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O-no prior funding nentioned

2.2 Year nrior i‘undwnt, began
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" 4.0 “SCCPE of PAUTZCT
4.1 Numbers of schools inv~lved in Title VII prosran: Lel | S __.
1-one L~four C-not specified
2-two 5-five :
hree . 6-other Lo
4.2 Totel mumber of students in Hrogran A.First year L2 A jL
I.Second year B 131
C.Third year C o

4.3 Grade level of students in progran; muaber of classes per
grade and total number of students by grouped grade levels
(by second year)

Number of . . Mumber of 4.3 PSK .
Grade Classes _. Grade’  ~ Classes . A
PS-PreSchool "~ . T-grade 7 . ... .. .. B
i-Kndgtn e 8-grade 8 . . . .. C....
PSK  _ ___TOTAL ilC. students PS and X G-grade v .

B ___. .. TOTAL students gr. 7-S

yrade 1 ”---.:’ . 10-grade 10 _ __ . ...
crade 2 6‘{ 11=-grade 11 . __.
~grade 3 e, 12-grade 12 _ .
L~grade C _.._..TOTAL students gr. 10-12
5-grade 5
6-zrade 6
A ,_1_3,1 . TOTAL students gr. 1-¢
4.4 1-Al] classes graded bebp . _ l--.

2-411 classes ungraded
3-Sone classes ungraded
If ungraded, specify ages or grades grouped together: ____ __ ___
5.0 P..0CESS VAIABLES - STUDELTS (Sociolinguistic)
5.1 Students Dominant and Hative language interection and

cultural affiliation (Indicate nuiber of students in each

category and specify cultural affilistion in box)

(Circle any information which is inferred and irite IiiF. )

I‘I n-Englisl Doinant 137 Fudish Douv&t, 5.0 No. &
1. Total I .H-E Dom - HEIT II.2-Dom = HEIT
Non-English 4 "\ ' : CHEce: I ML 859
Hother Ton~ue __' i Poodierdd
i ' ’
' !B dom
- S - - E L T T | oy II . -
English < i 20 |15 7
liother-~Tongue ‘ L e b
o 1 IT N A, »
- Lo éZDi EiT 2
I Total Hon-inglish  II Yotal Dnglish “olcl T-dom RO IS ?
Doninant: \{§ Doizinant: .0 TI= IIJ-S- 112 (o]
g Won-Znglish Dominant, ... 11T English Demimant T

T Thases il T Y ™ Y
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grade and total number cof students by greuped grade <devels
(by second yeer) .

Number of lurber of 4.3 PSK
Grode Classes__. Grade Classes. _ . A
PS-PreSchool ___ . _. T-grade 7 ... .. .. B
E-Kndgtn . §-prade & ... c . .
PSK ___ ___TCTAL iiC. students PS and & G-grade v .. . ___.
‘ B __. . TOTAL students gr. 7-C
rade 1 -@ 7 . ~10~grade 10 . _. ...
rade 2 . b M 11-grade 11
-grade 3 it 12-gradGe 12 e e
L~grade 4 C __._.. TOTAL students gr. 10-12
5.grade 5 5
6-zrade 6 ‘ .
A .13 | T0IAL students gr. 1-6
Lob 1-Al1 classes graded Lol ....l-..

2-411 classes ungraded
3~5ome classes ungraded
I ungraded, specify ages or grades grouped togethers ___ .
5.0 P.\0CESS VAIABLES - STUDELTS (Sociolinguistic) . .
5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate muiber of students in each
category and specify cultural affiliation in box) °
- (Cirele any information which is inferved and write INF.)

- - on~Inglish Dominart, |37 Znlish Doninant: 5.0 Ho.. . fo.
1. Total I H-EDom - HEIT . II.3-Dom =~ WEIT
Non-English - | TN : . ' ‘1TIF.5_'0 1 U.f 3:5 ) >
lother Ton-~ue, ‘ b=l
L.__--.....-. . ‘ ‘ ...1 Zdom 1w - ..
2. otal 11, cpom - Biip . HE
English ~ i 20 15
liother-Tongue_, [ -om nyv L 7
. - . . age I - . . m‘
I Yotal ilon-Inglish II %Total Inglish Toledl S-Dom QO ‘5 7
Dominant: \{} Doizinant: @ €@ TI= II] -+ II2 o
Ko 'tﬁpzl.-.l‘h&l.i.sl,; Domjpant .. ... ... ... | . English Dominant
| N=Z Dom  NeEMT E~Dom FeiZiT
HNon-English . Dxample: a native Spanish spealier wxaiple. a native Speanish
Liother Tongue ’ who uses Spanish in nost contacts speal’er vho uses Spanish only in
t though lLie may !mov Lnglish faniliar contacts, and Inglislh
pee eeeeiiesesenieaeen......... o). A0 &ll others: school, work.
; Lesne i e
| §=Z Dom - EiT N N A
) ]
Inglish { Dxample: (rare) a native .nglis: | “maonles: ))a native E.speaking
Hother Tongue ‘spea&:lng Puerto “ican child, acculturated Anerican wio may
born in Hew Yorl. uho reiturns or :&y not lnov a second lang.
to Pu.ric ".ico and hecoes 2)a native Z. spealing
| Spanish dominant lenican~f&rerican child who has a
i suniial receptive nowledge of
Spanish, but has a Latin culture
, affiliation
!
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4 page 3
2.2 Cultural or Ethnic identification of target students in progran
by number and § of each: -
Indigenous imericans: ihmber Per Cent of if inferred,
Total Stucents check (V)
A1 Navajo al_. ... . % e
42 Cherokee - . 5 L
A3 Other (specify) A3 .. L 5 !
A TOTAL No. of [uerican Indien & ____ . ! %o .
fnericans of other ethmnic bac:zrownds:
B1 liexican~American B1 ML ZS: oL
B2 Puerto-.lican B2 ... e P e
33 Cuban B3 ._.... ... s e
84 Other Spanish-American .
(specify) D4, ... U " -
TCTAL lo., of Smanish- B _.__.. L5 .
speal:ing Auericans
C Portuguese-fiierican C. ... e % .
D TFranco-American D._..... ... ‘ .
¥ Chinese-Anerican Fooo.._ I
G Zskimo G._.... ... S .
H lussian E .. .5 .
J Other oo T S
I TOTAL mmber of H-AEIT target '
students 88
5.3 EBthnic identity of English mother tongue students other than target
population, if specified; by number and per cent. _
1 .H.n.g' ©. =1 1 RO A
. 2. b ‘
II TOTAL mumber of AIT students e L ?
other than target population <20 A e
5.4 Students' native language or uwother tongue if DIFFE.IHT ,
fron their daminant language. 5.4”._.'3-:.5,.
(specify)
: Dowinant language Different llative Lanpuaze ifwiber Per Cent
1-English L v ann
2-Spanish e e -
5.5 Students' Doninant Lanjuage and @rtent of Bilingualism |
F.
Doninant language { Thaber of iionoling Juber of students Bilingual
of students in progra;  Students to any extent
i
flunber % ' not lio. ,,! not ! only listening spealiing
spec. : s;ec., comprehension -ability
t ' Hlo. % lo. %
t 20 mgusn IS |8 983 2 0o o O
A American Y o ) 'J
Indian .




B1 liexican-American B _ '_U Zs: 5

B2 Puerto-.!ican B2 TR

B3 Cuban 53, . 5

34 Other Spanish-Anerican .
(swecify) . L. L

B TCTAL lNo. of Spanish- B ... . 5
spea’iing Auericans

¢ Portuguese-‘fuerican C .. ... LBk

D Franco-inerican D, _. )

T Chinese-American F oo, b

G ZIslino G ._.... . o

H lussian L e

J Other . _ T -

I TOTAL number of H-EIT target

students AL 85

5.3 Dthnic identity of English uother itonste students other than
ponulation, if specified; by number and per cent.

21 Ah%\‘c‘ 2130, L9
B2 m 5

IT TOT.AL number of ZIT students
other than target population 20

5.4 Students' native language ox wother tongue if DIFFE. LT
from their dominant language.
(specify)
Douinant language Pifferent ilative Lapruagze Huabez,
1-8nglish
2-51anish

D A SR T et e e e s m s

5.5 OStudents' Doninant Lanjuage and Zrtent of Bilingualisi:

Doniinant language ! Thuber of ilonoling uer of stu
of students in progra;  Students to any extent
i
Husber %% not lo. | oty only 11
spec. . shec,, compreh
. ' 1o,
» R0 Englisn IS 13 ‘iSj,, 2
A Awerican o
Indian
\ .- e . N U
~ . Ilava jo . . X
_ Cherokee N -
Keresan ) . . ) -

A2

A3

A" Other (spec.)
5 )AL} Spanish g8
C Portuguese
D French

F Chinase

G Eskino e
H _ussian . T
J Cther (spec.) . o

......

s e e

R

target

......

dents Bilingual

stening spealing
ension ‘ability
' 4

% 'lo. o

o o0 0
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«ecruitment of Students:

5.6
not specified

Znglish tlotier
Students are recuired to participate
Cnly N-ZIT are recuived to take Drogran,

is voluntary

Ou

1 - Tongue and Hon Znglisi iiother Tongue

2—

@- Students selected atcording to som
5.7 Proportion of T .om Dupils in project crea: see Chart C

n.s~ not specified on the ciaait

Communi ty Characteristics (mail: allj that app ¥) -
“indicate percent for each)

.8
> (% it more than one category,
A = imner city-ghetto,barrio %
@" major city top b
= small city, town or stburb é
4 = iural, farm o
5 ~ other (specify)
reservation
5.6 A, Socio-econowic status of N-EMT varticipating students
(indicate specific percent of low SZS)
B. Average family income, if wuentioned
n.s. ..not specified
5.10 Socio-econoncmic status of IIT sartieipating students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no HIT)
00 =_ot specified
5.11 Proportion of migrant students in project

(Indicate specific merzent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 Pro,)ect states that a sociolinguistic swrvey:
I for IT for
d4-4T group 20 groun
@was nade L S
will. be made e
o not mentioned ... ...

6.2 If a sociolinguistic survey was or will be *1ade,
mark all groups included:
I N-EMT

‘‘‘‘‘‘‘‘‘‘‘‘‘‘

1 parents

2 children

3 teachers
corruni ty
others

(speciﬁ;)

.............

"6.3 Lang'l.laﬁe douinance of N-IIT groups (chec:: ’&_5arents, i

page 4

50 N

in the bilingual progranm
RiT's participation

nguage

iV
5.8 _6d.

Both E.T end i! -mxTagartw ¢iqation :'f project (:i.g addition te

5.7

o

5.5 A, ‘_“___zo
B.IQ@D_D

5.0 857,

esfimale

A

5117 |

s S S PPQM?
621 1

1T M

cit

‘/fldren s C . teachers,

wvill be determained by the exitent eachi language is used in different domains

through various neans of cormunication.

2.4 specify extent descrivtively: never, sometmes, alvays

\,.103 l"& .v__‘K__

USE NCH-ENGLISH LANG. USE IIGLISH c T
DGLATNS ; LISTENING SPEI] IG EADING VL TTTHG) LISTENTIG SPE AnIN\. " EApING LT
1 }IOLIe N e me e re——y—— % ¢ s & tla s e a . ......-A..--.-!..-.... “ -
2 Church '......“‘..... e e wegt - J P E [ fe e e e e e
[ (A4 A ) P | N I

n11




5.8 uor.munlty Characteristics ('*.ar- ally that appl %
o if more than one category, indicate percent for each)

inner city-;hetto,barrio %
@ major city (00 %
small clty, town or suburb %
4 = murel, farm T
5 7 other (specify)

reservation

A, Socio-econoiiic status of W-BEMT gart.;c19ating students
| (indicate specific percent of low Si%)

l B. Average fomily income, if wentioned

i n.s. . not specified

L 5.9

5:10 Socio-econoncmic status of (T sarticipating students
(mulcate specific percent of low SES on the blank)
n.a. -not applicable (no HIT)
O ne  specified

| .
) Proportion of migrant stL.dent - in project
: (Indicate specific nercent) -

| n.s. =not specificd

6.0 SOCIOLINGUISTIC SUIVzmY ' ‘

6.1 Proaect states that a sociolinguistic survey:
I for iI for
F =341 groun 2 groun
(; Was made L et
will be made . e

o not mentioned e e

6.2 If a sociolinguistic survey was or will be nade,
mark all groups included:

I N-EMT IT 0w
1 parents e ce s
R 2 childvren . e
3 teachers e &
4 corrmnity _“__\?:__ s
others e I
(svecify)

6.3 language doainance of H-iLiT grouwns (chec:: ’lﬁarents, D . ‘41
will be determined by the extent eachi language is used in dif
through various neans of cormmmnication.

e.z. specify extent descrintively: never, sometmes, aluays
USE NCH-ZNGLISH LAIG. USE IiGHISH

-

8 uafazmes nexf,i
< Otx.ers

L (specify)

.........

.....

!) ovvxo.tv\S

‘mot apecc'cl Qc\

5.5 8. 2978

242,500
RS

-

esh maﬁ

1 ,véfsszgqs

511 |
II

.-—"---.

f>f3;>7ﬂ37

6,21 __T ..

I H .

~

dren, C _ teachers,
ferent donains

5.3 4

e e e am

[$ W vs]
,
A\
;

13

........

DOIIAINS: LIST:.._I{I&@Q_ SPEAKIN\.: MY &DIITG”L.!ITII!UJ LISTHJII'G uP A.xIlk .........
1 llone S . e e e -
2 Church P e e . P
3 School 35’——72 9 d.5. . .
% Vox': L s O ff.(.;ifisf} .

5 Soctalizing |17 L Oy W

6 lleighborhood : ., . ... . ... DR PR S

7 ﬁlm-TV-radm_ _ . . h U R —




: paze 5 - . p
6.4 If not included in survey; how was student's language dominance 6,4 I -L
deternined? 1 II II__E;
H-ZiT AT

-inferred by use of surnane . .

stablished by formal testingz of stucents e e
T assessed by infornal means (specify how)
L-not menvioned hov lanzyuaze dollinance vas

5 a s .

cetorminst

6.5 Sociolinguistic Survey includes: (check all that apply) 6.5____0____
An analysis to determine if an interlanguage exists ’
in the commmunity, (e.g.; a2 mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
O-no

sceiolinruistic suivey includes it covering:

6.6 I-EIT parents' attitudes toward mainterance of child's 6.6___0“,“
N-HIT in particular domains of use or complete shift ‘
to English
1-yes
0-no

6.7 HIT parents' attitudes toward their children's learning 6.7___0,__._
of the N-REIT language
1-yes
O-no

6.8 Children's own attitudes regarding the second language 6.8__ I .

ey are learning and the speakers of that language
&
-Nno

6.S If not included in survey hov wvere parental and/or : 6.9___,_@_,,
commmnity attitudes toward W-EIT maintenance
determined?

1-will not be assessed

2-will be assessed; netliod not specified

3-has been or will be assessed by method 'other than
sociolinguistic survey (specify how)

6.10 @After sociolinguistic survey is made, how does it influence 6.10_ ‘ -
program? (specify) (e.g. transfer or maintenance instructional

O-not mentioned

7.0 STAFF SELECTION
7.1 Linguistic background of project teachers, by muiber in each category:
(indicate non-English language in each box)

... Language dominance not specified (if any information is not

~.,.... other tongue not specified specified, cross out that

2. ___ not specified whether monolingual or vilingural heading and complete the
: ' rest of ‘the chart)

A-lionolingual B-Bilingual 7.1 Py
I 0 E Dom. ‘.....1._- AnEhas, . Pon 1 IDEY , I A No.
NEMT e otwe ] 1 8. 16




1N vy
Ve \ras

il

101 coiluniig

yhleca serves &s & Sing
a group of people).
1-yes

0-no

. wcielin-ulistic sy includes ltcis covering:

6.6 IIi-FliT parents' attitudes toward maintenance of child's 6.6"__(:2‘m-
li-Z{T in particular domains of use or complete shift
to Inglish
1-yes "
0-no
5.7 EIT parents' attitudes toward their children's learning 6.7_~*£:2“~
of the N-RIT language
1-yes
0-no
6.8 Children's own attitudes regarding the second language 6.8_L_‘l__‘_
ey are learning and the speakers of that language
&
1)
6.9 If not included in survey hov were parental and/or 6.6 9 .
comimnity attitudes toward H-HiT maintenance
determined?

1-will not be assessed

2-will be assessed; metliod not specified

3~has been or will be assessed by method other than
sociolinguistic survey (specify how)

—

6.10 (:;Mfter sociolinguistic survey is made, how does it influence 6.10_ ‘ .
program? (specify) (e.g. transfer or maintenance instructional

e [ mitte
0ot mentioned O &CiSions of P\M\M ha cowm <
7.0 STAFF SELECTION

7.1 Linguistic baciground of project teachers, by nwiber in each categoxwy:
(indicate non-English language in each box)

-,

Je.... Language dominance not specified (if any information is not
- ... Mother tongue not specified specified; cross out that
2, hot swecified whether monolingual or bilingual heading and complete the

rest of the chart)

A-ijonolin B-Bilingual .1 &
I HE Dom, | oroned .ﬂ@.l__..r__._-_&...__._. 7 _— No. *
NEMT e twe b 1B, 16
11 E Dom g IT A
g‘% .o = II B
11, £ Dom B S I, 4
1 NEME N= | Ne e
o ’ N Lo V- A L II,l B i —‘&-H
A Totsl Number B Total lumber A )
IIonollrégual Bilingual B 6 Eo
ea v o Tee e, oo e aam N —.b-

. Total IMuber
: of Teachers
N .8




‘ , page 6

7.2 Linguistic background of »roject zides or parsprofcssionals, by number:
(indicate non-fnglish language in each bo::§

1, Language dominance not specified (If any information is not
2, w Hother tongue not specified specified, cross out that
> Not specified whether monolinguel or bilingual heading and complete the
a rest of the chart)

A Monolingual B Bilingual
7.2 No. %
I N-E Dom 7 i Ia —_— —
N-EMT ; IB —
‘ IT A —
II E Dom , , ! II B —
ENT ‘ - . II1A
‘ | 1mre .4 Joo
II1 I Dom ' ‘ B ' 1 A o
N-HEIT ‘ ! : B _ 4 /OO
' ! N_b
N Total Number '
A Total Number B Total Number of aides or
Monoloingual Bilingual paraprofessionals

7.3 Lan els) used bilingual progran tcaclhiers: 7.3 a
lark all that apply

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their netive or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
lc~even if native languege is not tueir dominant language
1-0-not specified

ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan e used by bilin Qrosran cides or paranroncogiocnals: Ted g_
(Hark all that apply

1-Bilingual aides instruct in only one language PPQB“\

la-Bilingual aides who'instruot in only one language teach in YO0a
.. their dominant language, whether or not it is their native language..

tilingurl cides who instruct in only onc long. tecch in their pative lang.:

To-only if notive lengucge is Llso their deninent l.asuge

le=cver if active langusge is not their dominaant language

1-0 not specified

ilingual aides instruct in both their native and second language,

regardless of which is their dominant language. C P “l?"{q

s

O
c
[ &1
o
[e]
O
1
1
l._)
[¢)
[N

O-language(s) used by bilingual »rc 1o oidas =
. #F

7.5 Cultural affiliation of teachers. aide reject director and evaluators by
number and percent (lark all that apply) Specify cultural affiliation,
?l

A, Teachers No. ¥  B. Aldes No. % C. Proj. Director ... ivaluator(s)No. %

Y Y Y




JAEYa Oy

I1 4 e
II E Dom . ! ii % —
EMT ' ‘ p:
o ' i i & I
II E Don ' , ' T A o .
1 y-mir ? (: . B _4 100
) ; ' N g
N Total Number '
A Total Number B Total Number of aides or ’ —
Honolinguel Bilingual paraprofessionals
o N
7.3 Lan e(s) used bilingual progran tcac..crs: 7.3 a

lark all thet apply
1-Bilingual teachers teach in only one language

1a=-Bilingual teachers who tesch in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native languege is not their dominant language
1-0-not specified

ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified

7.4 Lan e used by bilingual .o-rg nides or paranrorcssicansls: 7.4_3_
(liark all that apply

1-Bilingual aides instruct in only one language ,
la~Bilingual aides who instruot in only one languaze teach in Y0a
their_dominant language, whether or not it is their native language.
vilingurl cides who instruet in only ome long. tcach in their native lang.:
To~only if nutive lengucge is Jlgo thcir dendront liasucze
e~overn if active langusge is not their dowinant language
1-0 not specified - .
ilingual aides instruct in both their native and second language,
regardless of which is their dominant language. C P H8-44

O-language(s) used by bilingual swc wo: <idas met owecilfied
7.5 Cultural affiliation of teachers, aides. preject director and evaluators b
4, Teachers No. %  B. Aides No. % C. Proj. Di;gctér D, Evalnator(s)No. %
§puu9m..é 100 _‘&Lﬁ*\_‘ o Span. Am ‘An.a.'_a L S0 9
Gheminthl) ____ _ _ Spin_ | 504

Q-not specifi-e-d;

e(.) 32-3%




7.6 Selection of N-HiT teachers from local cormunity page 1
»  {~not specified 7.6 Ho. %
Huaber of N-IZIT program teachers from loccl cormunity _6__ 4L 00 .
and % s0Q of total H-EIT teachers.

7.7 pupber and Proportion of teachers and aides of sane Ty o &
cultural backgrovnd as H-all students: - 6,100 \
indicate specific percent on the blanl:, or B &.100
if specified descriptively,
1-few '

A = teachers

; 2-sone
B = aides

3-nany

4~most . .
5-more than half
O-not specified

t 7.8 Teacher Qualifications - Training and c:perience prios tp oroject no.'s
' (Indicate number of teachers with each qualificat‘ic;n, Te %) n.
if given
Y n.s.-qualifications not spcified “’I “’; &012”/37
O-previous courses not specified

1. . _teacher nmust neet a specified level of language proficiency on a
standardized proficiency test of the non-Englich language through
vhich (s)he will instruct

F 5' 2/ teacher must meet a specified level of comaunicative competenc:z in

P the non-Inglish language determined by a structured interview/flyency
3. __previous teaching through N-ET (in country where it is a nativ native-

language, in Peace Corps) "S;f

4. ___previous teaching in local areg/live in the corumity netence
5. 7 courses in N-EMT languege structure and usagg’ linzuistics or FL trainin
6.._._courses in il-E literaturg’ or literacy in Spepish
Ve :ust be bilingual .
8. _any previous education through b-TiT/content of courses learned tiarough
9. . _courses in teaching ISL/audio lingual avproach ‘ JedlT
10, ___courses in nethods of teaching N-&iT language/lansuage develozent

11. ___ courses in methods of teaching content (e.g. math)JiD. N-TT
12. ___ certification in ESL/or experience teachins ZSL
13. __ certification in teaching N-zmiT
14.*  cross cultural courses
lS._K_courses in the cultural Leritage, values, deep culture of N-EiT or .
16. other qualifications, specif . . trave
20 Understanding of children ,cheergul ““““t:l ‘ﬂd" F"""dlw
24 3pecial prepakhtion for teaching children trom impover she
%'* areas.
A
B

8.0 STAFF DEVELOPIENT (@D Committmend to Profg n.s ‘
n.3

0-No staff training mentioncd
8.1 The proiect is offering training for teachers  A. For 3. For Para-
and /or. paraprofessionals in the followine areas:Teacliers profussionals

(mark all that apply)

n.s.~Training indicated, but nature not specified ...
1-Znglish as their second language ......._.......
2-The teaching of inglish as a second language
3~s as their second langvage . .. .. _._...... '

L~The~teaching of X as a second language ... . . . . T
5-.iethods of teaching other acadenic subjects .. T
6-.icthods of teaching other academic subjects
in ¥ langrage __.

R armon o " - —

B I I T T T A A Y T L L . T T T SR o Ao




S-many

. A-mOSt . N

d 5-more than half
O-not specified

: . 1
' 7.8 Teacher Qualifications - Training and exporience priox te oroject no. ;
! (Indicate number of teachers with each qualification, Te ). _na-.
N £ if given) 1445, 20,24,27
' n.s.-cualifications not spcified ’
O-previous courses not specified o
1. teacher must neet a specified level of language prof iciency on a
" “'standardized proficiency test of the non-Englich language through
vhich (s)he will instruct . o . I
p Sl 2/ teacher must meet a specified level of cor:mmnlcatlve.compef,enceﬁ in
P the non-fnglish language deternired by a structured interview/fl 1ency

3.____previous teaching through N-IHT (in country where it is a natiwv '_‘lijfﬂéve-
language, in Peace Corps) _ %°£1~

L. ___previous t~aching in local areg/live in the cornnity aeteilce

i 5. v courses in N-HIT language structure and usage/ lin~vistices ox ¥, trainin
6. _._courses in E-E literatur¢’ or literacy in Spepish
rs R DR Y K P | i

¥ 8. “:é;rlljtvl?g‘/f&%;‘ ‘gfil‘lol.gation through h-&iT/content of courses learned tarough
0. courses in teaching ZSL/audio lingual approach AL :
10. 7 courses in methods of teaching N-&iT language/lansuage development
1. courses in methods of teaching conlent (e.g. math)in N-ZIT
12.  certification in ESL/or experience teachins ZSL

F 13, __ certification in teaching N-ziil
ll,.: ~_cross cultural courses

15. V" courses in the cultural heritage, values, deep culture of N-3T or )
16. ___other cualifications, svecify, . trave
20 -uUnderstandr o€ children ,C'-h“"f.“" ath ) ﬂ?ﬁ& f'-'“":lltl"
24 3pecial prepatation for teachin sehildren om '"'F"Wi'.:'(‘s,
8.0 SIAFF DEVELORLENT (@D Comimittment fo Profgth: o o
' B

n.s

0-No staff training mentioned

8.1 The project is offering treining for teschers 4. For 3. For Pora-
and /or. paraprofessionals in the followine arsas:Teachiers profussionals
(mark 2ll that apply)

n.s.-Training indicated, but nature not specified ..
1-English as their second language .... . .._..........
2~-The teaching of iInglish as a second language _
3-i as their second language ... .. .. _..... ... ... .
4~The teaching of X as a second language, .. . ., . _.. s o
5-.iethods of teaching other acadeinic subjscts

. 6-iicthods of teaching other academic subjects

. in X langrage

... ae, — e
...... e ae
- ——— e b

———- e - e L

. — trtan - wa s

SR e b e mew U LA s et 4 e e @ s man s Aa e wis = oe as b ot ot —— -

1423,45¢7%491/°
0.2 Sieted roals of teacher training arve: 8.2 II 14 € /0 Students
- -I‘ N—EM_[‘ IT EMD

Understandinff of socio-culitursl value$ .. and practices or .
Crcss-cul‘i‘,ural training
(558

ensitivity to ethnocentricism and linguistic snobbery
("Lliwrareness oi the sociel-enmotional development of
trategies for accomodating the difierent learning
styles oi
Gtrateries {for copnitive cdevelopment of
Strategies for reinforein:, the seli-esteem of
Methods of cross-cultural teaching or teaching the

iculturel component
( 9)Formulation of pupil performance objectives
[10)Methods of evaluation of pupil performance objectives

List specific eourses if given (or Xerox and attach)

3
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Teachers in the Elementary Bilingual Program will have a
certified Elementary certificate with as much training in

Bilingual Education as possible. The teachers will have the

following responsibilities:

L ] ¥

1. Will be responsible for all instruction in the i
[ 4
Bilingual classrooms so as to meet objectives of the

proposal. . -

2. Will participate in the planning of the prograa.

3. Will evaluate the program plan and revise it when -
necessary in order to fulfill the prcgram objectives and

and student objectives.

4. Will participate in in-service training throughout

the school year.

Teacher Aides must be Bilingual and be a high school graduate

or passed the GED examination. The duties of the teacher aides

are as follows:

1. Keeping records ,

A. Lunch, club, attendance, grade, health

2. Preparing classroom materials
A. Typing and ditto

B. Transparencies

-

3. Filing and cataloging -

L e e g DR Sy - -
L S R N T TP T TN Yot 1T S v

4. Operating audio-visual equipment




10.

11.

13.

15.

16.

17.

18,

b

Setting up bulletin.boards

Distributi;g and receiving materials’

Assisting with so;e instructional activities
Enriching, telling or reading stor{;s; accompanying
children on field trips, assisting with usic or art.
Working with sub-groups or individuals

Preparing classroom for next day

Supervising assignments previously explained by

the teacher.

Reinforcing reading skills previously taught. by

the teacher.
Checking books in and out; taking class to library
Assisting students who have been absent

Marking papers and simple objective-tyDe tests

Leader of one magic circle in the Human

Development Program.

Listening to students; do "Show and Tell" stories;

just listening with interest and concern

Helping students with personal problems or pupil-to-

pupil problems.

-49-
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19. Helping students find information, or helping

with special ‘assignments
20. Providing a link between teacher and home

21. Encouraging parents to support studen'ts concerning

attendance, homeﬁork
22. Accompanying children home when ill.

23. Welcoming parents to school or schcol functions

-

24. Assisting with all other duties as assigned'by the

teacher and/or the principal.

Spanish Resource Specialist One of our bilingual teachers
Mrs. pli;ia Pinchiera, who is considered an expert :in the
Spahish language area was also given the title of Spanish
Reséurce Specialist. Her duties other‘than those of a

classroom teacher will include:

1. Provide assistance in the Spanish techniques

and methodology of instruction.

2. Provide expertise in the translation of suitable

and adoptable materials.

3. Assist in coordinating instructional guides.

-50-
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8.% Methods bf Teacher Training: (Mark all that apply) 8.3 _{, 3,"’} 5 J 7

@-COU.I‘SGS

2-experiential, teaching supervised by master;teacher
orkshops where teachers offer suggestions to each other
se of video-tapes of teachersfor feedbaci: on hou they are doing
cross—cultural sensitivity training, t-groups

-interaction analysis (e.g. Flanders systen)

sother (specify)
@ Visitations to bilingual projects in Mexico$ Mbuueryts | News Megio
8.% Project provides released time to teachers and paraproffesion- 8.4 _

als for joint lesson planninz: 1-yes O- not mentioned ’

Espaola | Las Vegas,

8.5 Project provides for paraprofessionals to receive course credit 8.5 __ ' -
toward eventual certification: 1-yes O-not mentioned
35 Hou? (specify) Aides ore olowed released tHmeo to
take college classes
8.€ Q3,4 ¢

8.6 Paraprofessional's role:

1-teaching whole class .
2-teaching small groups .
3-tutoring individually C pH 8 -50
4=clerical 7 & -
5-contributing to biultural component _ ;
how 2 SEE rERoX LB -b e

6-liaison with parents

8.7 Iraining for project teachers and parasrofessionals is given by: 8.7 A.___a._‘ 9
(maxk all that apply) A for teachers B for aides B_1 _
-noJ specified e I

University faculty e — O
]

2-project's Master Teachers
(Palomares) Hmm}(ﬁhsquﬂh
d

3-project's teachers o

4-other (spef:ify) 3 day workshop by Human De

A doy gemimar in Qilingual - Brey avaness , fbuquergue. Pos #
8.8 Number and Proportion of persomnel giving teacher training who 8.81z 16 100D

are: 42 4D
1-bilingual 34p 10O
2-biultural
- 3-N-zIT (specify baclground)

4 —— st mttins s

* 8.9 Training is orovided: g.s 1

“Jdvring a sumer session
uring the acadenic year

~other (specify)

8.10 Ertent of tiaining:
SR B (indicate no. of houys)
A 1-approx;imaetely ecuivalent to a 5 | afternomcelly 6
collegz course 6 ____._ monthly [
2-nore than one course 7 ... bi-nonthly
3-less than one course
4-other (specify) e o e
8.11 Xunber and Proportion of teachers stiending training: 8.1 4 100
or: if specified desciiptively, indicate:

O-not specified 6-most
1-100% 7-many
2-more than 75% 8-fev
3=50-~745% S—other (specify) ’

P -

4=25-504
5124
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als for joint lesson nianninz: 71-yes O- nol tentioned

8.5 Project orovides for paraproiessionals to receive course credit 8.5

- —————

( P 7 toward eventual certification: 1-yes U-not mentloned to
C Hou? (specify) Q.des ore ollowed released time. 7TC
P7 dake collepge classes

8.6 Paranrofessional's role:

1-teaching whole class

2-teaching small groups

3-~tutoring individually

4~clerical

5-contributing to bi:ultural component
how ? ___ SEE AELY

6-liaison with parents

L Ta-c
&8 -k e

8.7 Training for project teachers and paraprc.essionals is given by: 8.7
(mark all that apply) A for teachers B for aides
~not specified —
University faculty

2-project's Mastor Teachers

3—projec?'s teacl)lers
L-other (specify) 3 da

a JGY Sevninar in Gi.\'q
8.8 Number and Proportion o

are:

1-bilingual

2-bicultural

3-N-HIT (specify Yackground)

gt
e

o —— Attt w

umarrht
wal « srm\!w-l avamness , Hbug uﬂj
g who

personnel giving teac"xer trainin 8.8

' 8.¢ Training is »nrovided: ‘
vring a summer session
uring the acadenic year
-other (specify)

8.10 FEuztent of tiaining:

3 (indicate no. of hour's)
A 1-appro:imately ecuivalent to a
collego course
2-nore than one course
3-less than one course
L-other (specify)

- vt o
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7 1. bi-monthly
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L P A At

or: if spec1f1ed ‘descs *1pt1vely, 1nd1cate.

O-not specified 6-nost
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2~uore than 75% 8-feu

3-50-745 G-other (specify) .
4=25-50%

5-1-245

6,0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are asgessed: (Mark all that zpply)
-not mentioned
to N-&IT language or dialect

N-EMT students - expectations of achievenent
N-ENT culture

s @:rior to participation in bilingual »roject
-after project training
6-after participation for a period of tiuie in project

7-through a cuestionnaire

g 8~other (saeclfy)(.LL.s_.sm&mn. For._empl ym«t)

8.10 ‘

1.6

2,34, b

CP43-<5D

a_ 1.9
B

®

(Palomares) woamm]consuHmﬁ,

no.,.

110 !9..0
236 abo
340 1OO
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- age skills necessary for reading.

.. talents by developing langu

. . A developmental languagc program is the first goal. We will
s2ek to do this by developing comnunication skills in the Span-

nt on the development

?-—-;—--f. {sh language. gcholastic skills are depende
of communication skills. The first aim of the program will be
mming from the child's lang-

- - the development of language arts ste
uage by providing him with experiences and activities that en=
courage language. The reading program will be an outgrowth of
these experiences in the child's own language. This can be

c termed a natural environment because it is what 1is natural to

.5 e

.. - the child.

- T . Phe second goal will be the development of an intellectual
TR .- pase. This will be accomplished by sequential development:

1) identifying and labeling objects; 2) providing experiences
to describe; 3) forming ab:“ract associations. The third goal
s will be the development of positive attitudes toward school
T and an awareness that learning is a pleasuxable activity tg be :

enjoyed by all and not.j9§y.by a select few.

areas are developed, reading, writing, and

e-place in their proper perspective. These
the intellectual.

. As the first three

- - arithmetic will tak
r-cannot begin to develop until the language skills,

" base and positive attitudes have been established. .

s *

‘ '2., __T;’.achssg 'L%

: Teachers will be select
:--gtanding of the particu

ed for their sympathy for and under-

: lar problems of our Spanish—speaking~
. students; their identification with the target areas; their
knowledge of and facility with the Spanish language; their
Lot kiowledge of and training in early childhood education; and their
- understanding of and acceptance of the philosophy and goals of
- the bilingual program. The .screening, selection, and training
of these teachers will be the major first year objective.

QO}Q Qf 3. i;ra_xlaprofessionah 85

;Paraprofessionals for this program will be from the Career

unities Program which will, by the terms of the COP grant,
ts of the Model Cities Area, the areas where the
11 be located. These instructional
gparaprofcssionals'Qill'be trained by the College of Santa Fe in
‘ . Early Childhood gducation, Spanish, and Bilingual Education.
. An additional advantage will also be the fact that these para-
.professionals will bé working in scheols in their home area soO
. there should be a strong, positive identification between child
- and paraprofessional, home and school, and parent and pavraprofes-

sional.

- Opport
¢ include residen
. bilingual education program wi

4., Parents

gram directions
Indiv-

parents will be involved in determining overall pro
by their representations on the Policy Advisory Committee.




10,0 SPAFF PATTE:NS

10.1 Staff patterns: (mar: 211 that apply)‘l&..- Staff: - 10,1 _L,
~not specified b.lingual teacher
tean teaching 2-5SL teacher 10.2 l' H

cluster teaching -bilingual coordinator
shared resource teacher aides or paraprofessionals
-consultant psychotherapist C P 7' S

l~other (specify) .
or guidance counselor
103 25, +C

b-other (specify) _

10.3 Average nuiber of pupils »er cless:
O-not specified

10.4 Average mumber. of sides or paraprofessionals per class: 10.4 .__..L.-
- O-not specified .
.
' 10.5 Average nuiber of N-rlT we bilingual aides (or para- 10.5 ......I... -
professional er_clas:
, O-not specified
- 10.6 Special side to pupils hav'ng most difficulty in learning 0.6 1 %3S ) A
! is given:
individually by :@tea cher
in small groups =special reumedial teacher
O-not specified araprofessional
P v 8 arent tutor
F 7-older student tutor

8-peer tutor
ff IlS G-not specified

10-no special help given

11.0 INSTAUCTIONAL CO:PONENT - DUIATION .IID EXTINT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) I 11 II,

N-RIT language will be maintained in program: i 0K & DOh & Doi:

(marlz all that apply < NEMT BT NEMT

O-not specified hov long

1-as the alternative language of learning N "l —
. for as long as desired .
’ 2-as the mediuwa of instruction for special | o _/ ..
: subject natter (e.g. cultural heritage)
N 3-only for the length of time necessary for ____. L e
Y the acquisition of sufficient Inglish to
- neirmit learning of acadenic content at an 1.1 1 m_‘ ‘,_?:_
. acceptable level in English I1 4.
Iy .. .
11.2 How many vears, does project state is ootimal for inmstruction  11.2 ) o
¢ foy =AUT group, through N-E{T languaze to continus?

SR O-not mentioned
if for a particular nuuber of years:
£ 1 2 3 4 5 6 7 8 ¢ 10 11 @ 13 r“\l‘b\kak ‘\ték SCL\GO,
b + (if specified in terms of a condition, please state it -
LN " e.g. "if a child begins learning in il-ELT and English in Pre-X,
- N-TIT instruction should continue ‘through high-school®)

LI




.' I e - 'r-." v R L _r cle, B "," ~

U0 .E.g.*i‘b@..p..l:.‘?..?f..q];..ﬁk?};ﬁ. DEL, CALSS e, __ Q. (5 et S
O-not specified

10.4 Average number of aides or paraprofessionals per. class: 10.4 ..._...L-._

O-not specified

10.5 Average nwiber of N-FAIT s bilingual aides (ox. para- 10.5 l ) .
professionals) per. clas:
O-not specified

10.6 Special aide_to pupils heving most dificnlty in learning  10.6 4 %, % 5 46
is given:
individually by:(:)teacher
in swmall groups —special rewedial teacher
O-not specified araprofessional
P arent tutor
P)' J 8 7-older student tutor

8-peer tutor
o P
iy S $-not specified
10-no special h2lp given

11.0 INSTRUCTIONAL COiPONENT ~ DULATION ..iiD ZXTEIT OF BILINGUAL COMPOWENT

11.1 Duration of Bilingual Education (policy) I 11 11,
N-AT language will be maintained in program: & DO & DObi 2 00i:
(mark all that apply) NEMT EMT NELT
O-not specified how long
1-as the alternative language of learning B <l L

for as long as desired
2-as the mediwm of instruction foi special | o / R

subject matter (e.g. cultural heritage)
3-only for the length of time necessary for
the acquisition of sufficient Inglish to

.- —— s o - o

veriit learning of academic content at an 11.11 __ A J_?_'_
acceptable level in English II 1.2
I, .. .

- - - ne s o w mame

for I-ZiT giroup through N-HIT language to continue?

A N X S A A R

11.2 How many_years, does project state is ostimal for imstruction  11.2 |

O-not smentioned
if for a particular number of years:

1234567879 10 11@1'31'!\»»;

L e em s mi weas t s € S s aa i Ay o
.- cawmE sae .

- (if specified in terms of a condition, please state it -
e.g. "if a child begins learning in H-IiT and English in Pre-X,
N-HIT instruction should continue -through high-school")

. .\.l

[y

-

; hos »
\kgk&c 6

i

Duration of Bilingual Education (in practice) (liark all that apply)

11.3 Second lan~uage learning is introduced in which grade: 11.3 1 .“' -
code: = N.A. (if no WiT)- s S
1= 1 In._|
for each growy» N.A. Pre-i K 1 2 3 4 5§ 6 7 8 ¢ 10 11 12
I -5 bOM e e e e e
I1 EDOL Lz ‘
v

IT, .} DON/NEMT
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11.4. The_curzent nroject will be_linied to a future Pilingual '
Program at the indicated giade level: (indicate specific, grade)
00 0 not ‘crades ’ . 14 Voc.
code: (if no HIT).g ..pccii‘* ed 1=3 4=6 7-S 10-12 13-cdllcge training

I -3 DOii v .-
I 3-04 = BT — U T e

1I) 3-DOI/NET ~ . L .
code: 13=College or University (Other professiona? training) 11.4 1’35
1/=Federal, State, or Private Vocational Job training 1146 1

1314:6.---~

11.5 Second language learning for Inglish dominant students is 1.5 1
projected through grade: 8 &
00 if O not grades
code: no EIT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12 !

II @i

. — U U
™. m/jm e
1% N-EiT/E Dom . _ e e e o T e s e ,

11.6 Leazning in_ their native language for Non-Inglish dominant 11.6 __ 6 '
\ students is projected throuzh grade

O=not specified/Grade 1 2 3 4 5 7 8 ¢ 10 11 12

i 11.7 The amount of instructional time in and through their native language
per day for H-IIT students who are N-Z dominant is:

code: O=not specified wnath s = science ss = social studies ° see ad‘i-
ofteched 9

11.7 11.8 1.

iiin. per day Total Min. per Subjects taught % of time per day of

of instruction day of any --in native lang. instretich
thr.o.quuLﬂ“.....Mm.s.tms.t.lm-,...m-, e e amm e e pvovgh MeRIT
Pre ki T ey T

N ¢€“M;m as).. DS La.fag..Arff::::l::3:‘.@:.7,7‘&:??:?:
-_,.'.-._--:-..........N.......‘.-A.L.Ma f+5 e .‘-fD -?D. PR

P N .—-—.:-.mu.A‘..‘-'..--.‘-....,-..-.;-. ..--—...-—5 P A T Y
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5E
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5 X
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e ema L T S P T S T ..o.

ot o T s T D
10, ...... S «4
1“ - P A S T - e ISR ......._'-‘.‘. e L S ‘e, & . . .
]_2 12
11.10 The amount of instructional time in and through their native language SCQ X ﬁm)(

for N-ZiT students who are Znglish dominant is: athrache

code: O = not specified N.i. = not applicable, no H-iiT, I dom students

11.10 . 11.11 11.12
iin. per day Total iiin. pexr Subjects taught % of time per day of

of instruction day of any in native lang. instruction
through N~B .. ... .--;,instmction.“ e e e e thwough N-TiT ., . ¢
Prek ,___ ... g Exe Koo

AR hs) L TTANG L ARTSL I TS0 e T
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11.5 Second language learning for fnglish dominant students is 11.5 1 ,‘
projected through grade: L6 ..
00 if O not grades
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C=not specified/Grade 1 2 3 4 5 7 8 ¢ 10 11 12

‘ 11.7 The amount of instructional time in and through their native language
per day for H-HIT students who are N-E dominant is:

code: O=not specified wFmath s = science ss = social studies see audt
atached <

11.7 11.8 11.9

iiin. per day Total Min. per Subjects taught % of time per day of

! of instruction day of any in native lang. instructich T
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FIRST REPORT
SANTA FE PUBLIC SCHOOLS !

1970-1971
N

Introduction

This audit report is based upon two site visitations conducted on
October 12th-13th, 1970, and February 4th, 1971, and review of a report
submitted by the project evaluator, Dr. Mari-Luci Ulibarri, in October.

The report is divided into four major divisions: instructional program,
staff development, community involvemeﬁt, and evaluation, with findings and
recommendations presented for each division. A summary statement is

presented at the end of the report.

INSTRUCTIONAL PROGRAM ‘ l ' 7

Findings. On both visits it was found that 15%-20% of the instructional
program was'in the Spanish language. But, the staff interviewed expressed
that they were raising the Spanish language level with expectations of
reaching a 50% English-507% Spanish division by year's end.

It was found that continuity was lacking in method being used
in the experimental classrooms. Traditional word recognition, phonics, and
the Van Alleg approaches were being used in teaching reading in both English
and Spanish. In general, the reading and language arts components of the'
progran are presented in English and Spanish. All other subject matter is

generally presented in English with Spanish used for clarification or

reinforcement.

v e
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11.13 1-Progran is one-wey - only non-inglish i.other Tongue 11.13 .
students (including N-E[T-English dominant), Inglish
liother tongue students do not receive instruction in
a second language
O-no Znglish ilother tongue students
2~ 2 vay - kT learn the second language
11.14 The anount of instructional time in end tirough their second language
for pupils who are native speakers of English is:

code: O = not specified N.A. = not applicable, no English T students

11.14 ’ 11.15 11.16
ilin. per day Total min. per Subjects taught &% of time ver day
of instruction day of any in second 1lang, of instruction
[ throy,g_h N-BIT  ___dnstruetion . .. .. .. ... .. .. through N-&2T ..
Prek | ... ... ... R DU O i o - S e e
. 1 /vs.{(_gw) .....‘.tl.-,'-.'s Chets L n. B m
{ 2 J—a—dﬂ'rfs . 2 . S0.Y9,. .. ..
O PRI A R
4 . . . . . ko
S e, R e e L -
’ 6 S e 06
7 i vl 7
8 . e s .8
S . . 4. oo LS. .
0 L e e e e g e .10, .
1 [ R R VT T
12 B T ) (A2
11.17 llixed or separate language usage by teacher and/or aide 11,17 _! 4__&

in the classroon (marl all that apoly) e e
O-not specified
anguages are never nixed by either the teacher, aide or the
@iupil in any one class period; only one language is used.

he second languaze is used excluswely by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period:
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period: students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson,

7-the teacher uses English and the paraprofessional then translates
the same material .f'or H-EiT pupils.

8-other (surmarize)

12.0 HETHODS OF SZCOND LANCUAGE TEACHING

(ilar: all that apply: some projects nay use a combination 12.0, !,Q
of methods)

@A}ld_ip:_ljp@.a.l. habit skills or behavioral approcch. Rmphasis
on communication. Includes contrastive analysis of sounds
units inbot} il ages on .::‘:ln = AeNnLs q dent




-

idn, per day Total min. per Subjects taugnt & of tine wer day
of instruction day of any in second lang. of instruction
through N-Z@iT . ___instruction .
H

. e L N R O R e e A O et S SN A

Prek et it AT A DU - o -2 S .
1 ﬂs(épg) . Lang. Arts, |L... 50 %. )
2 .NS. /%) .. lﬂ&;C’.ﬂVv*s ...... i 2 0 .
3. A N0 L3
b X . ; Ao
5 ] S S N
6 ... i e ' i
’é - ) e b ; . ,g
S e oo
10 ’ S ! .10
1m oL N ) 1
w2 [T i . 2
11.17 Hixed or separate languagze usage by teacher ¢nd/or aide 11.17 4 4_2

O-not specified /,———“-——_\ﬁhuf
ges are never nised by eithetr the teacher, aide or the

upil in any one class period; only one language is used.
Zt:>ahe second language is used exclusively by the teacher,aide

and pupils during at least one portion of the school. day.

3-the teacher uses one language exclusively within e class period;
pupils are allowed to use either native or second language.

4-the teacher uses only one language: however, the aide or para-
professionil uses another during the saue class period; students
nay use either,

5-the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for H-HIT pupils.

8-other (sumarize)

12.0 IETHODS OF SECOND LAUCUACE TESACHING

(iiar: all that apply: some projects may use a combination 12.0, __//‘,
of methods) :

(ji;bpﬁig:l;ggyg;,habit skills or behavioral approach. IHmphasis
oa communication. Includes contrastive analysis of sounds
(nits) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic., Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn fioi examples.

2-Transfornational-copnitive approach
acquiring an vnderstanding of the stiructural p- tarns or
gramiatical rules of a language.
)
}

[
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!5‘ Processes (ged 4o Mest Objecfves

Evaluation Procedures

We will state each objective and- then explain how we

attempted to meet each one.

'Objective 1
To design an instructional program suited to the
particular needs of our culturally and linguistically

different student.

-

Our teachers worked with different materials using different
methods and approaches to determine what was best suited for
our children. They in turn deveioped some instructional
gdides for the first grade level to be used during the
1971-72 academic year and future years. Hopefully these

guides will prove successful with minimum modification.

Objective 2 , ‘
To assist our children to understand the history and

culture of all ethnic groups represented in the community.

This objective was approached in two different ways. Our

classroom discussion; brought in the history and culture of

the Spanish-American, the Anglo-American and the Indian-American

in a very elementary manner. These discussions were then
supplemented by films and fieldtrips to museums, Indian Villages and

community areas. Pesource people in the community were also asked

to make different presentations to our children.
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Objective 3
To develop pre-service and in-service training

of teachers and teacher-aides.

We attempted to meet this objective through conferences,
workshops, weekly meetings, school visitations and discussions
with other bilingual teachers¢, and through the use of our

audio-visual equipment.

Objective 4
To deveiop cultural awareness and use community members
as resource people.

This objective was approached in the same manner which has

been diScussed in objective number two above.

Objective 5

To decrease the number of potential drop-outs.

We feel that children with a good self-image are less
likely to become dropouts. We attempted to instill in our
students a positive self-concept through the use of our
Human Development Program. Each child was reached through
a language which was meaningful to him and in which he was
not -threatened. We felt this would be a motivating factor
and interest-arousing method to accomplish the objective
above. It is not possible to determine any measure of

success until future years.




Objective 6

To help students learn subject matter and communicative

skills in their native language.and a second language.

Subject matter-areas were presented in two languages.
Through the LEIR (Language Experiences in Reading) program,
and the PLDK (Peabody Language Development Kit) we attempt
to develop all communicative skills by using the childs own
experiences and giving him an opportunity to express himself

in two languages.

Objective 7
To develop a positive self-image by learning about

their culture.

Through the use of the Human Development Program we attempt

to instill a positive self-image in our students. By exposure
to different cultural aspects, our children were able to-
identify with others as well as with different aspects within

their culture.

Objective 8
-To help students gain a deeper understanding c¢f knowledge
and concepts in English by having the opportunity to

hear instruction presented in their native tongue.

We attempted to reach our students in a language whiéb
was meaningful to him. Our interest was mainly that of
concebtual acquisition and devciopment. Once the concept

had been acquired and developed the transfer from one

language to another would be simple. By presenting

*
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instruction in the language the child understood, we felt

that we were meeting this objective. 5

Objective 9

To prevent education retardation and develop tools

for conceptual growth.

The methods presented in the previous objective were also

the means by which this objective was approached.

Objective 10 -

To belp students gain a greater knowledge of and acquire

more skills in the use of two languages.

The'programs discussed in objective number six, the LEIR
and PLDK gave our students an opportunity to acquire and
develop skills in the use of two languages. They gained

knowledge from the teacher and teacher-aide as well as

from each other by peer modeling.

Objective 11 '

To help students become truly bilingual and bicultural.

This objective could not possibly be achieved in a short

period of time. However, the use of two languages as the

medium for instruction, the exposure to different aspects
of culture, the fieldtrips, and the class discussions that

are held, are certainly a step by which this objective may be

accomplished.
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uctive ~generative approach: through listening to coumunication,

orhaps of peers, and attempting tile new language in situations which
call for the stﬁéent to gererate sentences ~ test his understanding,
(the woy native language is accuired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive . ~ the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering cuestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

o=Graymar - Tranglation ilethod
Formal study of rules of grammer and translation from first language
to second, Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCMININT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Secuence
(*fudiolingual hethod: listening, .speaking, reading and writing)
i IT

Non Eng dom Eng dom
students students
A in don B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Ing. dom. students)

13.1 Second language listening-speal:ing 13.1 1B ]

e

siills are learned: IIB__§
@concurrently with Zoninant lansuage

listening~-speaking slills "

2-after a specified level of compe- C P 16-29
tency achieved in listening~-spealing
skills in cJominant lanuage

3-a specified period of time after
listening-spealing skills in dorinent
languaca taught

N

or Mo . ~

13,2 Al sequence followed: IB_ |
Listening-speaking proficiency IIA_
precedes introduction of reading _\/ _“__/ _“_/ ___v,/ IIB_ |

2-2eading is taught concurrently
with listening-speaking skills
3-Learning to read overlaps learning
of listening-speaking slills
4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency 13.3 If'*..__.'.u P g2
etermined by: B_1_f
Q easure of listening~spealking IIA

proficiency = ./ el ..{ IIB:TJ: - c’f’ s/
2-informal assessment by teacher




to negative, declarative to interrogative, active to passive,

o-Gearmar - Translation ilethod

Formal study of rulez of gremmer and translation from first language
to second, Emphasis on reading in second language rather than using

it foir oral communication,

13.0 DOMII/HNT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Seguence
(#Audiolingual tiethod: listening, .speaking, reading and writing)
I ‘ II

Non Eng dom Eng dom
_students students
A indon B in A in dom B in
lang second lang second
lang lang

0 = not specified .
(Use not applicable (n.a.) if project has no Zng. dom. students)

13.1 Secornd language listening-spealzing
slkiills are learned:
@concurrently with doniinant lanjuage
listening~speaking slzills v Y4
2~after a specified level of compe~
tency achieved in listening-speal:ing
skills in Ccominant lan uage
3~a specified period of time after
listening-spealing skills in donincat
languara taught

.
o Pre n @
..

13.2 ALii sequence followed:

13,118 |

L )

IIB__|
C P 16-29

Listening-spealking proficiency , ITA 4
precedes introduction of reading _~_,/ ,“f/ .»...../ ,_.__~_/ 1B |

2~-.eading is taught concurrently
with listening-speaking skills —_—— e, . —

3-Learning to read overlaps learning
of listening-spealiing slills —_ —_— — —

4L~There is some overlap between
learning to read and to write — — — —

13,3 Listening-speaking proficiency 13.3 If‘x,,,_L, P g2
@etermined by: B_1_"§

ieasure of listening-spealking

proficiency
2-informal assessment by teacher

- ————

1344 Second language reading skills

e learned:
@oncurrently with learning to read
in dominant lancuage ' Nl
2-after a specitiea ievel of dominant
language reading competence
achievement
3~&a specified period of time after
(]_earninc; to read in dominant language
e.g. 2 specific grade)
4-before learning to read in dominant
-language




nage 13
I I
Non Eng don Eng don
students students
A B A, B
dom second don second
lang 1lang lang lang
13.5 DReading is introduced:
4=individually, vhen child is rea e — o 13.5 1A l
or at a specific time during grade: & el o D %in_L__
— e I1Ia_§
2 e e Im L
3 — amn — e

13.6_ieading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4~in fourth grade
5-in fifth grade
6~in sixth grade
7-other (specify)

REN

—————

-—

~—a—ame

13.8 Grade level academic achievement (math, science, etc.) in the

SECOND language is expected:
in the first grade

-second grade

3~-third grade
L-fourth grade

5-fifth grade
6-sixth grade
7-other (spscify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:

(mark all that apoly)

I= N-E
dom
students

1=-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a mediun of instruction for other
subjecis,
2-fecond language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. —

3-Second language learning is always in-
tegr:led with the learning of oourse
conteut (such as social studies) or as'
a medium of cognitive development.

cademic content taught in the native
anguage is used as the referential

content of second language learning
the same copnecept taurht ip the native

II= E
dom _

students

IB__NS,
1IA_|
IIB NS,
13.7 1A NS
18
IIA
11B_\
13.8 8_|
1IB
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13.6_.eading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

—— - . —— =

— ——— o t—nan -——-

) 13.7 Grade level reading is expected:
1-in firet grade
. 2-in second girade
; ' 3~in third grade
[ 4=in fourth grade — e
5-in fifth grade C -

el ——— s e

mes g

et ——

[ crman .

L EE

6-in sixth grade e o
7-other (specify)
13.8 Grade level academic achievement (math, science, etc.) in the
} SECOND language is expected:
{;)in the first grade
-second grade

3-third gr-de

L-fourth grade

5-fifth grade

6-sixth grade

7-other (specify)

14,0 TNTZGIATION OF SECOND LANGUAGE LEATNING WITH OTHEDR LEARNING:
(mark all that apsly)
1= NB II=E
dom dom
students students

; 1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
X dents; the second language is not used
as a m3dium of instruction for other
< subjeous,

2-gecond language learning is both a sep-
arate subject and also a medium of
instruction for other subjects, — .ar””

3-Second language learning is always in-
tegr.ted with the learning of oourse . -
conteut (such as social studies) or as
a medium of cognitive developient.

L~y ademic content taught in the native
anguage is used as the referential
content of second languagt learning

(the same concept taught in the native

language is taught in the second
language). Y l/

5-Different academic content is teught
in the second language from that which
is taught in the native language.

O-not specified

.. o
I’

. 6=other (specify)

cese wied "N Ev\al-‘s with Sean ‘S
c\avr icaXions or rg\“‘gvncmcv\i-,

e & —— e - —

2
14.0 I
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~ all
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15.0 TREATHENT OF CHILD'S LANGUAGE: 1 II  s01a_l_
Non Eng, dom., Eng, dom. IB NS
 students . students _  IIA MS

A ~in dom. B2nd A B 2nd IIB |

lang. lang. Bng., lang.

@fhe child's language is respected.

It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control o. the standard form.

Q
\

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

et

3-Other (specify)

0-Not specified

16,0 MATERIALS .

i 16.1 Reading Materials-Types

ding Materials are: (mark all that apply)
inguistically based

(Hferrill or Miami Linguistic

readers, IT4, etc.) 16,1 IA____'(IQ - II. < 13_< See
@as&l readers v ~ < Xero Y
X
3-Dialect readers —_— — — ‘/ &t‘

4=Fxperience charts (stories
dictated by children) _{ v’ v ¥
Van Nlen afpfoo.c\r\
16,2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 TA_ NA 1L
2-Grade 2 -
3-Grade 3
4-Beyond Grade 3
0-not specified

CPQG

Jewse indiacts , on 1ins -) .
16.3 The following are techniques and materials used for second language learning:
O-none specified i
-pattern drills
dial og memorization
choral repetition
songs
rograzmed ¢ ingtruction
stories_read tc children
AUDIO VISUAL AIDES
(:Dfilns, filnstrips
flannel or magnetic voards
9-realia, graphic displays
records, tapes
listening centers
2-multi-media approach
iential ¢

| N KRk !




aining toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.

3-Other (specify) —_ —_

0-Not specified

16.0 MATERIALS

16.1 Reading Materials-Types
ding Materials are: (mark all that apply)
(mgulstlcally based
lerrill or Miami Linguistic
readers, ITA, etc.) 1641 1A 7 '/ -~

@asal readers __\__/ ___‘_/

3-Dialect readers —

[=Fperience charts (stories
O;ipctated by children) _[ v’
Van e ap@voo )
16,2 If some reading material is in K
the child's dialect, indicate how
long it is used:
1~Grade 1 15.2 TA N A
"2=Grade 2
3~Grade 3
L~Beyond Grade 3

0-not specified
(Poose indinsts

I8

IL.

0 ~ !

St ~)

16.3 The following are technicues and materials used for gegp‘pd_ language learning:

O-none specified
<-pattern drills
diaZog memorization
choral repetition
songs
regramed © instrucetion
stories_read to children
AUDIO vISUAL AIDES
(-)r11ns, filnstrips
@fla.nnel or magnetic woards
O-realia, graphic displays
records, tapes
listening centers
2-multi-media approach
Experiential @
13=role playing
puppetry
experience charts
primary typewriter
earning through direct experience
AR ; 3 vith materials e.g. Montessori
4 ,2 @actwﬂy centers-chosen by child
1G~other (specify)
Learning outside the classroom:
@field trips
- suggested TV programs
22--,thcr (sperify)
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PROGRAMMED MATERIALS

George Peabody Kit

Human Development Program

Distar SRA (Math and Reading)

Man in Action Series (Social Studies)
Louise Lancaster Program

George Van Allan

Por E1 Mundo Del Cuento Y La Aventura

a. Mis Juegos Y Cuentos

A Jugér Y a Gozar
A La Escuela
Amigos De Aqui Y De All4
Publignciones Infantiles Y Juveniles (Eva)
Oral Language Program
DICTIONARIES .
a. Pequefio Larousse Ilustrado (Gessler Co.)
b. Diccionario de Anténimos Y Sindnimos (Gessler Co.)

c. Mi Primer Larousse en Colores (Gessler Co.)




1

.

AUDIO VISUAL MATERIALS
Spanish and English Version

Flannel board

Magnetic board

Instructo Units:

Foreign Language
Foreign Language
Foreign Language
Foreign Language

Foreign Language

#301
#302
#304
#305

#306

The Family

The Classroom
Christmas

Parts of the Body

Farm Animals

Instructo #150 - Community Helpers

Instructo #510 - Magnetic ABC

Instructo #575 ~ Magnetic Pets
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RECORDS - SPANISH AND ENGLISH VERSIONS

Children Stories - Follett Publishing Company

La Vaca Curiosa - Follett Publishing Company

Nadie Le Hace Caso a Andrés - Follett Publishing Company
Demasiados perros - Follett Publishing Company

El Joyo del Cerro - Follett Publishing Company

Elena La Ballena - Follett Publishing Company

Tulita La Patita - Follett Publishing Company

2

Coleccidn Campanilla - by Gilbert Delahaye
Holt, Rinehart and Winston Company

Imok, el nifio esquimal )
Pico, el patito presumido .
Martita en el circo

Martita ama del casa

El pollito inesperado

Martita en la montaha

Dodino el burrito

Martita va de viaje

Martita en el zoolégico

Martita va a la escuela

\

{
Mother Goose on the Rio Grande

Horas encantadas - National Textbook Corporation

Bedtime Stories in Spanish - National Textbook Corporation

Zoo Risa - Libro Primero - McNally and Loftin Publishers

Books of the World - McNally and Loftin Publishers

-
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CLINE, M., Jr. "A-V Aids for Spanish-Speaking Pupils," Reading and Inquiry:
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This book, in the field of cultural anthropology, is set in one county
on the Mexican border, describing the sociocultural conditions of the
Mexican-Americans living there today, and thus providng aid in deter-
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A revised series of tests of General Ability and Reading, designed
for Spanish-speaking children who are just beginning the work of the
first grade. There are five levels of the former and four levels of
the latter, plus two forms of each level. There is also a pretest,
constructed for use in teaching test procedures before the test is
administered. Tentative norms are available.
McCANNE, Roy. A Study of Approaches to First grade English Reading Instruc-
tion for Children from Spanish Speaking Homes. Denver: Colorado State De-
partment of Education, 1966. 270pp.
ED 010 380 MF-$1.25 HC-$10.80 .

Details the experiment and 3nalyzes the scores of a battery of tests
given to three groups of Spanish-speaking first graders before and
after 140 days of instruction in beginning English, using one of three
approaches: basal reading, second language reading, or language ex-
perience reading. Two hundred and ninty-four children were involved
in the experiment, which reached tentative conclusions. A summary
appears in The Reading Teacher, Vol. 19, 1966 pp670-675.

McGRATH, G. D. Investigation of Mental Retardation and Pseudo-Mental Re-

, tardation in Relation to Bilingual Sub-Cultural Factors. Tempe: Arizona
State University, College of Education, 1960. 363pp.

ED 002 810 MF-$1.50 HC-$14.52 .
An extensive study of Southwestern children, designed to determine
the role of cultural influence as a factor in the learning processes
of children. A document that offers insights for teachers of Mexi-
* can-Americar. children that often are not thoroughly understood in daily
association. Recommended to both the inexperienced and the experienced
teacher.

. Readings for Understanding Southwestern Culture. Alamosa,

Colorado: Adams State College, 1963. 79pp.

A collection of talks and articles which are intended to enhance the
reader's understanding of why people of the Southwest are what they
are. Should enhance the understandings of educators planning programs
for Mexican-Americans.

, Neil Sherman, and Roy McCanne. Providing Opportunities for Dis-
advantaged Children., Denver: Colorado State Department of Education, 1964.
85pp.

ED 001 077 MF-$0.50 HC-$3.40

A guide to developing a curriculum for the disadvantaged: migrants,
culturally disadvantaged, lingually disadvantaged, culturally deprived,
and educationally disadvantaged. Particular attention is given to es-
tablishing, for the educator, an understanding and awareness of cul-
ture and cultural differences.

-83-
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31. ROJAS, Pauline and others. Miami Linguistic Readers. Boston:
and Company, 1966.

D. C. Heath

| This series of readers, for use in instructing bilingual students, rép-
t resents ar attempt to join the findings of linguistic science with the
pedagogical practices of conventional reading programs. Their pur-
| . pose is to have children develop an understanding of English in addi-
: tion to correctly speaking, reading, and writing the language. Much
i dramatization is utilized, limited only by the creativity of the teacher.
| The books represent a continuous progress program set up on 3 levels.

32. SCOIT, Louise Binder. Talking Time. St. Louis: Webster Publishing Com-
pany.

Ao excellent book for teachers of bilingual students. It is filled
with materials and suggestions for encouraging first graders to talk.

33. SIZEMORE, Mamie. Teaching Reading to the Bilingual Child, 1963. Phoenix:
] Arizona State Department of Public Instruction, 1963. 57 pp.

' . This publication is an excellent guide for teaching reading to the bi-
1ingual child. Not only does Mrs. Sizemore present the technicalities
of reading itself, but she also devotes.time to explaining the import-
ance and use of having an adequate knowledge of the students' cultural
backgrounds. The book is aimed at elementary teachers, but there is
also a large section devoted to upper grade bilingual students, and
even some space for pre-school bilinguals and their reading readiness
problem. The content could prove to be most helpful for many teachers,

34. SMOKER, David. Research and Activity in the Language Arts for the Pre-Pri-
mary/Primary Culturally Diverse Non-English Speaking Child. Albuquerque:
Southwestern Cooperative Educational Laboratory, lnc., 1967. 50pp.

RC 002 135 (Available NCR, May, 1968) MF-$0.25 HC-$2.00

This publication contains summaries of 10 programs and research activi-
ties. While the information is not presented in greui detail, it does
{ndicate what is being done and where further information can be ob-

o4 b

tained.
} 35. STEXMER, Anne. "An Exp:rimental Approach to the Teaching of Oral Language
- e .nzokggding," Harvard Educational Review, Vol. 36, No. 1, Winter 1966.
ppH=-27. .

Prescents a study of disadvantaged Spanish-speaking children having a
high tncidence of reading failure from which a method of developing
and interrelating oral language and resding behaviors was devised,
utilizing a self-concept program and a science program.

— W
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STOCKER, Joseph. The Invisible Minoritv...Pero No Vencibles. Washington,
9. C.: National Education Association, Department of Rural Education, 1966.

50pp.

This report initially presents a beief survey of the background of the
Mexican American in the five-state Southwest area and the problems he
encounters, followed by details of some clearly superior, even inspir-
ing, innovative programs for Spanish-speaking children. The survey
team was comprised mainly of educators from the Tucson Public Schools
and the Univeristy of Arizona, and was called the NEA - Tucson Survey
on the Teaching of Spanish to the Spanish speaking. The programs are
truly remarkable and should provide guidance to others working in the
Same area.

37. WILKIN, William W. The Education of Children From Spanish Backgrounds.
(Unpublished Thesis. University of Denver, 1955). i

Develops guiding principles for teachers in schools where Spanish bi-
lingual home background has an effect on the child's learaing. In-
vestigates the character of the minority community and describes es-
tablished practices and techniques that will benefit teachers in this
situation. Discusses means to determine the nature of the child's
environment that affects his learning.

38. YOES, Deck, Jr. "Reading Problems for Mexican-American Children of Texas."
. The Reading Teacher, Vol, 20, January 1967. pp313-318.

Reviews ESEA Title I Projects in Texas which are designed to strergthen
instruction in reading for Mexican-American children.

39, -ZINIZ, Miles V. Education Across Cultures. Dubuque: William C. Brown Co.,
Inc., 1963. 412pp. .

An informative book prompted primarily by the author's desire to trans-

late research findings into useful and organized form for practitioners'’

daily use, Utilizing Spanish-American and Indian populations for exem-
plary samplings and illustrations, the content covers the range of edu-
cating minority group children from the understanding of environmental
influences of child and teacher to problems of m eting educational
needs in curriculum, The book is a resource guide useful to every
teacher.of minority group children,

-,
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18,0 TUTORING

16.4 The sources of Non-English materials and textbools are: 16.4, 5, q, di
(m% all that apply)
O-not specified :
1-are yprjtten- by native speakers of that language

2=comme. .ialy prepared and published in countries where

-

N-E is the native language .
@eveloped by the project's own bilingual staff )
~developed by the staff of another bilingual project (specify which)
5-developed in -conjenction with project parents
é~developed by or with members of N-@MT community
7-are culturally appropriate for N-E culture
(specify how this is determined)
are cross cultural
commercially prepared and published in the U.S.
are translations of U.S. texts
11rare coordinated with materials used in the regular subject
curriculun
_12-other (specify)

16,5 The specific bilingual/bicultural materials used in the language 16.5___]__
component are: :
O-not specified

1-xerox attuched-page and locument xt[:Q X K lﬂ‘ue\\‘d wdudes N
: i o of
17.0 STUDENT GROUPING Ha - K annctaded bibliog e Py &

17.1 Studert grouping; mixed or separated into decminant language 17.1
groups: (mark all that apply)
O-not specified '

A e e e,
ils of both linguist sTOUpPS are:
always mixed for gi% learning
-mixed for language learning

3~-nixed for some academic subject learning

4-mixed for non-academic learning: art, music, gym, health

5-separated for native and second language learning inte
dominant language groups

é-separated for most academic subjec. learning into dominant
language groups

7-never nixed for languege or other academic learning

8-other (specify)

N - (o .17 students)

17.2 Students are grouped for language instruction: 17.2_N &
(mark all that apply) A-more than iy the time B Less than % the time
O-not specified
1-total class

2-.nall groups (specify size)
3-individual instruction

B i et g

. s ——ae

17.3 Criteria for grouping: Students
O-not specified I Non Ing II Eng dom qlEmg don A'
doin =T © NEUT
1-by age e NOY 3 ro b&‘)e—
2-0y natiye language

2-ty dominent language
4~by language proficiency

(ex. level of reading skill)
n.a. not applicable

(no E.dom/NmIT) ___N_ A

#8.1 Student Tutecring is: (mark all that ;Lpply) 18.1 MQEE

3C| hoot.S Con(_gfr).(\a bd‘ﬂ"




(specify how this is determined)
are cross cultural
commercially prepared and published in the U.S.

are translations of U.S. texts

are coordinated with materials used in the regular subject )
curriculumn
12~other (specify)

i

16,5 The specific bilingual/bicultural materials used in the language 16.5 l
component are:
O-not specified

1-xerox attuched-page and document _XeCGQX atoched ncdudes N
, ] 6
) HaA - K annoked ibliogre MY ¢
17.0 STUDENT GROUPING “ 3q hooks Coneming bling |
17.1 Student grouping; mixed or secarated into dominant language 171 i
groups: aa.rk all that apply)

O-not specified
(?Lils of bothi linguistic groups are:

always mixad for all learning

-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

b-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other- (specify)

N2, - (10 4T students)

17.2 Students are grouped for language instruction: 17.2_N &
(mark all that apply) A-more than % the time D Less than % the time
O-not specified
1-total class

2-small groups (specify size)
3=-individual instruction

D

— L

17.3 Criteria for grouping: Students
O-not specified I Non Eng II Zng dom - I:FlEng dom A'
dom ENT " NEIT
1-by age L NOT 8!‘0 \LPG.
2-by native language

3-by dominant language

4=by language proficiency
(ex. level of reading skill)_ .

n.a, not applicaple

————
—————

e~ t—— e e et
———————
e

(no E.dom/NEHT) _‘N_A
18,0 TUTORING
Vﬂ Student Tutoring is: (mark all that apply) 12.1_NO ﬂE

no-not mentioned
O-type i= not specified

1-inter-gpnic (-BIT student tutors HEiT students)
2-intra-ethnic (N-BIT student tutore N-RIT)
3-done by older children (cross age)

L~done by peers (same age)

5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows: a2 ’
O-area not specified 18.2 _____'_‘__L_a ) H
inter-ethnic (N-ZIT aide tutors EM student) .
n the acqusition of native language sliills
in the acqusition of second language skills
=in other academic subjects



page 16
'18.3 Parent tutoring: (mark all that gaply) ' 18.3__Nonh &

no-not mentioned

O-type not specified

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-naterials are provided for use in home by parents
8-other (spec:lfys7

19.0 CURRICULUY PATTERNS - 19.0_H, ¥

The stated curriculum pattern of the bilingual project:
1-Zxcept for inclusion of N-EMT instruction the curriculum is
otherwise typieal or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
. grouped togzther during part of the school day
3-flexible or modular scheduling
small group instruction
5-individualized learnirg
6-open classroom

sguided discovery and inquiry

urriculum which is both child and subject-centered
S-others (specify)

10-if the program includes activities which complement

experiences children encounter in the hiome, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPiENT

20.7 Cognitive developuent in early childhood grades is fostered through:
O-method not mentioned 20.1
structured envirionment rich with materials child can nanipulate

order, compare, match for perceptual-notor developnent

on-verbal materials, such as lontessori materials from which '
children can learn sensory discrimination, matching, seriation, (P
counting, addition, subtraction

abeling and discussion of concepts related to time, space, distance,

position ' C'o X
labeling and growping actual objects to learn classification;

grouping objects with common attributes and labeling their

attributes (i.e. colors, sizes) —

lirect experience of processes of science through discovery, using
nmaterials rather than text; active experimentation by child vith teacher's

@ uidunee rether thon t.acher dc::ongtration,

irect experience of math through discovery rather than.instruction
other (specify or xerox) p. no. and document:

L2, 34 5 (




7-materials are provided for use in ho;e by pareats
8-other (specifyg

15.0 CURRICULUY, PATTERNS 19.0_H,_ %

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
othervise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
. grouped togsther during part of the school day
3-flexible or modular scheduling
small group instruction
5-individualized learning
6-open classroom

zguided discovery and incuiry
urriculmn which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVZ DEVELOPiZNT

20.1 Cognitive developuent in early cihildhood grades is fostered through:
O-method not mentioned 20.1 ‘.2, 3“". 5; 4
structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-notor development
on-verbal materials, such as llontessori materials from which T
children can learn sensory discrimination, matching, seriation, . c?
counting, addition, subtractioiu .
abeling and discussion of concepts related to time, space, distance,
position c,vg S
labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
irect experience of processes of science through discovery, using
materials rather than text; active experimentation by child vith teacher's

@ gidunce, rather then t_acher desonstration.,

irect experience of math through discovery rather than instruction
other (specify or xerox) p. no. and document:

20.2 Cognitive developuent in later grades (grade 4.and.above) S AN
O-method not nentioned : TS tme st 0
1-specify or xerox p. no. 7.4 docuient
n.a.-no grade 4 or later grades
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21.0 SELF-ESTERM 21.0_ %, 1 11,

Stated methods of project compenent e‘gnecud 1o increase self-esteem: o ) 3 5;
no-self-cstecn not mentioned as an objective /
O-self-esteeir is an objective but methods not specified ol ‘
Teacher encourages pupil to verbally express his feelings:
-through role-playing
uppetry
angwa.ge-experlence approach: students dictate stories from
their own experience VYan Allen appcoach
~teacher accepts, aclnowledges ideas &nd feelings
@eacher encourages non-verbal expression of child's feelings
through painting, music, dancing
6-teac‘1er provides experlences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the childien are encou:caged not to make fun of
"different" ways
acher provides experiences leading to competency and C
success P 2 7
8-teacher provides experiences where occasional failure is
racknovledged as part of everyone's experience;-second
attenpts are encouraged
other (specify) (xerox or summarize) document page #
Palomares  Ruman Devo.\ogmuw a. see xezo)( (h-|
e N
Tea provides experiences in pupil self-direction ¥nd acceptance of
responsibility, such-as:
10-pupils act as tutors for other pupils
11-puils have some cptions in choice of curriculum
@guplls choose activities from a variety of interest centers
3-0lder puils participate in curriculum planning and/or
developnent
14-pupils write a bilingual newspaper fer dissewination to the
cormunity

- o ¢
QOtherE D(S"’ecm’) +o cwltural as’oecks will enhance "!ﬁ,[!‘“
22,0 LEARN

STRAT&GILS enable child o identicy with otherg . 22.0
as well as unth A.geunt aspeds Wdhin feir culture.

1-The project nentions the following speci¥fic Jearning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and- Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. &An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate a.ctlv:.tes, move about freely or sit in a circle or
horseshoe rather than sit in rous, has been found more effective.

O-none mentioned

T The bwi\A"\na o of self Lahctp“' by g
the

Q- ACCG.P‘\'W\ child'e home languog & and culduce

L. Noving child identif 1V w\-\-\\ area hi shny C‘H‘QPQP*‘
his on cestors P ayed

C by M tans of the Huwan Deve,\ofmen‘f pro&ram

23.0 BICULTUXAL COMPONENT

23.1 This progran is: 23.1__.Q,_,3‘2_
~bilingual alone
ilingual and- bicultural
I Tinenial and anlT+4 1T Hara’l




acher encourages non-verbal expression of child's feelings
through painting, music, dencing
6-teacher provides cxperiences #n which the various ways that
children act are accepted by the teacher, their actions are
discussed and the children are encouraged not to make fun of
"different! weys
acher provides experiences leading to conpetency and <:
success P ’7
8-teacher provides experiences where occasional failure is
acknovledged as part of everyone's experience; second
attenpts are encouraged
other (specify) (xerox or sumarize) document page # °
Palomares  Human Development e e, see xeeoy (lh-1|
Tea provides experiences in pupil se f-direction ¥nd acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
éfiiuils have some options in choice of curriculum
q

f—teacher accepts, acimouleqges ldeas &nd ieellngs

29pupils choose activities from a variety of interest centers
3-older puils participate in curriculum planning and/or

developnent
14-pupils write a bilinguel newspaper for dissemination to the
camnun%ty ) IF‘
) 5-other (speci ‘ \
e.Xfos‘w-fZ— +o cu.h“uml as,oed.s wl“_e,nkah(_.g if?—um
22.0 LEARNIR

as well as  u : n £ { e culiu
1-The project nmentions the follo:;.rfgzpeé:i 1‘:']' cofrni?xgpg'ggte‘g%gs‘.‘m *ﬁ\ew e

as important for reaching a particular ethno-linguistic group:

(smecify or xerox) Document and Page no.

Exauple: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, iove about freely or sit in a circle or

horseshoe rather than sit in rcus, has bsen found more effective.

O-none mentioned
T The bwi\A'\na wp of self LthtP-\- by ‘.
Q- M.ce.P\—'m +he child'e homa longuog & and culbure.
.- Howvin child iéuﬁ-i@r with area k:si-o,.), C'H\QPQr'L
his o cestors Pl ayed)

C:L)’Hf—tmt b{'\ the Huwman DQVL\DPW\U\* prod,ram

STRATZGIES evable child % iAu\\-‘gy with others . 22.0

23.0 * BICULTUXAL COHPONENT

23.1 This program is:
-bilingual alone
(%}ilingual and bicultural
-bilingual and multicultwral
0-not specified as to which of the above
L-an ethnic studies program is included in the bilingual program
5-art, posters, pealia, crafts of both cultures are exhibited in
the classroom
anguage and cultural content are integrated
7-other (specify)




f
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23.2 Cross-cultural awareness: 23.2
If project mentions specific values oxr inodes of vehavior of
N-ET culture, please sumiarizc below: (or attach xerox)

found in docuwent __ ___ . ., page » .. __.
O-not mentioned
1
3.3 1-if nroject nentions efforts to decrease etunccentrism in 23.3__0 -

either or both groups, describe below: (or xerox-document nage/#)
O-none mentioned

“There i g very li'l\"H-c.)i(: any at Gn, of ethnocenrisn
ot This A%Q. (Qwote feom PPOJ‘QC* VtY‘\.'C'(C“Ho“)

23.4 In the bicultural compenent lmowledge of the N-HiT culture R34 \, 51'3‘ H ) 5-/ 6} 7

involves (mari: all that apply)

<no bicultural component mentioned
umanistic aspects of culture: ideals and values, literature
(oral ox written), achievement of particular people or politcal
ovements
Historical-cultural heritage of the past--contributions to art
and science

%Deep' culture: family patterns and contemporary vey of life,

temization of surface aspects of a country--geogTaphy, dates

f holidays etc.
8 specific culture only e.g. one Indian tribe

arious cultures of same ethnic/linguistic growp (i.e. Spanish-

peaking peoples) see XEROX (I &

third cuitur~ diffewvent from NEIT or IIT ST
8-Uther (spocify)

Wi s‘h‘-‘ and cu\iwre c§ +he comm@n%ﬂ-\ |
Span. Am. culbure of ‘the South West |

23.5 Mmerican culture is defined: 23.5{_?_{_3_.‘.
O-not specified
znarrovly: primarily Anglo-Saxon orientation
roadly: ethnic pluralis.i of fmerica=-multicultural
contributions of various ethnic groups discussed ,
ther(indicate document and page number feir xerox) or

elaborate in your own words Se@ adov. ( )
2- limited Y0 owne 6e.oa cahic oreo Southwest

24,0 COiI{UI'ITY COiPOKRENT
Climited amount of beokys )
24.1 Bilingual *ibuwewies are provided for: 24.1_'_,_8_7,3_
O-group not specified
project children
adults of the project community
eachers .
no-pilingual library not mentioned PR



23.3 1-if project mentions efforts to decrease etimocentrism in 232.3__.0 .
either or both groups, describe below: (or xerox-document page/f")
O-none mentioned

“"There i very H"\"Ht)ic any at a\\, of ethnocentrish
O\'\’ 1’\'\.5 &% e. (QWDJ‘"{ 'Cf'bw\ ?FOJ'QC," VQ,Y‘\"C\\C‘\'HD“)

23.4 In the bicultural compenent !lmowledge of the N-LiT culture 2344, ..\4_?..1__34_‘." ) .5’)6} 7

involves (mar all that apply)
<no bicultural component mentioned
unanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
ovements
Historical-cultural heritage of the past--contributions to art
and science
'Deep’ culture: feamily patterns and contemporary vay of life.
temnization of surface aspects of a country--geosranhy, dates
f holilays etc.
specific culture only e.g. one Indian tribe
arious cultures of same ethnic/linguistic group (i.e. Spanish~-
@peahing peoples) <ee XEROX |l &
third culture different from NZIT or HIT
8-Uther (specify)

Wi S‘hr‘ and culture of +he comm@n%ﬂ-\
Bpan. Am. culbure of the South West

23.5 American culture is defined: 23.5(_’_(_/_;3_*
O-not specified
l-narrovly: primarily Anglo-Saxon orientation
roadly: ethnic pluralisu of America--mylz.oultural
contributions of various ethnic growps discussed
ther(indicate document and_page number fer Xerox) or

elaborate in your own uvrds See oloov. . ( )
3- limited +o0 onw 89-06 cahic area Southuest

24,0 COiZUITITY COIPONENT
Climited amount of booky )
24,1 Bilingual kébwasies are provided for: 24.1__’_,_21_3_
O-group not specified
project children
adults of the project community
eachers
no-bilingual library not mentioned
Climcted amount ot beoks
24,2 An ethnic studies library is provided for: 21».2____9"__3_‘
O-group not specified
1-project children
dults of the project community
eachers
no-etinic studies library not mentioned

g e

N




o

24.3 Provision is made by the school for infoiming the parents 24.3 1 2,34 ‘, 3’ 2
and corrmmity about the progran through:(Mark all that apply) =57

O-zethod not snecified

no-no provision for informing community

(1) bilingual newsletter

(2) & monolingual newsletter

( Pnaews sent to mass media.

(4pif articles included with project, check 4

-bilingual fliers sent home -
Potv, st

ormal meetings

infomal meetings open to entire community
B-neetings conducted in both languages

O-home visits

10-other (specify)

11-project director personally involved in program

dissemination. specify hov e . . ‘\_
. Lwnoitotrion Lfor Pow;n‘\’s ond Lommwh\+, ‘o visi
Proiﬂ ek

2.4 Commnity involvement in the formulation of school policies
and programs is sought through: 2% 4L, 3' o |
O0-type not specified
no-not sought
existing comiunity groups working with program
2~-bilingual questionnaires
comraunitv-school staff committees . . ‘“‘O..Q. .-
p (2 sY Gcommnity advisory grouns -3 P«rm*s W P\N‘W\W\ comme *
P ‘ 5-formal meetins open to the entire community make “‘mmwm’

6-informa’. meetings with community groups teslerests
7-other (specify) """“* ?‘rw s
8-project director personally seeks involvenent of community Re P37

in program. specify how

P arents wWork os aides assist mob(‘h..inj cmmcf‘

tesonwrte S

2.5 The school keeps informed about community interests, events and
problens through: oS a
no-no mention of school seeking to be informed about cormunity
1-meetings open to the entire community conducted in both
languages
cominmity representatives to the school
3-bilingual questionnaire sent to the home
L-home visits by school personnel
5-other (specify)
O-method nct specified

24.6 The school is open to the community through: 2445 ;L
0-not mentioned
no-school is not open to comunity for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weeiiends

@moviding adult education courses Ceareer OWN\‘ ﬂ"amn

S-other (specify) C. ¢ by




informal meetinge open t¢ entire cornauniy
-ueetings conducted in both languages
9-home visits

10-other (specify)

11-project director personally involved in program
dissemination. specify how

- Invitotrion Lor PO.PLV\'\'S ond Lo\'h\rhu.h‘\"'r to vinid

Prc A eek
2.4 Community involvement in che formulation of school policies -
and programs is sougiat trrough: IAVA )’ 2 ﬂ

0-type not specified
no-not sought
@existing comuunity groups working with program
2-bilingual questionnaires
corrnuni ty-school staff committees . ™ “LQ. .
p (2 sY (Dcommnity advisory groups -3 Pox‘e_w\s wn P\“‘\“W\& comn. '
f 4 5-formal meetins open to the entire community meaeXe ﬂcmﬂnMOﬂS,

6~informal meetings with community groups eriere
7-other (specify) present Pacerds ots
8-project director personally seel:s involvement of community e a7
in program. specify how o. @
P arents wWerk oS ades - assist in mob\'hziv\ﬂ cmtmd-t‘
fesonrte S

2.5 The school keeps informed about community interests, events and a
Cave 5

problems through: “obe
no-no mention of school seeking to be informed about community

1-meetings open to the entire community conducted in both
languages
cornnmity representatives to the school

3-bilingual questionnaire sent to the home

4L-home visits by scnool personnel

5-other (specify)

O-method nct specified

21.6__ R

2.6 The school is open to the community through:
O-not mentioned
ne-school is not open to comunity for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weeiiends

@Jroviding adult education courses Ceacesr M“*“ ﬂ-gamn

J-other (specify) C. ¢ 1

25.0 LPACT EVALUATIGN

23.1 Pro ject nmentions description or dissemination of the bilingual | y ‘
Progran through: 25.1
T3newsnaper articles o N B
?-radio programs

~-TV prograns .
é;video-tapes
@iilms “ Cos!
isitors to observe the program P

dee- xgRoy 19 a_
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Objective 12

To improve school and community.relations

We attempted to improve relations between the school and
community by making the parents feel a belonging to the
program. Our results were not as rewarding as we would
have liked them to pe but‘the'ice was certainly broken.
We also presented our program over a local radio station
and a local television station on two different occasions.
We also took advantage of opportunities to speak befére
differenc groups regarding our program. Some of the
groups we appeared before were:

T. PTA Groups

‘2-' Community members groups

3., Model Cities Groups

4. College of Santa Fe Classes
. Board of Education

5

6. Local Radio Station .

7. Local Television Station
8

.. Regularly Scheduled Principals Meetings

Connuation 197-7a,




Tow i »

o -

5.2 Project's impact:
1-Project mentions that other classes in the school, but
not in the piogram have picl:ed up nethods or waterial from
CEJ;he bilingual progran

nage 20

25.2__ &, .3

roject mentions other schools in the local educational system

roject mentions that = University has instituted teacher
training courses in bilingual education to meet staff devel-
opuent needs

<:;¥ave started bilingual pirograns

26.0 DOLE OF EVALUATOX

26.1 Lvaluator has field tested, on a group of children vho are of
the same language, culture and grade levels as the children in
the bilingual pirogram:

O-not mentioned
ublished ieasures
R-staff developed measures
3-staff translations of published neasures
4-staff adaptations of published measures

" 26.2 Zvaluator has personally observed students in the program:

O-not mentioned

no-never

-once or twice during the year
more than twice

3-regularly

4-other (specify)

26,3 Evaluator has met with teacheis:
O-not mentioned
no-never
l-once or twice during year
more than twice
~-regularly
4-other (specify)

27.0 EVALUATION PROCEDURE
7.1 cg)not specified
A comparison group has been chosen
2-4 comparlson group will be chosen

27.2  Q-not specified (mark all that apply)
Pre-tests have been given to proaect group or sample
2~ " will be
(3)Post-tests have been given to nroaect group o; sample

éi T will be
. re-tests have been given to conﬁarlson groun

é}) " will be
ost-tests have been given to comparlson group
8- " yill be

26.1 '

26.2__od
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Addendum II

* TESTING SCHEDULE
} wame of Test g Date Administered
1. HMetropolitan Readiness September 17, 1970
2. Peaboéy Picture November 2 - 4, 1970

Vocabulary Test

3. Cultural/SElf-Concept Test November 10, 1970

4. Metropolitan Achievement To be Administered
Test Form A May 17, 1971

5. Peabody Picture - To be Administered
Vocabulary Test May 13, 1971

///,d*
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