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" procedures for the.selectlon of glfted stuaents ‘
through analysis and evaluation of test profiles are descglbed in’
fictional form, using the activities and conversations of two _
counselors named Stan Devian and Norm Curve. The following pr1nc1ples
weré evolved: - (1) a gifteéd student program must start with goals that
are understood and accepted by ‘the whole staff; (2) the prpgram must
be expressed in terms of what a particuldr ‘school can do now or in

. the near“future' (3) no one group within the school should have

exclusive control .of defining brightness or identifying the pupils

who will qualify; (4) for practical reasons, Keep séparate the search. -
for the 1ntellectua}&y gifted and the search for the gifted. in other - .
.areas; and (3) multi-aptitude test. batteries are essential to the

comprehensive assessment of each pu 1l's level and pattern of.mental
ab111t1es and as a basis for counsé 1ng. (KM) . {/
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! THIS DOCUMENT HAS BEEN REPR
e DUCED EXACTLY AS RECE:VED FR
THE PERSON OR ORGANIZATION ORIGIN .
’]:HE IDENTIFIQATION OF THE GIFTED
TAN DE\ IAN is a counselor in 4 juniar-senior hrgh school There are two counselors. Mr. Devian is senior to
‘. Sus enthusiastit young colleague, Norm Curve. After getting a start in training through an NDEA Institute and
Gﬁs, hen completing a standard MA program i Educational Counseling, Mr. Curve returned to the university for two L
L more courses in measureme’nt and statistics. Mr. Devian thinks counseling is so important that he has turned down
.. ;"IWO _opportunities to become a prmcrp\al &
Mr. Devian has been asked to chair a series of faculty meetings to bring about-*“a plan for providing better edu- .
cation, for the grfted " After using that phrase at the opening session, he continued, subvocally, “Whatever that
means. This will be a real go!” - - -
The administrators and the teachers werwgz;n\dy cancerned that something be done doout the glftcd They

- ‘s

ATING 1T POINTS OF VIEW OR OPINIONS
STATED DQ_NOY NECESSAR'LY REPRE
SENT OFFICIAL NATIONAL MSTITUTE OF
EDUCATION POSITION OR POLICY

were not sure, what the program should be. Enrichmeéxt, acceleration, special projects, sectioning? They were agreed
that there must be many gifted students in the school. As" Miss Needler wryly explained, “After all, we're a ‘typical
school, half of our students must be “above average and three per cerrt in the upper three per tent.” !

.~

®

‘But who are the gifted? The teachers said they knew
from daily contact and looking.at previous report cards.
The director of research was sure he knew how to spot

" them. “I've got their grade placement ratings on last
: year's achievement test.” But this challenge sparked the
home economics teacher to voice her annual complaint

' that Dr. Trender never includes any tests of achieve-
ment in home economics, which exchange brought Miss

arrthmeuc, reading and language, skills would be one
soundibasls for identifying thg/gifted. One violent hold-
outx"however was Mr. Astrdblo, a young science in-
strictor, who had won local djstinction but almost
lgst his job last spring. His prize pupil, affectionately
Aﬁamed Rocky the Rocketeer, with an F in. French and
year lag in_reading perforinance, had blown up half
1 the bleachers while getting a three- pound rocket - 1425

Needler back into the conversation. Looking at the i,,{‘ feet in the air in less than eight seconds. l
director of physical education she-remarked, “Coagh ,»\-
you’re the Only person who has-had as much as thrrt)(\ 4

The principal thought that some consideration slé Iud
‘Asked - g

\ - e be given to youngsters from deprived ,homes. °
\ years of experience in picking the beststwo or three s
\‘\ . cent of talented kids and excluding all others from yp " for deﬁn,r’trons » he re‘r‘narkc}:]d We'll get at that Iater
\ program for your kind of gifted. What would you b"" Perhaps,” he added, “we should also adjust the :atm
\ . - This was met with general silence. o R for these kids to allow for inborn abilities not yet{ wer-
\ . ¢ ing.” This suggestion, or at-least the proble i Hfrom
. After a bnef ploy by Dr. Trender on the cerm;ahty "which it arose, was deemed worthy of an e fended
\ .. of achievement in the basic subjects, most of the hculw faculty discussion in November, but no one cou cfthmk '
agreed that average grade placement or stamﬁes, Gn ofa soundﬂprocedure for rmplementmg the ldea 8 now. ’
\ . ‘a . - .
R The contents of this Bulleun are not t:opyrzglu;e’d the arnc[es may be quoted o
N than the, customary acknowledgement of the Tmt Service Bulletin of THE PSYCHOLG
Y .
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‘After- thiee sessjons, the faculty had not agreed on
who is gifted or how he should be identified. Mr. Devian
realized that this rate of progress was about par for
the course. Having attended symposia on giftedness’.at
two conventions recently, he had aequired high tolerance
for non-closure on the/‘opic.

- In October, the superihtendent expresséd concern that

the state allowance for such projects would lapse “for
lack Qf olr capacity,to answer a simple question: Who
are our gifted—or 1alented—or academically able<or high
capacity children? Let’s cut through- the middle of the_
problem with an operatirig decision. We can’t make all =
the decisions right, but, on the whole, we can identify

" these unusual students one way or another. The simpler
* and more automatic the procedure the better.”” Speaking

with his most administrative inflections, he turned to
Mr. Devian. “Stan, why don't you and Norm Curve
carry the ball? You’ve got intelligence tests on all these
students. Can’t we, by Thursday a week, have a list .
of the gifted—say, those in the highest three per cent~.
in 1Q—or anything you think best?” With a quiet sigh,
Mr. Curve appreciated the “out” in the superintendent’s
trailing phtase® L, -

The faculty sensed difficulties, but at’ least here were

. objectivity, precision, and, all in all, a quite defensible.

" approgch. Certainly you could expjain straightforward
rules to the PTA. Stan groaned a bit, which the faculty
tooK as a protest over getting the job of working extra
hours to spot the bright kids. Actually, his mind was
gyrating with concepts he had learned well in graduate
school, terms like individual differences, multipotentiali-
ty, multi-score ability teSts, standard error of measure-
ment, reliability, significance of differences. * .

Stan Devian and Norm Gurve agreed to go right to

_work. -In their sghool the ninth graders had just taken
the Differential Aptitude Tests. There were neat’rosters,
in duplicrae&, and press-on labgls were already in the °

- cumulative files. Last week, the two men had begun . *

v

@
.

., Lighting a cigarette, Norm quipped, “Let's give the
clags that famous 12-minute test, A few. minutes—and wé
can just rank the 444 kids from top to-bottom, chop off
the 13.32 cases whd
Chewing the saft wood of dus electrographic pencil.for
a full minute, Stan mused, *But 1'm still thinking about
Rocky the Rocketeer who seems so brighit but we can't
keep him interested in verbal things. He'd be lucky
to reach the 75th percentile on your bushel-basket verbal
test.” ‘

. , .
“You're right, Stan,-and for every Rocky you name,
an “odd profile on*

| can spot another youngster wit
the DAT whp would be exoluged f om the boss’s list if
we only do a quick and disty scraening with wordy._tests.
But we've got the DAT profiles and yt looks like both of
s want to give the whole staff a stff Jesson in individual
differences — both up and down gach cale and sidewise
.across the ability spectrum. Let’s dig in,”

¥ . -
“Yeah, we can't lose. If we can't convihce them that the

term ‘top three per cent in intelligence’ }s mostlty mean-

ingless, we can always fall back on rank order of stu-
dents on a scholastic index. The VR + NA* score on
the DAT would be as reasonable as any.” :

“While we're at it,” said Nomm, “let’s raise serious
questions about what mental ability is compased of. We
don’t need to include push-ups and chinning or soloing

Y

are the upper three per cent.”.

on the clarinet as components of mental ability, but

with the DAT we can talk about some other: variables
\which are socially and educatignally relevant, By the
way, I was looking at two profiles today which might
illistrate something or other. Look at these. One happens
to be Rocky the Rocketeer and thjs one is the chap who
was generally recognized as the school genius last year.
No/one will argue that Pete isn’t a brain, an all-around
brain, too. He’ll show up on the nomination sheets.the
‘teachers are going to give us. Doc Trénder’s grade place-

" ments will probably spot kim. But now, look at Rocky—"

FVR 4 NA is a combined ,score based on the Verbal Reakoning and
Numerical Ability subtests of the DAT battery. The jwo tests and the

poring over these rosfers, mainly studying the profiles

of the ‘forty-seven boys who had
beem called under-achievers by .the
teachers last spring, the four boys
who were under out-patient psychi-
atric care in the community clinic,
the jtwelve boys who had skipped
more than five days so far out of .
twenty-five scheol days~—and so
on.* There were even a dozen stu- *
dents classed as over-achievers, a
topic which surely called for a tech-
nical discussion’ with the f‘acultyl
about runnjng faster than one can,=,
about &rrors of scores, and about
the 12-hour school day some young-
sters live. - .

* There are girls in this sch but a lot of
rint space can be saved by Witing ‘“‘boys”
nstead of “boys and girls.” ¢
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. *he’s only at the 90thr percentile on VR—}- NA. @n the " “logical order. Grbup A shows the boys with. VR _.\'A‘

boss’s quickie rule we’ré not even supposed:td mention

... At the 99th percentile, there are 18 of them. Group B

) his name to the faculty! He’s verbally weak—His VR ' includes boys at the 97th percentile. In each group, I

.actually is near the median, and his_language skills
.. .Which they rankgd above 95 and.90. To reduce the num-

* - school Our ways

Ry

- estimated scHolastic promise, let’s

N

eliminate him. But how, in all good constience, can we
escape calling him a special kind of brair? Look what
he has! Old Trendy will say that we're reneging on our
own knowledge about what the best predictors of aca-
demic grades are. So what! Rocky’s got*something, and
if you want to put it in terms of Red, White, arid Blue,
he’s got something Uncle Sam needs badly.” S

Nodding agreement, Stan added, “He’s really an
upper-three-percenter by some good logic—even if it may
be in abilities we Hl’t know how {0 teach for in thi}

ofgrading for classroom performance.
don’t permit him to scintillate in_his’ ‘course of study.’
Maybe his verbal score is associated with the fact that
his father and mother came to America just 16 years
ago. Maybe we can boost his language abilities. If we
could convince someone that Rocky is talented, reallya
gifted, somebody might latch on to his best talents and
make them a motivating force for upgrading even his
laggipg language skills.” v

A week’ Jater Stan Devién_:and Norm ‘Curve had
studied the \DAT rosters, their eyes exophoric from

focussing widely across the nine-column profile of each

pupil. Each came up with a working list of names. But -

still they were pqt sure of a rationale for making final
nominations. Stag, the senior man on the team, set
the task. ' :

“Our first scréening could be this: All students who
rank in the upper tenth on VR + NA will enter our pool
of candidates for nomination as mentally gifted, possesg-
ing high academic talent. These we can say are the
academically superior youngsters in grade 9; but their
inclusion here doesn’t mean we are going to.predict
they’lLall be in the upper brackets when they go to college
or try for advanced placement. Let's remember, a per-
centile rank of 90 on VR. 4 NA in grade 9 is roughly

equivalént to about 500-550 on V and M on the Col- _’

lege Board. SAT in grade 12. So .
this step-will be picking out mpre
than we need but at least we have a . _ .

YR A VR+NA AR (

have ordered them roughly by the number of tests on

. - bers in the chart and. to focus on the high points, I have
written a plus sign if a boy’s rank was under 90, but st:ll
high (percentile rank of 75, 80, of 85) and a minus sign
when the rank was un 75. (1 left out.the Clerical
dcore becausé it may not mean much for this purpose,
we can come back to it when we talk with these:boys
individually.) Now obviously our boy Pete is top man.

_ There are in all 13 who rank 90 or above in at least
ve of the seven\separate scores we are considering. -
hese are the all-around talented chaps. I say, let's in-

clude all the ninety~niners on our nomination lst, even
the five boys who rate 90 or better on only two to four
of the seven scales. As you said, let's call them the
very academically superior, most of whom ako possess
breadth. of superiority.” N : :
, While .obviously ag‘reeing, Stan expressed concern
about individual differences even in this group who_had
just been declared intellectually homogeneous at the.99th ~
percentile. “Just for the record, I submit that Nos. 17
and 18 are fdt the same kind of top one-percenters as
are boys 1 to 13. But, OK, they’re bright in anybody’s

- . book. What about the ninety-seveners—the hoys whojust

reach the superintendent’s ‘practical decision’ point?”

* Curve dragged out rf;ore of his horr'lev;)rk. “Well, I -

Strong. Their patterns don’t look aNke, even though
we’d agree that both are generally brigh «dn VR NA;
and probably should be in our list for some, particular
curricular projects. Who " knows, maybe Bill's, better =
abilities may be-less important than the greater motiva-
tions of Stu. By the wa¥, there’s a problem we haven't °
faced yet. How many points of elevation and breadth
of profiled abilities are equal to how many points of-’

)

plotted profiles for a cduple*of‘these-Wrown and Stu -

‘

WS UG YR WA VR+NAZIR (SA° MR SR LUS WG

chance to give Rocky with his wig-
gly profile a change at being tagged
as meriting consideration for, say, -
accelerated math thiis year and the
special physics course a couple of
year$ from now. Then,. among
those we have thusspotted for test-

look at the rest of the test profiles .
for over-all breadth of ability or
some one or two other peaks.”

I was thinking in the same di- *
rection, Stan,” said Norm. “To s H
help me 1 made this table* last

=

%% 3 5 8 32

[N I

8

night 4o put the boys in d sort of .

*See next page. . -, PR

’
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: 5 TABLE 1 Proflles of sﬁudents Whose DAT VR -+ NA Scores are at the 96th, g7th, 95th, and 90th percentiles J
. ’ Y .
- GROUP A. VR 4 NA is at 99thvpe fitile GROUP C. VR 4+ NA is cn 95th percentile J
) i 3 .
’ < Student VR4 NA VR 'NA AR MR SR LUl LU, Sludenl 'VR 4+ NA VR NA AR MR 'SR LU4 LU 11
4 - [ 4 )
. > ’ .
‘ i - Y 1 {Pete) 99 99 99 97 90 99 99 , 99 1 (Mike) 95. 90 90 99 — 97 + 95
: 72 % 9995 95 95 95 95 95 2 95 85 95 .97 + + 95 90
) 3 : 99 97 ,99 97 s .95 97 99 3 95 ° 85 95 99 — .95 + 90 ,
. " 4 I 99 99 T 97 97 90 97 95. 95 4 95 70 99 — 95 95 + 90
= -5 99 5 97 97 90 95 99 95 "5 N_ 95° 85 + 95 + 4+ 95
6 99 97 '97 95 95 95 4+ 97 6 95 97 80 99 + 7 + =+
+ 7o 99 <+ 99 99 97 90 99 90 97" 7 95 75 990 95 — — 95 -+
) 8 99 ‘P9 99 99 %0 97 + . 99 8 95 95 8 + — + 90 97
9 99 97 97 97 90 95 90 90 - * 9 95 90 90.'95 — — —" 90
10 - 99 /97 99-99 95 99 — 90 10, - w3 95, 8 + + — — 90
! : noo. ‘o9md 99 97 4 97 P=— 97 N 95 0 99 95 — ~ 4+ o+
12 . 99~ 97 90, 90 .P5 90" + 12 95 97 80 + ~ -~ - 90
13 .99 97 90 9 96 95 + -+ 13 95. 86 90 90 + + — - -
14 .99 97 99 97 — + — 95, 14 O™ 95 85 4+ — — + 4+
\1s )9 95 499 + + — 97 95 15 95 9 8 99 —= — - —
R P g - .
{ 16 7 99 97 295 + 90 -+ 95 - 16 _95 -~ 8 909 - - = - —
. )7 9, 97 90 4+ — 90 + 4 - . |
18 ! 9 99 %5. & -+ 4+ = . ¢ ;
N . r-B = . - , . a
. . . & - GROUR.D. VR.-+ NA is at 90th.percentile v
' _ % o ! 1(Percy)* * 90 85 80 95 90 97 97 90 |
) GROUP §. VR + Ais at '97th_percentile| 2 90 90 75 99 90 97 95 +
! ‘ ’ L W 3 90 70 95 4 99 99 — 95, |
- 1 (Bilh. W 97 90 95 99 90 99 95 97 4 (Rocky), ~ 90 55 99 95 99.97 — — J
2, - 977 90-97 99 — 96 95| 95 5 90 97, 45 9% + + 95 + |
. 3 LS 95 95 95 90 99 — | + . e . |
P 4 97 Y95 97 95 90 + + | + .6 .90 8 80 97 + 97 — + / |
Y o _97,. 85 97 'ps + 9| + 7 90 85 85 95 4+ — 90 90 . |
R i . 8 - 9% 90 8 97 + + + 0 |
. 6 97 . 97 90 4+ 95 — + 90 9 , 90 85 90 97 90 97 — - i
) .7 97 * T~ 90i 90, 95 + — 90 1¢ 90 70 95, 4+ 90 95 —° — S |
‘ B 97  95.97 4+ .+ + #| + C. s
. * 9 97 90 95t 4+ —  — 90/ 97 1" , 90 80 9 97 — 90 — +
“. 4 10 (Stw) 97 95 90’ — TF[ —T9 3 12 90 85 90 + 95 — + @+
y . : [ 13 - 90 85 85 95 -~ 95 — % __ M
. 11 97 90 - 99‘ 90 — + X 4+ /14 90 80 8 97 —~— 4+ +.° +
’ i . 15 90 85 80 90 — + — +
L Y f - 3 { . h
~ o o simplify the story, percermle run’k; of 75 80;und 85 on ull but 16 . 90 75 90 - = - + 90 ‘
7' VH and NA ore méﬁﬁud here as ~N:;gnt percentile ranks under the 17 90 8 80 — - + - 90 .
* 75th wro recorded os — signs. Percentilé%fanks f&r Clerical Speed ond .18 85 85 4+ \ — 4+ + —
2 . “Accuracy/ @Y amitted becouse of their ganeral irrelevance Tar the selec- 19 . 90 90 -75 + - = +
fion of t o intellectuolly gifted. . . . 20 ) 90 85 8 — — )= - + v
¢ [PEE < R . ; , B . \ i - |
.o . L ] w . A N o \ |
g\‘ motivation, such as we've as{:ed the teachiers to take nominations to the ‘pool of geniiss’ are to be takdn seri-
T into account in making their nominations? And, a sec- ously. The boss\sfress'on our spotting the upper three
’ : ond needle. Do we plan differént programs for Stu and per cent students may stifle the teachers. Let's pass the |
- Bill,.if, as I guess, theirinterests are different?” word today that we \on't want to, and won'’t, make the |
“I do hope the teachers understand, Norm, thdt their decisions from the tdsts alone. The bfst reason for not
. l -
’ {( “, . - * . £ & -
. ) | : a
[€) ‘ ) ) + , oo s , .
B . ‘ e [
ERIC _ cot
- ; / o .
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having a rigid cutoff score for classifying brilliaﬁce is

. * that all the test scores and all the faculty opinions have

an error term. Each score and each opinion indicates a
region or a probability, not a point or a certainty. Let’s
get going! The question before the house now is. Are
those at the 95th percentile brilliant? Let me give you a
Joaded pair of profiles. Look at Stu again. He qualifies
on academic ptomise, he's 97 on a good predictor. Now
look at Mike Lodge: he’s Number 1 in Group C. He
illusyrates the point that life would be easier if we could
really be happy with bureaucratically or legally defined
minHnum scores to define giftedness. Stu is in, he's 97,
Mike if out, he's 95. But all in all, Mike looks good too.
We'll have to explain to the staff that even if we have
no satisfactory method of profile analysis, just studying
the profiles: of ‘Mike and the others will cause us to
consider both elevation of one score and versatility over
several abilities. I wish we could put these two dimen-
sions into a simple formula. Five of Mike’s test scores
are 90 or better as against three for Stu. Look at his
nonverbal abilities.

“You know,” Stan continued, “I'm against any sys-
. tem that counts Mike out of a program for genesally
superior students if it includes Stu. I can’t say as mich
for all those in Group C, though. Look at C-16 — his 85
and 90 on VR and NA give him 95 on the combination
score, but he’ hasn’t another up to the 75th percentile.”

The discussion-went on’about the boys with ranks of -

90 on VR - NA. Each man admitted to the temptation
of biasing the profiles upwards if he knew a boy. was a
seriols student, an easy-to-live-with conformist) or an
unusually talénted basketball player. Especrally chal-
lenging was Percy Stone: every test 80 or abovE, threc
at 95 or better, three others at 90, and a VR + NA rank
of 90. Compared to Bill, Stu, and Mike, this chap too,
they agreed, was generally superior.

Stan put it this way. “Surely Percy has a breadth of
abilities which he should be able to develpp and mobilize

P

-

-

N

NA VR+HA AR (SA MR SR WU LU

" .

[
e <t
for any one of many “intellectually -demanding careers.
If we had norms based on a total scare from all the DAT
components, 1 guess he'd be in the 99th percentile on
such an eight-test combination, but you know the rea-
" sons why the authors do not provide such a single score.
One of them is to make us think about each case in
differential detail rather than settle for a single index
cnumber, a sort of super-1Q. Some teachers tell me they
ianker for the goodwld days, the ong-score 1Q days. If
we show them sume of these profiles we have been ex-
plaining*to ourselves, maybe they'll understand better .
why a single composite test score at some predetermined
*level is not a satisfactory basis for identifying and under-
standing the gifted. We must help-teachers to think about
bright, kids as being diﬁerenﬂy versatile. To do that,
breadth of measurement is the key. For every generally
superior kid who has a flat, high-level profile there are
others who have real peaks and valleys.”

At home that night, Stan’s restlessness about the issue
of who is gifted drove him to his study to think. After
much thinking with pipe in hand, five pipe cleanings and
45 matches, he began to think with pencil in hand. The
next morning he greéted Norm. “You know, Norm,
identifying bright kids doesn’t make much sense unless
we know why we want to know who they are and what

. we can do about themx You and I are only part of thi$
team which is committed to developing a better program
in our school for the ‘feeding and care of bright young

_ things” We’re the psychometric boys, others are the

curriculum makers, and somebody’s evengot tq worry
about the public relations aspects of*a program for the
gifted. When this selection job is done, we'll be expected
to swivel our chairs around® 4nd become counselors to .
build fires under the cold geniuses, to help the intellectual
flailers direct their spergies, to show pa¥ents where their
pride should be. [ast night I was trying.to pull together
»what I have learned about the role of test scores in this
problem. I ended up with what I am hoping you will

' agree we can call “The Counselor’s Policy on Giftedness.’

I guess no one will agree with all of
it, but, give or take a little, I'll stand
on this statement of pﬁngi;{n)es* for

. ]

»  use of ability tests ih 1dentifying the

mentally superior, or the high po-
.« tentials — you choose your term.
. Want to talk about it?*

tan suggested that they}cad
ach principle and then haggle
about its meaning, mainly because
he wanted to be ready to handle
discussion from the floor in faculty
meeting.

-

“Point one is a fine cliché, Stan,
but it’s got {o be point one in any
#  outline. OKy let'y assume we have
good gpals and the community
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+ wants us to dofsomething special

*Sec next page.
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for its intéllectually gifted boys and girls. And, let’s also -

»

A Couriselor’s Policy on Giftedness -
The Role of Tests in Selecting the Gifted

—— e T 1“

A gifted student program must start with goals —* .
" goals which are understood and accepted by the

whole stafl. The goals will detérmine in part the

procedures, including tests, which are appropri. )
-ate for identifying the gifted. . o -

2 .
A gifted student program must bé expressed in
terms of what a particular school can do now, or
can artrange’to do soon, for gifted students. Test
scores on aptitude and achievement batteries he-
come maximalily useful only when the proposed

. differentiation of treatment of the gifted hecomes

reasqnably clear. 3

No one group within the school should have ex-
clugive contro}‘o’r‘r{leﬁ ning brightness or rden‘ufy-
ing “the pupils who will qualify. Superior abilities °
can be identified by. teachers and principals; by
achievement tests; by ability tests; and even by
the students themselves, who often.show con-
siderable accuracy of self-appraisal. Nominations
should come from all competent personnel. Final
administrative determinations should not be in
terms of some narrow concept,. .hut in terms of
which pupils would likely he hest served by each

of the special educatjonal efforts this school can |-

provide. 4 ’

_For practical reasons, keep separate the search

for the intellectually grfted — the gifted in the
cognmve areas— and the search for the gifted
in music, arts, physical skills, and soéial leader-
ship. Aptitudes for thed latter fields should also -
beevaluated in planning for those pupils who are
mentally grfted Slmrlarly, mental abilities are
relevant ,in assessing potenual artists, ‘dancers,
and social leaders and planning their programs.
When the purpose is to enhance and aceelerate
the education of the mentally gifted, the, focus
on assessing of cognitive’abilities and achieve-
ments must b¢ sharp. \

5

Intellectual giftedness presents itself in many
ways. Multi-aptitude test batteries are essential to
the comprehensive assessment of each pupil’s
level and pattern of mental abilities. Beyond their
use in selection, multi-aptitude batteries provide
the basis for comprehensive counseling of the
gifted and for determining what remedial or spe-

cial work may be needed to avoid limitations on |

individual gifts arising out of deﬁclencles in
basic, learnable skills.

.

[

-—

-

* 1 dont believe

assume there will be cohtmuous refinement of goals.”

-

Silently they redd the next few pomts .

“Stop sqummng, Norm. Before you clobber” me for -
merely stating the obvious in point twp, let me say that
e're go_mg to end up with a clean’ and

neat series of u%«sual educational sequences for the

gifted! Let’s assume there will be some variety in what
" the curriculum th|§kers come up with-and the budget
department will finance. Our first job is to hold out
, against ngrrowness and rigidity of: programs. Brilliant

. boys and girls do not display brilliance in the same pat-

terns, Jet’s insist on a program which is responsive to the

range of individual patterns.” 7 ‘

After a quarter hour 6f jrying fo tease out the oper-

ational bugs in a nomination procedure, Norm proposed
that_Stan have,these points in mind for otal clarification:
*First, most schools probably have informal nommatmg
procedures, although ‘voting in’ and ‘vetoing out’ of
pupils may sometimes be dominated by qne or more
prestigious, or just plain vocal, persons. Then, a school 8
like ours, with 900 boys and grrls in grade 9, certainly
needs a formal procedure. Third, nominations by the
various specralrsts and the teachers may be quite con-
tam?nated since some teachers have records of grade .
placement and ability tests in their class books; lunch- °*
room and corridor talk among teachers about pupils
surely raises the intercorrelations among their so-calle §
independent nominations; and the climate of the scho
or departments within the school may be such that
even a little nonconformity is_equated to irresponsible
treuble-making. Fourth, granted all this, a formal nomi-
nation system still greatly increases the probability that e
no unusually gifted child,is omitted,from consideration.
For example, the objective tests will protect the interests *
of a bright but unliked and troublesome pupil who may
* find himself unlisted by the faculty; since puplls can

‘goof’ on tests, nominations by teachers can prdtect them

from too much objectivity. Lastly, ,whatever we do, /

let's not make a plan.which even suggests that the

ultimgée responsibility for developing these pupils we
.7 judge to have hrgh abilities rests anywhere dfse than in

the classroom. .

* - M . § L

The .fourth point seemed fa)? cleag and obvious, Per-

A

haps relevant was Norm’s generfll concern that too many
teachers and parents still seem be\“elther-o ’ thinkers:
Arfistic talent ard intellectual abilities are still thought
by many to Be'r negatrvely correlated’in spite of the mass
of evidence that in the matter of aptitudes the so-called
“law of comper}satlon is not valid.

Elaborating on his own fifth pomt Stan said, “Sure,

« a one- or two-score IQ-type test could give u¥’an over-all
estimate of general level of abilify which mrght be use- .
ful if all we want is gross classification. But multi-score
aptrtude batteries, just like multi-subject achievement
batteries, can yield reliable differential inform
whic wrll enrrch the descrrptlons of students wh;jare
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.candidates for special attention. Considering the range
and social uflity of all the various human assets, fairly
extensive multi-score testing schedules_are justified. 1

believe you will agree, Norm, that we must come up °

with rather precise examples of the idea'that talent is a
many-splendored- thing. Let’s look again at that list of
students’ percentile ranks on the DAT. Why 'don’t we
mimeograph it and, to keep the argument obijective,
let's omit all the names, except for the few boys for
whom you have drawn profiles. Then let’s put the pro-
files on the opaque projector so™all can see the point.

And, later when we are helping the faculty write out -

their rules for nominating pupils, let’s try to convince
them that théy might well engage in this s¢me kind of
thinking dbout their pupils’ classroom performances, so

but also those superior in other abilitieS, We might ¢ven
get some nominations of buddi
with bottom gquarter sociability.” /

. that they, too, will nomindte not only t&::erbdl scholars

basement chemists

\

»

.~And that isn't necessarily bad,” added Curve, as he
gave his final consent to the list of guidelines.

“That reminds me, Norm, we may have some prob-
lems with our roster of percentile ranks. I had a little
fassle at lunch yesterday with Miss Alpha. You know,

she’s‘great on Greek culture but literally fears numbers. . »

She tan’t quite seé how a person who ranks at the 90th
percentile on Verbal Reasoning and also on Numerical
Ability can possibly be ranked at the 95th percentile -
on the combination score, VR 4-NA. She +insists such
a perdon’s average rank of 90 must be'his rank on the
combination. I think I got the idea across that a fairly
good clarinet player who is also a fairly good tap dancer
is a more rare entertainer than'is orie who is fairly good
on either. but not on both. Now, our problem is’ this:
How shall we set our cutoff scores on the parts, of this
battery to be sure we don’t pass over both the less
versatile pupil who scores extremely high on one or

" two tests and the more versatile student who may not

be in the upper one or three‘_per cent in any test but
whode scores are generally high all across the profile?

“Norm, Ipok agaih at your rank order listing. Group

+ A, as a group, seefps morg giftéd than Group. B; and

o'\

so also Group C, as a whole, séems more able than’
the D’s. We could just settle for listing the 99%, the,
97’s, and maybe the 95's, keeping the list of boys rank-

ing at 90 in our pocket for quick referral if anyone else *

prppose§ any of the names. But, if we do that, then .
we’re saying that the narrowl% bright
and, C-16, are more gifted shan are' Percy,
Rocky who is,D-4; and ,also:D-2 and D-3, for
It seems to me thatwé miist avoid just setting up a
simple rank o?%ier list aRY chopping it off somewhere.”

Norm had béen doodli )

{ away at various times dur-
ing the past hout. Pagsihg a sheet to Stan, he said, in bis
‘best audio-visual vaice, ¥ These blobs are my idea of what
our strategy shquld'be. We, the aptitude test specialists,
nominate a fairly large hjob of students. So do the teach-
ers. Incideptally, who is going to help them agree on how

.
*

Py

~
-

to make their composite list? Dr. Trender can idenufy o
sithilar cluster of students from the achievement.test re-
sults and scores, and* the schpol olerk can provide the
names of the top fiffeen per cent in rank order on average
grades. These overlapping blobs will include some stu-
dents who are on all four lists—the real dark area in my
sketch. There won't be perfect correlation among the
nominators’ lists, some areas will overlap more thah
others. I suspect the aptitude test list and achievement

" test list will overlap most. But any pupil who appears on
all four lists surely could be labelled academically gifted
»without much further discussion.” .

Thinking of his committee chairmanship, Stan sug-
gested that Norm use this sketch to show the faculty why
each nomiriation list must include* a considerably higher
percentage of the class than. the percentage the faculty

" thought should be included finally in a group of gifted
for whom gpecial courses could be arranged. “Incident-
ally,” he remarked, “this sketch illustrates.another case
of the same problem 1 tried to explain to Miss Alpha
yesterday. Suppose I suggest that each group bring in
a list including ten to fifteen per cent of the class, hoping
that when se study the overlapping, maybe five per cent
will be on at least.two out of four lists?”

£

Norm, pushing hard toward arriving at a precise plan,
-interrupted, “I was thinking that we might define three
levels of decision. I'd like to propose something like this:
(1) All students nominated three or four times are to
be called gifted and_set aside for whatever program
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assignment we find appropriate for each in the light
of all the information we have. (2) A student receiving -
two nominations is to be called gifted ‘unless someone
can ,advance information which is so convincing that
the committee decides he should be excluded from spe-
cial treatment, at least for the nexyterm. (3) A student
nomipated on only one list mu) bed¥ncluded if his spon-
sors can convince the committee that he is intellectually
unusual and well-motivated and deserves a try at the
curriculum for the gifted, perhaps some one course for
* which he is unusually fitted.”

“OK, Norm, that about ‘winds up our chore with

" regard to our own list of nominees from aptitude tests

and our ideas of a good procedure for integrating the
information we-get from the four sources of nominations.

[

Incidentally, I'm sure some clever fellow in an elec- ,

tronic data processing ‘center will tell us he could do this
job faster and better. I'll agree — with some big ifs, _
the same iffiness which has forced’us to use the human
computer. The big ifs ate these: If we knew all the
variables, if we knew how to weight all thg variables,
if we knew how the ratings on all the vanables were
correlated, and if we had precise estimates of the errors
in scores and judgments, then we mlght reduce the search
for talent tp punched card procedures.”

“Well, fortunately, Stan, our.decisions need nt;t and,
indeed, must not, be irreversible. I sincerely hope the
continuing faculty evaluations and our counseling work
with the gifted will result in some flow of students into
these programs as evidence on the performance of our
chosen gifted accumulates and as new evidencg of un-
usualness appears for some late blgomers. Once this job
of selection is done, we’ll put on our other hats, assume
our roles as counselors for educational and career plan-

ol

ning and as consultants to the faculty on pupil motivation
and adjustment in their programs. I'm sure quite a few
of these intellectually gifted will need to clarify their
images of themselves as potential scholars. Some of the
leather-jacKet, duck-haircut boys may even resist being
identified as bright. Some parents may not have realized
the dormant power in their little Dennis-the-Menaces.
We'll need to do a job in guiding some through remedial
programs to bolster their weaker skills. Golly, Stan, our
work is never done. Now just as you've relaxed and
feel you have completed our departmental task and your
committee -chairmanship is under control, let me toss
you some more homework. Just to tease you a bit, and
certainly not to suggest that these three boys meet high
standards of academic promyse, take a gander at, Joe,
Hank, and Bob. They are just a few of the boys in this
school who rank low on VR + NA. They arén't ‘college
material’ by any generally accepted definition, but each
one has one or more high scores on the less verbal apti-
tudes reflected in Abstract Reasoming, Space Relations,
and Mechanical Reasoning. I ask you, Stan, are they
gifted?”” -

“All I can say, Norm, is that our school hasn't yet
recognized that for every Indian chief we need a dozen
competent Indians. For every ‘new executive in an
automated plant, we need a dozen guys who can set up,
monitor, and fix the automatiens! I suspect our next
big job, Norm, is to tell the faculty, administrators, the
Board of Education, and the taxpayers about Joe, Hank,
and Bob. But first we'd better get_ the E

.

off the ground!”

“Sure, Stan, just remember these kids have been wait-
ing a long time while the geniuses and the retarded get
H.G.S.

centet stage and lots of subsidy!” —
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ifted scholars.




