awards, reports, nrojects deveioped, newsletters, and photographs. Each student
should requost a letter from his supervisor, emoloyer or director describing
the students' duties and responsibilities in each activity.
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~SHAW UNIVERSITY-
University Without Walls of Boston
56 Dale Street
| Roxbury, Massachusetts 02119
| 445-5221

APPLICATION FOR INTERNSHIP EXPERTENCE

NAME : _
Last First Middle
ADDRESS:
Street and Number

Gity State 7ip Code

PHONE NUMBER: _ _
Home Business

MAJOR:

1. What Internship position are you seeking?

Nare of Mgency, Organization, or Business with whom you wish to work.

UNDECIDED

Name of Supervisor with wham you wish to work.

UNCERTAIN

i




APPLICATION FOR INTERNSHIP EXPERIENCE

-2 -

4. Wvhat previous work experience have you had?
Employer:

Address:

Inmediate Supervisor:

: . z
Phone Nurber: How Long:

Reason for Leaving:

Phone Number: How Long:

Reason for leaving:

Employer:

Address:

Inrediate Supexrvisor:

Phone Nurber: How Long:

Reason for Leaving:

Enployer:

Address:

Inmediate Supervisor:

Phone Nurber: How Longs

Reason foir Leaving:




APPLICATION FOR INTERNSHIP EXPERIENCE

- 2 -
-~

5. Vhat courses have you taken at Univerity Without Walls or at any other educational

6.

7.

institution since High School?

Please explain how this internship experience will relate to your major goals.
(You may use an additional sheet, if necessary.)

Please list your dbjectives or the learning experience you wish to fulfill in
this cducational activity.




R
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~SHAW UNIVERSITY~
University Without Walls of Boston
56 Dale Street
Roxbury, Massachusetts 02119
445-5221

STUDENT'S EVALUATION OF INTERNSHIP EXPERTENCE

NAME:

Last First Middle
ADDRESS::

Street and Number

City State Zip Code

PHONEE NUMBER:
Home Business
BUSINESS OR ORGAINIZATION:
ADDRESS ¢
Street and Number
City State Zip Code

SUPERVISOR'S NAME:

INTERNSHIP POSITION DESIRED:

1. How many hours per week did you work with this project?

2. Describe your duties and responsibilities.

3. Explain how your duties and responsibilities in this internship experience relate

to your anticipated career.




STUDENT'S EVALUATION OF INTERNSHIF EXPERIENCE

4. Was this internship poeition successful in providing you with the opportunities
to acquire the learning experiences that you requested in your objectives? Please
explain in detail. ]

kol ')

5. What were your nost rewarding learning experiences?

6. What were the weaknesses in this experience?

7. Has this experience in any way affected your attitude about your career goals?
Please explain in detail.




- ~SHAW UNIVERSITY~
tniversity Without Walls of Boston
56 Dale Strect
Hoxbury, Massachusetts 02119
445-5221

- . 7Y
4

SUPERVISOR'¢, EVALUATION OF INTERNSHIP EXPERIENCE {

T TR T TR TR T

NAME OF STUDENT: 1

Last First Middle
SUPERVISOR'S NAME:
Last First Middle
PHONE NUMBER:
Home Business

BUSINESS OR ORGANIZATION:

ADDRESS:

Street and Number

City State Zip Code

). How many contact hours did you have with the student each week?

2. How long dad the student work with you?

3. In vhat position was the student working?

Je Describe the duties and IespOnS].bllltleS that the student was expected to perfomm.
A.
B.
C.
D.
E.

5. What methods did you use to evaluate the student's performance?

6. What is your appraisal of the student's performnce in this position.
(Please give a detailed analysis.)




SHAW UNIVERSITY

RaLziGH, Noarn Caronina 27602

—

UNIVERSITY WITHOUT WALLS
DF RDXBURY

Walnut Avenue and Dale Strest ‘
Roxbury, Massachusetts 02119

617-445-522|

ADVISDRY BOARD

Cr.Samue| Baskin

Mr. Frank Belllzzl

Dr. George S. Bowling
MIiss Queen E. Browne
Reverend Willlam L. Cody
Reverend willlam Freeman
Dr. John B. Goodenough
Mr. Rollins Griffith

Dr. J. Archie Hargraves
Mrs. Franziska P, Hosken
Reversnd Gerald Howard
Mr. Anderson Jones
Reverend willlam McClain
Dr. Edward Mattay

Dr. Prentls M. Moore

Mr. Darrell L. Dutlaw, Ezq.
Dr. Benjamin Rudavsky
Mr. Dtto P. Snowden

. Mr. John Sullivan

!,

DOr. Albert Thompson

+“Mr. Hubert walters
(Y

Reverend willlam Weeks
Reverend Virgll A. Wood
Mr. Syivester Wright

Mr. John W, Young

N

-t

December 7, 1972

Dear Neighbor,

Please allow us bo introduce ourselves in hopes
that our aims will be of interest to you. We, The
University Withoat Walls of Boston and Shaw University,
Raleigh, N.C. have combined our efforts in an attempt
to design a curriculum that would meet the educational
needs of the Boston area, but with special emphasis on
the Roxbury, Dorchester, and Mattapan communities.

Surely, we readily acknowledge that there already
exists a host of colleges and universities in the city,
but can we honestly say that those educational insti-~
tutions are meeting our needs? Do these institutions
set-up "standards" which allow the average minority
member to complete a course of study? Do these insti-
tutions create flexible programs to give the person
who has to work the opportunity to study? We know
that the answers to both these questions and many
other related questions would be, in most cases, an
emphatic No! Yet, inspite of the barriers that we
have encountered in pursuing an education, we are auto-
matically penalized by society for not knowing a skill
or holding a degree. So, in order to countercheck
some of these injustices, we have instituted tke
University Without Walls.

At the University Without Walls, we have taken the
first step and have designed a curriculum to make
studying more convenient for you. However, we are still
compelled to take another step. We have to know your
educational needs; we have to know what kind of
curriculum you want_go that we can adapt our program to |
meeting your needs; and this, of course, will enable |
us to serve you more effectively and efficiently.

Now, we ask you to take a step forward and read ‘
the attached questionnaire; then will you take a few
minutes to tell us what kind of education you want?

We look forward to hearing from you soon; and
until then, we thank you very much for your cooperation.

Sincerely yours,

R Nt

Dr. Prentis M. Moore

PM/wi
/wim President




THE G IVDRATTV VICTOUT TMILS OF NOSTeY
56 Nale Strect
royburv, | assachusetts 07112
W TRUCPTOTL Erra OF T OGMT L) A

Q:irectmns Please ensvar the follovina rmiestiohs complatelv.
l‘

\ ity many vears &ic you corrloete in scto0l?

2. Did you enjov atten’ing hicgh school and/or colleme? Yes : "O_ .

3. That was the vost siemificant ssrect thot -~ turmed vou off* about your hich
school and/or collece nrocrap?

J

4, Have you considered returninc to schcol? Yos : “Mo; If no, vhv not?

——

,:ri rg

)
5. Do you feel thnt a collace deqree could irmrove your ccononic’ status® Yes .
No ; If no, please oxprlain:

ar——
T

6. To vou feel that a colleqe Ceqree 11ould allow you an onrortunity to afvance on
vour joh? VYes : 'lo . If no, nlease eyplain:

7. 1If you hadl the oprortunitv to retura to scherl, in vhich area vould you study?

8, 1If you were to retum to schoc ., vihich one of the follaring rrogrars would you
nrefer?

! ] A. Plan M involves studving for a vear and learninc a trade or alill.

If you ched-d A, in vhich ¢l-i11 +ould you he interested?




10.

11.

12.

13.

-

n., Plan N involves studyina for three or four vears and earninc
an.,, or .. decrea.

r, Other . Tf vou checked other, nlease e¥plain vhat lind of
nrocrar vou ol nrefes.

If you “crorred out" of hich school or collece, vhat has leen the main reason
that prevented vou from returnina?

——

If finances pose a nrohlen, vould vou e interested in & nrograr that allows
vou to viorl full time or rart time an® =till stuv? VYes_; "o .

ould you ke intereste in Mav Classes? Vas  ;  Twenince Classes? Ves .

1ould you ke interested in a nrocram that cranted? credit for the ermeriences

that you hove ha that are related to your major? Yes  : "o .
Thich one of the f?ewinw rlans of studv armeals to you rost?

A. Plan ? involves ezining a decree by wvorkine in an internshin
vith a rrofessicnal in vour area until vor: and he feel that
vou have rastered the necessarv sl-ills.

P. Plan T involves studving in the structure” classroom setting
onlv. After corpleting the require? courses, you receive
the “ocree.
/
C. Plan € involves 2 corbination of studv in the classroom and an
internshin neriod vith ~ rrofessions: and after satisfving
the remiirerents in hoth areas, vou receive the decree.

. Neither . IFf vou checked neither, cdescrihe hrieflv the
kind of proorar vhich vould’ interest vou.

1. That vould vou consider v ifeal procrar that vould fulfill vour needs?

gaste

Py

Please descrihe briefly:
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Aliress:

City, State, & %ip Code:

e

[l T RN

Heme Telepneme Murbers Business Telephon= 1 whex:

2 e A e e e

Date Contacted:

wras e -

Interviever’s Nano:

‘thisg is ) calling from the ‘hdversicr Without
talle. T netloet in going Cr O ows 1o “vda, that at one point via bal e prensad an

interest in aneo; ilng in tho O, and X'm callirg now to see 17 vou e shill intsveste

.{'C—\.: -

e yrane

Would you 1il: us Lo me-aocivety your file?

D il - do THEW T Ay w e S L —

Would you L'ke Lo comz in Xv an intovview, T condd oo Up an cppelsbnont for von
with Xv. Dralel Woodis?

e

* mmea ,piratees, e it

Do you mi A if %’a}\ you. #hy you did not follew through after Firs oITESels 7 an
interest. fdust &ix s ecoric)

ML e e S s s 48 et ovn e i

e R R R

Is theww sy fther infsmaticn #0001 ooonld give yma?

. " MO IATERS  n ar At R T At v s e s ——

No:
—

Vou'é you ming ©21iirs ve why?

e AU ey Sy A i e

-~ ’

- e

£z you attepdine another .wheol o are there cironmstaves in v 1ife new shat
rwevent you firr et inudng vour cducaticn?
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MONDAY

~SHAW UNIVERSITY-

University Without Walls 0Of Roxbury

Roxbury, Massachusetts

56 Dale Street
02119
£35-5221

TUESDAY

COURSE SCHEDULE

WEDNESDAY

THURSDAY

SATURDAY

'Western Civilization™
3:00 p.M. - 5:00 P.M.

Data Processing

5:30 P.M. ~ 7:30 P.M.
Wentworth Institute
Beatty Hall, Room 332
550 Huntington Ave.
Boston, Mass.

Span+.’. [ & II*
6:00 P.M. - 8:00 P.M.

Bconomics I & II*
muwo woz' - muwo wonA'

[Accounting I & IT#*
7:00 P.M. - 9:00 P.M,

3 [

Business Administration
I & II*
5:30 P.M. - 7:30 P.M.

Philogsophy I & II*
5:30 P.M, - 7:30 P.M,

Practical Real Estate

Brokerage & Property

Management I & II*
5:00 P.M. - 8:00 P.M.

Communication Skills
T & 1I1*
ano woxo - enwo woz'

[Political Science*
3:00 P.M. - 5:00 P.M.

%nonw Market I & II*
4$:00 P.M. - 6:00 P.M.

r2ed & Comprehensive
eading*
5:00 P.M. - 7:00 P.M.

Wnomnnmmnﬁnm uocndmwwms*
6:00 P.M. - 8:00 P.M,

Kpanish I & II#*
6:00 P.M. ~ 8:00 P.M.

Prban Studies I & II*
mnoo m-xo - muoo wox'

Public Health#*
3:00 P.M. - 4:00 P.M,

Urban Sociology I & I
4:00 P.M. - 6:00 P.M,

Data Processing
Hmmnn% Hall, Room 332
550 Huntington Ave.
Homnon. Mass.

5:30 P.M,"~ 7:30 P.M.

Psychology I*
5:30 P.M. - 7:00 P.M.

Basic Mathematics
T & I1*
@noc w'z. - mnoo w'xo

I*

Biology I & II

9:00 A.M. - 11:00 A.M.
Beth Israel Hospital
SL Building, Room 406
330 Brookline Avenue
Boston, Mass.

Music In OQur Time I & II*
10:00 A.M. - 12:00 Noon

Afro-American History
T & II*
c.uruoo »'N.Mo - Hnoo wog-

Photography*
2:00 P.M. - 4:00 P.M.

e

e 1 e e e el
A R e VPSR

*Eliot Congregational Church

56 Dale Street

Roxbury, Massachusetts G119
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for young peopie

University Without Walls to
begin classes February 1

Dr. Prentis Moore, Pastor of the
Eliot Congregational Church of
Roxbury, announced last week the
funding of the University Without
Walls - Roxbury, by the Depart-
ment of Health, Education and
Welfare's Otfice of Education

An initial grant of $20,000 has
been received, which will enable
the University Without Walls
Roxbury, to begin classes
February 1, with an enroliment of
seventy-five students. Because of
the unique nature of this
University, many students who
would ordinarily not be able to
receive higher education will be
able to enroll. There will be no
fixed campus or fixed age for the
students.

The city is the classroom and all
the resources of the city will be
utilized as educational tools.
Seven churches in the Roxbury,
South End communities have
committed themselves to the use
of their buildings for class
sessions which are not held on
location - such as parks, museums,
offices, etc.

A policy of open enroliment has
been established which allows all
High School graduates to enroll
as long as space 1s available. All
students in the University Without
Walls - Roxbury, will be enrotled in
Shaw University of Raleigh, North
Carolina, and all degrees will be
granted through Shaw. It i1s ex-
pected that each student will 1f he
so desires, be able to spend time

studying on Shaw's Campus at
some point ir his time at the
Uww,

The concept of the Unwversity
Without Walls was developed n
conjunction with _the Union for
Experimenting Colleges and
Universities 1n Yellow Springs,
Ohio. Dr. Samuel Baskin 1s
president of the Union, At the
present time there are eighteen
universities taking part in the
establishment of the University
Without Walls. While each in-
stitution will set up its own
University Without Walls with
sarious specialties, all will build
around the following basic plans.

Students, faculty and ad-
ministrators will be included in the
development of each college's
program.

Each college wiii »ifer broad
opportunities for learning, to
include regular course work, in-
dependent study, group project
activities, the use of television,
tapes, films, libraries and travel in
this country and abroad.

Flexible time units will permit
the student to spend as much
time as he needs and wants In any
phase of his program.

Each college will establish an
"adjunct faculty’” composed of
government officials, business
executives. persons from com-
munity agencies, scientists, ar-
tists, writers, and others outside
the academic community who
enjoy teaching. ""Seminars (n the

field” will be held in cooperating
government agencies, commercial
establishments. research in-
stitutes, cr museums such as the
Smithsonian Institution n
Washington D.C., these seminars
will draw on the experience and
the expertise of the adjunct
faculty.

Each student, before applying
for t s degree, will be expected tc
produce a major contribution on
his field This may be a research
study, a work of art, a community
service, a publishable article or
pbook, or other noteworthy un-
dertakings.

The time needed to attain a
degree may be less than four years
or more, depending upon the
background of the student and his
individual progress.

Office of Education funding for
the University Without Walls 1s
jerived from several sources The
Bureau of Higher Education
awarded $290,000, the National
Center for Educational Research
an | Development  $75,000, the
Bu.eau of Libraries and
Educational Tech nology $50.000,
and the Office of Program Plan-
ning and Evaluation $25.000 The
Burea of Higher Education’s
portic+ includes awards of
$140,0. . for training institutes
for hig r education personnel
$75.000 ‘or special services for
disadvantaged students, and
$75.000 for co-operative
education.

These funds will enable teams of
students, faculty members and
administrators to participate in a
series of local, regwonal, and
national workshops to help each
college plan and deveiop its own
University Without Walls unit.




New urban college
to open here

Two hundred community
members will be able to study at
the Urban College of Roxbury, a
church-b~. sed branch of Shaw
Unwversity, Raleigh, N C

The schoo! will offer a four to
five year program in urban studies
Facultymembenrs will come from
Fhaw and from Jocal colleges and
universities

One thousand dollars towards
the $300.000 program was given
one New Year's Day by the
Greater Boston Minister al
Alliance
The fund-ga:herng arm of the
venture is Interfarth Urban Finance

and Development Corp Federal
money has been requested. but
most support will come from
foundations

Dr Prentis M Moore, head of
the Boston steenng committee.
said the onginal opening date for
the college was June 1. but that 1t
might begin sooner than expected.
Dr Moore 1s pastor of the Ehot
Congregational Church in Roxbury

Classes will be held mn
community  facilittes, mostly
churches, Dr Moore explained
There are plans to run the college
year round and to get jobs for all
students

Urhan affairs  including oty
government and organization. will
be featured in the curnculum in
addron  to reqular  courses
Admissions  policies  will be

open” according to Dr Moose

Shaw University has planned
similar umsn colleges in Derront
and Chicago

-1 -0
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n knocking
down walls

By Kenneth G. Gehret
Boston

The walls of the American university
may prove as vulnerable as the walls of
ancient Jericho. .

The trumpet you hear in the distance is
the call for a more expansive sense of
higher education, not confined to the tradi-
tional academic setting nor restricted to
the young.

Actually, fissures have already appeared
in collegiate walls, More students are now
privileged to do some of their learning in
the “real world” outside. Field trips,
travel, independent study, work-study pro-
grams, community service—all have made
breaches in the barrier that divides aca-
deme from its surrounding community.

Ultimately the walls may topple com-
pletely, bringing academic and noxn-
academic processes and institutions close~
together. Hastening this development iz a
program just devised by 17 cooperating
learning centers and supported by the
United States Office of Education, They
are calling it the University Without Walls
(UWW),

Traditional pattern dropped

An interested student will enroll in one
of the participating colleges and universi-
ties. But his study program will be tailored
to his individua]l needs.

He/she could be a Vietnam veteran, start.
ing college late; a housewife returning to
campus to pursue a growing interest in
child development; an accountant seeking
a new career in writing; or simply a high.
school graduate moving directly to college.

But the student’s schedule will not follow
the traditional pattern.

For example, the accountant, who has
sold a few magazine articles, might be as-

signed an American literature reading list, -

the writing of a feature story, a field semi-
nar in ecology, a college-based seminar on
liberal education, and a half-time intern-
ship with a book-review publication.

Government offices, local social agencies,
commercial firms, research institutes, and
cultural institutions will cooperate in the
educational programs offered by the UWW.
Besides offering their facilities and employ-
ing some students, these organizations will
conduct setninurs and contribute experts to
the “adjunct faculty” of the local partici-
pating college or university.

Professionals and other people with spe-
cialized knowledge in the community also
will be included on the instructional staff,

Untapped resources used

Students in the program will not be lim-
ited to the customary four years of study
but will take more or less time as neces-
sary to become competent in their fields.
Each one will be required 1o complete a
major project in his chosen field before
receiving a degree. This could be a re-
search study, a work of art, a community
service, or a publishable book.

““The University Without Walls . . . seeks
12 build highly individualized and fiexible
programs of learning and makes use of new
znd largely untapped resources for teach-
ing and learning,” says Dr. Samuel Baskin,
architect of the plan and head of the Union
for Experimenting Colleges and Universi-
ties, .
“It moves toward a new faith in the stu-
dent and his capacity for learning on his
own, while at the same time providing close
and continuing contact between student and
teacher,” he adds.

The UWW bears some resemblance to
Philadelphia’s successful Parkway Project
and other ‘‘schools without walls”’ develop-
ing at the secondary leve] in several Ameri-
can cities.

The first students will enter pilot projects
of the UWW in February. But the program
will get under way in earnest in September,
when all 17 institutions are expected to en-
roll 50 to 75 participants each. P

Federal funds invested

The U.S. Office of Education is backing
the initial phases of the venture to the extent
of $415,000 in planning and development
grants. This is viewed as ‘“‘seed’’ money to
get the program started and attract founda-
tion funds. The sponsors see the UWW as
self-supporting, once it is up and running,
on the basis of tuition alone.

In fact, economy of operation is one of the
points on which the UWW will be closely
watched. Proponents claim it will prove to
be an answer to burgeoning college costs,
which have doubled in the past 10 years.

Is the UWW indeed “‘one of the most sig.
nificant and promising proposals for Ameri-
can higher education,” as one.college presi-
dent maintains?

A trial run of the UWW might well con.
tribute something of value, It will be worth
watching.
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Roxbury college plans

city as its classroom

Plans for a new college
in Roxbury that would
“use the city as a class-
room” were outlined last
week by Dr. King Cheek,
president of Shaw Univer-
sity in Raleigh, N.C.

Dr, Check told & meet-
ing of Roxbury residents
in the Eliot Congregation-
al Church that he had
been meeting with the
church’s pastor, the Rev.
Prentis Moore, and other
members of the communi-
ty since last Summer to
discuss the possibilities of
& college.

Shaw, a small liberal
arts college related to the
American Baptist Con-
vention, is attempting to
create a federation of
urban colleges, Dr. Cheek
said. Shaw would help
with the planning and
fund raising bu* the col-
leges would be locally
controlled, he said. Plans
are under way for ons
such institution in Detroit.

Dr. Cheek said these
colleges will not be tradi-
tional institutions but will
use the resources of the
city for teaching and will
hold classes in churches,
museums, and offices
rather than on a campus.

“We decided colleges
ought to go to where stu-
dents are,” he said. “It is
not necessary for students
to go to the prisons we
call campuses.”

Since there will be no
campus, the college will
not require a large
amount of money to get
started, Cheek said. He
estimates that $180,000
will be needed for the
first year of planning and
development.

No money has been
raised yet, but Check and
Moore plan to seek funds
from busine-~ses, founda-

tions and the government.
Cheek said the Ford Co.
has contributed $25,000
toward the Detroit college.
1t tunds are raised by
May, the college could

open in Scptember, Moore
said.

According to Cheek, the
new college would be a
four-year, degree-granting
institution that would
offer both liberal arts and
career preparation.

There would be a
“modest” tuition and stu-
dents would work part-
time in occupations re-
lated to their career plans.
Faculty members would
not necessarily have to
have academic credentials,
he said, but would have to
be competent in the fields
they teach. Business man-
agement and urban
science would be the
major fields at the college,
he said.

Morre sad he has been
in touch both with offi-
cials of the new Model
Cities college in Roxbury
and with representatives
of the state community
college bcard who are
planning to open a college
in Roxbury. He said the
proposed urban college
would not duplicate either
of these institutions.

Moore said the 1local
group has f{iled papers
asking for a charter from
the state. The school will
have to operate the first
year as an institute, he
said, and will apply later
for accreditation as a col-
lege.

-t o




Roxbury Pastor Heads innovative Program

A 820,000 federal grant will
launch a new college program
in Roxbury within six weeks.
. The Office of Education has

funded an innovative Universi-
ty Without Walis to operate

with greater Boston education--

al nstitutions. business and
cultural organizations m con-
Junction with Shaw University
in Raleigh, N.C.

Dr. Prentis Moore, president
of the new Umversity, and
pastor of the Eliol Congrega-
tion.:] Church in Roxbury, said
yestercay 1aat the program
would enroll 75 apphi-ants who
would begin classes on Feb 1.

Tution will be on a cliding

scale, according to a student's
ability to pay and because each
schedule will bs individually
tailored, many students will be
able to continue to work full
or part time.

Applicants must be high
school graduates and zenerally
will include those who have
been, in Moor's words, “locked
outside of the main currents
of academic life.”

Though classes are to bepin

‘on Feh. 1, no academic co-

ordinator has yet been hired.
John Young, a student at the
Havard Graduate School of
Education, disclosed that Dr.
Ewart Guinier, head of Har-

vard’s Afro-American Center.
was one of the educators who
would cooperate with the Uni-
versity Without Walls.

Tne Roxbury project Is
among 18 similar higher edu-
cation programs.funded in g

munity in the past two vears.
Model Cities sponsors clas:zes
for degree candidates living
in their target area and a
Roxbury Community College
is scheduled to open at Bostoa
Buz.ness School.

consortium with headquarters__

at Yellow Spr}ngs Ohio.

Seven Roxbury and South
End churches have volun-
teered their buildings for use
by those classces which are
not held ca location, parks,
museums or offices.

The University Withoyt
Walls is the third college pro-
gram developed for the Rox-
bury-North Dorchester com-
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Church-Housed College
Is Planned for Roxbury

By CHARLES LERRIGO
HY Relivien Editor

Th» Greater Boston Mnis-
ter's Alliance turned over $1,-
000.75 New Year's Day toward
& proposed university-without-
walls in Rexbury.

The Urban Ccllege of Rox-
bury will be an accredited
branch of Shaw University
(Ra'eigh, N.C.) and will cffer
a four-to-five year degree pro-
gram in urban studies, accord-
ing to the Rev. Dr. Prentis M.

Moore, head of the local steer-
ing committee.

Dr. Moore, pastor o Eliot
Congregational Church in Rox-
bury, said the $300,000 educa-
tional effort ajms at a 200-stu-
dent enroliment. Funds for the
project will come primarily
from foundations, and the pro-
posal has also been submitted
to the federal government, lLe
said.

Orginally June 1, 1970, had
been the target date of the

veniure, Dr. Moore continued,
“but we may just enroll stu-
dents now and start classes
sooner than we had expected.”

CLAIMING THAT the Urban
Coliege of Roxbury would be
a ‘“first ot Its kind,” Dr.
‘Moore pointed out some of
the ways it would differ from
another program backed by 14
area universities.

He said classes will be held
in existing facilties—primarily
churches—with faculty drawn
from Shaw University and
Boston area institutions.

“We hope to secure,” he
continued, ““a meaningful job
for every student with busi-
nessmen, making our opera-
tion year-round.” In addition
to more standard subjects, the
Urban College of Roxbury
will help its students discov-
er how the city government
and community organizations
operate.

Placing a stress on the mo-
tivating of studzrts, Dr. Moore
said the new venture will seek
to be ‘‘open” in setting its
admissior: policies.

SHAW UNIVERSITY has
planned two similar ventures
In Detroit and Chicago, hae
added, but Boston will be the
first to get underway.

The minister’s alliance
turned over the $1000 to the
Interfaith Urban Finance and
Development Corporation (re-
cipient of the new college's
funds) durning an Emancipa-
tion Day Service in All Saints’

|| Lutheran Church in Roxhury,

“the Shrine of the Black
Christ.”

Dr. John Blue, vice president
for development of Shaw Unl-
versity, told the congregation
of difficulties minority sty-
dents have in established and
predominantly white universi-
ties.

“Every successful minority
group in this country,” he
pointed out, “has had its own
colleges.”

The Rev. William L, Cody,
president of the alliance, pre-
gided at the service. The
money contributed by the
black churchmen had tradi-
tionally gone s the United
Negro Cailepe Fum




N %h@ News. . Prentis Moore

by Waliter Haynes

On February 1, 1971, the
University Without Walls came to
Roxbury. It is one of several at-
tempts by the Union of Ex-
perimenting  Colleges and
Universities to bring the relevance
of higher education to those not
able to continue their schoohing.

University Without Walls,
located in the Elliot
Congregational Church, 56 Dale
street, is headed by Dr. Prentis
Moore, who presently serves as
the university's president. He
views the university as an ap-
proach to some of the problems
education has had in the past.

"Our concept is spreading to the
high schools and the college and
university campuses,’” Dr. Moore
said. “Most of the students are
lost in the milieu of traditional
education. By having the
university right here in the
community the students are able
to see and be with people who are
a part of what has been the
academic community.”

"They have z chance towalk and
talk with these people.

“'Our concept is spreading to the
high schools and the college and
university campuses,” Dr. Moore
said. "Most of the students are
lost in the milieu of traditional
education. By having the
university right here in the
community the students are able
to see and be with people who are
a part of what has been the
academic community. They have a
chance to walk and talk with these
people.

“The present enroliment is
approximately 100 students. We
started out with 67 students in
February,” Dr. Moore said. “We

lost 20 per cent of those because
they couldn't keep up with their
individual assignments."”

“We don't however fail anyone
here,” Moore asserted. ‘We try to
let the student move at his own
pace with the studies built around
the students.”

The students range from 17 to
64 years of age. They are students
who have dropped aut of college
or people who have not gone to
college, but essentially they are
interested in the pursuit of higher
education which, for a myriad of
reasons, had previously eluded
their grasp.

"We have a curriculum here
that tries to touch upon the basics
- mathematics, English, and
history,” Dr. Moore commented.
“We also have courses that deal
with urban studies, and a course
dealing with the economy of the
ghetto.

“Since this is a flexible in-
stitution we try to accept ex-
periences by the students who
come to us as being part of their
educational precess.

. “For instance, there was a lady

who had worked in the library for
20years. Well, 1t was obvious to us
that she had acquired some type
of educational knowledge and
experience while working, so we
counted it as credit toward her
degree.”

The University Without .Walls 1s
anextenston of Shaw University in
Raleigh, North Carolina.

The university is funded by the
federal government and the Ford
Foundation. it 1s hoped that the
school's system of deferred
payments will allow the money
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received from former students to
help pay for new students who
have financial difficulties. ""We
think this will estabhish a self-
sustaining policy which will take
care ¢ dur operational costs,” Dr.
Moore said.

“Right now we are in the
process of teaching our teachers
and evaluating the progress of our
students here through the
counselors we have assigned to
them. This, of course, enables us te
plan and revise the curri~ulum we

need for the semester.
Even though we now offer 22

courses here, we have a waiting
list of over 70 qualified teachers
wio have applied for positions at
our school. Our present staff of 40
come from all over the Boston
area. Most of them are already
affiliated with established In-
stitutions. Dr. Moore added.
He teaches a course himself in
philosophy.

“l have been teaching for a
number of years, but there 1s a
different approach invoived here.
We try to break down the barriers
that have developed from the
traditional educational structure
so that these people can establish
a sense of belonging.”

The university uses six area
churches for its campus. '‘We
eventually hope to spread into the
suburbs,” Moore commented.

In @ time when the educational
institutions have been under
constant demand to make
themselves, relevant, the
University Without Walls 1s trying
to create an example of the new
approach in education -- building
the schools around the peaple.
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Universitles:

What

Tearing
Down the
‘Walls’
Can Do

To many college students who
warnt to be learners and doers
at the same time, much within
the present structure of higher
education is “irrelevant.” They
consider classroom and course
credits as roadblocks to ad-
vanced learning.

ith this kind of student in
mind, the United States Office
of Education last week cleared
the way for a major experiment
that will offer a new educa-
tional concept. The program, un-
derwritten with a planning grant
of $415,000, is to be known as
University Without Walls. Addi-
tional foundation support is ex-
pected early next year.

Under the program, 17 estab-
lished colleges and universities
across the country will allow a
limited number of students —
ranging in age from 16 to 60—
to work toward their degrees
without any of the fixed re-
quirements on any one campus.

Typical Pattern

Typically, such a student may
take some of his ecademic work
as & regular resident on the
campus at which he is enrolled;
switch virtually at will to one
or more of the other cooperating
institutions; serve a supervised
internshlp in a school. hospi-
tal, museum, business firm or
other place of work and serv-
ice; complete part of his re-
quirements in the Peace Corps or
with the city planning depart-
ment here or abroad; advance
his knowledge by way of inde-

pendent study or through
courses taken via television or
tape.

A few students will be en
rolled in the program next Feb-
ruary, but full-scale operations
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“Now, then—ijust which part of the kindergarten
curriculum needs to be more relevant?”’

Berry from NEA

Complainis of “irrelevant” are heard at mearly
every level of education these days. Last week
the way was cleared for an expériment cailed
University Withaut Walls, which will offer more
flexible conditions for Jearning. Dr, Samue] Baskin,
the driving force behind the program, called it “an
effort to develop new models and new forms for
American higher education.”

Here are some  typical
students who, in the view of the
planners, might take advantage
of the options:

A 35-year-old housewife, in-
terested in elementary educa-
tion. might serve as a recrea-
tional therapy aide at a chil-
dren’s hospital and as a teacher's
aide n a nursery school, while
takimg evening courses in psy-
chology and the sociology of
childhood.

®An army veteran, without
previous colleze experience, but
interested in psychology, might
spend his first year or two n a
seminar on learning skills, some
regular courses in psychology
and computer use, a televised
course in beginning Spanish and

Without Walls is an effort to de-
velop new models and new
forms for American higher ed-
ucation,” Dr. Baskin said last
week.

There are strong elements of
what used to be known as Pro-
gressive Education—John Dew-
ey’s “learning by doing"—in the
experiment, but without any
downgrading of intellectual
scholarship. There is also an im-
plication of strong professional-
ism, particularly in the require-
ment that, to be eligible for a
degree, each student must pro-
duce a contribution in his field
-— a research study, a work of
art, an identifiable community
service, a publishable article or
book or some other work.

A 8liarnt Wanelie

“Education

that an infusion of older und
more carcer-experienced  stu
dents would help reduce peei
pressures and immature at-
titudes among the youngcr stu-
dents. These experts point to
the maturing influénce exerted
on the campuses by the post.
World War Il veterans.

(3) The resistance by tradition-
al academic departments to an
major changes in established
patterns makes it necessary for
reform movements to strike out
independently, creating entircly
new models rather than merely

tampering  with the existing
ones.

(4) The advent of a technology
that promises — through teie.

vision, cascttes, computers. etc
— to extend the options for :»
dependent study makes the pres
ent time conducive to such G«
partures, Thus, the fuct that the
New York State Education Com
missloner, Ewald B. Nyquist, ha-
already pledged his support tn
the expansion of “external de-
gree” programs (aliowing stu-
dents to take tests to demon-
strate proficiency without the
traditional college attendance or
course credits) indicates that the
old restrictions are becoming
more flexible.

(5) Everywhere — from Yale
to the Carnegie Commission on
Higher Education — the old as-
sumption that four years of class-
room attendance, to follow im-
mediately after high school. i
the best road to a bachelor’s de-
gree is being questioned. T}
University Without Walls w:i
make its judgment based on tir
student’s background and hi. in
dividual progress, not on year.
in attendance or chronologc sl
age.

Risks Involved

These departures are not with,
out risk. Unless students can
demonstrate commitment, m:-
turity and independence, the.
could easily slide into dilletunt
ism. Students without a sense of
intellectual integrity might be.
come so  impressed  with
the practical that they woul!
downgrade  scholarship  and
theory. This could create an ant-
intellectual outlook.

There must be careful selo.
tion and even more careful sup
ervision. The freewheeling o1,
proach, winch is inestahly me,.
demynding of the -2 ? -




Back in class to fulfill some dreams

’JVM.
By« staff wnter of
The Christian Science Monator

Boston

One by one. the students come to the lec.
tern to read individual papers to the class.

A busay-haired black youth portrays a
prison inmate; he delivers an impassioned
plea for the “'brothers angd sisters’™ to stand
wnited against the injustices of the system.

A hlack girl gives a moving soliloquy In
the role of Socrates on the eve of drinking
the deadly hemlock.

A white girl follows with the tramn of
thoaght which Roosevelt Greer might have
expenienced as he held the mortally wound-
¢d Rebert F. Kennedy in hus arms at the
assassination scene.

‘This 1s a class 1n the University Without
Walls, held 1n Eliot Congregational Church
1n Boston's Roxbury section. Seven students
comprise thus particular group, which 1s
led by ine church's pastor, the Rev. Dr
Prentis M Moore.

*This s a course in logic,' the munister
explains "It has 10 do with the reasoning
process and involves a good bit of research
for the students In today's class, the stu-
dents were prujecting themselves into char-
acters, to be those persons in a given situa-
tion of their own choosing.'

The effect was dramatic. The youths had
obviously studied carefull;’ the individuals
thzy purtrayced More than that, they had
written thewr papers with sympathetic un-
derstanding of the characters and showed
a good knowledge of the appropriate liter-
ary form and phrasing to best convey their
fechngs ¥

Trese students, predominantly blacks,
would not likely be in college,except for the
flexable and innovative program offered by
the University Without Walls-Roxbury.
E:ther because of financial lack, the formi-
dabie challenges of the tvpical degree pro-
gram, or an aversion to the 'irrelevance”
of traditional campus offerings, these young
adults did not enroll full time i college
after graduating from high school. Now

University Without

EDUCATION
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they are here, part time or full, to work to-
ward a degree,

Dranc Katchen finished high school in 1965
and took a Job as executive secretary. She
started taking university courses on the
side, but the sheepskin was eight yeurs off.
When she found the position to be dead-end,
she decided to concentrate on her educa-
tion. She settled on the University Without
Walls (UWW) as suited to her style. Now
she's pursuing business management
studies, with a view to continuing on for a
law degree.

Josephine Williams held various jobs after
graduating from high school in 1961, Wanting
to get ahead, she seized the opportunity to
enroll in UWW when the program began in
Roxbury last March, “You have everything
you need here,” she comments. Her major
interests are urban planning and child devel-
opment, She expects to make a career in one
or the other. -

UWW.Roxbury 1s a branch of Shaw Univer-
sity, a long established, largely black insti.
tution in Raleigh, N C. Roxbury students are
enrolled at Shaw and will receive their de-
grees from that university. Many of the local
students will spend a semester or two cn the
parent campus, though that is not required

Shaw is onc of about 20 academic institu-
tions participating in the nationwide UWW
program. A ncw development, UWW strives
for flexibility in education, a less rigid cur-
riculum, individual paciang in studies, use of
the community as a resource

UWW-Roxbury is a good example of all
this. Its student body, numbering 67, ranges
n age {from 17 to 64. Enrollees take from 1
to 5 courses per semester. Most classes are

THE CHRISTIAN SCIENCE MONTTOR

Saturday, July 17, 1%l «

Walls reopens educational doors
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held at the n:c%? though a weekly seminar
in history meet$ at the Massachusetts Insti-
tute of Technology in Cambridge and an
urban-studies sgminar 1s offered every o.v._ﬁ.
week at Harvard

Courses are added according to student
needs whenever possible Requests from
two or three enrollees for a given subject
could lead to ity introduction, the Rev. Dr.
Moore reports But essentially  UWW-
Roxbury offers two major fields. urban
stucies and Business management. An-
other possibility 15 independent study. None
of this type has yet been set up, though
a few are likeiy next fall

On the community side, the manister de-
clares there are “‘vast 1esources, we never
have a problem getting the expertise we
need *’ 4

All faculty arg part-ume. Twenty are now
involved and Jre paid for their efforts.
Forty more halge indicated an interest in
teaching, accodding to the black mainister,
who also serves'as head of UWW-Roxbury.

Present faculty include & Ph D candidate

at Harvard, an investment counselor in a
brokerage house, a lawyer who iy assistant
corporate councel ta tha City of Boston, a
computer programmer, and a mnister and
community organizer.

Many students work, full-ime or part.
time. Roy Sampson i1s a disc jockey and
music directar at station WILD in Boston
He manages a four-course schedule at
UWW-Roxbury despite duties that keep him
busy at the station each moining

Joel Wilkerson carries five courses, while
serving as a clerical assistant at the
institution’s  Roxbury headquatters. He,
like many others here, gets help from the
federal work-study program. Five other
students act as classroom assistants. All
are given course credits for thewr work
experience.

Ninety percent of students receive some
kind of financial 2id A deferred tuition plan
is also available.
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At the end of the research project—presentation to the class

Funding for UWW-.Roxbuiv comes from
Washington and from student tuiticn An
mtal gram: fiem the government enaklecd
the project to get under way. and operate
duting the first semester. Furthe: fund.ng
1s hikely.

Tuition 15 S740 per semester or $30 per
course These monies are 1etained by LWW.
Roxbury to suppoit its activity.

The Rev D1 Moore anticipates substan-
tial expansion of the progiam. An additional
125 students are expected in the fall. Pies-
ent faciities are adequate, he repoits, since
the church's education building cfers 32
classicoms

He sees UWW-Roxbury meeting a specific
need.

**‘We are providing education for the dis-
advantaged Most of these people have
dreams they've lived with for years. Now
they are {ulfiling them here, in this pro-
gram."”

IC

Aruitoxt provided by Eic:

Q

L




Roxbury Branch
Of Shaw to Open
In September

The  University  Without
Walls of Roxbury, an exten-
sion of Shaw University, is
now accepting applications for
the September Semester. A
variety of study opportumties
will be offered and in addition
to class work. independent and
directed study opportunities
are available,

Enroliment is open to both
high school graduates and non-
higih school gradvates. A flex-
ible time schedule can be ar-
ranged so that students can
study on a full-time or part-
time basis.

For further information, call
445-5221,
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NORTHEASTERYN UMMVERSITY.

BOSTON. MASS.

UNIVERS

The brochure cover read
“Une a.m:, Without Walls of Bostar.
a rew concept i tugher education,”
but the scnool 1s oaly haif th- story
the other half involves the desire of o
man t!o help his people ad-anc
through higher learmng,

To «tart at lhe beginnng. n 1938
Rev  Prenuis Moore, a nat H
Texas and graduate of Andover-
Newlon Theologicai Schoel. was
assigned to the Ehot Congregatisna
Church 1n Roabury te stacted
teaching Sunday School and found
oui that the assi~ments he gave
pupils 1o complete 2z Bome were
done. It became guite clear that tus

Tth grade puptls __.r. Pttle interest on

:,..,. ceducational type u::fc",.,. ol
lay School and it was easy
deduce they held the same teehn rgs
tor public school.

Rev Moore savs he dudnt wani
Surday Scitool ta be o “babyvsitting
servwee”, he wanted s p “m;,/. to
leara semething Se ayean later he
started the Rexbury Basie Tading
Propram aad the Roaburny Taionat
T_.Q._n:.”

Abwe i 1958 he beran formulating
the sdea of an urbaa college for
Rezbury Rev Moore stated that a
sunvey had shown that at that tume

TY W

less than § per cent of Massachusetts’
conliege envoilment was Black. He
recalled that 85 per cent of his hign
school graduating class went to
college  Althcugh most were poor,
they : ad somie idea of a career cloice
and coll lege was a natural next step

One would think that
Massachusetts  witn  all  its
instilutions of higher education would
be filled with Black students, but
Rev Moore savs that for a number of
reasons this 1z not so. For nstance.
the colleges recrunt seniors from
every high scnecol in the country
exceplats horme schools, There exsts
a low devel of aspiration because
there are no " medels™ tor young

ack children to tollow  The schools
kave poor guidance programs, the
peorly educated expertence dificulty
i passing  the  college  entrance
evat~ ma obvioushy, the lack of
fma el abundance ot the larger
sector of Bluck reswdents prolubits
college

In spite of lis awareness of these
probiems,  Rev.  Moore  was
acw..:::_ma to se¢ his Umiversity

“ithout Walls become o 1eahty

The hardest area to hurdie was
fiameral support The excuses were
always the same—>Massachusetts 1s

by JOYCE CLARRKE

full of schools that the residents can
go le.

Finally, Dr. Cheek at Shaw
r::onm:,. Raleigh, N.C. expressed
inlerest in Rev Moore's concept and
after wvisting Dr. Cheek in 1969,
Moore submatied a proposal to the
government for funding through the
Office of Education. UWW shortly
thereafter became an extension of
Shaw University. who grants their
degrees, and the Union for
Experimenting Colleges and
Umversities, Antiocw College, Yellow
Springs. Ohio.

The rr:.Q.n:,. (f:_oE Walls of
Boston officia”y opened its doors in
January 1970,

The  Umversity  boasts an
enroliment of 86 students trom 17 to
60 years old and about 30 st:dents 1n
the three Massachusetts prisons. A
potential student is not given dn
cntrance exanunation per se, but is
required to file a formal application,
i high  school transeript «and
college transeript 1t appheables.
resume, an autobwgraphy and two
letters of recommendation. The
aforementioned seems like a lot but
sincertty and a willingness to learn
can  be cited as  priorty
requirementsfor adnussion as

opposed to how well one can score or
a test.

The course of study is then tailor
made for the student so that he
begins his work from where his

education left off. This way a student
works at his own pace, and can take
from three tc five vears to graduate
In additior. thecurriculum is fiexible
enough so that the student can work.
study in the classroom or
independently

UWW offers a fully acccredited
B.A degree from Shaw University
after success:u! completion of study
in one cof the following areas of the

_(.ncmz Sciences: Business
Management and Ecenonnies. Urban
v_m‘,:__:n. Public Administration

cs. mm:m, wral Sciences.

Studies and Liberal
Arts. Oze reasen the umversity has
hnited s major to the Urban
Sciences i tecause Rev. Moore feels
there sh ..E be a sutficient number
of peopie whe can effectively deail
with the urban seene 1 wiich they
Iive

Urban Peiitic
Afro-American

For some _.:.8 Rev. Moore had
been work:ing i the Walpole. Norfoik
and Concord prisons as counselor and

conducting gtoup dynaniic sessions.,

N M o

Oy

i

~

THOUT WALLS OF BOSTON

Moore sent fus taculty memt.ers 6n a
weekly basis (o hold sessions. but has
83vo:5_ discontinued this since

there has beer so much unrest in
these penal institutions. The
machirery is already in operation to
bus the men out of the prisons for four
hours ¢f work ang four hours of
classes per week and wii get
underway as soon as 1t is ?mm_.:m
The church is the central “schecol™”
and boasts 36 classes. It is. on a
micreseepic scale. organized like
mos! insulutions. 1n that they use
textbocks but onfy when necessary.
They Limit the elass sizes t0 around
ten. There 13 2 Dean of Admissions. a
Financial kq. Director and facuity

adwvisors. The church is open seven
davs a week.
Accerding to the Boston Globe's

repor!. Uins jear UWW has $75.000
:.:En.nu §30.000 research grant
from the mi...fua Foundation to

develop natienal model for an
urban enddege ™
UWw ?7 turned ow to be a

revolutienary p<utubien in the
nudst of the Commonwealth's
bureaucratce mnsututions hent on
changetessness. With littie fa ...B‘o
they seem to be surmounting all the

Som ::.:_..7. when UWW opened. the acles and  forgming  ahead
prisons were not excluded. Rev. successfuily.
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grant with Moote's pio-
fian. part of a Foid Fuun-
dation  project supplying
planming funds to 18 upun
Unisersity capoibemts
acsoss the country clud-
g wvae at UMass, Ame-
heest

Central headquarlers for
the nationwide piojeet ik
the Livon for Fapriments
1ng Cotleges and Unnvegets
teo e Yellow  Sprangs,
Ohuo

The UWAWY uses Moare's
chiwen at Walnut anenue
and Dale street in Rosbuy
a8 lieadquaitess Man) of
the progiam’s  cvuning
cles<cs ate otfeied In the
histoiic old stune building

UWW jeally hisd its bee
gumngs fise yeain wpo
Wb Prents  Mate's
dicaim of uls wiban <olicgo
for the duisadvantuped In
an iconic tunt of huslory,
It was Shaw Cullege n
Noith Cwroling - whieh
B iped Bostou, wilh i ex=
tuny voneentration of uni-
vusities and colicyes, lo
open UWW for tho.e stu-
dends who for finuncial or
wcaderme reasont couldn't
take the Iraditional roules
to s degice.

Muote tles when he
ity ont that Shes was
foed 108 yewre oo by u
blackh gaduate of
Neton Tuvdog-
Mool whe went
Suth to gk souge ek

ithout Walls

puople an oppuriinity for
higher education

Nuw  Shaw has guen
Momie, alo an Andover-
Neston graduate, a chame
to do the samne fat Bostons
disadvantaged, e nay
plans to osableh ba-oy,
sialar to Lhe one 1 Box-
buy. in amcewbu b

UWW's (1l Lteae ~hine
dents tange ap age finm 36
To 6% About 10 percent e
wbite Afast studants wae
substantial - finanerd  aot
and full<fane jabs to hnlp
then pay the $1200 tuition

Muore said the low <cdle
1s iade possible by the wee
of the city us a8 resouree
and by spimc donated by
businesy and  educatumal
Institutluns

UWW pheady hue had
Ns st gradnaty, Misio’s
fonnee seactory, e
Kitehen  With a dopiee
granted by St Coli i,
Mixs Rifchien 18 mww ene
10lted  at  New  Fasland
College of Joawv She @il
fied for the Shaw deguce
bv a  comhimmation  of
catieres at UWW, ciedas
earned at other snstitulinng
and ciedits gianted by
UWW fir et watk expest-
enee
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UNIVERSITY WITHOUT WALLS director Prentiss
Mowe (lefl) conducts philosophiy class at Elot Church.
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School focuses on utban prablems and helps to Inuer
college costs. {Fl:s Herwig prow)
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Alinost all of the men are a3 many students can be open  admissions  policy Fifty others we'e luraed
He 1eceives six  majoring in business wiile  educated at the same cost with an intensive traiing  away for lacc of furd.
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The Newtcn Times, January 24, 1973

A rather un~sthodox admissions
technique is suggested by Dr.
Prentis Moore, President of the
University Without Walls, when
he says, "Usc a stethoscope. If

-
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2 young daughters, Carol and
Tracy. They attend the Hyde
School where they have
expericenced "a few ractal
incidents.' When that happens,

Moore for the students: University Without Walls
|

they're breathing we can educate
them. "

Dr. Moore, a Newton resident,
is also minister of the Eliot
Congregational Church in
Roxbury.

He was born in Garrison,
Texas, in what he describes as
a "ghntgur™ housc--"You can
look from the front door through
the back door." Trains passed
near the house, and one of his
five brothers used to say, "One
day you'rc going places on one
of those trains.' IHis brother
was right.

A graduate of Texas Southe a
University and Andover-Newte -
Theological School, Dr. Moor:
{s a warm, outgoing man who is
committed to the belief that
anyone can be educated.

Today his dream of a
University Without Walls is a
reality in Doston because of this
belief. Many pecople helped him
get an education so he decided
that he would in turn help some-
one else.

The unorthodox university was
founded on the « -cept that low-
cost education can be provided
by using the city and its rich
resources. For instance, Dr.
Moore points out the University
did not fund a library but used
Boston Public abrary and a
little-kno #n private library in
Roxlmry for which he kerves on
the board of trustees,  Among the
other facilitics open to them are
thie Beth lsracel Houpital labora-
tory and the cheminlry Tab at
Boston University Medieal
Center,
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Dr. PRENTIS MOORE, minister and educator.

When Dr. Moore first came to
Boston he was "shocked that in
the mecca of education’so few
students from the Greater Boston
area, particularly black, finisked
high school and cven a amaller
amount finished college. "

“I began lo wonider what we
could do to break in a program
of higher education in the Roxbury
arca.’ Not one to sit around and
wonder, this dynamo began
investigating conrses of action
and ended up tying in with
approximalely 17 nnits of
Univeraity Without Walls to
obtain much needed foderal
funding. e reccived a $50, 000
grant from the Office of Education
and $5, 000 from the Blanchard
FFoundation,

Boasting 90 studenty with 20

more bechind prison walls, UWW
plans to move into the suburbs.
Dr. Idoore feels t' 1t “thousands
of people, despite the amount
of colleges and *niversities, arc
not being touched by the
traditional system of education,®
Originally this type of
university was thought to help
"'the disadvaniaged, the left-outs,
the forgotter ' It has now been
discovered to be "applicable to
rich and poor, since many pecople
cannot function in a rigid struc-
ture.,.many pcople want a sense
of frvolverment in their own
cducttinoil dentiny. ' Moore
adds that the program is not
restricted to blacks,

Althouy  .dceply committed to
the comn mily, Dr, Moorc scts
aside Joty of time to e with his

J A T e A g W St A N N Wl S-S H ﬂ .,.—. VR & S — .

says Dr. Moore, "I drop every-
thing and go right over." He
said that the "teachers and
principal are very cooperctive, '

Dr. Moore says "We have
raised our children to respect
everyone but we hnow that not
everyonc will respect them."
However he adds that "they are
fortunzte in having parents who
are aware a id have been through
the civil rights struggle.

Dr. Moore conducts a weekly
group dynamics session with 15
black prison inmates and also
does individual counseling,
Every sccond Sunday he and his
choir go to Walpole Prison,
conduct 2 worship service and
speed back in time for the
service at his own church. He
says, "My only problem is time,"

His energy might be contagious.
His wife is a registered nurse who
works two days and teaches one
day,

Do the Moores relax? His
hobby is '"'travel and antiques. '
His wife is beginning to catch
the antique "bug' and Carcl and
Tracy arc very much at home on
a jet. The Moores also own a
5¢-foot mobile home in Texas
and try to spend as much time
relaxing there as they can.

Among his responsibilitics as
President of the University
Without Walls are "insuring
adequate funds, selecting the
thest! faculty and counseling :
somc of the students-.not too
aifferent from the reeponsibilities
of any preaident of a college.

--Elly Singel
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By Eric Wentworth
‘The Washiglon Post

NEW YORK —The Ford
Foundation 15 expected to
decide in the next few
weeks  whelther to o help
Jaunch the firnt read test o
a controversial “pay as you
earn” plan for financing
higher education.

" The proposed experiment
would involve the Founda-
tion itself, several colleges
and universities, and thou-
sands of students. 1f the
plan  shows promise, it
could lead to a major new
program of Federal aid.

. DOUBLE BENEFIT ,

The “pay as you earn”
approach -— Ford calls it
“PAYE” - offers students
a different way to foot
their bills for tuition and
other soaring costs. At the
same time, it provides pri-
vate instiiutions, in partic-
ular, with another meane
to, combat deficits,

“PAYE,” basically a stn-
dent Soun scheme, differs
fiom preseat programs an
scveral ways:
stndent bhorrows
educational ex-
peuses, then  repavs  the
Joan in wvariable 1nstall-
ments based on a fixed
percentage of his annual
income — whether large or
small. Under conventional
programs, the student pays
off his debt in regulur in-
based on the
prinapal plus interest and
unrelated to how muach hLe
is carning.

—The “PAYE” hotrower
continues lhis repayments

—The
{o meet

l
Lok UEAR i aviawsind wanied

Under one approach, the
colleges and universit’ 3
themselves would borrc v
capital  for the student
loans fiom banks or other
finaneial bouses Ford
waould join the acadenne
institations in guaranlecs
to the corporate lenders
agamnst risks of loss. Ford
and the institufions would

also provide for the hank to.

regain its capital after sev-
eral years hy agrecing to
take over the loan unless
the Federal government
were able to do so by then,

ALTERNATIVE

An alternative calls for a
group of schools to form a
joint private finance com-
pany, which would then
borrow student loan funds
from commercial sources.
In this case Ford could join
thore schools with endow-
ment  capital in buying
shares in the company —
the sharcholders  would
then bear the loss risks.
Another possibility  would
be sellingge shares in the
compiny to students,

Launching a  “PAYE"
plain entails difficult fore-
casts of student borrowers’
combined future income in
order to set the percentage
rate for repayments.

The rate, sc » suggest,
conld vary witii the hikely
earming power of particu-
lar proups of students, Mor
example, medical and
fradeate business students
entrnng relatively  luera-
tive ficlds could be as-
sifned a lower pereentage,
since: their jncomes would

- likelv ha hishar

10,000 dollars. If his in-
come later rose to 20,000
dollars, he would pay 160
dollars.,

INCOME POTENTIAIL

“PAYE" bhorrowers with
large future incomes even-
tually would pay back
more than their share, in
effect subsidizing those
with low earnings who
would pay less. To keep re-
payment rates as low as
possible and still assure the
program’s solvency, it is
thus important that slu-
dents with above-average
income prospects join 1n
borrowing.

One way to encourage
potentially wealthy indivi-
duals to borrow would be
to let them “buy out” of
their obligation at some
later point. Another would
be assuiance of “automatic
exit” once their repay-
ments totaled, say, twice
the amount borrowed plus
interest,

A college or university
could olso,  of  course,
broaden student partiipa-
tion by sharply increaring
its twition, Another gues-
tion  bemg  explored s
whether repayments under
SPAYE” could gain favor-
able tax {reatment.

Planners are also looking
at  ways lo cope wilh
women students who bor-
tow, then marry and be-
conme non-carning  housc-
wives, One answer would
be to apply the wife's re-
payment rafe 1o family in-
come up to a specified
limit,

, Colieges may lesl
y as you earn’ loans
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JERROLD ZACHARIAS
. plan scuttled

and universities to raise
tuition and other charges to
levels closer to actual costs.

PLAN'S CRITICS

However, the so-called
“Zachanas Plan” ran into
criticism, especiaily  frora
state=supported  campuses,

Cinfies argued that, poh-
tically, a move toward fi-
nancingt bigher education
through  miereazed tunition
would lesqen provpeets for
other federal aid and could
lead to reduced state ap-
propriations.

They added that pubhe
treasuries should subsidize
colleges and universities,
since  higher  education
benefits society at large as
well as those being edu-
cated.

Irord Foundation policy-
makers we aware that
such attacks helped seattle
the  Zacharing Plan’s
chances for adoption thrce
years ago, Taday, however,
the situation appears to
s N

-t

P



- TR

O

ERIC

Aruitoxt provided by Eic:

Stu

By Ninit McCamn
Globe Staff

ihgher education should
be an “activity . . | under-
talkken voluntarily by men
amd women of ol apes”
rather than an “unavord-
able preseription” {or
young people or @ manda-
tory requirement for cer-
{ain kinds of jobs, ac-
cording to a report released
Friday by the American
Aeademy of Arts and Sci-
cncees,

The report, the product
of more than a ycar's de-
Iiberations by family, stu-
dents, adminisbrators and
public officials, is o kind of
grab - bag of educational
reform  proposals. It con-
{ains 85 “theses” touching
almost every area of aca-

demic life — curriculum,
government, Hinancing and
admissions — among oth-
ers.

One of the main themes
of the repore 1s a plea for
mote {lexibility in who
goes to college, atl what
ages and how long they
stay.

“Some  young persons
should be encouraged to
defer  higher  educat:on,”

the 1eport sind - “Some

may prefer (o avoud it alto-

gelher,”

“If access {o employ-
ment  opportunity  was
less  exclusively  through
college or universily edu-
cation, the pressuire {0 se-
cure admmission to such -
stitubions would diminish,”
the report continued.

Among the other major
points made by the report:

learming 15 the central
mission of universilies and
neithei rescarch nor pubhe
service vhoutd be allowed
to detract from that pur-
DOSC,

Boston Sunday CGlobe

y urges co

Colleges need & strong
executive authority, espe-
aally @ strong presdent,
bat Lie should bie linited to
w 12=rean term and be yes
viewed al least once by
faculty and stadents,

The report wias not on-
thustastie ehout  demands
for maeased student pin-
tapation in decision mad-
ing. A university, it saud,
“is not o parhamentary
body and even less a place

January 17,

1971

llege reforms

where tolal partiapation is
possible, ..”

Fumancially hand-pre ed
colleges must “he prepaed
fey the possibility that the
Federal  puree will he
slow o open™ and <houdd
“learn to husband the re-
sources thev alveady bone”
and “shiate together what
they . ave”

The repoit was wiitlen
Targely by Martin Meyer-

son, presudent of the U -
versy  of  Peniisvive-ia,
and Mof, Steanen R Gra e
bard of rown Unive * -
e pmpore G sad o
ot to o e disen on
but fo, tire ce and ¢ on
e

The  aeademn, ¢
headquatte.s ~ o d
hne, 18 mede wp of - e
than 2300 elo; ed |
moecy scheia 30
sionals,

"or
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REPORT ON BIAS
IN TESTING

After more than a year's reseaseh, an mitial
study on. "“Racial and Lthoic Brasan Test
Construetion.” has been completed by Dr
Donald Ross Green for the U.S Depart
ment of Health, Education, .n.(‘ Welfare
Office of Education,

Dr. Green, who serves as the Director of
Researeh  for CTB MeGraw il defmed
the bias problem by saving, *“The <andard-
ized achievement tests used m sehools are
often sud to e bhused against. and thus
inappropyiate for, children belonging to
disadvantiged  waend and  elhpe muo
e,

1B

-

ppirt

Porsibie sovrces of thie, e, edude precon
ception imd thought pattern. ol bt atian
writers and the ttem welection procedures
used in test construction He poted, The
possibility exists that the items woledted are
bused and disernmnmate wams @icups un-
like  the modal sroup . the (rvoud
sample ™" The study addresses itsell to s
problem and ashe the queshon, Do the
tryoul. samples used for item selection con-
tribute  to test bias  agaist mmonty
groups?”

The report traces previows researeh done in
this areir, detine. (ke methods employed,
the hmitalions, and the aeadts of  the
study, and 1ares queshion, and proposes
recommendations for solving the problem.

The study used seven subgronps from the
standardizabion samiple ol the Calfornm
Achicvcmen!  Tedds, 1970 EBdiwon-
northern white suburban, nothern black
urban, southern whue suburban, southorn
blach rutal, southein winte yurald, couth-
wostern Mestean mban, and sonthweslern
Anglo-Ameriean suburban

It attemptled fo determne i the we of
these ditterent groups wourd diead to the
selection of difteyent test tems o he
itein pool, and af <o, would the tew
seleeted mewure  different thawes Flae
study also mvestipated whether the result.
iy item sets selected were “hette)” tor the
mimorily groups m the sense that they e
more velhable and funchion bhetter tupher
point  bisenal conelations)  Finally - the
report unvestipated b the aelgting drarep-
aney in seores favoring magonty roups
would be veduced by vang the items,
“hosen for the mmnortty iryout group

"

Continued on P uie ]
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CIB NTWSHETTER ON EVAIUATION
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o sthettation o paact of the Proscnghive Reoding Pest (141} Wadungton, o,

L bBditson, 11

typcat of 1he approach ased g muakmg e matensl appropeate 1o te andience

Action in Nation’s Capital City

During {he last three years, the Washing-
{on, . C.. public schools have  been
endeavoring {o raise the reading and mathe-
nhiies ackievement evels ot thewr stadeats

in clementary and  jumor high sehools,
They have been using the aesalts (rom
standurdized  tests (the  Compcliensiee

Tests of Dosie Statls .nd the Calypoine
Aclievement Tests, 1970 Ediiion) to deler-
mme their progress,

Hugh . Scoti, Supermiendent of  the
Public Sehoots tor the istnet of Colum-
bra, isued a posttiion paper on admpustio-

Live policwss tor the Jdandadized  test
progiam  which  meludes  the  tolfowing
statements

“The preatest nusoee of standardized teats
1 a0 therr mterpretabion ‘The fathwe (o une
test aesudts s alvo a0 rrase, 10 s the
responsibility of the cehhol syatem to gne
tunning and goidance (o teachers m the e
of test aeaeits, Tedd aesdte soe not the
answers oo problems Mianterpretations
about ternnmology may lead to “labehng’ of
chuldven, eg, by rade cquinalents lanpha-
sivgnven fo seane repaortue fends (o neglect
locating areas ol shieagth .md wealiness for
stident mtraction

“There vy dinger that test esolis might
be ased ervoncowdy to etablish poals and
abpeetives: theretore gt e clemiy mdicated
to all wehool peronuet that goals andd

objechives should never be determmed by
tests Goals and objectives are deternnmed
Orest, then tests are sedeeted and used as one
factor m the evaluation ot progress tow ards
voals and obyectnes,

“Becavse test vesults eannot define (he
whole eld, all taetors relatmg to o ehidd's
hehavior must be considered shmah g am
Judgments about lam. ...

“The implomentation of a comprehensive
and relevont testing program is an mtegra
part of the tesehmy learning process How -
ever, adnevement test realts have apph-
cabtlity to the stradional program onh
msolar as the test has a relationshup to the
curriculum m the schools It s important,
theretore, that an m depth s ady ou esting
be vndertahen to carclolty esamme testuy
mstinnients and then mdaadual tesd atenes
for then aclevance not onhy to the sehoot
curricuiom boi alo to urnan school popa.
lation ™

Howas this philosophy that fed the Disti
of  Columbia public schools  aud
CPR MeGraw HIL (o embark  apon 5
uigue ases ment projeet the develop
ment ol anteron-referenced, presanptae
tests customired  to Washington, Dy,
obiedtives i eadimg and mathemate os
Chrades 1 through 9

Continaced on Page 2
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By Kenneth G, Gehret
Educt 2w editor of The Christian Scwence Monitor

Boston

I YOU ANSWERED “YES” TO ALL OF TIIf
E avove guestions, you are rmpht. Tha''s the way
mgher cducation has been tradiionadly viewed.

I you answered 6o’ Lo any or i of them, youaren't
wrong You're suoply ahead of the crowd, aware of fast-

moving developms: s, that may presage the future.

For the colicie ieforms demanded and often achieved
afewyearsano  studentson facully committees, black-
studics programe, fewer graduate assistants teaching
undergraduates  cte, have been overtaken by new
conceepls of what a collepe edueation should he,

Who docs the teitenng 12 no longer the hasie guestion,
Rather conung (9 the fore 1 the 1ssue of students' self-
directed learmag under fieulty idance.

The focus is : uftung from the content of the umversiiy-
devised progrim to the student’s individually tailored
program, based on s interests and proa.

Governanee 13 now less ot an 1ssue smee the Student
often hves oft carapius, and the trend is strongly toward
studying there, teo.

And the time element is under challenge as well,
What's magic about four (or six or eight) consecutive
years? many students and educators are asking, The
concepl of breaking up vears of study with periods of
work or trave! is emerping. In fact, one of the most
persistent deas of the past year or two is thut of
contimung cducation  alifetime of off-and-on Jearning.

Some campuses change slowly

Traditional-style education has not come to the end of
its road; many students will continue to live on campuses
and earn a degree largeiy by the hook-and-lecture route.
This approach ¢ uits some students personally, and is well
adapted to certain fields of study. And, of course. change
comes slowly to the larger and more conservative
campuses, inany case

But a ground swell of interest in wholly new modes of
learning is apparent. College is no longer restricted to a
piace; it’s an activity. It need not be full time, nor in
consecutive vears. And 1t can go on virtually anywhere,
fncluding in one's own home.

This is what people across the United States are
discovering. It's nov more popular (and easier) than
ever to get 4 degr - without spending full time on
campus.

There are a numocer of differing approaches to this
kind of education:

o Puliceman Jack Ditch takes courses in psychology
and sociology whle still patrolling the streets of
Saratoga Spring: . N.Y.

¢ Student Chirios Kinney of New tiritatn, Conn., 1s
preparing m Fiorii. for a six-seek stint on demographic
studies In Ireland ae.d Ghana,

e Mrs  Margarei lerkin of Sandy Creek, N.Y.,
recently compiele: vork for n degreee and teacher
certifieatiop v hile noaaitaining 2 home for her hushand
and 11 ehldren,

How s it done” 1w o is no one way,; progriams take
varying form aeress th, coitry, )

Syracuse Universiie ; t1ried things rolling five years
ago with its bachelor-aegree program in liberal studies.

i
- . o

This year 115 persons e cnrolled, hiving: as tar o f .
Florida and Califor nin.

Progressing at their own pave, thess studern, « o
whatever age complete work LY coriespondencye
are required, however, to travel to the un vorsav = Ne
York State campus 101 twe weeks b enton- duein « o
yearandtoremaln there for hree weeks ot gan -

Goddard College in Vermony @
with this type of plau.

Goddard 1s actve, too, m anather des s, IR
holds great appeal tor yonth Sf-canren, o
for regularly enrotlea students W, Kutiwila el e
different kinds of mstitution s, w1 o, BN TS B TR
appranticeships, brngs Goddard stuaead < ot togeh It
the “realifies" that they c.not sef g5 o - and v,
avimpact no abstinetion could ‘4 hose et e [ARS I
th weeks at a strefeh and mey be chedue ¢ onabierna, -
(trimester) periods. They enrn stdona. i Cotleg o
credit,

‘This sort of community Involvenion: - fonnd on Mg
coilege campuses imd, on ihe lapper nalien s (b,
through the University Year 1o - Action (U, One 0!
the participants in this new federalny tubaea progray u
Fermm Garem, a 24-year-oid BT T VLR
Washington State College Spokane

.,
3ot

ChNpLealed

IKERETpr

[
teedniteg 2

Disadvantaged youths asdec

Mr. Garcia, majoring in sociad work wi'h ¢ view 4o g
career in juvemle parole. i .ropdung the Ve oas
parolec advocate in the Spohane farowe Oifice, He is m
charge of the Neiphborhoeo 5 oush Corps, a 1ecopy
propeun of jobs ereated for di e, anfesed youlhs wie,
In this case, are also on parols,

I addition (o running this progovn, the Kastern
Washington sophiomore warks 1 videally with »eung
people 1n trouble, counsels released parol o 4nd Belns
them find training or jobs, and recruiis cominulaty
volunteers to help parolees reestablish thamselves

In advancing his career i tis way, dMr. Garam
receives normal credits toward gracuation. He ;. Jus.
one of more than 1,000 students from 30 celleges and
universities across this nation talang part in Uya'’s
attack on poverty in urban and rural areas and on Indiaa
reservations.

A Another program begun last year and op=raiing. in

part, on government money is University Without Walls
(UWW), Independently organized and direcied. GW3yY
grew out of the desire of & number of colleges und
unlversities to experiment with aiternate e approaches
to higher education. Twenty of these rshitutione of
diverse background (public and nnvaie, parochial and
nondenominational, two-year and four-vear) arc ex-
ploring new waysto learn.

One UWW member is the University of Minncsota Its
emphasis is on reaching out te would-be student: of
whatever age who are no! likelv 1o continnz their
education in any other way hecause of ren.oie lorzaiion,
physical handicap, or -pecial study inferest.,

Studies spread bevond siate Hines

Thus Roderlek Brixiua of Lactran, Mmn.. is waorkin, in
elementary eduention, wath cmpli, crs e i e p W,
particular probiems: Majel Orbery of Wit 8ets i
s studying group dvnamivs: and Donadd Melinde of
Roosevelt Is taking o prelaw course

The Minnesota UWW program, operating under the
university's General I2xtension Division, spieads hevond

4 .
o ———— e AL I




B 7o canulomde L ad Lo o bl gl s

[ IN 'i'llliil’l BLIG INTEREST

Ay Raiph Nade

WASHINGTON — For the puast generabion. millions
of high schoel and collegie students have taken college or
giuduate school sdimssions tesls prepated and « ored by
1he Fducatonal Testing Service (FIS) of Pranceton, N.J
They were (o be 1osted for then “scholsbie spbtade”
und.. by and large. they passtvely aceepted the resulls
even to the point, parcnts have noted, of vicewing then
cco:¢8 us a measute of then self-worth.

So towering has the milence of ETS been that
other test producters felt courageous Just to mutate it As
one ETS ofhcial joked: “(ETS has) tests for everything
exeept admnsion to Heaven.” The schaols have hoth re-
fleeted and remioiced the land of subject matter fested.
Often a ciosed loop developed with the tesds helpmg 1o
shape the cmuonbun and the curricubm helpimg to
chape and prcpae e foy the te b

At bt the bloten 1 conung offl BTS Thore s
mountung student and faculty criticism reachime heyond
the Jdeds themeeives 1o the verw struettnc of fhs giant
defimer of bumayn inlethaene and determiner of S0 many
careers

The eriticism begim wilh assertion: of a cultnral as
agamst womel, Blache, chicanor and nalive Americans
that pervades the questions on (he fests. Cloge analy sis
also showed how imadinitive or (reative student re-
gponses could be trippcd up by guestions whose snawer s
were based on ambiguons assumplions.

Nov: moving towad center staje is the verv issue of
TS accoantabitity ac a rapmdiv expandimp provelo un-
regudated cdueitions) corpatation adiamictermg o nile
hen tests o vea, Such o palekoeper cam hecome a 1vrant
even with the best of imtennions by viine of s monop-
olistic posthion.

Gattimg underway in Washington i a student-sup-
ported Project on Fducational Testing, With onl? o mea-
gor badget. the Project’s duector, James Ghee, and
emall staff, worknyg out of un old grav building i Wash-
ington, D.C . has produced a coneise 25-page degeripton
of 1ts 10scatch

“Highly regmded cducators and  psvehometvicians
have questhioned the utility of standae dized objeets tests
from thew inception.” the statement reads, but “erities
have had notecably hittie iipact on the pic tices wnthin
the field” Deserbimg pseldf i b “eceareh, educational
and advocacy groun,” fhe Project swants toy cotabhih o
clemmhiouse and sorve an an advaeate for conapner

pafic (et

Q

ERIC

Aruitoxt provided by Eic:

Colleges auestion value of ET'S

et e e ———

1

(the students) of standatdiced tosts wod e users of (ost
results,

Critics of these texts assert that they do not reveal
the ereativity and imaimation of the student angd cannot
measure the nuportant fartors of determmation and ded-
weation. They mamtan that there s a gross OVEr-rCiLtn G
on these tests by volleges, law schools, and professionai
heensing boards .

As the Project notes: “Most adnussions and place-
ment officers have used standardized tests a8 infathble
predictive measuies of academie competence. The result
ws that standardized tests emerge as the sole ‘objectine’
measurement 1 admisstons and  advancement  pioce-
dures.”

What e worse 18 how the administialive apparatus
of the schools tahes these test seores and “rubs them ™
Students entermg college have been counele d that the
best they conld doas “C™or =B or A work Seme si-
dents take thi as anomtlextbue detennmation of thewr
potential They done hen self-contidenee and e
themselves To medioenty Other students seormns
often became  complaceat, toe self-assared that tuey

Bt

Shave it made” and mahe coertam that they don’t reaciy

therr potential, Eather wav the pachologreal napact 23
destiuctne of studen! developrent, diversity and -
discovery. .

Stundardized  tests  mesh Jogieally with a stan-
dardized curtieulum starved of student invelvement n
1eal-hife problem studv and solving bui repleic with rote
memot zation of praciples and fornmalas

At a small but grow g nnmber of eollenes, facultv
and admunistrators, censttive 1o the need education s to
breal, ont of s ngad mokds, e cejechg the ¢ tests as
preveguuates for adibieson, ETS s aware of these
spreading garents of decontem and Bas estahhished ad-
vicory comntftees and sposoted conferenee - 10 dmvtie
suggestions ind enticisies The (opany s teaders sov 1!
thete 1< a better way o fesd students, they want (o kpow
about 1t. Towever, they seem to he wilhag 'o hear bt
nof listen

There are warvs o mmpiove these natiowiy gauced
tosts but the more fundamental cnange is to redesagn the
cducntional system withm and beyond the sehool walls
for greater development ot student talents, asseis and
vatue systemk which ETS does not beain 1o measure,
Only then will the tests extrude d by ETS shimhk toa
proper maodoest level,

Student: will have to shonider aomagot Lisden for
rencrating ruch changes

E,,\:,‘L_, /Sl, /(/ 72.
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Borrowed from Britain

Open University start

By William Wangh
Associated Press

NEW PRUNSWICK,
NJ. — US higher edu-a-
tion twins this fall to Brit-
ain’s Q,:en University in its
search for a quality inde-
pendent study program us-
able on a natinnwide scaic.

British educational mna-
tenal developed at the cost
of several milhhon dollats
for the s0-called Open Uni-
versity will be tested at
four sites in the United
States. The progiam uses
radio, television, tape cas-
scttes and the printed
word to deliver a college-
level education thiough
home study.

Sponsors say the pgoal of
the year-long experiment
is to make higha educa-
tion available “ to all who
can benefit from 1t” with-
out placing any formal ac-
ademic requirements for
entry mnto the program.

If the experiment is suc-
cessful, said Arland F.
Chris-Janer, president of
tle C.llege Egtrance Ex-
amination Bomd of New
York City, “great savings
in time and moncy may be
possible.”

As in Britain, the Amer-
ican experiment will offer
college ciedit to those stu-
dents  who  successfully
complete the Open Univer-
sity courses.

Rutgers, the state uni-

versity of New Tersey, is
mdortaking the nost ain-
bitious program, ‘fest sites
inciude also the University
of Houston, University of
Marviand and San TIhego
State College and Univer-
sity.

Dr. Jessie C. Hariling,
acting dean of Ruiger’s
Unmiversity  College, who
will head the program,
siid 36-week-long courses
in the humanitics, mathe-
matics and science will Le
offered, They will equal
five regular college courses
and will be worth 15 col-
lege credits. Each course
costs $300, and hooks and
{eces anrother $100.

“This is not an casy way
to get a college degice”
Dr. Hartline said in an in-
tervicw, ‘“This is not easy
material, and anyone who
gets too far bDehind would
find it difficult to make
out.”

Dr. Hartline said the
program will give many
students the opporiunity
“to study where and when
they want and get many
good students out of the
classroom and make room
for those who nced closer
supervision.”

As in Britain, Dr. Hart-
line said, about 90 percent
of the student's time will
be spent in independent
study assisied by work
boolkts and supplements
and 10 pereent in use of

tape, film and other de-
ViCes.

In the study of Hamlet,
for example, a student wil!
be advised to spend abow
11 hows in a simgle con-
centrated yeadmy of the
play. Later the student
will 1ead worls “designed
to help develop . judicious
attitude to enticiem,”

In a workbhook, gnestions
will be proposed to stunu-
Jate a student's ndepen-
dent fanking. He then will
answer supplementiry
questions  which will he
sent to the school for ap-
praisal and comment,

“In this way,” said Dr.
Hartline, “the student and
the school keep track of his
progress.”

The student’s next step
will he visting a campus
center to hsten to tape cas-
scties and walch a him of
the play. A professor will
be available for counsehnt.

Ruigers, through an im-
tial newspaper announce-
ment received 500 ingui-
ries including 100 paid ap-
plication fees.

No formal academic
bhackground is reguired to
quahfy .or courses. But
apphcants who appear ill-
equipped  for success{ully
tackhng the studies we
counseled to consider other
cducational programs, Dr.
Haitline said, adding that
“we are looking for highly
motivated, bughit people.”

Fuduy, Aupust 11, 1873

s 1n fall

The Bistish Open Uni-
versity program  has o at-
tracted  worlde:de  otten-
tion, and Clhns-Jures »
of the American tost, “We
view this as o signifient
step i the winde move-
ment of nontiaditonat and
otf-campui otudy.”

e Collepe Board and
the  Fducatiopal - Tesind
Service of Puneeten, N
will evialuate resuits of the
US experiment, which s
fmanced thhough a Caine-
gie Corperation graot.

Acide fiom the hase
goal of quality education
through independent sitdy,
the progiam sugpests wev-
cral prospects ot a time
colleges  and  mniversities
arc tiying to cut back on
costs:

—Avoiding  the  high
price of constinction aso-
ated  with  estublishing
conventional unnver itics,

—Deployin,e o relatively
small academi. staif to
provide comses for a large
number of students.

—Allowing adults  to
combine work and educa-
tion by iainimuzing prob-
lenis af {ravel and distance
to and from traditional
imiversity campuses.

“We are moving toward
a totol-leacning  society,”
Chris-Janer  said.  “The
question now 1 how o ed-
ucate mowe people, mome
effectively but  with less
money.”
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Bay State Open University Plan Urgecf

By PAMIELA BULLARD
One of Britmin™ leading  authorities
on the Open Lmversity lald educators
and government offiials Fridiy that
open universit:es “‘wie the miost poten-
tia!lv successful ventmres in education
today” and shou!d be.ome a permanent

- part of Ameriean acadenun,

t

Lord Peter Ritchie-Calder, an inter-
nationally renowned author-<cientist and

. privy council member of the Open Uni-
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versity of Great Britdin met at Salem
State College to participate in a sym-
posium on The Open University,

Massachusetts 15 presently embarkimng
on an open umversty svstem to he
launched next September The first pilor
program began in Octoher at Salem State
College and will be feliowed n Janaary
by programs at Framingham and Bridge-
water state colleges.

The open university operates without
a costly campus, utihzing TV and radio,
and packaged courses to be studied at
home, and at regional study centers for
peopie of all aces.

Students are assisted by tutors and
coordinators highly qualified m particu-
lar courses,

MU p )
B IS O - -

SALEM STATE'S five-week-old pro-
iram unhzes the humanities pachagpe
developed by the Lritish Open Univer: ity
Other U.s. institutions also emploving
British techniques are Rutpers Unmiver.
sitv, Umversity of Moaviand, University
of Houston, and University of Califorma
at San Diego.

The British Open University. founded
mn 1970, emolled aver 40,000 students in
48,000 cour<es. It operates out of 250
hetening and viewing centers throughout
Great Britamn, Wales and Scotland.

The students ate all pait-tune and
over the age of 21,

The British government 1s now pres-
suring the Open Univercity to enroll 500
pupils, 18 years old, in an experimental
pregram because the government cannot
build conventional universities fast
enough to meet educationa, needs, ac-
cordmg to Lord Ritchie-Calder.

Gov. Sargent has encouraged an open
university program a< a means to de-
crease the state college and university
budgets and make education avalable
to every citizen,

Lord Calder said that open untversity

T.H. C

is “far, far cheaper than conventional
umversiies. but that's not what we're
bere for. The coxt 13 less but the sub-
stanee 1s better,

“We don’t want to usurp the conven-
tional institutions but we're going to em-
hairass them by exposing some appaliing
teachma."

He emphasized the open university
canno! be *a cut-price operation.”

Ser. of Educational Affwrs, Dr, Jo-
seph M. Cronm, who parucipated in the
svotpasium, saud the governor's Interim
Planning Group will umeit next month
the state’s plan for an open university,
whivh he said would beg'n next Septem-
ber based on existing piograms.

Dr. Cronin predicted an open umver-
sity that would enroll as many as 5000
students.

““The dollar saving will not be in edu-
cational programs, hut in not naving to
huild a §20 nulhon campus,” <aid Cronin.
“We now paving S100 millon a vear
for huilding ., \};‘o should use existing ra-
soutees aod téehmgues, We have fne
collezes with TV stations, so we're ready

1o go.”
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Poor
Marks
For Boston

It is generally acknowledged that
of all the luvels of schooling, high
schools are relatively the casiest to
integrate.  They are  bigger  and
tran.cend district lines, They uvsually
are not up against demands, made by
parents of younger children, to keep
pupils in the famibiar mileu of the
neighborhood schonls They need not
rely on busing since teen-age students
can travel indcpendently by public
transporttion,

Yet, it was the high schools that
were the focus of a Federal charge
last week that Boston is operating a
segregated school system. The charge
—specifically that Boston school offi-
cials were in violation of the Civil
Rights Acl of 1964—was the first
leveled against a major city in the
North. Such actions are common in
the South where history and law have
established a presumption that pre-
dominantly nonwhite schools are the
result of a policy of segregation.

The Department of Health, Fduca-
tion and Welfare, which brought the
charge, threatened to cut off about
S10-million in Federal aid wunless
Boston ceases operating “‘two Separate
racially {dentifiable schoo! sub-systems,
onc predominantly white and the
other predominantly nonwhite.”

Some cynics thought they detected
a Nixon Administration ploy to please
the South by turning against the
North. But J. Stanley Pottinger, direc-
tor of HE.W.’s civil rights office, said
the actions against Boston “hold no
implications to other Northern cities,
nor signal any change in policy.” But,
he added, “we found no case quite
like this anywhere.”

Boston has 93,000 students, 26,000
of them nonwhite. Of the nonwhites,
78 per cent are enroMed in Schools
that are predominantly nonwhite.

The charge was based primarily on
two factors:

® At the intermediate level, there
are two sets of schools. One is for
grades six through caight and feeds
into high schools for grades nine
through 12 Over the years this sys-
tem has become predominantly non-
white. The other system is for grides
seven through nine and feeds into
high schools beginning with grade 10.
These are predominantly white. Be-
cause of the difference in transition
from the intermediate level to the
high school level of the two systems,
it is almost auton.atic that students
must remain in the same—and segre-
gated—system.

® Many of the predominantly white
schools are located in the midst of or
near large concentrations of nonwhites.
‘Thus, ntegration wonld have bheen
nnccihle withant anv larpe.seale ro
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The New York Times/Sam Felk
A youngster takes a form-recognition
test. A Federal report -released last
week warned of inadequate school-
ing for gifted children and said that
“ereative talent cannot survive edu-
cational neglect and apathy.”

but that the plan was impleriented
in only four schools, now predomi-
nantly noawhite. H.E.W, wanted to
know why the system stopped at cor-
verting only four of the schools.

Yor the moment, Boston's position
appears to be one of special {sclatinn,
with little support from other cities.
North or South. Most Northern eities
are likely to say that they are not
guilty of such oddly demonstrable ob-
stacles to desegregation as Boston's
peculiar feeder system into the high
schools. In addition, the fact that
Boston's nonwhite enrollment consti-
tutes only 30 per cent of the total
should make integratic’. much casier
than in. say, New York, where black
and P.>rto Rican pupils constitute
53 per cent of the total,

—FRED M. HECIHINGER

The Gifted:

The High
Price of
Neglect

“Intelicctual and creative talent can-
not survive educational neglect and
apathy.”

With these words, a Tederal report
issued  last week warned  that the
nation's schools are not providing
adennate aducatinn {or the unnsidiv

muagmatne fnaght and intense mter
est and involvement, and/or are
judged to have special promise.

The report, which was prepared
under a Congresslonal mandate and
fssued by the United States Office of
Lducation, said: “Research has con.
firmed that many talented children
perform far helow their intellectual
potential. We are Increasingly being
stripped of the comfortable notion
that a bnight mind will make its own
wav.”

The problem is that at too few
point$ in the educational structure—
from the Federal level down iato the
individual classrooms—is there the
necessary commitment of personnel
and money. According to the report,
“Fducation of the Gifted and Talent.
ed,” most such children are restricted
to traditonal learning situations that
all too frequently are stifling and in-
hibitin; to their creativity and inge-
nuity. The same criticism is sometinwes
made in connection with the education
of so-called *“normal™ children, as weil.

What the gifted chitd needs to flour-
isiv and fulfill his potential, the report
indicated, is a flexible learning enti-
ronment in which he is especially
challenged and stimulated. The best
approach perhaps is what is known as
a “differentiated _educational. eaperi-
ence”—a combination of various kinds
of classes and teaching techniques,

Ideally, there should be individual-
iszed instruction so that the student
mav move through his subjects at "is
own speed. There should be an oppor-
tumty for independent study whereby
the child, unconstricted by a time
schedule, can better respond to his
personal interests.

California, Hlinois and Connecticut
were cited in the report for their
special programs for gifted children,
Califorma, for instance, allocates
£8.25-million specifically for programs
for the 123,000 children it legally
classifies as “mentally gifted minors.”

One of the leading programs is in
Garden Grove, near Los Angeles. A
gifted second-grader in that commu-
nity would be in a class only with
other gifted children, 31 of them. His
program would be highly individual.
ized. For instance, he would be read-
ing books of the grade level suited to
his reading capacity, and he would
already be looking up information on
his own and doing complex resecarch.

Recently, one gifted second-grader
at Garden Grove's Gilbert School gave
his gifted classmates a 20-minute, oral
report on plankton, the microscopic
organisms found in the sca.

‘The “differentiated” approach does
not, however, 1equire isolatmg  the
pifted youngster; nor does it demand
that he be sct apart from norimal
youngeiers., Both can work side by
side or fn combination, cach at his
ov.n speed and in pursuit of his own
terests, the report said.

All of thi+ suggests the need far
teachers who have receved special
preparation t¢ cnable them to work
most effectively with the gifted, and
for administrators who can set up the
necessary programs. But such person-
nel are in short supply.

Fenecialiv hard hit hv the inadeana.
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Shift in roles predicted

A mew universily seen

Ry James Worshom
Globe Staf!

The Carnegre Commnis-
sion on Higher Fducation
predicts major changes in
the public service func-
tions of Ameriean univer-
sities and profound
changres in the organiza-
tonal structure of higher
education.

must the new university
become not oniy mternally
accountable to s conshitu-
¢nces but externally ac-
countable to society.”

The commission's obser-
vations are in the report,
“The University as an Or-
ganization.”

“Unmiversiies have a bhad
case of organizatioral indi-
goestion because they have

Q
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In its latest report, the swallowed multiple and
comnmission says: conflicing 1issions,” the

e The pubbe service report says. o
function  of universities The commisston also

will shift from arecas such
as defense and space to
ecology and race relations.
o Planning and resource
allocation will shift fiom
private bodies to public
agencies and manageds of
higher education systems.
¢ Large-scale  rescavch
will move off campus.
“Just as the cily mnust
relate to the state and

sees a trend away from the
1esidential campus, a de-
chne 1n faculty-prescribed
course work, and the re-
placement of the ‘“‘appoint-
ive” systein in university
governance with a more
democratic model of “rep-

resentation, election and
consensus,”
Possihle directions for

organmizational change, the

Federal governments,” the pancl said, include less
commission said, “so too powerful governing
“LEARNING—SCHOOLS

[

March 25, 1973

boards, which will ratify
nther than puhe institu-
hional decisions,

The unmiversity presiden-
cy, it said, will become “an
clective office for a lnmted
term” and the entire ad-
ministration  wilt be sim-
plified as the research and
public scrvice missions are
changed,

New organizattonal
forms for the umverssty —-
such  us television  class-
rooms, the open university
and industry-based ednca-
t1on — wil} be expanded.

he umversity, it sad
will hecome a “‘commumty
bounded by professional
intere<ts” rather than gco-
graphical considerations.

Harvard plans broad study

of its liberal arts program

Harvard Unsversity has
created a new 1esearch-
evaluation office attached
to the Dean of the Faculty
of Arts and Sciences to
strengthen its liberal arts
evaluation procedures.

The new office, which
absorbs the present Office
of Tests, will be headed by
the present testing office
head, Pean K. Whitla.

The new Office of In-
strnctional  Research and
Fvaluation will assist the
admunistration, depart-
ments, commitleces and
houses in evaluating the
effects of thoir programs
and will study the impact

of grants from the presi-

dent's innovation fund.
“Universities have done
very little to gain system-
atic knowledge of the in-
struetional and ethical im-
pact of courses, concentra-

{ion or of liberal arts in
general, and this includes
Harvard,” said President
Derek Bok in announcing
the move.

“My hope is that re-
search in these areas will
give us data to know what
effect instructional prac-
tices can and do have on
our students and to give us
a better way of aking
tough decisions about edu-
cational matters,” he said.

Bok said the new office
will 1n the coming months
study some of the educa-
tional and social effects of
Harvatd and  Radcliffe
houscs, including the
house-based courses in
student programs; assist
staffs offering self - paced
courses; and conduct a
large-scale student evalu-
ation of coursces,

";_LEARmN(‘.-'-Scnoo'ps f.'_'
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THE CONCEPT

The mission of the University Without Walls Of
Boston of providing more relevant educational oppor-
tunities has developed out of a conviction that the
urban university must become an instrument of
constructive social, economic and political changes as
well 2s a repository of knowledge. It must move
education beyond such superficial and theoretical
approaches and pursue more daring analyses and
application of knowledge to solution. Indeed, the

dramatic symptoms of the challenges presented to .

mankind in contemporary societies, require an inno-

vative rethinking of the behavioral concepts for .

humanizing education and the environment to which
it responds and within which it operates.

To effectively carry out this Human Mission in the
world of education, Shaw'’s University Without Walls
was developed as a New Approach to Higher Learn-
ing. It was developed in response to the fact that for
many competent students, existing undergraduate
programs are too limited, too prescribed and too
inflexible, and are not responsively adapted to the
urgent needs of conternporary society. The program,
therefore, emphasizes a flexible curriculum, combina-
tions in which students work and study, free ex-
change of students between institutions, and the
development of innovative advances in teaching with
unique opportunity to learn and earn the baccalau-
reate degree. |t is designed to be student-centered and
functionally oriented. Although consciously tailored
to be self-directed, it offers the opportunity for
students to work with special advisors, sensitive
educators, and other carefully chosen personnel who
will assist the students in attaining their educational
objectives. As such, the UWW Program focuses on:
{1) flexible scheduling, which permits the student to
spend as much time as he needs or wants on any
phases of his studies; (2) the benefit of resident
instructions and the opportunity to learn from
“adjunct” or off-campus faculty, composed of per-
sons actively employed as business executives, scien-

tists, educators, artists, writers, public officials, etc.,
with strong emphasis on the student setting his own
pace.

Because of its educational relevan~e and practical
flexibility, the Unwersity Without Walls Program
offers an extremely unique opportunity for members
of the Armed Forces and all veterans (active and
disabled) wherever they are and whatever their
academic and life expenences happen to be. The
program recognizes and awards academic credits
toward the baccalaureate degree for life experiences
that may include military training, leadership train-
ing, on-the-job training, correspondence and exten-
sion courses, credits taken through the United States
Armed Forces Institute, credits accumulated from
accredited institutions of higher learning, special
seminars, workshops, service schools, as well as many
other forms of educational development. By trans-
lating achievements and recogniz_'ing them as credits
toward a college de¢ =e, the UWW Program not only
facilitates a new approach to quality education, but it
also reduces the amount of time and cost required to
earn the bachelor’s degree.

HOW TO APPLY

1. Send for information and application to:
Director
University Without Walls of Boston
56 Dale Street
Roxbu. 7, Massachusetts 02119

2. Fill out the application form and attach to it

$25.00 application fee.

3. Fill out life experience form {(one for each

experience).




‘ 4. Secure letters of recommendation regarding your
experie.ce.

5. Provide transcript(s) of academic work completed
at institutions of higher learning (if any).

6. Furnish a resume.

7. Submit a report of self-evaluation relative to your
experience, desired bachelor’s degree and future
plans.

8 Submit a pian of payment of your tuition.

FINANCIAL BENEFITS, ASSISTANCE AND LOANS

1. Veterans educat.onal benefits are available
through the Vetera Administration if you
qualify under the an sropriate regulations and
policies. Upon your eligibility, the University will
certify your enrollment.

2. Other types of financial aids are available at the
University if you are eligible under the appro-
priate policies and criteria.

3. You can always arrange for an Educational Bank
Loan to cover your tuitior.

SYSTEM OF EVALUATION

Upon receipt of your credentials you'r edu . «onal
status will be assessed, a plan of study wv.ill be
developed and an adjunct professor will be assigned
to work with you toward the condletion of the
bachelor’s degree requirements.
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