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0.1 Project No. 4

VERiFiEb by ekarECT

0 2N
6-T'e of

----
0.3 Address

.05

Project --Sect,i0 ....ailin.ttkO-PlicsAnurat tA. .

Sok$n sof Project

0.4 6 1 0_
Sania 1Ne..k5M.e.Xti' (.oSTATE

1-Alaska
2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida

7-Guam
8-Idaho
9411inois
10-Indiana

11-Louisiana
12-haine

13-Nassachusetts
14-Hichigan
15-Hontana
16-New Hampshire
-New Jersey

ew hexico
19-Nev YorIc

20-Ohio

1.0 PZ:OJECT HIST0a, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see - 1969
Project
No.

21-0.11ahona

22-Oregon
23-Pennsylvania
24-_Mode Island
25-Teams
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

1601
0.5 .1.5L__

1.1 07

2.0 FUNDING (liar!: all that a,ply)
2.1 1-Any funding of BILINGUAL program, if Title 2.1

VII continues or axpands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual pro,gramjnvolved:
1-early childhood pre . T K)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal (specify)._,._,
3-foundation 6-other (specify)..........

. , ..

2.5 NCURRENT funding of prograu(s), if cooperating
with Title VII program

0-no concurrent funding Aentioned

2.2 rI,A,
2.3

2.4 ....111.1x

2.5_

2.6 Concurrent program ,cooperating with Title VII involves: 2.6
'-early childhood tpre i K)

lementary students (grades 1-6)
3- secondary students (grades 7-12)
4-teachers
0-not specified



0.3 J.ddress of ,Project

.05 STATE

0.4 s.ics,_ Li ,

Sania Ft. /
t..1/45 -4?.. X 14 C.0 175 0

0.5

1-Alaska'
2-Arizona
3-California
4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9Illinois
10-Indiana

11-Louisiana

13- Massachusetts

14 iiichigan

15-liontana

16-New Hampshire
-New Jersey

ew he.fieo

19-New Yor1:

20-Ohio

1.0 P.XJZCT HISTORY, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see - 1965
Project
No.

22-Oregon

23-Pennsylvania
24-.hode Island

25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

2.0 FUNDING (liar!: all that apply)
2.1 1-Any P_IM funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prpgram,involved:
1-early childhood V.Pre
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding;
1=local 4-university
2-state 5-federal (specify)._______.
3-foundation 6-other (specify)._

2.5 NCURRENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
'-early childhood (pre 1%-:- h)

lementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers
0-not specified

2.7 :ounce of concurrent funding, if cooperating with Title VIII

Aosarazt:

local ederal
tate 5 - other (specify)

3-university

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent progre.-.1(3) coopelt.tin,,z with
Title VII zral-r)

If a UNIVEiZITY is wor!:ing with the Title VII prognl,
specify which: Atill..t_VA.r.6j.ty M ILK iC.0

0-none
C b 11 4..V. 044 Saner Fe.

1.1 07

2.1 0_

2.2 114,:k..t.

2.3 _JIM

2-4

2.5_ I

2.6 a

2.7 .1i.24_1-1



i.,age 2

4.0 'SCOPE of Pag2,CT

4.1 Numbers of schools inv-lved in Title VII proc;ran: 4.1 ....3._
1-one 4-four 0-not specified
2-two 5-five
Othree 6-other

C. Third year

4.2 Total number of students in )rograr:, A.First year 4.2
E.Second year

4.3 Grade level of students in program; lumber of classes per
grade and total =ibex of students by grouped grade levels
(by second year)

Number of Umber of 14.3 PM.,..
- 4

Grade Classes p1-.
.

Classes A
PS-PreSchool 7-grade 7 B.

IC-ICndgtn 8-grade 8 C
PSIC. TOTAL 1I0. students PS and IC 9-grade 'Y

B ,.,
.. . . TOTAL students gr. 7-3.....

1

rade 2

67 10-grade 10
11-grade 11

-grade 3 12-grade 12
4-grade 4 TOTAL students gr. 10-12
5-grade 5
6-grade 6
A 1-3.1 TOTAL studants gr. 1-6

4.4 1-All classes graded 4.4 . _

2411 classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped together:______

5.0 P_IOCESS VA.MABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate =doer of studentb in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1. Total
Non-English
Mother Tongue.

2. Total
English

ilother-Tongue.

.1.4-11t

-
poRi_napt pcgai.npAt 5.0 Igo.. e.)

IIL,-., E-Dom - KIT

1
a0 i 112

Zia

I Total lion-Znglish II Total Enc,lish Totc.1 :-Dom !:?.P .15- 90Dominant:, t I I Dominant;.A0 II= II3-- 112'

NE it( .35-y.

E; dory

Parr IIl

.... .4"1.
.

Dorkip.apt. poRipart



grade and total number of
(by second year)

Number of

Classes
PS-PreSchool
N-Kndgtn
PSK TOTAL NC. students PS and H

students b. grcu:?edgrade,lovels

$rade 1

i-ade 2

-grade 3
4-grade 4
5-grade 5
6-grade 6

I TOTAL students gr 1-6

4.4 1-All classes graded
2-All classes ungraded

3-Some classes ungraded
If ungraded, specify ages or grades

Uunber of 4.3 PSK

Grade Classes__ A.

7-grade 7 B
8-grade 8 C

....

9-grade -)

..
r TOTAL students gr. 7-S'D

-10-grade 10
11-grade 11
12-grade 12
C _TOTAL students gr. 10-12

grouped to-,ether-
... 6 .

5.0 P.LCESS VA_UABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

Dorina,t Domira,t 5.0
1. Total

II N-E Dom - ILE-Dan - NEMI
Non-English i

Nether Tongue. 11

2. Total
English

Nother-Tongue__

II,4
E-Don -

a0

E don
ITEa IIi

II
2

.5

I Dotal Non-English II Total English mot .1 ;,-Dom oiD IS 42,
Dominant: Dominant:AO II= 111'r

Dominant En-lish Dominant

1 N-E Don N -EMT E-Dom N-alT

Bbn-Ehglish Example: a native Spanish speaher
'lather, Tongue lwho uses Spanish in most contacts

!though he may :now English

... ........_ .. ............... ,

N-E Dom -
1

English 'Ekample: (rare) a native ..;nglis::
Mother Tongue Ispeahing ?uerto child,

born in New Yor: who returns
to Pu-rtc 'deo and becalas
Spanish dominant

ENaDple. a native Spanish
speaher who uses Spanish only in
faailiar contacts, and English

.
in ail, others)

-

2:;a1..ples: 1)a native E.spealcing

accultu:ated American who may
or not :mot/ a second lang.

2)a native E. speahing

ilexican-4.1e::ican child who has a

1,ininal receptive hnowledge of
Spanish, but has a Latin culture
affiliation



5.2 Cultural or Ethnic identification of target students in program
by number and of each:

Indigenous Americans: Hunber

Al Navajo Al ^
A2 Cherokee A2
A3 Other (specify) A3....,.
A TOTAL No. of Luerican Indian A

Anericans of other ethnic bac':grounds:

131 htexican-American

22 Puerto-2ican
23 Cuban

D4 Other Spanish-American
(sDecify)

B TOTAL No. of Spanish-
speaking Americans

C

H

Portuguese-American
Franco-American
Chinese-American
:shim°
Russian
Other

I TOTAL number of Er-au target
students

Pri% l --
1.)

C

D
F

H

page 3

Per Cent of if interred,

Total Students check ()

e)

. . . . .

. IJ

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.__*

21 /411 1O

E2

II TOTAL number of ',SIT students

other than target population rf
4qe.. .

5.4 Students' native language or mother tongue if DIFFE,EPT
from their dominant language.

(specify)

95-4.P;c9Pt ntive i-3417,11a'epominant...1anguage

1 -aglish
2-Spanish

Per Cent

5.5 Students' Dominant Language and Extent of Bilingualiaa

Dominant language number of ilonoling Humber of students Bilingual
of students in program Students to any extent

gumber

1., English Ifbat)
A ...-- American

Indian

not
spec.

Ko. not ;only listening speai:ing
spec., comprehension ability

'No. Po.0e

.1.?4 .1.0



B1 iiexican-American B1 I
B2 Puerto-_!..ican 32
33 Cuban

B4 Other Spanish-American
(slpecify)

B TOTAL No. of Spanish-
speaking Aericans

C

D

G
II

J

Portuguese-American
Franco-American
Chinese-American
Eskimo
::us sign

Other -

I TOTAL lumber of N-SIT target
students

3

C

D
F

G

.....
....

C'

C

5.3 Ethnic identity of English mother tongue students other than target
ponulationl if specifieds by number and per cent.

21 A rl al . . .
ao

",

II TOTAL number of EIIT students
other than target population

5.4 Students' native language or uother

from their dominant language.
(specify)

P91,141P1.t. Pj-geTPTIA
1-English
2- Spanish

. . .

tongue if DIFFE:.1272

PAtkie. J,P-APPP-E6

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language
of students in program

Nudber

Al

Cherokee
A3 Neresan
A4'-" Other (spec.)

Spanish SfIr
C Portuguese

French
F Chinese
G Eskimo

.lussian

Other (spec.,_

English
American

Indian
Navajo

Per Cent

Number of ifonolingun Number of students Bilingual
Students to any extent

No. ,';,1 not ; only listening speaking

spec., comprehension 'ability
. 'No. % To. ro

not
spec.

I

18 9 Se /0 0 0

asp .1.104) P
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5.6 ..:.ecruitment of Students: 5.6 a
0 - not specified
1 - English Mother Tongue and Non English Uother Tongue

Students are required to participate in the bilingual program

2 Only N-LIIT are requi,-ed to take program, Irr's participation

is voluntary

(Zr:
Both aStudents

selected atcoriing to some
au End ii-za partipipation

5.7 Proportion of r .om -pupils in project area: see Chart C

n.sr not specified on the chart

5.8 Community Characteristics (mark ally that alp-ply)
(% if' more than one category, indicate perbent for each)

inner city-ghetto,barrio
major city

of project (in addition to
language
5.7

b.Q
small city, town or svburb

4 rural, farm
5 other .(specify)

reservation

5.9 A. Socio-economic status of N-ENT participating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n.s....not specified

5.10 Socio- econonornic status of EMT participating students

(indicate specific percent of low SES on the blank)
n.a. -not applicable (no EMT)
00 -.ot specified

5.11 Proportion of migrant students in project
(Indicate specific ,pezlent)

n.s.-not specified

6.0 SOCIOLINGUISTIC SU2VBY

6.1 Project states that a sociolinguistic survey:
I for II for

:::r grou-o

loo

, v,
I .4 crofp

s made wo'
mill be made

0 not mentioned

5.8

5.9 A. _..4.V5
5P 0

5.10

esf; mat

6.1 r
II Pper.37

6.2 If a sociolinguistic survey was or will be made, 6.2 I

mark all groups included: 11
I N-EMT II /Id

parents
2 children
3 teachers
9cammunity
others

(specify)

%I/7'6.3 Language do finance of N-2:MT groups (chec:: A'arents, D.. children, C., teachers;

will be determined by the extent each language is used in different domains
through various means of communication.
e.g. specify extent descriptively: never, sometimes always 6.3 A

Da IAINS:

1 Home
2 Church

USE NON-ENGLISH LANG. USE ENGLISH

"71.ppipilr'..1T.IIIT' LISTENI17G SPE QUM 2ADING II:IT:LTGi



5.8 Community Characteristics (mar:: ally that aYoly)
(10 if more than one category, indicate per-cent for each)

inner city-ghetto,barrio %
major city
small city, town or suburb

4 rural, farm
5 other (specify)

reservation

5.9 A. Socio-economic status of A-ENT participating students
(indicate specific percent of low S]:(3)

B. Average family income, if :Lentioned
n.s. __not specified

5.10 Socio-econonomic status of IT participating students
(indicate specific percent of low SES on the blank)
n.a, - not applicable (no 'la)
0, no specified

5.11 Proportion of mirant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC STIVEY

6.1 Project states that a sociolinguistic survey:
I for II for

;coup group
s made 1.0°'

will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be nade,
mark all groups included:

I N-EMT II
1 parents

2 children
3 teachers

qcommunity
others

(specify)

..... -
too°

5.11 .,5"

5.1 I

6.2 I Li

6.3 Language dominance of N-1:IIT groups (chec:: A2frarents, J. ldren, C, teachers;

will be determined by the extent each language is used in different domains
through va...'iOus mans of communication.
e.g. specify extent descriptively: never, sometimes, always 1 A 1./

B le/

DaIAINS:
1 Nome
2 Church
3 School
4 tior:i,
5 Socializing
6 Neighborhood

7 filxa-TV-radio.._._

iih.gazines ne*
9 Others

USE NON-ENGLISH LANG. USE 211GLISE

LISTENING SPELNING

20INGIITZTIN1

LISTENING' SPEAKING 17ADING 11...:ITLIG
.1

. .. . .. . . , .... . ............-,--...

-------

(specify) 0 wen cLi 15

..... .
.. , ....

-4-

nok- apt.cicikci
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6.4 If not included in survey; how was student's language dominance 6.4 I

determined? II 414-I II

.11-EMT .ZILT

inferred by use of surname
(2-established by formal testing of students
3-assessed by informal means (specify how) _
4-not mewdened how lan:;ua:e domivance was

6.5 Sociolinguisti9 Survey includes: (check all that apply)

An analysis to determine if an interlanguage exists

in the community, (e.g.; a mixture of two languages

which serves as a single system of communication for

a group of people).

1-yes
0-no

6.5_11

sw:vo: includes itol_s covering:

6.6 11-RiT parents' attitudes toward maintenance of child's 6.6_ 0
N-EliT in particular domains of use or complete shift

to English

1-yes
0-no

6.7 EnT parents' attitudes toward their children's learning 6.7____Cl_

of the N-E2IT language

1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8

$.

ey are learning and the speakers of that language

yes
-no

6.9 If not included in survey how were parental and/or 6.9_ a
comunity, attitudes toward N-3111 maintenance

determined?
1-will not be assessed
2-will be assessed, metliod not specified
3-has been or will be assessed by method-'other than

sociolinguistic survey (specify how)

6.10 ter sociolinguistic survey is made, how does it influence 6.10 1

program? (specify) (e.g. transfer or maintenance instructional

0 4t.0 1 S etcANYN tn wNrniprograms)
0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by mr-aber in each category:

(indicate non-English language in each box)

1.___Language dominance not specified
Mother tongue not specified
not specified whether monolingual or bilingual,

B-Bilingual
I II E Dom. I"

NEMT Uz !N= I

(if any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.1 No.
I n
I B .1.4

4t.



Ica serves as a sine e L3s of cc=un:_cutic... i cam'

a group of people).
1-yes
0-no

s=c: includes itc.s covering:

6.6 D-MiT parents' attitudes toward maintenance of child's
N -BIT in particular domains of use or complete shift
to English

1-yes'
0-no

6.7 EaT parents' attitudes toward their children's learning
of the N-- IT language

1-yes
0-no

6.8 Children's own attitudes regarding the second language
ey are learning and the speakers of that language

0-- es
j
no

6.9 If not included in survey how were parental and/or
community attitudes toward N -1iT maintenance

determined?
1-will not be assessed
2-will be assesseds method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.10 ter sociolinguistic survey is made, how does it influence
program? (specifY) (e.g. transfer or maintenance instructional
programs)

0-not mentioned C144-6%1"S 6114:. PICLY"" """""
7.0 STAFF SELECTION

6.10

7.1 Linguistic background of project teachers, by nuaber in each category:
(indicate non-English language in each bca)

1. _Language dominance not specified (if any information is not

-..._flbther tongue not specified specified, cross out that

. not specified whether monolingual or bilingual

A-Wpnolingual B -Bilingual
U E Dom.
NEMT N= ' N=

,E Dom
EMT
E Dom

N= . N=
....

1NEmT N= N=

A Total Number B Total Number
Nonolingual Bilingual

Total Humber
of Teachers

N

heading and complete the
rest of the chart)

7.1 No. '''

11.I

I B .1.4
II A
II B
II1 A

111 B

A 0
6;B a°

N

Cf%3.2-33



7.2 Linguistic background of _project aides
(indicate non-English language in each

1. _Language dominance not specified
2. __pother tongue not specified

Not specified whether monolingual

I N-E Dom
N-MT

II E Dom
EMT

II E Dom
1 N -iiiT

A Monolingual

page 6

or paraprofessionals, by number:
box)

(If any information is not

specified, cross out that
or bilingual heading and complete the

rest of the chart)
B Bilingual

6

7.2 No. %
I A
I B

II A
II B
II A
II1B

A
a.

1

B
N at.

N Total Number
A Total Number B Total Number of aides or
Monolingual Bilingual paraprofessionals

0 --IL. --------

7.3 Language(s) used by bilingual program toaeacrs:
(Hark all that apply)

010

1-Bilingual teachers teach in only one language

la-Bilingual teachers mho teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)ueed by teachers not specified

-n:o;re.n aides or narap-.2ofccsionals. 7.4e ;CZ7.4 Lan
Mark all that apply

u ed b bilin

1-Bilingual aides instruct in only one language
la-Bilingual aides who'instruot in only one language teach in

their dominant language, whether or not it is their native language.,
eilinguar=a6F-Who instruct in only one lang. tccch in their native lang.:
lb-only if native language is -lso their dcninarit 1.:i; u-ge

1c-v,n if nntive language is not their dominant language
1-0 not specified

OBilingual aides instruct in both their native and second languages
regardless of which is their dominant language.

0-language(s) used by bilingual 2arc aLclos not ol,coified

7.5 Cultural affiliation of teacher- aide ra ect di ecto and evaluato
number and hark all that apply Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Prof. Director Avaluator(s)No.

Pp23
Oa



II E Dom

II E Dori

1 N-1743

A Total Number B Total Number
Monolingu21 Bilingual

7.3 Language (s) used by bilingual prograa
(Nark all that apply)

N Total Number
of aides or
paraprofessionals

1-Bilingual teachers teach in only one language

II A
II B
II A
II1B

1 A

B
N

7.3

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan: used bilin x.,..o7=11 or carewofcssionals' 7.4 111:Z

(iink all that apply

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
eilingual7=Who instruct in only one 1,mg. teach in their native Lang.:
lb-only if native 1Lnguago is _.Iwo their dcnir..7.nt 1"ngu-za

1c-,Ar,r. if native language is not their dominant language
1-0 not specified

GBilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

Pp236.
404).

0-language(s) used by bilingual Ire or?ccified

7.5 Cultural affiliation of teacher- aide ect director and evaluators b
number and percent Nark all that apply Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evalnator(s)No,

Sfa ;tik Awl .Lpo sran. 4 on

gga

6116

0-not specified

Pe s1-33

C

AiNalo 10 0,
_462_

001111011.

01= 111



7.6 Selection of N-Eli. T...teachers frog local comunik page 7
0-not specified 7.6 No.

Number of N-211T program teachers from local comunity 4_
and i D V of total W-EilT teachers.

7.7 Number and Proportion of teachers and aides of sane

cultural beclwound students:.

indicate specific percent on the blani:, or

if specified descriptively,
1-few
2- some

3-many
4-most
5-more than half
0-not specified

A=
B=

teachers

aides

7.8- Teacher Ilualificaguns - Training
I (indicate number of teachers with

n. s. -qualifications not sp cif ied

0-previous courses not specified

1. _teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

,which (s)he will instruct

2._v!:teacher must meet a specified level of commundcative competence in
the non-English language determined by a structured intervielf/f14ency

__previous teaching through N-afT (in country where it is a nativeinative-

language, in Peace Corp's)
lie

__previous teaching in local aree/live in the co:rmnity 2etence
Q

5.. le courses in N-RIT language structure and usage,/ linguistics or FL trainin

6......__courses in N-E literatury or, literacy in Spanish

7. :gust be bilingual
8..._gry previous education through h-Zirr/content of courses learned through

_courses in teaching ESL/audio lingual approach -a a
lo. __courses in meihods of teaching N-EUT language/language develo2:Tent

11.____courses in methods of teaching content (e.g. math)in

12.____certification in ESL/or experience teaching 2SL

13. certification in teaching N -UT

14. cross cultural courses

15.. courses in the cultural heritage, values, deep culture of N-7.,tiT or

16......._other qualifications, specify. , travel

AD - nci crs+c" e ,fi d rt K , chearfta farsonalh

7.7

B

Lab.

1o. Cro

_1, LAD
. Lao

and erporience prior tio -pro i ect
no . t s

each qualification, 'X ..6,21 sr 1312:___
if given) it sr .so a 1 a, 7i

st hi. sect-to.% pra-ps.. i-iPh r &hi idirch on% inyovtrls
s.

8.0 STAFF DEVUOPLIENT Corn inn.* tttyle.t14 +0 pPoit.14.

0-No staff training mentioned
proiect is offering. training. for teachers A. For B. For Para-

n5,
B la 3 -

. . - _ .

and Jor ca p
(mark. all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language
2-The teaching of English as a second language_
3-1: as their second language

4 -1T teaching of X as a second language
5-iiethods of teaching other academic subjects
6-licthods of teaching other academic subjects

in X language

professionals



D = aities 3-gany

4-most
5-more than half
0-not specified

7.6 Teac'fier Qualifications - Training and eglierience prior projcct
no.'s

(Indicate number of teachers with each qualification/7
if given)

/l I
n.s.-gualifications not spcified

r; AO) 7a a
0-previous courses not specified

1. ._teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non -English language through

er 5

which (s)he will instruct

I
2.A/teacher must meet a specified level of communicative competence in

the non-English language deterained by a structured intervielifli5native-ency

3.__previous teaching through IT-31T (in country where it is a native i12

language, in Peace Corps)
i4.____previous teaching in local area/live in the caLligaity pe =e

5.1g/courses in E-PliT language structure and usage/ lingu4stics or FL trainin

6..g_courses in N -E literature' or: litaLcy in Sw_nish

7. :lust be -bilingual
8. any previous education through 1!-ELiT/content of courses learned through

9._____courses in teaching ESL/audio lingual approae.
10...g..courses in methods of teaching language/language develo=ent

11. in methods of teaching content (e.g. math)in N-ZiT

12._____ certification in ESL/or experience teaching 2SL

13. certification in teaching N-211T

14.`""Teross cultural courses
15.:11"courses in the cultural heritage, values, deep culture of M-EaT or

ap - blgict-Vfo. n e d r , Chearfmil 4441*. personaliti16. other qualifications, specify

8.0 STAFF DEMOPFIIIT C ow+, ++ twItsn4 pPot f
A hi se a% p Y" 411 06 W11 0 h P-0? Cad% h CA% Ar cob% tryo I S:

v . A n
B rt .5.

0-No staff training mentioned
8.1 The project is offering traininEfor teachers i-L. For 3. For Para-

and for -oarep_rofessionals in the aggeas: Teachers professionals
(raa.rk. all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language_ ...

2-The teaching of English as a second language__
3.4c. as their second language

4-The teaching of X as a second language____,
52giethods of teaching other academic subjects
6-liethods of teaching other academic subjects
in X language

I 22J4244,7feV?, lb
3.2 Stated goals of teacher training are: 8.2 II /413 iffio Students

J-t-g I N-EMT II Eyg
Understanding of socio-cultural value - and practices (3:1:

Cross-cultural training
...._

ensitivity to ethnocentricism and linguistic snobbery
iwareness cri the social-emotional development of
Strategies for accomodating the different learning
styles of

@
Strategies for cognitive development of
Strategies for reinforcing the self - esteem of
Methods of cross-cultural teaching or teaching the
icultural component
Formulation of pupil performance objectives
Methods of evaluation of pupil performance objectives

List specific courses if given (or Xerox and attach)

.
II... 1111.0.11.



Teachers in the Elementary Bilingual Program will have a

certified Elementary certificate with as much training in

Bilingual Education as possible. The teachers will have the.

following responsibilities:

1. Will be responsible for all instruction in the

Bilingual classrooms so as to meet objectives of the

proposal. ..0

2. Will participate in the planning of the wrograll..

3. Will evaluate the program plan and revise it when

necessary in order to fulfill the program objectives and

and student objectives.

4. Will participate in in-service training throughout

the school year.

Teacher Aides must be Bilingual and be a high school graduate

or passed the GED examination. The duties of the teacher aides

are as follows:

1. Keeping records

A. Lunch, club, attendance, grade, health

2. Preparing classroom materials

A. Typing and ditto

B. Transparencies

3. Filing and cataloging

4. Operating audio-visual equipment



S. Setting up bulletin.boards

6. Distributing and receiving materials

7. Assisting with some instructional activities

8. Enriching, telling or reading stories; accompanying

children on field trips, assisting with 'music or art.

9. Working with sub-groups or individuals

10. Preparing classroom for next day

11. Supervising assignments.previously explained by

the teacher.

12. Reinforcing reading skills previously taught.by

the teacher.

13. Checking books in and out; taking class to library

14. Assisting students who have been absent

15. Marking papers and simple objective-type tests

16. Leader of one magic circle in the Human

Development PrograM.

17. Listening to students; do "Show and Tell" stories;

just listening with interest and concern

18. Helping students with personal problems or pupil-to-

pupil problems.



19. Helping students find information, or helping

with special' assignments

20. Providing a link between teacher and home

21. Encouraging parents to support students concerning

attendance, homework

22. Accompanying children home when ill.

23. Welcoming parents to school or school functions

21. Assisting with all other duties as assigned by the

teacher and/or the principal.

Spanish Resource Specialist One of our bilingual teachers

Mrs. Olivia Pinchiera, who is considered an expert:in the

Spanish language area was also given the title of Spanish

Resource Specialist. Her duties other than those of a

classroom teacher will include:

1. Provide assistance in the Spanish techniques

and methodology of instruction.

2. Provide expertise in the translation of suitable

and adoptable materials.

3. Assist in coordinating instructional guides.

-50-



page 8
8.'3 Methods bf Teacher Training: (Mark all that apply) 8.3 1,20, 5-; 9

courses
2-experiential, teaching supervised by nasterrteacher

orkshops where teachers offer suggestions to each other
se of video-tapes of teachersfor feedbac:: on how they are doing

5 cross-cultural sensitivity training, t-groups
-interaction analysis (e.g. Flanders system)
-other (specify)

4/fIlluvarcriEsIsa4166

8. Project provides released time to teachers andparaproffesion- 8.4 .t4 vtsi tatio 0)5 io bi"3"I Prtiectz in Meltic° ...

als for joint lesson_plannin2,: 1-yes 0- not mentioned

78.5 Prolect pr ovides for paraprofessionals to receive course credit 8.5
toward eventual certification: 1-yes 0-not mentioned

eCag How? specify aides mart. 0.1(0Ag.4 tsjeg,t1AtikV3 4?..... 4t
r 4o.kt cotteAt cioasses

8.6 Paraerofessional's role: 8.E I Q/ 3
)

41

lAs *sac,
New Ante

1-teaching whole class
2-teaching small groups
3-tutoring individually

4-clerical
'7 41- (-5-contributing to bi:ultural component

how?
6-liaison with parents

8.7 IrAlWinDXRTojebt te12112X,g__KUSTAWST2SAL9WL1P-145.givm_W 8.7
(mark all that apply) A for teachers B for aides
ilo:. specified

(9University faculty
2-project's Master Teachers
3-project's teachers

4-other (specify) , day Works la Amman bevfcopeni. (Polnywres)
a day sevn.mar is to;notai scuaittna wallows , Aibt.444artrtt

8.8 Number and Proportion of personnelgiying_ teacher training' whO 8.8
itzt:

1-bilingual
2-bi(ultural

rr (specify background)

8.3 Training is ,nrovided:

vring a summer session
uring the academic year

-other (specify)

8.10 Fz :tent of training:

A 1-approximately equivalent to a
colleg3 course

2-more than one course
3-less than one course
4-other (specify)

8.11 limber and Pr°portion of
or:

0-not specified
1 -100%

2-more than 75%

3- 50 -74;
4-25-50%
5-1-24%

B (indicate
5 tg.41.2.°14
6

7

Cpyg -50

8.9 110?

8'10no. of hours)
Jeekly 6
monthly 7 7
bi-monthly

....1tPg91LNAPPARLIKAining.:
if specified descriptively, indicate:
6-most
7-many

8-few
9-other (specify)

no. %

8.11 16 0



als fof ioint lesson olannina; 1-yes 0- not mentioned

78.5 Project ,r,ovides for paraprofessionals to receive course credit 8.5 .._ I

toward eventual certification: 1-yes U -not mentioned

2P How? Tspecify) Ade.s toe_as
44111(4L cotteAt. cAasses

8.6 Para,Professiondi's role: 8.6 _14 3 4
)

1-teaching whole class
2-teaching small groups
3-tutoring individually

4-clerical '1 A- (5-contributing to bi:ultural component ,,AL

how ? 'SES07_%g__Ip.1:)-4.._..
6-liaison with parents

8.7 INBAWmg-for Driplect "kfichRILAIldDAXAPIP,2PAIODAlgi§ 4:13TELIV 8.7 A...-145
(Imels all that apply) A for teachers B for aides 8-1--_.

r 43-50

d5not specified

University faculty
2-project's Master Teachers
3-project's teachers

4-other (specify) day tANACION4L.16
& clay sevn.attr in tonoug

8.8 Number and Proportion of'personnel
are:

1-bilingual
2- bicultural

is 'provided:

.3-N-EHT (specifylmecground)

1)ring-a summer session

wring the academic year
-other (specify)

8.10 Extent of training:

A1-approximately equivalent to a
colleg3 course

2-more than one course
3-less than one course

4-other (specify)

63)

1.41-"Than To4v4295inersi- C Pedomets) ReorPot-i(OhSUStat

teacher trainine who 8.81na 120%

4ViwenUt 110044440nekt

Z-t12 -4-tra

3112 -1-00

no. of hours)
Jeelly
monthly
bi-monthly

B (indicate

6
5 !Ifi.M*

8.11 Lumber and PrO292-14.2Lofteacipers...;attendingtraining:
or: if specified descriptively, indicate:

6 -most

7-many
8-few
9-other (specify)

0-not specified

1 -100%

2-more than 75%

3-50-74%
4-25-5%
5-1-24%

TEACHEHS' ATTITUDES00i
9.1 Teachers'attitudes are assessed: (Mark all that apply)

not mentioned
to N-ZIT language or dialect

N-EMT students - expectations of achieveaent
N-EHT culture

4i13af

r

6-af

for to participation in bilingual )roject
ter project training
ter participation for a period of tiAe in project

7-through a questionnaire
8-other (specify) t Strl Op I )

8.9 i_t_g

8.10i5

6

7___7

no.

8.11 /DO

9.1 3 Li



. -
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talents by developing language skills necessary for reading.

A developmental
language program is the first goal. We will

s.ek to do this by developing communication
skills in the Span-

ish language.
Scholastic skills are

dependent on the development

of communication skills. The first aim of the program will be

the development of language arts stemming from the child's lang-

Uage by providing him with experiences and activities that en-

courage language. The reading program
will be an outgrowth of

these experiences
in the child's own language. This can be

--- termed a natural environment because it is what is natural to

the child.

-The second goal will be the development of an intellectual

base. This will be accompllshed by sequential development:

1) identifying and labeling objects; 2) providing experiences

to describe; 3) forming ab.1-ract associations.
The third goal

will be the development of positive attitudes toward school

and an awareness that learning is a pleasurable activity tia be

enjoyed by all and not just by a select few.

= As the first three areas are developed, reading,
writing, and

arithmetic will take-place in their proper perspective. These

r-cannot begin to develop until the language skills, the intellectual.

=
base and positive

attitudes have been established.

2 tat:aw 1-$

.
Teachers will be selected for their sympathy for and under-

: -standing of the particular problems of our Spanish-speaking

, students; their identification with the target areas; their

knowledge of and facility with the Spanish language; their

knowledge of and training in early childhood education; and their

understanding of and acceptance of the philosophy and goals of

the bilingual program. Thescreening, selection, and training

of theseteachers will be the major first year objective.

3. "..Psraprofessiowla
8*.5

:Paraprofessionals for this program will be from the Career

:Opportunities Program-
which will, by the terms of the COP grant,

;include residents of the Model Cities Area, the areas where the

:bilingual education program will be located. These instructional

!paraprofessionals
"will'be trained by the College of Santa Fe in

:Early Childhood Education, Spanish, and Bilingual Education.

:An additional
advantage will also be the fact that these para-

professionals will be Working in schools in their home area so

;.there should be a strong, positive identification between child

and paraprofessional,
home and school, and parent and paraprofes-

sional.

4. Parents

Parents will be involved in determining overall program direction*

by their
representations on the Policy Advisory Committee. Indiv-
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10.0 STAFF PATTERNS

10.1 Staff_zatterns: (mark all that apply)1
jaznot specified
Cliteam teaching
iaNcluster teaching
3 shared resource teacher

4-other (specify)

10.3 Average, number of pupils .per class:
0-not specified

Staff:

b.2ingual teacher
2-ESL teacher
`-bilingual coordinator
4 aides or paraprofessionals
-consultant psychotherapist
or guidance counselor

.

6-other (specify)

pale 9

10.4 Average nmber of aides or paraprofwionalsper
0-not specified

10.5 Av.erAg.Q-12.gabez.,,21_11,1,74-iripc: jar. pnra
uofessionals) pep ass:

0-not specified

10.6 111q9.5..PIP449..t4).

4.111:AYPR:
individually
in aaall groups

0-not specified

revs

_pupas hay.namost difficulty inlearning

by:(5)teacher
-special remedial teacher

4'

araprofessional
arent tutor

7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.3 CsexA-(:

10.4
.

10.6 s s 4;

11.0 INSLIUCTIONAL COUPONENT - DIEATION :4 ND ZZTEUT OF BILINGUAL CatTONENT

11.1 Duration of Bilingual Education (policy)

Nn41r langusge_will_be maintained injprograg: .12 Dog 43 DOti E bon
(mark all that app10--- NEM EMT MIST
0-not specified hou long
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special ...010' b.
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient Lbglish to
permit learning of academic content at an
acceptable level in English

11.2 'Jou. many...yearA cloes_22.-oject state, is optipal. for, instruction

for Ir411.11T .group through IT-ElIT lanzukr..e. to, continue?

0-not mentioned
if for a particular number of years
1 2 3 4 5 6 7 8 9 10 11 e) 13 T11(4064.4)%

(if specified in terms of a condition, please state it
e.g. if a child begins learning in and English in Pre-K;
N -1IT instruction should continue through high-school")

a=

b



i.vp-2.1-2.E.9 rittioer of n12?..1.s leer cic,ss
0-not specified.

10.4 Averae number of aides or Draprofessionals_Rprclass:
0-not specified

10.5 Avrag.Q.1114,110..eZaLlt-r4LIZAIE.bilingliaLaides ,a ra

fe ss onalp ) peg clas:

0-not specified

12.shaving_post difficulty in learning

by:Oteacher
-special remedial teacher
araprofessional
anent tutor

7-older student tutor
8-peer tutor
9-not specified
10-no special hslp given

10.6 2.PPj-414E1e.to....P.ID

is given:

individually
2 in small groups
0-not specified

()exit,

rfq5

IL. C5e.cir(»

10.4

10.5

10.6

11.0 INSTOCTIONAL COIXONMIT - DUATION =TENT OF BILINGUAL COITONENT

11.1 Duration of Bilingual Education (policy) I II

1.7.41T language will be maintained in

(mark all that app10---
0-not specified how long
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

.iff; 1)01i

NEkE

II

DOti 2 bus
Eur ;MIT

1.0".

e.e
. .

11.1 I
I' ,Sjk

-

11.2 How m_any_years does...2roj_ect 0-3tiraal. for ins t2.-uction 11.2
for group. through 11.-741T 1p.nguage. to continue?

0-not mentioned
if for a particular number of years:
1 2 3 4 5 6 7 8 9 10 11 0 ri,r0.4.ak ty 6""
(if specified in terms of a condition) please state it -

e.g. "if a child begins learning in ii-Dd and English in Pre-K,
N.-11T instruction should continue through high-school")

-a =
-

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 SeconEllan-Puage learning is introducea in which grade: 11.3
code: 0= N.A. no wi

13= 14:
for each group N.A. Pre-N K 1 2 3 4 ; 6- 7 8 9 10 11 12
I 1!...E Dah
II E DOLL re

II .3 Dovinna ,
..- .. .. .44- .



11.4, De cArFellt Irai:t.911..t.o. a f.31:t3-kr...e. P.±.1j-PLusil
??=0E2PJAat:q1P. P1f0-9?-,k0 (iP4j-9Kie grade)

00 0 not grades

code: (if no EHT).cpccified 1..3 4-6 7-9 10-12 13-- college
I ! ?On

II
0.

-

..

page 10

. 14 Voc.

training

-Jr.D011/NIUEP.,.

code: 13=College or University (Other professional training) 11.4
14.Federal, State, or Private Vocational Job training

11.5 Pkgend langua ge learning. for English dominant students kg 11.5 In 4

PP9i9PAeil through grade:
00 if 0 not grades

code: no Fla specified 1 2 3 4 5 6 7$ 9 10 11 12

II ZIT 4.

N-klliT/E Dom - . a

11.6 ;earning...in their native lanome_for_Non-English dominant
students is zrojected_throuNh grad

0=not specified/Grade 1 2 3 4 5 67 8 S 10 11 12

11.6

11.7 The amount of instructional time in and through their native language
per day for N-EliT students who are N-E dominant is:

code: 0=not specified DIPLIath s = science ss = social studies wee 00014
40;60444114 1P

11.7
iiin. per day

of instruction

UrDIAglIT
Pro E _

11.8 11.9

Total Ian. per Subjects taught % of time per day of

day of any --in native. lang. inetinotia
jaltructisa_ t14-012,0.11 11.4111 .

_. -_ _-_,
.

, Pre r_____i_____________.
.... ____

.. 6.7o_ vi..mih,..4.1)...._n.. 5., . _.... h k n4.. 4 rt.5 . -... --k% X.9. VD.--
4 (5"

4

ee234
.

Pe%

5.

6

7
I e
o

! ,
,

10;
i :10 iI

11 X1
.

12 12 see XeroY11.10 The amount of instructional time in and through their native language
for N- 1T students who are English dominant is: dditss%.* A

code: 0 = not specified N.A. = not applicable, no N-EET, E dom students

11.10
Ian. per day
of instruction

11-Zi
Prel; ,

2 D
1 I .

4

11.11 11.12
Total iiin. per Subjects taught % of time per day of

day of any in native lang. instruction

1''

through N:-.4.1.11 2ine..txuct4i.oxi.

I,
Pre K

:

A s . ... . els.
4LAI

0 .6: ART 5
1

1. (5-0 cv
i'

4 :

...... ; g .,s-o. .......
1.3

5 t , r 5
6

. i
1 6

7 " , :

,
,- ,

: 7. .,
.

,



11.5 Aps.91141.aPL1129.1,..e dominant students is, 11.5 I

projected tkr9341. EYPSIP1
00 if 0 not grades

code: no ELT specified 1 2 3 4 5 6 7 8 9 10 11 12

II MIT 6.0

14 N-IlliT/E Dom

11.6 Lparning in their native lange ,for Non-.4-iglish dopinant 11.6

students is jected.throurh grad

C=not specified/Grade 1 2 3 4 5 6 7 8 c; 10 11 12

11.7 The amount of instructional time in and through their native language
per day for N-EIIT students who are N-E dominant is

code: C=not specified rFnath s = science ss = social studies re* amel;#
stack eil

11.7 11.8 11.9

fin. per day Total Min. per Subjects taught % of time per day of

Xjargpgli *A-Kitz. jaatructjai

insructicra -of instruction day of any in native lang,. t

r eP
r Etrrt ugh -.

Pre
T

..mi 5 k. a a.$ . r.ks . .179. .

I-

4

Pea34
7..

efolk 9.

101.

11

12 12 see_ XeroY11.10 The amount of instructional time in and through their native language
for N1- -SIT students who are English dominant is: smo4

.___..__J_.._.___ ,

6
7

I a

code: 0 = not specified N.A. = not applicable, no V-EiiT, E doi students

11.10 11.11 11.12

ian. per day Total Ian. per Subjects taught % of time per day of

of instruction day of any in native lang. instruction

:thrszlz13.11.-Zial... . ......,ino_trActi.oxi. , through N-41.71
PreK

1-1
Pre K .f

2
.. . , . _ 1 km o .6: : 48115_ . .... .. ',. 1. . ,. . (O. ..6-o . ,..... , .

. -4SA f e. 4 . .L./IN.0.. ker.$ 2 (.5-0. lb

3 . . , ...... ,.-.. .. , ... 4..,.....v,.. ..*.4e,e. .............. ...1,

5 1.. 1. , i-
6 I 6

8
0 i
i
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12



FIRST REPORT

SANTA FE PUBLIC SCHOOLS

1970-1971

Introduction

This audit report is based upon two site visitations conducted on

October 12th-13th, 1970, and February 4th, 1971, and review of a report

submitted by the project evaluator, Dr. Mari-Luci Ulibarri, in October.

The report is divided into four major divisions: instructional program,

staff development, community involvement, and evaluation, with findings and

recommendations presented for each division. A summary statement is

presented at the end of the report.

INSTRUCTIONAL PROGRAM

Findings. On both visits it was found that 152-202 of the instructional

program was in the Spanish language. But, the staff interviewed expressed

that they were raising the Spanish language level with expectations of

reaching a 50% English-50% Spanish division by year's end.

It was found that continuity was ladking in method being used

in the experimental classrooms. Traditional word recognition, phonics, and

the Van Allen approaches were being used in teaching reading in both English

and Spanish. In general, the reading and language arts components of the

program are presented in English and Spanish. All other subject matter is

generally presented in English with Spanish used for clarification or

reinforcement.
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11.13 1-4yari4k..islone-may - only non-English 1;other Tongue 11.13
students (including N-ELIT-51glish dominant). Foglfsh
ilother tongue students do not receive instruction in
a second language

0-no Ehglish ilother tongue students
2- 2 way - FA2T learn the second language

11.14 The amount of instructional time in and trough their second language
for pupils who are native speakers of English is:

code: 0 = not specified N.A. = not applicable, no English HT students

11.14' 11.15 11.16
ilin. per day Total min. per Subjects taught % of tine per day
of instruction day of any in second lang. of instruction

:bliroalhN.-4iT...........4PP4729bion....,. ,.......... VIK0WAA-441'..,
PreK Pre X

67)4.).
. . ._ NS. : . . t o./. .... . ., . . .. ... . . . .., 4......cie . "fry-. s., . i 2. C51).2

) ,3. , .. , , . .

; .;4
,

4
5

!

6
.

i

5
6

, ,

, .... ,,..

8

10

11

12 t..,....__........ ......

... ......

10

11.17 Vixed orsepArEktelanKuaggusageht.tep..clkgr.and/or..aide
in the classroom (mar:: all that apply)

0-not specified

anguages are never mixed by either the teacher, aide or the
upil in any one class period; only one language is used.
he second language is used exclusively by the teacherlaide

and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
may use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for pupils.

8-other (summarize)

, .....
a'

11.17 A 40'4

12.0 EETHODS OF SECOND LANGUAGE TEACHING

(hale: all that apply; some projects may use a combination
of methods)

App4prjingupg habit skills or behavioral approa ch. Einphasis
on communication. Includes contrastive analysis of sounds
units in botl f I

12.0 624..



idn. per day Total min. per Subjects taught ;"., of tine ;per day

of instruction day of any in second lang. of instruction
thronh N-LiT instruction thrquk4A.-Alg.......

Pre,. :Pre X

2
... N.S. . (60.4 ) ii-Lrvg, Arfs,. ..... _ 1 ...... N.570
1--- 4. ....

1

. . .- N S. . . ,' . . IV . .. . . ... .... . . , * 41, kfilt I i2 01).
3 ' , 3. ,.

4 ;4
5 . 5
6 .

, HA
7 I

.

$7.
8 .,. $ .,.. ..

c c ...
10

"1
,10.
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11.17 lamed DYAPPPYPAEL.142W-14.40.11IPPP.911ET 41,4/V -441P. 11.17 2
in the classroom (marl: all that apply)

0-not specified
ges are neVel(1.1;Tb7;Ithet the teacher, aide or the

upil in any one class period; only one language is used.
he second language is used exclusively by the teacherlaide

and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language,

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for 11arr pupils.

8-other (surriArize)

12.0 hETHODS OF SECOND LANGUAGE TEACHING

(ilaf.: all that apply; some projects nay use a combination
of methods)

Audo-lingual, habit shills or behavioral approach. Epphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/Or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
sequence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2-TiMsforfaan4rqAZOJPP.P2PYPach.
Acquiring an understanding of the structural p. terns )r

gramuatical rules of a language.

12.0 / 02.P.
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Evaluation Procedures

al:3 4,

We will state each objective andthen explain how we

attempted to meet each one.

Objective 1

To design an instructional program suited to the

particular needs of our culturally and linguistically

different student.

Our teachers worked with different materials using different

methods and approaches to determine what was best suited for

our children. They in turn developed some instructional

guides for the first grade level to be used during the

1971-72 academic year and future years. Hopefully these

guides will prove successful with minimum modification.

Objective 2

To assist our children to understand the history and

culture of all ethnic groups represented in the community.

This objective was approached in two different ways. Our

classroom discussions brought in the history and culture of

the Spanish-American, the Anglo-American and the Indian-American

in a very elementary manner. These discussions were then

supplemented by films and fieldtrips to museums, Indian Villages and

community areas. Reeource people in the community were also asked

to make different prsentations to our children.
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Objective 3

To develop pre-service and in-service training

of teachers and teacher-aides.

We attempted to meet this objective.through conferences,

workshops, weekly meetings, school visitations and discussions

with other bilingual teachers, and through the use of our

audio-visual eqlfpment.

ObjectiVe 4

To develop cultural awareness and use community members

as resource people.

This objective was approached in the same manner which has

been di§cussed in objective number two above.

Objective 5

To decrease the number of potential drop-outs.

We feel that children with a good self-image are less

likely to become dropouts. We attempted to instill in our

students a positive self-concept through the use of our

Human Development Program. Each child was reached through

a language which was meaningful to him and in which he was

not-threatened. We felt this would be a motivating factor

and interest-arousing method to accomplish the objective

above. It is not possible to determine any measure of

success until future years.



Addendum VIII

Objective 6

To help students learn subject matter and communicative

skills in their native language and a second language.

Subject mattr,attas were presented in two languages.

Through the LEIR (Language Experiences in Reading) program,

and the PLDK (Peabody Language Development Kit) we attempt

to develop all communicative skills by using the childs own

experiences and giving him an opportunity to express himself

in two languages.

Objective 7

To develop a positive self-image by learning about

their culture.
0

Through the use of the Human Development Program we attempt

to instill a positive self-image in our students. By exposure

to different cultural aspects, our children were able to-

identify with others as well as with different aspects within

their culture.

Objective 8

-To help students gain a deeper understanding of knowledge

and concepts in English by having the opportunity to

hear instruction presented in their native tongue.

We attempted to reach our students in a language which

was meaningful to him. Our interest was mainly that of

conceptual acquisition and devciopment. Once the concept

had been acquired and developed the transfer from one

language to another would be simple. By presenting

-SS-

i



- Addendum VIII

instruction in the language the child understood, we felt

that we were meeting this objective.

Objective 9

To prevent education retardation and develop tools

for conceptual growth.

The methods presented in the previous objective were also

the means by which this objective was approached.

Objective 10

To help students gain a greater knowledge of and acquire

more skills in the use of two languages.

The programs discussed in objective number six, the LEIR

and PLDK gave our students an opportunity to acquire and

develop skills in the use of two languages. They gained

knowledge from the teacher and teacher-aide as well as

from each other by peer modeling.

Objective 11

To:lelp students become truly bilingual and bicultural.

This objective could not possibly be achieved in a short

period of time. However, the use of two languages as the

medium for instruction, the exposure to different aspects

of culture, the fieldtrips, and the class discussions that

are held, are certainly a step by which this objective may he

accomplished.

-56-
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::7?
2g-i uctive -generative approach: through listening to communication,

erhaps or peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

Grammar - Translation Method

Formal study of rules of grammar and translation from first language
to second. EMphasis on reading in second language rather than using
it for oral communication.

13.0 DOMINANT AND SECOND LOGUAGE SKILLS SEQUENCE

AL 11* Language Skills Sequence

(*Audiolingual Method: listenings.speaking, reading and writing)
I II

Non Eng dom Eng dom
students students

A in dom B in A in dom B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 1B
IIB___1

13.1 Second language listening- speaking
shills are learned:

oncurrently with doninant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in doninant larcuage

3-a specified period of time after
listening-speaking skills in doninalt
languavA taught

13.2 All; sequence followed:

Listening-speaking proficiency
precedes introduction of reading

2- reading is taught concurrently

with listening-speaking skills
3-Learning to read overlaps learning

of listening-speaking shills
4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
etermined by:
easure of listening-speaking

proficiency

2-informal assessment by teacher

111

=111

13.2 IA: 1 .

lB

IIB 1

13.311t I p
J._

- NB se



to negative, declarative to interrogative) active to passive.

-Grammar - Translatiwl Nethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 mum AND SECOND LANGUAGE SKILLS SEQUENCE

AL-N* Language Skills Sequence
(*Audiolingual Method: listening,. speaking, reading and writing)

II

Non Eng dom
students

Ain dom Bin
lang

Eng dom
students

A in dom B in

second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking
shills are learned:
oncurrently with dminant lanjxace

listening-speaking shills
2-after a specified level of compe-

tency achieved in listening-speaking
skills in dominant lancuage

3-a specified period of time after
listening-speaking skills in donincnt
language taught

11.2 ALM sequence followed:
Listening-speaking proficiency
precedes introduction of reading

2-:Zeading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening-speaking shills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency

,.determined by:
Measure of listening-speaking
proficiency

2-informal assessment by teacher

13.4 Second language reading skills
e learned:

oncurrently with learning to read
in dominant language

2-after a specifiea Level of dominant
language reading competence
achievement -

3 -a specified period of time after

earning to read in dauinant language
(e.g. a specific grade)

4-before learning to read in dominant

-language

1111* ...m.o..

13.1 IB

w -

13.2

IIA
IIB I

13.3 Ik I POp-s "
_j_. cr,r

13 . /, IB.

I1B_L



13.5 Reading is introduced:
individually, when child is read

or at a specific time during grade:

h
2

3

page 13

Non Eng don
students

Eng don
RALadents

A B A. B

dozy second don second

lang lang lang lang

la a.. Aad,

13.6 7leading readiness is determined by:

st of reading readiness 13.61k...1_7

2-informal teacher assessment IB NS i6Oad.J a a...Aar aaaala a

'IA.

IIB. AL 5

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

0.001aaa

aalle. yam.

11 13.7 IA NS

IIA
IB C ley t

IIB

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB I

SECOND language is expected:
gin the first grade

second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGMION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:
(mark all that apply)

I= N-E II= E
don dom.
students students

1-Second language learning is only a sep-
arate subject for English-speahing stu-
dents; the second language is not used
as a medium of instruction for other
subjEuts.

econd lannage learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegr,ted with the learning of oourse
contt.nt (such as social studies) or as'

a medium of cognitive development.

cademic content taught in the native
anguage is used as the referential
content of second language learning
the same coo -.t 'vs

INANAMANA

a 1.4
14.0 I w
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13.6 reading readiness is determined by:
st of reading readiness 13.6 DLL_

2-informal teacher assessment .meft. IB POS.
II& I
IIB.h1

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

Oft.

13,8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:
gin the first grade
second grade

3-third gr".de

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEG2ATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:
(mark all that apply)

= N-E II= E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjeots.

econd lancrLage learning is both a sep-
arate subject and also a medium of
instruction for other subjects. 6...../- ..-------

3-Second language learning is always in-
tegr..ted with the learning of oourse

conte,:it (such as social studies) or as
a medium of cognitive development.

C-t
4 ,adamic contera taught in the native

anguage is used as the referential
content of second languagt learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

A%Mk t. 414144CS 01) 44-04 stkitit,c4 rnt44,r is u.SuAlly6-other (specify)

P
eSeArVkCA .". SVILZ Sh 14,10% Sra,"

touS

&tar c-06/1" ph S or reAvvt-orT.4...vv.e.vNi-,

13.8 IB 1

eit

14.0
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15.0 TREATIMT OF CHILD'S LANGUAGE:

?age 14

I II
15.0 IA

Non Eng. dom. Eng. dom. IB N S
students 'atudent6 HA...NS

A -in dom. B 2nd A B 2nd IIB 1

lang. lang. Eng. lang.

e child's language is respected.

It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a

model of the standard language
aiming toward child's eventual
control o. the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS.

, O....4.110.

..1111 0111.101.4. 40.1/rIera

16.1 Reading Materials4ypes
,004ding Materials are: (mark all that apply)

(1,4inguistically based
(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA '1:51

asal readers

3-Dialect readers

See
trio)/4

GPperience charts (stories C 0 41 it
dictated by children) Z --e Z r
Van Alter. elf to oxl*N

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IAN A IL,

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

(2:.or;e il-Z1ft'.! , cc. jf.ne -)

16.3 The following are techniques and materials used for second language learning:

0-none specified _ .........

= pattern drills

dia:og memorization %," ..."

choral repetition Aef -le'

songs ...--- -..
rcgrazymed instruction -4:: w/'

tories read to children ...i<"
wow

" AUDIO mug, AIDES ifilr- 74
(:)films, filmstrips 'woo

(9-flannel or magnetic ooards .0.00 _IL rfc
9-realia, graphic displays

$11

records, tapes w../ ww0

listening centers ......-/- b../

2- multi -media approach



aiming toward child's eventual
control of the standard form.

2-The child's language is corrected -
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 HATETLIALS

-
1 111

16.1 Reading Naterials.--Types
lding Materials are: (mark all that apply)

inguistically based
(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA "Iyja

asal readers

3-Dialect readers

erience charts (stories
dictated by children)
%ear% AU," cleft o.c.1.%

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

1./

16.2 IA_NI4 IL'.

Se. e
Xe r0

be Co* to

(.2:.o,,.se .i.-_-..to ,, or_ 1fL1c -)

16.3 The following are techniques and materials used for second language learning:

0-none specified

'films,
AUDIO VISUAL iIIDES

-.."

lc'

...--

-."

.-V.
-le°
...

u.,'

pattern drills
dia:og memorization
choral repetition
songs
roc-I-a:med. instruction

woe lc- 74tories read to children

cyfilms, Mr:strips woo Fr(
wwe'C9-flannel or magnetic boards

9-realia, graphic displays
-AG

records, tapes we-

2-multi-media approach
(1;3

ww--

..0

listening centers w.e

Experiential
13-role playing

(learning through direct experience

.t

primary typewriter we

er e°

experience charts

w

' we-

puppetry

/- -le-
with materials e.g. Montessori
activity centers-chosen by child we we-

19-other (specify)
Learning outside the classroom:

q field trips we'
....'"

i- suggested TV programs =
22-,,thcr (specify) ---
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PROGRAMED MATERIALS

1. George Peabody Kit

2. Human Development Program

3. Distar SRA (Math and Reading)

4. Man in Action Series (Social Studies)

5. Louise Lancaster Program

6. George Van Allan

7. Por El Mundo Del Cuento Y La Aventura

a. Mis Juegos Y Cuentos

b. A JugL' Y a Gozar

c. A La Escuela

d. Amigos De Aqui Y De All

8. Publhoaciones Infantiles Y Juveniles (Eva)

9. Oral Language Program

10. DICTIONARIES

a. PequeNo Larousse Ilustrado (Gassier Co.)

b. Diccionario de AntOnimos Y SinOnimos (Gensler Co.)

c. Mi Primer Larousse en Colores (Gensler Co.)
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1. Flannel board

. Magnetic board

Instructo Units:

Foreign Language #301 - The Family

Foreign Language #302 - The Classroom

Foreign Language #304 - Christmas

Foreign Language #305 - Parts of the Body

Foreign Language #306 - Farm Animals

Instructo #150 - Community Helpers

Instructo #510 - Magnetic ABC

Instructo #575 - Magnetic Pets

AUDIO VISUAL MATERIALS
Spanish and English Version
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RECORDS - SPANISH AND ENGLISH VERSIONS

Children Stories - Follett Publishing Company

La Vaca Curiosa - Follett Publishing Company

Nadie Le Hace Caso a Andres - Follett Publishing Company

Demasiados perros - Follett Publishing Company

El Joyo del Cerro - Follett Publishing Company

Elena La Ballena - Follett Publishing Company

Tulita La Patita - Follett Publishing Company

Coleccion Campanilla - by Gilbert Delahaye
Holt, Rinehart and Winston Company

Imok, el nigo esquimal

Fico, el patito presumido

Martita en el circo

Martita ama del casa

El pollito inesperado

Martita en la montdria

Dodino el burrito

Martita va de viaje

Martita en el zoolOgico

Martita va a la escuela

1

Mother Goose on the Rio Grande

Horas encantadas - National Textbook Corporation

Bedtime Stories in Spanish - National Textbook Corporation

Zoo Risa - Libro Primero - McNally and Loftin Publishers

Books of the World - McNally and Loftin Publishers
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1. English as a Second Language in Elementary Schools, Background and Text

Materials. Washington, D.C. Center for Applied Linguistics, ESOL Pro-
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gram, October 1967. 8pp.

This is an annotated bibliography of publications in this field
for pre-school and elementary school. The two sections present
background materials and lists of texts for specific age and learn-
ing levels. Particularly valuable materials are listed for teach-
ing Spanish-speaking children.

2. English Sequential Pattern Drills for Spanish Speaking Students. Tucson:
Tucson Public Schools. 175pp.
ED 002 517 MF-$1.00 HC-$7.00

Presents English sequential pattern drills for teaching English
grammar to Spanish speaking students. Covers the four major form-
classes of words: noun, verb, adjective, adverb. Includes teach-
ers' notes, students' lists, and worksheets for each section..
Teachers' notes contain suggestions for relating grammatical rules
of English to those in Spanish.

3. The Linguistic Approach in Teaching English as a Second Language. El Paso,
Texas: El Paso Public Schools, January 1965. 125pp
ED 001 102 MF-$0.75 HC-$5.00
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amination of the problem, a description of the characteristics of
both the non-English speaking child and his teacher, and a discussion
of the use of phonics in speech. The balance of the publication is
used to make an excellent presentation of thedetails of a 20-unit pro-
gram to begin the child in his study of English.

4. Planning for Non-English Speaking Pupils. Miami: Dade County Public Schools,
1963. 34pp.
ED OW 529 MF-$0.25 HC-$1.36

Presenting the necessary guidelines for the development of an adequate
bilingual program,this document includes a summary of the guiding
principles underlying the program, the details of the administration
of the program, and techniques used in teaching the program. This
publication would be useful when establishing an educational program
for non-English speaking students.

5. Preschool Instructional Program for Non-English Speaking Children. Austin:
Texas Education Agency, March 1964. 137pp.
ED 001 091 MF-$0.75 HC-$5.48

Presents all the details of the program, including its philosophy,
planning for instruction, content, method used, instructional aids
and activities, and a method of evaluation. Also presents a detailed
description of the English sound system. This should be a most useful
publication.
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6. Reading Supplement to Curriculum Guide for Texas Migratory Children. Aud-

tin: Texas Education Agency, 1963. 74pp.
ED 002 631 MF-$0.50 HC-$2.96

A guide to program planning, instruction, testing, and diversified
record keeping. Includes an excellent flow chart of skills in English
language arts for grades 1 through 6, a detailed list of reading skills,
a list of recommended books, and a basic word list. There is a wealth
of useful material in this publication for the reading teacher of Mex-
ican- American agricultural migrants.

7. AMSDEN, Constance. A Reading Program for Mexican American Children. First
Interim Report. Los Angeles: California State College, 1966. 157pp.
ED 010 532 MF-$0.75 HC-$6.28

Explains a program in beginning reading, developed for Mexican-Ameri-
cans in an East Los Angeles school. The purposes of the program were
to develop oral language skills and to strengthen Mexican - American
traditional cultural values. The report explains the details of the
program, and it concludes that for assured academic progress and to
develop a sense of self esteem in these children, there must be con-
tinued emphasis on parent participation, individualized instruction,
self-instruction, and cultural awareness.

8. BARRETT, Donald N. and Julian Samara. The Movement of Spanish Youth from
Rural to Urban Settings. Washington, D.C.: National Committee for Child-
ren and Youth, September 1963. 2Opp.
ED 002 539 NF-$0.25 HC-$.80

A comparatively brief but informative document which contributes
pertinent information about the needs of the Spanish American in
the Southwest. It presents useful depographic,historical, and cul-
tural background factors, in addition to such institutional and
situational patterns as housing, family life, and educational and
economic participation in the life of the area. Also presented are
a number of recommendations to improve the general situation of the
Spanish youth.

9. BERLITZ. aganish lax: children. New York: Grosset-and Dunlap, 1959.

Presents the two nursery rhymes, "Three Bears" and "Little Red Riding
Hood," in Spanish and English. The Spanish is presented in bold type,
with the English below it. An excellent book for beginning students.

10. BRENGLEMAN, Fredrick H. and Joan Manning. A Linguistic Approach to the
Teaching of English as a Foreign Language to Kindergarten Pupils whose
Priniary Language is Spanish. (Unpublished Manuscript. Fresno State Col-
lege, 1964), 246pp.
ED 010 034 MF-$1.00 HC-$9.84

This study presents the details of d linguistically oriented program
in English, designed for kindergarten children with Spanish speaking
backgrounds. The primary aim of the program was to determine whether
it could noticeably speed up pupil control of English; the results
presented here are very favorable.
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11. BUMPASS, Faye L. Teaching Young Students English as a Foreign Language.
New York: American Book Company, 1963. :198pp.

This book synthesizes the practical aspects of linguistics and educa-
tional psychology as they apply to teaching foreign languages on the
elementary level. It is presented in non-technical language so that
teachers with limited training are able to make use of it. The aural-
oral method of teaching is explained, audio-visual materials are thor-
oughly discussed, the principles of lesson planning and teacher self-
evaluation are detailed, and a bibliography is included. This book
would be a valuable source of information for all teachers of English
as a foreign language.

12. CLINE, M., Jr. "A-V Aids for Spanish-Speaking Pupils," Reading and Inquiry:
Proceedings of the International Reading Association, 10, 1965. pp270-271.

Article compares reading test scores from 151 experimental and 138
control, Spanish-English speaking children. Tests were given during
fourth and fifth grades before and after the experimental groups
received an audio-visual program which concentrated on vocabulary and
reading comprehension.

13. COLLIER, Nina Perera. Title I Projects and Other Espanola Valley Pilot
Program Research. 1966-67 Preliminary Report,. Alcalde: Youth Concertsof New Mexico, Inc., 1967. 91pp.
ED 012 643 MF-$0.50 HC-$3.64

Describes a truly exemplary program in which performing artists have
been brought to secondary and elementary schools in the more remote
areas of New Mexico, where no contact has previously been made with
live performers. The individual programs are described in detail,
and a complete presentation is made of the methods used to determine
their effectiveness with children. This document should be of interestand value to anyone interested in establishing such a program or simply
interested in education of children in remote areas.

14. CROFT, Kenneth. Reading and Word Study: For Students of English as a Sec-ond Language. Englewood Cliffs, New Jersey: Prentice-Hall, 1960.

Book written for use of students learning English as a second language,
who have achieved an English vocabulary.of at least 2000 words. It
contains twenty-four American short stories, adapted for students learn-
ing English, and comprehension exercises with each story. There are
also materials on English word classification, word formation, and recog-nition of word classes.

15. FORBES, Jack D. Mexican-Americans, A Handbook for Educators. Berkeley:Par West Laboratory for Educational Research and Development, 1967. 41 pp.ED 013 164 MF-$0.25 HC-$1.64

This excellent handbook provides the teacher of the Mexican-American
with an opportunity to begin to acquire insights into the background
of Mexican culture and thinking. It also presents sixteen useful sug-gestions for the teacher and administrator. An excellent bibliography
and list of audio-visual materials is included. This book should be
in the library of every teacher of Mexican-Americans.



16. HARTER, Helen. English is Fun. Tempe: Helen Harter, Box 575, 1962. pp82.

This handbook was prepared for teachers of the non:English speaking
beginner. It contains a planned series of rhymes, songs, games, and
other aids for establishing an initial, meaningful vocabulary. The
book is very well done, and includes many useful ideas.

17. HENDERSON, Ronald W. Environmental Stimulation and Intellectual Development
of Mexican-American Children--An Exploratory Project. Tucson: University
of Arizona, 1966. 242pp.
ED 010 587 MF-$1.00 HC-$9.68

This report details a study of the relationship between specific en-
vironmental factors and the development of intellectual-abilities of
Mexican-Americans. The study sample was made up of 80 first-graders
and their families, divided into either high potential or low poten-
tial groups, using methods explained in the study. The results of
comparisons between the groups show that the children in the high po-
tential group came from family backgrounds having a greater number of
stimulating expefiences and that they scored significantly higher on
vocabulary tests in both English and Spanish. This study should be
of both interest and value to anyone interested in guidance of Mexi-
can-American children.

18. HORN, Thomas D. A Study of the Effects of Intensive Oral-Aural English
Language Instruction, Oral-Aural Spanish Language Instruction, and Non-Oral-
Aural Instruction on Reaeing Readiness in Grade One. Austin: University
of Texas, 1966. 115pp.
ED 010 048 Imo' -$0.50 HC-$4.60

Assessment is made of three methods for developing reading readiness
in Spanish-speaking first graders. Daily one hour science instruction
was conducted in English with ALM techniques; in Spanish with ALM tech-
niques, or in standard English as the medium of instruction. Although
the study determines that additional research is clearly needed, the
document and program are worthy of examination.

19. LAMBERTS, J. J. and others. Teaching English as a Second Language. Phoenix:
Arizona State Department of Public Instruction, 1962. 61pp.

This excellent publication is essentially a handbook -for teachers of
English as a second language. It is not meant to be a classroom
guide, though there is ample material that can be converted to class-

/

room use, but rather it contains a series of articles which also sup-
ply background understanding. This would be a valuable addition to
the library of any language teacher, but particularly for the teacher
whose students are learning English as a second language.

-81-



20. LANCASTER, Louise. Introducing English, An Oral Pre-Reading Program for

Spanish Speaking Primary puvls. Boston: Houghton Mifflin Company, 1966.

ED 013 454

s 28-unit oral program is a guide for teachers of Spanish-speaking

tour- to six-year-old children. The material is well presented and
is based on recent linguistic research and a contrastive analysis of

Spanish and English. The text provides step-by-step directions for
the teacher, so that a knowledge of linguistics by the teacher is not

required. Also designed to be used are 316 picture cards and'a set

of 35 duplicating masters.

21. LEIGHTON, Roby E. Bicultural Linguistic Concepts in Education., Tucson:

University of Arizona, 1964.

A handbook of suggestions for theadministrator, instructor, and
guidance counselor interested in the problems of the culturally dif-
ferent student.

22. LEON-PORTILLA, Miguel. Aztec Thought and Culture. Norman: University of

Oklahoma Press, 1963.: 104pp.

A book which proVides an outstanding background about today's Mexi-

can-American. It should be required reading for a true understanding

of the Mexican heritage.

23. LeROY, W. J. and Cyrena B. Dinsmore. English Speaking (Workbook.) Albu-

querque: Home Education Livelihood Program, 1967.. 104pp.

This excellent publication was written solely to introduce English
oral and writing skills to adult basic education classes. It is pre-

sinted in the form of a workbook and is in three units - singulars,
plurals, and the alphabet - with simple questions, all accompanied by
dozens of appropriate drawings. The teacher's notes include a vocabu
lary of the 1000 most-used words, an excellent discussion of trouble-
some English sounds for Spanish-speaking adults, and suggestions and

examples of ways to overcome speech problems.

'24. MADSEN, William...Mexican-Americans of South Texas. New York: Holt, Rine-

hart, and Winston, 1965. 112pp.

This book, in the field of cultural anthropology, is set in one county
on the Mexican border, describing the sociocultural conditions of the

Mexican-Americans living there today, and thus providng aid in deter-
mining the educational needs of these people. It is very well done

and should be available to anyone working with Mexican-Americans. The

book effectively utilizes Mexican-American cultural characteristics to
explain the structure of culture and culture as a condition of the

person.

25. MANUEL, Herschel T. Spanish-Speaking Children of the Southwest...Their Edu-

cation and Welfare. Austin: University of Texas Press, 1965. 216pp.

This book develops the background and the bases of current problems of
Spanish-speaking children of the Southwest. It should be of great value
those who are professionally interested in this group, particularly in
helping to determine their immediate needs.
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26. MANUEL, Herschel T. Tests of Gent.ral Ability and Reading, Inter-American

Series. Austin: Guidance Testing Associates, 1963.

A revised series of tests of General Ability and Reading, designed

for Spanish-speaking children who are just beginning the work
of the

first grade. There are five levels of the former and four levels of

the latter, plus two forms of each level. There is also a pretest,

constructed for use in teaching test procedures before the test is

administered. Tentative norms are available.

27. McCANNE, Roy. A Study, of Approaches to First Grade English, Reading Instruc-

tion for Children from Spanish Speaking Homes. Denver: Colorado State De-

partment of Education, 1966. 270pp.

ED 010 380 MF-$1.25 HC-$10.80

Details the experiment and analyzes the scores of a battery of tests

given to three groups of Spanish-speaking first graders before and

after 140 days of instruction in beginning English, using one of three

approaches: basal reading, second language reading, or language ex-

perience reading. Two hundred and ninty-four children were involved

in the experiment, which reached tentative conclusions. A summary

appears in The Reading Teacher, Vol. 19, 1966 pp670-675.

28. McGRATH, G. D. Investigation of Mental Retardation and Pseudo-Mental Re-

tardatiun in Relation to Bilingual Sub-Cultural Factors. Tempe: Arizona

State University, College of Education, 1960. 363pp.

ED 002 810 MF-$1.50 HC-$14.52

An extensive study of Southwestern children, designed to determine

the role of cultural influence as a factor in the learning processes

of children. A document that offers insights for teachers of Mexi-

'can-Americar. children that often are not thoroughly understood in daily

association. Recommended to both the inexperienced and the experienced

teacher.

29. . Readings for Understanding Southwestern Culture. Alamosa,

Colorado: Adams State College, 1963. 79pp.

A collection of talks and articles which are intended to enhance the

reader's understanding of why people of the Southwest are what they

are. Should enhance the understandings of educators planning programs

for Mexican-Americans.

30. , Neil Sherman, and Roy McCanne. Providing Opportunities for Dis-

advantaged Children. Denver: Colorado State Department of Education, 1964.

85pp.
ED 001 077 MF-$0.50 HC-$3.40

A guide to developing a curriculum for the disadvantaged: migrants,

culturally disadvantaged, lingually disadvantaged, culturally deprived,

and educationally disadvantaged. Particular attention is given to es-

tablishing, for the educator, an understanding and awareness of cul-

ture and cultural differences.

-83-



31. ROJAS, Pauline and otters. Miami Linguistic Readers. Boston: D. C. Heath

and Company, 1966.

This series of readers, for use in instructing bilingual students, rep-

resents ac attempt to join the findings of linguistic science with the

pedagogical practices of conventional reading programs. Their pur-

pose is to have children develop an understanding of English in addi-

tion to correctly speaking, reading, and writing the language. Much

dramatization is utilized, limited only by the creativity of the teacher.

The books represent a
continuous progress program set up on 3 levels.

32. SCOTT, Louise Binder. Talking Time. St. Louis: Webster Publishing Com-

pany.

An excellent book for teachers of bilingual students. It is filled

with materials and suggestions for encouraging first graders to talk.

33. SIZEMORE, Mamie. Teaching Reading to the Bilingual Child, 1963. Phoenix:

Arizona State Department of Public Instruction, 1963. 57 pp.

This publication is an excellent guide for teaching reading to the bi-

lingual child. Not only does Mrs. Sizemore present the technicalities

of reading itself, but she also devotestime to explaining the import-

ance and use of having an adequate knowledge of the students' cultural

backgrounds. The book is aimed at elementary teachers, but there is

also a large section devoted to upper grade bilingual students, and

even some space for pre-school bilinguals and their reading readiness

problem. The content could prove to be most helpful for many teachers.

34. SMOKER, David. Research and Activity in the Language Arts for the Pre-Pri-

mary/Primary Culturally Diverse Non-English Speaking Child. Albuquerque:

Southwestern Cooperative Educational Laboratory, Inc., 1967. 5Opp.

RC 002 135 (Available NCR, May, 1968) MF-$0.25 HC-$2.00

This publication contains summaries of 10 programs and research activi-

ties. While the information is not presented in gru.,L detail, it does

indicate what is being done and where further information Can be ob-

tained.

35. STEER, Anne. "An Exp...mimental Approach to the Teaching of Oral Language

and Reading," Harvard Educational Review, Vol. 36, No. 1, Winter 1966.

pp42-59. .

Presents a study of disadvantaged Spanishspeaking children having a

high incidence of reading failure from which a method of developing

and interrelating oral language and reading behaviors was devised,

utilizing a self-concept program and a science program.
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36. STOCKER, Joseph. The Invisible Minority...Pero No Vencibles. Washington,

D. C.: National Education Association, Department of Rural Education, 1966.

5Opp.

This report initially presents a beief survey of the background of the
Mexican American in the five-state Southwest area and the problems he
encounters, followed by details of some clearly superior, even inspir-
ing, innovative programs for Spanish-speaking children. The survey
team was comprised mainly of educators from the Tucson Public Schools
and the Univeristy. of Arizona, and was called the ;SEA - Tucson Survey
on the Teaching of Spanish to the Spanish speaking. The programs are
truly remarkable and should provide guidance to others working in the
same area.

37. MEIN, William W. The Education of Children From Spanish Backgrounds.
(Unpublished Thesis.Thniversity of Denver, 1955).

Develops guiding principles for teachers in schools where Spanish bi-
lingual home background has an effect on the child's learning. In-

vestigates the character of the minority community and describes es-
tablished practices and techniques that will benefit teachers in this
situation. Discusses means to determine the nature of the child's
environment that affects his learning.

38. YOES, Deck, Jr. "Reading Problems for Mexican - American Children of Texas."

The Reading Teacher, Vol. 20, January 1967. pp313-318.

Reviews ESEA Title I Projects in texas which are designed to strengthen
instruction in reading for Mexican-American children.

39. -ZINTZ, Miles V. Education Across Cultures. Dubuque: William C. Brown Co.,

Inc., 1963. 412pp.

An informative book prompted primarily by the author's desire to trans-
late research findings into useful and organized form for practitioners'
daily use. Utilizing Spanish-American and Indian populations for exem-
plary samplings and illustrations, the content covers the range of edu-
cating.minority group children from the understanding of environmental
influences of child and teacher to problems of m eting educational
needs in curriculum. The book is a resource guide useful to every
teacher.of minority group children.
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16.4 The sources of Non-English materials and textbooks are:
(m k all that apply)
0-not specified

el-a-rewritten- by native speakers of that language

27comme..-iary prepared and published in countries where
N-E is the native language

gieveloped
by the project's own bilingual staff

developed by the staff of another bilingual project (specify which)
5-developed in 'conjenction with project parents
6-developed by or with members of N-EMT community
7-are culturally appropriate for N-E culture

(specify how this is determined)
area cross cultural

Wcommercially prepared and published in the U.S.
are translations of U.S. texts

are coordinated with materials used in the regular subject
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used
component are:
0-not specified

1-xerox attached -page and document )(trog

page 15

16.4

17.0 STUDENT GROUPING

in the language 16.5 1

it.ikodAoct ;I:N8v'aQ
cunnok-atteci tbliova ek40,64-
3q izootss Conn fk-,3e44.4.

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified

ils of both linguip.tp Brows are:
always mixed for atelearning

-mixed for language learning
3 -nixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health
5-separatEd for native and second language learning into
dominant language groups

6-separated for most academic subject, learning into dominant
language groups

7-never mixed for language or other academic. learning
8-other (specify)

n.a. - (no .1 stue.ents)

17.2 Students are grouped for language instruction: 17.2 WA'

17'.1

(mark all that apply) A-more than the time B Less than the time
0-not specified
1-total class
2- hall groups (specify size)
3-individual instruction

17.3 Criteria for grouping:
0-not specified

1-by age
2-by native language
3-by dominant language

4-by language proficiency
(ex. level of reading skill)

n.a. not applicable
( no E. dom/NETIT )

I Non Eng
dom

0.0

10..

_LA

=1.1.-
Students

II Eng dom U3.Eng dom

mi,t a PO uf:T

leco TUTORING

018.1 Student Tutoring is: (mark all that apply)

111. 1...1/.
e.o.

0..11



(specify how this is determined)
are cross cultural

'(9.0commercially prepared and published in the U.S.

)4IT'are translations of U.S. texts
Vare coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5

component are:
0-not specified
1-xerox att,ched-page and document XtroX 1040aioct ;n a v, A Q

17.0 STUDENT GROUPING )4 a -- K. annok-ated bilolcl(ct- ei'Y 4-4
39 60 ots s coo c.c. f evaajeauctklotii

17.1 Student grouping; mixed or senarated into dominant language 17.1

groUps: (mark all that apply)
0-not specified

1
'oils of both linguistic croups are:

always mixed for all learning
-Taixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art) music, gym, health
5-separated for native and second language learning into

dominant language groups
.6-separated for most academic subject learning into dominant

language groups
7-never mixed for language or other academic learning
8-other (specify)

n.a. - (no ...T students)

17.2 Students are grouped for language instruction: 17.2 ht4
(mark all that apply) A-more then -1- the time B Less than -i the time

0-not specified
1-total class
2-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping: Students

0-not specified I Non Eng II Eng dom .1-TiEng dom

dom ENT NMT
1-by age
2-by native language
3-by dominant language

Nam 0.1.141W.

4 -by language proficiency

(ex. level of reading skill)
n.a. not applicable

(no E.dora/NEHT) A ------------

1e.0 TUTORING

1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type ix-not specified
1-inter-ethnic (N -BIT student tutors EHT students)
2-intra-ethnic (N-EHT student tutors N- 21T)

3-done by older children (cross age)
4-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows: P

0-area not specified 18.2_ i 41a 4
inter- ethnic (N-ZIT aide tutors ZIT student)
n the acqusition of native language shills
in the acqusition of second language shills

- n other academic subjects

Not rovfecL

1114 18.1.1 tIE

ff



'18:3 Parent' tutoring: (mark all that ply)
no-not mentioned
0-type not specified

1-inter-ethnic parent tutoring is used
2 -intra -ethnic parent tutoring is used

page 16

18.3 11 Q h

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

19.0 CURRICULUM PATTDINS
19.0 44

The stated curriculum pattern of the bilingual proiect:
1-accept for inclusion of N -E2 instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical eursi-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
small group instruction

5-individualized learnirig
6-open classroom

'ded disCovery and inquiry
curriculum which is both child and subject-centered

9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVUOMMT

20.1 Cognitive development in early childhood grades is fostered through:

t
0 -method not mentioned

20.1
Ostructured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development

(Dion-verbal materials, such as Ilontessori materials from which
children can learn sensory discrimination, matching, seriation,

Cf) 1;1°.counting, addition, subtraction
011abeling and discussion of concepts related to time, space, distance,
position r&labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
irect experience of processes of science through discovery, using

materials rather than text; active experimentation
by child with teacher's

,uid,...nce rather than t-7:oher da.:onstration.
irect experience of math through discovery rather thaninstruction

-other (specify or Xerox) p. no. and document:

.1.011MMINII



7-materials are provided for use in home by parents
8-other (specify)

19.0 CURRICULUM PATTELTS

The stated curriculum pattern of the bilingual protect:
1-EXcept for inclusion of N-afT instruction the curriculum is
otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3- flexible or modular scheduling
Osman group instruction
5-individualized learnirig
6-open classroom

'ded discovery and inquiry
curriculum which is both child and subject-centered

9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVE,OPI:ENT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 isai 3/44 571
Ostructured envirionment rich with materials child can manipulate
order, compare, match for perceptual motor development
ion- verbal materials, such as nontessori materials from which
children can learn sensory discrimination, matching, seriation, low

counting, addition, subtraction
abeling and discussion of concepts related to time, space, distance,

position Ce gr.
&labeling and grouping actual, objects to learn classification;

grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
irect experience of processes of science through discovery, using

materials rather than text; active experimentation
by child with teacher's

guid,ncc. rather than 'Lacher dc-onstration.
direct experience of math through discovery rather than instruction

-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4.and,above)
0-method not mentioned

1-specify or xerox p. no. r,d document
n.a.-no grade 4 or later grades



21.0 SaF-ESTM:
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21.0 al '7) lqi

Stated methods of project compenent expected to increase self-esteem: (a.. 3 5 1 19
no-self-esteem not mentioned as an objective

I } J

0-self-esteem is an objective but methods not specified a I
Teacher encourages pupil to verbally express his feelings:

4
-through role-playing
uppetry
anguage-experience approach: students dictate stories from

their own experience Van Allen aperoack
-teacher accepts, ac1mowledges ideas and feelings

acher encourages non-verbal expression of child's feelings

through paintingt, music; dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of

"different" ways
Oteacher provides experiences leading to competency and

success
c

r
a 27

8-teacher provides experiences where occasional failure is
/3.cknowledged as part of everyone's experience;second

attempts are encouraged

Tea

other (specify) (xerox or summarize)

NoyhorteS li-ewo" Ito al 4 prner.# see If.frox (1 i) % i L
provides experiences in pupil self-direction d acceptance of

responsibility, suchas:
10-pupils act as tutors for other pupils
1 -pulls have some options in choice of curriculum

upils choose activities from a variety of interest centers
3-older puils participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for disselaination to Ihe

community
-other (specify) A

txtosure_ -1--0 cu..1-1141.A.1 a se cis will en A cth t-e. se-1es f-f, c)
22.0 LEARN 1 STICATtGIES ermkat Oriai 40 4.41 I %WI% 001irs 22.01_

Qs W ell ca 1iht4N alferioNt aspects W 4,14Nin Err adittre.
1-The project mentions the following spec ic learning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) .
Document and-Page no.

Exaaple: Navajo children resist participation in an authoritarians

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of
students initiate activites, MVO about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

I nNe_ bv..i k A i rIA (Jf cl- se..Ic co Y) L(4 .by
Cl. ACC 0-0-1 VI \j'14v4.. C,"i ats "NDPrOa... tW'16L04.018 4. 0-fa ttoLt +44 P 4L .

AC1.) incp 6-%itcl a tri- el us i4 ct re-0. ki I) +0 7 CO t par-S-

ki ib Own LAO-or-5 p lick y e d )

cly /A tiLhf el f fit klA.MC4,11 DtVe.lbr tr°1 PrOcrej,"

23.0 BIOULTUAL COMPONENT

23.1 This program is:
-bilingual alone

ilingUal and-bicultural

23.1



-teacher accepts, acIalowledges ldeas encl .Leelinc,o

acher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences to which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
9teacher provides experiences leading to competency and

success
Ca 27

8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experiences second

attempts are encouraged
agtother (specify) (Xerox or summarize) document page n

Tea.

komva" )4tVe-tesprneni- 1lLvapr% see ICEIN)/

provides experiences in pupil self-direction d acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils

1 -puils have some options in choice of curriculum

upils choose activities from a variety of interest centers

3-older puils participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community

e./e Dsur CLA. aSpeCti WS en ha.h c Seet.',.,-other (specify)

22.0 LEARN STRAILGIES emlft6L 4641 v WAAN wOyers
mS %Hal OS lieht4N qt.lrent OPtett ta akin ithelr adiurt.

1-The project mentions the following specs learning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

M rhe, btx..i i n up o'P act Co h Lt.pi b y
cut crVi 0+t,4a. of.; %at, tc,r,rot 0.yNcl 44, t

AC)- niq 6,ita twi- eir t 7, s 1-0 Ci-h p
Upon Lestca-s p /ex y td )

C b y M tu.nt e, IP 1'4 'Awl 0 0 1 D V e..1 vv3 t= ki Prod r-a. 111

23.0 'BICULTUAL COMPONENT

23.1 This program is: 23.1 021

-bilingual alone
ilingual and bicultural

-bilingual and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program

5-art, posterslrealia, crafts of both cultures are exhibited in

the classroom
anguage and cultural content are integrated

7-other (specify)
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23.2 Cross-cultural awareness:
If project mentions specific values or nodes of behavior of
N-EilT culture, please suamarize below: (or attach xerox)
found in docuaent h .

0-not mentioned

I

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox- document page/#)

0-none mentioned ,

ei-11 no ctviinsh1` Nir-e.---- i _% If cry 1 I 4-1-1.c. i c A.ny Ai- all tz-
I I I I /

(x 4
ter

I. S 9 e (chx + 4- 0. 4 v --;ce.,:k0K), t bw% 4 1- ec. cr t

23.4 In the bicultural compenent knowledge of the N -iT culture 23.4 V1t13) 4)5;6;7
involves (mark all that apply)
5n1-o bicultural component mentioned

umanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
clovements

Historical-cultural heritage of the past--contributions to art
and science
Deep' culture: family patterns and contemporary way of life.
temization of surface aspects of a country--geoiraphy, dates
ggf holidays etc.

. specific culture only e.g. one Indian tribe
arious cultures of same ethnic/linguistic group (i.e. Spanish-

G-ipeaking
peoples) gt.42 Ice Ao x li A.,

third culturi different from NEriT or MT
8 -Other (specify) _

V Mori ckhti Cv4t4t.tre. of 41e. Cornyvw04.1

S pm. kr4 . ..tmvse,.. 4 *6e. foixth WU+

23.5 American culture is defined: 23.5) 3
0-not specified
1-narrowly: primarily Anglo-Saxon orientation

roadly: ethnic pluralisu of America--multicultural
contributions of various ethnic groups discussed
Other(indicate document and page number for xerox) or

3- 11v Q6 #0 Oh Q f,1 co.."N e., 0 -r- e.0. CSOALoat)
elaborate in your own words Sea eoo"...

24.0 coi a fullITY C.',01T0NOT

CtirrM'ed arno..ylk. coC ImPoks)
24.1 Bilingual iiisiaiwies are provided for: 24.1 1

0-group not specified T
.project children
btadults of the project community
eachers

no-bilingual library not mentioned
t 1 ----.1



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3. Q_____
either or both groups, describe below: (or xerox-document page/#)

" Nerc. i % very I itt-14.)i C 40..yy 03- all cS eimoLtnirish0-none mentioned

O 4 t .\/' S 9 e' (a,o4 4, 4--t,...., eroj'ec..4 ger i -i co-4-40K)

23.4 In the bicultural compenent hnowledge of the N-ENT culture 23.43424) 5; ) 7
involves (mar' all that apply)
no bicultural component mentioned

(5umanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
govements
ilistorical-cultural heritage of the past--contributions to art

and science
Deep' culture: family patterns and contemporary way of life.
temization of surface asi)ects of a country -- geography, dates

f holidays etc.
specific culture only e.g. one Indian tribe

arious cultures of same ethnic/linguistic group (i.e. Spanish-
peaking peoples) See Ice RO X ii et..,
third culture different from NE:iiT or DIT

8 -Other (specify)

)1.: Mori 6.11di ciAt41.tre, of 141e, COM vim., v%ii-Li

Span. hirk . GI/A.64M of *he. roltiN West

23.5 American culture is defined: 23.5_2) :3
0-not specified
1- narrowly: primarily Anglo-Saxon orientation

roadly: c'thnic pluralism of America,--m9lultural
contributions of various ethnic grq-Lps discussed

(:)ther(indicate document and_page number for xerox) or

y.,C6 rOANI c., 0...r.e.)0.- So Wes`)
elaborate in your own ::girds Ste okieda.-

3 - i 1 pn'ti e_tk.. 41.--o o ,c, IL.

24.0 COI li itli II TY CO l ' ONENT

Cii rfi A' e..i!! 0..MOt.r\ sk CR udoka
24.1 Bilingual 1447126,64es are provided for:

0-group not specified
CD-project children

Ft
adults of the project community
eachers

no-bilingual library not mentioned

tirnlitd twropkosi 44 1304)kl
24.2 An ethnic studies library is provided for:

0-group not specified
1- project children

1;
dults of the project community
eachers

no-ethnic studies library not mentioned

24.1 4_21_1_

24.. 2_ 2,1_3..



24.3 Provision is made by the school for informing the parents
and community about the program through: (Mark all that apply)

0- method not specified
,o -no provision for informing community

416.. bilingual newsletter

eamonolingual newsletter
Maws sent to mass media.

cif articles included with project, check 4
-bilingual fliers sent home

(41 ormal meetings
linformal meetings open to entire community
-meetings conducted in both languages

9-home visits
10-other (specify)
11-project director personally involved in program

dissemination. specify how

+a+ o f) cx rc_14-5 4:10-N A CO WA VV1 41 40

Pr e
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24.3 16j 712-

24.4 Community involvement in the formulation of school policies
and programs is sought through: 24.4

/
3/ Ai

0-type not specified
no-not sought

existing community groups working with program
2-bilingual questionnaires

community-school staff committees

/1 ell community advisory groups -3 poseyvis .vn PUMNYmort 43)"1
vh slte..t.

5-formal meetins open to the entire community mot& re corbvineng144;o S,
6-informal meetings with community groups refreiser4 isoterns rtitreell
7-other (specify)
8-project director personally seeks involvement of community 16. e37

in program. specify how

? oerti'S 'VOA. as 0.01tS mai* k 0,400 ii.s.;v1 cammkratil

tesovsteS

24.5 The school keeps informed about community interests, events and

problems through:
no-no mention of school seeking to be informed about community

1-meetings open to the entire community conducted in both

,.,Janguages
(2)community representatives to the school
3-bilingual questionnaire sent to the home

4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use

after school hours and on weekends
roviding adult education courses Career 00.4,0,0,4 Ner.,

)-other (specify)

2.4..5 a

24.6 a.



0/informal meetings open tc, entirc corl-iuny
B-meetings conducted in both languages

9-home visits
10-other (specify)
11-project director personally involved in progam

dissemination. specify how .

P e.A--s o..r. a Co wvou...vN
4-0 \lis t -r

Pre; k

24.4 Community involvement in she formulation of school policies
and programs is sought trough:

0-type not specified
no-not sought

existing community groups working with program
2-bilingual questionnaires

community-school staff committees
community advisory groups -3 poreNviS 'vet OvrVetOrt 44"1"1"1"-

5-formal meetins open to the entire community VIngAiLret.evrerverteko*iOn.S_
6-informal meetings with community groups
7-other (specify)

etersserti. foreKks Irskreril
8-project director personally seeks involvement of community Pte. 107

in progeam. specify how

eentr*s *ark 0.4 assist- in mob comwouutii
tesoust 4r.s

24.4 11 31
11

24.5 Tile school keeps informed about community interests, events and

problems through:
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both

,,languages
(3)cormunity representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method nct specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for commun
1-opening school facilities to the community
after school hours and on weekends
roviding adult education courses Cramer

, -other (specify)

25.0 .111).:10T EVALUATION

C. p

24.6 a._

ity use

at large for use

Offerivaki keret%

25.1 Project mentions description or dissemination of the bilingual
Pr gram through:

ewspaper articles

2-radio programs
-TV programs

ideo-tapes
,17films
6 4visitors to observe the program

Dee x Of<ox 9 CL

25.1 /

Ce t I



Objective 12

To improve school and community.relations

We attempted to improve relations between the school and

community by making the parents feel a belonging to the

program. Our results were not as rewarding as we would

have liked them to be but the ice was certainly broken.

We also presented our program over a local radio station

and a local television station on two different occasions.

We also took advantage of opportunities to speak before

differenz groups regarding our program. Some of the

groups we appeared before were:

k. PTA Groups

2. Community members groups
,

3. Model Cities Groups

4. College of Santa Fe Classes

S. Board of Education

6. Local Radio Station,

7. Local Television Station

8.. Regularly Scheduled Principals Meetings

co n4.i 1.1 uocki-i.on 1911-7g:,
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25.2 Project's impact: 25.2 :2, 3
1-Project mentions that other classes in the school, but
not in the program have pic::ed up methods or material from

cite bilingual program

roject mentions other schools in the local educational system
Oave started bilingual programs

roject mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs

26.0 20LE OF EVALUAT0a

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program:

0-not mentioned
ublished measures

2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program:
0-not mentioned
no-never

konce or twice during the year
0-more than twice
3-regularly

4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned
no-never

1-once or twice during year

- regularly
than twice

-regularly
4-other (specify)

27.0 EVALUATIOU MOOED=
EE XE-kax

27.1 0-hot specified
(DA comparison group has been chosen
2-A comparison group will be chosen

27.2 jIrnot specified (mark all that apply)
WPre-tests have been given to project group or sample

t: will be
(!)Post-tests have been given to project group or sample

will be
re-tests have been given to comparison group

" will be
ost-tests have been given to comparison group

will be

26.1

26.2 a.

26.3 42-

27.1 I_

27.2 i 3)
j



Addendum II

TESTING SCHEDULE

Name of Test Date Administered

1. Metropolitan Readiness September 17, 1970

2. Peabody Picture November 2 - 4, 1970
Vocabulary Test

3. Cultural/Self-Concept Test November 10, 1970

4. Metropolitan Achievement To be Administered
Test Form A May 17, 1971

5. Peabody Picture To be Administered
Vocabulary Test May 13, 1971

C6M-i nurdi
71-72

-58-


