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(swecify) B4, ..__. e " .
B TOTAL lio. of Spanish- B _...... ... 1
snea’:iing Auzericans
C Portuguese~fnerican C. ... .. s 5% e an
D TFranco-Amnerican D __. ... % c e
¥ Ch'nese-American F____. S
G Zsliinmo G _... e 5 e
H lusesian B .. - S 5
J Other \ g A+

........

I TOTAL number of K-ZIT target
students

439

2.2 .. P . A
5., EDthnic identity of English mother tongre students cther than target
population, if sperified; by number and per cent.
21 ANGio-Amenican +°M4 g3 9.5 A (Pp.3)
/ .
52 Buack - American 2 Yo 4§ s . _(P-p.8)
II TCTAL number of ZIT students
other than target population . yq_? 5 ‘L 5 . _{ .
5.4 Students' native language or mother tongue if DIFFE.ZNT .
fron dominant language 5._AD__ m@d_’m\ -
(specify) _
Douinant languagze Different lative Lancuage Nurber Per Cent
1-English
2-Spanish L.l .. e
5.5 Students' Dominant Language and Extent of Bilingualism
Doninant language ! Ihuiber of ilonolingual i'waber of students Bilingual
of students in program *© Students | to any extent
fumber S not lio. 53! not ;only listening :speal:ing
spec. , spec.’ compiehension :ability
i  Hloa % 'Ho. %
t Y93 maisn  SY% / e /
A dnerican
Indian .. __. e e e
277" Cherokee N o ‘ .
A3 - Keresan . A o o i -
AL .. Other (spec.) .. . / 3 ;/ ) <
B 4¥9. Spanish g% . iy .. s
cC ... Portuguese N ) . ) X
D French ' . L ' ) B
F ___. Chinese . i L
G ___ Bskimo ' . o
H __.. -wussian L RN ) X
J ... Other (spec.) ‘- i




5,6 Decruitment of Students:
0 = not spzcified
1 - Znglisl. Mother Tongue and Non English iiother Tongue
Studenws are recuired to participate in the bilingual program
2 = Only N-3IT are recuired to talke pwogran, HT's participation
is v~luntary
3 = Both T end i'-HEIT participation is voluntary
5.7 Proportion of &T pupils in project area:
n.s~ not specified on the chart

5.7 _9& T _APARa x

5.8 |43

see Chart C

5.8 Community Characteristics (merl: ally that apply)
0 - not specified
~ inner city-ghetto
= major city
@" small city, town or suburb

= aural
5 ~ other (specify)
5,6 A, Socio-economic status of N-RT participating students 5.5 A, “..3.9.2'
(indicate specific percent of low SES) ‘
B. Average family income, if mentioned ~ B __ NS
n.s. ..not specified
5.0 ___80%

Socio-econonomic .3tatus of [T -»articipating students
(indicate specific percent of low SES on the blank)
n.a. -not appiicable (no HiT)

00 ~not specified

5.10

5011 _MaBe .

5,11 Proportion of migrant students in project

(Indicate specifi~ percent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SUXVE
6.1 Project states that a sociolinguistic survey: 5.1 1 l .....
: I for II for II.Q....
I=-20T group 20 growd

vas nade e, s

2 vwill be made s o

o not mentioned o . e
6.2 If a sociolinguistic survey was or will be wade, 6.2 1 ,_j_’_a'...
iI...0...

mark all groups included:

1 Nyﬂ II 2T
gparents J ,,,,,,

{
children X
; 3 teachers e .
g 4 camunity _
£ 5 others - _ .
(specify) ‘
P 6.3 language doninance of N-IIIT groups (chec: 4_parents, B __children, C__teachers)
;1 will be determined by the extent each language is used in different donains
f‘ arough various neans of cormunication, .
g e.g. specify extent descriptively: never, sometimes, alvays 5.3 A / a_‘yzg“ S
& B/ ,sometimes
B USE NON-ENGLISH LANG. USE TIGLISH ¢ v Sometimes
LRIC paams: LSTRNTNG PRGN, TEADTHG b i) LT STReT SPEAING, DTN T TG
: [ DU R

1 Hone e e e e e s e




fall

5.6 'Com:aunity Characteristics (mar: ally that apply 5.6 . L‘f_;
0 -~ not specified
@" inner city-ghetto
< © major city
@“ small city, town or suburo
= aural
5 = other (specify)

5.5 A. Socio-economic status of N-R.T participating students 5.5 A __830%
(indicate specific percent of low SES)
| B. Average family inceme, if tientioned B ns.

; n.s. ..not specified

[ 5.10 Socio-econonomic .status of [IiT sarticipating students 5.10 u_‘QQ&
(i-dicate specific percent of low SES on the blank)
n.a. = not applicable (no HIT)

t 00 =-not - ifi a
,‘ 5.11 Proportion of migrant students in project 5.11 __MN.oSe

(Indicate specific percent)
n.s, ~not specified

6.0 SOCIOLINGUISTIC SURVZY

6.1 Project states that a sociolinguistic survey: .11 l.__..-.
: I for II for 1.9 ...
-3 group 3T grovn

@was nade

2 vill. be made e e,
o not mentioned _ & . .
6.2 If a sociolinguistic survey was or will be made, 6,21 -.J., ae
mark all groups included: II _0O...
I N-BAT IT 2T
gparents \} ......
children \Z ceees
3 teachers . e
4 cormunity
5 others . -
(snecify) )

.-
6., Language doainance of N-IiT groups (checi: A&__parents, B __children, C_ teachers)
will be deilermined by the extent each language is used in different donains
through various nerns of cormunication, .
e.g. specify extent descriptively: never, sometimes, aluways 6.3 A / q!!qg” S

By ,sametimes
USE NCI-ENGLISH LANG. UsE DIGLISH C ?./..S.OJ!\E mas
DQUAINS: LISTENING SPEAKING BADING [W.TTING! LISTENIIG, SPEAKING, ,EADING. I ITING |
1 Hone e e _‘_._,‘_,,,,,,-.,‘h.__,--,-.i---..u._..»j.-..,,.-.'...,....-
2 Church e e e s U SRR
3 School e . . N . . . - e
hVork [T R T SO
5 Socializing | ... _. . | TTTTThT otermmAerrreietee B T A
6 lleighborhood' . _ . .. . ... ... .. e e S SO A . .
7 filn-TV-radio __ e AU | e
8 Hagazines,news. ... ...... . ..ol i T
¢ Gthers U IO NP

| (specify)




Al

6.4

6.5

6.6

6.7

6.8

6.9

7.1 Linguistic background of project teachers, by nwaiber
(indicate non-Inglish language in each box)

If not included in surve

— +language dominance not specified
... ~iother tongue not specified
--c. Dot specified whether monolingual of bilingual

Ne-miT HT

- . -

1-inferred by use of surname

2-established by formal testing of stucents
3-assessed by infornal means (specify how)
4-not mentioned

— s —

. -

— . -

Sociolinguistic Survey includes: (check all that apply)
An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people),

yes
O-no
Attitudes toward maintenance or shift:
I-AIT parents' attitudes toward maintenance of child's
N-ZiT in particular domains of use or complete shift
to English
yes
O-no
HIT parents' attitudes toward their children's learning
of the N-RIT language
yes
O-no
Children's own attitudes regar.ing the second language
ey are learning and the speakers of that language
1Fyes
O-no
If not included in survey how were parental and/or

cormunity attitudes toward N-&IT maintenance

determined?

1-will not bs assessed

2-will be assessed; method not specified

3-has been or will be assessed by method other than
sociolinguistic survey (specify how)

ys how was student's language dominance 6,4, I__N
determined? 1 II

- page

1 Na. y
Al <hidren includeJ,

reqardless of [a ng«age
dommmance

6.5 )

66|

6.7.___ |

6.8 _ l -

6.5_{A_

e

progrens)

O-not mentioned

"7.0 STAFF SELECTION

Fad

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 am
program? (specify) (e.g. transfer or maintenance instructional

cke’OS

in each category:

(if any information is not
specified, cross out that
heading and complete the

rest of the chart)

A-iionolin B-Bili 1 7.1 %
1 I E Don, '....M.«.-um%@.l.mr“..-.__pﬁl&___. I ﬂ& Y

1= 20 | N=

.




& group of people).
1dyes
O~no

Attitudes toward maintenance or shift:

6.6 II-RIT parents' attitudes toward maintenance of child's 6.5 ___ ..
F-ZIT in particular domains of use or complete shift
to English
yes
O-no
6.7 HIT parents' attitudes toward their children's learning 6.7_ l —
of the N-AIT language
yes
O-no =
6.8 Children's own attitudes regarding the second language 6.8_ l .
ey are learning and the speakers of that language
éﬁyes
O-no .
5.9 If not included in survey how were parental and/or 6.9,_U,A,_
commnity attitudes toward N-EiIT maintenance
determined?

1-will not be assessed

2-will be assessed; method not specified

3~has been or will be assessed by method other than
sociolinguistic survey (specify how)

-— -

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 am
progran? (specify) (e.g. transfer or maintenance instructional L <
prograns) c M"

O-not mentioned
7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuaber in each category:
(indicate non-English language in each box)

_ -Language dominance not specified (if any information is not

... ~ilother tongue not specified specified, cross out that

__c nhot specified whether monolingual or bilingual heading and complete the
rest of the chart)

A-ijonolinmual _ B-Bilingual 7.1 S
1 I E Dom, "?0' : lgl‘ua 1 238 %57
NEMT Iz Nz ] I Bl .35
11 E Dom T e II A o
SR . U L. - SO 11 B ...
ut Oom i . I,
1 NEMT - Ne : 1A
’ ‘ NI'.-...-M.._......---%. e e me e s II]_B e
A Total Humber B Total lMumber z
lionolingual Bilingual g 9—0- 63%
0. . .liui. X #_ y
Total Nunber
of Teachers

N ..




7.2 Linguigtic bac
indAcate non-English language in each box .
anguage dominance not specified (If any information is not
Mother tongue not specified specified, cross out t?au
Not specified whether monolinguel or bilingual heading and complete tie

rest of the chart)
A Monolingual B Bilingual _

. 7.2 No. %
I N-E Dom o | IA
N-EMT L. ! IB 120
¥ O VAN - : II A _I?_ T
II E Dom : ; ' II ﬁ e
nIT g - II e
” W | e
II E Don ' ' T oA
1 y-mim ‘ Ly : B 1% 100
4 : ! N 42~
N Total Number )
A Total Number B Total Number of aides or

Monolingual Bili paraprofessionals
. S - Tz V
7.3 Ifgggége(g) used by bilingusl teachers: 93 R
Mark all that apply

1 :ilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native language is not their doninant language
1-0O~not specified

(:;bilingual teachers teach in both their native and second language,
Tegardless of which is their dominant language.

O-language(s)used by teachers not specified

Teh L e bilin aides or paraprofessionals: A lcz- .
(Mark all that app1y5

1-Bilingual aides instruct in only one language
ilingual aides who instruot in only one language teach in

their dog%?ggt language, whether or not it is their native language.
.ilingucl 2Ides who instruct in only onc long. tecch in their native lang.:

1beonly if native lingucge is wlso their dendnent luagu.ge
{em.von if nctive language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual aides not specified

7.5 Cultural affiliation of teachers, aides, preject director and evaluators by
pumber and percent (Mark all that apply) Specify cultural affiliation,



ke v 2 11 &

II E Dom ' - s — _—
BT ' . S
4 " . II}B -
II E Dom ' A _
! %-mn . !,/ . B 1% Zao
W - i vy

. N Total Number
A Total Number B Total Number of aides or

Monolingual Bilin paraproféssionals
i E S -
7.3 Language(s) used by bilingusl teachers: 7.3 R
Mark all that apply

1-Bilingual teachers teach in cnly one language

1a-Bilingual teachers vho teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native lenguege is not their dominant language
1-0-not specified

@ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-lmwg(s)mw by teachers not specified

A e(s ed bilin aides or paraprofessionals: 7.4__10.- .
Hark all that apply
1-Bilingual aides instruct in only one language
ilingual aides who instruoct in only one language teach in

~"their dominant language, whether or not it is their native 1 ge;
1lingusl" 2ides who instruct in only onc long. tecch in their native lang,:

1b=only if anctive lingucge is slso thelr dendnent liagu.ge
fe~wven if ncotive language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual aides not specified

7.5 Cultural affiliation of teachers, aides, prciect director and evaluators by
number and percent (liark all that apply) Specify cultural affiliation.

A. Teachers No. $ B, Aides No. % C. Proj. Director D. Evaluator(s)No. “

B.L('.D..SM‘&.O_ Cht'gnus_ — MA. D, X.Meor _

0-not specified

(nacbawnuem)




7.6 Selection of N-ElIT teachers from local cormunity pace , T

- - e e -

O-not specified 7.6 No. %
Number of N-Zlil program teachers from local community )

- m— eme L ] ——
and % _____of tolal H-iiT teachers.

7.7 Muber and Propertion of teachers and aides of sane ! Ro: 2o
oultural backgrowd ss NoAI stwdentsr 796
indicate specific percent on the blanl:, or B 19 /00

if specified descriptively, (N Cp. )I)
- l-few
A = teachers 2. same
B = aides 3-pany
4~most

5-more than half
O-not specified

7.8 Teacher Qualifications - Training prior to project WX no,'s
(Indicate number of teachers with each qualification, 7.8 / i ,‘3 l
if given)
n.s.~-qualifications not spcified
O-previous courses not specified

l._ __teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-Englich language through
which (s)he will instruct

2.. .. teacher must meet a specified level of cormunicative competence in
the non-English language determined by a structured interview

3, __previous teaching through N-IMT (in country where it is a native
language, in Peace Corps)

4e____previous teaching in local area .
5. ___courses in N-EIT languege structure and usage
6. courses in N-E literature

P

8. ___any previous education through N~EHT

9. _. _courses in teaching ZSL .
10, ___courses in methods of teaching N-ZIT language

11, . ‘courses in methods of teaching content (e.g. math)in N-ZT

12, ___certification in ESL )

13. ___certification in teaching N-ZZIT

4. _cross cultural courses . '

15. ___ courses in the cultural heritage, values, deep culture of N-I{T

16, - _other qualifications, specify

Rll nere credgnfraled reaulep Heochers 1 ntha state of Calif

8.0 STAFF DEVELOPMENT 8.1 A agf 5.4;- C-p.69
B
O-No staff training mentioned '

ﬁ-The teaching of X as a second language _ ... ...

8.1 The project is offering training for teachers

A,
and /or paraprofessionals in the following areas:Te:
(mark all that apply)

For B, For Porae-
hers profcessionals

. . - . i '“ l h M m *
n.s.~Training indicated, bu” %&’e ggt specified |, . Men
1-English as their second language . . ... _. ... ...
2-The teaciing of Inglish as a second language __

{ as their second language . T e Y 4

———— A .

S anwe o bt

A {ethods of teaching other acadenic subjects __ __ “;Z
o-dethods of teaching other academic subjects T
in X language

PR S P IYE G WS A PR L BB B B e G el s B oh Bes are A ;.u«ni-




S=naly
4-most

5~more than half
O-not specified

. . . B ]
7.8 Teacher Qualifications - Training prior to project .8 l.i, 3110{ s

Indicate number of teachers with each gqualification,
if given)

el

n.s.-qualifications not -spcified
O-previous courses not specified o
1. teacher must meet a specified level of language proficiency on a
""" 'standardized proficiency test of the non-Englich language thrcugh
which (s)he will instruct - _
2e teacher must meet a specified level of communicatlve-compepence in
""" the non-English language determined by a structured interview
.____previous teaching ihrough N-IT (in country where it is a native
~"language, in Peace Corps) .
. ___previous teaching in local area .

courses in I'-E literature -
" content (e.g. Social Studies) courses learned through -HIT
:an;f previous education through N-ET
9. _ _courses in teaching ESL

3
L
5. ___courses in l-E(T languege structure and usage
6
7
8

10. courses in methods of teaching N-HIT language )
11. " courses in methods of teaching content (e.g. math)in N-ZT
12. ::_certification in ESL

13.:”_.certification in teaching N-ZIT

1. ___cross cultural courses

15. ___courses in the cultural heritage, values, debp culture of N-ZHT
16 other qualifications, specify
- , rs 1 ntha sfate of Calif

@:—- All nere credgnfraled reaulap +fe

~ 8.0 STAFF DEVELOPIENT 8.1A

s3%% i
0-No staff training mentioned ’

8.1 The project is offering training for teachers 4. For B. For Pere-
and /or paraprofessionals in the following areas:Teachers professionals .

(mark all that apply) .

w 6 TEACHAG- PRITECT MATERWNES -
n.s.~Iraining indicated, buv %'2‘&?:% romt specig.%'d )

l-Znglich as their second language .__ . _ . ._._. . __....
2-The teaching of inglish as a second language

oy ———— are — e

e e —taa

L as their second language .. __ .. ... ~--..,--.“.‘:.: :;( . ::.Z
-The teaching of X as a second language ‘... ._. ..  _. ——
(5=}lethods of teaching other acadenmic subjects __ . ,_7:, __1,2_

(6-dethods of teaching other academic subjects
in X langurage e oM ..1._

I __1 9 1o
8.2 gtiated roals of teacher treinin; are: 8,2 II ) o Students
II =Mr

I ?-EMI‘
Understanding of socio-culiural values .. and practices or__ . / - w2 c,.'g,“‘
-Cross-cultural traianing
3-Sensitivity to ethnocentricisu and linguistic snobbery
L-/rareness oi the socisl-emotional development oi
5-Surateries for accomodeting the different learniny
. 8tyles of
trategies for cognitive Cevelopment of
trategies for reinforcin the seli-esteem of
thods of cross-culturel teaching or teaching the
cultursl component,
ormilation of pupil performance objectives
Methods of evaluation of pupil performance objectives

List specific eourses if given (or Xerox end attach)

we
.ic, -p.‘?
wF

RS IS

LUNERE




8.2 Methods of Teacher Training: (Mark all that apply) 8.3 _.1,1,_6.

1=-courses
2-experiential, teaching supervised by nester teacher
workshops where teachers offer suggestions to each other
se of video-tapes of teachersfor feedbac: on hov they are doing
L cross-cultural sensitivity training, t-groups
@interaction analysis (e.g. Flanders systen)e R-’.l
“other (specify)

8.4 Project provides released tine to_teachers_and paraproffesion- 8.4 [
als for joint lesson planning: (1-yes" O- not mentioned

8.5 Project provides for paraprofessionals to receive course credit 8.5 !

& toward eventual certification: i-yes O-not mentioned :
i How? (specify) _ pifendance, Gt Moeks <
univergt rofescers .
8.6 Paranrofessional‘sbiole: N g g.€ __l,ﬂ_‘_

éteaching whole class
2-teaching small groups -
3-tutoring individually
4~-clerical
contributing to biultural component .
how ? __JS. medd eioSeeY sucvéh A Meviioring TE CHLTURAL ASPET oF Pesgaam.
J@naison with parents-wF

8.7 Training for project 1 teachers and parsprofessiopals is given by: 8.7 A
(mark all that apply) A for teachers B for aides B -

0-not specified

University faculty . E: :Z

roject's Master Teachers VA
3-project's teachers
@)ther (specify) v z ( COMSHL?A“'TS) g
: no.
8.8. Mumber and Proportion of personnel giving teacher training who 8.812- 570
are: -~ -fo
1-bilingual 3y
2-bicultlzral )
- 3N-HIT (spegify backgroupd
4- A. $. » ‘.ﬁ Mﬁ?‘\ﬂ .
* 8.9 Training is provided: 8.5 _|¥T

1-during a summer session
2 2-during the academic year
: 3-other (specify)

8.10 Ectent of training: 8.10 / .
o B (indicate no. of hours) ﬁz:tfdﬁ. C-p.1

A 1-approximately equivalent to a 5 _ [ . veekly W&
collegs course _______monthly Y
2-tiore tlan one course 7 bi-monthly

!egs than one course

Frother (specify) (924 Summis._Woneimer

: no. %
8.11 Number and_ Proportion of teachers attending training: 8.11 Zs %€
v or: if specified descriptively, indicate:
& O-not specified 6-most
s 1-100% 7-many
EMC 2-more than 75% 8-few
el 3=50~74% : g-other (specify) . ¢

4-25-50%




&2 L/ &> o A . . »j - - =
XS P 2 LA 1L L LA .2 L Ly DN w

8.5 Project provides for paraprofessionals to receive gourse credit 8.5 !
toward eventual certification: 1-~yes O-not mentioned

Hou? (specify) _pifendasce, &F Warkshops conducted
('Y SOofs .
8.6 Parsnrofessional's !‘ofe?wer‘ PN& i 8.€ _1‘5_‘.

éteaching whole class
2-teaching small groups
3-tutoring 1nd1v1dually
4~clerical
JJcontributing to bi sul tural component

how ? __j§ meas cs0S
v@liaison with parents- wF,

8.7 Iraining for project. ,MMdAw&Lm_mme 8.7 Al
(mark all that apply) A for teachers B for aides
0-not specified

%gniversity faculty % 4

roject's Mastor Teachers v
3-project's teachers

oa/G . BIE. CHLTURAM. ASPEAT OF Podgaam.

@ther (specify) Z 7 ( COMSIL'I’AI'?S)
8.8 Number and Proportion of persomnel giving teacher training who g.81_ 5%
are: 22 2%%
1-bilingual 3.
2=bicultural

z-l:.F.s‘-n 0(32 11‘; i ?‘Lﬂd)

" 8.9 Training is nrovided: ‘ 85 |42

1-during a summer session
2-during the acadenic year
3-other (specify)

8.10 Eztent of training: -~ .10 Z 3 -
-~ & B (indicate no. of howrs) 8.10 S5 Twe. C-p.7
A1-approximately equivalent to a 5 _ . wveelkly W& 6
college course 6 _______ monthly [
2-nore than one course 7 bi-nonthly

less than one course

~other (specify) LJA!LM_ Wonksuo

no. %
8.11 Number and Proportion of teachers attending training: 8.11 ZS x
or: if specified descriptively, indicate:

O-not specified 6-most

1-100% 7-many

2-more than 75% 8-few

3-50-74% S-other (specify) ¢

4=25-50%

5-1=24%
G.0 TEACHERS'! ATTITUDES
9.1 Teachers'attitudes are assessed: (Mark all that apply) .1 _Q_,____

O-not mentioned

1-to N-Z{T language or dialect

2-to N-EMT students - expectations of achievenent
3=to N-ENT culture

4=prior to participation in bilingual project
5-after project training v
6-after participation for a period of tiue in project

7-through a Guestiommaire NN e
8-other (specify) '

A Bl A e s B S 1 . @

1




10,0 STAFF PATTE NS

10.1 Staff patterns: (mar: all that apply)?& Staff: 100 1433
not specified ~bilingual teacher ,
ean: teaching 2-5SL teacher 10.2 _’_i'_'_'L; 3
luster teaching - 3~bilingual coordinator
hared resource teacher A—aides or paraprofessionals
Zother (specify) .____ . _____ 5.consultant psychotherapist
: or guidance counselor .
6-other (specify)
10.3 Average nuwiber of pupils wner class: 10.3 _ 20 _
O-not specified
10.4 Average number of aides or paraprofessionals per class: 1064 ._ ..J.
C-not specified
10,5 Average muber. of N-RAUT or bilingual sides (or para- 105 _.,,.L

professionals) per clas:
O-not specified

10.6 Special aide to punils having most difficulty in learning - 10.6 l, 9', 3';

is_ given:

individually by : (3pteacher

n saall groups pecial remedial teacher
O-not specified araprofessional

-parent tutor
" -older student tutor
8-peer tutor
"G-not specified
10-no special help given

11,0 INSTAUCTIONAL COiPONEHT - DURATION AND ZITENT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) I I 114
N-BIT langusge will be maintained in progran: Mo voii &£ Dow 2 dou
(merlc all that apply) NEMT EMT NENT
O-not specified hov long
1-as the alternative language of learning | o . Jd QF AO-Y /]
for as long as desired 3

allowed .

2-as the mediwm of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient Inglish to

o Smmema — s o [

.- —— . s D

pvermit learning of acadenic content at an 111 __ L.
acceptable level in English : II ...
IIl -

11.2 lioy, meny years. doss_sroject stote is optimal for instruction 11,2 9.

- L. - —— - . ety —————

for M-GiT group through N-E{I_ language to continue?
O-not mentioned
if for a pariicular nuuber of years:
1 2 3 4 6 7 8 ¢ 10

e b Bee, S Gm s Gumie 4 1 S A P i G m e

(if specified in terms of a condition, please state it -
e.g. "if a child begins learning in H-EIT and English in Pre-X,
N-HIT ingtruction .should continue through high~school)

n‘y




O—n.o"t;

ot T
- o S g

>3
specified

10.4 Average number of aides or paraprofessionals per class: 10.4 .._J._
0-not specified

10.5 Average nwaber. of N-IIT or bilingual aides (or para- 10.5 ___ ._J._
professicaals) per clas:

N-not specified

10.6 Special aide to pupils having most difficulty in learning 10.6 1, 9, 3,6‘
is given:
individually by: (3pteacher
n small groups pecial remedial teacher
O-not specified araprofessional

~parent tutor
7-older student tutor
8-peer tutor
G-not specified
10-no special help given

11,0 INSTRUCTIONAL COiPONENT ~ DUZATION AiD ZITEIT OF BILINGUAL COMPONENT
11.1 Duration of Bilingual Education (policy) I II 11,

N-BIT language will be maintained in progran: Mg von & DO, £ Vot
(marlz 211 that apply) NEMD M NELIT

0-not specified howr long
1-as the alternative language of learning  __| o . é— of AG-Y on‘y
allowed .

for as long as desired
2-as the mediwm of instruction for special
subject matter (e.g. cultural heritage)
3-only for the length of time necessary for
the acquisition of sufficient English to

-~ s — s .

pvernit learning of acadenic content at an 1M1 __ 4.
acceptable level in English I3 2.
IIl -..a._.-

11.2 How, many_years does project state is optimal for instruction  11.2 9.

e e -

for M-HEil group through N-EMT language to continue?

0-not nentioned

if for a particular nuuber of years:
12 3 4 6 7 8 ¢ 10

Ce s S el ke caes m A St e e

(if specified in terns of a condition, please state it -
e.g. "if a child begins learning in U-ET and English in Pre-X,
N-HIT instruction should continue through high-school')

Duration of Bilingual Education (in practice) (lfark all that apply)

11.3 Second lanzuage learning is introduced in which grade: 11.31 42
code: C= N.A. (if no miT)

I
II _J431,3)3
13= 1D 4959
for each grouwp l.A. Pre-}i 2 3 Di 57 8 9 10 11 12 1}"! )3

I i-E DOM ot e e e e vt it nmt e e
IT EDOLL e e e o e e e e o o e e e
IT, . DOM/NEMT

“- e mes At s e e Mm Mt s Bl vy ¢ S ets Sl s " -
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1.4 .'me current project will be lin‘ed to a future Bilingual
Program at the indicated grade level: (_ncucate specific grade)
00 0 not grades . 14 Voc.
code: (if no HIT)mentioned 1-3 l:} 7-S  10-12 13-college training
I :."..l 00&1
II 2% « BT _ ,( 7 - -

1I) Z-DO/NEIT_ — 2 A —

e - ~—— . - . - - —a

code: 13=College or University (Other professions1 training) 11.4 I __[-6 _

1/=Federal, State, or Private Vocational Jot training I§ _1-6

2 é:

11.5 Second language learning for Inglish dominant strdents is 11.5 I, _ 7.
projected through grade: IL_

00 if O not grades
code:  no ZIT specified 1 2 3 4 5 0 S 10 11

s - Seres Mt e St emce ——— w . — -

+ et wm

12 4
II BT Gn pray

1B N-EfT/E Dom . I AU
11.6 Learning in their native language for Non-Fnglish dominant 116 _ T __
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6(7)8 S 10 11 12 (W PAsYeet.)

11.7 The amount of instructional time in and through their native language
per dsy for H-IiT students who are N-E dominant 1- 33 7.

code: O=not specified mFmath s = science ss = social studles

11.7 11.8 11.

¥in. per day Total Min, per Subjects taught % of time per day of
Lt of instruction day of any in native lang, instruedich )
through B-RII ~dnsfruction . . .. Hwovgh N-BIT___
3 ! ———d -- .,;.-”...---30 {_ AP

§
N

1 '
J o e o L I S A B b e Bt B oo e B E e B Sr e T S o Gl SV NP el e e -.—-—&-.--.--w o te Sammaensmn e
2. .2 ’c...
fm e S s s e aitein wo sme San e _......n....---........,-‘.-...--.....—.-.-4-;.-....~.. . e e e
E Fme e A e ..-«..o:s-»;o-..;—...o.o--..--.—o.l-..um-.-....--o-o-..u—.-oo .o e s .... -
"" ’ H %
Rt i n at e I i e B R i et -5 RIS s ,....m-;..‘.
5 O e S A e ot S b e Sh e e Gee B s S Sm P eaid B S DD B B s bk At S S ¢ Al m b mems o 5....-4.......'.-.._..1.-.-.._.“,
6 ' x6
L ek I R e I R R I R o I T T T P A I T g O L R e R
PP AP
8 fia@ mrt » O %o nim s T @ e 4 s s Pe e M s o . s - s e e mmn . .‘..8... - - - - o
;.4.-—-.--...-‘.-...'..-......,..-..........o-. - -an - 0.;... - - m——. v e --—i
..~-.-...-....--.....‘-...-_.«......‘....,1..».».....»......~.».,..‘.wn.‘lk.. - R
11 11 []
Q B e d I R I IR T T T T T S T T O POy - --....{
'
N B . t .
L A L R R R I R I I ki A AR R B A P S S T T T L TR E 2 S R N S A ks

11.10 The amount of instructional time in and through their native language
for N-ZIT students who are English dominant is: 33 70

code: 0= not specified N.A. = rot applicable, no N-EIT, E dom students

11.10 11.11 11.12
iin, per day Totel ilin, per Subjects taught % of time per day of
of instruction day of any in native lang. inatruction

thropeh N-RL. .. . dnsbruetion ... .. cmettiieannan,. . through N-TIT

- ceea
e R e R SRR PR TR

1 ! -

e e e e et et e mm e e e et e e m e amae it o

£xx)'




11.5 Second language learning for Inglish dominant students is 1.5 Ip ..

S e SR (Rt el e

projected through grade: .2
00 if O not grades

coglc: no EiTl specified 1 2 3 4 5 @8 S 10 11 12 On PWM}'

1I 3T _ Ut 4

1% N-GfT/T Dowm .

-— ~a. . S A CmBu Se e B S e = M ¢ e ea - - ———

11.6 Learning in their native language for Non-fnglish dominant 1.6 _ O
students is projected throuhll ggade.
O=not specified/Grade 1 2 3 h

S 10 11 12 (W PRITECT.)

11.7 The amount of instructional time in and through their native language
per day for H-HiT students who are N-E dominant ie l 7
3350

code: O=not specified nmFmath s = science ss = social studies

1.7 1.8 11 S
¥in. per day Totai Min. per Subjects taught % of time per day of
of instruction day of any in native lang. :Lnstruct ’

th.tg.ugh.ﬁ-ﬂ M. ... dnstruction . ... ... . ... tirough N—-EIIT ——
. - ' e I 307

- - . - - e ...--.....—o-v

O A I e D I S P e e T P ...-...0-- - e

- p———— op—
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2: v 2 ’2‘
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1
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!
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11.10 The amount of instructional time in and through their native language
for N-GZIT students who are English dominant is: 33 7 0

code: © O = not specified MN.A. = not applicable, no H-EIT, I dom students

11.10 o 11.1 11.12

iiin. per day Total llin, per Subjects taught % of time per aay of
of instruction day of any in native lang. instruction

through N-BI.... ... dnstruetion (... through N-ZIT .. . ._
' -M;_._,in .K. 3Q%-. ..
30 . ... .

bomrs e e g
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students (including N~E[T-English doainant), .-..!%sh
K llother tongue students do not receive instructicn in .
a second language
O-no English ilother tongue students \ '
2- R zu . €ag mg:*rt\er ‘kmﬂue Students  team SPCW“SVL’
11,14 The anount of instructional time in end through their second language
for pupils who are native speakers of English is: {oz

page 11
« 11413 1-Program is one-wey - only non-Inglish iiother .---1e 11.13 a ?

code: O = not specified N.A. = not applicable, no English IiT students L

11.14 11.15 11.16

iiin, per day Total min, per Subjects taught % of time ver day
~of instruction day of any in second lang. of instruction

> Mhrouzh N-HIT | instruction | : :
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11.17 Hixed or separate language usage by teacher and/or aide 11.17

i o

*
in the classroom (mar!: all that apply) _,_Ml___-.

<not specified
nguages are neveir mixed by either the teacher, aide or the

Pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide

» and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
nay use either. :

5-the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson,

7-the teacher uses English and the paraprofessional then translates
the same material for N-HIT pupils.

8—other (sumarize)

T'Ea.C"eP uses onl\l one, l'an?ua.ag qur- IQQSOH' -:CLNUO‘QV\
MUst also use the, lanquage exclusively - Vo Mfiking
Nde ~Same , s

12,0 NETHODS OF SZCOND LANCUAGE TEACHING

(1iark all that apply ¢ some projects may use a combination 12.0__ l -
of methods) . k.

Q /l-ﬁygiip:}.j.gg},lp.,l habit skills or behavioral approach. Hmphasis
ERIC cn communication. Includes contrastive analysis of sounds
e (units) in both languages by teacher and students, student




1in, per day Total nmin. per Subjects taught & of time per day
of instruction day of any in secend lang,  of instruction
through N~ . instruction through N-ET
; ‘

L R T R T R N LR R Rl

Prek OGP U ..r.~..«..;-.t...«..,.~....‘.f.«.- .....*h. K.‘°7ﬂ..
LR ..f..l ....... i eean 1.....80% . ... ..
2 . i . . .i2... . Eo% ...
3 e 3. 60%
4 L iesaniaa i e R . e ;4 ..S0% |
5 L., S ,e e - R . ;
6 e e 6. .
7T . . , e ) A
g e e ae s ow - - ... 8. . . .
10 _': ce e 10 .. ... .
| o ] o NN .‘.
12 1 . -4 b R S
l w
| 11.17 liixed or. separate language usage. by teacher and/or aide 11,17
in the classroom (marl all that apply) o ‘ _

-not specified
nguages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
2-the second language is used exclusively by the teacher,aide
, and pupils during at least one portion of the school day.
3~the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.
4-the teacher uses only one language: however, the aide or para-
professional uses another during the same class period; students
nay use either,
5.the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.
6-constant switching from one language to another by teacher during
lesson.
7-the teacher uses BEnglish and the paraprofessional then translates
- the same material for H-EIT pupils.
8-other (surmarize)

-

MUst also use +the language exclusively — Mo Mikii
Nde ~Same ,

12,0 TETHODS OF SECOND LANCUAGE TEACHING

(iiar all that apply: some projects may use a combination 12.0__. l -
of methods) . ..lh._.

v/g—ﬁpgipzlgggyp; habit skills or behavioral approach. Zmphasis
on communication. Includes contrastive analysis of sounds
(wmits) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic, Structural drills and
dialogues are systematically presented., Includes direct as-
sociation between object and word in second language in a
sequence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2~Iransforpational-cognitive approach
Acquiring an understanding of the structural patterns or
gramiatical rules of a language,

e e Yeroy Ha

Teacher uses °"IY ane. /an’uagg er |ecson -(,Acu»en
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II. PLANS FOR THE SICOND YIAR OF TITLE VII OPIRATION
HO (CONTINUATION GRANT)

Strong emphasis will again be placed in orai language
¢development through the utilization of the subiect matter
arecas of science, social studies, self-concept kuilding
exercises, and reading for cognitive skills development
through the cgual use of both languages (English and Span-
ish). The language developed in each lesson both struc-

ture patterns and vocabulary, is determinedé by the content

Q
L1
rr
oo
®
[
W
L

zzon and represents the language and languagé

.
patterns essential for explaining and communicating learning
experience. Sequenced and structured drills will lead to
student towards language independence and language prestige

The teaching strategies again will stress continuaus
oractice in listening and responéing to gcbd language models
oty the teacher for the development of skill at the receptive
level of .language usage; and emphasis will be placed on
practice in the spoken language for the ‘“evelopment of skill
at the exwressive level of usage.

Expansion will be limited to vertical expansion going
to the 4th grade at Washington School and to the 3rd grade
at Taylor.School, however, all ethnic group children will be
involved in the total prograﬁi Activities which will bring
out the cultural aspects of the language will be extended in

-

history, culture, and the traéitions of peoples.

*

A coordirated program effort will be made in the reading

comporients and shared by the District, Title I, and Title VII
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page 12
2a-inductive ~-generative approach: *through listening to cormunication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

.éb-deductive = the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering guestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

5-Grammar - Translation Hethod
Formel study of rules of grammer and translation from first language
to second, Fmphasis on reading in second language rather than using
it for oral cormunication.

13.0 DOMIHAHT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}M#* Language Skills Sequence
(#Audiolingual liethod: listening, speaking, reading and writing)
1 II

Non Eng dom Eng dom
denis pbwdents -

= not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-spealzing 13,1 1_ 1
skills are learned: , 1IB__|
oncurrently with doninant language /
listening-speaking skills _{_ v

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in doninant lanZuage
3-a specified period of time after
listening-speaking skills in dominznt
language taught | —_— —
L~before any specified level of lis-
tening-speaking competence achieved
in ¢orinant language — — A |
13. 1
13,2 AL} sequence followed: IB___)
istening-speaking proficiency IIA __§_
precedes introduction of reading _.s_/ _.\j _.\Z J.. 1B}
2-Reading is taught concurrently
with listening-speaking skills
3-Learning to read overlaps learning
of listening-speaking szills
/-There is some overlap between
learning to read and to write

13,3 Listening-speal:ing proficiency 13.3 14 _I€2
determined by: IB_L%
(Tneasure of listening-spealing IIA_(¥2

nroficienc . . A X IIB_|¥2

InNF.




& LP% [ER9L%

1% Oy “ ~wliog
to negative, declarative to interrogative

, active to passive.

s=Gramuar - Translation llethod
Formal study of rules of grammar and translation from first language
to second, Emphasis on reading in second language rather than using
it for oral communication.

DOMIN/ANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Sequence
(*Audiolingual liethod: listening, speaking, reading and writing)
1 II
[ Non Eng dom Eng dom
’ ailidents wdents - Y

-|
A in u": in
\ lang second
11
0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speal:ing 13.1 I8 4 __
slkills are learned: IIB_ )
oncurrently with doninant language /

: listening~speaking sliills 2.

R2-after a specified level of compe-

b tency achieved in listening-speal:ing
skills in doninant lan;uage

3-a specified period of time after
listening-spealting skills in dorinent
language taught - —

L=before any specified level of lis-
tening-spealing competence achieved
in c¢ondnant langusze

(N

o 13.2 IA__ )
13,2 AL sequence followed: Ii_...l...
istening~-speaking proficiency IIA__§
precedes introduction of reading \/ _J __nl .Z.. I1B__#
2-leading is taught concurrently
with listening~speaking skills
3-Learning to read overlaps learning
of listening-spealiing skills
4-There is some overlap between
learning to read and to write

inf.

oo -—— s g ———

13.3 Listening-spealking proficiency 13.3 IA_J._":}
determined by: IB_[(472-
» (TFueasure of listening-spealking 1IA_(¥2
proficiency s vl e R I1IB_j¥e
@infomal assessment by teacher Z o VA V4
13.4 Second language reading skills 13.4. IB_|__ |
are learned: IIB__\_ . |
oncurrently with learning to read / /
in -dominant language N R4

z-after a specitiea sevel of dominant
language reading competence
achievement
%=a specified period of time after
cernite to read in dominant language
e.g. & specific grada)
4-before learring to read iu Acminent
larguage . ——— e




13.0 PRODUCT ]o%\io,

COMFON INT NAME Reading ___ B. DOMINANT LANGUAGE_Spanish

GRADE'LEVEL 1, 2, 3, 4 D. NO. OF PARTICIPANTS 200

PROGRAM OBJ ICTIVES: The program objectives will be to provide a
frame work upon which reading skills are developed. Since the
spanish language is the second language to Latin as to clarity

of structure and enunciation, reading abilities in this language
will provide all students linguistic skills improvement, a
knowledge of the structure of language, some notion of semantics,
and a clearer understanding of the nature and phenomenon of lan-
guage. In addition, learning to read in Spanish will develop the
disciplinary values or habits of: sustained effort, sustained
attention (memory is improved by this), and develops the faculty
of logical reasoning, i.e., Concepts may be reinforced by the use
of two vehicles of reasoning. The reading program will be the
same for grade 1, 2, 3, and 4, however, higher achievement and
broader coverage will be expected of the upper grade children

PERFORMANC E OBJECTIVES: (All Levels)
>

1. After walks or field trips where certain concepts are to be
observed, the student will be able to participate in the
construction of an experience chart on the observations
which he made by responding to the teacher as she writes
down the data. Minimal success will be recorded by a check-
list as to numper of responses.

2. Given some of the items seen on the walks or field trips and
after using them on an experience chart, the student will be
able to name them in Spanish.

3. . After lessons or the Spanish alphabet, the student willbe

able to identify the sounds and the symbols for  them. Minimal

* acceptable success will be the identifying of 60% of the
sounds and letters provided by the teacher as to level .of
reading ability of her student.

4. Given several simple words, the student will be able to "read"
the first initial consonant and do it correctly 60% of the
time. This objective to hold for not only initial sounds but
also for the median and final ones.

5. Given the voweis sounds and consonant sounds, the student will
be able to list them in two different columns. Minimal success
will be achieved when 60% of them are placed in their proper -
column. )

6. After a lesson on syllabication, the student will be :ble to
count the number of syllables in a word of one, two, \- three
syllables. Minimal performance should be to count coi: -tly
3 out of 4 words given.
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Non Eng dom  Eng don
gtudents students

A B A . B

dom second dom second

lang lang lang lang

13,5 Reading is introduced:
A-individually, vhen child is ready

or at a specific time during grade: - —a e N
D 72T Z Z
2 — — e
3 s — —

13.6 Reading readiness is determined by:
1-test of reading readiness
(j;)informal teacher assessment

N
N\
I
X

13.7 Grade level reading is expected:
1-in firet grade
2-in second grade
3-in third grade
,=in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

RERERR
RERARN
EERRRR
INRRRN

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:
1-in the first grade
2-second grade
3-third grade
L=fourth grade
5-fifth grade
6-sixth grade
7-other %specify)

14,0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:

(mark all that apply)
I = N-E II1= E

dom donm
students students

1-Second language learning is only a sep~
arate subject for English-speal:ing stu-
dents; the second language is not usged
as a medium of irstruction for other —
subjects.

2-Second language learning is both a sep-
arate subject and also a wedium of
instruction for other subjects. — —_—

(:;Becond language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as ‘//

ediun of cogmitive development. J/

14.0 1_3

_3




13.6 Nsading readiness is determined by:
1-test of reading readiness
(:E)informal teacher assessment v

13.7 Grade level reading is expected:
1-in firet grade
2-in second grade
3~in third grade
4=in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

ARRRN

SECOND language is expected:
1-in the first grade
.2-second grade
3~third grade
L-fourth grade
5-fifth grade
6-gixth grade
7-other %specify)

(mark all that apoly)

1-Second language learning is only a sep~
arate subject for English-spealiing stu-
dents; the second language is not used
as a medium of instruction for other
subjects,

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

(:;Becond language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

L-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is teught
in the second languag? from that which
is taught in the native language.

O-not specified

? / . 6-other (specify)

I=N.E

dom
students

I

L EH

-

H

4.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:
II=E

dom

———

—
.
———
———————

1?.8 Grade level academic achievement (math, science, etc.) in the

students

13.6 IA % .
IB_ %~ .

I8 2
IIB_%

s ot e

13.7 14 _O
1B_Q

IIA_ @O
IIB_©

13.8 18_0O

1IIB_O

14,01 _3
11
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'15.0 TREATMENT OF CHILD'S LANGUAGE: 1 II 45,0 TA_L
Non Eng. dom. Eng. dom. IB_ ¢ INE
students .. 'students IIA_¢ '
Aondm. B2d 4 B 2nd 1B_L_~PpI

lang. lang, #ng. lang.

e child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language .
aiming toward child's eventual 7 / /
control of the standard form. —

2-The child's language is corrected- .
the teacher points out errors and
denonstrates the standard form. —

3-Other (specify) —_—

0-Not specified —
16.0 HATERIALS

16.1 Reading Materials-Types
Deading Materials are: (mark all that apply’)
@.inguistically based OTT fRow SwEbL
(ilerrill or lMiami Linguistic

readers, IT4, etc.) 16.1 IA_.{IB_( | IL'-_[ 118 /
, L 249
@asal readers . —— _1 ...Z ...‘{. v

3-Dialect readers
@b{perience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

—— et

VA L L

o |

1~Grade 1 16.2 14 0. IL. O
2-Grade 2 ]
3-Grade 3 (Expenicnc CHARTS USED THROUGH GRADE 4)

/-Beyond Grade 3
0-not specified

16,3 The following are technicues and materials used for second language learning:
O-none specified — ) -

1-pattern drills ~ ) VA
2-dial og memorization ——
3-choral repetition 1 3 ﬁ
L-songs v o
Jrogramed instruetion —_—
stories_read to children o 6 z
AUDIO VISUAL AIDES
7-£ilng, filrstrips 2
- -8-flannel or magnetic voerds q
9-realia, graphic displays
10-records, tapes /0
11-listening centers ’ ~
12-multi-media approach — —

» Experiential *

I S S I L S




aj—.ming toward child's eventual
control of the standard form.

[ <
I\
I
AN

2-The child's language is corrected- .
the teacher points out errors and
denonstrates the standard form.

3-Other (specify) o

0-Not specified
16.0 HATERIALS

16.1 Reading Materials<Types
Deading Materials are: (mark all that apply)
1-Linguisticelly based OTY flom SwEDL
(llerrill or Miami Linguistic

readers, IT4, etc.) 16.1 1A_V/ IB _( IIA_:Z IIB__-{___ I'z+q
4 <4 T

@asal readers

3-Dialect readers

erience charts (stories _L/_ _/_ .L -Z

dictated by children)

N
|

‘16,2 If some reading material is in

the child's dialect, indicate how
long it is used:

1-Grade 1 16.2 1A Q. I1. O
2-Grade 2 .
3-Grade 3 (ExecricncE CHARTS WUSED THRouaH Gradg 4)

4-Beyond Grade 3
O-not specified

16,3 T.e following are technicues and materials used for second_language learning:

T -none specified _— —_—
—pattern drills ) 4
«-dia’ og memorization ‘ ———
3<choral repetition 3 :2
4-songs ) -~ Y
Frogramed instruction —
stories read to children 6 z
4UDI0 vISulL AIDES
7-filrg, filnstrips 7 4
+ -8-flannel or magnetic voards g
9-realia, graphic displays
10-records, tapes 0
11-listening centers ~ /1 K4
12-multi-~media approach — —
Experiential * /
13-role playing ___'Z 13 "4
14-puppetry
15-experience charts 4 s 4
16~primary typewriter
17~learning through direct experience VA k| Z
with materials e.g. Montessori
18-activity centers-chosen by child —_—
1S-other (specify) Qome$ Z a3 o4
Learning outdide the classroom: /
20-field trips _Z a0 e
21~ guggested TV programs —
22-.ther (specify) Geoxs £on WARENS S C‘) RV 4

TO YAKE Hei@ AND READ T
THER CHILDREN.
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16.4 The sources of Non-English materials and textboolks are: 16.4, _Lj,m//.
(mark all that apply)
Ornot specified
/(-.-are writton. by native speakers of that language
2-comme. .ially prepared and published in countries where
N-E is the native language )
A-developed by the project's own bilingual staff SWEDL maknals
érdeveloped by the staff of another bilingual project (specify which)OT¥ (A avitonio)
~developed in conjenction with project parents
6~developed by or with members of N-ZB{T community
7-are culturally appropriate for N-E culture 7 ,’.57‘ a
(specify how this is determined) see XERok HTa
8-are cross cultural
#S~-commercially prepared and published in the U.S.
10-are translations of U.S. texts
/11-are coordinated with materials used in the regular subject
curriculum
12~other (specify)

1645 The specific bilingual/bicultural materials used in the language 16.5__;____.._
component are: ‘
O-not specified
1-xerox attuched-page and document C.~0.6 .
2-0TT; SoumueEST EducaTin D6V, A, Sc&au wareencS; ¥ Ting | Ding-mees.
17.0 STUDENT GROUPING INSTRUMENTS FOrL MEEADING .

17.1 Student grouping; mixed or separated into dominant language 17.1__1  Jua

groups: %:mrk all that apply)

O-not specified

Pupils of both linguistic groups are:

1=always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-gseparated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (specify)

17.2 Students are grouped for language instruction: 17.2 B
(mark all that apply) A-more than % the time B Less than 4 the time
O-not specified .
1-total class

2-small groups (specify size)
3-individual instruction

e e

17.3 Criteria for grouping: Students o o
O-not specified I Non Eng II Eng dom *1Eng don
dom BT “TNRT (13 —= -

1=by age -
2-by native languege On(Y “"J’ Nde
3-by dominant language ——  pespinse mg‘#‘d"
4=by language ‘proficiency {

(ex. level of reading skill)___ all class or St er
n.a, not applicable

(no E.dom/NET) qroup

18.0 TUTORING

~ o7 [y vt vy o - ma o al- “hala o al-




z§pecif}; how this is determined) See arwcos T

8-are cross cultural
#S-commercially prepared and published in the U.S.
10=-are translations of U.S. texts
/11-are coordinated with materials used in the regular .abject
curriculum
12-other (specify)

16.5 The specific bilingug)/bi~ultural materials used in the language 16.5_&
component are:
O-not specified

1-xerox att.ched-page and document -0 66 .47,68
~OTT;

SUTHWEST EDucATin DEY. LAS. Scicnes Mareunes, ¥ Ting | Dine-mees.

17.0 STUDENT GROUPING INSTRUMENTS Fort MERDING.
17.1 Student grouping; mixed or separated into dominant language Ml Jum
groups: %;ark all that apply)

O-not specified

Pupils_of both linguistic groups are:

1=-always mixed for all learning

2-mixed for language learning

3-nixed for some academic subject learning

4~mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (specify)

17.2 Students are grouped for language instruction: 17.2 B
(mark all that apply) A-nore than % the time B Less than & the time
O-not specified '
1-total class

2-small groups (specify size)
3-individual iznstruction

-t s e

17.3 Criteria for grouping: Students

O-not specified I Non Eng  II Eng dm X3Fng dom 1.3 . ©
dom BT “ NRIT (
1-by age —_— —_— -
2-by native language an(Y -('OCIO Nde
3-by dominant language Pes panse m CM‘
4-by language proficiency {
(ex. level of reading skill) all class or Smaler
n.a. not applicable
(no E.dom/NEIT) — qroup
18,0 TUTORING
#8.1 Student Tutoring is: (mark all that apply) 18.1__ne

no-not mentioned
O-type is not specified

1-inter-gthnic (N-EMT student tutors BT students)
2-intra-ethnic (N-EMT student tutors N-RMT)
3-done by older children (cross age)

4-done by peers (same age)

5-other (specify)

12.2 Paraprofessionals or aides give tutoring or instruction as follows:

O-area not specified 18.2__1____
1-inter-ethnic (N-EI!T aide tutors EIT student)
2-in the acqusition of native language sl:ills

3-in the acqusition of second language skills
« 4-in other academic subjects (TEACH SPANIIN PoRTION OF PROGRAM

WHERE TEACHER (3 MmonoLiNGuaL . )




Ps \Sa
ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATERIALS 3 \
Language - Spanish

A. A curriculum cormittee will meet periodically and identify and
i review existing meterials with language consultants.

B. SWEDL will provide presently revised materials with language -
' development drills built into subject matter lessons.

C. Selection of adaptable materials will be made by the curricu-
lum committee and project consultants. i.e., This year's
Kindergarten teachers revision of program for 1970-71.

'D. Determination of needs for materials not yet in existence will
' be made from the evaluation data collected and from recommend-
ations of consultants and project personnel.

;E. Adaptable materials will be developed for use specifically in
1 : the Stockton area and in the two existing bilingual schools.

iF. New materials will be developed when the need arises and a
need is found through interpretive test data. Materials may
also be developed for individual children who may need extra
help in this area. Audio tapes supplementing the lessons for
slower learners are being developed. .

Language - English

' Identical Procedure

1

:Culture and Heritage

:A. There will be a constant review and validation of existing
‘ materials in this area since it is one of the strongest areas
of approval in the community. The director is on a state of |
California text book evaluation and bibliography committee.
All available and recommended language development and Bilin-~
gual text books, materials and media are being examined and |
bibliography lists kept up to date for use in these programs.
B. Revised materials in science, based on the Triple.A Science, A
Process Approach, will be received from the Southwest Education

Development Laboratory in Austin, Texas. -

C. Selection of adaptable materials will be done by a bilingual
school's curriculum committee consisting of one teacher, from
each grade level from each school; both school principals; the
project supervising teacher; the director; reading and math
specialists; and 5 parents, one representing cach grade level
of the program.

6 6 . |
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18.3 Parert tutoring: (mark all that apply) 18.3__Mho

no~-not mentioned

O-type not specified

j-inter-ethric parent tutoring is used
2-intra-etinic parent tutoring is used - - -— --

Parents are tra:ned to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
~-1n school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
T-materials are provided for use in home by parents
8-other (specify

16.0 CURRICULUYM PATTERNS 19.048, 9, to

The stated curriculum pattern of the bilingual project:
1 Bxcept for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program whicn differ from traditional, *vpical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
-flexible or modular scheduling
4-small group instruction
f=individualized learning
6-open classroom
7-guided discovery and icquiry
#8-a curriculum which is both child and subject-centered .
¥/5-others (specify) THE OTT onat (AG. DEVELOPMEIT AIGRAM .
A0-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

fieLd mRirs

20.0 COGN:TIVw . VELOPIENT

20,1 Cognitive developument in early childhrnd grades is fostered through:
j-method not mentioned 20.1 ,1_349,5
-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-notor development
2-non-verbal materials, such as lontessori ‘materials frcu which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction .
J/B-labeling and discussion of concepts related to time, space, distance,
position
A/~labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
v/ B-direct experience of processes of science through discovery, using
naterials rather than text; active experimentation uy chi14 with teacher's

6_é%HdMnce rather than tcocher denongtration.,

ngt
rect experience of math through éﬁscovery rather than instruction

Ob\'f’— chyées

7-other (specify or xerox) p. nc. and document:
See  aHached Proo]\,\c\'/ proce sS




=ad3 palent volunieers wiy Jutor durlig the schioodl day o
7-naterials are provided “or use in home by parents
8-other (specify

16,0 CURRICULUNM PATTERNS 19.0 m‘ i. fo

The stated curriculum pattern of the bilingual project:
1~Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, tr,ical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
~flexible or modular scheduling
4~small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
#8-a curricv’m which is both child and subject-centered
/G-others (specify) THE OTT onat &MWG. DEucoamaiT AwGram
O-if the program includes activities which complement !
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

fieLd Tmmires

20.0 COGNITIVE DEVELOPIENT

20.71 Cognitive developuent in early childhood grades is fostered through:
Jmethod not mentioned 20.1_h 34,8
-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-motor development
2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction
//3-1abeling and discussion of concepts related-to time, space, distance,
position
//~labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
v/ 5-direct experience of processes of science through discovery, using
materials rather than text; active experimentation b& child with teacher's

idunce rather than tczcher deciongtration,
6-ég;ect experience of mﬁ%h through é&scovery rather than instruction
7-other (specify or xerox) p. no. and document: . P o<
OLQJQ- hVes

See quOh@cL P(oc)\xcj' / P(oce =S

PRl 58
20.2 Cognitive development in later grades (grade 4 and above) v« |- Crp.5€E€3
O-method not mentioned S— ool J7 T e

1-specify or xerox p. no. and docuient .
n.a.-no grede 4 or later grades )




21,0 SELF-ESTFIM
we.
icreage self-esteem:

Stated methods of project compenent expected to ir
no-self-estecn not mentioned as an objective
O-self-esteem is an objective but nethods not specified

Teacher encourages pupil to verbally express his feelings:

/1-through role-playing

2-puppetry
J~-language-experience approach: students dictate stories from

‘// their own experience
/~teacher accepts, ac!mowledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings

through painting, nusic, dancing
./’%—teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

~‘// ndifferent" ways
n-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

aclnowledged as part of everyone's experience; second

attemp?s are e§c?uraged ) 4

‘9-other (speci xerox or sumparize) document page . .

See Yevoy plia H fayt'é’ RECORD INGS OF PM& gﬂﬂh’"lfs) (C',P")
Teacher provides experiences in pupil self-direction and acceptance of - :
responsibility, such as:

10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers '
13-older puils participate in curriculum planning and/or
— developuent
14-pupils write a bilingual newspaper
cormunity
15-0other (specify)

for dissemination to the

22.0 LEARNING STRATEGIES 22.0_1- P-p- 410 -

1-The pruject nentions the following specific Jearning strategics
as importsant for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Exauple: Navajo children resist participation in an authoritarian,
traditional classroom. 4n open classrcom where teacher partici-
pates rather than directs a)” activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

O-none mentioned
produck [ process © je_q%-\\/Ps

p.&_\-s‘%

see mﬁupheé

© 23,0 BICULTURAL COMPONENT

23.1 This progran is:

I T, T .




-

-

Tl >
-’i-teacher accepts, aclmowvledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways
g/’;-teacher provides experiences leading tc conpetency and
success
8-teacher provides experiences where occasional failure is
aclmowledged as part of everyone's experience; second
attamp?s are e?c?uraged ) P
9-other {speci xerox or sumparize) document page i . .
See Yevoy plia ?{vayvep RECORDINGS OF PiA nc«ﬂvmts)(C'P")
Teacher provides experiences in pupil self-direction and acceptanc: of
responsibility, such as: L
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older puils participate in cwrriculum planning and/or
developnent
14~pupils write a bilingual newspaper for dissemination to the
coumunity
15~other (specify)

22,0 LEARNING STRATEGIES 22.0_1 - P-p. 9410

1-The project mentions the following specific learning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
hoi seshoe rather than sit in rows, has been found more effective.
O-none mentioned

see  aktached Pfoc\\*d’/f)focesg objec,{'—\\/PS

P25

23,0 BICULTURAL COMPONZNT

23.1 This progran is: 23.1 3'5.6

1-bilingual alone
J;—bilingual and bicultural

3-bilingual and multicultural

0-not specified as to which of the above

L-an ethnic studies program is included in the bilingual program
//5-art, posters, reslia, crefts of both cultures are exhibited in

the classroon

J/Z-langua e and cultural content are integrated

7-other %specify)

f"f
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will communicate directly with the Southwest Education Devel-
opment Laboratory. 2n effort to contract for materials, con-,
sultants, and project evaluation should be completed kefore
the May lst deadline of project re-submission for continuation
is made, and if not, the project will continue, as it has,
vitih only one consultant——Dr. Blizapeth Ott--from the SWEDL at
Austin, Texas. Other consultants will be employed in special
areas of language or project expertise on "“spot" consultations
only.

2, Vertical expansion will be to iwo fourth grades and one Kinder-
garten at Washington Elementary and to five third grades and
six Kindergartens at Taylor Elementary.

3. 2n internral evaluatcr was hired to develop a sound project
evaluation design as specified in Title VII guidelines, and to
develop local testing instruments in the areas in which there
are none &s vet. Specific duties are outlined on the program
management ccmponent,

4. Staff development will be attempted on a more in depth basis
with a meie vhnoscuch study of nauerlal~, more involvement of
the teacner in curriculum development, and more teaching prac-
tice afforded at the workshon per teacner than there has been
in the past. In-service meetings will be more practical with

‘more attention given to individual teaching perscnnel probklens,
especially in the area of lancuage édevelopment discussion, and
use of their accomplishments and innovative creations. A copy
cf the program objectives will be made available 0 each teach-
er and school principal.

5. A more strenuous effort must be made to involve ail of the
target area community in planning, program participation and
in the establishment of program goals and objectivas. Yarents
vill have access to instant feeaback on their caild's p”ogress
in school, teaching methods belng used and any other informa-
tion mnlch they may desire. A stronger attemst for more radio,
television, and press coverage will ke initiated.
¢+ During the first year the teaching personnel were encouraged to
try to relate the materials to the child's life, that is, to
raXe them as relevant as possible to the childrén's environment
here in Stockton. This effort will be continued on a larger
and more specific scale next year. Teachers-will receive
instant feedback on any evalution of the students or program.

STUDENTS a2\ 0

The project students were the ones who seemed to benefit the
from the program. Their interest was shown by the way they
nded in class, their cdevelopment of "language prestige" and
e lnhependence“ which enables them to converse in both
wages not only in the ¢tassroom under teacher guidance but
hemselves on the playgrounds as noted by their teachers and

10.
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:0 taped recordings. We saw that @ll the students' educational
iences were enhanced by these program activities and that
use of this they developed and maintained: (1) a sense of
worth, (2) mutually satisfiving soc' relationships with all
ic group chiléren through the media of common experiences and
on *aDCUageb*-Lnglle and Spanish, (3) a reinforcement of
cevtual knowledge in the subject matter areas of science,

al studies, self concept, and mathematics through study in
languages, (4) an insight into the different cultural vat-
ns and folk ways of the various ethnic groups through the many
aral activities provided by the school ané parents, (5) an
-"uﬁoectea effect of the video taping intended for teachers self-
analysis resulted in a tremendous seli-concept buildup for
cailéren who saw themselves on "television®,
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rities such as field trips, ethnic fooc preparat101 naterla;s
paration, and cultural activities--pinata making, dance cos-
es, story telling, etc. We found unexpectedly that the parents
the most part did not cemand or expect any pay for this nelp
said that they really enjoved domug it.and were glad to be of
vice t0 the children ard the program.

0 B rh ety e
f

It was also found late in the year that a small group of
nts were sonewhat dissatisfied with the schools’' activities in
al. However, after a taorough explanation of the special
ams including the bilingual program they were more understand- ‘
ven participated in developing objectives and suggested
3 will be included in this forthcoming year's activities.
2%ls was an excellent lesson for us for the future; that is, to
~ale an effort to involve all parents in the school community--not
ast tne ones who naturally gravmuate toward the schools,
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eaching personnel reactions were somewhat varied as they are
any other educational program but some definite good has come
it especially in the klhderga_ten progran which will be modi-~
by the seven kindergarten teachers in the program who rewrote
Program to suit the needs of their students for next year.
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_ The majority of the teachers, in the program for the first time,
sound it cnalleng’ng and det;naﬂng of their time in preparing for
=2 lessons in the early part of the year. As they gained in ex-

ience of the strategl=s they related that it was easier to teach

i

hey were able to develop some unigue creative ideas of their

Y
-
-
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The nost unexpected reaction and hrelp cawe from the twelve bi-
gual teaching aides who for the most part are parents of
C¢ren in the school and also live in the neighborhood. Their
usiasm and application to the tasks were most encouraging.
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page 18

23.2 Cross-cultural awareness: 23.2___ Q
If project mentions specific values or nodes of behavior of
N-HEIT culture, please sumarize below: (or attach xerox)

found in document _ .y Dage i .
O=-not mentioned

—a

7
[\
23.3J1-if project mentions efforts to decrease etimocentrism in 23.3 L.___ —
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

ASSESSMENT oF PuPiLs' INYERPERSONAL RELATIONTHIOS s
WiLL BE MADE wiv A SeClomeiric MERSWRE, F—,&'IJ' .
MND ANécCPorae RECoRDS.

23.4 In the bicultural compenent lmowledge of the N-EIT culture 2344 1,3‘fh£
involves (marl all that apply)
Osno bicultural component mentioned
-Hunanistic aspects of culture: ideals and values, literature
(oral or written) s achievement of particular people or politecal
movements
2- Historical-cultural heritage of the past--contributions to art
and science '
./5-—'Deep' culture: family patterns and contemporary way of life. -
~Itemization of surface aspects of a country--geosvaphy, dates
of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)
7-A *nira culture different from NEUT or INMT
8-Other (specify)

C-p.524S3

23.5 American culture is defined: 23.5 ; -
O-not specified
1-narrovly: primarily inglo-Saxon orientation
broadly: ethnic pluralisn of America~-multicultural
contributions of varioys ethnic groups discussed
3-other(indicate documdnt and page number for xerox) or
elaborate in your own words

3@ chves
see€

Soc.\&l g\-u,({h()g Ob
OU\'\CLC.V\QC\ f)l(")g

24,0 COIL[UNITY COMPOWENT

24,1 Bilingual libraries are provided for: R
O-group not specified
(Drroject children
2-adults of the project community




23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3_0
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned
ASSESSMENT oF PuPILS' INVERPERSONAL RELATIONSHIOS s
witt 8 maE Wit A Seclomeric mesvue, Mp45
AD ANECDOoTAL RECORDS.

23.4 In the bicultural compenent lmowledge of the N-EIT culture 2344, [,3,&5
involves (mark all that apply)
O-no bicultural component mentioned ) d 'P-” ¢S3
\/ Hunanistic aspects of culture: ideals and values, literaturs

(oral or written) , achievement of particular people or politcal
novenents
2- Historical-cultural heritage of the past--contributions to art
and science
./,{—‘Deep' culture: family patterns and contemporary way of life.
“Itemization of surface aspects of a country--geosraphy, dates
of holilays etc.
5-A specific culture only e.g. one Indian tribe
\/ 6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)
7-A third culture different from NEIT or EMT
8-Other (specify)

23,5 Mmerican culture is defined: 23.5_&
O-not specified
1-narrowly: primarily Anglo-Saxon orientation
@broadly: ethnic pluralisn of America~-multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or

elaborate in your owvn words ‘o :
f ee Socal radies Obje chve=
s atacdhed ‘f’-‘l(“sg
24.0 COILIUNITY COiPONENT
24,1 Bilingual libraries are provided for: 24.1__,[_,.___

O-group not specified
{(D-project children
2-adults of the project community
3-~teachers
no-bilingual library not mentioned

24,2 An ethnic studies library is provided for: 2L.2__NO
O-group not specified

1=project children

2-adults of the project community

3-teachers

no-ethnic studies library not mentioned
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2,.3 Provision is made by the school for informing the parents 24.3_L.3 ,9
and community about the program through:(Mark all that apply
O-1zethod not specified
no-no provision for informing community
Vi bilingual newsletter
&®.. monolingual newsletter
> cws sent to mass media. . .
4-if articles included with project, check 4 ‘ -
bilingual fliers sent home ((ACKKNONLEDGEMENTS ﬂiﬁmm)
formal meetings
~informal meetings open to entire community
8-neetings conducted in both languages
O-home visits
10-other (specify)
11-project director personally involved in program
dissemination., specify how

244 Community involvement in the formulation of school policies
and programs is sougit through: 24.4%_4,
O-type not specified :
no-not sought
1-existing community groups working with program
2-bilingual questionnaires
J onmunity-school staff committees
ﬂommunity advisory groups ( PAREGNT TRSK FOREE)
formal meetins open to the entire community,

6-informal meetings with community groups . g
#1-other (specify) (RE€Iuan oF GROCHURES DISTRIGurSd BY PARENTS)
8-project director personally seeks involvement of community .
in program., specify how . .

24.5 The school keep:c; informed about community interests, events and
s W8, 7

problens through:
-no mention of school seeking to be informed about community

-meetings open to the entire community conducted in both
languages
-/Ia-community representatives to the school
3-bilingual questionnaire sent to the hone
~home visits by school personnel

7
JS-other (specify)7 (Pansnrne. RAQUESTS FoR SPEC/AL CuLTuURAL mocms)

U-method not spscified

24,6 The school is open to the community through: 24.6 __z_!_%
O-not nentioned
no-school is not open to community for comunity use
1-opening school facilities to the cormunity at large for use
%after school hours and on weeliends

~providing adult education courses, R
~other (specify) f (CLASSROOM VIS ITTHINS, PARSNT TASK FORCE,INVOLVEmEY

in ScHeoL ALTIViTiES , AiDES, )
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-informal meetings open to entire cormunity
8-meetings conducted in both languages
O=home visits
10-other (specify)
11-project director personally involved in program

dissemination., specify how

2.4 Community involvement in the formulation of school policies
and progrems is sought through: 244, '3'1,5" ¢
O-type nct specified ’
no-not ¢ .ght
1-existing community groups working with program
2-bilingual questionnaires

L4

./ ormaunity-school staff committees
./Z:omnunity advisory groups ( PARGNT TASK FORLE)
formal meetins open to the entire community .
6~informal meetings with community groups . .
A7-other (specify) (R€ruanl oF BROCHURES DISTRIGurYSED AY mmm-:)
8iproject director personally seeks involvement of community
in program, specify how

24.5 The school keeps informed about community interests, events and
problems through: © Zae5 ‘,;'ﬂ‘ 7
-no mention of school seeking to be informed about community
-meetings open to the entire community conducted in both
languages
-/2-community representatives to the school
3-bilingual questionnaire sent to the home
~home visits by school personnel .
J-other (specify)7 (Parsnrne RAEQUESTS FoR SPEciac CuLrumat ﬁeocm:)
O-method not specified

24.6 The school is open to the community through: 2.6_2.% zt
O-not mentioned
no-school is not open to community for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weelkends
~providing adult education courses, .
%—other (specify)l{(Cl,ﬂﬂ”M VIS (TRTINS, PARENT TASK FORCE, INVOLVEMGEY
in ScHeL. ACTIVITIES , AIDES, )

25,0 TMPACT EVALUATION

25,1 Project mentions description or dissemination of the bilingual
rygram through: 25.1 ‘.ﬂ‘_‘
1-newspaper articles
R-radio programs .
3-TV programs )
/ 4=video~tapes
-films
6-visitors to obseive the program
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page 20

25.2 Project's impact: 25,2 l,},J
@Proje‘ct mee tons that other classes in the school, but
not in the .rogram have picied up nethods or material from
the bilingual prograi
@Project mentions other schools in the local educational system
have started bilingual prograus
Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opuent needs ,
§-No- RO MEAT(ON
26,0 DOLE OF EVALUATO:.

26.1 Evaluator has field tested, on a group of children vho are of
the same language, culture and grade levels as the children in
the bilingual program: 26.1___ . __L
-not mentioned ,
published measures
2-gtaff developed measures
3-staff translations of published measures
L-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2__ ___9’
0-not mentioned
no-never
1-once or twice during the year
(?more than twice '
~-regularly
L-other (specify)

—
26.3 Evaluator has met with teachers: 26.3___ . J_
0-not mentioned
no-never
nce or twice during year
-more than twice
3-regularly
L-other (specify)

27.0 EVALUATION PROCEDURE

27.1 O-fot specified 27.1 2 o
1—A comparison group has been chosen
A comparison group will be chosen

27.2 O-not specified (marl: all that apply) 27.2 2.,3,5,2.
—Pre-tests have been given to project group or sample
" will be n 1]
_Post-tests have been given to project group or sample
" will be " i
_Pre-tests have been given to comparison group
t will be n ]

7-Post-tests have been given to comparison group
n 1)

@ " yill be

See Evaluahion descaibed n attache d Sechior
« From C'Of'ﬂ"n‘)\&cr&-;dn 1970 -1
lisking Product and frocess Objectives, for K-




Co nAynucion

KINDERGARTEN INSTRUCTIONAL MODIFICATION
FOR THL YEAR 1970-71

Noting that school populations differ widely and acceptable
performance should correspond with student abilities, the seven
Kindergarten teachers decided to revise the instructional program
sllghtly to make it more relevant tc the local situation. Work-
ing on their own time without pay they have written some guide-
lines for classroom teaching strategies and behavioral objectlves
which will help them to establish the levels of achievement of =
each student and those which may need remedial instruction to
establish the prerequisite learning. They will attempt to first
establish a positive relationship with the child and then to
expand and interrelate his world with the world around him.

Feeling that the present program was too structured and not
as relevant to this area and this age student as it could be, the
teachers wanted a program that is more flexible and geared more
to the unique needs of these bilingual schools in Stockton. Fol-
lowing are some of the modifications:

1. To select only those portlons of the current year's program
that proved keneficial; i.e., eliminating of chapter six in
the self concept unit, are more relevant and have the best
chance of providing success for the child, i.e., reserving
chapter on addresses to last on self concept unit. Behavioral
objectives for the various areas will appear on separate com-
ponent sheets.

2. Teach prescribed units in the general subject areas and within
those subject limits, create and develop units of study drawing
from the teacher's own teaching experience or the district
prescribed curriculum, for example, the teaching of colors or
shapes in a small group or individualized way and by the use
of common objects other than two-dimensional shapes. Shapes
are also taught in the Title I Kinderga¥ten math program so
teachers feel that children's toys, the "child's world", be
brought in here for less boredom and yet achievement of same
objectives.

3. To spend more of the time leading up towards an experience-
based curriculum. Field trips, local industries, and cultural
realia will be shown first and talked about afterwards. After
a visit to a tortilla factory or chinese noodle factory words
had a base for reality. Oral language experiences will not be
diminished but will be presented concurrently throughout the
day and not necessarily in a formal grouping of all the class.
The formal language practice grouping may be limited to once
or twice a day only and a few minor changes in the vocabulary
of the language patterns will be made.

15
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Kdg. Instruc..., (continued)

10,

That the child knows where he is, where he is going, and where
he has baen. His learning should he done in swall legical
steps from the very easy to the morc complicated. Review of
previously taught materials should be frequent. Because the
steps will be small and easy to learn, he will receive positive
reinforcement bzcauce of his successes and his self-concept
will grow from a continuous progression rather than a contin-
uvous failure. Teachers will make written comments at the end
of each lesson as to its success, possible improvements, or
changes needed.

Units should start with the present as a starting point--
studies of the neighborhood, etc.

From a completely academic curriculum (knowing) to one of more
social participation (doing). The developing of a class,
library, etc., focussing on classroom needs to enhance their
positive self concept for participation in a democratic society.

Emphasis on reality in self-concept--teacher helping the child
to understand how his behavior and experience are culturally
induced rather than biologically detcrmined. Teaching ideas
germane to the learner's experience.

Specifically, the Kindergarten teachers will teach, in addition
to the Ott program in Science, life cycles of insects, i.e.,
cocoons, hyberiiting of animals, food gathering, winter pre-
parations of both animals and man in the fail and plants and
weather in the spring. Behavioral objectives will be written
for these additional activities during the summer.

Testing and self-analysis schedule will be made consistent and
known to the teachers for the whole year. Kindergarten testing
will not be given to more than 5 to 6 students «iL a time,

(Only the approach will change here) for better test administra-
tion. The teacher will provide many experiences for the P
children in the using of their full senses in this unit with

the use of much oral language practice for reinforcement.

Books for parents to take home and read to the children will
be made available.

16
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PRODUCT

COMPONENT NAMLC _ Science B. DOMINANT LANGUAGE _ English
GRADE LEVEL Kdg. D. NO. OF PARTICIPANTS_ 210
PROGRAM OBJECTIVES: ' Much oral language skill using

the content of science to develop readiness skills concomitantly
with skills development in language. The program will allow the
students to observe, recognize, describe, and organize familiar
things. '

PERFORMANCE OBJECTIVES :

i

1. Presented with the two-dimensional shapes, a circle, triangle,”

square, rzctangle, and ellipse, the student will be able to
name them correctly as listed on a checksheet.

QLA,

2. Given objects of 10 different colors, the student will be able

to say the names of colors correctly 8 out of the 10 as
recorded on a checklist.

3. Given many concrete, tangible items such as: turtles, wheels,
blocks, marbles, etc., the student will show the similarities

between these objects and the two-dimensional shapes as listed

on a checklist.

4. After lessons on size with some of their own toys or fruits,
the students will be able to group items of like sizes into
their proper categories with 60% accuracy as seen on a check-
list.

5. Given 4 jumbled groups of pictures of shapes the student will
" be able to discriminate their size and place them in the same
size groups and be able to say: "These are the same and these

» are different," 3 out of 4 times as recorded on a checklist.

6. Given many items of different colors, textures, or sizes, the

student will be able to divide them according to one character-
istic into different groups as determined by the student, how-

ever, he will be consistent in whatever basis; i.e., color he
uses as checked by the teacher.

7. After lessons on the components of shapes, the student will be
able to form the called for shape by arranging the proper
components irn order with 60% accuracy as recorded on a check-.
list.

8. After discussions with the childrg¢n about how we can make
different things with shapes like houses, e*c., the student
will, when'given several shapes, construct an animal or house

from these shapes on the feltboard with noticeable accuracy as

checked on a chec¢klist.

9, Given paint and brush, the student will be able to paint scenes
containing shapes, i.e,, balls, wheecls, etc., on a large news-

print showing his grasp of the concept of the relationships of
shapes to environment as recorded on a checksheet.

17
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PROCESS

—

'COMPONENT NAME Science B. DOMINANT LANGUAGE English

GRADE LEVEL Kdg. -

PROGRAM OBJECTIVES: The utilization of much oral language skill
teaching by the teachers and program materials using the content
of science to ¢evelop readiness skills concomitantly with skills
developrient in language. The program will allow the students to
observe, recognize, describe, and organize familiar things.

PERFORMANCE OBJECTIVES:

1. Given the Ott materials and training, the teacher will instruct
the children in a total group situation twice during the three
hours that they are at school and instruct them in individual
or small groups during the rest of the time.

2. Confronted with local language variations or situations, the
teachers in the Kindergarten program at the bilingual schools
will, after consultation with their total group, make some vocab-
ulary adjnstments in their lessons, however, not in so doing
delete the concept or the language drill.

3. Teaching science will include spontaneous science activities
possibly initiated by the children's natural curiosity and
from media stimuli or the teachers own ways of teaching to
arrive at the same behavioral goals.

4. The teachers program will contain many ideas and aids to pro-
vide many opportunities for the ckildren tc observ., recognize,
describe, and organize familiar things.

5. Audio tapes developed by program personntl will be used for

students who may need extra or remedial hc)» in oral language
exercises.

Behavioral Obigptives in the Affective Domain of Science

1. During science period lessors, the student will ask questions
and often add his own personal comment. Teacher may note the
number of times on a student's personal recoxd.

2., After lessons on live animals, fish, shells, or items that he
has brought from home, the student will offer during his spare
time to clean or feed the animals in the cages ot aguarium, etc.
Teacher may note the number of such offers or activities on the
student's personal record.

3. When provided with a choice of extracurricular choices, the
student will spend most of his time playing with the s.1ence
models, equipment, etc. ' :

4, During regetition of modeling of concepts in science, the
student will respord with enthusiasm and will seem satisfied
when he answers correctly.




E. PROGRAMN OBJECTIVES: The utilization C. WUCL Chad daijses, - = o0 =
teaching by the teachers and program materials using the content

* 7 . of science to Gévelop readiness skills concomitantly with skills
' developrient in language. The program will allow the students to

observe, recognize, describe, and organize familiar things.
F. PERFORMANCE OBJECTIVES:

1. Given the Ott materials and training, the teacher will instruct
the children in a _total group situation twice during the three
hours that they are at school and instruct them in individual
or small groups during the rest of the time.

2. confronted with local language variations or situations, the
teachers in the Kindergarten program at the bilingual schools
will, after consultation with their total group, make some vocab-
ulary adjustments in their lessons, however, not in so doing
delete the concept or the language drill.

3. Teaching science will include spontaneous science activities
possibly initiated by the children's natural curiosity and
from media stimuli or the teachers own ways of teaching to
arrive at the same behavioral goals.

4, The teachers program will contain many ideas and aids to pro-
vide many opportunities for the children to observe, recognize,
describe, and organize familiar things.

5. Audio tapes developed by program personnel will be used for

students who may need extra or remedial help in oral language
exercises. i

Behavioral Objectives in the Affective Domain of Science

1. During science period lessous, the student will ask questions '
and often add his own personal corment. Teacher may note the
number of times on a student's personal record.

2. After lessons on live animals, fish, shells, or items.that he
has brought from home, the student will offer during his spare
time to clean or feed the animals in the cages or aquarium, etc.
Teacher may note the number of such offers or activities on the
student's personal record.

3, When provided with a choice of extracurricular choices, the
student will spend most of his time playing with the science
models, equipment, etc

A, During regetition of modeling of concepts in science, the
student will respond with enthusiasm and will seem satisfied
when he answers correctly.

5. Dgring open houses or parent visitations of classroom activi-
Fles, the studen? will explain to his parents what some of the
items are, etc. in either Spanish or English.

PRODUCT

A. COMPONENT NAME Science

B. DOMINANT LANGUAGE Spanish

C. GRADE LE ‘
DE LEVEL Kdg. D. NO. OF PARTICIPANTS 210

E. PROGRAM OBJECTIVES: Same as English.

F. PERFORMANCE OBJECTIVES S
. ) : Same procedures as in English e it i
taught by Spanish-speaking aides in 70% of the clgssroomz?ept re e
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b PRODUCT

A. COMPONENT NAME Reading Readiness ‘B, DOMINANT LANGUAGE Spanish

C. GRADE LEVEL Kdg. *D. NO. OF PARTICIPANTS 200 !

E. PROGRAM OBJECTIVES: As previously stated the District, Title I,
and Title VII projects will cooperate and coordinate their reading
programs. Starting on May 1lth, program objectives and behavioral

! objectives will be rewritten by all three programs after more of

the evaluations are’in, therefore, the English reading component

will n6ét be included in this component. The Spanish reading

\ readiness and reading program follows.

PROGRAM O™ TECTIVES Spanish: At the Kindergarten level, the object-~
ives will center on reading readiness more than any specific read-

s ing program. Many activities will be provided to establish a
functional language background such as rhymes, songs, skits, and
games which provide much oral language practice. Concrete experien-
ces will be transcribed on experience charts and children will
notice the utilization of symbols to represent sound.

F. PERFORMANCE OBJECTIVIS:
1. Given a group of objects, the child can identify the one that
is like another in the group.

2, Given a group of objects, the child can identify the one that
is different from the others in the group:

3. Given an initial gonsonant sound, the child can identify from
a group of objects the object whose name begins with that sound.

4, Given the name of a letter, the child can identify from a group
of symbols the symbol for that letter.

5. Given the name of a letter, the child can identify from a group
of objects the object whose name begins with that letter.

6. Given specific attribute, position, size, quantity, shape, the
child can identify from a group of objects the one that has that
attribute, |

7. Given the name of a general class of objects, the child can

identify from a group of objects, the one that belongs to the

class named (nouns). . ‘
Given a singular or plural noun, the chi.d can identify from a

group of pictures the one that represents the number and gender

of the pronoun used (pronouns).

Given an action verb, the child can identify from a group of
pictures the one that represents the action described by the
verb (verbs).

21
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l0.

11.

12,

13.

14,

Given an adjective, the child can identify from a group of
pictures the one that represents the characteristic or quality
described hy the adjective. (adjective)

Given a singular or plural noun, the child can identify from
a group of pictures the one that represents the number of the
noun used. (plural)

Given a preposition, the child can identify from a group of
pictures the one that represents the relationship described
by the prepostion used. (preposition)

Given verbal directions, the child can put his name on paper
using a writing instrument and having no visual guide.

Shown geometric shapes the child will be able to reproduce
them on paper using a writing instrument.

22. .
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PROCESS

COMPON RNT NAME Reading Peadiness B. DOMINANT LANGUAGE _Spanish

GRADE LEVEL Kdg. D. NO. OF CCMPONINTS 200

PROGRAM OBJECTIVIS: At the kindergarten level, the objectives

will center on reading readiness more than any specific reading
program. Many activities will be provided to establish a function-
al language background such as rhymes, songs, skits, and games
which provide much oral language practice. Concrete experiences
will be transcribed on experience charts and children will notice
the utilization of symbols to represent sound.

PERFORMANCE OBJECTIVE'S:

1. The teacher will use prescribed textbooks or materials designed
by district reading specialists both for readiness and reading
activities.

2. The teacher or aide will use the Ott system of group and indi-
vidual child involvement in their drill management -procedures
for language development.

3. Teachers will develop or use specialist prescribed methods for
attaining these objectives whenever feasible.

-
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PRODUCT

COMPONENT NAME Soc. Studies B, DOMINANT LANGUAGE English

GRADE LEVEL Kdg. D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: Through this first unit in the Social Studies,
the objectives are: (1) to develop a sense of personzl identity, (2)
to acquire experiences in a social context, and (3) to develop
cegnitive patterns--all important to successful academic learning.

PERFORMANCE OBJECTIVES:

Identity

1. 'After lessons on looking at himself in a full length mirror and
© responding to models about himself, the student will be able to
state his name clearly when asked, "Who are you?" and will also

- know the name of one of his classmates when asked, "Who is he?"

2. MAfter lessons, developing a sense differentiation between sexes
the student will be able to say, when asked, "Are you a boy?"
"Yes, I am," or "No, I am not," or when asked, "Is she a girl?"
He will answer, "Yes, she is," or "No, she's not."

3. After lessons on famlly members, the student will be able to
name all the members in his inmediate famlly and draw a repre-
sentative picture of them.

4, MAfter lessons on the school, room number, and classmates names,
the student will be able to name all three correctly when asked
by the teacher and draw a picture of the school.

5. After lessons on the home, the neighborhood in relation to the
school, the student will be able to name the number, street,
city, and state of his home. Minimum acceptable success will
be naming 3 out of 4 of these items.

6. Given a set of crayolas representing only these colors of the
physical characteristics and clothing of the children.on that
day, and given a black paper doll to color, he will color in
the doll with 60% accuracy as to color of his hair, clothing,
etc.

Activities in School

1, After several lessons on, What we do at school, the student
will be able to name ten verbs of school activities, i.e., talk,
draw, color, play, sing, count, march, salute the flag, cut

paper,:
2., MAfter lessons on what individual children like to do of thg

above, the student individually or in a small group with
similar likes, will be able to act out his preferred activities.

4,
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Sounds

after lessons on sounds in the classroom such as feet marching,
hands clapping, music playing, singing, etc., the student will
be able to close his eyes or look away and then identify the
sound which the teacher makes. .

Given pictures of farm animals or pets, the student will be
able to name sounds that they make, i.e., bark, quack, etc.

Presented with sounds made by the teacher or a tape of human
sounds, such as craying, singing, etc., the student will be
able to name the sound which he is hearing.

After lessons on animal sounds from a tape recorder, the student
will be able to identify the actual sound by naming the animal
that actually makes the sound.

After hearing a tape on sounds in nature, the student will be
able to identify sounds like the sound of rain, a river, the
surf, thundering, etc. They will be able to interpret the
message from certain sounds in nature, thunder - rain, etc.

Shown a chart showing pictures of children reading books, paint-

ing pictures, the student will be able to say which of the five
senses are being used in each picture, figure reading book is
using eyes, etc.

Presented with a table which contains something fragrant, spicy,
pungent, and odorless, thc student will be able to say, "I smell
something fragrant like perfume,” for all three odors.

Having tasted several items of food, some of which are salty,

sour, or sweet, the student will be able to say, "This potato
chip is salty," etc.
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COMPONENT NAME Soc. Studies B. DOMINANT LANGUAGE English

GRADE LEVEL Kdg.

PROGRAM OBJECTIVLES:

PERFORMANCE OBJECTIVES:

1. The teacher will use the program jdeas' booklet developed in
the project for developing interest in some self-concept acti-
vities.
2. Color photographs of each child will be taken by the teacher
and prominently displayed for enjoyment by the children.
3. The student will have his voice taped by the teacher vhile talk-
ing, singing, or saying rhymes and will be allowed to hear it
often during his spare time.
4. In the self-concept strategies, the teacher will start the
management drill with the individual student as different from
the other subject matter areas drill which start with the total
group. After individual drill she will move to the total group,
etc., for responses, and then back to. the individual. This
drill strategy will be recorded on video tape for teacher self-
analysis.
5. An incentive or ceadiness lesson will be given before some
lessons when necessary.
6. The following areas will be taught from the Ott Self-Concept
Unit:
I. Level I - The Child And His World
l. Identity
2. Family
3. School
4. Home
5. Physical Characteristics
II. Level II - The Senses .

l. Sounds- Classroom 5. Sounds in Nature

2. Sounds - Physical 6. Eyes - Sight

3. Sounds Vocal 7. Touch

4. Sounds - Animal 8. Smell

9. Odor and Taste
PRODUCT
COMPONENT NAME Soc. :
. Studies  B. DOMINANT LANGUAGE Spanish

GRADE LEVEL Kdg.
PRCGRAM OBJECTIVES :

PERFORMANCE OBJECTIVES:

D. NO. OF PARTICIPANTS 210

Same as in English

Procedures are identical as in English.




Kindergarten . -

EVALUATION

2.

3.

s 1. Behaviors_to be measured

4. Data Analysis techniques

The behaviors to be measured are presented in the sections on
performance objectives. Additional behaviors will be considered

as developed by staff during project operation.

Instruments
The main measuring instrument will be a behavior checklist con-

taining all of the behavioral objectives. This will be so

constructed that data can be collected on mark sense cards.
Development

Development is straight forward. The internal evaluator and

project director will make up the checklist.

Baseline data

The check}iSt will be completed by teachers at the beginning of

the school year for each child., The internal evaluator will .
check for validity and reliability of administration. -
Data Collection Procedures

Data will bé collected un mark sense cards as indicating ghe
meeting of behavioral objectives in the teacher's judgment.

Random selection of students will be made by the internal evaluator
for rating during the year. This will be done for the purpose of

providing feedback to teachers on the dffectiveness of their methods.

The entire sample will be post tested at the end of the year. The
difference between the number of behavioral objectives met at the

beginning of the year and the number met at the end of the year will

B

be used as the data for a dependent t test.

Reporting nrocalures

After each random sample of students is tested, the results will

be returned to the teachers in a manner wlhich will indicate the

growth of the students. The final results will be reported in the

final evaluation report as perscribed in the guidelines.
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PRODUCT

COLPONLNT NANME Science B. DOMINANT LANCUACE English

GRADE LEVEL lst D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: The utilization of oral language development
using the content of science, selected and organized to provide
inductive approaches of the development of cognitive skills con-
comitantly with systematic skills development in language. Five
scientific processes are presented in the lst grade; they are:
observing, using space/time, using numbers, measuring, classify-
ing, and communicating.

PERFORMANCE OBJECTIVES: .

Two-dimensional shapes

l. Presented with a set of 8 two-dimensional shapes used in the
AAA Science A Process Approach materials, the student will be
able to name correctly 6 out of 8 of each shape as to color,
size, and shape.

2. Given a set of 20 shapes of different sizes the student will
be able to separate them into their proper sized group; that
is, the small ones will be placed in their group and the others
in their own sized groups. Minimum success will be the correct
classification of at least 3 out of 5 possible groups.

3. Given some common objects, i.e., a cup, glass, box, book, clock, .
bowl, toys which contain one of the five shapes: circle, ‘square, .
triangle, ellipse, and rectangle, the student will be able to
identify the two-dimensional shape where it appears on the
object by circling it with his finger, thereby, applying the
concept of shape to every day objects.

4, Given a chart with 20 two-dimensional shapes cut out of it, the
student will be able to demonstrate his knowledge of spatial
relationships by pointing correctly to 75% of the blank spaces
in relationship to the shape when called out by the teacher.

5. Given some verbal commands such as the following: What size
is this yellow circle? He will be able to differentiate color
from size by saying, "It's large” or "small", etc., to 75% of
the questions as asked by his teacher.

6. After lessons on the components of shapes, i.e., straight lines,
curved lines, number of sides, etc., the student will be able to
demonstrate the drawing of. any 4 out of 5 named shapes with a
ruler or compass by the construction of said shapes by component.

30




II. Threg-Diﬁensional Shapes
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1.

Presented with models of the following three-dimensional forms:
cube, rectangular prism, two prisms one with a triangular base
and one with a square base (pyramids), a sphere, cone, and an

ellipsoid, the student will be able to name each one correctly.

When given a set of these three-dimensional forms the student
will be able to draw at least two common objects which have the

. shape of these forms and label them, Minimum success will be
‘measured by at least one item completed for each form.

After a lesson on the common uses of these forms, the learner
will be able to demonstrate their use by bringing or pointing
out those forms present in the classroom and asking the rest

of the class questions concerning the shape and its use. The
teacher will accept as a minimum standard of performance the
student's application of this knowledge as shown by his mention-
ing at least 75% of the previously studied items as being prac-
tical uses for these shapes.

Given two sets of shapes (a set of two-dimensional and a set of

_three-dimensional) the student will be able to relate the two-

.

dimensional shape to thé’ three-dimensional shape by placing_ it .
on the three-dimensional one in” its proper place for 6 out of 8

" shapes.

Presented with a set of pictures of one-, two-, and three-dimen-
sional shapes the student will be able to state which ones have

length, width, and thickness responding correctly to 6 out of 8

of the time in a game of 8 questions called. i.e., *I'm think-

ing of somethimg which: is three dimensional and has six square

surfaces”, etc.

After several lessons on lines, segments, points, line segments,
and angles, the student will be able to draw the location of his
home in thz. neighborhood with 90% accuracy and point out the
various lines, segments, and angles around it.

Change

1.

Presented with five pictures of solids and five pictures of
liquids, i.e., milk, salt, mercury, sand, etc., the student
will be able to name them and put 9 of them in their proper
category as listed on a checksheet based on behavioral object-
ives.

When given an ice cube or cube of butter to observe, the student
will demonstrate his comprehension of the changes that occur
when a solid turns into a liquid by being able to explain the
changes, as he sees them, that have occurred in the properties
of the solid and by suggesting a procedure for preventing the
melting of ice or butter.
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After a lesson on color changes by the mixing of various food
colors, the student will be able, given three crayolas ccn-
taining threc primary colors, to mix 5 of out of six secondary -
colors. .

Given a play automobile the student will be able to graphically
demonstrate his knowledge of movement as being a type of change
by driving the toy to various locations on a teacher made map
depicting up, down, right, left, directions.

After hearing a number of varied sounds on individuval chromatic
resonator bells the child will be able to compare the various
tones and identify the sounds as changing from louder to softer,
higher to lower, and be able to mark them with 95% accuracy on a
sound chart.

Given a set of various textured items the student will be able
to analyze the difference in their textures and match 75% of
them with those which have similar textures. For example, the
velvet cfoth will be placed near the lamb's wool, and $o on.

hY

Sets and Their Members

1.

Presented with a pair of equivalent sets containing the same
number of objects, the student will be able to pair each object
from the first set with a corresponding set from the other set.

Given a sheet with four columns of squares and circles numbered
1, 2, 3, 4, 5, 6, etc., the student will be able to match them

in one to one correspondénce by drawing them together and num-

bering them with the same number. -

Provided a varied collection of shapes of different sizes,
shapes, and colors the student will construct different sets
and identify the properties of the members in each set as his
reason for classifying them as a set and be able to do this
with 75% accuracy on a teacher's checklist. i.e.,"aAll the mem-

bers of this set are large. "

Given four sets of 12 identical drinking straws, the straws of
each set at least 5 mm. different in length from those in the
other sets, the student will be able to match the straws of the
same size of his pre-selected straw by measuring with a tool of
his-own choosing, finger, ruler, etc., and match at least 10
out of 12 correctly.

After a lesson on weight of objects, the student will be able

to classify a series of objects as to heavy, heavier than, light
and lighter than and write down their correct weights after
weighing them.
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PROCESS

“I A. COMPONENT NAME Science B. DOMINANT LANGUAGE English

C. GRADE LEVEL 1st

E. PROGRAM OBJECTIVES: The utilization of oral language development
using the content of science, selected and organized to provide
inductive approaches of the development of cognitive skills con-
comitantly with systematic skills development in language. Five !
scientific processes are presented in the lst grade; they are:
observing, using space/time, using numbers, measuring, classify-
ing, and communicating.

F. PEPRFORMANCE OBJECTIVES:

The process objectives of the program will be accomplished
through the use of the Ott teaching strategies in an oral language
development program con51st1ng of many direct conceptual experi-
ences especially in the "culture fair" area of the Triple A
Science, A Process Approach materials as follows:

1. During the part of the day devoted to the English language and
culture the teacher will speak only standard English and will
not mix the two languages nor will she teach the same lesson
in English immediately following the Spanish lesson. Teacher
behavior will be assessed by the bilingual supervisor and
director observing and listening to classroom activities dur-
ing daily visits and also through planned video tape recordings
and by a subcommittee of the community advisory council which
will make monthly visits to the classes.

2. The classes will be made to look bilingual by the use of some
bulletin boards in Spanish and some in English while cultural
artifacts from various cultures will also be displayed.

Cultural films, film strips, and slides will also be shown a3, _.
supplemental and reinforcing materials. Photographs of s an-
children in each particular room will be prominently displayed

as part of a self-concept building unit.

3. “he teacher will use the Ott development science texts through
the strategy of using hand 51gnals, oral l:.aguage exercises,
conceptual development in science. and the Dr. Lowery Book of
Scicnce Activities. The teacher vill teach in the following
areas of lst grade science:

I. Two-Dimensional Shapes:

-~

- 1. Recognizing and Using Shapes - circle, square, and triangle
2. Recognlzlng and Using Shapes - rectangle and ellipse |
3. Discrimination Among Shapes

4 rih e A
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Two-Dimensioral Shapes (continued)

4. Shapes Into Groups
5. Generalizirng the Concepnt of Shape
6. Discriminating Among Shapes by Size
7. Generalizing the Concept of Size
8 Introduction of Spatial Relationships
9. Differentiating Color from Shape
10. Applying the Concept of Shape to Objects
1ll. <Components of Shapes
12, Components of Shapes - Unique Propeities
13. "Introduction of Analogical Relationships Among Shapes

IX. Three-Dimensional Shapes

Identifying and Naming Three-Dimensional Shapes - cube,
pyramid, and rectangular prism.
Identifying and Naming Three-Dimensional Shapes - sphere
' cone, cylinder, and ellipsoid )
Differentiating Between Two- and Three-Dimensional Shapes
Applying the Concepts of Length, Width, and Thickness
Segments .
Identifying Two-Dimensional Within Three-Dimensional Shapes
Defining One-, Two-, and Three-Dimensional Shapes
Unique Properties of One-, Two-, and Three-Dimensional Shapes
One-. Two-, and Three-Dimension:l Components in Shapes
Analogical Relationships Between Two- and Three-Dimensional
Shapes

le
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III. ange

" Identification of Solids and Liquids
Solid to Ligquid :
Color
Movement
Perception of Sound
Texture
Texture - Experiential Background
Texture - Comparative Relationships
Texture - Likenesses and Differences
Texture Classification

t
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IV. Sets and Their Members

l. Using Numbers

2. Learning and Applying the Term "Set"

3. Classifying Objects Into Sets

4. Measurement .

5. Describing and Comparing Members of Sets \
6. Developing Definitions for the Concept of Sets

7. Classifying Into Sets

8. Use of Brackets

9. Classifying Quantitatively

10. Numbers

PROD U.C T

A. COMPONENT NAME Science




B

10. Applying the Concept of Shape to Objects
11. Components of Shapes

12. Components of Shapes - Unique Properties
13. Introduction of Analogical Relationships Among Shapes

Three-Dimensional Shapes

l. Identifying and Naming Three-Dimensional Shapes - cu'e,
pyrxamid, and rectangular prism.
2. Identifying and Naming Three-Dimensional Shapes - sphere
o cone, cylinder, and ellipsoid )
3. Differentiating Between Two- and Three-Dimensional Shapes
4. Applying the Concepts of Length, Width, and Thickness
5. Segments N
6. Identifying Two-Dimensional Within Three-Dimensional Shapes
7. Defining One-, Two-, and Three-Dimensicnal Shapes
8. TUnique Properties of One-, Two-, and Three-Dimensional Shapes
9. Cne-, Two-, and Three-Dimensional Components in Shapes
10. BAnalogical Relaticnships Between Two- and Three-Dimensional
Shapes '
I1I. Change '
1. " Identification of Solids and Liquids
2. Solid to Liquid
3. Color
4. Movement
5. Perception of Sound
6. Texture
7. Texture - Experiential Background
8. Texture - Comparative Relationships
9. Texture - L) .2nesses and Differences
10. Texture - Classification
IV. Sets and Their Members
l. Using Numbers
2. Learning and Applying the Term "Set"
3. Classifying Objects Inta Sets
4. Measurement .
5. Describing and Comparing Members of Sets
6. Developing Definitions for the Concept of Sets
7. Classifying Iato Sets
8. Use of Brackets
9. Classifying Quantitatively
10. Numbers -
PRODUCT
A. COMPONENT NAME Science B. DOMINANT LANGUAGE Spanish
C. GRADE LEVEL lst D. NO. OF PARTICIPANTS 210
‘. FPROGRAM OBJECTIVES: Identical to English
F. PERFORMANCE OBJECTIVES:
Procedures, behavioral objectives and evaluatij i i ;
to the s : . 1 € ion will be identical
formes g:eSpigigg?llSh with the exccption that they will be per-
PR

G

reaw—

-

—




-

e

A.
C.

E.

PRODUCT

COMPONENT NAME Soc. Studies B. DOMINANT LANGUAGE_English

GRADE LEVEL lst D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: This social studies unit will provide effective
learning built on conceptual development, provide the child with
appropriate experiences with concrete models, realia, graphic illus-
vrations, and the like, in the context of sd6cial interaction. Lan-
guage learned will be appropriate to the maturation level of the
child and that which is immediately useful to him in understandlng
others, expressing his own ideas, making thoughtful inquiries, and
clarifying uncertainties. Topics covered will be: The Home, School,
and Community.

PERFORMANCE OBJECTIVES ¥

l. When asked about his immediate family, the student will be able
to name all the family members. Minimum acceptable success will
be shown by a checklist and each student should score at least
at a 60% level. o

2, While on a walk around the neighborhood, the student will be
able to name at least 20 out of 30 items of the physical sur-
roundings pointed out by his teacher and marked on a checklist.

3. After lessons on oOther peoples, the student will be able to cite
3 out of 4 differences and likenesses from pictures provided him
by the teacher and marked -on—a-checklist.

4. After a lesson on several of Stockton's leading industries, and
after seeing workers picturns, the student will be able to make
a tentative choice as to what he would like to be when he grows
up and minimal success will be achieved when he give at least
two reasons for his choice, i.e., nice uniform, pay, etc.

5. Given a lesson on his dog and the law, the student will be able
to name 2 out of 3 rules that apply to his dog as related to
the law.

6. Shown some historic pictues of old Stockton, and after a simple
history discussion on Stockton, the student will be able to
bring some baby clothes that he wore and tell how he has changed.
Minimal success will be recorded on a checklist if he names at
least 3 changes out of 5 mentioned in a previous lesson by the
teacher.

7. After a lesson on aesthetics, the student will be able to paint
something representative of either art, music, dance, or any
other human expression of his interest with at least 10% reality
as judged by his teacher.
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PROCESS

COMPONENT NAME Soc. Studies B. DOMINANT LANGUAGE _English

" GRADE LEVEL 1st D. NO. OF PARTICIPANTS 210, .

PROGRAM OBJECTIVES: This social studies unit will provide effect-
ive learning, built on conceptual development, and is inductively
approached and spirally presentec, beginning with first order and
proceeding therefrom; the limitations of the progression are deter-
mined only by the physical, emotional, and itellectual maturity of
the child at any given time in his life span. The 35 topics of
study included in this lst grade Language Development Program will
be taught as a conceptual base from which future learning can grow,
thus the program will provide for growth in meaning and in the
symbols expressing these.

PERFORMANCE OBJECTIVES® - ———~-—

1. Language practice will be given through the teaching in the
Ott st-.ategies from the following problems: (1) How do we live?
(2) Where do we live? (3) What are we like? (4) How do we make
a living? (5) How are we governed? (6) What have we done? (How
do we express ourselves?)

2. A short one or two day review of the self ccncept unit should
be given at the first of the year. Per formance objectives are
the same as the ones written for Kindergarten in this proposal

Performance Objectives in Affective Domain

1. After a neighborhood walk, the student will seem excited and
happy while relating his personal experiences to his friends.

2. Given art media to develcp some project, the student will
report progress of the work to the teacher or peer and seem
enthused about- it.

3. During‘lessons, the student will listen with good attention
and will be able to follow directions yiven by the teacher
with a 60% accomplishment of task given to do.

4. Obeys rules at school and while traveling to and from school
respects private and public property. -

5. The student will show enthusiasm and will willingly participate
in any cultural program. i.e., dancing, singing, etc., especial-
ly on holidays.

\
PRODUCT

COMPONENT NAME Soc. Studies B.

DOMINANT LANGUAGE Spanish

GRADE LEVEL lst D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: Same as in English.

PERFORMANCE OBJECTIVES:

- (4 L
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A.

c.

E.

c.

E.

COMPONENT NAME Soc. Studies B. DOMINANT LANGUAGE _English

GRADE LEVEL lst D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: This social studies unit will provide effect-
ive learning, built on conceptual development, and is inductively
approached and spirally presented, beginning with first order and
proceeding therefrom; the limitations of the progression ire deter-
mined only by the physical, emotional, and itellectual maturity of
the child at any given time in his life span. The 35 topics of
study included in this lst grade Language Development Program will
be taught as a conceptual base from which future learning can grow,
thus the program will provide for growth in meaning and in the
symbols expressing these.

PERFORMANCE OBJECTIVES 3

1. Language practice will be given through the teaching in the
Ott strategies from the following problems: (1) How do we live?
(2) Where do we live? (3) What are we like? (4) How do we make
a living? (%) How are we governed? (6) What have we done? (How
do we express ourselves?)

2. A short one or two day review of the self concept unit should
be given at the first of the year. Performance objectives are

the same as the ones written for Kindergarten in this proposal

pPerformance Objectives in Affective Domain

1. After a neighborhood walk, the student will seem excited and
happy while relating his personal experiences to his friends.

2. Given art media to develop some project, the student will
report progress of the work to the teacher or peer and seem
enthused about” it. .

3. During lessons, the student will listen with good attention
and will be able to follow directions given by the teacher
with a 60% accomplishment of task given to do.

4. Obeys rules ét school and while traveling to and from school
respects private and public property. ~

5. The student will show enthusiasm and will willingly participate
in any cultural program. i.e., dancing, singing, etc., especial-
ly on holidays.

\

PRODUCT

COMPONENT NAME Soc. Studies B,

DOMINANT LANGUAGE Spanish
GRADE LEVEL lst D. NO

OF PARTICIPANTS 210

PROGRAM OBJECTIVES: Same as in English.

PERFORMANCE OBJECTIVES:

The Spanish portion of this unit will be i i

; e identical to i
althgggh different ethnic representations by the teachggeognzégzg_
er aides should be effected. Many cultural activities should

:prlgg ug from this unit in several of the areas studied. The
eacher has a chance to use real creativity and imagination here.




EVALUAT ION
First Grade
: 1. BDohaviors te be measursd

Behaviors to be measured are stated in the performance objectives.
In addition, performance on The Cooperative Primary Test, form 124
Reading and Math will be available for both experimental and con-
trol schools for post test only comparisoms.

2. Instruments
A behavior checklist of all performance objectives will serve as
the basic measuring instrument.

Development

Development is straight forward. The internal evaluator and the

A

project director will make up the checklist.

Baseline data

The checklist will be completed by all teachers in the experimental
“program at the beginning of the school yé;g.f Validity and re-
liability checks will be made by the internal evaluator. An attempt
will be made to secure information on a random selection from
approp;iate control schools to allow-for a more conpleté research
design. In the experimental schoolg, a random subsample will be .
tested at designated intervals in order to provide the teachers
with feedback as to the effectiveness of their methods. At the end
of the school .year, all students in the experimental programé will

be post tested.

3. Data collection procedures

Data will be recorded on mark sense cards by the teachers. The
» Time schedule for making ratings is included in the overall time

schedule. Cooperative Primary Tests are scored by the testing officet

39
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_Evaluation - First Grade : '625)

4. Datz Analysis techaiques

E i’ The <

difference between the number of behavioral objectives met at

l the beginning of the year and the post test results will serve as

the basis for; (1) a dependepnt t test for growth, and (2) analysis
- of variance for experimental and control groups.

5. Reporting procedures

Teachers will be given feedback on the results of tests on random
samples during the year as these tests are given. Final analysis
results will be written up as indicated in the Title VII guide-

lines. . -
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L A. COMPONENT NAME Science : B. DOMINANT LANGUAGE English

C. GRADE LEVEL 2nd D. NO. OF PARTICIPINTS 210.

E. PROGRAM OBJECTIVES: The utilization of oral language development
using the content of science, selected and organized to provide
inductive approaches of the development of cognitive skills con-
comitantly with systematic skills development in language. Five
scientific processes are presented in the 2nd grade; they are:
observing, using space/time, using numbers, measuring, classify-
ing,.and communicating.

F. PERFORMANCE OBJECTIVES:
Observing Living and Non-Living Things

1. Presented with six objects separately in baggies which the ..
y— class has had experience with in the setting up 6f an aquarium,
- " t#e student will properly name five out of six of the items on
a checklist.

2. Given a toy turtle and a live turtle, the student will be able
to answer correctly to 9 out of 10 questions on a checklist as
to the differences between .living and non-living objects.

(L 3. After lessons on and given the hecesséry irems for planning
an environment, i.e., an aquarium, the class will follow
correctly 10 out of 12 directions written on a teacher's check-

el

e p——— o list in composing and maintaining an aquarium for the school

year.

4. After lessons on living and non-living objects and having
observed the reproduction cycle of guppies in the tank, the
student will infer as measured by a checklist that living
things: (1) grow, (2) need food and air, (3) reproduce them-
selves.

nggetrx

1. After three lessons on symmetry of about two weeks duration,
the student will be able to fold an ellipse into two sets of
matching halves, the square, to show that he can fold the square
into four sets of matching halves, the rectangle, to show that
he can fold it into sets of matching halves, and given an ’
isosceles and an equilateral triangle the student will fold only

the equilateral triangle symmetrically as measured on a check-
list.

2. After lessons and demonstrations with two-dimensional shapes on
the meanings of the words: diagonal, horizontal, and vertical,
{ the student will be able to construct a puzzle by cutting out
symmetrical and non-symmetrical shapes and by first naming each
cut of the completed puzzle as measured on a checklist.
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3. Presented with an array of 10 common household objects; i.e.,
plates, picture frames, etc., the student will ke able to
infer correctly on a checklist whether or not they are symme-
trical or not.

The Shapes of Animals

l. Presented with two-dimensional shapes of various sizes, the
student will be able to construct representations of wvarious
animals by pasting these shapes in the appropriate positions.
The student will be able to construct 5 out of 6 common animals
studied as measured on a checklist.

2. Presented with five pictures of common animals, the student
will be able to correctly infer what two-dimensional shapes
the various parts of the animals' bodies appear to have and
to state them in specific terms, i.e., "The elephant's legs
look like long rectangles,” and be correct 75% of the time.

3. When asked 10 questions 11ke. "Where is the giraffe," "Do you
see a shape like a cylinder?”, the student will answer correct-

ly to 9 out of 10 of the questions as recorded on an evaluation -

. scale.

4., Given 6 animal models (owl, cow, giraffe, dinosaur, goat, ele-
phant) and a wide frame, the student will sight and position
.the models exactly in determining the plane of symmetry.

" Linear Measurements

1. After a lesson on measurement, given 4 ‘unmarked sticks, the
student will make comparisons of length by saying the terms -
almost as long as, more than, more than, smaller than, between
two correctly for 3 out of 4 of the questions posed by the
teacher and recorded on a checksheet.

. 2. Presented with a large box and a table, the student will com-

pare whether or not the table and the box are the same height
and width by using an unmarked measuring stick and being 75%
accurate in whatever measurement he decided to use as recorded
on a checklist.

Observation ~ Using Several of the Senses

1. Given the verbal command to smell, taste, etc., various items
such as candy, etc., the student will be able to pick up the
item and proceed to perform the act requested for all the
senses. .

2. Given popcorn, 0il, and a popper, students will be able to
identify one variable which will influence the proportion of
kernels of popcorn that pop.
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Observation ... (continued) %LB

3. Given several 10 different tasting items, the student will be
able to separate‘them into two groups: one of sour tasting
items and one of sveeter tastes. 1In acoltlon, they will be

JF able to comment on the apparent shape, size, and color of each
item.

Numbers and the Number Line

1. Given a number line whose center is designated by the point
zero, the student will be able t¢ number the points on both
sides of the line with positive and negative numbers to 9.

2. Presentedwith a circular clocklike illustration with a spinner,
-depicting assorted negative and positive numbers and blanks in
. between, the student will be-able to say the number that the
spinner falls on or the number that would lay in between if the
spinner falls on a blank space. He should answer correctly 16 _
“times out of a possible 18 as measured by a checklist.

3. After a lesson on thermometers, hearing certain assorted tempe-
ratures announced by the teacher, the student will be able to
show in which direction freezing or heated temperatures would
make the mercury flow on a graph depicting the negative and
positive numbers mentioned. He should be right on 8 out of 10
responses.

Linear Measurement Using Metric Units

) l. Given a meter stick, the student will be able to identify the
length of a centimeter, the decimeter and the meter on a line
drawn on the blackboard by marking said points on the 11ne and
place the 3 points correctly every time.

4 iy '\‘

2. Presented with measuring sticks of various sizes the student
e will choose the one most suitable for determining the length/
width of an object. He will choose correctly for 4 out of 5
attempts on five different objects to be measured as shown on
a checklist. )

- 3., After lessons on measurement, the student will be able to
determine the length of an object in terms of end to end measure-
ment and to correlate and approximate measurement with the metric
unit that was used for that measurement; i.e., The book is be-
tween 5 and 6 centimeters long. .

4., After using the English and metric systems for the measurement
of various objects, the student will be able to state one common-
ly accepted advantage of using the metric system.

Introduction to Graphing

1. Given three sets of blocks of different colors with 3-red, 2-
i green, and 5-blue, the student will be able to arrange them with
| each color in a column according to number of blocks stated
- and construct a graph from the final arrangement.
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2, Given felt squares of different colors representing boys and

girls, the student will be able to arrange them on the felt
board to repnresent the nunbor of boys and girls in the room.

- ) 3. Wwhen shown a prepared graph, the student will be able to point
to the graph's base line, to show a grid of the graph and when
asked the use of graphs to say that it holds information to
be used at a later date.

4. Given graph paper, the stﬁdent will be able to graph informa-
tion given to him by the teacher and do it correctly with a
75% rate of accuracy.

Observing the Weather

l l. Presented with a large class made calendar, the student will
be able to record daily prevailing weather conditions on this
calendar with the commonly understood system of signs. Out
of 14 signs taught, the student will be able to record 12 of"
F vhem correctly as measured by a checklist without having to
notes.

2. Given a weather chart, the student will be able to make day to
day weather comparisons by recording data on the chart as
meaured on a checklist.

3. Given a temperature chart and Celsius scale thermometers based
on the metric system, the student will be able to record and
interpret daily temperatures for a month with at least 75%
accuracy as compared to local weather conditions.

4. Given three cans containing warm, cool, and body temperature
water, the student will after testing each one by inserting his
had into it be able to'state one advantage of measuring the
temperature with a thermometer.

Time Intervals

1. Shown a clock, the student will be able to tell time on several
attempts as depicted on a teacher's checklist including recog-
nizing of seconds, minutes, and hours, and do it correctly for
75% of the effort.

2. Given a time line showing progression of time, i.e., seconds,
minutes, hours, days, etc., the student will be zble to relate
by placing a point on the line which. represents his age, that
the repeated sequential procession of time constitutes a unit
of measure that can record his own age and historical events.

3._&A£ter lessons on periods of time, having all:wall clocks in the
classroom removed or covered, the student will be able to
suggest at least one way by which to tell time, i.e., shadows,
- etc.

4. Shown a calendar, the student will be able to say the names of |
the. days, weeks, and months and construct a simple time line
showing the 12 months of the year and the intervals of days

Q and weeks. .
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Making Comparisons Using A Balance

1.

Given a balance the student will be able to compare the weights
of two objects by lifting these objects first and then weighing
them and using such terminology as heavier than or lighter than
correctly in either instance as recorded on a checklist.

Given an equal arm balance, the student will demonstrate his
ability to compare small objects by correctly determining the
number of units needed to counter balance a weight placed on
one side of the equal arm balance and do it correctly on 50%
of the attempts that he makes.

After several lessons and having handled different objects on
earth pull or gravity, the student will be able to apply his
knowledge by being able to identify heavier or lighter objects
by looking at them in an array on a table and answering 75% of
the teacher's questions correctly without having to weigh the
objects as measured on a tacher's checklist.

Ordering Plane Figures by Area - : .

1.

Asked to describe in his own.way his concept of its meaning,
the student will be able to demonstrate it by drawing or tell-
ing correctly what it is. - '

Given graphic representations of a rectangle, square, circle,
ellipse, and triangle, the student will be able to state and
demonstrate the area of shapes.

Given 6 groups of two-dimensional shapes,.the student will be
able to place them in order of smallest to largest on the basis
of area, through visual comparisons, or by superimposing one
upon the other and do it correctly 5 out of 6 times as recorded
on a checklist.

seeds and Seed Germination

1.

3.

After several lessons on seeds, the student will be able to
state and show the various parts of the seed, i.e., embryo,
seed coat, seed leaves, etc., and do it correctly on 3. out
4 responses.

Given a .group of seeds, tle student will after soaking them
in water measure the increase in size and state that water has
entered the seeds and caused them to swell.

The class after adequate discussion will show by a controlled .

experiment that whether or not a seed sprouts and how quickly
it sprouts depends on the amount of water that is available
to the seed.

After beginning the germination of seeds, the student will be
able to draw a graph and to record their data about the growth
of 'séeds in centimeters. They should be 75% accurate in their
meaBurements as recorded on a checklist.

Describing Physical Changes

1.

" Given a lesson on physicallcbéngés, the student will be able
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2. Given an equal arm balance, the student will demonstrate his
ability to compare small objects by correctly determining the
number of units needed to counter balance a weight placed on
one side of the equal arm balance and do it correctly on 50%
of the attempts that he makes.

3. After several lessons and having handled different objécts on
earth pull or gravity, the student will be able to apply his
knowledge by being able to identify heavier or lighter objects
by looking at them in an array on a table and answering 75% of
the teacher's questions correctly without having to weigh the
objects as measured on a tacher's checklist.

Ordering Plane Figqures by Area

1. Asked to describe in his own way' his concept of its meaning,
the student will be able to demonstrate it by drawing or tell-
ing correctly what it is.

2, Given graphic representations of a rectangle, square, circle,
ellipse, and triangle, the student will be able to state and
demonstrate the area of shapes.

3. Given 6 groups of two-dimensional shapes,.the student will be
able to place them in order of smallest to largest on the basis
of area, through visual comparisons, or by superimposing one
upon the other and do it correctly 5 out of 6 times as recorded
on a checklist.

Seeds and Seed Germination

1. After several lessons on seeds, the student will be able to
state and show the various parts of the seed, i.e., embryo,
seed coat, seed leaves, etc., and do it correctly on 3. out
4 responses.

2. Given a.group of seeds, the student will after soaking them
in water measure the increase in size and state that water has
entered the seeds and caused them to swell.

3. The class after adequate discussion will show by a controlled _

experiment that whether or not a seed sprouts and how quickly
it sprouts depends on the amount of water that is available
to the seed.

4. After beginning the germination of seeds, the student will be
able to’ draw a graph and to record their data about the growth
of ‘sdeds in centimeters. They should be 75% accurate in their
measurements as recorded on a checklist.

Describing Physical Changes

l. Given a lesson on physical changes, the student will be able
to state 2 out of 3 examples of changes which occur in differ~
ent objects as measured on a checklist.

2. Presented with an expanding balloon, the student will be able
" to identify and name the changes using such properties as
color, shape, sound, surface area, volume, and texture and name
5 out of the 6 named above as listed on a checksheet.

3. Presented with the expanding balloon, the student will be able
to identify and name the properties which do not change while
the other changes are occurring and will name at.least 2 which
do no change as listed on a checksheet. .
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PROCESS

,- i A. COMPONENT NAME Science B. DOMINANT LANGUAGE English

[ ' ¢. ‘GRADE LEVEL 2nd D. NO. OF PARTICIPANTS 210

| E. PROGRAM OBJECTIVES: The utilization of oral language development
} using the content of science, selected and organized to provide
inductive approaches of the development of cognitive skills con-
comitantly with sytematic skills development in langauge. Five
scientific process are presented in the 2nd grade; they are:
observing, using space/time, using numbers, measuring, classify-
ing, and communicating.

F. "PERFORMANCE OBJECTIVES:

In stressing for language independence as the students advance
in school, the structure models provided in the 2nd grade science
F text provide only minimum essentials in language development. The
teacher should freely extend these concepts after she is certain
that the structure models have been mastered.

Only to the extent that the child can apply correctly the con-
cepts taught can the teacher determine whether or not this knowl-
edge has passed his threshold of learning.

N In the 2nd grade science program the teacher will still con-
{ tinue to use the program strategies in the following curriculum
areas:
1. Classifying Observing Living and Non-Living Things
2. Using Space/Time
X Relationships Symmetry
3. Using Space/Time
Relationships Shapes of Animals
4. Measuring Linear Measurements
5. Observing Observation, Using Several of the Senses
: 6., Using Numbers Numbers and the Number Line
7. Obsexving Obsetrving The Weather
8. Communicating Identifying an-Object
9. Using Numbers Number 0 through 99
10. Using Numbers Addition of Positive Numbers
11. Measuring Linear Measurement "sing Metric Units
12, Communicating Introduction to Graphing
13. Using Space/Time
Relationships —— Time Intervals ———
14. Measuring Comparisons Using a Balance
15. Measuring Ordering Plane Figures by Area
: 16. Measuring Seeds and Seed Germination '
17. Classifying Variations in Objects 6f the Same Kind
- 18. Communicating Describingy Physical Changes

4T




EVALUATION

Grade Two

The evaluation of grade two is identical with that of grade one except for
two factors. First, the Cooperative Primary Test Form 23A Reading and
Math will be given. Second, baseline data on Form 12A of the sam: test
is available from this year's post tests and will be used as covariates.
It shouid be noted, that where changes in program are made, addition-
al evaluation will be necessary. Also, exploratory instruments in
areas where measurement is scarce, such as social studiés, will
be tried out. The results of this exploration will be included

in the final report.

-
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PRODUCT

COMPCNENT NAMEL Science B. DOMINANT LANGUAGE English

GRADE LEVEL 3xd D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: The utilization of oral language development
using the content of science, selected and organized to provide
inductive approaches of the development of cognitive skills con-
comitantly with systematic skills development in language. Five
scientific processess are presented in the 3rd grade; they are:
observing, using space/time, using numbers, measuring, classify-
ing, and communicating.

PERFORMANCE OBJECTIVES:

Kind of Living Things in an Aquarium

1. Shown 10 sets of cards, each card having the name ol one type

of ordanism in the aquariur.,, the student will be able to name
eight of them_coxrrectly on a checklist.

2. Presented with the same list of items, the student will be able
to form 2 groups from them; one of non-living objects and one
of living organisms and when questioned by the teacher about
what these groups are he will answer that they are each called

a "class." -

3. Given the necessary materials for the composing of an aquarium, ,

the stadents will be able to follow the teacher's directions
fully in activating one for class study.

4. On charts listing characteristics of both living and non-living
groups, i.e., plants or animales, the students, after hauing
Jearned the meaning of the word ciassifving, will place  check
marks in the proper place® 75% of the time signifying the indi-
vidual characteristics for each living and non-living group.

Stagés in Life Cycles

1. Shown several living objects, such as a caterpillar, a lizard,
or an earthworm, the student will be able to pick one of the
three and explain some of its characteristics. His performance
should be at a 75% level of accuracy as checked on a checklist.

2. Given the above mentioned living organisms, the student will be
" able to discuss the cycles which they have vassed through to

; arrive at their present state with a 75% l.sel of .accuracy on a

daily record sheet.

" \

3. Given a great number of living, noa ‘living and dead objects on
a table. the student will be able tv describe the character-
istics of one of the objects with “5% accuracy as recordcd on
audio tape without picking the “item up so that one of his
classmates can identify the object.
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4.

19

n:-an his own container containing brine shrimp eggs without
Lis knowledge, the student will be able to keep a daily record
of descripticns of changes in the water for four days and thoen
describe the swimming larvae correctly as measured on a tape.

Telling Time

1.

2,

Presented with a clock, the student will be able to tell time
to the nearest five minutes as measured on a checklist.
Presented with a clock, the student will be able to state the
time orally from written time to the nearest five minutes as
measured by a checklist.

Given the date of a certain event, Ethe student will be able to
state the number of days before or-after this particular event
with 75% accuracy as measured on a checklist.

Given a clock face, the student will be able to set the hands
at the 5 minute, half-hour, quarter hour, and in-between
intervais correctly 75% of the times that he tries as checked
on a checklist. .

Graphing Data

“ 1.

PR
v

After a short review, the students will be able to state some

of the terms about graphing which they had in the second year,
such as, graph, grid, vertical and horizontal axes as measured
on a checklist.

At the énd of this exercise, the student should be able to
nember the units on tle axes of a bar graph and name the axes
correctly 3 out of 4 of the times as listed on a checklist.

Given a frequency distribution, the student will be able to
construct a bar-graph of 75% accuracy as measured on a daily
achievement record. T T T -

Given a bar graph, the student will be able to state an inter-
pretation of the bars and state comparisons in terms of greater
than and less tQFn with 75% accuracy as recorded on a tape.

After this unit, the student will be able to make 75% accurate
predictions based on information obtained from a graph as- -
recorded on an audio tape.

Surveying Opinion

: 1.

Given a simple research project, the student will be able to
demonstrate the method of collection and organization of simple
data with 75% accuracy as listed on a checksheet.

Given a collection of data, the student will be able to. _ '
construct a bar graph correctly representing this .datarwith 75%
accuracy as recorded by a checksheet.

&
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3.

Given a graph representing certain data, the student will be
able to construct a prediction based on the examination of
this data with 75% accuracy as listed on a chechsheot.

Observing Animal Motion

1.

PROC ES S - Identical to Second Grade

SPANISH - Identical to English.

Shown various forms of living organisms, i.e., frogs, earth-
worms, turtles, etc., the student will be able for 75% of the
time correctly neme the organism and describe their appendages -
for movement as recorded on a checklist.

Presented with 2 different moving organisms, a turtle and a
worm, the student will be able to demonstrate the character-
istic "push" of animals‘that walk or crawl by drawing a picture
of the appendages and how they operate with 75% accuracy as
recorded on a checksheet.

At +he end of this exercise, the student will be able to

identify various forms of animals locomotion and relate them

to the various kind, of animal appendages, i.e., shown a frog -~
the student will be able to state correctly that a frog moves

on land or water by the use of his muscles and by pushing

against the environment.

Because of the newness of the program using true performance
objectives and since the program is sequential in natuce, and
even though there remains a month of school after the submission
of this continuation grant application, it is apparent because

‘of the wealth of science concepts to be developed from the 1st

and 2nd grade texts and because of daily checks by the projecct!
administrators, it is eertain that some of these grade level ’
concepts will have to be taught scquentially starting next year

. befnre starting on the 3rd grade levels.

Theréfore, performance objectives for the ramaining science
lessons in this unit will be developed later more carefully
as performance is checked on thc cnes listed here during the
first part of the year. The objectives will be developed to
encompass the recommended arcas that each objective should

_cover, namely, knowledye, comprehension, application, analysis,

synthesis, and evaluation.

N 51

v b/D




B I N

s

e

.

#29

A.

C.

E.

PRODUCT
»,

COMPONENT NAME Soc. Studies B. DOMINANT LANGUAGE English

GRADE LEVEL 3xd D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: Prograzm objectives are generally the same in
all the grade levels except that the concepts are more advanced
and more thoroughly studied in depth in the higher grades. Cogni-
tive skills dévelopment.-is included at this grade level to help
teachers understand and what children require intellectually.

PERFORMANCE OBJECTIVES:

1. After a thorough discussion about the president of the United
States the student will be able to name the present president,
know where he lives by showing it on a map, name some of the
former presidents, and score 75% on a quiz prepared by the
teacher as minimal degrece of success, ’

2. After lessons on votiny, elections, political campaigns, the
student will be able to respond correctly and participate in
a discussion on these matters as recorded on a checklist.

3. On a lesson about various Indian tribes in the U.S. and their
geographical areas, the student will be able to compilec a
small booklet including 75% of this information as measured by
the teacher's checklist.

4, After leSsons on his heritage (lessons on all ethnic groups in
class to be given here), the student will be able to examine
himselfZ from a picture of the total class and name at least 4
out, of 5 reasons stating how he feels he is different from
the rest and/or how he is alike. Minimal performance will be
a 75% rating on a checklist.

5. Presented with various ornaments, from different countries and
costumes, the student will be able to choosec 3 out of 4 of the
ones previously discussed and tell about each one briefly and
write a short essay about them.

6. After lessons on the different kinds of cowmunication, namely
glancing, smiling, oral language, writing, radio, telephone,
etc., the student will be able to organize and role play some
of these forms with some of his schoolmates. Minimal success

will be marked vn a checklist as to how efficiently and quickly

it was done. _—

7. After lessons on health and especially the care of the teeth,
the student given a toothbrush and paste will demonstrate
correctly how he should brush his teeth and will corstruct a .
personal chart by which to keep track of his daily tooth-care:
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GIADT 'LEVEL 3rd D. NO. OF PARTICIPANTS 210
PROCIAM ORJECTIVES: This social studiés unit will provide cffcci-
ive lcarning, built on conceptual develepment, and is inductively
approached and spirally presented, beginning with first order and

p ceding therefrom; the limitations of the progression are Gcter-

nined only by the phyeical, emotional, and itellectual maturity of
the child at any given time in his life span. The 35 topics of
study inclucded in this lst grade Language Developuent Program will
be taught as a conceptual base from which future lecarning can ¢grow,
thus the program will provide for growth in meaning and in the
symbols expressing these.

PERFORMANCE OBJECTIVES?

1. Language practice will be given through the teaching in—the
Ott strategies from the following problems: (1) How do we live?
(2) Where do we live? (3) What are we like? (4) How do we make
a2 linving? (5) How are we governed? (6) What have we cdone? (How
do we expgress ourselves?)

2. A short one or two day review of the self concept unit should
be given at the first of the year. Performance objectives are
the same as the ones written for Kindergarten in this proposal

Performance Objectives in Affective Domain,

. During discussion on the social studies class, the student
will ask questions about various human’ behaviors. The teacher
may use a checklist to list the number of questions or their
categories, i.e., "What do they do for living?", etc.

2, Wpen.prgsented with a choice of looking at pictures of various
dlsc%pllnes,.the student will spend most of his time looking
at pictures of people and their habitants, and costums.

3. When faced with group encounters, such as committée work or
play on the playground, the student will show more tolerance
as tae year progresses. Performance standards will be checked
by video tape recordings. \

4. After di§cussions of holidays or "fiestas", the student will
voluntarily look for and read cultural booklets provided by -
the project. ' .
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GRADE "LEVEL D. NO. OF PARTICIPANTS 210

PROGRAM OBJECTIVES: Same as in English
PERFORMANCE OBJECTIVES: T N

The Spanish pocrtion of this unit will be idéentical to the English

although different ethnic representations by the teacher or teach- —
er aides should be effected. many cultural activities should

spring up from this unit in several of the arcas studied: The

teacher has a chance to use, veal creativity and imagination here.
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PRODUCT

CCM: OUENT NAME  Science B. DOMINANT LANGUAGE English

GRADY LEVEL 4th D. NO. OF PARIICIPANTS 45

PROGRAM OBJECTIVES: This program utilizes the content of science,
selected and organized to provide inductive approaches for the
devezlopment of—cegnitive skills concomitantly with systematic
skills development in language.

PERFORMANCE OBJECTIVES:

Describing Location .-

1. After lessons on number pairs, the student will be able to name
- the ordered number pair that locates a position on a graph or
grid with 75% accuracy as recorded on a checksheet.

2. After lessons on location of number pairs, the’student will be
able to identify a position of a number pair on a graph or a
grid with 75% accuracy as recorded on a checkshect.

3. Given a set of coordinates, the student can from the proper
plotting of the coordinates on a grid, reconstruct a Tigure.
Minimal standard for success will * the exact figure called
for done in five minutes with 90% accuracy as recorded hy a
checklist.

4. Ordered to compose a certain scientific apparatus such as a
rocket, etc., on a grid, the student will be able to draw
a grid and write down the proper coordinates for a classmate
to be able to construct the apparatus required.

g;ucks and Traces

1. Shown a woodland scene. with 6 observable and distinct charactex-
istics, the student will be able to make observations and name
them, such as, "I see trees in the picture." For minimal
success he should make 75% correct observations on a checklist.

2. Choosing one of the scenes, i.e., a hole under a tree, the
student will infer something about what he has chosen and then
using adequate pictures of' animals' claws, feet, etc., he will
prove that his inference was right with 75% accuracy as listed.
on a chec'.list.

Metersticks, Money, Decimals J

aAn e 8

1. Given the task of constructing a number line, the student will
be able to construct it using decimal notations for tenths and
be successful with 90% of his placing of the points.

2. Given fractional parts of a unit, the student will be able to

identify and name these fractional parts and use decimal nota-
tion for tenths with minimal 75% success.

Ho




3. Given a dollar's worth of change, including all the possible
coins, tne student will bhe able to name a2ll tle coins and
state what frocticonal wovt of Lhe Qeldlsr thoy are, 3.0, "W
part of a dollar is & ponny?" He shouvld say, 'A penny is 2
on-hundredth of a dollar." Minimal success will be recorded if
he is able to respond correctly to 4 out of 5 coins.

4. Given 10 problems of a practical nature having to do with mongy,
the student will be able to solve 9 of them for minimwa success
and relate to the tecacher his work done towards the solution.

5. Given a key, the stuuent will be able to estimate and name
distances on a map. His minimal level of success will be to
find 4 out of 5 correctly.

6. Given a key, the student will be able to identify and name loca-
tions on a map. His minimal level of success. will be to find
4 out of 5 correctly.

7. After a lesson on scale drawving, the student will be able to
construct a map on a larger or smaller scale than the area or
object the map represents. Minimal acceptable performance will
be a 75% correctly constructed reproduction.

« 8., Given the spceds of 4 differcnt types of cars, the student will
be able te measure how far each car will go in 2 hours and do
it witl. minimal success with 3 out of 5 of the answers.

9. Provided with a stop watch, the student will be able to measure
in seconds how long it takes his school mate to hop 50 fecet and
do it with not less than 5 seconds as measured by his teacher
on a checklist.

10. Given two jars of different sizes and a burning candle, the
"student will be able to construct predictions bascd on a series
of observations thac will reveal a pattern. PMinimal success
will be considered by any Statement relative to the pattern he
has discovered, i.e., "The more fuel a fire has the longer it
will burn." The statement should ke 75% accurate.

Note: Because of the newness of the program using true perfor.aance
objectives and since the program is sequential in nature, and
even though there remains a month of school after the submission
of this continuation grant application, it is apparent because
of the wealth of science concepts to be developed from the lst
and 2nd grade texts and becausc of daily checks by the project
administrators, it is certain that scme of these grade level
concepts will have to be taught sequentially starting next year
before starting on the 4th grade level.

Therefore, performance objectives for the remaining science
lessons—in this unit will be developed later more carcfully
as performance is checked on the ones listed here during the
first part of the year. The objectives will be developced to
" encomp2ss the recommended areas that each objective should
cover. namely; knowledge, comprehension, application, analysis
“yynthesis, and evaluation.

PROCES S - Identical to Third ~ Grade

SrelICl -~ Identical to Imglish. .
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CCLEONINT LML Soc. Studics B. DOMINZNT LANGUAGL Luglish
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Since there is a need for thc writing of a social studies unit
on the history of California (a state curricuilum requirement), a
writing team will work on its development for five wecks this
summer. The same approach will be used in the writing as is being
used at the other grade levels. Behavioral objectives will then
be written in both the cognitive and affective domains, if no
standardized tests are found to accurately measure what they devel-
op, then they will also write an evaluative design for it. Dr. Coke
Wood, chosen as Mr. California History, an honorary award from the
state for outstanding work in the h_story of the state, will serve
as consultant to the writing team.* This work will be done both in
Spanish and Inglish, )

EVALUATION

Grade Four
The evaluation for giide four will use this year's post tests
as baseline informition (zcovariates) for the Cowprehensive Test of

Basic Skills. All other aspects of the design, collection, anzlysis

and reporting are identical. Exploratory measures allowing for multi-

method analysis will be tried out.
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PROGRAM OBJ ICTIVES: The program objectives will be to provide a
frame workx upon which reading skills are developed. Since the
Spanish luanjuage is the second language to Latin as tc clarity

of structure and enunciation, reading abilities in this language
will provide all students linguistic skills improvement, a
knovledge of the structure of language, some notion of semantics,
and a clearer understanding of the nature and phenomenon of lan-
guage. In addition, learning to read in Spanish will develop the
disciplinary values or habits of: sustained effort, sustained
attention (memory is improved by this), and develops the faculty
of logical reasoning, i.e., Concepts may be »einforced by the use
of two vehicles of reasoning.® The reading prigram will be the
same for grade 1, 2, 3, and 4, however, higher achievement and
broader coverage will be expected of the upper grade children

-PERFORMANC E OBJ FCTIVES: (All Levels)

1. After walks or field trips where certain concepts are to be
observed, the student will be able to participate in the
construction of an experience chart on the observations
which he made by responding to the teacher as she writes
down the data. Minimal success will be recorded by a check-

list as to number of responses.

Given some of the items seen on the walks or field trips and
after using them on an-experience chart, the student will be
able to name them in Spanish.

After lessons o1 the Spanish alphabet, the student will be
. able to identify the sounds and the symbols for them. Minimal
. acceptable success will be the identifying of 60% of the
sounds and lictters provided by the teacher as to level of
reading ability of her student.

Given several simple words, the student will be able tc "recad"
the first initial consonant and do it correctly 60% of the
time. This objective to hold for not only initial souncds but
alsc for the median and final ones.

Given the vowels =ounds and consonant sounds, the student will
be able to list them in two different columns. ' Minimal success
will be achicved when 60% of them are placed in their proper
column.

After a lesson on syllabication, the student will be able to
count the number <f syllables in a word of one, two, or thrce
syllables. Minimal performance should be to count correctly
3 out of 4 words given,
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Given a lesson on diphthong, the student will be able to
distinguish that a diphthong is a combination of two vowels.
Presented waih short sentences to reaqg, the student will

show the ability to read and enu.iciate all the words correct-
ly add explain what he reads. -
After reading a short story, the student will be able to
recognize and recall events of time and place in sequence with
a 60% minimal standard of performan-e.

Given an assignment to prepare a parxticular topic of informa-
tion, the student will be able to verify answers and opinions
through reading and mike a report on it. Minimal sudcess

be achieved by a 75% score on a rating scale.
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PROGRZM OBJFCTIVIS: The materials to be used are phonetic approach
lessons prepared at the Southwest Education Laboratory in Austin,
Texas. The method of teaching the phonology of a language and its
structural analysis arc found in a common objective to both and one
supports the other. 1In this textbook the method of presenting the
sounds of the alphabet, vocabulary, and language models have been
sclected from the oral language exercises and lessons that froem the
Ott materials used in the subject matter areas. Therefore, the
reading program in Spanish reinforces the learning of concepts in
the science and social studies curriculum.

The first part cf this program, because the Spanish language
is regularly a phonetic one and because the vowels are named after
their sounds, concists of five lessons on the vowels, A, E, I, O, U,
The student learns to recognize the sound of the letter and the
symbol that stands for it without naming the letter differently.

The program continues with four more parts, namely (2) beginning
consonants, m, Ly 5, P, n~, (3) sylilapication, (4) daphthongs, (53)
sounlis and symbols of remaining consonants.

In_summary, each lesson includes an introduction of the sound
in Spdnigh, the hearing of the sound in familiar words, reccognition
of the sdund and the symbol representing it, identifying the sound
in Spanish with pictures, the showing of syllables to make words,
and finally the reading of short stories. At the end of each lesson

or unit the student is afforded reinforcing activities for evaluation

of his progress. .
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